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PREFACE

It is easy to say that the Sourcebook is theresult of a
week-long conference of Study Abroad Advisors held in
Vermont in December of 1974, But that would be only the
end.

It is equally easy to say that the conference came about
through a series of efforts by individuals and NAFSA as a
whole culminating in the successful grant proposal to the
Carnegie Corporation. But that would be only the beginning.

It is the middle that is important. In the middle are fifty
people from acros: the country, a group of dedicated staff
from The Experiment, and a strong belief in international
education. Those three elements, when mixed, created an
exciting group dynamic, and a unique group learning exper-
ience. As a result, the process involved in the writing of the
Sourcebook, and not the finished product, became tgt% im-
portant factor. All of us who were involved in the Brattle
bora experience are grateful for having shared such an un-
usual opportunity and for having been selected as the pio-
neers in developing a sourcebook for study abroad advisors.
.The Workshop and now the Sourcebook are the first steps
toward professionalizing the field of advising U.S. students
who wish an overseas experience. The Sourcebook is design-
ed as a complement to the Council on International Educa-
tional Exchange’s Guidelinas on Developing Campus Services .
for Students Going Overseas, and is in no way intended to
represent the final word for study abroad advisors. There iz
room for, and need for, constant re-evaluation and change
in the book. That task will go to the second SECUSSA
Workshop participants.

Suggestions for revision of the Sourcebook should be
mailed to The Chairperson, The Section on U.S. Students
Abroad, National Association for Foreign Student Affairs,
1860 19th Street, NW., Washingtcg), DC 20008.

Judy Frank . .
Sourcebook Editor
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INTRODUCTION

WHY ARE WE HERE?
Keynote Address to the First SECUSSA Workshaop.

JOHN A. WALLACE
December 5, 1974

| would like 1 start with a little bit of history. We need
to go back to the nineteenth century to see the beginnings *
of why there is a NAFSA, why there is a SECUSSA, why
there is an Experiment in international Living. 1n the per
iod of ‘Longfellow, George Ticknor and Emerson, the cachet
of an educated American was a foreign educational exper
ence. The wanderjahr, the year at Stuttgart, the year at
Heidelberg, the year in Paris marked you as an educated
man. You might have a B.A. from Harvard, the importan’
thing was, who had the year of study-in Western Europe.
There lies the beginnings of why we are here.

That movement contint ¢d during the nineteenth century,
but did change character rather markecly toward the end of
the century. Whereas in the early and mid part of the cen
truy the whole emphasis of the European year had been the
broad liberal education to make Yyou literally a “‘better
human being”, in the last third cf the century the move
ment became much more technically centered. If you really
wanted to study medicine and if you could afford it you
went to Europe. If you wanted to study physics, chemistry,
biovlogy or any of the sciences, you went to Europe, | sus
pact that had it not heen for World War | and If that condi
tion would stifl exist.

But much of the tremendous educational walth of
Western Europe was destroyed in those two wars. And
what country moved in to take the place in Eurdpe? The
United States' Since World War |1 the balance of education
al migration has tipped in a westward direction. Opan
Doors, the annual summary by 11E, reports 150,000 record

b3

ed foreign students in the U.S. and | doubt that {1E can
identify al! of them. This compares—and again | quote
Open Doors—with a reported full-time total of 60,000 U.S.
students overseas.

The movement is still heavily inward, but since about _

. 1930, there has been an increasing flow in the opposite
direction, as you are well aware, or you would not be here.
The first programs, of course, cane from the triumvirate of
Smith, Sweetbriar and the University of Delaware Junior
yeals abroad, designed exclusively for language majors in
French, German, 3panish and perhaps a iaw in Itakan. Al-
most parallel to the early days of the runeteenth century,
the character of the early twentieth ventury student move-
ment was essentialiy-a humanistic one. A select few acquired
polish and great sacial prestige from their jumior years
abroad. Changes came rapidly, howeve:, through the late
forties, early fifties and well into the sixties. Tens of thou-
sands of young Americans—language majors, yes, but also
students interested in the arts, economics, political science,
physics, psychology and many other fields, each year secure
their passports and move abroad. A vast nugnber go exclusive-
ly in the summer. But larger numbers are beginning tQ go
at other times of the year and they are the ories about whom
we are concerned during the next six days.

There are a number of reasons, of course, for this literal
explosion of overseas programs tn American institutions.
First, and obviously, the students ask for it and want it. We
have a habit in the U.S. of gving children their wishes.
Secondlv, of course, we have the influence of the returned
Fulbright scholar, the professor who comes back te the
campus after having had a year of teaching in Perugia and
who, after being home for a couple of years, sits down with
his wife and says, “Wouldn't it be nice if we could only go
back and spent another year in Perugia?” She rephies, ' Yes,
Charles, but how can we afford 1t?” Thus 1s born Middle-
town State College Program in Perugia. |'ve seen it happen,
| would guess, more than a hundred times—a program starts
because an ex Fulbrighter wants to go back and be n touch

M o
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with the mother iode again. He goes, and the students pay
his way.

Then there s the business manager’s approach to foreugn
study programs. "'Wouldn't it be nice if we could send some
students overseas in September and bruig them back about
the first of February to fill the beds of the mid-year drop-
outs?” This 15 a healthy influence on coliege budgets-and it
is a motivation that many share.

Next, | think there is a tendency on the part of many
institutions to be in vogue, abreast of the trends. “We must
have an overseas program in order to be competitive.” At
one of the colleges which cooperates with us, a senior ad-
munistrator commented to me, “We publicize quite vigorous
ly n all of our matenials going out to high school students
our involvement with your’'Independent Study Program _
overseas because it is a great recruiting device. The students
see in our catalog and know that when they come here
there 1s a good chaive they can spend a part of the sopho-
more or junior year overseas. We think it 1s good salesman:
ship to offer your program.” This 15 not @ motivation | am
particularly happy with, but |-think that it exists.

Many programs have been started because of the econo
mics of the fifties and sixties, when one could run a pro-
gram overseas at substantial savings below U.S. prices. This
was 1n a period, of course, when one could live overseas for
three or four dollars a day. European inflation had not
developed the accelerated rate i1t has shawn in the past few
years and a good many programs, particularly from ptvate
institutions, functioned on budgets which were considerably
less than the cost uf a comparable period on the home
campus.- .

A final reasun, the viie which demands the ciosest analy-
sis, 1s that these programs, if they are well-selected and weli-
planned, can be the most significant experience of the stu-
dent’s four-year undergraduate career. They place demands
upon the student that do not occur on the home campus.
At the home campus, as has been true from birth, he or she
is cushioned, cocooned, surrounded, protected, advised and
counseled, by major advisors, minor advisors, career counse
lors, vocational counselors, deans of men, deans of women,
priests, pastors and rabbis. Overseas this SUPPOFLive struc
ture is left behind. And it is a demanding experience to get
along without the support on whlch consciously or uncon
sciously the student has leaned for many, many years. Itis
inthe area of educational values, then, that we should seek
answers to the question, ""Why are we here?”.

There is, however, another door | would like to open to:
day as we seek answers to the question of, “Why are we
here?”” The last fifty years of the United States have been a
period of incredible and unprecedented progress. Never has
any single national group, and | don’t except the French of
the seventeenth.and eighteenth venturies nor the British in
the nineteenth century, advanced so far so fast. You who
are the historians in the group know, if you compared the
| United Sta’es of the year 1900 to the year 1974, the differ
| ences are unbelievable. | suggest to you that this recent

Q
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peniod, to paraphrase a couple of books, does ot comprise,
as H.D. Wells would put it—The Shape of Things to Come~
but 1s more apt to be, in the words of Marcel Proust, a Re
membrance of Things Past. During these six days | implore
you tu explore the fact that the American hugher education
al system has not yet faced up to the future, ‘

We are still educating in terms of the world of the 1950's
and 1960’. We are not looking ahead to the 1970's, 1980,
1990's. The students who are in your undergraduate pro
grams and in our undergraduate programs will have a pro
ductive life span that will take them and their careers to the
year 2020. But for the first time in human history one niust
add the qualification "if the world survives to 2020". | do
not think that American higher education has faced up to
this fact.

I recall that when | was a college teacher in the late for
ties, | had a very serious problem with a girl who in her
freshman year had been sensaticnal by any academic stan
dagd. In her sophomore year, she became a D student.
Those of us who knew her sought to try to find out what
veas wrong. The answer was Quite simple. She had read a
book by an author by the name of David Bradley, which
was entitled No Place to Hide. (You may remember it if
you are of my vintage.] The essence of this book was the
whole questicn of nuclear fission, and the power it placed
in the hands of human beings. This young lady was so
affected by the book - literally, she said, and | believed he: -
that every night when she went to bed she asked herself,
“Mu,tﬂe world be des. oyed while | am as|eep?'/', This was
so affecting her performas-ace tiiat, as | say, a straight A
student became a B.

We in higher education have been so concerned with rela
tivism that we have stopped thinking about right and wrong.
But there are a number of major mural issues whose solu
tion will determine the continued functioning of human
society. One, obviously, is thedprob|em of nuclear energy.

Secondly, we face problems in terms of political struc-
tures, | don’t think higher education 1s facing up to that
problera. You witnessed & small step in the right direction
if you.have been reading the papers in the last few days. His
colleagues have decided that the Chairman of the Ways and
Means Committee of the House of Representatives ought
"7 not to have quite as much power as he had last year. Butf
he hadn’t stepped out with that go-go girl, or whoever she |
was, there probably would not have been even that much

N

reform, L 0
We in the United States are still attempting to solve, v
twentieth century crises with a mineteenth century or even '

an eighteenth century political structure. And we have
plenty of company.

Thirdly, we confront an economic crisis. Qn many cam-
puses, your own included, perhaps, two weeks ago there
was a day of fast., Lots of students went without meat and
potatoues and dessert on campus and gave a dollar-into a
fund to help the hungry in Africa, Bangladesh and India.
Late that night, some sneaked downtown foydonuts, stoked
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up on hamburgers with catsup, and the next day went night
back to the same three square meals a day~meat, potatoes,
dessert and ali the rest. Every American consumes 2000
pounds of grain every year, most of it.in the form of meat.
Two bilhwn people in the worid have to get along on 400
pounds a year in the form of grain, if they are lucky. Has
American higher education faced up to the morality of this?
Have we faced the question whether as a people we have the
right, comprising as we do some 6% of the world’s popula-
tion, to consume 40% each year of the world’s expended
natural resources?

Fourthly, | suggest that a technological crisis confronts
us. Foreign students often tell me that what surprises them
most about the United States is television. | used to say in
reply, “Don’t you. have television in your couatry?” Of
course, that is not what they mean. What they mean is how
could we have created, and we did it with American science,
the greatest educational device that the world has ever had,
and | certainly do not exclude the printed page, the greatest
educational device that has ever been createq, and then turn
it over to commercial interests as 2 device for setling goods. |
don’t think higher education has faced up to the morality of
our use of technology, although some institutions do have
their own closed-circuit television channels.

So, of all the issues which we should confront in our dis-
cussions here this week, there-is one overriding question,
Can the international educational experiences of your stu-
dents do something to turn young people toward the future
and the kinds of solutions that they must be part of, or will
they go simply on passing exams, getfing their degrees, eat-
ing 2000 pounds of grain-fed protein cach year, and all the
rest that goes with it?

Can your programs open up human beings to affective
personal, emotional experiences that will let them reflect,
that will make them concerned, involved, dedicated about
society and the world they live in and wanting to do some-
thing to preserve it? | think this is all we are concerned
with here. There are an awful lot of nuts and bolts that have
to b2 tightened and a lot of little pasts thathave to be put

" inplace. Butin the long run the thrust of what you do in
your function as a foreign study advisor should be tc encour-

age people to take the kind of experiences that will make
them different through affective emotional experience.
Regrrttably, human beings for the most part do not re-
spond to crises and problems intellectually and objectively.
They respond emotionally.

The experiences of being the foreigner in another per-
son’s culture color your emotions, your attitudes and the
way in which you are going to approach and solve problems,
So what | plead with you as you work in the next six days
and more importantly, as you go back to your campuses, is
to try and put your people in programs that will shake them
out of their normal life-style and will turn them into the
kind of beings who will seek to make this a better world for
every member of the human race.

We thus come full circle—back to the early nineteenth

10

century and i1ts emphasis on an overseas experience to make

one a better human being. But whereas 150 years ago, such

expeniences were the privilege of a wealthy few, today we
are dealing with programs serving hundreds of thousands of
young people. Helping thuse who advise and counsel these
young people 1s your challenge for the next six days. |
wish you all success.
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... The American higher educational syste
has not yet faced up to the future, We s:
still educating in terms of 1950 and 1960,
and we are not looking to 1980, 1990, an
beyond. The students who are in your unider
graduate prograins, will have a productive jife
span that will take them in their careers tz{
.the year 2020, and fur the first time in the
history of the world you have to add the
qualification, f the world survives'”

JA WALLACE

The American student population has been analyzed with
both affection and puzzlement for many years. Certain
facts.are known to be true, although they are annoyingly
subject to rapid change. Yesterday’s cheerful assumptions
often become tomorrow’s platitudes as new trends develop
and new viewpoints emerge. . \

The participants in the SECUSSA Workshop considered
the many faceted assumptions made about the students in
relztion to an overseas experience as the primary element 1n
the study abroad equation. A pc?rtlon of the first day’s
sessions was devoted to students‘and their interests, and
student-centereﬁssues were repeated (n each of the subse-
quent discussionsY What are students seeking and what are
they getting? Where are they as learners? What do they
need to know about themselves, the iost culture, and their
own culture? These and other questions were treated at
tength and, while no new definitions or high-lavel analyses
were reached, the sessions did explore thys marvelously rich
diversity.

DeCrevecoeur acked in 1782, **What then is the American,
this new man?*’ 1t was a good question in the eighteenth
century, aimed at defining the spint and character of the in-
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habitants of the New World, the archetypal modern man.
And, it is a good question for the study abroad advisor to
consider now, as he considers the students entering his
office daily, the prototypes of the late twentieth and early
twenty-first centuries. ‘

Some of these “citizens of the futura” are considering an
overseas experience, some are not. Generally, though, there
are students who are not interested in experiences in coun-
tries other thar he United States. These students may have
other needs and prionities estabiished for their undergradu
ate or graduate study, purpu.es which do not allow them to
consider an experience overseas. Or, students in-this cate-
gory may simply be uninformed or unaware of the types of
existing opportunities, one of which may serve their our-
poses.

In the second category are students who might like to go
abroad but are uncertain whether or how to proceed. They,
like the students in the first group, may not kncw of the
many existing opportunities or where to find any informa-
tion. Or, they may not he certain the value of the experi-
ence is worth the cost. Many of these students will probably.
for a variety of reasons, decide not to pursue the possi-
bility.

. The students who are independent and motivated toward

an overseas experience constitute the third major grouping.
These students either have adequate resources, or are already
seeking them—both financial resources and informational .
resources. Some students in this category may not contact

the advisor until plans have beenwell formulated.’

Within each grouping are students from ‘vide and diverse
backgrounds (financial, academic, motivational, etc.) with
completely different reasons for wanting, or not wanting, to
build an overseas experience into their-curiiculum. Some
reasons for wishing to go are clear and well defined—""1 need
to improve my French” and others are less tangible—"1
want to learn about other people and who | am in relation
to them'’. Of course, all students planning ar overseas ex-
perience aré not going for reasons such as these. There are

}
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also escapists—"1'm sick ot this school, my family, my boy-
friend,” etc.—and there are people who just want to go tor
the experience of trying something new. What they are
really looking for determines the typesof programs best
suited to their individual-needs.

Similarly, advisors differ concerning which students
should be encouraged to take part in an uverseas program.
There are two extreme positions, /nclusive and exclusive,
neither of which is necessarily right or wrong, which may
clarify a few of the complex issues revolving around
studer+ population, institutional viewpoints, and the ad-
visor’s own philosphy.

INCLUSIVE

All students can profit

from study, travel or work
abroad.

EXCLUSIVE

Only a imited number ot
students are capable of a
successful experience
abroad. An unqualified
participant might jeopar-
dize the experience of
others. ‘\

\
Carefut guidance does not |
guarantee a student's sur- \
vival In another culture, or
insure a productive learn- |
INg experience.

\

)

With careful gusdance and
orientation, an approprate
program can be found for
any student. Students
with a strong desire to go
abroad have a right to an
overseas experience.

A student who seems to be
the least likely candidate
may become a very sucess-
ful program participant.
Foreign travel can stimulate
a student’s imagination and
world view, and catalyze
learning potential.

Before being encouraged to
tryvel or study abroad, |
even able,.promising stu-
dents must be carefully
prepared and properly mo-
tivated. All students shouid
be screened and oriented

with g\reat care.

Direct experience in cross-

Study abroad is a privilege.
cultural adjustment in.a .

dent—ue it working for a family for a summer, traveling and
living in a country for six months, or studying at a foreign
university for a year. ’

Travel and study abroad places the student ri"the most
provocative and dynamic learning situation possible. The
student moving into a new culture i1s bombarded with stim
uli and challenges to what he may begin to see as cherisheq
cultural values, s.1d 1s exposed to unparaileled learning
opportunities in terms of cultural and szlf-awareness. Fol-
lowing the experience, the student has the time and the aca-
demic environment jn which to reflect upon overseas learn-
ing, with on-going course work on the home campus hope-
fully providing a structure for deepening that learning.

Itis a fairly common occurrence for a student to return
from a rather profound overseas experience only to discover
that no one, with the possible exception of a few close
friends, wants to hear abott it. This reverse culture shock
often occurs diring the time when the student is seriously
reflecting on the impact of the recent cultural experience in
the context of the re-entry into American life. This is not
to suggest that the advisor must spend weeks listening to
anecdotes, but rather to point up the fact that a student’
may occasionally feel, with just cause, that an important,
life-changing experience, in need of perspactive and analysis,
is blowing away rather than being exf)|9red to its fullest ex-
tent. The eturned student {see Chapter IX) may be the
most effective person to convince an ‘uncertain student’ of
the values and rewards of an overseas experience,

If advisors accept the full meaning of the students’ needs

for global awareness, recognizing the implications for the
next four and one half decades as the students muve through
the various stages of their lives and!careers, then the respon-
sibility to these students is that of global teacher advisor,
and as a catalyst for students seeking and considering the
potentially enriching consequences of international study
anditravel  The advisor cannot do the learning for the stu-
dent, but is in an excellent position to help set the stage for
exceptional learning and growth experiences.

N [

'shrinking’ worid is neces-
sary for all students, It is
no longer a luxury. It has
become a matter of survival.

Whatever stance an advisor takes on trus 1ssue, he must
work out an approach to ‘each student consistent with the
student’s needs and the advisor’s protessional viewpoints,
and in keeping with the educational policies of the institu
tion. Usually, a knowledgeable advisor will attempt to find
a program suitable for each student who sincerely wishes to
go overseas, for all advicurs agree in their commitment to-

Further Sources of Informatidg

Adler, Peter. “Culture Shock and the Cross-Cultural
Learning Experience’’, Readings in Intercultural
Communication, Vol. Il. Intercultural Communica-
tions Network, 4401 Fifth Avenue, Pittsburgh, PA .
15213. \" ’

Golden, Joshug S., M.D. "Student Adjustment Abroad: A
P5ychnatr\st's View'. Exchange. U.S. Advisory Com-
mission on International Educational and Cultural
Affaus, Dept. of State, Washington, DS 20520.
Spring, 19 \3

ward the value of an experience in another culture for a stu-
!
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I, THE ROL.ES OF TH.E ADVISOR

“The long run thrust of what you do in your
functirn as an Advisor should be to encour-
! \age people to risk the kinds of experiences
that will make them. different,”
. JA. WALLACE

tn order to establish and Maintain d vital center fur
international program coorainatior. on a CaMpus, an
advisor must.be effective in the performance of cer
tain key duties and skilts and in the assumption of 4
large number of roles. Obviously, the most tmportant
function and central coxcern of the advisor is to help
the student in every way possible without usurping -
the student’s own 1nitiative or responsibiisty for care:
ful ptanning of a program. The charge to "broaden
the interrational horizons of the campus”’, which 1s
given to most international offices by thenr adminis-
tratvons, can most satisfactonty be met through this
concern. However, without a broad base of support-
both in terms of basic phulosophy and in meeting
funding and staffing requirements for the U.S. Stu-
dents Abroad Office—even the most knowiedgeable
and skilled advisor can do hittie®to meet the needs of
the student community. .

it 1s important, therefore, for the advisor to be
aware of more than the needs of the campus, he must
also be aware of the views of the faculty and adminss-

.

. tration toward international education and work for

a total acceptance of interpationgl education. The
international Education Office, still considered a

trifl ' on some campuses, 1s fast becoming a viable
and important facet of an mstitution’s academic pro-
gram. The successful advisor yill perform s duties
carefully and accuratelv, whijé constantly workeng to
improve what his office and/is institution offers.

’

53

The adwisor, to accomplish his work, assumes; two
major roles: (1) his role in relation to the stude ts
and:thewr needs, and (2) his role in relat:oﬂ to the In-
stitution and its administration. o

‘ it
Th} Advisor’'s Role as it Relates to the Student/
|
) / The advisor pzrforms a number of functions in
- order to fulfill his many obligations to the students on
his campus. First, of course, he must be able to spend
considerable time with individual students, to share
nformation on a wide range of options, to help for
mulate practical ok jectives, and t6 help the student
realize goals. In order to accomplish these important
objectives, he serves as an Advocate/Facilitator, a

Liaison/Broker, an Educator/Consultant and an
Evaluator.

As Advocate/Facilitator, the advtsor serves as a
promote: of study, work and travel abroad, actively

. pursuing and publicizing overseas opportunities and

maintaining as high a profile as is possible within the
institution. He attempts to create a campus environ-
ment where oppartunities for international experience
are viewed as fea§b\|§ desirable; and relevant in the
context of undergraduate education.

K&\fze( creatmg this positive climate, the advisor
serves as Lidison/Broker for all types of overseas ex
periences, becdming a traffic director, a referral point
or information link between students, faculty, the ad-

missions and records office, and other campus entities,

working to cuordinate and initiate orderly procedures
and keeping these procedures on the right track.
While building up and “‘selling’* th.e idea of interna
tional education, the advisor also serves as Educator,’
C. sultant to each student seeking information or
assistance. The advisor may help the student becorne
better snformed, determing personal priorities, con
sider all possible options, make vhoices, develop a set
o realistic expectations, and proceed through the
steps within the university structure necessary to ful
”»
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tul a sucessstul study frogram. Durm{; the advising affect the type of r‘;:dgra‘m the student chooses and '
procuis the aduisor bas an excellent gpportanity to {2) the types of programs overseas—work, study and ,
share infoimaton and & global cutigok, While some travel-for which the student can aim, consistent with
advisors arque thas a well:managed office with detail.* the outcome of the discusssions of the gudem‘s per- .
ed information for students 15 sufficient, others feel sonal considerauans. . '
thas 1t 18 paryof thar role to serve as-an Educator to In the first.category, the advisor assisp the student
thﬁsgtldents and that acting as such 15.not presufvp in defiming personal abilities, goals and perceptions.
iy : R L L For example, both the adwifor and the student need
Same advisors at¢n tend to feél uncomfortable in to assess the student's,academzc background, ngt over- .
the rote of Evaluattr; however, the quality of over- looking issues sych as the following: the major and
i3 expepences for seudents 1s an important consid: tunor, unfulfiiled requ:rements“for the degree, the
. etation in xernaupn::l’pmgrams {see Evaluationof  *  best Wrhing for the program {jumior year, sumrme,
+ Brogram QXahity, Chaptes V), and it rstmportant fér interim, graduate study, etc.), language competence,
eych advise o dedelop methods for obtaining feed” * future academic plans,and potential goals. The stu-
teck inordir to identfy sound prdgrams and t avoi®  dent’s past experienc&Overs.eas, previous independent
#Xparing studunts 10 unsatisfacfory anes. “Quality .study experiance, prejudgenientsand biases are areas’,
cantral protects both the student and the institution, N which rgifht al'sioe discursed. In a reabstic discussion
© apd wnables the advisor to know the extent to which financia! considerations must also be di: “+ssed and
« student objectives are beng fulfilled, the advisor might ask quéstions regarding the student's
\;\’hgly.' assunyng these vurous roles, thg adwisor is present situatien (e.g., “'Are you'a college work/study v
rspnsible for getzm'g certam types ot inferfatonto ™ student? How will you pay for next fall's tuition?
{ra student vwaugh thy nermal counsgling process What sdle of hfe is feasible for you-‘Le Grand Hotal'
Throughout thss process the advisor should meet his or ‘La Reute Pension’?"') ‘Perhaps the most important
respensibilities to the student, . cansideration of ali is, “Why do you want to go?"&a
s ) ' . “ question which should never be gverlooked.
RESPONS@ LITIES IN THE ADVISING PROCESS, « This fust discussion will clarify what the student's
.. v .goals can réalistically be. The agifisor should now be
The primary responsibility and concern of all ad- gin to give the student information‘oi the widé range
visars should be qualty. This concernas directed not .- of poportumities which are available thraugh study,
“only toward pregrams and aGtivitiss in which students [ ok or travel oversgas. Fhese optiens should be in-
sy anvalve themsulves, but slsq in the qualityand ° yro0ueed and discussed at somo Yength to acquaint the
pitential of the'students who dosire an overseas exper- ctudent with the various choices avatlable. M.the stu- .
—7 wage. The adviso: must e senstive to the questior_ss. dent wishes to_dwdy, he should be given information ) ,
. "What quabty?” and "Quality for whom?”, lest the which will heip'zitm in evzluating the various pro- .
oftice be known more forits regative attitode lhqn ne grams in !elauon to hm'owh negds and ab“i“es'_ in i "
pasihive attitude wath refation 19 study, wor‘k and tra- ariy case, the student will need a wyide range of travel
vel abroad, nformation on everything from obtaining passparss,
. Keping thiz e mind, the dovisor must also reakize  yicae [ntarnational Student Identity Cards, and Eurail-
. thattss the rare student who.tirst enters an interna- passes, to how much the ferry from Ostend to Dover
tional education office having an evact picture or de- is qoing tosmst . o .
timtion of g needs, capabilities, and desireytor an Thg‘gﬁ;}wr 15 also responsible for recommending
overseas expenience. Many students »now only that qood programs and indicating apprehensions eoncarn- *
they are interested in doing “something, somewhere ing disreputatde ones when the student requests such
in Europu™, 135 well known that a wide vdiety of information. To further assist the student in indepen-
opportunities exist from which studunts can choose, dant research in preparation for the overseas experi-
angd the seleetien s limted only by the student’s own —-rpice, the udvisor must be able to recommend speaific
JmBatve, copatlitin, interest and hirances refecence books rather than expecting the student to
Students i beral arty collegsy, larger private insti- iudgt‘\me reliability of Yhe information contamed in
©tuheons, oF sajer stab: univeraties may have difforent oo number of boaks available in the field. gy
Wheas wrad resources, but they o share the comraon putting thi student in ¢ontact with PETSONs On e
tormaton negd, Thé advisor . suld direct his enes campus whose knowledge.about a particular arva of
" ques and abibitre, {oward answaemyg thess quistions the world 15 more currgnt thun the.advisor's own, the
dnd tuward gwaing the student of wide 3 chmm%f‘ stdvisor helps the student better prepare for whst to
progras and content a5 pgiable, . txpect upon arnval in the foreign country. Such ™.
Thir adwisor ean movt thes responsibiity by survine “prople resources” include revernad Peare Curps Vol- .- T
at o cansiftant 1o the SledL"{\l, advising on two gt‘fﬂ.‘l’di ,un(ggfs_ facultv members who have rccently taught or . T
stiray {1 the porsonat constderatiors which wil condurted research overseas, a foreagn student, or an
) . .
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Amernican student who has ;!anmpated N g program wiite a student when new information comes in, to
< a abroad. .o keep in touch with him through a newsletter, or to
. . The'student also ngeds reallst/c encowagement A reach him upon hes return. {See Appendix 3 for,

1 * student who knows no German should be discouraged sample cards.)
. from applying for a Fulbright-Hays w1 Germany, or for Similarly, the advisor must let students know
- summer work sn a German hotel. On the other hand, about the existence of the international education
*sthe student could be encodraged to take an iptensive office f they are to be helped by it. The most knovy»
2 language course in Germany. O, f the student cen- ledgeab'e and effective advisor is at a decide

Aruitoxt provided by Eric

.

.

.

not Efo:d a study abroad program but s skilled in

thie German language and s reasonably self sufficient,
the advisor could enceurage the student to undertake
some form of independent study in Germany. in this
way the student will be able to pursue options most
suited tz)’both his capabilities and his pocketbook.

’Evp tyally, concrete decisions are made and the
advssos and student should review them and plan fou
the effect they wiil have. Information on matters as
vanied as transfer of credit, or the departure dates for
charter fhghts, must be ea‘sily accessible. Particularly

] |mportan'\€‘s the procedure for obtaining academic
credit, especially if the student wishes to participaw
in & study abroad program sponsored by another uni
versity, or in an independent study project. Should
there be any hurdies within the existing campus struc
ture, the advisor should be aware of them and guide
‘the student through them. Finally, the advisor should
encourage the student to obtain further language
training, to learn dbout the host country, and to be
come aware of the issue of cross-cultural sensitivity.

_ Throughout the entire advising firocess the advisor |
should supply tie student with guicelines which will ¢
assist him in furthér defining his goals, in addition to
supplying information such as that discussed above,
Also, the student should be .23 when the advisor
does not know tha answer to a question. In these
cases, the advisor should either try to find the infor
mation refjuested, or recommend a person or address
to con:;for inform- ion.

Wit the many time demands on both the advisor
and the student, it is often difficult to spend the
amoynt of time on these discussions which should be
given them. Because of this it is extremely important
to have sets of written materials with d%ailed infor
maticn on everything vvwm the evaluat}on of programs
and procedures for obtaining a passport, to instruc
tions for using the students abroad library. This com
pilation should be able to take the place of a lengthy
general discussion. Even when time does permita
good counseling session, written matersals should be
given to each student to assist hirn in assimilating the
great mass of new materials and ideas.

Maintaining contact with the student is also impor
tant to the advising process. 7 o facilitate continuat
confact, a student index system may be useful. Keep-
ing records of the name, address, qualifications and
interests of students will enable the advisor to call or

4
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disadvantage f students are unaware of his \R/here

. abouts or the office's ability to assist them. There:

ful e, pubucity s another of the adv-so: s responsibili
ties. . *

J

These We a number of ways to publicize the ad
vis01y service and several suggestions are made below
undes the general headings of Medaa, Campus Activi
tnes and Auxiliary Servnces

PUBLICIZING THE OFFICE

"w

I. TheMedia

A. Place announcements, advertisements, regular
columns, etc., in campus and local newspapers.
Free publicity can often be obtained for a spe:
ciai event such as a speaker or a Travel Farr.
Build up relationships with the campus news-
paper staff and know exactly who should re-
ceve copies of announcements and releases. Be,
aware of the deadlmes under which the staff
works.

B. Oatain spots or announcements on local radio
and television stations. Free publicity 1s often
available here also. If your institution has an
FM radio station, contact them about public ser-
vice announcemnts.

C. Wnite articles for submission to alumm and
faculty/staff publications.

D. Prepare “’Dial- A-Tape" messages if your institu-
tion has a rapid informmation telephone service
system on campus. In addition, a standard tape
may be used, giving announcements about appli-
cation deadlines or special office projects which

) might interest the campys community.

E. Distuibute posters, flyers, manhngs on new pro-
tams or scholarship deadline., a régular over-
eas oppartunities newsletter, etc., to dorms,

Jacademlc departments, returned students, stu-
‘dents on the mailing list, resident dorm adwisors,
',adwsmg centers, faculty commuttees related to
your office, stuu .nt and faculty governing
; bodies, local businesses frequented by students,
. other offices on the campus; ete.
F. Submit copy for college catalogues and bulle-
J tns.
/G- Include office description in admisstons and o
i entation packages.,

|
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H. Utilize services and space supplied by the Stu-
. dent Union such as advertising booths and show-
cases whith are usually available to international
offices as well as to student groups.

11, CampugActivities >

A. Speak at freshman orientation and transfer
sessions.

B. Organize campus speakers series or publish a
listing of returned students or knowledgeable
facuity who would be willing to share their ex-
periences with interested orgamizations.

C. Participate in Student Activities Carnivals or \
Fairs.

D. Sponsar International Travel Fairs or one-day
origntations for students who are planning to
travel only. »

E. Sponsor special events to raise scholarship
funds, such as an international movie series or
an endurance contest.

(I, Auxiliary Services

A. Sell Internationai Student ldentity Cards and
Youth Hostel Cards.

B. Selt publications suchas the Whole World Hand-
book, student guides published by theInterna-
tional Studant Travel Conference, or the Youth
Hostel Handbook.

C. Offer travel information on areas such as the
procedure for applying for a passport, how to
get around overseas, or the various types of Ly
ing arra%n;ents overseas.

D OrganizeNslrarter flights or provide detailed
information on their availability elsewhere.

E. Offer meeting space and office support to stu
dent initiated projects concerned with interna-
tional education.

There are many occasion. Jr an advisor to use
methods such as"‘those described above. There must
be an on going campaign to inform tne campus com-
munity about new opportunities and inform fresh-
men and transfer students about international educa-
tion. There should also be periodic “publicity pushes”’
concerning one particular aspect of the international
education office’s projects and programs, such as ex-

*tensive publicity of a study abroad.program).
N,
RECRUITING STUDENTS

When recruiting students, often one of the advisor’s
major concerns, it is most important that several of
these methods be utilized. A sample program recruit
ment plan using some of the above publicity methods
may serve as an example of a publicity campaign. To
as large an extent as possible, pubhcwze in the follow
ing ways: .

Q ‘
e -

i ' A

1. Submit program descriptions to the compilers”
of all-national study abroad directories, e.g. |IE;
CIEE-no charge. (For addresses, see Appendix 2.)

2. Provide information to the World Studies Data
Bank for inclusion i in its publication, International
Contacts on U.S. Campuses: A Directory, (latest edi-
tion at time of this printing, 1974, $5.00). No charge
for inclusion of information. (For address, see Ap-
pendix 2.) .

3. Send an announcement of the program to the
editor of the SECUSSA newslétter for possible inclu-
sion, c/q Natipnal Association of Foreign Student
Affairs. No cost. (For address, see Appendix 2.)

4. Publicize in educational supplements, profes-.
sional journals, and other publications that reflect
special subject interests, e.g. music, art, architecture.

5. Prepare brochures, catalogs, announcements
and posters.

a. pistribute to study abroad advisors at other ‘
schools. |

b. Distribute to appropriate academic depart-
ments at other schools.

c. Distribute to specialized professional organi-
zations. \

6. Use persdnal and professional contacts.

7. Use returnees from both the home mstitutian
and other institutions,

8. Send staff and faculty as recruicers to admis-
sions offices, College Nights, conferences, etc.

9. Submit news releases on the program to campus
and community newspapers and radio stations.

10. Submit news releases about participants to
hometown newspapers and radio stations.

11. Prepare a target gronp mailing hist made from
the above. Remember that most partictpants from
other institutions will corae from institutions similar
to the sponsoring institution,.nat offeting comparable
overseas programs. Other sources for the mailing ist
include the NAFSA Membership Directory {lists
SECUSSA members) and the World Studies Data
Bank publication listed n item 2 above.

The Advisor’s Role as it Relates to the University and
Administration

The advisor also assumes a number of roles wiich
relate to the college ar university faeulty and ityad-
ministration. Unless he also functions expertly within -
that framework he is unable to successfully perform
the duties and responsibilities.we have discussed above
which relate to the students and therr needs. The pro-
grams and projects of the international education
office must be brought to the attention of the enure
college or university community and beyond, for the
advisor must insure that he maintains an office which

5
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nas the support of the administration, the necessary
means to function efficiently, and the matenals re-
quired for.the functions to be performed. P
in discussing the establishment and further devel-
opment of an effective student advnsury office with a
wide campus base of support, partmpant.s in the
SECUSSA Woarkshop made repeated reference tv
Guideiines for Developing Campus Services for Stu-
dents Going Abroad {cost. $2.00), a publication pre
pared by the Council on international Educational
£xchange (see Appendix 2 for address). Last revised
in 1973, Guidelines presents information basic to the
orgarization of an office advising on work, study and
travel abroad. The foilowing section offers informa
tion which s supplemental to Guidelines and considers
three related and important areas- institutional con
siderations, fur.ding, and various office structures.

INSTITUTIONAL CONSIDERATIONS
Administrative Location

Location within the institution is a crucial ques-
tion and influences all other considerations of the s
office. Most advisory offices are located in one of
two dwisions. ecadermic affars or studerit services.
Vithen acadeimic affairs, the office might be an auton
umous unit, an extension service, part of the lan-
guage department, or part of the college of liberai
arts. Within stydent services, it might be within the
international Center, part of the student union, a
tunctson of student government, or a separate unit.

Should the uffice be under academic affairs, it will
piubably have moure prestige withun the institution and
more support from facuity and administration. On
the other hand, if the office 15 under student services
it may serve the needs of the student bette: as it will
be primanty concerned with student needs and trends.
However, under student services the office may be
more restricted 1n its functions and be more student
vnented than academicaliy onented\ Excellent inter
natioidl education services can be found under either
admirustiative modes, and each has s dtawbacks.‘

What must be kept i nund s that the range and scope
of services differ from vne office to another, and
that'nd single office or individual will be able to offer
evetything to everybody. Offices located within stu-
dent services may weli be limited to generai advising
and travel services, seldom becoming involved with
program development, recruitment and selection. It
also possibie that the academic advisor has advising re
sponsibilities only for language and other academic
programs, and that financial resources, time and insti
tutional pursuits preclude hus functioning in other
areas.

Whatever the range of services offered, the advisor
must ctearly define them, relative to his location and

’ -
Al

the needs of his constituency, befare actively seeking
the administrative understanding and approval that is
the foundation underlying the establishment, funding
and support of the office. Once the advisor clearly
understands the administrative position of the office
and its relationships with other campus offices, and~
has defined its basic goals, he should prepare a politi
cal support structure which can affirm and sustain his
role and function. In order to do this, it is often help:
ful, and 1s indeed regarded by many as essential, to
establish an advisory committee representative of the
interests of students, faculty, administration, and
statt. The commuttee, if possible, should be composed
of persons favorable to the advisor’s situation and
goals. An attempt should be made to keep the com
mittee Manageable 1n size, but large enough tor effec
tve action. The functions of the committee should
be several: to be thoroughly familiar with the ad:
visor’s office, to evaluate its sefvices,.to make sugges-
tions regarding improvements, and to offer support
and assistance.

Communications

The area of commuaications is a crucial one, for it
1s through communicating with the various faculty
and administrative personnel on the campus that the
advisor makes known his needs and iearns of the
needs of other campus sectors.

In order to accomplish this, the advisor must Zic
quire knowledge of each office or resource within the
unwversity that either deals with international educa
tion, has a vested interest in 1t, or has some expertise
which can be of potential assistance. A cataloging of
these resources is the first step. The next step is to
make personal contacts. The advisor should identify
these resources and establish communication with
them. Should the advisor be able to offer assistance
to other units of the university in areas where the
study abroad office has compﬁtence, the advisor will
become a valued resource in the university. This com
munications link will also en?b|e the advisor to reach
students, staff and faculty more effectively and to
keep in touch with currént irends and needs on the
campus.

The advisor might expe ament with each of the
following methods to encourage and strengthen lines
of communication: '

1. Make certain the following groups are aware of
the office. Language Houses, International House,
the Foreign Student Office, the Alumni Association,
the Admissians Office, the Registrat’s Office, Cam
pus clubs and orgamzations, Advising Center, the
faculty and student governing bodies, and all Deans,
Directors, and Department Heads.

2. Encourage relationships and contacts with ather




THE ROLES OF THE ADVISOR

|
|
|
1
|

counseling divisions on campus or with other offices
involved with international projects such as the Place-
ment Center, the Women’s Programs Office, the cam-
pus travel agent, and individuals or committees which
deal with foreign fellowships.

3. Invite appropriate faculty and staff to any pre-

"sentations, meetings, etc., sponsored by the office.

4, Attend faculty and staff meetings and offer to
speak to them on some aspect of your programming
in which they have a vested interest.

5. Oiganize a faculty compmittee on study abroad.
{There should also be student members on this com-
mittee.)

6. Attend and offer to speak at departmenta| and
Deans’ meetings.

7. Offer to make presentations to language classes,
or to prepare materials for them, °

8. Put appropriate faculty and staff on mailing lists
50 that they will be kept informed of office projects
and can disseminate information to studéents.”

9. Initiate and maintain contact with department
heads and identify facultyin each department who
may be contacted for information.

10. Suggest the appointment of international advis-
ors within each department. Maintain contact with
them. *

11. Utilize visiting professors who have had over
seas experience, especially those who can advise on
individual programs.

In sumimary, the advisor who is aware of such intra-
institutional considerations as the need for lively com-
riunications exchange and the administrative location
of the office will be in a much stronger position with-
in his umversny or college and will be able to develop
the support “which the office may need at important
times, such as during the fnscal budgetmg process.

FUNDING

Itis essential that the advisor be completely aware
of funding needs and be able to discuss and defend
them intelligently. The basic tdo! for this area of con-
cern is the budget. n#

Budget planning can be done most effectively by
"keeping several basic divisions in mind, All expenses
should te divic 'd into either fixed or flexible costs.
Fixed costs are those over which the advisor has no
effective control. The fixed category would indlude
postage, telephone, stationery, supplies, office equip-
ment and similar items. One can attempt to keep
these expenses to a minimum, but they cannot be
eliminated. *

Flexible expenses include travel, professional devel
opment, program development, library acquisitions
and publicity. One can infinitely expand these ex
penditures or reluctantly eliminate them.

Q
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Another type of division that should be kept in
mind relates to program type. Offices including both
study abroad and foreign student advising comprise
two large progtam areas or types. Another possible
set of divisions might be staff and faculty, assistance
as oppesed to student assistance. A third division
coyld bg advising, orientation and program develop-
ments as sub-sections, The following 1s the format of
a budget that can be prepared in table form (exclud-
in3 dollar amounts) based on three program divisions.

+

AJ

Computer
Telephone
Stationery
Office Supplies |
Machines & Equipment

Fixed:Costs

Program Money Flexible
Library Acquisitions
Professional Development
Travel
-Publicity

Flexible Costs

Salary {total salary budget)
TOTAL

A table form budcget such as this clearly delineates
the total flexible and fixed monies and lets adminis-
trators see.how much each program costs. It can also
separate the "'services’” and "‘academic” aspacts in : ‘ s
terms of cash outlay.
T..e actual ratio of leFd to ¥|exnb|e momes must .
be determined by the size of the actual budgey and
the will of the adminisgration.
When the budget has been prepared, 1t can be en-
dorsed by the advisory committee, should that sesm

" appropriate, and presented to the administration of

the institution, Even in small offices which are sub- _

Yy
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sections of larger budget entitites, budgéts shéuld be
pre~ared and explained. Administrators will not give
sv.npathetic consideration to budget requests without
explicit financial details.

Once the total hudget has heen approved, it should
be available to all office staff, so that with constant
accounting and monitoring, it can readily be deter-
mined how much of the budget has been used and
how much remains. :

SAMPLE OFFICE DESCRIRTIONS

3

Participants at the SECUSSA Workshop came from
a wide variety of institutions and their various office
structures reflected this diversity, Each participant
felt that certain changes could be made in his office
to r.nprove both the programs offered and the abitity
of th office to ubtain funding from the administra
tion, but more often than not, they preferred the
arrangement under which they worked to most others
described to them. 1t may be of use for an advisor to
have access to sample descriptions of other interna-
tional offices, particularly if he is initiating procedures
to.fund such an office for the first time, or if he is
considering changing the structure or focus of the
office. While the following descriptions are not inclu-
sive or representative of all administrative models,
they have been chosen to represent several potential
office arrangements, both in terms of administrative
logation and funding and in terms of services offered,
whether only study abroad advising; study, work and
travel abroad advising, or hoth U.S. and foreign stu-
dent advising. The institutions listed include private
colleges, state univessities and members of consortia

A. International Study and Travel Center

University of Minnesota

Responsible to: Student Activities and Board of
Directors {composed of students, staff, faculty and
representatives of inférnauonal organizations on cam
pus).

Source of Funding: 90% self-supporting, 10%
through student fees. No direct university funding.

Services. Advises on work, study, travel abroad,
o<ganizes trans-Atlantic charter flights, develops and
administers tour and study programs to Europe, Asa,
and:Latin America, also works with the departments
1n administration of study programs, offers all student
travel services {student 1D cards, rail passes, insurance,
etc.); provides orientation.

Staffing: 4 full-time 12 part-time students

1.
Iy

B. Foreign Studies Office

Rosary College

Responsible to: Dean of Faculties

Serwces Administers undergraduate program
abroad for Rosary; advises on work, study and travel
abroad; issues student 1D cards; maintains resource
liyary.’

Staff: 1 part-timé administrator

1 work-study student

C. Office of International Educational Services

lowa State University

Responsible to: Dean of Students, Vicé-President
for Student Affairs { Specific tasks are referred to Aca-
demic Affairs. )

Sources of Funding. Student Affairs, Academic
Affairs

Services. Counsels on all aspects of work, study,
travel abroad, provides indirect assistance to academic
departments developing oversseas programs, arranges
credit seminars on travel and culture, maintains Amer
icans Abroad Library, advises foreign students, main-
tains international resource center, '

Staff. 4 full-time 2 full-time voluntcers

1 half-time 1 5/12 time
1-2 work-study students

D. Division of International Education

University of Tennessee, Knoxyille

Responsible to: Vice-Chancellor for Academic
Affairs

Source of Funding: Academic Affairs -

Services. Advises on work, study, trave| abroad,
trans-Atiantic charters, student 1D cards, recruits par-
tcipants for University of Tennessee programs, assists
in the development of programs abroad, solicits scho-
Iarshnps, provides haison with other international or-
ganizations on campus through an advisory committee
composed of students, faculty, administration and
staff.

Staff:

3 full-time 1 work-study student

1 Graduate Assistant
E. Office of International Programs

California State Universities and Colleges

Responsible to. Office of the Chancellor, Board of
Trustees of CSUC

Sources of Funding. Direct line item of State Bud-
get, .
Services. Administers all academic year abroad
programs for the CSUC system of 19 schools; arranges
transportation, p. ovides information on work, study,
travel abroad, organizes orientation programs; adminic-
ters financial aid for overseas participants; certifies all
academic programs, facil:tates student and faculty ex-
changes.

Staff:

13 full-time 1 part-time
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: N
F. Overseas Opportunities Centers/Flights and Study
Tours

University of Nebraska, Lincoln
Responsible to: Division of Student Affairs

. Source of, Funding: Student Activities (fees; in-

come from services) .
Services: Sponsors trans-Atlantic charter flights;

issues student ID Cards; advises on work, study and

travel abroad; maintains resource Iibraryg offers re-

lated travel services {student intra-Europé‘an flights);

conducts winterim and summer 3-week sﬂudy tours; -

conducts orientations. ! '
Staff:  2full-time 4 part-time | ! :

P
f

G. Division of International Studies

Goshen College N
Responsible to: One of seven academic divisions of 3
the College ’ : .
Source of Funding: Academic Affairs \
Services: Administers Study Service Trimester pro- \
gram (90% of Goshen students participate); advises on
travel and study abioad; advises foreign students.
Staff: 4 full-time 2 part-time

Related Appendices

3. Sample Index Card System, University of
Tennessee pags55
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ill. OVERSEAS PROGRAMS

“Can the international educational experi-
ences which your students want to have, and
that you want them to have...do something
to turn your people toward the future, and
the kinds of solutions that they must be a
part of...or wiil they simply go on passing
exams, getting their degrees...P”

JA WALLACE

v N

. While it would seem to be a fairly simple process
1o categorize or define what is mednt by “program”,
the advisor will discover, as did the SECUSSA Work-
shop p\lrticipants, that the broad topic of programs
leads to the consideration of several important and
inter-related issues. Only study or academically relat-
ed’programs are considered in this section; however,
advisogs should also have resources available for the
students wha are interested 1n non-academic experi-
ences abroad, such as family homestays, voluntary
\ setvice, Independent travel, organized recreational
\ ~travel, or various kinds of traineeships or internships.
| Programs and sources of information concerning
\ opportunities in these categonies are described briefly
\ in several publications listed below:

\ Suit Your Spirit. University of Michigan International
Center, Ann Arbor, Michigan. 1974. $1,75.

\ Reviews 55 student guidebooks and evaluates
them in terms of purpose, audience, travel infor-

\ mation contained and general readability.

. Whole World Handbook. A Studant Guids to Work,
Study, and Trave! Abroad. CIEE. New York.
1974, $3.50.
A student travel pianner covering transportation
to and within Europe, Asia, Africa and Latin
American, employment opportunities, study
and travel programs, etc.

©)
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Student Travel Catatog. CIEE. New York, Annual.
Free.

Describes travel aids (1D cards, AYH passes,
transatlantic transportation) and CIEE job pro-
gram. Provides order form for all ISTC (Inter-
national Student Trave! Confererice) publica-
tions (e.g., European Charter Flight Schedule,
student hostel lists, student guides to various
cities and countries).

Invest Yourself. Commission on Voluntary Service
and Action, 475 Riverside Drive, New York, NY
10027. Annual. $1.00. -

Describes voluntary service and workcamp
opportunities throughout the world.

See Appendix 4 for additional travel and work refer-

ences.

Traditiona! Programs

In general, the advisor can divide academic pro-
arams into the three broad categories listed below.

~

U.S. COLLEGE/UNIVERSITY SPONSORED

This category includes programs designed {a) exclu-
sively for students enrolled at the sponsoring institu-
tion, or {b) at one of a group of ccoperating institu-
tions, or (c) programs which are open to qualified stu-
dents from any accredited institution. These pro-
grams vary in length {from an interim term to a.full
calendar year. Inqyiries should be directed to the
sponsoring institution which provides transcripts of
completed work. /

If the college has an autonomous branch campus
overseas, such as Johns Hopkins in Bologna, or New
England College in Arundel, the curriculum will be
based on that institution’s U.S. model, although ad
ministrative arrangements are generally handled by
the overseas campus.

Academic courses abroar are often arranged by or
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for individual U.S. institutions or consortia, with
courses taught by host national faculty, U.S. faculty
or both—either in the language of the host country, or

" in English. in many cases, the sponsoring American

institution provides basic core curricula, and at the
same time enrolls its students for one or more courses
in a foreign university or other foreign institution.

ere are several American colleges abroad which
are not directly affiliated with LLS. institutions.
These colleges ggnera"y offer curricula patterned on
the American system and vary in length from one to
four years. Few of these institutions have been accre-
dited by the U.S. accrediting system, and the advisor
should consult the Federation of Regional Accrediting
Commissions on Higher Eaﬁbation {(FRACHE), (see
Appendix 2 for address), or a regional accrediting
.association to secure reliable information regarding
academic standards.

NON-COLLEGE/UNIVE RS|TYC§P0NSORED

There are a number of non-profit organizations
,which sponsor or facilitate study programs abroad
{e.g., The Institute-of -European Studies), as well as
commercial organizations {e.g., American Institute for
Foreign Study). Courses may be held in private cen:
ters or integrated, to some extent, into_the foreign
education system through an affiliation with a host
country institution. These programs also vary in
length from an interim term to a full academic year,
Transcripts or statements of record are provided by
the sponsoring organization, but the actual granting
of credit is determined by the student’s home institu-
tion. ’

DIRECT ENROLLMENT IN FOREIGN _
INSTITUTIONS

Students may apply directly for admission to a
variety of institutions located abroad. Recognized
universities, special institutes'and programs for foreign
students within a university, schools for the creative
arts, and language institutes are among those to which
students may apply. !t is important for both the ad:
visor and student to be aware of the exact level or
standing required for direct enrollment, and to know
as much detail as possible about the host country in-

stitution before applying. There are two kinds of host-

country institutions: .

Universities Chartered Under Government Reaulations

While it is difficuit for an Amenican undergraduate
to enroll as a degree candidate in a foreign university,
it is possible in many iastances to enrol} for one year
as a visiting student. Requirements for admission will

ERIC -
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vary, but will inciude proficiency in the language of
instruction, and specified collegiate and academic
standing. Foreign.universities generally do not oper-
ate on a semester basis, nor do they hold summer
classes per se. Students are expected to remain in
attendance for the full academic year.

A number of universities have special institutes and
programs for foreign students taught in the language

. of the host country, or in some cases, English (e.g.,

University of Stockholm in Sweden, Waseda Univer-
sity in Japan, and the Hebrew Unive_rsity of Jerusalem).
In addition, there are universities such as the Amer.-
can University of Beirut and the American University
of Cairo at which English is the only language of in-
struction. The University of Bath in Britain and
Goldsmith Coliege of the University of Longon, offes
special junior year programs for American students,
structured on the semester system. !

Non:University Institutions

Numerous non-university institutions abroad offer
courses in special fields such as music, drama, and art.
Programs sponsored by these institutions frequently
require auditions or the submission of portfolios as a
prerequisite for admission. :

In addition, a number of language Institutes provide
courses exclusively for foreigners. These are usually
taught in the language of the host country, although
in some countries there are area studies and civiliza-
tion courses available in English. Some of the better
institutes are loosely associated with specific univer-
sities, but many others are completely autonomous.
‘There are generally no specific academic requirements
for admission.

Scurces of Information on Jraditional Study Oppor-
tunities Abroad

There are a number of sources of information on
the range of academic study abroad opportunities
available to American undergraduate and graduate
students. A basic bibliography of materials which the
study abroad advisor should include in his working
library follows:

The Basic Library

Whole World Handbook: ~ A Student Guide to Work,
Study and Travel Abroad, CIEE, New York.
1974.75 edition. $3.50. '

Handbook on International Study for U.S. Nationals.
UE, New York. 1971, $7.00.

U.S. College-Sponsored Programs Abroad. Academic

Year. IiE, New York, 1974. ,
) . .
N St ~
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Summer Study Abroad. I1E, New York. Annual.
$3.50. ~

Country Profiles. |IE, New York. Free. Individual
fact sheets on many countries.

Study Abroad. UNESCO, Paris. 19th edition. 1972-
74, $6.00.

The New Guide to Study Abroad. eds. John A. Gar
raty, Cyril J.H. Taylor, Lily von Klemperer.
Harper and Row, New York; 1974-75 edition.
$2.95 {paperback)

Cooperative Listing of Interim Term Courses. 4-1-4
Conference, Box 12560, St. Peter._gburg, FL
33733. $1.00.

Internationai Educational and Cultural Exchange. U.S.

Advisory Commission on International Educa-
tional and Cultural Affairs, Superintendent of
Documents, Washington, DC 20402. 4 issues.
Annual subscription $2.

International Handbook ofUniversities and other
Institutions of Higher Education. D.J. Aitken,
H.M.R. Keyes, eds. International Association of
Unversities. Distributed by American Council
on Education, Washington, DC. 1972, $22.00.

Commonwealth Universities Year Book. H.W. Spring
er and T. Craig, eds. Association of Common-
wealth ‘Universities, London, Distributed by
American Council on Education, Washington,
DC. Annual $57.00.

The World of Learning. Eu?opa Publications, London.
Annual. 2 vol. $50.

World List: Un,lverslties, Other Institutions of Higher
Education, University Organizations. Interna-
tional Association of Universities, Pans. 1971-
73. $5.00.

Occasional Papars. CIEE, New York. Free. A series of
papers on topics related to undergraduate study
abroad, presented at CIEE workshops and con-
ferences. d

SOURCES OF INFORMATION ON TRADITIONAL
STUDY OPPORTUNITIES ABROAD *

Useful Bibliographies

Depending orr the special needs of the particular
campus, the basic library can be augmented by other
appropriate resources. In selecting additional publica-
tions, these three published bibliographies may be,
helpful,

¢
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International Education: A Directory of Resource
Materials on Comparative Education and Study
in Another Country. Lily von Klemperer.
Garrett Park Press 1973. $5.95. {annotated)

International Educational Exchange: A Bibliography.
Richard E. Spencer, Ruth Awe. I1E, New York.
1970. $6.00. ’

Bibliography on Higher Education Abroad. 11E, New
York. 1972. Free. Mumeographed {annotated)

U.S. Outlets of International Publications

The following outlets may be helpful to the advisor

in purchasing reference materials printed abroad: Y

American Council on Education, 1 Dupont Circle, | ‘
N.W.,, Washington, DC 20036. A
For educational books printed abroad, |nc|ud|ng )
The International Handbook of Universities and,
The Commonwealth Universities Yearbook /

International Publications Service, 114 E. 32nd St, |
Mew York, NY 10016.
For Europa publications and other books prlnf
ed overseas.

U.N. Bookstore, United Nations, U.N. Plaza, New '
York, NY 10017. !
For mater.als printed by WHO, UNICEF and
other related organizations.

UNIPUB, Inc., P.O. Box 433, New York, NY 10016.
For all UNESCO publications

Basic Resource’ Organizations
. 1

The following organizations serve as central re-
sources for advisors seeking information and-assis-
tance related to academic counseling. These’organiza:
tions also offer helpful publicatidns (newsletters, pam-
phlets, etc:} which are often free of charge, It should
be noted, particularly for the advisor on graduate stu-
dent training, study and employment abroad that the
resource organizations and publications cuted canalso °

provide leads to information about spncyflc fields

{e.g., megfcine, faw, social work, etc.). Several of

* these publications are also listed in Appendix 5.

American Council on Education, 1 Duypont Circle, ~
Washington, DC 20036. ! e

Council on International Educationai Exchange, 777
U.N. Plaza, New York, NY 10017.

Institute,of International Education, 809 U.N. Plaza,
New York, NY 10017,

Institute of Internationai Studies, Office of Education,
Department of Health, Education, and Welfare,
(HEW), Washington, DC 20202.
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Recent Developments in Jtudy Abroad Programs
]

As students become more demanding of therr pro-
grams of stugdy, and more concerned that their per-
sonal needs and geals be realized through an overseas
experience, efforts are being made on many campuses
to offer the qualified student an opportunity to.study
specifically what is interesting and challenging to him.
The cost factor, often much less for independent
study than for a traditional stuuy program, is also an
inducement to many students and campuses. In adds-
tion, a personalized approach to study overseas often
meets special individual needs more realistically than
do traditional programs.

While /ndependent Study is not a recent develop-
ment, it has led 10 the careful designing of such com-
petency-based programs as Field Study Experiences.
These two approaches are ones wkich may continue
to grow in usefulness and acceptante both among stu-
dents and their home institutions.

INDEPENDENTSTUDY ‘

Independent study abroad may have as many de-
finitions and take as many forms as there are different
institutions which include it in their curricula. Many
institutions design programs exclusively for their own
students. Other programs, such as those offered by
the Experiment in International Living, provide the
opportunity for independent study overseas to quali-
fied students from any college or university. These
programs also include cultural-orientation, intensive
language training, famity homestays, comparative cul-
ture seminars overseas and a period of independent
study.

The advisor shruld be aware of the differences in
programs offered by varioys instituions and organiza-
tions active in the field. Actual |ndependence ranges
from total student autonomy in some programs to a
reasonable amount of supervision and structure in
others. It is evident that the student who is seeklng
self-initiated.learning with a great deal of autonomy
will not be content with a program which s called
independent study, but which in fact is designed with
course offerings, support structures and requirements
wh|ch impinge on the independence being sought.
Similarly, a less self-directed student with limited lan-
guage ability may flounder helplessly if shipped over-
seas in a totally independent study situation.: (See
Appendix 6, "Independent Study Overseas”.)

" OVERSEAS FIELD EXPERIENCE

As students become more conscious of the inter- .
relatedness of cultures and issues, many begin to seek
ways to approach world issues and personal develop-
ment within the framework of their academic careers.
At the same time, many institutiohs are designing or

| EKC
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refining program and study possibilities, or joining in
cooperative programs with other institutions, in
order to fulfill institutional goals which are academic,
philosophical and world-related in nature.

These changes evolve in different ways from one |
institution to another, but the SECUSSA Workshop .
conferees found certain common elements in the area
of field experiences which indicate a growing interest.
One existing model, the Justin Morrill mode! of Mich-
igan State University is partially described in Appen-
dix 7. While it may not be possible for a given insti-
tution to employ the mods! in its entirety, the model
itself is sufficiently flexible to permit adaptation.

Suggested Readings

Duley, John. *’Cross Cultural Field Study”’, imple-
menting Field Experience Education. John
Duley, ed., New Directions for Higher Educa-
tion. No. 6, summer, 1974. Jossey-Bass,

* John Duley summarizes the Justin Morrill
method.

Harrison, R. and R. Hopkins. “*An Alternative to the
Ur.versity Model”, Journal of Applied Behav-
ioral Science. 1967, 3(4).
A report on Peace:Corps training, using a cross-
cultural model.

Lemke, H. Jr. *"The Individual Opinion Inventory: A
‘Progress Report.on the Assessment of Off.
Campus and Overseas Study Programs”.
Critique: A Quarterly Memorandum. The Cen-
ter for the Study of Higher Education, Univer-
sity of Toledo, Toledos OH 43606. 1974, 6(1).
This study assesses changes in students’ attitudes
and character development affected by study
off-campus.

| The VIA Transcultural Study Guide. Volunteers in

Asia, Inc., Box 4543, Stanford, CA 94305.
1972 (re-issued in March, 1975.)

A comprehensive self-study guide for volunteers
and-students engaged in independent work or
study abroad.

Related Appendices .

4, Additional Sources of Information on Travel and
Work Abroad ~ page 56

5. Further Sources of Information on Graduate Op-

)

portunities Abroad page 57
8. "Independent Study Overseas”, John A.
Wallace « page b9
kY

7. "Learning How to Learn through a Cross-Cultural
Experience”, John Duley page 60
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IV. THE ROLE OF LANGUAGE i

EXPERIENCE ABRCAD
“Language is civiliza tion itself.” |
THOMAS MANN l

There are basically two ways of viewing the role of
foreign language competency for a student going
abroad. One can decide that a certain level of know-
ledge of the host country language is essential for for-
mal academic study-or for entering into the life of the

_people and their culture. Or, one can view the study

ane travel abroad experience as worthwhile 1n and of
itself, regardless of whehter the students knows the lan-
guage of the host country. The truth lies somewhere
in hetween. One can have a worthwhile experience
abraad without knowing the host country language,
but the experience will be more profound and educa-
tional if the student can communicate with his hosts
in their tongue. Because of the potential for a more
in-depth experience, the advisor should stress the im-
portance and significance of language to the student
in the hope that he will select a program with a lan-
guage component, ¢

The level of foreign language ability necessary or
required will vary according to the type of study
abroad program, the specific experience offered, and
the country chosen as the overseas site. For those
students who enroll directly in foreign institutions-
where courses are not taught in English, or for those
students doing independent study, a high level ¢f pro-
fu:lency in the language of the country is essen/nal
Cerfain courses of study which depend less on/verbal
corhmunication (e.g., music, architecture, art, dance)
may demand less fluency than others (history, litera-
ture, philosophy). /

Most U.S. study abroad programs, althgugh often
staffed by American resident directors and-possibly
U.S. faculty personnel, do have a language component,
both tn response to the students’ desirg to learn the

. language, and because the student is expected to cope

with the needs-of daily life in the host culture, to
meet people and to participate in the cultural environ-
ment in more than a superficial way.

Some colleges and universitigs accept students who'
have not studied the target 1anguage, but provide inten-
swve training upon the student’s arrival overseas. This
1s often the case tn programs designed for countries
where less comron languages are spoken.

»

For those students with a relatively short period of
time to prepare themselves in languages for study a-
broad, the advisor could recommend some useful
skills or techniques which the student may employ to .
acquire a language, e.9., A Manual of Self-lnstructlon’
Techniques for Learning a Foreign Language, by% -
Michael Jerald, available from ERIC, Document Re-
production Service, P.O. Drawer O, Bethesda”MD
20014. Or for those students who wish to acquire a
language which is not commonly taught in most mstl-
tutions, such as Yoruba or Japanese, an advisor mlght
recommend that his university contact Dr. Reter-Rovd-
Bowman, Dlrector of the Critical Language Canter,
24 Crosby Hal!, State University of New York at Buf-
falo, Buffalo, N.Y. 14214, Tapes acquired threugh this
program enable a student to study a language on his
own, aided by a “drill instructor” who is actually a
foreign student studying at the institution oftering
the program, and by a series of excellent tape:-coupl-
ed with a text.

Those programs which do not have language prere-
quisites certainly open the opportunity for study a-°
broad to a wide range of students. They provide the
participant with a cultural experience that can-accom-
plish many of the goals of foreign study, although it
must be recognized that the student with no Ianguage
proficiency is often confined to communicating wi
those host nationals who speak some English, or with
other Americans. In the final analysis, the level of
language competency reguired for any overseas study
program should refate in a realtstic way to the individ-
ual’s goals and objectives. .

The advisor can serve.a useful role by encouraging
students to plan ahead and devote time to language
study in the semester or year preceding the anticipated
experience overseas. This helps to prepare the student
for a potentially deeper experlence in the host ruiture,
and heads off ghe kind of conflict which ensues whan
a student begins to find certain desirable study abroad
programs out of reach b6cau§e he is linguistically un-
qualified.

Consultation-with colleagues in the language de-
partment can be helpful, and a suggested guide for-
determining proficiency in a language is the following
Foreign Service Institute rating scale, which measures
grammatical correctness of expression, but also offers
a fairly realiStic assessment of a student’s actual level

of competence in the target languabe. g

.

’
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THE ROLE OF LANGUAGE !N AN EXPERIENCE ABROAD

\

Definition of Language Rating Scales o{
The Foreign Service Institute, Department of State

{In the interest of brevity the descnptlon< have been
4slightly redu\.ed)

SPEAKING

"S-0  Speech jsso ha|t|ng and fragmentary as to make
conversation impossible.
Comprehension—cannot understand the simplest
questions !
Pronunciation—virtually u‘nmte|||g|b|e
Grammar—full of grammatical errors, impossible

Comprehension—complete, with range of exper-
ience :

Pronuncnatlon—arrors quite rare but not yet
nau\.'

Grammar—errors qulte rare

Vocabulary—precise with range of experience

i
1

adequately but facks confidence and control
Vocabulary—sufficient to express himself, with
some circumlocutions
Fluency—can handle with confidence most
socuax situations

’

.63 Able to satlsfy normal social and work require-
ments .
\  Comprehension—quite complete when listening

to normal rate

. Pronunciation—accent obvnousiy foreign butcan
be readily understood

_Grammar-contro| is good, errors rarely distusb
native speaker

Vocabulary—broad, rarely has to grope “fora
word

Fluency-little hesitation or groping

S-4  Fluent and accurate on all levels pertinert to
professional needs

Q

LRIC
= |
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to follow Fluency—high degreg

Vocabulary—uses owp native language most of* S5 Speaking proficiency equivalent to native edu-
the time . ) cated speaker -

F|uency—-monosy||ab|'c and halting . Comprehension—complete for situations_

$-1  Able to satisfy routine travel needs and mini- Pronunciation—native | -
mum courtesy requirements Grammar—no errors
' Comprehensien—can understand simple ques- , Vocabulary—complete control as in own native

tions at slow rate of speech tongue

Pronunciation—frequent errors but can be Fluency—complete, equivalent to educated

d understood native speaker

Grammar—frequent errors but understandable '

Vocabulary—inadequate for all but most elemen- BEADING . : i )
tary needs :

Fluency—can ask and answer questions on fami- R1 Able to read elementary lessons or common
Har topics at slower than normal rate of public signs -
speech . R-2 Intermediate lesson material, simple colloquial

S-2 Able to satisfy routine social demands and limit- texts — ‘.
. ed work requirements R-3" Non-technical news items or technical writing in

Comprehension—can understand most non-tech- special field
nical conversations

Pronunciation—often sounds American, but R4 All styles and forms of the |anguage pertinent
intelligible to his needs b

Grammar—handles elementary constructions R5 ' Reading proficiency equivalent.to educated

native speaker ]

bl
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TABLE 1,

Time Requirements for Foreign Language Achievement (Months)

S1, R S-2,R-2 S-3,R:3
Aptitude Aptitude Aptituda
Typical High |Average] Low | High {Average Low | High Average] Low |
Languages [Intensive study 4—6 hours class per day plus 24 hours drill/study
"
German, Spanish
French, Swahili 1 2 3 23 4 7 4-5 6-7
ltalian, Swedish
Czech, Polish, -
yRussian, Greek .2 3 4 6 8 12 10 16
Persian, Malay
Hindi, Hungarian,
Hebrew, Turkish 2-3 3-4 5-6 8 10 12 18
Thai, Tagalog
Arabic, Chinese )
Japanese, Korean 3 4 112 15 20 25
|__Part-time language training, 1 hour class and 1 hour study/day |
German, Spanish *
French, Swahili 3 5 9 8 12 18 » 15
Italian, Syyedish .
Czech, Polish, ) »
Russian, Greek, 5 ‘8 12 112 18
Persian, Malay
Hindi, Hungarian, ! . ‘
Hebrew, Turkish 6 12 18 15
Thai, Tagalog
Arabic, Chinese , ' :
Japanese, Korean 6 \\ 12 24

Modern Language Aptitude Test (MLAT); average aptitude
a score to 50-64, and low aptitude a score of 49 or lower.




THE ROLE OF LANGUAGE IN AN EXPERIENCE ABROAD ¥

The fuct that forcign countrics are begmmng tore
cuirg a certam fevel of language competence from all
enrolled foreign stjz:ms necessitates that more effort
be spdrd in encouraging students to begiy study of
foreign fanguage at the beginning of their academic
cdreers. Statements such as thoseecently issued by
France compel-the-international education office to
inferm students and language departments about the

" absoluie necessity of tuch study.

. To 85515t the advisur wishing mute sfurmatiun un
the subject or language learning, a list of sources of
materials and schools offering intensive language pro-
grams is given below. Seo also Appendix 8.

Sources of Infarmation and Materials for Languago
Learning

Foreign Service Institute, State Department, Washing
ton, DC. A good source of taxts with correlated
tapes for many languages.

Schoo! for Internstional Trawning, Brattlebero, VT.
Texts with correlated tapes in 19 languages; intan-
sive language programs open to the public. ’

Cooperative Listing of Intarim Term Courses, Associa
tion for Innovation in Higher Education, P.O. Bok
12580, St. Petersburg, FL 33733,

A Provisiona! Survey of Materials for the Study of
Nedisctad Langusoes, 1717 Massachucotts Averams,
NV, W..,hingmn DC 20036, An énnntated st
- ing of teaching matenals, readers, grammars, end
dictionaries for 382 languages. ’

Sutvey of Esst Eurcpean and Russisn Legguage Insti-

* tutes ind Courses Offared by American- Universities
in the U.5. and Europe, The International Research
and Exchangos Board, 130 E. §9th St., New York,
NY 106022,

The World's Languages, Stechert-Hafner, tng. 31 E.
10th St., New York, NY 10003. A catale of gram-
mars, including phrase booke, convarsation manuals,

‘ maders, and self-teaching mothods, and dictionat-
15, mncluding general and wpecialized, for sovieral
hundred lunguages, snnotated.

information Sources In Linguistics. Frank Ries and
Allene Gruss, Center for Applied Linguistts, A
tubliographical handbook. .

Complated Research, Studias, and Instructionz! Ma
, . terials in Modarn Foreiph Languages, Nutiony
Dafense Language Development Program, Supenn
tendent of Documents Catalog No. FS5.212
12016686,

EKC
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Taxtbooks in Spanish and Poptuguese, Marta de la
Pertilla and Thomas Colchie. Clearinghouse on
Lanzwages and Linguistics, 62 Fifth Ave., New
York, NY 1011. An annotated list.

Texthooks in German. Buck 4nd Hasse. Publications
Center, Modern Lahguage Association, 62 Fifth
Ave., New York, HY 10011. An annotated bsblio
graphy.

Study Abroad, International Scholarships and Courses,

United Nations, 1974. A list of scholatbhips and
courses offered by individual countries.

Whols World Handbook, CIEE.

Tha New Guide to Study Abrosd, John Garraty, Lily
von Kiemperér and C.J.A. Taylor. Harper and Row,
1974.

PR ] [}

Lést of Schools’Offering Intensive Language Programs

1. Language Schools Offering Frograms on a Continu-
ing, Year-Round Basis
A, United States

The Schéol for International Trammg, Brattla‘
boro, VT 05301

Gosthe Institute, 170 Beacon St., Bosten, MA
02116 (found n several major 1).S. cities)

Educational Selutions, Inc., Gattegno Language
School, 80 Fifth Ave., New York, NY 1011,

The French Institute—Alliance Francaiss de
tew York, 22 E. 60th St., New York, NY
10022 (found in soveral major U.S. cities

Konterey Institute of Foreign Studies, P.O. Box
1978, Monteroy, CA 93840.
orlitz Schoels of Lanages (found in ff:veml
major U.S, citigs)

Sullivan Languaga Schools {found in several
major U.S. cities)

Rosegta Stone Language Schoal, 53 Catalina
Lane, Nashua, NH 03060

B. Overseas )

Almast all forelgn universitics.offer languaga
prograins for foreign students {cheek with
the consulate of the country hera in LL.S.)

1.0 .E.L. Unstituto de Idigmas y Culturas Lating
americanas, A.C.}, H. Precizdo No. 208,
Apdo. 1271, Cuernavaca, Morelos, Meatco

CiDOGC (Centro Intercultural de Documentacion)
Rancho Tetols, Apdo. 472, Cuzrnavaca,
KMoxico

Centras do Idiomas, ILEMSA, sucursal Home
turgo, Hamburgo No. 83-P.B,, Mexico, D.F.,
Mexico

Cuauhnshuag, Apdo. C-26, Cuernavaea, Mexico

€y,

/
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nstituto Allenda, San Miguel de Allende, Giu., Council on International Educational Exchange, *
Mexico : 777 United Nations Plaza, New York, NY
Calia-Calla, Cochahamaba, Bolivia 10017
. institute for American Universities, 27, place de Programs in Austria, SDODSOTGd by the |0W3
'Unwversite, 13625 Aix-en-Provence, France Regents Universitjes, Prof. Karl Odivarka,
DIDAC, Boite Postale no. 1, 92430 Marnes-la: Dept. of Foreign Languages, University of
Coquette, France {or 3:Channing Place, Cam- Northern lowa, Cedar Falls, 1A 50613
X bridge, MA 02138) y
TUTOR, Center of Applied Linguistics, 20, rue .
' de Lausanne, Geneva, Switzeriand ‘
&J‘ - CGoehe Institut, 8 Munich, Lenbachplatz, Ger- -

many {centers all over Germany)
Eurczentrum Deutsct'and, 5 Koln 51 (Manen
burg), Germarny. {information also available
on the associated schools in Europe and the -
USs.)
Scuola per Straniers, Perugia, 1taly
The Academy of Language, 183 Shahreza Ave.,
Chabar Rah—E College, Tehran, Iran
N Eurocentras: _Head Office, CH-8038, Zurich,
Seestrasse 247, Switzetland
' ’\u'Mlddiebury CeIIEQe Language Schools {overseas)
o« Sunderland Lanaguage Center, Middlebury, .
VT 05753 4
'JSIS Bi-MNaticnal Centers: 1n most countries.
Write to the U.S. Embassy 1n the country.

4

“11. Institutions Which Periodically Offer Language
! Programs (especially in the summer)
A. United States ]

Middlebury College Language Schoals, Sunder-
tand Languaga Center, Middlebury, VT
05753

New School, 66 W. 12th St., New York NY
10011 . '

Yale University Summer Language Institute, 405
Temple Street, New Haven, CN.06520

Georgetovwn University Summer Institute, Wash-
ington, DC 20007

. Brown University, Summer Languane Program,
Modern Language Board, Box E, Providence,
R102912

Eastern Washington State College, Chency, WA

, 98004

B Overseas -

Centre d'Etudes Internationales de Montredl,
Inc., C.P, 427 Stztion N, Montreal H2X 3M4,
P.Q., Canada

Laval Urnversity, Direction des Cours d'ete,
Bureau 2417, Pavithion de ta Bibliotheque,
Cite Unwersitaire, Quabic 10g, Canada

Luberon College, 8 run Gibehn, 13625 Aix-en- Related Agpondices

Pravence, France o P ., ’
EACETS (Franco-Amencan Cammittee for Edu- 8 A':'vl;zfg;en:fml.anguug, in an Overseas Expenencsea
cational Travel and Studies), 683 Fifth Awe,, page
( New York, NY 10022 ” 3
y -
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V. PH?GRAM EVALUATION AND
TRANSFER OF CREDITS '

"Standards must be established for Bssessing quality
of study programs abroad. The issue is not whether
standards can be established, but it is the more dif-
ficult matter of what standards are to be 3pplied. For
study abroad standards can be ¢stablished.... if we
can reach agreement about the outcomes desired as a
result of that experience. That, of course is the crux-
—what do we desire as the outcome?

ALLAN O. PFNISTER

ERIC

’ Aruitoxt provided by Eic:

* Evaluation of programs, or the problems involved
in identitying what an advisor considers quality in
study abroad programs for his students, is a major
concern. There are no easy solutions to the problem
atic question of how best to make a comprehensive
and valid assessment of program quality. There are
na standard procedures and no generally accepted cri
teria. Judgements and decisions regarding the quality
of a partizular program, or type of program, arg most
often based on tradition, expedience, contractual
commitments, personal experience and all too frequent-
ly, alack of factual information, N

There is much inconsistency, also, sn the matters
of evaluation and transfer of credits. Regional accredit
ing associaticns traditionally have facilitated the trans
fer of crédits earned by students in overseas programs

A sponsored by an accredited institution. The approval
of the accrediting association is taken as evidence that

the institution and its programs mest the standards of
ather colleges and universities and the association it
self. As a result, many institutions grant credit for
overseas study completed under the auspices of an
accredited institution. The unfortunate fact is that
often, while the home campus cufricula is highly sats-
factory, the actual study undertaken overseas does

not reach such standards.

Conversely, many institutions will not grant credit
for course work or field study completed under the
auspices of a program sponscred by a private organs-
zation or an agency which is not accredited or not
formally linked to a foreign, degree-granting univer-
sity (e.g., the Institute of European Studies, the
American Institute for Foreign Study, the Foraign
Study League, or such foreign based institutions as
the Universidad Jaime Balmas in Mexico, and Schiller
College in several West European countries). Unfor-
tunately a few of these organizations offer programs °
which are satisfactory and would be accredited by an
acerediting agency.

An illustration of the complexities and inconsisten:
cies of accrediting can be found in the case of a stu-
dent who elects-to study under the ausptces of Dan-
mark Internationale Studenterkomite {Danish Nation-
al Committes, DIS) in Copbnhagen. The student may
not receive credit for work perfosmeds ce DISis a
special organization catering to foreip .« :nts and
not a Danish degree-granting institut . wever,
the same American student could partitiuse i an
accredited U.S. university program which delegates
the teaching and grade report responsibslities to DIS.
Evaluation and grade reports will be provided by D15,
but since the student ss enrolled at a U.S. university,
Paying an extra tuition fee, that unwversity will usuat-
ly place on its transcript the recomd of work completed

"by the student, 1t is the same course work pursued

by a student directly enrolled with DIS, but the ad-
ministrative arrangement with the American mnstitu-
tion theoretically places the course work under the
university's accreditation embrella, In such cases,
most U.S. institutions will grant transfer credit, even
though the relationship of the student and the univer-
sity to DIS remain essentially unchanged.

Wil
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Evaluation of Programs

The aabsence of an accepteé set of critenia for eval-
uating study abroad programs makes it very difficult
to determine which program§ Amencan undergradu-
ates should be encouraged to consider. However,
study abroad advisors can attempt to gather and inter-
pret available data concerning various types of study
abroad programs and thereby develop some criteria
about the quality of the programs, remembering that
a program may radically change from year to year due
to certain changes such as the location of:facilities or
the person serving as resident director.

When no knowledge of a program s available, it 1s
recommended that the advisor follow these steps in
order to obtain information:

1. Détermine whether the.program is sponsored by
a regtonally accredjted 1J.S. college or university or a
degree-granting foreign university. Such a determina:
tion piovides at least minimal assurance that the qual-
ity of the program is likely to be acceptable.

2. Study the program descriptions and other infor-
mation issued by the sponsoring institution or agency,
keeping 1n mind that this literature will usually not
present a fully objective report about the program,
and may at times contain misleading information {i.e.,
representing a room in a pension as-a “homestay”’, or
depicting a German literature course as a regularly
scheduled German university course when in fact'it is

- being taught b? a U.S. master’s degree-candidate hired

for the purpose). .

3. Obtain opinions about the program from other’
study abroad auvisors, consulting those whose insttu
uons have refused to grant credit for the program as

well as those whose institutions have. \

4. Request opinions about the program from stu
dents from ther institutions who have participated
In requesting students’ names, study abroad advisors
should remember that a student’s permission should
be obtained before releasing his name and address.
{Note. A program sponsor who is not willing to pro-
vide the names and addresses of former participants is

_ more likely to repredent a questionable.program than

one who is willing to provide this information.)

5. flequest information about the program from
United States Information Agency or U.S. embassy
staff in the country where the program functions.

6. Obtain feedback and evaluations directly from
students who have participated in such programs
when they return to the home campus.

7. Roview the resuits of the sponsonng mstitution’s
evaluation of the work performed for academic cre-
dit by the students, remembering that 3 “good” eval:
uation may be one which cniticizes the program and
makes sufigestions which will probably lead to con:
structive change.

[ 4
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In evaluating programs sponsored by his own cam-
pus, an advisor should take a number of program ele-
ments into consideration, and should use thase general
categories of criteria in evaluating programs sponsored
by other institutions as well. Guideline categories as
discussed in the CIEE Guide to Institutional Self-
Study and Evaluation of Educational Programs
Abroad (see below), include the following: education-
al aims and objectives (are they met? are they realisti-
cally explained?), selection of partiipants (what re-
quirements are there?), preparation and orientation !
{what are the reading lists? when are they sent to
students? what does the orientation consist of?),
counseling and guidance {is assistance given to stu-
dents in obtaining credit transfer? is general academig
counseling given?), the cross-cultural.encounter {(how
s an attitudinal change measured?), and program eval:
uation (what sort of evaluation process is used? are the
evaluations available for study?).

Other questions should also be asked copceming:
the faculty and staff, the facilities, tha exact coursg
curriculum, the academic requirements of the student
while overseas, testing and grading, and finances arid
administration. The process is not.an easy one, but
the end product will be that an advisor will be able to
conscientiously counsel the students on his home
cempus.

The following publications concerned wiith the
quality of study abroad programs may be of some
assistance. /

ChecKlist of Basic Guestions for Evaluation of Pro-
grams Abroad, SECUSSA, 1970. ,
The 43 items contained in the list cover a wide
1ange of topics, all of which should be taken into
account in an attempt to include all important as-
pects of evaluating a study abroad program.

PFolicy Statement on Undargraduate Study Abroad,
Federation of Regional Accrediting Commiissions
of Higher Education (FRACHE), 1967. |
A revised edition was issued in 1873, Within the
past decade a FRACHE team evaluated twelve
pragrams in Spain and France, all of whith were
operated by regionally accredited U.S. colleges and
unwersities. The cnteria used are described in
FRACHE’s 1967 policy statement. Tha results of
these evaluations were reported only to'the institu-
tions 1avolved, and no attempt was made to inform
the public about excellent or mediocre programs.

A Guide to Institutions! Self-Study and Evaluation of
Educational Programs Abroad, Council on Interna-
tional Educational Exchange {CIEE), 1965.

The primary fuaction of this publication is “to
facilitate the evaluation of an overseas educational
program by the sponsoring institution or organiza-
tion itsalf”. It was designed for use by directors of

(
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study abroad programs, but also serves as an excel
lent device for an advisor studying someone else’s
program to determine whether or not it meets pre
viously established criteria of his own university.

International Education. A Directory of Resource
Materials on Comparative Education and Study n
Another Country, Lily Von Klemperer, 1973,

A tabliography whrch includes 15 publications
under the heading “’Evaluation of U.S. Sponsored
Study Abroad Programs”. Most of these empha-
size evatuating the value of study abroad. Those
few which do address the problem of evaluating
study abroad programs-focus on programs operated
by accredited U, institutions.

A Word of Caution, U.S. Dept. of State.
A brief pamphlet which contains eight general
questions related to services offered and fees
charged by academic.and” non-academic programs
abroad. It does not really address itself to the -
problems of evaluating the academic worth of a
study abroad program,

Evaluation of Summer Schools for American Students
and Teachers of Spanish in Mexico and Spain. A
Progress Report, American Association of Teachers
of Spanish and Portuguese (AATSP), Eugene
Savaiano, Secretary Treasurer, Wichita State Uns-
versity, Wichita, KS 67208, 1974,

Contains reports of 33 programs in Meaico and 45
programs in Spain reviewed by an AATSP team of
evaluators.

Eveluation of Undergraduate Programs: In What Way
Should Evaluation of Overseas Study Programs De
Included in the Accreditation Process for Colleges
And Universities? Allan D. Pfinster. Occastonal
Papers on Undergraduate Study Abroad, No, 15,
CIEE, New York, 1969, Free

There is a vital need for a uniform evaluation sys:
tem for measuring the quality of study abroad pro-
grams. FRACHE is continuing to study the problem
and to consider effective ways for-dealing with it.
During the SECUSSA Workshop, a task force was set
up and charged with identifying objective criteria by
which study abroad programs can be evaluated, in
order for advisors tu have a realistic means of deter-
mining the quaiity of programs and so that a rational,
academically defensible and feasible pclicy toward
credlit earned in such programs can be developed for
their own institutions.

The Transfer of Credit

If there wery presently an accepted standard already
existing for program ovaluation, the problem of credit
transfer would not be such a large one. As it now

FRIC v

stands, another dimension of the advisor’s role 15
counseling the student about the transfer of credit for
study completed overseas and idenufying appropriate
procedures for the determination of credit.

For the student who is participating in a program

. operated by the home college or university, there

should be no problem of acceptance of credit, since
credits earned abroad are not substaniially different
than those earned on the home campus. The advisor
‘should caution the student, however, irn cases where
there might appear to be a problem in meeting specific
degree requirements. This generally depends upon a
departmental decision, and the student will be well ad
vised to resolve any credit questions prior to under-
taking an overseas study option. Ir. any event, the
zdvisor must determine who has the authority to
grang credit for overseas study, and in whose hands
rests the authority to recognize transfer of credlt
from another accredited institution.

Authority to grant credit varies greatly from one
institution to0 another. Some of the most common .
arrangement are as follows:

1. The chairman and departmental commuttees re-
view all transfer credit requests and make final detet-
mination on what is acceptable toward a degree \n
their field. They forward this determination to the
campus records office for validation. Challenge exams
and interviews with the student requesting credit
might be required before tsansfer credit is grantea.

2. The academic dean has the authority to make
recommendation for credit to the records office. The
department may or may not be consulted Challenge
exams and interviews may be required.

3. The admissions and records office has authority
to-grant transfer credit without consultation with de-
partment of discipline area. No challenge exams or
interviews are needed except in the case of unusual
situations or-incomplete academic records.

4. The advisor for study abroad has the authority
to grant credit, similar to the admissions and records
procedure above.

5. A combination of two or more of the above
may work together to decide about credit acceptance,

The advisor should make every effort to utilize the
resources of the campus and establish an academic
advisory resource guide for students and faculty. Ad-
visory committees should be developed for this pur-
pose. The advisor should encourage depariments to
help studants make appropriate choices in their plan-
ning for overseas study we!l inadvance of departure.

The actual process of academic advising is-depen-
dent upon the type of credit a student wishes to re-
ceive {major department versus free electives, for
example) and how credit 1s granted on that particular
campus. If a student wishes credit for overseas study

S
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to count toward major department requirements, the
department must be directly involved in the total ad-
vising process. There are several approaches which
might be used. : .

First, the student who wishes ta go overseas and
recetve credit within his major department meets with
the study abroad advisor and after reviewing study
possibilities, decides upon a program which most
closely meets his obzctives. The student should then
request a prospectus of the study program from the
sponsor, review 1t, and develop a tentative plan. The
student should next meet with the major department
advisor to discuss the prospectus and the feasibiity of
the proposed study plan, asking the department advi-
sor to approve the program for transfer credit. During
these discussions there may be consultations with
other credit-granting academio authorities.

When an agreement is reached it should provide
quidelines and minimurmn requirements for the student
in order to assyre acceptance of the transfer credits.
The advisor should review the gepartment’s recom:
mendations with the student and ensure that all con-

guarantee the program’s viability. This procedure

differs from campus to campus, but such a procedure,
‘eﬁectively and carefully followed, would eliminate
problems which are sometimes faced by returning
students Tegarding acceptance of credit earned over-
seas.

If the student wishes to receive only elective credit,
the process of advising may be dependent upon the
raanner in which transfer credit is normally granted.

If an academic department is not directly involved,
the advisar will probably play the major role in advis-
ing and will work directly with the admissions and
records office in terms of validating the program and
establishing the academic value of it.

Probably the best advice an advisor can provide-is
to urge each student to review the questions and issues
outliped in this section, and to pursue the appropriate
avenue of inquiry to make sure there are no problems
left unresolved before the student leaves the home
campus.

The problems of evaluation and credit transfer are
major problems for any advisor. [t is to be hoped that
proper accrediting procedures and accreditation for
study abroad programs will soon be effacted. Until
such time, however,it 1s within the realm of the advi-
sor’s duties that he be the most knowledgeable person
on the campus in this area.

At the minim
ful evaluations

/

| programs offered on their home

campus. Assumin t a careful evaluation will, in

the end, improve a prdfram, this work will better a

student’s chance of parti&pation in a program which

15 not only suited to his individual goa? and objectives,
[P LY
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cerned parties are fully aware of the elements needed to

but also is more likely to be fully accepted as transfer
credit.

*Portions of this chapter have been adapted from
Criteria for Evaluating Independent Study Abroad’
Programs, a dissertation proposal prepared by james
S. Frey for the Department of Higher Education at
Indiana University.

Allan O. Pfnister. "Improving the Educational

Quality of study abroad programs: Can standards be
established?” Occasional paper No. 16, P 1 The
Council on International Educational Exchange
New York: 1970,

, advisors should work toward care-

N

Related Appendices

9. Checklist of Basic Questions for Evaluation of
Programs Abroad page 70

10. Program Evaluation-Forim Samples
A, Qutline of On-Site ation Interview with
Program Director . page 71
B. OQutline for’On-Site Evaluation Interview with
Host University and/or Adjunct Faculty
page 74
C. Outline for On Site Evaluatior: Interviews with
Student Partitipants page 75
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“With 123 study abraad programs in France alone,
varying in length from one month to one year, and
scope from language study to barely disguised tour
ism, it seems we should concern ourselves more
with cooperative efforts than with continuing the
overwhelming proliferation of programs, both good

and bad. AN ADVISOR

" The study abroad advisor may be involved in a
number of significant activities related to work, study
and travel abroad, but the first priority will be the
international programs of hIS own institution, whether
these are well-established activities, ideas in the pilot
stages of development, or propesals submitted by the

langauge departments. Participants in the SECUSSA

7 workshop discussed two aspects of program develop

ment and maintenance: (1) the process involved in
establishing an overseas pragram, and (2) the concern
that administrators of new progtams, as well as those
alreadly in existente, be cognizant of the need tg.build
into the program design the opportunity for the host
country or institution to exchange students,f;;u!ty
and programs on a more reciprocal basis.

The first step in establishing an overseas program is
to investigate the already existing programs which may
adequately serve the needs of students interested in
studying abroad. Within the last fifteen years, the
number of academic programs abroad has increased

" dramatically, and before starting a new program, a
well-informed advisor should be able to refer any stu-
dent to a program that is not-only sppropriate to his

. needs, but which alg@;:onforms to the institution’s

bl
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criteria for overseas study

The secorid step is to investigate the possibility of
cooperation with other institutions, The development
of .2 consortium or other cooperative arrangement can
save money and make more effective use of faculty
and administrative personnel, while ensuring that
one’s college or umivessity has a voice in the adminis-
tration and operation of the program.

In both cases, the number of opportunmes aval|
able to students on your campus is increased without
contributing to the proliferation of programs abroad,
a situation which is causing some alarm on the part of
foreion institutions whose facilities have been taxed
by the number of U.S. program sponsors utilizing
tbem.

If after full investigation and evaluation of existing
programs, the decision is made to deveiop a new pro-
gram, the following procedure 1s flexible enough for
individual variation and can be applied to any institu-
tion.

It is assumed that the overseas study program will
be considered an integral part of the sponsoring cam-
pus’ academic offerings, that residence credit will be
granted, and that participating students will qualify
for financial aid as they would if they remained on
campus. The suggested procedure also presupposes
that the institution supports the concept of interna-
tional education, and further assumes that the pro-
gram is academically sound and/or professionatly vand
and that the legal advisor’s offuco has been sonsulted
regarding the preparation of a ““Helease and Assump-
tion of Risk Form" {see Appendix 12), While the’
following example is designed for use in coordinating
a program with twelve or more students, it can also

Ju
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be used with some modifications for smatl groups of
students travelling abroad with a tutor.

Fust, the advisor must determine whether there 1s
a need to establish a new study rea)(oad program, a real
need which cannot be met by an already existing
program.,

Second, the advisor must «dentify the university’s
chain of command through which the program pro-
posal must pass in order to be approved.

Third, the advisor must develop a detailed, con-
vincing proposal. It is smportant for the adwisor to
keep 1n mind that a minimum of one year’s lead time,
prior to the actual date of departure, is required for
pre-planning. The proposal should include detailed
descriptions and discussions of the following areas.
purpose and goals of the program, academic program
camponents, including curniculum, credit and evalua-
tion, the necessary faculty and staff and thenr qualifi-
cations, iogistics, including transportation, housing,
meals and insurance, the physical facilities, hibrary
resources and other support structures, a description
of the academic affiliation abroad, if any, a sample
student contract outlining the.financial arrangements
and liabilities, and all necessary supporting matenals.

Also crucial to the proposal 1s the preparation of a
budget. A sampte itemization of income and expenses
should at least include the following items.

Income: The budget mu;i sriow how many stu-
dents, at what fee per- student are necessary for the
program to'be self -sustaining. The Income will in-
clude tuition, fees, special school fees, administrative
fees, as well as other incoming.funds such as those
for transportation, housing and meals.

Expenses. The expenses of the program will in-
clude salaries and per diems for both U.S. and host
national staff, transportation {from the U.S. to the
overseas Site, and perhaps special study trips and re-
turn transportation as well), an overhead cost to the
sponsonng institution which will cover transcripts,
records, legal fees, preparation of the budget and
other services; office suppties, postage, telephone and
cables; rental of facilities and the accompanying

utilities; program publicity; student housing and meals,

and miscellaneous.

Writing the proposal and obtaining the necessary
approval may prove to be the easiest part of the prep-
aration for an overseas program..The advisor respon-
sible for the program wii! need to be continually awar:
of all program developments, double-checking all
technical and logisticat arrangements, and keeping a
watchful eye on program costs. Fluctuations in the
world monetary market may influence the financial
success or falure of a program, and a provision to
cover devaluation may need to be tnciuded in the bud:
get. The adwisor will need to work out procedures for

admimstering program funds which are acceptable to
f\
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the mstitution. |t may be helpful to work out either
individual or.group budgets for students which clearly -
identify costs, expenses and mamtenance allowances
for specific programs

It may also be helpful for the advisor to prepare a
general set of guidelings for interested faculty who
may be planning a program in the futute. Such guide-
lines should provide helpful infQrmation to the faculty
member on matters as varied as the timing of the pro-
gram, budgetary matters, and proper procedures to
follow in gaining acceptance for the program within

the institution. {See Appendix 11 for such a docu-

ment presently in use.)

Before beginning the process of developing pro-
gram proposals, it is suggested that the advisor be-
come familiar with a number of reference materials
cited elsewhere in the Sourcebook. (See Chapter I11,
Overseas Programs.) These will provide background
reading on the types of programs already in existence,
their locations, the types of questions which will be _ -
raised in any evaluation of either new or exisitng pro-
grams, and advice on making the necessary technical
and logistical arrangements.

Finally, the advisor needs to be aware of the issue
of reciprocity and be prepared to deal with itin rela
tion to new.program proposals and in working out
plans with the host nationa! institutions and organiza-
tions overseas.

Reciprocity

Briefly stated, reciprocity refers to the need for a
more balanced rate of student exchange, particularly’
between Western Etirope and the United States. The
issue arises from the fact that large numbers of Amer-
ican students, and the programs which support them,
make use of space, facilities, low tuitions and re-
sources in Europtan universities and institutions,
whila there is na equivalent increase in programs,
support and resources for European students at Amer-
ican institutions. Ther€ has been increasing concern
about thig issue on the part of foreign governments
and universities, and it has become an important topic
among advisors and institutions sending U.S. students
abroad.

While foreign institutions are generally supportive
hosts of U.S. study abroad programs, such programs
dis represent a significant drain an foreign educatioral
resources. |f at all possible, the development of U.S.
programs abroad, and the refinernent and planning
fur existing programs, should include some element of
reuiprocity in order to balance the benefits enjoyed
by U.S. institutions whose programs are hosted abroad.
Unless solutions are found, the time may come when
U.S. advisors and institutions will find themselves
attempting to send American students to a dwindling
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number of overseas jocations as host governments and*
institutions, out pf necessity, set quotas or limits for
Americans.

For example, if a major European country finds it
necessary to reduce its hospitality to formal American
study abroad programs by a factor of fifty percent in
order Yo devote university and institutional resources
to the education of growing numbers of host national
students, it is conceivable that all but a few well-
established and prestigious study abroad programs,
with strong institutional ties, could be curtailed or
cancelied. Thus a smaller institution in the U.S., per-
haps with an excellent study abroad program, might
find itself without a satisfactory link to & university
overseas. The independent study program model
might offer one alternative, but the advisor might also
wish to explore ways to work out mutually satisfying
exchanges between the U.S. institution and one or
more institutions abroad, particularly in making enroll-
ment for a term or a year at U.S. institutions more
readily accessible to students.from abroad.

Jtis suggested that the advisor contact the Cultural
Attaches of U.S. Embassies in countries involved, and
their counterparts in the United States. ‘It would be
useful to contact the Bureau of Educational and-Cul-
tural Affairs of the U.S. Department of State in
Washington, DC as well. These agencies and profes:
sionals should be able to provide accurate informa-
tion concerning the issue of reciprocity in a given
country, as well as advice about whom one should
coritact in the host institution overseas to negotiate
possible reciprocal arrangements, It is advisable to
encotirage the host institution to propose its own
reciprocal program or activity, rather than impose a
program conceived in the United States.

These agencies should also be able to giveghe ad-

" visor current information concerning any regulations
which might pertain to and affect reciprocity. It
also'may be helpful to.contact other American insti-
tutions of higher education to learn what«arraﬁgments
they have made for reciprocity in their own-study
abroad programs.

The study abroad advisor should be aware of the
implications. of reciprocity, and should be prepared to
recommend ways in which the institution might be-

gin to deal with the issue. .
Related Appendices -
11.  Guidelines in Developing Foreign Study
Programs page 77 /
12." Release Form page79 ;
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“Money speaks sense in a language all nations

understand.” APHRA BEHN
(The Rover)

As a financial aid counselor, the study abroad ad-

visor becomes both entrepreneur and magician. The

advisor, 1n a hteral sense, i1s responsible only for in-
torrmung students of existing soutces of financial a:d.

The adept advisor, however, is constantly seeking new
sources of assistance, and encouraging initiative and |,
creativity in students as they attempt to obtain fund

ing. The enterpnsing student and advisor may find

sources of financial aid in unusual and unlikely places.

lowing: student’s Gountry of citizenship, grade level,

grade point average, and existing financial resources.

Fbr specific fellowships, the advisor might also need

t6 know the studer.t’s birth date, major and minor

fields of study, language proficiency, and future
_.personal and professional plans.

If the student has limited funds, he might first con-
sider low-cost programs, Students who participate in
overseas programs sponsored by their own institutions
are generally eligible for the same financial aid they
would receive if they stayed on campus. Another al
ternative would be programs sponsored by state
supported institutions in the student’s home state,
where he would be eligible for in state tuition, |f the

A good ruie to foliow 1s that any source 1s worth investi  suggested programs are not what he desires, then other

gating.

A student shouid be urged to obtain scholarship in

formation from any program he is considering and
should be encouraged to seek an award from one of
the large national scholarhsip programs, such-as Ful

bright-Hays. The student should also be «nformed that

such awards have a narrow focus, difficult to meet

deadlines, age and/or degree qualifications, and fje{d

and/or language limitations. .
It is essential that the advisor be candid with the

student about prospects for raising funds for overseas
study. The student’s-financial situation should be dis-

cussed in the first interview, i.e., how is the student
currently financed, will the overseas program cost

more than he is presently paying, can he or his family
make up the difference? Even if chances for obtain-
ing financial aid seem minimal, the advisor should not

be totally pessimistic~there are many awards and
someone wins them, ‘

Before the advisor can establish the student’s eligi-

bility for financial aid, he will need to know the fol-
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funding must be considered.

In pursuing funding possibilities,it is important for
the advisor to maintain a list of organization. which
have esther fellowsh.p programs or considerable exper
tise in the international field. Both the advisor and
the student must keep <n mind the fact that there is a
definite lack of funding for undergraduates for over
seas travel ¢ ad study. The following are particularly
useful sources of current information:

African American Institute (AAI)

866 United Nations Plaza

New York, NY 10017

Federation des Alliances Francaises

627 Madison Avenue

New York, NY 10022

American Council of Learned Societies (ACLS)
365 East 46th Street

New York, NY 10017
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American Friends of the Middle East (AFME)
1717 Massachusetts Avenue
Washington, DC 20009 ]

Council for European Studies {CES) }
G-7, Mervis Hall ‘
‘University of Pittsburgh

"Pittsburgh, PA 15260

(western Europe only)

Commlttee on International Exchange of Scholars
2101 Constitution Avenue:
Washington, DC 20418

Institute of International Education (I1E)

809 United Nations Plaza

New York, NY 10017

(administers Fulbright-Hays graduate grants and others)

International Research and Exchanges Board {|REX)
110 East 59th Street
New York, NY 10022

The Kosciuszko Foundation
American Center for Polish Studies
15 East 65th Street

New York, NY 10021

Latin Amefican Teaching Fellowships
Fletchef School of Law and D|p|omacy <
Tufts University
Medford, MA 02155

National Endowment for the Humanities (NEH)
Division of Fellowships

2101 Constitution Avenue . -
Washington, DC 20418

German Academic Exchange Service (DAAD)
One Fifth Avenue

New York, NY 10003

The Danforth Foundation

222 S. Central Ave.

St. Louis, MO 63105

John Simon Guagenehim Memoriaf Foundatlon
90 Park Avenue
New York, NY 10016

The Japan Foundation

Suite 430, Watergate Office Bidg.
600 New Hampshire, N.W.
Washington, DC 20037

Organization of American States (OAS)
Office of Fellowships and Training
17th and Censtitution Avenue, N.W.
Washington, DC 20006

Rhodes Scholarship (also Marshall & Churchill awards)
Education Attache

British Embassy

3100 Massachusetts Avenue

Washington, DC 20008

Sccial Sciencé Research Council
Fellowships and Grants

605 Third Avenue

New York, NY 10016

‘Several of the publications listed in the bibliography
in Caapter 111, Overseas Programs, also contain infor-
maticn on grants‘and fellowships or refer to-additional
publications, containing information.

Itis important for the advisor to be aware of the
major fellowship organizaticns in the international
field and of the changing foci of different programs.
Several publications on grants and fellowships should
be in the office library. for reference. The following
are particularly important.

Grants for Graduate Study Abroad, I|E, New York,
Free.

Handbook on international Study for U.S. Nationals,
IE, New York, $7.00. Usefu! for lists of drganiza-
tions in the field.

Study Abroad, UNESCO, $6.00. Published biannually
it is widely used but curiously named; it deals with
funding, not study. Written in three languages, it
lists scholarships and fe!lowships for nationals in al}
countries. Difficult-for advisors and studerits to use.

Anm':al Register of Grant Support, A, Rentsky, ed.,
Academic Media, Inc. 1971. $40. A superb book.
It would be excellent in your institution’s library.
Time-consuming to use, but a fine source of refer-
ence for the enterprising student.

Grants Register: 1973-75, Roland Turner, ed., St.
Martin's Press, New York, 1973. $17.50. 8est
book of its kind. Beautifully indexed and easy to
use. Revised annually. Indispensahle.

Fellowship Guide for Wastern Europe, Councll for -
European Studies, University of Plttsburgh 1974,
$2.00. A very useful small pamphlet.

Fellowships, Scholarships and Related Opportunities
in International Education.Division of Internation-
al. Education, University ot Tennessee, Knoxville,
TN 37916. $2.50. A thorough, comprehensive
pamphlet written for University of Tennessee stu-
dents. Excellent for all advisors.

Foundation Directory, Marianne O, Lewis, ed. Colum-
bia University Press, New York, 1971. $15.00.
Excellent for reference purposes.

3o
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Awards for Graduate Study and Research Ovarseas,
National Academy of Science. Free. Useful listing
of government awards tn brief pamphlet form.

A Selected List of Major-Fellowship Opportunities ¢
and Aids to Advanced Education for U.S. Citizens,
. The Fellowship Office, Office of Scientific Person-
nel, National Research Council, 2101 Constitution
Ave., N.W. Washington, DC 20418,

Overseas Opportunities for American Educators and
Students, L. Mathies and W.R. Thomas, MacMillan
and Company, New York, 1973, $9.95.

Catalog of Education Assistance Programs

American Students and Teachers Abroad

Opportunities Abrcad for Teachers, all available
from International Studies Branch, Division of
International Education, Office of Education, U.S.
Dept. of Health, Education and Welfare, Washing:
ton, DC, 20202.

In addition to keeping current information on
hand, the advisor should be aware of other potential
resources on his own campus and make use of them.
In many cases, knowledge of key people and office
may make the advisor’s jos much easier.

The most important person the advisor should
know in thus respect s the financial aid officer on
campus. That individual (or his office) administers
federal loans and grants, state and federally insured
bank loans, university scholarships and grants and
other mumes. Government grants, both state and
federal, and loan programs are available to students
entolled in spunsored programs of accredited U.3.
institutions, however, these funds apply only to pro-
grams that are considered residence credit programs
(e.g. the student maintains his campus residence even
while overseas). |f the study abroad advisor can es-
tablish a good working relationship with the financial
aid officer, and can arrange for-specific personnel to
handle financial arrangements for all students gojng
abroad, the quality of financial aid advising will be
improved and the advisor will have gained another
ally and advocate for overseas study on his campus.

In addition to the financial aid office, the advisor
should ascertain which other offices or committees
might be involved in financial aid matters such as
the Treasurer’s office, the campus Vieterans’ Adminis-
tration office (G.l. Bill funds can often be used over-
seas) and the Foreign Student office. The advisor
should also be familiar with the personnel in the Stu-
dent Accounts office and with any faculty members
who serve on screening committees for fellowships.

If possible, the advisor should be a member of such
committees. ’

Once an advisor has located the sources of funding,
there are additional nroblems which he migl{t}em:oun-

ter on his campus, For example, most institutions are
reluctant to transfer funds to programs sponsored by
other colleges or universities. They see this as a finan-
cial loss to the home institution. It is important tiiat
the advisor consult with the financial aid officer on
campus to determine when agd under what circum-
stances money may be transferred. Generally speak-
ing, most institutions do not have a set policy on
transferring money for students wishing to study
abroad. It is most helpful if the advisor can work
with other involved persons on campus and formulatz
such a policy. This will save the students much un-
necessary aggravation and will enable the advisor to'
work with students on finanti-. aid matters more effec-
tively. ” -

'Another problem which faces the advisor is that of
raising money for his office or for study abroad pro-
jects. Itis in this capacity that the advisor must make
use of all his entrepreneurial skills. Many advisors -
have been successful in raising money from organiza-
tions and prwvate individuals interested in internation:
al education. If the institution has a Development
Office, it should be consulted before the advisor sub-
muts any fund-raising proposals. This will often result
in wise and expenienced counsel from the fund-raising
professional and will avoid conflicts of interest which
could be embarrassing to the office and to the institu
tion. The advisor should also consult with local clubs,
such.as the Elks, Rotary International, Lions, local
business of ethnic orgamzations. Such groups often
nave small scholatships available for qualified students.

Most importantly, the advisor must expend consid
erabie effurt in tapping the resources available to kim.
He must be patient, creative and persistent, and in
that way he may ensure that his office will have some
measure of success.

a
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VIIl. ORIENTATION FOR U.S, STUDENTS

“What is all this fuss about orientation?
What social or cultural errors could | possi-
bly make?”

A STUDENT

In simplest terms, orientation r;lay be defined as a

preparation for a meaningful sojoutn in another cul

“ture. Orientation programming can be a very exciting
prospect for a study abroad office, not only because _
it involves the advisor directly in the student’s prepar
ation, but also because it affords substantial latitude
and opportunity for creativity. Each student should
look forward to and have the best possible experence
overseas, culturally, intellectually, psychologically arnu
socially, and pre departure orientation is an opportune
time for setting the tone for the whole process.

This chapter deais primarily with pre-departure
orientation, since that is the phase which comes direct
ly within the range of the advisor, but it should be
noted that orientation, ideally, is an on going process.
While pre departure orientation sets the tone and can
be instrumental in encouraging good standayds of be-
havior and performance abroad, the internal process
should continue while the student is abroad and.carsy
through on the student’s return to the home campus.
These three phases, pre departure, self orientation
abroad, and reflection and discussion upon return,
round out a full orientation cycle and are vital ele
ments in the overall success of the student’s program
and experience.

Why Pre-Departure Orientation?

The value and importance of orientation, and ques-
tions about it, have sparked dialogues at many con-
ferences and on many campuses. There are those who
feel that orientation is a waste of eyeryone’s valuabie
tirne. Others feel that an overseas program with no
orientation component, other than technical travel
details, is a derogatior, of responsibility, and that such
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a program mis. ss the essential point of the educational
opportunities involved. Some advisors feel that an

orientation should steer clear of discussions of values,

attitudes, behavior, and approaches with most groups

of students since the students may offer resistance

and impatience, or grim tolerance, towards the ideas .
central to the orientation program. Other advisors o0
feel that even if these responses are elicited from stu-

dents, an advisor should still offer the chance for an

attitudinal change to a student before he goes over-.

seas carrying cultural baggage with him, which may

be a hindrance in the overseas setting.

Many advisors’ attitudes about the need for orien-
tation in study abroad ¢ounseling fall somewhere be-
tween these views, The most commonly accepted
assumptions are {1ghat-the student who is capable
of self-examination 1n this culture will be better able
to tolerate actual differences and to adjust to the
rifferent modes of behavibr that may be required in a
new environment and (2) that the more open a stu-
dent is to learning about the new culture and partici-
pating in its life, the more likely 1t 15 that both study
and cultural learning objectives will be accomplished
and that tha overseas expenience will be successful. .

Objectives of Orientation

There are six variables which should be considered
in designing an orientation program. Depending on
the nature of the overseas experience, the ernphasis \
may need to be shifted slightly one way or another,
but some attention should be paid to the develop-
ment of techniques and skills which will address them-
selves to each variable. These variables, adapted {roin
Charles MacCormack of The Experiment in Interna-
tional Living, whose position paper may be found in
Appendix 13, are as follows:

Self-awareriess. Achieving sufficient understand-
ing of cne’s own levels of identity, strengths, weak.
nesses, aefenses, cultural bias, etc., to interact effec-
tively in another culture. .

Communication skills. Ability to receive, under-
stand, and use verbal and non verbal iistening and ob:

G\
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servation skills 1n proper response to cultural cues.
Problem salving skills. Abihty to define and ana-
lyze a problem within a certain cultural framework,
choose-the best alternative to solve the problem, im:
plement the solution, and evaluate the process.
Learning skills: Ability to gather and organize in-
formatton developed from traditional and non-trad:-
tional soyrces. -
Social awareness. Abihity to identify world 1ssues
and relate tYm to the host society, and personal be-

_ havior}, .

Factual background: Knowledge of necessary tech-
nical informaﬁon.

Mo single orientation program will ineet al! the
needs of all students, although achieving all the ob-
jectives listed above. might be regarded as the 1deal
orientation. Given the constraints of time, budget
and lack of expenenced personnel, 1t 1s not always
possibte for advssors and schools to accomplish all of
these objectives. Advisors may find it necessary to |
select only a few manageakle objectives in order to
tocus ab.ention on the most important issues. Before
planning a specific orientation program, the advisor
should assess the individual’s personal background,
type of program, study projects, academic interests,
and the tatitude of change envisioned .n the new cul-
ture. Practical-constderations such as availability of
faciities, time for planning and for actual orientation, |
the number of staff needed and their particular skills
and talents, ought to be examned carefully, This
exercise will enable the advisor to establish priorities
in the process of designing an effecuve orientation,
taiored to the needs of the students and the program.

How To Do It

Once the objectives have been determined, 1t 1s
necessary to choose the format best suited to accom:
push them. The range of choices includes the work-
shop, the retreat, the sernar, or the single module
which concentrates on one specific aspect of the stu
dent's learning. The field trip has also proved useful
in the development of entry and observation skills
prior to the student’s asrwal 10 the nost culture. /nde
pendent study and indwvidual counseling ave forms
often used successfully in arientation, particuiarly in
those situations where a specral course has been de
signed for orientation. Decisions also need to be
made concerning what form the presentalioﬁs and ac
tvities should take, and what methods and approaches
may be used, There are dozeus of orientation proced
ures available, and it s important to have a specific
wiientation objective tn mind when selecting a specific
approach or procedure. For the purposes of this
Sourcebook, two principal categories have been cut
lined. cognitive and experiential,

Lognitive learnipg techniques. Lectures, readings

L4l
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and tests all place emphtﬁis on mastery of particular
subject matter. Guided discussion of material will
help to catalyze maximum learning efficiency. Films,
shdes and documentaries can be very effective, if care-
fully selected, and if they are presented intelligently
and discussed in a thoughtful way.

Language learning is an extremely important com-
ponent of orientation, and the teaching of cultureand
language together is an ideal arrangement. 1f timeis  °
limited, the advisor should at least attempt to empha-
size the techniques for self-instruction and for fan-
guage acquisition in the field.

Experiential learning techniques:; There are a
variety of activities and exercises wplch may help &
student to become more aware of himself as a cultural
being, and which demonstrate the ways in which the
student may react or respond in a different cultural
setting. These axercises are useful s teaching devices
and have the added advantage of b{;ng enjoyable ex-
periences for those participating. The discussions fol-
lowing these ey 2rcises anf activities are generally

marked by full participation, a ge eral feeling of ex-

citement and good will, and a ton '\%)f serious self-
evaluation, N .

In simulations, a student learns how to deal effec-
tively with an unfamiliar culture through participation
in a staged environment—usuaily portraying a role not
usual te him—during a compressed amount of time.
The new situation is usually set up to inciude cultural
differences centered on such issues as stereotyping,
male and femalé roles, pdwer, group goals, etiquette,
acceptable behaviors, and non verbal communication,
as well as careful observation and attentive listening.
With the use of such sitmulations as The Emperor’s
Pot {avzilable from Don Batchelder, The Experimient
in International Living), or Bafa Bafa and Starpower
(available from Simile 11, P.O. Box 1023, La Jolla,

CA 92037), the advisor «:an lead the students to per
cewe themselves in relation to others, and to examinie
thewr own cultural values, assumptions and approaches
in relation to other cultures and points of view. This
can be accomplished in ways not readily equalled
through traditional «lassroom assignments or dizcus
siwns. A helpful resouice is The Guide to Simulations/
Games for Education and Training by David Zucker
man and Robert E. Horn, available from Information
Resources, Inc., P.O. Box 417, Lexington, MA 02173,
The second edition, published in 1973, costs $15.00.

The drop-off 1s an expenential process designed to
wcrease skilis in observation, to build self confidence,
and to provide the student with some systematic
ways of collecting and storing huowledge in the field.
The student 1s dropped off in a community which 5
unfamilias, esthes a small town or a given area of a
large city, and is expected to learn as much as possible -
about the community in the space of an afternoon, a |

. . 1
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day or duning an overmght stay. Tho student is re
guired by crecumstanees 10 2dapt to an unkauwis sita-
atan 1h which ambiguity, foneliness and the Jock of

familiar faves and landmarks generally forcet a new
look at ona’s ways of operating and wlving problems.
Communications must be openad up, acceptance
ganed, and the studant has to deal with personal reac
tions while attempting to seek out the information
needed 10 complite the assigned observation tasks.
This process was developed by The Evperiment in
Intresational Living in 1962, and 15 peasently used
with both graduats and undergraduate students at
EIL’ School for Imternational Training. 1t includes a
~re-drop-off introduction to a wystematic ohzervation
guide, & two day field pxposure 1n which the stadent
masst find a ploce to stay in the host community, and
an oial and writterd report after the drop-off. Juhn
Dulay of Justin Mornll Cetlege uses a varation wiich
aliows the students to devglop thoir own system for
shservation.

A similar excreise 1 the treasure bunt i which
students.work either singly or in groups 1o dccompleh
a st of ossigrad tasks, such as gathering a list of toms
framean area of 3 cominunity  Rolp £lay situations
can bo ussful in demonstrating atotudes and behavon
The concept of 3 weekend homeztay with a famiiy o
a chtterent background, comoahene ir the Torgle o
e university of eolloge, enguges the student in the
proweny of adiustment and 2 £0DSCIOUS Pxammation of
i ona motwation and belovar, The homestay @bh
a hwst patianat furruly ovarape beoome, o rateral v
werosan of thiv annchamustay wittsn the Armric.n
Cultary

Tritera) recidant WIOng SnE KOS A (0uvisd ane
seidul shdls b imereans 3 sludent’s EN L BRTERTHY ACETY
undIrgtardng ot s reasteons 1o ditfereng tgations, -
wnch o be procie. S durig the o 00 ot
Theso are mave fully [Tl uﬁ»j:fﬂgpv")ndm 7

The 2stveor chould srdastand that whils srare: of
ther e prtipatial svercizes dosenbed hdfe bage e
sisteritene? of funi ond g, oS oppoted 10 concnte
barenng the exerais « do wveled T Student in e
sarre hsets of teantins and responns which will b
expsctnred o, il dn prowide gn g tunmty -
fet the sgudant (9 coani to JEp s Witk smportong e
Tho dacussmws o Aty which follows thy e
0, hwty nf QEulatan g of wtd i tatae, for
193 ¢Tuess g Phsy St Iy i, and o g -,
o b hghbchied, drpwn frafm the qooup shuremy ot
tos Bsogs uring the vopoviner Stadents the modyes
oY e bl deundertanding of cortn oy
s grad foobirm, Puvinn eeootane: o thy TR
frrtinne by and boanng hod G0 Cpenitumiy to com
| EXTIYS 14T RN Ty B FLEVF ST I
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Spacific Models

The wide vanety ol techingues.and compon:nts
which can be used for orientation range from a o
mwster tong college-credited course to simple infor-
mational handouts. Tho participants in the SECUSSA
Workshep outline three basic modzls of varying
lengths: (1) “survival” arientation when only a ey
hours gre available: {2) a workshop of two to throe
days duration; {3) a somester or quarter cowrse.

Basic Survival Oriantation
The following is & suggested cuthine which may be
adapted to an extremely brief orientation course,
Basically, it attempts 1o equip the students with the
necosstties—such as how to gt a passport--and with
the ncentive und the information necessary 1o obtan
raore detailed and highly use ful iformation on their
WA, )
L. Resource Handouts
A How 10 use the Advisor’s office
1 List of pubications available at office
2 Lustof serncss availoble at office
32 Campus resources international visitars on
camypus, foregn studants, returned fozuity,
teturned studsnts”
8 Bosies \
1. Passpart and visa wnformation, how to abtan
i1, whitre and when
2 Heolth information '

a What immunizations arne needod for euch .
countey, address of 1deal or nedrest pub
tie health othece, campus Realth sergice
which may ofter shots

B Advizo studunts 10 take wintten precrip

- ten for eye glasies, or a second par ood
reai2 that all medicines should b2 coreti!
by labrded and thoir chemical compost
tians stated m weitig

3 Egures of mformation in the commuraty:
Wl agants, banks, embuarsies, tounst offces

4 Abitlregraphy or sUlected readine fist

5 Transportation oppostunitis

6 Informtien sheut 1D cards, Youth Hootel
etds

7. Btatement on ceircoss work: regulations

8 Procoduse for ehbrang mivenatinnal drwaot's

HOh P ‘

9 nsurenioe (NAFSA and CIEE huvy spunig
poficns)

MY Monsy, carroncy, travelers” chegos

1, Pachani, bagasg, stupping, what 16 tibe,

bt tar oo home

.1 Aczammindatons: ho.tels, tounsg arcommo

dahicn bt a8, vic
13 Lendd sonsediratenns, pomt aut hat Aevees
S0 HYEREAT an Sabiony to e vy of the

< ’
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host country, not the U.S, law, smphasize
the uncompromising severity of foreign laws
with regard to drugs.
€. Cross-Cultural Informatien
1. Relatod readings (see resource hist)
2. List of questions to ask oneself about aware-
ness, cultural bias, communication skills

Pussible Resource Parsons for Orientation
A. Faculty

. B. Community resources

C. Retumned students

D. Foreign students on campus

E. Health or medical authority

F. Travel service representative

1. Possible Themes for Discussion in Z-3 Hour Meet-

ing

A. However you travel, you will carry your Ameri-
can cultural background with you, However
much luggage you carry, this is the heaviest,
teast visibls and most important item.

8. Wherever you are going, you must realize that it

is tho most important placa in the world for the
noople who live there.

C. It is unrealistic for you to expact to become a
Spaniard or an [talian. 1tis, however, realistic
for you to become a more thoughtfu! and
world-aware American, one who respects and

tries to undarstand the culture of the host coun-

try, whether or not one Jikes or agrees with all
D. Each traveler must recognize these points and
accept the responsibility for behaving as a guest
in someone ehe’s country. Each should be
aware that without this cor.scicus effort, the

overseas GRperience may not live up to either its

potantial or expestations.

Two to Three Day Orientation

Avery good-orientation program can be devised
for a two to three day period, particularly if the advi-
sor arranges for a long weekend workshop away from
the campass or familiar settings. The advisor can de-
«ign and direct the workshop personally, at a relative-
ly iow cost for materials, meals, transport, etc., or
can bring in specialists for an intercultural cormmuni-
cations workshop, complete with one or more experi-
enced facilitators, for an approximate cost of $500,

based on the expariences of some SECUSEA canferees

who have employed this method. A fair amount of
pre-planning is necessary for a successful workshop
and includes § significant involvemant of foreign stu-
denis and returncd American students, The emphasis
inan ICW is on communication skills. For back-
ground reading, there are somo helpful essays in
Readings in Intercultural Communications, Volumes
1t and M1, {available from the Intercultural Communi-

n
T

cations Network, 4401 Fifth Avenus, Pittsburgh, PA

15213).

Evening, first day
7:00 - 7:30 p.m.

7:30 - 9:30 p.m.

»

9:30 ~10:30 p.m.

Second day
£:00 - 9:00 a.m.
9:00 — 9:30a.m.

9:30 ~11:45 a.m.

12:00- 1:3C p.m.
1:30 ~ 2:00 p.m,

2:00 - 4:00 p.m.

4:00 ~ 5:30p.m.
£:30 - 7:.00 p.m.
7:20 ~ 8:30 p.m.

8:30 ~10:60 n.m.

10.00
Morning, third day

8:30 ~ 8:30a.m.
9:30 —-10:20 a.m.

10.30-11.30 a.m.
11:30 a.m.
1:00 p.m,

The large group meets to discuss

ims and goals of the workshop.
ere is a get-acquainted period
after dinner, and if time permits,
rticipants can be given the task
of\preparing dinner and ¢leaning
uplafterwards, providing involve-
mept and interaction.

Cross-cultura! simulation (i.e.,
Bafa Bafa) to serve as an ice-
breaker, and to produce the com-
munication base or content for
the following niorning.

13

Small groups meet to discuss sim-
ulation

Breakfast

Large group presentation on
Communication/Culture

©

Srall group meeting to discuss
Communication and Culture.

Lunch

Large group prosentation: Sym-
bols and Perception

Small group discussions: Sym-
bols und Peiception

Free time
Dinner

Lurge group-presentation: Trust
and Risk

Small group discussions: Trust
and Risk

Free time or sogial activity

Breakfast

L.arge group simulation or role
play. This exercise is designed
by the staff on tha basis of the
development and growth within
the workshop

Final small group meetings
Lunch
Departure
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This two to three day session can be a loosely
structured retreat, emphasizing group intetaction and
informal discussibn. There arc a variety of exercises
whith can be used, depending on the goals of a part;
cular workshop. Some suggestions include.

1. Getting acquainted* Simple paired interviews
have been used with good results, emphasizing speak
ing clearly and listening %ttentively, since each mem-
ber of the pair must ultimately introduce the other
member to the rest of the group. Other devices give
each participant one half of a playing card or book
title, or the participant is identified as one-half of a
famous couple. In a room filled with people, each
participant must locate the appropriate counterpart
and introduce:the counterpart to the rest of tha
group This can also be done in French, Spanish
or another language, if the group as a whole has a
coemmon language focus.

2 Role playing, with or without videotape equip-
ment: The staff can assign people to act out specific
scenarios, or, perhaps more creatively, can assign in-
dividual discussion groups to develop a brief role play
each for presentation to the whole assembly, each
scenario based on a specific theme to explored in

"the workshop. A variation of this is the technique
known as "split scenes” in which iines of dialogue are
«clipped from a play or fram a set prepared by the
staff, mixed together, and distributed to the work-
shop participants. The task is to prepare a relevant
r9le play sketch using th. lines of dialogue provided.

3 Have the group plan and prepare meals together
and clean up afterwards. Also, each workshop group

n be responsible for the management of a specific
Iarge group session” leading the discussion, making
he presentation, staging the social events such as
rties, dances, or whatever else is desirable.

4. Use films to alter the pace and intensity of role
plays and discussions. Some good examples suggested
by SECUSSA warkshap participants: Rashomon, a
feature film which depicts four varsions of the same
happening, as interpreted by four characters. A Chairy
Tale (Norman McLaren, Naticnal Film Soard of Can-
ada), is only fifteen minutas in length but effectively
opens up discussion on basic communication prob-
lems and interpersonal relationships. Woman in the
Dunes is a particularly powerful film of feature
length whith could be used to open up the discussion
of adaptation, change of circumstances and values,
and relationships. (See Appendix 16, The Place of
Film in an Orientation.)

Long Term Course

A number of universitias have successfully gstab
lished long-term orientation prograrns, {asting through
out a quarter, a semester or an academic year. These
may he credit or non-credit courses, classroom-based

ERIC
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. orexperientially based, or a mixture of hoth.

There are many advantages to long-term orignta
tion programs, the most obvious being a longitudinal
approach taking place over a period of time as opposed
10 a rushed orientation program when students are
preoccupied with the technical details of departure.
The long-term orientation provides time for a deeper
exploration and examination of the information and
training elements necessary for a successful cross-
cultural experience, and both individual participants
and groups have the time to continually reassess goals
and needs, *

Long-term orientation programs can also include
language learring, which 1s important in and of tself,
but is particularly important when the appropriate
language is not normally taught on the home campus.

Students often bring friands to such orientation
programs, even in cases where the friends had no spe-
cific plans for travel or study, but who were interest-
ed in the orientation process as an introductory step.
In this way, ong-term orizntation programs can be
effectively used to develop and emphastze interna-
tionalism and intercultural communication on the
home campus.

This chapter has by no means exhausted the possi-
bilities or suggestions that can be made with regard to
orientation, and has only begun to touch upon the
kinds of approaches and themes which are refevant to
the process. There is no single best approach, and
each program should reflect the creatwity and imagin-
ation of the people designing it and the needs and
interests of the students participating. Properly con-
ducted, an orientation helps to establish an attitude
of receptivity toward the new culture which wiit en-
able the student to continue the process of orienta-
tion personally throughout the overseas experience
and after returning to the home campus.

Two valuable papers presented at the SECUSSA
workshop will be found in the appendix, offering
further discussion of the elements of overseas study,
preparation and orientation. See “Guide to Cross-
Cultural Training. Goals and Resources” in Appendix
13. "Seven Concepts in Cross-Cultural Interaction: A
Training Design’’ is in Appendix 14. .

Note.  Advisorsswho are unfamiliar with some of

the techniques and processes mentioned might con-
sider taking part in a workshop devoted to simula-
tions and role plays, or,other onientation exercises, in
order to become familiar with them. If such.partici-
pation is net possible, and since some of the experi-
ential training methods require experienced personnel,
the advisor might wish to consuit resource people such
as those at the Intércultural Communications Network
or the Speech Communication Asseciation. A list of
resoutce people is provided below.

-
‘.: |"*




Resource Persons for lntercultura‘ Workshops and
Orientations !

Gary Althen, Foreign Student Advisor, University of
lowa, lowa City, 1A 52242,

Clifford Clark, Foreign Student Advisor, Stanford J
University, Stanford, CA ,'

Toby Frank, Assistant to the Dir gctor, Intercultural
Communication Network, 4401 Fifth Avenue,
Pittsburgh, PA 15213. ,'

Ann Gillespie, Intercultural Programs Offlce Unyver-’
aity of Massachusetts, ﬁ(mherst MA 01002

David Hoopes, Director, lntercultural Commumca
tions Network, 4401 Fifth Avenue, Pittsburgh, PA

Lowell Ingram, Forclgn ‘Student Advisor, Umvers:ty
of Washington, /Seattle WA

Meg Little, Roston Council of World Affanrs Boston,
= MA

Gary Lowe, Study Abroad Programs Coordinator,
University of lowa, lowa City, |A 52242 '

Sheila Rabinovitz, Dept. of Speech, University of
Pittsburgh, Pittsburgh, PA 15260

George Renwick, ¢/o David Hoopes

Cheryl Wilfong, c/o Expenment in International
Living, Brattleboro, VT 05301

N
L4 /;
Related Appendices
13, "Guide 1o Cross-Cultural Tmmmg Goals and
Resourcas”, Charles MacCormack page BO

14.  "Seven Concepts in Cross-Cultural Interaction:
A Training Desigh’’, Ted Gochenour
and Anne Jansway pae 86
15 "A Guide to Designing an Exeacise™,
Claude Pepin and David Sanford page 90

16 “The Place of Fdmon an Orwntanon . ,
Howard Shapiro pag. i
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. IX. THE RETURN .

“Why did | come back?"
A STUDENT

One lonj neglected aspect of the study abrcad ex:
perience is the process which takes place when the
student returns. The overseas sojourn pravided the
student with stimulation, self-direction, personal re-
sponsibility and a great deal of freedom. The student

- has new perspectives, both cultural and personal, yet
is faced upon return with the expectation on all sides
that the normal course of action is to s¥ip back intd
place unnoticed. This.can be the most disorienting
phase of the entire study abroad experience, particu-
larly in those cases where students have grown a
great deal, and have become, in a sense, new people.

The advisor who helps the student select a pro- *
gram, and maintains contact while the student.is over-
seas, has a cantinuing responsibility when the student
returns. Too often, the student who was provided
with an effective pre-departure orientation and coun-
seled well during the course of the actual overseas pro-
gram), is left to wark things out alone upon returning
to the home campus. Without the benefit of close
contact and wise counseling, many students struggle
with a variety of re adjustment problems, ranging
from the phenoraenon of "reverse culture shock”, to
needing help in evaluating the cverseas experience, dc-
quiring acaderme credit from the home institution, ‘
and discovering ways to utilize their overseas exper:

ences and learning for the benefit of themselves and
others. A creative response by the advisor can i one
of the most significant elemants in the entiro advisory
role,

Q
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The Advisor can anticipate certain problems and
should have solutions, or approaches to selutions,
worked out before the student returns. There are
perhaps-three major areas of concern: personal and
academic readjustment; the student’s evaluation of .
his experience abroad; and the techinical problems re-
lated to acquiring credit at the home institution for ,
work performed overseas.

Personal and Academic Readjustmant

Personal readjustment: ''Reverse culture shock” is
a catchall term for the reorientation phenomenaon
which comes about as a direct result of the changing
values and perceptions of the returning student. When
they re-gnter their former environment, they often find
that their opiniens toward such things as fraternities,
sororities or intercollegiate sports, for example, have
shifted markedly, and differ from the values held by
thair peers who rvmained at home. Returning stu-
dents often find a general lack of interest in thet
seas experiences on the part of their home-bodhd
peers, and are occasionally shocked to learn thpt not-
only were they not missed during their absence, some
people had not even npticed they had been awdy. As
time goes on ghe returning students can become quite
frustrated by their ganeral difficulty in expressing or
communicating the meaning of their experiences, ar
n stimulating interest «n thewr expenences sbroad.
Adjusting to these circumstances can cause stram
and depression, and some thoughtful counsshing by
the advssor can be helpiul in smoothing out the ad-
justmer 27

Academic readjustment. Academic problems car
result from students’ ingbility or unwillingness to re-
adjust to the egencan system of instruction which
frequently allows less frecdom than that experienced
abroad. Frustration often arises because the homs

)
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campus has failed to keep in touch, and has failed to
inform them of course and curticulum changes made
duning their absence. Students frequently have diff.
cuity in registering tn advance for the following semes
ter or year without having adequate time or informa-
ticn while abroad to make inteifligent decisions. They
often need help in the process of transferring credits
from the study abroad program to their permanent
records, and live in an academic limbo while awaiting
decisions over which they have little control, further
deepening their frustration.

Some suggested sotutions. |n broad terms, the
advisor should design a reorientation program before
the students return to the home campus, if the aavi-
sor 15 also the director of the overseas program, reor-
entation can be instiated abroad and continued on the
hume campus after the return. On the other hand, «f
the advisor remains on the home campus, reonenta-
tien can begin through correspondence and can be
continugd when the students retusn. This latter phase
can be carried out 1n smaii group discussions ied by
expeienced students, a college counselor, the advisor,
or another appropniate person. Informai evening
gathenings or weekend retreats dealing with sogial,
academc and psychoiogical problems are used at
some institutions, The specific problems will be de-
termened targely. by the experiences of the students,
the changes they have undergone, and the chardcler
and atmosphere of the campus t0 which they are re-
wrning. Some key elements of this reonientatien
phase might include:

1. Discussions or valuing exercises which aliow
students to eéxpress thesr feetings and-frustrations,
and become aware of the changes they have expar-
enced. Appropnate campus resource personnef should
te consulted in planmng this avpect of reorientation
1o harvest positive elements of the experience, and in
sctually dealing with the“ievels of anger and frustia-
tion which are often the fust to emerge,

2. Weekend retreats and encounters with others
whu have studied abroad can be arranged, so that
students can share expenences, and if necessary, vent
some of the pent-up frustrhtions generated by thew
return,

3. The program can alert students to changes
which may have (aken place on the Campus dunsig
thun absence, and at the same s counsel thed
abesed the vkelsdhinod that the nstitution witl adapt ty
them ay returnes studenty only sughtly, and that juss
a3 they had 1) make sigmbicsnt adpstments i et

. Ing the host cufture overseas, the burdzn of adapts

tan sests on them as they stk 10 sort sut ther oW
sttes 0 values white makeng 4 sfe fui themsaives ac
the homs camipus.

4. Oppurtunaies can be wieated tor studonts to
share (hou pagenienoes 4 (RS0MLe Lo poth un

1 d

and off campus.
5. Above all, the advisor should empathize and
gwe students understanding and support throug‘m
what can often be a difficult re entry period, shaping
it in the form of an opportunity rather than a dilemma.

The Student's Evaluation

Stwudents returned from an overseas experience
shousd be given the opportunity to evaluate both the
program and thear own personal achievements.

Student evaluation of the program: Student evalu-
ations or questionnaires can be useful sources of infor
mation. They can be anonymous, kept confidential,
or made available to anyone for use, provided the stu
dent agrees, and they can take various forms.

Timing is important. The results gathered immedi
ately upon return generally prove to be very different
than those taken after the ..wdents have had time to
reflect upon their experiences for several weeks. It
will have to be determined on each campus when the
most appropriate time is for the completion of ques
tionnaires. A ""quiet”’ period for the returnee is by far
preferable to a busy time such as registration week or
an gxam period. It is wise to state a specific deadline
for return of the responses, and the adviso” should
not expect a 100% return. |f a postage-paid, pre-
addressed return envelope is included with the ques
tionnaire, the valume of the response will be greater.
The advisor might alsc consider sending out the ques
tionnaire in two parts at two different times.

After the completed form is returned, a personal
interview can be useful and enlightening. Students
have the opportunity to qualify or expand their re
spanses, and alsc to relace unusual or unique aspects of
their experiences overseas. 1t is suggested that the
interviews be conducted after the students have com
pleted the questionnaire. Some advisors have found
that students feel less constricted by essay type ques
tions, as opposed to filling blanks on a form, and . _
students often write several pages on tepics which are
vefy mesningful to them. Another vaniation on the
205t teturn questionnaire is to correspand directly
with the students while they arz overseas. This me
thod, althdugh tire corsuming, can be used 1o evali-
ate the program, and also to measure the students’
peraonal 2aperiences gs the program moves along.

In developing a questionnaire or in modifying an
ex:;5ting one, 1t is imporiant to have ¢lgarly sin mind
cuncepts of what infarmation s needad, for whom it
% needed and from what it s stquited. See Appendix
18 for a sample quostionnare,

Xttt evolustion of personal achievemant. For
tha purposes of tis scehon, “ovaluation” is defied
@y the measurernent by sturdenis of their owen goals
ot gedformance, Iy » raditnal acadiin. context




THE RETURN

this is done by grades assigned by a faculty member.

1t is proposed here tzat as an alternative or supple-
ment to the traditional process, an approach be devel-
oped which places the emphasis on the person who has
tearned rather than on the person or process which has
facilitated the learnify. It is based on the assumption
that the most important aspects can be measured only
by the student who has experienced the learning, but
with the recognition that the student may need some-
-help in accomplishing self-evaluation,

The process of evaluation must include a clear def-
ination of students’ desired goals prior to departure
in terms of attitudes, skills, and the.knowledge they
wish to develop through their experiences. The extent
to which these goals are achieved is an indication of
the value of the program experience.

While overseas the students should be asked to
submit periodic_reports un their progress in meeting
their own defined goals. Goals may change as stu-
dents progress during their stays abroad, and the ad-
visor can assist this goal redefinition. :

When students returh, they should try to evaluate
the original set of goals in the light of what they
actually accomplished. The common denominator
should be what has actually taken place versus-what
was envisioned or stated as desired at the outset.
Tools facilitating the process of self-evaluation might
be paired interviews, peer group discussions, sharing
of experiences with advisors or friends, value clarifi-
cation exercises {such as the creation of an ideal job
description, or the creation of an ideal overseas study
program design), narratives describing sianificant
experiences, and many others. Through this-process,
students should be able to trace their own progress
from the original gcal formation through the changes
during the program and the formation of new sets of
goals. Having done this, students can then outitne the
steps needed to reach the new goals. 1t will begin to
be abvious that the learning and evaluation of learning
is a continuous process built layer upon layer on past
exparience. (See Appendix 17, “Evaluation Strategies
for Students in Study Abroad Programs”.)

Technical Problems in Acquiring Academic Credit
from the Home Institution '

Two of the most commion problems arise in the
area of credit transfer when (a) the student has not
arranged approval for credits prior to departure, or
has only a sketchy understanding of the strictures ard
regulations governing the credit issue at the home cam-
pus, and (b) when the student tries to change the pre-
departure credit request in the field when a change in
direction or focus takes place, based on the actuali-
ties of the overseas experience. These things occur
with encugh frequency to warrant careful attention,
and since the advisor knows the institution’s crediting
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system well, the student should be abie to depend on
the advisor for assistance i facistating credit acquist-
tions. .

The credit issue 1s treated at tength in Chapter V,
but it is worth underscoring the advisor’s responsibitity
to head off these problems before they reach the crisis
stage by encouraging students to work out all credit
questions thoroughly prior to overseas exposure.

. General Considerations Regarding the Reintegration

of the Returned Studant

The students’ experiences need not culminate in a
dead end upon return. There are many ways for them
to utilize and share their learning and to deepen their
awareness of issues which confronted them or came
into their consciousness abroad. Students will.do this
spontanedusly as they reach out to share their experi-
ences with friends and classmates, and as they bring
to bear on new learning situations those awarenesses
developed in the intercultural situation. These infor-
mal expressions are vital, but there are additional
ways in which the process can be expanded and facili-
tated through planned activities, such as the following:

1. The returned student and the new foreign
student

a. Send a letter asking the U.S, student to serve
as a student counselor to a new foreign stu-
dent

b. Involve the returnee in assisting the new stu:
dent with hasic living needs such as housing
and transportgtion, the academic system,
social and cultural differences, questions
about immigration, etc.

c. Organize informal social gatherings

2. The returned student and speaking engagements

a. Ask the student to speak at study abroad re-
cruitment meetings

b. Ask severa! students to organize aslide pre-
sentation to present to interested groups on
the campus or in the commynity

¢. Ask students to speak to classes in the city
and surrounding schools.

3. The returned student and the faculty

3. Ask areturned student to work with a facul-
ty selection committee

b. Ask a returned student to report about his
progrdm to a faculty meeting

¢. Ask areturned student to speak to a class
about his experiences

¢. Arrange for a returned student to tutor stu-
dents in a language )

4. The returned student and orientation

a. Ask a student to meet with candidates
throughout the year, explaining the program
and prablenos of adjustment

b. Ask returned students to help plan and coor-
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dinate orientation meetings
5. The returned student and campus international
events i
a. Encourage students to initiate speaker’s series
or cultural exhibitions about the areas of the
world with which they are now familiar
b. Encourage students to join already existing
campus organizations which have an interna:
tional focus . ’
6. The returned student and written utilization of
overseas experience
. a. Encourage usipg experiences for research
. papers and or%ﬁ:rts
b. Arrange for a column in the campus news-
paper, devoted to issues which concern.these
students and ask different students to supply

the copy
\ in conclusion, the returning students are, in a
- . sense, strangers in a strange land. They have passed

through significant life experiences in their overseas
sojourns, and have both energies and potentialities to
employ upon their return. The study abmoad advisor
‘ - has an excelient opportunity to becomefnvolved in

helping the returnees to channel those sfergies and
potentialities in positive ways. It is an ifiportant
a aspect of the advisory role, it rounds out the full
: circle, and brings about the answer to the opening
question—why are we here?

Related Appendices

17. "Evaluation Strategies for Students in Study
Abroad Programs”, Howard Schumann
page 92
18. Guidelines for an Undergraduate Student Ques-
tionnaire on Overseas Program Experiences
¢ . page 95
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SECUSSA WORKSHOP PARTICIPANTS
Brattleboro, Vermont
Decamber 5-11, 1974

Charles L. Adams, Hiram College

Dorothy Andrus, University.of California at Davis

Carol S. Bosserman, American University

Paul Bowen, Indiana University

Frances Brown, Central Washington State College
Gretchen Carroll, Georgetown University

Donatd Castro, California State Universities and Colleges
Bette Kay Davis, University of Massachusetts at Boston
Gene P. Dean, Pratt Institute

Jean E. Delaney, Umvers:ty of Colorado

Marvin N. Dillon, California State-College at Pomona
Constance Dondore, New York University

Richard Edelstein, University at Berkeley

Roberta Erena, University of Kentucky

Dorothy B. Foley, lowa State University

Susan K. Forouzesh, University of Tennessee at Knoxville
Judy Frank, Regional Council for International Education
James S. Frey, Indiana University

Dale Edward Gough, University of Maryland
Mary Elizabeth Gwin, University of Mississippi
John Henderson, Dickinson College

Jon Heise, University of Michigan

Maria Jacobson, Hunter College

Bonnie Kienitz, University of Wisconsin

Ellen Kotovos, University of Michigan

Workshop Staff

Robert\G. Marshall, Sweet Briar College

Mary Cay Martin, University of Chicago
Patrick Mechem, University of Pittsburgh
James Meiek, University of Nebraska at Omaha
Michel Monnvot, Carleton College

Ann Morgan, Texas Tech University

William Mosher)\ Warren Wilson College

Rose Nakamura, \East/West Center

Laurie Perry, California Statg University at Fresno
Gilliam Pesche, Temple University

Jather L. Peterson, Georgia State University
Jeannette Philips Stanford University

Doris E. Rauenhorst, Rosary College

Gerhard Reimer, Goshen College

Ann Rogers, Cornell University

A. Frank Schwarz, Grand Valley State Collzge
Charles-Seller;-Grinnell College

Mr. Agit Singh, Utopia University

Brian John Smith Wayne State University
Sydne Yanko, California State University at Long Beach
Cofleen Zarich, University of Minnesota

Alice Zinsmeister, University of Vermont

Donald Batchelder, Exberiment in International Living, Brattleboro, Vermont
Jon Booth, Experiment in International Living, Brattleboro, Vermont

John Lazarowski, Design Workshop, Brattleboro, Vermont

Barbara Lewis, National Chairperson, SECUSSA, Chicago, lllinois

Nancy McCoimack, University of Tennesses, Knoxville, Tennessee

Marjorie Prentiss, Experiment in International Living, Brattleboro, Vermont

Archer Schreiber, Council on International Educational Exchange, New York, New York
Howard Shapiro, Experiment in International Living, Brattleboro, Vermont

John A. Wallace, Experiment in Internaticnal Living, Brattleboro, Vermont

Chery| Wilfong, Experiment in International Living, Brattleboro, Vermont

Resource Staff

John Bowman, Council on International Educational Exchange, New York, New York

John Duley, Justin Morrill College, Michigan State University, East Lansing, Mlch/gan

Patricia McIntyre, Office of Education, HEW, Washington, DC

Pam Mitchell, Institute of Internatianal Education, New York, New York

Workshop Recorders

Mary Adams, Experiment in International Living, Brattleboro, Vermont

Jean Allen, Experiment in international Living, Brattleboro, Vermant
Jeanne’Mello, Experiment in International Living, Brattleboro, Vermont

Jill Potter, Experiment in International Living, Brattleboro, Vermont -
Jane Schaffer, Experiment in International Living, Brattlebcro, Vermont

o
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. Appendix 2

IMPORTANT ADDRESSES

American Council on Education (ACE)
1 Dupont Cirgle
Washington, DC 20036

American Youth Hostels, Inc.
National Campus
Delaplane, VA 22025

Council on International Educational Exchange (CIEE)
777 United Nations Plaza
New York, NY 10017

Division of International Education

Office of Education

Department of Health, Education and Welfare
‘ Washington, DC 20202

Experiment in International Living (EIL)
Brattleboro, VT 05301

Educational Resources Information Cent
Superintendent of Dacuments
U.S. Government Printing Office
Washington, DC 20402

or.
U.S. Department of Health, Education and W
Office of Education
Bureau of Rasearch
Washington, DC 20202
or
General Services Administration
National Archives & Records Service
National Audiovisual Center
Washington, DC 20409

Federation of Regional Accrediting Commissions of Higher Education (FRACHE)
Suite 770, 1 Dupont Circle
_ Washington, 0%20036 -

Institute of lntgrnational Education (I1E)
809 United Nations Plaza :
New York, NY 10017 ’ \

National Association of Foreign Student Affairs (NAESA) \
1860 19th Streat, N.W.’
Washington, DC 20009

Department of State
Washington, DC 20520

World Studies Data Bank

Academy for Educational Development™
680 Fifth Avenue

New York, NY 10018
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SAMPLE INDEX CARD SYSTEM, University of Tennessee

The following series of index cards are ons example of
collecting information about the student to use in the

- /‘

counseling process. .

GENERAL INFORMATION ” WORK

Neme Dete Name Dote

Cempus Address Phane Address: Cempus Phone

Permenent Addréss Phone Permenant Phone

Major Undergreduste 1 2 3:4 Greduate 1 2 3 4 []1yasar [ semester [] summer [] tonger Country(s)
Minor (Please circle ysar) Lenguegs Spesking Comprehension Writiig Yeers Studied
Hobbles, Interests u—
Languege Speeking Comprehension Writing Years Studied [leupr. []term [] hotet [] volunteer other

(Plsese rete YOurssi! under ecch cetogory. Exceilent, Good, Feir,
Poor)

Are you interested in —Study __Work or _Travel oversees?
Why do you went tO go overseas?

Grede Point Averege

Previous Experience

Speclal Skllls

Goal

Know anyone who worked oversess?

Nued essistance?

Detes of Proposed Trip. From To
Remerks
Thank Youl
sSTUDY TRAVEL
Nemo Dete Neme Dete
Address. Cempus Phone Address. Campus Phone
# Permansnt Phon® ee——— ) Permenent Phone

L iyesr [ )181 semester | jspring semester [ Jsummer { Jionger
Country(s) of Interest

Fleld(s) of interest
[] us. [ enroll direct foreign
Languags Speeking Comprehension Writing Yeers Studied

Progrem Interests. [ Jown school’s program
[ 1other school’s progrem

[ Jindependent study et a foreign univorsity
{Rermember: the fanguage of Instruction is
lenguege of the country.)

[ jlenguege study progrems o

[ 1progrems conducted In Engilsh (if aveileble)

[ ] independont study

[ 1other (pleesospecity)
Hovyadid YOu hear of program?

Do you know enyone who studlied overssas?
Nesd essistance?

Ramarks

upas Stpes brpas YHC ISIC ISTCtours (DL StHos SATA

CIEEtrans  Trv. Agt. {X=plen to use, O=bafore)

[ty [] sell

$ [1cht. [] Atfty, []TGC other
Previous [] yes [] no

Univ. Cht. interest [] yos [] no duration dest.

ripas htwch bus by‘cy mtcy cer Y oo other
Plun to teke $ for

Previous trips or knowledge
Hostel [ ] std. [ ] yth, hotel b&b cemp

Guldebooks <

(tength of time)

pension other

Need Assistence

Remarks -

1<
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Appendix 4

ADDITIONAL SOURGES OF INFORMATION ON
TRAVEL AND WORK ABROAD-

Africa for the [iitchhiker. Information Exchange. Avail
able from CIEE, $1, N

Acia for the Hitchhiker. Information Exchange, Available
from CIEE. $2.

Australian Student Travel Guide. Australian Union of Stu-
dents, 344 Victoria St., North Melbourne, Victoria.
Available from CIEE. $1.

Directory of Overseas Summer Jobs, Charles James. Nation:
al Directory Service, 266 Ludlow Ave., Cincinnati, OH
45220.

Directory of Voluntary Organizations in International Vol-
untary Service. Coordinating Committee for Internation.
al Voluntary Service, UNESCO, 1 rue Miollis, Paris 15e,
France. $2 plus $2 for airmail postage.

Europa Camping and Caravanning. Dieter Schmoll. Distri-
buted by American Youth Hostels, Delaplane, VA 22025
and by Campgrounds Bnlimited, Blue Rapids, KS 66411.
Revised annually. $4.00 plus 75 ¢ postage east of Missis-
sippr and $1.25 west of Mississippr trom AYH; $4.50 plus
35¢ for special handling from Campgrounds Unlumlted

Europe on $5 and $10/s Day. Arthur Frommer. Arthur
Frommer, Inc., 70 Fifth Ave., New York, NY 10011.
Revised annually. $3.95.

. Fieldings Super-Economy Guids to Europe. Temple Freld-
ing. Fielding Publications, New York. RWannually
£3.50.

Fodor’s Europe under $25. David McKay, New York Re-
vised annually. $4.95,

Handbook Canada. Amiro-Rideout. Transglobular Founda-
tion3, Box 4054, Station A, Toronto 1, Canaca. 1972, )
Available from CIEE.*S1 .95,

How to Stay Healthy While Traveling. Bob Young, M.D.
and Mary Young, R.N. Young Publishing Co. Availabl2
from CJEE, $1.

International Youth-Hostel Handbook, Volume 1 and 11,
InternationalYouth Hostel Federation, Distributed by
American Youth Hostels, Inc., Deiaplane, VA 22025.
Revised annually. Volume |, $2.60; $2.80 by airmail.
Volume H $2 55; $2.65 by airmail/

Latin Amenca for the Hitchhiker. Informatlon Exchange.
Available from CIEE. $2.95,

Let’s Go: The Student Guide to Europe. Harvard Student*
Agencies, Inc., 4 Holyoke St., Cambridge, MA 02138,
Revised annually. $3.95.

Nepal on $2 a Day. Prakash Raj. Available from CIEE. $2.

A New Journey to the East: Istanbul to Kathmandu for
" $50. Auvailable from CIEE. $1

FRIC o
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Nicholson’s Students’ London. Robert Nicholson Publica-
tions, 3 Goodwin's Cit., St. Martin’s Lane, London,
WC2N 4LL. Available from CIEE, $1.95.

The Official Student Travel Guide to Europe. SOFA, 136
E. 57th St., New York, NY 10022. Revised.annually.
Free.

What is the ISTC? ISTC. Revised annually. Free.

'I:eaching Abroad. Marjorie Beckles. ||IE, New York, $4.

Workcamps. Coordinating Committee for International Vol
untary Service, UNESCO, 1 rue Miotlis, Paris 15e, France.
Free with three international postal reply coupons to
cover postage costs.

Your Future in Jobs Abroad. Elmer L. Winter. Richard
Rosen Press, 29 E. 21st St., New York, NY 10010. 1968.
$4.

Publications of the International Student Travel Conference
and Student Air Travel Conference

The following ISTC and SATA publications are available
from any member organization of the ISTC. The Council
on International Educational Exchange is the only U.S.
member of ISTC, SOF A represents a number of European
members in the U.S.

SATA: Programme of Student Flights. Student Air Travel
Association. Published 3 times a.year. Free.

The Student Guide to Asia. Australian Union of Students.
Available from CIEE. $2.95.

The Student Guide to Singapore .d Malaysla Australian
Union of Students. 75¢.

The Student Guide to Switzerland. Swiss Student Travel
Office. o

Studant Hostels and Restaurants. SSR for the International
Student Travel Conference. Revised annually. $1. .

The Touring Student. NUSTS for the International Student
Travel Conference. Revised annually. Free.
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FURTHER SOURCES OF INFORMATION ON GRADUATE
OPPORTUNITIES ABROAD

Architecture

Engineering « - Science

Schools of Architecture Recogmzed by the RIBA (Royal
_Institute of British Architects). RIBA Publications,
London, 1972. 25 pence.

Arts

American Art Directory. Jacques Cattel Press. R.R. Bowker
Company, New York, 1974, $32.00.

)
Art Education: An International Survey. UNESCO, Paris.
1972. $9.00. {can be purchased in the U.S. from Unipub)

Cinematographic Institutions. UNESCO, Paris. 1973, $2.00.
{can be purchased in the U.S. from Unipub}

International Awards in the Arts. HE, New York.
Y

World Crafts Directery. World Crafts Council, New York..
1973. $25.00;

National Endowment for the Arts, Washington, DC
Cultural sections-of foreign embassies.
Busiress

_ Directory of Envnronmcntal Programs Overseas 'IE. New

International Directory of Agricultural Enginesring Institu-
tions. Food and Agriculturg Orgamzatlon of the United
Nations, Rome, 1968. $3. 50 {can be purchased in the
U.S. from Unipub)

{AESTE, Columhbia, MD. Traineeship pragram

ICETEX, Carrera 3a. 18-24, Apartado Aerco 5735, Bogota,
Colombia. Traineeship program.

Environment

York. 1

World Directory of Environmental Education Programs
Philip W. Quigg, ed. R.R. Bowker Company, New York.
1973 $14.95.

World Directory of Environmental Research Centers,
» Witham K. Wilson, M.D. Dowd and P. Sholtys. K.R.
Bowker Company, New York, 1974, $20.25.

Law

Opportunities for the Development of Cooperative Pro
grams Involving American and European Schools of
Business and Management. David M. Merchant. Ameri-
can Association of Collegiate Schools of Business,
Washington, DC. 1973. Free.

U.S. International Directory of Hotel, Restaurant and Insti-
tutional Schools, 1972.73. Council on Hotel, Restaurant
and lnsmutlonal Education, Washington, DC, 197..
$1.00.

"INSEAD, European lnsmute of Business Admmnstrat:on
Fontainebleu, France

Dentistry

Dentistry International. United States Dentists Going
Abroad. American Dental Association Council on Inter-
national Relations, Chicago, 1L, 1971. Free.

World Directory of Dental Schools. World Health Orgartza
tion.

Education ‘

Fact Sheet on Special Education. Office of Education, HEW,
Washington, DC.

Opportunities Abroad for Teachers. HEW, Wmhx gtur, DC

Internatiana. Schools Services, 126 Atexander St., Princeton,
NJ.

TESOL, 455 Newils Bldg., Geargerown University, Washing-
ton, DC 20057. . ’

¥

"

-
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Directary of Opportunmas in International Law Jok~ Bas
. sett Mopre Society of International Law, Charlottesville,
NC. 1972, $1.00.

Academy of International Law, The Hague, Netherlands.

Centers for European or Internationaf Studies at several
Eurgpean universities.

Free University of Brussels, Belglum

International Law Cénter, 866, U.N. Plaza, New Y&;nk NY.
information about law scholarships.

Library

World Guide to Librasry Schools and Training Courses in
Documentation, UNESCO, Paris. 1973. $9.00. {can be
purchased in the 1J.S. from Unipub)

Medicine
Guide to Foreign Medical Schools. 11E, New York.

international Medical Programs Avzilable to American
Students. Student American Medical Assogiation Inter-
nationai Health Commuttee, Rolling Meadows, L. 1972.
Free.

Medicat Student—How to Go Abrosd. Intes national hdel
ation of Medical Student Associations, Helsinki. 1974- 75

Oversecas Orgamzatlo ns Utilizing American Physicians
Akroad. Association of Amencan Medical Colleges,
Washington, DC. 1971,

World Directory of Medical Schoos. WHO (available from
the U.N. bookstore}

v
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INDEPENDENT STUDY CVERSEAS
by John A. Wallace

A number of factors lead to suggest that o the future we
shait sge mure tather than ess emphasis un indepenuent
study abroaq. For the purpose of this study 1 define the
term independent study s a persod when the student s
rot attending reguidr cidsses al dny fuimai insthitulion bul »
engayng 1n figid study, observation, research ands ot dnary
w15 consonant withk an approved plan relevant to that stu
dent s total undergraduate program . ¢l would eaciude the
oveistas undirected ¢ng unplanned puse expenernue, whidh
while it may be valuabie does not involve study.}

There are three major factors which incline me to feel
that we shatt witness rapid growth «n tho area.

1. The over-saturation of the traditionai overseds institu
uons with itsnerant Amencans. Franse s apparentiy
Liowing the whistie on th trend n 1975, [ts ob
viuus that fewer foreign students win be able to
matnicuiate at Erench unwersities in the futurz, Aud
where France ieads others are bound to foliow.

2. i the developing natons of the world, university
paces ar2 avidiy sought by the jowal popuidtiun, iedv
ing scant reom for U.S. visitors,

3. inLreasag numbers of U.S, colieges and univeisnites
have opened up ther Cretit-gianting systems to off
ciMpus independent study programs, both an the
U.S. and overseas.

T ue develupment of iadependent study OpPOTtumbins
weRrseds 1, huweser, a develupment which shuuid be con
tonicd carefuity by the anvoived sastituliuns and enteted
cauticusty by the parucipating students. A numnber of pras
ng questions nead to be asked.

W dwud B8 cugibie for independent Study vverseas”

The imraed:ate answer to this question can be quite
wctinct-not everyone., Independent study overseas
demands not only the sume degree of intellectua! matunty
eapeCted of the student who Sursuss such werk in the heme

. envnonment, the foreign 1ocuy places a varmty of strains

W0 am ar ber which requere a higines feved of mouvatun
ared maturity.

The author sucgests the follow:ng critena a bung
televant ones 1o spply 1o the student who seeks spproves of
a pened of teregn independent study.

1. The student should Bave previousiy been @ partcipant

Lo cetended (ot feest two of three months) form
- mo:s'\cultural expenence. Provicus expenenci in
the Countey 1o b visited i obviously mast dewirabie.
Alterpatively, there may hava been experence n
wome Athor countty of countrws. Equatty appropruwte
would B 3 bvinuy workuiy study exponence s a u.5.
sutrculture sigruficantly differeat from one's own
tAuch bas been made in professional iterature of the
term camture stk The words have boun thrown
a1 a gensiaton of pusPeclt traveiers ake a bafului
ptewction teom the Orecle of Delphe, “Vatch aut fpl
si

culture shock!” “Don’tdrink the water!” "*The na:
tives will steal you blind!”. Culture shotk may still be
eapenenced by some American students in some en
vironments (1 still recall with traumatic tremors my
furst visat to Caleutta!) but for most young Americans
. Mo.t Overseas settings the appropriate term is ““cul
ture strain”. This | defing as the constant, daily emo-
twnal pressure of functioning as the foreigner in a
saciety whose values and mores are not second nature
to the individual as are those of the society in which
that individual has grown up.

2. The student should be capable of functioning effec
twely in the language of the host country. While sub-
stantial linguistic proyress can be expected during an
overseas year of semester, there should be clear pre-
departure language standards established and adhered
to. An appropriate scale for such standards is that
established by the Foreign Service Institute, widely
refesred to as the FSI rating. Using a range from 0
{for lLittle ot no fluency) to b (for native speaking
flurricy) the FSI rating scale provides a series of de-
seuplive paragraphs aganst which an individual stu
dents abilily can be measured. The FSI ratings for
“Speaking” ability and “Reading” ability are sum:
marszed in Chapter IV. The student who expects to
carty out a completely sndependent study program in
a culture where English is not spoken widely and well
shuuld at the very least enter into that study with
FS!ratings of $ 2, R 2. If he or she expects to probe
aresearch topic to significant depth, ratings of §-3
ant R-3 would be called for. One author would go
even furtter. He revommends that ““a demonsteated
degree of language fluency of ¥SI 3 be the minimum
for an applicant going {abroad)} for the first time and
4 for all others.”

3. The student should have demonstrated within the
home culture and socisty the ability to function inde-
pendently on a research or study project before being
encouraged te atterapt such activity in another gul-
ture. As | indicated earlier, the philosophy of inde-
pendenit study has spread to more und mere schools,
colleges und umiversities, and an increasing nurnber of
youna Americans now have the opportunity within
thetr own country for an independent study course,
quarler, semester or year. Some institdtions will
urrdoubtedly permit more than a year of such study
tor the maturely self supportive student, 1t 15 through
some such expenence on the domestic scene that the
student demonstrates a readiness to attempt indepen-
dent study averseas.

' CP. Biaw ond athers, “Responsimities of the Foreyn

Stholat to the Local Scholany Community ™, Education 4
and World Atfuirs, New York, 1868, p. 73. 1
|
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4, The stu}dent should lay out general plans, i advance,
with ac,;ademnc peers and faculty advisers for the pro
ject!s} planned for overseas. Doing so might have
helped one young would-be scholar from the egregi
ous ercor of assuming that Strasbourg 15 a city in
Germany, because of 1ts Germaruc last syllable, only
to discover after her arrival overseas that her plans for
study of a German education had brought her to a
oIty n eastern France. Intelhgent academic planning
should precede the independent study averseas. The
perspatetic student when overseas 15 far less able to
turn to faculty and classmates for assistance than s
the fellow student back ‘“‘stateside” who can wait un
ul after nine o'clock at might at which time a friendiy
local telephone company will put the isolated student
mi touch with alma mater. Such is denied the overseas
scholar, who s therefore more dependent upon care
ful advance plans, well thought out schedules, and
lists of helpfut contacts. Bright red lights and
“TILT" signs should flash when a student remarhs,
"Well, I'll just wander around and look things over
before | decide what | want to do n my independent
work overseas”. The pins are magnetized agawst hus
ever hitting the educational jackpot.

Va2 above paragraphs both implicitly and exphicitly
suggest that independent study overseas is for the Minornity,
not the majority, of young Amencans. For those who meet
the qualstications, however, 1t can be the most significant
educational wxpenence of a life-time. Hopefully this clawm
will be borne out 1n the pages which follow

What types of independent prowcis can best be effe.ted
overseas?

The easiest and quick®st respanse to this question o 4
negative exclusion  independent study ovepseas should not
be built around resources more readily avatablz ina U S
library than they are abroad  The author has seen far 1o
many American students set off an overseas independent
projects, carryimng with them a hst of books arcund which
the study project 1s based, anly to find that the needed
books were inaccessible 1n the howt country. ULS students
are apt te findd to thew divmay that hibrary privitegus may be
denied them, that necessary translations are aut of print,
thot avermight borrowing ss protubated, or veen that a stu
dent stribe or coup d’etat has closed the Gbranes mdehin tety

A second neadtive meeds also 1o be stressed  ovenn.,
mdependent study activities should avead explasting the
huat natian and its residents for purposes of the study, 1t
even perhaps un apocryphal story, but one thinks of the
Navajo tnbesman wiho remarked recently, "On our resere g
tion, the ool sLemnnsts und sudents autnur Her the cew
dent Navajos”. 1t would be guite eavy 10 puraparass that
commuent in <ome of thi overseas commumtioy where U &
wstitutioes huaee st up study centers und in whaeh they un
courdgie ther stadents 1o carry out suporyeed rescarch pro
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The author recalls one proposed independent study pro-
sect which was a potentially lethal example of this The
young lady who submutted the proposal stated that the
subject of her research was going to be “Suicidal Tendencivs
Among French University Students”. The early pages of
her propasal were relatively innecuous, suddenly one
stumbled over her major intenged data source. This was to
be a questionnaire with a variety of “"prompting” questions,
ending with the request, “Imagine that you are going to
commit suitide this evening, Write a letter to a friend or
family member explaining why you think thes 1s the rdeal
solution to, your personal problems. Surprisingly, this
approach had been approved by her major professor at a
major New England unwersity and 1t was tett to statt mem-
bers of The Expersment’s Scheal for Internationat Training
te convince the young laay that her study was an unwar-
ranted intrusion «nto French culture, capped by a question
fare that concewvably might have triggered someone s sui
cide,

Moving from definition by exclusion to definition by
inclusion, there are 3 variety of types of projects which are
appropniately relevant to oversed, independent study.

1. Picjects which are centered around observation and
analysis of a contemporary society. At home stu-
dents can read books, see films, talk to people who
have visited another culture, overseas study makes it
possible for them to form thew own impresstons
tather than selying upon the writing and editings and
memoRies of others. An outstandmg example of such
projects s the book, Chanzeaux, A Village in Anjou
in which Prof Laurence Wyhie and a group ot his
Harvard undergraduate students faithtully mowror 4
contemparary French community and its recent past
Each facet of the culture was studicd and reported on
by an indwidual student, Wyhe limselt served as o
project advesor and editor. “'Cur main taot bds been
that of participation-abservation. We lived in Chan-
#23ux und recorded what we méarned, Several ot us
kept journaly and field notes.™

2 Projects which seek to build atective learning to sup
plement previous cognitive expieriences. In this cate
gury one would place all thgwe learning experwences
designed to brouden the student’s hnoviledge by en
couraming peesunal iNvolvement st an savironment
out of which has emergud an idea, a ok, g work of
Jrta condition, or g point of viw Previously esdon
ed on the home trant. Ay samples ob.this catedory ot
piojects the mnm-.-mg Sr2 suggested.

A The fine arts student whose previous. contacts witk
Evropean art and ard ntecture have been in the
form of Kodachrome stides and wha has heaid eer
tain Eumpo:an ruacans only on tapusy, will

\

N\
Lusence Wylie. Chanzeaux, A Vilkge in Anjou. Harvard
Unwar sty Pross, Cambnidge, 1966, p xin
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enrge fronm o well-plunned ]ndep&:ndent studly
program with deepened apprecation and know-
ledge after seeing and hearing the onigmals in sty
0. An grechaeciogy mdgor may have acquired 4 greal
deat of snformation concerning exciavetion tech-

W mques, the formation will become much/mors: o

[

part of permanent thought patterns after fine has
participdted in a 'dig’ in Mexico

c. In an Economics course on a U.S, camipls a stu-
dent may read about and discuss the effects of im-
part quotds on forewgn manufacturers, visits to
Woifsburg, Germany, will add significant depth of
medning to what has been studied in Class,

d The man-made sceénery may have changed sinwe
Napoteon s tme, but the student with a dep aites
wst 1n 19th century hastory will breaden his under-
stunthing 1in Muny ways f he or she follow. the
route of the Emperur duning fus exciting and did
matw.  hundred days ot return to power.

Projects which for therr comptetion demand resaurces

AvdildDIE Only n 4nother countiy, Such resources are

lesy apt 10 by stholdniy tshiganiey thdn bumn resuurees,

prople who ive, work and vducate in o different en-
vionment than continentat United States. A student
mught, for example, begin the study of Indw-Pakistan
relaticnis an the home campus hbrdry. 1t probabie,
rowever, that the project may best be “fieshed out
by wndependent study in those two countues, distey

g the assues svhilh separate them and the interests

whieh they share o common.  The schotar thus gets

information first hund. In a simutdr ven, research on
the subject of  the open classtoom  mighs well begu.
wnth Bouks and magazines 10 the United States. Phawe
two uf such a study cuuid werl iInvoive visits 1o sume
of the British schouls in which the concept of  the
opun Classroom” hirst found expressian, -

. Progects, usuany centered around 1anguage and hiera

ture, which for ther fruition require a penod of
vang: working: study g sn a foreign lenguage environ
ment One interesting projeut of thay nature weas set
up by a Freach mejut who sought 1o assess the bngue
e intergenetration of English into Freevh and Freouh
into English. Her program aitimatety snveoived fuve
rounths 0 France, bstening for E.glob words o the
current French vernaoular, then g simdar peood an
Eagland waere she stuyed on the alert tor French ay
qusstions, Io nedher case couid B o study haee b
successful without FSI1 3+ in French

. Projects which hinge on cooperstion frum a partcuian

overseas insttution. Some of th gredtest contolbne
touses Lo the so cailed “"Groen Revolution™ have b
made by the International Rice Research lostituty o
the Pholippines. An agronamy mapr, particulady
woncerned with problems of nce praductiun, mght
vodl feel that the IRR! operation in the Phalippines 1y
the only pluce i the world where he could find theat

-

i‘a

combination of exgenmental science and committed
sesearchiars that alone could rdteh the demands of
his study  Such nstitutions as the British Museum,
the Vaticaa Library, the Scandingvian Peace Research
lnststute, the Hydrographi Institute at Grenoble are
others that come to rnd in this category

Where should students go overseas on independent resgarch
projects?

A good part of the answer to thes question has been sub-

sumed under the piesous one,. Where a student should go
must «n most cases be dictated by the nature of his project.
One wouldn't study riee wulture .n Sweden, the Napolvoric

hundred days * 0 Mexiwo, nor plan on doing peace research

iz the Phulippines.

There are thousands of students in U S, colleges and uni

vesntws, however, whose interests are not highly specialized
and yet who seeh the prividege of independent study over
seds. Many are quite catholic in their tastes and interests,
they have reasonably adequate backarounds o two or three
avademic dreas, they seek and need'guidance on where best
to plan for independent study in a foreign culture For
them there ate a humber of “caveats” which should be
spelled gut at this tire.

)

)

1. Authontanan political systems, be they dentified as

as Fascist, Communist of sume other form of “i5t” do
nut look with favor upon sume areds of study, exther
by theua own university students or by temporary edu
catinal emigrants from the Unsted States. An Amer
ian student might be ternbly eeger to study the har
son between the Falange and Opus Dy in Spain, the
Franco requme would be equaly, eaner to shut all
duurs i the face of such a study. One would not go
o Prague expecting to secure access to any govern
ment-documents pertaining to the “Dubcek spning”™.
It .5 doubtful that the Duvalier regime in Haiti, pure
ar hiy, would welcome an Amerncan student seeking
materal ifm a pohtical sceence paper on “Confession
Techniques of the Ton ton Macoutes™. {The current
student g=neration in the United States, in oty visceral
resction to the war in Vet Nam, has often referred to

Amenika™ as by a fastast staie. The attempt to
puisue scholarly independent study undet a truly
Authontanan regime might conceivably lead some of
our younyg people to put the « back in Amesca, while
hopeiuily not yeiding up any of thet 2eadl to reform
Jnd reorent pgr prontics.}

. Yhote e Woman s Lab engd there are few bberated

WOmRN N Mdny? rabions 1o which o female student
gt gu un an mdependent study program. Once
wutmde North Amenca and Waestera Europe, women
studings Mmay hiod themsetves bach o the 19th cen
tury for even an edatier ote ! nsofar s the nights and




privileges of women are concerned. 1t s true that in
most of the world’s capitals and other major cities,
the flow of foreign visitors and their relatve anonym-
ity have produced a mild degree of homogeneity in
the position of women. Once away from the major
cities i such countries as India, Greece, Nigena, traq,
of Portugal, for example, the woman student might
find that if she smoked, held hands in public, wore
hot-pants or-minr-skirts, or failed to give precedence
to the male of the species, her attempts to penstrate
the.culture for purposes of her study project might Le
completely fruitless.

3. Of equal concern with the postion which another
society takes on the rights of women is its prevailing
attitude on drugs and narcotics. Students whose
personal search for-truth has led them to reliance an
drugs are well-advised to avoid all but a very few for
egn nations. Penalties for "“use and possession” are
high i the United States; they are infinitely greater in
many other nations, where enforcement of stiict con-
trol faws may be 2 matter of political policy (e.g. Yu-
goslavia, Poland, Cuba) or deeply held rehigious betiefs

| {Greece, Egypt, India). -

4. Qutside of western Europe there ara only a very few
nations, notably the Anglophone countries of Atrica,
where a successful independent study program can be

? pursued without at least an FSI 3 rating in the natwe

i language. After what was said earlier 1 this chapter

| concerning the need for language compeiencs, this
pomt is obviously redundant. Experience indicates,
however, that there are many well-motivated students
{and equally well-motivated advisors) who are son-
vinced that their obvious sincenty and love for hy
manity is sufficient to stimulate alf who meet them to
lapse into English. 1tis « painful fact fer us English
speakers to face up to, but only about 15% of the
papulation of the world (and one-third of that 15%
hwe in the United Siates) can function n the English
language. It is equally painful that what the student
has learned in the traditional classroom may fall short
of what he needs in the field. >

“What they are not often prepared for, however, 15

coping vooth the language in the variety of levels, dia-
lects, accents and spicial situations that charactenze
actual e in the country, The language used in the
classroom differs markedly from that enceuntered in
the market place or in ity hall. When the sehubat
finds that his Iangu@ga skill is inadequate and more
language traiming is essental, the despondency and
conws of impinent fadure resuineng feom thes can be
qutte cerous bath for thy mdwadual and the propect.

3 Robert Ward and othurs, “Studying Politics Abroad™,
Lattle, Brown and Co., Bouton, 1964, . 50,

Q
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"1t nray seem to many readers that with this “cave
at” on essential kariguage skills the author secks to post
an OFF LIMITS sign on 85% of the world. ""How can
1 go to an Arabic speaking country? They don’t offer
Arabic at my college.” Actually, with the strides
made in-ianguage teaching during the past two dec-
ades 1tus increasingly feasible for the student to enroft
in an intenswe language program and make sigmficani
progress n a surprisingly cshort ime. One specialist in
this area has prepared a rough table of equivalents in-
dicating how much progress the average student can
expect in a limited pariod of intensive study. Sex
Table 1 in Chapter 1V,

5. There are many nations where the project of an Amer-
:can student may suffer from restrictons of diet and
chmate. The self-confidence of the average young
Amenican confronted with this issue 15 a mixed hiess-
ing. He or she has sufficient maturity and poise not
to be deterred by “"old wives’ tales” ~this 1s a positive
asset  Butf self-confidence produces an attitude,
"Don’t worry abcut me, ! can eat anything they-qive
me,” the result could be damaging snd perhaps cven
fatal. Rural wells, viilage sew2gs disposal, unwashed
raw feuits and vegetables, drinks cooled by 1ce from
the tocal bilharna factory, unpasteurzed darry pro-
ducts-—these are some of the hazards which awart the
student v most areas of Asra, Latin Amenica and
Africa. The student who participates in some form of
groups progiam is assured advice, supervision and
assistance from peers and from those who direct the
erogram. The independent student must rely on self-
discipline, a characteristis which does not always cor-
refate highly with self-confidence, Extremas of cir
mate alco demand a response which is a happy blend
¢« humility, eagerness to learn, and adaptability to
local customs. Vo update an old saw, “[1f] only mad
dogs and Englishmen go out in the ngonday sum,

[there must be a reason] ",

What length is apprapriate for an overssas indepengent

_ Study project?

A rough rul of themb holds that 4n overseas indepen
dent study propet wall requere 20-50% more time than a
simular study ot recearch would consume in the student <
hgme country. Ressonsfor this are obvious. Fiest of a,
there o the language problem-mentionzd above. Secondty,
the stucknt- unless he or she has bad long previous expen
ence o the host nanon—feces the time-consuming task of
waming to teems with a broad spectoum of nuw cuitural pat
terms  Thuse patturns—of diet, ime sense, human relabons,
pratocal, regulatian—all can impinge upon the atnhity of the
studunt to accomplish a self-selected task with normnal
celerity  Thirdly, the independent student is tar from the
usudl souree of geadenmic advice and assistance. He may not
bw: able to ring up tis major adviser and ok, *Can you qive

N
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0 Sume hélp i sthing up an eppontieant with, the Hnder
Sacretary | can't seem 19 get a ward in with he appoint.
ments agvisor.”

1t 13 not the coflege undet gmduu(e alone viho faces a
ume-streteh on hus mdependent study proygiam, E-pecwroed
schaldn have often repurted the same Lhenomeid., Qe
ot them expresid ot thus,  H we Measure edaptuta
1erms or the degree to which ¢ person fegls st heme in 2
fareigh placs 3id dssumie that the effectiveniss of the fucld
WOrker ss posoely asseuiated wath thes foeiing, tnen oot
mun stfectiveness in thix study wgs not allained unld the
fifth or sixth swnto e the told™”

Another phrgsert i somewha ditferently but wth oo
change .n emphass.  For most of us 2esearc ime frued
15 & PIECIOUS COMMOdity. Sume lass 1af Ume] s wevitabie,
15 UL 1o tne sation and in the profidems of persaeai
agjustmant ag«oad which sveryoae musi face amd deal w-rh
for fumseif.”

As was hroughs out eartier, the choice tor :.‘w NG
dent StUGEnt « 1105 2 WIle Ste—a semester ot a year, Yea
long maepondent study Projects uverseas have n e past
ceneratlly heen confined to corege junens and seniors.
They, siter ali, are the ones who have stud:ed & major fizld
10 sufticient duptb to have the background wn educh ann
tensive study can be based. Lresnmen aad sophomor=s o
tie other hand, primarily sngaged as thay are i therr fine
two Years of ‘generai educanion”’, should appropnaigly
setect 1ess intensive and specizhzed projects, most of whih
an2 capabie of completion within an cademic semester.

A tew institutsons permet the student 1o submiit more
than a semester or a year of imogpendent study towards ful
titiment of graduation reqwrements, Onz—Friends Woild
College—has bullt ity entire program around the thess that
the student snoutd spend nearly ai of his undergruduate
YEars w a series of foreign environments. in doing so, Ruve-
evirr, that nstiiution has often been guiity of sending stu-
dents abfoad with the feelng that other societws wuuid
make few demands un them becauwse they waouid be ouvng
oo rapidly trom Mesicu, to Kenya, 1o Britain, to Indig, o
Japan to have time to Jearn ihe local language or adgpt
themselves 1o locd cuitus patterns, The adaptive, self
dincipined, selfmonveted student emerges from an exper,
ence sueh gs that of Friends World College with a broad
eduLation and a Oeep sense of invoivement i humanity, the
1% weil batanced student drops aut, turns wward rather
than oulwdid, OF  gOCS Ndlwe 1 any particular couniry
which appeats to tim mure than the othery

4 Dennison Nash, A Community i Limbo”, ladiana Uni-

versity Press, Bloomington, 1970

5 ward. Op. et p. 62

§enat s the wust of wverseas :ndependent sauu, ?

Iraplicit . the guestion of enst is the unstated « orol)ary,
are such exuenefices asaitable o 1y to thd Well\o do :tu
dent, There are two types of cost fautess mvolw?d’dl‘ect
wat-0t-poset costs for transportation, haus .y, food, enter
tainment, medicai care, cte. «nd yndire.t cvechead coss of
the student’s home institution.

Laect costs wa generally ea.y to cadamate 0 advauce,
Any travel agenty Cav RIOviuc estimai?s on .nternatmnc!
traver Losrs, Sunce indegpendint study nrograims abruad arg
usually of such lengti as to place them cutside the limits of
the vatous 24 Ne excarsion fates, the widependent studetit
will ovien ens) up pdyng mode for travel than the summur
udvsung foitow sturdent who stay: within the 45 or 60 day
upee; hmit on excarsion fares. Unless these special fares
are availabie, the student siould plan on an average of T2
per mile for intarnaticta! travel costs, The dream of getting
& job on a ship or buying a cheap freighter passage dies hard~
2440 8t seven o 21ght cents 3 mile airhines are cheaper tna'\
freiohiers and the maritime unions take @ jaundiced view of
colizge students who seek shipboord jobs and would thus
deny employmens 1 a usion member.

Once overseas the wandering scholar {or the nonveander
ing one) will usual'y fing housing avaiiante at rates ranging
fiom $3 per day in countries such as Mexico or India_to as
much 35 $6 810 i high-cost countriss such as Sweden,

Italy or Jupan. 1§ austerity 15 the goal, 1t can be done tncre
cheaply - but austerity can carry with il squalor which
may .o the leng rua forcg the assatic studant to spend on
medicet care all that wes saved by upting for the cheapest
Jvaidable room und hed. 1ts largely a matter of taste.

Even more closely related to taste 1s the matter of fond
casts The U.S. stugant going overseas is well advised before
going to purchase an International Studert Identivy Card

With such an identificaticn in his packet orw may ke eligible
to eat w0 the student iestauiants subsidized by many foteign
guvernments ond unxsiaties. The least on2 can expect & to
tene it from spevial student admission 1ates to many ovet
seas cultural events and institutions,

Vusth of without a student identity card the stedent
b suld count on a Cady meal budget ranging from %2 00 per
Jdy tw as much as $6.00 per day. Much depends on how
many meals are seif prepared as against those purchased i
iestaurants, A passing word to macrobiotic disters and
natural foot enthunasts - it may be a lonely time uversess,
there are few places i the world where such cuising is avail
able.

Local travel tn pursuit of the study project, or for recre-
ational purposes, will almost invariably be checner overseas
than in the U.S. Public ground transportation-by rail and
bus 1s widely available and rarely does its cost average more
than three or four cents per mile. And whether riding a
Gresk vintage bus of the early 1930's, Japan’s Tokkaido
express trair, or the SNCF commuting train from Colombes
to Paris, the student 1s involved more deeply in the host cul-

Gl '

ERI!

Aruitoxt provided by Eic:




ture than by fly:ng over 1t at Mach .90 in a Boeing o Duug-
fas alusrgmum tube, o

Pubhic t-ansportation 1s widely subsidized in the rest of
the world; so ‘= medical care. The careful student will se-
cure before departure some form of iliness and accident in-
surarce, costs for which range from $5 to $10 per month,
The differcnce is reflected in the extent of coverage, not
e coverage for accidentzl death or that unlikely event so
dear to the hear’s of insurance salesmen “loss of both eyes
and both arms”, Lut the basic coverage of expense growing
out of spraned ankles,(u nforeseen appendectomues, fore
seep gastro-intestinal ariments with such coy names as
Delhi belly, Montezuma’s Revenge, and Turkey Trots, or
heat exhaustion. .

Carefu! hudgeting for overseas independent study also
redpires an allowance for admissions and entertainments.

heughe such actwvities are generally zheaper than one would
expect them to be i the United Staies, their very cheapness
often tempts the student sats far more plays, museums,
concerts and other gvents thar wculd be indulged in back
on hnme campus. Such a spending money item in the bud
get alsc covers laundry, postage, books, gifts for friends and
relatwes, ard 2 reasonaple amount of socializing.

The direct expense package thus adds up to total costs
ratner <lose o boarding student costs at public U.S. colleges
and universities and somewhat less than costs at a private
institution.

Budget Guidelines -One Semester

Item Minimum Maximum
International Travel $ 400 $1,300
Housing 320 550
Food 200 550
Local Travel 40 200
Medical ana Insurance 30 50
Pocket Money allowance 150 300
$1,140 $2,950

The minimum figures above apply to nearby countries in
Latin America and western Europe, the maximum would
cover travel to any point in the world and a comfortable
standard of living while there. Most students will end up

tween the minimum and raximum figures, closer to the
former than to the latter.

To the direct costs of the overseas program must be aud-
ed the charges for the indirect and overhead costs of the
college or university which the student attends.or which has
approved the overseas program. In some cases there will be
no such charge; the college will permit the student to with-
draw for a sernester or a year, allow complete freedom in
setting up & program, and award academic credit on the re-
turn. Most institutions, however, have discoveted that there
are costs involved in overseas independent study projects
and have set up a scale of fees to assist them in meeting these
costs, Initially, there are instructional costs involved in en-
couraging one or more faculty members to devote consider-
able time to helping the student plan a program.

v
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At the other end, there are time-costs invelved for the
same or other faculty-members who are charged with evalu-
ating the student’s overseas work and deterrmining what
credit, if any, 15 to be awarded. In between come a variety
of what might be termed fuzzier costs. Did a late decision
on the student’s part to enroll in independent study cause
an empty dormitory bed which the college might otherwise
have filled? Is the student permitted to take with him any
college-owned books, periodicals, research papers, to assist
the oversvas work? How often while away does he or she
write for advice, submit progress reports for evaluative pur—
poses, expect a visit from an overseas faculty member? |s
financial aid provided by the college while abroad, even
though academic credit is uncertain until the post-return
evaluation. If so, 15 the college gambling scholarship money
which it could better controt by investing in a campus-based
student? All these are issues which confront the institution—
and for which it may levy an appropriate charge.

One institution with a heavy program of overseas inde-
pendent study programs, the School for Internationat Train-
ing of the Experiment in Internatronal Lving, reports that
students who transfes from other colleges into 1ts overseas
programs for one semester pay an average overhead fee to
thewr parent institutions of just under $100 per semester.
This s for an “open™ program. |n the case of a '‘closed" pro.
gram, as for instance that of the Unwersity of lllinais, the
indirect costs are covered by requiring the student to enroll
in a course labelled LLAS (for Liberal Arts and Sciences) 299,
The tuition paid for this course registration is presumably
set at high enough level to cover the indirect costs which
the univers:tyé'ncurs through its program of independent
study abroad.

Summary

1f | were asked to summanze this paper with one word,
the word | would use would be “care’’. Obviously what | am
p'eading for is that the SECUSSA advisor exercise care in
counseling students who seek an independent study oppor-
tunity overseas. Care must be shown in selecting students,
in defining appropniate projects, in assuring the ability to
sommunicate in the host language, in planning budgets, in
selecting an area, and in evaluating the work performed.
Independent study is apparently a permanent and desirable
facet of U.S. higher education. What needs to be stressed is
that no study is quite so independent as that performed
many thousand miles fram the home campus in a new cul-
ture, a foreign language, and without the institutional
supportive resources that characterize group programs. For
the appropriate student it can be the most significant educa-
tional experience since the first grade—the function of the
foreign study advisor 1s to identify and assist that appropri-
ate student. \

€ Christopher G. Duffy, "Individualized Overseas Programs
for Undergraduates”, International Educational and
Cultural Exchange, Vol. VII, No. 1, Summer 1971,
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LEARNING HOW TO LEARN THR H A CROSS—
CULTURAL EXPERIENCE

« by John S, Duley

_Some Common Goals of Cross Cuitural Learning and
Assumptions of thys Paper Relative to the Best Learning
Constructs: ‘

. A. Somexommon goals of cross cultural learning are to.

1. Help people improve thesr abihity to function effec:

tively in a soc\al environment different from the
one they. are familiar with.

2. Help students identify and describe the values of
thetr own culture, those of another culture and be-
come aware of the effect these have on behavior,
individual and corporate.

3. Help people become aware of their own values, the

importance th2y have for their own behavior and

evaluate them by comparing them with those held
by other people.

4, Provide the opportunity for students to tearn about
the socio-political-economic-aesthetic aspects of

_another culture by direct experience of them.

5. Help students use the experience of another culture
for their own personal growth and development'in
decision- makmg,"wrmeﬁ‘commumcauon, self-
understanding, and self-reliance.

B. There are certain assumptions we have madedin con-
structing the cross cultural learning experience in Jus-
tin Morrill College. These are:

1. People need a means for structured reflection in
order to maxinmze the learning available to themn
the cross cuftyral setting. '

. Most people/pursue a ““wait and see” policy 1n a
strange social environment rather than undertake
self initiated inquiry.

3. In a cross-culturai environment, the learning 1s max-
imized to the extent that individuals are on their
own and are responsible for their own actions and
learnings.

4. People learn best in an open, flexible situation i
which the emphasis 1s on self«nitiated learning
with a hmited basic structure of accountability g
provided.

5. People tearn best by trying to figure out on thexr
owr how to tearn before you tell them how others
have done it.

Educational objectives of the expenential component of a
cross-cultural learming experience. Objectives related to
cultural understanding. Students should impruve the.
abilities in:

1. Perception.

2. Reading non-verbal communicatiori.

3. Value Clanfication.

4, Information source development.

5, Cultural undzrstanding.

Obijectives related to pefsonal growth and development.
Students should improve their abilities in:

1. Written communication.

2. Decision making. ’

What the student needs to do to maximize the learning
that is possible in a cross cultural experience.:

A. Record what goes on by keeping a journal. A journal
is what I'would call "personal writing”, i.e., you write
down what has meaning for you, why, and think about it
with pen in hand. It is a written record of observations,
reflections on and feelings about happenings, ideas, and/or
questions. It is a very significant means of self exploration
and discovery in which you write about your innermost

“thoughts and feelings, not for some other eyes, but for your
own. It provides the opportunity to be harshly honest with
yourself and to get it out into the open in 2 way less costly
than revealing yourself to another person. For some people
a journal is a.writing practice book and it can be of great
significance to anyone who wishes to develop his skills as a
writer and communicator. For this purpose you try out
various ways of expressing thoughts, experiment with the
power of different words and forms. t do you write
down in a journal? Frequently the bmtries are records
of observations, feelings, random notions, family and per-
sonal things. Here are some suggestions from Keven Bridge,
a writing teacher 1n Justin Morrill College. “'Give some time
to serious philosophizing, try to define the goals and values
that really matter to you, describe your roommate, ‘ist
your complaints on a bad day, the things you are grateful
for on a good day, describe someone you lpve or respect,
describe the same scene when\in two different moods, jot
down and comment upon striking quotations, describe your
reaction to a movie or a book or a play. Copy out signifi-
cant qugges from a book and comment on them, analyze
some popular singer or groups, or popular poetry, record
your dreams, record and comment on significant ideas from
books and courses.” This kind of personal-writing can and
should help you pull together all the seemingly conflicting
stimuli which bombard you, from a passage in a textbook in
Asian history to a conversation in the Grill, from a lecture in
a letter from your parents, from the President’s press con-
ference to the songs in a new album: stirnuli which partly
illumine, partly define each of us and then restructufc and
re-order our perception of reality. But you have got to do
more than record these smpressions. You've got to invest:
gate theyr importance, the.t \nfluencs, the psychological
reality they represent. You do this kund of investigating by
asking yourself questions about their meaning and trying to
write down some answers which satisfy you at the moment.

Since not everyone finds keeping a journal a practice
they come by naturally, let me suggest a much more limited
kind of journal to keep as an aid in mammlzmg learning
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while in the field. 1t is a method developed by Dr. Helen
Grave~ 1 Political Science professor at the Univérsity of
Michigan, Dearborn. She asks her students to record four
things i~ their journals each day" a perception, feelings, one
question you asked of the people you work with or live
with, and a fantasy.

B Work on cross cultural learning skills and on skills
related to personal growth and development. Most of the
skills | indicated egflier are related to cultural understanding
and the development of those individual skills wilt i improve
your awareness and understanding of the structures and the
values, feelings, ard attitudes of people in another culture
and the ways these influence behavior. The first of these
has to do with improving your perception. This means that
you have to learn how to make and record observations tha
are factual and accurate and which convey the meaning and
feeling tones of envifopments, events, and states of being.
Another has to do with\developing information sources and
networks. You havl to be able to identify likely sources of
informatior; evaluate their dependability and usefulness
and develop an inter related network of key informants and
sources within the social environment. One way to evaluate
your capability in this is through the use of the Critical Inci-
dent Technique. You should be able to describe the process
by which you developed an information source network,
plot it on a flow chart and evaluate the network indicating
possible sources which-could be added or other leads which
might have been followed up. Another competency which
will help you in cultural understandingyis value clanfication.
By values | mean those convictions and priorities which are
a sugmf:cant part of the bases for an individual’s or society’s
decisionsor actions. You should be aware of your own
values and value commitments and understand-those of
other individuals and cultures. One way to become aware
of your own values and those of another culture 1s to 1dent-
fy decisions you make while in the field which are difficult
and imfwhich the difficulty stems from conflicting personal
values. Qnce you identsify the conflicting values you should
describe why you hold them and how they came to be im-
portant to you. Having gained some experience in this you
will be able to identify situations where the values of your
culture are in conflict with those of the culture in which
you are a guest. You can use the Critical Incident Technique
as a means for reporting the analyses.

The reading of non-verbal communication is an impor-
tant element in cultural understanding. Messages are com-
municated hoth by the physical and social environment and
the body language of people. You can improve your capa-
bilities in reading non-verbal communication by consciously
working at it. You should try describing various environ.
ments and thehood they convey, and hypothesize as to the
possible messages being communicated. You can check
these hypatheses-out in a couple of ways:* compare your
ideas with two other foreigners and by discussing it with
two inhabitants of that social environment. You can do a
similar thing with. people-related non-verbal communication.

E
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Describe an incident in which you are not sure what is being
said by the mannerisms and gestures you observed, hypothe-
size as t0 their possible meanings, chegk them out by com-
parison with the experience of two other non-residents of
that culture and by applying the hypothesis in two other
similar situations to see if they explain the behavior ade-
quately. Again the Critical Incident Technique can be used
for*reporting and analyzing your attempts to use these skills.

What kind of preparation can a college provide for this
kind of learning? | would say that there are four basic
things which can be done. clearly define your educational
objectives, give students some means of structured reflec-
tion, teach them how to use it, and simulate what you want
them to do while in the field. We do the simulation in part
by dropping students off indwiduaily n smail Michigan
communities for a day and ask them to use their own 1mag-
ination to learn as much about that community as they can
in a day’s time. At the next meeting of the seminar we ask
them what techniques they used and tell them what sociolo-
gists and anthropologists do in studying communities.

As a culminating part of this type of learning experience
I think students ought to be asked to report by some
means the learming that took place through this ex-
perience. | think they should use their journals or critical
incident reports, if they used that technique, as supportive
evidence in a report in which they indicate what they learn-
ed about the other culture, their own and about themselves.

Critical Incident Writing (sample sheet for students)

While you are in the field, you are expected to write
critical incidents, narrative type and shorter newspaper
type.

A critical incident is a brief descrlptlon of an event in
which you have tried to use or apply one of the cross-cul-
tural skills in an jncident or situation that involved you
directly. Thds€ skills are:

1. Information Source Development: The ability to use
many information sources within a social enviran-
ment. The student should, therefore, develop infor-
mation gathering skills such as observing, questioning
associates and chance acquaintances, and listening ’
with care.

2. Cultural Understanding: Awareness and understand-

* ing &f the structures and the values, feelings, and atti-
tudes of people in another culture and the ways these
influence behavior.

3. Intempersonal Communication: A person should not
only listen well and speak c|ear|y but also be sensitive
to non-verbal communication, i.e., the messages avail-
able from physical movements, facial expressions and
the quality of face to face encounter.

4. Commitment to Persons and Relationships: The abili-
ty to become involved deeply with people: to be able
to give and inspire trust and confidence, to care and
take action with and for them in accordance with
one’s concerns.
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5. Decision Making: The ability to come to conclusions
and take action 1n spite of inadequate, unrehable, and
conflicting information. In making decisions in a cross
cultural setting a person must learn to trust feelings,
searching for the best possible course or the most
viable alternative.’

6. Self-understanding: Awareness of and insight into
one’s own learning processes, strengths, weaknesses,
successes, failures, prejudices, values, emotnons and
goals.

7. Seif-reliance: Independence, autonhomy, resiliency,
willingness to accept responsibuty for one’s actions
and education, receptiveness to new experiences and
ideas, confidence in cne’s self and abthity to function
independently. !

Addstional Skills For Those Who Choose A Fieid Study
Involving Social Change:

8. Commutment to Causes. The abiiity to become tnvolved
in causes and objectives embedded in the here and
now and embodied in the groups and persons in the
immediate social environment.

9. Problem SoNing: In working with others, the ability
to define problems, develop and test hypotheses,
collect information from the social environment,
make and carry out decisions that overcome barriers
to common goals.

To write a criical incident, select an incident or event
that happened to you and then identify the most appropri-
ate skill {(decision making or cultural understanding, for ex-
ample). Be sure that your "incident” is indeed a single inci-
dent and identify only ope skill. State the skill early, either
at the top of the page or in the fusl sentence of the critical
incident. e

Secondly, state what was at 1ssue in the mcndent Was it
a probiem to be sotved? A decision to be made? Action to
be taken? A mission Or task to be accomplished? Contro-
versy to be settled? Opinion to be arrived at or an under-
standing/agreement to be reached? Be sure to say specifical-

_ ly what was atissue. In other words, say "'l needed. to find

out how to get across town with only 5¢ bus fare” instead
of *’| had a problem to be solved”.

Next, describe all of the relevant surrounding circum-
stances and provide ail necessarybackground information
that the reader wiil need to fully understand the incident.
This may include place, occasion, social-contexts, ime of
day, weather, and people. When you mention people you
may need to ncjude age, occupation, sex, attitudes, nature
of their invoivement i1n the incident, their relationships to
you, to eath other, etc. :

After providing ali the background information and ex-
plaining the situation, describe as specifically as possible
what ycu did in response .to the above circumstances, parti-
cularly in terms of the skill you were trying to apply.

Finally, wnite a brief analysis of the incident by {a) indi-
cating in what ways this incident was a successful or unsuc-

.
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cessful demonstration of the skill you were trying to apply
and {b) writing a summary statement describing the follow
ing for the skill used=

1. Information source deve/opment Summarize the
process which you went through in the deve|opment
of your information source or network.

2. Cultural understanding: What Understanding or in-
sights into that culture or your own did this |n0|dent
give you?

3. Interpersonal communication or commitment to per-
sons and relationships: Summarize the development-
al process in the communication or the development
of commitment.

4. Decision-making: Summarize, in so far as possible,
the information source development that took place,
the alternatives and consequences you considered,
your values that influenced the decision and what
kind of decision-making strategy you were engaged in.

5. Self understanding. Summarize the insight about
yourself which the incident provided including the
values and goals that became clarified.

6. Self reliance: Summarize how the incident helped
you develop more self reliance.

There are two types of critical incidents, newspaper and
narrative. The newspaper type covers ali of the above points,
but doesn’t go into a great deal of detail about your feelings
and attitudes as the incident unfolds nor provide as-much
background information. It covers the facts as completely
and concisely as possible. The narrative type is as thorough
and detailed as possible, somewhat resembling a segment
out of your autobiography, including your feefings,
thoughts, and attitudes and as best as you can judge, those
of others. You will-go mtoj?eater detai! in background

_information and your description of the surroundlng cir-

cumstances. Generally, the newspaper type critical incident
averages 17 pages, typed, and the narrative type averages 3
pages, typed.

Incidentally, “crit..al’ is something of a misnomer. A
suitable incident need not be earthshaking or traumatic. It
need only be significant in some way to you and_ be related
to one of-the skills listed above. It may be an incigent that
is typical of something you’ve learned or makes you aware
of a change that is taking place either within you or your
situtation. And it may be something that didn’t seem very
important at the time but a few days or weeks later you
realize it was significant in some way. Remember that it
doesn’t have to be a successful demonstration of the skill-
you're allowed to make mistakes and even blow it com
pletely. And it may be just as important because of some
thing you didn’t do as something you did do.

A couple of points to remember: (a) always state a skill
and narrow it down to one, (b} make sure your description
is about a spRcific incident, not a general condition or an:on
going problem; and (c} don’t forget the analysis at the end,
including whether or not it was a successful demonstration
of the skill and why. .
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THE ROLE OF LANGUAGE IN AN OVERSEAS EXPERIENCE

by Alvino Fantini
School for International Training

¢

The proliferation of overseas programs for Amenican stu
dents has raised numerous questions concerning the need for
language study beyond those tongues_traditionally offered
by our colleges and universities. The hanguage need of
students who go abroad also challenges the traditional
approach and content of our foreign language courses and
their means of assessment. Increasingly, we are obliged to
re-examine and reassess offerings in an effort to fumuiate
new courses appropriate to the needs of those who find
themselves requiring language for use in field situations.

Happily for tihose going to countries like France, Ger
many, Bpain, etc., language courses provide some exposure,’
adequate or not, to the required tongue. However, in too
many other cases in which exchange programs take young
Americans abroad to countries such as India; Yugoslavia,
Poland, Holland and others, we find that little provision or
thought has been given torproviding for the language needs
of these students Most commonly an altogether casual atti
tude is prevalent, like, *'Yes, it would be nice to be able to
study Polish, but ' Toeo often, those responsible for
such progrdms have not thoroughly examined theu objec
tives and faced head on what components should form part
of the preparation mdlspensablg for students - for Yugusta

via just as much as for Spain.
" ltiscertainly true that individuals may learn and grow
through cress cultural ekposure, even if that exposure is in
their own language. However, it cannot be denied that
much is missed when the particapant in that exper.ence does
not pbssess even a minimal knawledge of the language of
the host country  On the other hand, if one were to accept
even a weak version of the-Whorf Sapir hypothesis con-
cerning language determinism and relativity, one would have
to admit that language becomes an indispensable too! for
learning about another culture on its own terms. One can
only acquire the world view of another people thiough theis
language medium, not through one’s own.

Acceptance of this statement would ultimately lead us to
the conclusion that language should indeed form an integral
part of preparation for entry into another society. Yet even
if one accepts ths on a philosophical lave!, we Wuld all

readily acknowledge the difficulues of actually p!:)vnd.ng lan-

guage ingtruction especially in the amounts desitable.

Hence the implementation of language trainirg will certain
ly always fall short of our requirements. But that 15 not to
say that the problem needs to be overlooked entirely. Some
thing—even +f only the bare mmnimum -can and should be
done!

At most, one would need to determine the acceptable
language proficiency level necessary for the student to get
the most out of the overseas experience. Statistics from the
Fareign Service Institute {FSI) all too readily point out the
amount of input neaded to achieve various levels—~inputs
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that usually require hundreds upon hundreds of hours of
study. {See Chapter IV.] What can be provided, then, inevi-
tably falls short of the desired input. But to give up aito-
gether or not to acknowledge the need s far worse.

A variety of things can be done. For example, requining
students lor at the very least, encouraging them) to do self-
study, enbage a tutor, take a course at another institution or
at a commercial language school, enroll in courses tn-coun-
try, or organizeyour own brief pre-departure courses, are ali
possible considerations. At the very least, the importance
and significance of {anguage to the entire experience should
certainly be stressed in hopes that the ;tudent will become

_ motivated to look into alternatives personaliy.

If courses are in fact available on the same campus, or 1f
they may be organizéd 1n an intensive program just prior to
departure, what should we look for? The traditional ap-
proach to ianguage study, concerned phimarily with the
technological aspects of language {such as noun declensions,
verb paradigms, tense forms, etc.) ts not enough. We are all
cagnizant of the fact that for the most part this knowledge
does not necessanly transiate into useful skills. Our search
shouid consider a course rather in ""communicative compe-
tence”’, not merely in language. This term seems necessary
siice we are concerned with far more than just language.
That is, we are concerned not only with the mastery of lin-
guistic elements, but also with the stydent’s ability to per-
form specific tasks {like being.able to take a bus to the
Piaza Espana, purchasing items, ordering a meal, etc.} as weil
as to use the language appropriately in a given context.

Broadening our concerns to communicative competence
also means a different approacn to i1ts assessment. Tradi-
tional language tests reflect traditional language courses in
their exclusive concern with the testing of linguistic items.
Yet neither the traditional language COYrSe nor its assess:
ment indicators insure that the student can ndeed perform
appropriately abroad. Letter or number grades of A, B or
C. 80 or 95, and not even percentile scores taken from na-
tionally normed tests, tell us anything sbout the student's
ability to speak and understand the language. Information
such as two years of college study or four years of high
school Spanish tell us little mota. For this reason, other
systems are needed. The Peace Corps and The Experiment
in International Living, for example, adopted the scale first
developed by the Foreign Service Institute {FSI) which has
far more significance in telling something about the level of
language use. Once understood, the FSi scale, which ranges
from 0 to 6 {from zero proficiency to native proficiency),
conveys tremendously useful information which actually
describes how well a student can use the language 1n ques-
tion. [See Chapter 1V.)

Furthermore, if we agree that the objectives of a course
in communicative competence are broader than a course In
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language, then none of the available tests—departmental lan
guage tests, the usual teacher criterion-reference tests, or
nationally normed achievement tests {the MLA Cooperative
FL Tests included)— serve our purpose. What we need is an
instrument which judges the student’s use of language, his/
her ability to perform specific tasks (no matter how he
massacres the subjunctive form), as well as the knowledge
of specific linguistic information. The third point just

‘hsted, however, 1s usually the first and only concern of all
other language tests. Only such a three-pronged instrument
would be comprehensive enough to assess the differing kind
of language eéxperiences of the student who goes abroad

from those of the student who stays behind in the classroom.

Such an instrument permits the inclusion of the exchange
student's uniquely different objectives, 1t may serve as a
guideline for keeping one’s eye on the objectives as the ex-
persence unfolds, and it may serve finally as a measurement
tool for determining whether or not the expressed objec-
tives are accomplished by the end of the experience. The -
tool may be used and shared by the student and faculty
joiftly. It-becomes an explicit statement which serves as a
focal point for discussion at various stages during the pro-
gram.

Finally, a course 1n communicative competence, |f offer-
ed intensively yust priorto departure, should and must as-
sume its proper role within the preparatory orientation. |f

one views orientation as a process, one must.not neglect the’

fact that language acquisition is also a process. As one
moves aleng the continuum from one puint to anothey, the
need for fanguage soon becomes apparent, somewhere along
this continuum, just as 1t eventually becomes.indispensable
tor continued progress toward the end goal. The meshing
of language and orientation 1s a natural one in the samme way
that language teachers often speak in the same bieath of
fanguage and culture. The problem is that too little has
been done on the programming level to insure that the two
ate indeed integrated. Most anthropoiogists would agree
that all human behavior originates in the use of language.
it was language which transformed our anthropoid ancestors
into man and made them human. In this sense language is a
major part of human culture, Yet most language courses )
limit themselves almost exclusively to dealing with language
technology and only peek out from time to time at culture.
_ Conversely cross-cultural orientation often considers many
aspects but too often overlooks language.

Those of us involved in preparing students for study
abroad should certainly recognize the need to broaden the
scope, then, not only of the language courses but also of
pre-departure orientation programs. Those of us concerned
with cultural orientation must also be concerned with lan-
guage, just as teachers of language must also be concernad
with its broader context—cuiture. Our charge, it would

seem, is to bring these two areas together under one roof

Finally, some thoughts to consider:

(1) Courses should be viewed as a transition from a
teacher-centered, teacher-dominated situation to one
in which much of the responmbuluty is transferred to
the student for his/her own |earn|ng The student will.
continue to be a language learner in the field long after
formal separation from the teacher.

{2) We must view our course as one which has a be-
ginning, but nqend. Language learning again will con-
tinue afte: +ormal termination of ciasses. Consequent-
ly students need to be prepared with simple techni-
ques so that they may continue to learn in-country and
so that they may maximize this |earn|ng

(3) We should identify immediate ’ survuval” needs,
especially for beginning students of a |anguage We
must prepare students‘for these basic situations rather
than follow the prescribed syllabus of a given text or
college course,

{4) Teach communicative competence, not language
technology.

{5) We should view learning as a process with the
content variable in accordance with the needs of the
participants. Once we have identified significant

steps along the continuum, we will need appropriate
assessment tools to know when we have reached them.
(6] Goal-setting as well as evaluation should be ac-
complished through joint-student/staff efforts. Facul-
ty alone should not determine the objectives nor the
means of assessing an experience unique to each indi-
vidual as is normally the case in a field situation.

This paper may provoke more than mild controversy.
However, it is hoped that the statements made will serve as
a challenge to re-examine what we are doing when we send
young Americans abroad and what are our responsmolmes
and commitments in so doing so that we may work consis:
tently toward what we have spellgd out as our phllosophlcal
tenets, whether or not these are fully achieved. This is not ’
unlike the oft- quoted statement that “ideals are like stars
that guide us”, and even though we may never reach them,
they nonetheless help to illuminate our path.

-~
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CHECKLIST OF BASIC QUESTIONS FOR EVALUAleN'J

OF PROGRAMS ABROAD

" TYPE OF PROGRAM
Is the program travel only, study only, or a combination?

LOCATION OF THE STUDY PROGRAM
. Is the program given at a recognized foreign univer-
sity, teacher training col|ege”or high school?
. 2. Is the program given in the foreign country at a U.S.
accredited college or university campus?
3. Is the program given at rentad facilities not partof a
recégnized fareign higher educationaj institution?
4 Is the program without aspecific location?
5. Are living condntlolg,rdescnbed dormitories, natnve )
families, hotels, pensions, etc.?

RECOGNITION OF PROGRAM )

1. Is the program given by a recogmzegfformgn univer-
sity? . )

2 |s the progrﬁn given in the foreign country by a U.S.
accredited c tlege or university?

3. Is the program given in the foreign-country by a U.S.
type college not yet accrediied?

4. Is the program given by asecognized non-profit foun-
dation?

Rels the program given by a U.S. professor in collabera-
tion with a commercial organization?

6. Is the program given solely by a oommermal organiza-
tion, or other group or institution?

QUAL!TY OF PROGRAM
- Has the program been in upsration for some tume?

2, Does the program enjoy a good reputation n the U.S.?

3 Can the sponsor be coatacted easily through an office
or only through-a mailfng address?

4 Are the names of fori r participants and teachers

,supplied upon request for further contact?

5 Do leaders ard instructors receive commissions for
securing participanis? How many will be accepted In
the program?

6 Have the program aims been precisely and claarly des
fined in the written descriptive materials, including
course content?

. 7. Is infermation on fmancial backing of program avail-
able?

8. Are the physical faciities used for the program de-
scribed in the briefing matenals, noting location, class
room size, etc?

9. If credit 15 gwarded, how midch?

10. How is the academic work evaluated?

11. Are trunscripts 1ssued?

12. 15 the program recognized by the callege to which
“you expect to returnan the U.S A.? s credit allowed
or must validating e aminations be passed?

ADMISSION REQUIREMENTS FOR STUDY PROGRAM
1. How are participangs selected?
2. Is age considered?
3. Are admission requirermunts selective?
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4. How much previous education 1s required?

5. Is the level of proficiency in the language of instruc-
tion clearly s.a*ed? Will additional language training
be a part of the program? Or will instruction be gwven
entirely in Enghsh?

6. What is the original deposit and when must it be pa:d?

COMMITMENT OF SPONSORING AGENCY TO THE
PROGRAM
1. Cost. Which services are covered? Which are not
covered? Is an estimate of additional expenses includ-
ed in the brieting materials? . | .
2. Refunds: In the event of cancellation, when and how
is 1efund made? How much? Untif when can 3 purti-
cipants cancel and for what reasons? If program is
canceled by sponsor is a full refund guaranteed?,
3. Insurance: s it provided? Does it covethealth,
missed flights, baggage, liability? What does Jtcos?
What terms are available? Who is the i msuranoe carrs-
er? Does the insurance guarantee financial responsi-
bility for'the program?
4. Orientatioh: s it offered? Where, how Iong? What
s included? What is cost if not ircluded in overall
price? 4

SOCIAL INVOLVEMENT OF PROGRAM

1. What are the methods offered for mesting the native
people?

2. What are the local travel arrangements?

3. What type of local housing 15 offered?

4. How much tirfie 15 devoted to social involvement? )
What opportumities are avaifable for discussion, inter-
pretation and increased undergtanding of the locai cul-
ture? .

5. Is there a tequired commuitment to in-group tnins and

other activities?

. Are there specified leaders? Who are they? How dre
they selected?” How long have they served? Are they
an all or only part of the program? Are these leaders
or say professors paid for recrusting students or are
they on straight salary?

TRANSPQRTATION FACILITIES FOR PROGRAM
1. Is transportation provided as pact of the total pro-
gram cost or 15 it left to the particepant to arrange
himself?
If the pregram uses charter fhights does the chartermg
organization adhere to the Cwvil Aeronautics Board
rules? Are return flights included? Is bond posted for
legal requirements to guarantee return? {f the charier
should not fly is there an alternate available? 15 total
cost refundabd? If so, when? 1f doubtful, ask char-
s ter organizes,
3 Incuse of necessary withdrawal and early return of g
student to U.S.A. 15 3 refund or flight change permit.
tud? If 5o, how?

.

o
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PROGRAM EVALUATION FORM SAMPLES

The followmg three forms are part of a-set of five devel:
oped by Dr. lvan Putnam, Qirector of the Off‘e of Interna-
tionai Programs of thie State Unwersity of New York at
Albany, in conjunction with a joint committee representing
the SUNY system and the City Unwersity of New York.
These excellent forms havebeen used by both systems in
evaluating their study abroad progiams, and it is hoped.that
they rnay be useful to campuses across the U.S. desiring to
improve the quality-of their programs. Mary Jane Kingkade,
Dear: of University and Special Programs, CUNY, and
Martin J. Murphy, Director, Program of Study Abroad,
CUNY, were also instrumental in the development of these
forms. .

"Included here are the forfi.. wxed during the on-site evalu-
ation interview with the program director, on-site evaluation
interview with the host university nd/or adjunct faculty
and onssite evaluation interyiews with student participants.
[iue to space constraints we have been unable to include the
fourth and fifth portions of the SUNY/CUNY packet, the
torm compieted tor the members of the evaluation team by
the Director of International Programs on the home campus,
and the outline for the onssite evaluation interview with :
host university officials. '

OUTLINE OF ON-SITE EVALUATION INTERVIEW WITH
PHOGRAM DIRECTOR

Consideratie fectus information is requestad from the program
dicector, tince whet sctually goss on in the fisld mey be unknown to
Hhome cEMpus suthorities or may have hed to be changed because of
unanticipated circumstances. This outiine May be sent to the 10
grém durector in ordar that the iInformation may ba completad in ad

_vance o save time during the team’s visit.

Director
Title
Date he hegan ss Diractor

Program

et e——

His home campus

His acadamic fietd

interview date Interviewer /

A, Progran objectifas s’

.

1. What ere they?
2. Appropriataness to program location

3. Extont to which students understand end accapt tham
A. Extent to which they sre being met

B. Program snrclimant

1.

2.

3

Numbaers of students indtsaily . Undornuduaxf Graduste
a From the administaring campus

b. From othar SUNY units B

¢. From outtide SUNY

Dropouts since program began-—numbaers; reaszohs
Comparison of tnitial size of study grouy and projected anroll
mant upon which hudget wos based

C. The acacamic program

1

2

. Academic calandar
s, Daetes of beginning

b. Waeks

Coursas offerad—plaase {iil In the teblaon the nexx shaet
indicating whather aach course (s @ réguiar university course, 7

', ending

Yoy,
and days per week —of instruction.

. @ speciai course for foraign studants, an sdjunct cCyrss Tor

the SUNY group, or one taught by SUNY f{aculty, tha num-
bar of heurs of Instruction per weak: credit; totel enroliment
end SUNY #nrolimant; language of Instruction; end the direc-
tor's avsrall rating of the courss ax yood, fair, or poor, in the |
space baiow indicate the bssis for your ratings.

3. Appropristenass of progrem content In relation to progrem

4, Fiald t;lpt

goals shd student Interests. .
a. 1ype, extent, and timing )

b. Relation to course work ~required? necesiaiy?
c. Superyision b

d. Values

5. Independent study

a. Typa, extant, and relation to othor ecadamic work

b. Suparvision

c. Quatity of work~whn svalustes and on what basis?

d. Ceslrebility

e Values

Other typas of isarning experiances nature, extent, vaiues

Ovarall quslity ot the scademic program

. Relative to comparable home ¢ampus courses,

b. Ralative t0 hostcountry university courses

¢ Distinction bstween undergraduate and gradusts it both
are Includad.

8. Acsdemic icad taken by students ‘ . .

\

a. Renge of zradits of enroliment . N

b, Required courses

¢. Level of effort of students In relation to home campus

programs . '

. Out-of.cless scedemic sssistgnce to students

a. Type, extant, snd timing

b. How and by whom provided

c. Effectivaness .oy

Type of Course Course . 1
7 Forelgn | Adjunct] SUNY | Hours . Enrollment Djractor
Coursas Offared University | Studant [.SUNY Feculty | 'Per Weak|Credits otel SUNY Language Rating
hd : . \ . *
" §
2 9 .
. T ’
N ’ *
A .
. &
4 \
» L]
’ . 0 o0 *
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tr 2arins 1300 with Other oversdes ftudy PINGEEMS

[rd]

i3 In comperisen with host institution grogram for i3
own stutlents

{4} 1% the program 8 credit 10 SUNY? Why?

2 Tha program director's job
a Heactions 0 process of sslection and orisntatian tor the

job

b Commaents on duties
t1} + Academic functions—orisntation, registration.

teaching, suppiemaental tutoring, fistd trips, sca
demic adviing, scademic record kseping, ats.

(2)  Studant pssonne) functions—cultural orisntaticn
and acjustment, personal advising, housing, h#eith
and insurance, student relations with officists,
facuity. students, community, homs campus, ste.

{3  Adminigtrative functions—participation in selection
and orishtation of studsnts, wisction of sdjunct
faculty, wpservition of progrem staff, relations with

host institution and home csmpus, hendling oro-

weam finances, o1

¢ Chief satisfactions in the job B
d. Chist frusteations ang how 10 relisve tham
& Cvceesl svaluation of the expariancs
in Protemsionaliy
(%) Values
[15] Disgdvantages
{2} Personally

N

-

(11} Valust
. in Disedvantsges
13} Would you take the jobs sgein OF recommend it to @
cClisague?

Succasion 1o the job
(3] Why does this prograra nedd & tevdant director?

(] 1 a progeam ditector couid nOt b4 N, what altar-
NEYive IPOVINOrY srangemants would be posiible

ond practicsl?
i o dirsctor is sent. what quaitficstions shoutd he

or tha have?
How CaN 8 new PEINON Lest Prepare 10 arve i the
jch stiectiveiy? 1s any overisp pruvided with the

formar dirsctor? .
Whit s the Ontimum period of serviie 1601 & ren-

16}
gent faculty director of oversess scsdsmic Rropgtems
in goneral? Of this program in partisutsr?  Why?

-

H Addionsl comments snd concrns

oy
t A
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OUTLINE FOR ON-SITE EVALUATION INTERVIEW WITH
HOST UNIVERSITY AND/OR ADJUNCT FACULTY

ERI
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in adepting the faliowing topics 1o the intarview sstustive i 11, Neturg and extent of stucants’ conlect with host country
shauld ba Kept in mind that we are evalusting the SUNY cversess students
scaden.ic program—not the hast institution, its Pecsonnal or its 12 Changes noted in SUNY students sirce tha program begsn
scademic offerings. Questions should be diplomatically phiased a. Uesirable
with dus regerd 10 cultures attitudas toward frenk discussion of b. Undesirabls
parsonal or ctitizel marters 13. Vatuss the program has 1or the students—1asis 107 snswars
Program Date G Commants on administrative erranigaments for the program
Interviswer 1. Academic advising for the students

2. Pearsons! advising of the stuasnts

A Faculty interviewed- namas, titles, academh tields, ratatisng to 3 Registration for program courses

ths program and to the host institution 4 Supervisory parsonnsl

Obiscti A Selxction
B. Objectives of the SUNY Program b Effectivaness

1 Uncterstending of what the objectivas sra ¢ Ralationships with host university end:or agjunct taculty

2. In what ways are they approprists to the locstinn? 5 Supervisory practices

3. How and to what extant sra they baing met? 6 Finantiel mattars .
C BRols of host iastitution and/or adjunct faculty—extant anig H Commants on proqu“m continuat.on

naturé of partisipatiun in the program 1. Desirability

D Commasnts on relations wilh

2. Would intarviewos be willing 10 teach in it agein?

T Program director . 3. Recommendations for pragram improvement
- fod .
2 Studants : 1. Oweiall tating of thae Prugrem
E. Commaents on the acedemi Qrogrim aveilakis 9 SUNY students -
c . . 4 Reaction 10 participetion in the progrem
. Comparative level
1. Frofessional endt psrsonat banefits

. Ccar(xpoutm quality
Ciast size and mix
Appropriatensss of content for studunt group
Teaching methods used and offectiverass
Required work of courses— nature, smount
. Field trips
& Neoture and numiper
b Reistian to coures pork
¢. Why recessary .
&, Valu#s to the student uarticipants
¥ indepsndent study
& Extent snd subjects
B Quality of work
¢ Supsreigion
d  Dasirabitiny
& Values .
9. Studenti naba for tatoring or other ferms of gul of-cass
help and resources
Ganerel evaluetion of SUNY students’ wurk—basis for judge
AL, comparison with other students ught
Grading-batis, done by whom
ALBIEMIC 16000 Kept by INTrUCTors-- nature, whst is donm
with tham
13, Attitades of hogt countey fasulty col!nmfu tOwedit the pro-
@omi--razsons 10r these aninisnhs

NOOAEON .

10

1.
12

P Commants on stutients In the pragesm

Gansral scodemic absiity

Preparation and background in subject Yietdy
Languege faciiity {wimsking, undersianding resding. weting)
Seriousness end wifuse

Academic perfeimance

Maturity

Adspiatsility end adpzstengnt

At lude

Betiavias

Accapitan e by Nost augsitytion faenity, studtenty, gne thy
CUta Mg ¢

WD e OV B S A e

1

2 Oisadvantage

K Additisnal camments and concerns
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Appendix 10 C. 5
OUTLINE FOR ON-SITE EVALUATION INTERVIEWS WITH
SYUDENT PARTICIPANTS
A 1t i3 suQUestad that evaluation intarviews with students be sche- (6}  Roots in host cuiture
GUINK SBI1Y n he EvBILADLON vitit 51008 1INANIdust NTErVOWS v v o MQuENss 83 CoMpar®d wth homo campus coursey
ususily not te f8d31ti0 bacauss Of time CONStrainty, Groul sessions 8) Compsrative tevel ond ngor
with one cvaluator and 4 10 6 students are suggested. At jeestan . (9) Values
hour andg 8 haif should bo sllowsd for each such sussion. Since the (10} Comparnison with expoctataons
wvsluator wilt presumably Know the facts ebout the program, faw ¢. Instryction
of the items in the outling -ryﬂ\lormauom!, Most are intanded 1o be {1) Methods
the basis for evaluative quomags-whot is the students’ reaction to {2) Effectivoness
Of Qe n 10girding the stam? The outing o tended to e famy (% 7] Ciatses ~nie, makeup af Enrciag §roup LAmetncans,
cumpieta, iesvng the evaiuator t0 select the (ams spproprate o AUt LOUNlTy LIRS, OTher fUragn saudentss
the particuler program situation, end of Courss questions not in the 14) Language prokiem o
outithe may be introgucsd biy eithar the svsfuator or the studients. [{}] Usa ot rescurces Gf the arsa
16  Supplamentai instruction, tutoring, et:.
Prograrm Date Evaluator " Relgtions with profassors—neture, axtent
8} Genacal rating of instruction
A Students interviawed . d tibrary
1. Numbar_ (1 Accassibitity )
2 Namas of home compuses (27 Adsquecy
3. Academic ievels and majors e Field trips T L
4. Length of tirne in tha progtam {1} Whaen, how meny, length )
(2)  Who want
8 Prepropram swects 13}  Leadership and organization
1 Parsons! goals in studying abroad {4 Aalation to academic Program
2. Relauinn of overseas study 10 scedemic and professionat {5) Values .
goa's {f indspandent study
N 3. Fustinformation shout program n Nature, contant, and how much
. 8. When, source, sdequacy 2 Relation 10 averall pcademss frGgram
b Available information on other pragrams 13} Resolirces
t  Advissment—avallabiity and adequscy (4)  Supervision
¢ invoivemant and inHuence of {6  CGrading-method, by whom
{3} Returned former partcipants . (6} Values
{2)  Returned program directar or othar fecalty ¢ Evaluation of academic perfasrance
(31 Host £ountey faculty and students on campas 1 Testing-typs, frsquency
A Krowisdge of stated progeam objectives (2)  Pagars-tybe, frequancy
&, Basis for choosing program mg Grading~method, by whom, on what beils
B Apphastign process (4\ Ssif-avsluation of academic sricrmanca on a walo .
7. Studsnt selection of tull capacity 1o >goating it~
2 Critstia and thair spproptisteness b. Language .
b Procedure A9y Prior facitity~how meswired
¢ Efectivensis in terms of Group selscted {2} Extent of need and uss--how ured
M 13} Opportunity t learn during program
C  Pre-donartuy e program sspects R (4} improvement
1 Academic advisemant and ragistration i Academi advitemunt
2. PreparatiGn {0f uv e£3088 EXDATION: S {1} By whom snd when
& Information provided on speciic Greperations— DesKGTE. {2}  Adeusy
visas, finances, thoty, insursnce, travel pians, what to take, (31 Homu camidus contacy
e i Acsdamit scheduls—convaniant 8 ghd centinuity
b, Contsct with previous participsnts snd divectors, visting ¢ Daiy
. . Studants ang faculty from host country 2 Ovet
©  Languape prepartian k. Facilitiad
o Heading recommanded and undertaken {1 Classrooms
& Qrentstion 1siiont- numbse, contant fength, valum () Lscorstoriag
§. Ogher preparation ‘ {3) Equipment
t4)1  Other
1 Cuersess program xnsrience I Perticulat sademic prubiems
1 Travel srradgements A& Housing N :
2 Cvessass oriontatian and informetian - nature god vatues s Type
I pcademic progiem v Locstion
8 Guarseas sdvitmment snd inia) sdyutraton € With whem
. Coursas taxar d  Arrdntgsd by whom
. 1 Whercseixcted . & Meat arrangmients
(2 WSS LOuA AL 01Dt Svan ALIR DI L ST On t ASasanaLien®it of CoNt AV LOWERENITun Wnath Sdvarce wilar
[ %)) Was sdequnte cheore of courses aveitab’e Eation
{1 Appropristensss ul 7 rses (o newis 8 Culturgl contact
' 159 Content—quality, interast & Peuple—slutents, families, tthins R |
: ;
-y i
L i 13 |
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Wﬂ) Extent and neture of corntact
(2v  Depty
{31 Muaas of initieting
(4} will relationships continue aftar return home?
b, Resources~libraries, museums, thaatrs, music, festivars,
food, sports, schools, churchas, QOvarnmant, yoc'al sar-
vizes, hirtork sites, rucal fifs, businesses, etc. Neture end
axtent of use
¢ Travel -
{1} When and whare
{2}  With whom
33 How much
{4} Burpotes
d. Reiations of caitursl contscts to acacemic progeem
® Yelues of culturs! contacts
6. Hmalth care
a How provided
b. Extent of use
€. Adsquacy
7. Heslth snd accidant insurance
& Extentend neture of use
b. Adeguacy .
8. Persanal eavising ' A
s By whos
b Accemibility
<. Kinds of probisms
4. Adequacy of haip
9, Progrem Administration-comments gn adequay of adminis
trative arranemants, suggestions for improvement
& HOM® campus errangments
b, HOSt untversity arrengamaents
c. Program girector's role

E. Progidm costs  ~

1 Ranje of totat costs R
2 Ralation to pre-depsrture astimates
3 Raistions to resident home campus sxitense

F Summaty svalustion of brogeam o date

Dest axects of the program
Worst espocty
. Vatues gained .
Comparison of overall rogram experisnce with BAnNCietiling
. Do particisants feel they muds the fight decition ta joining
‘ the progeam? Would they racommen it 1o others? ..

Ob R -

G Hecommandetions for program tmprovement if pot sirewdy given

\)4 . [ ) }
|
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RECOMMENDED GUIDELINES FOR
ENCOURAGING FACULTY INITIATIVE IN
DEVELOFING FOREIGN STUDY PROGRAMS

The foliowing s tl.e format used by the Univer"sity

of Tennessee to encourage and assist faculty interested
in establishing an overseas program.

Y

1. The College of Liberal Arts encourages faculty
members te design and conduct academic programs
abroad through which qualified studerits enrolled
The University of Tennessee%ville may earqj}
crechts i fulfidiment of degree requirgments.

2. Foreign Study programs may vary in scope, con-
tent, and duration. Some programs may be conducted
for brief periods during vacations, while 6thers may
extend through one, two, three or more quarters.
Some programs may enroll only a single student {or
perhaps a small group of students) {or independent
study abroad: others may involve a larger number of
students enrplled in a class {or classes} conducted
abroad by one or more members of the college facul-
ty. Other programs may involve cooperative arrange-
ments with other institutions and include participa-
tion by non-resident faculty and students. With re-
spect to the involvement shroad of the College faculty,
foreign study programs may be classified in three
specific categories:

A. Independent Study Abroad. Programs offered
as opportunities for independent study under
the immediate guidance and direction abroad of
one or more facuity members from those d
partments of the College which offer the&nrse
number ‘4101, entitled *’Foreign Study"’.
Such programs may be offered apart from or in
conunction with the programs described i “B”
and "C” below, with the understanding that up
to 24 hours of credit earned by independent
toreign study may be applied foward a dedree in
the College of Liberal Arts, although individuai
departments may limit the numbe- of such
hours which may be apphed toward a specific
major.

8. Foreign Study Courses. Programs consisting
entirely’of courses to be taught abroad by one
cr more faculty members who would normally
teach them on campus;’ such programs may also
include special courses designed to take advan-
tage of the overseas site{s} and facilities in
which the program is conducted.

C. Inter Instituivnal Study Abroad. Programs con-

" ducted by one or more faculty members of the
College and which include courses taught by
non-restdent staff. Such programs are distin-
ayished from “B*, above, by the need for more
formal arrangments between The University of
Tennessee and other institutions In the United
States or abrdad. .

3. Faculty members interested in participating in a
foreign study program will develop a tentative pros
pectus which shall describe in detail the following:

A. Proposed dates (begmnmg and ending}

. . |
. Academic curriculum

. Teaching, counseling, and administrative respon

sibilities of participating college faculty

. Travel arrangements |

. Arrangements for housing and food abroad

. Special arrangements with cooperating or sup-

porting institutions abroad

H. Proposed budget (including: registration and
other fees, faculty and staff safrries, transporta-
tion, travel, housing and insurance expense, sub-
sistence costs and all other expenses to be in-
curred in support of the program.

I. Cost 10 the stutlent based upor the minimum
number of participants necessary to sustain the
proposed program, including all regu|ar.tu|t|on
and fees

J. Proposed schedule of target dates for receipt of
applications, deposits, final payments and appli-
cable refunds

K. Draft announcements or brochure descnblng
the proposed program including s}andard of
liability walver statement.

L. Statement of the griteria to'be used in se|ectmg
students for participation

M. Orientation plans

N. Plans for program evaluation

4. The tentative prospectus shail be reviewed by the
appropriate department head and recommended to the
Dean at least nine months prior to the anticipated be-
ginning of the proposed program.

jwie)

*

omm

8, Participation 1n an ovefseas program often requires
some types of social and atademic competence not
normally required for stufly in the home country,
Those who select participants for overseas programs
must look for these abilities, which should include the
emotional stability required, to sustain the proposed
foreign study program, a demonstrated potential for
soctal and physical adjustment, and an adequate -
understanding of both the United States and the host
country. Wherever applicable, some study of the lan-
guage of the host country should be required before

_depatture from the United States. There is also an

accentuated need for some of the qualities normally
required for college.admittance.

6. Every program should incorporate a careful evalua-
tion of each participant through grading, testing, and
other methods. Most foreign institutions rely heavily,
and in some cases solely, on examinations. Program
directors are expected to make a special effort to se:
cure other data such as instructors’ evaluations of writ-
ten work or instructors’ total evaluation of the stu-
dentls work, either written or by oral report to a staff
member. The norms for student achievement should
be consonant with policies and practices on campus.

|
|
They should be so comprehensive as to test effectively |
|
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the participant’s success in ac ie\'/ing the broader edu-
cational aims of the program as well as the more strict-
ly academic goals. ’

7. Programs which enroll students from other than
The University of Tennessee, Knoxville have a special
responsibility to furnish the student with the records
he needs to secure the appropriate amount of credit
from his own institution. As much information as
possible about the foreign experience should be
shown on the transcript, and ful! information about
course content and the student’s performance should
be available on request.

8. Each student should have clearly defined academuc,
obligations. These requirements need not duplicate
the situation on campus but should be equally rigor-
ous. The student should be obligated to develop his
intellectual interests and to take maximum advantage
of the cultural and intellectual opportunities open to
him in the host country. The program should encour-
age independent achievement beyond the minimum
academic requirement and should seek to develop the
student’s intellectual curiosity. The academic assign-
ments and supplementary experiences provided should
be designed to achieve these ends.

9. Experience in a foreign culture can lead to an in-
creased understanding of that particular cuiture, of
cultural differences in general, and to a new under-
standing of one’s own culture and one's personal
values, To this end, programs should include provi-
sion not only for intelligent observatign of tie foreign
society but, if possible, for some acti&pgrticipation
in the life of its people.

10. No single factor has more importance in deter-
mining the educationa effectiveness of foreign study
programs than the competence of the group leader.
Leadership must be broadly conceived to incorporate
academic competence, sensitivity to the emotional
needs of individual group members, skill in guiding
group interaction, technical competence in handhing
necessary travel details, and knowledge of the host
culture with ability to interpret it to group members.

11.  In selecting the approving &ollege faculty for
foreign study assignment, the department head and
Dean will given consideration to the following criteria:
A. Some living experience in the host country (if
of foreign nationality, a sound knowledge of
the United States).
B. Sound knowledge of both the U.S. and foreign
eudcational systems.
C. Understanding of the program and ability to
interpret it.
D. Sound motivation for work with students and
for an international experience.
E. Sympathetic attitude toward the host country,
a belief that it has something special to offer
students.
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F. Adequate linguistic ability to communicate with

local colleagues.

Acceptability to foreign university or other in-

stitutions.

. Ability to handle financial matters. L

I. Thorough academic qualification in the individ-

ual’s own teaching field.

J. Ability to improvise and:adapt. 4

. Counseling ability and training, both academic
and personal.

. Length of prior service.at the University of
Tennessee, Knoxville.

G.

12.  The administration of the program shou!d pro-
vide for the efficient.achievement of its aims and ob-
jectives. Authority and responsibility should be clear-
ly defined, and clear-cut procedures for program sup-
J&ision and prompt reporting should be established.
3

With respect to the specific categories of foreign
study programs described in ““2" above, but excepting
those programs scheduled for brief periods during
vacations between on-campus academic terms, stu-
dents shall be required to make formal.application at
least five months prior to the anticipated beginning of
the program. The University will require a refundable
deposit on the established fee no later than four
months prior to the anticipated beginning of the .
program, an appropriate schedule of payments will be

« established by the Office of the Treasurer, in conjunc-
tion with the program director.

14.  With reEpect to foreign study programs proposed
for brief periods during vacations between on:campus
academic ter{ns, the requirements for formal applica-
tion and for peceipt of deposits and final payments
need not necessarily be scheduled as early as indicated
above. However, an appropriate schedule of such
dates shall be proposed in the prospectus and approved
by the Dean.

15, In the case of all foreign study programs sche- .
duled for a period of one academic guarter or more,
the faculty members assigned to the program on the
recommendation of their department head and the
approval of the Dean will be considered on full-time -
foreign study assignment and thus entitled to full reg:
ular salary, provided that their teaching and admnis-
trative duties are considered to be tantamount to

their normal assignments in residence._

16.  Assistance in the construction of foreign study
costs, over and above regular tuition and maintenance
fees (i.e. transportation, housing, meals, special ar-
rangements, etc.) should be obtained from the Division
of International Education; in most cases, the Division
should be relied upon for general advice in program
design, determlmng the content of pragram announce-
ments, and arranging contracts with carriers, travel
agents, and others in support of approved forelgn/
study programs,
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Appendix 12

RELEASE AND ASSUMPTION OF RISK

/ .

-

In consideration of my (son, daughter) (spouse)
being permitted to participate as a student in the
©>___program

operated by the University of
as'a part of its academic curriculum | do hereby re- *

lease the University from liability and assume the risk .
as follows: o

1. 1 understand that on rare occasions an emer-
gency may develop which necessitates the ad- -
ministration of medical care, hospitalization, or
surgery. Therefore, in the event of injury or ill-
ness to myself (my son, daughter) {spouse) |
hereby authoritze the University of
by and through its authorized representative(s)
or agent(s) in charge of said program, to secure
any necessary treatment, including the admini-
stratiop of an anesthetic and Surgery. Itis
understood that such treatment shall be solely
at my expense and | agree to reimburse the
University for any expenses which it might suf
fer on account of said injury or treatment thereof.

2. | expressly understand and agree to indemnify
and hold harmless the University and its repre-
sentative(s) and agent(s) from any and ali claims
and causes of action for damage to or loss of
property, personal iliness or injury, or death
arising out of travel or activity conducted by or
under the control of the University with regard
to the aforesaid program. '

3. | further understand that | am solely responsible ‘
for any and all costs arising out of my (son’s,
daughter’s) {spouse’s) voluntary or involuntary
withdrawal from the program prior to its com-
pletion, including withdrawal caused by iliness
or disciplinary gction by the University, except
where the University is the originating cause of
such withdrawal.

~

.

-

vy -

t {

This day of , 19
]
| have read and understand the above provisions and

agree to be t?qubw!ﬁy.

Student Participant

Parent or Guardian (if student is a minor)

Spouse {if stude?t is married)

Additions may be made to the above form as is
considered necessary by the program sponsors. A
fourth paragraph should be added after statement 3,
with wording such as the following: *’! understand

that in the program in which | am enrolled certain .
dangers do exist such as . .
.and , among others.”

This addition is to be made In programs where there
may be special dangers such as aircraft, sea voyages, or
where the political nature of the program is such that
the student should be warned and admit to this fore-
warning. 1t is better, from a lega! standpoint, to list
all possible dangers.
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GUIDE TO CROSS-CULTURAL TRAINING:
GOALS AND'RESOCURCES
by Charles MacCormack, Ph.D.

School for International Training

=

Introduction

The purpose g¢f this essay is to present a framework for
exanfining the components of a successful cross cultural
traifing program  This task is not made any simpler by the
fact that people find themselves involved with other cul-
tures for a myriad of reasons. to learn more about them:
selves or 1o learn more about other people, to make money
or to give money away, to fight wars or to make peace.
More often than riot, people have a variety of motives for
cross-cultural involvement, some of which are conscious,
others of which are not.

In spite of the fact that diverse purposes will conditiun
different intercultural or international experiences in parti
cular ways, it can be argued that there are certain factors
that are helpful in an overseas situation. This paper will
examine six critical variables that need to be considered by
anyone preparing themselves or others to enter anothet
cultute* (1) self-awareness; {2) communications skills,

(3) problem-solving skills, (4) learning skills, (5) tachnical
and factual background, and (6} social awareness. The
more each one of these factors is included, and the more
thoroughly each of them is developed, the more likely are
the goals of the actual cultural experience itsalf to be real-
ized. o

These six compenents can best be thought of as poten-
tially desirable outputs of any cross-cultural training or
counseling program  They are not necessarily,the primary

_objectives for the field experience itself. In sgme cases they
may be For example, most international educational ex
change programs attempt to use the experience in the field
as the principal vehicle for furthering the same learning
areas introduced during training. In the case of internation:

“al administrators, on the other hand, the purpose of the
field experience may be to contribute to the economic de-”
velopment of the host country, and the six recommended
training outputs would only bqékmeans to reachlng this’
larger end rnore successfully.

In any case, these six cross cultugal training goals can be
accomplished through a widk variety of different activities
such asyle plays, field invgw‘ns, group discussions,
films, human relations and self awareness exercises and
readings However, it is beyond the scope of this presenta-
tion 1o discuss in detail the inputs and sequencing of any

* particular training program, These programming decisions

must be defined by a wide variety ofeeqtingent factors such
as the motivation, age and purposes of the participants, the
role and the skills of the trainer, the nature of the future
intercultural experience, the time and money available for
the training, and the appropriateness-of available education
al facilities and resources. Regardless of the nature or de-
sign of the yreparation, however, the above mentioned six
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orientation goals should be considered in terms of their
appropriateness for the anticipated overseas field experience.

All six components are not necessary or desirable in all
preparations for cross-cultural involvement. In certan
cases technical and informational specifics about the up-
coming experience might be unnecessary. This would be
true, for exarple, when the objectives of the field experi-
ence were to learn to learn independently within a different
cultural context. Alternatively, social awareness might not
be mecessary in a hiking program designed for recreational .
purposes. The relative emphasis on the six components will
also vary widely between different training programs. For .
exampie, in some cases the emphasis would appropriately
be on communications skills, in other cases, on technical
background.

Itis therefore essential that the trainer is clear about the
particular larger purpose the program is intended 10 accom-
plish. The emphasis on the six components will vary con-
siderably depending upon whether the primary purpose of *
the overseas experience is personal growth, academic
achievement or professional service. For the individual re-
sponsible for preparing people to deal more productively
with cross-cultural experiences—whether in the role of per-
sonnel officer in a multinational firm, of study abroad ad:
visor at a university or of leader of a deveiopment assistance
team--there is no substitute for clarity as to the purposes of
the orientation program on the part of both the trainer and
the trainees. One purpose of most cross-cultural orientation
programs is the development of the attitudes and skills
necessary to be a successful participant and a self-sustaining
learner within the context of a new culture. |n the case of
overseas.educational activities, this purpose 1s normally the
predominant thrust of the entire program. In the case of-
international development assistance projects, there are also
technical or managerial outputs that are necessary. In
either situation, however, the six components of cross-
cultural learning are necessary for the accomplishment of
overall program purposes. In other words, successful in-
volvement in another culture—whatever the particular rea-
son for being there—will be difficult without the combina-.
tion of self-awareness, communications skills, pAoblem-
solving skills, learning skills, informational background ard
social awareness necessary to deal with 1ssues and problems
the individual is likely to be confronting.

Defining the Elements

Self-Awareness

Certain of the elements in this framework of cross:
cultural and overseas training objectives are commonly in-
cluded in the design of most orientation programs; certain

', -
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others are just as regularly ignored. One of the considera-
tions that seems to receive Ilttlﬂ\tstematm input is develop-
ment of the self-awareness of the inchvidual who is about to
enter a new culture. -
This 15 probably true for several reasons. the concept of
self-awareness 1s difficuit to define and measure. Dealing
with the motives, values and self-images of individuals is

s~

u:{;lghly emottonally-charged material, and the trainer who

ecomes involved with feelings and emotions can become
involved with problems beyond his professionai compe-
tence. Finaily, the time, individual attention and emotional
energy necessary-to facilitate the personal growth of trainees
is often more than the trainer has available within the con-
text of a brief orientation period.

In spite of the difficulties involved in individual aware:
ness, there are circumstances in which the accomplishment
of this purpose is a precondition for success in the field.

For the moment, basic self-awareness might be defined as
acceptance of oneself with a mimimum of unrealistic dis-
tortion of &ither self-image, or the external environment.
An unreahistic or insecure self-image will often result in the
hostility, apathy, aggressiveness or withdrawal that are the
ail-too-frequently observed indicators of a personahity un-
ready to cope with the kinds of issues raised by confronta:
tion with a different culture.

individuals obviously hiwve different ways of dealing with
new and threateningssituations, some of which are func-
tional, some of which are not. A lack of self-awareness gen-
erally is not, since it results in the inability to cope with un-
certainty and ambiguity, in a lack of empathy for different
ways of doing things, and in-the absence of a sense of reci-
procity and excitement in human commuynications. Itis
difficult to irnagine a productive meeting of individuals of
different cultural backgrounds in the absence of such dispo-
sitions.

Such an assessmert 1S probably seif-evident to anyone
who has long been involved in crossscuitural training or
interna}sonal educational 9xchanqg. The more important
issue is therefore the absence in most orientation and cross
cultural training programs of a definition of ‘the level of self
awareness hecessary to produce an acceptable level of per
formance 1n the field and then of activities systematically
designed to produce this level. |f a basic level of seif-confi
dence, openness, empathy and flexibility 15.1n fact a precon;
dition for effective functioning in another culture, thefi the
need for the *rainer to define a Mmimimum jevei ofcyﬂpetence
would seem to be essential. ,

There 15 no denying that the goals of increasing seif-
confidence, reducing hostihity or.apathy, and incultating a
more realistic setf-image ate difficult to achieve. Individuals
very often have built formidable defenses around the ele-
ments of self about which they feel least secure. In the
finat anaiysis personal change 1s not within the control of
any second party. it involves a commitment on the part of
the involved individual. And even where there 15 openness
and motivation, the soﬁzsjf activities that will produce in

ry
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creased self-awareness are difficult to define and program.

Awareness building activities have to be such that they
provide a mirvor by which trainees can examine their indi-
vidual and unique personal concerns. One small consolation
for the trainer is that properly designed approaches do
allow even a diverse group of individuals to generate learn-
ing at their own level of insight and self awareness, since
most of the learning is based upon what the individuals in-
volved develop through their own subjective reactions and
reflections. Maintaining continuity can stilt be difficult, but
at least it is not necessary to have separate training inputs
for each individual.

Sources and Resources

Leland Howe, Howard Kirschenbaum and Sidrey Simon,
Values Clarification: a well-known collection of exercises
intended to make individuals more aware of their values and
motives. Like any collection of exercises, they are only

" tools and are no better than the quality of context and re-
flection that the trainer 1s able to develop.

Erich Fromm, The Art of Loving. an emphasis on patience,
concentration and self-discipline how they may be devel
oped and how they may be applied to further any human
relationship, including cross-cultural ones.

Abraham Maslow, Toward a Psycholagy of Being: Maslow’s
concepts of a hterarchy of psychological needs leading to
the possibifity of gelf-actualization are helpful in terms of
diagnosing the |s_sz:35 that will be most important to a learn-
er at a particular ume as well as for defining the desired
level of self-awareness to result from the training éxperience.
These levels might well be used as a starting potnt for setting
“measurable-objectives,

Carlos Castaneda, Journey to Ixtlan a provocative expiora
tion of the nature of inner and outer reality, perception and
ways it can be expanded and approaches to dealing with the
unknown and the unfamiliar. 1t can be used as a means to
introduce questions of social roles and personal identity.

.

Communications Skills

The probability that it s going to be more than aormally
difficult to communicate in a new culture s a fact that few
individuals have much difficulty in grasping. 1t . Likely that
individuals in the new culture speak a different language,
and it s self evident that a good deal of content is lost when
people communicate yn mutually incomprehensible tongues.
Programs whose purposes demand anything more than the
most superficial involvement with another cuiture require
basic competence in a common language. This «s widely
recognized, and most respensible international pregrams
provide for at least a working familiarity withthe host
language.

Itis alsa wadely recognized that the existence of a com
mon ianguage 15 n and of itself no quarantee that signifs
cant commumecation 15 going to take place. To begin, thete
15 a need that tramees have some undeistanding of them
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selves as “receivers”. Next, people have to want to com-
municate, to be able to express themselves with some degree
of clarity, and to listen attentively. In addition, communi-
cations patterns are different within different human sys
tems such as the family, the group, and the formal organiza-
tion. Awareness of the dynamics of these systems normally

increases communications.

Finally, different cultures will to a certain extent define

"’receiving", listening, and speaking in different ways, and

will create significantly different'rules for communicating
within the family, within the group, and within the organ:
zation. So in addition to a language tnput, an international
training program must consider Personal communications
skills, group and organizational communications skills, and
cross-cultural communications skilis as preconditions for
success in the field. Having answered these questions, 1t 1§
necessary to determine the extent to which each communi-
cations skill needs to be developed and identify approaches
for their accomplishment.

John Jonés and J. William Pfeiffer, Structured Experisnces
for Human Relations Training, Volumaes 111 {(University
Associates Press, P.O, Box 615, lowa City 1A 52240, @ $3):
a collectior of scores of the best-known personat, interper-
sonal and intergroup training exercises. Before the publica:
tion of these volumes most of these exercises were passed
on from training session to training session by word of
mouth. They are orgamized sn a very practical way, with a
list of objectives, length of time of the exercise, and neces-
sary training materials

J. Robert Mitchell, Donald Nylen and A. Stout, Handbook

.of Staff Development and Human Relations Training: This

book prowdesprgc(ical background material, case studies
and exercises covering a variety of issues such as leadership,
misperception and organizational constraints, with particu.
lar attention to how they manifest themseives 10 thurd-world
cultural situations. 1t is particularly wseful for developing
communications and problem-solving skills for social devel-
opment situations.__~

Mary Anne Hammons, Aibert R. Wight and William L.
Wight, Guidelines for Peace Corps Cross Cultural Training
(Office of Training Support, Peace Corps, Washington, DC):
a four volume series whech begins with an introduction to
learner-centered and experience-based teaching methodolo-
oes, then provides a number of specific training exercises,
materials and approaches. There is also a volume of some
of the classic readingsn the cross-cultural field, as well as a
fairly complete annotated bibliography.

Edward C Stewart, American Cultural Patterns. A C.oss-
Cultural Perspective (Regional Council for International
Education. 1101 Bruce Hall, University of Pairtsburgh, g.(ts
burph, PA 15213, $2 50)° this monograph is one of the
best studies of American behavior and values available. 1t s
at the same®time both penetrating and practical. The infor
mation is useful as a basis for explaining American culture

to the non-citizen and as a means for clarifying the impact
of U.S. culture on the personalities of the mdividuals about
to travel abroad.

Edward Hall, The Silent Language: for years this has been
the best-known intraduction to the way in which different
cultures deal with the basic issues of the human environ-
ment. itis always worth re-reading before a training or
orientation program, particularly to see whether it might be
useful as background material for trainees.

Johr K Brilhart, Effective Group Discussion. since so many
international training and field experiences occur in a group
context, this presentation of the basic rules of group dy-
namics and of good and bad group “citizenship” s useful
background for the trainer. It might also help trainees
recognize some of their own behaviors through its intro-
duction to self-center group roles such as blocker, recogni-
tion-segker and special-interest pleader.

Problsm-Solving Skills

Explicit development of general problem-solving skills 1s
rarely found in cross cultural training programs, yet this
component is the foundation upon which the success or
fallure of an intercultural experience is ultimately based.
Problem-solving can best be defined as a progess of con-
sciously reaching goals, within the context of changing cir-
cumstances; and the overseas or cross.cultural experience 1s
ultimately a process of reaching goals learning goals, per-
sonal awareness goals, communications geals, and technical
goals—while dealing with the array of problems and possibi-
htres that living in another culture brings into the situation.

There are a number of components to the problem-solv-
ing process. Most lists would include elements such as:

1) explicitly identifying, defining and quantifying the
scope and nature of the problem situaticn,

2) developing the necessary personal or group motiva-
tion to deal with the problem;

3) setting goals in terms of\xplicitly-stated \ntended
outcomes that can be r:&ured at the end of speci-
fied periods of time:

4) defining and clarifying the nature of the facts. pertain-
Ing to both the problem-situation and the final goal
state;

5) creative exploration of altespative ways by which the
desire goal can be atcomplished;

6} the selection of the preferred alternative method for
achieving the goal according to previously-defined
criteria;

7} carrying oyt the activity according to the dasign of
the selected alternative, with allowance for internal
monitoring and modification;

8} and finally, evaluation of whether ar not the intended
outcome was achieved according to the measures spe-
citied earlier in the process and feeding the results
back into the problem identification phase of a refewed
problem-solving process.

. \
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There is no invariable sequence tu the phases uf the
problem-solving proces$. The order will be influenced by
tactors such as whether the problem is being werked out by
an individual or a group, the nature of autho:ity within a
group, and the resources available for each of the steps. In’
addition there are almost always miri-processes within the
centext of a large problem-solving situation. What is essen-
tial is that the trainee is as familiar as possible with the
various elements, is able to identify which phase is operative .
at a given moment, and whether or not all phases have ulti-
mately been covered adequately.

in outhine forn the problem-solving process is highly
abstract. Problem-solving skills are generally best learned
i practical situations where the trainer is able to point out
whether or not steps have been forgotten as wel! as the
degree of competence with which each element has been
carried out, To take an example of a common cross-cultural
problem as a means of illustrating a problem-solving case
study, the example of a lack of satisfactory involvement
with host country nationals might be used.

Even a basic familiarity with the components of problem-
solving would generaie a number of ugeful questions and
alternatives. First, exactly what is the problem? Are all
host country nationals equaily ywmportant? Where might
nationals be encountered more easily? What exactly consti
tutes satisfactory igvolvement—rubbing elbows in a crowd, -
more drinking companions at the local bar, a dozen friends
for life?

Having defined the problem state somewhat more clearly,
iLis possible to set some initial goals and objectives. to
.always have meals with nationals, to attend local sports
events at least once a week, to attend classes at local schools
each day, to talk regularly with people at the market. Hav-
ing defined specific objectives through which the overall
goal can be reached, the individual is in a better position to
decide whether or not the desired outcome is worth the
effort. !f it is, then the motivation and “emotional muscle”
to see the problem through to the end must be developed.

Then a series of alternative methods for achieving the
stated purposes—such-as finding a local family willing to
provide a homestay, living in a dormitory at the local uni-
versity, joining a professional basketball tearn—can be gener-
ated. Itis important not to be limited only to the conven-_
tional way of accomplishing the goal. Any approach is
acceptable so long as 1t 1s sufficient to accomptish all the
desired"purposes. One of the alternatives 1s then selected,
perhaps because 1t proyldes most opportunity for further
travel, perhaps because it is least costly. Assuming that mo-
tivation and resources remain available, the prescrnibed activi-
ues are undertaken and objectives are mggasured at the spe-”
\:ified times. The results of this on-going evaluation deter-
mine whether the various objectives are being accomplished
and whethei they actually add up to the overall goal of
increased satisfactgry involvement with host nationals.

Hopefully this brief sketch of the problem-solving pro-
cess provides some suggestion of its potential inportance in

!
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. method to their own activities.

cross-cubtural tiairyng. An additiunal advantage for the
trainer 15 that a thorough problem solving component in g
training Program can result in‘the trainee being able to de
fine rautally - acceptable and measurable intermediate and
terminal objecuves for the field experience itself. In fact,
the presentation of a complete hist of goais and objectives
for the field experience might well be used as the measuring
device to determine whether or not the trainee has adequate-
ly completed the problem-soiving component of the orienta
tion.

The utiization of systematic problem-solving methods
often involves an entirely new way of thinking for some
individuals, and there often is g0 imual reluctance to think
about specific objectives, After all, once goals are specihed‘
one is somewhat more responsible for accomplishing them.
Nevertheless, the problem-solving approach can be intro
duced through “safe” cases and discussions that demon-
strate its utility, before individuals are asked to apply the

., f the approach is accepted and masjered, then it pro-
vides an excellent mechapism for dealing with one of the
major issues of cross-cultural training, how to measuie the
results. A probiem-solving component in the training pro-
gram allows the trainees to define their own individual goals,
to learn more about themselves and their expectations as
they are doing this, and to assess thei\own performance as
they go along. Since the tramer has patucipated in the ini
tial setting of objectives and in the defining of‘rneans for
measuring their accomphishment, there is also allowance for
institutional purposes to be introduced and professional
responsibilities to be maintained.

Sources and Resources .
Don Koburg and Jim Bagnall, The Universal Traveler: A -
Soft-Systems Guide to Creativity, Problem-Solving and the
Process of Reaching Goals; an indispensable introduction
to the components of problem-solving. Not only does it
deal with each element in far more depth than 1s possibl in-
this introductory guide, it provides dozens of examples 6f
concrete techiniques by which each step can be accom-
phshed more effeggvely. There 15 also a useful bibliography
of further somy?specnahzmg on the stages of goal-setting,
alternative-generating, implementation and evaluation.

Robert F. Mager, Preparing Instructienal Objectives:* useful
in stat¢ development, in setting objectives for the training
program, and in specifiying the intended outcomes of the
field experience itself. The emphasis is on how the objec-
tives will be measured as well as the definition of what they
should be. There is a discussion of goals such as increased
self-confidence and increased empathy, as well as the more
easily-measured cognitive outcome.

X

Lawrence E. Metcalf, editor, Values Education. Rationale,
Strategies and Procedures. the application of a systematic
problem-solving approach to issues involving value judge
ments. Since values and value conflicts are often particular
ly important in cross culturdl situations, it allows problem

|
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solving skulls to be developed in g patticularly useiul context
In uddhtion to curnicu’um suggegiions, it provides o good
tntrodyction to the issees mnvolved in training iputy invaly
ing value questions.

Learning Skills

During the course of a crass-cultural traning pragram 1t
15 often desirable 1o pav explicit attention to the learning
procesd itself. The reason for thus |:.‘fa|rly simple—learning
within the context of unfarmliar cultures usuatly contes in
different forms and according to a different sequence than
most college-educated North Americany are accustomed to.
1f individugls are not aware of how informauen 1 gathered
and organized :n thur overseds contexts, the resull o con-
tusion and alienation rather than leasming. .

in one form or another, a complete learning cycle con-
sists of (1) inforMation generated through concrete expen:
ence, {2 reflectve analyms of that infoimation, {31 abstract
generalization ang conceptuahization based on reflection,
and (4) active expgnimentation with new generalizations in
the form of revised questions and behaviots 1t has often
been pointed out that the traditional unwversity learning
model generally réhes upon outside expertsedelwered in
the form of lectures or readings to complete the cycle and
deher the product in a comprehensible way. Neediess to
say, 10 most overseas field situations wiformation dovs not
come packaged in this particular form.

Most data do not come by means of lectures and books,
50 the individual raust learn to use other media such as ob-
servation, inforraants, and questionhaires to generate nfor-
mation, It s also important to see the marketplace, the
household, the bus and the street, as well gs the classronm

» and the hibrary, as important lerarming environments, Mare

oftén thun not, however, the person in the field #eels bur
deried by 1oo much rather thah tao little information, and
the more necessary learning habsts are those of reflection,
organization and conceptualization, . N

In addition, much of the learning often involves feulings
and reachions in frustraung and perplexing situatfons, &
that the indvidual has to be abii to integrate both cogitive
and affective information, 1t1s unfortunately not always
true that indwiduals about to enter a new Sulture have had
much opportunity to orgamze complex exgerientid data or
to rgflm:t objectively sbout thesr own reactions. When this 15

applied to the indwiduals sn a particular orentaton proqram, *

then the development of appropriats Iearming skilis aught to
be one of the gbjectives of the total traieng design.

Sources and Resources

Roner Harrison and Richard Hopkins, The Design of Cross-
Cultural Training: An Alternative to the University Model .
a thorough exploration of how the educational methads
often used 1n crss-cultural orentation can have g negative
mnfluence on performance in the field unlesy they are con-
gruent with the approaches and resources the learner will
have available overseas  In addition, the article duscribes a
Situanion in which 4 conscious awareness of lzarning pro-
cesses was 3 pnncipal objective of the training design, '

Cutl Rogers, Freedom to Leam 3 deseniption of some of
the philosophual und psychologezal assumptions underlying
student centered and experienced-based learning activeties,
Examples ot how this approach was used by the author, a
psychology professor and a sixth grade teacher, are presented.

Albert Wight and Mury Anne Haminons, Guidelines for
Peace Corps Cross-Cultural Training: Volume 1, Specific
Methods and Techniques. the information, exercises,
questionnaires and handouts in this workbook can in most
cases be used to increase the trainees’ awareness of how
they are learming und 10 1ncredse the number of methods
through which thas learning takes place.

John Fowles, The Magus. o factional exampie of what
might be . wwid ay the ultimate o a learning program de-
signed to expand sell awareness, alternatoe ways of fearning,
and the knowledge that cultur gl and persondl tases det as
blinders. Fictiun, us i the wyitks of Joseph Conrad and E.
M Farster, often provides p%u(ldhng cxamples of the ways
indraduals tearn ur fal to 1
cultural involvement.

drn ay 3 result of thedr crouss-

Technical and Factual
To suggest godls far/international traiung programs vath-
out including the pr:
mterr:hgﬁmal tiackgraund would result in an obvious omis
sion ' Vehatever the particular purposes for an indwvidual’s -
entenng adother culture, 1t 15 useful 10 kpow what the
weathur 1s like, what kinds of clothes to brirg, what materiai
churches are budt of, and whether there is a prestdential’or
a pashamentary form of government. In addition, depend-
ing upon the larger goal the field experience 15 intended to
schipve, the individual may need to know a great deal
abuout local money markets, where fertihizer 1s manufactured.
or whether local artisans use potters” wheely -
In most cases 1t 15 both possible and desirable to provide
a certarn amount of this type of information in o training
program, However, ths input has to be kept in reasonable
balance with the other five. Because 1t is relatwvely vasy to
marshall this kind of information arf because most people
are conditioned to think 1t 15 what they ought to be re-
cewving, it gll-too-often becomes the main focus of an onen-
,‘tatmn prograrm. More often than not there 1s no reason why
peaple have to be given information they will easily learn
on thur own after they have been in-country for a brief
period. .

More smportantly, such informatien can often be gener-
ated by the trainees themselves, thus developing attitudes
and approaches conducive to self-girected problem:solving -
and learning  The necessary technical and factual mforma-
tion ought to be available, and the trainer should have a
clear idea of what constitutes acceptable'preparation in
these areas. However, in the ‘context of the total configura-
tion ot goals, the role of the trainer will often be to make
sure that the necessary resources are avalable and they they
reprecent a variety of information sopurces. 1t 1s aiso impor-
tunt that the tranees dévelop a conscrous awareness of who
thuy weri able to gather and organize relevant information

L

Q

ERIC

Aruitoxt provided by Eic: .

[N )




g

ERIC

Aruitoxt provided by Eic:

o« *

.

and how they can do this once they are'm the field.

{115 usuatly more important-to explore methods for cb-
taming information and perhaps to measure whether the in:
formation has in fagt been dearned than 1o present it direct:
ty. The most predictabie fact about the overseas environ-
ment is that questions will arise that cannot be resolved o~
through the same information systems’that exist within the
North American academic environment. Training and orien-
tation programs have an obligation to prowde adequate ,
technical and factual background, but understanding who
information is generated-is often as important for on-going
success in another culture as the information itself.

Social Awareness
It 1s arguable whether or not an awareness of the way in

o which global issues affécrthe trainegs’ personal behavior

and the lives of thé people around them is a pre-condition
for success in d partic far cross-cultural situgtion. 1t may
well be that an indivsdual with adequate communications
skills, problem-splving skills, learning skills, technical back-
ground and self-?/areness can function perfectly weM in
_terms of living,workingeor studying with people froma
different culture. What is questionable is how jong the
planet'can survive if a global perspective is not introduce
into the learning process, and the cross- -cultural expenence *
-provides an excellent vehicle through which |nd|v1duals can
better understand the inter-relatedness of the ma|or 1ssues
facing contemporary man. g

- It might also be argued that'some famlhanty wuth basic
world issues such as environmental balances, social justice,
economic well-being and peace can iead to a more complete
understanding of the new cultural situation. Issues such.as
thdse influence lives throughout the world. A general back-
ground, social and politicai relations, and local-national- -
international linkages in the particu|a1' overseas site where
the individual is located

Ajthough such 'msnghts may not’ be necessary to meet the .
minimum purposes of the cross-cultural expenence they
provide a context through which immediate day-to-day
experience can. be organlzed and understood.

Th455n turn makes the learning more applicable when-the
|nd|vudua| returns to the United States, since, there are.a set
of common categories through which ways of life in both
cultures can be compared and analyzed, In bur present era
there are not onl? the common prob|ems of physical and
psychological survival tha‘t have always conditioned and _
patterned the Ilves of people eve?y’where there are now
demonstrable cause and effect Imks by which an activity in
one part of the world ultimately has consequences every-
where else. An awareness of global issues ahd their inter-
relatedness can thus add a sénse of common parpose to the
training program, the overseas experience, and the return to
the home cu|ture N

»

»

Sources and Rcsources
Jayne C. Miilar, Fgcusmq on Global Poverty and Develop-
ment: A Resource Book for Educators {Overseas Develop-
ment Council, 1717 Massachusetts Avenue, N.W., Washing-
ton, DC 20036, S12 00): this book is made up of over 600

. !

. as the ecolognca| elements of world issues. .

«,gram, Thls is a decision that must be made by the trainer

. . learning sklls, techmcal background, social awareness and »

> - :)‘d A ' .

foose-leaf pages of readings, case studies, simulation games,
and curriculum suggestions regarding major global issues
and their impact on the individual andthe community. Itis
a valuable source of experience-based ‘materials for the
world issues component of any cross- cu|tura| tralnmg pro-
grant.

Denpis Meadows, et al., The Limits to Growth. thisre- 5
mains the f ‘<ai point for most discussions regarding global
issues. Itsee  uter-based projects of current population,
resource utiitzauon and gollution trends clearly pose the
question of whether humankind ¢an maintain its present
ifestyle very far into the future without environmental
collapse. It can be used as the basis for a discussion of
which cultures-are living a more fu nctional life in terms of
global needs. * !

Richard Falk, Thls Fndangcred Planet a presentation of / \
the four world order values developed by the Fnstitute o/
Waorld Order. environmental balance, social justice, eco-
nomye wefl-being and peace. It analyzes t/poTatxc as well

Adam Curle, Makmg Peace: (,:,url/'s argument is that there
is nosugh thing as peace—orily peaceful relationships. Peacé:
ful relationships carvexist within'individuals, between indi-
~viduals, betwe eerrethnic.groups of between nation-states. He
provndes,casestudnes as to how peaceful relationships can be
developed at each lavel. This book provides a goad fra. . '
work for linking- -up world issues, and the crosrcultural
activities of the individual., ’
v
Conclusion
Stated most simply, the purpose of *his g |de. has been
tq describe attitudes and skills |mp0rtant for|any individual
about to enter a new culture, as well as to prpvide some
suggested resources by means of which thoselattitudes and
skills might be developed. No effort has been made to °
suggest the relatwe importance that should be:assigned to
each of, the six components in any'particular training pro-

based.upon the larger purpose the orientation 1s designed to
serve and iipon the background and skiils of .the trairer and
trainees.

In‘addition, there has been no effortto descnbehow the
suggested resources can best be combinad to produce the
six recommended cross-cultural training outputs These
components constitute dedirable goah for any«cross-cultural
training program. Whether they are best ac«.omphsh din
the United States of in- country, in the classroom orin field
situations, through exercises'or by means of readings are, —
once again, decisions that must be made by the individual
trainer. The argument of this essay is simply that it.is
necessary that individuals about to enter a new culture are
provided with contmunications skills, problem-solving skills,

personal awareness adequate to accomplish then purpuses
for entering that’ culture

[
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paration and intruduction-to-the firsy stagel, Partal Group
Mietings (dividing the participants into those doing read-
ings and related actwities, and those following a set of ex-
persential execcises, and 11 General Groyb Meeting (for dis
Cussion of the first stage, and prepacatiofior he next), and
so on, At each: level, participants choose anew whether
they-want-ther-understanding of that stage to Cerive "situa-
tonally’ or “conceptually” grimanly, reahiz:ng ihat it s
never wholly one or the other, and recognizi

IV.  Establish & Role Within the Role Definitions of a
. Given Society .
«  Curle, Adam, Mystics and Militants: A Study of
Awsreness, Identity.and Socisi Action, London:

Tawstock Publications Limited, 1972, Chg&gl/

and 3~ //

) v Ms‘km;p of Oneself -2 5-Coriter, 88 3
Cultural Being and as an Taking Respensibility

genecal meetings the discussoas-brmgBoth threads together Aynor, H.S., Notes from Africs, New York: Freder-
;wg_nndm*ﬁfodqle, a final general meetling is held to ick Praeger, 1969, pp. 4776, '"The African Intsi-
= gamees-the-strong-and.weak points-ofthetraungpeogram, _leciygl v

and the wnvolvement of the participants and their under-
standing of the whole
- The above remarks describe the basic rationale for one
kind of cross-cultural raming program which has had some
testing with young aduit participants  This introductions
and the more detailed description in preparation of the

. trasming module go together as one contribution to the field

- of cross-cultural awareness and work, The authors welcome

Fitzge:ald, Frances, Fire in the Lake (The Vietnamese
and the Americans in Vietnam), Boston: Little,
Brown and Co., 1972, pp. 1-31.

Northrup, F S.C,, Man, Neture and God (A Quest for
Life’s Mesning), Naw Yatk: A Trident.Press Book
for Sunon and Schustef, 1962. Chapter 1, “Know-
ing Oneselt”, pp. 2047, .

.

comments any ovservations which might explore or sssess Vi Conscious ment of Needed Attributes and
theso «deas further. Skilis—Physical, Emational, Mental ’
Vii. Derivation of a Self Sustaining Relatonehip with the
Culture in which One Finds Qneself.,
Suggested Readings Stewart, Edward 0., American Cultural Patterns: A
Crom-Culturat e, Pittsburgh (Regional
/ Establish Contact and Essential Commumcation Council of lrg; tnational Education, University of
Conrad, Joseph, Stories and Tales, ““An Qutpost of Pittsburgh) / .
Progress.” New York. Funk and Wagnalls, 1968, Erikson, Erick H., Childhood and Society, New York:
pp 134168 - %L\N Norton and Company, Inc., 1950. Sections
Gordon, Raymond L., Initial Immersion in the For- and 4 i
sign Culture, Antioch Coliege, Yellow Springs, OH,
1968, pp 1-26. . - ,
Narayan, R K., A Horse and Two Goats, New York: / |

The Viking Press, 1965, pp'5-26.

Mars, Wi, “in Anothér Country”, Atlantic
Monthly, U1y, 1972)

~Jamaican Hahday © Mayboy, {August, 18731

Estabhsh Bonafides and Be Accepted

Bowsn, Eleanore Smith, Return to Laughter. Garden
City. NY . Natural Mistory Litrary Anchor Books,
1964 (published 10 cooperation with the American
Museum of Naturat History} '

n

HI  Qbserve What is Going On and Sort Out Mosmirig

Becreman, Gerald 1Y, Hindus of the Himalayas Ethno-
graphy and Chénge, “Prolcgue Behind Many
Masks” {Ethnography and imprassion Munage
mant]. Berkeley, Unvessity of Calioroia Press,

. 1972, pp. xvurtuil )

Ford, Cleilan S , Crom-Cultural Appros_hes, {Readings i

Comparatve Research) Nevs Haven, HRAF Press,
1967, pp 322, "On the Analysis of Behavior for
Cross-Cultural Compatisons™




ons could be helpful in staruing
-..hat process. . AR o
1. What kinds of isaues are involved?
2. What do you expect participants to get from this
" axperience? | ‘
3. What do you think the participsnts’ expectations are?
4. What kinds of backgrounds and experiencesdo they
have? '
5. How many peopie do your anticipate?
6. How much time do you have to do the exercise?
In axamuning answers to tm’ Questions, the goal for a
pacticular exercise should be cleprly defined along with
your assumptiong;related to that goal, if the exercise
were to be totally expetienced by snyone, what would have
happened to that person—what.is your ideal -or-"preferred -
state™ from that exercise? Working ffom the goal, 1t 1s im-
portant to then define specific objectives which make the
gosl more-explicit. These might be referred to as specific
accomplishments, whose total would indicate that the over-
slt goel under ideal conditions has been achieved.
Now that the abjectives and gosl have been clearly stated
50 that you know what you want cut of the sxercise, it 1
time 10 start generating slternative plans of action which .
would satisty them.. Try 10 keep.in mind the issues irvoived
._The exercise should include as meny levels of understanding
t the goat as possiblc: in order to give perticipants the
OPPOr UMty 1o relate 1o it in their own way and at thair

y Tt

Appendix 15 T 90
A GUIDE TO DESIGNING. AN EXERCISE = ——
by Claude Pepin and Devid Senford -
School for Inteenational Training
i \

When the need for using an exercise arises, there are two  own levels of consciousness. In the generating of alternative
choices: adept that has been previou igned or situations to meet the objectives, it is sometimes helipful to
design one tailorschto the situstion.: No or what the look back on your own experiences relative to the issues
case, the fallowing snd objectives,’

rating rént altsrnatives that mest your
objectives, the next step is to chogss the best one, teking
into account some of the realistic constraints involved. It
might be more useful and productive to generste imagine-
tive ideas to meet your objectivesfirst snd then impaee the

- constraints, rather than thinking of the constraints snd st

the same time trying to design an exerciss around all of
them. This usually makes better use of one's imagination.
When mhpfoauhahunfollmdmuplm of action
chosen, logistics must then be worked out. Included in
these logistics might be sn introduction—an sxpression of
your purposes and assumptions; instructions— a clear ex-
plandtion to thie perticipants of what they will be doing;

- ang most importantly, time Tor a discussion to follow.

In terma ¢f the discussion, prior thought must be given
to the progression of issues, how you fael they might or*
should unfold. Writing down, in advance, open-ended
questions that relate to that process wilmake you, as a
facilitatur, more able to morstor a discussion 83 it goes on.

-Also, open questions sllow participants to expose percep-

tions and connections of the issues that you, as s planner,

might nat hav included. This also SNCOUrages spontaneity,

new inputs and involvements, snd hopefully. creates a Poki-

tive leaming atmosphers in which people are abls to flow

ad axplove. - ] :

At




Appendix 16 , . ] / - o
THE PLACE OF FILM IN AN ORIENTATION ! .

Abstrest of 2 peper by Howerd Shapiro i
Experiment in internetional Living :

‘Film can be used as a creative medium in orientation, to
help students bec sme aware of their own as well as other
cultures. The selection of films that are compatible with - o : .
selected goals for the orientstion does require” time and prior :
thought. .Discusssion is absolutely necessary to reap the . /
potentisl benefits of learning from fiims. - .

The range of films that can be used in orientation varies
widely and includes: documentaries, traditional and con-
temporary anthropology films, travelogs, your own slides,
and finally those few universal and timeless films which are
cross-cultural gems (c.g. Walkabout, Woman in the Dunes,
Vidas Secas, Dwad Birds, The World of Apu, Chairy Tele).
Corporate promotional films =n also be used to advantage.

Some suggestad dimlsiomcehniqms are; ‘

1. The group jots down observations on the film and
discusses whether they are facts or judgements,
— 2. Thestudent writes down what he thinks he learned )
from the film and tries to infer from that informa- . J
tion-other things about the culture. ~ '
3. Members of the group can compare differences of
their perceptions and discuss how they differ. * ,
A few examples of discussion points, dependent upon &
~ the purpose of the orientation, include:
perception—what did each person see?
values—what did each person understand? what do the
people who made the film or the people portray-
od in the film consider important? what can we
infer? ———
The potential of film is to heip teachers and students
transcend their own cultural bonds, values and perceptions
through obssrvation. '

Resources for Furdver Information on Filme

Ackerman, Jean Marie. Films of a Changing World: A cw
csl Internationsl Guide. Society for International Devel- 4
opment, Washington ,0C, 1972, .
Artel, L.J. and K. Weaver. Film Programmer’s Guide to
16mm Rentals. Community Press, San Francisco, 1972,
$5.50.

Friediangd, Madeline S. Leading Film Discussions. The Lea-
gue of Women Voters of the City of New York, New
York, 1872,

Schrank, SNery. Media in Value Educstion: A Criticsl . .
Guide. Argus Communications, Chicago, IL, 1870
\ i

7




Appendix 17 . 92
"EVALUATION-STRATEGIES FOR STUD;NTS iINSTUDY
ABROAD PROGRAMS , '

by Howard Schumann

Simply stated, evaluation is a time taken to measure
the process of meeting goals. It is a déterminatipn of how
far or how much {(quantitative), and how good or how rich
(qualitative), an experience has been in relation to s objec-
tives. Evaluation assigns worth or value to where we have
been and what we have done. Itis not a final judgement or

conclusion, but a means of getting outside of ourselves, so _ The extent to whick the “wants’ have been achisved inds-
| cates the value of the experience.

" that'future experiences will have more meaning for us and
for others.
What follows is a series of strategies designed to facili-
tate the evaluation of students’ experiences in study abroad °
programs. The majority of thesé are self-evaluative approach.
es and dre based upon assumptions concerning the nature of
the learning process itself, and deserve mention in relation
to evaluation methodology. That people are capable of
taking responsibility for their own learning, and by exten- .
sion, for evaluating tHat learning, is a concept embedded in
the philosophy of international education and exchange it.
lf. Students studying in cultures other than their own can
*no longer\be dependent upon professional authorities. The
amount of cultural and emotional ambiguity with which )
they must deal, the everyday “challenge of difference”, is
tco great for them to e to run to “teacher” every time
a question arises. So/hey must “learn by dcing”, and that
means developing trdst in one’s own decision-making abili-
ties. In short, studdnts in cross-cultural situations need to
have confidence in their-ability to larn and evaluate on
their own. Part of theé\ole of advisor is to facilitate the
development of those skMis. We can do that by asking stu-
dents to participate in an on-going evaluation process before,
during and after their studies‘abroad.
The on-going evaluation process requires attention
and action ever: before the student leaves tfe U.S. For if
evaluation is a measurement of reaching godis, the first step
in evaluating any experience is to have those goals clearly
defined, by both the advisor and the student. The simple
step of asking oneself, “What do | want to do?” inevitably
leads to unforesean resul’s. Itis useful to periodically read
the fiterature which describes your own programs. See if
the.goal(s), purposels) stated are those which accurately des
cribe what you ar2 trying to accomplish, Then communicate
that to your studenis during orientation. If we want a stu-
dent to leain another language during his/her stay abroad,
or develop warm relationships with host families, or acquire
understanding o another culture’s nopms and values, let us
say so explicitly, so that students know what is expected of |
them. A "Why are we here?” session at the very beginning
of orientation, quells anxieties for participants and reaf-
firms advisors’ knowledge of what they themselves want
students to get out of the program. '
The second part of the goa! definition stage of evalua-
" tion i3 to atk studerts themselves what they want to get

ERIC

IToxt Provided by ERI
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out of their experience abroad. A time set aside during ori-
entation where students are asked to specify what attitudes,
skills and knowledge they wish-to acquire during the:r over-
seas stay should produce z written record of goal state-
ments. The simplest evaluation tool which exists is a lists
of “wants” made before beginning any new experience.

Upon return to the-U.S,, students can evaluate for
themselves whether or not they got what they wanted. The
advisor can emphasizé the previously stated program goals
and elicit responses and gather data about their achievement
level. New goals can then be set for future learning activi-
ties. Thus from both a programmatic and personal point of
view, the evaluation “loop” has been completed: goal
definition~learning activities—~evaluation—new goat

- definition.

While they are abroad, the students can be asked to
participate in the evaluation process by submutting periodic
reports, not about what they are doing (descriptive), but
about how they have progressed in meeting the:r self-
defined goals {evalugtive). The responsttility for the evatua-
tive function once adsigies primarily with the student.
The role ot the advisor 1s to provide feedback by asking
questions in areas where the student may be unaware, and
stimulate further self-evaluation by eliciting from the stu-
dent alternative responses to‘problem situations he/she had
encountered. In such a way, the advisor does not-actually
give advice, but seeks to expand the student's ablity to
solve his own problems.

Such an on-going evaluative correspondence places
large demands upon the advisor. I the mechanism is to
work successfully, he/she must be gble to articulate empa-
thetic, perceptive responses to the feelings, questions, an-
xieties, etc., communicated in overseas reports. Wnittén
communication across an ocesan may never be a substitule
for face-to-face dialogue about how 4 student 15 progressing.
But a letter from horrs is an especially welcomed arrvat
when someone 15 fieling onely, canfused or frustrated.
Even when there are no serious probless, news of what 15
happening at school or i the community is almost always
enjoyable. In the case of programs with large numbers of
students, a newsietter can meet informational needs during
an extended stay abroad. {f possible, however, mdividual-
ized correspondence in report-response fashion, is a guaran-
tee that program and personal-goals will continually be exa-
mined throughout the overseas sxperience, .

And when they return? How s 11 possible to evaluate
the experiences of dozen: of individuals whose responses to
their time spent-abraad probably range from the sublime 1y
the cynical? What measuring sticks ar appropriate {or
groups of students whose intensity of experience almost al-
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ways has a profound etfect upon themselves and others g
weil? The common denominator 15, ONCE agan, Measure
meat of what has taken place versus what was desued, exper
ence 10 relation to goals. Any evaluation format we can
develop must concem :ts%f}mm these issues.

A usetul starting pai 15 the student’s own applichtion ¢ yisur the meaning of thewr expeniences abroad, we might aid

10 the study abroad program, No doubt there & some spot,
.o the apphication which asks why the student wand tu
study overseas. In reviewing theu answeis, students can
nate changed attiudes now that they have seturned. The
advisor can further faciditate self-evaluation by having stu

— dentsread-ut-thEir4rogeessreporti-inrgddontothe-appl: ——friend: .

cation, and nutd pattems or signshicant events which occure
ed. In pared mnterviews, the students can expiare with one
another the vatue of thew experences o relation le pro
grum and persenal goals. An inquinng peer may be une ol
the evaluation process's greatest faciistators, for be/she s
generally far jess threatening than any cuthonty figure, and
15 empathetic, having ‘been there” too.

In grder 1o meetimmediate needs of the returning
students, some of the evaluation perwd format should be
determined from the students directly. This s possible sven
when tme Constraints are heavy. if stadents have a preva ss
sense of being mvolved 1 setting goats. Students are, 0 fuct,
capabde of developing and teading sessrons themselves Same
recurring themes appear to be
Pleasures and problems of iving with a host famaly.

. The role of the student o envther culture

Mate female relationshups wutnide the US

. How can | cammunicate the meoning of my expet
ence abroad to famuly, frmnds, et when they don't
seem to understand?

AOVIsOTS €an anuicipate these and other telt needs,
program thiem into the evatuation schedule andinvolve st
dents in runming the acutal sessions  Perhaps most important
o ali 5 the programmung of tune when students can simply
taik about thamseives and thew feenngs about ther eagen
erige ~with adwiser, {rends, und i 4o evaiustive fashan, wih
thieinselves,

Attention shuvid olso be pad duning the evaluatien
penod to the "Whe.e do | go fram here?” concein wheh
seems to aftéct most returning students By askng them 1o
gavelap an idedl jub desciption, fut example, we requite
them to make exphiud what is personatly imputtant 1h g
work stuation, In creating a hisstyle seenano which hey
woudd Iike tw aftan, students focus upon what they wanst s
testns of job, relationships, tocale, etc , 0 a ke guals con
text Such values clanfication exercises heip raist tu 3 cun
stinus invel the reasony wa make the kinds of decinons we
do, and can 23315t sludents in making the pesonal god edus
1oast choices they will have to make in the futuce

Qther eva.uateon steaies inclade factonng vaiued
experene exeonts, which sk students (o wote a aatrg
uve desctdnng a wgoifuant expenence whisch 1My have had
sbroad o small group disQusson, studentd then " fagtu
oul” gquabities demunstrated by wdwadudis duting theo ex

P A S
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penency. Thefactor Lsted often raise students” awareness
of why thest expenience was so sgmveficant, This gives them
& handle 1o seek out new expenences where possibnlities
for similar qualities being present are high.

11 students are having difficulty describing to an ad

that process by asking them to write a letter to their best
freend rastead, reviewing how they feel about what they
have leained. €xchanged letters among studients are-guaran
teed to provoke animated dialogue, and students seem o
say things they mught not have said to a "less than™ best

in addiessing ourselves 1o what students will do aifter
the evaluation session ends, we can ask them to establish a
new hist of personal goals and widte contracts which outline
what action steps will be taken to mach the goals they seek.
The contract “"binds”” the student to be honest in continuing
the self evaluative process of defining goats, experiencing
tearninig actvities, measuning the value of those acuvities,
and defining new goals. )

What quickly becomes obvisus 1§ that the evaluation
“loop™ nevet teally stops, but builds in layer fashior upon
stself. 1t 45 an ntegral part of the learning process which de-
mands plann.ng and concern Jf students’ overseas experi
ences are 1¢ be maximuzed. s

That self-evaluative tools are useful, if nat necessary,
i measuning the value of expenences of students in study
abroad programs has been the theme of this paper. The uti!
ity of the strategies suggested depends upon, many vanables,
meluding program goals, hime mmd siatf re
sources. Final decisions about the nature of the evaluation
oress must be mage by you, the advisos, in the context of

¥
your 0wn progréms, Let the above stand as sne approach
for measuting the process of meeting goals for students and
for study abroad programs.

What folkaws is a hypothetical outliae Yat a ene-week
evalualon penod 101 returned students,, 1ty purpose is to
present in an organized format stiateges for evaluation,
recagmaing the diverss of study-akroad progeams Re‘\
gard the offerings a5 you would thase of & cafeteris, and \
cheose those most appdaling to your particular taste

Thus wevk Jong evaluztion format attempts to help
students move from where they have been to where they i
wat 1o go By beginning with enginal reasons for siudying
atruad, then gomng throwgh structured exeruses which sevk
sy tocus upon simportant aspects of the lrarning process. .
and finglly ending wath plans for whai to do w the future,
the student wil hopefully by & a sense of how the expetwnce
abroad i part.of lager whole  Tow often mdwiduals retum
fram a cross-curtural expeoencs and cannot feel comlor
tatie back 1o then gwn culture fur guete 3 while - sowalled
reverse cultuee shoek. The linkages in this mode ask the
student to make explint what has been pesonally ampor
tant bat telote leaving the U S and while abrosd, and
finally to take an estanate of what well be impartant in the
futute  That awareaesy heghtens the chances of students
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GUIDELINES.FOR AN UNDERGRADUATE STUDENT

QUESTIONNAIRE ON OVERSEAS PROGRAM EXPERIENCES

The following form has-been developed by Ms. Jeanne
Brockmann, Director of International Programs of the State
University of New York at Saratoga Springs, the-Empire
State College Coordinatl y Center. A very.comprehensive
form, it 1s intended-to-be-given to a student who has-re-
cently completed an overseas study program. Ms, Brock-
mann has kindly consented to let us include the Undergrad-
uate Student Questionnaire and we hope that it may be

dopmmomﬁculty?
friende? - N
Director of Intemnastions! Educetion?

toreign tecuity? of the Projram’'s geogapghic srex?
othar (please specify)

E. in what sress do you fesl your knowledge of the program
pQsiv/objectives wes adequete? -
Wikt inadequete?
TO.whet degree would yOu sey the Program gosis m com
petibie with your own .oda?

F. Plesss comment on the soplication process.

adaptable to use on your campus.

Ovon"l Institution{s;

Program
Size L.ocstionts)
Home Cempius Major
Class Minor -
Fresh./Soph./Jr./Sr. o
How long on cempus GPA {major) {ovecall)
Famele Mals Age o
_Previous Oversesd Experiance
Whera 7 When Doing Whet
How Long ’

Any comments you wish to add 10 this questionnsire wil! bs helpful
10 the programs’ plannaers; plense feel free 10 sdd turttier thought
and suggestions 10 sny question.

L PreProaram Asections -
A. Whet ware Your parsonal gosis in studying shroad?
tndicate which gosis were met. How were they met?
Indicets which ones wers not met. Why weren’t they mat?

B. What were your academic/professiong! gouls in studying
sbroad? Plesss indicets which ores were met.
How were they met?
Plaese specify which ones wers not met. Why weren’t they
met?

C. First informaticn sbout the program.
Wae the Informetion sccurate?
readily aseilsble? sdequete?
Plusse cOmmant.,

«Whet informetion did you bava on othor progisms in
. similer scademic snd geographic srem?
Why did you select this program?
Would you have gone oversess 10 study¥ yois hed not
been accepted into this program. or nw- program had
not been aveilable?
Did the information meterisis anmr your questions about
: the progem? Did they snswér the questions of yhur
parents?

0. Whet kinds of :mlnmont were amloblo? Plesw indicets
whst Kinds you used. :
1n whet ways wet the advlnmcm adequenm’
In whet ways was It insdequete?
What were your perents’ attitudées 1oward your participetion?
Yhere was the advisement sveilable? on camyus?  Qr wheres
Erom whofn was this scvissment sysiiabia
former program participants?
forsher program directors? ~
foreign students of thet sres/country?
sdvisemaent staff?

heipful?

T\

Jo

Wars spplications accessibls? o
were the instructions x:fficient and clear?
cumbersom! ’

Suggestions for improving the pProcess®

Wern the selection criteria clearly spelied out?
How appropriste are the critecie?
Whet changes would you' sugpest?

H. Pleass commaent on the selection process:
the inwerview process:
locetion:
interviewing individusl or team:
time Ispses hetwean shplication, Interview. misclion notilice
tton
oversll sffectivenass of selaction In to,n'm of tha gIoup whecisd.

\

1 Pr ¢ r

A. What kinds of academic advisement were avaiisble?
Whet kinds did you use?
Fron) whom was this advissment svaileble.
academic advisar?
departmental faculty?
other faculty?
foreign faculty?
foreign studenta? - ¢
former program participsnis? a
former progrem directon?
Oirector of internationsl Edugstjon? 4
other (plesse spacity) - -
Was the advissment aveliabie on carrpus? if not, Mm-?

B. Did you have sccess 10 cutrsnt decriptions of the avellatie
courmes?
How did this help? g
How did this hinder your axperiene?
Wat thers enough variety? Whet,othe: coursawarna would
you hm tound heiptul? .

C. Pupumon {or the Oversses Sxperience
Plase comment 0n the asture, svalisbitity mid adequacy: Of
nformetion msilsble on:
PSS OreE andd vises
finances
medical sycu and inmurence
travel plans
what closhing. boakn. e 19 toke
other '
What kinds of contacts (mmr than advisemant) did you have
with former program perticipants and dirstore?
With {C eign studwenits and fcut

1

kA

-
Viith fOrsign stucents ang tecuity from the hoat counu !
tn whet-ways were these conticts heipfi?
How ware they not heig i
How could they bave beer mors Hejolul?

D H vOu Wers in 8 COUntry whate Engmh ot tha het
uape, Plesse cOmmunt on the folicwing sepect of langu

Far

prapmation’
How many Yesrs of sfudy were sxpsctaa of sl spplicants re
garding reshing writing wsaking ungderstaning

Prapen Note the Kind of prepartion you hadg by indicating in




uch blank the spproximate tirae wont in eaach mode
*class
foh
independent stacty
conversation
sthome
overseas
__tranvelitiving [
- — - HIMNSve Tonguags institute
How was the sdeguacy of your [sngusge preperstion deter
mined?
In whet-ways was your lsngusps preperation sdequete?
In what azwes was it inadequate?

What pre-deperture rsading was recommaended or reguiren?

t

Formar Program Director

Faculty with Overseas Exparience

Foreign Eaculty

Foreign Students

Formaer Student Perticipents in this Progeam
Former Student Farticipants in other Progrems
Others (plesss specify)

How were these sessions veluable?

How could-they-have been more helpfui?

C. Overseas acedemic progrem
What kinds of coursa/acedemic progrem edvisement wero
availebie abrosd? about your advisor? course descriptians?
Yaculty mimbers? other? (please describe) Flease indicate
what kinr(s) you used

Wave Indicate whet you were able to compiete
Hf vou dian’t complate it 3l in what weys were you herdi
capped in the program?
In whet ways was the resding neipful?
F YWhet coutie pre-raguisites wers there?
Haw did thess relate 10 the courses tekan oversees?

G. Were pre-degarture crisntation semicns heid?
how many?
ha 2 many did you attend?
where wers thwy heig?
how lung wev/'were the weionis!?
YWhet was their content?
Pleass inchicate who partcipated in the PI-GROATTLTE OFiRN A
Ton and what rolals) asch piay ke
Program Director
Forroar Progrem Directar
Faculty with Gversess Exparience
Foteign Facuity Y
Forsign Students
Formrae Stadent Partic nants in this Program
Former Student Perticipants in other Frograms
Othars (plsese secify)
Ery whRY wisy § Wartt the GHaNTATiON $919100S veluabia®
Kave could they Heve beer morm velusbie?

H Were you re
T aviser
heaith ang
shoty?

(783 10 ORIMIN SOeCst gocuments?

LAY nsurance?

WXTP A COMEOTE PR ixTosY
ather
Plsase rommant

1 OIS0 Lrigenen SROarign. «
' d ¥

A What maot-af $78nOrTATION duX Yy Ou bl 10 teavet 10 the oro
P 1.te?

© Did yoa o Bone ar wdh e grx )
WHRT cheeinre pwwas upag?
huuted tiight?

My §0 mdE yuus 8 shastar? or

VARt y g PO S L of this trives arrandeoant agan?
. vy o why no?

Qascrbe oy vl protiamy you had, surh n wAROTTurs o

Ty, prottems adb Cebling snlry RIOCeILTS ALFOATD re iy

EXCHAN DR, [uURE ManT NG, te kUL PayIHent, B4 NORIY saryice

AVhal means of teavat wire ussd 105 T returs trp?

Carvigs?

Atone 00 with group?

Wns taat st oy ¥

SE et atend Al MNE OiabARea

3

B Dwveiseas roenigoon
. Wars 067NN MHPUNS KCHB RS

Haey togoy? -
How many i you Heng?
Yiura they hatd at thaprogram 11e S ahera>
Huw tong wers the sassinn?
HOw mpny Sy e were invodsn’
SWhat vat the content of thy semianes
Pitash indic 8T8 WO DRSLOOEINT o TRE QURNTATOG $8EEDDY
el o aY RS B0 Ahal rolats) each pikpey

. . Program Dosctoe
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Howwai The advisement heiptul?

Houw could it hwo been mede more helpful?
Were thie services winlloblo at the host institutior?
anw/ o’ where?

0 if your registration for courses wes not compieted before
your srrival, wat it complated by the time classes began?
Plesse commaent,

E. We are interested in leerning something about the courses
you took end your opinions about tham. Using eny kays
tndicated, plesss “

1. [list sach course
2. rate each course 1o reflect your intarest lavel, uslng [}
scale of 1 {excallent) to 6 {poor]
- 3 nopta the frequency of class maestings please put an
etterisk by those for which cless attendance was com-
pulsory

dents in the ciass {yes or no)

5 indicate by letter the mathods of evelustion of the
work done  papers (P), tests (T, clessroq| ro'k cy.
other (O}

3. zomgere aach course 1o the scademic ievel you feel
thark 13 On your homae campus. about the sama (S},

3 or (H}, lowar (L), uncertain {U)

1 Jindicate which caurses were designed for your own
9mup10) for foreign students in generel (FS). for
regular stucfonts of the hast country (R)

8 indicate modas of instruction used. seminars ($),
lectures (L), discumians ID), independent study (1),
other (G}

9 indicate the workicad for each - fust sbout right (OK},
a0 hemvy (H), too light (L), uncertain )

4 ndicate if there ware or were not dther foreign stu- — '

ot

o anennt (g the tollgaing quatt:ant, plaase refsr 10 ssch ro\un by
mghlee only E

Whizh courser were nGt taught 10 the language of the coumrv?
For which coursesdid you pre-rasstes?

Which courses were trught by an Amersan fsculty membar?
Which courses met your expectetiuns¢

Which Lourpet wete sppTopTiete 10 your scademic goels?

vch would «ou have praferred 1o omir?

¢ as’ mention sy cOurMt v ou would hava preferrea llxqr‘q g
vow reasong for mmng [v.
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F. What kinds of .acedemic problems did you have? . Q. Whet were your living -mnwm-nn'?
- orm nsions
G. What kinds of student Initistive were encouraged? evit'h':omllln :or'tmonu
Cless discussion? Seminaer leadership? singles doubles *
Decition r"noking? . Orel reports? share with other group members .
Others (plasse specify) shere with other Amaticens
* H. Wara You given letter gardes? by whom? shere with foreign students
Who erranged for the trensfer of cradit? N shere with netionsls
. Plesse note eny problams. whet-other students groups were also in the building?
- Who srranged the -accomrpodetions?
I. ::1:?! outside u:odomic.ﬂy -réleted resources were availeble to - host institution outside sgency of institution
* srren own
Piease use an asterisk by those which you used. ) z't::.(?l:o‘:c:o'clfy) rrenged -
T:::;::Inity v:ﬂumnr “p':“'::::.y T How did the living costs compare with those st your home,
N cempus?
g‘::' (el ity) Interniship . Whaetliving srrengernents wers made for/by you during vace- "
or (plasse specity tion periods? ;
J. Whet kinds of initistive end shvolvemoent did you have with What velues wars there in the kind of iiving srrengements yoy
the host country students? . had?
How did this occur? . Whet problems did you encounter, if eny?
How does this compars with, snd/or ditfer from, thet of your R. Where did you teke your meals?
fellow program participents? . dorm student cefeterie ¥
;{ow'gld thé inurom of the hosteQuntry students relets to pension off-campus resteurent
with e femily other (plesse specity)
‘::u:"?“"d' of Initistive(s) did they thke to mix with your What meas! srrangements ware made for you during vacetions?
Who maede the srrangements?
. How would you describe the studehts et the host institution? To what sxtent did you mix with host.country studenss during
K. How many fisld trips did the group\ take? ' meal times?
Whare to? Whaet velues, if eny, waers thers In these srrengements?
Fur whet purpose? what problems were theras, if any?
Gioup slze - s )

S. What heslth cers wes svallabie to you? Did you use the
mgr::;x::.z;fcomm of stud@nts from host country hosltal/clinic? your in::uronco policy? <
How did these trips supplemant ydur academic work? / Whet kind of cers ‘:"‘d You requast or need? .
Who orgenized the trips? . Who sdministered the cere?

Whatveiues wera there? I1f the cers was inadequets, please explsin.
Whn ptoblems were there? T. 'Whet resources for persofisi advising were svelleble?
counselor et the host Institution? )
L. :L‘u”t'o:ll:. your evelustion of the lu:ultv teaching the coursos host gountry faculty? pr director? '
On the whols, would you say the faculty were ':‘::;:‘:"::7\};:‘;";;"7 ::". '?.?::lloy:u «lfy) "
r L
::'J.:ﬁ:ﬁ:"m ::::::m‘ verage '"“mp',“m With whet kinds of problems did you seek help?
very interested In their students moderately Interested How could thellldvising be Improved?
disinterbsted U. Please mention something sbout other kinds of cultursl con-
R reedily accessible for copsultetion and questions tacts YOu had. With whet kinds of peopis did you have con-
R occasionally acc wrerely tect?
if these were not self-arranged, how ware they srranged?
M. What kinds of sducetional fsciijies did you use? Whan g
possibie plesse note -pproxtmo;'o ovarall petcentage in ssch To what extent were you able to maintain sich contacts?
sopropriate blenk. How do you expect to maeintein these contacts sfter your
return?
.::‘lmom: ::;:‘N.:l'.b How do these contacts releie t0 your own sducestionasl! md/or
. professional goals?
:‘::f?m‘ Kind?) ert/music studios What effect did these contacts have on your tots! experience?
About how many real frisndships with natiohels do you feel
N. What kinds of sduipment did you need? you made? * acqueintances?
Was It sosily avelieble to you? Whet costs or deposits were What kinds of cuitursl resources outvise the scademit pro-
lnvolwd? grem did you use?
O. Were thers oppertunities for indepandent study? m"”um;? thestres? .
Was It optional? » Required? concerts 2 restauranis? i, !
What portion of your work Included indenendent study? :;‘on‘h";"" “ wchools?
Number of credits serned? urches govarnment "'"d“?
Plasss describs whet you did: social services? ~historicel sites?
YWho arranged it? Who supervisad it? ;";:! """.: sits? :‘:’:'.'5'““7
What relation did it have to Your other acedemic work? ndustriel visits
at resources did you use? .. Plesse comment on the nature, extent, and veluas of these re
at was the basis of svelusting your work? sources and whet relationship t/iey hed to your sducations!/
What values were thers In it for you? Mliofessional soaly, if eny.
Whet problams did you have? V. Wers You smiployad whils overseas? 1 v0, plewss indi-
P. What incentives were there for you to use tha languege of the cete the nature, sxtent, veiues, end *slationships of this
country? - experisncs to your sducationsi/protessions! ond personei
How often and where did You use it? goels. if any. "
What kinds of probiems did you have? .
How do you rete your chenge {n proficlency?
8 / . (. Y
/ *
. f’ .
’,, Al !) ' ! :




.

W. What was the range of your costs fQt room snd board? &
tuition and fees tranNspOortation
transgortationlincluding international end locs! Oversess)
baook3:

other (plewse identify)

How did cotts compare tf; thOse On yOur campus?

Whag, if sny, financist eids did you use 10 help defray the
casts of this prugram?

1f you received eny refunds; what were they for and how .
vere they handled?

x

What kind of communication did you have with your home
compus while you were overseas? Did you receive the
colloge ncmpspov? pre-registration materisis fOr use when
. yourewrn? whet other kinds?

Y. If your pragrsm hed an Amencan Difector, whatwas the .
nature of the Director's duties?. lecturew seminers 10 nationalt?
10 own students? scademic advising? personal sdvising?
grading? sending transcripts? heelth officar? trensportation
arungomonn? selection of perticipants? evalueting ths
progrem? ‘community-lisison? athar {pissse indicate)

I8 5t important to have a Progrem Director?
Why, or why not? N
Which of the foliowing terms cheracterize the Diractor’s re's
ships to the students? interested? parceptive? helpful?
eloof? avaiteble? familiar with the host institution and
locele? resourceful? effective’ other {pleass specify)

v In whet weys was the Director interretated with the host *
instituion?
the host coMmunity?
To what extent was the Dirsctor knowledgesble about affairs
of the host country? language?, Oown country? N
‘Whet turthsr co nts do you have?

2, What kind of adjustmants did you hisva to make when ybu
BTrived Overseas? - .
Wha. kind of re-entry experiences and/or problems did you
have when you returned home}

1IV.Summary . Lo ¢

! 1n genarai, wes the progrem long eough? too short? too !ong?
At what point ware You ready 10 return?
¥hat wero the best aspacts of your sxperience?
What wars the worst sspects?
what valueshave You geined?

“How have your sociei hatiits changed?
4 HOw havs your study habits chenged?
How have your knowiedge and undserstancing of ‘the nost coun
snd its paopld changed?

%w have'your perceptions of the U S cthangec? {sccat histon.
cal, political, image, otc }
How have your personal, scademic. or pmfmional J08ls heen
advencad? X
How would you fiks t0 share y 0ur axperienc® v.ith others on
campus? assist in recruiting? language testing? participating in
seminars? arientation programs? being 8 teaching assistent? |
working with foreign students? other (plese describe)
How did Your ovecall exparience cémpare wiith y Our expectations?
What personel gqualities go you fesi pummpums should have?
Did you mdke the right decision 10 foin the group? Would you
have done as well if you stavad home? Would you recommand
the Orogtam to Others? .
What ware your piarents’ sttitudd:, mwud YOur partipstion?

.
We ate mOSt spsireciative 1o you for comptsting this question
naire. Your Jewoonses wiil be considered as we Lontsnued 10 evalu
810 current Frograms and plan others es wall. I you have sy 'uH
ther coc,ments o1 suggestidn we wikild e Plead 10 have therm

Y
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