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INTRODUCTION

Thez4e has recently been a greater emphasis on providing

full. educational services to all handicapped children in New

York State. One component of this effort has been a strong

emphasis in providing physical education programs to mentally

handicapped children. Trainable mentally handicapped children,

artic4lar1ly those educated in the public sector have in the

ipast, had less-accessto quality physical education programs.

Particularly fackingt.are physical education programs, materials

and resources developed specifically_ around the ,problemso'capa-

tinniest and future goals of the trainable mentally handicapped.

Thisdhskitute will present to. the participants a new
ik

research, curricm and material program deyeloped by Michigan

State University, under 11/grant from the United States Office

of Education. .This,program serves as a comprehensive physical

education program for trainable-mentally handicapped children.

The program includes competency based instructional modules,

instructional materials, and training programs for teachers

and parents.
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I. CAA Workshop

St. Bonaventure University

May 8-10, 1975

V

Workshop Personnel

Claudia. J. Knowles, Ph.D., Assistant Professor -

Dr. Knowles' background includes motor learning research
and special education teaching. Presently, she coordinates.
the materials development efAorts of the I CAN Project
and consultant services in the field.

7,,

Gins Green, M.A., InstruCtor ;

Ms. Green is an educational psychologist and physical
educator. She presently serves as workshop coordinator,
evaluation assistant and as a teacher consultant for the
I CAR Project.

ti

Tom Sampson; -
Hr. Sainpson,-a special education/physical education teacher,
iS cUrrently a graduate assistant with the I CAN Project.
He is developing a physical education mainstreaming model
-as part of hiEi'doctoral program, and Serves as a teacher
consultant.
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Thursday, May 8

1:00 - 1:45 p.m.

1:45 - 2:45 p.m.

2t45 3:00 p.m

p.m.
-

32°0
a-

3:45

4:00 p.m.'

0 v
Friday, May 9

'9:00 - 9:30 a.m.

9:30 -4.0:\30 a.m.

10:30 -10:45 a.m.

10:45 -11:45 a.m.

: r "
- .

%

,

'.11.145 -i,2:00' am.

12:09'- 1:00 p.m..

. I CAN

Workshop Agenda
,

Bew.York State Department of Educations
May 1975

,

Introduction Overview of the I CAN Curriculum
Presentation and Discussion:

Background of..the L CAN Project and the
Structure and Content of the I CAN
Individualized-Physical Education Curriculum

Assessment Practice - Film Loops of Selected Skills
- Participants Practice Assessing MotorSkill Perfortance

by Viewing and Scoring Sider Motion,, Continuous Loop.
Films of Trainable Students Performing Several
I CAN Skills

Coffee Break

Assesardent D&monstration - Project Staff
- I CAN Staff Members Role Play an Ativity Suitable

fc* Asseading:Students' Motor Skills

Questions and AnsWers

Review and Direction for Second Day

AssessMent Practice with Students
- Participants in Groups of Three Practice Assessing

Performance of a TMI Student'on Seleoted Motor.
Skills, with Guidance from I CAN Staff Members

Coffee Break

f

Prescribing Instruction
Presentation'and Discussion: ,

- _Techniques for Using Assessment Information to
kresCribe InstruCtion for Each Stildent

Questions and'Answers-

'Lunch
I

vi



Friday, mal,49

1:00 1:45 p.m. - I
Individualizing Instruction in a Oroup Betting.
- Presentation and Discussion: Organizational

Strategies and Teaching Techniques for Nhxini
Individualization in Physical ft:cation

- 2:30 p.m. Planning a Lesson
- Presentation and Discussion: Planning the Daily

Lesson; Maximizing "On Tusk Time", Incorporating
Several Objectives into One Leaeon

2:30 . 2:45 p.m. Coffee Break

2:45-3:45p.m. ,.IxaplaientingTeaching/AssessingActivities
-.I CANdateat Members Demonstrate a TeachingiAssessing

Activity with TMI Students; Participants The and
Assess Students

345 -X1:00 Queitions and Answers

Ss.

9:00 . 9 15 al.m.

9:15,.10 00

I

sluation and Record Keeping
..Presentation and Discussion: The Importance of

Recording Ongoing Assessment; Using Student
Performance Data to. Plan and Revise Instrustion;
Reporting to Parents and Administrators

10:00 -10:15' a.m. Coffee break

10:15 -11:45 a.m. Identifying Coals and Planning a Program
- Participants Formulate a Long-Tern Physical Mutation

Plan for Their Own Unique Setting

r

O
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-Miss Margie Meiers

Mrs., Brenda Miller

Mrs. Gypsy Luiier

Mrs. Marjorie Taylor

Mr. Tim McNell

Kr.
I

Michael Hughes

Mrs. Karen Linderman

.Mr. Ken Stebbens

Mr. James McLaughlin
a

Mr. Jeff Sammon

BOCES, Cat/taraugu

INSi;ITUTEt

NTURE UNIV.

y RD #1, Box 242E Olean, fi
4760

BOCES, Allegany Count
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y
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Mr. John Hamels
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Mrs. Kam Brown
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111FORMhtiCE AREA; FUNDAMENTAL SKILLS

Functional Run
EO I Run with assistance_

2. Run without assistance
3 Mature run
4 Accelerateland decelerate

while running
5 Pacing. ability

Change directions while

PERFORMANCE OBJECTIVES OUTLINE

Functional, Leap
EO 1 Leap with assistance

2 Leap without assistance
3, Mature leap

. 4 Mature leap over obstacles

Functional Horizontal Jump .

E0-1 HorizOntal jump with assistance
2 Horizontal jump without assistance
3 Mature horizontal juMp-
4 Mature horizontal jump for distance

Functional Vertical Jump
EO 1 Vertical jump with assistance

2 Vertical jump without assistance
3 Mature vertical jump
4 .Mature vertical jump for height

Functional Hop
EO I Hop with ass

2 -Hop without
3 Mature hop
4 Accelerate
5 Changeldire

Functional Gall
EO ]. Gallop .with

2 Gallop with
3 Mature gall
4 Mature (piaci

Functional Slide
EO 1 Slide with

2' Slide withou
3 Mature slide
4 Accelerate
5 Change direc

Functional Skip
EO 1 Skip with at

2 Skip without
. 3 MatUre skip
4 Accelerate
5 Change direc



AREA:' FUNDAMENTAL SKILLS

V

nal Run
with assistance
withOut assistance
e run
lerate and decelerate
ile running
n ability
ge directions while running

nal Leap
with assistance

-without assistance
re leap
re leap over obstacles

If

nal-Horizontal Jump
zontal jump with assistance
=ital jump without assistance
re horizontal jump.
re horizontal jump for distance

MODULEt LOCOMOTOR SKILLS

PERFORMANCE OBJECTIVES OUTLINE .

nal Vertical Jump
cal jump with assistance
ical jump without assistance
re vertical junk
to vortical jump for height

sr

C

1ft

Functional Hop
BO 1 Rep with assistance

2 Hop without assistance
3 Mature hop
4 Accelerat% and decelerate while hopping
5 Change directions while hopping

Functional
Gallop

upie-)
Gallop.With assistance
Gallop withoUt assistance'

EO 1
2

...- 3 Mature gallop
4 Mature gallop to uneven be t

1\
s 4

V'

Functional Slide
EO 1 Slide with assistance

2' Slide without assistance
3 Mature slide
4 Accelerate and decelerate while sliding

5 Change directions while sliding

Functional Skip
BO 1 Skip with assistanse

2 Skip without assistance
3 atute skip,
4 Accelerate and decelerate while skipping

5 Change diredtions while 'skipping



Introduction: Overview.of the "1 n" Curriculum

We are happy to be here and ti ank you for ask npj us. As

Mr. Gloeckler said, we at Michigan tate have been' working on

thisproject for quite a number of ears. 4 We started with normal

children in elementary school and n w are working with trainable

'mentally retarded. Our curriculum as been in the process of ,

development for several years. Las year we field tested it

throughout Michigan with thirty to forty teachers in trainable

centers. We have now revis.d it a d you will be getting the new

materials. Our philosophy basically has been that we can sit

atthe University behind oupdesk and findout, or think we

know what, the fieleneeds.? We ca produce thirigs that will solve

all your problems. But, if it is not workable for you, if you

do not.use it if it is riot worki g for your students, and it is

not what you need, then we have asted our time. Our goal is

tti. eventually have a.field service unit at Michigan State, and
"4

this is typically the way we have been operating on the project

right .now. -4/et--ry to find out what the_ needs are in the field.

We develop the materials. We send them out to .the field and

find out, can you use them, do they work, are they valuable and

. how can we change them. We are always anxious'forfany kind of

comment you bave about them. We hope that.as weso.through the

WOrkshops.whenyOu.have questions you will ask. It helps us and we

hope that we can help you too.

You will be using in thebworrt.shop a model that we, use typically

when we- -work with teachers. If'you go back and if you are training

other teachers to use the materials, keep this. in mind as the wayo .

that we typically operate. We like to work with children. Me
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feel that we have to be able to demonstrate to you what we want

you to do.. We have to help you while you are wcrklng with these

students. When we get out to schools, we work with teaches rig
- a

in the classroom or in.the physical education settitig. We demo-

: nstrate when we can.' We will do that tomorrow' with the stu

They will be new to all of us, so we always have exciting

ences when we have students.

Basically interms of our philosophy in developing th

curriculum, we feel that mentally retarded students like a 1

'students need to learn motor skills. They need these ali1.1 13.'00

that they can eventually be a part of "normal society" in t5y5L,

of their leisure time. So what we basically want to do proiride

these students with the skills .that they n d to know "t . part4,4
)

ents.

perf-

cipate in sports and leisure activities. If t to play

baseball,they have to know how to throw, catch and run.,,- So our
'

curriculum is set up as a resource guide. In it you will find,,

a number of objectiy4. You pulVthem,,based on what you see .as

' the needs for 'your students, and the goals thati4youte-Alt your'.,

community. So, if running, Jumping, throwing and catch ng are

important, then those are 'the skills that/ you might vant teach.

Included in the curriculum right nol/ are what we ca rimary,

skills. The basic kind of skials'that:childrenneed to know. .14,7

have four areas right now. Aquatic., which has the basic aquatic

skills, basic skills like how do you enter the water, how do you

float, self rescue skills and basic strokes. Bod,y management,

which includes in it things that are sometimes called "perception

motor", body parts, body actions, how the body moves. Also,

there are objectives dealing with some of the posture skills and
O

AA



then some basic- contr

gymnastic type activi

dealing mainly with t

skills in most cases.

lumping, skipping e

cat strikin

mental skills.

fitness'activiti

-3-

fling the body ills, which are tfasis

ies. Fundamental skills ancrie *ill be A

o e orkshoP/ are the most used

Locomotor Skills like running, leaping,

and object control skills such as throwing,

r lling, kicking and rhythm are all funda-

igally health fitness skills which, include physical

height weight and

is basically, what

A and

body cont

the scop

objectikes. When
-s

a:resource. You pu

Ott think your stUd

t, 4 and, t4e school..

;

We .have fOund th
. ,

nF and growing skills, dia;ling with

col and growth will-be covered. This
,

of the- eUrric mit in terms' of

u m.Vce your yOu".usethe curriculum

1 opt-the objectives which

te'rmsde-trie goals of the community
.,..,

,

hts neerP:in

Population of student

which,

t the material is fairly adaptable to any'

. While we have used and developed it

wikh,mentally retarded trainables specifi lly, we know that the

way the skills are des ribed or the way they are_performed applies

. for any individual. Th way.you run, s'the way you run if you%.

are retarded or normal, or if you are ten, wenty-five or forty.

That is the way the skil s areAescribed. The materials have been

used with retarded, blin and normal students. We have found

them to be very.successfu . In our field testing we have used

the materials with both s ecial education clasproom'teachers and

physical e(3118 and the response was very good from both types

of teachers.

We are also ,trying .to build into the materials a, component so

that learnings can be asso 'iated. Right now we are looking mainly

at language. Key words tha students should know like body parts,

arms and legs, that will he p them when they learn motor skill .
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'The tin rd.,4atWe:SUgge,.=t-for teachers to use wihen.t4'ey
. --__

1.mple t ti4 aterial is a diagnostic prescriptAve model.: We-
,

fTel that r skills we want td looiat the Trills in terms

or how they sho ld be performed-and teach to what'the child needS.

We are ass: inOn our motor skills. 0We 4on't want to waste time

teaching students things that they already know or 'things that
6

they may not need to knpw..

-Figure 111 shows the modelfor,implementint-the "I Can" prograP-
You enter the program and define it. The program as sulahis

defined'for you. The objectives are here. The first step-is to

plan. Pull the objectives that are appropriate for your students

based on your goals and put together a plan for the year.. Now

while this is the'first step for implementing,-we have found

that teaCherb, when 'they are.learning to use the materials, have

problems doing'this first, so we will be doing this last. The

first thing is to plan your program. What objectives are you

going to teach fo'r the remainder or for the total year? The

plan should be flexible. But, it will give you a direction, and

it will force you to think about goals, foTce you to think

about the kinds of-needs that you think your students have.

Secondly 1,ou assess the students. If for example, one o,

the skills in your plan is the overhand throw, and you introdSbe

that skill, the first thing ybu dois assess. How do your student

perform? In the materials, the overhand throw and all the objecti

are desoribed. We know that the correct way to throw is that

the arm comes back; there is a hip rotation; a weight transfer,

and a follow througb You lOok at your student and assess. Is
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Figu're #1

4.
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the weight transfer correct? Do .they get the arm back? Dbet the

arm come across the shOulder and fdllow through? If not what Is

the problem? 'What do f need to-do to correct it? We want them

to throw correctly. You assess the student, find out what he

'needs and then,prescribe instruction. Your first decision might

be that you have to get the weight transfer. He'should step

forward With the opposite foot. Boia do I teach? What kind of

instruction do I prescribe for that student? This lead& into

,teach. The information on the'way to teach and the way to pres-

cribe is found in your materials. We will go through all these

things together, especially That to teach.

Next.you evaluate. As you are teachinyou are reassessing

so that%ypu know when your student makes a gain. Now Johnny takes

a step when he throws. He has made a gain toward throwing correct

Or he'doesn't, he has. gotten worse, or it has been six weeks and.

you have been working on overhand throw.dnd you see no change.

He is doing it the same way that he did in the beginning. You

look at the change in your evaluation and decide where there might

be a problem in your Alan, You need to look at the way t,liat you

are prescribing; You may need to revise your plan. Also, you

may have judged correctly and can continue doing what you'hame

planned to do. Johnny has made the kind of gains that you would

expect. So this is basically the model that we use when we impie

meat the "I Can" materials.



Assessment Practice

We are. going to be starting today with assessment and take

you thrdugh some practice with films and liVe'demonstrations,

When we get the students, we will assess the students, and using

the materials prescribe instruction. As-we said, we hope that

on Saturday, the last thing we will do is go through and have

each of you put together a program plan, so- that when:you leave
,

here you will have gone through the process of putting together

a plan and you perhaps will have a plan-that you might be able

to use next year.

Obviously the.model is set up to individualize instruction.

So that-we are finding out, assessing each child's needs and

prescribing instruction based on that. Question: Why plan first,
,

and not as4sess first? Answer:- .The purpose oS the plan in the

beginning is to Took atjgoali and to decide based on what you

know about your students, what you kna about the goals for the

school and for the community, what.objectivesmight you choose.

As I said the plan is flexible. You might find that-you have

chosen some skills that are not appropriate for your students.

You may find that out when you assess or even when yoga evaluate.

We suggest that you assess and reassess as often as posuible.

You may find that you want to york on overhand throw, but your

students are only five years old and they are too young for that

skill. You may have to choose something else. You find out
*.

through this process what the problems may be in the plan. It

is a starting point and it is meant to be flexible. 'It is meant

to give you a direction.

The performance _objective sheet (pig; 2) is to demonstrate



ENABLING/ dad ECTIVES

2._ To run with assistance.

a

TEACH1NG-LEAR NINL dnvillEs

PENORMANCE-OBJECTIVE To demonstrate a functional run.

2. To run without assistance.

3. To demonstrele a mature r

__
a.

,113;;D

_

Given a verbal request, a demonstration of mature running
physical assistance, the student with ability to walk'cah'e
periods of nonsupport (both feet temporaravoff the ground
half the strides taken over a distance of 50 feet, without

Given a verbal' request and a demonstration of mature rennin
student with ability to run with assist5ance can exhibit con
of nonsupport for at least half of the stridep taken over a
50 feet, unassisted.

Gtvon4a verbal request and a demonstration, the Student with
run without assistance cam run 100 feet at moderate to fapt
stride at least one and one half times as long at the norm
stride) , in this manner:

a. Knee of nonsupporting leg bent more than 90° froM side' v
b. Foot placement near or online (inside edge of. foot touc
. with 2 inches on either side' of a 1- inch., line)
D. Heel-toe (moderate'apepd) and/or toe-heel-toe (fast spec

foot placement (dot a flat-footed placement)
d. Arms in opposition to legs, elbpWs bent
e. Smooth (not mechanical or jerky) integration of 'four poi

listed. ,



TEACHING-LEARkING. AWITIES

iMORMANCE-WECTIVE To demonstrate a functional run.

ance.

FOCAL 001NT FOR ACTWITY

, 7

Given a verbal request, a demonstration of mature running pattern, and
physical assistance, the student with ability to.4ralk-can exhibit consistent
periods of nonsupport (both .feet temporarily off the ground) for at least
half the strOes taken over a distance of 50 feet, without resistaAce.

Given a verbal request and a demonstration o4 mature running pattern, the
student with ability to run with assistance van exhibi .consistent periods
of nonsupport for at least halt of the strides taken over a distance of
50 feet, unassisted.

e run Given a verbal request and a demonstration, th'e.etudent with.ability to
run without issistanco, ca run /100 feet at moderate to fast speeds (With
strl& at least one and one helf.times as long as the normal walking,:
stride)-, in'this Manner:

a, Knee of nonsupporting leg bent more than 900 from side view .

b. Foot placement near or on line (insdeedge of foot touching
with 2 inches on either side of ,a 1-inch line)

c.. 114e1-toe (moderate speed) and/Or toe-heel-toe (fast speed) i

foot placement (not a flat-footed placement) ;

d. Arms in opposUlon to Legs, elbows bent
I

e. Smooth (rot mechanical or jerky) integration of four points ,

listed..,
1
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a functional run. gTerformance objectivesiare divided into Enabling

Ob'j'etctives. EnablingTObjectives are the only sequential part of

the curriculum, So the first ohe is, can the child rtith
.

assistance? You take his band and you plull a little bit, run
P

:beside him and he can get his feet off the ground and go. Secondly,

he ean fun without assistance. Hp knoWs .what the skill is. He

knows that running means getting your feet off the ground and

moving fast. )1e can do that -on his own. Thirdly, the mature
ruh describes running Correetly. Each of these. Enabling Objectives
is described, In the case of the mature run there area-T focal
points. This is what.weiare assessing. The assessment part of the
material is built right in. The focal points are what you assess
for, and what you teach to. There are scoresheets to keep A
recbed of the assetisment. This is a record of student change

and also to let the teacher know where each child iS-fn ..ermi of
the skill. This enables the teacher to make a decision ih to
what-;to teach. We Will be,using all of these things.

,

There are teaching cues which tell, you exactly what to do.

If,a particular child doesn't swing his arts in'opposition:when he

runs, then there are some suggestions as to what you can do. Now

you Can Manipulate him, how to show hit what to do. Those are

included in the materials. Also included.are group activities-1

game activities and play activities. We believe that assessment
and-instruction can go on within those activities within the groups.
We will Show you how that can be 4one.

of the aspects of assessment in ."I can" may differ from

)Some--of yol.r. concepts of assessment or sate traditional concepts
of assesznjent. We feel, when using a criterion reference objective
based cur iCulum like °I Can", assessment As'very necessary to

6



instruction. It'It is the key to ';',he program,- What you asses& !is,

what you teach. Those focal points,a-e are the basis1or :your

assessment 'and also for the r=rescrdption of you7,Inztrwtion.

We have used the term in "I Gan" of-curriculum embedded assesal'.tent

meaning, that assessment is part of the total Drogram.and the
. .

-instruction It is not in "1 Can a pre-test, post-test phenomeno

as a Iot of assessment Is thotgh.-- of. It.is not brinian your

students into the gym and having them run around and then. you

score how they run.. Then you teach for three months and dc it

, over again. You are checking and recording progress while you

instruct, play games, and have group aotiVi&s, it is an ongoin

curriculum embedded type of"assessment»

There are certain steps in assessment that we suggest you

use as you begin, once you have defined your prograt. and know

which oWectives and ektlls yo6 are
4

thing you,have to do is assess your

Plan. You consider, theyerformance

going to teach, The first

studens, based on your pr tgr

objectives Tor one unit, or

one week or maybe even just for one lesson. l_refer again to.

\
\: your performanoe'objectives. We have the performance objectives

to demonstrate a funceional catch,' enabling objectives which

are Sequenced, these are the seduential Learning tasks the stu:don

mist 'go through to this terminal which is functional apaci

in the skill. These in the example are abbreviated. (Fig. #3)

Generally the structure of our objectives start with the first

one being, the ability to perform the skill with assistanCe from

the inStructor. The second to perform some rudimentary form of

the .skill withiout assistance, and the thirdis generally the

mature pattern or the correct way to perform the skill. If me g(



3. To domonstrato a mature catch..

1. '

2.

3.

4.

Name

11,

5.

6.111111. 1.4101

7.

4111:111.

F .AL POINTS

Procaratory'Position
17 Arm Exten5lon_______

-Hands Contact Call N,

d Arn,c Absorb Farce
e 5§Tooth latsq=122..6

b

E0
Pi

c

9_./16
9,

Iat =11.111[111........101.1

14.

Giveri a verbal request, a dgmonstr
to catch without.dssistance, the
6" playgrouAd ball tossed to chest
distance of 15', two out of three:
characterized by;

a. a preparatory position with ha
body, elbows flexod and niir'

b. a near full extension of the a
for ball contact

G. hands only contact the ball (f.

sltghtfy flexed with palm.fd.
d: arms (through allowing the e14

the force of the ball
e. a "smooth" (not mechanical or

of a-d above.

Fig.. #3



0

FOCAL POfl.ITS

reiltion
b Arm Extenslon,_________,

c Hands Contact Ga ll

d Ame Absorb Force
e Srpoth late "raq_ 10

...r

EO

Pi

la be

00

c

Given a verbal te6ett, a demonstration, and the ability
to .:1 without assistance, the student can catch a

p yground ball tossed to chcst he from/a.
distance of I5'# two out of three tim ies, n a manner
characterized by:

a. _a preparatory position with' hands In front of the
body, elbows flexodtrand near the sicles:

b: a near full extension of the arms in-preparation
for ball COritact,

c., hands. only contact the ball (fingers spread and
slightly flexed with palms facIng/babh other)

d. arms (through allowing the elbowSH.o bend) absorb
the force of the ball ---

e. a'usmoothq (nOt mcchanical or ,jerky) Integration -

of a-d above.

Fig. #3 .

-1

0
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tnta,a fourth, fifth and sometimes a sixth enabling obj.ective,

we will add some component likd distance, accUraty or strength,

depending on the nature of the. objective.

in. the example a, b, co do e aie the focal Paints. These

are the components of the skill. 'Each of these is a discreet

description of one aspect of performing ,a mature catch. These

are not necessarily Sequential. In some cases they are sequential

only-in that' when a student is performing a skill, these are

probably the thin s that you would see first. A.preparatory position

shodid come bet e extending the arms for the ball and so' on.

Thatii'not st ictl a sequence as the enabling objectives"' are.

Once yo( knows which objectives, you are going to assess, the

sec° d step:it to choose an assessment activity. That is choose

d6nactivity in ,which you can watch your students performing the
.

skill that yell are going to assess. There are some decision aids,

things to help you when yo are deciding what kind of an,attivity

yeti are 'going to use for assestment. ,One thing is the skill level

of your studentso,as you ,know from observing them. if you suspect

that most of them will be working on the mature-rpattern or maybe.A.-

you know that all of your students peed physical assistance, it
%

Is going to be a big consideratiOn in your planning .for asselsment.

.Another consideration is what kind.of-facilities and eq ipment

you have available. What 'king of ratio yam have as far ae eachers

or teacher aided to students. This will give you same feeling for

what'kind of instructional grouping and how much individbal attentic

you can afford to- allow for. When you are assessing you should

position yourself so you can see all of your students eaaily.

If possible,' you might have an' aide and a volunteer con4uctIng

the activity In two or three stations around the gym cr'around

the classroom. Then you can roam arourA,or locate yourself central
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and do our assessing.

In the "I-Can" thaterials we have what we call taching and

assessing activities,4which.will serve this purpo8e.. You will
4

have some experience tomorrow in actually implementing the teaching

and assessing activities with the students we will have here.

There is a teaching assessing activity'for each enabling objective

level as well as one for introducing the skill. These simply

suggest some organizations for a group activity; They alai) give

the kind of materials you need and some alternatives, like game

activities that,are also. suitable for assessing. If you have the

"I Citn" materials the suggestionsare there, or you can develop

your.own teaching assessing activities.

After you-have decided what assessment activity you are

going to use thethird step is to learn to recognize the focal

.points of the skills being assessed. Again the focal points are

the a, b, cl'descriptions of the components of the skill. (pig. #3)

There, are several things you can do to help you get use to looking

at'children performing motor skills. One thing you can"do.is

watch some children playing outside on the, playgrOund at recess

or around gour neighborhood. Pick out focal points lokhen the

children are playing catch or throwing: You can also watch athletes

on television during sporting events and look for focal points.

Many of the fundamental skills that we are talking about are used

in these activities. You can become accustomed to looking at

each component of the skill this way. Probably the best way is

to look at one focal point at a time when you are starting out.

For instance for the catch you might first look far (a) prepa

ratory position. When you feel that you can Identify when the

child or the athlete is getting ready for; the catch, then you



can look for the next focal point and s-o on. E4entually you

probably will find ttiat you can see two or tbree focal points

at a time. Some of the skills of course are more difficult; and

more involveI. They may have four or five things happening at

once and these will take longer and will take more 'practice.- Toda

we will show.you some film loops of,these skills so thb.t you 'can

get some experience at looking at skills before you go and see

some live students in the gym tomorrow-

The fourth step in assessment is to examine the scoresheeto
0

and review the recording process. This is the scoresheet.for the

rum, (Fig. #4) The scoresheet that we use in film loop practice

only includes the fdcal points for enabling objective number three

which is the mature pattern.
.
We have found that for practice and

for the sake of simplicity leaking at the mature pattern-is the

best .way to train people, especially when using tii.e-film loops.

YoUr sheet only shows the mature section on each one'bf the skills

On the sheet you normally will use, each one of the 'f :cal points .

is included. (Fig.I/5). There is a. column for each focal point

lettered with the appropriate letter, and above that a shortened

version of the focal point As a reminder to you, because this

is the sheet that you should have in. your class for assessment.

These remind you of what you are looking for in each focal point,

so you don't .have to have the entire TPO sheet there Wit:;, you,

to know what the focal points.are. The scoring procedure is .41

the left hand column There are spaces rot...writing 'in a number

of student's names. We have allowed for about fourteen names,

the typical size of a trainable class. Ae you are hssessing for

the first time, let's assume this is a student who is able to

perform the run with assistance and without assistance. When you-

exit



To denonstrate a mature run. Iv

j2.

4.

a.

963 Ste ne leq_Flexion

b Foot Plncelirnnt on Line
c Henl-Toe Touch

d Arm CrIpositjon

0 .1))N;oth.Ingration

E0
#3,

"............1160.1.4.4.11ka,/,

12. VIM/WO .101.NON

13,

Given a verbal/ request and a demonStrailon, tl

with ability to run without assistance can r

at modn rate to fast speed:, (with stride at 1

one half times as long as the normal warking .

thfi manner:

a. Knee of non-supporting, leg tent more Thai

side view
b. Foot placement Nye(' or on Tins (lnsidc e

1:?uching with 2 inches on eititer side 0.

c. HeeI -t)oo (moderate sp;)ei) andfor tde-n4e

speed) foot placement that a flat-foote

d, Arms in .60position to 1,197,, elbows b.r.tn+

e. Smooth (not mechanical or Jerky) integre

points listed,

.

Fig. #4



a, 90-"TiTinc-rtIO.flexiii5"---"1

b Foot PrilcemcnT on Line
HecO-Toe Touch Vown

d Arm Cr:abr.:Mon

e Sr.o00.iniflgration

Given a'verbal request and a demonstration, the student .

with ability to run without assistance can- run 104 feet

at rodnrate to fast speeds (With stride at least one and

F.0
Onehatf times as iOng as the normal walking stride), in

n thfd manner:

C a. Knee of non-supporting leg-bent more. Than 90* from

side view
--b.- FootTlaceMent near or on Ilns Cinsift edge of foot

ouching with 2 inches on either side of a t-inch tine)

c. Heel-too (moderate speei) andfor toe-h,,el-toe (fast

speed) foot placement (not a flat-footed placement)

d. Arms in opposition to Isags, elbows b.mt

e. Smooth (not mechanical or Jerky) integration di four

points listed,-

Fig. #4
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Fundamental Skills.
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e Support d.- other (spec)i
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#3

Hoel-To Touch Down
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le Smooth

,

intqdration 2, ,. . In commk)n.
_.-
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say John-run, he does some semblance of the run. He gets his
.

feet off the ground, he is moving at a rate of speed faster than

a Wilk and-perhaps he has some of theie other focal 'points. -As

yOU asses's him, what you are going to start lookingfor,. are the

focal points for the mature_ pattern. Where be has a focal point

on your first assessment, you mark it with an X. Let's Vey that'

hesis bending his legs so that he has 90 degree flexion in the

leg that is not.on' the ground. He is placing his foot on or near

.a straight line. But, he is running flat footed. If he doesn't
,

haYe a focal point simply mark it with an 0: His having some

problem6 with arm opposition, we will mark that with an'0. Since

he doesn't have all the focal points, he obviously isn't integrating

all or them Into a smooth perforMance. We have to give him an

4 for the last focal point.' That' is your system for your initial :
1 \

assessment. An X if the focal point is present and an 0 if the.

focal point.is not present. As a rule of thumb, it you are in.

d ubt, mark an 0. If the child is inconsistent and you ass

aybe three times and one time he does itepretty clearly, b

ess him

ut

the-next time you are not sure, and the next time it is just not

there at all, mark anO. Then you will be sure to instruct to

that focal point. You will find out very quickly whether he does

in fact, have the focal point. If he didn't haye it, and you' hadn't

caught it, he would be missing.it entirely, and yoU would have to

go back-through the whole-process of assessment. In the course

of assessment, as you are conducting your66teaching, throughout

the weeks and months of the school year, as the child gains one
.

`of. these focal pointa that was not present on the inital.assessment,

mark an X througlh the '0. As you assess you bah'see-thai he has

picked.up two focal points here, and beds at the point where

'
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he has almost all Of the;, focal poin ts, but he still look a

little bit jerky, and he is not really smooth'. Prac 1 e will

usually helP hiM,obtain the last.focal pointo'integrating completely.

By marking ah,X through the 0 you can see at a glance which focal

. points your stude4s have picked Op through your instruction.

During the course of instructiol,,once you do your initial assessment

your X's and 0's give you'an,immediate picture of exactly where

your students are ln terms of their performance of the skill.

Therefore, you are not teaching them something they already know,

and are not skipping over something that they don't know. This

will also help you as far as grouping your students. We will

go into thatpl more detail tomorrow when we hav'e the students
. ,

available. After you conduct the assessment activity the last

step is to record.student performanc'e data, in the forms of the

X's.and 0's.

Some of the terms in the focal points will prObably be new

to you. We will go through all five of the skills that you are

going to, be using,.. I think you will find, with a brief explanation

that they are not bard to understdnd.: We will explain them

as we go through the films and demonstrations.

The first scoresheet you have is for the underhand roll. (Fig. #6

Give the student a name on the scoresheet. We will lobk at one

focal point at)a time. We have two film loops of the underhand

roll, so you will have two practices on this. The scoresheet

lists the focal points of the underhand roll and gives an expla

nation of each Vie. The .conditions under which the skill i to

be performed are also given. Be very specific as lito how the student

is suppose to perform and under what conditions ybu expect them

to perform.

'l
.

q



To dt!monstrate a mature, underhand roil.

2.

3,

4 ,

A

r,

6.

7,

8,

9.

1,D:

11 .

12.

13,

14.

Name

C.........y.....:.....a..... ......-..w.......111.41*.mmi..n.ShoulderI 1r$hueradu
-........,---..--.....-......,nromma....rmal".b Peh.du tar Arm. MOtlitin '..

c -Pa 4 t;!. Far:in-1_01 rec.:'.141h
d Ilo I fulse 6 I os, e to F Fo.o I

a torwerrLS_D-149
0 I f Smooth I rt t 6-at 1f, , an ._..:,i -.-.-...-...--,..t : ce ,-;.;...Te4.eeee---.,ee,vesc.-..-.

.

3 ,-
Q

d f

I

4

Li..... 1.4.-.,.., ". :4..,..

li14

A, .

e.- -...-we-r--....... -,.......a.-:*,
li

^..w.-1.. ,...

-

Given a verbal requosf and a demonstrbtiono, a, s
a b 11 ty ta underhand roil

without 4ss I stance
inch ball for a distance of at lea54-30 f0t,
in this manner:

a. Fac ng d rett rowof The ro i 1 w 1 shoulder'
that dl rocfion

b. Full pendular arm uotion ,6UA (Including b
ootion to release, and fol low thr:Jugh)

c. Palm of MI rolling hand facing toe d recti
at release

d. Relolase close to the floor is b&nd at the k
with the trunk held between vertical and 4

e. Stride forward with' the foot oppos3te The r
Skooth (not mechanical or Jerky ) integratlo
points listed bbove.

ii

*1....1

e



6. underhand yeti.

-Shouidfir 1,'SnUare4H-
b Pendular Arm i'btion'

Dirt:elon
Er.Reiflase.Close to non)

ybrwarq_ari4e

Is Olti311125:°raIlia.w.1,

Given a verbal request and a demonstration, a stedent with the-.
to underhand roil without' assistance, can.roil 6.4-6inch bali for distance otet least 30 feet, 2 out of 3 timbs,in this manner:

a.- Facing dire:ttion of the roll writ shoulders "squared" to k--4

that dirCction
. .401

b. Full pendulan arm rootlon - 60° (Including baci-,swing, arm
motion to release, and fot lour through).c. Palm 04 ih, -rolling hand facing Toe direction of the roil
at release-

.

d. lialease close to the floor'Ca bend at the knees an'd hips
with the trunk held between vertical and 45°).

e. Stride forward with the foot opposite' the roiling arm
sf. Smooth (not mechanical or Jerky -7 integratien of five

points iii-ted above..

Pig.
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--The 'Focal-Paint-a-of-tte-rmature: -undtritalfd" ivolrre--""

a) Facing direction of the roll with shoulders "squared", to

that directions

Full pendular arm motion ±60 degrees .(Including backswing,

arm motion to release, and follow through)

e)- Palm of the.rolling hand facing the direction of the roll

at release

di Release close to the floor (a bend at the knees and hips

with.the trunk held between vertical and 45 degrees)

e) Stride forward with the foot opposite the rolling arm

f) Stooth (not mechanical or jerky) integration of five points

listed above

This sounds like a lot of detail' but it is poSsible to release

the ball close to the floor by bending over just at the waist.

What You are logiting fpr is the bend at the knees, a little bit

of bend at the hips, so that the ball can be released close to

the floor in the proper way without dropping it,from the waist

bent. position. The smooth integration means it is all put to-

gether into.a smooth performance' and not jerking like a robot.

Teachers have said'I can cheek all the focal points, but he is

still doing-somethingWrong. We h'aVe found that a lot of times

when students learn a skill they do it very mechanically. So
a

the last focal point is there to get them to the point where

with enough practice they can activate the skill into a smooth

Anotion. The workshop participant's observed the film loops on

the underhand roll and assessed the skills on their worksheets.

(Fig. #6 )
lo .

1,1



The Focal' Points of the mature catch:
.

a) .A.preparatorrposition with hands .in front of the body,

.eibows flexed and near the sides

b) A near full extension. of the,aems in preparation to ball

contact

.c) *Hands only contact the ball (fingers spread and slightly

flexed with palms:facing each other)

d) ArMs (through allowing the elbows to bend) absorb the force

. of the ball

e) A Itsmooth' (not mechanical or jerky) integration of a-d above

Theparticipants observed the film lOOp for the mature catch and

assessed on the worksheet. (Fig. UT)

The Fbeal Points of the mature overhand throw

a), Near complete extension bf. the throwing arm to initiate the'

Windup for the throwingaction (assuming aside orientation

Prtorto the throw)

b) Weight transfer to the foot opposite the throwing arm

c)- Hip and. spine rotation: (l/4 rotation) in preparation for

and during the execution of the throwing actibn
.

d) A follow-through well beyond. ball release and toward the

desired direction of travel

0 'A smooth (not Mechanical or jerky). integration of a-d. above

Participants viewed film loop of the mattre-Overhand throw and

assessed on their worksheet. (Fig- #8)

I should point out the destription of the skill. would be

*almost the same for a trainable child as it is for a: normal or a

blind child, It is also. the same for a five year old, a ten

year old, a twenty 'Or forty year 610. A point that really bothers

/-i't .



3. To demonstrate a- mature catch. :

.Nome.ma...POI
%

Name

2.

3.

14.

5.

FOCAL POINTSWirt dr. 11,....
Preparatory Position
b Arm Exten.s.ion

Hands Contactlaii___
d Arms Absorb Foru

e t11pOth laturation

6 11111

INN I
.e.

10.

11.

12:

13.

Given a verbal*reiluest, ad;5gnstr
to catch without assistance, the
,6" playground ball tossed to cheS
distance of 15', two out of three.
characterized by:

a. a preparatory position with h
body, elbows flexed and near

b. anear full extension of the
for ball contact

C. hands only:Contact the bail (

slightly fluxed w11:1 palms,f
d. arms (through allowing the el

the force of the bell
e. a "smooth" (not mochanical or

of a-4 aboVe.

Fig. 07



re catch:

411.0.11M00111011..

FOCAL POINTS

a Preparatory Position
b Arm ExtenlOon

c Hands'Contact,eall N.

d Arms Absorb Force
e 5iirpoth..inturation

CO
!rs

Given a verbal request, a demonstration and the ability
to catch without assibtanco, the student con catch a
,6" playground ball.tossed to cheSt height from a
distance of 15/, two out of three timestln a manner.
characterized by:

a. a preparatory posltion'with hands In front of the
body, elbows flexed and near the si.des

b. a near full extension of.the arms Ii preparation
for ball contact

e. hands only contact the ball (fingers spread and
slightly flexed_wil palms facing each other)

d. arms (through allowing the elbows to bend) absorb
the 'force of the bc11

e. a "smooth" (not mechanical or Jerky) integration
of 6d above.

-Fig. #7



To demonstrate a maturii.o4erhaad throw,

9 a

14naP.O..I

3,-

5.

6.

NW.13

971

.1*

rocAt PoUT3
fa Arm ,Extpaslion.

[1.

b Wolght Transfer
c Hip and WO! RotatIpp,

Id Follow-throoh, :s..>,

e br,or,qh intqratIon. ',,,
-,-.,..-r.::::-------.------....u4r........,...............

1

El .

EO
P3

Given Li verbal requel*: and a derconatr

th2 abllity to perfoz= the overhand
throw a 4 to 6" ball, 2 ovt of 3 ti
charaoterired by:

a. 4 naar ccvplato cxtmloa of tha
initiate the t;fna-vp for th th

a side orientn4au-prlor to the
bo weight tranzfee to the foot ppo,
e. hip spine rotation (1/4 round

for and durin&-the zmi:cution of
d. 4 ..o1low-throt4171 vall bcyOn41 bal

the desired direction of travel
e; a zmooth (pot mr,:hauleal or jerk

of avd above.

: Pig. #8



e overhand throw,

recAt POUT3
F.-7a ;Tr-It:tons

b WojAht Trarisfor041..
o Hip and_Spino Pntatten...

d Follow-throunh'
o inttgraties

Oive.n g verbal requezt and a dcnon3tratiort a atudeqt with
the ability to porform.tLe oliorhand throwtnz action, caa
throw a 4" to 6" beil, 2 out of 3 times, ift ajenuor
charaotertsed by

a. a near corplato extenfoa of tha throwing arm to
initiate the wfadc.v.p for the throwi.nr; action (aner.Tang-

a side orientation prior to the threu) .

b. waght trans-ter to the foot epposito tho throoin arm kill

o. hip and spine ritatiow(1/4 rotation) Lt pzep.iration 1
for and during the zw.cution of the throwirg

d. zl follow-through well beyona ball releaae and toward
the desired direction of travel

e, a zmooth (not ttothAnical or jerky) integraticn
of avd above..

: Fig. #6
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me in some workshops is people will say, is that the way girls

are suppose to throw? That is definitely the way girls are

suppose to throw. The reason that girls don't throi correctly

is that they haven't been taught, the right way to throw. Girls
"4.

are suppose to extend their arm and come around in the same manner.

A mature throw is a mature throw. I, hale *been working with one

' of our best field test teachers, and her girls were not thrOWing

correctly at the beginning. I went out after she had been teaching

them for a couple of months on the overhand throw, and I was

just amazed. They wound up like pitchers and really winged the

ball at the target. There was a significant improvement. It was
a

just a matter of instruction on the throw. Many teachers were

suprised as they didn't know that is the way you are suppose to

throw a ball. No one had'ever taught them that. That is the

way girls are suppose to throw.

Tom Sampson will demonstrate two of the skills. We do not

have film loops for these. The first sooresheet we want is the

mature run. (Fig. #4) This skill is needed in games and sports

and leisure activities. You will notice on the objectives that

we state at moderate to fast speeds. That is because when running

,slowly there are some things that are different,from the descri-
-4

ption of the mature pattern. We usually tell tthe students to run.

as fast as they can. You get the best pattern in all cases when

they run as fast as they can, or throw as hard as they c n, etc-.

The Focal Points of the. Mature Run:

a) Knee of non-supporting leg bent more than 90 degrees from

side view

49
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Foot placementavar or on line :(insl.de eage or foot tialMxtres
with 2 inches on either side of a 1-inch 0.me)

e) Heel-toe (moderate spied) and/or toe-heel-toe tpts-t apeed>

foot placement ;:not- a flat-footed. placemere0

d) Arms in opposition to legs, elbows bent

e) Smooth (.not mechanicapr jerky) integration of four pointz"

listed

On focal point (b) foot placement !near or -or. line, thls is to

avoid splay foot running with feet going all over. the place or

crossing over the midline. It Is within a. specified dis tance

which comes out to about 5 Inches. His -feat should be fallftng7*.

someplace in there. The main point on (c) is to avoid flat40:1-ed

running. Focal point Ce) the smooth integrati6p the arm op ss iclion

is very important. Students will move their arms for a little

while, but then they go along like robots. There Are some. p » tty

common deviations thM we have identified gith.trainables. Hope-
. .

fully we have some things that will help you get away from those

.deviations in-our teaching cues.

The participants watched the mature ,run and assessed on thPAr.

Worksheets-. (Fig. 0-4)

The'Poosa Points of the mature'Vertical

a) Pregaratory movements JAckclude a 80 degree 100 degree knee,

flexion with arms extended backward

b) Forceful upward thrust of both arms Coordinated with full

extension of legs at take-off

c) Balanced landing incorporating trunk and knee flexion with

little horizontal displacement at landing at least ore foot

landing within a 2-foot circle drawn around the take-off

spot
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d) Smooth (not,mechanical or, jerky) integratio ?of hree points

listed above.,

On focal point (c), the balanced landing should be landing on both

feet with the trunk flexed and the knees absorbing the for-op. Hd

should lthid Smoothly and not fe11 over. He should come-dowil within

the two foot circle ts) be sure he-is jumping up and not forward.

When you are watching this skill except for the preparatory

position, the rest of it goes very fast. You may'need to watch

them do it several times, 'Oner,way we havehad. s ccess in,teaching(

it-is to have students mark pldces on the wa3i, they jump and

try to reach a height on the wall.

like a basket, balloon 4r-iej.1 and
---- .

hands and try to contact.A.t.10A3

The participants aspesse th e

Or7you can suspend Something

have them reach up with both

helps them to get the thrust.

points, of the vertical jump

'on their worksheets. (Fig. 9)

The workshop adjourned tor Thursday May 8th, 1975.

),



3. To -Jerionstrate-a mature vertical jullu

v131.50
prmuatory rwJementa

Ta%e off AtFcrag
00°-100* Thrust'
c Balancer/ 14.:ne-Pao'

4 Em0Qth Ntegvittonor /7/...Trir....
4 E.

JI:ma bSd . t.;

6. 0

7. t.ea .e. 4....1 .. ..........4 ... ....a, ...

9..

10.

1.I.,

12,

14.

.4.A...by,. ...ea.. ft

...........
wNdow ".,....,

Given n verbal request and a Vongistr
win) the ability to Jump without ::*.ssi

vertically from standing positiorly

times, in this manner:

a. Preparatory movi:ments IrclUde a

- flexion with arms- oxf,:ac7:d back

b. Foreiul upward thrus; of .boih7a
with full extertsion.of lc at

c. Relanced landing inoorTorcting T
flexion with littin 'horizontal d
lending (at least 'ni' fwt landi
circle drawn ni:ound the take-off

d. Smooth (rot techanic411 or Jerky
three pornts listed above,

Fig. #9
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vs 01101.1,21.t.''

Praylra tory r.olPernanta
Ilt-, To,'<e of.f,M:biLs.tg

00 ° -100° 7.11ru...___?/....__:__
c. Balanced 1,nr.(11.-et

d . Einooth 7 ntegreaton
...

--1-. ....me. ....rnr.-Dtftrro. ',- 1

ra 0 r
3 i

V*:

g

. .

r.; I Van a verbal .. requezt acid a derr>onstra't I cin , a Studcri/
,

w I th the ab I I 1 ty, to juMp without ass! stance- can j,, p .

vert I ca,l I y 1 rom a standing *):,i-iion,-..two out of ,..'three.
t I Me.s. , I n it.i s manner: .

. Preparatory nx1W,.rnents: I nc i side i 80° i 130

f I ex I oi! with arms ex :.sckwe I'd

b. Forcel u upward th rus 1,- of h arms coerd
witrl full exterts fon of 1 cgs at talf..4-1-oif

f3a I ariced 1 and ittp i noort,-5r-ct l ng tr.un:c, and ftn,ao.
ficxion with lit hor I Zonta I d ISp I JA:-,eraent at
landing .tat I ezrst 'ryhn. 1 an.d with 27f0c)t
circle drawn al-OUII tht?.' flake7cff spot)

d Smooth (not meic,hap I Ca I or jerky) I nvicrati on of .

f nts I.1 steel a oova

Fig. #9

r-,
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Fr' idiq May 90'4).975 - 9:001

Todaywerare going to have twelve to fifteen students coming
C)

4nftliat we will be working with. They are all trainable, mentally

retarded students frtim this, area. The workshop participants will
4 1

work in groups or two or .three po one student. We would suggest

that you work with the:indiViduaL that you came, with as a team.
.We have Set up five stations in the gym: ,7..

,

.Station #1 Runt./ 'Distance aplir'oxihately one hundred feet. Traffic

cones used'is a-guide'to keep students on a line

Station W2 Underhand roll: Base for the student to stand on -

"target on the wall for directional guidance - yarn

balls for rolling

Station #3 Verticaljump: Bases placed on floor for guidance in

judging, whether the student is landing in 'the area

described on the assessment sheet

Station #4 The catch: Bases on the f loor for the teacher and

student to maintain proper distance from each other-

yarn balls for catching

Station #5 Overhand throw: Target'on wall for directiona guidance
,

Base on the floor for distance guide. Yarn ba is for

throving
. ,

You will be assessing the studehts on these five skills mh4,ch

we discussed yesterday; You will need the assessment sheets

that were given out. (Figs. #10-14)

As you start to work with your student, try a verbal,request
9

first, ghat is run or throw. Then show him how you want him to do

it. Show him what the skill i$ and do it as maturely as possible.

Then ask him to,perform the skill. You may have to have him repeat



To demonstrate a meturo.run:

3,
11.1

4,

q .pat Sylna Leo Firwiclin

b Fodt PincemOnT on Line

. c 'Hodi-Toe Trechown
d 'Ard1 Cpbositi--)n

eL Smooth-inTegratIon_ .

....---7-7...- ----,,-,-....

1
.

0

1

Givim a, verbakirequest ztnd.a damonstratio
runability to un without. assistance

&' moderate fast sk,ed5 ,(with stride

one half times as long'as..te'normal wai

this mianner

Nam0
o

ww.1

64.44.4444
41.444,4'141.4.1 .11.11!..T... nr

WTI

TT/ 4.41404. 4444

40.4.14

. ; 1. a.",*-
-111 .

....v....b.. , --

8,

4.41.. *re..

..........t.:}-..."1".
y ....N......40:1

a. Knoe o,f Oh-supporting'ieg bent inOr

b, ooT piec!%Ilent near or on lino (lilsi

4"00cIling with 2 inc.hs on either sl

L!,.. ilv4-too (moderpte 5:10,-,:j) andior to.

,.prod) focxf Onoement Cnot a fidt-

d Ari in, oppositIon to J093, elbows

e. StOoh (no mechanlv;ai or jerliy) In

Oints HTted. .

(.1

.,.
4113



ire run.

I

a ,p0 5,!Allnc, Leo Flexidn

6 .Foot PlacemenT on Line
Heal-10e Ttich !3own
d- Arm GplYistT on

Sr6 th.integratIon

4

4.

Givpn a verbal request znd a demonstration, 'the stu4(,?nt

with ability to run Without assistance can run t r fret

at moderate to fast sOed5 (with strLde at lea5t 'one and

oep,half ties as longas.thp normal wal.kin9 strii).;. in

this vonnen-

a.

c,

d.

Knoe.of 1v:3a-supporting log 4)nt iror2 in 9O term

side view .,
, v

root plecriient near c; on'ijno (Inside ddge of toot r,)

touching with 2 inclIcis on- either side of 3 1-itIch iihe) If

Heel-too (mOderote sPO,afl and/or foe-Sei,-f,..),si grist

Spe-4) foc.)f pincd.men.flnot,a tiott p!cf.tnt.)

ArmS.in opposition to logn, elbows boo+ .

Stooth (no mechanif;al or Jerky) Integration o.flfour

point% l,rited.

PM.
Fig. 110"
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3. To Omonstraie a mature underhand noll.

Name

.*

Shoulders "Squared"
b Pendula?.- ArrA.Potion

c Palm Facreig OlfectIon
d Reli::asq_c1012tf.; 1=1=t&l

rorwerd Stride

0 Smoot ii intecrii)onE

'll

3.

10;

it

5
, 0

oorool.

rr

.0.

Given a verbal request and a demonstration, a
to.underhand Poll without assistance

inch ball for a distance of at leatt 30 feet
in 1-his manner:

a. Facing directionoithe roll'with should
that direction ,

\c-

.b. : Full pendular arm IlldtIon - 600 (Includin
notion to release, and follow th ()ugh)

.c, Palm of ih9 rolling hand facing toodi,re
at release

d. Release close to.the floor (a bend at the
with the trunk held between vertical and

e. :Stride forward with the foot opposite the
f. -Smooth (not mechanical or Jerky) integrat

points liEfed above.

Fig. 011



re underhand roliv

a Shouldern"Souared" : "*--
b eendular Arm Oot.lonl

C -.Pallb. Facing-eirection
d Release Clots,: to Floo

le Forwerd 471ride _.

f _Smooth InteoratIon

# 3 .

1

P.

,

Given a verbal requost and a doMonstration, a student with the.abkiity to underhand roil without assistance, can roll 3 446.inch ball for a distance of at least 30 feet, 2 out of 3 -qmes,in this manner:

a. Facing dire;;tion of
O
the roll wlth shoulders "squared" T

Lo
., .that direction

- fb. :NH pendular arm motion - .60° (including backswIng, arpi
Motion to release, and folloW through)

c. Palm of 'the rolling hand facing toe direction of the roil
at release

Ulease close to the floor (' a bend at the knees and hip;
ith the. trunk held between vertical and 45°)

e. `Stride forward with the feet opposite, the rolling arm
f. ;Smooth (not mechanical or jerky) integration of five

polnts listed above..

d

#11



3. TO omonsfrete a mature veilical jump..

Pr.% aratoof tnvements

44;70 oke.4wiaa
(14'-101 Tkruct.

tala;m2d.Landivz
1 1 6 d 41006h 111t(>prat4on-

-Ins",*

. E lo
3

.\'

;!rare ba b c d

3,
els......a..A. 11........W.

............ A..... .......ey. 4,.........I......

Given a verbal refit est and a demonst
wi+h the ability to jump without ail
vertically from a standing position
times, inthis scanner:

a. Preparatory mow:meats Inciude-a
flexionyiith arqls extend rid bac

b. ForcWtui ypward thrusle of both'
qiith iU1 i extensionof letls at

c, li01;Inced landing incorporatinq

flexion with tithe horizontal
landing (at least one,. foot Ian

circle dravnFiround the taKe-of
$-r ooth (not mohenical or Jerky)','

three Oints fisted

4-..
g. v.7.

..... wee.. 'MA' e .... .....ww. A.-wee..

..........--
'"'''...""-...7''."."...."-r''W'"".. ...... ............ ..4 ',.....AAwe.

64
...................... . ,.. ..............*,.........

7, - ewe,.

AN ..

9, 3

,.....M.
OF/ Va.?* 2....... Va1eW ....,14 .11

13,

1 4
ifl84. 012



lure Vertfcal jureR.

A Pre *ratay.t9vsmanth
b Zalco 9tf AiRaa

AW-100* Thruct
6 Dal.:371Znd-Laadall....

1 Cm60th Integration...

E 10 I [

Given a verbal request and a demonstration, a student

1-
''''s"r7

with the abitity to jump without at1sistence can jimp
vertically from a standing position tw6 out of three
time., in this manner:.

a. Preparatory plovvrents include a E30° - 1006

flexion with is extend :A backward.
b. l-'orcefT41 upward thrusi' of beth*arms .coordinated

with tuli cqctOnsion of icip at take-off
Bai;Ince-A landinp incorporating trunk and ifr:en
floxico withlittle horizontal displacement at
:landing. (at least ona foot fanding with al-foof
cfrcle.dravn around the talcs -off spot)

$11ooth (not mochan)cal or jerky) integration of
three paints jisted.above.: e

M,0.0......m.mory.....0..4.,...1.

Now.

Vig., 012

60'



3. To deffonsteat4 a maitre(' catch.

0

1.

2.

3.'

FOCAL POINTS.

Preparatory_Position
b .Arm Extension,

c Hands Contact Golf .
d Arms Absorb Forces

e Smooth. Integration

e

4.

5.

6.

7.

8.

...=

9.

10.

12.

13.

14..

Given a .verbal request, a doMons
to catch without a3sIstanco, th
.6" playground ball tossbd to ch
distance of 15', two out of thr
characterized by:

a. a prepaetory position with
body, elbows floxed and no

b. a near full extension of th
for ball contact

c. 'hands only contact the ball
slightly flexed with paints

d.e, arms (through atiiming the
. ' the force of the ball

o. a "smooth" (not mechanical
of a-d above.

Fig. 013



k

pature catch...

FOCAL POINTS
rims+ .111,4m.IIMAIIIPM

Preparatory Position
b Arm Extension

c Hands Contact Bail

d Arms Absorb Force
e Smooth jr0m=lon

E0

Name

Given,a verbal request, a damonstration and^the ability
. to Catch without assistance, the student can catch a
,6" Playground ball tossod to chest height from a
distance of 15', two out of three times, In a manner
characterized by;

a. a preparatory position with hands In front of the
body, elbows flexed and near.the sides

b. a near full extension of the arms in preparation
for ball contact

c. hands only contact the bill (.fingers spread and
slightly flexed with palms lacing each other)

d. arms (through allowing the elbows to bend) absorb
the force of the ball

.a "smooth" (not machanical or Jerhy-Lintegration
of a-d above.

Fig. #13



3. To demonstrate a mature overhand throw,

7.
.t

I ,2.

3.

4,

5.

7,

B.

9,

1p.

11.

12.

FOCAt VOing
a Arm erss

....--....-- ,..

b Woiullt Transf4r

c 1-1(a oftd Illine R6 f7-1764

d Foildw-throm9EM,
e Smcioth intOgrt)(m

..-....,,,-...=........--..T.44.:-=4-7.---.

50

.,.. -...
. --......,-,..............

4 ..,K 0a0. v.0. ,,
',Pew

Al--...4. i.....C.4.-,

4 -4 4
=1....

4

Givpa a verbal 'requeat and a deg:01=ra
the ability to perform the overhand t
throo a 4" to 6" ball, 2 out of 3 tim
characterized by:

a. a Lear eizipleto oxtencion of the
foitiate the u:Ad- :p fer:the thr
a Ade Wadatation 7-r1ok to the

b. weitht ttanafer to the foot Oppos,

F. hip t.nd spine rptatIon (1/4 rot/
fot And Burin the elv.zutioa of

4. a follow-throursh wa11 beyolld
the desired dircztica o trzwel

eZ a cwooth (not pachaniqztl or jcety
cf c-d above.

Fig.- 014



170CAt VOINT3
TIT Arm tqpnsion

b Vpiey TranseT
c Hi* RryhTltlIt

d ,Follow-thrOVIL
e Smcioth

-Given a verbal request and a demonatiatiOn,i 47Atudent with
he'-ability to perform the overhand throwirig*adaon, edh
thirot4a 4" to 6" ball, 2 out of 3 times, itin a manocr
OharSterized by:

a. a near eim.!pleto extcnoion of the throing 6t2 tO
initiate the u.:0-4 frit the thrmling tioe ia3aumina I

a-01-&-aientation 1-rlok to Lha thre0)
b. weight ttnnafer to the foot opposite the throoina arm 1

e. hip (.nd spine rotation (1/4 rotation) In pwq.oration
for nrid during, the exr:zutioA of the throvin notion

4. a follow-qhvouah wall beyond bUli roloaue and toward
the desired 44reetion os trcvel

e. A cwooth (not paohnnie0.1 or jerky) 43tegration
ai c-d above.

I

Fig. 014
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it a number of times. As he is doing_the place yourself,.

in a position where you can see the movement and where you can

pick out all the focal points. With two or three of you working

together, one of you can ihstruct, tell, him and show him what to
A

do, while the other one can assess the student. You can then,

switch the prodedure and compare notes,

When assessing the focal points for the run, the student

should perform the run in a mature pattern for one hundred feet.

If he hats arm opposition for three steps and then he loses it

and is winging the rest.of the way,you can't check it as a focal

point. He has to have Elan opposition for thefull one hundred

feet. That is the standard.' On the other skill it is typically

two out of three times. We put those in because we know that all

children, but especially retarded children are not very qonsisterit.
't4

Because they can do it once, does not always mean that they can

do it again. When you ask the student to catch, f he is not

reaching for the ball, or if he is reaching for the ball once, and
,

.

never again you can not check that focal point. It should be two

out of three'times. That is the standard. You probably will

spend ten minutes at each station, then Move to the next station

with your student. Igwould Suggest that.you look over the focal

points again so when your students come in you will be ready and

will know what you are looking Tor. (Figs. # 15&16)

Many of you May have the type of equipment we are using.

We have found that small thin white rubber bases used for indoor

baseball are good items to have in your physical education program.

They may be used not only for games of baseball or softball, but

may be used to teach,students formations. You can lay out a circle



TEACHING -LEARNING

PERPOEMANCE OWECTIVR To demonstrate a 'functional run.

CNAKINCx O8 JECTIVV.S FOCAL POINTS FOR ACM&

To run with assistance. ,

.

2, To, run without assietancs.

3, To demonstrate a mature rUn.

a.

b.

Olvon a,vorbal.request7 a 4monot.'ration of m4tUre
physical assistaneo, the student with ability to walk c
periods of nonsupport (boi3) feet %4Mporarily off ,the gr
half the Strides taken over a distAee of 50 feet with

Given .a verbal request and a demonstration of mature ru
student with ability to rwh with anaintance can exhibit
of nonsupport for at least balk of the strides taken
50 feett unassist2d,

tiven a verbal request: and a demonstration; the otudent
runwithout assistance cell run 100 feet at moderate to r
etride at'leatt one and one half times as long ae the no
stride) , J.n, this manner:

a. Knee or'nonsunporting leg bent more than 9O° frOM ei
b, Foot plaoemont near or on'llne (inside edp of foot

vith P inches on either side of e 1-inch Line)
c. Heel-toe (moderate speed) and/or toe-heel-toe (fast

foot placement (not a flat-footed placement)
do Arms in opprAitioe to legs, elbow bent
e. 3MoOth (nOt mechanical or 401-40 integrUion of four

1istcid.

d

Fig. #15

r



-TEACHING-LEARNINL jT1VJTIES

PERFOIlkANCE OBJECTIVE To demonstrate a..tunctional run.

4

es.

3

FOCAL FOIN4I'S F011 ACTIVITY...
Oiven q vorhal roquest, a demonstration of mature running natterm, and
phplical assistance, the student with ability tp walk can exhibit constatent
periods of nonsupi7ort (both feet tOMporarily of ti ground) for at least
half :Ile strides taken over a distonce of 50 refits without, reeietence.

Given a verbal request and a demonstration of mature running.cattern, the
student with ability to run with esuittance can exhibit consistent periods
of nonsupport for at least hale of the strides tahewover a distance ot
.50 feet, unassisted,

Givena verbal request and a demonstration, the student with-ehility to
run without assistaner can run 100 feet at moderate to fast speeds (with
etride at leant one and one half timen as long an the normal walking
stride) , in this manner:

.

a. Knee of nonsupporting leg bent more than 9O° froM side view
b. Foot placement near or on line (inside edge or foot touching

. 2 inches on either ?Add of N I-inch line)
c. Heel-toe (moderate speed) and/or toe-heel-toe (fast speed)

fact placement (not a flat-footed placement) '

,d. Arms in onnolatior to legs, ell:Owe bent.
e. 3tiooth (nOt Inechnninal or jerky) integration of four peintn

Listed.

Fig. #15

67



C
TEACHING-LEARNING ACTIVITIES

PERFORMANCE OBJECTIVETo demonstrate a functional run.

ENABLING OBJECTIVES FOCAL POINTS FOR ACTIVITY

4. To accelerate and decel-
erate while running.

5. To demonstrate pacing
'ability.

6. To change dkrections
while running.

a.

C.

Given a verbal requedt and a demonstration, the student c
and decelerate with a mature running pattern in this Winne4

a. Accelerate froul. a stand to a moderate or fast run with
10 running strides

b. Decelerate to a stop from a fast or moderate run withi
10 running strides.

Given averbal request and a demonstration, the student c
mature pattern in,such a way that his times for the first
and-the second 100 yard of a 200-yard run are within 5 sec
each other (maintain constant speed).

Given a verbal request, a demonstration, and the ability to
and decelerate as described above, e student can change d
while running at moderate to fast sp eds in this manner

U. Lean to,the inside of each turn
b. Decelerate in preparattpn.dfor the turn and accelerate

following the turn
c. Run a 50-yard obstacle course ',Within two and one'-half t

long as it takes to'runa 50-yard dash (if student eune
in 10 seconds, the criterion time for the obstacle cour
thbt student is 25 seconds).

Fig,
1-6
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TEACHING-LEARNING ACTIVITIES

PERFORMANCE OBJECTIVE To demonstrate a.functiOnal run.,

FOCAL POINTS FOR ACTIVITY'

Given a verbal request and a demonstration,.the student can acceleriite
and decelerate with .a mature. running Pattern in this manner:

. Accelerate froMa,stand toia moderate orfast run within
10 running strides

b. Decelerate to a stOp frdia a fast or moderate run within
' 10 running strides.

Given a verbal requestand a demonstiation, the student can run with a
mature pattern in such a way that his times forthe first. 100 yards
and the "second 100 yards of a'200-yard run. are Within:5 seconds of
each other (maintain constant steed).

t

Given a verbil.1 request; a deponstration,'and the ability to accelerate
and-decelerate as described,above, the student can change directions .

-
while running a moderate to fast speeds in this manner:

t
,

a. Lein to the inside of each turn a.b. Decelerate in preparation'for the turn and accelerate
following the turn

c. 'Run a 50-yard obstacle course' within two and one-half times as
long as it takes to runA. 50-yard dash (if student runs 50 yards
in 10 seconds; the criterion time fin- the obstacle course for
that student is 25 seconds), .

_

C

Fig, j4.6 r\
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of bases andlhave each student Stand on a base and there is your

formation tor .a game. If you can not buy bases, you can use old*
.

car mats. They are rubber, ,flat and can be cutup. They do not

slip and'sjide. Another good piece.of equipment that Can be made

very easily is yarn balls for the overhand throw. They are easier

. to use also, as you do mot have to chase, them. 'kou can rike yodr
4

own yaim banal Somethink.else that works well is' to ¢wac up, some

newiPaper, wrap it with'some masking'tage, and yOulhave nice

soft ball that fits in thOr,hand and does not hurt theke. f they
.

are hit.. The .padding from under carpets is also A ,good t ing to

use for bases. Some teachers.use this padding and cut out Swt=:

prints to use as cues. There are all types of equipant t atyou

can make when necessary. w4:

When you'are working with the student you may:find that ,he.

As performing at .a level where you can not. assess the maturerun.

This is what we are working with on the assessment sheets. *Y u

may have to give some manipulation at tlis point. There. are _enabling

Objectives tO,handie'thi.6.whieh will be discussed later. We wili,.

.

think. about the mature pattern while we are assessing now to-avOd

Confusion.

After we assess today, we\ wilt .talk about prescription. *.

We will have 'the students come back later'and we will all work on

tg6'run.
9:3,0 - 10:30

Workshop participants worked with the epudents at the stations

previously described.

10:45 - 11:45

(

In practice when you actually start to assess your students

you would not. tie able to spend the .kind of tithe that was-spent

'Pk)

4r)
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),*

today. We'suggest that, once your eye istrained and you become
N

use to., using the -scoresheet, that you spend just a few- minutes

when yi' assess each child. *With.a.little practice you should be

able to assess a whole group of students very. quickly. In your

material's you will 'find teaching assessing activities, which.

suggest group-act iVitiea in whibh yoU.may assess. We feel that'

the aSsessment and.the instruction should take place in a group

activity. You do not have time to work with only one,chiid.."

This afternoon-We will deeonstftte a group game activity.

We will show you how you can assess and'preacribe within an activity.

The.games'are listed in the materials. There are appropriate

garieS fOr each enabling objective level. We'feel that you Can

assesEpand can teach within the context Of these_ games and group,

activities. We, suggest that when you start. the "I Can ". program

it ip, best to start with a few minutes within your regular motor

(- skill brwphysical education activity. Break invith."I Can." for

few minutes. Start assessing one skill and go on from there, so
VS

that you gradually increase theamount of timeyou are using "I.

Can".'Gradually it becOthes your total program. -itart slowly t, take

your time and get used to assessing, and become tamilar,with the

scoresheets.'

Ifyou have an aide with you in the classroom, you can use

-then aidt:to.help you in assessment:'We suggest that the teacher

do the, judgement and mark the iepresheets.' The aide may help you
._

. Ar
.

.1arrange the activity `-or may help you,cohdubt it. You may be able. .
maybe

to stand tp the side and make judgements. T would suggeSt.taking
'2 '. ,,,

the soOresheets with you into the class, especial.ly 'when you do

yOUr lnitialasseasing. If yoU have twelve or fifteen students

4
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and .no Bide you are, going to have to choose'your activitie$ more
carefully. You are not going to be able to have as many students
moving at once. You mai? have to put them into .a drill situation

instead of a game. One of the things that you might typically

do with the overhand throw, is paste ktarget on the wall for each'
student. Have them stand with a few yarn balls or paper balls

V

Vand prac.tice.the overhand throw, while you move down the line and
6assess as quickly as possible. Make a judgement. It will take a',

couple of days,obut as you get better you should,be able t& make
C.your assessments .very quickly.

,

4e are not assessing towrite a research paper. The purpose
of your assessment is not only to see change, but is to cue you
in on what you should be teaching. If you'make a mistake in

assessment you will,pick.it up very quickly when you begin to teach.
The. secondary purpose of assessment is to be able to report - change.

The first thing that assessment is'important for, is to allow

you to plan appropriate instruction. Assess as often as yom can.
We do not mean pre and post assessment. You do not work on the run
for five weeks with pre-assessment And post-assessment. Assess.

When you introdube the skill, as you teach and as you notice

improvement. Check your assessment sheets, make notations and

move on to other focal points: You continously. know Where your
students are. Should you assess every day? Ideally, and we know

that'iscolmost impossible. But, try to assess as often as you can
You 'might set up a schedule for yourself.. If you can asses them
every two days do the run it would be ideal. Assess as often as you
can, it will make your teaching better.

Remember that "I Cann4is meant to be a resource for you. It
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r .

can be your total program or it can be a part of your program.

'Vse;it in.the way that suits you best. The skills, teaching cues

and strategies are there.

The correct distances that should be used are covered in

the teaching strategies. We suggest that you start at a close

range then later move the students back. The first enabling

objective, where the child is -still performing with assistance
r

is usually a shorter distance and a shorter amount of time.

Most of the students that we worked with today had the mature:.

pattern of the skills. When they have this enabling objective, you

would go onto the next enabling objective. The next, enabling

objective adds to the'mature pattern distance, speed and accuracy.

They then throw the ball' at a target for accuracy and are judged

on that.
O

Prescribing Instruction:

We now will start to prescribe instruction using materials

from the "I Can" curriculum. First you will'use the assessment

sheet for the run, that you completed earlier. (Fig. #10) Look

at that assessment sheet for the one student that you Worked with

and make a decision on what you will teach when you see him again.

What focal poiht will you instruct to, what teaching cue will

you pull.
1

There are several things to consider when you decide. Some

of them will not apply today because we are not working with a

group of students. One of the considerations when you choose a .

.

focal point to instruct to, is how close is the student to'

\ learning that particular focal point. You may want to teach a

\focal point that is almost attained and in this way,have,immediate

1
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succe0 with the student. A exampleollight be the mature run,

arm opposition, focal point (d). If you decide on this focal

point, you would then pull your teaching cues for that focal

point. (Fig. #17)

Another thing you might consider in your own classroom is

.grouping. When you first start to implement the "I Can" materials'`

you may find your students don't have focal points (b), (c), or (d).

You may feel that you can't handle four focal, points in one actin

Vity with twelve children, working alone. So since they all need

focal point (c), you can pull the'Teaching Cues forthat focal

Point and work on that. You may find that haif,of your students

donl,t know the overhand throw and are at the first level, needihg

total manipulation. Perhaps' the other half of your Blass is

throwing fairly well. They have reached the mature pattern stage.

You may decide to have your aide work with the few that need

panipulation and are at Enabling ObJective 01. You can work with .

those that'are.at the mature pattern stage.

Another consideration in choosing a focal pointOs there any

sequence in learning these focal points? As far as developmental

research, we don't know for sure, especially with retarded children.

We know, about normals and the way they develop skills, but we. °

don't really know about the mentally retarded. We have attempted

to sequence the focal points in the, way we' felt' was best. It is

not an absolute. In the run for example, foot plhcementcomes

'before arm opposition because that is the way it is typically
,

learned. Children learn to place their feet properly befOre they

learn tO swing their arms'in opposition. Therefore, you may

decide to work on foot placement beforearm.opposition.. These are

a'A



TEACHING CUES .

PERFORMANCE OBJECTIVE runctional run
ENABLING OBJECTIVE 3. Mature run
FOCAL POINT d. Arim in opposition to legs, elbows, bent

GENERAL DIRECTIONS SPECIFIC DIRECTIONS

Model the run. Tell or ges-
..ture to indicate the student
-should have arms in opposi-
tion to legs with elbows bent.

Practice the run. Manipu-
late or give.verbal cues
concerning arm opposition
and elbows bent..

Physical Manipulation:
Stand behind student and hold elbows in bent position w

arms forward,and backward alternately.

Say: SWING YOUR ARMS LIKE THIS WHEN YOU RUN. MOVE YO
FORWARD AND BACKWARD.

Environmental' Manipulation:

Have students punch a bag or rolled mat alternately wit

Say: PUNCH THE BAG. WHEN WE'RUN, WE tars- OUR ARMS LI
THE BAG.

Use a rope hanging over,a bar. Student grasps ends of rope
level. Pull rope in the middle,.alternating pulls, to Promo
ition.

Say: MOVE YOUR ARMS LIKE THIS WHEN YOU RUN.

1119112.1.1aV

Model the correct action of moving arms in opposition wi

Say: DO THIS. SWING YOUR ARMS WHEN YOU RUN.

Materials: punching bag, filled laundry bag, or rolled gym
rope 6-8 feet long

Fig. 117

HAVE STUDENTS PRACTICE. REINFORCE CORRECT AND NEARLY. CORRECT ACTIONS.



TEACHING CUES
PERFORMANCE OBJECTIVE runctional run
ENABLING OBJECTIVE 3. Mature 'run
FOCAL POINT d. Arms in. opposition to legs, elbows bent

11.

SPECIFIC DIRECTIONS

41.

Physical Manipulation:
Stand behind student and hold elbows in bent position while moving

arms forward and backward alternately.

Say: SWING YOUR ARMS LIKE THIS WHEN YOU RUN. MOVE YOUR ARMS
FORWARD AND BACKWARD.

Environmental Manipulation:

Have students punch a bag or rolled mat alternately with elbows bent.

.Say: PUNCH THE BAG. WHEN WE RUN, WE MOVE OUR ARMS LIKE WE PUNCH
THE BAG.

Use a rope hanging over a bar. Student grasps ends of rope at about waist
Pull rope in the middle, alternating pulls, to promote arm oppos-

ition.

Soy: MOVE YOUA ARMS LIKE THIS WHEN YOU RUN.

Modeling:
Model the correct action of moving arms in opposition with bent elbows.

Say: DO THIS. SWING YOUR ARMS WHEN YOU RUN.

Materials: punching bag, _filled 'laundry bag, or rolled gym mat; gym bar,
rope 6-8 feet long

l3

Fig. #17

S PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS.
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.very suggestive things. We are not sure, but, that.is how we

think it happens. You are not going to commit any-big etrors

.if you choose the wrong one, and you will find out very quickly

if you Choose one that the child isn't ready for.'

A suggestion used by many of our teachers is to work with

wall charts. This works well when you are working with a large

group on different focal points. you can make charts and put

them on the gym wall. Indicate the.child's name and what they

are working on. It is helpful for you because you can glance

Over and see that John is to work on arm opposition and Mary on

foot-placement. It's good for the students because they eventu-

ally get to understand the charts. Sometimes teachers put stars on

the charts as the students gain a focal' point. We hope that in

the future we will be abke to include with the materials, charts

of simplified drawings of the skills for teachers and for students

to use. You can use anything that is creative that will add to

the program to make it better.

1 -1
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Friday May 9th 1:00

On Task Time is the time that students spend in meaningful

practice or instruction. Ideally, you should have about 90% On

Task Time within your phySicai education period. All of your

students should be active in some way or receiving instruction

90% of the time. Keep that in mind. It is very important. You

want to be sure that you have students moving as much as possible.

The game we are going to play is one that/is suggested for

Enabling Objective #3 (Fig. 1118), the Mature Run. It is Hill

Dill, we use it quite often. It is a universal game and possibly

some of the students already know how to play it. It is one that

can be adapted to any -gross motor skill such p.s skipping, hopping,

running, leaping or whatever. A suggestion on choosing games,

you may want to chiacseonly three or four games for the whole

year and just revise them based on the type of skill you are

working on. Hill Dill tor example, can teach running, skipping
A

and hopping. Consider the time that you are going to have to spend

teaching your students new games, when you introduce them. Consider

revising a game they are familar With and adapt this to teach

the gross motor skills.

The I Can Staff members worked with the students in a grolup

activity. The game Hill Dill was used.' The students participated

in the game while the staff members assessed them. An inquiry

method of student assessment was used. Some of the students

demonstrated what the others were doing Wrong.

The inquiry-part of the game at the finish would be considered

On Task Time because all the students were involved in watching
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Title: Rill Dill Source: Project ,Staff Suggest

Materials: c,

none

Play Groupings:

team play :

Related Social Skills:
-cooperates by working with others o
-competes as a member of a team
-follows rules of running within a d
tagging opponents

Organization:
X X X X X o taggers

o I
30-50 yAs.

.

.

a Ng

4, o V
. . -

TEACHING STRATEGIES

General Directions .
. Specific Directions

Organize students as/diagram dme

above.

4

State,or demonstrate that the
Object of the game is to not

Have students line up
facing the students.

Say: I AM "IT". WHEN:I
WALL (point to opposite
HILL DILL COME OVER THE

Have students practice.
stop before they..get

Say: TRY IT AGAIN.
YOU. HILL DILL COME

Tag one or two studehte

along the gym wall. Stand in the mi

SAY: HILL DILL COME OVER THE HILL,
vall). STOP BEFORE YOU GET TO THE
HILL.

Be sure all run on cue, moreto th
to the wall.

THIS TIME II WILL THY TO TAG YOU. RUN
OVER THE HILL.

.

as they run by.-

NOW JOHN AND I ARE BOTH PIT": JOHN
COME OVER THE HILL.

the object of the game, step t
you give commands. This allows the t
this time specific focal points may i

DILL COME OVER THE HILL AND RUN SWINGII

be tagged by "IT".

Practice the game to be sure that
all-students understand how to
play.

Play the game, teaching and/or
assessing the run wIen appropriate.

,

SW I TAGGED JOHN.
TO TAG YOU. HILL DILL

When all students understand
students are "IT" and
and/or assess. During
example: Say: HILL
THIS.

=11 1
.al.

Q

Use other locomotor skills.

.

/ late. sift



WAY 110acTILTACIA111/111Er 1.11
Mom

pairomin =curs Run 23
.

Source: Project Staff Suggested Age Range: 5.4A

"Play Groupings:

teem play :

Related Social Skills:
-cooperates by working with others on a team
-competes as a member of a team

.

-foliage rules of running within a designated area and
tagging opponents

. .

) X o in taggers
i

t

TEACHING STRATEGIES ,

Specific Directions

that
0

.riate.

Have students line up
facing the students.

Say: I AM "IT". WHEN
WALL (point to opposite
HILL DILL COME OVER THE

Have students practice:
stop before they,get

Say: TRY IT AGAIN.
YOU. HILL DILL COME

Tag one or two students

along the gym wall. Stand in the middle of the gym

I SAY: HILL DILL COME OVER THE HILL, EVERYONE.AUN TO THAT
vall). .STOP BEFORE YOU GET TO THE WALL. Luis TRY IT..
HILL. ,

Be sure all run on cue, more-to the opposite wall and
to the wall.

THIS TIME I WILL TAY TO TAG YOU. RUN FAST SO I CAN'T TAG
OVER THE HILL. 0

as they run by.

NOW JOHN AND I ARE BOTH "IT". JOHN AND I WILL BOTH TRY
COME OVER THE HILL..

the object of the game, step to the side no that
you give commands.' This allows the teacher to instruct
this time specific focal points may be emphasized. For

DILL COME OVER THE HILL AND RUN SWINGING YOUR ARMS LIKE %

Say: I TAGGED JOHN.
TO TAG YOU. HILL DILL

. .

When all students understand
students are "IT" and
and/or assess. During
example: Say: HILL
THIS.

Teaching Alternatives .

Use other locomotor ekilla.

/wiX. aiR , \
6 )
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and beingeinstructed on the focal points of the run. You will

beamazed-at how quickly they pick up what they are suppose to

do. They can recognize from each other whether it is right or

wrong. They quickly pick up the focal points on their own and

are'7good at assessing too.

If you have some highly skilled students, you may want them

to work with another student on a skill. This is an excellent

way to get everybody involved when you have different levels of

ability.

2:00 - 2:30i

'The workshop participants worked individually with the

students, all TMRs uting the Teaching Cues discussed in the morning

session. All participants worked on the functional run. They

concentrated on the weak focal points that were assessed in the

morning session with the students.

A discussion of the session followed. One participant rioted,

their student was having -difficulty in keeping on a straight line,

while running. They added the focal point of kicking and it

improved her ability to stay on the 'line. The workshop staff

agreed that sometimes this will happen. Two focal points can bd'

learned together or in succession.

Other participants told of their experience with using chairs

to form a running path. This helped their student to stay on'a,

line. The staff suggested using mats or chairs to form a tunnel

effect for the student to run through. When you tell students

to look at a line on the floor while running, :it will quite ofteAr'

affect their body position. However,,with chairs or mats forming

a tunnel it will keep their feet in the correct line and also
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; ft%

help arm opposition. 'They cannot' wing their arms in` this situation.

There are all sorts of good ideas that teachers will come up
0

. with. The staff has tried to incorporate as manysideas on the

teaching cues as possible. If you 'tome up with better ideas that

work when you are using the materials, jot them down on your

teaching cues. This Material is for you to use in th best way

that you can and for you to refer to for suggestions for teaching

strategies.

a

V
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Individualizing Instruction:

We have now gone through'the prOcess of assessment and pre-
.,

iscription to shOW.you hoW you might prescribe within a group

activity. I would'like to talk"now to the concept-orindiVidua-

lizi ihStrUdtion. Typically, the amount of individualization

on the continuum so that you are either doing it poorly

4 or-you-are doing. it well. (Fig. #19):

POOR < -3. WELL

-MANIPULATING

0.

VARIABLES (GIVENS)
CHANGE

(Fig. #19)

We don't mean.by individualized instruction, one to one.
4,

We mean making instruction appropriate within a current situation.,

le define teaching, as. manipulating the variables of instruction

nor the given ff, in order to aftect the kinds of student change
, , ..,

that,'We *ant. The key to individualized ins -truction, and-t9

[ indiVidualize most effectively, and to place yourself on this end.

\iof

the continuum. is the -way that you manipulate these givens. We

\(..
\tAave already talked about one way this is done' and that is in

(

aSsyssment. You assess your Students: You know ere they are and.

ther fore:yOu should dO a good job in individualizing because you

I

are aI i,ng instruction appropriatefor them.

There are givens within your environment thgt you can manip-

04ate n order to bestindividuallie. 'What kindi of,:environmenttl

givens can-yOu' maniptilate? Think about the kinds' of things
.0

within your situation that you can improve. Make good use of all

of your/equipment. How -.bout .,yodr fagilities? Some'6fyou

haVe availdble to you qrtiy your classrOom to work^on physical:

,
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.activities. You have to manipulate what you have there. It is

going to be much easier to individualize if you move all the

desks back against the wall and have an open area in the center for.'
% .

the students to move in.'If you 4ave'a choice between your

roma with the desks around the wall, and an all purpose room that

is.Tairly large and fairly empty, hopefully"you will choose the

all, purpose room. If you are working on gross motor activities,

you may have a large gymnasium available. This may or may not be-

better. It is difficult to establish boundaries in a very large

area. You have to think about the things that do occur in the

environment.

What other kinds of things would you manipulate in order to
/

move along the continuum toward, the be end, where you are doing

the most individualization? Time would be an important consideration.

You may have a choice between a ten minute period, a half hour once

a week,'a halfhour every day, or an hour block three- times a

week. You need to decide, if. you have this choice, what kind of

time block is best. What time during the:day is best for the

.14 ,,students in terms of the other things they are doing. If you can,

maniptilate that which:you can best individualize. Also, things

like the,amount of time that is spent getting ready for physical

education. Do your students have to change? Do they have to put

on their tennis shoes? Do they shower or change after physical
.

educatiqn? If that is the case, is that taking up most of the

half hour or hour? Can it be done quickly erough so a!good amount

ofd the time is spent in physical activity?

What other things can you manipulate in individbitlizing?

The. way.you group students. You deCidewhether it is best to put

4"
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all the students that are working sin fOcal point (b), or opposition,
.

in one group* anti work with them while your aide takes those that.

are'orking on foot placement in.a separate gimp. Perhaps it

would be better to mix different kinds of skill abilities with

the idea that they may be able to teach or ,model for each other.

You decide whether you can use skill performers to help you teach.

Orie of our trainable teachers last.year,t in order to have enough

physical 'education time, thought 11.7-Nas appropriate for her
c

Students and for another-class of students that she was teaching
d

to be put together. Oise groups was 4.;.6 year olds and the other

'group was yourig teenagers. Each teenager had one of the little

ones:as a partner during the physical activity setting arpt.was

almost acting as a teacher. She saw very positive kinds of changes

in All the students in that particular kind of grOupingl. You

'can.manipUlate some /of these things and some you cannot.

times you have a certain room at a certain time.and.that is,it.

If you to have a choice, then consider the way you can best

manipulate the variables in order to best individual#e instruction,

'Another consideration would b4 the type"of personnel that

is available. You might have volunteers, parents or studen

.aoming to work with you. YOu should be,ableto arrange thei

scheduling with yours, so that you can use them at the most appro
-

Jirdat,e.tIme. Often you have a physiOal ducation setting, and thee

physical eucation teacher is trying to handle the entire group

on her own. e classroom teacher, the aide and three volunteersi

are sitting the sidelines handling he discipline problems

t i-s not the most effective way to -use your personnel.that occu

,Take tine to train your teachers and sour dided. Let them know

what you wdnt them to do within your,Olass setting, so they can

,
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Planning a Lesson:

Tomorrow's session is important in the sense that in the

model.(Fig. #1) we have now gone through assessment, pre,scription

and teaching. We will be talking to you tomorrow about evaluation.

Jolhen you see changes-in,your students based on your assessments

and reassessments, howdo you know what to do? What kindd of

options are open to yoU in terms of your teaching strategies or

P47, your planning? We will go through together, the way that you

identify -goals for your students and .actually put together a program
11.

;Tra:n.TO* a year in physical education. You will be leaving with

Oiat tomorrow and each one will probably be a little ditferent,

but h6pffully-they will be appropriat% for your needs. If not, at

least.yoU have gone tItough.theprocess of Preparing the program
.

plan. Hopefully you will be able to gothroughthat:in the future

with other groups of students in other.Ottings.

I would like to spend the ldst part of this afternoon talking

about putting together lesson plans. We will suggest, how to use

the materials in plannins.a day's lesson:with your students. When

you plan instruction, we suggest that you go through a number of

steps. Plan systematically what you are going to dolin a lesson.
1

This lesson might be one in which srou assess, prescribe instruction

or a lesson in which yo4 are doing both, depending on the skills

. Which you have chosen.

Your first step is,to-determtne at what 'Enabling Objective

level the majority of your students perform. Por instance, if
*

the skill you'are working,op is the catch, thjs is'an example of

what a sdoreaheet.might look like for a total dlas. (Fig. #20)

We want to decide, pneeLwe. have done our initial assessment, what



CLASS PERFORMANL. oCORE SHEET .

Fundamental Skills - Object Control' - p0 : Catch-

SCORING

.
gssosment:

FOC.L PORTS STANDARD GIVENS-
a 'Trap or Catch with Hands 2/3 times 'Attention

*.

EO
1

a

v.c,

E
1

Eyes Focused on'Ball Assisted

K = Achieved
) = Not achieved

,

2e- Assessment:

0 or Catch with Hands 2/3 times
_ : Catc.-.-,Trap

a Preparatory Position
b Arm Extension ,

. Unasststed
c Hands Contact Ball- _ /3 limes -

EO
/

d ArmS Absorb Force Catch'

I = Achieved
0 = Not achieved
----a

..e Smooth Integration ,,

0_ a Move into Position 2/3 times. 'Mature P.
F, Primer Res,Onses*

Name aa,babcdea
.

'Comments
. .

I L i . X , 11:31 11:

?. M.,cc.ekt.. K. X.X XKlIn .

5. Vt. te) \ A X X X I 11 ,

1...,4.21541-114A,c-, ,X_ X Y_ .X_, X P, II g
.

1-

. a ri5 0
i. Z4.6

,A/

x 1( K. g .

r. Vie,a, X i )( X

.

K ft F ,
. .

1 .f..a_n_,..x) x, x X x 0
'Aea4a... XIS .11

.

1. k72x/e1
... . ,.

g)(`
. a

.ivel. ,rte-
..

I
.

. I I

I. ...

- , _-,

87 Pig. #20
Catch'



CLASS PERFORMANL 000RE SHEET

Fundamental Skills Object Control - PO : Catch

STANDARD

a

tray or Catch with Hands.
E es Focused on Bali
b- Tra or.Catch.withJlands

a Preparatory'Posttion
b Arm'Extelisic

Attention
Assisted
S Catch

* Primary Responses,

a. non-attending
.b. no response

c. unrelated
response

d. other
(specify
comments,

c , Hands 'Contact Ba I I

d Arms. Absorb Force

Natu.e Pattern
Primary Responses*

CommPhts

Fig. #20
Catch 4

Ui



our next step will 4e. It is obvAous in the example that all

students are performing at the Enabling Objective #1 level. They

can catch the ball if .you aSsist them. They are all performing

at EO #2. They know what a catch is, and they can somehow contact

the ball and hold on to it. They are 'performing,at the E03, with-
.

but assistance level. At EO #3, which is the mature catching
-

pattern, we notice that there are some Xs and some Os. This is

an ideal situation. We can sec that all the students are working

at the mature pattern level. They all need work on some aspect
r`.

of the mature catch and that -is YOU!, first step.

After you have made the decision, the .second step is to 'identify

the focal point or.points to which you.will ingtruct for each

student. Again, you nee to.look at your scoresheet. You need to
t

consider several things. 'First of all, how close the student is

to attaining focal points May influence your decision. On the ex-
.

ample), John has:only the preparatory position f the mature pattern.

The other,foca1 points, he does not evidence. But, you noticed

v/in assessment that focal point (b) was almost acquired. So perhaps

for John you would decide to work on focal-point (b). Your other
o

- considerations might be the sequencing in which you feel the child

learns focal points. For instance, an obvious one is with,someone

like Mary. We see on the example that Mary has focal points (a),

(b) and (c)'but not (d), arms absorbing force and not (e) a smooth

integration. So, in all cases, Mary would have to haVe (d) before

she could integratt-t-he-total skill. With Mary, you would ,probably

\
decide to mork.on (d), arms absorbing force, because that (falls

logically in the sequence that'she will gain focal points.
.

Yditr last consideration is your grplping. I have mentioned
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previously that when you Start out, it may be that you can handle
only one focal point. In this eXample,'all students are deficient
in arms absorbing the force. This is probably a bad example,

because it is, difficult to absorb, the force if you don't catch
with the handsilnly, but in some cases, yoU may decide that you
can only handle one focal point, and that is the one you are going
to work on. Decide what focal points you will work on with each
student. You may even be able to say, Jdhn and Joe will work, oz,

foe? point (b) and the rest of the group will'work on focal points
(c) or (d). You make that decision.

Your third step then, is.to select'ybur instructional ac
Whftn you put together /our lesson, we suggest again, that en you
start, it may be easier for you to build a l ,psson aroun one

.objective. ',For instance; if the objective is the ru you can',build

a total,lesson around the skill of running. It is ore difficult
to include several skills within a less o: It makes a better
lesson in some cases, but when 'you start, "if ou can plan your

lessons around one obrective,it is sometime easier to startout
-that way. Begin incorporating one "I Ca0 objective into an already
existing lesson, that you use and gradually-build up the amount

n
of time and the number or objectives'that you'add. Select instru
ctional activities for the students who are performing at E'03",

mature level catch. You peed to choose an, activity in Which 'you

may instruct and reassess. Both should be/going on together. You
can gd to your teaching assessing activities, (Fig. #21) which we
looked at earlier, and there for. Enabling Objective #3, you will
find a suggested organization for your students. In this case,r



TEACHINGASSESSING ACTIV
PERFORMANCE OBJECTIVE Catch

GENERAL DIRECTIONS SPECIFIC DIRECTIONS
ORGANIZATION
AND MATERIALS

E0.3
Engage in Catching'

activity.
teach
practice
assess

SUGGESTED SEAPENCE...

1. Toss a 10-inch
from 10 feet.

2. Toss a 10-inch ball
from 15 feet.

3. Toss a 6-inch ball
. from 10 feet.

4.- Toss a 6-inch ball
from 15 feet.

O

t.

Organize the class into stations
(according to skill level, if
possible):

Arrange students in a semi-circle
with the teacher or aide standing
10-15 feet from the students and
tossing the ball.

At each station the teacher or
aide will teach, assess and allow
for practice of one of the focal
points.

Students may be paired within the
station to allow for extra
practice.

Organization°

Station 1
X

Te X

Statioa 2

X

.... -"NJ,

X
X

Materials

6-inch playground,
balls, one per station
or pair



ACHING-ASSESSING ACTI
mom= OBJECTIVE Catch

O

SPECIFIC DIRECTIONS

ilanize the class into stations
ecording to skill level it
ssible).

range students in a semi-circle
th the teacher or aide standing
15 feet from the students and
ssing the ball.

each station the teacher or
e will teach, assess and allow--
practice of one Of.the focal

'dents maybe paired within the
'tion to allow for extra
ctice.

ORGANIZATION
AND MATERIALS

ACTION
WORDS

PLAY-PRACTICE
ACTIVITIES

Organization

Station 1
1C

X

X
X.

Station 2

X

x
x

Materials

6-inch playground
balls, one per station.
or pair

READY
CATCH
HANDS
REACH
BEND
ELBOWS
OUT

Double Line
Relay

1. ,



Stations and suggested play and practice activities are given.

A game activity is included in your materials. It is a game that

involves the skill of catching and is appropriate for students

that are at the Eriabling Objective 3 level. You can choose

either of these asan instructional activity or you might want

to use both.

Your fourth step is to organize the activities into a daily

lesson. WC suggest that when yOu put together a lesson,'you

typically inciude.three parts. The first part is introduction.

This should be a short five to ten minute. period. Typically in

Physical education, we have used it as a warm-up time. A lot of ,

our teachers use some of the hTalth fitness objectives, and teach

some of the exercises to their students.. When they come into

the gym, they know g,the fIrst \thing that they are to do is'their

'exercises. This takes 'five torten minutes and they are warmed up

. and ready 'to go. It is also the time mhen you can be prescribing.

You can observe how many sit ups they:can do. Decide how many

1you want them to work up to n a certain length of time. Tod carP

keep Charts on that. Many teachers' will put charts on the wall in

the gymand when the student comes in, he signs his name and

°checks the number of exercises he is to do. When he finishes,

the warm-up is over. Your students must have the ability to read

-the,charts°.of course.

We have typically said that the materials were deVeloped for

5-14 year olds, although they have. been used with other students

sUcceWuliy. However, one of our' field test teachers had 3-5'year
-

old'trainables and she felt'thAt one .of the thinks that her students

needed when they came into the,igym Was a playtime. When we first

.
o

o0
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began misiting her, we would go into the um and all the balls

and all the bats and everything came out of the closet and it was

free play, This was fine because young students need some play-
.--

time at their age and at their skill level. Weltried to slowly

structure the activities. One of, her goals was to begin getting

students to play with each othtl. She ar her aide worked together

in groups. Out of the free play situation they put together a

small group activity, and began working. on a skill. Gradually,'

she lulegan teaching formations. One time I went back and they all

knew about circles and they could form circles and play a game.'

Another time they learned about lines and they could get int9

;line and do their exercises or whatever. The,main point was that

after a very few weeks, they understood that when they came into

the gym, the first.thing.they were to do, was their exercises.

It was really good to see these little foul4 and five year olds,

trot into the gym, get down a d do these exercises and then run

around a couple of times all on their oWd. After five to ten

minutes, they were ready to get down'tobusinesse This is a very
-.

gobd beginning for a lesson.

AnotheiTgood beginning is in introduction to the activity or

to the skill teat you are'teaching. *Get the students attuned"to

the fact, that today we are going to run. Show them what the

foCalpoints are. plain the focal point in youth own simple terms

and demonstrate. Tell-them why running is important' and what they

are going to use ;t for. Explain that if:You play basketball or

. softball you have to be able to run. you wantlb be in the

Olympics you hlave to be able to run. This way you get them ready
_

and in tune to the reat of the instructtonal time. So, the first
.

1
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phase would be your introduction or warm-up.

The second phase, which is the largest portion of your lesson,

is what we would call the lesson body. This would probably be

a twenty to thirty minute block or more, in which you would be

working most specifically on skills. The lesson body would include

skill development. and of course, this would be the most important

thing in a drill or practice session. It could also include a

game. Something that they can play that is fun and that uses'

what they have been learning.

Another part of the lepson body that we have found to be ex-

tremely helpful for trainables especially, is a physical awareness

game in which you spend a few minutes talking aboutthIngs like

tody parts. If you are going to teach them to run, they have-to

know what legs, arms), swing and bend Mean. So, you might take

a few minutes to work on,the body parts or body actions that will

be involved in the skill° that they will be learning. This stage is-

verymuch related to language skilist Mt is's. good time to start

relating some of your classroom learnings to the things that you
:

are doing in physical educatiOn. 'he main part of yoir lesson

coulCinclude physiCil awareness time, skill development, (which

should be included in every lesson and should.be one of the more

important parts-of the lesson) and perhaps a game or play and

practice activity.

The end pf the .Osson shodld be a summary or something that

will get them ready..to go back into their claisroom for quiet
,

getivity. You can use relaxation-, a-qUestion and answer period', 4-

or a very quiCk dideussion of what ha.. gone on in the body.of the

0

1estion. Check the example of what
1
a lesion might look like.

(Fig. #2) i9j .
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This one is made up of several different objectives. When you

start you may want to start building a.lesson around one objective.

In the example, for the introductory activity, the t Elacher is

working on a conditioning routine whic includes three stations,
ti

situps, Oudhups1 and'stand and reach. That will take three minutes.

,Next an enduranc run; in which she will have them running not
t.

.
.

.

.

only for endurare'hake,,but also will emphasize any focal point
..

,

on which they need work in the mature rm. This would take two

minutes. This brings up a concept that we ta k about when we
.

:,
,

\ialk about lesson plans and program plannin that is the double

payoff. Plan for, double payoffs. Double payoff means, as in this

example, the teacher is using an activity involving the run, not'

tnly to teach the skill of running*but also for physical fitInees

(')
ndurance. Think aboutthis as s-you plan and .d? it as often as

you can. There are many of tWfuhdamental skirls that you can

also use as fitness aciivities There are"many body management

skills that'you can use in relation:to fundamental skils. Think

of dOuble payoffs. Ther04.t another one-in the lesson body

shown in the example. -tritiis particular case, the children

are working on the catch'and the Overhand throw in a drill situation.

I would imagine that she hap pulled a suggested organization
1

from theteaching assessing acti7Itiea, which in this case is stations.

The aide has one group ofistudents-working on the mature catch and

arfr focal points which they need to work on. *The teacher has -

., another _station ,and those students are working on overhand throw.

Then at a certain time, they will switch. This should be ten

minutes.' She has also included a rilay practice activity. In this
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case, leader catch, which Includes both skills, catching and

overhand throwing. Wlthin this activity, s e can be reassessing
I

-and preocribing instruCtionl based 'on the focal points.that she

'sees as needs for her students. A point 'on this, often teachers

will teach catching and throwing or catching and rolling together,

If you are going to have to catch the ball, you
N

e going to-have
,

to get it back'some way, so in a lot of case( you m ght also be

working on throwi0g.

We have been working on some pkciting things now in our

ptoject that aisO relatie to double payoff. have a grant to

develop associated learnin materials. This will be. associating

classroom activities o learning with th4gs that go on in the

gym. We think it la really exciting. There is more to physical

education than ust learning skills. Mr action words that are

highlighted n the teaching cues are things that can be taught

and-used in theclasdroom and in.the gym. Thing like social

learniO4; grouping cilildren for play dctivities, leariling to play

with another child, or to play on their.own are related both to

the classroom and the gym. Learning to compete with one' another
/-

and to understand howIto follow rules, as well aSiscorekeeping

are also related. These will be double payoff lessons.

/
The last part of this lesson, the summary, is a review of

the focal points of the mature run, catch and overhand throw.

(Pigs. 23-25) This could be conducted in a way similar to what
r

we used with the students today. They sit in a quiet activity

and take/a few minutes to talk aboutvhat they have learnId.

Other summary ideas follow. One classroom teacher uses the last

five minutes or the summary of the lesson in theofollowing manner.

She plays a game called "Goofus and Gallant". She has the students

(4



3. To demonstrate a mature

Nome

90' Sw I nc Leg Flex:it:in
b Foot Placement on Line

c Heel-Toe Touch Down
d Arm Opposition

- e Smooth Into fat ion

EO
113

C

1.

2.

3.

4.

5.

6.

7.

8.

9.

12.

13.

L4.
.

Given a 'orbai request and a demoestra
with ability to run-without assistal
at moderate to fast speeds (with str
one half times as long as the normal-
this manner:

a. Knee of non-supporting leg bent mo
side view

.
.

b. Foot placement near or ,on -line lin
touching with 3 inches on either

,
.-. Heel-tpe (mode:ate speed) and/or t

speed) foot placement (not a flat
d. Arms in opposition to legs, fbows
e. Smooth (notmschanicai or Jerky) 1

points iThed.

Fig.. #23



rture run.'

Fi
0- 90° Swinq Leg Flex on

b Foot Placement on-Line
c Heel-Toe Toucti Down:

d Arm Opposition
e SmoothilasTratlon

E0
t/3

Given a verbal. request,and a demonstration, the student
with abilitl to run without essIstiince can run 100 feet
at moderate to fast speeds;(with stride at l'asi one and
one.half times as long as t=he 'normal walking strido), in
this manner:

.

a. *Knee of non-support i/tig leg'bent-more than 9Gc.from

o

b. Foot placement nea or on line (Inside edgoof toot ON
uo

touching with 2 nchqs on either side of a.1-inch line)i
Heel -toe (modem e speed) and/or toe-heel-tua (fast
speed) foot platement (not a flat-footed placement)

Arms In opposition to legs, elbows bent
'Smooth (not me hanIcal or Jerky) Integration of four, #

points TTii-e .

side view

d.

e.

Fig. #23



3. 'To demonstrate a mature catch.

FOCAL POINTS

a Proparatory PotItIon
11)--Arm Extension

c Hands Wact Ball
.d Arms Absorb Force

e Smooth Into ration

EO--r
Name

Given a verbal request, a de
to catch wIthoul assistance,
.6" playground ball tossed t
distance of 15', two out of
characterIzed-by:

a

2.

3.

4.

a. a preparatory posIti
body, elbows flexed

b. .a near full extenslo
for bail contact

c. 'hands only contact the
slightly flexed with pa

.d. arms (through allowing t
the force of the ball

e. a "smOOth"`(pot mochani
of a-d above.

5.

6.

7.

8.

9.

10.

II

12.

13.

14.. Fig. #24



1 mature catch.

FOCAL POINTS

Preparatory Position
b Afm Extension

c Hands Contact Bail
d Arms Absorb Force

e Smooth Into ration

Given a verbal reqUost, a demonstration and the ability
to catch without, assistance, the student can catch a
.6" playground ball tossed to chest height from a
distance of 15', two out of three tlmes,'In a manner
charecterlzad by:

a. a preparatory position with hands In front of :the
body, elbows Jlexed and near the sldqs

. b. a near lull oxtonsidn of(the arms in preparation
for ball contact

c. ._hands only contact the tali (fingrTS:spread an4
slightly flexed with palms facing each other)

d. arms (through:allowing the elbows to bend)absorb
the force of the ball

e. a."imooth"IpOt'mectienicai or.Jerky) integration
of.a-d above.

Fig. 04

k

ON



. TO deMonstrate a mature overhand. throw..

. 1..
10=1.

3.

6.

7.

a.

9.

10.:

1.

12.

13.

A,

Name .

"0/111=...,...

10

PL CAL POINTS
_

a Arm Extension
b Woi ht tra sfei.

c Hip and Spine Rotat on

,e Smooth integration

Given a verbal request and a drmons

CO the ability to perform the overhan
1/3 throw.a 4" to 6" ball, 2 out of 3

characterized by:

a. a near complete entension of th
initiate the wind -up for the t
a side orientation prior to.th

b. weighttrancfer to the foot opp
c. hip and spine rotation (1/6 rot

for and during the. execution o
d. a follow-through well beyond be

the desired direction of trave
e. a cmooth (not mechanical or jer

of a-d above.
;

Fig. #25



'Lire overhand throw..

FOCAL POINTS 4
Arm* Extens Ion
b ,Wclight Transfer
- c Hip and Spine RotaiTill_

d Follow-through
e Smooth integration.....

113

Given a verbal request and a demonstration, a studcni with
the ability to perform the overhand threnting action, can
threw;a 4" to 67:,ball, 2, out of 3 times, in a.mannze
characterized byt

O a. a near complete entension of thethrowing arm to
initiate the wind-up for the.throwinz; action (assuming
a side orientation prior to .the threw)'

b. weight transfer to the foot opposite the tflrci.:ing arm
c. hip and spine rotation 1(114 rotation) in prer.ration

for and during, the execution of the thrOwing action
d. a follow-through well beyond ball release and toward

the desired direction of travel
e. a smooth (not pechanical or jerky) integration

of a-d above.

101111111

Fig. #25
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all sit down. Then one student or one of the aides acts'as Goofus

and another as;Gallant.. Whatever skill'they have woi,k7 'on that

13
day is re-enacted. 'The Students watch the skill bein performed

and determine if-it is Goofus or Gallant. Gallant of course always

does things correctly. The students really know the focal points

and they know when someone is doing a skill wrong, and when they

are doing it right. They can tell the difference. They can

usually tell just what they are doing wrong. 'Another teacher's

idea is to work in two groups with aiobs. One group stays in the

gym and the other group. goes outside. Since the groups will not

know .what each othe ha's 'been doing, she has them come back for

the summary. They sit down and 'rest and they'have Show'and Tell.

They show what skill they have been working on outside and tell

how they can use that skill. Then the group who stayed insiode

does the same. The summary is the last part of the lesson and "-

solidifies all that you have don;. It leaves a pretty distinctive

impression that hopefully will stay with the students. It:is

especially impo'rtant, not only in reviewing what they haVe done

that day but also, in\making what they have learned important.

There is h reason for learning to runo4throw and catch and it,is

not jusit because the teaOher decides that you are supposed to be

learning these skills. There are games students can play and

there are other things they will be able to do later in life

with these skills. Children know abolit football players, athletics

and sports and other things that go on in the meighborhood.. It

is important to perform these skills'in order to participate and

they really cue in to .assessing each other. They know if it is

,
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right or wrong and,they can tell you immediately.
0

Another one of our teachers had a five minute bus-ride after

Physical eddcation. She used this time to. review with the studehts

. what they did that day what they had learned. ThisAa a good

i.example of using what would otherwise be wasted time.

When you start designing lessons, I would suggest that you

put together one lesson and use it for at least one week. It will

\--be easier for you to start this way. Also, I think ip many cases

you will find that once you teach your stuirts a particular

organization or a game, you save a lot bf time in having to re

teach an- organization if. you just continue to use it. As long

as Your stddents need to work on those .skills and as long.as they

still like to play the games and they are not bored with the
,11,

particular activity, continue to use it. Start by building it on

one objective if you want, or cue into the body of the lesson one

objective that you have,already used and are st411-comfortable with.

We now have a daily lesson organized. ,N6w, we are ready to

pull out the teaching dues. Examples of teaching cues oh. the
1

functional run for Enabling Objecti'ves 1--6
I

are shown'ineFigs:

26 38. These,would be based on what you have decided to use as

the body of your lesson. Review the strategies, manipulations,

verbal cues and the modeling, so that you know what you are going

to use and.how you'are going to teach. Work Nirith your aides, let

them know what you want them to do with the students. Many teachers
,

will give the aides the'cueosheet to use or will fill out a 5x8

card that has the children's names and the focal points they are

to work on. Use,the.teaching cues to your advantage and to the

advantage of the people that you have to help you.
4

10y
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, The last thing is to organize the teaching setting and to

teach. Be sure that ydu have your equipment ready and that you

know the amount of time you have.i Hare your aides. organized.

One of the first things you will wailt to do is to establish with

your students what commands will /6e,given to them. The commands

must be explained so they will know when they are suppose to

respond, whether they e whistle voice or hand commands. They also,

should know some of -the basic formations. You are going to improve

-your On Task Time immensely if your students know how to go frOm

a line formation to a circle formation. They must know what a

circle is and how to get into it. Or,,you may have a ircle

mapped out on the floor with' bases and theycan each ge on a base.

You can also lead them out. into the formation with a str
\

ng. .Try

to organize yourself. so. that when you move from activity to

activity your students move'quickly. They should know tI4 commands

and know where they are to be. The time that they take ch nging

positions is not On Task Time and it can waste a great dead. of

time?: Be sure that you have established rules and regulations

and cues for starting.,. stopping and getting into form4P1om



GENERAL DIRECTIONS- (

Model: the run. Tell or ges-
tur* to indicate the action
of consistent periods of
nonsupport?

Practice _'the rnn.

late and give v &rbal cues
concerning. consistent per-

iodssof.nonsupport.

o

TEACHING CUES
PERFORMANCE OBJECTIVE Functional run.
ENABLING OBJECTIVE. 1. Run with assistance

FOCAL POINT Consistent periods of nonsupport

te

SPECIFIC DIRECTIONS.

Physical Manipulation:
'Grasp the student's hand. Make sure student's:,oth

swing. Pull student by the hand.

Say:* RUN FAST.

Environmental Manipulation:
Tie a rope around child's waist.. Pull from front.

Say: RUN FAST.

Have student run down an incline or hill

. Pay: RUN AgT.

Modelin4:
Model the correct running action of consistent per

Say: DO THIS. WATCH ME RUN. RUN AS. FAST AS YOU

. I

HAVE STUDENTS PRACTICE., REINFORCE CUARECT AND NEARLY CORRECT ACTIONS



TEACHING dUES
PERFORMANCE ,OBJECTIVE Functional run
ENABLING OBJECTIVE 1. Run with assistance
FOCAL POINT Consistent periods of nonsupport

NS

I

SPECIFIC DIRECTIONS.

ges
ion

1,

Physical Manipulation:
Grasp the student's hand. Make sure student'sUdent'e other

swing. Pull studept by the hand.

Say:. RUN FAST.

EnvironmentalManiveation:
Tie a rope- arOhndi childIsaiet. Pull from front.

7,

Say:

Have

ft
Say:

Modeling:
Model

Say:

RUN PAST.

student, run down an incline

RUN. FAST.

Or hill

hand is'kree to

the correct running action of consistent periods, of nonsupport.

DO THIS. WATCH op RUN. RUN AS FAST AS,YOU CAN.

Materials: light-weight rope, 4-6 feet long

STUDENTS PRACTICE. REINFORCE CUARECT ANp NEARLY CORRECT ACTIONS.



TEgl:tiNGtUES
PERFO NCE OBJECTIVE Functional run
''ENABLI G OBJECTIVE 2. Run without assistance

FOCAL INT Consistent Periods of nonsupport

1GENERiti DIPECT!ONS SPECIFIC DIRECTIONS

Model the run. Tell or ges-

ture tb indicate the action
fit consistent periods of
nonsupport.

f
Practice the run, Manipu-

late and give verbal cues
concerning consistent
periods bf nonsupport.

Physical Manipulation:
Rim beside student. Give frequent small pushes on

encourage moving fast.

Say: RUN FAST.

Environmental Manipulation:
Have student rundown an incline

encourage him to runto you.

Say: RUN TO ME. RUN FAST.

Modeling:
Model the correct,running action

or hill. Stand a

vf

of consistent per

Say: DO THIS. WATCH ME RUN. RUN AS FAST AS YOU

HAVE STUDENTS PRACTICE. REIV7ORCE CORRECT AND NEARLY CORRECf.ACTION



'TEACI-I:?` G CUES
PERFORMANCE OBJECTIVE Functional run

ENABL G OBJECTIVE/ 2. Run without assistance

FOC POINT Consistent periods. of nomumort

YS

es
on

SPECIFIC DIRECTIONS

,

Ph s cal Mani ulation:
beside student. Give frequent small pushes on back or rm to

enco age moving fast.

ay: RUN FAST.

Envi onmental Manz ulation:
ave student rundown an incline or hill. Stand at the

.enco age him to run to you.

Say: RUN TO

Modeling:
Model t e

Say: DO

ME. RUN FAST.

correct'running action of consistent periods

S. WATCH ME RUN. RUN AS FAST AS YOU CAN.

STUDENTS PRACTICE. REIETORCE CORRECtAND'NEARLY CORRECT ACTIONS.

ttoM and

f nonsupport.

-4
0
1



TEACHING CUES'
PERFOMANCE OBJECTIVE FUnctional run

ENABLING OBjECgIVE 3. Mature run '\

FOCAL POINT a. Knee of nonsupport leg bent more an

GENER L DIRECTIONS ,,

Model th 'mature nip. Tell
AI

.or gestive to indicate the

action of heels almost touch-
ing the' seat

practice the run. Manipu!
late or give verbal cues
concerning knee bend when

necessary.

- SPECIFIC DIREC IONS

While the student is supported, bend h s knees

heels almost touch his seat.

Say: DO THIS WHEN .YOU RUN, TOUCH YO HEEL CI.

NOW RUN AS FAST AS YOU CAN.

Environmental Manipulation:
None suggested.

Model the correct running action of bending th

support leg more than 90°.

'Say: DO THIS. WATCH.ME RUN (point to legs).

SEAT WHEN I RUN. I BENT) MY KNEES. OW YOU RUN.

TO YOUR SEAT. RUN AS FAST AS YOU C

HAVE STUDENTS PRACTICE. PUNFORCE CORRECT AND VE:.RLY CORRECT AC1

r



TEACHINtp CUES
PEDFO2MANGE OBJECTIVE Fcnctional run,

ENABLING OBJECTIVE 3. pature run

FOCAL POINT .a. Knee at nopLupport leg. bent more than 90° (side-view)

11. .0.11

8

[IONS SPECIAL DIREOTIONS

Tell
the

t touch-

ipu7
ues
when

Physical
While. the 5kudent is ,supported, bend his knees alternately so his

heels almobt tOuch hiS'seat.

Say V DO THIS WHEN ,YOU 'RUN, TOUCH YOUR HEEL

110W RUN. AS FAST AS YOU CANS,

Environmental Manipulation:
N'one suggested.

CLOSE TO YOUR SEAT.

_11

Mbdeling:

..--

.Model the correct running action of bending the knee of the non-
I
..4

support leg more than 90°.
-,
1

Say: DO THIS. WATdII ME RUN (point to leg3). MY HEEL TOUCHES MY

SEAT WHEN I RUN. I BEND MY KNEES. NOW YOU RUN. TOUCH YOUR HEELS

WrYOUR SEAT. RUN AS PAST AS YOU CAN.

1

9

ti

HAVE STUDENTS PRACTICE, ITINFORCE CORRECT AND IlEaLY CORRECT ACTIONS.
4J



PlirOAMANCE OBJECTIVE Punct!onal
ENALLING OBJECTIVE. 3. Mature run
FOCAL ITINT b. Foot placement near or cn line (inside ed

touchihg with 2 inches on either .side of

GENERAL DrRECTIORIS

Model the run. Tell or ges -

'ture to indicate the student

\\4

should have foot placement
on'or.near a lispe.

actice the run. ManiPbm. "-

'Lite or give verbal cues
concerning foot placement
on or near a line.

el:. a
V-

1 -

SPECIFIC 1iRECTIONS

Physical Manipulation:
While student is supported, place his foot between

apart. Point toes forward in the direction of travel.
foot. Have student.run between lines toward your

Say: RUN BETWEEN THE LINES. POINT YOUR TOES TOW

Environmental Manipulation:
Place two gym mats 12-18 inches apart. Rave studen

the two mats.

Say: RUN BETWEEN THE MATS. POINT YOUR TOES TOW
student run to you).

Modeling:.
Mo401'the correct running action of running on or

toes in r ction of travel.

Say: DO THIS. RUN ON THIS LINE.

Mater : 2 lines (tape, polish, or similar 5 inche

HAVE STUDENTS PRACTICE1 rEINFORCE CORRECT ADD NT-441,IY 4ORRTWt.CTIONS.:

At



TEAVIIFGCUES
P -R7ORZWICE OE 7C.:IVE onal r 9
LNALLIWI OBJgcTiVE 3...Mature ran
FOCAL mlkia, Poot placement near or cn line (inside edge of fOot

touching With 2 inches on either side;of.a 1,ineh line

SPEC!FIC DIRECTIONS

Physical Manipulation:
While student is supported, place his foot between tiro lines 5 inches

apart. -.Point toes fOrwarttin the direction of travel. Repeat with other-.

foot. Havto,student.run betWeen lines toward.you.

Say: RUN BETWEEN THE LINES. POTNT.YOUR TOES TOWARD ME. RUN TO ME.

Environmental Manipulation:
Place two gym mats 12-18 Inches apart. Have students run between

the two mats.

Say: RUN BETWEEN THh MATS. POINT YOUR MES TOWARDS ME (have
student run to you):

Modeling:
Model the correct running action Of running-on or near a line.

toes in direction of travel.
r

day: DO THIS. RUN ON THIS LINE.

Point

Materials: 2 lines (tape, polish, or similar) 5 inches apart, 2 gym mats.

STUDENTS PEACTICE. PEINFORCE CORRECT AID NZ/111Y CO11E20T t:NIONS.
.

I: 9



TEACHING
PERFORMANCt

'ENABLING 0
FOCAL POINT

CUES
OBJECTIVE

3.
C.

FunctionalTun
Mature run

od tate speed) and/or toe-h
fobt-plspeed

GENERALDIRECrONS SPECIFIC DIRECTIONS

"Model the run. Tell or ges,L
ture to indicate the student
should not have a.flat'foOted
placement.

Practice the run. Manipu-
late Or give verbal cues
todcerning,tunning on toes.

Physical Manipulation:

While. the student is supported, point to his toct
Place that part of his foot on the floor.

Say: WHEN YOU RUN, RUN ON YOUR TOES.
pN YOUR TOES.

e

Environmental Mani
Have st. ents run pi toes, so there is, no sound
. 4 -

Say; -.1404.9 Te46Z4. X6U QAN. RUN VERY QUIET.
MDR

NOW RUN

Modeling: ,

Model the correct actioA of running. Heel-toe at
and/or toe-heel-toe at' fast dpeeds:

Say: DO THIS. RUN ON YOUR TOES. RUN AS FAST AS

..

Y.

rl.

HAVE STUDENTS PRACTICE. REINFORCE pORRECT AND NEARLY CORRECT' ACT/ON

nl-



4.

CSNS

TEACHING WO 4
t

PERFORMANCE OBJECTIVE-Ptinbtional- run
ENABLING OBJECTIVE -3. Mature rile * .- {7

..:4

'-'-' FOCAL POI gp c; 'Ite.el"toe (moderate speed). t
t ' speed), lfoot lacement '

ges-
udent
footed

r

ical Maninula on:
Wh student

Plate that part o

Pf41,.

4/or toe-beel;-tge (fdit.

SPECIFIC DIRECTIONS

10

s
ppoitedv.point to his, toes and ball of foot.

t on the .flooi.

ES. NOW RUN AS FAST AS YOU: CAtSay: WHEN YOU UN ON YO
ozy YOUR TOES.

Environmental Manipulation:
Have studeicts run on' toes , so there, ip no sound heard. A silent .'run.,

Say: RE AS' FAST AS YOtJ CAN. RUN VERY QUIET. RUN ON YOUR TOES:"

Modeling:
Model thecorrect action of running. 'Heel-toe at moderate 'Spe6do

and/or toe-heel-toe at fast speeds.

SOH:

Say: DO THIS. RUN ON YOUR TOES. RUN. AS FAST AS YOU CAN.

"1

VE STUDENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS.

tA)



-
TEACHIN CUES
PERFORMAN OBJECT
EN LING OBJpCTIVE
POCAL_P INT d.

TYE xunctional run
3. Mature run
In opposition to legs,4-e*ws bent

..

GENERAL DMECrOms SPECIFIC DIRiCTIONS
.

.

.

'Model the run. Tell .or ges-
ture to indicate the student:
should have arms in opposi-
tion to legs with elbows bent.

practice the-run. Manipic.
lat....e-1-Qr-give-Verbal cues

concerning arm opposition
and elbows bent..,

.0"

Physical anipulation:' \
Stand behind student and hold elbows in bent poaiti

arms forward and backward alternately.

Say: SWING YOUR ARMS LIKE THIS WHEN YOU Wk. MOVE
FORWARD AND BACKWARD.

Environmental Manipulation:
Have students punch a-bagcor rolled mat alternately

Say: PUNCH THE BAG. WHEN WE RUN, WE MGVE-PUR ARMS
THE.BA0

Use a rope hanging over a1;i.:Student_grEestndak
leVel. Pull rope in the midd e, alternating pulls, to p
ition.

Say:

Modeling:
Model the correct action of moving arms in oppositio

Say: DO,THIS. SWING YOUR ARMS WHEN YOU RUN.

MOVE YOUR ARMS LIKE IS WHEN YOU RUN.

Material: punching bag, filled laundry bag, or rolled
rope 6-8 feet long

HAVE STUDENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS.



TEACHING CUES
PERFORMANCE OBJECTIVE panctional run
ENABLING OBJEdTrVE 3. Mature run
FOCAL POINT d. Arms in opposition to legs, elbows ben'4,

DMS
t

11

. SPECIFIC DIRECTIONS

ges-
dent
si-
bent.

?

Pzsica.ltniuulaticm:
Stand ;behind student and hold elbows in bent position while moving

arts forward and backward altern ately.

Say: SWING YOUR ARMS LIKE THIS WHEN YOU RUN. MOVE YOUR ARMS
FORWARWAND BACKWARD.

Envirpnmental Manipulation:
Have students punch abag or rolled mat alternately with elbows bent.

; SAy: PUNCH THE BAG. WHEN WE RUN, WE MOVE OUR ARMS LIKE WE PUNCH
T BAG. , xr

i

Use a rope hanging over a bar.'
.

Student grasps ends of rope at about waist
level. Pull rope in the middie,°alternating pulls, to promote arm oppos-
ition.

Say:,..,MOVE YOUR ARMS Lb& THIS WHEN YOU RUN.

Modeling:

Model the correct action of moving arms in opitosition with-bent elbows.

j
Say: DO THIS. SWING YOUR ARMS WHEN YOU RUN.

orr

Materials: punching bag, filled laundry bag, or rolled gym mat; gym bar,
rope 6-8 feet long

STUDENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS.



TEACHING CUES
PERFORMANCE .OBJECTIVE Functional run
ENABLING OBJECTIVE 3. Mature run
FOCAL POINT e. Smooth (not mechanical or jerky) integrat

;deal points

GENERAL. DIRECTIONS SPECIFIC DIRECTIONS.

Model the run. Tell or ges-
ture to indicate the student
should hive a smooth, not
jerky integration of all
previous focus points.

Practice the run. Mani-
pulate or give verbal cues
concdrning the run as a
smooth movement:,

PsicalMaulaticm:,
None suggested

Environmental Manipulation:
' Provide a large running area.and:a lot of opportunit

practice.

Say: .RUN AS FAST AS YOU CAN.

Modeling:
° Model the correct action of running in a smooth patt

Say: DO THIS. 'RUN AS FAST AS YOU CAN.

HAVE STUDENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS. I
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TE.AcHmtb CUES
PERFORMANCE OBJECTIVE Functional r4n k' 12
ENABLING OBJgCTIVE 4:,Mature run
FOCAL POINT e. Smobth (not mechanical or jerky) integration of previous

t
/

focal points

SPECIFIC DIRECTIONS

es -

nt
Physical Manipulation:

None suggested

-Environmental Manipulation:
Provide a large running

practice.
area and -a lot of opportunity to run and

Say: RUN AS FAST 'AS YOU CAN.,

Modeling:
Mbdel the correct action of running in a smooth pattern.

Say: DO THIS. RUN AS FAST AS YOU CAN.

STUDENTS PRACTICE. REINFORCE.CORRECT AND NEARLY CORRECT ACTIONS.



TEACHING CUES
PERFORMANCE OBJECTIVE Functional run
ENABLING-OBJECTIVE 4. Accelerate and dedelerate whi
FOCAL POINT a. Accelerate from a stand to a moderate

10 running strides

GENERAL DIRECTIONS

Model the run. Tell or ges-
ture to indicate the student
should accelerate from a
standAo a moderate or
fast run 4ithin10 running
strides.

Practice the run. Manipu.-

late or give verbal cues
concerning accelerating
from a stand to a moderate
Or fast run.

SPECIFIC DIRECTIONS

Physical Manipulation: .

Grasp student,by the hand. On "GO" Dull the stu
big steps and run fast. Or have the student run n
pace with. you.

Say; WEN I SAY "GO", RUN AS FAST AS YOU CAN.'

Environmental Manipulation:
Tie a rope around the student's waist; On "GO"

by the rope. Exaggerate running fast and taking bi

Say: WHEN I SAY "GO", RUN AS FASTS AS YOU CAN.

Modeling
Model the correct action of aCcelerating froi a

or fast run within 10 tunning,strides.

DO TNIS'. RUN AS FAST, AS YOU CAN. TAKE BI

Iftteria1Wriase (-8 feet long

HAVE STUDENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIC

I
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TEACHINGCUESi
PERFORMANCE OBJECTIVE Functional run M 13
ENABLING.. OBJECTIVE 4. AcCeleiate and "decelerate While running

FOCAL POINT a4 Accelerate from a. stand to a moderate-or fast run 'within

10 running strides

rims SPECIFIC DIRECTIONS

ges-
tudent
a

rung

ipu-
es

.

rates

Physical` Manipulation: .

6, -.

GraSp student by the hand. '.0n "GO" pullthe.student so he must take'
big steps and run fast. Or have the student run next to you and keep.

pace with yOu: .
,

Say: WHEN I SAY "GO".,. RUN AS FAST AS. YOU CAN. AIDUCE BIG STEPS.

Environmental Manipulation:
Tie a rope around the student's waist; On "GO" pull.the student

by the rope. \Exaggerate running fast and taking big steps.

Say: WHEN I SAY "GO", RUN AS FASO As YOU CAN. TAKE BIG STEPS., on
1

Modeling:
Model the correct action of accelerating from a stand to a moderate

or fast run within 10.tunning strides.

Say: DO THIS. RUN AS FAST AS YOU CAN. TAKE BIG STEPS.,

Materials: ro'o 6-8 feet long

'HAVE STUDENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS.

op,



TEACHING CUES
OBJECTIVE Functional run
CTIVE 4. Accelerate and dedelerate *bile
b. Decelerate to a attig from a fast or mode

10. running strides

RERFosmArip
ENABLING 0
FOCAL PO

GENERAL DIRECTIONS SPECIFIC DIRECTIONS

Model the rpn. Tell or ges-
ture to indicate the student
should deFelerate to a stop
after crossing the finish
line.

Practice the run. Manipu-
late or give verbal cues
concerning running through
and beyond the finish line.

Physical Manipulation:
Grasp student by the hand. On "G07 pull the stude

course. When You reach the finish line; cross it, the
atop.

Say: AFTER YOU CROSS .THE FINISH LINE, SLOW DOWN.
STEPS AND sTp.

Environmental Manipulation:
Make a visible finish line on the floor or a line

balloons on it at the finish line.

,Say: SEE THE: FINISH LINE. AFTER YOU CROSS THE L
AND STOP.

Stand past the finish line. Encourage student to keep
he gets to. you.

Say: RUN-TO ME. DON'T STOP UNTIL YOU GEVTO ME.
°FINISH LINE.

Modeling:
Model the correct action of decelerating to a stop

moderate run within 10 running strides. Exaggerate sto
sing the finish line.

Say: DO THIS. AFTER YOU CROSS THE FINISH LINE, S

Materials: bright-colored tape on floor, rope tightened
two 10-foot poles

ENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS.



_1 Irk'
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TEACHING CUES
PERFORMANCE OBJECTIVE Functional run :

ENABLING OBJECTIVE 4. Accelerate and decelerate While running
FOCAL POINT b.',Decelerate to a stop from a fast Or moderate run within

10 running strides

SPECIFIC DIRECTIONS

es=
ent
OP

Physical Manipulation:
Grasp student by'the hand. On "GO" pull the student down a specified

course. When you reach the finish line, dross it, then alow down and
stop.

Say: AFTER YOU CROSS TEE INISH LINE, SLOW DOWN. TAKE LITTLE
SIEFS AND STOP.

Environmental Manipulation:
Make a visible, finish line on the floor or a line with flags or

balloons onsit at the finish line.
7

'Sir' SEE THE FINISH LINE. AFTER YOU CROSS THE LINE, SLOW DOWN
AND STOP.

Stand past the finish line. Encourage student to keep running until
he gets to. you.

Say: RUN TO ME. DON'T STOP UNTIL YOU GET"TO ME. STOP AFTER THE
FINISH LINE.

Modeling: . .` .

.

Model the correct action of decelerating to a stop from a fast or
moderate run within 10. running strides. Fxaggerate stopping after. cros-
sing the finish line.

Say: DO THIS. AFTWYOU CROSS THE FINISH LINE, STOP.

Materials: bright-colored tape on floor, rope tightened between

_,
two 10-foot poles

STUDENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS.

6
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TEACHING COES
PERFORMANCE OBJECTIVE Functional run
ENABLING OBJECTIVE 5.

constant
constant speed

FOCAL POINT Maintain vonStant running Speed through
tancesof a run

GENERACDIP.ECT'ONS SPECIFIC DIRECTIONS

/

Model the run.' Tell or ges-
ture to indicate the stuaent
should run the same speed
throughoUt the entire dist- ,

ance of a run.

Practice the run. Manipu-
late or give verbal dues
concerning running the
same speed thrpughOut the
entire distance of a run.

Physical Manipulation:
Gram) student's hand as you run. Run 100 yar

speed. Run the first time slow. Repeat and rall a

Say: WHEN WE RUN TO THE FINISH LINE, LET'S R
WHEN WE RUN TO THE FINISH. LIVE, LET'S RUN FAST ALL

Environmental Manipulation:
Tie .a rope around the student's waist. Pull h

running speed throughout the entire distance.

Say: WHENrWE RUN TO THE FINISH LINE, RUN SLOW
SAME SPEED THE WHOLE RACE.

. .

Modeling:
Model the correct action of' maintaining a const

throughout the entire distance of the bourse.

Say: DO THIS. RUN FAST/SiOW TO THE FINISH I:

Materials: .tope6 -8 feet long

HAVE STUDENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACT



TEACII;NO CQfES.
WRFORMANCE OBJECTIVE blactionpaa, run
ENA3LIN0 OBJECTIVE. 5. Maintain tonsiant speed
FOCAL POINT Maintain constant running speed throughout the .entire di

tancd of a run

Ft%

moNs SPECIFIC DIRECTIONS

Qr ges
student,

speed
e dist

anipu
,cues

he
the

TUT1.

Physical Manipulhtion:
Grasp student's hand as you run. Run 100 yards maintaining the same

speed. -Run the first time slow. Repeat and run at a moderate steed.

WHEN

Say: WHEN WA RUN TO THE FINISH LINE, LET'S'RUN 'SLOW ALL THE TIME...
wg RUN TO THE FINISH LINE, LET'S RUN FAST ALL THE TIME.

Environmental Manipulation:
Tie a rope around the student's waist. Pull him at m constant

running speed throughout the entire distance.

Say: WHENTWE BilitTO THE FINISH LINE, RUN SLOW/FAST. STAR THE
SAME SPEED, THE,WHOLE RACE. 03

Modeling: '

Model the corredf action of maintaining a constant running speed
throughout the entire-distance of thd course.

,Say: DO TAIS. RUN FAST/SLOW TO THE FINISH LINE.

Materials: rorop6-8 feet long

VE STUDENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS.



TEACHING CUES
_PERFORMANCE OBJECTIVE Functional run
ENABLING OBJECTIVE 6. Change directions while running
FOCAL POINT a. Lean to the ,inside Of each turn

GENERAL DIRECTIONS SPECIFIC DIRECTIONS

Model the run. Tell or ges-
ture to indicate the student
should lean to the inside
of each turd.

Practice the run. -Manipu-
late or give verbal cues
concerning leaning to the
inside of each turn.

'

Physical Manipulation:
Walk through the obstacle course, as illustrated,

When you come to an obstacle, walking behind the stud
on his shoulders and push him to lean i the new direc

Say: a YOU HAVE TO GO AROUND A CONE, TURN YOUR

Environmental Manipulation:
Set up a small obstacle course, as illustrated. Pl

floor to indicate the desired direction and course. G
many opportunities to practice the course.

Say: WHEN YOU yAVE TO GO AROUND A CONE, TURN YOUR

Modeling:

Model the correct action of leaning to the insiie
Exaggerate the lean.

Say: ,D0 THIS. TURN YOUR BODY WHEN YOU WANT TO'GO

Materials: 4 traffic 'cones or 4 folding chairs (fact
tape

HAVE STUDENTS PRACTICE. REINFORCE CORRECT AND NlARLY CORRECT, ACTIONS



TEACHING CUES
PERFORMANCE OBJECTIVE Functional run
ENABLING OBJECTIVE 6. Change directions virile running
FOCAL POINT a. Lean to the inside of each turn

16

ONS

464

Res-
udent
de

pu-
s

he

SPECIFIC DIRECTIONS

Physical Manipulation:
Walk through the obstdcle course, as illustrated, with thp studeni.4

When you come to an obstacle, walking behind the student,.put your h
on his shoulders and push him to lean in the new direction.

Say: WHEN YOU HAVE TO GO AROUND A CONE, TURN YOUR BODY THAT. WAY.

Environmental Manipulation:
Set up a small obstacle course, as illustrated. ',Place tape on the

floor to indicate the desired direction and course. Give students°
many opportunities to, practice the course.

Say: WHEN YOU HAVE TO GO AROUNDiA CONE TURN YPUR BODY THAT WAY.

MOdeling:

Model the correct action of leaning-to the iddide-of each turn.
Exaggerate the lean.

Say: DO THIS, TURN YOUR BODY WHEN YOU WANT TO GO AROUND.SOMETIG.

Materials: 4 traffic cones or 4 folding chairs (facing in), masking

tart-

VE'STUDENTS PRACTICE. REINFORCE CORRECT AND nARLY CORRECT ACTIONS.



GENERAL DIRECTIONS

:-MOdel the run.-. Tell or ges-
ture to indicate the student
sfi.duld dep-ilerate before a
turn and acceleate after the
turn.

Practice the run. Manipu-
late or give verbal cues
eoncerning,decelerating
before a turn and acceler-
ting atter the turn.

I

TEACHING CUES
PERFORMANCE-OBJECTIVE Functional run
ENABLING OBJECTIVE 6:Change directions while rune
FOCAL POINT'b. Decelerate in preliaration for the to

following- the turn

SPECIFIC. DIRECTS°

Physical Manipulation:
Grasp the student's hand. Run around a gym

there are right angles on the, course.

Say: WHEN WE COME TO THE TURN, SLOW DOWN.'
AS FAST AS YOU CAN.

Environmental Manipulation:
Tie "arope around the studentls waist. Pull h

there are right angles on.the course, slow down
up after the turn. Let him go by himself after s
with you and the rope..

. Say; WHEN YOU CAME TO THE TURN, SLOW DOWN.
AS FAST AS YOU CAN.

.Modelinft:

Model the correct action of slowing down befo
ating following the turn.

Say: DO THIS. SLOW DOWN WHEN YOU COME TO A.
RUN AS FAST AS YOU CAN.

HAVE UDENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACi



TEACHING CUES
PERFORMANCE OBJECTIVE Functional run
ENABLING OBJECTIVE 6. Change directions while running
FOCAL POINT b. Decelerate in preparation for the turn and accelerate-

following the turn

ACTIONS SPECIFIC DIRECTIONS

1 or gen-
e student
efore a
after the

Manipu-
cues
ting
cceler-

tt

Physical Manipulation:
.

Grasp the student's hand. Run around a gym with the student where
there are right angles on the course.4

Say: WHEN WE COME TO THE TURN, SLOW DOWN. AFTER THE TURN, R UN
AS FAST AS YOU CAN.

Environmental Manipulation: - -

Tie a rope around the student's waist. Pull him around.a:gym. Where
there are right angles on the course, Slow doWn before the turn, speed
up after th4,turn. Let him go by hiu1elf after several times through
with you and the rope.

. Say: WHEN YOU COME TO THE TURN, SLOW DOWN. AFTER THE TURN, CO *-

AS FAST AS YOU CAN.

Modeling:

Model the correct action of slowing down before a turn and acceler7
ating following .the turn.

Say: DO THIS. SLOW DOWN WHEN YOU CONE TO A TURN. AFTER THE TURN,
RUN AS FAST AS YOU CAN.

HAVE STUDENTS PRACTICE. REINFORCE CORRECT AND. NEARLY CORRECT ACTIONS.,r.,



TEACHING CUES
PERFORMANCE OBJECTIVE Functional run
ENABLING OBJECTIVE 6. Change directions while
FOCAL POINT c. Run 50-yard-obstadle course vithi

.
it takes to run a-50-yard dash

GENERAL DIRECTIONS SPECIFIC DIRECTIO

'Model the run. Tell or ges-
turd to indicate the student
should take longer to run a
50-yard obstacle course than
a 50-yard dash.

Practice the run. Manipum.

latekor give verbal cues con-
cerning the time it takes.
to run'a 50-yard obstacle
course.

Physical Manipulation:
Grasp the student's hand. Run along and gu

obstacle course. Reinforce other focal points
Give many opportunities to practice.

Say: RUN AROUND THE CONES. RUN AS FAST AS

Envir9nmental Manipulation:
Have student run along tape placed on floor

course.

Say: RUN AROUND THE CONES, RUN AS FAST AS

Modeling:
Model the correct 'action of running a 50-y

Say: DO THIS. RUN AS FAST AS YOU CAN.

Materials: tape line on floor

9

HAVE STUDENTS PRACTICE.' REINFORCE CORRECT AND NEARLY CORRECT I
1.r.



TEACHING CUES
PERFQRMANCE OBJECTIVE Functional run
ENABLING OBJECTIVE 6. Change directions while running
FOCAL POINT c. Run 50-yard obstacle course within 2.1/2 times the time

It takes to run a 50-yard dash

18

ACTIONS SPECIFIC DIRECTIONS

or ge-
e student
to run a
urse than

ManfOu-
cues con -

takes
stdcle

Physical Manipulation:
Grasp the student's hand. Run along and guide him through the

obstacle course. Reinforce other focal points or changing directions.
Give many opportunities to practice.

Say: RUN AROUND THE CONES. RUN AS FAST AS YOU CAN.

Environmental
Have student run along tape placed on floor in the pattern of the

course.

Say: RUN AROUND THE CONES. RUN AS FAST AS YOU CAN.

Modeling:
Model the correct action of running a 50-yard obstacle course,

Says DO THIS. RUN AS FAST AS YOU IAN.

Materials: tape line on floor

HAVE STUDENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS.
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Saturday May 10th 9:00

There is a question that we have argued and discussed within

our staff, and I think it is worth mentloning. SOmeone asked about

a child that can throw the ball at the target and hit it consistently

with accuracy but does not have a mature pattern.*. They live the

example of a baseball pitcher that has ate unconventional,throw but

is a good pitcher. Our answer would be, that from what we know

about the way skills are Performed, the way we describe the mature

pattern is the most efficient way:that the skill can be performed.

We believe that since they are primary skills,7that we are working

on, they are not written 'With as much subtlety as we might like
43.

the actual skill. to be perforMedi if it is used in a sport activity

ur a leisure kind of Setting. Because it is a primary skill, we

fe%?. that the student should learn the mature pattern. Even though^

he may haye functional pattern in terms of distaribe, accuracy and

speed, he will best reach his potential if hels also perforkrting

it maturely. That is why the mature pattern precedes all if the

quanitative measures of speed and accuracy. *

Today we are going to spend some time going over the evalua-

tivs proJeu,s. How you use change', information to make decisions.

We will help iou work.out a program plan for next year. You will

be leaving with something that you have done that is on paper.

'Hopefully you,can use that as a start when you implement your

program.

We have assessed, prescribed, and you have had a chance to

teach Now we are going to try evaluation. Evaluation may mean

different thingi to different people. One thing it in not, 4n term



of "I Can" is statistics. If you can add; subatract and do ts,

little multiplication,,youVill be all set:,

Following, are some Skills that we think are important when.

planning an evaluatii.

Evaluition.and Planning .Skills

1) Systematically d velOp a.fong term plan.

2) Identify studen .status'achievement, (You, assess and reassess)

3) Plan and adjust the.instiuctional program based on student

performance dgta. (assessment and reassessment sheet)

4) _Report student achievement or.gain in terms of stated instruct-

ional objectives. That means that you are goidg to take th'is

assessment sheet and report the gains and in some cases_the'

lack of gains your student may have made.
6

Evaluation in. he "I Can" Program is defined as identifying

student achievement changes 4n order .to adjust instructional programs.

You find out what your'students are doing, where they are gaining'

and where they are not gaining, and make your Changes accordingly.

Here again, these Are changes or adjustments you as a teacher make.

We us give you the tools' tomake them with. It is up to you to

Ldecide if your studehts ar doing well enough. We have the means

for you to judge this and if they are nut, then you take the

appropriate acii,n.

We think that there are three important reasons for doing

evaluation.

The three WHY'S toevaluate

1) Identify student achievement changes. YoU need to know who

is making gains, who is not making gains. Many times the

teacher is good at doing this. She may have four or five

0
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stunts that have really made gains. That is a broad generic :

term. They have made gains; You know that they have, but

you don't really have anything to put your finger on: What

have they' done, what were they doing. last fall and what are

they doing now? That is the assessing. Of course, we feel

that-you have to reassess or assess as you teach. Aou have to

have something tp*put.yourtinger on. Look at it in terms-of,

how many "E0s" have they gained., That is why it is important

to identify student'achievement.

21 Adjust the instructional Rrogram, based on student achiev-

ement; Find out what is working and what is tot 'working.

Adjust instructional programs based on student achievement.
0

You have to determine what students need to work on.

4
-3) Report student 'achievement in terms of stated prograri objectives.

You have set your objectives. You have chosen your Terminal

Performance Objectives (TPO) and now you want to report any

change in terms of these TPOs. Enabling Objectives One -

five. How many of these objectives have they gained/ This

borders on being accountable. You have something to show.

You have something in writing and you have objectives.

These are the three main reasons roravaluation in terms of using
7-:

"1 Can".

How is evaluation done? There are six main steps bf evaluation.

With each step, we have what are called Decision Aids. These are

"N aids within our materials that are going to help you through each

.- of the steps.

1) We reassess within a teaching Iearnifigklittiation (assessment .

,
0
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and reassessment)

Determine the amount of positive change, (the number of focal

points you will accept .as evidenCe of successful instruction

or meaningful student gaIne.

3) Examine the class performance score sheet and determine the

amount of "change" fOr each student

4) Determine the amount of,change for the total group

5) Compare the-amount of change for the total group tci,the

planning option. chart. Select an appropriate action.

.Compare the amount.of change for each student who differs

from the majority of the class(± 2 focal points) to the

,planning option chart.. Select an appropriate action.

t.

Decision Aidd-:

o
1) assess within the teaching-learning'situation. With the''

Performance Seoresheet (Fig. #39), all you ar e oing is

assessment'and reassessment. You are reassessing by the

standard. Has the studentperformed the focal point two out.

of three times. If he has after you asselss, you would give

him X.

We will give another explanation'of th scoring system.

You have alreadybeen through assessment. If it is achieved

according to the ,standard you give the student X for a given

focal point. If it is not °achieved you give the student 0,

When 'you reassess, which is any. time you are assessing after

your.original'assessment, the scoring:is done this way. If

the student had an 0 and yog see that they now'have that,focal

iodput an X across the p. If yoU-F.ftssess and they
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SCORING

CLASS PERFORMANL. 4CORE SHEET

Fundamental Skills - Object Control- PO Catch

STANDARD
a Trap or Catch w . ands m Attention

GIVENS

Assessment:

'

,

EO
# k

'a

'

E'0
hi

yes Focused on Bail Adsisted
x la Achieved

o = Not achieved

Re-Assessment:

b.

2

Tra. or Catch with Hands 2/3 times
Catc

a

1

Preparatory Position
b' Arm Extension

c

EO

fl3

UnassistHands Contact Ball_ /3 times
d CatArms Absorb Force

ri0 7FlAchieved

0 =thicachieved

e Smooth inte ration .

a

/D04

Move into Position 2/3 times Matu
Primary Resoons6*

Name aababcdea Comments `

I .. X X

?
X,4AL100
X X X,

X 5
ifl A

`

,
,

.

aLiz/L/4

2. 15/6ne...ezt Y
3. \ae te_i % X X X
11.44.20.A4-c/ )0( Y X X
5. aq, ii X_ celrai D.

,44,.. Xxy,AXXZo

7. -/7e..et, ty.-- X
In
X?(Kg';

X r 0 r

.,.'

0
,

,
B. 4

L 40 KXX Xelq -10

..

D. ZZ4Y. e. )(

x x )< K
11
6f1 \721-/er X

2 A . , E3 #

CO

Fig. #39
Catch



CLASS PERFORMANL. CORE SHEET

Fundamental Skills - Object Control - PO :1 Catch

Ira or Catch with Hands
.STANDARD'

Attention
a Eyes Focused on Bail

b :Trap or Catch with Hands
a PreparatoryTosition

Arm Extenion.
c Han. Contact Bali

d A ms Absorb Force
e Smooth inte ration

E 0 E0 a Move into Position

3 li, Primary Resoonses*

2/3 limes
Assisted

"Catch

,

*primary Responses

a. non-a ending

4
b. no-response

c. nreiated
response

d. other
(spec it.;

comment

/3 times ..

a

SMEIMM c$1111
BOMBE MI
monommimm
inagnm um
NOME EMI

'Unassisted

Catch

2P5 times

Comments

1

4
Fig. #39

Catch
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still do not have the focal point and-do not achieve,, you

'just draw'one line across the 0: If they achieve the second

time or the third time, then you complete the M. This is a

new scOring,system which seems to be successful because'it

takes in all of the variables that might happen. Your decision

aids are your standards and naturally your focal points. You

are going by these focal,points as a standard, two out of

,three times.

2) Determine the amount of positive change (number of focal

:points) you will accept as evidence of successful instruction

or meaningful Student gains. The time allotted to a given

Terminal Performance Objective :(TP0)'%n the program plan is

your option. When you make your plan, yo# decide how long

yOu want to teach the'run, the overhand throw or the catch.

You may want to teach it for day. Yotllay want to teach

;
it for a month. That is up t you, in terms ofjlow important

it is to you as a teacher. Some other decision aids, are the

age and skill level of the students. This might also tie in

/ with the difficulty of the TPO. Is it more difficult to teach

static upright balance or standing? Chances are that'it is

going to be easier to teach than the overhand throw, where

we have hip rotation and everything. So you can plan your

__)TPOintermsfof giving more time to°the more difficult TPO.

This aiscOipplies to the age and skill level of the students.

\Older students would probably pick it up a little bit faster
. a

because of their maturation. The tea her may/want to select,

at this point, how many focal points e will accept as student

gains. YOU may decide to work with E03, themature pattern.

If you have a studeht who nicks o foca.i. points he willkatr
0



be counted as a success.
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This is up to you; You may say

fh e focal points or one. We hope to give cyu enough guidance

yet e ugh flexibility, for you to make you (own decision

with some firm guidelines to-go by. It is up to the teacher

to select how many focal points they will accept as being

success for a student.

3) Look' at ind Idual.change after each reassessment. Change

is defined as reasSessme0 minus initial assessment. Example,

you have done your assessment and you have assessed in E0 3.

The student may have had only one focal point. At the time

you stopped teaching a certain objective, the student had

four Tocal points. Pour minus o#e, the gain ie three.,

Examine the Class Performance Scoresheet, (Fig. #39).

Inditr example; a teacher has used and is finished teaching.

the catch. The teacher is now going to find out how many

students have gained. RemeMber one slash means that they

did not have the focal point in the original assessment and

on reassessment they still did not gain that focal point.

You only have one slash, no matter how many times you reasses.

When they gain that focal point then you give them an X. Change

is just subtracting your original assessment from your-reass

essment.

Determine amount of change for the total group. The percentage

of students who gained at least the number of focal points

you specified in step two. That is, you stated I think for

the run or the catch they should gain two focal points. Also,

in terms of focal points, if you have students that are severly

mentally retarded and are below E03, the same rule applies.

1.4
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We always speak in,phe workshop in terms of E03, which is the

mature pz.ttern. .Ydu- may have students working below that, and

the same rules atilLapply. The percentage of students that

gained at least the number of focal points specified in step

two. You may have a class of fifteen. You stated that you

Wanted your; students to gain two focal points. Ten of them did,

so what percent is. ten- fifteen? 75% You will state that

in step two. YOu will say 75% of the student4n my clail
.

.

will giin at least two focal'points. In step four you will
-..,

be figuring this o t.- The teacher has the option to determine

What percentage t y want to use. This is what is calledt'rel

,.....)the criterion based reference, so much percentage. We are not

going by the norm, or what you can average. This ii clriterion

referenceand there is some controversy abut this. Percerit-

ages are usually high, because you have no time limit. You

can teach-as long as you wish. A teacher may say nine out of

ten 'of my students will pick up at least two focal points.

That is 90% and that is high. But still, you as the teacher,

if you want to look successful,, you Will say perhaps half,

of my students will gain at least two focal points.This

is up to your. Hopefully you will t*y to shoot high. But,
.

you haVe to pd realistic about the whole thing too. It is

up to you to decide what percentage you want.

'5) Compare the amount of change. for the total group, to the

Planning Option Chart. Select an appropriate action The

Plahning;ption Chart (Fig. #40) lists different things that

yoU look for if something goes wrong, in terms of students

that donot achieve what you want them to. If you want

students to achieve two focal points and they don't, check
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the planning' option chart to help yog decide what went wrong.

The things that you can look at in terms of judging what went

wrong and how to improve them are:

1) Quality of Instruction

2) Amount of Instruction Time

3) Expectation of Performance

Discustion of the details on the Planning Option Chart

1) Quality of instruction - Things to review are.your teaching

strategies. Were they appropriate to the students? Were

yOur verbal cues and nonverbal cues appropriate? Were your

teaching assessing activities appropriate? They may not have

been.` Maybe you have a nonverbal learner and you taught him

verbally. Maybe you should have manipulated him physically.

Perhaps that is. the reason why you didn't get your two focal

points per student.

2) The amount or instructional time - Perhaps you did not use.

enough time, or used too much time on an _objective. Perhaps

the students were bored and tired of the thing and just didn't

care. It may have been too shoi,t or too little time. he

time may have been decreased by special events. Thid can

really cut into yoUr physical education, time, because, it
. .

seems that physical'edubation'time is What ijs shortened..

The amount Jf instructional time is important to check in

terms of l)w to improve your instruction.

3) Expectations of performance too high or to low

Maybe your students aren't quite as skilled in a certain

objective as you thought they were. Maybe you expcted too.

much. )Maybe you planned on three focal points gained,, and
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they -only gained one or two. Perhaps the expectation was

too low. This happens to tanyHpeople who aren't experienced

in teaching.handicapped students. They. don't know what

they can do. Also, as far as expectations, you should think

in terms of whether there was significant. change that' was not

measureable. This ties into the double payoff. .Did something

significant, happen that you cannot'-measure? We do have a

provision'for that'on.the scoresheet, in terms of comments.'

Look at the key at the bottomof"the Planning Option

Chart (Fig, #40)..

-(a) Terminate.ihstruction Of performance objective

- - -

(b) Continue instruction on performance objective if it is -

of highei!- priority', than other TPO scheduled
. ..

(c) Revise.instructional materials, approach or Method

(d)"Adjust-yoiir'programplan -V

-We WilL give you three questions to answer using the key.

(Fig. 00) What would ,you coo if the changes. or gains were

unacceptable? You took a look at your situation and decided

your quality of instruction wallpoor. You didn't teach it -

A

cox,rectly. Look at the top -half of Fig. #40. You have picked

gut" that the quality of instruction was poor. What action
4

,do'you take? Choose your answers from (a), (b), (c) or (d)

at the.bottom'of Fig. #40. Answer: (c), (d) and also (b).

Contine your'instruCtiOn, go on and try again if you decide you

-want to continue. In terms of our key and our. three main

areas that-we want you -'to conaider;7e think (b), (c), and (d)

would be the proper way- to do it. Now, as far as terminating,

you would'think in terms of haw important it is to,you. If

you are'going to revise your teaching methods, you probably
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want to go one Our answers are not -the" right an vers, ,

are suggested-options. Here agai,ri-.all we are dOingistilripg
,

you examples to seel.f.yOu have an understanding of what Your14
4.

options are.

Questiori#2. You are not happy with your-last assessment.

The amount of instruction time was improper, you ra

time before you'fInished teaching the objeCtiviOrUnning.--

What would you do in terms of (a), (b), (c)-opcd)? 'Answer:

(b.). and (d). 'As far as we are concerned ourptions would

be (b) and (d)., You have to determine how important a TPO is

and make adjustments. It is as simple as that.

Question #3.' What if the expectations of the performance on

an objective your .students worked on were too high and they .

made no progress? You had 9.4ked them to pick up at least

three focal points and no one did. They picked up one and in

some cases two, but not three. What do you do? Answer: This

one'is pretty cut and dried as fir as what to do. It would

be (a) and (d). SoMeon0 mentioned (c). If it is too difficult

and if it is consistently too difficult and youiare way over

the head of all your students, you might better terminate.

That covers (a). Revising your instruction or teaching longer

probably wontt do them any good. If it is that diffi,cult for

that many students, you might want to think of .'dropping that

TPO. We mentioned bef6re the "I:Can" .program is not a cure

all and end all for all of your problems. 'Mu adjust your
.

program plan and go -on to something else. It is also.possp)le

that an objective may be entirely too
D
easy. If It is you use

the .same option. You stop teaching it, if'they have already. ,



obtained it. There is no sense in going on objective

is obtained. In terms of your long range planet you:haVe too

many other things to do..It_isLalways good to practice, but

you have to go iv your long term plin acid theh revise your long
.

term plln. . So, if it is too eaSys.you use .the same answers

"(a) and (d). ,

When.we use the term terminate instruction, we don't mean

'terminate absblutely. For instanoec'you work on'the run for

tour weeks, and your-studehts are not doing as you expected

so younever run again. _No! You supervise the students with'.

activities at practice time and work on some of-the skills

that yodare-not Instructing specifically. Don't let it

terminate forever.

6) Compare the amount of change for each student who differs from

the majority of the4,class (± 2 focal poihts) to the Planning

Option Chart, Select an apprdpriate action.' (This in'some

cases is an optional step, because in some cases you may
)

not .have enough help to carry it out.) Wdfeel that if a.

student differ6 from the majoi.ity of the class by two or more

focal points, good or bad, you may want to try step 6. The

steps are almost the same as step 5. You have your three main

areas; quality of instruction, amount of instruction time and

expectations of performance on objectives too high or too

low. Also, and this is what we mean as far as being optional,

availability'of aides, volunteers and other teachers. Feasibi-

AO

"I

lity of selected action within, the activities of the total

group. What I am referring-to ts this, you may have two or

three students within your class, who differ two or more focal
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points from the- rest or the. class. If,you have time and you

havean aide or vblunteer, these people may be able to go

off .by theMselves for a. special five or _ten minute period and

help the Students who differ a fairly significant amount from

the rest of the class. We put this Optional step,there,beviuse

we realize that a lottvof times you,will'have one or two stulents

thatlireeither performing much better or much worse thaNt4e

rest of the group. We don't feel that you should hold44¢1,5,ii

the entire group, as far as your long term plans, beca40 ,

there are two students who are being manipUlated tota1R-tViough

the'skill;when the rest are performing on a mature leyqxr0If

you have the personnel, ydu can handle those two students in a

special way, while your other students are going on. ,7;.It may

be five or ten. minutes 'of remediation or special help from

an aide, or time that you can take to, work with them individually,

while the rest of your class is'engaged'in an activity or some-

thing else. You might also have two'or three that are very.

superior to the rest of your group. Again, you might want

to do some special things with them because of their ability.

Somehow, you might work them in.to the rest of the group as

teachers 'or aides or have them act out a- role.

For example,, we have on the Performance Scoresheet

'(Fig. #39) Steve and Luann who did not make any gains. What

yoU might do with Steve and Luabn, is take them aside during

class or possiblyearly in the morning before class has started

and work with them.

I think yoti have a grasp on what we have.given.you and are

all set to evaluate. It takes ISractice just like assessment or

teaching.

C
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Contindous Progress Reporting

The definition of continuous progress. reporting is collecting

and recording ongoing student changes for parents, students and

any other interested personnel. Here:again, we have some "whys"?

Why should you bother to report? What is the sense' in itT When
A

you think about accountability,,tt makes a'lot of sense. It. Might

mean your job, or it might mean advancement. If you are an admini.1

strator and you have td go,befOre theSchodl board, the reports

can show why .a physical educ ion-program is importan. Reporting

also provides a current record of progress for studerls. Reporting

elps teachers it deSigning instructional data based'On.need. You

1

an see'how many of yoUr students are at what level orperformance.
k

It gives you a written repord of who is achieving what, v

In terms of continuous. progress reporting, the students

themselves can take part 14/ this reporting., This was alfildecrto

yesterday when we talked about having a scoresheet up on the wall,
,

or havirig it enlarged and putting,it in your classroom. I have

seen teachers do this and they will take that five or ten minute

wind down- period and let.thp students score themselves. Who did

,

what today? If you wanted to do your reassessing that day have
. .,-

,the students mark their own charts with Xs: This is so part
Iv

of continuous progress' reporting and makes it valuable or the,

student. It also preserves information for over the yearb. If

you have had a student for twd years, you know that he has made

gains. You know he is a better runner than helms two years ago,,

or last year, but specifically with this chart, you will kr)ow just

how he is a better runner. fow he has 4 E0s. Last year he had

only 2 E0s, It also helps school personnel give advide to other 7

I Ip
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#41) This is

skills for

for,each mo

is the catch.. You.are teaching catch, this. is one of your objectives.

As of March 74, John Smith, birth55/1/67, was on E02. As of March

1974 he had-completed E02. As of April; 1974, he gained another

EO., He icompleted E01 successfully! This is something you can show

to p erits.' This also works well if you have parents who are don.
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encies, concerning new experiences and

instreamlng'shildren, going from .special

cal education programs can take their

port or-student record with them. It is

along with -the student. If your students have.

reports', they shot .d also havecontinUous

1 eddtation areas.

nt is.that Continuous Progress Reporting gives

arents. I, am sure most of y'ou hayse teacher

ces>;This is just .one more oncrite thing you

arents. Here is an example- cif such a repOrt. (Pig.

for an individual student. It lists each one of the,

object control. HI,Can" has a-Student progress record.

dole. This is just one example. The example used here

cer

the

ned enough to work with their children at home. The record shows

m- what their child is doingrand what they can work on at-home,

This works for any objective you choose.. You probably won't rill

it all in because chances are you will not teach all the objectives.

You may want to'have both charts Figs. #39 & 41 together. The reason
, 0

we sometimes keep One separate is so that parents will"not be judging

their son or daughter in terms of the rest of the class. This

student, progress report can go into the student'd perianent file

and go on with him.

_Jx.
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Planning a 'Program:

We-are going to go backwards now to step one in the model,

(Fig. #1) and plan a program. As we saAd before, we do'this ,

because we feel it is the way that teachers best learn to implement.

We teach you how to assess first, then we come back to Step one,

program planning. The planning operation is very important. It

is important that you sit down, identify the goals that you have

for your students and put together a plan for the year. I should

'emphasize that the plan is. flexible. It can be changed based on

the kind of information that you get in your evaluation. It is

important that you do a plan, so that you have a direction and an

overview of the total. year. You plan to cover so many objectives

in the year. lu develop the plan in a systematic manner.

The first thing you need.to'do, is to identify your goals.

First of all identifi'potential goal areas in physical education.

What typically are goals that physical educators have for students?

Figure #42 shows what some of the goal areas in physical education

might be.

1) Competence in fundamental motor, skills., Things like the

locomotor skills of running, jumping and hopping. The object

control skills, catching and thzOwing.

2) Competence in selected leisure activities. So that the student

may play games, participate in things 6lat'are going on in

the home, in the school or in the community.

3) Maximize physical development - growth and functional capacity.

That is an obvious one. We know that as the body grows there

Is a need for physical activity.

4) Knowledge of selected cognitive concepts such as body awareness,

sports skill appreciation, relating activities that go on in

1 f)
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6. Functional level pf physical fitness. 1
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Fig. #42
Priority Goals by Age Level
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ol
the school, the home and'ithe community.

5) Competence iri selected social traits like competition) co-

operation in games, following rules, things like that.

6) A functional level of physical fitness.

These might. generally be the goals that we would see in

physical education, for all students. I think that typically

these goals would be congruent with the general goals of edrion.

The next thing you need to do in selecting goals is to specify

the goals that are most important for yOur students. Certain of

the list of six or seven goals will be of higher priority for

Younger students and certain of them wil13l ;-;--fhigher priority

for older students. The cognitive concepts might be a higher

priority for your secondary students or young teenage group. When

you decide what your priority goals are, you will'find on the chart

(Pig.' #42)'the priority goals for the pre-school, primary, elementary

and middle age,groups. You might decide to use those, or might

decide that you'have different priorities for your students. .

Using the chart (Fig. #42) and thinking of one class only, write

down the priority goals for that group' of students on worksheet #1

(Fig. #43) in the space that says Physical Education Goals. Jot

down which of these goals would be a priority for the particular'

glass you are thinking of. The chart (Fig. #42) shows the high

priority goals in each age group.

1). Competence in fundamental skills, is a high priority for all

except the:twelve to fourteen year old group.

2) Competence in selected leisure activities is a priority goal
I

for the nine to eleven year Olds and the twelve to fourteen

year olds.



Class

School

mental adjuStment
Age Range' to water

front float
Year back float

water entry
finning Sfeake
human stroke
crawl stroke

--back crawl stroke
elementary back stroke
change direction and

position
survival stroke
treading water

UANI+1 UVULt W

AQUATICS, MODULE

Performance Objectives

Physical Education Goals:

I.

2.

3.

4.

5.

PHYSICAL FITNESS MODULE

.Performance Objectives

abdominal strength and
endurance

arm/shoulder/chest
strength and endur-
ance

heart/lung endurance
trunk and leg
flexibility

relaxation'
basic conditioning

routine

Other .Objectives (Name)

.1

Worksheet #1 flUg. #43 i

ATUKM/ifilet VOJCUIIVC

BODY AWARENESS MODULE

Performance Objectives

body actions
body parts
body planes

AWARENESS OF ENVIRONMENT

A
MODULE

Aterformance Objectives

shapes and sizes`
spatial directions

, personal space
general space

AWARENESS OF BODY POSTURES
MODULE

Performance Objectives

standing
sitting
walking
ascending and descending

stairs
pushing
pulling
holding and carrying,
objects

lifting
lowering

CONTROLLING THE BODY
MODULE
Performance Objectives

log roll

shoulder roll
front roll

back roll.

2 pt. balances-
1 pt. balances
dynamic balances

bounce on trampoline



AQUATICS MODULE BODY AWARENESS MODULE

Performance Objectivei-- Performance Objectives

mental adjustment
to .water

front float
back float
water entry
finning stroke
human stroke
,crawl stroke
back crawl stroke
elementary back. stroke
change_ direction and

position
survival stroke
treading waterWater

PHYSICAL FITNESS MODULE

Performance Objectives

abdominal strength,and
endurance

arm/shoulder/chest
strength and endur-.
ance

heart/lung endurance
-7-7--trunk and leg

fleXibillty
relaxation
basic conditioning
routine

Other Objectives (Name)

Worksheet #1 Fig. 0113

body acttons
body parts
body planes

AWARENESS Of ENVIRONMENT
MODULE

Performance Objectives

shapes and sizes
spatial directions

- personal space
general space

AWARENESS-OF.BODY POSTURES
MODULE

Performance Objectives

standing
sitting
walking
ascending and descending

stairs
pushing
pulling
holding and carrying
objects

lifting
lowering

CONTROLLING THE BODY
MODULE
Perkrmance Objectives

log roll

shoulder roll
front roll

back roll.

2 pt. balances
1 pt. balanceS
dynamic balances

bounce on trampoline

LOCOMOTOR SKILLS MODULE

Performance Obiective

run

leap

horizontal Jump
vertical,jump
hop
gallop
slide
skip

RHYTHM MODULE

Performance Objectives'

even beat
uneven beat
accent
communication

OBJECT CONTROL. MODULE
of

Performance Objectives

__underhand roll
underhand throw
overhand throw
kick
continuous bounce
-catch

underhand strike
overhand strike
forehand strike

. backhand strike
.;_sidearm strike
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3) Maximize physical development- growth which is a high priority

across groups.

4) Cognitive concepts, is a high priority for the nine to eleven

and twelve to fourteen year. olds..

5) Social traits is a high priority across age groups.

6) Physical fitness is also a high priority across age groupi.

The last step in _identifying goals is indicating the objective

which will Operationaiize your goals. On the worksheet (Fig. ii43)

you have a list of all of the objectives in the primary skills'

of "I Can". It would be our opinion that you could check everyone

of those objectives, in terms of the physical edudation goals that

you choose. Some Might have higher priorities than others, but

probably in some way or another, every one of them would help you

reach those goals., There might be some that you would add.

These are performance objectives listed and there is no

sequence assumed in the performance objectives, only in the enabl-

ing objectives. Is there any order to them in terms of choosing

them or in the way that you would teach them? Are they,listedlm .

the worksheet in the order that you might follow? To teach, no

they are not. Thei.e is no assumed order here.' We would agree

that,there probably ts an order in which children learn skills,

but we haven't ordered the performance objectives that way-. In
rfr

some of them the order is logical, such as aquatic skills, mental

adjustment to water first. Sometimes there is a logical sequence .

which you can see. You might learn to hop before-you learn to

skip. We do not really know how children learn skills in terms

of an interskill sequence. Do they,really learn to run before

they learn to throw, before they learn to catch? We'are just

beginning to learn some of those things about normal children.

lo
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That is why we have not sequenced the performance objectives.

We are ready to put.on our program. Use,your worksheets

(Fig. #43). The first thing is to delimit or expand your list of

performance objectives. Probably the btggest thing that can help

you decrdetAis is your facilities and equipment. The "I Can"

material can be used with the very minimum of equipment, but if

you don't have a pool, yoU are going to have problems with aquatics.

In the example (Fig. 144) the teacher has XXed out all the aquatic

objectives. Thc3e absolutely cannot be used because thane is

no swimming facility. If you haVe an all purpose room, if you

have.a.few balls and you are creative enough, to get some tape and

mats, /ou can prObably do al] the rest of them, except perhaps the

trampoline. Go through your worksheets and cross out any that you

cannot do. There may be some that you might add. Don't worry

about the numbers on the example yet, just cross out the things

that you can't do because of your facilities.

Next, place a priority on teach objective that has not been

crossed out. In the example the teacher placed (1) on, priorities

that were hf.gh for her students, (2,) on medium priorities, (3) on

low priority objectives.. Keep in mind your goals and what you

know about your students. Do not worry about how many ones, twos,

or threes you have. bust look at each objective and decide if it

is a high, medium or low priority for your students.

Some of the things to think about as you do this, that will

help you,make your decisions follow. First of all, is there a

sequence in which you see these objectives are learned? For instance

in this example the teacher decided he must teach his students

about body parts before he could teach some.of these fundamental

-to
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AQUATICS MODULE

Performance Objectives

mental adjustm t

to water
front float
ck float
er ent
ing roke
s roke
troke

back wr,stroke
ele back stroke

ngo di ction and
position
urvival st ke

treading wate

YI
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crawl
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Fig. #44

PHYSICAL FITNESS MODULE

Performance Objectives

/ abdominal strength and
endurance

/ arm /shoulder /chest
strength and endur-

,.
ance

/ heart/lung endurance
,=2, trunk and leg

flexibility
/ relaxation
/. basic conditioning

routine -

Other Objectives 1Namel,

Program Plan Worksheet.

S

PFORM&NCE OBJECTIVES

BODY AWARENESS. MODULE

Performance :Objectives

..,,l_body actions

_L_Pody.parts
/body planes

AWARENESS OF ENVIRONMENT
MODULE

Performance Objectives

/ shapes and sizes"
/ spatial di rect ions

/ persbna I space
if general space

AWARENESS OF BODY-POSTURES.-
' MODULE.

Performance Objectives

standing
.3

5 walking
,z, ascending and descending

stairs"

pushing
.3 pulling

holding and carrying
objects

lifting

lowering

CONTROLLINGTHE BODY.
MODULE

"Performance Objectives

,V 'log roll

,,Jre shoulder roll

front
back- roll

1 pt. balances
1 pt..balences

JR dYnamic..balances..

bounce on trampoline/.



I CAN MODULES W'

'AQUATICS MODULE

Performance Objectives

mental adjustm t

to water
front float
ck float
er ent
ing

w
fln
huma
crawl

4'74E4 r back
eie

nge di

position
urviva! st
treading wate
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tion and

PHYSICAL FITNESS MODULE

Performance Objectives

/ abdominal strength and
endurance -

/ arm/shoulder/chest
strength and endur
ance

_/ heart/lung endurance
je.1, trunk and leg

flexibility'
/ relaxation
/ basic conditioning

routine

Other Objectives (Name)

Plan Worksheet.

PFORMANCE OBJECTIVES

BODY AWARENESS MODULE

Performance Ob ectfves

...,1__body actions

_I body parts
/_body planes

AWARENESS OF.ENVIRONMENT
MODULE

Performance Objectives

/ shapes and sizes
/ spatial directions
./ personal space
/ general space

AWARENESS OF BODY POSTURES
MODULE

Performance Objectives

,1 standing
,r5, sitting

.9 walking
,c ascending and descending

stairs
pushing
pulling
holding and carrying
objects

0/, lifting

,z:lowering

CONTROLLING THE BODY
MODULE

Performance.Obje'ctIVes

shoulderd:rroll
.gq front roll

back roll
,2 2 pt. balances

1 pt. balances
jZ dynamic balances

pounceon trampoline
w 1

LOCOMOTOR-,SKILLS MODULE

Performance Objectives

i.. leap

/ porizontal,jUmp
vertical jump .

Je hop
2: gallop

skip

RHYTHM MODULE

Performance.ObjactIves

223ven beat
uneven beat

,' accent
...2 communication

OBJECT CONTROL MODULE

Performance Objectives

/ underhand roll
/ underhand throw

/.4

C),,:d. 'overhand throW
/
,Z, continuous bounce
,iv'tatch

underhand strike
overhand strike
forehand strike
backhand strike

"../ sidearm strike



skills. So body parts was a high priority for him. There was

a sequencethat he saw in the learning. He also felt that sothe

of the fitness objectives were of ai higher priority in terms of

learning skills, than some of the more involved fundamental skills.

Youalse might consider an anticipation of sports and leidure.

activities. For instance a lot of our centers have bowling teams

for their students. Therefore, a high priority might be under-

hand roll for bowling. 'There might be a spftball league in the

summer and perhaps that would put a high priority on throwing,

catching and running. Think about any activities thatgb on

leisurely or sportswise that your students participate in when

you decide priorities.

Anotherconsideration might be your skill. You want to teach

something that you are comfortable with.

The third step is to identify the amount of time ,yoFVOVe
,

for instrUction.. You are going to have to project for next year,

but I would say'if you don't know specifically about next year,

try to.figure generally how much time .yOu have had in the past.

It will probably be .similar. To'do,thatt set aside worksheet one
a

(Fig #43) and go to worksheet two (Fig. #45), Program Plan by

Week. On top of workpheet two, you willsee some formulas. We

have-fognd in working with our field test teachers that it usually

takes' about 180 minutes of instruction on an objective.to get

noticeable change. The kind of change we mean is, if you ifecide

two focal points is what you will expect, before going on to

something,else,then it will take you approximately 180 minutes

of instruction. . That is based onlfour field testing situation and

the kind of changes that we got from thOse stUdents. In the first



Ant

NUMBE.K. OF POS TO BE INCLUDED FOR REMAINDER F YEAR

day/week X 4:1 min /day = (A7) min

4 ,
minutes /week X 4 w.eekVyear

..5?Ar!C) minutes /year = 180 mInutestP0
1

WEEK I WEEK 2

es/week

minutes /year

POs/year

WEEK _WEEK 4
-.alb

OR I ENTAT ON u

WEEK 1 WEEK 2

P.Ir4Ehn Ei///ITO StF166

;BASICCONDITIOty I NG
Ft= U. ROLL

BASrIC COND T I

R11

BASIC
COND I 'I I ON I tiG 1(L7

FC.OY PARTS

r'HAPES & 1Z.E17T-7(klii5[Vi!IVMi!'Z.!//LAY?&O-05.-01(1122,40-
r 5

4=1
115,54,15.1,

, .

-.,,,.--w.....,..-

FIELD TRIP/ RJI
/CS 6(06 2:a /tie //Nil

r VACATION VACATIO

4IN '-'
rij

/ ...

///.2 2 -A.T(T2 //i4/ J. .V,W,/,11
_ _

SPEGI4 NO '

OLYMPICS. SCH061.

5

T./A-ENTINE
;KICK 00 ELAXA ; ICN

,-CV I EW AND
, ,

'Fig., 045 PROGRAM PLAN BY WEEK



Eb1NCLUDED FOR REMAINDER OF YEAR

".X .;A:f min/day =

.

week "X -weeks/year = ,Zed7,0

minutesAeek

<le

minutes /year

year f 180 mlnutestP0,A .POs /year

EEK 2

47.

WEEK-
.3

WEEK 4 WEEK 1 WEEK 2 -. .- WEEK -3

11ORIENTATION BASIC:
°' F OY PARTS )

L._

CONN T ION 1.11G . :'._,,
PER, 4.1GEN . ,SPACE

---*r %.1.7 AT, V"7". -.77-, .,:, 41-r-
-§tka5(zrz-zy

WEEK 4

-16^..P ES & SIZ qc!:', I ;;://'-ffit cti CAY,42/iP74P7.;TP7)/4.77//' Lim/Kr/77T
(3,s zul--U..) / A C A 1" I 0 N

:"ZAT
ricip 11j//////////1/5,-,- , -, 4--

.0, 41.147
lOcIL041.1NE 77/ 1/00\16./ c8CHOOL /17/1

KICK PEtAXr, ; (":11

,CV I EW AND

_2r,i6";gaZ61.:7

1 3 PRACT ICE

0.77/ .777/7117) RUN

.FIELD,TRIP RUN
0. THROW
CAT

O. THROWVACATION NACATION
CATCH

4,s

Fig. #45 f PROGRAM PLAN BY WEEK

,



-108-
u

column Indicate the days per week that you are .engaged in phybical

education. In this example it was three. Some clasroon teachers

have their own physical education daily because of lack or d

physical education' instructor from outside: 'Hopefully though, if

you .have a physical education specialist that-.comes in once a

week, you Will continue doing some things during 'the other days:

But, you may knave for sure, or you may have a set schedule now,

'of three days a week. You may feel that this is a high e$ough

priority that you want to. work on it five days a week, Of course

we encourage you to have physical education as a high priority.

Put-down the number'of days per week that you have for physical

education, the minutes per day and then multiply that to find out

how many minutes of physical education you have in a week. Next

figure the number 6f weeks per year. .Don't'forget to subtract

your weeks,of vacation or your weeks before holidays like Christmas,

when you have a.lotof school activities going on These always

cut into physical education time. Consider that there are times

when ybu are in school but are not spending time on physical
.

education. ApprOxiMately how lonedo yoU spend,on physical

education as an average? Hoy/Many minutes per year do you have in

physical educationl Timnsfer the number of:Minutes and divide by

-180, that is the approximate yfme that we have seen that,it

takes for a noticeable improvement in skills. You will find

approximately the number, of Terrilinal Performance Objectives (TP0) -.-

0

tat you can cover inrone.year, such as the functional run or the

fUnhtional.catch.

"- N6141. go back. to your worksheet #1 (Fig. 03) and' circle the

objectives that you will use.ln .next year's program. You will
!

o

a
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probably go through and pick'your first priority c>bjectives first,

obviously. You may find that it is not absolutely what you want

to start with next Year, but at least you are going through the

process and considering some of the activities.

We will discuss Fig. #45, Program Plan by Week; At first

look it is rather confusing. We have no school the first two

weeks of Septemiier. The third week was scheduled as 'an orienta-

tion time. Imagine that the teacher is going to use this time to

orientate students on when they come to the gym, changing into

sneakers, things like starting and stopping and teaching them

some basic organizational kind of things. Week'four he started

with a basic conditioning routine and continues right through to

the second week of November. Then he is working on body parts

for two weeks, per. and gen. space for two weeks.

What you. .do here is lay your objectives, on to your schedule

and project them across the number of weeks. Let me give"you

some things to consider before you do that. Think again of any

sequence in which you would teach objectives. For instance in

the example te is working on body parts, gen. space and even

body management kind of things before he gets into the fundamental

skills. He probably feels that they need to know about these

skills before he can teeth them to run, 'jump or throw in the beat

Consider seasonal activities. For instance if you have a

boirling program, you might want to work, on the underhand roll'

right fore the bowling program In our example, Special

Olymp cs was theaapt week of school, so the teacher is working
4

On 'Aiii3Overhand throw,'catch and hOrizontal jump during the
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springtime before Special Olympics.

Consider school themes. A particular week might be deVoted

to health and how you develop a healthy body. The whole curriculum

dealt with"the healthy body, so that in language class things are

read about nutrition. In'physicaleducation'the teacherJmight

be working on fitness kind of things. That isn't reflected in

our example, but if you have school themes, it. might affect where

you decide to introduce some of your objectives.

Also consider instructional compatatillity. For instance we

talked iesterday aboat.how throwing and catching can be taught

,together easily. Some skills work out like that. You might .want

to think abOut skills that can be taught together.

Take the skills that'4ou have circled and try to lay them

out over the entire year. Block out your vacation time or anytime

that yoU know you won't have physical education. For instance

on .the example there is a Valentine party and later on a field

trip scheduled.- You can't use this time for physical education.

Participants worked on their Program Plan with help from
0-

the Michigan State Staff team.

You all went through today and tried to identify priority

objectives and put together a prograM plan. The list that you

have on the first worksheet is a list of all the objectives in

the,primary skills of "I Can"; The total list will be available

in the Spring of IT76. The fourteen objectives you will receive

next month are selected objectives from the total package. Ten

or twel(e objectives are UsuallT.enough to cope with in a years

time, So we feel that the fourteen that you will have Will be



enough for thli next year.

Consulting is available for workshop participants either

by phone or mail. _

In the three days that we have been working with you, we

have covered all 'of the steps laid out in the Teacher Behavior

Model. (Pig. #1) We feel that this.has been a very successful

workshop and we know You will be confident in implementing the

"I Can" Physical Education Curriculum.

Close of Workshop

S.
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New York State Department of Education
Thursday, May 8, 1915

ReaCtionnaire

We would-appreciate your frank reactions to today's workshop session. Your
comments will be used in planning future presentations. You need not sign
your name.

Pleasailfididate positive and/or negative feelings about thefollowing:

I. Introduction and Overview of I CAN Materials.

positive a 33 ...thorough...clear and efficient...practical.i.transparencies.
pegative as 0 difficult to read...a little stiff at beginning...like task

. analysis...to the,point!...well organized.

2.. Assessment Practice with Films.

positive IR 33 ...easily followed...fantastic: Need more...discussfon of
negative 4 E0s land 2...need new loops...excellent practice.

Most useful session...show more examples.

Assessment Practice with Demonstrptions.
-

positive c 26 .....desdriptive and thorough...a bit difficult as compared to
negative a 2 films...prefer films. Allowed for "stop action"...adequate...

-lets you see how quickly pattern:occurs...show more
"deviations".

'4. What do you consider to be positive aspects of,today's presentation?

EVen gross motor skills can be teaching objectives! Clear and concise. Task
breakdown. Warm, friendly personnel...films...informality...presenters well
prepared and knowledgeable...motivating...on schedule...interaction with
presenters...amount of time appropriate to amount of information...hints based
_an teacher experience.
Whet do you consider to be negative aspects of today's presentation'?

Film production...more on tO 1 and 2...mechanical problems...give.more
examples to answer questions...live demanstratiqn...more films...lighting.

Other comments:

I like the idea of outlining the focal points...materials.should have been
distributed earlier in workshop...many insights on motor development...
comfortable...looking forward to tomorrow! 4

I CAN staff' comments: Responses were generally positive. Most negative responses
dealt with poor quality of films and inability to read,
transparencies.

I?,
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,Net York State Department of Education

Friday, May 9, 1975

Reactionnaire

Wo would appreciate your frank reactions to today's workshop session. Your

comments will be used In planning future presentations. You need not sign

your name.

Please indicate positive and/or negative feelings about the follOwing:

I. Assessment practice with students.

positive = 25 My ability was enhanced with actUhl practice:..the forteof th

negative = 0 worishop....needed more help from programcoordinators...

10 Minutes is too long...extremely useful...gave insight into

how to assess in real situation...allowed for comparison of assessments.

2. Prescribing instruction.
positive = 24 Easy to follow...

negative = 0

1. Individualizing instruction In a group setting.
positive = 17 , Good ideas and techniques...basic but usefUl...too idealistic.

. negative = 3
not as interesting as previous sessions...clear.

4. Impipmenting TeephIng Cues with students.

.positive - 21 Students seemed to learn quickly...suggestions given were

negative = 2 positive...could see results...basic but useful...should have

occurred immediately after assessment practice...couldn't

hear during demonstration...
S. Planning a lesson.

rositivo = 22 Helpful but a bit elementary...easily followed...really

negetive = 1 practical...same procedure for any leesOn...cleared up a

lot of quostions...well presented.

6. Mat do y..0 consider to be positive aspects of today's presentation?

Working with students...built my confidence...good program overall...

laprovement of students in such short time...learning to assess...

suggestions of methods used by other teachers...planning a lesson.

7. What do you consider to be negative aspects of today's presentatioh?
cs, SoMetimes a bit too wordy...temperature! Too tiring for students...too much

repetition...not enough time with students...individualizing in group setting

demonstration unclear...more students through stations more quickly.

8. Other comments:

CAN staff comments: The majority of participants found practice with

students to be the most positive aspect of

Friday's session.
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New York State Department-of Education
Saturday, May 10,,

Reaciionnaire:

We would, appreciate your frank relactions to today's workshop session. Your
comments will be used in planning future presentations., You need not sign

l'iyour name.

Phase indicate positive and/or_negative feelings about the following:

I'. Evaluation and record ,keeping.

poaitive..' 20 Difficult but clearly explained...forms need to be

negative = 0 improvedwill help in planning a better program...
excellent charts.

2. Identifying goal's and planning a program. .

.positive = 16 More time needed to plan total program...well organized...

negative m 2 good timeof year to plan...difficult until I assess...
should be developed in Fall.

3. What -do you consider to be positive aspects of today's presentation?

Identifying goals...good explanations...implementation model»..discAssion...

genuine concern of I CAN staff...planning a program...good culmination...

answers to, individual problems...evaluation. .

4. What do you consider to be negative aspects of today's presentation?

The "bang-up" concerning Materials availability...needed more-time at the

end to ask questions...not having materials until the end.

5. Other comments:

,/ CAN staff comments: The time we spent

seen as inadequate. Otherwise, material
staff should have been clearer about the

for program planning was generally
covered was well received. The
availability of materials.


