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. education - élbeit big

The * natura curiosity of the child is the mainstay upon uhich the

00l -movement 1s fbund?A Children want .to know, children

it is said that‘the c¢hild who

('ud"“e— *

is not disgouraged ‘from learning prefers the,nauié of knowledge to +Lhe

Louy R .

of & dinner;i in fact the child‘s greatest hungqrxis to

i
/-
//..

-

‘want to und/;stand, children’ seek to learn,

4
e

many

" undergtand and master. his world.

P 1

xhe British Progressive}Sohools which open/g towards the end of the

neteenth century§intended to feed the child// natural hunger. in a sense

the schools formeé’a logical extension into the twentieth century of the

Bumanigt philosophy which had been growing and expanding

8crgss curope
8 ' !, ,
ever since the T%oteatant Reformation and the Renaissance:jizThe statements.
Lo ?’xd.m?\(
of Luther called -for the 1nd1vidualization Bf'education,

3 \WQN\XOQC\ /
goal “as that mor e people and people of. hll

universal

1‘ L2

-classee ehohld be able to read. the scriptures,

..
- )

S, ,
Even earlior the ltalian humanist aenea bilv:.o \1405" - 1464),

/
became rope Piug II, came tp see education as a means quself-development

who
and mastery over the tasks/of earthly life. Education came to mean
becoming the kind of gentleman-who can take his destiny in his own
hands. (}Previously only religioue education and preparation for the life
beyond existed i) P ‘ \

t In the Jewish tradition Talmudic scholars of that time were

saying "Let the. torah be a tree of knowledge to him who .walks in itg-

vay.” This might be 1nterpreted as’ allowing éach individual to find
' LY
his own visdon and conviction as he sees !it;
NS ' A ‘

the slow revolution in humankind g thinking about thinking and

o.v~0u(\c\ m voow\é mo_,o)\\ Cu\\bv—e 33 o\s\d YR e .

learning continued. %he advent og the scientific reasoning observa-

1A

tiom and experimentation such as that: which iound valileo locked in

prison} brought with it doubt gf the religious dominated revelatione -
. /‘ \ T Il . ' "

/ )
i




~ of knowledge. Throygh dint of hard work, the authority of tradition was

k4

" - broken through and humankind moved rurther towards ind1v1duallsm and.

- ) . (

self-determination, .
. ' + ’

L .
. ,

sacon (1561 - 1626) in novum Organum,(a series of aphorisms én the
. ¢ 5 :
. 1nterpretation of nature and the empire of manf}stafed in critic1sm of

the system of the- t1me that\ "log1c ;ather assists in conflrming and

- -
)

rendering inveterate the errors founded on vulgar notlons, than in

TN cane.

. e
4 -
3 3 aﬂd is therefore more hurtful thah truthful .” Tem—ee:

-. . searchi _after truth;

\;\T‘ .‘N N1 %Y \»&LM’\ N K \(\,V‘(\ —CSL Q\,Q}‘_
‘. Thinklng and reasonlng became an essential part of the young - -

.

ngntleman 8 tralning. hnthuslasm tor self-development and 1nd1vidual

s between considered cauges and

-

discovery of riew facts or relationshlp

4 ' -

effects toolk on greater value.

o )
rhilosophies, though - all philosophies ultimately suffer through

their own assertions and assumptions. ‘+he written word is somehow

1nadequate to the job of expressing thoughts and feeliﬁgs as

1houghtk that 6?‘20\_ a considered

always

' ‘ ‘they, were first thought and” felt.

refleetion on: »current condltions are often taken over by fanatiés and

made into dogma where they are not meant to be.

Lo
rah

L d States, Froebel and Pestalozzf\in Europe,/

John Dewey in the vnite
P
/;;and later Neill divid&a

~

and others, crystalized for modern times the 1

-aotualizatidn growing in systemof educatidfal practitce

s

and growing self

“ .foqbyoung children:

’ :o:&hesééihoughts that had always been wlth gome beoame the properi

of a larger community. - The progressive school movement flowered across
o

both the muropean and american continents, was interpreted, reinterpreted

n

° and nisinterpreted over the years.

&

\(n\.':\. zel and “serne\. ne Tg\eg\_, } TN \;-QW(\A .
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e . a . ' - ‘ ) : E-lspe.th-Raymbud—Cox (10)‘

A}
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' 4 The King Allred School Society was founded in 1897, a vear before the school was opened. Its purpose - .

‘{_‘"‘\ ~Was to open a school based upon principles now widely recognised but at that time rarely emploved except in,

° -, extreme cases for young children. The most important of these ideas were, ‘and still are, co~cducation, belfef .
in the edlycational value of personal liberty, and no conipulsory religious education.

. In 1897 it was notsconsidered imparmnt for girls to be educated, and of those that were, very few went to
Schools with boys. Even now there is still a great number of Segregated schools, ‘althouf,rh co-¢d schools have
80 many advantages. The main one is that one grows up accepting naturally rélationships between boys and
-girls. With co-education non-academic subjects like woodwork, ncc(ﬁcwork, cralt and games can be taught to
both sexes instead of the traditional system of girls loarni.ng ‘cooldng and ncedlework and boys learning wood-

\V.O rk. N . k .

KAS belfeves that a well-rounded education and self—disclpllne‘arc not achieved by' relying on punishment and
rewards such as marks and prizes, but on interesting the pupiis in the work and the running of the school., A

« Brecat emphasis hasg always been placed on self-discipline. Trusting the pupils from a very carly age and
helping them to make their own decisions, means that by the time they reach the age of twelve or thirteen they
arc ready for more difficult and fmportait work and thay they are usually more responsible than children at
*othpr schools who have been driven hard siAce the age of ﬂ,y{e or six,

The main principles have remained the stem of the school's ideas, "but even so KA@ms changed a great deal
over the past seventy-five years. When the school first started, work was done only in the mornings. In the
‘afternoons there used to be games, bookbinding, basketry and various other activities. (L did printing, estate
work, weaving, country dancing, lettering, gardening and keeping the cricket score! Bd) When exams  »

bgcame more important, choices as.we know thefn now were relegated to a couple of lessons a week.

For a long time KAS was the only school that had g council, Now many schools have one but ours is failing:

" it is rare now} to find more than thirty people present, except when the most controversial {ssues are dig-
cussed. This is because many people think that council is restricted by its rigid constitution, but perhaps -
there is still hope {or its future if itg basisg ig changed to suit the present KAS. .

At one time the fee wag £38:_13 shillings and pohpe per term for the gixth form: now ft is nearly triple that
for the nursery. As the result of financial pressures the school had to expand, and this ig g pity, for when the '
" 8chool was small it was casier to know more people well from different parts of the school; now people are
- lgss aware of the whole community. I would like very much to see more people from different races and back-
’ gx:bunds coming to KAS. It would be a very good thing if KAS were constantly to question its policies: should
sd much value be placed on exams? Should the school try to cut down its sjze? Should more camps and trips’
* be held? -

Although it has changed a lot I still think it is one of the nicest schools I know of. It is one of the only schools

I lnow'where you call the teachers by their first names; I think this is important because jt makes a friendly
and ‘informal atmosgphere. I feel that KAS is an especially good school for thoge people who go right through «
to the sixth form, begause it .relies on a teaching plan which helps one-to accept responsibility and become 'a
worthwhile member of a community', - - .

.

Marion Ar(’)nsohn (15)
1
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The King - Alfred School is one "of the survivors of the 1890's
& : .

‘wave of progressive schooling. it is an urban school, situated in

North uondon, xhe(@chool‘is, as it wag then} privately supported by
. . . ] ) .b )
fe?s aap contributions. ithe faculty is hired at the discretion of

the deall, who takes into account an applicant‘s personality, experience,

values, philosophy and suitability fb the community. academic traiﬁfng
. ‘ -~ ) .

-in subject. matter is desirable, but not necessary. rormal teacher-

training is not a requirement. at the school s start, parents did most
v . N L . : . 0
of the teachingrgnd full-time teachers were independently wealthy people,

or at least were not salaried by the school.
,

‘Children at the sehool are drawn from the local area. most of
the children come from financially well-off families, as the school
fees (while among the lowest.in the city, are well beyond the reach of

the average wondon family. Several children at the school are state-

Y
\funded and there is a small amount of money,available for partial

Y

feg-subaidies. {;

’ - bl

riost children at ning Alfred's enter at age four or at age

eleven. i1hose who enter at four come because of* the philosophical

ieaning of their parentg, family’tradition, falee pretentfonﬁ to
appropriate philogophical ieaningn, the name and prestige ofitNQ school.
Tposelwhose parentgs disbovef that K.A.>5. i5 not what they want to have-
happen to their ghild are soon withdrawn, shose whoée parents are
pléaaed with %he atmosphere and activities of the lower end of the

school begin to become ning alfredians. L =

. , '
£ They dance and cook and climb and run and laugh and cry end sooh
begin to read and illustrate their own stories. ~ ihey take trips to
the zoo and the top museum and th? duck pond in the park and sometimes

.

come across the field to see what the older children are Jqing. ’134;;§;£¥5¢=
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after several years of this type of eiplo;at1on children move toh

the slightly ﬁo;e formal lower and then uppef family groups.  .n, the

lower family groups seven to nine, year olds work individually and, in
s ' . .

groups furthering their reading, writing and mathematical development.

3

“ithe upper family groups.conSiet of Y '-.11 year olds. -4t is_hoped that

within ihe groups each child 1§ .seen as outstanding for sohe”ggrticular

skill or aspect of his or her personality and thus is in some regard

& group leader. uach memben of the group should be hav1ng satisfying

i ‘ and productive exper;en?es of both learning ano tegchlng each day .
along with continuing grawth ih_self-conridence each child should be
asking for and be able to accept information and ideas that might help
them to direct their’ thoughts and express their 1qpas more eftectively

At age eleven, children yho have 'come up"- through the wower

within the community.

ochool “oross the field to the middle and vpper Schools, Here they

meet the new ch11dren who have been admitted at age eleven, Chikﬂren

who enter qhn.b. at age eleven, differ somewhat as a p0pu1ation from

those.&ho came at age four or duryng their lower school years. At -

. : - b -
least half of the new eleven year olds come because they uave failed

oter type L oadh .l

they see themselvee/au failures either

academically or socially op both uften their parents gee them as

failures too; these children come to n.A.S. as a last- resqrt gchool,

¢
hapyily treated ag a valid person.

\

-

ot ’
L or as a hope. their parents have deopaired of their child'ig abillty
to learn succeeefully within the regular school' dome
. children  who céit at eleven have rebelled, forcefully or quietly, against
the education they hdd been receiving. they have their .-
l ' -Jf'd . ""Fv:_u /
. parenta to bring them to n.A. 57 as the local school where they can fHe




- .
. : 4 ~

e :utners come clearly because they and/or their parents believe in

'the philosophy they see set betore then‘hnd aré now able to pdy for the

.- -
a

type of éducation of which they wish to partake%

. ¢ Tt <@ .
4

- . 1in the niddle _bchool, each rorm or 40 chiidren is d1v1ded into -

two parallel and un-streamed groups of 20 children, generally lO boys

.-

and 10 girls., - pach group 1s timetabled. through the traditional school

i

subjects for sritish children ot tneir age --snglish, rrench, maths.,

[N

docial otudies, weography, Art,rhysical sducation and the acxences.

Lheir séhool day .is divided *nto eight 35 to 49 minute classes' there //

.

is a 35 minute. break midm ning and an hour break for lunch. 30 the ,

»

architecture of their daily living at school is, in fact,. ver,

structured. - within egch subject, some choice is ‘availapld; the

subject teacher ‘at n.A.>. is free to teach both the

the style or method of his or her choice. iHF child is free to learn .

o

or not to learn that subject matter and to acdommodete or not to, the
¥ . . ) T
style presented: . . .

e -

in the upper bcnool \egee 14 - 18,, the learner elects to take
courses from the range given with an ain'towards passing examinations

in tge subjects studied. vourses can be taken for pleasufe, 'as exam-

3

ination remains voluntary,
' ~
, docial aepects of the echool wt.ich help to give it its own
( .

" special atmosphere begin with the calling of teachers by tHeir first

. o o
names and probably end with direct and vehement confrontations of ,
e e e T ae> S de\-nec\
personality, beliefs and authority or power. ,\rowerléaﬁ/n rational . onle Wik

4
basig, whereas genuine authority is natural and compfehensible./

ithe ochool vounoil or uhildren‘ea;ounoil served as a tforum for oom: - .

- «

munication amonget staff and students about all aspects of the school,

necent council motions have ‘included (1, that attendance at all lessons :

» - ) ,/ 7
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-

become voluntary, \2) that cnildren over the age of sixteen be permitted ~~ .

to smoke cigarettes, ds staff ever the age of sixteen are & pfivileged, -

“\3) that all money raising at school be in aid of specified charities,

‘\4) that uounc}l be abolished because of lack of interest in uouncil{/

EN

4 study of the- uevelopment of Jnoral judgement among tne children
at ning Alfred ip showing thls~a5pect of learning to be different from
that foun? ameng‘the mqinétream of children in the age ranges selected

for the study. . +he riagetian proflle of moral development does not fit

—_—

the gehe&iour ‘of the ning aAlfredian child. as th;s information comes

,

[

froﬁ the séon to be completed doetoral thesis of mr. ulenn uLiebman, “

. . [ .
specifics of how the n.A.5. children differ from the other schoolchildren

L

in the -study and a statement of comparison of the varying groups® attituges.

and actions as adué:s is as yet une vaileble.'~ K .
: » . ¢¢} ‘ 4
) . _‘0‘ 'S / -

i voes K.A.>. worky = - ‘ - L —

-
*

what was progressive and avant-g.rde in 1897 is not necessaﬁily 8o

Ky

in 1975. ‘un the other hand what waa,healthy, happy and frultful in 1897
U
is not necessarily bad in l975 r1he 1deae on which A.A.b, was founded

that, first of =all, personal liberty be respected and accepteq as a value

hd »

in education, that boys and girls be educated together and that there be

no compyleory;?gl{gious education 5till seem to me to be valid aqg-valuable

? N e
precepts of a twentieth century educational setting. .

une of the ways in which K.A.>. has tallen down, in my opinién, is
in  accepting its values as rigid and#complete. J-hange and accommodatien

_to the outside and ongoing world appear slowly and painfully. R.A.D.

) worme . oy ot
has become\a etatic symbol, a time piece of the progreeeive movement .

the school population has: nearly doubled in size during the pact

t
four or five years. vlass and group sizes have increased. nqulpment

. S W
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CEE . :
nas remained strtlc - old, often not wor&}aﬁ’ﬂxhqrnot ernough of anythlngo
TT\\\Fw : natlonal examlnatlons have been brought in ior the older chlldrenr as

ke "

a measure of themselves against their. peers at other - schools and as
emse 3 . d ! .

v

- .
.

a means of waining entrance to institutes of further edugation and

university. 1there is less)and less,time for non-academic subjects
. e , R . . -] .
. - - ‘. - :
. suel as woodwork, dance, pottery and gardening and non-examlnat%on

- linked programmes such as-calllgraphy, magaz1ne publlcatioof»hOSpltal
. ’ . . . \

. volunteer work and camping. 2

]

! -

a )
cauS'great sin of K.n.a., and 1 am speaking of the school , !

. >

' where 1 work and lee tive days a week tnrough my own choice, is the

! ’

misuse. of schedullng and timetablink. oy dividing the day into bits,
° - ' . -

the unity of growth.and kmowlédge is largely destroyed. wchogt”becomes -

*

« ‘subjects to do well at or to sleep through and education_ dtlearning .
’ . ) ’ ) A4 ’ \__._\; .
become something you do with your iriends durihg g break or over 3

weekend. wuoting vohn uvewey again "ithildren acquire great dexteiéty
/

°

in exhibiting in conventional and expected ways the torm ol attention N

L] . i

to school work while reserving tné inner play ot their own thoughts,
. 1 ' ‘ .

‘

/ 1

images and emotions tor subjects that are more impuar tant to them;/bﬁt-
quite irrelevant,-

s v “
¢ s N

ieachers are ccmbjiigéyto work dirggtly with the children from
9 to 4 eachfday, seluom if ever having a block.of preparation time.

. .o =3 ) )
The 35 minute limit to a presentation, thought , diseission or meander v

-

K is, obviously, a great handicap to the teacher ano/ﬁo developing & solid

'

learning reistionsbip. \.n all tairness, . mujﬂ say, that more

. -classes this year have been timetabléd tor double or even tripﬂe periods

IR |
than were the year previous to thig one). ,gw\\\\
. . . - , ~ .
, - . . - ™~ -
vouncil is rauther inettectual. as 1t 18 not timetabléa&fhto the
: /
L week, crnilaren muss agree to go to councll during what ‘would ctherwise

.

¢ . -
— _ .

4 .

10

~1
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P . 3

be/ an outside break. meny interested‘members ot the community find it.

LN . : :
) Just too difficult to give up an halt-hour of football for a'council .o
, \ o . . ’ P .
. mgeting. 1f the school %pmmunity_as;atwhole sees cpundil now as not as, -

’
- ' - ipportant as the academic-examination subjects, how do the. younger members

:
. .
:

4 .

4

takeg

o{ the community come to see council as a valuable experience of which to

2}
N

ﬁ\

.

>
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. Questioning,

"and opportunity;

A most positive feat?re of R.A.5. i8 the right and opportunity

presented to question - to question stali, self, subJect matter and

veaving x.A.S. each year is a small and'sturdy band of

”

questioners, eeekers, young adults who can-and generaliy do'succeed in

coping with today's society being happy and making p031t1ve and individual

.

contributions to the 'larger community ot humankind

. -

Another very p031ti#e teature of n.A. 5. is the recognition thﬁt,

just as everyone cannot tit into the same size dﬂi& not every child can:
3

1earn in the same way. ihere'has always, it appears, been a quiet.

recognition of iearning abiiities and disabilities at K.d.o.

_the Lower ochool, but also in the middle and upper ochool, children who

appeared to be»unaple to iearn academicaiiynwexe accepted as Valld 1ndiv-

»
"

iduals and giventrecognition and praige in-the areas ot their successes,

be that games, ,drama, carpentry, music or whatever.

were given time to develop etficacy in the usual academic precursors of

.

These children

reading, wrltlng and organized thought; The

somehow they never did;
- ,
child with genuine vearning uvisabilities succeeds as poofly in this more

-
’

relaxed environment as does his c.unterpart in the traditiqnal school.

\
e does not come to-use 1earn1ng gkills of his own accord: through desire

he cannot satisfy his own thirst for eelf-sufficiencyc
\ a
at gchool. . :

» 4
1)

now that 4 have giVen you perhaps a more detaiied sketch than you

might have wished of some thqugnts Leading up . to tne progreesive edu ation

.

movement ani an outline of tne yartituiar ana rea. scnooi uitnin tne

rarticuieriy,

-




traditional progressive iramework 1n which . teach, .’ will attempt to '

° o1 . . '

descrdbegthe uearnlng uisablej ¢hild in this setting, his or her

w0 ° . ° $
-

b - < ' y '
Asimilarities to and difierences irom other uearning ulsabled vh dren

and his or her needs and progress within the sggdaf? Ce -
M ' - ¢ yamas JN& h\

uearnlng *visabled vhildren at KilA.o. are,napplerpthan tuel
counterparts whom 1 have Seen 11 vritain and inztne united otates.
i1Hey have opportunities to succeed‘ana tney ao succeed as pegple,mfre -~
. . . . - a
regularly tpah do the cniluren in more classlcal schoois. *as there , ’

is a fower value placed on academlc‘?ﬂccess by tne school as a whole.\

~

the child is not compelled to see hlmseif as a tota&’failure és a M
. ‘ -
'consequence of some academic tailuré, there is morp respect Ionfﬂr.\\

' ol -

tne whole person an tn1s environment, ma1nta1ned even 1n the growing

1]
specialization of stuales presented 1n the middleqand upper ochoole.

- acknowledgement is given 1or ail contributions to the group eziart

" or proJect- * those "who read, read, those who drdw,,d;aw. vthers

.

build models, intef@lew outsiders or voice their opinlons. verbals . .

. /\ P . ~ —
»

intelllgence and express n are highly valued, The children do not Co

\

feel a pressure to produce heaps_ of written work for the sake of work.

they knows and respect that the teacher 1is 1nterested in their -own - ‘ \

'persoual growth and tneir groyth 1n‘€p1ation to the body oi’kndwledge

. . at handt uf course'there are pplluren'wno 1;te£prét a‘£?9F oi . | "h 3
external‘pressure a5 an invitataon ;5 do no-work of e’thiuking; : '

. “ - h ) - * []

o ‘learning nature at alf?# general thege are children who h?ve come - . .

L,

* to K.A.u. from rather.more pressuriged environﬁenté. ‘ - O - ‘.
‘ ‘ . ! e i N e

. 1he percentage of “Learning visgbled uhilcren at A.A.>. is sligﬁtly-

higher than would be e pected in tne ne15nb ood or lecal school in . T

-

Lo
britain. zhis is .o ngeVeral reagons. f irpt of all, the aVQQE& . ‘ .
a.

intelligence level \

mearured by pinet, w.l..... and otrer standard ] ¢




1%,

tests} is sllghtly.hlgher ‘than that Iound in the ne:ghbourhooa school S0,

’\ tbe populatloh is skewed away irom the slaw learner and the child of 11m1ted

\\\
ellectual iacultles. Then there are very iew culturally deprlved or
. \J o
- soclall§5 1sadvantaged chlldren at K. A.o-, thls lowers ‘the percentage of

chlldren who mlght suffer educatlonally as a result of lack of or poor
»{" e

i R
early exposure to language and learnlgg tasks. Also newcomers to n.A...

- at age eleven oiten come because ofﬁsomé/dlfflculty that has not been
N o ey /
- T

dealt w1th 1n the tradltlonal school‘ -these difficulties are either of
a learnlng or emotlonal nature, or some combnnatlon of the two. 20 the

Jpopulat1on is skewed to middle class chlldren of average or above
average intelligence who fall into one of three groups:- . . v

S

l. 1learns approprlately ior age and\intelllgence and is
happy most of the t1me, contrlbutes ‘to the communlty,

2. “does not learn approprlately for age and 1ntelllgence

..;Hn ,.9}' , and/or is unhappy self becadse of emotional
A . ’ - i o
L C ' dlfircultles, h '
5+ does. not learn apprpprldtely for age and 1ntelllgence Lo

~

- o’

because of’lcérnlng dlsab;lltles.

T . -, 4 - . . . . .
There'are~a number'éf older children at K,A S. who' sufter a compllcatlon ;

hd -

v ¢

ff:of learning and emotlonal dlfilcultles as a consequence of 1nternalizatlon ’
of ieelings of failure, irustratlon w1th own ablllty to teach self, guilt

irom iallure to succeed academically and begln to contrcl own destlny.

. ‘, ¢ » . .

-

Now we are at the polnt of dlscusslng Learning Dlsabilltles as I
%

.

' see themq Belng Learnlng Disabled is not belng a-bad reader or a bad

)

speller or a "my mother says I'm dyslex1c." Readlng, Spelllng and other,
" tasks ean be used as 1nd1cators or symptoms of some underlylng Learnlng

Disab illty, but they are never in fact the Learnlng'Dlsabillty*mtself
M - :‘\[
' Learnlng Dasabllltles are concerned w1th how a person. goes about hisg

learnlng, not about speclfic learning tasks which he or she has already
- succeeded or falleg_at performlng.
. L . /.
Q : . ' . r:':‘ &) .
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How do we iearn? We.can 1earn _through:-

1. What we take 1n through bur senses, through what we see, what
. ) )
we hean, what we toucq, what we - sme11 and: what we taste,
h §
Ve gather 1nformatlon from our world through these senses.

2 We 1earn through 1ntegratlon.. WQ'co—ordinate what out

. [y

N dafferent senses tell; us about ou{ outside world.
} ) \q . . ] o ? . ' .
3. We learn through memory . We relate new experiences and

b

sensations to old ones, Tnoughts and actlons are relnforced,

either p031t1ve1y or negatlvely.-

»

‘ 4. We learn by organization. Ve'take the integration of new
' ' °
' and remembered sensatlons andforganlze them into new thoughts

and actions. - . , \ B Y

« o, -

5. We learn through action. « By doing,,we further imprint new.

' information through our"senses,into our memories. Thus we

become ready to accept and accommodate further new 1niormatlon.

6. Emotions - accepting what we learn. {
;-; UJQ k’\) \A T\\_ )J_\\ '—‘ V2, RN N H‘Q’ w [ Aﬁ\ e?v “\v\ L))e w.\,\\)_:\: ‘
“n e - |‘\~0 i\vuu'm\. New v s \) QN& u‘\&QJ\S\“*‘\(\\ ™ \

Learnlng dlsabled ch11dren may have their learning 1mpeded at the-

.

sensony level through »"L clfflcultles in dlscrlmlnatlon (1nput),

\

.attention span, sequenclng of 1mages, etc., ‘in the 1ntegratlon of neu

- L2

sensory information into the fund of sensory memorles, in relatlng
1nformat10n from one sense to another, 1n the expre551on of thoughts

)

images, sensory 1mpresslons and 1deas or any comblnatlon of dlfflcultles in

v
.

the Input- Integratlon Output model This chila does not 1earn skill and

-
- "

bulld new 1earn1ng from old eificlently and effectively. He is not able

to propel or control his own learning. , 1 , /

In the traditicnal school the Learning Disabled child fails at

his work; he-generally identifies himseif as a failure, At K.A.S._ o

. . . 7

. L }
" a R o . - Ay ‘ . -
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’ - . .
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this’child finds success in many facets of his' daily community. He.
- -

[ ¢ - ) -

’ functrons successfully and is a ¥ibrant and wital member of the

.

community; * he identifies himself as.a success.

-

.

Let us’consider Hew two children with severe, Learning DiSabilities.f

*Jane* is an atiractive tﬁelveqyear;old.girl. She is the middle child

"inphar family; she has a 14 year old sister and an 11 year old brothé&;'_\._'

‘Her parents are hard-working, well-edgcated'and intelligent people, “

» . .

Her father is.a newspaper Journalist, her mother a science teacher at

a local state school. Jane has been at K.A.S. since the age of ;7“ )

1
» [

She is an active and spirited member of her form, a great help to
younger children, a fine actress, a Tresponsible storekeeper. In_faot,
Jane is. quite a mature twelve year old most of the time. She is the e

youngest. member of her form, where the mean age is jast over thirteen;'

i ‘. Jane was unable ‘to read words of greater than three letters and ¢
could not wrlte any but the most rudlmentary words with success whenu

she began the Learning D1sab111t1es programme Iast year, In previous

.
.-

years she had managed alwaya to manoeuvre herself away from language

- o .ot

tasks and tasks requiring organized behaviour and memorizatlon or qulck

recognltlon of relationshipso, Consequently she did not 1earn to read,
.

-

to write or_to perform mathematlcal.calculatlons in the lower school.
Instead she- cheerlly learned many tasks and modes of expres51on : .
that most of us either galn\at a later age or not at all. She was , N

expressive and creatlve in her storytelling and actlng and generally

both Open and sensitive to others. ' ; )

Un{ortunately, her failure at academics' was taken as her difficulty

and not see as'a symptom~of her difficdlty. So Jane got extra readlng '

£
lessons w1th°a small group ol children who also were ialling to master
/
reading in'the larger group. 4nd she learned a little bit of neading.

215
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s Jane's difficulties involve memory, spatial -and temporal ' £

relationships; sequencing,_automatic transfer and rEproducticn (output

thnough different senses). she was not reading because she was

: <@
“unsure of the s¥mbols used ' for readlng, she was unclear abOut

. rela‘bionships_ of sounds to ?symbols,"she "had’ difficulty di‘scrivminating

some of the sounds necessary to spoken and written English. .
- . .
Because she had difficulty relating information in spage, (b - d)

[

-

¥ ° . . .
in time and remembering information that can %e fed into a.relationship,
: o e 2 _ ! .

she was quble to integrate and builg on new information as it was

fed to her. L ’ ‘ .

. As Jane turned eleven ard then twelve, she saw her friende ueing

their learning tools' and skills to ac&uire and reach for new levels of

expression and, creativity. . In Drama ;hey moved towards playrwriting

“and producticn; there were narts to be learned. Poetry and stories
were based_on or conbared to’onee the children had read. .All subjects i
were more and'more.dependent on previously eiplbredﬂlearning; Jane

) ) . "
was not-coning. She got -further involved in keeping the tuck shop,
hefping with charity collecticns,'arranging proﬁs and costdnés for plays.

She began to feel unhappy though as she felt the gap widen between her

: lack of academic competence gnd the ccmpetence of those around her.

She beganhto avord learning new things altogether and finally gsaid: -

"School work is just plain boring." - ' .

o -

In'Jane's supportive programme this year andgiast, she has

A_‘received both individual and small group assistance in organizing her

1earning behav1ogr ‘and in 1earn1ng in the specific‘areas where her

La
N

handlcaps have heId.her~back. Her programme has beed planned so as

Fi

. v "
' i .

to conetantly reinforce’the input and integration of new information’ o

-
Coon

3
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K /Her memory is being built up through a serles of. 1ncrea31ng1y difficult _
4 ‘ v
_ _ and more taxing games and a331gnments. Her creativity is being used
U EEE *

in her making tapes of her thoughts and conclusiohs._ She recently made

‘a well presented and organized tape on "Animals 1n india, and their
. B -4
* | 'Relationskip to Indian “Life" to fulfil a geography.assignment.

o

. ." Jane is happler again.” She is gettlng a finm grasp on her dis-

-‘ v

- abilities and is coming to understand them. In time she will be .

- K . s &

mistress of them. Her growing competence 1s.saiying=her wehkened
T ‘confidence in her ebility}tovlearn. ' R

: . f - —ta

v * N - . 4

.‘_‘.,;,6&- : N

And;ew‘is an appealing, if somewhat boistrous, fourteen year

old boy in the same form as Jane. ‘He is the second of two sons.of

f a surgeon and a neurologist. He is the @ldest member of the class. |
| w
» ’ 0\

Andrew 1s a h1ghly intelligent boy who has passionate iﬂterests -

in all types of anlmal life and partlcularly in animal breedlng and
\
farming. He works afternoons after school at a local dairy; on

Sundays he assists at a nearby piggery. Also he delivers a large
| paper route before school from 5.30 to 8.00 each morning. . : ?\b
, - : . ' )

’
-

) - Andrew wasvnew to K.A.S. at the top of the Juniar School. BHis

.

Ao .. .-
s parents enrolled him after his failure at several academic prep. schools
. and his butgrow1ng of a very small group tutorial situation. It was PR

hlS parents hope that he would be able to mature socially and develop
as . far as possible academically at K.A.S. o . - !

Andrew grew quickly to* make a loud and unhappy nuisance of hiniself
. 'S

at school’. He was loved and aH%orred by almOat everyone, including.

himself. No one,“least oi all himsel f, had any control over his .o
. daily life at school. A v’_
Andrew announced that he hated‘school. He shouted vehemently
that K.A.5. was a bad'school,'where no-one could learn,anything end

EKC” | ‘ : e
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where tne teachers taught nothing.

Andrew's needs, as he saw them, were to pass three "0" level
examinations in order to be accepted at agricultural college. K.A.S.

was not, in his opinion, helping him to meet these needs.

% -

Teachers saw Andrew as a boistrous, but not troublesome person.

<

‘

He was scatterbrained in his approach to any kind of work; few peqple?’

could understand how Andrey was any help to anyone on his farm Jjobs
outside of school. : v 4};

P Fe
] “q

One ¢ Q\ Andrew’ s,tié handicaps in succeseful learning 15 a functhn of

his hyperactiv1ty. This boy is_a.powerhouse of action from&flve egch
morning till ten or eleven or even later each evening. Hiéfbody
mind are in conﬁtant motion, He is a bit like eomeone caught on fthe
edge of a wave, hurtling along at fantastic speed and moving forward

and around and back with incredible force; yet he has no contr 1
! Y
he is &t the mercy of the wave. Now - the successful learner and

%

. - v . . N L Z‘, N
the successful surfer can see an energy before them, can assess it,
- - R 4] .

" and then harness it for' their own purposes.. Andrew cannot get hold
. \ :

of his onn energy-at school. \In the farm situation he isg succeseful
where the tasks to be performed are purposeful,*routlne and presented
by the farmer in charge of the situation. Ath.A.}. great stock is

placed in the development of welf-discipline and eeli-regulation, but

.\Y\L <r (\nl_“\j

there is 11tt1e nelp or insight available for those who cannot,@evelop

*

this attfibute from the observation of others in the commundty.f

% Andrew iy another person who needs to be taughthwhat he cannot
“U il
learn on his own.. He cries out for help in building structures that

“will allow Him ‘the freedom to progress'in hig 1earning. The programme
. . :

fet up for™Andrew is one which gives him constant feedback about changes
L, . . -

" in his apprpach'to worﬁ, ordering‘of his thoughts, effects_of nis actions

O o " .ij- ‘:163 .

'
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o

" on h?msetf and otne&s, progress in his mastery of agreed upon units of

information or instruction. My assistant, Jane Waterfield, who
- . / v .

work8. with Andrew daily, accepts his current_need for structures %

‘to support and secure him; she builds each lesson so'that some new

-information aboutve subject, about learning, or about himself is

realizedxby the end of the lesson. She makes certain that, as much

~.as possible, Ancrew goes out of a lerson with a sense of success and

'maetery at his jobs during his lesson. Also she gives clear negative -

feedhack Qhen'it is warranted; Andrew finds this comforting, too.
' . {

He eppreciates and verbalizes his appreciation for this feedback which
&

givee him a gense of security and fulfils his need for external assesg-

meht of his ahility, work and progress. To people wvho can- philoeophically

_state: "Only what you think about youreeli is relevant," Andrew will

emphatically state: "But it does matter to me what you think of what
I do." He needs to use others as hie'measufihg toels in buildiné a
deeper perception of himselft. Andrew is a bit like a model kit,
paéhed out;ﬁith magnificent and shiny new bits and pieces; for all -

the precision in their making, the bits cenhot but.themselves together.’

-, .
The Learning Disabilities Programme at K.A.S. is a new one. It
began'Just over a year ago. Chlldren in the programme are timetabled

for tndlvidual or small group sessions against Freﬁch in the first
instance. - as most Learnlng Disabled children only eompound their
failures by taklng on a foreign language before they have mastered and
controlled thelr own, . Children whose Learning Dieabillty mlght not
impede their.learning of French take French and are timetabled for
help with their listening, organizational or other skills in a manner
designed t% keep them up to date in all of their subjects. They are
echeduled out of quiet room, or subjects that they have no 1nterest

- t . . o

iqﬁor need for; this will vary from child to child.

o




W’—W'mzr.z'ﬁw, - T .
’2 -o' .
13 ) .
€ _ o 18
} co Communication between the Learning Disability tutors, subject-
\ teacﬁe?a and pareﬁts i3 frequent and éenerally open., ‘' Most ccbjecg
3 ieacheru are happy to have their chosen textbooks analyzed in terns |
3 « ‘ )
3 ) of readability and pre*entetion. Thic can lead to textbook changes
, - for an entire class or to aelection of nubject boaka at an apprppriate
1. reading ug for a pirticular child. Subject teachere are moatly willing
j ' to receive and liﬂten to tapes in place of written work, where writing
y 3
: D ekill. in liniting a child' g expregsion of his or her concerns end
.f conolusfbno. " Most teachere are willing to have their informationnl
, 9’@} - .
y. ' lesaona.teped for later atudy. ' Acconlodation to individual needs is

'greut where the needn are underastood.,

P PN
E

The Physical Educé@ioﬁ Department recagnizes the‘phyaical
difficﬁlties of some Ledining Dipabled childfen. They ere working

twice weekly with a group of theae children on ekills of balance,

CTO R R N Waer o W oL RN
-

co-ordination, directionality and other motor skilln which reinforce

4

the child's self image through development of a cleazar body image;

Parents are invited into &chool for ihdividual confeience with -

a tutor, for group confefencee with a hnumber of staff who wcrk with

1

1

B

3 thair child, for fanily conferencea where the child is a -member of the

{ meoting and for a gominar entitled Gimply "Learning Disabled Children.

1,

o The seninar meets one morning each month; there is a speaker concerned

§ . ’ , .

i " with some ‘aspect of learning or personality growth, there is a question A

’ﬂ' 4 . . ‘e
" gession which 1is geared to serve both as an inférmational type.and

v

as an open-forum for discussion of parents' hopes end teere tor their 7

qhildron, and there ie coffee.
{ -~

In conclusion let me say something which has been said a thousand

times before. There is no right system of eaucation,for'everyone.

<

The progreeaive system serves best thoae able, creative, secure,

organized individuals we all dream of being. It is good for children
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and teachers alike because school is for most of us and for moat of *

.

‘the time a,haggy experianée.

ﬁ' 4

‘But happiness, the great cry'of the progressi&ista, is not enough,

Happineaa {9 a state of mind which comes about throughvgrowing, changing,
= Lom 0N .
and progreaaingh onfidencqﬁ andAcompetencqﬂ Por those who cannot.

.

provide and build their own étructurea, we must be ready, uilling and

able to ghow them how to fib the bits of the modol together, lzd how

T
to, hn:ness the wave,




