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ABSTRACT

o i ' The purpoese of the partxcum described in. thls paper

was to teach paren*s tu*oring skills so that they could help raise
Yheir children's academic achievement in reading and mathematics, The
pupils and parents in the project represented a tri-ethnic population
of blacks, whites, and Spanish surnamed, . The practicum consisted of
training 5¢ parents in reading and mathemat*cs, two hours a week for
15 weeks, to tutor their children a+ home. The children of these-
parents were the experllen*al group.- A group of 50 pupils whose
parents were not trained in the tutoring sessions were used as the
control group. Relevant data gathered durlng the study tends to
support the *wo major hypotheses that, given the training program for
parents, the students in the experimental group would show a
significant incfease in achievement over the 'students in the control
group and the parénts in the experimental group would evidence a more .
positive attitude toward the school. Both hypotheses were accepted
vith sidgnificance at the .007 level. (Author/RB)
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ARSTRACT

-: The purpose of this practﬁgymewas*so teach parents tutoring
. s§i11s so that they could he1p~;aﬁse their children'y academic °
achievement in reading and mathematics. The bractic m was- conducted
at Ho]hes'E1ementary School, Miami, Florida, with pdrents from ®
three inner-city schools of the Dade County Public Schools district.
L / fhe'pupi1s and parénts in the project represented a tri=ethnic
popu]at1on of b]acks whites, and Sgan1sh surnamed7
The need for the practicum was expressed in. the large numbers
of 1nnerfc1ty school children who are scoring far ie]ow national,
norms in reading and mathematics. ‘Additionally, tﬁe.present state‘
of the economy has dictatedlEhat a drastic reduction in operational
funds for schools will decrease the number of auxiliary personnel
~work1ng 1n schools. - Th1s reduction will ‘minimize the opportun1t1es
for individualization of instruction and spec1a1 help for ch11dren

needing it. !

The praeticum consisted of training fifty parents i; reading
and mathematics, two hours a week for fifteen weeks, to tutor their
children at home. The ch11dren of the fifty parents tra1ned were
the experimeﬁta] group. A group of fifty pupils whose parents were

not trained in the tutoring sessions were used as the’control

. group.

e e e 1 e -

e e A et = S




Assessment Program.- .

v
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Thé purpose of the instruments used in the study was to

gather data with-which to analyze the effectiveness of the practi-

. ]
cum. The parent éttitude survey was used to pre- and post-test

parents in order to measure attitude change. . *The parent quest1on-

naire determ1ned the'success of ‘the training program.” The -

comparison of the achievement betwegp the control and the experi-
mental group was accomplished with the Dade County Systems
The results gf the pr@ctjcqm indicated that both hipotheses
were accepted with significance at the .001 level: ’ .
1.- Given the tr&ining program for parents§ the étu&ents in
fhé expériﬁenta] group would show a signifjcant incrgasé
ip achievement over the students in the control group.
2. GiVen the training program:for parents, the parénts in
the experimental group will evidencé a more posiéive
attitude faward the sqhoo], _ .
Two by-products of the stuay were the training modules aqg,a hand-
book of activities for parents to use in tutoring in reading ;nd

mathematics. The training package is being accepted by Dade

County Public Schools :for implementation.
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. . B ' The failure of urban school children to achieve in reading
' ;HE‘aEiﬁ;aat1cs at anticipated nat1ona1 norm 1eve1s has established /l |
. e]ementary read1ng and mathematics as a high priority w1th1n _ ’ éf“ -
- ;choo] systefms. vTo he]p atta1n improved read1ng and nathemat1c ) ' f ' K :

dnder;tand'ngs, public schools.haﬁe provided exfensive}?ime;and
. - V‘ - energy, /not to mentidn mone&, on:new prdgrans and~approaches. . i
R x Vaée sums: of money have been -invested in urban reading and . ,:'/// ."§
'-, . o mathematics programs, but Egere is still mheh room for imﬁ?dvement. .
” : '"”'Rgading’and’matnemaejé; sEore§ of\drban*chi]d?en continue to 1ag
behind those of youngsters»attending suburban sehoolean Disad- »
f.,' . vantaged;ehi]dcen are!sfi11‘fai1jng to reach their full potenfiaﬂ‘v

djspite_the large amounts of federal monies allocated to schools.

One major reason for this lag is the small degree of support

and reinforcement many of these .children regeive-at-home.—— -.

i ( Parents of disadvantaged children need’to- become- iiiore act1ve1y

involved in a mean1ngfu1 way if true gains are ever to be rea11zed/i -

»

& 5 . Members of black and other communities in the, nat1on S. c1t1es °/

are concerned about the quai1ty‘of read1ng and mathemat1cs,

’ . -

4

instruction in inner-city schools. Although some parents have - -

become hostile toward thé school, their denuine concerns can be

E - .
’ .t . =
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, | VR -
“ha;ne§sed and put to use in upgrading the achﬁevement of their |
children. "_ T T |
There are indications that student achietement”%s atfected
through the invo]vement.of,patents. Accoring’ to Lavin (1968)
some reports 1nd1cate that the child's behavioral changes in
‘ear1y scho%J years are 1nf1uenced by his attempts to 1dent1ry and— -
’agopt parental values and pvert responses. B]oom (1964), suggests
) that gjffengnceggjn,academichperformances,may,be pe]ateﬂ to the
value placed on- schooi 1earning’by.pareﬁts and students and the" .)
°re%nforcement of school Teéaifiing by the home. Students f;om‘
‘advantaged homes may be Able to' see the relationship ‘between:
' {

school and. job, where?I students from disadvantaged environments ’5

may experience ‘d'iffieu1ty seeing the re]ationship.' Blatt (1967),

'found'a correlation between a meé;ure of family adequacy and the

average school.performance of all sib]ings: He iﬁferredvthgt

school failure is-family-linked and ﬁust be family treated. ‘ L

4

This wr1ter is of the opinion that parent jnvolvement is an

avenue wh1ch needs more exp]orat1on Th1sc1s espec1a11y true 1n<H S

>~
-

areas of 1ow socio-economic 1so1at1on " The chiid, who sees»ﬂ#tt1§
/
re]at1qhsh1p between educational growth and parenta] involvement,

mayaa§sume education is net the course to be followed. The

encqﬁragement of parehta1“in olvement may 1ead to severa]“situationsm

which will afford an educatjonal opportunity and growth for the

child.




a ,
o Schools can get parents. to take a more active ro]e in the
educat1on of the1r children if paéeqts were trdained to continue

\ / . . | e

-/ "the educative pfocess in the home. An occasional visit to a PTA 5

/.._ Gz:a“" . o
// . or an Advisory-Council meeting ai]s far short of getting active i :

!
. ) [ ’ . -
. involvement in the learning prpcess.
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- recession. A majdr impact of-this reduction of fundinngi]l be -

-~

: S STATEMENT OF THE PROBLEM . .

v v -, 1
[y % b

3, .
The Tocal school district will experience a drastic reduction

* in operaticnal funds as the economy continues to move toward

- -

- o

decreases- in the~number-of auxiliary personnel thdt will be

available to. ass1st teachers in c]assrooms “This’ reduct1on cf

aux111ary personne] w111 make it 1ncreas1ng1y d1ff1cu1t for

teaqhers to 1nd1v1dua]1ze>)nstruct1on to meet,the needs of sfudents,

-

thus forc1ng students to 1earn at the teacher's rate rather.than
6.‘,' . L
at their own rate. v

- e ™

The present state of aff1ars in 1nner -city schools where . 7 .

f ~ Bl
a youngsters are scoring far be]ow the nat1ona1 norms in read1ng

o

and mathematics, -makes the 1mpact ofwdecreased fund1ng even more

— \

cruc1a1 - There must be-somedmeans estab11shed»whereby schoo]s
g K

can retqrdfthe«rate at thch students‘are fa1ﬂ1ng behind in the .

basic skiﬂ1s<df'reading‘and mathematics. ) ‘, : }{Q:r

f R

Schoo] d15tr1cts ‘have at the1r d1sposa1 1arge numbers of

-

parents who, if propér]y tra1ned can accomp11sh the-same end as.

-

the aux111ary perso nel- emp]oyed by the- school d1str1ct If the

. reservo1r of potential -parent tutors goes untapped, numerous

students., who- hav def1o1enC1es in read1ng and mathemat1cs w11L

cont1nue to fa]] behind as they move ahead in school. |

oo
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. A A defiﬁite need exists. in the innér-city schoo1s .of Dade
/ '_4 e e ~ °

O County to tra1n parents tp tator the1r children in order that poor .

achlevement in reading and mathemat1cs w111.be minimized. » - N
.‘ ‘
- T .‘PQRPOSE OF THE PRACTICUM )
* L
- . - The purpose of the pract1cum is to teach parents tutor1ng .
. '__‘/k hd
skills so that they may help ralse the1r ch1]dren s academ1c X .
- .' . achievement 1n read1ng and mathemat1cs T y .
h v . . H
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BACKGROUND OF THE STUDY -

e

L]

Parental involvement as an educational concern has moved -

-

through various stages. School administrators and teachers have . s

.« 4 -

used the term in reference to meetings, school soc1a1s, parent-

teachet conferences, and respons1veness of parents to schoo]

e - summons. In recent years, some sehoo] districts with a Jow soéio-
econamic ‘population have used the term tc'ﬁean*parent partiéipatien
N j iﬁ the process of education. )

’ Federa] fundlng from ‘the ‘U. S ‘Off1ce,of? ducation such as
T1t1e I, Head Qtart Follow Through and its stress on parent
involvement Has been the prime factqr beh nd this new emphasis.
It is the Office of.Edueation's position that parent.participation
can improve the quality of an educational ptogram and motivate the
child. . , ) :

& Activities to evaluate the jnfluence of parenta] tnvolvement

on student achievement in low socio-économic areas;haverbeen

) inconc]uéive or not available. School districts,receiving,tends
from Title I and,other compensatory programs are required to
evaluate the extent to which parents are invo]ved in the school

\ program. This does not include re]at1ng the effect to student

-

achievement. | .

(ix) ]

ot
o
bt
.
'+

e e

o M g bt




= L R et - s

: - A { ' , - ' N ‘ P .
N >\' fIhg need for developing a tutorial model to. evaluate the ‘

effects of parent inWo]veﬁgnt on student achievement has been.of

" concern to many inner-city school districts. The necessity for 4

. this infoﬁhation has led to the following basic question: What
is the relationéhjp between parental involvement and student

-

. ~ achievement in low-income areas? ‘ g '
. \\ A %Aosition basic to. this study is’that paren%&i\:ﬁvolveﬁ
mené\wil1 éomp]ement thé schoo]‘s effdnts‘in devetoping \a better -
educaiioﬁai\ehvironméht for the child. Additionally, gre:fqr

\ l * : B ) :
parental inyolvement.will result in a more positive attitude

i

|

i : . |

. toward the sghool. ~ AN i

. ) ‘,\ . . - < . “ , g

S HYPOTHESES ] - §

v No@ ~ N ’ ' - ;

1. Gjven the training program for parents, the students in the %

. = ‘ ) L - by

experimental group will show. a significant increase in R —_

"~ achievément ovér the students in the control group. . f
2. /piven the training program for parents, the parents in the )

: Y . o, J
experimental -group will “eyidence a more positive attitude j
toward tke school. ’ ‘?

& . ° |
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REVIEW OF THE LITERATURE

-
13

; ) ‘
One of the major problems confronting schoo] administrators

today is that of parent 1nvo1vement’/,ln an effort to deal with
thzs prob]em many schoo1 districts and individual schools have
1nst1tuted various programs to involve parents The pr1mary
'purpose of parent involvement programs has been to foster greater
student achievement. The funding of these -programs run the
spectrum of federal, foundation -and local funding. In some
instances the principal is the primary person responsible for -

parent involvement programs, and in other instances a person is

The New York Boafd:of Education operatéd‘Project Reach-0ut in

I3

. 1972-73 as an enriched gyidaﬁce service for potential dropouts.

The project sought, by closer contact with the home, to improve

pupil attitude, punctuality, and reading competence. In addition,

\ .l
*it sought to make pupils, and parents aware of those services

4

available \in school and community ‘that would facilitate learnping

and mqturiky.l i
1

A tutoring prograﬁ for neurologically hand}capped students

3

E . -

‘lNéw ‘York Clty‘Board‘of Educatioﬁ;*?roject-Reach-Out7 1972-1973- ST

o

Final-Report, 1973, pp.,51-57.

- - - =
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: ]
was 1mp1emented in Co]umbus, Ohio to 1nvest$gate the /relationship
i
between!tutored chidren and non-tutoredch11dren\?3hnd that:

N
I -‘
1) the-average grades of tutored students improved significantly-

f T ! v - | ) } . !
in theXfiVe subject/skill areas at the completion oI tutoring and \\\\\“\\\\\\\
. . |
continued to-be higher after two years|without tuto[ing; 2) the )
I
average grades of nen-tutoped students‘remained the! same or

decreased over the same tife period; 35 no signifiJant differences

ex1sted between the ]anguage centered approach and’the unstructured

approach, and 4) students whosb parents were con51derab1y aw%re of o~

. - a disability were more 1ike1y to be successfu: than students whose

parents were minimally aware of the disabi]ity,2

A parent participation‘project, de;cribed in a papér uy
David E11iott, illustrates the extension of teaching parents and
61der children. Project 88, so-called because of the‘§§ chi]dreny
_uho were jnvolved during‘the first year of“the project in 1969:
"is a parent participation project. that inc]uded‘a'kindergarten,

a_first grade, and an interage 4-5-6 combination at tneSCastro

School in R California. Parent participatien grew <in

project beyond the Project 88 classrooms’,
¢

-~ o

- 2+, ;
N CEEE S ¥y . £
N M, ) -

2Columbus Public Schools, Ohio, An Evaluation of the Columbus,
Ohio Tutoring Program for Neurologlcally Handlcapggd Students,

T _1971 755"86'-91'7 Tt T - \< e e e
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and it is felt that increased involvement will continue.3

A paper presented at the meeting of the American Educational

3

Reseakch~Association in February of 1971 discussed a structured

tutoring techniqué utilizing the services of parents and high

i
1

school students. A study was carried out in{PrOvo, Utah with ten

ch11dren in each of 51X groups consisting of one control group, . —

3

one with parent tutors, and one with student tutors. The tutors

were-given a manual of instructions and received a limited amount oL

-

of training in one session lasting qne hour. The tutbring—]asted

for six weeks during which time the child was taught naming,
sounding, and blending of specific 1étter§{ In mean gain scores,

the difference between the control and the treatment groups was

significant, but there was no significant difference between the -
two treatment groups. A significant difference was found'between
the tutored and non-tutored groups for the sognding'of letters

and b]ending Tetters into nonsense words, but not for naming c i
- . d

1etters§

In Cleveland an early reading assistance program was developed

&

3y, s. Department of Health, Education, and Welfare, A Program of
Enrichment Opportunities for Disadvantaged Children, Phase vIIT,
1972-73, Project, 30-156, 1973, pp. 493-497.

4 Reba L. Keele, and Grant V. ‘Harrison, The Effects of Parents .
lising Structured Tutoring Techniques in Teaching Their Children
_to. Read_fA Paper Presented at the Meetlng of the A.E. R A. ),_
Chicago: Rand McNally and Co., "1971, pp. 18-21. T T T T T T

”
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and implemented by a non-profit citizens"organization'funded by

a Jennings Foundation grant to provide tutorial reading assistanqe

.for chi]dren'in seventeen suburban Cleveland Public Schools. The

volunteer tutors were mainly middle-aged, middle-=class housewives

with varied backgrounds. Statistical data is not available at -

this time; . however, a subjective report indicates that the program

. -

is having some-success.”

Educational volunteer management in recent years has -emerged

as a highly skii]ed;and specialized profession that is ‘undergoing

I3 0 5

rapid expansion. Full-time staff members have been employed by'
some Boards of Education to carry out the sbeciaiized management
requirements ef volunteer recruiting, training, eva]uating,

assigning, and supervizinb A sound vo]unteer program requ1res

1) a general statement of goals and objectives; and 2) a deta11ed

" statement of gu1de1inesfand’procedures to achieve the goals and

¢ Ut //’/ . .
objectives. _Thé caliber of those who are sought out and recruited

-~

is probaaiy the most decisive factor in achieving a quality
program. Recruitment must be followed by adequate‘orientation'or
training for the specific assignment. Strbng support; engodrage-
ment), andlenthusiastic appneciation on the,part of school adminis-
trators and teachers are essential ’in keeping a volunteer program

functioning.

— - . >

o st bereveland Publzc*Schools, ‘Ohio ,~ Early Reading- A551stance --A - -

Readz;g Tutor;al brogram, 1968, pp. 15-24.

(xiv) -
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Earladeén Badger reported a study that hypothesized that

; e
“

mothers from a low socio-economic area could be trained by teachers
. to implement an ihtant tutoria1 programzusiné their 1~.2-year-o{d
) children as subjects. The twenty mothers reehh1ted were AFDC .
recipients or met the ‘00 poverty definition. b Motherg agreed to
- . attend a two-hour weekly- class te learn teach1ng;techn1ques to be

applied-at heme. Study resuits showed that the infants made
intellectual gains-on the Stanford-Binet and ITPA. Ihe study

conc]uded that parents must be included in programs for the d\s- e =TT
mﬂé_ggxggtgged anduthat~the time- var1§b1e is cruc1a1 to attitude \
_ change since it was the second ‘year before mothers deve]oped the
se]frcgpfidente to use at home what they had 1earned in class.b .
_An OEO sponsoreq project'in Kansas éity, Missbuﬁj)ﬂith Heqd’\\ ,
T o 'Start’pa;ehts,'cbnc1uded'thqt'there are indications that-behaViora} -
defﬁcite in poor'chi1éren‘can be minimized hy providing their
mothers with‘1imited_teaching»ehd mahagement skills -using positive
re1nforcement 7
A study of the compensatory pre- schoo] programs by the Ear]y

» Education Program of Ypsilanti, M1ch1gan.revea1s that these

* progrars are thought to be most effective if both the mother and -

6rarladeen.D. Eadger, "Mother's Training Program:, The Group !
7 Process," Detroit Publ;c Schools, July, 1969, pp. 24-25.

Toffice of Economic Opportunity; The Juniper Gardens- Parent
Cooperative Nurserg Final Progress Report for OEQ CAP Grant
. C6=8474 A/0, 1968, p. 37. :
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the child are invoived. The Ypsi]ang{ program 1nc1udes,7besides

_foun»ha1f-day school sessions, a one!and one-half hour tutorial
. nsession every other week in the child's home by the teacher. At

this sess1on the mother is to be present and hopefully,

part1c1pat1ng 8

In New Haven, Connecticut? communfty\barent tutors in reading

*

help 1nner-c1ty students with reading prob]ems‘andffﬁv01ve,the

Y

previoysly unreachable parents who, it-has been found, are -
9

« .

¥ J‘}"T\‘
[
'
’

necessar§ to reinforce reading skills at home.

-
0

An article in Except1ona] Children- by Rega] and E1liott . -

indicates that parent tutor1ng was found to be effect1ve in ra1s1ng ’
the academ1c performance of e]ementary,ch11dren, and of particular

benefit to emotionally ‘disturbed children (affluent or disadvantaged) '

v

and: to- children from depressed areas.l0 B
It seems quite clear that despite the monumental task of v -

involving parents in the school to @ffect an increase in achieve-

o
v Net

ment, great strides are being made to accomplish the task.- School

e —— T JOS -

8Norma Radln, "The Role of Socialization and Social Influence in a
Compensatory Preschool’ Program," Ypsilanti. Public Schools,
Michigan, November, 1967, p. 17. . =~ . . -

9"Reach1ng the Unreachable: Community Tutors in Reading Program
Involves Both Parents and Kids," Scbool Progress, 42, No "3,

March, 1973, pp. 41-43. " = . P

10Jacob Regal and Raymond N’ Elliott; "Clearlng House >~ A Speczal
- Program for Special Education,” Journal of Exceptlonal Children,
38, No. 1, September, 1971, pp. 67-68-

. . . * .

-
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* districts across the length and breadth of this nation are making

3

serious attempts to gain the supporf of_pafents'in helping to

imbrbve the achievement ofrtheir children. Hopefully, this trend

wi1T=Qe a continuous one rather than a passing fancy that is
trying to address itself to accountabiiity. Moreover, it is

terribly clear, at least to this writer, that the-schools peed

L4

the parents, and the parents need the schoo]s:

-




DESIGN OF THE STUDY

>

E "'Thg cént?a]%&ﬁyégdfthé'sfudy dealt with teétﬁih§7ba?§ﬁ£§'.
_tutoring skills so that they may .help-raise tﬁéjr ch%]dren's .
‘academic acﬁievement in reading and-mathematics. To é%compiﬁsh., ;;'
this'tasg.the practitioner implemented a,practiCUﬁ design yhﬁéh
gonsistéd of three parts: 1) sample used for the practicum;

2) instrumentation for the'pratticum; and 3) objectives and analyses- *

N

of these objectives.

- ”“*‘““Th@“gamﬁie used for the practicum was a random se]ection‘ﬁﬁd’

%

assibhﬁent of one hundred parents from a group, of ‘some six hundred

parents who indicated that they desired to participate .in a project
which would héip them to ra&sg‘their children's écademic échieve~
ment in reading and‘mathematics.- The first fifty of these six
huhdred were _randomly assigned to the experimental group, and the

second fifty randomly aséigned to the control group. Those

children whose parents were assigned to the experimental group

AN became“the experimental pupils' group. Those children whose
NS parents were assigned to the control group became the control

\<\< pupils' group: - ' “
e

[l\ The instrumentation. for the collection data for the practicum .. %

AN

was Eﬁ.gttitude survey which was used to pre- and. post-test the'

P ) two paré;g\g oups to measure the attitude changes of the parents

N G
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ing manner: - ] . - .

r . - g

R [ - L. = - —me - . an

~during the course of the practicum. A questﬁonnamrevwas'admin-

1stered to the parents for data on success of the tra1n1ng program

< in teaeh1ng them to become tutors. Pree and post-test scores in

read1ng and mathemat1cs, ut111z1ng the Dade County Systems e

-
A

Assessment Program were used to measure StUu nt progress

The objectives of the pract1cum were eva]uated in:the- fo]]ow-

-« Fx
,

-

3 - ’

OBJECTIVE #1 - develop a series of training modules which will

teach parents to tutor their children.
Objective #1 was eva]uated by the phys1ca1 rea11ty of the
tra1n1ng modules deveioped for the tra1n1ng programe—These train-
ing modules were reviewed by teachers in the field for their

ability to teach parents how to become tutors in reading and

mathematics Rev1s1ons were made on the modu1es, pr1or to-, the1r

-

use. Wwith parents, based on the_feedback rece1ved from the teachers:
i
reviewing them. The modu]es were then submitted for final review

+

before  they were used in the training program.

OBJECTIVE #2 - train fifty selected parents, using training
modules, to become tutors of their children.

_ Objective 2 was -evaluated by the verification of the
observers that the training.program actually took p]aee._ The pre-
and post-data of the parent questionnaire was analyzed to determine

the success of the training program. -

&

(xtx)
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OHJLCTIVE #3 - develop a handbook for parents to use in tutoring:
their children.

Obiective #3 was eva}uated-by the physical rea]ity of a
handbook for parents. The handbook was deve]oped by the pract1-
‘tlgder and subm1tted toa pane] of parents for scrut1ny and '
review prior to revision, Thé revision for the final draft of the
handbook waS»based»onAthe input received from those gparents WHd
reviewed it. Prior‘to finalizing the handbook, it was resubditted

‘ /
to the panel .of parents for finad,acceptance.

OBJECTIVEY#4 - develop a more. posztlve attitude zn parents toward,
~the school. .

~ Objective #4 was.evaluated using an instrument designed to

measure attitude changes of parents on a pre-test and post~test~

basis. A T-test was used to test'for significanceudf differencés EE

. 23 -

between means where popu]at1on var1ances are assumed to be equa]
OHJPCTIVE #5 - compare the achievement in reading and mathematlcs
. “of thosé pupils whose parents were trained in the
tutoring program with those pupils whose parents
- were not-trained. . Y

h -

Objective #5 was evaluated using the Dade County Systehs
Assessment'Program in reading—and mathematics to administer a pre-

“test ahd post test to puplTS in the exper1menta1 and contro] groups.

LIV
N ° J \‘

An ana]ys1s of covariance was used to ana]yze the data us1ng the

v

“pre- test as the covar1ant \ . ) ’ .
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Aruitoxt provided by Eic:

OI}JE.(,TIVE f‘6 - acquire a comnutment from the local district to
,zmplement: the tutorial program. °

The ‘evaluation of objective #6 was a letter of commitment
from the Dade County'Pub1iC‘Sch001s administration to implement

A

the tutorial program in the school district.
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CHAPTER [

s
r) .

. The practicum was conducted, with permission. of the North -
W Central AreaTB??Tee;vﬁn three elementary schools in the Model City
of Dade. County FJoridat Ho1mé§0E1eﬁentéryI Martin Luther-King

Primary and Primary School "C". This Jocation was selected

o

because it represents a tri ethn1c population of blacks, whites:, B

and Span1sh surnamed

In early September, 1974 the pract1t1oner met w1th the
principals of the target schoo]s to es+ab11sh plans for the
: 1mp1ementat1on40f ‘the practicum. It was decided at this meeting

_ that a survey should be administered to the parent$ of those

-

Al

" ) pupianwho*weﬁi.performingpbe1ow_grade Jevel in<reaaingﬁaﬁd. \ .
Eathematics.j\gupf1s falling into this category freﬁ‘the three |
‘schoo%s numbered~abproximate1y six hundred. . ‘

The Tatter patt of September through the mi&d]g of;OctOber

. - was spent meet1ng with resourceipersons in p]ann1ng and deve]op1ng

the tra1n1ng modu]es to be usedeﬂn the training sessions to tdach
N . parents ‘to be tgtors. ! : ’

-

The active phase of the practicum began- the fﬁ}st'week dn | g

November. The major‘focds of the prattﬁcum was to: 1) deve]oQ,a

series of training modu]es which would teach- parents to tutor
. - v

.their children; 2) train fiftyhse]ected4parents, using training

o




.~

-3~
3

[N

: v
modules, to bacome tutors of their children; 3) deve]op a- h ndbook

for arents to use in tutor1ng, 4) deve]op a more pos1t1ve attitude

--

in parents toward the school; 5) compare the achievement in reading

and mathemat1cs of those pupils uhose parents were trained in the

) . tutoring program with those pupils whose parents were not trained; ¢
5 L4

- and 6) acquire a commitment from the local schooi distry to -

implement the tutorial. program.

o
l'( .

Prior to the beginﬁing-of the traindng,'a survey was .
I . administered to parents of the target schoo1s to determine fhe
degree to which they felt competent to tutor their ch11dren L -
From a group of some s1x hundred parents who 1nd1cated tnat thex
felt 1ncompetent to tutor-the1r‘ch11drenA-a group of one hundred
A was random]y selected and,assigned to the- samp]e group for the -

Bai -
,Vpract1cum The first f1fty of these ore hundred were random]y \

. ‘\?a‘ C‘“\ v
Y - assigned .to the exper1menta1 group, and the second fifty were L o
. e ‘ .
. -- _randomly:assigned to the contro] group., ;ﬁ_aa,e~9»§
_ . P - A .
o ' The ch11dren whoce parents were in the experimental group

s

became the exper1menta1 pup11s group. The ch11dren whose parents

were ass1gned to the control group became the contro] pup11s

group.

[

Pupils in the experimental and control groups were pre-tested *

-

N ‘using the Dadé County Systems Reading and.Mathematics Assessment

Program: “In addition,-the parehts of the two groupsiuere administered -
-the;parent attitude 'survey as a pre-test. ‘ =
- ) A

‘x

.




o

tra1ners and geve1op1ng the ra1n1ng sequence wrth the tra1ners

-
<

The tra1n1ng'moduTes for the pract1cum wereade¥e1oped by the'

practitigner w1th ass1stanee-£rdm_Mrs Nett1e Dove, Coord1nator

e

of Staff Deve]opment——and -Dr-Lee” Pugh Project Manager of the

SchooT_Adv1sory Project, .Dade County Schools. Mrs. Suzan H. Hess

-~

"’and'Mrsf"ChristeTj I. Roath were selected to conduct the training

sessions under the direction of thehpractﬁtioner The training

sessions were conducted over an e1ghteen -week period., for two

héurs per week at Ho]mes Elementary School- ':,;w—-

9'.The'training sessions began the second Wednesday in January;

-

- The trajners inp1emented the fo]]owing design under the direction
of >h1s writer.. The~f1rst three geeks of thée training proggam t

was devoted to he1p1ng parents to get a mental set about the'

< process of tutor1ng,,prov1d1ng an opportunity for the parents to

v

examine and ut#lize their natural abilities to teach-and create

o ¢ -

materials; and estab1ishing'an atmosphere in which the parents

+

cou]d free]y exchange thoughts about tutoring. ' -

; .
During the three week. pre- serv1ce phase .0f the tra1n1ng
program, a f1rm comm1tment was asked for and rece1ved from the.
trainees to attejd _every session and work w1th their ch11dren at
h0me.-»C1assroom teachers of ch11dren in_the exper1menta1 group
were asked to cooperate wythéghe pract1t1oner in insuring that

- L]
~” o A
] -
* Y . «
.

~
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the children received homework assignments in the areas of reading

.and mathematics.

The second phase of the Eraining program was directed to 71"_‘*~

"hands’ on" types of activities during the jn-éervipe training and ’ ,

tutor remediatioﬁmﬁﬁése. During the operat{on of the pfécticum,
> the first’hour of each sessiqn,Was devoted~to the deve]opment.of'
(skj11s }h reading. and mathematics. The second .hour was designed

to remediate and«res&]ve prob]em; ericountered in the‘tutg}iné
_sessions at home and materials construction. The -sessfons were

activity oriented an?,inc]uded the following activities: workshops,

role p]aying,,presentation of materials created by the parents,

.

materials development and p]énningd ahd.]ég kéeping. : - ,

An integral part of the training program was the visitations
".to observe the trainees working with éheik‘chi1hren'and telephone
conferences to thermine the degree of success bejpg achieved Ei

the parents. 'Sﬁnce the, target area was so compact,.visitatiohs

wefe scheduled two per afternoon. It was observed that the

L
Y

'pé}ehts vigorously and enthdsiastica]]y'pursued their tutoring
activities. in the{r‘hOmes.a The ‘telephone cbnferences proved

meanihg%y] because they were &éSiQned‘td give the parents

immediate suggestions in resolving,problems wifhoqt_waitingﬂunti1 ’ .

they came;fo the sessions. 9‘ . .
T R ¢ o 4 . - "
The final training session was .conducted on May 14.

S
) o L]

»
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At the final session parents were presented certificates of

completion of the tutorial progiam and administered.the post-tést
LN . -
of the attitude survey. This session'was also used to laminate
- 4

instructional materials developed by the pafents.
o .

<

With_the conclusion of the training sessions,. the experi--
‘mental and control pupi]g' groups were administered; the pbst-tést
utilizing the Dade ,fouhty Reading and Mathematics Assessment
Progrém. The parénts‘who participated_in the training program

‘were also administered a program evaluation instrument.

1




CHAPTER 11

v
P
A
v &

The two major hypotheses of the project were: 1) Given the -
- | . :
trainiﬁg program for parents, the 'students in the éxperimental

~|
group wou]d show'a s1gn1f1cant increase in ach1evement OVer the

a ed
’ tivities. "
"////\;Jfﬂ”’”’f
, : R . : '
* - 1 ’

studentsx1n the contro] group; and 2) given the tna1n1ng,for }
,parents,\the parents in the exper1menta1 group will evidence a
more pos1t1ve att1tude toward the schoo]

The a€a1y51s of the data ue}at1ve to hypothes1s #1 is .o
discussed 1 in obJect1ve #5. The ana]ys1s of the data re]ative 1o
) hypothe\1s #2 is d1scussed in: obJect1ve #4.

OBJECTIVE #.i = .develop a series of tralnlng modules which w111
\ teach parents to tutor their chlldren.

A series of training modules were developed wh1ch will help
train parents\to tutor their thi]dren. The training moduTes
. \ \\ 4 .

were reviewed Ry a panel of parents and teachers. The panel made

the fo]]owinL rECOmmendatioﬁs which were -used to revise the .

L4

\ . - I

trainipg:moda]eS\prior'to their use:
1. IncJude @Q%e activities for parents to participate in
during the training sessioné.v

‘2: -?rov'de,€§11ow-up,activitﬁe$.to be done at home that
woul rei%force concepts déve]oped‘inyttaining sessions.

e —

. \ . -
3. Provlde op?ortunities for parents to-work cooperatively.
.2

U

on a

U




The revision, final draft and implementation of training

modules reflects the successful accomplishment of objective #1.

OBJECTIVE #2 - t:raln fifty selected parents, using tralnlng

modules, to -become tutors of their children.
LD

Parents were trained using the training modules.-during the

months of January through—May The training sessions consisted .

of instruction one day per week for two hours The top1cs consisted :

k] - B M

%

e “7" of a variety of concepts in read1ng and mathemat1cs that were . .
-‘de§?gned~t0~giyg,thé'parents a general understanding of basitc 4

i

skills. (see VAppendiJ? "B".)
The parents who-attended the training sessions respcnded to
L a Parent Questionnaire designed to- determine parents' reactions

to .the tutoria1~program. 7The<quéstfonnaire contained twenty items

.
A s - s N b— o

with f1ve choices per item. The choiées;rangéd from 1-Strongly

”

Agree to 5- Strong]y D1sagree For the purpdse-of analysis, the
g . )

" . weighted responses were reversed so that the-higher scores
ref]ected'agreement'and the 1owar scores showed disagreement by
parents.. The h1ghest score a parent could receive was3l00, and

"the Towest was 20. The scores ranged from 72 to 100 with a mean
of 91.2 and a standard deviation of 5.276.- The data indicates
that the parenés were «in agréement with the iaems on the questﬁon- ’ ; ‘

¥ .naire. Based on the data, the training:sessions were judged to
; ‘ ‘

"

.be successful. . o .

@
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L OBJECTIVE #3 - develop a handbook for parents to use in
tutoring thelr childrfen. ™ ot

A handbook of suggested activities that parents could use as
a guﬁde to tutor ‘their children in reading and mathematics was

developed. The handbepk was submitted to a .panel,of parent for

*-reactionscand suggestions for improvenent. " The_panel made the

- —7—4b44ewing—reeommendations which-were‘used inlthe rezisjon:

.- Delete several activities thatawereidifficu1t‘to

\ implement. '
2. Revise activities that required the -purchasing of items-
not already in the home. ) ‘

.The f1na1 rev1s1on of the handbook was approved by the parent

pane] and is 1nc1uded in Append1x "C". The development, revision

- and approva] of the handbook satisfies objectire'#B

* ‘OBJLCTIVF #4 - develop a more positive attitude in parents
* toward the school. . -

Tne parentS‘who attended the training sessions were asked to
respond to a Parent Attitude Survey which consisted of twenty-
five items. The survey listed a series of statements about the
parents‘ chi%dren. Parents were asked to rate each statement as

" Agree, Disagree, or Uncertain.‘ (See Appendix'"A"t}
| The design used td\measure this objective was a one-group

— . ‘pre-test -- post-test design. In a "before-and-after" type of

A @kt Sbs g nre] v b e e Sn

experiment there is—a natural pairing-ofsthe-data—by—subject




The matched pair t-test will determine whether the mean of the

e - differences in readings -is sjgnifiqantlyidifferent from zero. I
* “ Y - . . // ) ‘
~When using the matched pair T-test, the data must be arranged so v

I . ‘ . i
that the variables being compared have matched pairs of values.

1% any case where the values are not matched (for example, a

hd

ndssing‘_xzalue_foz:_o"ne—ofﬁt-he—va i ébles—)—;;the—.ease-is—s-k-ipped—oVer“ ;
The matched pair T-test may be used between groups of unequal
" " population variance, But care must be taken_to.always have the

data paired up in the correct manner. (See Table 1.)

-

>
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TABLE 1 ' a 1} . L ]
Matched Pair t-Test -- Within Group
Mean |Standard Deyiation N - Min.| Max. ﬁénge :
“[Pre=Test—|~49726—|—~— ~4=139————|~50~|37—|—59~|— 22" -
Post-Test| 58.08 | 1.614 |50 | 52| 59| .7
e
|
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§
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The mean of the pre-test was 49.26 with a range from 59 to 37.

The mean of the post- test was 58.08 with a -range from 52 to 59.

B
- -

At rat1o was computed based on the following formula:

X post - x pre

SX

where x post - x pra is the mean d1fference and Sx is the standard

!

t =

s

T . ' error of the mean. The t. ratio equalled 15.1409 w1th 49 degrees
of freedom. This value is s1gn1f1cant1y different from zero at
the .001 1eve1 therefore the obJect1ve was accepted. ' —_

- ~ . OBJECTIVE #5 - compare the achzevement in readzng and. mathematics. ‘ <
of those pupils whose parents were trained in-the
tutoring program with those bupils whose parents

- were not .trained. . /

- Pupils of;parents in the'ekperimenta1 group and .control group

Ty were given a pre-test and post-test in read1ng and mathemat1cs C .
utilizing the Dade County Read1ng and‘Mathemat1cs Systems Assessment

. Program; (See Appendlx nee,) An ana]ys1s of covar1ance‘was\u§edﬁ
to ana1y2e the data us1ng the pre- -test as ‘the covariant. The T
ana]ys1s of covariance 1s designed to insure that the results ‘. ’ o
observed may be attr1buted within 11m1ts of error, to the treatment

‘_ var1ab1es and- to no other -casual c1rcumstances.1 BaS1ca11y, the

analys1s of covariance is a procedure for est1mat1ng values of the,

i

‘ ]
1(‘eorge.A Ferguson, Statistical Analyszs in Psychology and
qucatLon, 1966, p. 326.
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\ ’, ~ .
s s]opes of the regression 1inez3y "X, adjusting: the Y means to ¢ -

renove the 11near effects of x and then compar1ng the adJusted
i -

means for evidence.of. treatment effects. ¢

Table 2 indicateslﬂha& the F value is not sixnificant,

therefore, the slopes of\&he regression lines areeequa1~ <

R \‘ t

14

. ) _Table 3 indicates. tha the post-test means f%{ reading were

sigh1f1caht12‘d1ffeﬁent at he .00T1 1level, therefo‘e,‘if“cah“be
‘ - o 1_\" %
concluded that those pupils wlo received the tutorjiing scored higher

than pupi]svwhe‘did not receiye'gutering.

Table 4 indicates that the F7Wa1ue is not sigpificant,

home.
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. TABLE 2
EquaTity of Regression .
. Reading ‘ ' T (
. - “ M _ [ f——
g Source | __ss_|—Df—|—ms : F p s
1 i e o R -
A gy —— _ 1 .
. ™ . b -1 . (3
) I Within 75.24 | 96 .| .784 ‘ ’ ,
L Regression | .579 | 1 519 | .662 | .418. .
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, TABLE- 3 ‘
/ -
- Results of Analysis of Covariance L
" Reading ' ' . " -
E—— e o
/ Source ~ss - Df ms F p T “‘“‘:—u——--@_
A = — . — = ' ;
s Within-Cells| 75.7634 97 781 :
/ Regression | 443.437 | 1 | 443.437) 567.737] .001|
Error 11726 | 1| 11.726| 15.013] .001 |"
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- ' Equality of Regressiong :
Mathematics ' .
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A =
! y 1 ’ e
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v N . " .~ P
. OBJECTIVE #6 - acqulro a commitment from the local district to
implement the tutanal program .c -

o

The draft of the comp]ete practicum- report and its ?eéuTtE’

*

- was presented to Dr. Lee Pugh PrOJect Manager, Dade County
ﬂ-. ' - School/Commun1ty Part1c1pat1on PrOJect A comp]ete d1scuss10n LT .

.o of the f1nd1ngs of the project took p]ace as well as the prospett " ’ o
. of impleménting the prOJect w1th1n the district. . The letter of

. . commitment from Dr. Pugh satisfies this pbjective. (See

App’e{?dix npH ) K ‘ .~ M o °




‘.parents -the ; students 1n the exper1menta1 group would show a

- implemented and 1nvest1gated

will ‘show a marked 1ncrease ‘

SUMMARY

» i _j \. . ’ - &
" The re1evant data_gathered during the stud}'tends tdo support

Jﬁ the two major hypotheses that 1) g1ven the tra1n1ng program for

i

s1gn1f1cant 1ncrease in ach1evement over sthe students 1n the

parents in the exper1menta1 group wou]d‘ev1dence a more pos1t1ve

3

attatude toward tne schoo1 Both hypqtheses were accepted w1th

s1gn1f1cance at, thj 001 1eve1
" It appears, from the data co]]ected . that each of the

3

obJect1ves-of the study-was met‘successfu11y~

o

Th1s 1eads this

writer t@ conc1ude that the prOJect was suceessfu]]y p]anned

The degree of s1gn1f1cance to which’

A

the, students who were tutored were d1fferent from those students

- 'who were not tutored c]ear]y points -out .the fact that whe&e

*

’ parents are 1nvo1ved 1n the1r ch11dren s educat1on, ach1evement

»
4

It-1s hoped and be11eved that the proJect has benef1c1aL
va]ue Spec1f1ca11y, the benef1c1a1'va1ue of the pract1cum to
the schoo] d1str1ct is.that Dade. Countv Schoo]s will be able to \

imp1ément_ the tutor1a1 tra1n1ng program mode] 1n its schools to

foster greater parent 1nvo1vement and higher ach1evemeht among .

t

students in economically disadvantaged urban schooﬂs;of,the district.

“\
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1]

-

’ controT group, and 2): g1ven the. tra1n1ng program for parents, the -
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DIKCTIONS:, .

| f'PARENT ATTITUDE SURVEY*

%

This survey lists a series of statement$ about your

ehild's sehool.

about the statement.
""" for that statement.
letter "D" for that statement.

Read each statement carefully and
"decide whether you Agree, Disagree, or are Uncertain
If you Agree, circle the letter
If you Disagree, circle the
If you are Uncertain,

*Adapted from the Dade County Public Schools Morale Attitude Survey.

/
/

. i

)

eircle the letter "U" for that statement. PLEASE
— ANSWER EACH STATE'ME’IV!Z’-
1. There is-no one in my child's school that I A D
could go to with a problem.
2. 1 an proud that my child attends this school. A D U
. "‘ .
3. There are not enough social activities.at this - A . D .U
school. N\ —
4. 1 would rather my child go to“this. school than A D, U
another- one.
5. 1 do not want to chahge anything at-this schooT\\ A-D U
6. No one seems to. understand my child at school. ) A- D U
7. If I were a teachér, I would want to teach in Ay b U
. this school. !
8. Most of the parents at this school like it here A D
9. I feel what-my child 1earns in school w111 he]p A D U
him/her when he/she grows up-. - ]
10. - Most of the parents are not very.interested in A D. U
school activities. A
11. The teachers here havé .enough time to help. > ~ A D U

-~

1 B




*

12.

13.
14.

15.

16.

I am E%; 1nterested in most of the

activ®ies at this school

The things my children learn are a waste of time.

r .
If my child does not do- his/her school work,

no one really cares. .

-~

1 th1nk parents should know how to he]p their °

ch11dren w1th their homework.

My child can learn more important fhings

outsidg of school than inside.

17.

18.~
19.

20.

21.

2.

Génera]]y speaking, this school is a comfortable

place in which children can learn.

I am_proud of the_way this school building looks;

The people at this school.make my ch11d feel
like they want him/her to learn.-

My chi]d,is usua]]y allowed to take classroom
books home whén . he/she wants to. '

<

I know how to help my child w1th ‘the work
he/she hassat. schoo]

The pr1nc1pa1 will contact the’ parent for

" reasons other than d1sc1p11ne

23.

24,

25.

_ from parents.

The school staff makes parentsffeé] welcome in*

thg school.

The school has many different materials to
help children learn.

The school is open to ideas and suggestions

A

A

-

21




EVALUATION QUESTIONNAIRE

DIRECTIONS: This questzonnazre is deszgned to find out your
/ - reactions to the tutorial program that you have been
. involved in. Read each statement carefully and =
- ’ decide how you feel about each one. Cirele the
. number corresponding ‘to the way that you feel: A
1 Strongly Agree; 2 Agree; 3 Uncertazn, 4 Dzsagree,
5 Strongly Disagree.

1. The program he]ped you- to gain many useful 1deas on tutoring
‘your child. : "

1 2 3 - 4 5
. 2. Opportunities were provided to make and use materials.
g 1 2 3 4 5
3. The training atmosphere was one iﬁ which parents were free to ,
exchange thoughts. L
o 1 2 %3 4 . 5 v

. 4. Opportunities were -provided for role-playing.-
‘ : co1 2 3 4. 5

5. The training brbvided fqr'thévsharing of materials and ideas.
1 2 3. .8 5

6. \T1me was allocated for work on the“interésts and 9ducat1ona1
) Eprob]ems -of parents . - . .
1 2 3 4 . 5

" 7. Conferences were held to determine how the home tutor1ng
sessions were progressing.
: -1 z- 3 4 5

<

‘8. Materials were provided by the schooI to use in creating
activities at home. CL N g

1 2 3 . 8- 5




A

9. The training sessions helped you to better hnderstand your
.child's educational problems. '
1 \ 2 3 4 5

10. _The trainers were very ihterested in hefbing parents to
understand. the activities that were presénted:
1 - 2 -3 4. 5

&

11. The time allocated for each training session was sufficient
. for understanding thé materials presented. .
1 2 .3 4 5 °

“12. The ch11d s classroom teacher was ‘helpful: in prov1d1ng
' add1t1ona1 materials to he]p with the home tutoring sess1ons
1 T2 -3 4 )

+13.  This program should be on<going and $hould include*more parents.‘
‘1 2 . s 3w, 4 . 5 ’ ~ .

14. While you were he1p1ng your child to learn, you 1earned in
" the process. _
1. 2 3 4 ' 5
15. The tra1n1ng program he]ped me to better understand how

important it is for the home and the school "to work together.
1 « 2 3 4 5

v

" 16. if gjven the opportunity, you would participate in another
program to help your child improve in ‘school :
1 2 3 4 5

17. As a result of participating in the training program, you were
“able to see improvement in your .child's work.
I 2 3 4 5

.18+ You are tetter.nrepared to help your child with his/her work
than you were when you started in the program. _ ) -
1 2 3 4 5




A«

19.

The_trainingﬁprogram gave .you an. opportunity to see how
your child's education is. important for the present and.

,future.

-

1 2 3 4 5

N

This is a progrém that you would recommend to your friends.

- and heighbors.

1 2 3 - 4 5
S 4
o
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7'skii1srstqteg;as performance~objec%ives, assessment tests to .

~and procedures desfgned to ‘teach the ihentified~ski11s which

. and are assessed in pupil quessmént booklets. Placement tésts

DADE COUNTY'S SYSTEMS APPROACHES
. to’
READING AND MATHEMATICS INSTRUCTION — &

'nge County's Systems Approach to Reading and Mathematiés
is an instructional assessment/management structure which provides
for the acquisition of appropriate reading and mathematics skills

-

by individual pupils. Systems includes an organized series of

I T - <

indicate mastery of these objectives, and 1n§trubtionafﬁmaferia]s‘

ihdividua] pupils require in ordér to achieve mdétéﬁy of the

dbjéctivés. Systems. is really two programs, Dade Reading Sys%éms

]

and Dade Mathematics %ystems. o ) .
. : . A .
Dade County Reading Systems .

This system includes provisjons for the testing of both de- . =1

coding (work attack) and comprehension skills. It contains de-. -

coding and comprehension -objectives which are assigned to categoriés

are available also, one for -decoding and one for comprehension.
In addjtfon to the pupil assessment materials referred to above,
the following reading systems components are included: 1) a_ .-

teacher's manual; 2) keycoded reference catalogue; 3) individual

-

. »
2 [ 4




<

¢

_mathematical concepts.

. 2

pqpiW pfofiie cards; 4) a group profile record book; 5) answer B

booklets; 6) two administrative manuals; and 7) a set of teacher °

—
‘g B

*

e et rA i ring MOA U €S,

Dade County Mathematics Systems A .

The State of F10r1da w1th|n 1ts State Assessment Project,
developed a set of ob3ec¢1ves K-12 wh1ch provided bas1c gu1de11nes
‘for mathematics 1nstruct1on W1th1n the state. Those obJect1ves
were adopted by Dade County as the obJect1ves for its math

Further, 1n order to make ‘the obJect1v

systems program

span K- 8 more manageable, the obJect1ves were. p]aced in twenty-

. eight deye1opmenta[ levels and cover the complete span.of

~

v

Dade Mathematics Systems, like the Dade Reading Systems,,

. contains diagnostic placement tests, student p;bfile instructional

" . —

prescription sheets, keycoded references to instructional

materfais fér develodping. specific skills, administrative manuals,

"h“““end~teachér’trainingfﬁﬁdu]es.

o}
5
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MODULE-1 . . s

,Objactive:

Given two reading diagnostic ihstruments, the learner will , T

~

learn to administer them correctly.

S ‘25 - Materials: [ T - ‘ -

assofted basal texts " tape .recorder
’ R newspaper ' activity ‘sheets
o e library books overhead - prOJector.' . \
comic books o -transparenc1es - > R

. Act1v1t1es

E ;__,——Lﬁ___lé\\01scuss the importance.of determining wnat.prob1ems the
I child: is haying: ' -

‘ ‘a) oral/silent’ c) decoding ‘

b) vocabulary d) comprehension B

. o N

o2, L1stén to a record1ng of a child read1ng (No expTanation.) | A J

a) show a transparency of what the ch11d read and review : o !
it with the parents. . Exp1a1n what an Ind1V1dua1 Reading

uInventory (1.R.1.) is and how to contruct one from a ' ///</
basdl reader. - . . -7 X L :

K - —-—
et e 3

b) listen to. the tape record1ng aga1n and. mark the errors
e T on the transparency .

.c) exp1a1n what the errors on the transparency mean.

"3. . Distribute a 1list of Do]ch_Common Nouns. Discuss how they , '

”»
*

can- be used: N ‘ T i

o

a) to_identify words-that are not known T

- - - ' . \

' [




5e¢

: e
Z. b) to teach new wérds. N .
c) to help parents to become familiar with importah ’
g vocabulary for, the chtid, S
4. Demonstrate how to adﬁiniﬁter a diaqho%tic instrument. R
. v ek o ‘
Suggest materials to use if no reading.bdok is availabls: ) *({
a) newspaber ’ A.,< .c) magdzines ‘ .
b). comics _d) Tibrary books s
Assignment: - " O §
- Administer-diagnostic -test tb'youn child and record results. o
- . - . . ~ . Q i

Py

B}ing results to néxt meefing.

\

“

.
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N
‘ ‘ :
- + . 3
k4 -

~ . . T MODULE 2 .
» v . oo ¢ \“ . R o u
. " \. 2 9 ! ) v - \ 7 N N
~Objective: <0 . “9 -
— . ‘ ; - .
" Given-a variety of experigptes in techniques in reading

assessment,sshe parents w11T become fam1 iar w1th strateg1es for
L

-

re1nforc1ng)decod1nn skills. taught -at schopl and ga1n experiences

in techn1ques of mot1vat1ng ch11dren to" Ut\
LI

L

prast1ce handout %
.
LI basal readérs' - . C

£=)

. . |
vowel ru]e-charts (vcv veey c+1e) \\ . }
!

Activities: .. . \ .

PO |
-

v . . ) . ’ LS.
1. Rev1ew last week's lesson and d1scuss problems encountered

- = M o -
Y 37 ’ .

. c » in adm1nlster1ng the d1agnost1c instrument’
2. Explain the rat1ona1e for*d1agnos1s.

Use cha]kboard to estab]ﬁsh the following typ1ca1\m1stakes

N a) &k1pp1ng words ; e) 'substitutions
_ : . b){om1tt1ng punctuat1ons ' f) transposing words
? c) reversejs\ : o // g) d;65p1ng&end1ngs K
| d) adding wo;ds ) ; ) h) adg1ng.end1ngs -

4? Deve]qp a 1list of good techniques to ehcourage reédingt

- a)—be’p@sitiye S T - :Af
. o N o

b) do not over praise .

c) establish uninterrupted time for reaaing
’ " -

», 2 ¥

. -
\ . .
.
B

-

1

[N
.

v e

K;ze goodlreading habits.

’

.
Rl

Ry

e e - g
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that are belng made.

s

training session.
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5. Review Dolch words, sight wonfj}jand association words.
'6. Exp1a1n and introduce decod1ng as an essential skill.
Ass1gnment ' ' . AN

Obserwe your child read1ng to determ1ne typ1ca1 nqsfakes

Record m1stakes for d1scuss1on in Qixt
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MODULE 3 S

' I

a5 . ‘Objectiv : “ ,,,///// ‘

; G1ven ora]ﬂy words. with the CcvC spe111ng pattern the 1earner
\ L o {w111 1dent1fy the correct speﬂ11ng' o ' . 50
\ - Matgr1a1§.m o ;j L " o

a . ¥/ * index .cards ‘ 7 ’

;! ) e P | ' -
\’ . ’;fe:'!t markg{ré_d It »

/ magazines . : ‘ .

G - .
Make.picture car

ds for words using CVC spe111ng pattern.

Haye the'

_ Write the word oh t7é reverse side of ‘the card.
“parents select cards and\spe]] the words.

123

They can correct

I

1 Activities: )
: ;\\\j\~;: \1.4 Rev1ew sounds of s1ngﬂe consonants in initial- and final :”/ ‘ }
S ' S - ' b AN i
%z i ’ .position. . ! L o~ T ~ j
E o ‘ 2. Review short Yowé]s: (Individualize to .meet needs, according g
hf/ e to the a%sessment.fLWOrk on discriminotion'bétween the §bund§ , é
| \+ , ~of short i and sho’,/;*t e.) L - ‘
i \ 3. "Have each parent ﬁake a sét of letter cafds; He should nake &
; two little cardsjfor each*1ette;. These should be placed in
E’ - \Enve1opes and us diwith the lesson. Dittéte words and hqve; X
. 3 the parents form{ them with the caﬁ%s on tneir désks See if .
\ ' they c§n=fonm ne words by chang1ng a vowe] or consonant




e

_ Use each wbrd in a comp]ete sentence but have tHe child write

themse]ves by turning the -card over. They-may create games

-~
v

using these cards. - / . .
N : < "o n
Assignment: j ° .
" Use the

1011ow1ng sentences for paper .and pencil pract1ce

-

only the words: ) AY .
1. dim The light is very dim. . R
£ / ) \
- 2. zag. Iig and zag down.the street. - T
3. wax I will wax the table.
0 }
4. sit sit down in your chair. . ) o
5. Ken Ken is my friend.
. - - 3
6. jet Llook at the 1__ plane. _ L. . e

Pr—

7. hum MWe w111 hum a tune.

8. cap She wore a ca¥’on har head
AN .

9. fog It is hard to see in the fog.

10. van He drove in a van. . ' ' E

. c,“
i




A ObJect1ve
G1ven words with the CVC spe]]xng pattern using. digraphs

1n1t1a1 pos1t1ons, the 1earner w111 identify the correct spe111ng

Materials:

index cards
" papeér clips
felt markers
- envelopes
Actjvtt1es:” 5 .
1. Write words representing all of the initial digraphs -on the ¢ Ty
chalkboard, and elicit from, the parents the spe]]ind of these
Ce S initial sounds. Exp1éin that Sometimes two consonants

together 1n a word create .a new. single sound. These are

called d1graphs (e.g. sh, ch, th, wh, ph).
2. Have the parents'make a card for each digraph. to add~td—their
collection: In addition to spe]]xng by man1pu1at1ng the

1etter cards, the fo110w1ng actnv1ty mdy be used. - e T

FEEES S L I

represent initial digraph sounds . (The word may be wr1tten

on the back for se]f—chetk%ng,)r - ‘ ‘ K _f .

~




three chain °shovel whale phone ™ -
— throat cherry shoe. ' wheel . photo
B thumb ) ch‘ick shell whip ~ °  pheasant
thimble chin shawl: ‘\yhﬁ"s;c]e- " pharmacist
3. Place five digraph cards in a horﬁéénta] row -on a desk. Have
a 'par’ent select a picture card, iden;cify it, and pTace it )
under the proper digraph card. Have the parent continue to .
; select ca-rds_ until all of them are categorized. fhis may be
done 'inde'pendentb; orvas a small-group activity. |
) Assignment: ‘ '
L " Dictate oneasy]ieb]e‘words with initial digr‘aphs.' Useiﬁe?éhx{_‘_\
in a‘complete sentence, but have the child write only the words: T
. * 1. chin Put your har)d' on your chin. -
i 2. thin He is very thin. B .
3. ship The ship is’in the-port. ’ *
4. chip : He will ggyg tﬁe wood. .
5. shed Putthe rake in the shea. —
7 o ——bewheA When can TJET;E?TH
o 7. that That is my book. !
8. Phil  Phil is shor‘f, for I?hih'p. oy
;
\\

(A
' 1]
Sl




<«

36

MODULE 5
“oe- ... Objective: »
‘ Gi@énkwordS’withfthe (C) CVC spe111ng pattern us1ng d1graphs,

tr1graphs and double consonants in f1na1 posttion,. the learner

will 1dent1fy the correct spe111ng¢ ‘ - ’ -

Materials:
- . /
none : -

Act1v1t1es

1
<

1. ,ww1te the fo]]ow1ng words on the chalkboard. Reniew the

digraphs as presented in Modu]e 4. Lead the parents to
d{scover that consonant digraphs andvtrigraphs‘may‘occur at

the-end of words: .

/
.

mash riﬁiL ring think . watch graph

2. Write Rick, rack, fock, deck, and Chuck-on fhe chaikﬂoard‘

S
T
i

__to demonstrate that—ck isused tEﬁZEETi the "k" sound after

"a short vowel in a one- sy]]ab]e word.’
3. The parents may do.an -exercise such as the following, to

reinforce this concept:

-

-

Draw a Jine under the letters that have the "k" sound:
’ a) cat d) sack
b) kit . e) cut
) back o f) sick
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-

4. In the—sqme manner as above, e]icitlfrom the class the fact

that some consonants are doubled at the>ehd of a‘Onéesy1iab]é

word that contains a short vowel. There is no set rule -for
A

dogb]ing, butAparentg shou]d‘Se awarg'of this épe]fing'.

pattern. (Many times s, z, 1, and f when it does not have .
 the éouna'of “v" are doubled.) ' 5
[T muff miss buzz - .‘fiy_

AT |

. . Some

——

‘oﬁﬁé?"1étters—thatwmay,be doubled. are g, d, and t:

egg ~add odd “mutt
Assignment: . f o -
Have the child write the following headings on his paper and

. -~ list under each heading words that end with the designated letters:

“

-sh ) ~th -tch
-ng -nk . ___gllii. -ff,_d:ss@,dnzzf-—~*-“F*

ST




\
1
e “. . MODULE6 \

, \
.- ’ A < i,
Given words with the (C) CCVC spelling pattern or (qu)iVC

.38

Objectives:

_ Spelting ﬁattern,rthe‘1earner will correctly Tdéhtify the spF11ing:
Materials: ‘ e '
consonant blend*cards
dictionaries
Activities: ' - . L __— J;-

1. Review sounds for the following initial consonant blends: |

14

. |
sk, sc, b1, c1, f1, g1, pl, s1, br, dr, fr, gr, tr,’sm,,sn%

st, sw, str;-spls, sgrg‘thr,-sp, tw, pr, cr, spr, shr, squ. .
' , ; Explain_that-a—-blend—is-made ap of two or three consonaits % .-- '
.———*"M . ¥ . Al \
' that blend together but retain their individual sounds. Have

R,

!

\ ‘ ;

| | \ |

blend on paper. Have them check themselves after each blénd \ I
. g

is written. ) ’ _ .

the parents listen-carefully to-all of the sounds as you call . ‘j

out words following the (C). CCVC pattern. They may write the

_Explain that qu is not a &onsonant'b1end, and that the \
Tetter q must always be followed by the letter u in a word.

The two letters .usually havé the "kw" sound as in quit, quill.

2. Prepare a set of cards, one for each consonant blend and one ‘ -

L]




~

for du. Divide the c]aésrinto two teams. A parent from

one team stands éf the chalkboard. A parent from the- other

team then

selects a card. He must supply a word beginning

‘ ‘ with the designated 1etter§. The first parent must write

the consonant blend or qu on the chalkboard. Each parent

‘has an opportunity to score one point for his team. Have

the two parents change p]aéeé and cdhtinue'as abové. Proceed

- in this manner until each parent in the group has had an "

. . el L
“Opportunity to participate.

3. Have the parents consult a dictionary to find words that begin

with consonant blends and gu. They muét use the words in

§

sentences.

e

e S

¥ B .
P
-~ R -
- e ¢ . . .
Kl * «
= - = <
P

Assignment:

Dictate to the child one-syllable words that have short

- -

in a complete sente

© 1. skim
scab
blpt
clam
flip
glass
pluni
. sled-

W N Y B W N

brush

—
o

. string

" - -—~--vowels and that begin with consonant blends or gg.¢'Use each word

i

e

nce, but~have the child write only the word:

-

He will skim over -the wé%EF?’“"-vx““_

o,
—— e

I. have a sore with a scab.

Blot up thq»sﬁi]Ted water,

The g;gg_wéﬁt along the beach.

Flip to the next picture.

Take a glass of water. C {
I Tike to eat a plum. S '

I had a sled when 1 lived up. north.

I will brush my teeth.

Please fie the string. °,

'fl

.’

.
—

R T —




MODULE 7

Opgective:
_Given the words‘with the CVCC spelling patterh using blends,

in the ?1na1 position, the parent will correct]y 1dent1fy the

4

spelling. A v

¢
Materials: 7
= letter cards ] . { cigar br‘shoe'box
Activities: A\\ < : ‘ kR

1. Review sounds for the following final consonant blends: nd,f
'st, nt, mp, sk, sp, 1d, 1p, 1k, lt; ft, pt, ct Tm. Have the -—

. parents -practice listening for the 1nd1vidua1 sounds You .

. may dictate words and have them write on1y the f1na1 b]end =

2. Have the parents use the1r 1etter cards to form words that |

énd with the gonsonant blends. Ask the parents to work with

nd ‘first, and write their words on the chalkboard (hand, band,
land, sand, find, kind, mind, bond, fond, etcl)t Contiﬁue in

the same manner%with\thé other final blénds.

— .
———

T 3. The parents'may play a game called "Hidden Treasure.” The

teacherAwr1tes words*w1th“f1na1 conisonant b]ends on slips of

=~ -‘m‘
4 ~ —

paper. She fo1d§ each in ha]f and puts it into a‘“treasune
chest" (parents may make this out of a shoe box). A parent

— ‘ picks a slip of paper from the chest, hands it unseen to the-




e

teacher or another parent, and tries to spell the word ai

% it 45 read to him. If he succeeds, he gets to keep the wégd
) . slip as theﬁ"treasure.“'nlf he misspells a word, he.may
study it, ﬁut it back inithe chest, and try again. The

parent tries to see how many ftreasures“ he can collect.

Assignment:

Play the "Hidden Treasure" gamé witQ your child.

-

\
\

v
S
T —
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MODULE 8 c L

\ Objective: ) v : . A
i ' - A .
\

Given words with- the CV spelling pattern, the parent will

dentify the correct spelling. - _ i i

» Materials: .. . .
il ‘ ) / - ’
" .none . - ' h /

. . : . - : ) ) 7 R
- . . Activities: : \\%\\f\\

1. \P1ace%£ne following words on the Eha]kboard- Elicit from

‘ the parents that a single vowel at the end of a one- -syllab¥e
word usua 11y has the Tong vowel sound, and ‘that the y .
¢ folQow1ng a censonantlat the end of a one-syllable word often -~
takes the Tong sound of i as in’ my. ' ?

« he™ " she me - go - S0 no

hi my by sh& W

CV patterns. On the chalkboard

2. Have the parents play the gaT "G1r1 and the Crocodile" to
practice spelling words With1
|

draw a stick figure girl and lhave her connected to a tree

with five ropes. Draw five waves and the~head of a crocod11e'

.‘beyond them¢ Choose one teami to be the girl's team and one

to be the crocodile's team. ‘éa11 out words , -one at a time,
for the teahs.td s§é11. kachttime a nember ef~the girl's ‘ ‘ o,
team misspells a wordi'one of ‘tWe waves that;protect the | '

J . N T L T

e T ‘ : |

e e e e AT



;
43
girls from the crocodile is erased. Each time a member of .
' the crocodile's teaﬁ'misspel]s a word, one of the ropes is
» * I . - v .
. erased. If the five ropes are erased first, the girl is
L | ) :
’ freed and escapes from the crotqdile's reach. If the five
1 v . . hd i Lt -
waves are erased, the .crocodile reaches the girl-‘and devours
\ b her. A time 1imit may be set for ending the *qame.
Assignment: o X T . \
3 . \
‘Dictate sentences. such as the’ following, that include words
wifh,% final 1ong‘vowél, and have the child write the complete
s Y . <.
" sentences: ’ ' =
: - . ‘ ‘ . ., '/‘\W_‘ .
A\ © 1. He can go with me. _ - ]
i\ - 2. She is éhx, . ‘ : " -
AN 3. We can be on time. . o
\ . L, . ) r .
© " 4. My dog is so fat. . -
R = . |
= \\\ ;
/ 1 I4 ! [} -
. ’ \\\ . ‘. .
\ : _
* oo — ,
* \ - * ! ¢
. \\’ . .
/) \\ '-‘
\\ P
\ /
el
n/, N < .o )
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- 0bjective° - o ’ L

Given words unth the (C)vee spe111ng pattern, the parent
'w1.f‘7d8nt1fy the correct spe1]1ng ) ) ' o
Materials: - o e L

"y 1etter cards R ‘
“Activities: .. o . ’ .

v & P

" 1. Place words with, CVCe: and VCe patterns on the cha]kboard

and -have the parents discover. the long sound of the vowe]

Have them. listen carefully as you dictate words.. . (The letter

e \"

‘u may have ‘the sound "i"sas in flute.)
2. Wr1t° the word cap on. the chalkboard and have a parent. 9
pronounce it. Wr1te the word cape next to thé f1rst word
and .elicit from the ch11d how the "mag1c e" changes the !

. voweP from the short'sound‘to the long sound. ;(Only one
P ' )

consonant may separate the g_from the;otherAVowel.) Continue
in the sane nanner with the foi]o%ing words: R
mop rat udiml‘.‘tub bit  cub " hid can,
mod, ~ tam leam'ﬁx Qan' kit~ hit r{p ~ pip ".
pin - T%n ‘us - at- -rob _ fin - cut

-

Assignment:'“

Place about Six objects on a table. Give the child about

et

-

[

. . . .
SN e v e e e TR SO ST WA S Bl - S A WS A e et e SR i < 4 ot = % s Sl




. P
el -
» -
14
-
-
-
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ki
e
™~
- ~.
. I
i
=3
.
>
A

s

«__ - . %

and have the-child-write -down as mahy'of the objects as he can
remember . Objects such as the following may be used:

tape, tube, fuse, kite, cube, rake, lime, mule, cane.

-
4 \\
\
\
- - i R
\ " )
| .
\ e
[
@
N
—
!
. |
1
L ° i
& .
1
2 .
~ s
< =
i
_ O
\ : /
\ .
. .
;o
;
:
,
-
. . .
* . 3

" ten seconds %o_]ookﬂat the table. Cover the objects with a cloth,

ey
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Assignmdnt :

MODULE 10

. “

pbjeétive:

N .

“Giveri words with the CWC spelling pattern, the parent will
correctly identify"the>spe]]ing.: ' |
Mageria1s: : ‘ ) i -

. letter cards o ‘ h

Activities:

1. Place the following words on the Z g]gpggcd.,‘Lead"thé‘ﬁé7éﬁié»

to discover that tio véwéiéétogetAer’usua]]y spell a lon

rd

the second véwe] is silent:
rain feet heat - |~ gdat suit
2. Have the parénts practice forming words by manipulatin
Jéfter cards] Review homonyms {along with spe]iing. he

fof]owiﬁg are suggestions:

meet ° mail palé - road- ~sail " fﬁ e
meat male pail - -rode . _sale f7ir
main week tail ’heel ﬁear . dear
< man weak tale -heal hair eer

. l
Dictate the fo]lowing words to your thild. Pronoynce the-

word, use it ina s ntence,fand then repe;§ the word. | The child

\
' . -
R I
[




1.

T2,

3.

4f

: 5,

meet *

seat

rain
road

suit

writes only\the words on his.paper;'

Meet me at noon.
Take a seat in the room.
Stay out of the rain.

The road is Steep.

He has a new brown suit. _

2

=

“\}

P
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MODULE 11

Objective: ' \ : e

e

< i . . e e T
Given words- with soft or-hard-sounds of g and c, the learner

e T “WTTT_EBEHE;;;”;he correct spe]iing:;
- Materials:
“ none -
Actingies:a o i - '
1. Write the following words on the.éha]kbogrd.‘ é1icj§ from
\ : the-paréhts that the letter c may have“either a hard or soft
soundz Explain the c followed by e, i, or y usually has the
\ soft sound, whiéh is "s", and that g_fdﬁ]owe&~by’gg g,‘or.g
\ usually hastthe hard sound, which is "g": ‘ (
\- gem gin gyp age "game . got ' gun

3. Write the following words on the chalkboard to demonstrate

- ' some common exceptions in regard. to the hard g -sound which

" need to be memorized: -

4

L qirl give

get - . : L

. i

. Assignment:

Dictate the following words to your child. ‘Pronounce each
. word, use it in-a sentence, and then repeat the word. The child
writes only the words on his paper:

. . 1. goat The goat ate the grass.




2. cage

4. came

—

o

e BT

5. gate -’

6. gym

-

Close the cage so the bird won't get-away:—— "~

s T
e e

“We will go to the city.

He came to town.
I will walk to the gate.
We will play basketball in the gym.

49
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MODULE 12

e s
i et

Objective:

Given examples of how to use a local newspaper to help

. children improve their comprehénsion and decoding skills, parents

will be able to use some of the ideas with their children and

 bring the results to-class.

VMateria1s:

ditto sheet of ideas ' L
Activities: .

1. Pass out an activity that was completed -by a child using the

newspaper. . . ©

Ask parents to look at their activity and try to determine
what "the child had been asked to do. As barents begin to
discuss the activities, ask the parents to see how many new

ideas they can create to -accompany- the activity.

2. Discuss ways which the parents cap use the‘newspéper to help

the child in comprehension and decoding. '

3. Ideas to.share.with parents:
7a) Cut out a éartqbn from the paper and mix up the pictures. .
Ask the child tb put the cartoon in the correct order.

|

b) Let the child cut out all the words ‘he knows from the

paper (large type) and paste®them on a sheet of paper.

/.




-~

Variations: cut out compound words

cut out words in alphabetical order

»

cut out words that rhyme

c. Let the child cut individual letters to make words thét

he.knowé.

Variations: make vocabulary words

S

v

make a létter

Choose a large picture‘(from the Sunday paper) paste it on a

‘piece-of-cardboard or heavy paper..)Cut the picture into

large pieces to maké a puzzle.

Assignment:

Try some of the ideaé presented With your child and discuss

3
the results at the next ﬁeeting.

N

\




MODULE 13

A
‘Objective: . .

Given a sample of four types of comprehension questions, the

. .

parent will be able to use the examples with other stofjes to help
théir children become more aware of what they read. .
Materials:

°Week1y Reader Bractice comprehension tests
\ :

ditto- of "good techniques for-questioning”

© Activities: ™ \ |

1. Explain the importance qf,comprehensionz

2. Read-the first comprehfnsién storylfiﬁm the Weekly Reader
test and.giveﬁthe,huestioﬁé. ‘Ask parents to decide what type
of question it is: vocabulary inference, genera]jzationVor
detail. ’

3. Present soﬁe godd techniques for qﬁestioning:

a) ask some simple recall.or fact questions;
b)- ask the four "W's" (who, what, where, and when);
c) question word meanings; \
" d) -ask about the sequence of events; and
e) vary the type -of questions you ask.

- Assignment

" Use the News Trails Diagnostic Test from the~week1y Reader

with your child.




MODULE -14

Given a set of questioning’fechniques and a list of ideas
for questiohingAin—the four areas of 6qmpréhension, (detail,
vocabulary, generalization, and'infEreﬁce), the parents.-will be
able to apply what they haveslearned. A
Materials: ‘ -

¢itto on qugstioning technidhes(

samples. of pooks and materials -

Activities: - . -
1. Ask for comments on thg Weekly Rgader diagnostic test.
2. Describe in depth each category: .
‘ a) -detail - asks the child to remember a specific fact
| that was mentioned in the selection -
b) vocabulary - asks the child about isolated words or phrases
from tnewse1éction'§uch as definifion, type of word;
. “rhyming, comparing two wér&%,'etc. ‘

c) generalization - asks the child to use given information

and come up with a logical generalization about it
»d) inference - asks the child to draw a conclusion from a
limited amount of information; read between the lines.

3. Give each parent a book. Ask the parents to read.a‘page and




54

try to come up with one question and tell which category of
J - ! 3 g

comprehension it falls under: '
“Assignment: - : )
Take home a book and bring it back with—questions‘joited

down that will help with comprehension,

“s

T A s S« o XY e e v e A Ak S
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MODULE 15

Objective: . -

S

Given mateéia]s and idea§, the parents will be able to make.

reading games and materials that will help them implement thewrk‘

skills and techniques discussed during the past fourteen weeks:.

> . 4 - - - -

Materials: . v - ‘ .
_— . ) .

. folders paste

scissors yarn . w K
N [} 4
) staplers rulers
felt markers ° magazines '
Al
T SR \ « clips - brads

Activities: N

”

1. Show examples of igaéhér-made games and materials that are

used..’ Explain the purpose of each.

N

+ 2. Assist parents in making reading games and materials. .

3. P#ésent certificates of completion.

) -
. . N N

%

]
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MATHEMATICS - MODULE 1

\ .. Ay | .

i
t
|
|

Objéctives:

[Jp—

oliowing -a d1scuss1on on the importance of -pre- schoe]

experiences in- the deve]opment of bas1c quant1tat1ve ideas, the

_participant will be ab]e to prov1de é var1ety of exper1ences that
- - .would lead to the deve]opment of these 1deas in young children.

Given sample act1v1t1es used 1n,the development of beginning

numbex ideas, the parent will use s1m11ar activities to determine .

the extent of the child's understandlng'of these ‘concepts.

Materials:

\‘cha t of stages of learning _

concrete objects to illustrate vocabulary and concept
,e/*"deveggpment ‘

beg1nq1ng concepts act1v1ty sheet i

.Act1v1t1essx

-

I. .

1. D1scuss*the relation of daily activities using objects in
the environment to the development of qu?ntitatiye'ideas and
relationships. .

1
‘

- *° 2. Discuss vocabulary development using daily experiences.

3. Explain and illustrate the stages of 1eérnjng.

‘ ) : \ ) '

4. Discuss sample activities on beginning concepts inventory..

Suggest materials found at home that might be useful in
\ ‘ N " — . N

M
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| . ; .
working on beginning number ideas. R . s
Assignment : : N
.Use opportunities d%ring dki]y actjvit%es to.encourage

|

discussions that will develop quantitative ideas énd‘re1atjonshipsa

Observe child as he works with some computational jactivities.

Identify the stages of'opﬁration or development on assigned

activities.




AY -\I
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i —

-

: Objectives: : -~ ' ’

Given a variety of exper1ences that would jead to the develop-
/ - -

} /
ment of the set'congept% the learner will be able to3 '

1. Demonstrate one-to-one correspondence between sets. ; )

2.. Show a quantitative comparison of twogand more sets.
{ .

3. Count to detérm1ne card1na1 number of a set. oL

.
-~

4. .ldentify set of counting numbers S

S Materia]s: ‘ ‘ ;
P ' SRR u‘- Counting objects,(bdit]er tdps, buttons, pebb]es, straws, o
.blocks, etc.) number -cards (0-10). o

éard wathxsets of objects corresponding tanumera1s.

'Activities:/ . \

1. Discuss daily act1v1t1es,1nvo1v1ng matching objects one-tc-one.
‘ ‘ Example: ‘shoes or socks - feet; g]oves- hands; dishes - o .

fami]y-membe?s, cha1rs - students, etc _/

2. Discuss how to indicate a one-to-oné match1ng " Provide

experfences in showing-many ways to match objects.

3. Discuss ‘the use of counting elements of a set to determ1ne 1f

- gets-can be matched one-to- one. Stress such terms as :more,

# S Jesss fewer, etc.
te«the numera1-td the corresponding -

4.% Use concrete objects and. rela

L ]
1
\' . set. ..
.; ‘. " ‘ ¥
I |
i
|
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. : f
5. Develop the idea of one more/than. |
6. Provide experiences in countjiing to determine cardinal number !
- ¥ [ |
X C-
S ~ of/g;set. ' !
el ] . .o
Assignment: & i
: . &
Have child draw -or cutpiclures from old magaizines or news- l
N “ X . \ ,
/ . papers of sets of objects and write the cardinal number for -each x
" . , o, - . ! \& 1
set. - , C ) ‘
-y .
. { . -
1 ’ :
4 - ‘
. \
. 4
. - |
kY 1
. - - e
- ;
Al *
- ’
| . |
.
K ?
i, . *

on

{
!
!
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MATHEMATICS - MODULE 3

/-

/

Objectivéég
| Following the completion of this session, the %earner
~ be-able to: ‘ . |
.co}r$ct1y'identify and use the inequality sym%oTs;
squénce numbér; usigg v?rious pattern%? and,f
' 62; the joining and seqafating of sgts for t?# operaéions of
" addition and subtractiop. ' ] 4 '
Materia];ﬁ e V / - . | .

// . . & .
paper, pencil —
. -/objects for Counting (bottle tops, buttons,/ etc.) !

one ‘hundred “chart

f/
/| “inequality symbol ~ /

| -
|

§
I

- discovery sheet . . . ’ ‘ >
Ap}ingjgég \ }
ﬁ.,¢Discuss and demahstrate the q;e of»inequa]i#y_symbols.' f
‘ ?. Use hundred charts to discuss number sequeﬁcing using various %
‘f patterns. : . | : ;
}j3. Iﬂ]ustrate the use of sets f&r deve1opingfthe concepts of
1' addition and subtraction. / S
i4. (Use fhe‘writing‘of numbér sentences or équaﬁions to record

I
"the operations. on sets. |
|
|

|
- |
!
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o ©. Assignment: : < s . . ‘
. l . . . ‘:‘
: . Prepare materials to be used for tutoring sessions. ” Example:

one hundred chart; fnequa]ity‘symbois; collect counters or objects
for set concept -development; flash cards (hand made from index

[ cards or store bought); number 11né\with numerals 0-20. ’ ;

L e e

e

)G =




MATHEMATICS - MODULE 4

Objectives:

Given a variety of experiences involving joining and

‘. separating sets; the learner will be able to:

. I. - write equations showing other names for given numbers;
: ? oA, . -
e | ¥
2. write related number facts; and

14
Fd BN

3. draw nuaber line jump; for numbers to 20.

Materials:
objeéts for count{ng (bottle tops, buttons, etc.)
pap%r, pencil L
rumber line

. ‘ discvery sheet

Activities: R ’ - .

©

1. Demonstrate and discuss the useiof discovery sheet in finding
other names for numbérs. "

2. Discuss and‘i11ustrate two addition équafions aﬁd“two sub-

o . traction equationé'for.twp addends énd a sum.

3. Djstss and demonstrate drawing number line jumps for a given
number. ' X

4. Provide activities in Which learner must determine, by
counting the Tength of a number line jump.

5. Have learner draw number Tine jumps for.numbers to 20.

<

3

N

%




63. ™
ke ¢ \ ’ i
Assignment :. ) ; }
Have child select several sets of -objects. Ask him to write “Q“
. " s .. . « LY

other names for those numbers and- identify those facts that are - ’ _ .

”

re]ated. -
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‘MATHEMATICS - .MODULE 5 - - i

' Objectives: | ’ - ’
Following the comp]e%ion—of this sessiohf the learner will
. be able to: -
1. complete a number Tine jumps by counting; the basic
addition and Subtraction facts for sums to 10;
2. identify the place value of any digit in a numeral two
dig%t; and . _
3. identify and write the expanded form‘dnd standa}d form of
numbérs. .
Materials: />
.~ number lines ‘
objects thaf can bé bundled into tens
ice cream bér sticks, straws, tooth piék;; etc.-
‘rubber bands
pocket charts - ' , h 0
numberal cards < o
‘pencil and paper
Activifies; :

1. Demonstrate the use of the number line in solving equation:

2. Have participants use individual number lines and nuiber line

©

ditto work sheets to solve given equations. s




Assignment:

1. Prepare materials needed for tutoring sessions. Example:

e

65

M SRY

Discuss the concept of place value in a decima;\é stem. . N

ﬁémonstrafe-the use of counting sticks to dévelop the concept N .

I
z

of.ones, tens, and hundreds..

Demonstrate the use of pdéket charts and place value boards.
Discuss the record{ng of operations on counting sticks using

expanded and standard form of the number.

collect objects that can- be bundled into tens, pocket charts, - -
. ,“’ﬁ’/ﬂ

number cards. - R

- st
s 3

{Sample itemswwiiifbé’§ﬁaﬁﬁwbr given to participants.)

Provide experiences ‘where child can identify the ngber of . .

~tens and ones in any two digit humeré1\andawrite the standard

-

numeral and expanded form of thé'ndmeraf\ .




/
MATHEMATICS. - MODULE'6° )
) \ y
Objectives: S - R
) o Given insfructﬁon on the use of an abacus. in developing the '
concept of place value, the Tearner will be able to: * . '
1. give the standard. numera] fo:LnETEEEE~§h2ﬂﬂ~onﬂ%he abacus; .
2. use an 111us§ra§19n,ofwanfébacus to show many names’ for
R ,ﬂ~»-j'5ﬁ?“EWo’;r three digit numerai;land‘ ' ,”
— © 3. use i]iustratipn; of abgcus to aid in solving addition ;
- and subtraction problems with)ﬁgméféls bavjng~two‘or more
ngits with no regrouping. - ;' . i
© % Materials: ‘ i}
| abacus ’ v
R ‘ paper, pencfl I ; e ' E
Activities: MR ‘
., ll. Demonstrate the use of the abacus to show numerals haV1ng tw; ‘ »
or moread1g1ts. - o 2
2: quy1de opportunity for learner, to ideﬁtify_and:show'humbers
y " on ’t‘:he abacus. ;, | B
Demonstrate'andldiscuss regroupin§ to §how other names for
mimbers on‘éhexaQQQUSL . w . . —
. . 4. Demonstrate addition and sabtractioﬁfof numbers using the
abacus.. ‘ ) +
. . ) )
2 ‘ ) . v




°
pJ g
\. (
' @ - ‘ 67 ./.c*' <
, 5? Discuss an illustration of an abacus to show its use in .
addition or subtraction of numerals. .
Assignment: Ve . | i
Have child show numerals or an illustration of an abacus. .
-Provide experiences for child to write the addition or subtraction
prob]eTi suggested by numbers illustrated on an ;baqés.
2 = N B
- R .
LY B - .
g o T “
™~ \ . -
1 ~ R - ‘
. -~ p ~
- )
. L .
- )
, .
. h . {
. oA
- K% = - .
6 ®
"~
4 . ! | . .
< . o
* - ‘ .
.\" 4 °
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- . - %
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. “ L ~ ’
n R ~ - /’ i
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: ~ .
i‘,‘, o : . (MATHEMATICS - MODULE 7~ .
, . Objectives: . . ‘
\\\\ G1van exper1ences in using various methods to developTthe , 3
concept of p]ace value, the 1earner will be able to ‘
lf use the illustration of an -abacus in solving addition
N -~—=and subtraction problems having two or moae digits
) : numbers with regroup1ng, and il ‘
— ‘ o 2. use the place va1ue ‘board in deve]op1ng the concept of .
; . ..regroup1ng in addition and subtract1on. B T .
Materials: ‘ *
abacus -
/k\'- _place value boards
o ﬁ\; - céuating sticks N
- rubber bands .
paper, pencil
% .
~ Activities: .
‘ 1. Demonatrate the use of the abacus and relate illustrated ’
abacus %o addition and‘subtractfon of numbea having two or' ‘ ////
i e more digits with regroup1ng : 3 ! ‘/// :

2. Prov1de opportun1ty to .use 11]ustrat1on of abacus to a1d in
) add1t1on and subtract1on w1th regroup1ng !
Ey

3. ‘Use place value boards to illustrate regrouping for addition

-

[ 2%
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A . .
or subtraction. - ; ‘ T

] - F-%

4. Solve an addition and subtraction problem using place valu .
board and counting sticks wheré regrouping is necessary.
: 5. .Discuss regrouping for addition or subtraction using the

expanded form of the nume%a] and standard form of numera]s;

. ’

= 6. Review implementation of -many methods of concebt development

used- at home, : CoeL.

(O] - N -

‘ ///' Assignment: . : ‘ o )

/ -Use,some method of déve]oping thg concept of placé vé]ug.

/ * .
Be prepared to discuss proflems or success encountered. : \\\\-
. . . ]

-
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/ . . MATHEMATICS - MODULE 8

d// . ‘
L .
///ObJect1VES' .. T e j ;
K N . ! ; .

" 1. G1ven 1nstruct1on in.a var1ety of techn1ques for deve]op1ng

the concept of add1t1on and subtract1on, the 1earner will be

00 ) ‘

able to successfu]]y cpmp1ete act1v1t1es designed for rennforce;

»

/

\ N ‘ . <
ment. . oY, . . ’
_ ‘ o \\ /
’ 2. Given copies of suggested act1v1t1es to st1mu1ate an interest
) ¢ in mathemat1cs in students” the. 1earner w111 prepare some
typelof game or project to gse 1n\work1ng w1th math concepts - -
¢ . VR ' h
at home. I e .
Materials: ) D \ il ' o~ Y
| re , - . \\ v P ] P — t q A . )
{ copies of addition chart »*irOSS‘humber,puzz1ES N 2
. ) N ;‘ ) ’/ ’ T o " - ' i iy ‘ t
Ty . chalk and chalkboard © addition ﬁgtrix s
. o e, . v
, abacus . ‘*“-cahtrucfion paper ¢ .. f‘ -
counting sticks sughested act1V1t1es on - oo L f'
. . ) ‘ N S /
rubber bands piace value Y, o,
. .. \ - e
. - : . . suggested activities for drill o
o T ' on numbef facts ' ) /.
* . . : - ) ‘ T \\ : ™ * -
’ Activities: ‘ o/ "
- . - . i - ' o
T s .t 1. Review addition and subtraction of who1é\numbers'gsing the b
| o \ L “
‘ " expanded and standard form of numbers witp and without re- :
) T .
grouping. - , S \ E

. * o . -
] .

- . e e - v i i '._ Lo
2. Discuss and compléte addition matrix and cross number, puzzles. *
/ «

L




I

TN

e

Stress them as means of reinforcing addition facts. ’

r

3. Discuss the sample activities provided as additional means>0f'

v

reinforcing concepts such as: addition, subtraction, inequality;

number sequencejand place value. °

4. .OiSp]ay samples, of -games or project activities. Ask parents

\
to select one 6§\more activities to make- copies, to be used )
PR - 4
= at home. . A EE R
R T e Lo
% L f : . ; .
Assignment: ’ AR O N : » (é}
) .~ ';Prepare_some type’of game or projéct activity to use,fo;h

.

S, . AT 7 " . — .
reinforcing some concept: d1séq§5ed thus far. Bring to next .
s -} ™~ s .o - /
‘ .

session to share with tﬂe group®.
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MATHEMATICS - MODULE 9

Obgectivesi.

Following the coﬁb]etion of this session, the 1éarner;wi11

—
——

‘be-able to: L ) |

-

1. skip count using various pattefns;

j |

2. identify the total number of e ements in equivalent sub-sets; !

3. write mu1t1p11cat1on equations e]ated to equ1vafent sub-sets. . ; ;ﬂmwj
Mater1a1s Li“ : o . ‘,~\.
- a4 -/
Objects ‘o; count1ng (bott]e tops, buttons, pebbles, etc.) °

!/ Y ; - . . 3

paper, pencil (‘i ; /
. ’ : /‘ - ‘\' . °

/ : .- Activities:/ ' ) . oo ©

/ . x , .."'—‘ - . s .. o ,'_/ !, __!‘;_
' 1. Divide/counting objects into equivalent sub-sets. ,bescrfbe . ;

P colle tion using terms such as: 4 sets of 2 make a set of 8. x :
r"/~/ . f! . s s e I . Eat
e 2. Use rEpeated addition finding the total numbers of element R k

' . i N
oL in equ1va1ent sub-sets. - - R Vo .
. ) . l //" ’ . \} i ’
3. ’D1scuss method of writing about the ‘situation us1ng the three \ \
numbers used in descr1b1ng,the sets. e '
4. 'P?ov1de opport n1t1ﬁs to sk1p count us1ng various patternsx ' ) : %

5. MWrite numbers sk1p count1ng by 2! s, 3's, 5's. . . _‘"' .

~5

<

Assignment: /

; . / , : . :

) = . Allow child/to use counters at home to write equation for two

. ox . L. . . i J v o - !
“and three equivalent' sub-sets: . ' oot iy 3

o

4i - | .‘ ‘f . 4‘
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MATHEMATICS "~ MODULE 10
Objectives: . ' ) 2 -
Following the completion for this session, the learner will
be able to: . ' .
‘ 1. Writé Tuitip]icétion_eguation for several successive jumps o . )
! on a number line. : ’ - . l"~
- 2. IMlustrate a given mq]tip}icétidn equation using the N
N number line.:
Materia]g: ; ‘
~ number line { ‘ paper, pencil . “
S Activities: | : o : - ]

~

1. Demonstrate successive jumés all the-same length on a number
line, start%ng from 0. '

2. Prpvide-experiences'where learner must find fhe landing point
for successive jumps all the same length, starting fr&g 0.

3. MWrite multiplication equation to describe “successive jumps on '
number 1ine: all the same length. ' ‘ -

4, ShOW-repéatéd addition as a way to determine 1énding point on
the numbé? line. ’ '

5. Provide experiences in which the Tearner is asked to illustrate

equation on the number Tine. 7

- £y




Y . .
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- o s ~ > ) 1y "J
° N
’ Assi gnm'ent,: . ‘ .
. Use number 1line ditto work sheet to provide opportunity for .
child to write muTtipTication equations for number line. ' - )
Rl A=
- -
3
t -
o, o ° : . s
. e 2
Y]
. B Ty >
” Ly v
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.o , k i MATHEMATI,CS - MODULE 11 -~ | :
. Objectives: ) . - - ' - f
Given instruction in various iechniques Tor.developieqofﬁe
_ concepts of muitiplication and division, the learner shou]d be... , ° E
able to: i .’~-‘ )
1. 're1nforce mu?t;p;1cat1on facts through the use or equ1va3ent )
*  sets or counting jumps on the number liney
) 2. use repeated addition to solve mu]tiﬁlicgtionApnoble;s; . ‘
3. discover or reinforce division facts throughttﬁe use of * o T
T :h‘ - equ1va1ent,sub sets or coun¢1ng jumps on_the number 1ine; and v
) 4.7 use repeated subtFractions to- so]ve d1v1s1on b;ob1ems0 y , é&'
. gMatee1a1s. o o e
‘ counting objects for making sets ' -
v number 1ine l ° : ]
SN ‘
~ , paper, pencil . ) _ "f A
: Activities: .. . 9
1. Use counting objects to make equiva]ent'seté.‘ Describe .
. col]ection}of oBﬁects and record operation. Write‘tWO
' ’ mu]tip]ication{facts to describe sets. )
2. Show equal jumps on number ]ine. Write addition and multipli-
cation equation for operations.
3. Use number line to divide a large jump into several small .
‘4 ’ -




jumps. Record division aciivities using repeated. subtraction
and related division facts. ' o

4. Use counting objects to divide into equivalent sub-sets.

-Record operations.

’

Assignﬁént:

Have child develop multiplication facts téb]e for 2's, 3's,

. 9

4's, and 5's. Allow him to use niimber line or sets of counting

objects. S
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- MATHEMATICS - MODULE 12
> . .8

b3

. Objectives:

Given a variety of techniqueé foé developing the éoncepts of

multiplication and diviéion, the learner will be able to:.
1.-‘write two mu]tip]icat;on and two division equations for a

situation involving several sets; ' A

2. write related additionwand mﬁ]tip]ication equation;’ °
3. write related subtractjon and division‘eduation{ and !
4. comp]eté activities designed to reinforce mu]tip]icatigﬁ
and division facts.- | C
‘Materi;is:
o paper,'penci1x S ]
ActiV;Iies:
1. Make an illustration of equivalent sub-sets. Discu® the .
- method of making sué-sets from an array of obggcts.
2. ldentify sub-sets that generated the multiplication and
division facts.
3t Discuss the }e1atiénshib between mu]tiplicatidn and division. ‘
4. Provide practiqg with multiplication facts through matrix and
cross number puzzle activities.
5. Relate multipiication and division by writing two multiplication
and, two division facts for a given triple of two factors‘and a s

o
-

product.

-




6. Sofve new division problems by repeated subtractions.

Assignment:

—-

4

. “ a

- Have child make at least five rectangular arrays on paper

[ NP

and write two mu]tip]icatidn and division facts for the two factors
i

and a produzt.

v

-]

“ »

2
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‘ - MATHEMATICS - MODULE 13 ”
. B t -
Obgéptives: | T . ,f ,
Following the comp]etign of this session, the learner will
,be able té: e . ’ ‘ ,
- 1. usé common fraction§ to indicate'whaf parf of aoregioﬁ has
- certain characterist%cs; ‘ B * |
) 2. use common'fracpfons to indicate what part 6% a set of ’
objects has a.c;rgain property; an@j /”_ .. ’
- 3. ‘identify numefator and denominator of aniyen fractional
B i number. ‘
Materials: ’ c ‘ .
* counting objects (beans, bottle tops, straws, buttons, etc.)
construction ,paper forqmaking ang cutting apart regions . - .
paper for folding |
- Activities: i
1. Discuss eQeryday gxperiencesvwhere fractions are used. .
. 2. Provide experienceé that wouyﬁ lead to the understanding that
. parts 6fvsets can be identified by fractional numbers.
3. Prepare and sepa}ate the region into a given number qf equal b .
parts. Show method of'@riting number to “indicate that part . -
‘ of the'who]e that is béiﬁg considered. )
41 Provide experiences in folding different regions into many 3
’ equal partsf




6.

Assignment:
1.

-

L]
“

Havé pupils shade parts of squares, circles, and non-square
rectangles. Write corresponding fractiona1 number to tell:

what part. is shaded or unshaded.

Develop understanding of terms "numerator" and "denominator." °

A
.

i Sn )

." 3 / ,-,- o’ ¢ 3 - o. '. - -
Have child use activities such as dividing cookies, candies,

apples, oranges, etc., into equal parts. Help him identify

the fractional name for each piece or group.

'Have him draw a- picture to represent the group or object, then

wr1te the fractional number for each part after d1v1d1ng 1nto

equal amounts. . LS -;Aw._'




MATHEMATICS - MODULE 14 . .~ °
/ _ « .“ ~

. Objectives:, ’ o .,

Following the completion of this session, -the learner will be:

. able to:

" 1. find unit fractional parts of Some\guanti%ies}

2. label points on the nuiber 1ine using *firactional numberss

compare parts of fractional numbersy -and

¥

3.
: 4." generate some fractions equivalent to a given fraction.

»

. Materials:

»

——

bottle tops for counting

~

4. number. 1ipe string

string ’ ‘

construction paper for making and cutting apart regions
Activities: '

4 .

"1. Give sets containing various numbers of elements. Have learner
identify a given fractional part of each set. '
- 2. Use several pieces of string to be fofded various number of
" times. Use a ;arker to identify "each fdidl Open string and
) identify fractionql‘part; of each whole line. -
3. \Compare parts of the string as 1/2 is greater: than 1/3; 1/3 is
less than 3/4; etc.
4., Use éamé pieces of string to génerate concept of equivalent -

< «
fractions. : “ e

~




= » - .
', -n. / » ) 82
- - - * . - ‘

* . " ) ) i
5. Use i]]ustrgtions of number lines and demonstrate identifying

-

fractional parts of a number Tline.
. . . ~ ' )
6. Divide several illustrations of number Tines, all the same ™ .-~

-

1eﬁgth,‘intq 2, 3,.4, 5, and 6 line segménts. Label eagh - ‘ 4
landing pqinti . | |
7. Identify those landings located at the same point. Géneraﬁé ) ‘
B idea of equivalent fraction. ‘ .
' Assjg'nment: . _l;‘, ’ . ' ; ° 1
Have chi]d'cutadiffé;ent figures jpto-severa] pa?ts by first

folding them. - Paste parts on large.piece of paper and ident?fy

equivalent fractions. . é? ‘
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NI MATHEMATICS® ;"MODULE 15 = -
e ‘ T o“: . ‘ . {

. RN * P . )

Objectives: N\ . ST . s .

z . . ‘- ‘

o W

. v :
. L. . RN L
- Given ideas and suggestions for activities to reinforce .

-

.+ mathematics concepts apd:skifTs, the participant will select and
activities to be used in tutoring students jn'mathematics. '

- .

t  Materials: - : . -

N o . .-
e sample. activity sheets ar game boards N .
;///f ' pqﬁte,’fi]e folders, construction paper, markers, rulers,

[ +*

2 -~ ! .

. magazines, index cards de§cri%§ion of activities

math related:activities using ‘daily newspaper,

‘Activities: . [N

»
-

. 1+ Discuss and distribute suggested activities. . .

. 2. Display other games of interest and-discuss skills and concepts
related to the activity. Q -
3. Discuss. newspaper activities. . . ;

, 4..+Assist participants in preparatioh of games ‘and projects. -
- r a i - . .

. Assignment:,

- - .

Use materials or .activity made-in tutoring students.




. -
2 v
’ - * x
. 4
..
- . N B
* -
.
N
‘. v“ ,
*w
.
» ra . -
: *
) o N e ~

APP’ENDI.X‘ nen
(Parent _'}{anébook '

Kl

. . 3
.
.
- .
~
. s
h
ot
.
v
.
»
.
Ll
» *

.

E—
..
- &
¢
-
.
e
. .
"t
¥ .




R : i
. ' _  PARENT HANDBOOK .
- {% N - N & -
T}is handbook is designed to assist parents in helping their
“children improve in school. Most parents are interested in their o

chi]drenfs progress in school:; however,~they often times feel

. \’that tney do not know how to be of help. It is\hoped.that parents
. Ay . \ e s ) .
\\wiTT;Eind the -simple suggestions included in,this\Qi?dbdok, .
. ’ .o - 8
he]p\ ]. . . N - ¥ ] “ \\ »

.Parents are an imporfant Tink in the education oﬁithe child.
The more pa}ents are involved in their children's edgca3i0n3 the
more pbiitjye the ghildren's gttitﬁdes will be toward learning.
* An earnest attempt has'seen made to fncTuHé activities thaﬁ
.are‘practicé]‘t§ use at“héme as wéP]-as useful in he]ﬁing the
‘3cﬁi1d'$ performance in the c]assrooma‘ Hdpefu11§, theréuggeéted
N | détivitiés Will be é‘mofiV§f?on to parents to create other o

activities that will prove hé]pfu]v

14

S
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9.

10.

‘what you.want him to do.

86

SOME HELPFUL HINTS
’ “

Provide a pkace for the child to work that offers 11tt1e or

no 1nterrupt1ons

Try to haye all of the materials that the child will need to

use readily available.

Before the child tries an activity, be sure that‘he understands

Y o

Do not be afra{d to eﬁcourade the child.

— -

. Give praise where it is deserved; always point up the~pos1t1ve, ‘

Uo not over burden the ch1]d twenty or thirty mfhutes each
.-/) ) 2

day is suff1c1ént.

Do not use the study time as: pun1shment

.' The ch11d shou]d be allowed to have some free time after

school ) that he will be re]axed for the study time.
Get the ent1re fam11y interested in the progress of the ch11d

Try to work w1th the child each day at a spet1f1c t1me -

-
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READING. ACTIVITIES .

1. Rearrange: the words gpcdrding to rhyme:—-

jump
hill
ground
mound

wall
round
fill-
sound

ki[] pound
pump bump
dump ball
call = Tump

small
fall
mil
bill - -

2. Arrange the words in their correct alphabetical order:

pie
red’
- SO
‘ yellow
new
cat

3. In,cd1umhs I, II, IIT, IV, and V are three words which are

J—-"

o

~ top -

in .

under
quart
zero

_ bat end
dog Jump
hat. - low
Jat over

. &
and wish

= visit
get
mother ~
kite

xylophone *

f

<

87

* alike and two which are different. Cross out the two Words

€

'wh{ch’db not belong:, .

1
aunt.
‘cousin
B cat
§’Unc1e
wash

I1
villa
book

"house
Jhat

castle-

Irr Iv

sand eye
‘brook coat
riyer _ ear
“."stream  head
fish wax

4. Underline only the foads:

car
cheese

. soap

money

cake
soup
make
meét

-V
¢ cheese
milk
clock .
_cream
winter

.

book

running .

kitchen -
 fruit 7




~
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5. Underline only the things that live in the sea:

was
whale
dolphin
rice

bank
whole
kelp
cat

rush s
while
dog

. shark

N -

6. After each phrase, write the letter of the "sense" word given .

@

2.

3.
s
5.

8.

at the top:

<

Draw a line under the
the word at the top:
(boat) '

can =~ -

was

bat

cat

v

£

words that end with the s;mé sound as

% i ki

taste

A.“ hear B. "see. = C .touch D. smell E.
1. the chocofate cake . 6. ;He-éxp]osiop _
) the ho&iing wind ___: 7. the heavy fragrance _ B
‘the deep fog _____ - 8. fhe'rough wool _____’
the bitter root ___ f 90 the cold water ___ )
“the soft fur ’ 10+ .the white caps ;__;
. 7. Draﬁ'é 1ine’gnder all the words-that begin with "t" and npo
her "the  there hat ) |
rat man run can .y rip .

~

(ran)
hat
tan,

fan

was




. -8
. 9. Fil1l in the blank places: .
a)\‘I am used outdoors. : . apples b&]i
b W, r . . wagon © . bread - ‘:
“b) I am.eafgn. ) éookigs ‘_ was
c b a_ . Saw_ rope—”— -

10, Fill in the ‘blank places to make a rhyming word:

..man f_ c L p
. sat or m_C c
y pot _H~ ' 1 d

Make these poems rhyme:.
_ See the boy -

He has a _ " . tree ‘ I

- T have-a car

<

It can go : . toy
) . < . . y

c .1 Tike to see )
A-big green - ) far ° ‘

11. [Underlihe the two words in.each.row that_are opposites:

a) late early. “bacon .
b) front some ) back
Yo¢) bi§> . COW , Tittle
d)‘ pony hot. ccold
e) start stop saddle

12. Make a ring around the base word in each word:

. ‘', a) going b) playing c). finding

IS
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< @ 4 " -

d) seeing e) .Jjumping f) sunny
g) working h) Jlooking-. i) catching )
- “J) eating R k) funny ' \ 1) laughing

" 13. Write a word in the "blank places in the second sentence that

is the opposite for the underlined word in the first sentence.

F%nd-the word in this list:

- cold . top wet - . soft 4 ' -
forgot inside found *+  full- \

) . 4 A

a) It has not rained.. The grass is dry. - , \

. b) The paper is where she spilled the soda-.

qga She left her-book,at thg"gggggm:o% the'step. _
b) “The flag is at the __ ‘of the’po1e.; , o -~
. a) When you sit om.a Stone bench, it is hard. - - ) ca .
I q) The pillow is . ) )
’a), qusunny days we can play ég;éjgg,on the grass
b) ‘Qhen it rains we mist say ___:;_ ‘

-a) "She Jost her Tunch money..

. .- by Mary ___ a pemy in the grass.

\'.:r

a) It is a very warm day.

b) We wear our coats when it is - -
a) The glass is empty. She drank all the milk.

-

b) The flower vase must be . of water.

: 14. Draw a Tine through the sentence that does not belong s#n.the.

story: - ‘ . . . o . .

.
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The Big Train . .
See the big train.
Boys and girls 1like tO;rige the train.
Thé‘ainD]ane-cgn go Lp and down.-. : : \\\§
The frain'één go,‘go:_ggj S —
'15. " Make a ring around the right wo;ds: ' o ’ .
Y g) I can be eaten: . - ;///’ o
as pencils " peaches, rocks ST
boat tomatoes © .,  chair ‘ beans .
b) T am water: ’ ‘
dew - river sun smoke
star frost hail Snow ‘ _
c) I ama tool: . -
shovel ‘hammer swim rake B
hoe - plum ; p{ow, . play ‘
16. Comp]eEg‘%he senten;es by chébsingﬁthe correct'wofds from the
iist on the right: - e éf e L .
. Tom is a’_ e S housé : ‘
Y Spot és a _‘ L dog
I Tive in av . . ~school )
We go to _. I 1. . P]QXR;
Kittens 1ike t& ' L fBoy ﬁﬁ
17: Draw a 1ipe under the two words }n'each row that end.in a

2

consonant: - ’ ) - .
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here - town " dog
. 9o drop pool
" can an gave
some run : bear
haye is cat : .
_mat , . hop ", me
. w°18. -Cémplete the word at the-]eff byradding the final sound. . Nyite ’
that word en the blank to finish the sentence: ’
chur . 1. Wegoto on Sunday
\ ’ +Sa 2. T heard the,bfﬁd when it
- < . C )
S - blo 3. Baby plays with a pretty
\\\ i >, _ i . )
. e du - & The _ ___can-swim-away. ‘ T,
ba \'fff;;Ai' 5. I gave the toy - _to her. - fi
©  sme . : b, S ‘the food cooking. e
16 ‘ 7. Please . " -the door. :
- ta !ﬁ 8. I need a hammer and a' - ;‘ e
19. Writk one of the initial blends on the blank to complete the . T
’ w.drd: ' ’ . - - )
fro cl B sp . K
in __ight ap own- '
___am ¥ ank ite ee
hg; om ) oon ) ing at
— I e -

- ) W - . i . /
20. Find the correct ending for each sentence. HWrite the complete

sentence:




+ L 1. 'We weaF warm clothes = to keep'ogyrfeetudry:'}"
2. We build roads ir.QV,,—«""”%b.tneee1-on]
3. A1rp]anes ‘use gasei1ne - , to—m?ke us grow.
’ 4. We wear overshoes . ’ itS keep us. warm.
. 5. We call the doctor ~ 't help them fly.
6. We eat vegetab1es ‘ when we are sick.

21. Alphabet Hopscotch --. The hopscotch f1gure is made on a sheet L

- o of wrapping paper with the 1etters of the a]phabet pr1nted Gn-

‘ the- squares. " The ch11d sdys the name of the 1etter as ‘he. hops
into the square, hopp1ng in correct sequence. If the ch11d -
misses, he writes his name in that square and waits his turn.

22. Words that are fouqdoin the readers or othey textbook; may be
used in quesfions as suggested below: ‘

a) What can you see on a Street?

d* truck . a table . . a car ' .

b) What is good to eat?

° : -

- . a ball a ‘cookie . a pear
\\ ’ . N . . -
SN c) What has long ears?

\\ Lt . .

S a calf a rabbit - adog
T d) Where can you find a rose? R
\‘\\\\\ "~ in a garden _ in school in a ball L
23. Tworsets of cards are used. One set has questions which . S

e
pere::;\thén assignmeni—fhat you have asked %he child to read.
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3

.The second set of cards gives the answers to the questiOng.

Usé’the*questfon cards -and have the child show the card .that * . ////>ff/

answers the question: ) - /,///’/;//
| Example: v ’ i
- Set)l : T Set 2
Ath se11$ sugar? . The grocer sells sugar.
Who digs coal? ) ' ihe—postman‘éarriegimai1; -
Who sells postage staﬁps? The miner digsjcda%. »
th-carriesfmaii?"“ » Thé poStmagter‘Se}Ws stamps.‘

24, Short paragraphs may be taken from a book. The child is to"
J coﬁp]ete*the sentences or answer the questions as Showhriq
the example below: "
Example: ;Lhen the RS?F“Qbmqn returned with her basket -of
x food, fhe qh¥1dren eagerly peeped iﬁto.the\pﬁsket.

" The woman quickly hurried to the cupboard, etc.

WQat happened first? What happened_next?__What-happened-tast?— ——

25. The child 105k§ at a picture 4n a.book and discusses what it

is te?1{ng'him.

-

26. A story is read or told to°the child as thé basis for the
directions that follow it: -»;" ‘ ‘
_Example: Today-%s=Maﬁy{S bi?fhdéy.v ShéAis‘séyen-yeqrs=o1dl
. Her mother had a,birthday party for her and invited

three girls and three boys. Bob gave fer a string.
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eee——WOTdS ™S @ sentence or not:: -

“29.

27.

" Ezample: )

@ H

o of red beads and Mary dave her a box of paints.

The children had ice cream and cake.

-

aj) Get a bieéé,of paper.

o

O

Draw a pictuce of all of the children who came to the party.

y |

) Write ;he number that tells how old Jane is.
)

)

d) Draw what Bob gave her. ~ T -

Afte;-;éading é sto}y, the child answers questions similar to
“'the exaples given below: - '
e . . '
Example: a) Why doyou think Mary wanted:to wait for Carol?

] TR -\
b) Why did Mary have so many friends?

28. write'severa1'g;oups of -words; some of which are. complete.

sentences. Have the éhi]dwdetermine whether each grqup(oﬁ -

a) One beautiful day . _ -

b) Dick and- Susan are good friends.

L4

cb After school I went e

d) Sally jumpedisver the . . -

CrY

» < ¢

e) 1In school we learn to Fead.

f) Spring will soon be here, . . _ e
Write several groups of words. Use no capital-letters and no
punctuation. Vary yhe difficulty of the words and sentenge

structure: - . -

x
(T
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Azmambze:" a) dick and susanllike 50 play togethef ‘ 5 .
A b) will yGU‘gité that to me - R | )
t) don found new york oﬁ the map o B
d) do you Tike that book ‘ | A
e) motﬁerAand i w}11,go away
f) shall i ask bill and tom to’ come

~ 30. Prepare a list of words which.tdntain the sounds yoﬁ wish to
‘stress. You can eas%Jy”make up riddles as ‘you go along. As
the child guesses eaéhlriddle, write the answer and underline
tﬁe.stressed part.. Thigﬁgame is designed for ear training and
can be adapted to a]most any sounds, ' _ g
31, Some of the groups of words tell things that are done by

people and some things that are done by an1maqs. Put a "P"”

before ‘the groups of words tﬁat tell what beop]e do. Put "A™

before each group that tells what animals do:
put’on a dress

paint with a brush

bark.at the moon - | . .
sit in " the sun L e e
e flap their wings

LS Tike to swim PR
» v . £

- A -Use various categories, like fruit and vegetables, inveptors
. ~ - 1} ~ = " .

and explorers, etc.

]




~
+
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32. Read each sentence carefu]]y Find the word in the Tist that

. 1s described and write 1t after. the sentence >

. ) N
cofn . zebra how] " V1o11n ) X ~ C )
a)., This wild. animal looks Tike a “horse butg:% ;s ' B
striped. ‘. ° : . | t_ L
o b) 'This,grain’grows on“1argeweans. ‘ ‘.
c)- This cry is 1ong} 7oud, and nounnfu1 ; .
d-) This‘ musical’ instrument is p]ayed with a bow... : Lo o b
o u\ 33. Severa] sen{ences are wr1tten on a folder and numbered On o
) Sl]ps*of paper, which are in an enYe1er,(are severa] answers,
° ' forﬂggch ‘sentence, with tne number of the sentence writeen on ’
- each. The child p]aces the slips with_ the r1ght answens after "-‘ .
' > each sentence and then chooses the best answer: Iii - . - ' ;.
! ' a) I will help mother because '; ' s J ) <
J) I"am six;year§=o1d. ' ) ' o ,Q'
~ 2) she works for me. e . ST
¢ .

. 3) she says I must! - . /{,»/'f ‘ . ;

b)..I will put away my ‘toys

\4 .
1) to;keep‘the‘house neat. ‘
2) to hide them. - : . ‘ b
3) to keep them clean. '
f:i 34. Make up any story yqy wish. Be sure the child knbws what the T o
" . we}d rhyme means. Deyelop.wdrd'eoncepts and,do not accept ' 3
TS . e .
. z -

Lim
o
o
/
’

M




. nonsense syllables: ’ o S

4 N < . . . . .

a) I am thipking of a word that rhymes with bake. It is "
. a : oy A
,something good to eat. Can you think of some Qgher words - P

.
r RS

that rhyme with baké? e . N
. b) 1 am¢th1nk1ng of a word that rhymes "Eh mouse. We live ' ) ‘;
" in it. Ask for other words for ea;h word that fo]]ows. " . :

.c) ‘} am thinking of a word that rhymes with spooi. Jerry

. 1
» Y 4

’ goes there = N ,

<3

d) I am th1nk1ng of a word that rhymes w1th g_g‘ 'It:}s red,
. white,. and blue L i S N '

S N
e) I amﬂthinkipg'of a word-that rhymes with mile. It is

o ‘
-~

sométhing. you do when you are pteased.” , = - : D
. .

’ . N
¢ : . 4

35, Write "éf*ih front of the words that name ‘hings you can see; . *

&

1

"H" in front of those tha; you can hear; "N"'in front -of those”

you.can smell; "T" for taste; and "F" for feel.. You may be

3

able o do more than one thing with some of the thingg'iiéted:

- .t ‘o ¢
W , T - soft music furry k1tten ’ ..
- ‘e : + ’
A red.apple . * ., wh1te‘sn\y R
= red rose pink cake A

on . - A ‘ .

[}
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ST maTH ACTIVITIES N Q - B
1. Draw-a life” from the: wc;rd’ to Tts number symbol: o ‘
six S . " seven »— T v R o
" three . 5‘8 _four- s ’ 9
" - -two | - 6 . R nine -7 . .
.- - I .
) ~ .. eight 2 - one 4 - )
°.2. - Which. number comés _aﬁf_e_r?. Write it in the b]afjk place: .
4 — . 2.' B | - g. .
3_____ T S '
“"’“6"a'"_“_'“'Wﬁi’c“h"hﬁ'mb‘é“r“c‘on;e’s-be_fd_rg?*—w'i*te—i-t—i;n—thé—b}ank.—é»l—aee-:; - “__h__i*__
,  ~ '—._5 ::__9" ;_7 . 2
D
3.. :!&hich number c;mes '.between?. Write it in the blank place: ’
R S 4 6 24 o
; 6.8 7_. 9 8._ " 10 o
o 1 3 s 7 S
, - ,4’.' How rpany?, . T A e ~
“ 2 dogs have ™~ . .h'ead,s:) . -
= / o2 boys have , . ; hanc;s.
- (oL ST T ‘ .
N "~ 3:girls have __ legs. - ‘
~ Y birds have: wings. .
. 3’.4 F P 'cow;s‘ have - '1egs.‘ o "’ .
. o .' Y. ' . ’ :
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~

5. Draw a line from the 1tem in

item in Co]umn II

s\

7 - Column I

»
L3

Column. I that is the same as the-

<

Column II

o

L 5 dimes one dollar .-
4 quarters - ,c , 6¢
¢ " 4 cents _ 50¢ g
. ; . 6 cents ‘ $.04” “ ]
: 6L vPreteng you are.a clerk in a store. Tell hoy you Wou]d count
’ ' thé phéyge in these ex;mﬁﬁes:
, - " Cost of Things Money Used . Change
) o » top Ll : 5& " ;ime, : ) |
toy clock cevie.. 20¢ 1 huarter
marbles ......... 15¢ 1 quarter
toy telephone ... 40¢ 1 half-dollar
. ’ 7.7 Only oﬁ% of the measures g1Jen is correct Draw a line under
" i‘ the co;rect measure: ,
- :, ; - a) BiNM is buy1ng ice creanm., “feet ‘b}nt§ doz.
i T b) :Beit} mixes flour into a’ gal. inches cups
X - . ;. cake. L ‘ -
| . i ", c) Ann takes something for ' teaspoons . 1Tbs. yds.
- . @ cold. Q. 7
i .- d). Charles weighs his dog. - qts. mi?, pounds
e) Bgrbara‘buys'somé eggs. gal. 0z.. déz.‘
f) ’Geprge‘?dns aﬂrac%; ,yds.. pts. cups
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- . 8. Which is larger? - .,

2 - a) A cherry or a peach. X

7

. ) A cat'or a-bear.

U'.
b

O

) A pony or a rabbit,

d) A train or a car.

e) A ship or a sailboat.

f)” A'snowba]i or a snowman.

g) A cat or a man. ‘ -
h) A boy or a Sarn.; A ‘ ; _

9. -Pretend that you have $750 to take a trip. anywhere you want.

a Usﬁné‘tﬁe t;avg1 section of your ne&;paper, pian you vacation
.sbot,'transportation, accommodations,*ete. Draw up a budget{
and remember to include a]]ﬂxrip‘éxpenses (but do not spend
more than $750). ‘ |

10. In the classified ads, find five différent month1y rent paymenés.
mfist’them in order from the Hargést to the smallest.

11. Find a store which édvertisgs soda pop in the newspaper. Find

the price of the pop. Figure out how much 10 bottles would

4

cost.
12. Find the weather report in your newspaper. What was the high
temperature yesterday? What was the 1ow temperature? How

many degrees difference was there betweeri the high and Tow?
1 . .

TN A
146
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Write the co?reétpndmber on the line:

. f

. " : - 102

- £

‘ Find a fuli page-grbcéfy ad in your paper. List the three . T
- 1éast’expénsive“items and their bfices. Compare with a friend. -
Who found the cheapest?

.

a) Is 10 or 20 nearer 137

-

)
b) Is 20 or 30 nearer 29?7
c) 'Is O-or 10 nearer 67

d)

Is 100 or 200:héérer 155? - . -
o RV ‘

o

) Is.-0-or 100" nearer 23?
Is 0.or 100 nearer 857

)
)

..g) Is 0 or 100. nearer~49? * - .

.
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*. ADMINISTRATIVE OFFICE '
- + . . DADL COUNTY SCHOOL BQARD
< - * i s 3 ; ‘ DR. BEN SHEPPA!D CHAIRMAN
DR. E..L. WHIGHAM. -, LINDSEY HOPKINS BUILDING MRS ETHEL BECKMAM. VICE CHAIRMAN
SUPERINTENDENT 1410 N.-E. 20 AVENUE- - ——MIAMI-FLORIDA™33132—" “MR; G HGLWES BRADDOCK
— - e ~ MRS. PHYLLIS MILLE’F‘

MR. ROBERT RENICK’

i ) . Anys - - “MR. WILLIAM H. TURNER
) DRf Je L. dUhﬂIE‘.'.S : . Apr1 18, 1975 . DR. LINTON-J. TYLER
OEPUTY SUPERINTENDENT -

 (305) 350-3754 . ‘ . .

Mr. John A. McKinney,. Principal
Holmes Elementary School

1175 N. W. 67th Street , ) .
'MiamigaFiorida 33150 -

ABear John:- ‘ -

. This 4s to acknowledge.your April 2, 1975 correSpondence per- . .
taining tq the progress of your- practicum. From the informa-. * . &
tion reported in your letter, it appears that you are very :
well on ‘the way and 'should have no. prob]ems in having a success-
fu] venture with goodfresu1ts. ~

’I shall be out of the city for several days .next week, but

upon my return- and when my calendar permits, I.shall visit with

..you so that we may have an. opportunlty to chat further about

thIS project. . ) . <

- /

Best wisheS‘for/your continued suctess;
. . ) . 7
» . - . . P
/// . ' Very sincerely, VA )
r - : ’ . /,/ n

. JZ.L,’Jdneé
i 7 Deputy Superintendent

JLd/weh . - , R e
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© Gune 6, 1975 -

Mr. Sam O. Kaylin

- Director of Practicums 3 .

Nova University .o
Collage Avenuch , .
Fort Lauderdale, Florida 333i4

Dear Mr, Kaylin: - ..
This letter is to verify that the practicum cornducted
by Mr. John A. McKinney, "TheADeveldpmcpE'and.Imple~
mentation of a Tutorial Program for Parents +o Improve
the .Reading and“Mathematics Achievement of their -
Children"”, was implemented and completed as sct ‘forth
in his proposal. I fael that Mr. McKinnevy @id an ex-
cellent job in taking his pProject seriously and utilizing
his time wisely.’ - : e '

It is my sincere opinion that this project will make a
significant contribution to the training/of parents

and volunteers in the district as well as the field of
education in general. .

My obsérvation and review of the project conducted leads
me to believe that Mr. McKinney has been highly success-~
ful in his endeavor. - . .

Sincerely, "

Everett E. Abney, Principal
EEA:c

cc: Mr. John McKinney

P ]

a

o

s
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« . Jdune 17, 1975

- , Mr. Sam 0. Kaylin
Director .of Practicums
.Nova University
College Avenue S )
Fort Lauderdale, Florida 33314
Dear Mr. Kaylin: '
This is t0 inform you that the practicum of Mr. John McKinney, The
Development and Implementation of a Tutorial Program for Parents to. -
Improve the Reading and Mathamatics Achievement of Their Children,
-has been successfully completed. As an observer for the project, 1.
am pleased to attest to the development, implementation and completion
within the guidelines established. ) .

In my opinion, the ¢ompleted project includes sound investigative tech-
niques and effective organization of data. The conclusions _drawn

should prove beneficial to the Dade County Public Schools-and the field
of education in the area of parental involvement. o

When you review Mr. McKinney's completed report, I feel éertain that you
will find that it ‘represents a serious effort to do a scholarly job
. Which can be implemented for the educational practitioner. -

It has been my pleasure to serve as a monitor for this worthwhile project.

--€c: John A. McKinney

-

. [ -
- . A
. .
N B . 0
+ - ’ <- -
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. «




7‘7"77. > - - e T : e \ . h -

e e e e

< . - . )
¥ b :
. .
-

«

_DADE COUNTY PUBLIC SCHOOLS 19\

AN = = .
- ADNH\ISI‘P TIVE OFFICE DADE COUNTY ‘koon UOARD
ol E‘ L WHIGHAM | LINDSEY ”Gr KINS BUILDING Mu..m:r::Nm’:_r:l:/:';o vc'lc‘j :‘:i;\:w,\ﬂ
SUPERILTENDLNY OF scHooLs 1410 N. E. 240 AVENUE MULAMI, FLGRIDA 33122 ; MR G HOLMLS Win J'ao-)\
/ MR, ruvu.l‘- MNALH
l - ML RONLET KTNICK
/ * VROWILUIAIE H TUiNFR
DR LINTOK J, TYLIR *
. _ ° i R ) ,
June’ 20, 1975 ~ c ) . e
. z’ \' N N
- ‘Mr. Sam 0. Kay11n - : e :
. Director of Practicums o - C
Nova University
College Avenue . « : o . i
" Fort -Lauderdale, Florida 33314 ‘
Dear Mr. Kaylin: - . . S

At Mr. John McKinney's request, it was my pleasure ‘to serve as a monitor for
his practicum, The Development and Implementation of a Tutorial Program for
Parents to Improve the Reading and Mathematics Ach1evem°nt of Their Children.

During the time 1 served as monitor, I was the Project Manager for the E]emen-
tary Basic Skills PrOJec$ ESEA-Title I, in the North Central Area. This

, afforded me an opportunity to work very closely with the practicum implenen-
- tation and assess its success. I am most enthusiastic about the outcome and
am p]eased to’ report that it has significant merit.

It is my evaluation that all the gu1de11ne criteria were met as established,
and we will certainly be able to view th1s as a model 1n the area of parenta]

‘ 1nvo1vement

-

Mr. McK1nnéy approached his practicum with a great depth of concern for
effecting a-positive experience. Being the outstanding scholar that he is, I
am sure his prautlcum reflects this attitude and intent. o=

It has afforded me a great deal of growth to have been dssoc1ated with this
endeavor.

Sincerely, ).
N ’l_,-z“ -7 . )
.:-..\(. 1.4, ( (4 é A A R . . )
* Leenette M. Penn1ngton "
Rockefeller Intern 1975-76 Cov .

LP/pdf .
cc:  John McKinney

4

. ¢
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June 25, 1975 -

" Mr. John A. McKinney, Principal
Holmes Elementary School
1175 N. 'W. 67th Street ‘ -
Miami, Florida 33150 - " : .

Dear Mr, MéKinneyE - 4 , ’ ' -

This letter is in response to your-presentation on:June .

19, 1975 at which time you presented the findings and conc]us1ons .
of your practicum report titled, The Development and Implementation
of a Tutorial Program for Parents to ‘Improve the Reading and
Mathematlcs Ach1evement of Their Children.

You are to be congratu]ated for conducting a very timely
study. The analysis of your data and your concomitant
-conclusions bear heavily on a major concern of the school
system--parent involvement in"the 1earn1ng process of thelr
children.

.

As a part of the school system s effort to create more .
effective and positive parental. involvement, I feel that your
tutorial program for parents can be effect1ve1y implemented.
The training modules and handbook can serve as a training model
for those schools that are desirous of implementing such a
program. Your full report has been referred to the approprlate
staff ‘members for the1r ‘reviemand- action. -

. Again, congratu]ations and>good 1uck in your future
endeavors, Q\\ ‘

-

‘ Siﬂceref\3 ‘ A ' ) :
. \ ’ @ R

_,(& 7 / v
“ecs Dr, J. L, Jones

Lee G. ‘Pugh
Project Manager .
Dr, Everett €, Abney

Mrs. Leenette M. .Pennington

LGP/rt
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