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INTRODUCTION -
N '

There has recently been a greater emphasis on providing

full. educational services to all handicapped children in New

York State. One component of this effort has been_a strong
emehasis in providing physieal education programs to mentally
handicapped children. Traineblé mentélly handicapped chlldren,
particularhy those educated in the public sector have in the
tpaat had less- access to quality physieg&\educgtion programs.

Particularly lacking,ﬂare physlcal education programs, materials _

and resources developad specifically around the problems, capa-

fbilities, and future goals of the trainable mentally handicapped.

_ Q This zinsQitute will present to. the participants a new
research, curricul m and material program developed by Michigan
State University, under a grant frbm the United States Office
of Education. This.program serves as a comprehensive physical
education-prograﬁ for traineble‘mentélly handicapped children.
The program includes competency based instructional modulee;

-

Instructional materials, and training programs for teachers

-

and parents. S
- » ’ . / T
- “. .
“ ! )
- I
o -
‘ \ R - / £ et /—;%7:‘”7‘;




, I. CAR VWorkshop

¢ <

. 8t. Bopaventure ﬁniversity

May 8-10, 1975

Workshop Personnel o : . )

~

: . Claudia J. knowlea, Ph.D., Assistant Professor - '

Dr. Knowles' background includes motor learning research

and special education teaching. Presently, she coordinates

the materials development effiorts of the I CAN Project

and consuftant services in the field. . /

«

P Gin; Green, M.A., Instructor -~
' Ms. Green is an educational psychologist and physical
educator. She presently serves as workshgp coordinator,
evaluation essistant and as a teacher consultant for the
I CAR Project
o ’ . " ' ,
~ : .
: A 2
Tom Bampgon, M.A., -
. ' Mr. Sempson, -a special education/physical education teacher.
* " 48 currently a graduate assistant with the I CAN Project.
He 1s developing a physical education mainatreuming model
\\‘ﬁ "as part of his ‘doctoral program, and serves ag a teacher

consultant.




Thursday, May 8

1:00 - 1:45 p.m.

1:'1;5 - 2:45 p.m.

~
.

3:60° = 3:45 p.m.

g‘j’&SuhOOpm.

: N o,

JRANNUN

'mda;t’, May 9

g ‘7’ '9': oo - 9: 36: g..m:.

9130 +10:80 a.m.
\L 1]

2

,."‘",7‘ ‘@. 10 3o -10.1:5 a.m.’

. ohs-uhsam.

| lth -12:00" a.m.

+12:00 = 1:00 p.m. |

25"&5 - 3:00 p.m." .

! b )
. I cA§ . - N B
Worksh%p Agenda " ot
New York Sta.te Department of Educa.tioné .
Introductiém. Overview of the I CAN Curricul\nn

Presentation and Discussion:
«~ Background of .the I CAN Project and the
Structure and Content of the I CAN
Individualized Physical Education Curriculum
Assessment Practice -~ Film Loops of Selected Skills
- Participants Practice Assessing Motor-8kill Performance
by Viewing and Scoring Slow Motion,. Continuous Loop

Films of Trainable Students PerfOrming Several B
I cAN Skills .

Coffee Brea.k - P ' . i d
Assessment Demonstration - Project Staff
* = I CAN Steff Members Role Play an Abtivity Suitable s/
'+ “ foi Assesding ‘SBtudents' Motor Bkills '

4

Questions and Answers

Review and Direction for Second Da.y )
Assessment Pra.ctice with Students
~ Perticipants in Groups of Three Practice Assessing ’
' Performance of a TMI Student:on Seletted Motor
. Skills, with Guidance from I CAN Staff Members

=,

, Coffee Brea.k ) _

‘ Prescribing Instrﬁction '
Presentetion ‘and Discussion: «
~ Techniques for Using Assessment Information to ) St

- i’rescribe Instruction for Each Student‘

N

R

- - Vg

y .
Questions and ' Answers~ . . E 0

3

" Lunch . .
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1:00 » 1:45 p.m.

~

115 - 2:30 p.m.

2:30 - 2:45 p.m.

2:85 « 3:45 p.m.

1

3:k5 - 8:00 p.;m. |

10300 =10:15 &.m.’
10:15 ~11:45 a.m, -

4

Coffee Break - : \

. Implementing Teaching/Assessing Activities

Individua.lizing Instruction in & G%oup Setting, \

- Pregentation and Discusgion: Orgapirzational ;
Strategies and Teaching Techniques for Maxim{
Individunizatlon in Pbyeic&l Fduecation - \

Planning a-Lesson - VL

- Presentation and Discussion: Flamning the Paily {

" Leason; Maximizing “On Task Time", Imorpomting
Several Obaactives into One Leaaon

= I CAN -Btaff Members Demopstrate @ Teaching/hsseuing
’ Activity with TMI Studentu, Parts.cipmts Teach and
Asseas Studento

/
Questions and Answers

v } N

Revit

aluation and Record Kseping . -

- Presentatiqn and Discussion: The Importance of
Becording Ongoing Assesament; Using Student
Performance Data to. Plan and Reviso Instrustion;
Reporting to Parents and Administretors

-~

‘Coffee break ° -

Identifying Goals and Planning & Progran
- Participants Formulate a Long~-Tern Pbynical Eﬂnﬁttion
Plan for Their Own Unique Setting '

N
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Mr. Jeff Sammon , ' " L n
g \
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o _ | 14063
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| _ j
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® 1347
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Mrs. Lorraine Saggese , ' " K "

Mr. John Hallnan;\\\ /// BQCES, Erie #2, 28 \Joanna Lane, Cheektowaga, N.Y.

| . \ 14225
Mr. Rizharé Anderson BOCES, Erip #2, Sgym&yr Tenrace,~Angoi%602.Yi
. N . , | \%)\
- | et \E




}\N,r“:npww T Tt~
§}“w;\;\ys-M~_y AnnLee\ Forema;\Z:;;§r~xﬂlmO Conngp/ﬂiive, Pair ort, N.
) T — \ “ . - \ - uso
' | . ‘\,\\—‘1. ) S V‘
) s. Ronda Ye \ é;;;?‘EB?\RQQQEL\ngz;\f?- Nine Mi. Rd. Allegany
, . , \ .
Mr. Charles Tasca Buff. Dist. School #42, 1005 Grant St. Bufralo,
. } IQEOT
: Mr. Robert ﬁ;%arthy Buff. Dist. School aue, 1005 Grant Ste, Buf a%o,
X * 1421
. . - . : o
|/ Mr. Tony Mufrolettf BOCES Erie /1, Union St. School Hambuyrg, N.Y.\ 14
C ' g ’ , \
\ ' - L =
Ms. Gerri Schleifer BOCES Erie #1, Winchester Elen,, West Seneoa,
N - 1422
f. Ms Mary Prince - * - DBOCES, 1231 Hart St. Spec. Ed. Cntr., Utica, \
: .- L - - 13500
. : ‘.u ,

Ms Jane Lloyd o ; " " /

£

s ‘Miss Judy Glaubinger ";“School #5 & #30, Rodhester; New ¥York &

]

-4

Ms. Kathy McCarthy School #52 100 Farmington Rd., Rochesterlg6Y.
T _ _ 09

Mrs. Dorothy Arnold BOCES, Genesee County, South Byron, N. Y. 14557

Mrs. Laurita Townsend o oon . "

¥

Al

Ms. Margaret Goodridge  BOCES, Livinggtoh County, Leicestér, N. Y, 1448

-
-
B

-y

Ms Marilyn Burohershi caty School Dist. McCarthy School Syracuse, N Y

. : 13200 ®
Ms Donna Plke: o . " "




o - ‘ ' . .

 MrJ. Llarry Gloeckler -
- c . N .. / i N -

1 8%, EQ. Depk. 55 Elk St., Albany, N. Y. 12224
Mr. T M ’ ) ‘ ' o

a

Dee,Cummings.

) - —
P .
) " - ‘ ‘ so.on
\\ N ) L)

-

Mr. Wilfred Nash Washington West. Elem. Sch. Washington St
’ T \, . N . . . - T

.‘Olean;‘i
N X - 14760 -

Ms Carol Gogrggn ~ Salamanca High School, Salamanca, N. Y

2

- -
o
»
N
v .
-\. - \ t
- * \ .
L o .
s 3 } PR . :
s id
A - :
. - i . B - -
. . T
% ; ‘ 2 o L s 7
A S
i . B ey
. " ’ ¢ - l L e
| T
I -
. ¢ - i
‘ . -
; -
. . J . °
i
® e - ’ .
5 ‘ Al B { N .
~ .
- , A
°
- . -
- L v
+ - - '.
Wy
v .
. \ v
' AU

v
v 1Y "
- - N '/
[kt . " -, . . =
- e . T.
- I .
. o
3 . -
PR
. ' -
- [
L b
.
. ~
. S hd Y
- . - T
L3

. T v ¢
e
s » :
:’ o
" 2
R .
. " »
. s
¢ 6 ¥ -
v
e , ¥ .
Y
-:" ‘).
‘,5:‘- .
“w . S . N
’ y
- L,
o )
N :
! - T -
Pl S
)




¢ " Copyright{c) 1973 Miehigan State’ University
Field Serv:lce Uridt- in Physical Education apd Recreation for the mmdic
i o - o ProJect I CAN ' . _

- ; : . . el

A

e
%

v d "Copynight for. these ma.terie.ls is 2laiméd only during the period
NN ‘of ‘development, test and evaluation, and during the further = . °
' . period authorized for commercial publication. For information
7 on the status of the ‘copyright claim, contact either the

.//

Phone:

PROJEC
Janet A

- -Room 135
" MICHIGAR

East lan

-copyright proprietor or the U. 8. Office of Education."

DIRECTOR.

Wessel, Ph.D.
Building °

STATE UNIVERSITY

géing, Michigan L862Y

(517) 355-4Tho

‘a

The

CAN Phyaiea.l Edncation Curriculum Mu.terials were developed under a Grant wi

‘Education; U, 8. Department of Health, .Education and Welfarea, Bureau of Education
fo? the trainable and severoly meutally rétarded. Project Fo. 322718. However, |
~herein do not necessarily reflect the position or policy of the U. S. Office of Ei
orf:lci...!. enderscment by tha U. 8. Of.tigg of Edueation should be infcr:eﬂ..

.". ’

¥

Q@




‘Copyright{c) 1973 Michigan State University
Field Service Unit in les:lcal Education and Recreation for the Ha.ndicupped
: ProJect I CAN - , P .

B o . -
-
' "Copyright tor these materie,ls is ~leimed only during the period re X
of development, test and evaluation, and during the further
period auythorized for commercial publication. For informatiou

" on the status of the copyright claim, contact either the
ecopyright proprietor or the U. 8. Office of Education."”

) -

PROJECT DIRECTOR.

Janet A. Wessel, Ph.D.

Room 135 WIM Bullding

MICHIGAN STATE UNIVERSITY ‘ .
East Lansing, Michigan 48824 ° -
Phome: (51T) 355-U7h0

B . . ’ . i - :
N < < ....ﬂhc. ' ’ . \
. ° \

512:6.1 Edaucation Curriculua Muterials were dw'él;:ped under & Grant with the Office of

Y. 8. Department of Health, Education and Welfare, Bureau of Education for
inable and severaly mectally rétarded. Project Ho. 322718.

he Handicapred,
However, the opinions expresged / A

pt necsasarily reflect the position or policy of the U. S.. Office of Eddcation, and ne

"j orsement by, the Us 8. 0ffics of Fdueation should be warrea.

\,




] TR L -~

- . P )
ool 480 36 BAINSINU] (ANI3f S0 (EOJURGOE F0U) GIcomg @
qusg SAGQIR ‘s2aT 03 udy3ysoddo uy mxy 9
. {3usmmsetd pe1oa3-3uT3 ® q0u) juawednyd 3007
{peuds 3¥5}) 803-135G~803 I0/PUW (parde 23012pon} J03-TNR  °2
- (9011 UY=L ¥ JO A1V JIWRJY DO SIpA} g A - °
Pa;qonoy 100 30 ePpa BpIFUL) BEIT WO Ju Ss3w JTIWEdVTH 4004 '}
o ABTA SP(F WOLS 06 URI II0K JUSQ a1 Sups oldnsuctt 30 aduy °w

L . . 1gamuie wim Uy *(9pRA3s

— FuIaTeA Temrou 3q3 o Faoy 9% SR JI8Y A pLe SUo §RST ¥ WPTIIE
WIGR) ApINIS J8uS O3 AjBIApOM AW 5 0T ONY UPD SDURIEIEES InOUIIA IS
3 £517I4% A AAUIPNsS 843 CUOTIRITTUONID ¥ DUW 38InDAL TRQIMA ¥ USALD

umd T

E

~

- E *pogsistrun ‘qway 05
v ssiwiaTp w SO0 usxw) BspiIe _3w J03 jJoadnsudu jo

. wpoldnd JUANTFI0D TFAIYXR TS IDUBIRTEEW UITA onl 03 L3I HIjA Juapnis
) *cisjjva Pujuung amiwa Jo jﬁwtaucolua ® puw 32anb3z TEQIEA ® UIALD

EN
-

ssoweysiEem AOTIA TRX OF 8

TSURIETIAT TNOUIIA ‘NS O JO FOUINIP B ISAO UIYWY EIPTILS W3 JTEQ
_ qEyat 3w 20y (pureld sy3 YJo Ariawscaway 1395 30q) 4doddnsuoy §o spojaad —
AUEABFTEOD AIQIWXS WER X{WA O3 LLITIAW Qa3A JuUapnic Sy3 ‘Pauvisysse eopsdyd
por ‘usaggwd Surmunt arMIPR JO UCIINLIFUCHID @ S3avnbal [IgI24 ¥ TIALD

"S3UMIRIISE MjA TR O Y
. . ’ «

~
.

obueuo

. -
- M »
PP

ALIALLOY HO3 SINIOd W04 . SIALIMEO 022.m<,2m

*ona %w»uaﬂ . 3-...58-3... 64 4A1RIE0ND ,B..E.MEE . L
) , m.w:,::hut szzmtma.ﬂméxo«mh . . n/% ﬁu —
133HS 3H0IS FONVWH0I¥3d SSVTI .
S _ et . ” " .. e . 4
. INJ GMIHIV3L ’ '

| 1 o AL Hhux‘wzummmmm<\mz~zu<mh \\rll_. .
- - R . ALIALLOV WILINIA/AVIE -

(40234 SS3IUI0Yd LIN3ANLS - o

4

o Noisa SWIALW




o]
o
=~
-

 3RPORMANCE AREA; - FUNDAMENTAL SKILLS

1

\ e
. 7° ' »  PERPORMANCE OBJECTIVES
¢ W8 41',
g <\ oS
Functional Run e
EQ0 1 Run with assistance. v ‘ S

2. Run without assistance = . " . - ¢
3 Mature run ' i i .
4 Accelerate "and deceletate g P
while running
5 Pacingr ability

f}’Téggl—:;'lv
§~Mﬁ,§Change directions.whil Furning

»

Functional, Leap : ’
EO 1 Leap with assistance :

2 Leap withiout assistanca

3, Mature leap
. 4 Mature leap over obstacles

Functiondr Horlzontal Jump . '
EO-1 Horizontal jump with assistance D
2 Horizontal jump without asslstance
3 Mature horizontal Fump - ’
4 Mature horizontal jump for diqtanpe

i
Functional’Vertical Jump A qi
EQ 1 Vertical jump with assistance
2 Vertical junp without assistance

. 3 Mature vertical jump
4 .Mature vertical jump for height

EO' 1 Slide with af

MODULE s BDC

OUTLINE | -

Functional Hop
EO 1 Hop with ass
' "Hop without |
Mature hop
Accelerate &
Change’dire

P W

" Functional Gall

"'BEO 1 Gallop.with !

2 Gallop with
3 Mature gall
4 Mature galld

Functional Slide

S1ide withou
Mature slide
Accelerate a
Change direc

Ul b N

‘Functional Skip
EO 1 Skip with ay
Skip without
Mature skip
Accelerate a
Change direc

N




5nal Run . a
with assistance
without assistance

ire run <

rlerate and decelerate

ing ability ° :
hge directions while running

nal Leap

b with assistance

b” without assistance
ra leap

hre leap aver obstacles
t : A

bnal Horizontal Jump

lzontal jump with assistance
zontal jump without assistance
are horizontal jump.

're horizontal jump for distance

;nal Vertical Jump

tical jump with assigtance
tical jump without assistance
sre vartical jump -

ave vertical jumo for - height

RS
-

p PERPORMANCE OBJECTIVES OUTLINE

a

L4

MODULEs LOCOMOTOR SKILLS

~ : B , ~
~ Punctional Hop
EO 1. Hop with assistance

2 Hop without assistance
3 Mature hop [
4 Acceleratg and decelerate while hopping
S Change directions uhilg‘hopping
( : ’ .
e € N
Functional Gﬁ}kﬁ?’ . .
EO 1 Gallop.with assigtahce ) ’ ngan.

2 Gallop without assistance
3 Mature gallop
4 yag?re gallop to uneven heat

— . . N\

Functional Slide
EC 1 Slide with assistance
Slide without assistance ) N
Mature slide .
Accelerate and decelerate while slidiny
Change directions while sliding

W s W

/

Functional Skip
EO 1 Skip with assistange
Skip without assistance . ¢
ature skip .
Accelerate and decelerate whila akippiag
Change directions while skipping

NS

v

18

el




°

Introduction: Overview.of the "I Qan" Curriculum .
ank you for asj}nq/us. As

tate have been’ working on

<we are happy to be here and t
Mr. Gloeckler sald, we at Michigan
'this-project for qulte a number-of ears. ' We started with normal
o children I'n elementary school aﬁd now are working with trainable
'mentall; retarded. - Our curriculum has been in the process of ',
Qevelopment for several.years. Last year wve fielo tested it
throughout Miohigan wiﬁh thirty to [forty teachers'in»trainable
centers. We have now revis&d it a d'you,will:be getting the new |
materlials. Our philosophy basical y has been that we'oan sic
at 'the University behind oup deskg and find -out, or think we
know what the field needss We ca produce thiggs‘that will solve
all yourwppoblems.‘ But, iryit is| not workable for you, 1if you
do not .use 1it, 1f it 1s not worki g for your students, and it is
not what you need, then we have asted our time. Our éoal 15
t&’eventually have a«field service unit at Nichigan State, and

_\‘_‘this is iypically the way we have been operating on the project

right ;now. We—try to find out what the needs are in the field.
We develop the materials., We send them out ‘to the fleld and
find out, can you use them, do they work “ane they valuyable and '
how ¢an we change them. We are always amxious for'any kind'of A
comment you have about them. We hope that as we.go_through>the
workshop, when ‘you - have questions you will ask It helps us and we
hope that we can help you too.

You will be using in the workshop a model that we use typically

when we.- work with teachers. If you go back and 1if you are traininp

R

other teachers to use the materials, keep this. in mind as the wayqo !

’G:i"

that we typically,operate. We like to work with chlldren. Wle

Q ,
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o

feel that we have to be able to demonstrate fo you what we want

-you»to‘do;f We have to heip &ou while you are worklng with these

students. When we get out to schocls, we work with teachens rig

in the classroom or in the physical education setting. Ve ldemd=-

.nstrate when we cand We will do that tomorrow with the stuients.

gpey will be new to all of us, so we always have exciting ekperi-

o

]
ences When we have students,

a4

-

Basically in terms of our philosophy in developinp th -

curriculum, we feel that mentally retarded studénts like all

‘'students need to learn motor skills. They need theseﬂskil s‘so

that they can eventually be“a part of "normal society" in termé

of their leisure time. So what we basically vant to do s orovid"
J,;' Y

these students with the skills that they n d to know t parti¢
cipate in sports and leisure actiVities.1 ?j\théx

baseballethey have to know how to throw, catech and run.. So our

curriculum is set up as a resource gulde. 1In it you will find

a8 number of objectives. You pulI tham, based on what you see as )

*q

"the needs for - your students, anad the ‘goals thaq Jou kave‘;qvjour "

community. So, ir running, Jumping, throwing and cateh ng are ‘“e
., g——"

important, then those are the skills thatiyoe might want
Included in the curricuium right moﬁ are what we cépi
skills. The basic kind of skills that ‘children need to kn.ow. lr}e
have four areas right now. Aquatigs, which has the basic aggatié
skills, basic skills 1like hovw do'you enter the wéter; hew do &ou
float,~self rescue skills and basic strokes. 'Bodv managemeut,
which iIncludes in it things that are sometimes called "perception
motor", body parts, body actions, how the body moves. &lso,

there are objectives deaiing with some of the posture skiils and

4
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A ruiToxt provided by ER
.

dealing mainl
&

o al reeource. You pu\l out the obJectives which

¥

. . | -
gymnastic-typ: activities. ‘Fundamental skills;’ and ‘we will be <

with t;/s -duFTEg\theigorkshoﬂ/ are the most used
L

akills in moeé cases. ocomotor e&ills like running, 1eaping,.

hhen.some basic~controlliﬁg the body eﬁslls, which are basicj’ JK;

Jumping, skipping e c,, and objeet control skills such &g throwing, '
cat

» striking/, rolling, kicking and rhythm are ail Funda- ﬁ%gaf

PR

mental skilIF~ iﬁally health fitness skills which include physical

fitnessractivitie e and ng and growing skills, d@&ling with

B .
height welight and body cont ol and growth will be covered This )
/

‘ V T E
is basically what \the scop of the-eurrijé&um iS’in terms of

‘obJectives, When you m?ke lyour pﬂanr you use the curriculum e§4q<~“‘

>

At, which. g

wou think your stude hts need 1/)tenms,c£’fie goele of the community
and tbe sehool.. 3 ' o

~ - -

‘\

-x)’ We haVe fdund th £ the material is fairly adaptable to any-

population or student While we have sed and developed it
winh,mentally retarded trainables specifi 1lly, we ‘know that the '
way the skills are des-ribed or the way they are performed applies
rcr any 1ndividua1 The way.you run, 4s the way you run if you

are retarded or normal or 1if you are ten twenty-five or forty.

That is the way the 8kil|3 are«described. The materiels haVe been
used with retarded blina and normal ‘students. .We have found .
them to be very successful. In our field testiné we have used fﬁ
the materials with both special- education claasroom teachers and
physical edu;;%brs and th— response was very good from both types

~of teachers. o : o "Eﬂ
We are elso\trying.to_ouild'into the'materiuls a‘componeht 80

that learnings can be assodiated. Right now we are looking mainly ,

' at language. Key words bha. students should know like body parts.

; E}{U: arms and legs, that will he p them when they learn motor skills.

/w 1‘
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highlighped,anawwgfwill ik ‘about tliat, 1n more detaly

. e

in‘the ne v‘fewxéyﬁ“ N Mu«ﬂmﬁﬁ' e s

1 4 .
4 ’

l}é%at we suggeﬂx for te%chers t2 use upen the

0?.

ld be performed and teach to ahat the child needs.
‘We are asses 1ng 1n our motor skills., , We qan't want to waste tine
teaching students things that they already know ar things that

R v*hey may not need to know.* . T A
;qgif"”" R - Flgure #1 shows the model FPor implementjnﬁnthe "I Can" prograr
' | | You enter the program and degipe it. The program as_sguh*is
dgfined”for you, - The objectives are ﬁere. The»fi;st step’is to
ﬁlan. Pull the obJectives that are apﬁrqpriate'for your students
‘based on your goals and put together a plan for the year. Now
whille this is %hé'firsf sﬁep for implementing, we have fou;d -
that tegéhers, when ‘they are.learning to ﬁse the materials, have‘

problems doing this first, so we will be doinmg this last. The

first'thipg is to plan your program. What objectives are you
v , goihg to teaéh for the reﬁainder or for the totai year? The

‘plan should be flexible. But, it will give you a direction, and
it will fqrcé you to think aboufwyour goals, rorcé you to think
about the Xinds of needs that you.think your students have.

Secondly #ou assess the students. If for example, one oY

the skiLlé in yéur plan is the overhand throw, énd you-introd@&e
that skill, the first thing ybu éo'is assgssl How dQ youf student
perfqrm? In the materials, the overhand throw and.éll the objecti
ére desgribed. We know that the correct way to throw 1s that

the arm comes back there 1is 2 hip rotatlion, a weight transfer,

and a follow througbi You ldok at your student and assess., Is

L Rl

f
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the welght transfer correct? Doithey get the-arm back? Does the
armvéome across the shdulier and follow through? If not what is
th? problem? ‘W¥hat do f need ?o-do fo correct 1t? .We want them
to throw'correctly.:’You;asseSS'th% student , find.out what he
needs and then prescribe instruction, Your.first declsion might
‘be that, you haVe to get the weight transrer.‘ He"should step
forward With the oppos*te Poot How do I teach? WHaL kind of
inatruction do I prescribe for that student? This leads into
_teach.. The 1nformation on the ‘way bd teachh and the ;ay-to preé»
ncribe is found in _your materials. We will fiale} thrcugh all these
things together, espec*ally what to teach.
. Next .you evaluate. As you are teaching'you'aqe reassessing

S0 thatﬁydh know wheh;&our student makes & galn. ilow Johnny takes
a step wher‘ﬁe throws. He has made a Zain toWard throwing‘correct
Or he'doesh{t, he h&sigotten'worse, ér it has been si* weeks -and
you haye been'working‘on overhand fhrow.dnd you seg no chdnge.

He 1s doing it the same way thaﬁ he did in the.beéibning., You
look at the change in your evaluatlion and decidp where there might
be a probJem in your plan. " You neéd to look at rhe way that you g
are prescribing. You may need to revige your plan, Also, you

may have Judged correctly and can continue dqing what you‘héwé
planned to do. Johnny has made the kind of ggina that you would.'

expect. So this 1s basically the model that we use when we imple

ment the "I Can" materials. .
d ‘

.
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/
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Assessment Prectice q
]

“We are going to be starting today with asressment ard take
you through some practice with film; and live demonstrafions
When we get the students, we will assess the students and using
the materlals prescribe instruction. As-.we sald, we hooe that“

1

on Saturday, the last thing we willl do 1s go through and have , .

each of you put together a program plan, so“that when' you learéﬁm
Lere you willl have gone through the process of butting togethe;\\‘
a pign and you perhaps will havefa plan -that you miéht be able
to use next year, ‘ | | :
Obviousiy the.nodel is set uo to individualize instruction.
So that.we are finding out, assessing each child's needs and
. prescribing instruction based on that Question: Why plan first1
and not assess firsty Answer'- The purpose of the plan in the ! B
beginning 1s to look at’goals and to decide based on what you °
know about your students, what you kn/w about the goals for the
schoolkand for the community, what objectives might you choose.
»  As I said the plan is fléxible. You‘might find that”yon have
" . chosen some skills that are not appropriate for your students.

You may find.that out when you'asséss or even when yog evaluate,
Ve suégest that you a;sess-and reassess as often as possible.

> .You may find that you want to work on overhand throw, but your‘
students are only five years old and they are too young for that .
skill. You may have to choose something else. You find out
through'this process,what the problems may be in the plan. It >
is a starting point and 1t is meant to be flexible. "It is meant
to giVe you a direction.

" The perfornance obJective sheet (Fig 2) is to demonstrate

- X ..
o i sy e e - N - >~
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TEACHING-LEARNING _MIVITIES -

PERFORMANCE “OBJECTIVE To demonstrate a functional run.

» » .e

'FOCAL POINTS ECR ACTIVITY

ENABL'NG/ QE!JEOT!V!ES
3. T&‘run vith egsistance.
?, To run without ezsistance.

S

\3. _To demonstra@p a mature run,

1

Y

Given a verbal request 8 demonstration of mature running o
phyaical assistance, the student with ability to walk cad'e
periods of nonsupport (Loth feet temporerily-6ff the ground
half the strides taken over a distance of 50 feet, withou&

Given a verbsl-request and s demonstration of mature runnin
student with ability to rum trith aasisganne can exhidit cond
of nonsupport for at least half of the atrideg taken over a
50 feeat, unasaiatnd

1

Ll
-

¢
‘Given.n verbal request and a demonstration the 3tudeﬂt vith
run without assistance can run 100 feet at 'moderate to Tagt |
stride at least one aend one half times a3 long as the normal
atride), in this manner:

v

Knee of nonsupporting 1eg bent worz than 90° from saide v,
Foot plecement neer or on 1ine (inside edge of. foot touc
with 2 inches on ejther gide’ of a l-inch.line) °

Heel-toe (moderate bpeed) and/or toe-heel-toe (fast spee
foot placsment (vot & flat-footed placement )

Arms in opposition to légo, elbows bent

Smooth (not mechanical or jerky) integration of four poi
listed. .

al
b.

’
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TEACHING-LEARNING. - _MVITIES - o
- PERFORMANCE ORJECTIVE To demonstrate a functional run. R : - .-
: _ S q>"3f - - (- o | N ;
ES | . - . FOCALPOI rs.—cnacnv'w
- et —
: . < . L] . . - o - .‘.
€. lean & verbeal request, a2 dﬂmonstration of mature running natteru and b .
. " | ophysical assistance, the student with ‘ability to walk can exhibit consistent
pericds of nonsupnort {both. feet temporarily cff the ground) for st least = .
' half the strides taken over a distance of 50 feet, without resistaace. ' '

v

-

P
g

hnca.‘ Given a vereal reguest and s demchstraxion qg’wa ture rupning wattern, the
] . student with sbility to yua with assistance dan exhibit consistant veriods i} \
of nonsupport for at lesagt halfs of uhe strides taken over a disjance of : . x
80 feet, unas sigted. : : : '
- -~
3 ¢ p ) ' \
- &
o]
e run. | ~ Giveh @ verbal requeat and a ﬁaman«t*ation, the gtudent with sbility to

run without assistance can run 400 feet b moderste to fast speeds (with
st¥ide at lesst one and one helf times a3 long as the normel walking -
a+rié°), in this manner- .
a, Knee of nonsupporting leg bent more than 90° from side view | . o °
o b. Foot placement near or.on line {insjde edge of foot touching
A * with 2 inches on either side of & l-inch line)
’ 1 e. Hgel-toe (moderate bpeed) sud/or toe-heel-toe (fast speed) .
-~ ] foot plscement (mot & flat-Pugted placement)
-4, Arms in owposiiion to legs, elbows hent
. e. Smooth (not mechan;cal or jerky) Lnfegratxon of four points
lisi.ed.. . . , . .k
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.. 8 func*ional run, fPerformance ob*ectivesj;re divided into Enabling
ObJectives. Enabling ObJeotivee are the onzy bequential part of
tﬂé curriculum. So ihe first One is, can the child ran wzth

assistance? .You take his band‘and you phll a little bit, run

beside him and he can get his feet off the ground and go. Secondly,
he can fun without assistance. He knows what the skill is, He
knows that running means ggtting your Teet off the ground and :
moving rast ye can do that on his own. Thirdly, the mature B

- run describes running, correqtly._ Each of these. Enadbling ObJectives

e
18 deocribed, In the case of the wature run there are a-e rocal B

points._ This 1s what\weaare assessing. The assessment part of the

material is built right in., The focal points are what you assess
| fcr, and what you teach to. There are scoresheets to keep a |
racovd of the assessment This is a record orf student change
“and ‘also to let the .teacher know where each child is in terms of
" the skill. This enables the teacher to make,a decision as to
' what”, to teach, We will be using all of these th*ngs.
There are teaching cues which tell you exaculy what ‘to do. ‘
If.a particular child doesn t swing his arms in opposition ‘when ‘he-

Lﬁ
runs, then there are some auggestions as to what you can do. How

" you can man;pulate him, how to show him what to dp. Those are . |

included'in the materials. Also included are group activities ’

’

’ gamc activities and play activities. We believe that assessment
and. &nstruction can go on within those activities within the groupa.
We will sbow you how that can be done. ]

of the aspects af assessment inlﬁI Can" may differ from

some of yolr.concepts of assessment opr some traditional concepts

.* of assess ng. We feei, when using a crf&erion reference obJective

based curficulum like "I Can", aSseesmehtvis‘verx necessary to
- ‘ . . . IS
| B N
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- 1nstruction. 'ft 1s the key %o | su program. What you aggess 19
what you teach. ‘Those focal paint a-e are the tasls Fer youw
_assessment‘and also for the ﬁrescr&ption‘cf your Instrustlon.

(¥ '

We have uaed the term in "I Carn®™ of curriculum enbedded assessibent
- ' meaning tha& assessment 1s part of the ©total program,&n& the

.- LN . .
insuruction. It Is not in ey Can“ a pre~test, pogt~test phenomeno

as a 1ot of aSSGSaﬂent is thotght. of. It 1is no% bringing your

sngbnts into the gym ang having Them run around:and‘then you

gcoré how they run. Then you teach‘for three months and do it

’

, over again, You are checking and recording pfugreaa while you |
.. Lo 4:_:‘. . L . '
instruct, play gamés,]and‘haVe.grcup acti?iﬂges. It is an ongoin&

cuﬁniﬂulum embedded type,of‘assessmentl . : _h

.

»

Tnere are cerfain steps 1n ““ressmenc that we suggest you

I

use as you begin, once you nuve defin@ﬂ voar nrog 1m and know
! \v whicn obiccﬁjvea and skklls you are poxng Lo teachg Tie f*rst
\ thing you bave to do is ass¢ss your aayaen“s, based on your prlyr

o ’plan. You cons ider the pérforma“.e objert1Vﬁs Fo” one unit, or
; :\ one week or majbe eVen Just for one Jessaﬂ. I vefer &gain Lo
| \' your perxo rmance oble ctives. e have the performanco ObjectLVEb
\to demonotrate a funcfional caucb, enabling objpctivco "“ich
are ﬂequnnced, these are the sequentlal learning tasks the stdon
must'go through to reach this terminal which is functional capavl
1n the skill. These in ‘the example are abbrevi' ted., (?ig= #3)
é'. . Generally the struchure of our ob}ectives stavr with the first
| one be;pg»the ale ty to perform the slkill wlth arsisfanCﬂ from
. o ﬁhe-insfructor. The second ta,perform some rudimenta Py forn of
the okill without assistanvu, and the thirafuu qcncra““v the

mature pattern ar the corrcct way to pnrfoﬁm Lhe skilx, 1f we g

3 ' ' "
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- To dembnsfrafe a mature catch,

FQ(‘A( POINTS

b

Prcparafory i‘asition .

[

Ara Extension .
-Hands Contact fall

.,. C o
{ d Arng Absorb Force | .
' : "~ le Swooth integration
_ , EQ L 5 - -
- — e — L L3 Glven a vorbal request, a démonstra
Hama | { aibleldlal~ tTo catch without dssistance, the s
bemtmdmcl sl 8" playgrouhd ball tossed to chest
1. » R { - distance of 15', two out of three:
I S e T characterized by:
2. — ,
3, R i ' a. preparafcry pos:ficn with ha
; - body, albows fiexad and nsar |
A, . b. a near full extenslion of the a
' 5. \ . for batl contact '
= ¢. hands only contact the ball (f
6, o . slightty flexed with palms fa
7, d. arms (through a!lowlng the elb
Toa e - the force of The ball
B. . e, a "smooth" (pot mechonical or
9 ' . of a-d above.
9. - . ) 4
. X \
‘¢
12,
14, Fig. #3
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Flg. #3 |, ' T

A

1
. ~ _
'FOCAL PDIMTS I . .
. §8 Preoparatory iesition o _ .
, B v fb Arm Extension. %
? ¢ Hands Contact fall . o
; T d Arng Absorb Force : g -
i ‘e  Swooth Inteqration '
- L4l L Glven a verbar tequest, a demonstration and Tho abit ity
o a ainleldlat  to without asslstance, the student can catch a
; = L N A A .6" pRvground ball tosséd to chest helght from/a
j . oy distonce of 15', two out of three +imes, !q 8 manner
T Ty 1], characterized by:
) . P v _ _ :
{ : i “ a. & preparatery positicn with hands In front of tho
o body, elbows fiexadsand ngar *he sides -
L - bs a neoar full extenslion of the arms Ia prepara?ion
ter ball confact,
™1 - . ¢. honds only contact tha ball (finJrrs spread and
: ~3 Ty slightly flexcd #ith palms facing ezeh other)
* d. arms (through allowing the e!bo To bend) ubccrb
the force of +the ball -~
31 e, a "smooth" (pot mochonical or Jerky) Integration

1
F
[

{




»depending on the nature of the objectlve.

-th ngs to kelp you when you. are deciding what kind af‘aq,attiv ty

~ that most of them will be working'on the mature~batt9rn or

_or te%pher aldes to students. This will'&ive you some feeling for

’ .
. ' . -~
ALY L S B S

1nto a fourth rzr*n and qometimes a sixth enabling objective

we will add some component like distance, accuraﬁy or,svrength,

' In. the example a, b, ¢, d, e are the focal points. These

"aré the componenté<bf the skill, 'Bach of these is & dlscreet

doscript*on of one aspect of performing a mature cateh, These
are not necessarily sequentidl. In some cases Lhey are seguential
only in that when a student is performing a skill, thege are

proba0¢y tbe thin's that ycu would nee fivst. A preparatorx positiox

Once yo' know, which obJectivgy,you are golng to assess, the
- ! 8 . o ‘ /l i . ‘ Trmem T .
Beco%a stepris’to choose an assesament activitg .That 1s choose
dﬁ activity in,wh;ch you can watch your students performlng the

skill that you are go¢ng to @ssesa. There are scme decioion aids,

you are gcing to use for asses*mPnt, One thing Is the skill levei
of your students, as you know from cobserving them, ir éou suapect

nayke

you know that a2ll of your students need phys*cal assistance, it

is going to be a big consideratidn in your planning. for assessment.
you have available. What ‘king of ratlo you have asﬂfar a8

whstfkind of instructional grouping and how much individual attent g
you can gfford to allow for. When‘you are aﬂsessing'on should
position yourself'so you can %ee aii of youristudents eaaily¢

If possible, you mighu have an alde and & volunteer cnnductipg

- the aétivity in two or three stationg around the gym or around

the classroom, Then you cawn roam aroungd or locate yowrself central
Ui . '
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| \\. and dao your assessing. ‘. o
| In the "I.Can" thaterials we hawe what we éall‘téaching and
. assessing activities:awhich will serve this purboSe. You wili »
have some experience tomorrow intactually 1mplementing the teaching
and assessing activities with the students we will have here:
Therg is a teaching assessing activity for each engbling objective
'1gve1 as well as one for introducing the skill. These gimply
suggest some organizations for a g;oup activity. They also give
the kind of materials you need and s%mé alternatives, likg game
activities that are alsc sultable for ansossing If you Have the -
your own teaching assessing aptivities. . ” <
"After you have decided.what assessmenﬁfactivity you‘are
going to use thezthird-sxep 1s to learn to recognize the roc&l
'points of the skills being assessed. Again the focal points are
the a, b, c,'déscriptions of the components of the skill. (Fig. #3)
There are severzl things you caﬁ do to help’you get use to looking -
at-children perfbrming ﬁoior gkills. One thﬁng you can’'do is

-

watch some chlldren playing outside on thé‘playgrdund at recess

3

or around your neighborhcod. Pick out focal points when the
'children are playing catch or throwing. You can also watch athletes
on. television during ;porping events and look for focal points.
Many of the fundamental skills tha@ we are talking about are used
Jin theaé activities. You can become accustomed to looking'aﬁ
eéph cgmponent of the skill this way. Probabiy the btest way 'ls
_fto look at one focal point at 2 time when you are starting out.
For instapce farJthé cateh you might finst look for (a) prepa
ratory position. When you feel ﬁﬁat you can 1dentify when the

. child or the athlete 1s getting ready for the catch, then you
EMC ‘ (}.,.v N
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can look for the next foﬁal point and o oﬁ. Eventuakly you
_probahly will f£ind tHat you can ses twovor three fTocul poiﬁﬁé :
at a time. Some of the skills of course aré more-difficul£ ang
; ‘ more invo]vef They may have four ar five *birgs happening at
' once and these will take longer and will take more practice. rT‘cadnzaxy
we will show you some film loops of these skills so thit you can
get some experience at looking at skills before you go and see
scome live students in the gyn tonmorrow. ’
. The fourth step in &bSGSSMLnf is to exam1ne~the scoresneetns
ahd qeview the recording process: This ig the scaresheet for the
' run; (Fig. #4) The scoresheetl, that we use in filr loop practice

bnly includes the fdcal points for enabling'objectiveVﬁumber thﬁee

~which 1s the mature pattern..'We have found thai for practice and
© for the sake of simplic*tv Jooking at the mature patt;rn is the
best way to traln pecple, especially when usIng'%he:fiim loopi.
Your sheet only shows the mature section on each OﬁE‘bf the skills
On the sheet you normally will use; each one of the féhal points
is included. (Fig., #5) Dhere 1s‘a.column for each focal point
lettered with the appropriaie letter, and above that a shcortened
version of the focal point 43 a reminder to yéu, because this
1s the sheéi that you ahou]d have in your class Tor as mene .,
These remind you of Wwhat you are looking for in each focal poinf,
i S0 you qop't'have Lo have the entire TPO shget theve with you,
to knew what the focal points are, TH; séoring prccedure 1s .in
the left hand column . There are spaces forrwriting 1In é nuﬁber
' of student's names. We have allowed for abocut fsurteen names,

the typical size of a trainable c¢lasz. As you are assessing for

4 the first time, let's assume this 1s a student who iz able to
ro ‘
perform the run with assistance and without assistance. When you

ERIC B
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a G0° swing Leq Fisxlon N
b Foot Placedent on Line N,
' le Heal-Toe Touch fown

d Arm Covositlon

N
s Srooth - iniegration é

A .
Given a verbal request and a démonstrailon, 1l
with abliity to run without assistance can ri
at modorate fo fast speeds (with stride at 14
£EO one half flimes as long as tre normal walking
i3 thig manner: ..

a. Fnae of ron-supporting ieq bent more Tha

v side view g .
b. Foot piacement npar or on bins (Insicde e

SIS ORINT TS
1

1guchling with 2 inches on eltuer side o

. Heel-too (moderate spoed) and/or tde-heg

spead) foot placement (not a3 flat-focte
(> d. Arms in d@position to iags, elbows tent

Smooth (nor mechanlical or Jerky) integra
points I1sted. ,

Fig. #4




2.

a,

G0°* Swina leg Fisxslon N

b Foof PlocemanT on Line ™
¢ Hea!-Tee Touch Lown

d Arm Copositlon .
s omooth - infugration N

!'a

LY

-
Given & verbal request and a demonstration, the student
with abiiity to run without assistance can run 100 feet
_ at moderate to fast speeds (with stride at least one and
EO one half times as long as tne narmal walking strida), In
13 this manner: -

¥nae of non-supporting leg-bent more Than g0 from
side view

- Foo+t ‘placement noar or on 1ins (lnsice edge of foot
side of @ t-lnch line)

.
- Aguchling with 2 inches on eltler
bt c. Heel-too (moderate spoei)d and/or tee-heai-toe (fast
P h speed) foot placemsnt thot @ flat-focted placerent)
d. Arms In opposition to l2gs, elbows tent
— e.

Smooth (not mechanical or Jerky) integration of feur
points {isted, - . .

Fig. #U

~.
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] CLASS "ERFURI"ANCE E SHEET R
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Fundamenta] Skﬂls - . Locamotor Skﬂls - ,TPO‘ ,+ Run-
a ' ) : . |
:i . " - - ) v .. 1Y " . o ]
: ‘ PR FOCAL POINT N\ 510, \ TGIVENS T e N T
- | a Asslisted Non-Support \ 50% \. " Valk N
Moo a8 Non-Support | AN NAss | stod Non-$ uppert )
4 T e a 90° Swing lLeq Flexion N\ ¢ N L
; . - b Foot Placerent on Line "\ 100! .
- SCORING e c Hegl-Toc louch Down Hon- '
_ {d  Arm Oppogition . ° € Support
Assessmond : rle " Swooth_Intedration ™\ N
X = Alhieved a Acceloraty \\’0_4 Na-l'ure Pirt
[ o = Nat achieved b Deceiorate et idas -
¥ ) a F’ac!rm 25 O\ ]
T Re-Asgassment: “Lean to Inside N\ e
b Chanae Speed c e
1 & - m:hieyg;q €0 kco €0 E{0 JEOI~~EQ0[c Obstacle Lourse\ ]
£ @ = Mot achievad fl §i2 #3 714 {F9 #6 Piimary Respons.s*
13 Name a!a albi{eld e!a b alalb|c Con
. ! |
R - ;
3. 1. !
! 4>
1
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oo CLASS PERFORTANGE SCRE SHEET o s

" “Fundamenta] Skills- - . Locomotor $kills -  TPO : Run’
- “FOCAL POTNT N 510, S BIVENS N\
- "1a Assished Non-Support N 509, \ Walk - N\ * Primary Reponses
: a Non-Support N\ " NAssisted Non-Suppart N - . ,
3 . a ,90* Swing leg Flexion N\ ‘ ‘ N\, a. non-attending -
{b  Foot Placerent on Line 100" N\ ’ b, mo response ' ¢
2 - lc Heel~Toé Touch Down Non~ . . unreletad respo
; . d Arm Opposition . . ° & Support \_ d. other (specir.
f e Swmooth Intedration S N in commant:
a Agpoioralw N\ 10 \,{.,. Padtarn. B N
. b Decelorate ﬁ\ei 1w, ?\ure v r.-rjr.\ \
i ) a Pacling N\, 25 . ’ N\ _
{ y 0 Lean to Inside '\ Yy . : .
' Acceleration - ‘
) b Change Speed N\ ¢ \JeceféraHOn \
. |EO §EO EO gfo JEo E0fc Obstacte Coursed\ N - \
iR 1 #31 - fla §4o #6 Primary Responsos® . - : Q”
‘ affafalole d _e»! alblalalb]|c : Commants ’ ‘
. .




‘ say John run, he does some semblance of the run. He gets his

174

feet orf the ground he is moving at a rate of speed faster than

‘3

- a walk and- perhaps he has some of these other focal pOints. As

you assess him, what you are going to start looking for, are the

focal points for the mature pattern. Where he has a focal point

-on your first assessment, you mark it with an X. Let's'!ay that

he is bending his legs so that he has 90 degree flexion in the -

t

leg that 1s not'on the ground. - He 1s placing his foot on or near

.a straight line. But, he 1s running flat footed. If he-doesn't

have a focal point'simply_mark 1t with an 0. He 1s having some

problems with arm opposition, we will mark that with an’' 0. Since

he doesn't have all the focal points, he obviously isn't integrating

‘all of them into a smooth peﬁTormance. Me have to give him an O/

\for the iast focal point That- is your system for your 1initial

assessment An X if the focai point 1s present and an o if the.
focal point is not present As a rule of thumb, if you are_in..
d’uht, mark an 0. If the chi}d 1s inconsistent and you ass ss'him

aybe three times_and one time he does itgpretty clearly, btt

the next time you are not sure, and the next time it 1s Just not

o -

there at alI, mark an O. Then you will be sure to instruct to ' -~

that Rocal point. You will find out very quickly whether he doés
in fact have the focal point. If he didn't have it, and you hadn~t

caught it, he would be missing it entirely, and you would have to

'ng back "through the whole -process of assessment. In the course

of assegsment, as you are conducting your’teaching, throughout

the weeks and months of the school year, as the child gains one
N}

"of these focal points that was not present on the inital. assessment,*

mark an X throuqh the ‘0, As you assess you can see’ that he has

plcked. up two focal points here, and he{$s at the point where

~
<
*
,”
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he has almost all of the; focal points, but he still looks a

little bit Jjerky, and he is not really smoQth’, Prac'lte wlll .

. usually help him obtain the last focal point, integrating completehy.

By marking an X through the O you can see at a glancé which focal
.. points your studeéts have picked yp through your - instruction. ‘
During the course of instruction,. ‘once you do your initial assesament

your X's and O's give you" an immediate picture of exactly where

&

3

your students are -‘in terms of thelir performance of the skill.

Therefore, you are not teaching them something they already know;

and are not skippingvover something that they don't know. This

.will also help you as far as grouplng your students. <Ue will

po into that Ain more detail tomorrow when we have the students

alailable. After you conduct- the assessmert activity the last

step is to record_student performance data, in the forms of the

X's and 0's. ’ ) )
Some of the terms in the focal points will probably be new'

to you. We will go through all five of the skills that you are

going to be using.. I think you will find, with a brief explanation

.

that they are not hard to understdnd.' We will explain them

" as we go through the films and demonstrations.

The first scoresheet you have 1s for the underhand'roll. (Fié. #6
Give the stydent a name on the scoresheet. We will look at one
focal point at)a time. We have two film loops.pf the underhand
roll 850 you will have two practiceS‘on this. The scoresheet

lists the focal points of the underhand roll and gives an expla-

" nation of each Qne._ The conditions under which the skill 13 to

be performed are also given. Be very specific as fo how the student
is auppose to perform and under what conditions ybu expect them

to perform,

3




ST e S L by
. 3. To dumonstrate a mature underband roil. . . .
S ! o o A
K e {3 Shoulders "Sauareds R
b Pendular Arm otfon - Lo .
¢ fadmfacing Dlree*fon . . .
_ 14 Releana Glose o Fronp - .
, .ga‘ forwerd Stride  \ B
. | O £ Smoad ot ad fan \ -
. LEp | SRRt intecration, :
NI AR =
e Nama atrbtelg 9“f;‘.'.'. o - ; . . ' . ”
e . 4 Given a verbal reguost and a demonstration,, 3 s
0 - ' g{ ebllity Yo underhand rol| without cssistence, ¢
o T E e inch bati for a distance of at least-30 f2et, 3
. RT,
2. ’ ’ . bt In thils monner: - . . .
L T | R
e e Ft- —=§ 3. Faclag direstion of the roll. with shou!ders
. e B P35 _that dirpetion R
5. o i, i’ b.  Full pendutar arm wotion - 60° tircluding B
o ot m.-+m - metlen te release, and folloy thiwugh) , !
, O R § ¢. Pailm of the rol Iirg hand facing the directl
7 ] 1 A at refcase T ;
' o & i d. Relsass cloza t5 the floor (a bend at tha k
8, . g N :T;I with the +riunk held betwsen vertical and 4
o o i i 2. Stride forwaird with® the foort opposite the ri
G — ; : 2 ~f. " Shoath {not mechanical or Jerky} Integratics
i0. . ‘ ) & - polnts fisted above, . o
1. E ' 3
o« i-zu P 4 ‘ 0 )
13, ] '
‘ 34. . < d. . i Fig' #6 .
i h | o
. Li i. b " tu
- - A P \ . —




5 , . . . i A3 :‘ » . » . .
e ynderhand roil. ‘ . .
' ) . \ . . &
- - ’ »
- Shoulders "Sauared®. — S
16 Pendular Arm fotion - © o b i . _
¢ Paha.Facing Dlrec*ion . e o 3 )
1 {4 Relrasa-Cloze 1o Fioor - : .- : ' o
{8 Forwerd Stride ; :
ein ) |F SRoeth Infeoration, |
‘ - f ] i . ‘ o . e . . ' o .
bie dietf Given a verbal requost and a demcqs?mﬂon, a student with “he
4 - el Ity Yo uncerhand roll without cssistence, can roli a £-€
- 3 inch bali for 8 distance of at lcact 30 feet, 2 out ¢f 3 Timas,
‘* In this manner: ' ' . _
i ‘ ' . . .- - . . ) . . ‘
o a. Faclng direztion of the roli with shouldars "squsrag™ +o . =
I 2 that diroction v o . - i
. b. * Full pendulan arm motion - 60° {including bachkswing, arm
_ : -3 metion te release, and folloy thiwugh) - ‘ : 3
. & c. Palmof the rolling hand tacing T2 direction of the rofi
A ' at rolease ~ : o
B o d. Kelwase cloza to the floor’ (4 bend at the knces and hips R
1 With the trunk held betwsen vertical and 45°) .
i 9. Stride forwaird with the foor opposite’ the rolling arm
- f.  Smooth (pot mechanical or Jerky} Integraticn of five
: polats listed above, '
é’ . g -0 P ‘ . | | )
a_. Fign #6 ‘ _ T
e g7 ;
3
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. werhe‘Focaf@?dintsmof”the*mature“un *naﬂd rollfﬁm“” T

a) Facing ection of ‘the roll with shoulders "squared" to
* that direction . '
6)'iFull pendular arm motion 60 degrees (Including backswing,
| 'arm motion to release, and follow through) '
c) Palm of the . rolling Kand facing the direction of the roll
at releade
d) Release close to the .floor (a bend at the knees and hips
A with the‘trunk held between vertical and 45’degrees)
.-e) Stride forward with the foot opposite the rolling arm ’.‘
7r) :Smooth (not mechanical or Jerky) integration of five points‘}
listed above { .
vfhis.sounds like a 1ot.of'detail\bht 1t is'possihle to release
the ball ciosefto the floor by bending over Just at the waist.
_What you are looking for 1is the bend at the knees, a 1ittle bit
of bend at the hips, so that the ball can be re1ea3ed close to
the floor in the proper way without drppping it ,from the waist
bent-position.' The smooth integration means 1t 1is all put to-
gether into;a smooth performance and not Jerking like a robot.
”eachers have said I can check all the focal points, but he is
 still doing ‘something wrong. We Kave found that a lot of times
- when students learn a skill they do it very mechanically. So
the last focal point is there to get them tq the‘point where
wilth enough practice they can activate, the skill into a smooth
-motion. The workshop participants observed the rilm loops on
the underhand roll and assessed the skills on their worksheets.

(Fig. #6 )
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The Focml‘PPints af the mature batcgr v
~a) A preparatory pn%izimn w!th hands in front of the Redy,
- elbows flexed and near the sides . | v e
b) & near full extensior: of the;&rms 1n preparation for' ball
- econtact | “ . :
.é)"Hands only contact the ball (fingers sbbead'aﬁd}sli&htly'
\ flexed with p&imsﬁfacinz each other) - | |
d) Arms (through allowing the elbows tc bend)'absorb the force

- of the ball

e) A *amooth” (not‘mechanipai or jerky) integration cf a-d above
The;paptic;pants observed.the fiJM'IOOp‘fdr_the matufe catch and
asseuaed on the workshect, (Fig. 7Y “
Té7 Focal Polints of the mafure overhand throw.
a) Near complete e:tenaian ©ol. the throwing arm to initlate the
'windmap for_ the throwing action (assuming & side arientation
| prior to the throw) T S i ’
 15)' Welight transfer to the foot opposite the.thvewing Arm -
e} Hip énd,spine rotatioq’(l/& rotatlon} in preparation for
| and during the execution of the throwing action . f
'd) A rollow~throﬁgh welllbeyond ba;l release and towar&~the f
desired direction of travel -
e} A smooth (not mevhanjcal or Jerky)- 1ntewration of a-d above
Particivants viewed Ciim loop of the matq;g/overhand throw and
aasessed on their worksheet (Figs éé)‘
P I should point out the aesﬂription of the skiJT would be
almost the Bane ror a trainable child as' 1t 15 for a’ normmsl or a
blind child It 3is also the same Por a five year 9ld, a ten

year olgd, a twenty ‘or forty year oId A point th&t_really bothers

n
’
.3

e -

bid ‘e
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5. To qe&onstrafeya-mafure catch, - - -
L" - " FOCAL POINTS
) T Proparatory Fosi|¥ion
b Arm Extension .
. 1" I .Hands Contact Bail__>.
C . ’ - [d Arms Avsorb_ Force
: ' e Sicoth Integration
- ; - |C0
- - e - &3 leen a verbal requast, azd’//ﬁafr
- Nama o ‘fa|lbleld]e|  to catch without asslistonce, the
. . B - : .6" playground ball tosscd to ches
l. ' [ : distance of L5', two out of three!
: characferlzed by: - )
~ 2. :
3, . 1 ~@. a preparatory position wlfh h‘
. I =" - body, elthows flexed &nd near
A ’ b. a near full extenslon of the
5 : ‘ . for ball contact
. toreme : —— “=1—1 . hands only cortact the ball (1
67 ) - Y ) slightly fioxed with palms f
- - _ N d. arms (through allewing the el
o= - - 1 the force of the bzi| ]
8. ] " e. a "smooth" (pot machanical or
. i kY P of a-d above.
9. : o~
ﬂ#;“
19. _ i
"‘ ol P
lz.n Y
' '3. % -l : )
. 4. ' : - F - Fig. M

m 14. -
2 g . :




re catch., = T K

. ' FOCAL Pomrs 3 K
 ¥a  Preparutory Position -
b Arm Extension .
c ,Hands Contact Ball .
- - ld° Arms Absorb_Force.
e Sicoth. Inteqration

’ Eo H . . - . 4
. \ . ) . -
- v . 3 Glven a verbal requast, a domonstration and the abillty
lamg albleldle to catch without asslitonce, the student con cotch a

6" playground ball.fosscd to chest holght from a

distance of 15', two out of three timos,  In 2 manner.

~ - characterizéd by:

8. d preparéfory.posjflon'wlfh hands In front of the

‘body, elhows flcxed and ncar the sldes ' 7 é;
b. a near full extenslon of. the arms In plcparaflon i

F . ) : for ball contact

" =1 €. hands only contact the ball (fingers sprea: and
slightly fioxed with palms faclng each otker)

, : 1 d. . arms (through allowing the elbows to bend) absorb
— T the force of thu balil

] . ) e. a "smooth" (not mochanical or Jerky) Integration

¥ ,_y‘ ) - . of a-d above.

~ -Pig. #7 g - .




3. o demonstrate a mature.overhand throw,

POCAY, POTNTS

: 13 'grm,twfgx lon
. * A b Veight Fransfer
, " e Hip and Splﬁo Rotatlion .,

b R rd _Fol low-t hrounh Ny

| ) ' o Hnonih nregration.

. ﬁ i i o J.“..}'ha-'u!m
. . ] G1Vcn a vazbal request and o garon3tyy

EO - tha abllicy te porform tha overhaad
-~ ] #3 thiow a 4" te 6 ball, 2 out of 3 ti
: ‘Mj-'w- ' charactexired hys
Fiorag 19 bicjdjo a., a n2ar corplete oxtenzion of the’
A 1 ) iuitiate the &laderp for the th
b s : e e s hnant a side erlentniiou-pricr to thej
2, g ‘ b, weipght tynozfer to the foot cppod
I T e, hip wnd spine rotaticn (/4 rota
3y . S N - for and during the <cwrcution af;
&, ' . : d. 2 follow-through well bcyond ball
- ‘ : i the dasired directicn of travel
2. i 2« & cronth {not wechauiceld ov jorky
6, ~ ~of avd above,




ira overhand throw,

L4

PGCI'\! DOYRTS
; . & Arm Extension .
‘ ' b Veight Transfer .
e Hip sand Spine Rotatlon. = _
d  Fol low-fhrounh N . L
e  _snonth iny Bgratlon S

“"::‘:-‘:...«zu'.n LRI - . ( . .

"

Given 4 verbal requesw and o demonatration, a student with
200) ’ tha abtlicy to parforn chn overhaad throwing actiecn, cag
-3 B B thiow 2 4" te 6" ball, 2 out of 3 tlwes, in a panucr :

;———Wk R " charactaxieed hys

] a, a n2ay csrplato extenzfon of the tbrcuLn* dria to )
N Sk . . duitfatc the wladerp for whe throwlng action {1sevming

- @ pide erientntiou prier to the theew) . !
: " B, weight tynpefer to the foot cpposkte the threwing aru N
oy ™ e, hip und spine motation' (14 rotetion) ian preusration  f .
- - £for and during the cwrcution 2f the throwing action :

4. 8 followstlhrough vell bteyond ball velease and towagd
: the dasired directicn of travel

o dedeed  2e & crooth (nof vechauicsl ov jcr?y) snegratie

! ' ' of a«d ahova.

-
«
3

o

L Sy ]

et ’ ¢
g ‘ . .
f { Lataid TN lw
_;- i ,é——J rvom— .
-3 i ook .
" f{—» . ) . -
,, & : [ Pig. #8 : - 2
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me in some workshops i1s people will say, is that the way girls
are suppose to throw° That 18 definitely the way girls are'
suppose to throw. The reason that girls don't throw,cefiectly
isﬂthat they_haveﬁ't been taught the right way to throw. Girls
are‘eugpose to extend their arm and‘cone around in the same manner.
A mature throw is a mature throw: I have “been wquing,with one
’ or our best field test teachers, and her girls were not throwing
correctly at thg beginning. I went out after she had been teaching
them for a ceuple of months on the overhand throw, and I was
Just amazed. They weund‘up like pitchers and reélly‘winged the
balI'at'the target. There was a sign;ficant4imbrovemént. Itkwas
Just a matter of instruction on the throw. Many teachers were
suprised as they &1dn't'know that 1s the way yon“are suppose to
throw a ball. No onefhaq'ever taught them that. That 1s the
way girls are euppoae'to throw. | | . N
Tom Sampson will demonstrate two of the skills. We do not

: heve £ilm loops for these. The first scoresheet we wyant 1s the
mature run. (Fig. #4) This skill is needed in games éng_sports ‘
.and leisure activities. You will notice on the obJectives that'
we state at moderate to fast speede. That 18 becauae when running )
‘slowly there are some things that are difrerent from the descri-
ption of the mature pattern. We usually te11 Yhe students to run.

. as fast as they can. You get the best pattern in all cases when
they run as fast as they can, or throw as havd as they c%n, etc-
The Pocal Points of the Mature Run: . '\ ;?fi'u
'g) Knee of non-supporting leg bent more than 90 degrees from ;

; ;r it

gide view ' e

ERIC - " | CAY




”zfu.

b) Foat placemen*;ﬁééifiﬁf_?rizﬁe ainz;de edge of fonf t@ﬂ#&i@g
with 2 inches on eLther side of a I-inelh Jdicowe
e) Heel-toe (mcderate.speed) and/cr toe~hecel-toe {famﬁ apend )
~ foot p}acemeﬁt Gnot’a‘flat;fqoted<plaaemenzy
d4) Arms in opposition to legs, elbows bend x
e) Smooth Cﬁot mechanicalwgr'Jerky)»integratxon_of four pc&nt%5
iiaﬁed ) o o
On foéal'poiht (b) foot placemen&znear'on3ém~11ne, this %a to
avold splay foo% running'with<fe;tcgoing all over the place or
erossing over the midline. It 1s within a specified distance
'théh comes out to abéut 5 inches: His feat showldd be f&l*J%Q
someplace in there. Thé‘mazn pbint oer (e} is ©n avoid fJa&J@n%"ed

running; Focal point’ (e) the'amooth integra**hnn the arm aﬁg% L&

s véry important.. b&udents will move Lheir arms for a 11tf19

wﬁile, but then they ge along like rovots,” Tharp are some pm%b.y
comman'deviations thap we have identlfied with trainaples. Hopem

fully we have gsome things tﬁat wild hclp you gﬁ awgy from $hese

.deviationa in our teachlng cues,

The partlcipants watched th@ mature run sngd aséegsedAbn therir

worksheetis. (Fig. #4) |

The Focal Points of the mature tertical jump:

a) Preparatory movements include & 80 degree ~ 100 degree knaer
flexion.with arms extended backward .

b) forcefql upyard thrust of hoeth arms coordinated wiftth full
extension of legs at take-off

¢) Balanced 1anding incorporating tronik and knee flexion with

little horizontal displacement at landing €zt least crne foot

fon |

landing within a 2~foet circle drawn aresnd the take-ofT !

spot L . o8

'




o
'.»

E try to reach a height on the wall. Ontyou can suspend something

. -26-

d) Smooth (not mechanical or. Jerky) integratiéh\zf hree points
listed above., - ) ‘ o . .
' On focal point (c), the balanced landing should ﬁe landing on both
feet. with the trunk flexed and the knees absorbing the force. He
Bhould ldnd‘smoothly and not rall over. He should come. down within
the two foot circle to be sure heVis Jumping up and not forward." |
'When you are watching:this skill except for the preparatory
position, the rest of 1it. goes very rast. You may ‘need to watch

them do it several times. Onewway we have had ézccess in teaching

it is to have students mark places on the warl o they Jump and

¥ i~

1

like a basket, balloon g beil and have them reach up with both

AL
hands and try to contact dt.

.jThis helps them to get the thrust.
The participants assessed theNfocgl poin 8. of the vertical Jump

- »~

‘on their worksheets. (Fig. 9)

o




-

- deronstrate 'a mature vertical jump, - o

&
' . ‘;; Preparatory wouements
}d b Tave off Asw/ileg
n 80°~100° Thruap’
g ¢ Zglanced Lacdlng
} d rSmaot‘{x integration ) -
4 {E j0 | S ,
- g._f. lmz’ Glven a verbal requei¥ and "a demonsira
‘ ‘1‘ s with the abltity to juinn without 398l
— Mo fa ib jc 12§ vertically frcm @ stending pocition, |
1. - F - 4 timss, in thls panner:
-ty et r A‘; a - s,
5 »" _ L
2o . I N a3, Prepsratary rovinents Inciude a §
1. b y ; - flexion with arms exbincd back
, T e 7 =3 b, Forceful upward thrust gf both’ an
b. ] b ] Cwith futl extenslon of lcgs at 4
¢ . f D c. PRalanced landing incorparcting 1y
v 1 T . . oo . ‘ J
' - : e by ftexion vlth litile ‘horizontal d
-~ 6. f i tandlng (at least ana foot [andi
' g clrcle drawn around the teke-cff
LR ' L. o3 d. Smocoth (not mechenical or Jerky)
a, " ,i, N ! threw points |lsted avove.
LT { T '
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: ' ' :f_ L"’ B . - B . . * . .
cvartical Jjump.s R : . B . .

v . ' e . SO - ; ”
'ul Proparatory mowementa . " i) S s , '
g o Take off hvnfleg , ) ) P . .
i B0%-100° Thrugp : . - o . - . S T el
3 c  Balanced Vaedine - - : “ e "
1 .,%._-alwf-—- . : " ’ .
} a ,“mootn ;nt@prat4o1 : - o . 3 . '
i | e T s . T,
. [ e : ) ) -
3 ?i 10 ) . AR
A Ry - o e , .
,n—,_.w_.,t__-ia-ia._, uivaq a varb:! requezt and a demonstration, a s+udvn1’<.
j d with the abllH‘y to juip w;fhouf gsslstance. can J,,u o
: gn b e |d vartically from o stonding pos 11101,‘1wm out o»tfhrae
o b Cftmas,ctn this manrier: o« , V .
S . R '
-3 « R . -
O . Prepara?ory rovirents (nciuce 2 80° = id0? WAy
' ; ' : flexion with arms exbmcad backward ’ .
stmaamiveneteck b hans inatl ey . b, -Forgetul upward thryst of.beth arms cocrdindgts g

with full extenslon of lcgs at take~off

. ’ :
R PO A= R I G T A 1D e T T s ST AR D L
. ¢ .- o

v ~ﬂ N N Pl 'S, Palariced landing incorpdreting frunicand knga . . &
;*— . flexion vith lithle tht?on.a- digplacenant ot =~
. f . tanding (a1 least ona Foot fonding with & 2~ fcdi :
i clicle drawn around The reke-cff spct) © -
JNSEN. B d.  Smecath (nof meChaplcal or-JerPy) lnrﬂaraf;on of . .
; ’ fhleu poinfs tls*ed ﬂDOV - ] .
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. Friday ng 9th,‘1975 - 9: oo PR I -

&ffyﬁ;*f' Todayxweﬂare goling to have twelve to fifteen students coming-
. vain.that&;e will be working with., They are all trainable mentallytu
"retarded students from this. area. The workshop participants willl

work in groups of two or three ;o one student We would suggest .

that you work with the individual that you came, with as a team.

4

We have set up five stations in the gym.‘Lj ' - !

[
[

‘.Station #1 Run*; Distance approximately one hundred feet, Traffic
| cones used as a -gulde to keep students on a line
Station #2 Underhand roll- Bdse for the student to stand on - '
“target on the wall for directional guidance = yarn
| ~~'balls for rolling.
Statibn #3. Vertical Jump Bases placed on floor for guidance in
Judging whether the student is landing in the area

described on the assessment sheet N ' :

H '”ﬂ N

ftation #h The catch: Bases;on the floor for the teacher and,l" B
o student to maintain proper distance fro;seach other-
iyarn baiis for catching L . |
Station #5 .Overhand throw: Target-on wall for directiona guidance

; Base on the floor for distance guide. Yarn balls for
Ce throying

You will be assessiné'the students on these flve skillsﬂwhich

we discussed yesterday. You will need the assessment sheets

. that were given out., (Figs. #10-14)
‘As you start to work with your student try a verbal request

, first, that 1is run or throw. Then show him how you want him to do

) it. Show him what the skill 18 and do 1t as natwrely as possible,

Then ask him to perform the skill. You may have to have him repeat

i

e A . "_‘. ¢
y ' fon e o . 1
: )’2

. A 4




" “3, To demonstrate a mature runs - . ;
R vy~ - v -
Satg ;): - - i »
| . L 3 G0% Swipo Leg Faoxion © N . .

9 ' - b Foa? PlocemonT on Lins, N

e o . 1. Hs:a!~w@ Truch  Down ,
O IS N S d " Arm Cobosiilon N o
: =27 a Sm,o'fh‘im;gj_@ﬂoﬁ.- ™,
. f ' . ! . \

S N . ~ 3t c 1 Biven a ver bal-»req:.e;‘i‘ and a dmonf?raﬂo
- Y . with abitity +o run without. a-.afstmce o
el - S g at moderate to fast spheds (wit il de |
- . : SOt A ongz half times as tong as the nornal walf

N e 3 i3 +his manners . . . :

" ' - - 4 - i .

. v ot N , _—

B Mamd A B I o a. Knae of ddn-3 up orting ieg bent Wnar

. . 9 . 3
et et ey T g T sida wlow:

. T o . v, Foat olacedznt néar oF on Vine (Insi
T 7 ‘. 5 1 ) Jn hing with 2 inchos om either sl
PRV (e f g g —-?{. Cye He*ﬁ-icm {modarpte spoed) and/or a‘c;_
3, v W 3 I ' spead) foof placoment twot & Fla

. ok . - ¢. Arms lo opposition to 1ogs, e-bOWa ;
5 C A ; , e, Ssmath {nos rachanical o Jerky) Ini
s g - f i *\mn'm Hs; ad. .
. i:.’ . ..-o-—»——w-« A & i PR AL - s i Redaier S ey , v
« - b . k - ! N .
® t e 7Y vt ~ ek -. o pees aned] ‘
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. N - . . i . )

a 90“ Swino leq F.nxiO* N , Lo : ' .
b Foot PiaocsnnnT on Line _\ ol ' ‘ '
c- chj~1an Tauch Down )
) ArQ) L)Dua!f‘ﬂﬁ . , .
. e Smoofh inraqra?ian N, ? A

Biven a verha! reque:? und a demonstration, the student

. L with aiitity o run withou? assistaiice can run Uf 03 fest
! i : J at moderate fo fast spheds (With stilde at leasi ‘one and
. 0y ang half Times as fong as The nornal walking steicei, in
2 73] fhxs manner ¥ : !
ﬁ‘ . v A i T 4
% ajbjcyd %ﬁ a. fKnze of n0n~aupporf1n3 iog bevf mﬁrc T%on QO“ From
% - ot sida viow - ., : L, s
e 6, Foa* placswent néar o o bine (Insice ed 5 of todt
muw-ﬂ—-fﬂ'ﬂ"‘ - vy

»
1 A

Heal-too {modsrats sppad) andier fCC*fé?l*a“h.(fGSf

$

n

*’u‘hiﬁj with % lnchos on either slde of & i-isch Jine) P
¢

gpead) foof plactment (not 2 fla i

¢. Armz. in oppesitisn to logs, eibows bun*.

8. Smzoth (not mechanisai or Jerky) Intagration of

four.

%- . pRINTS *ls; ad, A S
i,... 3 y o] ~ N .
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3. To demonstrate a

-

‘mature underhand rol!.

i

. a Shoutders "Saquared” .
; ' b Pendulat Ard. totidn T
“fe. Pala Faciwng O1Fzction
" {d .Relrase Cloin o Figon, |
‘ € Forwerd Stride  \
. \ ] F3 V) . .
S Telo i B 55;1_:_33_.ﬁ§g_1ggaraﬂon} .
| 3 i o o
—_ Name j3lbjcldie fe o Given a verbal request and a demonsfration, a
| . ebElity to undérhand rol} without assistance
' - ~ e inch ball for a distance of at leact 30 faet:
20 . - E N ; in Thls mannor: . 3
R Lp— : fk' : Lo ; a. ! Faclng dirécf!dn_b?_#he rol " with shoulde
4, : 1 R ; that direction . !
—— s : —f - . oy T [ H
e , 1 'b. | Full pendulsr arm motipn - 60° (lncludin
7 — ' - motlon fo release, and follow th ough) |
G, _ €. -Palm of 1hn rollirg hand facing toe direg
- ® ‘ ‘ - at relesse - ‘ - Co
- 4 i : d. Release close to the fioor (3 bend at tha
g, E ‘ , x| " with the trunk held between vertical and
' IS ‘r”' . 8. Stride forward with the fecot opposite the
) 9. -~".;w~..—um__w*,é*.f-_. j f. Smoouth {not ‘mechanical or jerky) infegra¥
i0; ! ¥ . points fisted above. T
. _ 4§
. | ‘ -
.i2. o g "
'3- “ = W 1’
. . . ] Flg. #s12 = .=

!
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i
|
E
1

< et
< b

‘}e underhand roll: i
; £
; i
4 ' : - é
a Shaulders.“Sauaredf : .o . . ;
b Pendular Arm rotion -t A, e SR f
- je Paliy Facing ifection _ " . - :
|9 [Relnase Cloio tu Floon Lo :
‘e Forverd Sirlde \ P
elo 1 .ggggfg:;giggggflon.‘ _ o ) . ?
h| | peeRtes |
; i § -
o - | N :
ajbjcidief s Givén a verbal requost and a demonstration, a student with fhe
ol T abklity to underhand roli without assistance, can rol} a 446
T - inch ball for a distance of at leact 30 faet, 2 out of 3 +imes,
| : f} in Thls mannor: ' : :
;;l N 14 “ . .. .
- 3. | Facing direction of the rojl wlth shoulders “squareg" +b
. I ' «¢, that direction Ty » B
1. | b.  Full pendulsr arm motion - 60° (]ncluding-backsw!ng, arm
250 M et S . . _motlon to release, and follow through)
xi €. 'Paim of 1hn rolling hand facing toe directicn of the rojl
; e - at releasse : _— . L
- d. lvase close to the floor (a bend at the knoes and hips
oo #ith the trunk held betwéen vertical and 45°) ‘
= . ®. ‘Stride forward with the fcot opposlite the rolling drm §
. S A f. -Smouth {not*meckanical or Jerky) integration of five %
1 1 o .- polnts listed above. . - S
' . ‘. . g . . "— ‘ . , ) "
_ ;‘i - o T “ d /
4 Fig. #11 e
L B8

-og-
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3. To demonstrate & moture vertical jump, \ '
. . had
. S : : -
v Praparatory f-o vementy , .
3 géc, w off Avolleg -

an-100° : _Fhrust
C.: B:..l'l..(."d I.-th;.d i.nl‘:
4 qnao a Tntnrrpt*on

RIS
\

N Bt i3 -8 Given a verbai request and a demonst
% with the eblllty f0 Jump without aci
Hore 12 (b ie |d verfically from a standing position]

1. i T thmes, in this mapner: -

a. Preparatory sovements [aclude a
tiexion with arms extendsd back

SRS B R T PN

4
- g — b. rcsr atul ypward fhmv. of beth g
"4 . : "3_0,_ A3 @ith Fuli extension of fcus at
o § g t. Balanced iandirg incorporating 4
2 e ey et et tlaxicn wifh littia hor I"on'ha: ]
N i . g ianding {at least ona foor tand
- o i 3 clrcle drawn around the take-of
A - j s 4. Smooth (not mechanicsl or jerky)
1 &N ] e three points Histed above.
J - S . ;
: :LG' }n,wu—.q o i
| 11 ‘-w‘v¢4h_~~)—.. ——— ) [ g
12 9. . - o ' L
N 13: . N ) v . L ‘
34 1 1° 3
}} L4, 1.k Flg. £12 ,
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Vure ver?!ca! Jump.

s
(1/

ARt

Preparatory movaments lacluGe a 80° - JOO°® knos
extended backward.
Formetul wpward thrus? of both aras coordinated
with Full oxtens 101 of legs at take~off

Balancad ianding incorparé

Fig. £12

[ 4

‘ : L
ga Praparatory noYenents -
; ' g b zace ofif Avoileg
| & ~-100% Thrusk
8 je Bnlanend Tacding
) . ' 4 qmao a_Ing »rrvt*on S
L. f g o
¢ . I { .
f %18 0 .
4 E z-' 3 ,
e Ao , i
an b ie 1d verfically from a
_ é : times, in this mapner:
N
&‘ * b a.
A . s
i ] } tiexlon with arms
- L ““"# bu
-7 4
B ey mame -
[ R
’ -
3 N three points
1 iw . é
] N . .
" T

ting trunk and b=
flaxicn wifh [itfia horiz onia: gleplo @mnwf at
Jiandipg {at lesst ons foot fanding with & 2~faoi
clrele drawn around the take-off spot)

Srooth (not mechanicsl of jarky) integratica of
{isted abova, C

‘ Bl

O

(9

't

Given a verbai requeit and a demonstration, a student
with the ablflty Yo Jumo without acgsistance can jump
standing position, iwd out of 1hree

8




. 3. To deronstrath a mafure catch, °

f , .
?'. N . x
' ' *_FCCAL_POINTS
) , . ~ a_ Proparatory Position
- ’ . o . |b Arm Exiension ,
. ' ' : | “lc Hands Contact Ball _ .
iy d Arms Absorb Force
b . |e Smooth Inteqration
v CO| .. ¥
- . 3 . Glven a verbal request, a domons
Name blcldle to catch without asslstance, tha
= : : .E" playground ball tossed to cha
, !, distonce of 15', two out of thre
‘f 5 S characterlzed by: :
' 5 - @ a. a preparatory position with
e RN body, elbows flexed and noa
4. b. a near full extenslon of tha
5. . for ball contact
. " ¢. hands only contact the ball
. " 6. : slightly floxed with palms’)
2 7 d.% arms (through allowing the @
» - .~ the force of tha bafll
B 8. e. ~a "smooth" (not mochanical o
9 of a-d above.
0. —
‘ 1. -
| 12,
13,




)1

mature catch, .

-

FGOAL POINTS

Preparatory Position

Hands_Contact Bail _ .

Arms _Absorb _Force ,

e Sivoth Inteqration

Glven a verbal request, a demonstration and~the abillity

Name

b Arm Exiension
c
d
o
. #31 -
bjcld

e | - to catch without asslstonce, the student can catch a
6" playground ball tosscd to chest holght from a

distonce of 15', two out of three t+imos, I'n @ manner

characterized by;

o

a. a preparatory position with kands In frénf of the

body, elbows flexed and noar the sldes

!
w
n
b. a near full extenslon of the arms ln preparation '

for ball cogfacf

" ¢, hands only contact the ball (flngers spread and o
slightly flexed with patms facing each other)

d. arms (through allowing the elbows to bend) absorb

the force of thao ball
e. .a "smooth" (pnot mochanical or Jerkyl.Jn.egrafion

" of a-d above.

Plg. #13 . .




3. To demonstrnte a mature overhand thycw, . .

_ POCAL POTHT.
a Ara £ ﬂﬂ%lon

.o S R A chg)r Fransiar ] By
C - ¢ dip and Spire Rofations =
’ ' . d co!iow~1hrougn N,
: e - SEonth iniegration N
) .ot ‘ ' Giv n o verbal request and o domousLza
. £D tha phility teo perform tho overhard t
» |73} throw a 4" to " bail, 2 out of 3 timd
o - S a e S St Shixactarized Ly
‘-ﬁr Ay o~ . l
L Hum2 nfbjsld f__ 2. 4 neay cr'sx'.v;)leto exteneion of the
" ‘ \ ' ) Tuttiate the wliad~cp Lor -the thr
' : - N S a vlde o¢dentation rriof to tha ¢
P —— { . b' tleihnt tusuﬂuleu o :‘.hg fOOt 0;’)?‘09
. T " A c. ulp tnd spine rotaclea (1/4 reraed
o . 59/ PV - for and during the exrcution of &
&, ; . | 4. a follow-ihrpugh well hoyond ball
_ l S Pt the desirad alecetion 0f tzovel |
: e 2 ] e. 4 cuooth (no' pechonicnl or jerky)
5. ! of ¢~4 abova,
' - -t U S .
7. . %
ol 8\ ., ' ‘ L —~r !
] 9' o S r{;—m—-{ —_n and Lo Laat o
10, - =
. Dt et ]
i, 4 \
W - s $ o~ u's oL, n:
(7, RS :
B N I S U - Plg.- A1Y
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kc overhand ©hrew,

) L VOCAL POTHTS

& Arm Exjonsion

"~ b Maight Transfer 4

¢ _rip and Sploe R Rq?ar.ons ' .

d =o!iow~1hrouqn N : , . _ R
e Swonth insmgiu?iua N . ) 5 L

= ‘. s .

’

‘v~G§vtn s veybal request aad o dcmouSLratian, B etudent with
i ahdlity to perfora the overhend throuingyaction. can

{enf. 5

-

731 T thieow 2 49 o 6" bail, 2 out of 3 times, in = ranGer
| e ehizaétarized bw? .
[ o 1 fx‘?&} { . . . PR
; o] dier ,. 4 pear ecopleto extcnofon of the threwing ats to
3 T" tustiace the wiad~up Lo the throwing activn éaaauming t
e aTpTde e2ientation rrior to the thrna) , - i
) ! b, welsht trancfer to the foot oppogite the throuing arm  °
‘ ) T c. ip wnd spine rotatloa (174 retation) én proeyeration
rfuw. S for and during the exriution of the throwing tcction
i ! 4. a rollow«thruugh well hoyond bl velaage and teward
é‘“' T ¢ho degired daiveethion of tzovel
- 2 - e. d cwooth (not mcchnricml Qr jczky) iategvation
! ef g~d abova, )
‘W ‘—- B R

- eap——_ r P

. . Plg. AU
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,:~1t a number of times. ‘As“pe“%gwgg}gglgheuﬁkil}, place yourself .

in a position where’yqu éah see ‘the movement_and where you can
pick out ali the rocél boints. ‘With ﬁwo or three of you workiﬁg
together, one of you can 1ihstruct, tgllohim and show him ;hat_to
do, qpi}e the other one can assess the student., You can then,
switch the procedure and compare notes,. |

) ‘Whenrassessing the fécal points for the run, the student
should perform the run in a hature pattern for one hundred feet.
If he has érm opposition for three steps and then he 198es it
and is winging the rest of the way,- you can't check‘fl as a focal
poiﬁﬁ; He has to have \rm oppos;tibn for the full one hundred
feet. That 1s the standan.- On the other skillg 1t 1sﬁtypica11j
‘two out of tﬁree.timeﬁﬂv Ge put those in because we know that all
children, but especialiy;retardgd chi;dren are not very gonsistqét.
Because they can do it oncé, does not always mean that they can  :
do it agaln. When you ask the student to catch;-if he is not
reachirg for the ball,‘orﬂir‘he 1s reaching for the ball 6nce,‘and
never agaih 9ou'can not cheék'that f&cal point. It should be two
out of three times. That is the standard. You probably’will
_ spend ten mihutes at each station, then move to the next station
with your student. I would suggest thaf.you look over the focal
\pgints again so when yoﬁr students come in you will be ready and
will know what you are looking for. (Figs. # 15&16)
Many of you may have the type of eqtgsment we are using.
We have found that small thin white rubber bases used for indoor
baseball a;e good items to have in your physical education program,
They may be used not only for games of baseball or softball, but .
may be used to teagg/students formations. You can lay cut a circle

/ . ~
. N

o

/ . o
i . g
i/ ' on
;
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A T D .
B l o AN ..+ TEAGHING-LEARNING JTIVITIES .
: ( , ' PERPOWCE OBJECTIVE To demonstrate a-functional m. *

’

'ENABLING CBJSCTIVES | | © FOCAL FOINTS FOR ACTIVITY

P .
° — =

T

’ . 3 .- 3

g

] 1, To run with oseietence. . Olven & verbal request, 4 demonstration of mature runnin

- "~ physieal sssistanco, the student with ability to wvalk ea
periode of nonsuppert (both fest teémporarily off the gro
half the strides token over s diptance of 50 fealt, withd

4

2, Ta run withouz assistanca, Given a verbal roquest and a demo1etraiion of mature Tun

student with ability to ruh with angistance can exhibit
f)%;

of nonaupvcrt for ut least held of the strides teken ovd

EO feet, unaasisfad,
- 3. To demcnsuraﬁa a maxura Tun, Glven s verbal request and & demonatration; the atudent !
- run without agsgistance can run 100 feet at moderafe to £
gtride at leest one end ane helf times 85 long ns thé no
stride), Ao thiz menper:

a. Knee of 'nonsupporting leg bent more than B0° from sif

b, Foot placement near or on’ line (inside edge of foot
vith 2 inchea on either side of & i~inch lime)

¢. Heel-toe (mpderste speed) and/or toe-heel-toe {fast f
foot, placemsnt (not a flat-footed plaecement)

d. . Arma in oopositior to lega, elhovws bent .

®. Smooth (poh mechanical or 1er5y) 1nucgrn$10n of Tour,
listed. .

AN
* . Pig. #15
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TEACHING-LEARNING .TIVITIES | | L

1

PERFORMANCE OBJECTIVE To demonstrate u.functional run. -

L

FOCAL FOINTS FOR ACTIVITY

naea,

0

", - ) s

Oiven a verbal request, A demonstration of mature running vajtern, and
phyoical cssistance, the student with ability to walk can exiibit consisient
perigds of nonaqnuort (hotb feet témporerily off the ground) for at lemst
half the strides teken over a digtance of 50 fawt; without reaistenecs,

Clven a verbal rogquesat and a demonetrabion of mature running vettera, the
student with ability to ruh with nsgistance can exhibit consistent veriods
of gonsupucrt for at least keld of the strides teken ovdr a distance o;

50 feet, unagsisizq,

S

Given s verbal request and & demongtration, the atudent with ability to
.run without asgigtance can run 100 feet at moderate to £ast speeds (with
gtride ay lepst one and ote hedf times 88 long ss the normel weliding
"~ atride), io this menper:
4. Knee of nonsupoorting leg bent more than 900 Cron nide View
b, Foot placement near or on line (inside adge of [ooy touching
‘with 2 inchea on elther zide of & l~inch line)
c. Heel-toe (moderate speed) and/or toe-heel-toc {fast speed)
foot placemsnt (not a flat-footed placement) -

‘de s in oupositior to legs, elhows bent a
©. Swuooth {pot mechanicol or Soriky) 1nucgrnt10n of Zour pointa
liated,

Fig. 615

=g




TEACHING-LEARNING. ACTIVITIES

s

FERFORMANCE OBJECTIVE To demonstrate a functional run.

*  ENABLING OBJECTIVES - - - FOCAL POINTS FOR ACTIVITY
. ) g a— v - ) P . 2 s
L. To accelerate and decel- Given a verbal request and a demonstration, the student caj
erate while running. and decelerate with a maturedrunning pattern in this manne;
a. quelerate from-a.étandkto a moderate or fast run withj
~ . - '20 running strides ‘
e b, Decelerate to a stop from a fast or moderate run within

10 running strides.

-

5. To demonstrate pacing Given a verbal request and a demonstration, the student can

ability. mature pattern ip such a way that his times for the first 1

' : S - and-the second 100 yardd of a 200-vard run are within 5 sec

each other (maintain constant sweed).
. P ,

-

6. To change directions Given a verbal request, a demonstration, and the ability to
while running. . ‘ and decelerate as described above, .the student can change d
: ‘ while running at moderate to fast speeds in this manner:

8. Lean to.the inside of each turn :

b. Decelerate in preparatfpn for the turn and apcelerate/

.~ following the turn e, A '

¢. Run a 50-yard obstacle courae%ﬁffﬁin two and one<half t1

~ long as it takes to run-a 50-yard dash (if student rung
in 10 seconds, the criterion time for the obstacle courd
that student is 25 seconds). .

A

KON Fig. ,15




- TEACHING-LEARNING ACTIVITIES .~~~ . ~

~and decelerate with a mature,

10 running strides

. b. Decelerate to a stop from a fast or moderate run within

- 10 running strides.

-

[

Given a verbal request and a demonstration,
matare pattern in such a way that his times

running pattern in this manner:

and the second 100 yards of a'200-vard run a

[

é. Accelerate from a.stand to = moderate or- fast run within I

-

the student can run with a
for the First 100 yards
re within 5 seconds of

g

N

&

+
z

a,
[ \‘ b.

Ce

each other (maintain constant smeed).

b , . L ) .
Given & verbal request, a demonstration,
.- 8nd-decelerate as described above,
" while running i{

N . . L » ) e
) e N

?

| the student can change directions
moderate to fast speeds in this manner: . '

®
’

Ledn to the' insidé of esch turn ' e

‘Decelerate in nreparatign'for the turn and accelerate

' following the turn ' ' o } :

Run a 50-yard obstacle course within two and one-half times as
long as it takes to run.a 50-yard dash' (if student ryns 50 yards

in 10 seconds, the criterion time for the obstacle course for
. that student is 25 seconds), , v - .

‘and the ability to aCcelefhte

- . . . N\ s . - .. ,
. . . - L . . , R ]
‘ ‘-4PERFOFMANCE*OBJECTIYE‘TO_demonstrate 2 functional run. . ‘e h, ‘
:' ‘ / . ' ‘ . .. - . /
VES  ° '~ FOCAL POINTS FOR ACTIVITY . | -
cel- ‘Given a verbal request and a démohstration,4the student can accelerate

»




‘ of bases and have each student stand on a base and there is your ‘:ﬂ
formation ‘for a game. If‘you can not buy bases, you can use old
car mats. They are rubber, flat and can be cut. up. They do not

-slip and slide. Another good piece.of equipment that ¢an be made

) very easily is yarn balls for the,overhand throw. They are easiér
,to use also, as you do not have to chase, them. You can Take yodr

%

. own yarn ballS' Something else that works well is togwad uprsome

r

newSpaper, wrap it with some masking tape, and you have nice

-are hit. The padding.frgm under carpets is al%o a good t-ing to

use ror bases. Some teachers use this padding ahd cut out root-

-

L prints to use as cues, There ‘are all types of,equipﬁknt that you

can make when necessary. -

-

This is what we are working with on the assessment sheets. ‘You

may haVe to give some manipulation at this point, There are ehablihg:

obJectives to handle this«which will be discussed later.“ he will

think. about the mature pattern whlle we ‘are assessing now to avdid

confusion. " i

-

@ -

After we asséss today, we will talk about prescription. a\ .

. We will have 'the students come back later ‘and we will all work on

a &

the rUn, '. o L _ ‘ L NS

9:30 - 10:30 | .

24 f
wOrkshop participants worked with the students at the stations

a

previously described, - .
10:U45 - 11:45 ‘.
In practice when vou actually start to asses% your students

you would not. be able to spend the.kind of tife. that was spent

Y
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_today. We suggest that once your eye iS*trained and you become
use to=using the scoresheet that you spend Just a few~minutes=
vwhen you assess each child. WLth a little practice you should be,

able to asseSs a whole group of students Veny quickly. In your

. materials you will find teaching assessing activities, which

suggest group activities in which you may assess., We feel’ that
the assessment and. the instruction should .take place in a group e
iactivity. You do not’ have time to work with only one. chi%d '
L This afternoon ‘we: will demonstrate a group game activity.

.We will show you how you can’ assess and prescribe within an activity.
The éames are listed in the materials. There are appropriate

games for each enabling objective’leyel. Weffeel that you can
assess: and can teach within the context df these games and group
&ctivities._ We. suggest that when you start the "I Can" program .
’it is: best to start with a few minutes within your regular*motor
skill or;physical education activity. Break in with "I Can® for

a few minutes, Start assessing one skill and go on rrom there, so

Ton

',,\ IS

that you gradualty increase the amount of time you are using b

_dan Gradually 1t becomes your total program, -Start slowly. take

your time and get used to assessing, and become familar with the

o . ‘.,

scoresheets. e S R ; o d

[} . . - ) ”
.

If you have an alde with you in the classroom, you can use

L]

ithe aide to help you in assessment. ° We suggest that the teacher

do the Judgement and mark the scpresheets. The aide may help you

P F
;arrange the activity or may help you cohduét it. You may_ be able”

to stand to the side and make . Judgements. I would suggest taking
the sooresheets with you into the class, especlally when you do

(%]
- your 1nitia1 aasessing If you have twelve or fifteen students

Q

-38- '0 J ' "y ,. . o - 9
.
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and no aide you are golng to have to choose'your activitiou more o
carefully., - You are not. going to be able to have as many students )
moving at once. - You may have to put them into a drill situation .
instead of a game. One or the things that you might typically

‘do with the overhand throw, is paste a target on the wall for each -
gstudent. Have them stand with a few yarn balls or paper balls'

‘and practice the overhand throw, while you move down the line and .
assess as quickly as possible., Make a Judgement. It will tak; a
couplgéof days,, but as you get better you should be able to make
your assessments very quickly. - '

' “"We are not assessing to write a research paper. The purposev-

'-of your assessment is not only to see change, but 1s to cue you .

in on what you should be teaching. Ir you make a mistake 1in . -
_"assessment you will pick.it up very quickly when you begln to teach,
The secondary purpose of assessment 1s to be able to report - change.'
The first . thing that assessment 1s important ror, is to allow

you to plan appropriatevinstruction. Assess as often as you can.

We do not mean pre and post assessment. You do not mork on the run

for five weeks with pre-assessment and post-assesSment. Assess°

' when you introduge the skill, as you teach and as jou notice ‘
improvement, Check your assessment sheets, make notations and

move on to other focal points. You continously know where your

students are. Should you assess every day? Ideally, and we know
;:that isqalmost impossible. But, try to assess as orten as you can

You might set up a schedule for yourself. If you can asseSS them

every two days on the run 1t would be idea1. Assess as often as you

can, 1t will make your teaching better,

Yr , '
‘Remember that "I Can"“1s meant to be a resource for you. It
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‘ " . : - 7 .
can be your total program or it can be a part of your program.

" Use it in the way'that suits you hest.r The skills, teaching cues

and strategies are there. : B .

The correct distances that should be used are covered in .

the teaching strategies. We suggest that you start at a close
range then later move the students back. The first enabling
objective, where the child is. still performing with assistance

is usually a shorter distance and a shorter amount of time.'

Most of the stjudents that we worked with ‘today had the mature °

pattern of the skiﬂls. When they have this enabling obJective, you

would go on-to the next enablingiobjective. The next enabling

objective adds to the mature pattern oistance, speed and accuracy.

They then throw the ba11 at a target for accuracy and are judged

on that. | | |

Prescribing Instruction:
We now will start to prescribe instruction"using materials

from the "I Can" curriculum. First you will' use the’assessment‘

sheet ror the run, that you completed earlier. (Fig. #lb)' Look

“at that assessment sheet for the one student that you worked with

and make a decision on what you will teach when you see him again.
What focal point wi11 you instruct to, what teaching cue will '
you pull, =~ . ,'fﬁ: | '
- There are several things to consider when you decide, Some
of them will not appiy today hecause we are not working with a
group. of students. One of the considerations uhen you choose a'.

focal point to instruct to, 1s how close 1s the student to '

learning that particular focal point. You may want to teach a

f\rocal point that is almost attained and in this way .have immediate

[ B
{



. not an absolute.

*
1

arm opposition, focal point (g).

point, you would then pull your teaching cues for that focal

point. (Fig. #17)

Another'thing you might consider in‘your own classroom is

U1 -

E

succegs With the student. R‘ exsmple\might'be the mature run,
(

.It you declde on this focal

<

~grouping. When you rirst start to implement the "I Can® material$”

you may find your students don't have focal points (b), (c), or (4d).

You may feel that you can't handle four focal points in one actia"

vity with twélve children,-working alone,

So since_they'all}need

rocal point (c¢), you can'pull thé'Teaching Cues for that focal

point and work on that.

Q

‘You may rind that half of your students

don't know the overhand throw andﬁare at the first level, needing

total manipulation.

PerhapS‘the other half of your class 1is

throuing fairly well. They have reached the mature pattern stage.

You ma§ decide to have ycur aide work with the few that need

those that ‘are at the mature pattern stage.

' ganipulation and are at Enabliné 0j.ective £1,

You can work with -

‘o

Another consideraticn in choosing a focal point, ,is there any

sequence in lqarning these-rocal points?

As rar as developméntal

tesearch, we don't know for sure, especially with retarded children.

We know about normals and the way they develop skills, but we. ~ °

don't really kraw about the mentally retarded,

to sequence the focal points in the way we'relt“waa best.

We have attempted
It is

In the run for example, root placement comes

before arm opposition because that is the: way it is typically .

. learned.

learn to swing their arms in opposition.

decide to work on foot placement before:.arm.opposition.

»y,

2

thlaren learn to place-their feet properly before they

Therefore, you may

These are

.

rd

‘o

-




TEAGi'iiNG CUES .

PERFORMANCE OBJECTIVE runctional run

ENABLING OBJECTIVE 3. Mature run

FOCAL POINT d. Arms in opposition to legs, elbows bent

GENERAL DIRECTIONS -

- %

Model the run. Tell or ges-

Yure to indicate the student
" should have arms in opposi-

tion to 1egs with elbows bent.
Practice the run. Manipu-
late or give verdbal cues
concérning arm opposition

and elbows bent.

ae

SPECIFIC DIRECTIONS

+

Fhysical Haninulation-
Stand behind student and hold elbows in bent position u&
arms forward and backward alternately. -

\

Say: SWING YOUR ARMS LIKE ‘THIS WHEN YOU RUN. MOVE YOUR
FORVWARD AND BACKWARD.

Environmental ' Manipulation:
Have students punch a bug or rolled mat alternatelv with

Say: PUNCH THE BAG.

THE BAG. .
a

_Use a rope hanging over a bar.

N level.
itiono

Student grasps ends of rope
Say: MOVE YOUR ARMS LIKE THIS WHEN YOU RUN.

Modeling
Model the correct action of moving arms in opposition wi

WHEN WE‘RUN, WE MOVE OUR ARMS LIKR

Pull rope in the middle, alternating pulls, to promo

]

rope 6-8 feet long

"

/Say: DO THIS. SWING YOUR ARMS WHEN YOU RUN. .
Materials: punching bag, filled laundry bag, or rolled gym 1

Fig. #17

HAVE STUDERTS PRACTICE.

REINFORCE CORRECT AND NEARLY CORRECT ACTIONS.

i




" TEACHING CUES o S .
PERFORMANCE OBJECTIVE runctional run . 5 11 .

ENABLING OBJECTIVE 3. Mature run .

- FOCAL POINT a. Arma in opposition to legs, elbows bent o ) :

L SPECIFIC DIRECTIONS

t . v

Physical Haninulation'
Stand behind student and hold elbows in bent position while moving
arms forward and backward alternotely.

Say: SWING YOUR ARMS LIKE THIS WHEN YOU RUN MOVE YOUR ARMS ",
FORWARD AND BACKWARD, : :

Environmental Manipulstion:
Have students punch a bag or rolled mat alternately with elbows bent.

. -Say: FPUNCH THE BAG. WHEN WE RUN, WE MOVE OUR ARMS LIKE WE PUNCH
THE BAG. :

b 3

—eh=

Use a rope hanging over a bar. Student grasps ends of rope at about walst
level. Pull rope in the middle, alternating pulls, to promote arm oppos=-
ition. ) . )

Say: MOVE YOUR ARMS LIKE THIS WHEN YOU RUN.

Modeling:
Model the correct action of moving arms in opposition with bent elbows.

Say: DO THIS. SWING YQUR ARMS WHER YOU RUN.

'4

| Materials: punching bag, .filled laundry bag, or rolled gym mat; gym dbar,
: rope 6-8 feet long

Fig. #17

‘ ) 1 ’ pa >
'UDERTS PRACTICE. REINFORCE CORRECT AND NEARL¥ CORRECT ACTIONS. /é)
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';fve#y.auggestive things. We are not sure, but, that is how we
y § ‘{tﬁink it happens. You are not going to commit any'big eptiors
' it you choose the wrong one, and you will find out very quickly
BT you ghoose one that the child isn't ready for. *
i A suggestion used by many of ou? teachers 18 to work.wiﬁh
wall charts. This works well when you are working with a large
group'on different rocdl points. You can make charts and put
., ‘them on the gym wall. Indicate the child's name and what they
are working on. It is helpful for you because you can glance
over and see that John is to work on arm apposition and Mary on
root ‘placement. It's good for the students because they eventu-
ally get to understand the charts. Sometimes teachers put stars on 1
the charts as the students gain a focal point. We hope that in | 1
the future we will be able to 1nc1ude with the materials, charts ‘
of simplified drawings of the skills tor teachers and for students
to use, You can use anything that 18 creative that will add to

the program to make it better.

)




- method of student assessment was used. Some of the students

b

Friday May 9th 1:00 : - o

On Task Time is the time that students spend in meaningful

~practlice or instruction. Ideally, you shou1d have abaut 90% On

e

Task Time within yégr physical education pe?iod. All of your

students should be active in some way or receiving instruction

90% of the'timé. " Keep that in mind. It is very- important. You

want to be sure that you haJéi%tudents moving as much as possible.
The game we are éoing t; play 1s one that'is suggested rof

Enabling Objective #3 (Fig. #18), the Mature Run. It 1s Hill

Dill, we use it quite often. It 1s a universal gamé and poss;blyo;

soﬁe of the students already know how to play it. It 1s‘one thqt

can be adapted to any gross motor skill such as Bkipping, hopping,

running, leaping or whatever. A suggestion on éhoosing games,

you may want to chesseyonly three or four games for the whole

year and Just revise them based on the type of skilll you are

working on. Hill D111~forvéxamp1e, can teach running, skipping

N | v
.and hopping. Consider the time that you are going to have to spend

teaching your students new games, when you introduce them. Consider“
revising a game they are familar with and adapt this to teach
the gross motor skills. ] ' |

The I Can Staff members worked with the students in a group |
actlvity. The game Hill Dill was used.k The students participated

!

in the game while the staff members aséessed them. An inquiry

1

-—

demonstrated what the others were doing wrong.
The inquiry part of the game at the finish would be considered

On Task Time because all the students were involved in watching

cpay
l“



- mromunclonm'rm Run

- .- L) "uvﬂoﬂmﬁmﬂ- me'@' L -

V-T.itlo:

H111 D111 Source:  project Stare Sugnm
. 1 Mateorials: | : Play Groupings:
none | team play :
Organizatlon: ' Related Soclal Skills:
T x XX I .......x o » taggers ~-cooperates by working with others on
30_50 as, - .° ! : : -~competes as & member of a tean

ydse ‘o = ' -follows rules of running within a de

ov tagging opponents .

TEACHING STRATEGIES
. General Directions ' . Spacific Directions

Organize students as 1agrainmed Have ‘students line up along the gym wall. Stand in the mid]

above.

4 ) .
State'or demonstrate that the
object of the game is to not
be tagged by "IT". _

- | Practice the game to be sure that
all. students understand how to

plaar-

Play the game, tea.ching and/or
asgessing the run when appropriate.

)‘1()

“facing the students.

| HILL DILL COME OVER THE HILL.

RUN |}

YOU. HILL DILL COME OVER THE RILL. \ ‘
Tag .one or two students as they run by.-

|say: 1 TAGGED JOEN. HOW JOHN AND I ARE BOTH "IT": JOHN Al

WHEN-1 SAY: HILL DILL COME OVER THE HILL,
STOP BEFORE YOU GET TO THE

Say: I AM "IT",
WALL (point to opposite wall).

Have students practice. Be sure a.ll run on cue, more to th
stop before they get to the wall. :

Say: TRY IT AGAIN. THIS TIME I/'WILL TRY TO TAG YOU.

TO TAG YOU. HILL DILL COME OVER THE RILL.
When all students understand the object of the game, step t¢
gtudents are "IT" and you give commands. This allows the tg¢
and/or assess. During this time specific focal points may 1}
example: Bay: HILLDILLCO!QEOVERTHEHILLAHDRUNBHINGI]
THIS. ‘

'fnohlnn Alternatives

Use other locomotor skills.

/ Em. #1R
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\ mrommc: OBJECTIVE Run v . '

‘ -Source: project Staff . 8ugguted Age Range: 5.y,
‘Play Groupings: '
_team play
; : Related Social Skiils:
X ceeeeesX o = taggers -cooperates by working with others on a team
R B : -competes as a member of a tean
1 : C o -follows rules of running within a designated area and
o Vv ‘ : tagging opponents
TEACHING STRATEGIES : o

3 . Specific Direttions

';'that ‘Have students practice. Be sure all run on cue, more to the opposite wall and

riate.

Have students line up slong the gym wall. Stand in the middle of the gym
facing the students. :

Say: I AM "IT", WHEN I SAY: HILL DILL COME OVER THE HILL, EVERYONE RUN TO THAT

HILL DILL COME OVER THE HILL.

stop before they get to the wall.

Sey: TRY IT AGAIN. THIS TIME I WILL TRY TO TAG YOU- RUN FAST 80 I CAN'T TAG
YOU. HILL DILL COME OVER THE HILL. 4 o e '

Tag one or two students as they run by.
Y say: I TAGGED JOHN. NOW JOHN AND I ARE BOTH "IT". JOHN AND I WILL BOTH TRY |
TO TAG YOU. HILL DILL COME OVER THE HILL. . .

When all students understand the object of the game, step to the side so that
students are "IT" and you give commands. ' This allows the teacher to instruct
and/or assess. During this time specific focal points may be emphasized. For
example: BSay: HILL DILL COME OVER THE HILL AND RUN SWINGIRG YOUR ARMS LIKE
ms.

Teaching Alternatives

o | Use other locomotor skills.

/@5-‘» ne B

4 WALL (point to opposite wall). . STOP BEFORE YOU GET TO THE WALL. LET*S TRY IT. F

pa——




and being- instructed on the focal points of the run. You will
oe-amazed-at,how quickly they pick up what'they are}suppose to

do. Théy can recognize from each other whethez/it is right or

-wrong. They quickly,pick up the focal points on their own and

_.are’good at assessing too, -

If you have some highly skilled students, you may want them
to work with another student on a skill; This 1s an excellent

way to get everybody involved when you have different levels of
abllity.

2:00 - 2:30
"'The workshop participants worked individually with the

students, all TMRs using the Teaching Cues discussed in the morning

. session. All participants worked on the functional run, They

concentrated on the weak focal points that were assessed in the
morning session with the students, | >

A discussion of the session followed, One participant noted,
thelr student was having difficulty in keeping on a straight line
while running. They added the focal point of kicking and it
improved her ébility to stay on the -line. The workshop staff'

agreed that sometimes this will happen. Two focal points can bé’

.learned together or in succession, ) 5

Other participants told of their expe?ience with osing chairs

“to form a running path. This helped their student to stay on a

line. The staff suggested using mats or chairs to form a tunnel

&

effect for the student to run through. When you tell students
. . N . @
to look at a line on the floor while running, it will quite ofted -

affect their body position. However, with chairs or mats forming

a tunnel 1t wlll keep their feet in the correct line and also '

—~ o

5 .

e
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help arm opposition. 'They cannot: wing~the1r arms 1n\th18 situation. -
- There are all sorts ot good 1deas that teachers will come up
-with., The starr has tried to incorporate as many 1déas on the
teaching cues as possible. If you Come up withAbetter ideas tha%
work when you are uBing the materials, Jot them down on your
'teaching cues. This material is for you to use in thé best way
that you can and for you to refer to for suggestions ror teaching

strategies.

. 8o




’ ’IndividualiZing Instruction.;ﬁ _ S . _ : -

| L . S : : N
e - We have now gone through the process of assessment and pre-

| L :
Nscription to show .yqu how you. might prescribe within a group

activity.' I would '1ike to talk now to the concept of’ individua-°
‘liziﬁgﬁinstruction. Txpically. the amount or individualization o
'ral%s on the continuum so ‘that you are. either dolng 1t poorly

r . ‘or ﬁou*are doing‘it well (Fig. #19) - ;- o -
“ ¢ ,

.- POOR & —  ywELL . S
" - MANIPULATING — R )VARIABLES (GIVENS)
. Y. ‘ ‘ . - CHANGE" '.
) @. R | (Fig. #19)

We don't mean by individua]ized instruction, one to one.

an

: We mean making instruction appropriate within a current situation.

.-

Ae define teaching, as manipulating the variables or instruction

| ,or the givend, in order to affect the~kinds of student change

l - T
Sudj thatwwe want. ' The key to individualiZed instruction, and to

' } individualize most effectively, and to place yourself on this end -
1\.of the continuum is the-way that you manipulate these givens., We
'\ﬁave already talked about one way this 1s done and that is in ‘
; as*éssment You assess your students; "You know uhere they are and
M?h therifore you shoula do a good Job in individualizing because you 6l
: kﬁ x. areb&&'_ng instruction appropriate for them,
w'js 5 bﬁ.There are givens within your environment that you can manip--
o - vulate‘§; order ta best ‘individualize. )What kinds or environmenﬁ%l
Ldr‘ ° givens can~you manipulate’ Think about the kinds of things
| -'within yeur’situation that you can i;prove. Make good use or all ;’

Y o your. equipment. How»about ycur faqilities9 Some of you hay o

<

T n haVe available to you only your classroom to work on physical




: 549~; K
: gactivities. You have to manipulate whatoyou have there. It 1is

Lgoing to be much easier to individualize if you move all the

desks back against the wall and have an open area in the center for
.the students to move in, " If you Aave 'a cholce between your class- -
room with the desks around the wall and an all purpose room that

is fairly large and fairly empty, hopefully you will choose the

all purpose room. If you are working on’ gross motor activities,'

you may. have a large gymnasium available. This may or may not be -
better.‘ It is difficult to establish boundaries in a very large

area. You have to think about the things that,do occur in the

environment._

>
t

What other kinds of things would you manipulate in order to o
moye along the continuum toward the best end, where you are doing
the most individualizatioﬁ? Time would be an important consideration.
You may have a choice between a ten minute period, a half hour once -
a week, a halfﬁhour every day,_orlan hour block_three,times a
week. You need to_decide, if you have this choice, what kind of
'time block is best. What time during thefday is best‘for’the

students in terms of the other thinég they are doing. If you can,
'umanipulate that which you can best individualize. Also, things
like the .amount of time that 1s spent getting ready for physical
education. Do your students have to change? Do they have to put
on their tennis shoes? Do they shower or change after physical
education? If that is the case, 1s that taking'up most of the
kalf hour or hour? Can it be done quickly erough so a: good amount
of the time 1s spent in physical activity?

What other things can you manipulate in individudlizing?

}‘The.waY.ypulgroup students. You decidé whether it is best to'put
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all the students that are working on focal point (b), or opposition,

LI

3in one group, anﬁ work with them while your aide takes those that
are working on foat placement in .a separate group. Perhaps 1t '
. would be better,to mix different kinds of skill'abilities with

,f_the 1dea that.they may he able to teach or model for each other,

oo

You decide whether you can use skill performers to help you teach.

o

, Orie of our trainahle teachers last. year, in order to have enough

‘physical”éducation time, thought rhﬂugs appropriate for her

students and for another class of students that she was teaching

@
to be put together, One group was u 6 year olds and the other

‘group was young teenagers. Each teenager had one of the little

ones ‘as ' a partner during the physical activity setting and was

almost acting as a teacher. She say very positive kinds of Changes

in all the students in that particular kind of grouping. You

‘can. manipulate some/of these things and some" you cannot 'Some;;

times you have a certaln room at a certain time ‘and, that }S.iéf

If you do-have a choice, then consider the way you can best

manipulate thé variables in order to best individualize instruction.
‘Another consideration would be, the type of personnel that

is available. You might have volunteers, parents or studen
soming to work with you. You should be _able to arrange thei

X
scheduling with yours, so that you can use them at the most appro-
upriateitlme. Often you have a physical education setting, and thev

\ physical et ucation teacher is trying to handle the entire group

on her own. e classroOm teacher, the aide and three‘volunteerﬁ

are sitting the sidelines handling ohe discipline problems

_that occu N &t s not the most erfective way to-use ‘your personnel,

. Take time to train your teachers and zour dldes. Let them know ;'

~what you want ‘them to do within your klass setting, so they can

S S e
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Planning a Lesson:

Tomorrow's sesslon 1is important in~the sense that in the
model (Fig. #1) we have now gone through assessment prescription
ang teaching. We will be talking to you tomorrow about evaluation.

. twhen you see changes 1in, your students based on your assessments

)
~ °

‘and reassessments, how do you know what to do? What kinds of >
;. options are open to you 1in terms of your teaching strategies or.
y.ﬁo your planning? ’We will go through together, the way that you

&

1dentify goals for your students and -actually put together a program

)

cpIan fog a year in physical education, You will be leaving with
tﬁat tomorrow and each one will probably be a little different

but hop rully they will be appropriat for your needs, If not, at .
. ® %

least . you have gone tH?ough the ‘process of preparing the program .
‘plan, Hopefully you will be able to gO. through that in the future
with other groups of students 1n other settings. '

L]

- I would 1ike to spend the last part of this afternoon talking

o

. _about putting together lessgon plans. We will suggest how’to use i
the materials in pl?nning~a day's'lesson;with your stuqents. When -
you plan instructlon, we suggest that you go through a number of d
steps. Planasystem;tically what you are golng to do/in a lesson.
This lesson might be One in which w&u lésess, prescribe instruction

or a lesson in which you are doing both, depending on the skills
which you have chosen.

.

Your first step is to deternd¥ne at what Enabling ObJective

. level the maJority of your students, perform. “For instance,_if
the skill you are working,ogmis the catch, this is“an(anmole of

what a sc‘ore,she‘et.mi'ght look like for a total ¢lass. (Filg. #20)

We want to decide,_ondE?we.have done our initial assessment; what ‘
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CLASS PERFORMANLL oCORE SHEET

* Fundamental Skills - Obaect COntrol - ?0 " i Catch
SCORING FOCAL_POINTS \__STANDARD N _GIVENS- N\
. a Trap or Catch with Hands N\ 2/3 times \__ Attentlon_ '

'\ssossmcn'r Eyes Focused on Ball \2/3 1 s\ Asslisted

< = Achi eved b Trap or Catch with Hands - Time ' Catch, -

3 = Not achleved a Preparatory Position '\ : . ,
S ‘ b _Arm Extension AN . Unasststed |
2. ~ ¢ ,Hands Contact Ball- /3 ﬂmes nasvc_+ h* ;
' ‘le~Assessment: d Arms_Absorb Force are
:'i = Achieved - : e Smoofh Integration \ y
.9 = Not hileved 10 . EO Move Into Poslitlion \273 ﬂmes \_N’afure P:
J . Ter ad eye 143 Prlmary Responses* B . .

-f ~ Name d‘)la bicld|e]a ' Commonts , *
qr _.()‘MJ‘) X‘ (2|2 .
2. A s XEX XX |8

YA X [ )z

Leofasg xiXip@Z] —

P VLA {xXxlqnie o]

3 ) b : q e )
SRR )0, XPRIXIX[# .
1 AN g X)X K] Jx (7 e
3 ” XX |#|2|2)
1._Caa) Xl lsri2 @] :
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IRV 2778 XIXIX| &0 '
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f' El{lC of e 2 Fig., #20
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CLASS PERFORMANLL SCORE SHEET . S

Fundamental Skills - Object Control '.- PO : Catch -

FOCAL POINTS N\ STANDARD N~ GIVENS - -\ = T
 Trap or Catch with Hands. N\ 2/3 times N Atfention . ‘\" -~ * Primary Responses
§@ Eyes Focused on Ball \2/3 Hm \ Assisted - \ : .

- b- Trap or_Catch -with. Hands ea .__Catch ‘ a. non-attendling
X a Preparatory Position o S : -b. no response -
b Arm Extension. \ ‘ \ . 1 o ¢. unrelated '
¢ - Hands ‘Contact Ball _ \2/3 "'Hmes Unassé:lig . _ response
d Arms_Absorb Force . - d. other
| |e¢ Smooth Integratlon \ : ‘ (speclfy -
E[O |EC LQAMove into Poslition \ 2/3 ﬂmes \N‘afuLe Pattern N\ comments)
#12 ' | Prlmarv Responses* .
albfalblcld]e - Commahts o . d"' . i
X mE]e i .
A IX l X K ﬁ K} ) i . . 5 \IJ}
XXX 1 |73 171 -
(X |ml i ;
¥ainlele : \
X IXEXIKIK i ] - w
x X xix|z|ole] | M ’
x| Xt 712 (@] _ o
IXIxiglml |
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our next step'will bexz It 1s obvious in the example that all

i students are performing at the Enabling ObJective #1 level. They

can catch the ball 1f you aSsist them, They are all performing

at EO #2. They know what a catch is, and they can somehow contact
the ball and hold on to 1it. They are performing,at the E03, with-
out assistance level., At EO '#3, which 1is the mature catching
pattern, we notice that there are some Xs and some Os. This 1s 3g1
an ideal situation. We can see that all the students are working
at the mature pattern level. They all need work on some aspect

3

of the mature catch and'thatais &our'first step.

After you have made the decisién, the second step is to ldentify

the focal point or_points'to vhich you will instruct for each

studént. Again, you_n%e to-look at your scoresheet.‘ You need to
consider several thingé{9iFirst of all, how close the student 1s
’to-attaining.focal points may influence your decislion. On the ex-
_ampIE,,John has;only %ﬁé preparatorw position pf the mature pattern.
The.other focal'points, he does not evidence, But, you noticed

-

/in assessment that focal point (b) was almost acquired Sohperhaps

for John you would decide to work on focal point (b). Your other

- ~considerations might be the’sequencing in which you feel the child

learns focal points. For instance, an obvious one 1is with,someone‘
like Mary. We see on the example that Mary has focal points (a),
(b)'and_gc);but not (d), arms absorbing force and not (e) a smooth
integration. So, in all cases, Mary would have to‘haVe (d) before
she could integraPe—the—total skill. With Mary, you would probabiy
decide to 'work .on (d), arms absorbing force, because that(@alls
logicaliy in the sequence that she will gain focal points.

3 )

Ydhr last consideration is your grg#ping. I have mentioned )

¢
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| because it is difficult to absorb .the force 1f you don't catch

(e) or (d). You make that decision.

~55- - ‘

-

'.previously that when you start'out; it may be that you can handle

- only one fccal point. In this example, all students are deficient

in arms absorbing the force. This 1s probably a bad example,

~

with the hands only, but in some cases, you may decide that you

can only handle one focal point, and that is the one you are going |
to work on. Decide what focal points you will work onﬁwith each
student. You may even be able to say, John and Joe will work on,

o

foc7l boint (b) and the rest of the group will ‘work on focal points

Your third step then, is.to select ypur instructional ac

Whpn you put together 'your lesson, we suggest again, that

start, it may be easier for you'to build a lgsson aroun one

a total. lesson around the skill of running. It 1s ore‘dirficult

to include several skills within a 1ess6’7 It makes a better

»that way. Begin incorporating one "I Can“ obJective into an already

&

-

existing lesson, that you use and gradually ‘bufld up the amount

of time and the numben or obJectives ‘that you add. Select instru-
ctipnal activities for the students who are performing at EO&,
mature level catch. You need to choose an activity in which you .
may instruct and reassess. ‘Both should be;going on togeﬁher. You
can go to your teaching assessing activities, (Fig. #21) which we
looked at earlier, and there for Enabling ObJective #3, you will

find a suggested organization for your students. In this case,

\)



TEACHING-ASSESSING ACTIV

- PERFORMANCE OBJECTIVE Catch

v

o ORGANIZATION
GENERAL DIRECTIONS SPECIFIC DIRECTIONS AND MATERIALS
EOQ 3 Organﬁe the class into stations Organization
" Engage in catching (according to skill level if .
activity. possible). \ Station ]]{'
teach | : X
practice Arrange students in a semi-circle LT TT NN 4
: 3> x
assess with the teacher or aide standing X ,
10-15 feet from the students and X C o
tossing the ball.
1 SU%%@S:F;D 1S£QfﬂCE1"'JJ At each station the teacher or Staﬁion 2
' from 10 feet aide will teach, assess and allow X
2. Toss & 10-1th ba1y| | for practice of one of the focal T ’____%: .
" from 15 feet. points. . o - . X X
|3- Toss a G-inch ball | | o geree may be paired within the X
.~ from 10 feet. "
k.- Toss a 6~inch ball ;:a.t::n to allow for extra
, actice. . .
from 15 feet. . . Materials
6-inch playground .
balls, one per stntion
. - or pair
o Y
~ ‘
Q¢ . *
la J ]




ACHING-ASSESSING ACTIV
AFORMANCE OBJECTIVE Catch

1
/|
1
L

T l ORGANIZATION ACTION |PLAY-PRACTICE
. SPECIFIC DIRECTIONS AND MATERIALS | WORDS | . ACTIVITIES
?Eanize.the class into stations Organization READY | Double Line
jccording to skill level if ' _ CATCH Relay
ssidle). Station & HANDS . o
- X | REACH
range students in a semi-circle T,7"" 5 4 BEND
th the teacher or aide stgnding X ELBOWS
15 feet from the students and X our ’
ssing the ball. .9 . "
;each gtation the teag¢her or 3F4t1°n 2 v
de will teach, assess and allow | X ' .
practice of one of the focal T PRSP ¢ w
ints. -~ ~3 x T
i X ,
ndents may be paired within the X -
ation to allow for extra 1 .
ctice. @ . ,
. ’ Materials .

6-inch playground

balls, one per atation 1

or pair

-

P
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¢
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stations and suggested play and practice‘activities arelgiven.
'A game activity is included in your materials. It is a game that
'involves the skill or catching and 1s appropriate ror students
that are at the Eriabling ObJective 3 level. You can choose
either or these as’ an instructional activity or you might want
to use both. S ' - 3

" Your fourth step is to organize the dctivities inte a daily
lesson. Wb suggest tnat when you put togetﬁer a lesson, you
: typically‘inciude.three parts. The first part 18 introduction. \
This sneuld be a short five to ten minute period. Typically in
physical education, we have used 1t as a warm-up time. A lot of ‘
our teachers use some of the. health fitness objectives, and teach
some of the exercises to their students. When they come into
thegpm, they knog_the rirst“thing that tnex!are to QO is their
‘exercises. This takes‘rive toften minutes and they are warmed up
and ready to go. It 1s also the time .when you can be prescribing.
.You can observe how many. sit ups they.'can do. Decide how many
you want them to work up to In a certaintlength of time. ¥o&‘canq
‘keep charts on that. ﬁanyyteachers'will put charts on the wall in
the gym-and when the student comes in, he signs his name and
‘checks the number of exercises he is to do. When he finishes,
the ﬁarm-up 1s over.-f?our students must have the ability.to read
“the .cliarts’of course. , |

We have typically sald that the materials were developed for

5-14 year pids, althonghqthey have.been used with otheristudents
“succes§fuliy. However, one or our"field test teachers had 3-5 year

A

old’ trainables and she felt that one or the things that her students

needed when they came into the, gym was a playtime. When we rirst
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began visiting her, we would go into the gym and all the balls

" and all the bats and everything camé out of theccloset and 1t was
free play., This was fine because young students need some play-
time at their age and at their skill level. Weitried to slowly
structure the activities. One of. her goals was to begin getting
students to play withgeach'oth r. She and her aide'worked together
in groups. Out of the free play‘sitgation they put together a
small group activity, and began working on a skill, Gradually}'
-she began teaching rormations. One time I went back and they all
knew about circles and they could form circles and play a game,’
Another time they learned about lines and ?hey could get int9
/line and do thelir exercises or whatever. The maln point was that

‘ after a very few w eks, they understood that when they came into
the gym, the first thing. they were to do, was their exercises. -
'It.was really good to“see these-little four andﬁfive year alds, |
trot into-the gym, get down\and\:othese exercises andhthen'run

" around a couple of times-all on h;ir ow!. After five to ten
minutes,‘they were ready to get down°to;business. jThis l1s a very
gobdQ%eginning for a lesson, ’ ” | |

Anotheh.good beginning is an introduction to the activity or

to'the skill\\ at you‘are‘teaching. 'Get‘the students attuned‘to‘

.. the fact, that t ay we are golng to run, §how them what the ‘
focalppoints are. ‘E§p1ain the focal point in yout own simple terms
and demonstrate. Tell them why running is’ importan? and what they
are going‘to use 1t for. Explain that 1f you play basketball or

. goftball you havel{to be able to run., If you want/tb"he in the

2

. ’dlympics you have to be able to run. This way you get them ready

and in tune to the rest of the inst;uctional time, QSo, the first -




~practice actlvity.
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'phase would be your introduction or warm-up.

The second phase, which 1s the largest portion of your lesson,

1s what we would\call the lesson body. This would probably be

a twenty to thirty minute block or more, in which you would be

working most specifically on.skills. The lesson body would 1nclude

skill development and of course, this would be the most important

thing in a drill or practice session., . It could also include a

‘game, Something that they can\play'that is fun and that uses:

what they have been learning. . ' S
Another part of the 1esson bo@y that we have found to be eX=
tremely helpful for trainables especially, is a physical awareness

game 1in which you spend a few minutes talking about, things 1ike

A,éody parts. If you are golng to teach them to run, they have to

know what legs, arms, swing and bend fean. So, you miéht.take

a few minutes to work on the body parts or body actions'that'will
be involved in the skill that they will be Eearning. This stage-isx
very'much related to language skillsz 'ft'is'a good time to start
relating some of your classroom learnings to the things that you
are doing in physical education. ?he main part of your 1esaon . St

could include physieal awareness time, skilll development, (which 8:3

-ehould'be included in_every lesson and‘should_be‘bne of the more

important partSXof the lesson) and perhaps a game or play and

o

.

4 .

.The end pf the %psson should be a summary or something that

< will get them readyoto go back into“their classroom for quiet

-

‘aetivity. You can use relaxation, a-~question and answer period, o

.. . | .
~or a very quick didcussion of what has goﬁe on in the body of the

lesson.‘ Check the example of whatﬁa 1eseon might look like.

LY

(Fig. #22) e (M L o
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This one 1s made~up of several different obJectives.w\ghen you
- start you may want to start building a lesson aroundJone obJective.

In the example, for the lntroductory activity, the teacher 1s

working on a conditioning routine which includes three stations,
situps, pushups, and stand and reach. That will take three minutes.
K lNext an enduranje run; in which she will have them running not
' only for enduraqfe sake, but also will emphasize any focal point
on ‘'which they need work 1in the mature run. This would také two

.

minutes. This brings up a concept that we ta k about when we
, that 1s the double

\\galk about lesson plans and program plannin
payoff Plan for. double payoffs. ‘Double payoff means, as in this
example, the teacher 1s using an activity involving: the run, not -
?nly to teach the skill of running but also for physical fitheés
<§ndurance. Think about this as’ you plan and’ dc it as often as

ve

you can. There are many of. thelfundamental skills that you can

also use as fitness activities. aTheré are many body management

skills that’ you can use in relation to fundamental skills. ‘Think
of double payoffs. There is another one -in the 1esson body

'shown in the example. in this particular case, the children

,4w

are working on the catch and the overhand throw in a drill situation.
/
I would imagine that she has pulled a suggested organization

Afrom the teaching assessing actiy&ties, which in this case 1s stations.
- The alde has one group oflstudents working on the mature catch and
any' focal points which they need to work on. The teacher has -

. another station and those students are working on overhand throw. / )
. \\t

Then at a certain time, they will switch, This should be ten
minutes. She has also included a play practice adtivity. In this
S SRS




’ case, leader catch, which;includes both skills, catching and

}//

g - '-62‘-") T -

'\

overhand'throwing. Within this activity, sﬁi\can be reassessing
/

-and pregcribing instruction based “on the focal points. that she

'sees as needs for her students. A point on this, often teachers

will teach catching and throwing or catching*and rolling together,

ot

’ ' Lo AN
If you are going to have to catch the ball, you argigping to -have
u ght also be

to get 1t bach'some,Way, 80 in a lot of cascézyb ‘m

working on throwiﬁé. ) P N R
A 1: B
We have been WOrkinggﬁn some/eﬁciting i%ings now 1in our '

>~

pfoJect that also rela#e to donble payoff, fe have a grant to.

develop associated learnin materials. This will be.associating

-

classroom activities or“learning with things that go on 1n the

‘gym. We think it ié really exciting. There is more to physical

/

education th;n/Jﬁst learning skills. qu action words that are
highlighted n the teaching cues are things that can be taught |
and - used i//the clas$room and in-the gym. Thing like social
learnin/ grouping children for play gctivities,.learning to play
with/another child, or to play on their.own are related both to
thelclaSSroom and the gym. . Learning to compete wigh one another
and_to understand how|to follow rules, as well as‘scorekeeping
ara also_related. These willlbe double payoff lessons.

The last part Gf‘this lesson, the summary, 1s a review of
the focal poinﬁs of the mature run, catch and overhand throw.
(Figs. 23=-25) This could be conducied in a way similar to what
we used with the students today. They sit in a quiet activity
and take a few minqtes to talk about\yhat they have learnad.
cher summary ideas follow. One classroom teacher uses the last

five miriutes or the summary of the lesson in theofollowing manner.

Shé plays a game galled "Goofus and Gallant"., She has the students
| o . - ro |
Jog - 99 '
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' U S
, ‘3. To demonstrate a moture fup.- - T o , ]
S B ., a 90° Swing Leg Fiexibn \ L _ -
: - g e -} |b  Foot Placement on Line N\ ' :
., A ¢ Hesl-Too Touch Down , -
: _ e &4 ld:Arm Opposition .
- - ’ 19 - Smooth -Integfation '\
(3 . (8 TS - ! / ——— .
| 1 Given a gerbai request and a demonstrat
. e : with abliity to run-without ass!stance
. at_modarate to fast spseds (with sfr?'
EO| .- oqg,half times as long as the normal
: i3 this manner: §
lﬂg Namo é albjcid 24 a. Knae of non-supporting leg bent mo
/ - slde view . L
. - _ * b. Foot placement near or on 4ine (in
' - . : touching wlfhwg inches on elther
-2, - ' C. Heel-tpe (modeate speed) and/or t
' 3. . : , -7 speed) foot placement (not a tlat-
[ — ik _ d. Arms In opposition to legs, elbows
4, : e. Smooth (no¥ mechanlcal or Jerky} |
5 { - points Tlsted.
. - Q
‘6. a ‘ . : - - . » ,
; 7. ‘
>
s 8. -
9. ’
10, .
. ,
i
12. T
’30 V. pas * ' §
| 1. C 11  Plg. #23 3
‘ LA . R




a- 90° Swing Leq F:ax?on

N\, ? - o
b Foot Placement on-Line '\ ' '
c Heal-Toa Touch Down:  \

d Arm Oppositlon:

) SmooTh;lnngraflon"‘”fés

-

Given a verbal request.and a Jemonsfraflcn, the sfudénf
with abll1ty to run without assistance can run 100 teat

.} °f moderate to fast spaeds,{with stride at loasi ona and
EO) . one half times as long as fhe ‘normal walking!stride), In
73 This manner: - L '

-

1> dret a .Knee of n0n-su6h0rfbﬁg leg’bent-more than 9G°. from
. slde view 4 -

b. Foot placement neaf or on line (Inside edge-of toot

touching with 2 nchgs on elther slde of a I-inch 1ine)

€. Heel-toe (moderafe speed) and/or tce-heel-toz (fost

speed) foot pI7Cemenf {(not a flat-footed placement)
d. Arms in opposition to legs, elbows bent

. Smooth (no¥ meghanlcal or Jerky) Integration oi four !
points Tlsted, .- .

10

!
N
W
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? 3. ‘To demonstrate & mature catch., = \ .
b | = FOCAL POINTS
ti . Ha' Proparatory Position.
X : ' b —Arm Extansion ,
. c Hands Contact Bail _ .
% _ . 1d Arms Absorb_Force "
% ) : e Smooth Inteqratlon
- Oy || -
N, : -- T . 23 [ Glven a verbal request, a de
Nama alblcldle to catch without assistance,
: . - 7 . . 6" playground ball tossed *
% : "3 I : distance of 15", two out of
5 - . characterlzed -by: .
; 3. o ',-~ |- ) . a. a preparatory positign
i ;I _ — , body, nlbows flexed]an
ki S~ , A W Y I b. a near full extenslofp of
5, for ball contact )
, c. "hands only contact ¥he b
© 6, "~ slightly flexed with pa
7 g _ "d. arms (through allowing t
: the force of the ball
' . 8. , - @, a "smooth" (not machanic
: T ] ' of e-d above.
‘ 9‘ -
'0- ) < [
.- ‘ o -
! 12,
13. . ,
b o : . r .
16 14, 4 ‘ : Fig. #24
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i‘ N S
E’mafura eatch, ' f , ‘ L .. ’

’

* °  FOCAL POINTS o S '
a Preparatory Position " S
g ’ - b Arm Extension . N .
% . c Hands Contact Ball _ . - - ’
) : d .Arms_Absorb_Force - o -
! RS ) |e Smooth lIntegration ) n
. - EO L . . .
— : 'E3 — Glven & verbal request, a demonstration and tho abillty
.« Namg albleldle . to catch without assistance, the student can catch a
. .6" playground ball tossed to chest holght from a
. ) ’ ‘ ~ distance of 15", two out of three tlmes, In a manner
> v T . v .

character|zed by'

. 8. a preparafory position with hands In front of fhe
¢ body, elbows flexed and near - the sldes

- - .b. a near full extenslon of‘the armv In prcparaflon

: : ' . for bali contact

— ; * - €. -hands only contact thé ballb (fingnrs spread and

| I slightty ‘flexed with paims facing each other}

o I R d. -arms (through allowing the elbows to bend) -absorb

e . - f : - the force of the ball . ,
. - re _ L1 e. a "smooth" (nét: mocﬁanlcal or “Jerky) Integratien
‘ of .a-d above.‘ - . :
- - A 7 , ‘ ]
G | o o ’ _B.\f"' - - e
S Pig. 2l - - .
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, 3;-_To‘dembnattnfé a mature overhand. throw.-
: e . __._ DOCAL POINTS
8 Arm Extenslon
ST ) Tb WHoight Trapsfer
- o K ¢ Hip and Spince Rotation.
< L BT B - d Follou-through . N
| 8 | 1 ‘e Smooth Infegration 2\
, - .
’;-' . ‘ ‘ ' . Given a verbal request and a demonat]
: ; ' ‘ 6] the ability to perform the overhan
oo . _ 3l | throw-a 4" to 6" ball, 2 our of 3
y , : - ¢ characterized by:
’ ‘ Nama jajbfcldio 2. a near cgmpleto exntension of th
. - ’ initiate the wind-up for the t
St : - - : a side oricntation prior to.th
2. ' b. weight -transfer to the foot opp
. ’ ~. c. hip and spine rotatien (1/4 rot
8 3»_' - - ‘ for and during the execution o
« . K _ : . d. a follow-through well beyond ba
' ) - . - the desired dircction of trave
5. . , : ] 1 ' e. a cmooth (not mechanical or jer
6. ' : ” . - of a~d abovd. i
. ; . ? - - ——~ ] J
70 , ‘ K - ) N S " Y e
8. ' ‘
9 —
12, o ,
13, - o v | - .. Pig. #25




sre overhand throw.

- : POCAL POINTS - - - : & )
: ~ 9 Arm Extenslon . ' ‘
b Wgight Transfer

- {c _Hip and Spino Rotatlon ..

{d Follow-through N\

e sSmooth integratlon *\ .

. ) Given a verbal request. and a drmonstration, a studeat with

(0] - the ability to perform the overhand throwing acticn, can 7
311 throp:-a 4" to 6" ball, 2 out of 3 times, in a magnor

"'charactcrized byt

| - 8. a near ccmpleto entension of the-thrcwing ara to )
' ' - 4nitiate the wigd-up for the throwing action (nsaumins fﬁ‘
i a side oricntation prior to the threw) '
' “b. welght trancfer to the foot opposite the tHrewing arm
c. hip and spine rotation (1/4 rotaticn) in preraration
for and during, the execution of the throwing action

7 | d. a follow-through well beyond ball relcage and toward
1 = , . the desired dircction of travel £
{129 N -2 BN I e. a cmooth (not mechanical or jerky) integration

of a~d abovd,

R R )
o X {
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- e S e
all sit down. Then one student or one of the aides acts as Goofus

7/

and another as;éallant._~Whatever skill ‘they have Wor:;dfon that

‘day is re-enacted. }The students watch the skillbbein performed

and determine 1f-it is Goofus or Gallant, @Gallant of course always

does things correctly. The students really know the focal points
and they know when someone 1s doing a skill wrong, and when they
are doing'it right. They can tell the difference. They can-
usually tell just uhat'thej'are doing wrong. ' Another teacheris

idea 1s to work'in two groups with alaes, One ~group stays in the

gym and the other group. goes outside. Since the groups will not
"know what each other has been doing, she has them come back for

the summary. They sit down and rest and they have Show and Tell,

 J

They show what skiil they have been working on outside and tell

‘how‘they can use ‘that skill. Then the group who stayed inside
'does the same, The summary 1is the last part of the lesson and

3olidifies all that you have done. It leaves a pretty distinctive

impreesion that hopefully will stay with the students, It 'is /

especially important, not only in reviewing what they have done

" that day but also, in\making what they have learned important

There is a reason- for learning to run," throw and catch and 1t is

not Jusk because the teacher decides that you are supposed to be

learning these skills, There are games students can play and
<
there are other things they will be able to do later in life
with these skills. Children know about féotball players, athletics

:and sports and other things that‘@o on in the;neighborhood. It

18 important to perform these skills’in order to participate and
o 1

they really cue in_to,asseasing each other. They know ir it 1s

g

\

4



“-be easler for you to start this way. Also, I think in many cases

C-67<

. : SR &

’ right or wrong and they can tell you immediately.

Anothen one of our teachers had a five minute bus- ride after 0
nhysical education. She used thils time to. review with the students
what they did that day, wnat they had learned, This ia a good

g,example of using what would otherwise be wasted time.

When you start designing lesaons, I would suggest that you
put together one lesson and use 1t for at leaat one week. It will
you will_find that once you teach yourlstadents a particular‘

L
organization or a game, you save a lot Ef time in having to re-

teach an‘organization 1r you Just continue to use 1t. As long

as your atddents need to work on those skills and as long as they
still like to play the games and they are not bored with the
particular activity, continue to use 1it. Start by building it on
one objective if you want, or cue into the body of the leason one ““
objective that qu have, already used and are st}1ll-comfortable with.
We now have a daily lesson organized. Now, we are readv to

pull out the teaching cues. Examples of$€eaching cues on.the -
tunctional run for Enabling ObJectives 1- 6 are shown ingPFigs.

26 - 38, These would be based on what you have decided to use as

the body of your lesson. Review the strategles, manipulatipns;

verbal cues and the modeling, so that you know what you are going

to use and how you are going to teach, wdrk.with vour aldes, let

[}

them know what you want them}to do with the students, Many teachers

will give the aldes the cue sheet to use or will fill out a 5x8

card that has'the children's names and the focal points they are

to work on. Use the teaching cues to your advantage and to the

advantage or the people that you have to help you.

3 -

, )




-your On Task Time immensely if your students know how to go from /

/ . -' . e
) , L en- [ | e

-

’, - ' .
.

.

The last thing is to organize the teaching setting and to
teach, Be sure that you have your equipment ready and that you
knou tha amount of time you have.. HaVe your aides'organized.
One pf the first things you will~waﬁt to do is to establish with
your students what‘commands will/ﬁe‘given to'them. The commands .
nust he éxplaine& so thgy will know when they are supposé t:
respond, wﬁether they &e whistle voice or hand commands. They alsg

should know -some of‘the basic formations. You are golng to 1improve
' /

/

a line formation to a circle formation. They must know what a

\

eirule is and how to get into it. Or, you may have a girclef
on a base.

mapned out on the'floor with’ bases and they 'can each ge
You can also lead them out.into the formation with a atr&ng. Try
to orzanize yourself, so. that ‘'when you move from activity to

-

activity your students move’ quickly. " They should know the, commands

.

and know where they are to be. The time that they take changing

positiona ia not On Task Time and 1t can waste a great deal of

_time” Be sure that you have gestablished rules and regulat ons
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' TEACHING CUES - B '
. PERFORMANCE OBJECTIVE Functiopal run - '
ENABLING OBJECTIVE 1. Run with assistance
' FOCAL ‘POINT Con31stent periods of nonsupport

‘ | - ._-;( : ‘e . ) ‘__ L :
“GENERAL DIRECTIONS | ey - SPECIFIC DIRECTIONS
12 .‘:l‘ . . A s , . . ’vr - 1
Model. \tﬁe-‘irun. Tell or  ges-— Physical M;mipulation:v
| ture to indicate the action . ~ Grasp the student's hand. Make sure student's oth
- of consistent perieds of + swing, Pull student by the hand. L
_ nonsupvoort, o o
: C Say: " RUN FAST.
Practice °the run. Manlpu-' " Environmental Manivulation: S .
| late ang give vbrbal cues . Tie a rope around child's waist. -Pull from front.
concerning. consistent per- : ’ :
iods’ of. nonsupport. Say: RUN FAST.
R 7‘/ : Have student run dowvn an incline or hill
Say: mN_FhéT. ,
% @ :
L Modeling /s -
Model the correct running action of consistent per*
, . Say Do THIS. WATCH ME RUN. , RUN AS FAST As YOU (
F ..
Materials L*ﬁfig%&hg rope, U-6 feet loxig_
. T e R | | , '
A OV
» 30 (
KTC ' . HAVE STUDENTS PRACTICE.. REINFORCE CO{RECT AﬂD NEARLY CORRECT ACTIONSA
=~ - ) ) . ;
' R S d :




s a
‘I'EACHING CUES : ' . - -
.~ PERFORMANCE ,OBJECTIVE Functional run cot e - 6
.'  ENABLING OBJECTIVE 1. Run with assistance o ‘
E _ FOCAL POINT Consistent periods of nonsupport . _
N
- - ' B . ’ L — T . N .. ~
NS \ - SPECIFIC DIRECTIONS = .
B SN )
‘ges- Physieal Ma.nipulation' | i . '
ion ‘Grasp the student's hand. Ma.ke sure student's other hand is tree to
4  swing. Pull studept by the hand A S,
Say: RUN FAST. ~ . . , o
us , Environmental Manlmtl’itiow <~ /. N
S . _ Tie a repe around, child's vaist Pull from fréxy.
- . A
Say: RUN FAST. . -
' Have student.run down en incline or hill
; - v Say: RUN FAST
Modeling '
. Model the correct running action of consistent periods. of nonsupport.
Sey: DO THIS. wmrcn NG RUN. RU AS EAST A5 You CAN.
- ' @ : N
¢ - o S
» # Materi.als: lign_t-veight z"qpe, L4-6 feet long L
8-
- <
El{llCst PRACT]CE. REINFORQE COSRECT AND NEARLY CORRECT ACTIORS. )




T e T

TEAGH!NG CUES

v

' GENERAL DIPECT'ONS

 SPECIFIC DIRECTIONS

t

Model the run. Tell or ges-
ture to indicate the action
5& consistent periods of
nonsupport,

g - . »
» Practice the run, Manipu-
‘late and give verbal cues
concernlng consistent
periods of nonsupport.

a

Physical Manipuiation:
Run beside student,
encourage moving fast.

Give frequent small pushes on.

Say: KUN FAST,

Environmental Man;pulation

Have student run -down an incline or hill. .Sfand a
" encourage him to run- to you. .
i g
Say:' RUN TO,ME RUN FAST. ' o ((

Modeling: :
Model the correctorunning action of consistent peri

N . Sey: DO THIS. WATCH ME RUN. RUN AS FAST AS YOU (
¢ ’) . i
e . g

# B i . =
e
e

1. ) ' /
. .o 4{
S . HAVE STUDENTS PRACTICE. REIFFORCE CORRECT AND NEARLY CORRECT . ACTIONS

1
B
j

-
:




: 'TEACH"\'G CUES
S PERFORMANCE OBJECTI Functionel run
ENABLING OBJECTIVE 2. Run without assistance
‘ FOCAY POINT Consistent periods of nonsupport

’

TR . SPECIFIC DIRECTIONS
ges- vPh}[sLalean'i;pylati'on:‘ | AR L
on beside student., Give frequent small vushes on back. or/
) encourage moving fast. : ‘ ;
. Say: . RUN FAST. )
1~ ' Enviponmental Manlpulation'
) ' ave student run-down an incline or hill Stand at the
" enco age him to run to you. 4
: I
S’ay: RUN TO ME. RUN FAST. R N D \
P - \ » ’ ST ' ~
Modeling X . o o ?
Model the correct’ running action of consistent neriods i)f nonsupport.
"o ~
: Say: DO%KIS, WATCH ME RUN. RUN AS FAST AS YOU CAN. \ : ‘ -
- A
.
« ! s
: ‘A
' o
STUDENTS PRAGI‘ICE. ,REIN}‘ORC_E CORRECT AND NEARLY CORRECT ACTIONS.
O ,r i




- i i - i RS R AR R
e i Céi. Y / \ TEACHINGCUES ~  © - /]
L o ‘ _ PERFOAMANCE OBJECTIVE Function&l run = - .

: ) ENABLING OBJECTIVE 3. Mature run " A

S . s _ FOCAL POINT a. Knee of nonuupport leg bent more han

v

. GENER!%LDIRECT!ONS )

o . _ ‘ 7 - ‘
L ,u!ﬁ/ | o o

&odel the mature run Tell s /Phyﬁlcal Manipulation: -
Yor gesture to indicate the = | " While the student is supported, bend his knees
action of heels almost touch- heels almost touch his seat.

- ing the’ seet. . .
actice ﬂbe run, Manipu&
late or give verbal cues '

 Say: DO THIS WHEN YOU KUN, TOUCH YO
NOW RUNAS FAST AS YOU CAN.”

- concerning knee bend when

Envirenmental Manipulation:

necessary. Hone suggested.
A y Modelinz /
) ' Model the correct running action of- bending the
1\ ; 3 support leg move than 90°. . .
; "Say: DO THIS. WATCH,ME RUN (noint to legs).
" ’ SEAT WHEN I RUN. I BEND MY KNEES. JNOW YOU RUN.
o . - TO YOUR SEAT. RUN AS FAST AS YOU C
0 4 f:‘ T ) ¢
[.a
o
: .
. ve " ;
4

Smer

]

<

N

HAVE STUDENTS PRACTICE.

1 TINFORCE CORRECT AND NE:RLY CORRECT AC"

.
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TEZACH!N{G CUES %

PERFORMANCE OBJECTIVE Fenctional rus, . 8

ENABLING GBJECEZIVE 3. Jﬂature run
FOCAL POINT .a. Knee of nont upport leg bent more than 90° (side view)

’
) ) .
< . v ,/ . ' 0 .

¢ SPECIFIC DIRECTIONS

- Tell
e the

pipue
ues
‘when

t touch-

A Phys1cal Maudnulation' o , .
Wnile the student is supported, bend his knees alternaotely so his
{ . heels almoét touch his seat. K \

Say: /’ Do THIS WIEN.YOU 'HUN, TOUCH YOUR HEEL CLOSE TO YOUR SEAT.
HOW RUN’AS FAST AS YOU CAN, el

Environmentéi Manipulation:
None suggested.

R %
Modeling' !

Model the correct running action of bending the knee of the non-
support leg more than 90°,

“«

MY HEEL TOUCHES MY
TOUCH YOUR HEELS

‘Say: DO THIS. wmrc“u ME RUN (Doint to legs)
| - SEAT WHEN I RUN. ‘I BEND MY KNEES.' NOW YOU RUN.
's | TO YOUR SEAT. mm AS FAST AS YOU CAN.

a M 2

/’,; J. ‘.'. . v . .' T

A

-1l-\
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Bt At 1 o A

F"RTOAMANCE OBJTECTIVE Tunctlonal T . i
ENATLING OBJECTIVE 3. Mature run '

/ FOCAL T7INT b. Foot placement near or cn line (innide ed
// touching with 2 inches on either side of a
I oy : X - . N
GENERAL DIRECTIONS SPEC!FIC qinecwows

-

N

Model the rTun. Tell or ges-
‘ture to indicate the student
should have foot placement
o1 ‘Oor- near a lxpe.

actice the run. Manipu~ *
'ldte or give verbal cues
concerning foot plecement
on or near a line, .

—
f;z'_.-: .

.1'\;.‘ v

. . — o —————

’

Physical Manipulation: ‘
While student is supported, place his foot hetween '

avart. Point toes forward in the d;rection of travel.
foot. Have student .run between lines toward you,
Say: RUN BETWEEN' THE LINRES. FPOINT YOUR TOES TOWARI

-

" Environmental Manipulation:
Place two gym mats 12—18 inches apart.
the two mats.

Have student

Say: RUN BETWEEN THE MATS,

POINT YOUR TOES TOWARDS
student run to you). -

Modeling: . ' ’
. Model' the correct running action of running on or née

. toes iqrdIF@ction of travel. '

v
DO THIS. RUN ON THIS LINE.

"L
Mater}Lle:/v |

'qu:

2 1lines (tape, polish, or similar) 5 inches

Ty

HAVE STUDENTS PRACTICE}Q_?EINFORCE CORRECT ARD NIAvLY ORRICT IVBIONS

P




ST TR AR R T T T T e T e TR T e

O TEAGNC G LEED T - K e
¥ T“OWF&HCD OBTEC"IVE 1unct‘onal T '

ENAZLING OBJECTIVE- 3..Matuve run ' -

FOCAL TOINT: ba

Ly o )

Foot placement near or cn line (inside edge of foot t
o touching with 2 inches on either side .of.a l—ineh 11ne)

g 9

o

IS v  SPEC!FIC DIRECTIONS P
: . A * ,.
P S— Physical Maninulation- - -
nt , While student 1is supported plece his foot between two lines 5 inches
' apart. Point toes forward in the direction of travel. Repeat with other
foot. Hava_student -run between lines toward you. o ’

o

Environmentel Manipuistion:- :
Place two gym mats 12—18 inches apart

the two mats. . .

Say: RUN BETWEEN THE MATS
student run to you).

-

Modeling:

toes in direction of travel.

r

Say: RUN BETWEEN THE LINES. POINT YOUR TOES TOWARD ME.
_Have stqdents run between

POINT YOUR_TOES TOWARDS ME (have _

Model the correct running action of runningeon or near & line.

RUI 70 N

Point

Sey: DO THIS. RUN ON THIS LINE. '\\ e
.. ”:v | _ ’ R
Materials: 2 lines (tape, polish,‘or similar) 5 inches apart, 2 gym mats.

: STUDENTS PRACTICE.

Q

“EINFORC“ CORRECT AFD ﬂﬁAxLY CORRA“T LCLTONS.
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. 4 N " _ - T
1 Codd “TEACHING CUES - - I
s ‘ - PERFORMANCE OBJECTIVE Punctional run .-

. ) * ° ENABLING OB VE__ 3. Mature run ‘

] FOCAL POINT c.  Heels od rate speed) and/or toe~h
g L ‘L spéed)’

] . ) ; ol . - 0 :

' * GENERAL D'RECT!ONS : - SPECIFIC DIRECTIONS
“Modélf’tbe rrun‘. Tell or gesz Physical Manioulation: : T ‘
“ture to indicate the student While. the student is supported, point to his togs

should not hgwe a. flat i'ooted Placé that part of his foot on the floor. e

. placement. . )

- Sayy WHEN YOU RUN RUN ON YOUR TOES. NOW RUN
Practice the run. Manipu- . pN !OUR TOES. : ?g - T
late or give verbal cues ' P A AN
‘cohcerning running on toes. ‘ Environment&l Man _pulation' i ]
) _. , S HB,Ve stuﬂents run-pp toéa, so there is-no sound
' L o ‘/ . Say- B gm ;\s F&:&AS( You CAN RUN VERY QUIET.
” o s R : .
- S o Modeling k - . - -
’ . _ } _ Model the correct action of running. Heel-toe at
o \ a.nd/or toe-heel-toe at' fast dpeeds.
y £ i
T ) Bayr DO THIS. RUN ON YOUR TOES. RUN AS FAST AS
- e . " . o "
) | ,
vy
EECTE ' o
- B . _V AR I - : - ‘ /a‘ - ‘ . ) ~ 4;
HAVE STUDENTS PRACTICE. REINFORCE @ORRECT AND NEARLY CORRECT A(!‘I'Ioﬂj
. ! G i . - B
2 ‘ 1 *
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TEACHING CUES
PERFORMANCE _OBJECTTVE, Functiona,l run
ENABLING. oa.ﬁec'rm -4, Mature rin -

- FOCAL Pomr Q.

4a

KT .
\4V’ “

Ea A

speed)‘?oot placement

“;’

IR T - ¢ b L )
Eal Y . P < 74
,ﬁ.q%f 3G - LS

‘Heel-toe (mpderame'speedi/;ﬁd/er toe~heel-toe (£ds

*w
at- 7
f-~‘\f¢. "0&>

LS

"'pu- ° "'

2 v &.4

1
Ree . ”“"

Say-
OF YOUR TOES.

Environmental Manipulation-

= . A ‘-} . q “‘ . . V»;,
SPECIFIC DIRECTIONS | - L el
" ///J

Have studeﬂ%s run on’ toes, so there is no sound heard.

A silent run.

ARl PR
w \»..f'«::;: ,
=58 Sey: RUN AS' FAST AS YOU CAN. RUN VERY QUIET RUN ON YOUR TOES
F¥| SHHH! ' 5 7
; - . g
" Modeling: ( . et s "'),_ .
Model the-correct action of running.  Heel-toe at modérate bpeéds
end/or toe-heel-toe at fast speeds. i -
Say: DO THIS. RUN ON YOUR TOES. KUN AS FAST AS YOU CAN.

f

V[:R\!:ENWB PRACTICE. HEINFORCE CORRECT AND NEARLY CORRECT ACTIONS.

wll Toxt Provided by ERIC
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I C@.."Jw R TEACHIN ._cuss -

4 &Y

- U e . ER BJECTIVE 3. Mature run . :
“, ' : o <+~ FOCAL P INT 4. Ih?fm in opposition to legs, ﬂ:‘lbows bent’
<l L ] > \ s e ‘.,\ - - . ¥
i “‘.Rﬁ > ) . J' ¢ (\
'GENEB2LDIRECT'OMS |/ o v SPECIFIC Dmrecnons /
| 'i&odel the run. Tell or ges- N Physical Janioulation: * T 1

ture to indicate the student’
-should, have arms in opposi- -
. tion to legs wiph elbows pgnt.

Stand behind student and hold elbows in bent pqsitic
arms forward and backward alternatelv.

BB o ' { | Say: SWING YOUR ARMS LIKE THIS WHEN YOU RUN. MOVE
- [~Practice the.run. Manipu- | * FORWARD AND BACKWARD. . . A
lateor -give- verbal cues * : . :

concerning arm opposition

Environmental Manipulation-
.and elbows bent. ., o T

Have students punch a bag_ or rolled mat alternaﬁelv

T Say: PUNCH THE BAG. WHEN WE RUN, WE MdVE‘OUR ARMS |
«~1 THE BAG. SR

. — ‘1
N

. _ — » s
¢ o) Use a rope hanging over a bar, -grasps _ends &fJg
level. Pull rope in the middle, alternating pulls to p
b ition. .
- . v Say: MOVE YOUR ARMS LIKE THIS WHEN YOU RUN,
Modeling: “
/ Model the correct action of moving arms in oppositior

4 / Sey: DO.THIS. »SWING YOUR ARMS WHEN YOU RUN.

‘Materials: punching bag, filled leundry bag, or rolled :
' rope 6-8 feet long

"

'HAVE STUDENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS.




- - PP o I )
: ’ TEACHING CQES X , . '
§ » PERFORMANCE OBJECTIVE runctional run

, : : 11
"’ ENABLING OBJECTIVE 3. Mature run .
T“\\\\\\ FOCAL POINT d Arms in opposition to legs, elbows bent
L\ o ‘ - .
F ~ I > ’ ; - .
DMS ) . SPECIFIC DIRECTIONS
 ges- Physical Jﬁninulation-
hdent Stand behind student and hold elbows 1n bent position while moving
psi ~ arms forward and backward alternately.
B bent. r .
~ Say:» SWING YOUR ARMS LIKE THIS WHEN YOU RUN. MOVE YQUR ARMS <
pu- FORWARD.’AND BACKWARD. - :
B Y
R Envirpnmental Manipulation: ’
‘ Have students punch a~bag or rolled mat alternately with elbows bent.
. Say. PUNCH THE BAG. WHEN WE RUN WE MOVE OUR AﬁMé LIKE WE PUNCH
‘. Bm BAG. ,
I ey

= Use a rope hanging over a bar. Student grasps ends of rope at about waist

level. °Pull rope in the middie,“alternating pulls, to promote arm oppos-
ition. .

-

Say:. mm YOUR ARMS LIKE THIS WHEN YOU RUN.

Modeling: )
Model the corrgﬁt action of moving arms in opﬁosition with bent elbows.

Say: DO THIS. SWING YOUR ARM3S WHEN YOU RUN. °

f

Materiala- punching bag, filled laundry bag, or rolled gym mat; gym bar,
rope 6-8 feet long

w

\

STUPENTB PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS.
(& : :

-
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TEACHING CUES

PERFORMANCE .OBJECTIVE Functional run
ENABLING OBJECTIVE .3. Mature run
FOCAL POINT e. Smooth (not mechanical or jerky) integrati

ﬂocal points

iy

GENEPAL DIRECTIONS

- SPECIFIC DIRECTIONS

Model the run. Tell or ges-
ture to 1ndfcate the student -
should have a smooth, not
Jerky integration of all
previous focus points.

. Practice the run. Mani-
pulate or give verbal cues
concerning the run as a
smooth movement: .

a

Physical Manipulation: .
None suggested

* !

Environmental Manipulation:

Sey: RUN ASYFAST 'AS YOU CAN. | |,
Modeling

Provide a large running area and.a lot of opportunit
practice, \ )

f

Model the correct uction of running in a smooth patt

Say: DO THIS. RUN AS FAST AS YOU cm.

-

1\‘

Q : : HAVE STUDENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS.

L

.
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'mncm%cues . : o o

PERFORMANCE OBJECTIVE Functional run

. B }' :
. EJABLING OBJECTIVE 3, Mature run ' 12
FOCAL POINT ‘e. Smob h (not mechanical or Jerky) integration of previous
/ J focal points : . .

: . v * Ay
. , ‘ SPECIFIC DIRECTIONS ’ . L
v ' - N l -t \ M =
Physical Manipulation: . : . ‘

None suggested p

’

-Environmental Manipulation:

Provide & large running a.rea. and a lot of opportunity to run and
practice. .

Say: RUN AS FAST'AS YOU CAN.

" Modeling: ) ' ) ?
Model the correct action of running in a smooth pattem. 4
‘Say: DO THIS.- RUN AS FAST AS YOU CAN. o ~
3 ) .‘:4 .
R \
& o :
: . . - S

7

T8 PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS.
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i“ C/f\nd

JEACHINGCUES . . .~ %
- PERFORMANCE OBJECTIVE Functional run

'ENABLING OBJECTIVE L.

Accelerate and decelerate whi

' FOCAL POINT a.

Accelerate from a stand to a moderate ;
10 running strides :

~ GENERAL DIRECTIONS

© SPECIFIC DIRECTIONS |

’ -
.

S

o, . - i =

.

€

Model the run.

Tell or ges- -

Physical Manipuiation: a2

e

ture to indicate the student’
‘should accelerate from a .
stand to a moderate or

fast rTun ﬁithin 10 running
strides.

Practice the run. Manipu-
late or give verbal cues .
-concerning accelerating
 from a stand to a moderate
or fast run. s

.

Grasp student.by the hand.

On "GO"’pull the stu

big steps and run fast.

Or have the student run nex

pace with you.

‘Say: WHEN I ‘BAY gon, HUN A8 g_:g_ AS YOU CAN.' |
. Environmental Mani ulatlon' ) . .

Tie &, rope around the student's waist; On'"Go"f

by the rope. Exaggerate running fast and taking big
Say: - WHEN I SAY "GO", RUN AS FAST.AS YOU CAN.

Modeling: o | o

Model the correct action of accelerating from a
or fast run within 10 running strides.
DO THIS. RUN AS FAST AS You CAN

Say. TAKE,Q!

3

ﬂhmerials:ﬁ¢}6ne‘ﬁ;8 feet long ' -

g, , - }
\ . . "
N .
At . . . .

d X | ' HAVE STUDENTS PRACTICE.

REINFORCE CORRECT AND NEARLY CORRECT ACTIC

) i
8 .




- PERFORMANGE OBJECTIVE ]"unctional run
- ENABLING, OBJECTIVE L.

TEACHINGCUES: = - | | |

: 13
Accelerate and’ decelerate vhile running

FOCAL POINT a, Accelerate from a stand to a moderate or fast run within

: \ 5 10 running strides . e

TONS _ 1 B - SPECIFIC _pIRECTIONS .
?1_',‘ ges- Physi(.e.l‘Men:Lpuletion' et ' o . ’ .
tudent’ Gresp student by the hand. ~On "GO" oull the student so he must take’

a big steps and run fast. Or have thg student run next to you and keep.
, pace with ybu-. . S , ! R N
hriing ’ ' o -
" l Say: WHEN I SAY "GO" RUN AS F'AS"‘ AS YOU CAN. "TAKE_ BIG STEPS. e
ipu- Environmental Manipula‘t.lon- |
jes Tie a rope around the student's ‘waist: On "GO" pull‘ the studerft

g . f
rat,

W the rope. ,\Exaggerate running fast and . ta.king big steps.

)

‘Model the correct. action of accelerating from a stand to a moderate
or fast run within 10 running strides. - :

-

"Say: ID THIS. RUN AS FAST AS YOU CAN. TAKE BIG STEPS. )

Materials: rong 6-8 feet long

- . ' Pay

. v

H'“’“ °"‘UDENTS PRA(,'I'ICE .

~

REINFORCE CORRECT AND NEARLY CORRECT ACTIONS.
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]
, Say: WHEN I SAY "Go", RUN AS FasD AS YOU CAN. TAKE BIG STEPS.. p]
Modeling: '
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TEACHING cues L
PERFO CE OBJ'EC'PM Functional run

ENABLING O

\\;v/prAL POINT b.

CTIVE U, Accelerate and decelerate while 1
‘Decelerate to a stdp from a fast or moder
10 running trides )

Ao

'GENERAL DIRECTIONS

<

specmc DIRECTIONS

.
<€

Model the run. Tell or ges-
ture to indicate the student
-should decelerate to a stop
"after crossing the finish
line. .
Practice the run. Manipu-
late or give verbal cues
concerning running through
and beyond the finish line.

Physical Mehinulation:
Grasp student by the hand.

On "GO" pull the studen

course. When you reauch the finish Iine, cross it, then
stop. ° : ‘ ' '
. Say: APTER YOU CROSS THF FINISH LINE, SLOW DOWN

STEPS AND _2¥L_

Environmental Maninulation-
Make a visible finish line on the floor or a line

.+ balloons on it at the finish line.

. ) ~ Say: SEE THE FINISH LINE. AFTER YOU CROSS \THE LIN
. . AND STOP. ‘ ’
™ Stand past the finish 1ine. Encourage student to keep |
“he gets to. you. . A ’ ~
< ° Say- RUN"TO ME. DON'T STOP UNTIL YOU GET TO ME,
“FINISH LIKE. . . -
~ o Modeling:
Model the- correct action of decelerating to a stop 1
‘moderate run within 10 running strides. Fxaggerate stoj
sing the finish line. :
_ Say: DO THIS. AFTER YOU CROSS THE FINISH LINE, §11'_£
E , »-9 Materials: bright-colored tape cn floor, rc tightened
o two 10-foot poles
. . HAYE-STUDENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS.
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TEACH!NG CUES

 PERFORMANCE OBJECTIVE Functlonal run N | Cak

ENABLING OBJECTIVE 4, Accelerate and decelerate while running
FOCAL POINT b. " Decelerate to a stop from a fast or moderate run within
. . 10’ running strides .

NS SPECIFIC DIRECTIONS = .
- : :
es- ' Physical Manipulation: ' : .
ent Grasp student by* the hand. On "gon pull the student down a specified b
op course. When you reach the finish line, Eross it, then slow down and .
stop. . v
) Say: AFTER YOU CROSS THF §INISH LINE, SEQ DOWN. TAKE LITTLE s
- STEPS AND ST0P.
1 EnV1ronmental Maninulation° . ‘
e. ' Make a visible finish line on the floor or a line with flags or
‘ balloons om it at the finish line. : |
- L : T~
. ,\Say: SEE THE FINISH LINE. AFTER YOU CROSS THE LINE, SLOW DOWN - ]4

AND STOP. -
Stand past the finish line. Encourage student to keep running until
he gets to. you. . ‘
. Say: F"N TO ME.' DON'T STOP UNTIL YOU GET TO ME. - STOP AFTER THE
FINISH LINE ) . - '

Modeling: . »°
" Model the correct action of decelerating to a stop from a fast or
moderate run within 10. running strides. Fxaggerate stopping after cros-

8ing the finish line.

Say: DO THIS. AFTER ‘YOU CROSS THE FiNISH LINE, STOP;

Materimls: bright-colored tape on floor rope tlghtened between
" two lo—foot poles ,

»

Q

TS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS,
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TEACHING CUES

,FOCAL POINT Maintain constant running. speed through ;

PERFORMANCE OBJECTIVE TFuactional run \
ENABLING OBJECTIVE S. Maigtain constant apeed

. tance of a run-

e

GENERAL DIRECT'ONS

'SPECIFIC DIRECTIONS!

f ) . R /‘ .
Model the run.” Tell or ges-
ture to indicate the stulient

should run the same speed

* throughout the enti;e dist~
ance of a run.

Practice the run. Manipu~
late or give verbal cues
concerning running the
- same speed thrpughout “the
entire distance of a run.

P

<
. w WHEN WE RUN TO THE FINISH LINE, LET'S RUN FAST ALL

. P 3

Phy51cal Manxnulation. ,
‘ _Grasp student's hand as you run. Run 100 var
speed. Run the first time slow. Repeat and

Say: WHEN WE RUN TO THE FINISH LINE, LAT'S R

Environmental Manipulation: ’ﬁ . )
~ Tie a rope around the student's waist Pull hil
running speed throughout the entire distance.

Say: WHENsWE RUN TO THE FINISH LINE, RUN SLOW

SAME SPEED THE WHOLE RACE. |

Modeling ‘
' N ' Model thle correct action of maintaining a const,
. “ : throughout the entire distance of the tourse.

) . .Say: DO THIS. RUN FAST/SIOW TO THE FINISH LI ‘
‘ \ . ' /
v . B - ) :

i - - —

’ ) y Materials: .rope6-8 feet long
V! )

s .| HAVE STUDENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACT]




. TEACHING CHES. v | A R i Y

A PERFORMANCE OBJECTIVE Functionad run R
;o f ENABLING OBJECTIVE. 5. Maintain Tonstant speed
: FOCAL POINT Maintain constant running speed throughout the entire dis< - L
, tance of a run

AR s e

: Vo | : - )
? D ! : : v
ST‘ONS ' S e . SPECIFIC DIRECTIONS
- As,~§ ' ‘ .
3 v . ~ ‘. ,,"%/ . ' ' . . ) Y
. Qr ges- - Physical Menipulation: ' ' T
» student, . Grasn student's hand as you run. Run 100 yards mainteining the same
speed ' speed. “Run the first time slow. Repeat and run at a moderate sbeed. ‘
‘e dist- :
- _ - Say: WHEN Wﬁ RUN TO THE FINISH LINE, LET'S’RUN SLOW ALL THD TIML ’
; . LWHENWERUNTOTHEFINISH,LINE LET'S RUNFAS‘I'ALLTHETIME e
anipu- .
cues : Environmental Maniwulation- ' N\
he Tie a rope around the student’'s waist Pull him at = constant N
the , running speed throughout the entire distance.
TUN. .
Sey: WHENVE KUK TO THE FINISH LINE, RUN SLOW/FAST STAY THE 4
SAME SPEED THE, WHOLE RACE. . - ®
| ’ , .
Modeling' S ‘ '
Model the\correét action of maintaining a constant running speed
throughout the entire distance of the: course. J . .
.Say: DO THIS. RUN FAST/SLOW TO THE FINISH LINE. : -
[}
| // | | Materials: . rope6-8 feet long
{ ’t ’
i A
o . s
3 . s ¥ . !
| "7 “TUDENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS. ]
1
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* FOCAL POINT a. Lean to the inside of each turn

TEAC"'"NG CUE"' v
PERFORMANCE OBJECTIVE Functional run
ENABLING OBJECTIVE 6. Change directions while running

GENERAL DIRECTIONS

SPECIFIC DIRECTIONS

Model the run. Tell or ges-
ture to indicate the student
should ledn to the inside
of each turd.

Practice the run. Manipu-
late or give verbal cues
concerning leaning to the
inside of each turn. '

wowmme -

't

Phxsical Manipulation: _
Walk through the obstacle course, as illustrated,

When you come to an obstacle, walking behInd the stude
on his shoulders and push him to lean ip the new direc

“Bey: WHRN YOU HAVE TO GO AROUND A CONE, TURN YOUR

Environmental Manigulation-
Set up a small obstacle course, as illustrated Pl

floor to indicate the desired direction and course. G
. many opportunities to practice the course. . S,

‘Say: WHEN YOU JAVE TO GO AROUND A CONE, TURE YOUR }

_ Modeling:
Model the correct dction of leaning to the 1nside oi
Ebtaggerate the lean, . ‘

/  Say: .DO THIS. TURN YOUR BODY WHEN YOU WANT '1’0 GO 1

o

Materials: L traffic ._'conea or b folding chairs (faci
. tape ‘

RIC “ HAVE STUDENTS PRACTICE. REINFORCE CORRECT AND NTARLY CORRECT. Ac'_rxon'si

e




: TEAC"IING CUEo

PERFORMANCE OBJECTIVE Functional run
ENABLING OBJECTIVE 6. Change directions while running S e
FOCAL POINT a. Lean to the inside of each turn

o R AT

IONS _

. " * SPECIFIC DIRECTIONS

I ges-
tudent
tde

pu-

ihe

. B
P - t
. . - e
3

Phxsical Manigulat:on' . : ‘ ' - *
Walk through the obstacle course, .as 111uatrated with the student,g

When you come to an obstacle, walking.behind the atudent, put your h
on his shoulders and push him to lean in the new direction. :

<.

WHEN YOU HAVE TO GQ\AROUND A‘CONE, TURN YOUR BODY THAT. WAY.
Environmental Memipulation: - o

Set up a small obstacle course, as illustrated.
floor to indicate the desired direction and course.
many opportunities to.practice the course.: ..

Say:

Place tape on the
Give students. -

-

« Say:

.-

WHEN YOU HAVE TO GO AR _QI_!BI A CORE, TURN YQUR BGDY THAT WAY.

Modeling: ' d

Model the correct action of leaning to the idside of each turn. ° !
Exaggerate the lean. oo o s )

o @

Say: DO THIS, TURN YOUR BODY WHEN YOU WANT 10 GO KROUND ‘SOMETH ha.

o .
"
- ]

Materials: U traffic cones or h folding chairs (racing 1n), masking

tape ) . .

3

A

vl KC ENTS PRACTICE.

 REINFORCE CORKECT AND NTARLY CORRECT ACTIONS.

Y
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. " 1 ' Cx N e ' TEACHING CUES ~ .
- &N h -t PERFORMANCE - OBJECTIVE Functional run
A ’ 7 . ENABLING OBJECTIVE 6. Change directions while runn
b v N . FOCAL POINT b, Decelerate in preparation for the tu
- o \\ @ following the turn w v
£ Tl B . '
GENERAL DIRECTIONS ) SPECIFIC DIRECTIO ;
" Model the run, Tell or ges- sical Manipulation: , i
ture to indicate the student Grasp the student's hand. Run around a gym w'i
sHould d‘eF' elerate before g ) there are right angles on the course.
turn and accelex;ate after the
turn. : : Say WHEN WE COME TO THE 'IURN SLOW DOWN. ' AF
b -t ) AS PAST AS YQU CAN-
Practxce the run, Manipu— _
" late or give verbal cues Environmental Manipulation: +
concerning. decelerating- "Tie & rope around the student’s waist. Pull h
n -before a turn and.acceler- there are right angles on. the course, 8low down |
ating after the turn. " up afteér the turn. Let him g0 by himself after s¢
, ’ - ' . with you and the rope..
o . "Say: WHEN YOU COME TO THE TURN, SLOW DOWN. A
) AS FAST AS YOU CAN,
e . Modeling: T
: - . Model the correct action of slowing down 'befot
. _ ‘ ating ;ollowing the turn,
. , Says DO THIS, BLOW DOWN WHEN YOU COME TO A T
v , RUN AS FAST AS YOU CAN
! , Noa
{3 3 o s
2N N (4
(] = i
HAVE \grunms PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT AC?
\‘l erSwane e ~ * B - .
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" ENABLING OBJECTIVE 6. Change directions while running
FOCAL POINT b. Decelerate in preparation for the turn and accele;'ate ~

TEACHING CUES », o : g ’
PERFORMANCE OBJECTIVE Functional run L, e ~ 1T

following the turn : - . S

. o

N

srscmcmnecn_oﬂs: L

pefore a

L : . o =
®
- -

. » e ) L.
Physical Ma.nipﬁlation: : ) ' \
Grasp the student's hand. Run around a &ym with the atudent where -

there are right angles on the course.: . .

] . - . - v C

Say: WHEN WE COME TO THE TURN, SLOW DOWN. AFTER THE TURN, EUR Ce]
AS FAST AS YOU CAN ' ©

. -
- L e

Environmental ﬁanig‘ulation: . - .

Tie a rope around the student's waist. Pull him around. a gym. Where ‘
there _are right angles on the course, 8low down before the turn, speed . /
up after th .turn. Let him go by hiniself after, several times through
with you and the rope. ’

T
U A ]

8.

RUNASFAST.ASYOUCAN

-t - . o .

« .Say: WHEN YOU COME TO THE 'I'URN SLOY DOWN, AFTER THE TURN, GO * '
AS FAST AS YOU CAN, » ) .. i . |
Modeling: o ) o o ' . r
: Model the correct action of slowing down before & turn and a.cceler- '
ating following . the turn._ , 1
" N : /
Say: DO THIS SLOW DOWN WHEN YOU COME TO A TURN. AFTER THE TURN, ° . (

N -

" ’ < LI T
. M

@
-

- HAVE STUDENTS PRAQTIGE._ REINFORCE CORRECT AND .NEARLY CORRECT ACTIONS.

| EKC
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TEACH!NG CUES oA
PERFORMANCE OBJECTIVE Functional run-

ENABLING OBJECTIVE 6, Change directions while rur
FOCAL POINT c.

Run 50-yard obstacle course withir
it takes to run a 50-yard dash

'GENERAL DIRECTIONS

SPECIFIC DIRECTIO

"Model the run.

Tell or ges~
ture to indicate the student
should take longer to run a
50-yard obstacle course than
a 50-yard dash.

Practice the run. Manipu-

. lateror give verbal cues con-

cerning the time it takes .

.»to run 'a 50-yard obstacle

course.

4

&.

1 ]
Physical Manipulation: : . 1
Grasp the student's hand. Run elong and gui
obstacle course. Reinforceé other focal points a
Give many opportunities to practice.

Say: RUN AROUND THE CONES. RUN AS FAST AS
Environsiental Mbnipulation'

Have student run along tegpe pplaced on flcor
course.

Say: RUN AROUND THE CONES. RUN AS FAST AS .

Modelin
Model the correct action of running a SO—var

Say: - DO THIS. RUR AS FAST AS YOU CAN.
¢
P
Materials: tape line on floor

£

SR HAVE STUDENTS PRACTICE.

' REINFORCE CORRECT AND NEARLY CORRECT /
i
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TEACHING CUES

PERFQRMANCE OBJECTIVE Functional run
ENABLING OBJECTIVE 6. Change directions while running -
FOCAL POINT c. Run 50-yard obstacle course within 2~1/2 times the time

1 it takes to run a 50-yard dash .
ECTIONS SPECIFIC DIRECTIONS
or ges- Physical Manipulation: , . | <
e student Gragp the student's hand. Run along and guide him through the
to run a obstacle course. Reinforce other focal points or changing directions.
urse than Give many opportunities to practice.
3 Say: RUN AROUND THE CONES. RUN AS FAST AS YOU CAN.
- Manipu- '
cues cone Environmental Manipulation:
toeken Have student run along tqpe mlaced on floor in the pattern of the
stacle course.

Say: RUN AROUND THE CONES. RUN AS FAST AS YOU CAN.

Modeling:
Model the correct action of running a So-vard obstacle course,

Say: DO THIS. RUN AS FAST AS YOU CAN.

Materials: tape line on floor

-

4

s/p
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Saturday May 10th 9:00 , : | .f; .
' There 1s a question that we have argued and discussed within ‘“

our staff, and I think it 1is worth mentiqning; Somedne asked about

a child that can throw the ballhat the target and hit it EOnsistently

with accuracy but does not have a mature'pattern.t They &1ve the

example of a baseball pltcher that has an unconventionalvthrow but

is a gOOd pitcher. Our answer would be, that from what we know

about the way akills are berfdrmed the way we describe the mature

pattern is the most efficient way that the skill can be performed.

We belieVe that since they are primary skills, that we are working

on, they are not written with as much subtlety as we might like

the actual skill_tq be performed= ir 1t is used in a sport activity

vr a leigure kind of setting. Because 1t is a primary sk&ll we

fe%} that the student should learn the mature pattern. Even though '
R TP . \

he may haye a functiona1+pattern in termg of distanue, accuracv and

speed, he wili_best reach his pofiential 1ﬁ~het1s also perrdéhing
'1t Paturely. That 1s‘why the mature patternjpreceﬁes ali &f the
quanitagive measures of speed and accuracy. * '

Today we are going to spend some'time going over'the evalua-

tive pro;ess. How you use changexinformation td make,decisiona.
We will help you work out é program plan for next.year.- You will
be leaviné“with °omething that you have done that 1s on paper.
‘Hopefully you can use that as a start when you implement your
program. _

' Q'We have assessed, prescribed, and you have had a chance to

- '

teaé%;, Now we are going to try evaluation. Evaluation may mean
, ! ' . - [ N

different things to different people. One thing it is noy, 4n terms

.
L i ) . -
) . « " o
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~ of "I Can" 1s statistics. If you can add, subitract and do a L
little multiplication, youéwill be all set. -
Following are some skills that we think are important when .

’

planning an evaluation . . o ks

K] . - . L -, o

Evaluation .and Planning Skills 1”? A
1) Systematically velop a. long term plan. - : - .~
2) Identify studenf?status achievement. (You assess and reassess)

3) Plan and adJust the. instructional program based on student

performance data. (assessment and reassessment sheet)

y 4) . Report student achievement or gain in terms of stated instruct-
" ional obJectives. That means uhat you are going to take thigkg
assessment sheet and report the - gains and in some cases. the ‘_i~”

lack of gains your student may have made, . 3 aJﬁ% Ny
Evaluation in the "I Can“ Program is derined as identirying - \~

o "R

- 8tudent acﬁﬁevement changes dn order to adjust instructional programs.

You find out what your: students are doing, where they are gaining ;
and where they are not gaining, and make your changes accordingly. v
Here again, these are changes or adjustments you as a teacher make. ¥
We‘Juq%:give you the tools| to make them'with. It 18 up to you to
decide if your students arL doing well enough.* we'have the means -
for you to judge this_and i1f they are not, then you take the
appropriate actian, o o B P
, ;F We think that there are three important reasons for doirg
ev&luation. o '; y | . L

Y+, The three WHY'S tq_evaluate - L

1) Identify student achlevement changes. You need to know who
. is making gains, who is not making galns. Many times the

teacher is good at doing this. She may have four or five

-

- s ’

\‘l‘ e
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ﬂstuﬂénts that‘have really.made gains. That 1s a broad.genericf‘
term. .They haVe made gains. You know that they ‘have, but
you don' t really ‘have anything to put your finger on.' What

_ have they done, what were they doing last fall and what are-
they doing now? That is the assessing. of course,_we feel

" that’ you have to reassess or assess as you teach. You have to
have something to put your finger on, - Look at it in terms of
how many "EQs" have they gained.s That 1s why it is impor%ant
to identify student achievement.

"25 »AdJust the instructional Qrogram, based on student achiev—
| -ement. Find out what is working and what is ﬁot working. |

AdJust instructional programs based on student achievement.

@ -

You have’ to debermine what students need to work on. d

o 3 :
i3) Report stUdent achievement in terms of stated program obJectives.

You have set your objectives, You have chosen your Terminal
R Performanca Objectives (TBO) and‘now you want to report;any
change}in terms of these TPOs. ﬁnabling Objectives one =
’five. How many of these obJectives have they gained? This
‘_a borders on being accountable. You have something to show.
. ﬂ You have something in writing and you have obJectives.
:‘ Thesé are the three main reasons for evaluation in terms of using
"I Can"' “ | ’!
S How is evaluation done° There are six main steps bt evaluation.
With each step we have what are called Decision Aids. These are S
éﬁ alds within our materials that are going to help you through each n'iﬁ

B v

of the steps.

1) We reassess within a teaching learnﬁrg;situation (assessment
* L , o o f .

t

Comet ' .




. &%

. 2)

‘and- reagsessment) - o ‘ ) _ ' )

Determine the amount'of'positive change, (the number of focal -

points you will accept as evidence of successful instruction
l

' gor meaningful student gains.

3)

.u)

5)

- 6) .

Decision Afds: . :
1)

£

Examine the.classIperformance:score sheet and determine the

v i

amount of "change" for each student

'Determine the amount ofnchange for the total group
»
Compare the‘amount of change for the total group to the .
o8
planning option chart. Select an appropriate action.

-

.Compare the amount. of change for each student who differs .

from the majority of the class($ 2 focal points) to the

.planning option chart Select an approprilate action.

o B ‘ :
gssess_within the teaching-learning situation. With the

Pertormance Scoresheet (Fig. #35), all you are*e/ing is

assessment  and reassessment You are reassessing by the

-3

standard. Has the student performed the focal point two out.‘

of three times. If he has arfter you assdss, you would give °
him ah X, - D |
we'niil'give:another explanation'of thl scoring system.,
You have already'been through assessment, If it 1s achieved
according to the standard you give the student X for a given
focal point. If it is not achieved you give the student 0.

When‘you reassess, which is any time you are assessing after

: your original assessment, the scoring ‘4s done this way. Ir

the student had an 0 and you see that they now have that focal

point, you put an X across the 0. If yoE"FEEssess and they

o o ‘ i




B R T
e e o ——

' .

. i ) ‘

CLASS PERFORMANL; oCORE SHEET

™ Fundamenta'l Skills - Object Con*rol - b0 :+ Catch
SCORING ° FOCAL_POINTS \__STANDARD- \ GIVENS
_ : , ta Trap or Catch with.Hands \ 2/3 times \ _ Attentlon

~ Assossment: a Eyes Focused on Balil \/3 ﬂmas\ Assisted
| ‘% = Achleved b Trap or Catch with Hands \“° Catch
) o = Not achleved a Preparatory Position =\~ - T
= A b Arm _Extension AN Unass st
c Hands Contact Ball___ \27/3 +imes Cat
= Re-Assessmenf . ' d Arms Absorb Force - N an
. ‘A L e Smoo’rh Integration :

" g 3 Ng?f":zt??ev'ed 10 EQ} - Move Into Poslitlon \ 2/3 ﬂmes \‘Maful
L #3] Primary Resoons/és*

. Name El\a blcldfe]a : * Commenfs .

e Ui, N AEE ] .
‘2 Maeca, XPXIX(X {2
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LY. el XEX DX 17718 |
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CLASS PERFORMANL.. oCORE SHEET \/

~ Fundamental Skﬂls - Object Control - 'PO " 2y Catch, . -

FOCAL_POINTS N_STANDARD_ . —GIvENS —__\.

- Trap or Catch with Hapnds N\ 2/3 times \_ Attentlon _ ~\°  *_Primary Responses
B Ej_es Focused on Ball 2/3 1 _Asslsted ~ & . . o
4 {b :Trap or Catch with Hands mas - «Catch — =< @ NON-3 endlng
fa  Preparatory Position _ \\ - - R b. .nofresponse
b Arm Extension ' W - : c. ghrelated
¢ Handg Contact Ball _ N\2/3 times -\ Unassé::ig ’ respense:
d Arms Absorb_Force \ d. other :
1 / .1 -le Smooth Integratlon : _ (specliy
E|O - \{EO IEQAMove Into Poslﬂon\Z/S Fimes ' Mature Patfern _\ -~ commeni:.
wire | 43 - Primary Resnonses¥ ‘ 2 ’
a ‘bIa blcldle]a _' = " Comments o, (
N VRIS B1EL ) : .
o 'y
AAXPEIX AR ] ] S &
Y x{XIe 3 315] [ ,
XXX 1m0 ] , N
XIX\END D e
S ™ LN
XA XIX & ,
XXX T .
X IX|xi (2| ele] o
x| x|z @ _
XAXEX X X123 A -
xxIX|x|@lml.
Ix DX il

= 1]
1
=
|
‘f::’

. o N -
Fig. #39 Catch -
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. still do not have the focal point and*do not achievej you

: Just draw one line across the g. If. they achieve the second
~time or the third time; then you complete the ®. This is a
new scoring ,8ystem which seems to be successful because’ 1t
“takes in all of the variables that might happen. Your decision
aids are’ your standards and naturally your focal.points. You
are going by these focalppoints as a standard two out ot

three times.

I3
¥

~2) Determine the amount-of positiveichange (number of focal
points) you will accept as evidence of successrul instruction
or meaningful student gains.m The_time allptted ,to a given
Perminal Performance ObJective (TPO) on the program plan is
your Option. When you make your plan, you decide how long
r you want to teach the run, the oVerhanﬁathrow or the catch
You may want to teach it for day. Yoﬁ may want to teach
it for a month. That is up tl you in terms of, how important
it is to you as.a teacher. Some other decision alds, are the
age and skill level of the students. This might also tle 1in
- with the difficulty of the TPO., Is 1t more difficult to teach
- static upright balance or standing? Chances are that ‘it 1s = '
going to be easier to teach than the overhand throw where
we have hip rotation and eVerything. So you can plan your N
uﬁ)TPO in terms,or giving more time to’the more dffficult TPO. '
This aiso _applies to the age and skill level of the students.
N'Qlder students would probably pick-it)up a’little bit faster
because of their maturation. The teacher may ‘want to.select,
at this point,,h6w many focal pointg/:L'will accept as student_
‘gains. You may decide to work with EO3, the mature pattern.'

) If you have a-student who pickﬁtgp;two focaﬁ points he will

4
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- oe‘counted as a success, ‘This is -up to you; You may sayv

tnzﬁ\\rocal points or one. We hope'to give ‘you enough guidance.
an 17 endpgh flexibility, for you to make you rown decision
with some firm guidelines to g0 by. It is up to the teacher

'to select “how - many rocal points they will ‘accept as being

success for a student. .

Look;at indf%gdual chang¢ after each reassessment. Change

[N

is derined as reassessmemt minus initial assessment. Example,

you have done your assessment and you have assessed in EO 3.

‘The student may have had only one focal point. At the time

®

yo{ stopped teaching a certain objective, the student had
four Tocal points. Four ninus-one, the gain is three..

. Examine the Class Performanoe,Scoresneet, (Fig. #39).

. Inhdﬁn example, a tedacher has used and 1s finished teaching .

by

the catch. The teacher is now.golng to £1nd out how many
students have galned, Remember'one'slash means that they
did‘not have tne focal point in the original asgsegsment and
on reassessment tney still did not gain tnat roeal point;
You~on1§ have one slash, no matter how many times you reasses.

]

When they gain that focal point then you give them an X, Change

' isIJust subtracting your original assessment from your reass-

4

essment. | | o !
Determine amount of change for the total group. The pe?centage
of students who gained at least the number:of focal points

you specified in step two. That 1s, you stated I think fon

. the run or the catch they should gain two focal points. Also,

in tepma of focal points, 1r you have students that are severly

mentally retarded and are below EO3, the same: rule applies.
8

Ay
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. We always speak in, the workshop in terms of E03, which is the .
V mature pattern, Yéﬁ nay have students working below that, and
the séme rulee stilllapply. The percentage of studeJts that
kq}ned at least the number of focal points specified in step
two. You may have a class of fifteen. You stated that you
» . ﬁanted youf'studentS‘to gain two focal pointo. Ten of them did,
_1so what percent 1s_tem.of fifteen? 75% You will state that
in stép‘twb. You will say 75% of the students}hn my claﬁﬁ
» _ will géin at least two focal points, In step four you will
be r;guring_this oyt.- The\teecher has the option to determlne
© what percentage thivaant to use. This is what 1is called
K the criterion based reference, §o~much*6ércentage. 'We are not
going by the norm, or what you can average. Thie iéfcriterion_'
reference and there is some controversy abdnt this.' Percent-
'ages are usually high, because you have no time limit You

can teach—as long-as you wish. A teacher may say nine out of

ten of my students will p1ck up at Ieast two focal points.

That 1s 90% and that 1is high. But still, you as the teacher,
1f you want to look successful,. you will say perhaps half
of m& students will gain at least two focal points. This.
19‘np to you, Hopefully you will try to shoot hiéh. But,
you have to pe reelistic about the whole thing too. It 1s
up to‘you to decide what percentage you want. ;

'5) Compare'the amount of change for the ‘total group, to the
Planning Option Chart. vSelect an appropriate action. The
Plahniné‘ggtion Chart;(Fié. #40) lists different things that
you look for if something goes wrong, in terms'ofvstudents
thet do not achieve what &on want them to. If you want

q
students to achieve two focal paints and they don't, check

LRS- In¥
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o ~_ CRANGE _ DECISION AIDS ACTION
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: o (acceptable ~a- N s 0 5 o
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.4 u had ‘+ - 8-.. dﬁ

! . - .
Key: ™ a. terminate instruction on. performzmce ob,jective -
b. continue instruction on performance objective if it is of hisher
. priority than other TPO, scheduled
¢. revise instructional materials, approach or method
d. adjust the Program Plan

¢

W' T.umc.r Fig. M0 - o
" Planning Option Chart
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the plannina‘option chart to help you decide what wént wrong.
The things that you can look at in terms of Judging.what went
wrong and how to improve_them are: | )
1) Quality of Instruction L

55 Amount of Instruction‘Time

3) Expectation of Performance T
Discussion of the details on the Planning Option Chart "

1) Quality of instruction - Things to review are .your teaching
strategies. Were they appropriate to the students? Were

your verbai cues and nonverbal cues appropriate? Were your
teaching assessing activities appropriate? They may not have
been.' Maybe you have a nonverbal learner and you taught him
verbally. Maybe you should have manipulated'him physically.
Perhaps that 1s. the reason why‘you di?n't get your two focal
-points per student. | -

2) The amount of instructional time - Perhaps you did not uso.
enough time, or used too much time on an .objective. Perhaps
the students were bored and tired of the thing and Just Qidn't
care. It may have been too short or too little time. ,Thb i
time may have been'decreased by special events. This can
" really cut into your physical education time} ‘because. it
seems that physical education  time 1s what shortened.,
The amount of 1nstructional time 1s important to check in
terms of how to'improve your instruction. ‘

3) Expectations of performance too high or too low

- Maybe your students aren't quite as skilled in a certain

objective as'you thought they were. Maybe you expected too -

much. JMaybe you planned on three focal points gained, and

N
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they only gained one or two. Perhaps the expectation was

too ioﬁ. .This happens to.manyfpeople’who arent't experienced
‘in teaching;handicappep students.y They don't inow what ~

they can do. Also, as far as expectations, you should think

in terms of whether there was significant change that was not

measureable. This ties into the double payoff. .Did something

significant happen that you cannot*measure? We do have a

)
-

rprovision ‘for that on the scoresheet in terms of comments o
' Look at the key at the bottom .0f the Planning Option

Chart (Fig. #MO)

'(a) Terminate instruction of performance obJective

’(h) Continue instruction oh performance objective ifr it is

of higher’priority than other TPO scheduled |

(c) Revise~instructiona1 materials, approach or method

.(d) AdJust your program plan o e
"We will,give you three questions to answer using the key.
, (Fig. #DO) What would\you 40 ir the changes or galns were
Aunacceptagie? You took a look at your situation and decided
your quality;of inetruction_was poor. You didn't teach it L
ﬂcorrectly. Look at the top'half of Fig. #40, You have picked

) out that the quality of instruction wag -poor. What action.
,,do you take? Choose your answers from (a), (b), (c) or (4)

at the bottom ‘of Fig. #40. Answer: (c), (d) and also (b). '
'Contine your instructidn,“go on and try again if you decide you
*nant to continue. ih terms of our key and our. three main

areas that we want you to consider'\ye think (b), (c), and (4d)
would be the proper~way~to do it. Now, as far as terminating,

- you would'think in terms of how important it is ta you. If

you are:going to revise your teaching'methods, you probably

1w




want to go one

are suggested options. Here agalin- all we are doing . is’givimg
'you examples to see if you have an understanding of what your

options are,

Question #2. You are not happy with your 1ast assessment.

The amount of instruction time was improper, you(

time before you finished teaching the obJectiveion rﬁnning.“ﬁﬁh

What would you do in terms of (a), (b), (c)M .{ﬁ;)? Answer:

) and (d) ‘As far as we are concerned ouraoptions would

be (b) and (d).  You have to determine how important a TPO is
‘and make adJustments.m It is as simple as that. ‘
‘Queation #3. What‘if the expectationo of the performance‘on“
an objective your,students worked on were too high and they
made no progreos? You had aéked them‘to pick up‘at least
three focal points ond'no one'did.. They picked up one and in
some cases two, but not three._ What do you do? Answer: ‘This
one 'is pretty cut and dried as far as what to do. - It would

be (a) and (d). Somleon¢ mentioried (c). If 1t 1s too difficult.l
and 1f 1t io consistentiy too difficult and youlare'way over

the head of all your students, you might better‘terminote;

That covers (a). Revisingayour instruction or teaching longer
nrobably won!t'do.them any good. Ie it is that dirricult for

" that many students, you might want to think of dropping that

TPO. We mentioned before the,"I Can" program is not a: cure .
all and end‘aii for all of your problems. You adjust your
program plen and'gowon_to eomethiné else. MIt io also.posotble T
that an obJective may be entirely too”é&ég. If it is rou use

the -same option. You stop teaching it, ir'they have already




,15 obtained In terms of your long range plans, you. have too,“'

. term pltn., So, 1if 1t 1s too easy, .you use -the same answers

'(a) and (d). . : ,7; t | .

‘terminate absolutely. “For instanceL you work on’ the run for : |

v

N T - .
gyl T

A

obtained it. There is no sense in_going on Af the obJective R

|
|

|

|

|

|

|

FI e ‘
o

|

|
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\

|

|

|

many other things to do. ‘It . 4is.always good to practice, but’

you have 'to go by your 1ong term plan ahd then revise your long ..

. L]

L T
” »

When“we use the term terminate instruction, we don't mean

rour weeks, and your ‘students are not doing as you expected

'”30 you never run again. No! You sUPervise the students with ‘1r o

activities at practice time and work on some of- the skills , (|
that you are: not instructing specirically. Don't let it;
terminate forever. .

Compare the amount of change for each student who differs from
the maJority of theqclass (¢ 2 focal poihts) to. the Planning

Option Chart,‘ Select an appropriate action. (This in some

v

" cases 1is an optional step, because 1in some cases you may

not .have enough help to carry it out. ) wébfeel that if a.
student differs from the maJority of the class by two or more
focal points, good or bad you may want to try step 6. The
steps are ‘almost the same as step 5. You have your three main.
areas' quality of instruction, amount of instruction time and
expectations of performance on objectives too high or too

low. Also, &nd this is what we mean as far as being optional,
availability of aides, volunteers and other teachers. Feasibl- -
lity of selected, action within the activities of the total
group. What I am referring to is this, you may have two or

three students within your class, who differ two or more focal

o’

h
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points from the" rest o; the. class. If.you have time and you

-0

have an aide or volunteer, these people may be able to go

o

:Aoff by themaelves for a special five or ten minute period aqd
fﬁy“‘b | help the students who dirfer a fairly signiricant amount fro
.'2ﬁa'.- ' the rest of the class. We put this optional step there,*because
T we realize that a lotVDf times you, will have one or two s%q@ents‘
. ) | that ‘apre” either performing much better or much worse than, ghe
. rest of the group. We don't feel that you should hold haok
o the entire group, as far as your long term plans, becapge 10 °
there are two students who are being manipulated total%ﬁ Egﬁough
- ; the skill when ‘the rest are performing on a mature level,rp £
- ' 'you have the personnel you can handle those two students in a
special way, while your other students are going on, @It may
be five or ten minutes ‘of remediation or_special help from_j ;
an aide, or time that you can take to work with them individually,;
mhile the rest of your class 1s ‘engaged in an activity or.SOmee
thing else. You might also have two or three that are very.
superior to the rest of jour group. Again, you might want ‘
to do some special things with them because of their ability.
Somehow, you might work them into the rest of the group as
teachers or aides or have them act out a role.
For example, we have on the Performance‘Scoresheet
; P " (Pig. #39) Steve ahd Luann who did not make any gains. ‘hhat
'you might do with Steve and Luann, 1s take them aside during
class or poasibl&‘early in the morning before.claas haskatarted

£y

and work-with them. o ' : ' .

N
-

I think yod have a grasp on what we have;given,you and are
all set to evaluate, It'takea Bractice Justulike assegsment or
‘teaching,

h " B 1%5}4,\»/ e R
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hContinuous Progress Reporting

JThe definition'of continuous‘progress.reporting is collecting
and recording ongoing student changes for parents, students and
- any ‘other interested personnel. Here,again, we have some ?whys"?
Why should 'you bother to report? What 1s the senseﬁin it?v When
you think about accountability,ﬁit'makes a“lot of sense, It. ﬁight;«-
mean your Job, or it might mean advancement.. Ir you are an admini-
~ strator and you have to 80, before the schoobl board the reports
can show why a physical eduﬁftion program is important Reporting
also provides a current record of progress for studenﬁs. Reporting
elps teachers in designing instructional data based: op need. You
an see*how many of your students ‘are at what level o: perrormance.

¥

It gives you a written record of- who 1s achieving what.
" 'In terms of continuous‘progress reporting, the students'
themselves can take part 1 this reporting" This was aliuded“to t
yesterday when we talked about having a scoresheet up-on the wall,
or having it enlarged and putting it in your classrooﬁ. I have

' seen teachers do this and they wi11 take that five or ten. minute
~wind down. period and let the students score themselves. Who did
;what today? If you wanted to do your reassessing that day have
‘the studehts mark their own charts with Xs. This 1s glso part

of continuous progress reporting and makes 1t valuabig%%or the,
etudent. It also preserves information for over the years. Ir
"you have had a student for two years, you know that he has made
gains.4 You know he 1is a better runner than he?was two years ago, .,
or last year, but specifically with this chart, you will know Just‘.

how he 1s a better runner. Now he has 4 EOs. Last year he had

only 2 EOs., It also helps school personnel glive advice‘to other '/

“fs
.
-~
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._institutions and other agencies, concerning new experiences and

“’vchances for success., Mainstreaming children, going from 5p30131

5

'rooms 1nto normal physical educatlon programs, can take their

continuous progress’ report or student record with them.ﬁ»It is

somethiﬂG’that goes along with “the student., Ir your students”haueg

»0

i

-

Y "ontinuous academic reports, cney shouid also have continuous

4

*reports in phySical education areas., ‘-_ﬂ'- 3 pa. .
k 1ne-1ast_point 1s-that Continuous Progﬂess Reporting ﬂives'

_1nrormation»tovparents. I am sure most of rou have teacher -
parent conrerences;/,mhis is Just.pne ‘more oncrete thing you _
can show the parents. Here is an example by such a report. (Fig.

R #41) This 1is for an 1nd1v1dual student It lists each one of the

skills for obJect control. '"I Can" has a- student progress record

.ror each module. This is Just one example._ The example used here

e

~ As of March 7" John Smith birth® 5/1/67, was on EO2, As of March

is the catch. You . are teaching catch this 1s aqne of your obJectives.~

197# he had completed EO2 . As of April 197& he gained another .
EO. He’completed EO3 successfully. This 1is something you can show’
to paredts.‘ This also works well 1f you have parents who are con- .
‘cerned enough to work with their children at home. The record shows
them what their child is doing,and what they can work on at. home.

i "his works for any obJedtive pou choose. You probably won't fill e
it all 1n because chances are you will not teach all the obJectives.

% You may want to have both charts Figs. #39 & 41 together. The reason

)r *ue sometimes keep one separate is so that parents will’ not he'Judgfhg

their scn or daughter 1n'terms of the rest of‘the class. This
' student, _progress report ‘can go into the student's pérmanent file‘

4

', and go on with him,.- - o .
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: N 7" student Progress Record
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e S " MODULE: ObjJect Control Skills - o
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R , | SPECIFIC SKILLS
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P S AT Name.:_gm!ﬂ_ﬁ_m_éé_

T ' MODULE: Object Control Skfls. . - TR
I i Blrthdate: ﬂg# /. 1767 -
- S SR © . 7 mont year

 SPECIFIC SKILLS

I

erhand Overhand _Conflhdbus "= Underhand Overhand Forehand Backhand S1d
hrow Throw Kick ___ Bounce Catch: Strike: . Strike _ Strike Strike __S

-ged
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St c———————
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;Planning a Program'- ' : . Coe Ce N

We are going to go backwards now to step one in the model

(Fig. #1) and plan a program. ‘As we sajd before, we do this ',
| because we feel it is the way that teachers best learn to implement.

We teach you how to assess first, then we come back to 8tep one,

progrém planhing The planning operation is very 1mportant. It

1is 1mportant that you sit down, 1dentify the goals that you have

for your students and put together a plan for the year. I should

‘emphasize that the plan is flexible. It can be changed based on .
the kind of information that you get in your evalhatioh. It is

1@p§fﬁant:that you‘do a plan, so that you have & directioh and an
oierv;ew of the total. year. You plan to cover S0 many obJectives
in the year. Y’u deve10p the plan in a systematic manner.

The first thing you need to do, 18 to identify your goals.
First of all 1dentiry potential goal areas in phyaical edueation.
What typically are goals that physical gducators have for students?

Figure #Ug_shows what some of the goal areas in physical education

might be.

1) Competence in fundamental motor skills. Thihgs like the

2)

3)

)

/ ’ N
- locomotor skills of running,»Jumpghg and hopping. The object /-

/
control skills, catching and throwing. _ e
Competence in selected leisure. activities. Sé that the student

may play games, participate in things that’ are going on in

the home, in the school or in the community.

Maximizg,physical development - growth and functional capacity.

' That is an obvious one. We know that as the body grows there

18 a need for physical activity.
Knowledge of selected cognitive concepts such as body awareness,

sports skill appreclation, relating activities that go on in

/

103




PRIMARY

2 = Average Prlority Goal

Fig. #42

friority Goals by Age Level

GOAL AREAS IN PHYSICAL EDUCATION® P§E§cgoog g
1.. Cempetence In fundamenfal/jkllls. 1 1
2 Competenceé In seletted lelsure activities. 2 2
. ) . . . . .
3. Maximize physical developmenf-growfh and i. 1
- functional capacity. :
4. Knowledge of selected cognitive concepts ~ .
© - body awarsness, sport and sport skill 2 2
o appreclation, relationship between acflvify '
and well-being.

. 3. Competence in selected soclal traits - x ,
cooperation, competition, leadership, | 1
etc.

6. Functional level of physical fitness. 1 1
Code: 1 = High Priority Goal
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the school, the home and®%the community. ,

5) Compétenceliﬁ selected social traits like competition, co-

operation in games, following rules, things like that.
KL A functional levellof physicai fitness, .
 These mightngenerally‘be the goals that Qe would see in
‘physical education, for éli students. "I think that typlcaliy
these goals wodld be congruent witﬁ the general goals of edu ‘on,
The next thing,yéu‘need to do in selecting goals 1s to(:::zify
the goals that are most important ror~y6u§ students. Certain of
the 1ist of six or seven goals will be of higher priority for
younger students and éerfain of them wilI’Eg’;;\higher priority_
for older students, Thé éognitive concepts mightlbe a higher
‘priority for ybur secondary students or young teehage group. When
you decidé what your priority goals are,iyou'will‘r;nd on the chart
(Pig. #42) the priority goals for the pre-school, primary, elementﬁ}yv ‘
and middle age‘groups. You might decide to use those, or might o
degide that you have different priorities for your students.
Using the chart (Pig. #42) and thinking of one class only, write
déwn the priority goél: fcr tnat groupgof students on worksheet #1
(Fig. #43) 1in the space that says Physical Education Goals. Jot
down which of these goals would be a priority for the part;cular'
qlass you are thinkiné of. The chart (Fig. #42) shows the high
%riority goals in each age group, : )
1). Competence in fundamental skills, is a high priority for all
except the:tweive to fourteen year old group. .
2) Competence in selected leisure activities is a priority goal
/ A

for the nine to‘eleven year olds and the twelve to fourteen

yéar olds.

fRY
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Class e AQUATICS'MODQLE
School - Performance bbjecflvgs
;- mental adjusiment ..
Age Range’ to water
N front float
Year — back float o

water entfry
finhing sfroke
human stroke
crawl stroke

Physical' Education Goals:.

l. : : . back crawl stroke
' elementary back stroke
2. : . change direction and
. position '
3, survival stroke

freadlnngafer

PHYSICAL FITNESS MODULE

abdomlnal strength and

"~ endurance

arm/shoulder/chest
‘strength and endur-
ance

heart/lung endurance

trunk and leg
flexibl ity

~ relaxation’ _

baslic condlflonlng

routine

Other -Objectives (Name)

SN

o - Worksheet #1 Pig. #43 -

.Performance 0bjecf1ves :

BODY AWARENESS ‘MODULE
Performance Objecljves

body actlons
___ body parts
body planes

AWARENESS OF ENVIRONMENT
B MODULE

“Berformance Objectives |

shapes and slzes:
spatial dlrections
personal space
general space

AWARENESS OF BODY POSTURES
' MODULE

Performance Objecflves

standing
sitting
walking
ascending and descendlng~
stalrs

____holding and carrylng
objects
1ifting
__lowering -

CONTROLLING THE BODY
MODULE
Performance Objecf(ves

log roll’
shoulder roll
front roll
back roll
2 pt. balances-
| pt. balances
___dynamic balances
bounce on trampoline
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mental adjustment
- to water
. : front float
. ___back float
water enfry
finning stroke
human stroke
.crawl stroke - i
back crawl stroke
elementary back stroke
change direction and
» position
survival stroke ;-
treading water

PHYSICAL FITNESS MODULE
Performance Object!ves

____abdominal strength and
endurance
arm/shoulder/chesf

BODY AWARENESS "MODULE -

Performance ngecflves v

+..  Performance ObJecflveé’—\\

____body actlons
___ body parts
. body p]anes

AWARENESS OF ENVIRONMENT

- MODULE:

‘Performance Objectives

shapes and slzes

____spatial dlrections
personal space
general space

. AWARENESS ‘OF BODY POSTURES '

MODULE

Performance ObJechves

standing
sitting
walking

ascending and descendlng

strength and endur- . stalrs
ance , pushing
heart/lung endurance pulfing

frunk and leg
_ flexibiilty
~. __relaxation
baslic condlflonlng
routine

'~O}her Objectlves (Namé)

1

IToxt Provided by ERI

éngﬂl(?ef #l

___holdIng and carrylng
objects

i1fting
lowering

* CONTROLLING THE BODY

MODULE

Perfoermance Objectives

log roll
shoulder roil
front roll

" back roll,

2 pt. balances
| pt. balances

dynamic balances
bounce on trampoline

LOCONMOTOR SKILLS MODULE
Performance 0biec+lve§

run

leap :
horizontal jump

vertical, Jump
hop
.gallop

sllde

skip

RHYTHM MODULE

Performance Objectlives’

even beat
uneven- beat
accent
communication

OBJECT CONTROL MODULE

|
e
S
Performance Objectives |

___underhand roll
~underhand throw
overhand throw
kick '
continuous bounce
catch

underhand strike
- overhand strike
- _forehand strike
backhand strike
sldearm strike

11

1539
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- 3) Maximize physical development~growth which is a high priority

across groups.
I

) Cogn1t1Ve concepts, 15 a high priority for the nine to eleven

and twelve to fourteen year olds. .
5) Social traits 1s a high priority across age groups.

6) Physical fitness 1s also a high priority across age groupd.

The last step in identifying geals is 1nd1caﬁ1h¢\pﬁe objective

which will eperationaiize your goals. On the worksheeﬁ (Fig. ﬁu3)
you have a listfor‘all of the objectives in the primary skillsg

"

of fI Can"., It would be our opinion that you could-check evenyone

of those obJectives, in terms of the physical educ¢ation goais that

you chooge, Some might have higher pr}orities than others, but
probably in some way or another, every one of tﬁem would help you
reaeh thqse geale., There might be some that you would add.

These are performancevobjectives 1isted'and there 18 no
sequenee assumed in the performance objectives, only in the enabl-

ing objectives. Is there any order to them'in terms of choosing

them or in the way that you w&hld teach}them? ‘Are they, listed on. .

the worksheet in the prder that-yqd might follow? Tofteach, no
they are not. There 1s no assumed order here.’' We would agree
that there probably 1is an order in which children learn skills,
but we haven't ordered the performance obJectives that way-. Inr
some of them the order is logical, such as aquatic skills, mentei .
adJustment to water first. Sometimes there 1s a logical sequence
which you can see, You might learn to hop before‘you learn to
skip. We do not really knew how children learn skills in terms

of an interskill sequence. Do they really learn to run before

they learn to throw, before they learn to catch? We “are Just

beginﬁing to learn some of those things about normal children.

Lot



~104-

That is why we have not sequenced the performance obJectives. . o
We are ready to put on our program. Use your worksheets |

(Fig. #43). The first thing is to delimit or expand your 1list of
performance objectives, Propably the bfggESt thing that can help'
“you decide- tais is your facilities and equipment. The "I Can"
material can be used with the very minimum of equipment, but if
_you donit have a pool, you are going to have problems with aquatics,

In the eiample (Fig. 44“) the teacher has XXed out all the aquatic

obJectives. Theae absolutely cannot be used because th#re 1is

no swimming facility. If &ou have an all purpose roou, 1f you

have- a few balls and you are creative enough. to get some tape and
mats, .you can prgbablj do aly tl's‘a rest of them, except perhaps the
'trampoline. Co through your worksheets and cross out any that you
S cannot‘do. There may be some that you might add. Don't worry
about the numbers on the example yet, just cross out the things
that'you can't do becausc of your facilitles,

Next, place a priority‘onweach objective that has pot been
crossed ovt. In the example the teacher placed (1) on priorities
that were h‘qh Tor her students, (2) on medium priorities, (3) on
low priority obJectives. Keep in mind your goals and what you
know about your students. Do not worry about how many ones, twos,
or threes you have, Just look at each objective and decide if it
is a high,'medium or low priority for your students,

Some of the things to think about as you do this, that will
help you.méke your decislons follow. First of all, is there a
séduence‘in which §ou see these objectives are learned? For instance

in this example the teacher decided he must teach his students

about body parts before he could teach some .0f these fundamental

~




| CAN MODULES W' -

Class _Zz  AQUATICS MODULE
{‘ Séhool. ¢ o 10 Performance Pbiecflves
- mental adjustmefit

to water

Age Range' /5 ~Z‘¢£' (A 24

Year /974 -74

/I - . .
Physical Education Goals:

P 7724/67?% o a,oe,(mx_,
clecie L 2e-. T
2 7yes: C(‘CM-J( > Loceel

4}(& (e 4f2‘/(, (e Lrildl
74 N

. (4/ (WP 4 (‘
C7?¢?Zé'tv6?ttfﬁkqfqﬁa ol e
b7 e letind . va) ay foog -
,ed(/,ct,c'zc(c&/ 4/’44,& <

treading wate

PHYSICAL FITNESS MODULE
Performance OpJacflves

. ‘ * /_abdominal strength and
endurance oo .
- ’ - _/_arm/shoulder/chest,
strength and endur-
ance ¢
( heart/lung endurance
trunk and leg -

1

‘ © flexIbllity
- _/ relaxation - ° .
/£ baslc condlflonlng .
- routine .
€ . .
io . Other Objecflveg (Na@e)’
e .
y Fig., #ulh

+ Program Plan WOrkshegf.'

A Y

" “’ -

;RFORMANCE OBJECT|VES

BODY AWARENESS MODULE
Performance Objectives

.4 body actlons

/. _body parts
/__body planes

AWARENESS OF ENVIRONMENT
MODULE

Performance Objectlves

/ _shapes and sizes
_Z__spatial directlions
/__personal space

/ _general space

- AWARENESS OF BODY: POSTURES
" MODULE '

Performanpe Objectives

i sfand!ng

g s Ftting
_9_walking
3 = _ascehding and descendlng
stalrs” -~ .

' 3 pushing

S, S pulling -
*, _3_holding and carrylng‘

objects .

g:llfflng
‘g Iowerlng .

CONTROLLING THE BODY .
MODULE -
Performance ObJjectlvss

2 log roll

v shoulder roll
g f‘\nnf roIJ

R back rol |

2 pt. balances

| pt..balances
_R_dynamic_ balahces
52 bounce on +rampo|lne-~

3 -




" | CAN MODULES W'~ FRFORMANCE OBJECTAVES

* AQUATICS MODULE
Performance ObJecﬂves

. BODY AWARENESS MODULE

Perfor:mance éb_] actives

i G TR S g e

" bbdy actlons
/___body parts
/ bcdy planes

AVARENESS OF ENVlRONMENT
' MODULE

mental ‘adjustmgfit
to water

Performance Oblect!ves

ol - shapes and slzes
° _/ _spatlal directlons
el /_personal space
ol / genaral space '
;e ( —
e . , AWARENSgSUEE BODY POSTURES
p£2cZ - pHysSICAL FITNESS MODULE
< ‘ , ’ ; Performance Objectives
f vPerfo,rmance Objecﬂ{ves, Z standing . B
/ _abdominal strength and g sitting , :
endurance _9_walking g
/. __arm/shouider/chest
. strength and endur- . stalrs
ance . pushlng
/. _heart/lung endurance - ulding
: 2. trunk and leg 3 _3 holding and carrylng
: flexiblilty . . objects
/ relaxation o 2, I1fting
/__basic conditioning 2 lowering .
routine . .
. N CONTROLLING THE BODY
Other Objectlives (Name) ~ MODULE
Performance_ Objectlves
. log roll
shoulder roll
2 front roll
» _R_back roll ,
2 2 pt. balances
' X _| pt. balances
»FEchrkshegf . Q - 2__dynamic balances

22 _bounce”’on trampoline
”~ i . . ' . -

. R
LOCOMOTOR.- SKILLS MODULE
" Parformance Objécf'lves

/__run
L. leap

/ __horizontal Jump R ¥

e vertical Jump

RHYTHM MODU LE

Performance Ob_]ec‘l‘lves

Y, _Z_ @aven beat _
g uneven beat

2 accent

1 hop R
_____gallop L
= sllde o .
J_Skip ' ",”'2- i

< commun i ca’flon «

" OBJECT CONTROL MODULE
Performance Objecflves

3 "3 ascending and descendlng 4 underhand roll

4 underhand throw ] S
22 __overhand fhrow S;
SR

)

[ "7 klck

« 2 contlnudus bounce
A ——

~“catch
_<2__underhand strike
_ﬁ___overhand strike
A_forehand strlke
2. ‘backhand strlike

" ¢ sldearm strike
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skillsz So body parts was a high priority for him. There was
a sequence that he saw 1n the learning.’ He also felt that some
-of the fitness objectives were of J higher priority in terms of
learning skills, than some of the more involved fundamentag skills,
Ybuhalsb might eoneider an anticipation of sports and leishre;
activities. For instance a lot of‘oer centers have bowiing~teams
_for their students. Therefore, a high priority might be under-
ﬁand roll for bowling; . There might_be a spftball league 1q:the
~'~sdmmer and perhaps that ﬁould'put a high'p?iority on throwing, -
catehing and running. . Think about.any activities that:gb on
ieieurely or sbortswiSe that your gtudents participate 1in when
' you decide priorities. . |
N Another consideration might be _your skill. You Wa;t to teach
. “soﬁething that you are comfortable with. ' g} o

The third step is to 1dentify the amount of time yoﬁzgéye_
for 1nstruction. You are going to have to pinject for next year,
i but I'wquld say 1f you don't know specifi¢ally about next year,
try to figure generally how much time ‘you have had in the past.

It will probably q§ similar. To do that% set aside worksheet one

“(Pig. #43) and go to worksheet two (Fig. #bS), Program Plan by
Week On top of worksheet two, you will see some formulas. We
have fopnd in wbrking with our field test teachers that it usually
takes about 180 minutes of 1nstruction on an objective to get
noticeable change. The kind of change we mean is, 1f you declde |,
two focal points is what you will expect before going on to ‘
something else, then 1t will take you approximately 180 minutes

~ of 1nstruction, That 1is based on, our fleld testing situation and

the kind of changes that we got from those students, In the first

/r’/,.. ’ ’ ) ,
i‘)" A » AP . i
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column indicate the days per week that you are engaged in physical

education. “In this example it was three.  Some classroon teachers

have their own physical education dally: because of lack of 4

,'physical education instructor from outside. “Hopefully though, if

we encourage you to have physical education as a'high.priority.

(3

o
*180 that is the approximate pime that we have seen that At

that you can cover

of three days a week.

'Put”down the number’ of days per week that -you have fop physical

'your weeks ,of vacation or your weeks before holidays like Christmas,

you .have a physical education specialist that comes in once a:

week, you will continue doing some things during ‘the other days
But, you may know for sure, “or you may have a set schedule now,
You may feel that this is a high eﬁbugh

priority that you want to work on it five days a week. Of course

education, the minutes per day and then multiply that to find out

how many minutes of physical education you have 1in a week, Next

”

figure the number or weeks per year. .Don't’ forget to subtract

when'you have a.lot of school activities going on. These always

cut into physical education time. Consider that there are times .

when you aré in school but are not spending time on physical .

!

education.‘ Approximately how long do you spend on physical B

education as an average? How many minutes per year do you have in

‘ W

physical education’ Transfer the number of. minutes and divide by -

takes for a notliceable improVement in skills, You will find

approximately the number of Terminal Perrormance ObJectives (TPO)

t)

in _one year, such as the functional run or the

P

functional catch

0

- Now go back to your w0rksheet #1 (Fig. #43) and circle the

obJectives that you will use. in.next year's program. You will
>, _' ) ‘ .
i07. . *
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.. -prohably go through and pick your first priority obJectives first,
| obviously. You may find that it 1s not absolutely ‘what you want
to.start with next year, but at least you are going through the
process and considering some of the activities. |
- We will,discues Pig. #45, Program Plan by Week, At first
look it 1is rathericonfusing. We have no school the first two
weeks of‘SeptemBer. The third week washscheduled as an orienta-
tion time. {Imagine that the teacher is going to use this time to .
. orientate students on when they come to the gym, changing into o

o sneakers, things like starting and étopping and teaching them ..

some 'b'asic'organizational kind of things. Week four he started
with a basic conditioning routine and continues right through to
the second week of-November.' Then he is working on body parts
for two weeks, per. and gen. space for two weeks.
“ what you do here is lay your objJectives on to your'schédule
and project them across the numher ofrweeks. Let me give“you
some things to consider before you do that. Think again of any
sequence in which you would teach objectives. For instance ln
- the example he 1is working on body parts, gen. space and even
body_management kind.of things before he gete into‘the fundamental
skills. He probably feels that they need to know about these °
. skrlls before he can teabh them to‘run, Jump or throwfin the best
vy l L N . _ . _ _

1

< } o .
Coneider seasonal activities. For instance if you have a

bowling program,: you might waa} to work on the underhand roll:
right b rore the bowling program starts. In our example, Special

Olympfcs was the last week of school, so the teacher 1s working ~

on 5un, overhand throw, catch and horizontal Jump during the.

’/

lé)ﬂ . "’ .
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springtime before Special Olympics.

v Consider school themes. A particular week might be devoted
to health and how you develop a healthy body. The whole curriculum
deals with" the healthy body, 80 that in language class things are
read about nutrition. In'physical\education the teacherlmight ._‘
be working on fitness kind of things. That isn't reflected in
our example, but if you have school themes, 1t. might affect where
you decide to introduce'some of your objectives. '

Also consider instructional compatability. For instance we
talked yesterday about how throwing and catching can be taught
together easily. Some skills work out like that. You might want
to think about skills that can be taught together, h

Take the skills that you have circled and try to lay them
out over the entire'year. Block out your vagation time.or anytime
that you know you-won't have nhysical'education. vFor instance
‘on.the example there 1is a Valentine party and later'on a field
trip scheduled.' You can't use this-time for physical education.

Participants worked on their Program Plan with help from
the Michigan State Staff team. _ :

You all;went through today and tried to identify priority
Objectives and put together a progranvplanu The list that iou
have on the first wonkSheet is a 1list of all the objectives 1n
theqprimary skills oi_"l Can".' The‘total list will be available
in the Spring of 1976. The fourteen'objectives you will receive '
next month are selected ohjectives from the total package. Ten

or twelVe objectives are usually;enough to cope with in a years

time, so we feel that the fourteen that you'will have will be
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enough tor thie next year. . - ‘~\

Oonsulting is available for workshop participants: either
by phone or mail. ) .-
‘ In the three days that we have bedn working with you, we
have covered all of ‘the steps laid out in' the Teacher Behavior
Model. (Fig. #1) We feel that this has been a very successful
workshop and we know you will be confident in implementing the

"I Can" Physical Education Curriculum. - - '

"'Close of Workshop

'
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" New York State Department of Education ‘ : oo
Thursday, May 8, 1975 //

Reaétionnaire - , | ' o . .

We would appreclafe your frank reactions to foday s vworkshop sesslion. - Your .

“comments will be used In planning future presenfaflons. You need not sign
your name.

Ploase.lndlcafe poslfive and/or negafive feelings abouf the following:

l. lnfroducf!on and Overvlew of | CAN Materlals.

positive = 33 .+ .thorough...clear and efticient...practical...trausparencies
. Degative = 0 difficult to read...a little stiff at beginning...like task
. ' analysis...to the -point! ...well organized. :

" 2.. Assessmeht Practice with Fiims.

~positive = 33 .. .easily followed;..fantastic. Need more-discussfon of .
negative = 4 EOs 1l and 2...need new loops...excellent practice.
. Most useful session...show more examples. .

»

: }. Assessment Practice wlfh Demonstrptions. '
positive = 26 v+ .desériptive and thorough...a bit difficult as ccmpared to .,
negative = 2  films...prefer films. Allowed for "stop action"...adequate...

' ’ ~lets you see how quickly pattern: occurs...show more
"deviations".

-

4. What do you consider to be positive aspecfs.of-fodaY's presentation?

BEven gross motor skills can be teaching obJectives! Clear and concise. Task
btreakdovn. Warm, friendly personnel...filmg...informality...presenters well
prepared and knowledgeable...motivating...on schedule...interaction with

. .presenters...amount of time appropriate to amount of information...hints based

" teacher experience.
S. ﬁﬁh? do you consider to be negative. aspects of today's presen?aflon?

Film production...more on EO 1 and 2...mechanical problems...give more
examples to answer gnestione...live demonstratiqn...more films...lighting.

o

[}
h 8 v i

3. thor comman+s~ . ' : 9 e
I like the idea of outlining the focal points...materials should have been -
distributed earlier in workshop...many insights on motor development..q
ccmfortable...lookiug forward to tomorrow! »

» 7 ]
I CAR atarf comments: Responses were generally positive. Most negativé responses .
dealt with poor quality of films and inability to read
transparencies.

. . | i .
Q . o ° . l/’

=
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New York State Department of Education
- Friday, May 9, 1975 '

Rea&tionnaire

Yo wquld appreclate your frank Eeacflons to today's workshop sessfon. Your

commants will be used In planning future presentations. You need not sign
your nama. ' '

Picase Indicate positive and/or negative feellngs about the folléwlng:l

]

l. A;seSsmanf practice with students. .
positive = 25 My ability was enhanced with actuhl practice...the forte-of th
pegative = 0 workshop. . .needed more help from program coordinators...

' to
10 minutes is too 1ong...extremely}pseful...gave insight in
how to assess in real gituation...allowed for comparison of asgessments.

2. Prescribing Instruction. .
" positive = 2b Easy to follow...
* negative = 0

3. Iﬁdlv!dual!zlng Instruction in a group setting.

i:;:ziz: : 1; Good ideas and techniques...basic but useful...too idealistic.
not ‘as interesting as previous sessions...clear. '

. ’ ’ 2
4. Implementing Teaching Cues with students.

’.positive - 21 Students seemed to learn quickly...suggestions given were

. negative = 2 positive...could see results...basic but useful...should have

' : occurred immediately after assessment practice...couldn't

‘ hear during demonstratiom... r .
3. Pilenning a lesson. -
positive = 22  Helpful but a bit elementary...easily fpllowed...really
negetive = 1  practical...seme procedure for any legson...cleared up a
lot of questions...well presented.

6. \Vhat do ycu consider to be positlive aspects of today's presentation?
Working with students...built my confidence...good program overall...
irprovement of students in such short time...learning to asgsess... .

" guggestions of methods used by other teachers...planning a lesson. //%/

-
7. ¥hat do you conslder to be negative aspects of today's presentatioh? .
Sometimes a bit too wordy...temperature! Too tiring for students...too much
repetition...not enough tire with students...individualizing in group setting
demonstration unclear.:,more students through sthiona more quickly.

I CAN ataff'commegpg: The maJorityiof partvicipants found practice with
students to be the most positive agpect of
Fridey's session.

Lo

\“'
17

rd
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" New York State Department of Education
Saturday, May 10, 1975

Reactionnaire: -

We would appreciate your frank reactlons to today's workshop sésslon. Your
, comnents will be used In planning futura presenfaf!ons., You need not sign
. ““/your nama. .

Piease indicate positive and/dr,negaflve feal Ings about the following:

e Evaluaflon and record keeplng.
positive = 20 ‘Difficult but clearly explained...forme need to be
negative = 0 improved...will help 1n planning a better program. . .
' excellent charts.

2. ldentifyling goa\s and planning a program.
. positive = 16 - More time needed to plan total program...well orga.nized. .e
negotive = 2 good time-of year to plan...difficult until I aggess...
should be developed in Fall.

~

3. What do you conslider to be positive aspects of today's presentation?

‘Tdentifylng goals...good explanations.. .implementation model...discussion...
genuine concern of I CAN staff...planning & program. ..good culmination.. « N
enswers to, individual problems...evaluation.'. .o

4. Vhat do you consider to be negative aspects of today's presentation?
" The "Hang-up" concerning materials availability. . .needed more time at the
~ end to ask questions...not having ma.terials until the end. ‘ o

5. Other comments:

T

.I cAR B'éaff commentsg:  The time we spent foreZtogrém planning was genernl‘lj
seen ac inadequate. Otherwise, material covered was well received. The
ntaﬁ" should have been clearer about the availability of materials.

2




