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“The relative utility (of class instruction versus correspondence
instruction) .... when this utility is measured through final
examination: there are no differences that amount % o anything.,"

(Conclusions of an exhaustiv:>study at the University of Oregon
in which data from 91 tomparative studies of teaching methods,

. published over a period of LO years, were examined.)
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What is a Corresponderce Coarse?

(This chapter originally appe rsd s tle Intrcduction to the correspondence
course Preparation for Retirement.)

What is a correspondsnce course? Puimarily, it is a learning experience
involving considerable written communication beiween teacher and studest. It can
be even more rewarding than a class. "I got more out of this correspondence course
than from most class courses I've had" is a comment we've heard many times. In ¢
class the few mey "carry the ball" for the many. In a correspondence course, each
student, if lLie participates at all, participates completely (does the wl}old lesscn).

"l also lLas the full attention of his teacher withiout competing with other students.

In 4 correspondence course it's easy’to "put your best foot forward." To a
large extent you choose your own working conditions; you also study when you are
best able to "put your mind to it." If your lesson report (the written homework)
doesn't sztisfy you, you may withhold it for improvements, possibly changes
suggested by Jour instructor in his/her comments on the previous lesson.

Usually a correspondence coursé has one or more printed texts and a mimeographed
study guide.' The text(s):is used in much the same way it would be in class. The
study guide represents the living teacher. It is the gist of what'a téacher would
say in clcss if there were a class.. In a class a teacher might explain a point
several different ways until he found the best way to help studenis to learn. In
a correspondence. course we try to start with the best way, haﬁm done our experi-
menting while tie guide is being written. Yes,-the study guide is a substantial
document which lias been written witi great-care. It is a teaching document directed
to the individual student working'on his own.

Whet is the best way to use 2 study guide? The answer varies with the course
and with the individuul. In general, the cemmentary or instructor's message in
each leason is an excellent preview of tle lesson. Read it first, although you
may not understand it fully until you have studied further. .

Often this commentary is alsc an excellent review which is helpful as you -
start to prepeare your lesson report to be submitted to the instructor. You may -
find it worthwhile to review the "message" in the last lesson Just before you start
the next lesson. In this way you discover l.ow the two lessons "fitgtogether! --
if they do. Ingany case, you'll review tlic commentary in each lesSon &8 you prepare
for the supervised final examination. (The fincl exanination is required in all
credit courses and in some non-credit courses.)

, :

Many times a study guide may contcin useful fucts and/or ideas not mentioned
in the text. The commentary may Li*.1light t..at the, text has to say, reinforce it
or, on the contrary, challenge it or ask you to challenge it. Yeg,tie study guide
is very much to be studied! o .

In a few courses the study guide is to be studied with the text at the same
time. The guide might say, "Now look at page 97, paragraph 2. Notice that the
unknown quantity is ...." We mention this and the above examples to show you how
very versatile a study guide can be and how much it is 1like one teacher talking to
one student at one time! ’
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You are not expected to complete the LI3SON REPORT (homework) at a single
sitting. It is the last step in t.e preparation of a lesson which may have taken
ten hours of your time (especiully if you are taking a credit course). Take
whatever time you need to do the work to the best of your akdlity.

Sometimes certain homeWork questions pertain specifically to certain p<ges
in the study requirement. You may even be told to study so far and then to do
specific questions before studying further. lMore often, the questions refer to
the entire lesson, although some questions may depend partly on detail at a
particular point in the text. '

The best advice is often very simple. In this case it is:

(a) Use 'ow to Study a Correspondzrce Course (provided with each course).
It contains a great dezl ol opeclflc help.

S

(b) Read ti.e LESSON REZPORT questions carefully. If you are asked to discuss,
B it is not enough to merely 1list facts. {ow are the facts important?
that will your teacher do for you? Teaching first takes rlace in the study

guide. Additional teaching takes place in the personslized com:ents which are -

Y added’ to your LESSOJ REPORT. Your teacher is expected to do more than correct
mistakes, more than arrive at o grade accompanied by a polite "excellent." The
"somethdng more" consists of teaching comments -- piarases and shert sentences here
and there and often a summary comment at the end. This is done so well most of the
time that students, (in their confidential evaluation reports) often state that
"I feel that we know each other ratiher well now," or "here's a person I'd like to

.meet:" "I never could have learned this subject without him/her," or words to that
—~effect., ’

4

We also ask our teachers to return sll papers within a weck of the date
received. Since your lesson goes from you to the office to 'the instructor for
grading then back to the office and then to you -- you should allow about two
weeks for the return of your lesson. #However, sometimes the malls are slow, and
it may teke a bit longer. Meanwhile, you may be working on the next lesson.
Ideally, it's best not to mail it until you see if there are comments on the
previous lesson which would help you to improve your most recent lesson.

That is %fle picture. The next move is yours! You will learn whaf you az:e
taught, but you will also learn what you discover for yourself.

Sincerely, ' .

7’2@(0/\,‘[‘ B ( VRN \.+(4/ ¢ vﬂ%

Robert B. Wentworth
Mducational Specialist
Correspondence Instruction
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Our Correspondence Courses -~ Some Useful Comparisons

. Some two-thirds (4O or more) of the courses offered carry high school credit.
Several of the non-credit courses might be used for independent study credit. The
academic areas covered are; art, automotive, business, civil service and license
preparation, engineering, English, languages, mathematics, science and social
sciences., )

- . » ,

In general, the courses are sufficient in number and variety to provide e
complete L-year mequence for both the college preparatory and the general student
(including a few business courses). See the model sequsnces of courses which
follow. X P

dow does a correspondence course compare with a class course? The question
is eften asked. ~An exhaustive study at tne University of Oregon (in which data
from 91 comparative studies of teaching methods, published over a period of 4O
Years, were e ned) concludes that, "the evidence for this an2lysis conclusively .
demanstrates that differences among teaching mebhods occur only rarely as measured
by final examination -- the relative utility (of class instruction versus correspon-
dence instruction) -- when this utility is measured through final examination: there
are no differences that amount to anmything.r )

But how does the quality of our correspondence courses compare with those
offered by other educational institutions across the natien? Very well. For a
small organization (5/ correspondenre courses as against 50 at the University
of Wisconsin) we have gathered our share of kudos. The Natienal University
Extersion Association has three times honored us with a top award for academic
excellence. In additien four major state universities have purchased the reproduc-
tion. rights to one ar more study guides.

e

bhat do we mean by a quality course? ™e study guide is a teaching document.
It must EESEh-Ekceeaiﬁgii'well because there is no second chance (as there is in the
classroom where the teacher may explain the same point several times over). It does
this by being student-oriented, clear, concise, informative and to the point. It
tries hard to'be interested .(in people) and interesting (to people). Often also it
is imaginetive, thought-provoking and stimulating. Much of the homework calls for
some kind af student judgment or the making of choices, perhaps even the viewing of
a situatien from another point of view. .

A quality course cannot te done quickly nor can the homework answers be found
merely by lasking them up in the book. It is not easier than a ¢lass course. For
a further glimpse nf our courses, see the sample pages from study guides in the
Appendix. ! \ > '

Whe is qualified to write 2 quality course? Sometimes the instructor is
encouraged to wrive hiS own course under the supervision of the professional staff,
Semetimes another teacher (ere who writes or explains particularly well) prepares
the study gulde undeér supervision. In a few instances a course has been prepared
by the professional staff alone. In any case, as a standard procedure, each
manuscript is .scrutinized by the author, by a teacher or expert in the field other .
than the author, and by one or more members ef the professional staff.

k]
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Other sources of correspondernce.courses. Sixty other members of the National
University Extersion Associ.tion oiier correspondence courses. Thirty five of these
other members offer high schocl credit courses, Severxzl midwestern universities
are particularly noted for tlie quality and the diversity of their high school
subjects. If a course is not available locally, write the Director of Independent
Study at the University of Nebraska, Lincoln, Nebraska 68508; the imiversity of
Wisconsin, Madison, Wisconsin 53706; the University of Missouri, Columbia, Missouri
652015 or the University of Kansas, Lawrence, Kansas 660LL. Tuition rates are some-
what higher than locally, but the ‘quality is there. ///)

For a complete listing nf correspondence ‘courses (college credit, high school
credit, non-credit) available from regionally accredited colleges and universities,
see (Quide to Independent St throwgh c.rrespondence Instruction pubiished every
other year’S& the National University Extension Association, Sulte 360, One Dupant
Circle, wagtington, D.C., 20036, Price for 1973—75 edition: #1.00. .

The courses offered by NUEA members (mostly state colleges or universities,
some private colleges, some clhurch-related colleges, a few government agencies) are
produced on a non-profit basis and are primarily academic in content.. In contrast,
there are the so-called "private" (or commercialz home study schools which are
operated for profit and which are primarly vocational. These schools do not provide
for supervised final examinations and credit is not awarded for the completion of
the course. . 5

Hundreds of "private"home study schools exist, but the 19713 Directory of
Accredited Private Home Stu Schools lists only 159 approved schools. (A Tew years
ago there were less than 100 on the 1ist.) Among the accredited schopls are such
well-~known schools as International éorrespondence Schools of Scranton Pa. and
LaSalle Extension University*of chicago, Illinois.

¢ ¥

In evaluating a commerciz) school, .copsider not only ths compéience of the
faculty, the educational soundness ef the courees, and the financial strength of
the school, but also tke school's record for successful placement of students,

ts reputation for truthiul advertising, and its sales techniques. (Does it use
gh pressure methods? Does it accept any student regardless of ability? Does
it use phony admission tests?)
. )

Often a §n§°°1 may have, educatlonally sound courses, but its advertising
and sales techniques may be deceptive. Recent newspaper investigations have
exposed flagrant abuses. Stricter regulations by government agencies and improved
accreditation procedures are likely to result.

LN
7 ! By
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Typical Needs Situations: Corregponcience Courses to the Rescue

"I don't have a thing to wear,” the lady of the house said as she looked
at a closet full of "separates'. ,

"Spare parts don't always make an duto," the garage machanic mcaned hs
he round he needed another X37. ‘f

’{ost of your students fit nicely into the course schedule. But wha'té;"
about the few who don't? For example: S
/.
- Ronald Smith expects to be a doctor. He wants to study ,

Latin so he can write prescriptions his patients won't under-

stand. Your school doesn't have a Lstin instructor. We have

a very good one.

L 9

A few students are bound to have schedule conflicts. A correspondence

course may be the way out of the dilemma. Now Roscoe, the football hero, can

» study Food and’ Nutrition even in secret if he so desires.

== Mary Jane can't manage a fifth class everv,' day, but perhaps
she cah handle a correspondence course in which she is ir a
class by herself.” The class meets whenever convenient.

-= Thomas James didn't do well in English; he needs to do

English XI over again. Wouldn't he be betler off with an

entirely different English XI which he could study at his

own pace? (Miss Jones is a great teacher, but somehow she' | (
and TJ just don't get along with egch other.)

€an a student who fails in the classroom pass a correspoqdence course?
Yes, give him a chance! He mzy do better studying on his own because he is working
for himself and not for a teacher. Perhaps he is too self-conscious to answer
quéstions in class. He may prefer to compete only with himseflr not with others.

~-=- Elizabeth is homebound. She could "make arrangementp" with
each -of her teachers, but the courses aren't sét up to. operate
that way. Correspondence courses ofi‘er a complete Eack_gg with
plenty of teaching help. .
; :

-~ Sally has an IQ as high as a kite. Fo.r her we recammend the
corres ence course Bible Background for Modern Literature

| (; BSU) as an English extra. Then she could take The Fects
of Death, a non-credit course, (Local schools may award credit
or non-credik courses.) |

I:-\Q

- -y,
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* ww Jonathan dropped cu in the secend helf of the junior L

.year. Now he realizes that life on the sbreet isn't very
rewarding aftar alll Can he stzrt the senior year with
his clasémates? Yes, mearwhile meking up the missing
\credits by enrolli’ng in Part 2 of correspondence ccurses
in each.subject he studied in the junior year.
vt \ ,
-- Roger X is the number 2 men in a rock and roll band
scheduled to'tgur the country for a year. He's 16, bub
has finished only two years of high school. His two,
«cmpanions tre high school graduates vho velue their -
diplomas. They need®Roger X, bub they don't want him
to miss school. The solution? Reger X should gels his
guidanc& counselor to approve ki gorrgspondence courses
which represent the subjects he would have studied if
he stayed in school. The other bandsmen 17ill "see that
he does, his hamewor ‘A year later he'll bie happy to
rejoin his classmateff for the senior year. ' o

BY NOW YOU DOUBTLESS GET THE IDEA THAT correspondence courses are not

intended to compete wth class courses et your school buv to supplement them as
needed in individuezl cases., :

High school students in nearly 150 commnities are currently

counting ane or more corresponddnce courses toward a local high school diploma.
Are your students "part of the action?" All applications will be accepted pro-
vided thz' are approved in writing by a guidance counselor and accampandied by

the mode
be billed.

tuitio){ fee (less t cpat) s OT 2 statement that the school is to

Keep in mind that some of the 4O high school credit correspondencs’
courses are intended for the general student; cthers are suitable only for the
ccllege preparatory student. In English, for example, there are parallel se-

quences wit. four courses in each sequence. ;
v

. -——
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tiodi L Corresrondence Ccurse fe-uences . o,

A1l of the courses listed belov are availcble as correspondence courses,
Any high school student mcy enroll in any cne of these courses if his appliceation
for the course is approved by a guidance counselcr. Students seeking & local high.
school diploma usually complete in the classroom zt least 12 of the 16 high school
units required for graduation. The decision as to how many correspondence courses
and which correspond@nce courses a given student should undertake is made at the”
Tocal high school. - ,

. "

The model. schedules below inc?icata possible ccmbinations of correspon- ~
dence courses, It should NCT be inferred that courses ought to be undertaken in
the order shown. - . ‘

College Preparatory Studenfs - gredes 9-12 inclusive

Grade 9 n " fradd 10 :
. - ' : #y .
-- English TX ‘ e -~ forlish X f
-- Alpebra I ' ’ s~ Qacmeb - .
-~ Choice of \ : ’ ~- Cholce of
French I - ‘ ' rench IT -
Spanish I S-enish II
German I ’ | Germdn II
~ —_—
-~ Biolo . -~ World History .
Grade 11 . \ . frade 12 ‘
- 1ish XI, College Preparstory -- English III," College Preparatory
- geﬁra 11 '
-- American History ) -- Hlack History: Protest
~- Chemistry ' & Achievement. s BoU)
_ == Bible Bacl_"grcu;md‘ for Modern
Iitersture (s H30)
~= Practical Econcmics (3s HSU)
-~ Consumer Econcmics (% HSU)
) ' \ == Earth Science
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. g ff—‘}iadel Doyragrondonea Course lesuences

\  General Students - grades 9-12 inclusive

——

7

e

Y &
‘ -

Grade 9 Grade 210
-~ English for Eve'ryone - Irmarovemenb of Reading Sldlls‘
' - gkkeegim v e .
-— Choice of -- Gre 1orthahd ’ }
“Gegeral Mathematics - orld —mst"“ory' - S
‘Buginess Mathematics ' N 4
N I_'ﬁ 1 , -
- Modern Health - h -
L~ Basic Drawing I‘eclfmiquea (1 BsU)
1 '
\ I!Eewriti!!g (lx m‘ : Lod \ ’ .
N :
oy \ ) —t
lGrade 11 - o R Jorade 12 a

~= English XI, General

-- American History, General

-~ Business Law (s iSU)

A
-« Smell Business Menagement (., HSIT)

~= Foods and NMutrition (G
I ~= Business Communicctlo

‘\ L

Additional electivas: '
Tatin I, II; Autemotive Engines

school 8o desires,

50)

- (3 HsU)

'y H3U); Autmnctive Chaqs*s C: hSU)

1

.

/ , .
-- nplish XII, General °

~-- Black History:
ment (3 HSU)
-~ Consumer Econcmic3 (s HSU)

Protest & Acjtee-

-= Interior Design
-~ Farth Science

Certain non-credit courses may be counted as

LB
s

Irﬁependnnt \tud:,' credit if th

T
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Typical Students Who Enroll in Corresbondence Courses ™

Iz there a typical high achcol student who is interested in correspondence
. courses? Probably not; we haven't been able to find hir, The more self-motivated,

the more intellectually curious the student, the more likely he fs to profit from
correspondence courses, On the other hand, a school often needs correspendence
ccurses most of all for its marginal students - those who must repest a course
elready failed. (Some of cur courses have been developed with the reluctant reader-
m mind). * ' ' & - PR ,

Correspondence courses alsc attract the student who, for one reason or ancther, -
is uaable or unmwilling to attend classes. Kere there is a.considerable range of
intellectual® ability as well as much variation in motivation. S "o

Some high school students participatc in a single course only ("I nsed just
eng*more uait"), but it is net umysual for a.student tc take up to six high school
units by cerrespondence, (T;pical example: & young woman who married and had a
child during the second semester of the junior year.) .,

Some student information may be obtained frum the application blank, but more
persoiial data are found on the Pefsonal Information for Your Instruc’or form which
students’ are nvited to subsdt with the first lessen. Perhaps it wili help to take
a lopk at & cross-section of individual students, Some are high school students,

. others are aguits with varied interests, (liote that the same course will serve
_individuals of quite differsnt backgrounds,) S

vV

‘onsider thé young lobsterman, now employed fuil-time, who will graduate with
his class when hé fi.lones English XII,......As energetic youngster, who is both
A boutique saleslady and an accomplished horsewoman, is doing rather well in her
%g_li._ql\_ COirse..s«A chaming damsel telephoned from the wilds of Vesmont to see if
she passed senior English, She earned a good fat B...A brilliamt young lady with
& 40 Xq doesn't gc to school with her classmates; she's taking two Biglish courses

*

at onceass |

) A‘éerhixlx rotirad policeman was a high school dropout yee;rs ago; he was the
first to complete the digh School Equivalency Preparation course, take the G.E.D.
tests, and receive his high school equivalency certificate. He did it in record
time, tQ0.ses.Dich diverse individuals as a high officlal in the Department of

. Bducation and & letter carrier in the western part of the state have enrolled in
- Real Estate Brokers' Preparation. 'It's something worthwhile to do in retirement.

A ilding custodian enrolled in Bagic Drawing Techniques, hoping that he
rdght amdmtum to Ireland and sketch "the wonderful scenery where I was born,

I thought so little of (1t) when growing up there.".....A priest, under vows of
silence, also studies the same courde. Along with his regular assignments, he sends.
a little social commentary. We are more than pleased with his cartoon showing a
fellow prieat scrubting th [loor as aucvher priest interrupts with this mepsage:
"It's from Rome. They want to know what we aq’s doing to develcp our human potential,"

| L,
|

—
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Several. inmates in Etatc correctional institutions have enrolled in’Interior
Design to add color to thelir rooms. Some inmates are also involved in Foods and |
Nutriticp. It could get'thﬁy a job in the kitchen vwhere food is more plentiful, f\

‘ Among the “"crew" in Small Boat handling is a man who rose from office boy to
vice president of a major credit-rating corporation. Over the years he Won many
‘national -sales contests as well as prizes for rose-growing and distinguished him-
self as an amateur painter.....An Air Force flying colonel in Berlin who plays
“he semiclassical guitar quite well," sells real estate, and builds furniture, con-
templates resettling in Portugal where "sail boating and small business will be
combined.” A Suall Boat Handling student, of course. . <y //

~ s - v
. "™Much of my education since high school has been throigh extens;on classes
.dnd correspondence courses," writes a sergeant of security guards who learned to
"ipreach and assist 4 minister. An avid bicycle rider and sightseer, he is planning
.ahead by takiig»small Businéss Management....Also in the same course: a state
official wit%/a master's degree. He wants to learn enough about small business
to start his/own private enterprise same day. A .

A geﬁé&al‘clerk is studying Bookkeegigg to get in line for é‘promdtion. Mean-
while, she has quit smoking, learned to sew, cared for a husband and four children,
and run the clerical pool. Some day she hopes to be an office manager.

‘ A young grocery clerk is studying Business Luw as part of his preparation to

“‘became a police officer. Already he is married and has an infant son. Other
achieveménts: pitching a ne-hit, no-run game, catching a 16 inch brook trout, and
obeying the law so vell that he doesn't even have a parking ticket. (Any over-due

. 1ibrary books?).,.A "fyll-time housewife" finds thet\much of her time is devoted to
taking care ¥f the dogs. She professes no specific egucational goals, but "wants
to take various subjectg." She started with You and the Law, a course for every-
one. ..Among the most faithful students of, any law coirse are.X number of in-
mates who are eager to learn about their rights ard responsibilities.

* . L .
- A VWestern Electric quality appraiser (checks equipment for mechanical and elec-
"trical defects) is already the proud possessor of a state high school equivalency
- certificates iow he is studying Business Mathematics as background for future un-'
dergradnate study in business adminis’ration. ....A high school student in Businecs
Mathematics still remembers-proudly t.at in the second grade he was the only one
who could spell Santa Claus! ' ’ . .

An ornﬁgental designer enrclled in Algebra because "there are a lot of holes
in my math.” His interests are many: he patented a "child-deterring bottle cap",
designed a few war memorials, .did flagstone layouts for flower shows, and served
as cartoonist for a Holy Name newspaper.

. One of the fifst to work at Los Alamos on the atomic bomb, GCN undertook our.
corfespondence course in Basic Television, He's a division supervisor in the in~

vention reports division of a private corporation. Among his hcbbies and vo untary
© activities he 1lists: "golf, teaching Sunday School, working at science fairs, and
//’ggpt&ng together color TV kits,"

N2
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Her boss is & chemical engineer, but she likes to write. Wisely she enrolled
in Bionics "to spark my creativity and to prepare for my retirement,..the more I
learn the more I'11 have to urite about.!

"I don't havquuch free time, but the time I do have I spend with pretty
girls," according to one high sihool student who is carrying a full load in high
school, attending evening schpol three nights a week, and studying his correspon-
dence course in Mods#n Health, ’

A repentant d}opout, new employed in loading bread trﬁcks, decided to keep
his job and camplete his junior year by correspondence. He'll.return to high
school for the senior year. His first home'study course was Earth Science, not
an easy subject, ) . \

An internal auditor Tor a Colorado public service company is determined to
"learn encugh French to help my girl with her French and, if possible, read a
French menu." A college graduate, he states that "initially learning anything is
painful but after a'while the pain becomes less.! T

A teecnager with some previous knowledge of the language enrolled in Spanish 1
to "improve my Spanish." Already he has done well in skiing, football, mountain '
climbing, swimming, senior life  saving and the Boy ScoutSessesd middle-aged sheet
metal worker has S;anish-speaking friends and enjoys listening to short wave radio.
This led him to enroll in Spanish I,

In American History we have a former staff sergeant (he served in Germany) who
is a driver for United Parcel Service. This prize-winning history course (top .
national honors-1968) attracts many high sghool students. One plays the viola in
the Greater Boston.Youth Symphony Orchestra and has received a national award in
Latin, Another, a resident of Maine, still recalls with pride "passing first grade
ballet exam with honors" and "winning an argument with my World History teacher,"
- She likes "music, reading and most anything outdoors."

A salesman for a casket manufacturer is interested in more than caskets, A
retired Wisconsin citizen, he enrolled in The Facts of Death because he is "hopeful
that this training will he”p me to serve others facing the crisis of death." RCP
has already served as ser...r warden of his lodge and president of the trustees for
his church, His other interests include bird watching, tending the lawn and shrubs,

and {house painting, - ~

Another student: of The Facts of Death is a Roman Catholic priest who states,
wish to be able to speak Wwith more assurance ebout death, give spiritual comfort,
ve secular advice and learn what people think and say about death." ,...Another
ath student is a registered nurse who wants to "feel more comfortable with people
c deathe"sssesflthough the course attracts many prcfessionals, it was written
fox the average layman. Laymen have been happy with it too, once they realize that
it Isn't a depressing subject. \

Who is the typical student? Perhaps it is any of ‘these wé have already met.

{

>

/s




Guidance Counselors' Manual
A} >

s " . 8 . - .

Does vhe typical high schiol student who undertakes a correspondence course
actually finish it? (Do class students always finish?) Scme never start, others
do a few legsons only, but many high schocl students do finish. They need the

r than otherwise,

credit, They are more likely to finish, or tend to finish soone
if they are given some supervision by their guidznce counselor or by a teacher,

How do the ‘students who finish differ from those who do not? The difference
is mostly & character difference, Both groups have other courses, hame responsi-
bilities, part-time job responsibilities, possible interruptions due to illness
etc, But those who finish heve greater motivation, better self-discipline and

«perhaps, in some cases, better supervision.
Those who finish may or may not be the brighter students, but seldom does a
The guidance counselor helps

- student drop out bectzuse he is unable to do the work,

the student -to find the right course. If the original choice proves to be in-
appropriate, the instructor will recommend changing to another course, possibly
even a non-credit course. )
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Cur Correspondence Cqurse Faculty - The Cbjective and the Subjective Views

»

\We see our faculty in termd of the kind of people they are, their educational
background, their present or former. positions (if retired),. and the work they are
doing for us now. Our students see the faculty quite differently =-- but, on the

* whole, rather favorably. We will examine both viewpoints now. * :

Many of our faculty are high schocl teachers in service at some of the lead-
ing public and private schools in the Greater Boston area. A few are retired
teachers; a few have appropriate specialties outside the classroom, We have
picked "the cream of the crop" (about LS in all); we have not taken the entire
faculty of a single school.

Nearly all the faculty have a bachelor's degree, 30% have two college degrees,
and 56% have a master's degree or beyond. (Note: A bachelor's degree isn't required
for a course such as Building Custodians' Preparation.) Nineteen different colleges
are represented in the baciielor's aégrees earned by the faculty; 1k different col- .
leges are® represented by the master's degrees earned.

Considering all degrees earned, iocal colleges and non-local tolleges are
represented about equally. Among the collpges included are such distinguished v
institutions as Harvard and Yale. '

There is a good balance between men and wcmen instructors and an age range .
from the young 1nstructor to the retired,department chairman.

More important than faculty statistics 18 une attitude of the faculty. One
comment is typical: "My teaching of that course has been one of the most interest-
ing experiences of my life and I do want it to go on! ! .

Another view of our faculty is that seen by our students. Students, on the N
whole, think very highly .of the faculty, but a few exceptions are noted on the' -~

student evaluation reports. . . ’

Each student who completes a course is given 2n opportunity to submit a 5-page
evaluation report on the study guide, the textbook, organization of the course,
amount of work required, value of the lessons, and the instructor. Below are ex-
cerpts from 100 reports chosen at. random (variety of courses; differing levels of
academic ability represented.) All of the comments chosen pertain to teaching. . ‘

|

J. Opportinity for Discussion
K. Help Provided by the Instructor

L. Attitude of Imnstructor

M. Grading Pr§ctiées . .
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48 ° 1, Both the couz:e and the instructor encourage the asking of
) ‘questions. interchange of questions and answers is ex-
pected.

"1 owe

2 1o
2 2,

7L 3.
Total 100

" "I found the teacher very impersonal and seemingly uninterested.

"The instructor points out mistakes, briefly indicaf:ing which |

L6 * 2. The instructor is willing to answer individual questicns, but
. the assigmnments can be campleted successfully without develop~
ing a personal relationship between instructor and student.
L. 3. There is nq opportunity for individual questions and answers.
2 blanks - o
Total 100
\ N
\ Same of the mpre interesting comments on J: . *
"I asked some questions but not too maﬁy, but I was encouraged to ask
' more."
\ ’ ' N .
N "I had a {sw problems. I wished the instructor had gone into fiore
\ detail)(on the). I think he assumed I knew more than I did." (math
course '

. o, . ° . !
. "It ‘'was.good exchanging questions and answers. § (It) seemed personal
- ~ and friendly." 5 -

a great deal to the instructor's advice and close gooperation."

LY

WInstuctor bends over backwards to help,"

"I often cculd not /reed the instructor's writing."

K. HELP PROVIDED BY THE INSTRUCTOR

The instructor merely grades the papers, marking each question
either correct or incorrect, .

word, phrase, method or solution should be used.

The instructor is generous with his teaching comments., He makes
nany helpful suggestions, often writing summarizing comments at
the end of each lesson, He provides a personal touch, often in-
cluding sincere words of encouragement.

(¥
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Some of the more interesting comments g_ri K:

“My instructor was of more help than the text." (math course)

'"Without the instructor's personal touch, I would not have completed
the course.! |

"I cannot praise my instructor enough! "

"He keepa up my interest in the courses, It was fun sending in as~
sigmnments and waiting to see the instructor's comments." , .

"Miss \= ' provides sparkling comments and criticisms that
suggest those of a ‘greater educator." . .
) 1 4
"Wery fortunate to have excellent inetmctor. I believe that I know
mich more of subject (now), but lack good writing ability."

"I would like to point cut that the instructor in this c urse is one
of the best I've had of all the courses I've taken," (A high gchool
graduate who has taken three correspondence courses) AN

"Extremely helpful instructor with sincere interest directed to me."
"He's always there," !

"Provides personal touch. I had the feeling she was there if I needed
her," t '

"V_ei’y few comments -- an occasional ‘good answer', etc."
L. ATPTTUDE OF INSTRUCTOR __— g
' ‘ \
86 1. The instructor welcomes different points of view.

S 2. The instructor insists he is always right.
no
 answer 9 . N ’ .
Total 100 ’
)

A
|8

/
’ ®

Some of the more interesting comments o}& L are shown on the next page.

\
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Some of the more interestiirs comments on L: ,

"The instructox insists he is right and explain _l:[ " (law course)

"They always accepted my point of view but expected-me to see their
viewpoint." (Two study guide authors)

"The instructor was always ready to look over ‘a new way of doing
th:l.ngs."

"Originality was accepted and encourlged. "
“Mr, is a wonddrful inatmctor == Would like to meet hinm,"

"My instructor knows me)a & peraonal friend in correspondence now that
I have finished (the course), A fine teacher with great leadership qualities."

. "The instructor seemed indifferent" (but student was pleased with text ‘
and stucb' guide).
\

"The instructor really didn't seem to care.n
M. GRADING PRACTICES '

84 1. The instructor is very fair in his grading; it is clear how he
arrived at each grade given. _

. 13 2, Sometimes the instructor is more strict than at other times. It
is not always clear how he arrived at a given grade.
Total, 100

Some of the more in;beresting. camments on M: .

"Sometimes I feel that he oi;ergraded me, i.e., gave me an A when I think I
déserved a B, But who's complaining!’

"Each of my mistakes was clearly pointed out to me."

"I learned mors from this course than from most of my class courses,"

"I fel‘b that the instructor did wha.t she though‘b was right in grading each

lesson," . S

e

"It was not quite clear how grades are arrived a'o,, but I am sure that they

'are Ladyr."

/
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The Guidance Counselor Administers the Correspondence Course Program Lé;gllx

Counseling by the guidance counselor ]

As you counsel a student about courses, consider correspondence courses as ohe,
of several alternatives. If a student has failed a course, but is capable of moving
ahead with his class, a correspondence course in t\ie subject failed may be the pre-
ferred solution. "On his ovm," the student may succeed where he did not do so in
class. He deserves the chance to try! He repeats the s.uject, but not in the same
format, not with the same teacher, and not with the stigma of being the older
"flunker" in a class of younger students. Furthermore, he is carrying an extra
load but without extra daily pressures; he may set & varisble time schedule for

the correspondence course, - -
) -

E4

-

~ It is a mistake, hovever, to think of the correspondence course as merely a
solution for the marginal student. Correspondence courses are even more appropri-
ate for the above-average and gifted student. Ideally, every college preparatory
student should take at least 1 HSU by correspondence since independent study of
a high school course bridgés the gap between high school and the less structured
college way of life, The above-average student may wilh to enrich his/her program
with a course not included 4n the regular curriculum. Perhaps this will be a non-
credit correspondence course for which the local high school will award credit as
independent study. Furthermore, some students are willing to work toward early
graduation by taking extra courses on the side, It is often more convenient to
take the extra courses by correspondence than in class, especially since the course
need not end on a specific date. e ' .

.

You may have the opportunity to counsel a few repentant dropouts. If your
advisee is over age 18 (and his/her class has graduated fram Hg% school), he/she

may take the battery of five General Educational Development (GED) tests which lead
to the state high school equivalency certificate. The certificate is the legal
equivalent of a higE school diplama and is generally recognized for college
admission and employment purposes. ¢

We offer a correspondénce course -- High School Equivalency Preparation --
which prepares for the GED tests. It provides training in (a) basic BEnglish
%ramar, (b) the fundamentals of arithmetic, (c) reading compiehension, and

d) how to take the GED tests. (The tests in literature, science, and the

social sciences are reading comprehension tests; a background in these areas is .

not required. ) B

o

_ . Be_sure to remind the répé'uffn% dropout that he probably knows more than he

. “realizes. His greater maturity, his years of work experience, and his awareness of

specific goals give him an edge over the typical high school student.

F_‘dr Ainformation about the equivalency 'correapondence course (or any correspon-
dence course), write to Correspondence Instruction, Bureau of Adult Services, 182
Tremont Street, Bostcn, MA 02111 or telephone (617) 727-576L.

- s - N *\

*
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To arrange about taking the GZD tests or for detailed information about the
high school equivalency precgram, write to the High Schocl Equivalency Office,
182 Tremont Street, Boston, %k 02111 or telephone (617) 727-5778. '

The student Q)plies for a course - decisions to be erade

Applyin§ for a correspondence gourse is an easy matter, but there are
three points to keep in mind conc7rﬁ1ng the application, ,

(a) What mailing address should e shown on the student's dpplication?
While there is nothing wrong about using the student.'s home address, there is a
considerable advantage in ﬁa@g corrected lessons returned to the student in
care of the Guidance Office, Iy this way the counselor knows that a lesson has
been completed and kriows the student's grade. Counseling may or may not take g
place as.a result of this lmowledge. If papers are returned directly to the /A\ ~
student 's home, the student may inform his counselor that he is '"getting along
all right" when, in fact, he hasn't submitted a lesson for six months. (To a
student, all right may mean’ '"not .in trouble,") "

(b) Who will pay for the course? Unless your student is a war vetéran,
there is a modest tuition fee plus the cost of books (unless books can be loaned
by the school), Sometimes these fees are paid by the school. If the student is
handicapped or home-bound, there is an obligation to provide education at public
expense, The cost to the ccmmunity will be reimbursed in part by the state. ’
If & student has completed Latin I in class with the understanding that he may
enroll in Latin_II and suddenly there is no Latin teacher, perhaps there is at
least a moral obligation to pay for Latin II if the student wishes to take the
course by correspondence, If the school is to pay for tuition and/or books, please
submit (preferably with the application) a letter indicating this fact and the
billing procedure desired. '

, Nearly 150 high schools use our correspondence coursess In the majoriﬁ of
cases the parents are willing to pay tuition and book fees; on the whole, they
have found the courses to be & worthwhile investment. ,

[

(¢) Your signature on the application is important, It indicates that you
believe that the course applied gor is appropriate for the applicant and that the
high school will accept transfer credit when it has been earned. The approved
application will be accepted unless, of course, the subject has been discontinued

or withdrawn temporatily for lack of materials.

The state does not impose its program on any school; we offer it to those who
wish it. Nor do we wish to lure away any student, even for a single course,
His/her first obligation is to the local high school, but our courses may be \
regarded as part of the local high school ourriculum, The decision isp to the '
. school, We'll gladly discuss courses with any student, but we will not accept
an enrollment without the guidance counselor's signature.

Supervised study., A school is not obligated to provide supervised study for
a correspondence student, but often it may be advisable to do so. Mich depends.
upon how imch self-discipline and drive a given student possesses. "I need the

. - ]
«©
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credit to graduate" is often an incentive, but perhaps not suf‘kcient indbntive
for a student who lics never lived by his own plans. Classes make daily demands;
correspondence courses make no such demands and mcy be easily overlooked for
months at a time.

I7 x number of students are taldng as many different correspondence courses,
perhaps they could be assigned to a. study hall at least once or twice a week.
Scmeone should see that they work on the course, not on sgmething else. Perhaps
also the student shpuld notify his guidance counselor whenever a lesson is submitted.

If seversl students are studying the game course, starting at sbout the same
time, a slightly differer® kind of supervision might be used. A small amount of
classroom teaching might be included. In some cases it would be possible for the
correspondence instructor to meet his/her students. Sometimes ‘general guidance
rather than the teaching of content is the greater need. Any teacher, even a
teacher's aide, could point out that a 1list of points is not a discussion and
advise the student to retkink the question.

In short, supervised study can be provided at no expense to the school. It
may involve some teaching, but general guidance and encouragement are even more
important. ) : ) -

Proctoring examinations. Every correspondence course for high school credit
must be campleted with a supervised final examination. (The lesson average and
the final examination grade count sanITy in determining the final grade for the
course.) Some students choose to take their examinations in our Boston test room
(100 Arlington Street, Boston) on Saturdsy mornings. Nost high school students, |
however, will choose to take their examination at their local high school.

It is the student's responsibility to find someone to proctor his examination
and arrange for the time (if he does not use the Boston test roam). Usually the
guldance counselor is asked, and we are notified accordingly. The test is sent
to the designated proctor in & sealed envelope within the mailing envelope,

. Onceina while you may be asked to proctor an examination for someone
who is neither a high school student nor a former local student. Example: a
taxpayer who moved to your towm after leaving school.

. It is important that the examination be given under the same conditions that
class examinations are given. It is possible (but not probable) for a student
to .cheat his way.through the lessons, but he cannot lean on others during a
supervised examination. He must hav& both a passing or better lesson average
and a passing or better examination grade to receive credit for the course. .

Our examinations are scheduled for three hours, ‘although instructors are
requested to prepare examinations equivalent to a two-hour class examination.
The bonus hour recognizes the fact that correspondence students may not be
used to working under the time restrictions which are customary in the classroom.
While no one should be,campelled to utilize the full three hours, students should
be encouraged to spend at least two hours on the examination and to read over
thelr work carefully before turning it in. o

Q * L 23
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No fees are paid for pmctoz;ix}é examinations. We appreciate your courtesy
in performing this service ‘(and we ask our students to say "thank you")’. ‘In
return we offer you all the service that we can in providing educational oppor-

tunities for yovo students, /

/

Note: When a student completes a course satisfactorily (pa'.sair/lg or better
lesson average plus pagsing or better examination grade), we .

(a) send a certificate (5 1/1 x 8 1/2) directly to the student. The
certificate shows the name of the course, credit earned, and final
grade, ° - \

(b) send.an official transcript to the high school. An unofficial carbon
; °’°PY is sent -to the student.  ~ : . ‘

(c) invite the student to complete a 5-page evaluation questionnaire
pertaining to the course and the instructor. This may be done

anonymously . . ‘ . A

. Your tools. 4s you match up student:s and ooursés, certain specialized tools
are. available to you. ' : '

(a) This manual, This is your guide book;'it provides information and
{deas not previously available in one plages Note egpecially the sample pages
from various study puides. '

(b) The correspondence course catalog (issued at intervals of 3to }
years.). The catalog is available in quantity. It contains considerable general
information about correspondence courses (advantages, study guide, authors and
. faculty, how to study) etc.), administrative detail such as credit, grades,
supervised examinations, certificates,.etc. as well as course descriptions, Two
application blanks are included in the centerfold of each catalog.

Unlike mos.t catalogs, thi; catalog contains descriptions which not only
inform, but also make the coprse sound interesting. The description isn't just
for the record, it has a "selling" job to do!

(c) Flyers (83 x 11") for each course are also available. A flyer
usually includes a more complete cours¢ description than the catalog. It is
useful for the person who knows "for sire" exactly what course he wants, but
wants to know more about it. Flyers have a distinctive letterhead and are
suitable for posting on the bulletin /board.

, (d) Application blanks. Sp/parate application blanks (in addition to
those within each copy of the ,cata}vg) are available in quantity. Please note
that’ the guidance counselor must sign at the bottom of the front side.of the
- application blank. - / . ) :

v

’ 1 ," ~ .
N A\, b “ H
R
, .
4
v




.
- ' ¥

Guidance Counselors' Manual 2

»

/\

!

(e) Gulde to Indepencent Study throurh Corresp-..dence Instruc jion publisheé
by the NatIonal University Extensici. Asscciations (1very other year). $1.00.
Useful but not required, This Gu.de lists all the subject areas (not course names)
covered by the 61 members of NYEA who offer correspundence courses Thirty-six
members_offer high school credit ccurses. (If you don't have the Guide but want
a quick answer, call Correspondende Instruction HMassachusetts Department of .
Education. The phone number. is (§17) 727-578L. 3

(1‘) How to Study a Correspondence Course is every student 's how-to-do-it
book. It 1s furnished antomatically whepever a student enrclls in a course.
Unfortunately, those who need it most are least likely to use it. If a
counselor or teacher has read the booklet, he/she may provide just a little
extra inoentive by pointing out apprOpr:\ate passages in a.kindly wvay.

(g) Yearbook of Outstanding Student Work. Uni‘ortunately, tlxe Yearbook
isn't avall 'ani Te every year, but there are a few old copies on hand and a B, ,
issue is scheduled for late 1974. The Yearbook is a sampling of student papérs
which the, faculty has found outstanding, In order to be included, a paper must
be more than just another A paper which is factually torrect throughaut. It .
must show some or all of these qualities: unusual sid1l in writing or art !mrké
a lively imagination, unusual insight or perception, originality, or logical
thinking in handling a difficult situation. . .

The purposes of the Yearbook are (a) to encourage students to do their
best (b) to reward students by including samples of thelr work and (c) to show
the high quality of work yhich can be done in correspondence couxrses.
»
(h) Radio tags. Radio tapes of two separate radio intarviaw broadcasts
- are-available on & loan basis, Some schools have made their tapes from one.
of the master tapes. Eich tape gives considerable 1nfonnatiop_v%)ne tape - e = 18 ..
mintes; 3 another tape - 30 minutes) abcut correspondence courses. Although of
interest to guldance counselors themselves, the tapes are perhaps used most
effectively when a student descends unexpectedly on a busy guidance office to aak,
"What are correspondence courses all about?® ) .

a & . . ~
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Twenty (20) of the LO high school cred.t courses are represented in ths
following sample pages. Some pages include a portion of the study guide commentary;
other pages are devoted to selected“homework exercise Still other pages give
excerpts from both the commentary and the homework. ?r a few cases the sample ands
too. soon - Just to tecase you! T .

" In short, thess pages vill whet your appstite. But mmgmber that mary ether
piges which ara’Just as intereating might have been chosen instead of these samples.

.
i
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Hers is 2 page from the study guide for a "hebby’ course in art.

Basic Dramng Technigues /' HSY. h
A ;

Lets ook &t outdoor 2lctures. Your omm, hands are the simplest kind of port- .
able VIew FinderT “Fold your right hand in front of your face, fingers pointing
left, thumb extended upward. Sight along the top of your fotefinger. Your left

hand can be moved agross in front of taé right hanc to form a movable third side
of a rectangle. You have a view-finder. ‘Now look for a 'scene! .

L3

This, frame may be held horizontally or vertically and moved about at will. {iold it
in front of your eyes, first at sys level. Raise it or lower 1t until you find
sometiing of interest. - .

2 Gettang ready. A sketch took and a light.board or a .skstch pad of paper, pen-
cils, a knife, sandpaper, a view fin@er, snd an eraser are all that you need to take

with you for outdoor sketching. You can usually sit on a fence, a rock, a stump,

or 3 bank and hold your sketching pad on your kmees or place it on a nearby object.

* Inck around with your view-finder, but decide quickly on what you are to draw.
Everything looks besutiful; the tendency is to try to include all that you see, but.
this i$ inartistic. Instead, choose a simple interesting subject. Content yourself
with sketching a clump of bushes with some surrounding landscape in the background;
trees and hills in the distance; a single tree or.group of trees; a boat at anchor
or 4 bust pulled up.on shore. . S . .

How to organize. Take your sketch ug paper and draw a rectangle as large as
- the paper permits. ~This will be the -ares of your picture, Will your center of
%’ berest' (the mun object you wish to draw) look better in a horizontal picture or
. upright picture? . Your view finder will help mou to decide.

A

. , N
: If your landstape, is to be a poplar tree or a sailboat with a high mast, an
upright. picture will look best. A landscape of low rolling hills or fields or a
bit of ocean with a rowboat pulled on shore deserves a horizontal picture.

. As a béginnar: you may find it helpful to divide the picture area into three
., vertical parts. The purpose of this division is to help you to place your center
of interest or focal point. The focal point may be a building, house, or boat; it

. usually falls on the upright line marking either the first or second third of the
- plcture arsa. , v :

- Now davade your, picture are;;t hora.zontally into thirds. Iocate your horizon
line either on the first or second divis.on Iine, depending on -whether you prefer a
. high horizon or a low horizon. The horizon may be either curved or straignt.

. The 'horizon line represents your eye level as you look at the picture. It may
be an imagirary line.  All lines below th*a horizon line will slant up as they con-
verge toward the vanishing point; all lines above the horizon line will slant down
.Toward their vanishing points. This is true regardless of the size of the objects

- being drawn. The acme rules which applied to the small cube and the books on the
table apply here. : g

i

£yt
A Q : ot

A fander card 1s also useful. Jut a rectangls from a stiff pisce of cardboard. -
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Interior Design, Part 2 ' N

Assignment 15: Your First Compreheﬁs:we Decorating Problem
. . A Complete Roon

In Assignment 12, you looked at spec.al rooms. In Assignment 13, you concen-
trated on investigating the costs of items you would need in a specific situatiom.
In Assignment 1k, you completed a project complementing your plans for the situation,
or helping to defray the cost in some way. Having completed this groundwork, you
are ready to concentrate ori the details. Where do you go from here?

1’ .

' As you'have already considered the use of the room, the decor, the individual
furnishings, the costs of the new items, ahd what you can do yourself, you are ready
to begino , T ) . )

If no repair work or mmde;i/ng is necessary, you begin by selecting the color
for the floor. Next, plan the colors and/or coverings for the walls. . (Remember
that, by tinting the walls a lighter value of the floor color, you increase the
apparent size of the room.) -

<

‘ Select the fabrics for the large pieces of .furniture and then proceed to the
drapes, pillows, etc. Complete your color scheme with accents.

It is a good idea, as you know, to asgsemble all of your samples on a swatch
card to be sure that they will make a harmonious combination. (A swatch card is a
single piece of paper the size of this sheet.) You will see from the diagram
(page 55) how this process can be accomplished. The decorator tries to keep the
amounts of each color on the card relative to the amounts he plans for the room, to
achieve scme idea of the balance involved. From 'your swatch card, you will see
immediately whether or not the colors you have selected will look well together.
Tou should also study each color in the light of the room you are decorating. .
Lighting can have a great effect on color, and sometimes this. effect is not an im-
provement. (For example, a light yeliow may look pretty as a paint ohi , but may
produce an undesirable yellow green tint when applied to a large space.) You might
be smart to get a small can of your major color and try it on a small portion of the
space, Jjust to be surel

Aso, as you proceed, you will find it helpful to mske a scaled floor plan
(review Assignment 9) so that you can experiment with the arrangement of furniture
in the room. This step sometimes seems tedious to the begimmer but, once its merits
are recognized, the strain of arranging and rearranging furniture is eliminated end
the whole process is much mdre fun, ilske sure that you consider the location of
electrical outlets and radiaters when you make your floor plan. Drawings which ahow
the furniture placed against nach wall (illustrated on text page 20, figure 3) make
, it easier to visualize the room. (The study guide shows a scale model floor plan

« at this point.) ‘ _ '
- . . . '

\ .

o
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1. Using a yardstick or e:ension ruier, measure t‘ue length and wi in feets .
of your room. . .

" 2. Convert the measurements to inches (%" = 1 foot.) Apply the room measure- )
ments to the graph paper. (For exauple, a room which 12 feet by 20 feet would
measure 3 inches by 5 inches -on your scaled plan.) Draw a doiible line outside the
floor line (see diagram) so that doors and windows may be indicated.

3. Measure the height of the cell:mg and draw the walls as showh in the
diagram. in 8 foot ceiling drawn on 4" scale would measure 2 inches.

Ls» Starting in the cornar of the room, faaure the width of each wall a;;ace,
window, door, and the fireplace, if you have )

5. Indlcate where these, and any other architectural features, occur on your
room plan. (See diagram.) -

5. Vhen the general plad of your room is completed, you are ready to measure
the fumlture in the same manner. jlake furniture patterns in the same ;' scale
(see Figure 5 on page 22 of the text), and arrange them in the best floor plan you
can. The floor plan should show the furniture arrangement. .

Exercises To Be Completed For Correcticn:

A 1. Please refer to the exercises you did in lessons 13 and 1ll. You will now
complete’ the situation you used in lesson 13. Present the total plan for the room
so that it will be visually clear to the instructor. Include a floor plpn of the
room and a swatch card showing the actual color samples of the furnishings of the
room. Pictures and drawings to describe the style of furniture, draperies, and
accessories should also be included to show how you have coordinated the total plan.

2. Did systematic planning make your decorating pro;}ect more artistic than it
otherwiae would be? Did planning make your project more functional? Did you save
by plamning? Are you satisfied that planning is worthwhile?
scuas these questias. '

e
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A

' Bookkeeping can be made simple! The following selections from Bookkeeping,
" Parts 1 and 2 (1 HSU) illustrate the point.

[4

Bookkoepi.ng, Parb 1

Does withdrarring money from the busiuess seem like an uncertain substitute for
a weakly pay check? It is not intended to be a regular transaction. ILet's look e‘l'q
the situation broadly. .

The owner of Dey CGift Shop doubtless does a hard day's work in actively manag:lng
the store. As manager, she .should receive whatever salary she would bhave to paw
uomeone elae to manage ths storel

. -

. . The owmr has also invested X number of dollars in her own business. If she
had deposited the money in a bank or had invested monsy in scme other. business
(perhaps by buying stock in a corporation), she would expect & return of 6% or
more. She should pay herself that same rsturn on her investment in the busiressl
If she borrowed monsy from & bank she Would have to pay more then 6% for the same
amount of mnoney .

Clear’ then, the owner should receive a weekly salary (debit Salary fxpense,
credit Cash), and interest on her investment (debit Interest Expense, credit Cash).
Up to this point she 1s treating herself in the same way that others would be treated
if they contributed labor and money to the business. But there are additional- joys
and sorrows in being the otmer. If the business prospers, the capital account in-
creases (credit) as the profit for each period is added to the previous credit
balance of the capital account. It is part of this profit that the owmer choosés
to withdraw. It is hers alone -- her reward for assuming the risks of ownership,
risks which nelther the employee nor the ordinary creqitor need take.

But there is another side to the piéturo. Suppose the buainees falls upon
evil times. In short, it fails -- as most businesses do within seven years! There
is not enough money for the owner to pay her cwn salary or the interest that is due
her. Vorse than that, sales have declined and liabilities increased to, ths po:l.n‘.b
that more and more of the original capital is eaten up. The owner loses four weys
-- reduced capital, little or no salary, no i‘nbereat, and no profits! ‘

' We hope you realize by now that just because there is cash in the t111 (and

perhaps more cash than before) it deesn't mean the business is profitable. If

the owner isn't taking a salary and isn't taking a return on investment, arw,proﬁ.t

figure which shous on the balance sheet isn't correct. There may not be any profit

at a11! Furthermmors, the income tax psid on business profits is too high because it
1« 18 based on an unredistic profit figure,

£ )

LR B R K B K N
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'Boékkeeping, Part 2

We may generalize by saying that office supplies are used up while office
equipment depreciates or loses its value through use. If we use 1/4 of the office
supplies, these supplies are no longer available for further use, but 3/l of the
supplies are available in perfect condition. On the other hand, if a mimeograph
machine has depreciated 1/h (according to our estimates), we still have available ¢
for further use one mimeograph machine, but its market value is probably no more
than 3/l of whet it originally was.

_ Hotice tfxa:t the original cost of the office equipment. continues to be shovm
in the’ ledger account- and on the palance sheet. The adjusting entry to record
estimated depreciation is as follows: ]

Depreciation ixpense of Office Equirment . XAX

Accumulated Depreciation of Office Squipment ,. axx

debit entry indicates an expense for the fiscal period; the credit entry
is used in restating the present value of the asset. The balance sheet will show
the office equipment at its original cost less the accumulated depreciation up to
* the present time. (See. page 588.) .

Students often assume that the various Accumulated Depreciation accounts are

" Plles of cash set aside so that they may be used at a later tims. This is not so.
Accumilated Depreciaticn of Office Zquipment is not a fund which will be large
enough to purchase a neuv mimeograph machine when the old one is worn out. The .
various reserve accounts are merely bookkeeping entries to adjust the records to
show current values (in the Balance Shest) and to give an accurate picture of
expenses (in the Income Statement). As you should realize by now, this adjustment
1s necessary so that the owners will know what their profits or losses are and so
that their taxes may be based on realistic profit or loss figures.

-

Yoy will notice that the Cash account is not affected by any of the trans-

actions’ involving depreciation. If cash were set asids thers would need to be

deductions from cash (credit entries) and corresponding debits to new asset

accounts, Probably the majority of busincsses ere not able to tie up a con-

slderable portion of their cash in this way as the cash is nseded for dally

operating expenses, }
|
|
\
|
|
|
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The first 15 lessons of this course are entirely in narrative form. What
Uebbie and Tam actually do is described. (see last half of page). Their dialogue
at the top of the page not only makes a point about writing new words in short-
hand, but also emphasizes an administrative detail about registration.

Gregg Shorthand, Part 1. (1 HSU for both parts)
‘ ASSIGNMENT (SECTION) 15

INTRODUCTTON

. "Tom, I hope that everyone who is studying shorthand with us has registered
for Part 2, It would be a shame to get this far witl} a skill and then drop it."

"Yes, I agree with you. I'm glad that we took care of this detail some time
ago; but, of course, it would not be too late even now to register for it."

"We will soon be ‘able to write words which we've never seen in shorthand
before. Maybe there are some which have never been written in outlines. Let!s
see~--vhat about Watusi or Frug. They don't come up in business much." When
Debbie made this observation, Tam replied:

"T111 bet I can figure them out now. Let's try." They sound them out pro-
perly and---lo and behold-~="oo~aw=too=se" "f-r-oo=-gay,"

Can you think of such words to try?

A

SECTION 15 - STUDY REQUIREMENT

Since there are to be two new prefixes presented in this Section and one
new suffix, Debbie and Tom review rather quickly those word beginnings which
they have already learned. They read, spell, dictate aloud as they write each
outline once in the following paragraphs: Par. 10L, Page 61; Par. 107, Page 6l;
Par.’ 110, Page 65; and Per. 112, Page 66, Par. 115, Page 63, is very easy to
understand, especially after they have read it, spelled &nd traced it, and writ-
ten it along with its Quick Check 3 times. So is Par, 116, Page 68, and the
Quick Check which they study in the same way. .

&

Par, 117, Page 69. This is a bit_longer, but they find the content inter-
esting and the punctuction a bit challenging. However, as they read the short-

hand, trace it, dictate the material aloud in longer thought units for their
writing, and then transcribe it; they realize again that they are constantly
learning new things or remembering things that they had learned some years ago.

Q ‘ 83
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Business Law (3 HSU)

Lesson 7
. - .
Study Requirement: Text, Unit L Buyer and Seller (continued)

Part Ui ~ D Warranties and Product ILiabilities
Part L - E Rights and Remedies
Part i - F Consumer Protection {
B ,{, ;
. Review the study guide notes in the previous lesson, particularly the portions
pertaining to yarranties, rights and remedies, and consumer protection.

*Role Playing. It is helpful in solving a legal problem to see the situation
from the viewpoint of each of the participants. One way to do this is to partici-
pate in role-playing. You assume a role and act as if you were the person you are
representing, To do this effectively, you must know something about the total
problem and how the person whose part you play feels about it. When using role-
playing in this_correspondence course, we ask you to write out the dialogue
Wwhich might be spoken by each party-in the case. - T

If you have difficulty in thinking up dialogue, explain the situation to a .
friend and have him engage in dialogue with you. Then write down, as nearly as
you can remember, what each of you said. Make up any incidental facts which are
not in conflict with the facts as givens '

¥ X KK KK KK * .
. 6. Albert bought a used Ford from Frank who had purchased the car from a
local Ford dealer. When Frank bought the car, it came with a two year or 24,000
mile warranty on parts. When albert bought the car from Frank, it had travelled
20,000 miles. Along with the bill of sale, Frank gave Albert a piece of paper
th the words "Guaranteed for 10,000 mile~." Albert drove the car an additional
»000 miles at which point the steering wheel came loose, causing him to hit a pole
.and sustain serious injuries. Mechanics found that there was an original defect
in the steering wheel column; the wheel could have come loose at any time. What
remedies, if any, are available to Albert? (Use role~playing method of solution.)

Iesson 12 Employer and Employees

XX KX XK HKXX

Here are some rules for store employees in 1872. They .epresent good working
conditions ~ better than one could expect in a factory wii.n employs large numbers
of unskilled or semi-skilled workers., ’

v

l. Office employees each day will fill lamps, clean chimneys and trim wicks.
Wash windows once a week.

2. -Each olerk will bring in a bucket of vater and a scuttle of coal for the
g day's business, '

. | 34
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Py T

3., Make your pens carq:ully. You may whittle nibs to your individual taste.

L. Men employees will be given an eve:ing off each week for courting pur-
* poses, or two evenings a week if they go regularly to church.

5. After thirteen hours of labor in the office, the.employee shonld spend
the remaining.time r gging the Bible and other good books.
i N ' L .
6. Every employee should lay aside from each pay day a goodly sum of his
earrings for his benefit during his declining years so that he will
not become a burden-on society.

7. Any employee who smokes Spanish cigars, uses ligquor in any form, or
frequents pool and public halls or gets shaved in a barber shop will
give good reason to suspect his worth, intentions, integrity, and
honesty.

8. The emﬁloyee who has performed his labor faithfully and without fault
- for five years will be given an increase of five cents per day in his
pay, providing profits from business permit it.

* ¥ K ¥ % ¥ NI H*

The common lair then and now.. N

You will recall that the common law (the unwritten law of custom and usage
which gradually gets written into thousands of court decisicns) had as its ob-
jective the safeguarding of life, liberty, and the property of people. Under
this common law, the employer had certain duties i.e.

- to furnish a reasonably safe place of work,
- to employ a sufficient number of competent fellow worksrs.
~ to point out any risks which are not self-evident.

Balanced against these duﬁies, vere the common-law risks of the employee
i.e. the risks of injury due to his own negligence, injury from the normal risks
of the trade, and injury from carelessness or negligence of fellow workmen.

Note that the common law is not based on a code but on what judges have
decided is fair and just over the generations in hundreds and even thousands
of similar cases. This results in a continuous process of gradual change.
On the whole, this is a democratic process with both stability and flexibility,
Instead of an arbitrary definition of "reasonable" {a cude), we have the benefit
of & tremendous number of informed opinions as to reascnableness. The common
law is not imposed from above, but reflects both the conditions of the times
and judicial opinions as to what is fair and just.
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But the mors rapidly times and conditions change, the more inadequate
the common law becomes. INdu circumstances, new conditions, new pressures call
for legislative action at ths naticnal, state, or local level. The crystal=-
lized thinking of the people ut a given time, expressed through their elected
representatives, substitutes’ statutory law for common law. Judges continue to
make decisions, but the decisions must be within the framework of the statutes.
The common law on the subject has not been abolished, but it has been modified
(perhaps drastically) as of a. .given mcment, instead of changed gradually over
a very long period.

-

Workmen's compensation laws are an example of drastic substitution of.
statute for common law practice., The employer can no longer put all the blame
on the employee. In the absence of unicns, the employer often shrugged off
responsibilities by claiming that the employee was injured due to his own
carelessness, the normal risks of the occupation, or negligence of fellow
employees., It was difficult for the 19th century workman to prove that his
employer was very unreasonable under the common law. Reasonableness and
risk were in conflict. Precedent more often favored the employer than the
employee. In the generations cf the Vrugged individualist," there was little
social concerns Perhaps it is significant also that the judges were of the
upper social class - the injured worker was not.

Workmen's compensation laws were inevitable. In our present-day complex
soclety the common lay remedy is unworkable. There would be endless litigation
about who was negligent or at fault. Qur social concerns and the pressures
behind them demand a better solution, Through law and through public and/or
private insurance, there is a better way. The old employer - empJoyee ccnflict
is replaced by two fairly simple questions.,

1. Did the injury arise out of and occur during the course of employment?
2, What is the extent of the employee!s injury (frequently a medical
question)?

%K KKK KK KKK

15. Jon worked ad a laundry deliveryman. One day his delivery load was
extremely heavy; he decided at 3:30 p.m. to go to his girlfriend's hcouse for
a cold drink. Her house was only two blocks off his route. At 3:50 p.m. he
left his girlfriend's house and was about to renew his route when he was in-
volved in an automobile accident. The driver of the other car brought suit
against the owmer of the laundry, contending that Jon was an employse in the
course of his employment, Is this contention correct? (Answer by the role~

playing method.)

»
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Here are excellent examples of tell.ng a story.to make a point. Note that the
military stories apply in a civiliun situation. (Reproducticn rights to this couyse
were sold to. a leading midwesi erm state university.)

Small Business ifanagement (s HSU)

Do you treat everyone the same way? Sometimes employers think that equal
treatment means that everyone is being treated fairly. Such is not the case. A
reprimand which would be a severe blow to some employees would not even faze others
at all. K Jour remarks must be tempered to the particular individual.

In short, we must admit that people should be treated differently because '
people are different. Some people have a real aptitudé for mechanlcs, others have
a knack for academic work, others enjoy dealing with figures and formulas, others
much prefer solving human problems. Our diflerences are probably greatest in the
realm of personality. Differences become very obvlnus when comparing different per-
sonalities. You must recognize these personality dlfferences and not try to treat
everyone as if there were only one kind of personalmty.

Does the cwrer know how to be "people-centered"? Suppose ‘2 manager is informed
that a waitress just tripped with a tray of soup. W%hat is his reaction? He might
say, "Was anybody hurt?" or he might say, 'Did she spill it on the new rug?” or he
might say, "I told her to be careful only this mornzngl'

What do these various remarks tell emplojees about the manager? The first
manager is definitely "people-centered' because he shows above all his concern for
people. People will work for him mors effectively than they would for any other
manager. The second manager disregards people and shows his interest in property.
The third manager is the least competent of all because he thinks only of himself.
You may be sure that the manz.er's commont was passed along the grapeving and the
employees ‘reacted according ot the spir.t of the manager's response. (Example
furnished by Small Business Administration.)

N

4

Leadership is often put to a severe test under wartime conditions. In one
instance, a gseaman was washed overboard during a wartime blackout. ihen the captain
of the ship was notified, he ordered all lights turned on and launched a rescue
party. This action spoke louder than words. Every man aboard.ship soon realized
that the commander cared about h.m and was w.lling to risk his own reputatlon and his
own safety to help a man in need. i

Mother example is found in a setuatlon .n which our troops were being severely
beaten back. Cut off from all support and without food, it seemad or.ly a question
of time before the American forces must surrender. The only food available was a
few choice items which the commander's sergeant had saved. The sergeant, being
thoughtful of his commander, prepared a tasty meal, which he offered to the com-
mander. Much to the sergeant's surprise, the commander ordered the food degtroyed
immediately in his presence. Notiing further was said, but the message was carried
over the grapevine: "The 'old man' cares about us." This thought so rallied the
troops that they managed to repulse the enemy successfully and win the day.

If the manager has the right combinationt of personal qualities, he will inspire
his helpers to do their best. For one thing, the manager needs the courage to make |

36
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decisions and to take risks. II he is constantly avoiding issues, postponing them,
or passing them on to someone else, he will lose respect. His employees would ratper
see him make an honest mistake than to try to be always raght by taking no stand at
all. .

A competent manéger,has the abiliity to delepate somé of the responsibility to

other employees. This delezation does not relieve him of his own responsibility, but

it gives others an opportunity to work meaningfully and effectively. In general, it
1s best to describe the results tiat you desire or to have these results evolve from
a discussion of the problem and then leave the employee some leeway as to how he
might proceed to achieve the ‘desired- results. , '
An effective manager wall realize that people value s ols, A very obvious
symbol which shouws what the management ihirks of an employee 18 the appearance of the
employee's office., If he is provided with a well-lighted, pleasant place to work,
this indicates that he is regarded as an important person. His desk and other
equipment shoulg be no more elaborate than those of otiers unless he has greater
responsibility., Sometimes e 'wn such superf.ciul aspects as the length of the cur~
tains and the type of carpeting on the floor.determine the status which an indi-
vidual enjoys witihin gn organization. Even such a minor symbol as the kes to the
washroom which tie boss uses is a sign of status and sppreciation. & :

The manager should be partizularly careiul to avcid the standard clich&s which.
are often without real meaning. Who has not heard an employer say, "We are just one
big happy family in the store,"? ILater-that same day you may hear him lose his tem-
per as he bawls out a young girl wio unintentionally made a minor error. No matter
how much he talks about the happy family, if the employees do not feel that they are
a part of a happy family, the remark is worse than useless. What one is carries
more conviction than what one says.. '

Another cliché which is ofzen meaninsless is this: "My door is always open to
anyone who wants to talk with me." Douptless the employer ¥l says this means wélil,
but look at the situation from the viewvo.nt of the employee who has a grievance.

He finds that the employer is not there, or is toq busy to see anyone, or that he is
cooly received when he finally manages to get by the secretary and into the inner

office. o matter how amnnoying and trivial the complaint may be, the employer should .

treat 1t as important because it 1s important to the man who brings it.

-

-
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English for Everyone (1 E3U) is a cou:se in simplified English grammar (pre-
sented with a ligit touch) and tie eleucats ol ellectlive compoan.on (taught through

‘the use of provocatlve exerc*ses) Ucing a "Louse of Znglish" concept in which each

part of speech ig a given build. g mater:.1l, the course also includes such innova-
tlons as an anagram and a Cf(.:;:SUO”'d puzzle. . .
2 J

Some of the provocative composition exe:cises follot. :
.
Lessdn 11
n

L, Irite one paragraph only on the topic: "ify views on the opposite sex," See
how much you can Say in this one paragraph without getting bogged down. Emphasize
important points rather than minor points. Stick to the subject and be as specific
as you can. ' *

\
{

Lesson 13 . w

5. Watch a western drame on television, then report on the story, the leading\
characters, and your reaction to the enterta.nment. Use the following outline as a
guide. (A six part outline is provided.)

Lesson 1l

: S I‘Iri\te an essay of about 230 words on this 'ﬁopic: "I hate ( ) be-
CaUSE ~===w~= »~=," Insert, after the word "hate”, one of Xur pet hates. It could
be boiled spinach, m:\.msr.lrts on fat women, salesclerl's whix call everyone “honey" or

Jjust about anything.

We hope that your hate concprns an object or a situation rather than a ﬂerson.
It 1s dangerous to really hate a person; hate tends to destroy the person who hates.
Hate isn't even a safe weapon in combat. In World Wer II troops were tralned to
have pride in doing the job well rather uhan to hate the enemy.

, i’ )

Thy an assignment like this? Since you ere emotionally involved (you hate) in .
the topic, you will no doubt write with convi:ction and feeling. Your essay will
thus be a better example of English prose tian would be, your efforts on a topic
such as price trends in peanut butter in Lower Slobovia. _ i

Lesson 15

7. Here is another essay aaslgnment. Aga}n ve want a live, true-to~life
mmposmtlon S0 ve suggest something which shiculd stir you to realistic actiom.

Write a letter to the editor -- or to Dear Abby, Mnn Landers, or thé confiden-
tial chat colum in your loca. newspaper. You may want to express your polltlcal
views, challange a government official or candidate for office, or even praise a
public servant. Write about anything fit to print!

-«
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. lesson 13 ,

. - : .
l 8. (This 1s an exercic: in listening to sounds. The exercise points out that

vivid recollections may be st mulated by a singzle sound or a sequence of sounds.
Sounds may stimulate several, perhaps &1l, of the five senses. The sound of a
diesel train in 1941 is used as.&n example and described in 100 words. ) ¥

#0W think of a sound (or listen to.a sound) and see what memories you can v
, recall. Then write your commentary in not more than 150 words. . :
N (AE% sound will do, but here are a few hints: ocean liner whistle, jet plane *
- taking off, surf on the rocks, carousel, tap dance routine.) .

Lesson 19 ‘ )
(Here we Have the writing of business letters handled in a personal way. ) ‘

? You are the chairman of the program committée for a local community

organtzation. lrite a letter to a Jocal businessman, doctor, lawyer, or public
official asking him to Speck at your next mesting., Suggest that his topic deal
with the role that ‘Is occugation plays in education in your totm. )

Look at the situation from his (or her) poin' of vuew. (Detailed auggestiohs
follow. ) 3 .

.
vy * - x
' ~ © . .
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English XI, College Freparatory, Part 1 (1 ESU for both parbs)
. | - | :

Adventures in American Literature -~ "Iragedy and Renewal”

e .
pages- 349-358; 367361 Marl Twain (1635-1510)

Questbiong and Cormentary -

-

Printer's.devil at the a§§ of twelve, newspaper reporker, Misslssippl
steamboat pilot, Confederate soldier, Mevada prospector, and newspaper humorlst:
these experiences, were the stuff of Mark Twain's “education." These axperiences
furnished matérial for his hilarious yarns as well as for the social satire |
i:ound in his most enduring works. : ., |

When, at the age of thirty, he published "The Celebrated Jumping Frog of
Calaveras County," he became at once a national favorite, By the age pf fifty.
he had written Ruckleberry Finn, now widely acclaimed by critics as tre founda-
tion of all truly American literature, in language as well as in contept, ~— =

« b

To the blographical background in the text (it may 'be added) that Sam
Clemens's father, who had been born in Virginia, moved successively toi Kentucky, .
Tennessee, and Misscuri, always hopefulk of making & fortune. His mothg: resembled
the Aunt Polly of his own books. Young Sam, left without a father at tuelve,
quit school to be appremticed to a printer. As a journeyman printer, he found
work in St. Louis, New York, Philadelphia, and Keokuk, Iowa, He then Wurmed
to piloting on the liississippi for four years, but the War Between the States
cut off thls career. In 186); he wert to the Nevada Territory as secretary to
his brother, Orion, who had Been appointed secretary to the territorial governor.
This trip brought him into contact with Artemus Ward and Bret Harte, who
encouraged him to aim at more than mere journalism in his writing. His “Jumping
Frog" (1865) story brought him national attemtion. Innocents Abroad (1869),

The Adventures of Tem Sawyer (1876), The Prince and the Fauper (1882), Iif¢ on
the Mississippi (1882), The Adventures of Huckleberry Finn (186L), and numerouy
_ gbher books foilowed.

Mark Twain wes impulsively openhanded and opsnhesrted, and his business —
difficulties reveal the tragedy of his impulsiveness., Hs was bitter and
vindictive when his trust was betrayed, and he never recevergd from the dis-
enchantment. Among those whose behavior embittered him were his brother Orien;
Charles Webster, his publisher; Bret Harte, a tpecial darget of his highly
articulste wrath; and assorted wemen who tried to show him off at literary
gatherings. In addition to certain people, Twain hated certain practices and
customs, ranging from slavery to the conventicn of collar buttons on men's dreso
shirts. Eventually, 1ife {tself cume in for some sharp reprimands, end bis latest
writings reflected a growing pessimism.

But Mark Tuain loved as thoroughly as he hated, He loved the independent
splriy of hic valiant wmother, He loved his wifs Olivia; his daughters Susy,
Clara, and Jean; his country; animals, especially cats; and the gaumt old

¢
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Fresident, Ulysses Great, whe when dylng of cancer, strutgled'to cemplete his

memoirs, hoping they wculd provide cn estats fur his wvidew, (Thsy were subsequently.

published hy Mark Twain's oun cempeny.) And Twain loved telling stcries to make
peoplo laugh.

For the reader seeldng entertainment, Mark Tuvain offers stories galore,
for the reader seeking insight s uell as pleasure, he has conmentaries cn
gcoial and political 1ife that are vatid for our day as well as for his own,
Indeed, he was often fexed that the public ignored the sericus import of his
writings and seemed to value only the comic features.

"Iwain's prime importenc: lies in his exploration of the americun litarary
frontier. Ficneering in style and subject matter, Twain discovered and charted
an entirely new domain. Vhat he accomplished is not only expressed in the
bresiy d.mecratic character of his books ... but is weflected in the native
.Work of othsrs follewing him.:

"Equadly grezt was hlc liberating effect on language. He exploited the ¢
infinite contracte botueen the writt_u 1di:m and the spoken word. Hore conscicusly
than any previcus wr:l.tar, he relished and recreated the live vigor of talk, the
culor of spertanecus speech, the vivacity of the cemmen tongue. s ease both
with rhatoric and the verracular made hie writing unusually flexible, lucid,
brisk, and aftwn brilliant,” *

St.xd:; and underline, or aote, the introductory essay on Mark Twain, and
rexd “The Puffale Thet Climbed d Tree." ’

Urite amgeers to the following:

o
B

Cle Wl uie du the author make of the dialopue? Is it Yo enrich tThe
charsctoriiation, to advance the story, tc accentuate the suspense,
o Lo goyve dine other pavpesed Expl.ain,

e e————

[T

2o At Whot podnt 10 the story is the suspense at itz highest pitch?
f: u‘..x‘h 3&.3: thic,

—— 2  ——— i

wﬁ "Hiw Oranct blerti Od twm, v and Urite the answers to thb iollowinn"

PR .‘,,,.-..........,.._‘. o [PUNU ST

| 4 Wmt did Twedn learn from his eurl. experiences in preuenting
! *bha sbordes on tho locture rlati‘um

pr—

e i s e e s

- e

S ———

e Houw du A inciduﬂ‘;s of the locge r' +33 eye und the man caught iu the |
mzxpa mlll ecmpare with humereus incldents in the tuffale story? |

. <o

.

nustl "The Frivote Hiotory of o Cumpadpn thrt Falled," and write answera
t” *1" Xull %‘i;‘?.

| PR Y ll, thlo tord of cattle started for the war.” Explain fwlly what
{‘?a d,r) me ’.betv 1:’7 am;& d&nh&ncﬁc

‘ -

ro———— 4\ pm — s

b
Paboyy of the Usdoen World, Lanaz !}nt.«.zrm yory Simen and Schuster, Hew York, 1955.

11
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English XI, General, Part 1 (1 HSU for both parts)

LD 20 I B

4 good guideline for specialized news is this: would it make good dinner-
table conversation tonight in any hcme in the community? If so, it's news.
For example, "Three taps of a pencil may sound the crack of doom for some
unsuspecting cheater as Yourtown College puts the-student honor system into
affect for midterm examinations., Students will police their .own examinations
without faculby supervision,?

Note that the journalict has a sense of the dramatic; he Arites in terms of
action. ot ®nly does he uce lively descriptive words, but his, headlines anncunce
past everts in the present tense., For example, a headline such,as "Mayor Blasts
City Council! may appear in your mornin} newspaper to describe 3 event which
occurred the evening before. f af
|

Amateur journalists often lack the essential y'nose for news" (the ability
to recognize news when you sae it and the ability %o discover news) and the
ability to tell the story concisely and dramatically. What is more pathebic
than a high school news item which begins "There will be a mesting in Room 2C
next Tuesdsy noon....” No dirner table conversation there,

At the top of page 186 of your literaturs text you msy read the following:
“Who, Vhat, Where, ond When?" A good newspaperman answers these quetions in his
lead, or first paragraph. He trjies to give an accurate description 6{ an act
which has oceurred ~- usually that day. But tbere is another important question
which the pewspaperman, either through lack of tire or because it is not his job,
usually doea not answer. The question is "Why?" ¢ ’

Newsmen of today wcuid‘disphta this last sentence. They would claim that
they, as responsibi. writers, do indeed answer all five questions and often the

. additional question, "Huow?" Nost would cencur with the Encyclopedia Americana's

assessment that American journalism has made distinct contributions to world
journalism; to democracy; to the srt of neusgathering; to the mechanics of
Jjournalism, to making jeurnalism a responsible, elevated profession.

Take a look now at the neuspaper ycu have. Its contents may $all into three
main categories: (1) Factual material, including international, naticnal, regional
and local news; financial news; obituaries; and ads. (These ads may be of two
kinds: display advertising which is inserted in the main body of the news and
classified advertising which is usually given a ssparate section.) (2) Opinion ~
and criticism, which includes editcrisls, cartoons, lebters to the editor, book
and theater reviews, and certain features.containing comment and interpretation
which may be contrzry to the opinion of the,papere (3) Entertainment features,
which could include articles on theaters, movies, and sports; comics; and puzzles.

In newspaper stories the mcst important part is surmarized in the first para=-
graph with details follewing., This sequence is almost opposite to the chrono~
logical way in which fiction is often written, Why is that so?




. . ‘ 39
Gu}dance Counselors! Manual

There are two important reascns: the way newsyapors are read and the way
they are produced. No one reads all of every nevispaper nor does everyone read
all of every story that he begins. The various news ctories compete with each
obher for the attention and interest of the reader. Some stories are given an
advantage because the editor considers them more important than othsrs, but
each must get its message across quickly. Newspapers are read more hurriedly
and more gelectively than ficlion, 4lso, reading coenditions on a subway train
make it necessary to get the peint across quickly. Every reader can get the
main points quickly. For further details, contimie to read.

Newspapers must be written by many different, people working on a close time
schedule. It is a real problgm to fit the news into the available space. If
parts must be left out, it can be done easily by leaving off paragraphs, start-
ing at the end. Sometimes a story may be already set in type when it becomes
necessary 4o tear part of it out to make room for an important new development,

What are some of the characteristics of good neus sgories and good features?

. The better newspapers try to be constructive rather than negative. They are in-

partial in presenting both sides of the situation. Opinion is expressed on the
editorial page, in signed articles, by the columnists, and in letters from readers.
We might say that a good newspaper is obje%tive ~-=- that 1s, detached, imper-
gonal or unprejudiced in its viewpoint. It does not_ try to impose its personal -
viewpoint, But the tendency today is to admit that one cannot be wholly objective.
A decision to include one story and leave out another is a personal kind of deci-
sion. imuéemphasis an editor gives by a front page headline is a personal choice,
Other editors will not always agree. Anyone competent to judge news values cer-

tainly has a philosophy and a point of view. Decisions ars made on the basis of
that philosophy and viewpoint, . .

The modern approach is to emphasize interpretation rather than objectivity,
The editor tries to tell factually what happens and also to interpret the signifi-
cance of the news. He realizes that he cannot be wholly objective, but he can
be fair and unprejudiced, His interpretation will not always agree with other
interpretations but he can say, in effect, this is what happened and this is what
it means az we see it. The reader can decide for himself whether he prefers the

interpretation of 2 popular New York tabloid or the Christian Science Monitor. .

Opinion and criticism as found in edltorials, cartoons, columns, and letters
to the editor are part of the process of interpretation. They reveal the news-
paper's fairness ix a2llowing other points of view to be heard. When the newgpaper
gives its own opinion, it is labeled as opinion and not 89 news. An unreliable
newspapsr vould inflict ite opinicn on readers by "slanting” the news (emphasiz-
ing only information which supports the editor's views) and by eliminating con-
flicting opinions. Tlis situation is seen in its extreme fom in countries

- dominated by political dictators.

33 .
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Here is an excellent example of immovation in material and treatment. He
Done Her Wrong, & complete novel .n cartoon Yorm trithout Worqs or music, is intro-
duced in Lesson 1. e are toid tlat the author, ifllt Gross, is a "sharp satirist
and . . . a parodist ol superb talents. ' Sat.re and parody are then explained and
illustrated, after which the study guide continues as shoim below. (This course
won hionoX able ment.on in a natﬁqnal arts and humanities competition, 197k)

English XII, QGeneral, Part 1 (ﬁr HSU for both parts)/

*********%

With these thoughts in mxnd, let's turn now to He Done Her Wrong. Vhy is a
book of cartoons worthy of study 1n an English course? ~ihere are several reasons.
¥irst, English today is thought ¢l aa more than written literature, grammar, and
composition. It is commuficaticn in the broadest sense -- oral speeci, communication
of ideas through draw1nus, paintings, etc., or through music. It may include pre-
senting an idea on fllm, Scmetimes a perscn who communicates poorly through one
medium can communicate very effesctively by using another medium. For this reason
you will be g.ven an épportunity to express some of your ideas in pictures in this
course.

Secondly, much of our ccimunicaticn today is through visual means. Since
we are frequently exposed to tolevision drama and £ilms, it is appropriate to rec-
ognize this fact in planning an English course. You will find two fill-length plays
(A Raisin in the Sun and Inherit the thd) included .n this course. In including a
novel without words, we are using Somet.iing very much like a silent film.

In the third place, He Done Her lrong,is included because of its own artistic
merit., It 18 unusual to ¥ind a ccmplete novel in cartoon form and more unusual still
to find one worthy of comparison wth a ccnvent.onal novel. ot only are the draw-
ings skillfully done, but tue plot structure is sound and the characterizations
carefully develcped, Furtlermcrs, the satire and parody are skillfully carried out.

Finally, lilt Gross is included to provide you wnth the experidhce of looking
at a scene and a sequence of scenes to find meaning. It is considered very proper
to study a famous painting to find meaning. Isn't it equally appropriate to study
Milt Gross to find meaning? Scme cartoons have little meaning; thege are full of
meaning! . v

Cartoons, we are told, were once origin:> full-sized drawings or paintings
used as medels for frescos, mosaics, and tapestries. The common medern meaning is
a single or multi-panel humorons draw.nz for reproduction in newspapers or peri-
odicals, It was a8 long ago as 1831 that a Frenckmen, Joseph Antoine Plateaw,
invented a devace to ghow moticn pictoraally. The first animated cartoons.in the
Thited States appeared in 1900 when J. Stuart Blackton did a series for the
Vitagrapb Company called ‘Humorous Phases of Funny Faces."' In the intervening years,
sevaral. cther animated cartoons appeared, but it was not until 1923 that Walt Disney
started his career with Alice in Wonderland, followed by hckeg Toude in 1928, and
the first {full-length feabure, o: Snoy White, in 19368, .

-
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Milt Gross, as ilr. Becker Ls3 sald, had cccated his own comic strip as early
as 1915. After World War I, during which he served as a private in the infantry,
he returned to create even more cartoons. His type cf humor appealed to the great
actor, Charlie Chaplin, who asked Gross to work with him in Hollywood cn The Circus.
Gross also did the screenplay of his own Nize Baby comic strip and when these chores
were finished, he stayed in California to go on writing, working hard at the hzppy
task of deflating the melodranatic and pompous aspects of Américan life, including
Hollywood activities. . '

Iet's look at a page of Hs Done Her ¥rong to .see how this was done. On pages
LL-LS, we see our coonskin ~ wearing hero, who has been awaiting the return of his
partner in the fur-trapping business. A passing hunter has found him in the cabin
of their mountain retreatyand proceeds to tell our hero that his partner is none
other than a skunk and a snake. He goes on to give our hero the shattering news
(notice the expression on our hero's face!) of the.marriage of his oily, villainous
partner to -- yes, none other than our hero's beloved! How much more rapidly. this
has been shown in pictures than we could tell it in words.

For example: (again use page LL) the expressions on the villain's face (that’
great self-satisfied smile), on the hunter's face (fury at having to be the bearsh
of such news), and on the herc's face (shocked disbelief) can all be explained in
a fbw masterful brush-strokcs , whereas it would take several paragraphs tc explain
this in writing. »

Gross has been able to show us varicus backgrounds: the forests and mountains
of page 22, the city of page 57 and followifig. Ue have actual didlogue on the
pages we have just been studyin; and again on page LS (EYE SAWl). And who could
help but nctice the expressions of tie Peltingese dog on pages 94-95, 142-143,

148-149 -~ to mention just a few of /the pages on which he appears.

~ (This course also inzludss mystery, detective, and western stories, two plays which
were successful films, "body language”, a unit on 'You and Your Job', and an entire.
lesson devoted to sound effects.) ‘ .
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Here is an excellent examrle of an introduction which exrlains the sbjectives
of the course and tells \wh# the course centent is important. : .

Bitle Background for Modern Iiteruture (; FSU)
Introduction

Is the Blble merely a collsction nf ancient stories about people who lived and
died thousands of years ago? 1Is it irrelevant and outmoded? Some people think se.
Others feel that the Blble is at least a timeless literary treasure. Still ethers
are convinced that the Bible is the divinely inspired recerd of God's actions with-
in human history.’ who is right?

This course is not concerned with which of these views represente your under-
standing of the Bible; your beliefs are entirely your ewn business. The authors
are convinced, however, that most of the basic attitudes held by people in our
society are founded upon ideas.and concepts which can be traced directly to the
Blble. Because this is so, anyone who is seriously interested in reading and under-
standing the literary products of Western civilization had better understand the
essential peints of view of the Judeo-Christian Scriptures.

This course focuses on seven primary hum.n questions (basic issues, problems,
or tensions) which challenge every individual no matter when or where he lives.
These questions are not the only fundamental issues deall with in both the Blible
and modern literature, but they are particularly interesting problems for which we

_have excellent illustrations in modern literature. The seven basic issues selected
for this course are: guilt and innccence; truth and the world around us; truth and
human behavior; anger and revenge; vocation and commitment; alienation and/recon-
ciliation; suffering, despair, ahd hope.

These concerns are 3o kasic that they come up repeatedly in anyone's life.

It is safe to say that they have already had considerable influence on your lifej
they will coptinue to be important in detormining your future, But how you think
about these basic questions is nct entirely a matter of personal choice. You and
everyone else have been strongly influsnced by points of view which come from the
Bible. Even if you entirely reject the religicus belief system of the Bible, you
still live in a society where govermment, l.w, cusiom, values and a thousand de-
talls have been shaped and molded by Biblical standards of human behavior.

Bible Background for Modern Literature is not a course in the Bible per se.
You will not learn many Blble stories nor will you be asked to memorize verses of
Scripture. What you will bte asked to do is to read about certain themes or ideas
which run through the entire Bible. Some of the specific vexing questions (which
are included in the seven basic lssues previcusly mentioned) are the following:

Is there an "lmate" authority? N
fow can I 1% th a sense of gullt? ‘

that is the point of living?

I3 there anything worth dying for?

»
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What hope i3’ there for mankind?
Wy should I care atout anybody else?

, Hodern literature repectedly dcals with these age-old problems. Plays, novels,
and films communicate what tl.e author believes and how he feels about these funda-
mental concerns. For example, many works raisé questions about authorlty. The
author tries to show what happens to people when they are confronted with the
authority of force, belief, position, or power. ’ ‘

Think of the stories you know about people who resist authority and the diffi-
culties which their resistance causes. Sometimes they win out; more often they are
crushed in the process. But, whatever the outcome, the author has helped us to un-
derstand the pressures and forces which surround the question of authority. He has
helped us to weigh and corsider the guestions of whether authority is legitimate
and whether it has been rigl.tly or wrongly exercised. The reader grows through this
sort of vicarious experlence. ¢ : .

Bible Background for Modern Literature is designed to help you recognize the
most basic human questions and concerns. You will learn how the Bible approaches
these questions and you will also see how these same concerns are reflected in con-
temporary literature. 1In the process, you will increase your understanding and
appreciation of the Bible at the same time that you are reading scme very stimulating
and worthwhile modern books. You will also gain a new understanding of the central-
ity of the BRiblical heritage to any real appreciation of Western civilization.

Let us repeat again that we are not advocating religious beliefs or practices.
We proclaim no doctrine no matter how worthy it may be or how widely recognized.
In short, we are not teaching religion, but, to some extent, wo are teaching about
religion. It is just as appropriate for a state agency to do this as it is for the
public schools to teach the principles of political science but not to teach the .
rightness of being a Republican or a Democrat. The United States Supreme Court, in
the decisibn which banned prayer and religiocus services in the public schools, urged
the schools to teachtabout religion because it is part of our culture.

Y
2




Guidance Counselors! llanual

Qur courses in German use a semi-nrogrammed text which includes grammar, dia-
logues, vocabulary building exercises, and dialogue variations to develop one's
active vocabulary. Supplemen .ary, readers are used to develop passive vocabulary
(words which you can recogn...c and understand, but which you don't use habitually).
The author is very stri.ct acout what must be 1earned and the procedure for learning
1t, but text, readers, and study guide inclule considerable cultural information for
background and enjoyment. Each lesson alsc has a challenge question to stimulate
initiative and imagination - a mental treat!

Germen I, Part 1 (1HSU for both parts)
REVIE page 53 ' /.

Practice the review in the usual manner until you are sure that.you know each
sentence. Then look back at 211l the gray-shaded areas of the Conversational
Patterns section, v

VERB' SUERMARY page 35 . . -

, Study the verbs in tle usual manner. lMske sure that you test yourself rigor-
OU.Slj by not letting yourself lool at more than the infinitive of each verb until
you ccmplete trying to give each form. _ - . "

Especially note the irregular’verbs in this lesson. Do you immediately, rec-
ognize the four dative verbs? If rnot, review the section about dative verbs.

WIE FAHRT MAN? pages 55-08

Now work on increasing your passive vocabulary. In this reading selection
you will learn a bit about travsportaticn in Qarmany.

Public transpertaion in Gexmany is generally better than in the United States.
This is partl/cularly true n the suburbs and rural regions. g

Yot as many German families as american families cwm_ cars and the two-car
family in Germary 1s rare. There is, tnez‘efore, a greater need for efflclent public
transportation. Most Germans ride a bus to and from work.

If a German family owms a car, it is usually a Suropean car. There are propor-
tionately more non-American cars in the USA than ti.ere are non-European cars in
Europe. German drivers travel on the right-hand side of the road. Road signs
throughout Europe are standardized; they use pictures without words. All German
roads are paid for with government funds; the toll booth is unknown in Germany.

If you wish to ride by train in Gema.ny, you choose a first or second class ac ‘
geat. Some third class seats are also available, but not many. The first class ‘
ticket offers the luxury seating, but the second class passenger enjoys comfortable . ‘
seating. Seating in the rare tli.rd class compartnents 1s usually on wooden benches.

Compartments? Yes. Every (erman train 1s divided into compartments, with two

rows of seats facing each other, 4 door at tie end of the compartment leads to an
aisle that runs the lengbh of the brain on one side of the car.

ic 4’ . o
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Business ‘Hathematlcs, Part 2 (1 HSU for both parts)

\ .
lesson 14 (Part of the zommentary for tiis lesson follows. Note that consid-
erable business information is given.)

Once the retail selling price !as been determined, why are markdowns offered?
It is more than just a matter of increasing sales. Sleds in the back room in April,
air cofitioners in the snow season, Christmas cards in January ... these are ex-
amples of a merchant's money tied up in 'dead' stock. These seasonal items take up
" warshouse space which could be put to better use.

Quantity purchases from the wholesaler represent savings to the retailer only
if the goods are sold. 4 merchant must plan so that he is not stuck with last year's
models in clothingf" television sets or automobiles. It may be less costly to sell
at a huge discount now than to store and face and even greater loss next year.

. y

Periodic 1ulls in business {after Christmas, after Easter, and around April 15,
tax time) or local strikes in major industries may cripple retail business in gen-
eral for a time. Competition between merchants selling the same product may cause
a retailer to resort to drastic action. These are some of the reasons for discount
sales. . \

for example, 18 not profit at all. X more appropriate word is margin (page 330
which refors to the diffarlance between the cost price and the selling price. Margin

includes the operating expenses md nst profit, if any. Mark-up is enother term
which means the same as margin.

Certain terms commonly used in selling are often misunders®ood. Gross profit,

In any given problem, the dol%ar amount of gross profit, margin, and mark-up is
exactly the same. The difference is mostly in point of view, We need to be familiar

with all three names because they are all commonly used, perhaps as a matter of cus-~
toma i ’

Gross means the whole without any dedyctions {see your dictiodary) or what the
profit would be if there were no cperating expenses. Of course there are always
operat.ing expenses and many of them are difficult to coatrol. Margin implies an
amount of money which is allowed to cover all operating expenses both seen and un-
seen; any money not used by expenges is profit.

Mark-up refers to the practice of marking the price UP from the cost price.
That 1s a quick way to find the selling price, but it is not the way which usually

makes the most sense. Vhen mark-up is used as a percentage we should always make
clear whether we mean mari-up on cost or mark-up on selling price.

BEEEE R EE R R
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Sales are our whole pie, our bage, or the complete unit which is broker down
into many parts. The money to by, rerchand.se, to pay salaries and other operating
expenses, and the profits themcelves must\ccme from sales. Ilathematically, you
could find what percentage the operating expenses are of the distance to the moon,
but the answer wouldn't mean enything. It goes mean something to say th.t the sales
represent 10C., that the cost of goods scld is ICs of sales and the margin is LOZ of
sales. Later on we may discover that the profit is 5 of sales. If that 1s true,
then the operat-ng expenses are 35. of sales. (If this isn't clear, draw yourself
a pie chart or a bar chart and label the parta>X§;

Vhen we use the sales price as the base it is easy to make meaningful %ompar~
isons. You should realize that if some expenses computed as a percentage of the
cost of goods sold and others are figured as a rercentage of sales, the two percent-
ages can't be compared. But, in the example above, yqu can see at a glance that the
margin is two-thirds of the cost of goods sold. (L0.) ¥ivided by 40,3)

Comparisons 21so need to be made with other businesges and with government
information about sales. I the retailer finds that 35, 18 the recommended margin
for stores like his and he figures that margin on cost, heé is likely to lose money-. .

Suppose a-mazchant has $500 in sales, The goods cost him $325.

~- 35% of §5C0 equals $175 margin needad for profitable operation. The

merchant expects to make 573 ($25) profit 1f only $150 is needed for operating

expenses. (lote that 353 is the recommended margin.) .
AN

" Inother merchant buys the same goods at $325, but figures his 35% margin on
cost. His margin is thus $113.75 which is $51.25 less than the recommended
amount, (175 - £113.75 = £51.€5)

This merchant not oﬁly went without a possible $25.C0 profit, but also suffered’
an estimated $35.25 loss. ($25 + £35.25 = §£51.25, the amount less than the $175
recommended margin. ) ' g

In the case of the second merchant, his prace wasn't right! Too bad he didn't
understand the lesson you are now studying.

The rate of failure among small businesseg is very high. Surveys have shown
that about half of the small businesses estabXished fail within three years. The
great majority of these failures are the regilt of the lack of managerial ability
. and the lack of experience, ' ' :

How can we cut the failure rutel! Insurance agents are licensed, electricians
and plumbers are licensed, automobile drivers are li:zensed. Some people believe
that retailers should be licensed, that they should be required to complete a course
such as this one (for examrle) and have a little practical "road experience" before
going into business for themselves.

Is it just the small retailer who gets hurt when he fails? Think about it.
Would a license requirement help? No one knows for sure, but what do you think?
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GeometrzL Parts 1l and 2 (1 HSU for both parts)

The course emphas:.zes thz use of logical reasoning in the development
of proofs rather than the memorization of proofs, In addition to the
textbook problems, each lesson includes a practical problem or, in most
cages, a humanities-type problem which challenges the imagination. Here
are some selected homework questions which show the humanities approach.

lesson 2

Thought question. You have learned that basic assumptions or statements

., which we can safely take for granted are known as postulates. Not only in

geometry, but in many non-mathematical areas, people will make a statement as
if it were a postulate when actually it is not., (Example: “American products
are better than those from any other country."”) In an area such as economics,
politics, psychology, or religion, give two examples of a statement which is
incorrectly made as a postulate. In each case show Why the statement is not
a postulate,

Note: Would m like an example of a reasonably good postulate in 2
non-exact field? Take this one:

Postulate: '"Death comes to all persons.' .

This we cannot prove, but we assume that the statement is true because
in oul time we are unaware of individuals blessed or damned with immortality.
But does this hold tme for the future? We can't be absolutely sure, but
past experience, in the civilizations we Know about, indicates that it is
indeed a fact that "Death comes to all persons." The statement then is a
“good postulate.

Lesson 8

Thought question. General "Stonewall" Jackson, a noted Civil War hero,
was a mathematics teacher before entering the military service. In what
ways might General Jackson's mathematics and teaching background be useful
to him in the military service? Keep in mind that the usefulness might
vary as an individual rises in rank from non-commissioned ofi‘icer to general.
Discuss. -

Y
*  Lesson 9,

€ i
Thought question. (a) Draly a polygon or other geometric figure of your. '
own choice. (See some sample polygons on pages 119-122 inclusivee)
(b) Your polygon or other figure reminds you of what plant, tree, shrub
or flower?
(c) Why? (Hint: In what ways are the geometric figure and the growing
vegetation similar?) - ’

(8) In what ways are the two unlike? . . . “
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Note: The purpose of this exércise is to get ycu to see geometric figureé
Innew ways and to relate abstract figures to living situations. It is

ai;o an exercise in using ycur imagination uhich in itself makes it worth-
while.

1

Lesson }g

Thought question. Look closely at the familiar EXIT‘sign so often seen in a
public buildings, ‘

, ] .
(a) What geometric symbols do ycu see? .Show exactly where each concept’
, _ occurs, (Hint: ILine segménts may be extended indefinitely.)

: -4

(b) Design an alternative sign to replace the exit sign. Ycu may want
to use letters of the alphabet only, geometric symbols only, or a
combination of the two. Keep in mind that some people who use public

- buildings do not speak English.

Note: This question shous how gecmetry may be used to develop a new type of

useful product. We should not assume that familiar answers are the best answers.

\

Lessen 11

/ Thought auestion.

N y .
(a) Draw 5 or more different pecmztric figurcs of ahout equal size. (Tou

are already familiar with quite a few figures, but note also the more
unusual ones in the latter half of Chapter 6.)

(b) Assume now thal each of these figures represents a persop. These "persons"
are milling about at an informal cocktail party. Ycu are to humanize _
these figures by indicating the human gualities or characteristics which
each fipure sugpests. You may put cartoon faces on these shapes if you
wish, but the human cualities are in the figures themselves, not in the
added faces. (Hint: Does one of the figures suggest strength? Does he
or she take a firm stand on issues? Can you imagine this "person" as a
contractor who builds hcmes?)

e ev———

(c) Explain why each figure seems to havé the qualities and characterlstics

which you have assigned to it. : .
Lesson 20

. ,

Practical problem. This is an actual traffic situation. Five two-lane roads

come together at a busy intersection, No road is perpendicular to any of the

others. Becawse of space limitations and the nature of the terrain, a traftic

circle is not practical. The intersection is zsned for business; the streets

approaching the intersection are residential.

Residents of the neighborhood.are opposed to having elther an overpass or

an underpass; other taxpayers also object on the grounds that such structures
would be too costly.
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Draw one or more sketch.s wiich will indicate your solution-to this traffic

problem. Show in}each instance hcu traffis £rca each street can make either a left
or right tura into any of the cther strects,.- !

Lesson 2L
2

Imaginative probiem. Name two products which might be improved by taking
advantage of geometric principles. Explain exactly how you would improve each
product. or its container (if you prefer).

*

Heretiﬁ)a some hints: ’ .
% ’ \

1. Vould your product (or its container) be im if equilateral triangles, N
viere substituted for Yectangles® If so, why? )

2. Most consumer canned goods ccme in containers shaped like a cylinder.
Would another shape usg shelf space in a grocery store more efﬁ.ciently?
VWkat changes in shape might be helpful to consumers? - \

\ ,

5 : 4
. T

2

-
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Science courses can be made relavani to the needs of today. Uafartunately,
many adnlts do not realize the importance of space actdvities. -

Iy

Earth Sclences; Fart 1 (1 H3U for both parts) ’ - .

Through the uss of Tros and Iimbus satellitss, meteorologlsts ave getting
a bettoer.look at our atmosphere. They ncw have a grandstand seat t  view the
weather on a global scale as they receive dally data from rémote aveas as the N (
poles, oceans, and a larga secylon of the southern hemispge{e. Although
satellites cannot measure temgerature, pressure and wind velocity at different
altitudes, they do provide photographs of cloud ccverage for the entire eartl.
By studying these photographs, the meteorolegist can detect and provide warning
for such violent weather as hurricanes, tornadoes, floods, and blizzards.
Through world-wide observations, meteorologists can make moxe accurate Short-
range forecasts and fay. eventually improve lomg-range predictions.

|
|- Such satellites as Fcho, Telstar and Relay have opanedm new era in woxrld- '
wide communications. Before, messages were.sent f{rom cne locetidn to ancther A
by megns of telephone cables and short-wave radle. Thase systens are limited l
since the cable camnot carry many different sigrals at the same time and very
short-wave radio waves cannot bend around the earth. A satellits can recelve
signals from any town on the earth and reldy it to snother town even thouph, the
towns are hidden from each other by curvaturs of the earth. If a serles of
satellites werd properly spaced im orbit around the earth, telephcne conversations
ay well as radio and television broadcasting could be relayed to any corner of

the globe. |

N Navigation satelln.tas, such as Transit I B,Lu;q nuzkdng air and sea trave“

. safer by providing accurate information as to the exact locaticn of .Any ship or
, plane. These satellites orbit the earti at regular intervals und by ase ef timed,
- signals broadcast thelr position. Directicn-flading equipment uses thege signals

* ' to locate the exact position of & plane or ship in all kinds of weather and at
,any time of the day or night.

”

i A few of the products that haveevolved from tha Jpacémy alatr-;;l écioncés '
include: . -
RY <
a, Hydrozene, which is a derivative of a liquid fuel pi‘opallant, had been ,
1o 3 ugeful in the treatment of tuberculcsis and certain nontel 11lnesses;

b. Pyroceram, (used to protect the nosecons of a space capsule from the g
extremes of outerspace cold and the heat of reentry) is now helng uae:i
in the manufacture of ld.tchemura, T . o

or instrument) has produced thq transistors which are uged in radioa, |
televiaion sets and heardng dde. : . —_ T

Solar cells and batteries, which have sucgessfully ut;llized the ensry’
Trom the sun to apply power to equipment in «atallibes, with tim r’z W Lo
uged hs a source of heat and light 1<homes. -

|
|
Miniaturization, (the conatruction ol £unctd.onin¢, ninatures of a part ' » ‘
1
:
l
|

' .
; R

' . . . . o
| 3 N L
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Cuar cheee et nateat s ot o pronarod o regerous college-preparatery
courdr W g 1aolg Ll gl o0 heo tulants Lo s acience factaen writer. The
forllmmne foe P aea puet - AMoeme va s woneary in lesoon 1h.

<

Shomdatre, Part 7 (LUIL for tet! potl)

1 e, % retusresd sl Jeom thn rasdn 24 SZLL.  Hers is the official record of

Qg L L F

daiad «

oot atranecw werlid e venatedt Pusture, a0 vou wadld, a Large baz held to-
cuthar hy t taen matbrone apd fillod waih nagy different particles floating sus-
perded an oo vag.#ug Fluid,  The morbrane haa cponings large enocugh to allow the
pavsis of dater and ovior nolesulos .n A cunstant procession, but it is not a sieve.
In *ho center oF W zell oo oo dense oplecse caore most of tne activaty takes place.

Sinuld you swmad mavae 2.0t 2 vo oo oagted rather testily. o turned to see

oprtner plebvdar malucuie UL un oomataentle oehand us. .
e e L -

“Ioams e lap.d, 't the molacule ro-lled proudly, “snd, o rou will kindly let me
s, 4 oskad) go oanmtde and ©o ho clagodl
W mp neted. EA an bt doneet?
- wollen v oaad sec,™ tha lipis pepl.ed us he schcezed throush one of the many

opurancs o thy morbrine,

e anouese 3 oot lone Wn ocomang. A3 we ficilted jinto the. cell we sauv the
Joad meleouds bean- wicorsucs atbucead by 4 nwdber of smaller molecules which
pracauied Lo woar han ho YLENG., oy

1354

Hepa, atop Lol o prolasced.

Wuat deny, wue Sob, * replacd one of the pacticles. “We're called the lipase
oryoand va're agtaned the tasl. ol sonvertin,, old lipid here to fatty acids and
adresrnl @y the conutrustion ¢rat: can mahe gomothan. wzeful out of ham."

Lopad 4 13 - Fattr ac.oo  + (lycercl

Poeoua't o pand? ! uwe 2zl taunagly
thes lapid to o puddlie of cil.

§v

3 teo enzime partacles proceeded to convert

YOF courde notl Taxt's o ed. ' explarned tha Lipase molecule. "You see he's
of no v.alue when he Yast ot bedc. e dasnuntlo him and then another crew con-
vorts the piecen to o band o4& 1at the cell can use. The finished product will be
stoved w thooe plastida ocsor hero unt.l at'o needed. ' Hz dirscted our attention to
p sorses of crpgulus Lilled tath thoek yellow’oil and suspended in the jelly-iike
plames of the ooll,

Lo - - N N g - [
nan i Lhe ot oupad Ford ! ue olad,

e i)t

Aruitoxt provided by Eic:
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"Energy mostly," tne lipase replisi. "le use a lot of enerzy around here. . ,
Then too, it might be hooked up wi.a an anmonia molecule to meake an amino acid. You
never can tell." Lipase stopped a molecule wiich differed only sligholy from him-
self. "I want you to meet.rny cousin, carbohydrase. He's in the wrecking business
* ) also. How about showing our visitors what you do,. Carbo?i

"Glad tc," replied carbohydrahae. uTim on my way to pick up a starch chain now.
I deal in the big molecules you know, not the little globules that lipase handies.”

"Yeah, but my product gives twice the energy yours does,” retorted lipase.

"Come on," saia carbohydrase, ignoring lipase's parting jibe. "I'1l show Jou
what happens to the starch and sugars that people eat,"

Table ;:L_l. "._2_ , jl

Relative Energy Values of Foods g

Food Energy (Kcal/gram)
Carboliydrate L.C
protein hoo

Carbohydrase lead the way to a long strand of material made u£> of many small,
identical moiecules. ]

into glucose molecules. Get at it fellas{"

- carbohydrase
Starch + H20 = Glucose

In a short tume the starch chain had been reduced to an orderly pile of glucose
molecules. Ve stood amazed, ‘

"ow vhat happens to it?!

"Some - of 1t will be stored as a new starch called glycogen. The boys dowr; in
the liver will do that. The rest of it wzll go to the furnace and be converted to
enel‘gy. .

\

"Now this is a starch moleculs." said carbohydrase. "I-h; boys will cut it up ¢

. As 1T to prove carbohydrase correct, another group of enzyme,moleciles started ) )
to gather up the glucose molecules and cart toam away.

"Those are tie ox}d’étlve enzymes, ' explained carbohydrase. "Their job 1s'to
convert glm:o{e to carbon dioxide arld water in order to supply energy to the cell,"

06}11206 + 0 02 = 0 002 + 0H20 -*:Energy

td

.
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Foodwand Mutrition (3 HsU)

Introduction

-y

Some food for thought:

Is there something about a kitchen that fascinates you? Does food mean more
to you than just "something to eat?" Can you see beyond the drudgery- of tcleaning
up” ahd fecl the satisfaction of creating meals? Do you want to coatribute to your
cwn good health and the health of your family? Do you like to give pleasure to
others by doing your homemaking tasks well?

Every "yes" answer to the atove questlons is a good reason for taking this
course. You mey have additional good reasons of your own.

Ahyoqe can go through the motions, but we're interested in doing the job right.

Cooklng is both 2 science (It fcllows scientific principles.) and an art (It takes
gome personal skill.), It is also both work (Kave you discovered that already?) and
fun -~ if you know what you'rs doing. ‘

" Altheugh this is & correspondence coyr.e, youfwill be prepzring complete meals
with real food in a real kitchen. Unless otherwlise indlcated, you will NOT use
prepared mixes. You will be applying what you learn, sampling your own products,
serving separate dishes and wlole meals to your family or others, preparing reports
on youp accemplishments, and acling for the criticism of those you serve.

Ideally, you will use the kitchen of your oun home. If this is not possible,
you will need to "borrow" someone else's kitchen or use school facilities.

If you are the lady of the house (wife and perhaps mother to0), you'll have
the situation cempletely under your control. If you're a tecnage daughter living
at home, perhaps you'll have a little trouhle keeping your mother out of the Mitchen,
but ask her to understand that you need to concentrate on this course just as much
as you would on a course in English or any other subject. You'll want to say this
in a nice way, of courss, because later on you'll serve meels to your family and
ask for written comments on your work (and fun). .

p :
If you're not living in a family, it's still important to serve the feals and
receive the criticism of at least ong adult. This is part of your homework.

ﬁb seem to have the young wiféJgr the teenage daughter particularly in mind in
the planning of this cotirse. BEut the career rirl who lives zlons (or with cther

career girls) and does at least some of !er oum cooking will find that this course
is for her too. .

Mso, let!s not forget about rmcn. It's protably true that most men enjoy good
food. They should know something stout nutrition values and good gictary habits,
Given a 1little encouragemsnt, many men like to cook. by showlda't they? fThe skill
comes .n handy at times. Furthermore, the highest paid cooks in the professional

world ars usuxlly men! .

\
\
\

o -y
2 ) N\
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Lesson 7 ' : ‘
B. Urdite a repert on 3 visit te oue or more mathets offering a wide varlety

of meats. If possitle, visit both a large supcrmerket and a small store operated

by the owner-proprietor, Take a more experienced shopper with you if you can.

Learn what you can by lookl.s, but talk to ths owner and/or butchers as much as

pogsible. {Plan your viait so it will not be at a time when thers are many customers

in the store, You will make a good impressicn if you show interest and appreciation

and have a prepared list of specific questions.) :

Here are some of the, things that you should notdcs or ask about in each of the |
stores visited: i ‘
-- Ehe variety of fresh meat avallable. . |

he grades of meat available (how identified by label?) : , ‘
-~ the various cuts on digplay . S
-~ are the same cuts usually availoble?
~- will the owner or buficher cut meat to order?
how can the butcher help ;ou to sclect what is best for your needs?
what are the advantages and disadvantages of having fresh meat prepackaged? l
-~ what is the price range for baef from the lowest grade avallable to thahig{hest.? 1

-

-~ what ig the price range for other meats?

which meats (beef, lamb, pork, etc.) sell well in your nelghtorneod?

[=~ are there other meats which are highly nutritious but which are seldom, if ever,
available? Thy? "

is the store essentially a meav market or is most of the floor space devoted
to-othar foods? At which type of store would you prefer to tuy meat?

do peopls ¢rade at a particular stors becouse Lts meat and meat service is
particularly gooud or do they buy some foods thers but go elsewhere for meat?

do you think that it pays to cultivate o particular bubchex?

1
¢

Other questions will ocour to you. kake your report as long as you like as
long as you have sometidng to say! . ( \

Legson g_.g

+ A. Describe a party wbich you have attsnded. Discuss specifically the
strengths and weaknesses of tie menu and individual dishes, the table decoratdons,
and the hospitality of the host ard/or lLostess, Yhat chanpes would you suggest?

B. Describe an outdoor cooking experiencs. This may be 2 cook-out which you
attended or one at which you wera t.e hest or hostesss

C. Submit a Heme operdence Record on 3 new Sood preporation experlence.

(required) '

D. Subtmit complete menus for a famdly for throe woekco. Show exact datea and
meals (for exwmple, :onday, Miy 19 - breakfast).” ihis 13 important because the time
of year may ird.iuence your cholce of food and drink. You muy substitute seme scheol
lunches fhdch you plan) for lunch at home. Keep in mind the following pointers.

I
x) A
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de

b,

Ce

d.

f.

[

Do not copy ~oy of the menus a the test,

Do not repeat @ complile menu witain the three week periocd.
Coviously ycu will want to repest certain dishes (possibly
with variations), but only as purt of a different menu.

Unless there is a strong family tradition in favor of a certain
food on @ certain day of the weck (such as baked beans on
Ssturday night), don't have the same dich on the same day of the
week. If, for example, you plan to use strihg beans three times
in three weeks, don't let your family get the idea that this.
trill happen every Vednesday.

Do make alternative suggestions in case of unforeseen circumstances
such as unexpected changes in the weather, supply of certain
foods temporarily unavailable etc.

Do keep in mind what you will do with leftovers besides feeding °
them to gats ard degs. Can you serve leftovers in another form
vithout displeasing your family?

Do keep in mind making ycur family happy without violating
fundamental dietary principles,

.
Do think aboubt costa, You may want to splurge on some meals,
but make it up on Ludget menus somewhere else,
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This course won a top na*.onal award for excellence. In making the award, the

‘Hational University Zxtension ssso: .at.c. stated: . 'Ie course 1s highly informative,

imaginative, stirmlating, and siudeat-ori...ed. Th2 written assignments require
application of what has bee.: learned in re.ch.ng conclusions, making comparisons,
drawing inferences, and maiing raticnal choices. ’

American Histofy shows why me: arted the 1ray taey did and how the past has
shaped the present; it _ives insight .ntc t:ze complexities of America today.

American History, Part 2 (1 HSU for both parts)

ASSIGIRENT 23

dcCarthyism and the Post-lar World

Study fequirement: Todd and Curti, chapters L0 and Nl.

Reading Assignment:

Arnoff: ."Shift to Peace,* page LG7. '
e TV Debates," paze L7S.
Vilarshall's Plen,”page L83.
"e Commun.st Stage Setting," page L88.

'Boys, if you ever pray, pray for me now," said Harry Truman to the reporters
when he succeeded to Franl:lin loosevelt's unexpired term of office in 19L45. The
plucky little ex-3enator from .Lissour. ficed a problem-riddled post-war world that
would have daunted a far more cxperienced ncn. But Truman was never one to duck
problems. “The buck ends here," read a sign on his desk.

What to do about a divided Germany? tie control of nuclear Weapons? the
future of the United Hations? the growing power of Soviet Russia? Those were the
big headaches. The lesser ones, none the less painful, had to do with dqmobilizing
the armed forces, inflat.ion, and strikes, strikes, strikes.

} o)

The road back to peace was a bump, one; but at least it didn't run downhill.
Fears about depression proved groundless. I.z pent-up demards of millions of Ameri-
cans, made prosperous by war-industries jobs,created a boom market for consumer
goods. But until the munit.ons plant could be c;hverted into a mattress factory,
scarcity prevailed, And with scarcity :ame soaring prices, Heanwhile Congress,
representing an electorate imputient of restraints and shortages, swept away almost
all war-time price controls. The result was inflation. And the result of inflation
wag labor unrest, as the workman demanded his cut in the peacetime pie of plenty.

The demand took the form of a rash of strikes. The strikes resulted in a polit-
ical reaction, which in turn resulted in a Republican majority in Congress. 4and the
eng-product in this chain of cause and effect was the Taft-Hartley Act, vhich was
passed over Truman's veto.

60
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But the swing-tack to conservatism was a short-lived o Americans were un-
willing to allow the reforms of the New Deal and luiteralizin changes wrought by
the war to slip down the drai.. Thus in 1948, they reelected Harry Truman pres-
ident in the greatest upset ia American pclit.cal history. He took the ®lection as
a mandate and determihed to go the New Deal one better with the Fair Deal. The ~
Fair Deal, however, was in for stormy weather. First, it was buffeted by an ob-
durate Congress and then it was all but wrecied by Joe McCarthy. McCarthy's night-
marish career was one of the biggeci ncws stories of the early 1950's, but his
career<only amounts to a short siameful footnote in the history of the nation.

Republican McCarthy, junior senator from Wisconsin and practically unknown,
was looking for a sure-fire cause to bring himself into the public eye. He system-
atically chose Communism as the issue most likely to succeed. America was ripe once
again for another Red Scare. -

‘As Henry Steele Commager, Fulitzer-prize-winning historian and Professor at
Amherst College, described him, McCarthy was Ya finished demagogue--brutel, un-
scrupulous, cunning and adrcit." His method? "Wild charges, fake evidence, innu-
endoes, " reported a Subcommittee of the Senate Foreign Relations Committee which |
investigated the McCarthy charges, "tue most nefarious campaign of truths and half-
truths in the history of the republic.®

McCarthy made his first splash by alleging in a speech that he held in his
hand the names of 2C5 "card-carrying Communists in.the State Department." He never
produced a s.ngle name. Senatorial immunity allowed him to speak without legal
penalty. His smears and slanders grew outrageous; he even accused Eisenhower and
General George Marshall (then, Secretary of Defense) of being Communist sympathizers.

He launched broadsides against ambassadors, editors, d.stinguished professors and ‘
public servants, and even fellow-senators of the highest integrity. . ‘
' |

\

|

|

|

|

|

|

|

.Even though his charges were largely unfounded and almost totally unproved, his
activities weakened the Democratic party and contridbuted to its defeat at the polls
in the prgsidential election of 1952. But the presence of Eisenhower in the Whits
House and the influx of Republicans to Congress failed to deter the senator. As
Chairman of the Senate Cormittse on Governmeni Operations and as Chairman of the
Permanent Subcommittee on Investigations, Le stepped up his campaign. He charged
"appalling infiltration" and "subversion" in the State Department's overseas infor-
mation program; he attacked Eisenhower's new Ambassador tc¢ Russia because he had been
present at Yalta; he charged that the Army Signal Corps at Fort Monmouth was riddled
with subversion; and finally he tangled with Robert Stevens, Secretary of the Army,
over a trivial matter of an honorable disclarge for an Army dent-ist uhom he had re-
vealed as a Communist sympathizer.
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Black History: Protest and Achievement (/2 By) —

¥

|
t Unit II Achievement: A Svrvey of Uhat Blicks liave Accomplished

o i o

Margaret Walker, whose pcetry For Yy reople and whose novel Jubilee
are well-known, has uritten in Many Shades of Black: ) d\

The ilegro hds 2 preat spiritual rols to play in America. He

has -already evidenced that role in his folk contribution to ‘
the literature, music, and religious 1ife of America. Megroes

helped to build Amer:.a,’and a full knowledge of ilegro history
reveals that all American 1life has been influenced by them.

‘o How that authors and publi'é'}-lers have made available countless books on
Black history, Black philosophy, and Black contributions to cur culture, we

are able to realize how much the Black population has done to help build the
Arerica in which ve live, :

. In the section on Protest, we saw whab wae accomplished, threugh spesch-
making, political, and religicus acticn, Having looked at tiN¢ side of Flack .
experience in imerica, we now turn to Black achievsment. You Will seon realize
(Lf you don't alreadys ‘that the achievesents of ilegroes hove been many and varied.
These aohleverents have frequently been deccribed by the Blacks themselves. In
reporting a cross-section of Black achlevement we wtill rely to a large extent

n———————

in fmerican Culture by Maxgart Just Eutehes.

on tuc bocks: The ileero in the iuidne,of americe by Henjomin Quarles and The Hesro

3
Two books and siz lessods cannct give an adeguate treoatient of all the -
positive contributions of Hlacks, tut we 11l attempt to cover the hiphliphts
in the following diversified field;:

The arts, including

Yucic and Dance
«frican Oriping
Early Slavet Songs
Splrsiuals
Early Juzas
Reek -
{payatic and Concert Wogk
N Litorcturs -
wovels
Blopraphy and autoblope phy
Postxcy -
Drama, IV, ¥ilm
subpipers wnd Perdodde s dn
Faintineg, Sealpturs, FPhebepeaphy

1) g

Via
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- Science and J‘nventigz}:" Hedicine

5.

Ie

1,

b

e

Sports _

»

Relipgion
Education

Polities, including

General historical background
Elected Offlcials

Government Posts

Lepgal Posts

Armed Forces

¥ oK K KX K K K

Lesyon 9

Dascribe a recent plaj or TV show by a ilegro playwright.

(a) Did the pley or IV show have a Black point of view or was it
universal in its appeal?

(b) ¥iby did you feel, or not feel, that the play or show was written
by a Black? ‘ - ,

Choose a full-page advertisement in a magazine anch as Time or Newsweek.

If yeu are ghita, look at this advertlisement ac a Black might lock at it.

Are there pleturss. er phrases which might distarb a sensitive Black?
Miseuss. (Examples A hoslecy gdvertisement spacks of "flesh-colorad
stockings " Whose flesh does Yhe advertiser have in mind?)

Lesson 11

"The role of the ilepro churoh, ke that of its psstor, did not stop
uith the Sunday uervice," What evidence can you find to support this
stabtement? Co ko wanrees osther than your text for further help.

Suppose you were a preninent churchmsn in the Scuth prior to 1860,
How uculd you defend clavery in the light of yeur Christian beliefs?

(«) Prasent the chiof arpumerts pru and con busing to end segrepation
in the schooly,
{b) Wrleh vieupoint do you support ard vhy?
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. Consumer Econemics (1/2 ESU) ” -

1
Text: Chapter i The organization of business enterprise

Chapter 5 Production in the Aserican economy

Note in Chapter l; the various forms of business organizations and the
advantages and disadvantages of each form. \

flotice that in econcmics the term "business! means any organized &ctivity
that contributes to satisfying the wants for economic goods and services.
Business must "fulfill the needc and wants of pecple for econamic goods and
services in a~manner that is mcst pleasing and satisfying to the consumer and at
a price which they consider to be fair znd reasonable,*

Ary tusiness which does that adequately should, of course, make a profit.
A businesa which tries to make a profit without satisfying the needs and wants
will, sooner or later, be "cuught in the act" and fail. Meanwhile, of course,
seme consumérs get hurt,

“The 1ife of the typical business firm is relatively short; only ope out
of five survives ten years. Competition eliminates the less efficient." This
statement is theoretically correct, but it is not completely correct in fact. It
is the answer vhich is true in a laboratory situation.

Why does the inefficient ertorprise survive? Sametimes it is protected by
legislation, Quality shoes carn oe imported and sold at relatively low prices.
Legislation is passed to restrict the import of shoes, thus enabling high cost
shoes to be sold profitably. This prevents unemploym?nt in the American shoe
industry, but it means that consurers gt less value for their dollar. If they
could purchase the imported shoes they would have money left over to buy other
products, thus satisfying more wants per dollar and stimulating business in other
areas as well.

Scmotimes an inefficlent enterprise survives bedause it provides a wanbed
gervige not offered by the efficient enterprisc. 4n example is the "dHa & Pa"
greeery store. Its prices arc higher than chain stores and its stock is limited,
but Ma % Pa are personally int.rested in their customers and remain oper. Sundays,
holidays and half the night to offer service. Besides they are often nearby --
in a residential area instead of downtown. (Incidentally, independents are get-
ting more like chains =- tryinp to improve efficiency by mass purchasing, for
example ~= and chains are petting more like inderendenta -- adding the personal
tcuch, providing minl-markets etoa)

\

Which comes first -- procuction or demand? In econcmics wﬁen we talk
of demand W6 really moan offective demand, You may desire a nefe car very badly, |
but unless you have ths money and/or the credit to buy it, your want does not o
cauge econcmle’ activity. -

£ *

£33
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Which comes first -- production or demr 4? That is not an easy question
to answer. Often pecple do not realize that they want a product until they use
it for a while. On the other hand, producers are not going to produce new
products unless they feel that a demand exists, i.e. the product will satisfy a
want and consumers are able- and willing to pay for it,

A\successful business discovers how much demand exists, and what unsatisfied
wants consumers have. It thea provides a suitable prcduct or service and ex-
plains to potential custor.ers how thLat product cr service satisfies the existing
want. As you might expect, advertising and salesmenship are required to ac-
complish this end.

Historically, many products which we now accept were originally reJected
by consumers, Only vigorous advertising and salesmanship brought about the
sale cf bath tubs. Consumers did not rush to accept this new produgt when it
first became availuble, Liktwise, “it was a brave man who was the first to pur-
chase an automobile in his ccmmunity. Of course the vehiclelwas not perfected,
but it did offer faster transp.rtation. Nevertheless, the early motorist was f
laughed at and taunted with cries such as, "Get a horse." *

Economics is closely related to psychology. Psychologlsts realize that people
do not really want the product itself. They want the benefits which W product
will provide. The seller must convince prospective buyers that:

(a) the procpect has a need which is not beihg satisfied i.e. you have a
problem,
(b) the seller's product or service will satisfy the need better than any-
thing else, i.e. our product will help solye your problem.
f o
0f what use is an automobile? It provides cerﬂ;fn benefits’ -- clean, ef-~
ficient, fast, comfortable and convenient transportation. Other benefits may be
less obvious. A new car, for example, gives the owner a sense of pride, achieve-
ment, pover, it enables him to be the kind cf family man he would like to bel
Advertising and salesmon ctress these benefits. Facts about the bore and stroke,
the campression ratio etc. seldom sell an automobilel

Al ORI

o

Review lesson, (The following questions are part of th% homework for the
last lesson in the course,)

2. In what wvays are human economic activity and the activities in an ant
hill similar? Cg@ment as fully as you can.

3. In vwhat respects ié the operation of a telephone switchboard similar to the
operation of our markgting system? Comment as fully as you can.

L. (a) If you vere alone on a desert island, what economic activities would you |
be likely to engage in? ' .




' Would you need mcaey?) Discuss (a) 2nd (b) as fully as ycu can.

9, Three men in Your Toun (they don't knou each other) took the following
actions recently: Smallwood purchased a new pickup truck for use in his
plumbing business. Druthers depcsifed $50 in his savings bark account.
Villiamson reluctantly paid his real estate taxes, noting that half of
the tax went to school:., (He has no children,) What possirle relationship
i3 there betireen thes: independent acts?

12, Government sometimes acts in inconsistent waye, The Surgecn General has )
found that smoking is injurious to health and may even cause death. Cn the,
other hand, government ernc:urages the greciing of tobacro by subsidizing the
grovers. How might the governignt L.lp the grovers without encc-uraging,
directly or indirectiy, the usd of cigarcttes?

17. Write a brief sketch about a ycsng couple fzcing life in a world in which
all advertising is prohibited, This snould be @ very excitirg and imagina-
tive narrative. Let yourself pgol

20, Suppose that ycu are recently engaged to be married. Ycu and ycur prospec-
tive spouse realize tha. ycu sheald do scme financial planning before
marriage, (a) What financizl »lans might you make regarding the wedding *
itself, the honeymoon, and furnishing a small apartment? (b) What sacrifices
would you and ycur prospective spouse maXe or to marrisge?

21, an insurance ccmpany vill insure your house f&r you, but it won't let yecu
insurz the house noxt door vaich is ovued by yeur neighbor. Why?

¢l, Heme ownership has beth advantages and disadvantages. Scme pecple will be
happy as home otmers, others will not.
(a) Deseribe in detail the kind of person whe cheuld be 8 hemecimer.
(b) Describe in detail the Wnd of rersen vho sheuld not be & hemeotmer.

A o S
’ L]
?
4 ‘ . \
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Ll
(b) Suppose ycur des.r isl:nd were inhabited by scme 30 adults. (You were ¢
all shipurecked tcgathor.) Yeu are cll able and willing to work. What
economic activiii xs uveuld thE con ity be likely to undertake? (Hints
<
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Appendix ' ,

1
. / v
~  Articles prepared for professional publications
Yhy Correspondence Courses? - Article preparec for Massachusetts Association

of School Committees Newslettsr.

Correspondence Courses - A Proven Supplement to High School Class Colirses -

Article preparsd for Massachusetts Association
,/5 of School Superintendents Inc. Newsletter.

r

The Varied Needs for Correspondence Courses -

Article prepared for Secondary School Principals!
Association Bugle.
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1 Why Jerrespondsnce Courses)

Correspondence courses are being used more and more by high school studonta
and adults. Hearly 150 high schools are using courses oiiorod by the lawsachusatts
Department of Education. Can you answer the quest.cns most frequently acked aboul
these state correspondence courses?

]

1, If a high school already has a comprohensxv carriculum, uhy i3 there anv
need for state correspondence courses? .

Contrary to what you might expect, the larger schecls wmith the ereater variety
of classes use correspondence courses more than smail high achools. auidinse di-
rectors recognize needs such as these: routine schedule conflicta: s?udwnt wantd an
extra subject but not an extra class each day; student must repgat a subject, but
can nevertheless move ahead v .tn ¥3¥s class; the cxtra bright Studont wno wnts
independent study; the homctound student; tic fepentant dropout.

2. Can a student learn by corresponden:e ags uweil 33 ne can an ol

pna—— - .—--———-,-—a

Yes, just as well and sometqnoé Lotter. Jlany sc.ontafic expsrLMLnts have
shown that, as nmeasured by final esaminaticns, thers is nc aign:tficant differance
between the effectivenass of class courses and correspondence courses ag zuch. ror
any given student, the corresponderc. course may be rors effect.vo becausds tho stu-
dent does more Work than he would have conc in clasc. If ha participates ot adl
(sends in his lessons), he participates 10C.); he deean't sit vachk queetly in claxd
while other people recite, He als. has the benefit of a close aculty-studont
relaticnship as thé teacher urite:s personalized teaching ccorments on the bLometer.
papers.

3. Isn't a correspondence course a second chioice for 4hg,w wimw caun't attond p
partlcular class? ] .
Definltely not! e have three national awards for coursn sxcellenso.  Uo havo

also sold the reproduct. n rigits to certain study guides to four magar 3tato wna-
versities, Our faculty 1is caref:é%p-selscted from the better public and privits
schools in the Greater Boston ar That's qualityl ‘

In a correspondence course tho emphasis L5 on learn:n? rather than on twachiug.
Students are motivated to learn. The.r new independente (az cemparcd uith the olwsu-
reom situation) oftén encourages them to.par"°xpato mere fully thzn in clzsg.  Thao
is especially true of the shy person, tzne one Uho rust po 2t his ovm pace, wnd the,
individual with ideas whiih may be sccrned by fellotr students. Teochor-studont
conflicts may be avoided h somo cages lndprnant study =3 aldo particulardy help-
ful to the student who plans to go to Collwga.

|

Q
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Le Bubt do gtude-ts waguilly samlers o iarresyondance coursd?
A oo )

m—————r -

That depends. If they lile tue cov e, find it worthwhile, and need the high
school cradit, they'll probebly finush. LY a school provides supgrvised study
opportunities, the studeat is evcn ~ore 1l.. cly to finish. The dropouts are usually
capable of finishsng, but lach stick-to-it-iveness. The "excuses" sound good, but
those who finish have the same problems (tco busy with other~cours?s, outside job,
home responsibilities, illness ete.). .

5. Can you really exrect a student who ﬁ;s failed in class to succeed on his
own in a correspondence courgey e SR

hane SR

e

Give him a chance. Often he does su:ceed, but it is not because the course is
easier. Some of the reascns for his success are given in the answer to question 3.

Se  Uhat's & study puide like? EE.EE some sort of course outline?

ilo, ths study guide reprcsents the living teacher. It is a substantial teaching
doncument -~ perhaps 75 to 1C0 pages per semester. It presents the gist of what a
te2achar wouwld say in class if there werd a class...Each lesson in the study guide
congists of (a) a study requirement in one or more texts, (b) a commentary cn the
lessen, and (c) the homework quest.ons to be submitted for the instructor's commente
and/or corre:tions. The .ommentary may summarize or restate the text, raise ques-
ticns about materiil .n the text, present new materisl or expand on material in the
text. Homework guest.cns are often of the imagunative, thought-prevok.ing, or prob-
lem-solving type; it is not possitle to- succeed ilerely by looking up answers in the
book., ‘ ‘ &
3t

7. Uhat high school courses are available by correspondence?

4

Right nouw, there are LO difterent subjects or enough for a complete l-year
sequence for bolh the collepe preparatory and the general student plus a few elec-
tives, laturally, a student en.olled in a local high school takes most of his courses
in clags. He may in:lude (u.th the permissicn of his guidance coungelor) one or tvo
correspendenze courses, bil. L. is not unuoual for a student to count as many as six
sourses toward the 15 wnits required for graduation.

8. Uhat does it cost?

ot very much. Sometimes the parents pay the tuition and the cost of books.
In other instances the school pays. Tulticn is eporoximately £1.35 per lesson for
courses which hava 20 or 2l lessons. You dcu't need to hire ar~ther teacher to add

- mora courses! You don't necd more -lassroom spacel

9. HUhore do we get rore informatior?

Correspondence Instruction, Bureau >f Adult Services, lMassachusetts Departmgnt
of Education, 182 Tremont Street, Boston, MA 02171, Telephone (617) 727-578L.

Robert B. Wentworth
Senior Supervisor
Correspondence Instruction

oy &




66

Guidance Counselors! ianual
~

“\J"
Article, prepared for Malsachvsciue association cf School Superintendents Inc.
g Newsletter,

Correspondence Courses - A Froven Supplement

xy~e.

To High School Class Courses

Alternatives to the conventional classroom are wvery much in vogue today, as,
you well know., Some of these alternatives are new, refresfing and highly rewarding.
Others have proved their worth over the years.

Correspondence courses have been available from the Hagsachusetts Dapartment
of Education for more than 5C years. These courses supplemént but do not replace
regular high school offerings. Currently the department's Qureau of Adult Services
offers LO quality high school credit courses as well as 17 non-credit subjects.
(Come of the latter could be used as independent study credlr in such unusual areas
as Practical Politics and The Facts of .Death.)

3

o
If you've never evaluated correspundence :ourses beforeP you might well wonder
if learning by correspondence is academically comparable to classroom learning,

- The answer is, "yes, it certainly is." Many controlled experiments over a period

of years have shown that the results, as measured by final examinations, are so close
that there is no significant difference botieen the effectiveness of correspondence
courses and class courses as such. B.th methods of learning are highly effective.
For any given student, however, ilc correspondence course may be much more effective
because fhe correspondence student often does much more work than he would have done
in class. If he par¢icipates at all (sends in his lessons), he participates 1€0,’;

he doesn't sit back quietly in class while other people recite.

Qur study guidss arc substantial teaching documents - concisely-written,
closely-typed manuals which often run 75 to 1CO pages 9’semester. Real teaching
takes place here. The guide may summarigze and restate the main points of ihe text,
it may challenge the views of the textbook author, it may offer new information or
ask thought~-provoking questions. The homework questicns - an essential part of
every correspondence course - are often challenging/tool

or adults who may be former dropouts) are the usual courses offered in the college
preparatéry and general sequences, grades 9 through 12. What is unusual is the
content. Our American History (college preparatory) won a nationa. award; tne
course was cited for being "highly informative, imaginative, stimulating, and
student-oriented. The written ass.gnments require application of what has been
learned in reaching conclusions, making compuriscns, drawing inferences, and making
rational choices." We have also won tyo othcr naticnal awards for the excellence
of our program; furthermore, four large state universities have purchased the re-
production rights to certain study guides. This is quality!

Our LC high school subjects (& HSU oxr 1 HSU azd suitable for teen~age students

)
/‘\
v

\
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How does a correspondcnte co.rse oh 1lense a relv tzant stodent? Some studsnts
do need censtant supervis. ot | i L.t c... LG provided in 4 stuay nall), but othors
will respond because they ars now on their cim, doing their own thing, not working

for a disliked tea.ner. 1rcve 5 a conlidential tea her-student relationship which
is encouraging. Our teacLsrs write teachiny comrents on the hometorik., 4t the end

of the course, teacher and student often fwsl as if they kmow each other.

The courss itself oftsn chullenges the reluctant studed. Tske Enplish XUL
General, for example. The fivst lesson 15 devoted to a novel ccmpletnly in cartocn
form "without words or music." In other lessons three vorks deal with social prob-
lems 1n exciting, dramatic ways - Raisin in the Sun (Blacks), Light in the Forest
(Indians), and Inherit *he Wind (academic Lreedom). ocme of the sbudent responses
may be in cartoon form (we've hud some excellent results). (me lesson is devoted
entirely to reacting to scundsl Studenius are encouraged to evaluate several tele-
vigion programs cratically. Zaplish XL General also includes some very specific
and detarled advice cn job-ge..ing.

A high school wath

crrprehens:v: guality curriculum deoes need correspondence
ac.ugetts hegh scheols (Ancluding some of the larger ones)
already.

courges. ilearly 150G ilus
have discovered that fac

a

s

-"

Here ars soms examples of trpicud noeds:
-~ routine schedule cenflicts

-~ the student who wants a dizcont.nued subjact

== the student Uho tants an etrg subjecd wthout the burden of
the extra clags every day

== the student o most pepeat a zubject, but who can pevertheleac
rove ahead with has elass

-~ tie extra-bright studsnt vho yants indopeadent study

r onc vho hag heen aooont nuch of the torm

N

o

7 ~=  tha horebound studoens

-~ thLe repentant dropont

.
Iz your system uzing correspenden.e courses? I not, wny not diacusz thes
alternative with the hiph Surock principal and Lhe plidanck GLTECLeTT  Or, SAmpLY
Initlal this page and pass it cni &frow 1 charmols] Por More niormatiah WEits or
rone (127510 Kobert U. Ton torth, Soniol Sonervidor, Buread of AQuLL SOFTices,
EBZ Tremont Street, Hoston, fatdachuoeltl  Colil, -

L

!

s

’ Correspondence Courseg Agproved (initido)
| for uge by hirh schos) ntudcnts,

|

|

Q
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Art.cle proparad for Massachusetts Scoondary School fuincipal's Asgotiation Bupli

The Vorsed Uecs, Yor Sorrospopdenco Coueros
LI Yl g LA

Ioes a high school wits o corptehensave, quality surricalum have any nead for
correspondence courses? Uxxrly 15C Ifazaachusatts high schools (including scme of

the larger ones) have found that a school dess necd such courses.

tost of yeur students fit nicely into the course sciedule., But what sbout the
ferr who don't? There may be rout.ne acheouls conflicta; there may zlse bo a student
or two who wants a duscontinued gubjoct,

The Hassachusetts Department of Educat.cn has a ¢orrespendente instractien
program which includea L0 hich school subjects -~ encugh for a complete L yoars
in both the cclluge preparatory and tlhe general geguences plus a few electives,
In existence over S{ years, correspcndence inse®icticn in this statd has, “in recent
yesrs, won several nationsl suards. Furthormore, reproduction raghts to oabiain
courses have been seld to four major state uplversaties,

There 12 an sbundance of research evidenco which showS thst st.aents learn
13 uell by correspondence az they do in the classroome. Furthermore, we know that a
corraspandence student, +f he partlicipates at 2ll, often does much more work than
he would de in class. (3tudents admit this.) This is ospeasally true of the self-
conscicus student ehoe doean't lilke to anawer questiens in class.  He may prefer to
compete only with hamself, not wath othoras.

Taose are the more cbv.ous neods far corccspondence :ourses. Guidance counseld-
org have found nany otiors. Hers are somes

-~ The student wiw vanta 3 fifth sobject without a fifth class every day.
In 2 correcpondense crvrcue he 23 in 3 ‘clasz by himzelfl” whieh meets at ks
convenLenie, ’ v

~= The problem lud who failed Eapligh X1, Uoulon't he be better off with an
entirely dafferent. Inoligh X1 whick be couwdd atudy 2t hig ovn pace?

(Miss Jones is x mreat toschar, tut somchow sne and T9 just den't pot
adanp, w.th =uch other.) ' '

== The ewtes bricht studen® vho vants aceothune ehallenging and innovative
to do or his/her oun. .

-=  The bhometound student.  This student no deut’ oo dd 'maeo seraipemonts”
with each olagy toacher, but clagy courges aron't sob up to aperato that
ways  Corrogpondencs o ouroen nller o complste packawe with plenty of
teaching help.

-= Tho repeptont despast. Torhaps be could shach the sonuore yoear with hiu
“rlassmates, meanthile deing the socond somester of thoe Junlor yoar by
COrrespendine: .

-= The student whe mwr be "on the road” wvath has famdly for o yoar st a Lie.

Unore are those hich ochorl cradit cocrespondensy couranu? At the Bursau of
Mult Servicon, 151 Tromont Strewt, dooten, fa (2111, (Telophene (:17) 727-S7BL).
we'd lake o hear rrom you or ¥our pusdance coungolord.

) LS . .
L £, fickort Be Veniworth




