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SELF-STUDY OF THE STATE CCLLEGE AREA
SCHOOL DISTRICT GUIDANCP PROGRAM

FOREWORD

The Division of Guidance Services of the Pennsylvania Department
of Education encourages the guidance staff of local school districts
to conduct a self-study of the guidance program. With the division's
cooperation and the assistance of Dr. Stanley Baker of the Pennsylvania
State University Counselor Education staff, such self-study was con-
ducted during the school term 1972--1973, and the following pages des-
cribe the process and the results. ! .

Where_subjec;ive evaluation occurs or opinion is expressed, it.
should be remembered it is that of .the counseling staff, or a specified

division of the staff.

+ LY ,
The school term 1973--1974 w§&1 be devoted to redefining objectives
in keeping WiEP the study findings_ and establishing methods by which
thiose objectives can be met most effectively.
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EDUCATIONAL, EMPLOYMENT and SOGIO-CULTURAL
PATTERNS of the STATE COLLEGE APEA SCHOOL DISTRICT

.

\
N
THE SCHOOL COMMUNITY

The State College Area School District, located in Centre County,
which was so named because of its geographic position in the Commonwealth,
is composed of State College Borough, College, Ferguson,Halfmoon, Harris,
and Patton Townships. This geographic area on the south ¢entral border
of the County has within its boundries The Pennsylvania State University,
from which the District obtained its name, and to which the community has
significant socioeconomic ties. :

" The expansion of the University, with the economic development it
attracts, has caused_ common growth problems which led first tothe con-
solidation of the school districts and then to_cooperation in other area-
wide activities. "Centre Region" has become a mutually accepted designa-~
tion for the six municipalities forming the State College Area School
District. An example of this cooperation, as it relates to the school,
is found in the fact that although the six municipalities have self-
governing bodies all join as a unit ifi electing members to the Board of
Education. A certain Centre Region minicipality »esidence is not a re-
quirement for membership on the Board of Education of the State College
Area School District. The same attit de toward Board composition perme-
ates throughout the school in that tdere is no separation within the
student body because of 'Borough Residence' or "Township Residence".

The population of the Centre Region was approximately 43,000 in 1972.
This does not include the approximately 12,000 students residing on The
Pennsylvania State University _ampus. Of the 43,000 persons, 8,100 are

children of compulsory schoel age. Approximately 7,9G0 of these attend
public echool.

"Education" is the largest basic industry of the Centre Region with
electronics and electronics related manufacturing being the next largest
followed by chemical related manufacturing and research, food processing
and smali machinery manufacture. ' Of these "basic industries', "Education"
accounts fer 78% of the work force. The work force, of Basic industry,
aside from the 78% emploved in Education, is composed of approximately 30%
Professiovnal employzes,®30% Skilled-Technical empluyees, and 40% Labor-
Clerical employees. The wdrk force of Education cons{sts of 727 “Within
the Professicnal, Managerial, Secretarial categories, whiie Labor-
Maintenance consists oﬁ\ﬁfz of the employees. -

Of those employed by basic industry approximately 407 reside outside
the Centre Region and commute daily.

No verifiable study has besn made to determine the numver of "searvice"
employees who commute to Centre Region, but of the approximately 8,600
service employees it [s estimated that approximately 50% commute. The
high number of commuting service and industrial persunnel is said to be




\

indicative of the econumy (cort of living) within the Centre Replion com=
pared with neighboring regions.

According to the Market Value of real estate report of 1971, the
Srate College Area School District has 68.75% of this type of taxable
wealth when the’ maorket value of it and the three neighboring districes
are considered. But, because property is assessed at a value set a decade
ago, and Cemmonwealth support declines as market value increases, the
District has been receiving less and less Commonwealth aid and has had to
continually raise taxes to offset the decline in Commonwealth: revenue.
This, to some measure, has already had effect upon some facets of the
school program, and, it would seem, that unless another methad of finan—
cial support is found, or, if real estate is to contlnue to be the major
source of revenue unless an up-to-date assessment is made taxes will have
increased acceleration rise,kor school programs must be cut further.

The Centre Region has some ransiency in its populatioa. A study of
the school census data of the past five years indicates that the townships
have an average annual turnover in population c. 20%, while that .of the
Borough is 377 indicating an ongoing need to inform the public. The
school must not take for granted that the public relations campaign of
two years ago is still fresh in the minds of the people. It is not even
known by a large group of the people. "Communication" is a constant
problem. ‘

If the School District is to experience heavy growth 1A the future,
it will be because of a significant increase in the enrollment at the
University, and this is not known to bt contemplated at this time, or, a
large industrial growth must take place, and this is not now known to be
anymore than cgnjecture. It is pridicted by the Centre County Planning
Commission, andf reported in the February 21, 1973 edition of the Penngyl-
vania Mirror Zhat the population of the Centre Region will be 84,200 by
the year 2000, steady, but, perhaps not dramatic growth over a period of
twenty-seven years.

Considering the types of industry which have now been attracted to
the area and assuming that future industrial development will be of the
same small, clean type, it would azppear to indichﬁ/pfsaise,gf employment
for students trained in skilled-technical/areag/hs well as secretarial
and Jabor-maintenance areas, There will be, of course, a market for
professorial and professional educators, but turn-over trends appear to
be decelerating, and supply accelerating at this time and should be care-
fully observed alopgwith composition of the population growth in order

to assess future opportunity.
. A




COWMU{ITY AGENCIES AFFECTING bDUCATION
/

It is not the policy,of the sLhool to make direct referral of stu-
dents to community agencies. Counseiors, 1n/ggrking‘uith students, find
that assistance from certain community ageficies can sametimes be helpful
and the student and/or family Tembers are encouraged to obtain the assis-
tance. ou .selors will help students” make these contacts when requested.
Some community agencies, providing a servlce for children’'who are students
of the school district, contact counselors'for assistance.

A Directory of Human Services in Centre County, prepared-by 'he
Altrusa Club in State College and distributed by the Centre County Council
for Humaa Services was issued on June 1, 1972. The dirpctory lists 149
different servfces available in the County. The counselors have made use
of this dir ctory by listing alphabetically from it the following services
they considér to affett education, or are of potential use in counseling
students and/or their families.

L]

|

A lettel has been placed after each service to designate the level f

of use as a part of referral service ;
i

a F = Frequent Use i

Infrequent Use
Potential Use .

~
HoH

v

A FRIEND - P’
352 East College Avenue
State College, PA ,

Eligibility for Service; anyone who needs a friend.

¢

AMERICAN "'RED CROSS - P
45) Railroad Avenue
State College, PA

. Eliginility for service; anycne.

ASSOCIATED CHARITIES - P - TN
/ 451 Railroad Avenue A\
! State College, PA \

Meets emergency needs of residents such as food,
fuel, clothing, etc.

- ~

BLIND, PENNSYLVANIA ASSOCIATIIN FOR THE - F
1912-14 gighth Avenue
/ Altoaona, PA

- Sarries on a prevention for hlindness prcgram.

i.e
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‘Bellefonte, PA - '
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" BOARD OF ASSLSTANCE, CENTRE COUNTY - I L,
?enn Belle Hotel Building v - )

¥

. Bellefonte, PA, ) ’ ’ o

Provides money paymente for basic needs.
CENTRE FUR EDUCATIONAL DIAGNOSIS AND QEMEDIATION (CEDAR) - F
102 CEDAR Buildin e . .
The Pennsylvania State: Uuiversity . T e
‘University Park, PA - . o )

-

Dlagnostic,’ ‘treatment and management service for children
-and youth. Classes for children in need of diagndstic
“work requiring several weeks or months.

. ., .

CENTRE-CLEARFIELD COUNTY SOCIETY FOR CRIPPLEﬁ CHILDREN - I
Phone 342-3320 ’

"Provides diagnostic' treaxﬁznt, operations when necessary, -
and proper surgical treatment" for children from birth to
elighteen years of age. ’

CENTRE COUNTY LITERARY COUNCIL ~'P .

.Phone" 466~6068

Tutoring'of non-readers.f S .

%

ChILDBIRTH EDUCATION ASbOCIATION =P
Phone 238-9413 “ . : .
Acquaints the publir with instructional activities o child-
birth education and child care.

k]

CHILD WELFARZ SERVICES - F

Phone 355—2555

. Work with dependent and neglected children and their families.

Child protective service. '

COLLEGE AREA YOUTH PROJEGT - F . -
Phone 237- 7396 > -f ) -
Service provided through cooperation f local governmental
agencies, the State College Area Chrigtian Mission and the
YMCA, Two youth wu.cters are available to counsel youth in
school or out of school. T




COMMITTEE ON HUMAN RIGHTS - P ’
o Phone 46636432. ‘ 3 X . .
\\— N
Local volunteers who alert the community to conditions
" regarding forms of'digcrimination in need of correction.

115 East High Street
Bellefonte, PA
Phone 355-7501 -

|
|
';. COMMUNITY ACTION AGENCY - P

Referral service to help families understand and segure
. o help from various social service agencies. ,

‘ , COMMUNITY NURSING SERVICE - P , : ’
oA 451 Raferad‘Avenue ”
State College, PA, .. . :
- Phone/238-2931 .
// v .‘ .
Care, to sick ‘infants and children. A "Loan Closet" of '
equipment for ‘the sick is maintained by the office.

T N

. COUNSELING SERVICE, INC,~.F

. ‘441 North Spring Street

, o Bellefonte, PA

- - , Phone 355-5541
» , [

Ny ) " Problems in any ;;ea of personal adjustment or family

functioning are eyaluated and treated.

13
DRUG DISTRIBUTION AND NARCOTIC CONTROL -1
110 South Schocl Street o
Bellefonte, PA
Phone 355-5438

Provides drug abuse investigation

*

EASTER SEAL SOCIETY FOR CRIPPLED LHILDREN AND ADULTS, INC. - P
/1300 South Allen Street o
State College, PA /
Phone 238~1304 /

_,Provides evaluation and thglapy.

EMPLOYMENT SECURITY BUREAU -~ F
-~ _-~112 West Foster Avenue
© 7 State College, PA

. Phone 238-4951 Py

Q ' . aptitude testing.

|
Free public employment agency, vocational counseling and ‘
" . ‘!’ ‘
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FLORENCE CRITTENTON HOME ~ P o . v . ‘
673 Campbell Street : . . . ' y
Williamsport, PA . * .. .
Phone 717-322-1113 - ’ . : . ..

Prenatel care and rehabi’itation to unwed pregnant women. -

HOMEMAKERS SERVICE, CENTRE COUNTY - I

403 South Allen Street .

State Conllege, PA - . ' .t
Phone 238-7481

Referralz for emergency or tempqrar& éhild care at the home.

4
HUMAN SERVICES, COUNCIL FOR - P
502 East Howard Street
Bellefonte, PA -
355-2224 ’

A clearing house for information on all health and welfare
services in the County. ] i ‘

[

INTERMEDIATE UNIT NG. 10 - F
Philipsburs, PA \
Phone 342~-0884 . -

K]

Provides special education programs for children of the
district and acts'as a coordinating agency for school r
districts in the Centre, Clinton, Clearfield County areas.

INTERNATIONAL HOSPITALITY COUNCIL - I
202 Willard Building

University Park, PA

Phone 865-6348

Assistance to international students and their families in |,
making cultural, onomic, social, and language adjustments

necessary to adapt to the '"way-of-life" in this‘;puntry and
community.

JUVENILE COURT - F .
Courthouse .
Bellefopte, PA gl

Phone 355-2819 . o«
Cooperation in rehabilitation of juveniles in trouble with
Lhe law.

.

+
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LUTHERAN SOCIAL SERVICES, CENTRAL PENNSYLVANIA - P -
Box 122 ‘
State College, PA
Phone 238-6991 /

Casework. Short-term counseling aqﬂ referral service.

MENTAL HEALTH AND MENTAL RETARDATIONﬁ CENTRE COUNTY OFFICE -~ P
116 Seuth Allegheny Screet

Bellefonte, PA p
Phone 355~4750 ’

Emergency service.

PENNSYLVANIA ASSOCIATION FOR RETARDED CHILDREN, CENTRE
COUNTY CHAPTER

451 Railroad Avenue -

State College, PA

Phone 237-2175

Assist in arranging for services to retarded children

PENNSYLVANTA DEPARIMENT OF HEALTH CENTER - P

110 South School Street

Bellefonte, PA - -
Phone 355-5438 -

e

Various health services, ' ) ‘

£° -
SALVATION ARMY - I e
Bellefonte, PA ) C
Phone 355-5431 ‘ Pt

Asgistance to needy persons.

SKILLS OF CENTRAL PENNSYLVANIA, INC. - I ,
310 Nortk Allegheny StrQet /
Bellefonte, PA

+

Phone 355-5481 ! ) i
Referrals of special cases for a sheltered workshop \]
UNITED CAMPUS MINISTRY - F '
202 Eisenhower Chapel - /

University Park, PA

Phone 865-7627 \

"The Buddy Program” , assistance for elementary school age
children.




Ve UPWARD BOUND -'I
The Pennsylvania‘State University
College of Human Development
. University Park, PA
Phone 865-1334

i ' A pre-college preparitory program for young people from low .
income background and inadeguate secondary school preparation.

¥

VOLUNTEER SERVICE CENTER - F
The Pennsylvania State Univérsity . -
118 Human Development '
_ University Park, PA
Phope 865-1593

B

Volunteers act as tutors for secondary school children.

YQUTH CORP - F

Room 208

Courthouse ‘
Bellefonte, PA

Phone 355-2819

ﬁhployment fof boys and girls between ages 14 and 17 years.

» v

N . YOUTH SERVICE BUREAU, INC. - F
205 East .Beaver Avenue . -
State College, PA
Phone 237-5301

]

Various ‘services to youth.

> .
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PHILOSOPHY AND OBJECTIVES OF THE
STATE COLLEGE AREA SCHOOL DISTRICT

*Guiding Educational Principles for the
State College Area’School District

The following statements of philesophy in the form of broadly‘%tated
goals are serving as a set of guiding educational principles for the State
College Argqa School District. This statement has evolved over the past
three yéars as the Dist:ﬁct has considered the long range development of
the instructional program. They are designed to be used by all concerned
to assist them in makizg honsistent, rational, day-to-day decisions re-
garding the educational program and in differentiating between change ‘and .
progress. It is toward these ends the State College Area School Distyict

sees itself moving. v .

’ 1, The basic goals of education deal with*the development of i
the cognitive, the affective, and the psychomotor domains of ‘\.
learning. However, recognizing that the most persistent agpect 5
of the world of the future is change--contiruing, sudden, and “

rapid--it is imperative that the schools attend themselves to
the development of the inquiring, creative mind and the self-
directing individual.

2. Education in a democracy should be primarily an individual
not a mass process. Basic understandings, skills,- and attitudes
should be attained byreach person to the highest level possible
for him. Each person in the school, student and staff member

A alike, is regarded in human terms and is entitled to his share
of human dignity.

3. An important goal of the school is to develop each individ-
ual's capacity to assume more and more responsibility for his
own education. Intellectual development does not cease when an
individual leaves school. The self-developing and self-renewing
individual will be necessary in the world of tomorrow.

4, Every area of man's knowledge has a significant contribu-
tion to make to each student's intellectugl growth. Therefore, :
students shoull continuously participate fn learning activities
ceutered in the humanities, the natural a:h social scilences,
the practical and creative arts, and healtm and physical edu-
cation. \ 3

. 5. Knowledge is, by nature, unified rather than fragmented.
It is, therefore, important for the schools to'demonstrate in
the curriculum the inter: -tedness of knowledge. The concept-
centered and problem-centered approach to knowledge is more
desirable than a narrow, compartmentalized, factual approach.

A




6. The rate of progress in the school system should be
determined by the readiness of the individual to move from
one stage of learning to another, Decisions regarding the
grouping of students should be made on many factors, includ-
ing the student's interests, his activities, his present
level of maturity, and his intellectual development as
measured by performance criteria.

7. The gchool system is committed to previding worthwhile
educational experiences for all of the children of all of
the people. It is recognized, then, that the success of the
school is measured in terms of the consistent gaccessful
learning experience on the part of every student. A learn-

" ing experience may be considered successful if it has con-
tributed to the immediate intellectual development of the
learner in such a way that he will seek Ffurther learning
experiences,

8. The State College Area School District school system is
only one of the educational institutions in the community.
As such, it has the responsibility. to provide opportunities
for students to participate in learning experiences which
“may not be possible within the school day, but which will
make a worthwhile contribution to the intellectual develop~
ment of the inmdividual and are available in the community at
large.

9. ° The facts of individual differences demand that the
school make adaptations in learning experiences in terms of
the student's needs, interests, and abilities and in the °
utilization of instructional personnel according to the
unique task or role they arg to perform.

10. Change in education which' leads to improved instruc-
tion is a way of life in the State College Area School
District. This process can be speeded up by the active
participation and the adéquate understanding of all people

- in the community. The professional staff assumes a
strong, positive leadership function in this respect.

Ob'ectiqgg

4
\

, The objectives of the school district have been broadly defined as:
\
1. Individualization of instruction, and

\

2.\ Professionalization of teaching.

]

ing:
. : )

L. The development of a curriculum which provides meaningful,
significant learning experiences for all students regardless of
their ability. Under this curriculum design, no student is
placed in an impossible learning situation.

-

| !
Tﬂe concept of individualization of instruction includes the follow-
/ .

12
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2. - Curriculum content is selected according to levels of learn- 1
ing which make it appropriate to each learner in terms of (a)
level of difficulty, (b) pace, (c) relevance to reality in the
eyes of the learner, and (d) interest.

3. Provision of "quest" activities on the part of many stu-
dents. This implies a systematic provisjon for the fostering

" of critical thinking, self-directedness, and creativity.
|
|
|

4, The school should provide for frequent one-to-one and
. very small group instruction toward the end of assisting stu-
dents in linking previous expeciences and existing interests
to worthwhile pursuits within the various fields of knowledge.

5. Maximum communication between the student, his parent,
his teachers, and staff specialists as his educational activ~
ities are structured and evaluated,

6. The~breaking¥ of the lock-step of pace and the lock-step
of content.

The concept‘of professionalization of teaching includes:

1, Conservation of teacher time and energies by freeing

teachers from non-professional tasks.

2. The reinvestment of time saved by more efficient in- Co.
struction into (a) individualized and small group teaching :
and (b) professional improvement.

3. The assumption b/ the teachers themselves of much
decision-making typically relegated to the schedule or to
the administrators. "It is believed the teachers must achieve
a high degree of self-directiveness themselves if they are
y to foster self-directiveness effectively in their students.

4, The assumption of responsibility on the part of the
faculty in the in-service training of personnel new to the
school and in the training of future teachers. Organized
training of future teachers may begin as early as the
sophomore year in high school. A school is a place where
everybody learns. ‘

6. A relegation of professional duties which cannot be
efficiently assumed by all teachers to an adequate staff of
specialists.

7. The assumption by administrators and supervisors of the

role of instructional leaders,

|
5. The elevation of teaching to a full-time o' cupation. :

\

|

|




Principles of Operation

It is believed that the individualization of ipstruction and profes-
sionalization of teaching can best bc achieved if the following opera-
tional principles are ysed to guide decision making.

1. The size of a group should be appropriate to its purposes.
Education best takes place in a school which is organized so

. that a student can participate in carefully planned learn-
ing experiences in four phases of instructipp: (1) larg. group
instruction, (2) small groups of 12 to 15, €3) laboratories or
experience centers, and (4) individual and independent learn-
ing situations. These four phases are all essential and inter-
dependent, but the individual study phase is basic and central.
In addition, it is believed the multi-media approach to teach-
ing and the multi-sensory approach to learning are effective
ways of stimulating progress toward meeting the objéctives of
the school system.

2, The coﬂposition of the group should be appropriate to its
purpose.
3. The.time allotments assigned to any group must be appro-

priate to its purpose.

4, The physical and psychological environment must be appro-
priate to the activities of the group.

5. The nature of the task assigned to a staff member or a
student must be appropriate to his talents, his achievement
level and kis interests.

6. . The nature of the supervision provided for a‘group must -
be appropriate for the nature and purpose of the group.

7. The subjecé matter content of the instructional program
must be appropriate to the learner in terms of pace, level
of difficulty, and relevance to reality. j

*Long Range Development Plan for the State College Area School District,
Revised March 7, 1972

&




ORGANIZATIONAL and OPERATING
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|
I : , ' THE SCHOOL PROFILE

- State College Area Schools
. . State College PA 16801 ‘

| .

The State College Area School District encompasses the public school ‘
population of State College Borough and College, Ferguson, Half Moon,
Harris and Patton Townships. 4

One seniorx high school serves .the 10th, llth, and 12th grade students.
Two junfor high schools each serve the 7th, 8th, and 9th grades. There
are eleven elementary school buildings for students in grades K through 6.

The program in elementary special education for the educable mentally
retarded 1s operated jointly with the Pennsylvania State University, and
the school building housing the program is located on the University cam-
pus. There is a program for* these students in the junior and in the sge~ -
nior high schools but they are operated entirely by the district. Other
special education programs are furnished to the district by Intermediate
Unit #10, some of the classes being physically located in district build-
ings but except for nursing service, all other services are furnished by
the Intermediate Unit. - ~

*
-

The 4chool population flucttiates throughout the year between 7900
and 7950 of which approximaéely 4260 are enrolled in the elementary
schools, The School District's residential population is 42,656 accord-
ing to the 1972 School~Community Census. The residential population is
slowly rising in number while the school population has shown a slow de-
cline over-the past several years.

-

ELEMENTARY SCHOOL PROFILE

Schools and Staffing Pattern

The State College Area School District has eleven separate elemen-
tary school buildings. Four of these schools. are paired together admin-
istratively but they are progs ramatically independent. 1ln all, there are
eight elementary school principalships for eleven separate buildings.
Because of the joint relationships, the overall program—administrative
elementary school framework consists of nine elementary schools serving
4216 children. There are 154.5 teachers teaching 167.75 units {includes ~
, kindorgarten units), or a pupil-teacher ratio of 24.64. There are 20 X
instructional aides. About 70 of this staff are at the masters level
academically. In addition to the instructional aides, there are 12
Title I aides, who work on a semi~tutorial basis with those "economically
deprived" children who qualify for this more individualized help. Most
. elementary gchool buildings have a nurse fur two days per week. This is
about the same degree of availability of reading consultants and speech
personnel., Music, physical education, and art personnel are significantly
. more available. A full-time home and school vlsitor, school psychologist,
and learning disabilities speclalist are aval'able district-wide on a
referral basis. Other psychological and social work resources are “avail-
able" at the Intermediate Unit level.
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Academic Programs

Four administratively separate elementary schools have been involved
in a continuous progress program approach to education., Another séhool
is traditional in educational appreach, but is moving toward I.G.E. (Indi-
vidually Guided Instruction). Two others are also basically traditional
but do have some cross groupings in math. Another school has team teach-
ing with several variations in program parts. The ninth elementary school
also has team teaching as a basic strategy, but its overall approach is
an integrated, nongraded, cluster-type arrangement, with several variations
in program" parts. /

Guidance Services

There are four elementary school counselors serving the nine adminis-
tratively separate elementary schools with a range of days spent at each
extending from one half day to three ard a half days. There is also one
counselor aide available one day per week. There are eight, day-and-a-
hal®, full year interns (elementary school counselors in training at the
masters level) who are involved in eight separate buildings. The elemen-
tary school counselors typically consult with principals, teachers and
parents in addition to providing "supervised" field experiences for their
interns. "'Two of the counselors make extensive use of Buddies (college-age
adults who voluntarily have an individualized, helping relationship with
one child).

THe counselors also spend a considerable amount of coordinating-
consulting time writing reports, participating in staff meetings and
parent-teacher conferences, and observing in classrooms and working with
teachers. They also counsel children individually, in small groups, and
on a total clagsroom basis regarding personal-social adjustments, academic

. achievement, decision-making skill development, communication skill devel-

opment, and vocational development.

JUNIOR HIGH SCHOOL PROFILE

Faculty and Staff

Park Forest Junior High School -~

There are s8ixty-one faculty and staf;\mgmbers cmploye& at the Park

.Forest Junior High Schoal; forty-one have earued Master's degrees and one

holds a Doctor's degree. There are sixteen teacher aides, one paraprofes-
sional in guidance and three secretaries.

There are three guidance counselors and a full-time secretary a.signed
tc the Guidance and Counseling department .of this school. The counselor-
student ratio is 350. It is anticipated that the ratio will probably
approach 325 over the next three years because of realignmeut of attendance
areas of the two junior high schools.
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Programs of Study
—
Park Forest Junior High School v ‘

The severith and eighth grades have a program of studies common to
all pupils. It is nevertheless true that within this common framework
the materials used, the approaches to learning, and the work are adjusted
by each teacher to fit each class group and insofar as possible, the

needs and capacities of each individual within the group.

Grade 7 '
Required © Meetings Elected Meetings |
Subjects Per Week Subjects Per Week
English .5 ¢ French 3
World History 5" German 3 .
Biological Science - Spanish 3
or ISCS > Band 1
Mathematics 5 Orchestra 1 .
Physical Education 2 - *
Music 2 ‘
Art 2 -
Industrial Arts or 3
Home Economics
Grade 8 1
Required Meetings Elected - Meetings
Subjects " Per Week -Subjects Per Week
Engl.sh 5 French 3
American History 5 German 3
Physical Science 5 Spanish 3
or ISCS Band 1
Mathematics Orchestra 1
' General ‘Math 5
Algebra (with 5
recommendation)
Art 2 i
Industrial Arts or 3
Home Economics
Physical Education 2
Health "2
Musgic 2

Beginning in” the ninth grade a student must choosg his courses. In
addition to the required program of ¢tudles he must elect courses to fiil
his schedule.

-
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Grade 9
Required Meetings Elected Meétiﬁgs
Subjects Per Week Subjects Per Week
English 5 French 1 5
Pennsylvania History 5 ; . German 1 5
and Civics ¢ Spanish 1 5
Mathematics © Latin 1 5
Math 1 5 Art 2
Algebra * 5 Crafts 1 2
Modified Algebra 5 Band 2
Plane Geometry 5 Chorus 2 <
Science - Personal Typing 2
‘ General Science 5 - *Consumer Education 5
Biology 1 5 . : Industrial Arts 1 5
Earth and Space 5 **Vocational ¢ 5
Physical Education 2 Agriculture
Health 2 Foods 1 5
Clothing 1 2
. Orchestra 1

* Students planning on taking Business Education in High School should
take this course. :

** Students taking Vccational Agriculture must attend Westerly Parkway
Junior High School.

Faculty and Staff

/
/

Westerly Parkway iyﬂior High School

The Westerly Pé;kway Junior High School has fifty-four staff and
faculty members; five teacher aides, ope paraprofessional in guidance,
three full-time secretaries and one half-time secretary. Of the faculty
and staff of thies junior high schmel, thirty-six hold Master's degrees,
with two ‘faculty members having Doctor's degrees. These two are on leave
of absence during the year of this self-gtudy, one serving as the
President-elect of the National Education Association.

There are three guidance counselors and a full-time Secretary assigned
to the Guidance and Counseling department of this school. The counselor-
student ratio is 300. It is anticipated that the ratio will probably
approach 325 over the next three years because of realignment of attendance
areas of the two junior high schanls.

Programs of Study

i

Westerly Parkway Junior High School

The scventh and eighth grades have a program of studies common to
all pupils. It is nevertheless true that within this common framework
the materials used, the approaches to learning, and the work are adjusted
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by each teacher to fit each class group and insofar as possible, the needs
and capacities of each individual within the group.

Required
Subjects

English

Soclal Studies
Science
Mathematics
Physical Education
Music

Art .
Home Economics
Indusirial Arts

Meetings

RERE NS RV RN R,

Requiredi

Subjects

English

Social Studies

Scilence

Mathematics
General Math
Algebra 1

Physical Educatieon

Health

Music

Art

Home Economics

Industrial Arts

Meetings

ne o

WWw M R WM

Grade 7

Per Week

Per Week

-

Elected
Subjects

French
German
Spanish
Band
Orchestra

Grade 8

LY

Elected
Subjects

French (continued
from Grade 7)

German (centinued
from Grade 7)

Spanish (continued
from Grade 7)

Band

Orchestra

Meetings
Per Week

- Wwww

Meetings
Per Week

%*

A

Beginning in the ninth grade a student must choose his courses. In

addition to the required program of srudies he mu

his schedule.

Required Meetings

Subjects rer Veek
English 1 5
Social Studies 9 5
Mathematics

Mathematics 1 b

Algebra 1 5

Modified Algebra 5

Modern Geometry 5

Grade 9
Elected
\ Suhjects

504 French 1
505 German 1
506 French 11
507 German 11
508 Latin 1
511 Spanish 1
512 Spanish 11

st elect courses to £111

Meetings

Per Week

LUt amioy ot iy



Required Meetings Elected Meetings

Subjects Per Week Subjects Per Week S

Science 605 Band -
- . Biology 606 Orchestra
Earth and Space (Strings Only)
Physical Education 1 607 Choir
Health 622 Art 1-A
623 Art 1-B
624 Crafts 1
*704 Wood Shop
*705 Metal Shop
*706 Power Mechanics
708 Technical Wood
709 Technical Metal
710 Technical Power
Mechanics
712 Vocational
Agriculture
%716 Clothing
Construction
*717 Foods
- *718 Clothing '
*719 Foods
*800 Typing
*802 Consumer Education
801 Personal Typing

L ¥ -

* Semester Courses (Choose Two)

NNy

N MUV BN

w

POUUBUIUMIW W

Marking System

The marking system is common to both junior high schoels.

A - 93 to 100
- 86 to 92
~ 78 to 85
70 to 77
= Below 70

m o O w
i

S

STATE COLLEGE AREA HIGH SCHOOL PROFILE

school. It has a total of 1723 students. They are distributed in the
following manner: Grade 10: 279 boys; 320 girls; Grade 11: 301 boys;
281 girls; Grade 12: 269 boys; _263 girls. Students are of Families
of Jocal people who work in small industry, service occupations or rural

+
-

1
|
|
The State College Area High School is a comprehensive three year high |




occupations o:s from families who are affiliated with the Pennsylvania
State University. The presence of the institucion, with its more than
30,000 young people has a tremendous impact upon the school system.
Students from minority groups constitute less than 1% of the student
population. Appmeximately 60% are transported by bus.

Middle States Association accredited the State College Area High
School in 1970.

<

The Class of 1972 was not atypical. According to a survey made
annually, they had the following post high school plans:.

(
\
\

Students ) ) Boys Girls |
# 4 Post Graduation Goal it % i %
285 = 57.0 Colleges and Universities 142 - 56.3 143 - 57.%
6 - 1.2 State Colleges 4 - 1.6 2 - 8
10 - 2.0 Junior College -
Associate Degree
(Junior Colleges) 3" - 1.3 3 - 1.2
(Associate Degree) 2 - .8 2 - .8
13 - 2.6 Vocational - Trade Scwools 8 -~ 3.1 5 - 2.0 |
- .é Schuols of Nursing 0 - 0 1 - A
7 - 1.4 Business Schools 2 - .8 5 - 2. _
11 ~ 2.2 Other Schools
/ (PSU Continuing Education)t6 - 2.3 3 - 1.2
{PSU Short Course) 1 - A 0 - 0
(Practical Nursing) 0 - 0 1 - o4
0O - 0 Post Graduate 0 - 0 0 - 0
18 - 3.6 Armed Forces 16 - 6.4 2 - .8
26 -~ 5.2 Store Employment 8 - 31 18 - 7.4
9 - 1.8 Factory or Trades 6 - 2.3 3 - 1.2
2 - .4  Apprentice Training 2 - .8 0O -~ 0
3 - .6 Agricultural Work 3 - 1.3 - 0
77 - 15.4 Other Employment 46 -~ 18.3 31 - 12.5
- «2 Remaining at Home 60 - 0 1 - b
8 hd 603 All Uthel's 1 bt 04 7 ~ 2.8
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Those who planned to attend two and four year colleges had been
. accepted at the following institutions: N

Colleges and Universities

AN 4

American Academy of Dramatic A;E...............r..........‘.l
Antioch College 2 |
Bauder Fashion College......................................1
Berkely College of Music 1 |
Boston Conservatory, 0f MuSiC..eveeeeeeoesoencoconooooseneessl
Bryn Mawr College 1
Dyke University.....1.......................................1 |
Eastern Nazarene College o 1
Eisenhower COLlleBe..uecrercsoooecreoncnoconoencosnoncsconenssl |
Enbry-Riddle Aero University . 1 }
Franklin and Marshall College..ceceeevoecsovosoossocenoesesal o
Graceland College 1 M
Grove City College..................................LL*41...I”"41”r’
Hollins College S 1 |
Haverford College....servesssvrerenseeensesssosassnsnnonnensl
_Indiana-University of Pennsylvania 2
Ivy School of Art...........................................1
Junlata College 2
* MacMurray College...........................................1
Northwestern University 2
Nyack MIi8Sionary College. ceeeeceeeeessvenoncososoeoseonesessl
Ohio State University 1
Ohio Wesleyan University...,4...............................1
Pennsylvania State University © 237
Philadelphia Music ACAdemy..ceeeeeneeeoooscnosoencecconnssssl |
Reed College 1
Rhode Island School ‘of DEeSigNeceeercrerssensconessenvoceassaol
. Sarah Lawrence College ' 1
Sir George Williams University (€Canada).c.eeeceeeseesr.oesesl
St. Charles Seminary ' 1
Susquehanna University..oveeseeeereereeoscennoeneonensonsossl
Swarthmore College 1
United States Air Force Academy....eoueeeveeeeeosnennncesnssl
University of California at Los Angeles . 1
University of Colorado..cuerscrorcereenccssescovsossenssnonsl
University of Chicago ! ) 1
University of Delaware.ceeeeceeeadeceressoonssnsoossosoaseesl
University of Illinois L 1
, University of MassachusettS....ocuieeiuencocenosennnsosnseoasnl
University .of Michigan 1
Univerrsity of Pittsburgh...vvvevceeeereceeneonssnnssssonsessl
University of Richmond 1
University of TamPace.e.e.eesneveseeeeocoeoosoereosncoonoonel
' Washington and Lee Univevsity : 1
Wils0n College.ecusceeeessauerooncoesoonooononosannonososonel
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State Colleges
Edinboro state College..................'.................It........2

Mansfield State College . 3
Millersville State Collegen s eitrnsniienernesancnnennsnsnsnsonnennrnl

Junior Colleges

Central Piedmont Junior College.urnennneenrnnenncecenecessonnnsonned

Chamberlayne Junior College , 1

Florida Keys Junior College.........................t,.,,,a:..e{....d

Ivy School of Professional Art e T S |

Wesley Junior Collegen s ennneesecitiievnsennncncnnsnsuonosnnnnnnnnsnl
ereees

e

i

// ’ !
———Pennsylvania State University — Associate rees
o Y Y o Degre

Agriculture'Business............‘................,..................1

Air Pollution Technology 1
v Computer Science. ® 0 0 88 00 e ®0 0 0 00 Yo 0 *® 0 00 0 00 0 000 00 ® ® 0 00 000 000 ® 0 000 0 0 1
Park and Recreation ’ . ' 1

Nursing Schools

Lankenau School of Nursing..........................................l

Vocational Trade Schools

Centre County Vocational-Technical SChooleeieenrreroeeennnennnnnensl
Empire Beauty Academy 2
Johnstown Rehabilitation SChoCL. s it ueseerrnnernensoneesnnnnonnnonnnsal
Meredith Mannor School 2
St. Francis Hospital-X-Ray Technology.e e rsueerreeeeeereneennnenenasl
Weaver Airline Personnel School , 1
Williamsport Community L - Y

Businéss Schools o

DuBois Business School. e 200000 00 ® 00000000000 9000000000000 ® 00000000 1
Pittsburgh ICM Business School 1
South Hills Business School 00000000000 0 PO 2O OO OOIOIOCIEPOEANEOITORLTES 0 00 4600000 ‘e 5

As might be expected, students tend to score high on academic indices.
For the Class of 1972, the median IQ was _113 ; the median SAT score was
475 . The class had 10 finalists and 10 semifinalists in the. National
Merit Program.

The main building of the high school was constructed in 1954. An
extensive addition was added in 1962. The gophomore class meets classes
in English, World Cultures and Physical Education in a portion of the

v)
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Westerly Parkway Junior High School across the street. In the present
building there are fifty-four rooms available for classes. This includes
two gymnasiums, eleven special class rooms such as home economics rooms
wood and metal shops, vocational agriculture shop, electronic shop,
science laboratories, language laboratory, and typing rooms. Data proces-
sing equipment is also available. ;

--Program of Study

Requirements for graduation are in accord with State Requirements:
Physical Education: .50 credit, Health: .50 credit, Social Studies: 3
credits, English: 3 credits, Science: 1 credit, Mathematics: 1 credit,
Electives: 5 credits. This is a total of 13 credits. A total of more
than 140 courses are available to students. Students in grades 11 and 12
may meet their English requirements by electing from 45 separate nine week
minicourses. Advanced courses are offered through Drafting IIl, AP English,
AP Mathematics, AP American History, Chemistry II, Biology II, Spanish III
and IV, French III and IV, German III and IV, Music Theory I, Wood. Shop
IV, Metal Shop IV. , , :

&

Juniors and sophomores may elect Work Experience, a program which
glves them work experience in industries in town on a cooperative basis.
They receive credit toward graduation from this elective. In 1972-73
ninety students were enrolled in this elective. Seniors may elect a
modified school day program which allows them to schedile as few classes
as they need to graduate; the remainder of the day they schedule other
educational experiences developed jointly by themselves, their parents and
school. During the current school year seventeen students are enrolled.

|

Students also schedule courses in the Centre County Vocational-
Technical School. These students schedule three courses in this high
school and 2-1/2 hours of class in the Vocational-Technical School. A
total of 24 offerings are available. Students are provided with bus
transportation to the school, a ride of approximately twenty minutes. In
the 1972-1973 school year, 130 students were eanrolled in courses. This
high school is allotted 310 students. .

No specialized diplomas are granted by this school. The goal of the
school 1s to encourage highly individualized programs of study and to make
each student increasingly responsible for selecting his areas of study.
Thus there 1s no "academic” or "general" course requiring a specific
number of certain courses. Obviously, most courses are ungraded. There
1s a three year course in Special Education and in conjunction with the
Work Experience program. These students receive the regular diploma upon
graduation. :

Extra-Curricular Program

, The school has an extensive sports program. Varsity sports for boys
include: football, soccer, basketball, wrestling, cross country, indoor
track, outdoor track, tennis, baseball, gymnastics and golf. Varsity
sports for girls include: basketball, field hockey, track, tennis, golf,
gymnastics, softball. In addition to this progfam, the school also
operates a well developed intra-mural sports program. Offerings in this
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program vary, but within the last five years, the following activities
have been offered: touch football, softball (boys and girls), volleyball
(girls and boys), ping-pong (boys and girls), basketball (girls and boys),
soccer (girls), temnis (boys and girls), open gym (girls and boys), ice
skating (boys and girls), bowling (boys and girls), skiing (girls and
boys), canoeing and sailing (girls and boys). These activities are
scheduled after school, evenidg, or on weekends. They are supervised by
paid teachers. A late bus is|scheduled in the late afternoon to provide
tr§nsporta§ion to students participating in after school activities.
Approximately’ thirty clubs and other activities are also available
to students. These vary and fluctuate, depending on the expressed needs
of students. Thespians, Automobile Club, East Coast Model United Nations
Conference, Foreign Relations, Chess, Medical Careers, are examples. An
orchestra, a marching and a concert band, and an elaborate annual musical
production give opportunities to students to becowme involved in activities.

Faculty .and Staff

The faculty of the school is also diverse. There are 96 facuity and
staff members employed at the high school; sixty~five have earned the
Master's degree, or better, while six members have an earned doctorate. \
There are five clerical and secretarial staff members, twelve teacher
aides and a part-time paraprofessional in Guidance.

There are five full-time counselors serving the need of the high
school. One counselor is assigned full-time to the Career Resource Center
and has the Vocational-Technical students assigned as counselees (127).
Other students of the tenth grade are assigned to counselors alphabet-
ically, while students of the eleventh and twelfth grades have the option
of choovsing their counselor or being assigned alphabetically. The student-
counselor ratio is 400.

Marking System

Superior

Above Average

Average

Below Average

Failure

Incomplete

Pass N

Fail !
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THE STANDARDIZED TESTING PROGRAM

Introduction

In order to present a meaningful evaluation of the State College
Area Schools' standardized testing program from the guidance counselors'
perspective, it was decided that the "Report of the Task Force for Eval-
uation, March 1972" should be the focal point around which the committee
would develop this chapter. Committee membership consisted of ‘Mrs.
Kissinger, Mr. Schroeder, Mr. Faris and Doctor Baker.

The task force report has been included verbatim in this chapter’
because- it provides a recent evaluation of standardized testing in
the State College Area schools. However, the task force report has not

been systematically reviewed by the present staff of guidance counselors.

In addition, the two guidance staff members who participated in the task
force are no 'longer employed by the State College Area schools.

The committee has perused the task force report and offered its
suggested recommendations. These recommendations are interwoven into
the narrative of this chapter. ’

30
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Evaluation
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Jane Jenks : \
William Keough '
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I. Rationale" for Standardized Testing

-

ing program. The most sjgnificant reason for giving any test within the

district is to help the

The Task Force beltzves that there is value in a standardized test-

hild who is taking the test. Specifically this

calls for the district to use the results of its testing program to estab-
lish the best learning environment possible for each of the examin~e=s.
Quite obviously, this requires that the district spend a great deal of

time in the gevelopment of local norms and other interpretation tools which
will help the staff make a better utilization of the results.

The above does not\negate the use ofinational norms, for despite our
saying that we do things.differently here, the chilhrén in our district

do not remain here. ey\must compete with childyr:n from all over the
country and we have an obligation to prepare them for this encounter. That
is one of the prime reasons for using what are termed standardized tests.

Staldardized testing is a systematic sampling of a person's perfor- - |
mance at a given time, obtained under uniform conditions scored according
to unifrom rules, and capable of evaluation by reference to normative in-

e

i
|
formation. < ] . !

The following is a list of the most common reaﬁons for various typds ,
of standardized tests. They are by no means all-inclusive, but it is a - (
useful guide for :the district if it keeps in mind the objectives stated {
above: )

To
To
To
To
To

improve the guidance of all students

identify the gifted and especially talented students
identify students in need of special educational assistance
improve instruction and learning

evaluate impartially the educational program

A. Achievement Tests ' ' )

The broader coverage given by standardized tests fn a more rigidly
controlled procedure of administering and scoring, aqd especially in the
availability of norms for evaluating different scores, make them especially
useful for the following instructional purposes:

1.

2.

Evaluating the general educational development of pupils, the basic
skills and those learning outcomes common to many courses of study.
Evaluating pupil progress during the school year or over a period

of years,

Comparing the pupils general level of achievement with his scholastic
aptitude or intelligence. ’




B. Schelastic‘Aptitude Tests

Tests designed to measure an individual's potential for learning have
long been called intelligence tests. This usage has been declining, how-
ever, since so many people have come to associate the concept intelligence

"with inherited capacity. 1In place of the term intelligence test have come
such terms as mental ability test and scholastic aptitude test. When the
tests are used for school purposes, the latter term is generally preferred.

Since ~ng¢ ot the major aims uf the school is to assist each pupil to
achieve the maximum of which he is capable, it 1is not surprising that apti-
tude tests should play a prominent role in the school testimg program. An
estimate of the mental ability of pupils aids in individualizing instruc-
tion, organizing classroom groups, indentifying underachievers, placing pupils
in special classes, and in general planning for classroom imstruction. Al-
though the results of achievement tests are also useful for these purposes,
tests of mental ability make a unique contribution in identifying the learning
potential of pupils.

C. Affective Inventories
}

The limitations of affective inventories are such that their use should
be somewhat restricted in school situations. They are probably most useful
as 8 general screoning instrument for ldentifying pupils who should be studied
more closely by the school counselor. From a counseling standpeint, it may be
nost helpful to use the pupil's responses to individual items a- a basis for
counseling rather than his total score. Although teac.ers may assist in the
administration of affective inventories, the use of the results should be left
to the psychologically-trained izgp§elor or psychologist.

o

e




Selection of Tests y

IL. . -

"Implicaton for change . . . will either be ignored or‘misused when
the implications call for a radical reform uf the system."
(Educational Evaluation, 1969)

. The Task Force was made up of individuals who fad some "radical reforms"
in mind concerning the District's testing program. Several members flelt
the tests we are using do not adequately evaluate our inpovative programs.
There was a feeling, also, that not enough use was being made of the tést scorcs
we were receiving.

However, when we attempted to make recommendations as to specific tésts
for specific areas or programs we found that we lacked the professional ex- .
pertise to do this. Therefore, one of the specific recommendations .the Task
Force makes, as mentioned several times in this report, is that we employ a
centra! testing expert who is better equipped than we to do this.

A few specific areas to which this testing and evaluation specialist wight
address himself are: ’

l.  The need and search for tests in the affective domain.

There has been much said about the affective domain and many
teachers in our area feel that one of the major strengtha in our
Innovative programs is in this area. Yet, we do not have a use-
ful tool, especially at tl.> elementary level, to measure our re-
sults. There is much to do in the affective domain for a testing
and evaluation specialist.

2. A need for tests to evaluate specific District cbjectives at the
precise level at wi.ich they are taught.

We have grown in this District to expect our scores to be both higher
and lower in specific areas than the national norms because we recoy~ g,
nize that the test is not congruent with our instructionsl program,

Tests must be selected that are congruent.

One "light on the horizon" may well be a project under development st the
UCLA Centey for Evaluation Study. The project allows a distriet to
{dentify the particular goals it deems tmportant and provides pational-
ly standardized test items for measuring the achievement of those goals,

The State College Area School District has become Involved in this
study. The Task Force strongly recommends g follow=through,

3. A need for in-service tralning for utaff, especially new teachers, in
developlng tests that could he wsed district-wide and tor spechfic
¢lassroom needa.




LonnantCad
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Attached {s an evaluation oy the UCLA Conter for Evaluation of weveral tents
used by our District. These tests, along with many others, were rated in fony

Qself-descriptive categories llisted across the tup, The ratings on the chart /
wold indicate that perhaps more effective teuts could be sclected,  Such selec- /
tions would be the task of the Evaluation Specialist. /

/
' /

!
I
!
i
1




s

n
IMI . -
v .
2 1 9 1 Fi ruitcseey "d
~
e o o K . Juiuesly (2430 G
B d ] 3 4 sLotieiay (etieds -
S d _ ] 0 k! pradg jenzaadisd g
///
,//, K! 3] 3 4 L31(vord xaqun;, 'y
~ S312117QY 1£3U3); Aowllagd ¥HS 0 ¢ 2t
- ) UDATR or v wpedl
: E| < o d S11t4S Lpnis paom oy
oA 0 R 3 sur{isds D
d O 3 4 SIG3290) 331pnag
101205 W FU0uATIDS t 3
4 9 d d AUV pacK T3
— 4 0 3 3 ydeircard *q
d N ) 4 4 ERTATHITY- 2 B
4 . v A 3 331daouo) osi3Aamyitray g
4 I~ 2 4 unT T rInduel ITIugilay oy
v 15 2] IVLAUSAITUDY pAaJURIS £ 2puln
d 3] 9 2 Nuiuraly 1PQras g
d o 3] 4 3U013e]2Y jelriecsy g
X d H D 4 prads jenidanasy vy
d ] D d L3117084 X3gUny Y
> SAITITT QY JEIURRK AXewYagd §¥4s 1 OFoT A,
asua]iaaxd & Ciqesy ssauaieidoaddy A31pTTES
jeaIuYsa] paviIeN AT It Tutmpy Aaujmexy IUATIINTEAN .
- ¥ - -
DCoG) - 9
. . yed -
x00d - 4

O

L FuiText provided by ERic

E




37

-~ 4 9 Q) 4 3uyy13ds 'y X
d S Jd 4 SHYENIS 121308 D
d e d g SZOU3I2S 3
4 9 K| d Jujuesi proM 3
o o _ 3 4 dutuesy ydealeieg ‘g
o 9 ) 3 A uwmm:Mﬁmﬁ s}
& 9 i 4 s3dadvod oi1zamu3lTaY g
! 3 .of R CvoileIndwod SIAwyITAY Y
’ ﬁ . wmmw JUIWDAITYDY pIOFuEIS o4 3pris
d . 9 i | S117%s £pnis pioM  °H ~ B
K| 9 E| a ’ " saypras (e1ons o ‘
- E| 9 i 3 SAIUATSS T4
d o) 2 : . 4 Buluean paom '3
W 3 ) J e 3 3utueal ydeadeaey g
_ 3 3] 5 =5 3 a3ensuel )
W E| ) 4 i $3d30U0) D1IPWYITAVY ' §
W 4 9 3 g uotieindwod »13smyilly 'y
| ; IS3L IURWDAIYIY PACFUEIS ¢ ¢ IpEID
CRIER SR ! £3111qes,) . ssauaieladoaddy A31p11EA
1P2TUYDAL pawaoN AATIRIIS TUIWpY Faviwexy JUDWALNISED]
) , ‘ FOCD - 0
—- 21€3 - 4 @)
1008 - 4 >—

Aruitoxt provided by Eic:

E




38

ITI. Test Administration
{

Having {solated the purposes of standardized tests, the Task Force had d

to approach the timing of the tests to b t advantageous to such purposes.
When the group reviewed the Distrtct's’fﬁgtizk schedule of mental abilities,

" achievement, and aptitude tests, it reallzed that the schedule was not par-

ticularly conducive to the above stated purposes. Therefore the following
schedule was developed feeling that it was more in keeping with District
needs. Unless otherwise indicated, all tests will be given in the fall.

»

Grade and/or Age Level

Tests

Scholastic Aptitude  2(7) 4(9) . 7(12) 10(15) -
Achievement 3(8)* 6(11) | “9(14)

Aptitude - Differential 8(13) 11(16)

*Spring

(Parentheses indicate age of student)

v

The rationale for this schedule weighs the effective use of test results
against both the benefit to the students and the financial resources required
to obtain them. The Task Force felt that the District, in the past, has prob-
ably tested too much. Teachers and counselors only have so much time to de-
vote to tests results, and the District's resources are limited. The above
schedule indicates the feeling of the Task Force that not every type of test
has to be given every year. This schedule can meet the following objectives
of the district: (1) Obtain profiles cn the scope and growth of the individ-
ual child. (2) Obtain data for comparisons for program analysis. (3) Obtain
data for comparisons of class and objectives for administrators and principals.

(4) Obtain data for District comparisons for board members, administrators,
and parents.

burden of testing, While the initial purchase of the testssthemselves is not
exorbitant, the expense of scoring and data collection is getting to be prohib-
1tive, In the last two years the increase in.the cost of scoring the California
Mental Maturity Test has risen from fifteen cents per student to thirty five
cents per student. | Every district must do some kind of cost analysis to decide
whether the scores and figures are worth the public dollars spent on obtaining
them. -

The schedule needs further explanation in Q,few areas. The committec
fclt that achievement rests should be used as road maps pointing out the di~
rection of the child and indicating the progress toward educational woals.
Therefore, the achievement test was placed at grade three to give teachers
and the District some {dva of developmeat afrer the student had been in the
schools some time, A test at this time holds more validity and reliability
| \

-7 \

A final reason for the reduction of testing is the growing financial




« than one given in the {irat or weoond soan o wchool. fhe nent adhaevement
test 1 given at grade wux to Jeterwene whe ther theie have been any Chan e
vither yn positive or negiative dircctions ja student protyle~., The test

placemeat here serves two pucposes: Figst, it provides the teacher ot that
child 1 guide, and secondly, 1t provide-” some recent data on which to base

Lis Juaior hi,h program. Sixth grade 1- the latest opportuniety £y furnish such:
Jata. TRe otudents' scores also help later students as they reflect the
irengths anll weaknesses of the school procram.  The achievement tuest scores
hould be able to pinpeint the spots that need some restructuring befors another
aroup comgs zlmg. For the same reasons an achicvement teat is Bven again
during the ninth grade year just before the same :tudent passes iato senior

hfgh school.

) | 3

The scholastic aptitude test given in grade two gives an indication of
a child's potential for school at a time when that potential can be developed,
ard when individual needs can be defined as clecarly as possible. A test of
the same type given in grade four may provide a more valid and reliable under-
standing of him in the formative elementary years. Grade scven, when the
'h'rd schotdstic aptitude test is given, is a time when three years of junior
high school are ahead of the ~tudent, and when everyone in that particular
building needs to know a great deal about him.

7

In truth, it must be said that the difierential aptitude tests are in-
tentially spread through the years which contain no other tests. This repre-
sents a conscious effort by the Task Force to place the tests at a time when
they will not work a testing burden on the student. The Task Force felt
that the most important thing with regard to differential aptitude testing
was that it was done at all levels of a stuemt's education. Thereforc, it is
glven iu the fifth grade for elementary ycars, the eighth grade for the

. junior high years, and in the elcventh grade for the senior high student. .

\
|
\

This schedule represents a cutback from the schedule currently employed
by the School District. It is important to note here that affective tests are
not listed. Affective inventory tests should be investigated; some affective ‘
testing needs to be done. This is a major recommendation uf the Task Force.

One of the committee's major concerns is that while this District indicates

an interest and & commitment to the affective domain, littie ig done te weaswvro |
in this area. Such lack of evaluatinu evidence seriously undermines our

ability to determinz student necds apd feelings.,

Finally, a word of explanation necds to be given on the time of year when
cach test s piven. All tests, with the one exception of the third grade
achievement test, provide the opportunity of obtaining the results at a time
when testing companies can produce score data more efficiently. More import-
antly, it allows the teachers to incorporate the results, where applicable,
‘nto their. pupil evaluatian and curriculum planning. Indicated weaknesses
will confirm or question any pupil placement or misplacement.

|
|
|
|
|
\
|
|

The exception to this tewtiug schedule is the third grade or cight year
old level achievement test. Siace this test requires a proficivncy in reading
skills, it was concluded that in the sprisyg the pupil's reading level would
be higher and thus provide nore validity snd better reliability in the child's
test results, ‘ :

"

All the other testine would be available for individual scudents when a
dyscerepancy is andicated or special testimg e requesteu,

SH -
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Test Conditions

What are the important testing conditions when administering standardized
-tests? There hay been mich discussion concerning what does and does not aftect
the reliabil{ty and validity of the standardized tewuts. The Task Forrce tound
it no easy task to reach concensus in the area ot testing conditions,  Research
on the matter {s inconclusive. The teachers on the Task Force helicved very
Stronuly that the standardization of the tests could be seriously umpaired it

the students taking that test were coached or given cxgra instructions,

The teachers also felt that anxiety and tension cause a great difference
in the student's ability to pérform on a standardized test. The point was
raised that a large number of non-readers in a classroom could make the stand-
ardization worthless and not capable of offering valid results. In fact, the
committee concluded that because of rhe apnxiety and tension, eminent 1n the non-

" reader, that such students should not take the standardized JESbﬁ. Test companies
seem to agree with this view. The non-rcaders shauld perhaps not take mass tests,
but should be tested individually by counselors. The length of time devoted -
to testing in aﬁy one pericd also was raised. Whether it should suit the atten-
ti .1 span of the examinee or whether it should suit the test is a question’of
elmportant consequence. Gencral consensus was that the younger the child the

shorter any one period of testing should be. Any closer definition than that
was impossible.

The other members of the group were not quite as concerned with testing
conditions as were the teachers on the committee, and they felt most of the
variables in test conditions were reconciled in fractions of the scoring re-.
liability. Regarding the testing situatiow, the following was determined: while
the research indicates that it really makes Jittle difference, the testing sit-
uation should occur in a well-ligzhted room with suitable writing surfaces and
with minimum of noise and distraction. As much as possible, the actual situa-
tion should be the same for all examinations.

Regarding anxiety and tension, the Task Force decided that within racher
wide limits the essential factor determining whether the test takers' attitud-
inal peculiarities will cause signifxcan; deviations in performance seems to
be what the test situation means in terms of the test takers' own particular
desireg. Test administrators should conceatrate on making the test situation
as comfortable as poscible.

The committee theorizad that if a test is given and it is to be called stand-
ardized, then ¢®™ec should be taken to make it as standardized district-wide as
pessible  The exac’t instructions provided by the test publishers should be fol- .
lowed to the lettec by all test adminstrators. The test shoald not be given in
one manner In one cldssruom and given in a different manner in anothcr., Tn an
effort to achicve standardization, the committee makes the following recommend-
ations: »

T. One familiar persoa or team do the testing throughout the district.

Lo Bnafermity, as to vime ot duy, lenpth of testing t*mo— and physical
setting should be soucht as much as possible,

Y. For larpe group testing siluations, Lapes, microphones, loud speakers,
or other wwavs should be voploved so all studeats hear dircerions, etc. )

ERIC . | ! -
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%, With regard to the complex arca of standardization, the Task Force be-
lieves that national standardization is not broken by relieving non-readers
from taking the test. As will be iundicated later, a major use of the
standardized tsst scores {s not to compare SCASD with the rest of the nation
on overall test scores. The results obtained locally are used to analyze
local outcomes on an item-to-item basis.

5. Almost all the resegrch, indicates that coaching and practice do not really
help most students score significantly better on standardized tests. The
exception to this is those students who could be classified as coming
from disadvantaged homes. Here, practice may be of some help. Teachers
must be careful that any practice given does not result in a test score
measuring the effectiveness of that practice rather than the thing the
standardized test is really meant to measure.

6. Students should be encéuraged to guess even when there is a guessing
formula. Research indicated that guessing is done on a national level.
It is thevrefore taken into account on standardiZed test scores.

7. While major concern was expressed over faking and distortion of infor-
mation, the committee decided that very little.cf this can be done on
an aptiitude or achievement test. Nonetheless, most interest personality
teste can be faked. There is less chance of this if such tests are given
‘in 2 small group or on a one to one basis.

8. 1f classroom teachers are going to administer the tests, it would behoove
the school district to provide much more in-service training in administer-
ing tests. This in-service would have to provide in-depth training in
the use and interpretation oi the results of standardized tests.

9. Finally, the Task Force offers a sm.ll gorup of interrelated items all
of which are part of the testing situation. Any conclusions concerning
capacity or potential for learning must be inferred from the results and
such inferrences can onply be valid when the following conditions, :
(or assumptions) have been met:

a. All pupils have had an equal opportunity to learn the types of tasks
presented in the test.

+

b. All pupils have been motivated to do their best on the test. The
pupils need to be told what purpose the tcst serves, etc.

¢. All pupils have the "enabling behaviors" (such as reading skill) j
necessary for maximum performance on the test.

d. Noae of the pupils is hampered by test panic, emotional problems,
or other "disabling behaviors" which can prevent maximum performance
on the test.

These conditions are seldom fully met, of course, but the cxtent to which
they are not determines how much we err wn estimating learning potential from
scholastic aptitude test scores.

ERIC .
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IV, Use of Test Results

A. Use of Achievement Test Results
The questions dealt with by the Task For ce were:

1. Who uses the test results? \
2. Are test results utilized? o\

while the obvious answer to the first questiog“must include admin-
istrators and teachers, the Task Force recommends that students and parents
be included also.

How can ‘test results be utilized by each group ?

1. Teachers \\
Achievement test results supply specific information about the
individual students with whom the classroom teacher works. Test
results help the classroom teacher; .

a. Plan instruction at the level of each pupil in éhe class.

b. Provide an objective measure of the achievement level of
each pupil to be used as a basis for planning individual-
ized instruction in each subject.

c. Caompare present and past achievement in order to determine
and evaluate the rate of progress.

d. To provide information to be used in forming instructional

" groups.

e. Provide a basis for reporting pupils’long range achievement

to parents.

f. Evaluate each pupil's achievement in light of age, mental
ability, and other factors.

2. Administrators

While administrators are interested in the same information as
teachers, they also need the results for a more general view of the achieve-
ment of classes, grade or age levels, buildings, and the entire district.

An overview of -the test results at the levels provides:

a. An indication of subject strengths and weaknesses at levels
indicated above.

b. A continuous record that reflacts changes in curriculum.

c. Data used in identifying grade or age level problems.

d. Needs assessment with individual teachers on content and
method.

e. Data on the effectiveness of 1nstruct10nal materirals and
programs,

3. Parents and Students

The Task Force recommends that students especially at the second-
ary level and their parents be apprised of the indicacions shown by their
achievement scores. It is difficult to motivate a student to take a test,
the results of which he never sees and which as far as the student can judge

-11-




do not affect him directly. .

The test results should be used for students and parents as a road
map to help indicate where the student is and areas that need study. Also,
they summarize how well the student has done i{n his previous learning experience. .

Parents have the right to know how well the school and their cnildren
are succeeding in the educational development of their children. Whether
it is a teacher, guidance counselor, or administrator who shares this infor-
mation results must be interpreted fully and honestly in terms that can be understuu)
by the student and parent. A conference where interaction can occur obviously
is the most effective way of accomplishing this.

The Task Force feels that more use can be made of standardized test
scores. Perhaps we have available too many scores to utilize effectively.
Perhaps teachers just don't realize the value of these scores and consider
them unimportant.

Whatever the reasons, they do not alter the fact that both local and
national norms are valuable and important tools. Our district is one with a
highly transient populaticn; therefore our local programs must prepare child-
ren to function on the achievement level of chiidren anywhere in the country.
For this reason national nerms are meaningful.

The uses that teachers and administrators make of standardized test
scores call for a comparison of grade, school, or program with its counter-
part local and national norms.

If we accept the reliability and validity of tests and methods of ad-
ministering them, then we must let the results dictate to a large degree the
future course of the District's program. Test scores should be 'read" from
different angles in an effort to obtain as much information from our tests
as possible. Thus we are using tests in a summative manner to evaluite success
so far and in a formative manner to dictate our future thrust, be it con-
tinuance or change.

B. Use of Scholastic Aptitude

The Task Force feels that important use can be made of Scholastic Aptitude
test results. Tests that are nationally standardized take into consideratidn
all the variabtes can still give a fairly reliable 8cholastic: aptitude score.
Dsed with discretion, this base line data can provide teachers and schools
Important aid in meetimg the individual needs of each student.

l
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Zvaluation : The Affective Domain

When we looked for evaluation material in the affective domain we
found it usually in relation to some national educational research project
or a sponsored local research project (for which a report had o be written).
Only rarely did we find an affective evaluation technique used because a group
of local teachers wanted to know whether students were developing in a par-
ticular way. Tt was evident that evaluation work for affective objectives
was marginal and .was done only when a very pressing question was raised by
the faculty or when someone wished to do "educational" research.

It is not gntirely, fair to imply that evaluation of the attainment of
affective objectives is completely absent from the regular activities of schools
and teachers. Undoubtedly almost every teacher is on the alert for evidence of
desirable interests, attitudes, and character development. However, most of
this is the noting of unusual characteristics or dramatic developments when
they are almost forced on the teacher's attention. What is missing is a sys=
tematic effort to cédllect evidence of growth in affective objectives which is

in any way parallel to the very great and systematic efforts to evaluate coy~
nitive achievement,

Cur relatively meager knowledge about the affective domain complicates
the currently recognized problems of obtaining evidence of achievement- to-
ward affective goals. Perhaps the most serious problem eacountered in at-
tempts to measure affective achievment is the vagueness of the terminology
used to describe behavior in the affective domain. Terms like incerest and
appreciation are difficult to translate inte specific, obgervable behavior.

Certain philosophical issues also contribute to the difficulties of
measurement and evaluation in the affective domain. One is the issue of ed-
ucation versus indoctrination. [n a democracy, especlally a heterogeneous
one such as ours, education is supposed to serve the ends of free choice
and an attempt to persuade or coerce the individual to accept one particultar
belief or set of values over others. Indoctrination dealing with the pro-
motion of particular attitudes and beliefs is quite Intimately associated with
the affective domain, Because >f Amerlcan society’'s pegative view of in-
doctrination, teachers are understandably hesitant about teaching and testing
in the affective domain. 1In many cases, also, a persen’s beliefs are con-
sidered to be his private concern. The privacy of one's beliefs is of partic-
ular significance when political or religicus issues are involved.

Finally, measurement is difficult {m the affective domain, because
here we are concerned’ that a student will do a task or does hold an attitude.
{n the cognitive domain, we are interested only in determining it a student
can pertorm 2 task, can state a belief for himself. 1In the cognitive domain,
7 tedcher can present him with a task and determine whether or not he can
perform it. 1In the affective domain, however, the matter is much more com-
plicated. How can we dgtermine whether or not a student|holds a given at-
titude? We can ask him a series of questions designed to reveal his attitude
and this is the method often uged. It {8 quite easy, however, for the student
to answer the questions to {ndicate the attitude desired by the teacher while
he believes Just the opposite. A more valid technique to determine a student's
feelings or attitude toward something would be to make systematic observations
af his behavior in relatioato that thing. The difficulty with this technique
ts rhe time fnvolved in the systematic observation of each student and the

13- .



fact that many feelings the teacher would like to determine involve behaviors
that cannot always be observed during school hours.

The necessary use of questiowmnaires fto determine affective achievement
brings us tace to tacc with the problem of honesty : that is, "Are the student's
responses accurate reflections of the way he actually feels and behaves, or is
he only giving answers he thinks the teacher wants him to give ? " jhis pro-
blem can be diminished in two ways. In gome cases, the questions can be writ-
ten so subtly that the student has dtfficulty determining the desired response
and must, therefore, give an honest one. In all cases, however, it ¢an be made
clear to the students that their responses will be used in no way in determin-
ing their course grade., Not using responses concerning student's values_in
determining g3rades may be philosophically desirable in many situations,

Obscrvational techniques are especially useful in evaluating performance
skills and certain aspects of personal--social development, In addition,
the results of observation supplement and complement paper-and-pencil testing
by irdicating how pupils typically behave in natural situations.

" The least structured of the observational techniques is the anecdotal
record. This is simply a mecthod of recording factual description of pupil
behavior. 1o make anccdotal record keeping feasible, it is usually necessary
te vestrict observations at zuy give time to a few types of behavior or to a
few pupils. Acnedotal records possess the advantages oi (1) providing a de- >
sceiption of behavior in natural settings, (2) obtaining evidence of exception-
al behavior which is apt to be overlooked by other techniques, and (3) being
usable with the very young and the rctarded. Their limitations are (1) the
time and effoit requircd to maintain an adequate record system, (2) the dif-
ticulty of writing objective descriptions of behavior, and (3) the problem
of obtaining an adequate sample of behavior. These limitations can be min-
wmized by following specific ﬁrocedures for observing and recording the be-
havioral incideats. Suggestions for !mproving andedotal records include:

(1) determinming in advancr what to obscrve, (2) describing the setting in which
the behavior occurred, (L) making the record as soom 4s possible, (4) limiting
. edch anecdote to . 'single incident, (5) separating factual. description from
interpresation, (6) recovding both positive and negative incidents, (7) col-
lecting a number of anecdotes before drawing inferences, and (8) olL'. ning-
practice in observing aad recording pupil behavior.
£
_ Rating methods provide a systematic procedure for obtaining and rce-
cording the judgments of observers. Of the several types of rating scales
avarlable, the descriptive graphic scale seems to be the most satisfactory
tor school use,  For some purposes, ranking methods also are useful. In
the rating oi procedures, products, and various aspects of personal-social
development, certaia wypes of errors commonly occur. These include, (1) per-
" sonal bias, (2) halo affect, and (3) logical errors. The control of such I
verors {8 a mojor congideration in construction and uging rating scales.
Ettective ratings result when we (1) seleet characteristics which
|
|
|
|

-4

gre cducationolly signfficant, (2) Jimit ratings to directly obscrvable be-
haviar, (3) define clearly the characteristics and the points on the scale,
(3} timit the number ol points on the scale, (5) permit raters to omit rat-
invs whore they teel unable to judpe, and () combine ratiags from smeveral

raters, vherever possible,

Checklists pecform somewhat the sane functions as ratine mcales.  They
ace wsed in wvaluating procedures, producic, and aspects of porsoncl-socind
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development where an evaluation of the characteristics is limited to a4 simple 46

"present-absent" judgment,

[avolving pupils in the construction and use of rating devices has spec~
ial values from the standpoint of learning and aids in the development of self~-
evaluation skills. .

In some areas of learning and development it is desirable to supplement
the tcacher's observations with informatior obtained directly from the pupils,
We can ask the pupils to rate or judge their peers ( their fellow pupils) and
to report on their own feelings, thoughts, and past behavior. A variety of

(1) peer-appraisal methods, and (2) self-report techniqués have been developed
for this purpose.

Peer appraisal is especially useful in evaluating personality charagter-
istics, social relations skills, and other forms of typlcal behavior. The
give-and-take of social interaction {n the peer jgroup provides pupils with a
unique opportunity to observe and judge the behavior of their fellow pupils.
vince these peer ratings are based on experiences which are seldom fully vis-
ihle to adult observers, they provide an important adjunct to other methods
ot vvaluating personal-social development. . ‘

Peer-appraisal methods include the "guess who" technique, the socic-
metric technique, and social relstions scales. The first of these techniques
requires pupils to name those classmates who best fit each of & series of be-
havior descriptions. The numbér of nominations each pupil receives on each
characteristic indicates the reputation he holds among his peers. This nom-
inating procedure can be used to evaluate any aspect of behavior which is ob-
servable to fellow pupils. The sociometric technique aleo calls for nomin-
ations but here the pupils are to indicate their choice of companions for
somg group situation or activity. The number of ghoices a pupil receives
serves as an indication of his social acceptance and the network of choices
can be used to plot the focial structure of the group. THe results can also
be used” to rearrange groups, to improve the social adjustment of individual
pupils, and to evaluate the influence of school practices on pupiis’' social-
relations. Published sccial relations scales are also available for some of
these purposes. They are less flexible than the traditional sociometric tech-
nique buf they have the advantage of standardized procedures of administra-
tion and scoring. ’

-~
vy ’

Self-respect technigues are typically used to obtain informati-n which

15 inaccessible by other means. This includes reports on the pupil's past
experiences aud his perceptions of hts inner life. Such information can be
*btained by personal interview but a self-report inventory is more conmonly
used. The inventory is a sort of standardized written interview which pro=
vides comparable results {rom one person to another. Effective use of zelf-
report techniques assumes that the respondent is both willing aand able to
report accurately. Thus, special efforts must be made to meet these conditions.

Activity checklists provide a survey of the pupil's past expuriences
which-1s useful in assessing learning readiness and in curriculum planaing.
Probltem checklists, personality inventories and projective techniques ai4d
ta evaludting the personal=social ad}ustmgnt of pupils. Of these, the pro-
Plem: checklist is the only one recommended for use by the classroonm teacher.
[aterest tnventorics contribute to a better uaderstand ng ot pupils aud are ©

|
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coprodeUhy el e ede tionel o sad vocat, ona! plamniiae. Attitude wcolos pro-
dear andiotion of the tecliogs and vpinions pupile hold towsrd varfone
wroewes, aartiiutions, gnd jdeas,

Peoo patsavs vl woivreport caventories provide vseful {aformation for
pnteescandiag puri e bottor and for yeudiae thety leavsing, dovelopment, oad
adjustioent,  These nvurposes will be best served, howeven . when the {aformstion i«
mtpied with teet resplte, ubservationa) data, and all ccher available data
coacerniay the pupgls 7

Hero an the STt Colteee Areo Schos! District, evalvation materys] in

the arfective domaro on very Tunited.  In the clementary grudes teacher ob-
servalion and anccgotal records coascitute the only widely uzed wothodn.  As
Bas buen wevviously nered, thesr technigues are uastinctuced and allow Lhe
teachee ceeot Jatitude 1a cherr use.  Techuiques such as checklisis, pECT
aper ol and selforepoen e may be uscd by cach tewcher when aad £ he nees fir,

woenty surpected of hoviae seroous proablems are referred to the school psy~
e st bor farther testiov.

ATt secorelacy tevel the oaly tent given ig the ¥udor Interest Iaven-
Loy Pars Lot meature citeat of socupational feterests of g student ond 1w
adminesorea oo the estire stydent population in niath grade. 1t is given upun
proudd request an the sendoe hygh scheol,  Othoy tests designed to wearure
the witootive domasn, such as the Mooney Problem Checklisr Test, were discarded
dntresad Toor the uavaston of poavacy wdea previously mentiaped.  Students with
seras orobdems are cefecccd to the school psychologist who test and decides on a
Courfe of iction, 1f oane,
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FOOTHOTES

Br. Krathwohl, 8.3, 3loom, B,B.Mosfa as cited in Elwin Fentun, Teachiag
The Hew Scodfal Studies Yo Seeondary Schogls  (New York: Holt, Rinehavt &

Winstor, Inc., 1967) opp. 4%5-46

2 Pred Sumith and Sawm Adams, Fducatfionsl Measurement For The Classroom Teacher
{(Uuw Yorks RHarper aand Row, 1966 )} pp.167-185

3
Norman E. Grontund, Meigurement and Evaluvatioa fa Teaching (Toronio: The
Macelillan Co, 1969 ) pp. 328-379.

“thed. pp. 357-358
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STALE CCLLECE AREA SCHOOL DISTRILY
State Collepe, Pennsylvania 16801

YPECIFIC RECOMMENDATTONS OF THE TASH FORCE

The coordination of the District's testing program, the seleceion of
poropriate tests and the analysis of rest results needs to be
asnipred to a person whose major function is in the arca of
evaluation. While he would not conduct all the testing himsclf
(althouph he mavy do some individual cases), he would be in

chiarge of che District’s vvaluztion design.

An alter. ' testing schedule as listed elsewhere in this yoport.

A more intensive effort at uniformity" factors in test
admingstration. Alsc listed elsewhere in this report,

More teacher in-service time devoted to evaluation, geperallv and
teest interpretation, specifically.,

3
A continued interest in the UCLA Center for Evaluation Study.
Perhaps In the near future, specific test ftems can be chosen which
measure on national and local norms our efforts toward the goals
we choose.

The use of the standardized test scores as an important element in
program priorities and thrusts,

The continuation of the "Yardstick" type interpretation of test scores
for particular grade levels. This study gives an overview of the
schonl population by socio~economic background and potential learning
ability. Also it gives the academic scores and growth for thesc
particular areas. The study provides an idea of how well the

school is meeting the particular needs of the particular groups.

Nopn~readers should not be required to take standardized tests.  Yor
these students this is a frustrating experience. The Task Force
takes the view that allowing these students not to take the test
does not break the "standardization” as has been feared. The senres
of such students are meaningless; they have had to guess. Such
results are not worth the high puaychic cost of ohtaining them.
Principals, teachers and counselors need to find a method of
fdentifying such students and mate special provizion for them.

%
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9.  Local norms need to be established. After preliminary comparison
with national norms, these scores need to be analyzed by building
to add toathe evaluation design, not oﬁlgfof students, but of
the variéd programs within the building. “

10, Appropriate tests need to be found for the affective domain, a
large onent in all our innuvative programs. The Task Force
realizel the "touchiness” involved in this kind of testing, but
feels that new programs need to be evaluated in this vein also.

1. Tests ought be used both as formative and summative tools. That is,
teachers should be aware not only of the level of a child's progress
but what areas the test indicates are important for future study.

12. Students need to be motivated to take standardized tests. Rather
than "play down" the importance of rhe test to ease frustration,
the teacher needs to motivate children to do their best on this and
any other type of examination. The concern, of course, is that this
is not overdone.

" T¥_ Test results need to be shared with students and parents. Motivation
to take a test or learn anything is greatly dimiﬂished if the (
student 18 not made aware of his progress and achievement. Parents
have a right to know how well their children are performing and

the implication of test results.

«_ ETFicg
3-13-72
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| Recommendations Bascd on the
) "Report of the lask Force for Evaluation"

The committee on standardized testing has reviewed the Task
Force report with interest. In so doing, it has been decided that
much of the report is worthy of our support. However, there are
also sume portions which have evoked questions and counter-
recommendations. 1In the remainder of this section, our specific
recommendations for support and counter-recommendations have been
enumerated. :

Page one of the Task Force Report offers three instructional
purposes for the group-administered achievement tests. As the tests
are presently being used, this committee doubts whether these pur-
poses are being fulfilled. [o be more specific:

1) At the elementary level where there is evidence of teacher
use of individual test results, there is little apparent
use being made of the part scores from the achievement
tests,

2) At the junior high school level there is little evidence
that purposes 1 through 3 are being fulfilled.

3) At the senior high school level there is little evideqce
i of broad teacher ipnterest in the individual test results.

If these' specific nbservations of guidance staff members are
accurdte, one wonders about the usefulness of achievement test results
} ) for instructional purposes. It would appear that, at present, the
primary usefulness of the achievement testing results is when group
data are used in order to evaluate broad objectives at grade levels.

Page two of the Task Force report discusses scholastic aptitude
or intelligence testing. A general feeling among the members of the
guldance staff is that all group intelligence or scholastic aptitude
testing be eliminated in the State College”Area Schools. When needed,
individual testing may be recommended. As one counselor has stated:
"All too often a teacher will ask what a student's 1IQ is and will make
an evaluation on this basis. Most teachers do not know how to inter-
pret a test, let alone discriminate on an IQ test...With the inaccuracy
of the 1Q test and the overestimation of the test by teacher, parent
and student, the test's disadvantages outweigh the advantages."

Page two of the Task Force Report also introduces the idea of
testing the affective domains. We are aware that teachers often teach
for what i% tested which, ip our present testing program, is content
achievement. Yet, when school s stems state their objectives such
affective goals as "good citizenship", "be all that he is capable of

ERIC

Aruitoxt provided by Eic:



being", “good decision maker", etc. appear. Because of the exlisting
dearth of emphasis and evaluation relative to the affective domain,
and because of the proclivities associated with counseling, this com-
mittee strongly supports the Task Force recommendations relative to
the affective domain.

It is felt that an affective testing instrument should be admin-
istered not only as a general screening device but also in other ways
so that we may be aware of general strengths and weaknesses. Thus,
students can be offered programs via guidance and/or teaching faculty
when appropriate.

One existing evaluation program which may be .worthy of further
consideration is QUESTA. This evaluation strategy is published by the
Educational Testing Service (Baird & Peterson, 1972) and supposedly
generates information about how members see the environment of the school
and how each individual feels about himself and the perceptions, values,
expectations, satisfactions and dissatisfactions of the various groups

.that make up a school community. One Pennsylvania school known to be

familiar with this program is Mt. Lebanon School District, Pittsburgh,
Pennsylvania. Perhaps-'this program is worthy of further investigation.

Another area worthy of consideration relative to the affective
domain is those evaluative ventures that have been undertaken because
of the career education movement. Already in existence are such in-
struments as Readiness for Vocational Planning (Gribbons & Lohnes, 1964);
the Vocatidnal Development Inventory (Crites, 1965); the Work Values
Inventory (Super) the Career Development Inventory (Super, et al., 1971);
and the Eggpltive Vocational Maturity Test (Westbrook, 1973). Those

seeking to develop programs for evaluating success relative to the af-

fective domain may find these instruments worthy of investigation.

Finally, D. R. Krathwohl et al. have suggested better tools for
evaluation in the affective domain. In fact, that is the major purpose
of their handbook, Taxanomy of Educational Objectives--Affective Domain
(New York: David McKay Company, Inc., 1964). Perhaps this handbook
offers some tools for evaluating the affeftive domain.

Page seven of the Task Force report offers a suggested standardized
testing schedule for the State College Area School District. Figure 1
presents the existing standardized testing program as the guidarce staff
views it. There are differences for three reasons: 1) This committee
has added some additional "external" tests which are taken voluntarily
by large numbers of secondary students. 2) An interest test inventory
has been added. 3) Not all of the Task Force suggestions have been
implemented yet.

E)y g
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This committee would like to offer the following suggestions
relative to the existing and suggested schedules: 1) Eliminate all
SCASD-sponsored "internal" group standardized testing in grades ten
through twelve. Information offered by the Otis and the D.A.T. in
grades ten and eleven is relatively useless when many students are
voluntarily taking the NEDT, PSAT, SAT, GATB and CEEB achievement
tests. When stpdents choose to take tests from those mentioned above,
they have a personal reason, and thus interpretation of the results
is meaningful. We suspect that the Otis and DAT taken in grades ten
and eleven will be used sparingly., Thus, is it worth the time and
the cost? 2) As was suggested earlier, tHe SCASD should eliminate
all group scholast{g aptitude or intelligence testing using individ-
ual tests on a referral basis. 3) Try to shorten the time lag be-

tween standardized testing and the return of the results to interested
personnel. ’

.

}his committee wishes to suppdrt those nine recommendations offered
on pages nine and ten of the Task Force report. _There seems to be a
real need to emphasize the importance of the role of the instructional
staff in the administration, understanding, and use of the achievement
test results. For that reason, this committee strongly supports the

teacher-related recommendations on page eleven of the Task Force re-
port.

The second paragraph.on page twelve gf the report speaks of the
right of parents to ¥now test score results. Elsewhere, emphasis is
given relative to the student right-thknow, and the need for teachers
and administrators to be test-sophisticated as well as to make better
use of the results. If all of these publics who are entitled to test
interpretations actually requested their dug, it would be an impossible
task for the present counseling staff to perform. Two explanations of
“this statement are offered. First, there would not be enough time.

Second, not all of the present SCASD guidance counseling staff is suf- :

ficiently sophisticated enough relative to standardized testing to per-
form this function. . !

The final effort of the Task Force report is a statement of thir-
teen specific recommendations. This committee wishes to endorse the
recommendations.. It is suggested that guidance counselors be included
wherever possible in those efforts to implement these recommendations.

-
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It is the practice of the school district to construét an Enrollment
Projection annually based upon the attendance data obtained on November 1,
thus enrollment figures for a given grade will differ on the projection
with those of the chart on Enrollment Trends based upon data from a dif-
ferent part of the school year and appearing elsewhere in th}s study.

An examination of the projected total enrollment reveals a trend
toward a slow but steady decline in enrollment from the present iato the -
foreseeable future. This would only be checked by a significant increase
in the enrollment of the Pennsylvania State University and/or a.:ignificant
industrial development to occur. Neither of these are being planned at
this time and the district has no current plans to construct new buildings
in preparation for an enrollment increase.

The greatest immediate drop in enrollment is in grades kindergarten
through gsixth. The enrollment of grades seven through nine has peaked,
to remain almost static until 1977-1978 when it will decline. The enroll-
ment in grades ten through twelve will peak during 1976-1977 and remain
static until the decline begins in 1980.

Along with the trend in decreasing enrollment has been a trend over
this (1972-1973) and the past two years for the district to maintain a
zero budget, or, at least, to add no new positions. Assuming that
budgetary restrictions do not dictate that positions be eliminated, the
counseling program of the elementary and junior high schools should be
enhanced, if fewer students to be served is a criteria, but, although the
highest projected enrollment for the senior high school is only ‘182
students (1979-80) over the present (1972-73), it would indicate probable
greater need for attention to be given to this area of the counseling
program in terms of energy and money.

The annual school census, over the past six years, has shown a turn-
over of residents of twenty percent in the townships and thirty-five per-
cent in the Borough and less than sixty percent of the students who enter
kindergarten graduate from the State College Area High School. The stu-
dent turnover is greatest in the elementary grades and especially the
early grades. This situation i8 created by the mobility of young families
associated with the University as students and/or junior members of the
teaching staff moving to different opportunities.

There is much less mobility of families having junlor or senior high
school gge students. These families are older “and better established
within their work situation.

The district had been growing quite rapidly until 1969-1970 when
University enrollment stabilized and there was a sudden decline in work
opportunity at a major industry causing many families to leave the area.

Some of these factors are reflected by the following chart entitled
"Envollment Trends as Shown by Three Class Groups".
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ENROLLMENT TRENDS
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The increase in enrollment at the seventh grade is due to students
who.have been attending parochial school entering public school at this
time. '

A further analysis of enrollment data would“include the student
dropout situation, and this Is tabulated in the following table for the
past two school years.

S#ATISTICAL ANALYSIS OF STUDENT DROPOUT
! Grades 10-12

1970-1971

14

/

1971-1972
Number of Dropouts - 35 39
Sex Male 24 26
. Sex Female 11./ 13
Age 15 0 2
Age 16 4 5
Age 17 31 32
* 9 8
Male
' Grade 10 Female 1 3
’ Male 7 12
at o Female 2 §
Male 8 6
Drop 12 Female 8 -6
* W-6 31 haad 29
) W-7 4 v 3
. Official W-8 0 "2
Reason W~10 0 1
For W-11 0 1
Drop W-12 Q 1
W-14 9 )
I S
W-6  Quit school after passing required attendance age.
¢ W=7 ;Séﬁed a General Employment Certificate (Age 16 years).
W-8 '/issued a Farm or Domestic Service Exemption Permit.
W-10 Dpeceased
W-11 Physically Incapacjitated '
W-12 Mentally Incapacitated
W~14 Committed to correctional institution.



There were twice as many males as females who left school before
graduation. ° ’

There is no obvious trend regarding grade level at dropout.

Although not indicated by the table, it was found when constructing - ‘
it that the morths with the highest numbers of students dropping out of |
school occurred in September (13) followed by February (12). January, |
May and November followed with ‘eleven. No month during the school year, ‘
however, was void of having students dropping out of school. ‘
- The senior high school ccounseling staff, in reviewing the cases
represented by the statistical analysis, find no one factor making a stu-

dent decide to leave high school before graduation, but, rather, a constel-
lation of circumstances leading to dropping out. ’

4

dropouts’ difficulty in school. )

The greatest majority of the dropouts had difficulties at home. Some
-« came from broken homes; parents were ei.ier separated or_divorced. Some-
© had one or botk parents deceased. Other- had parents who exerted a tre-
mendous' amount of pressure on their children to succeed which resulted,
in some cases,, with the child believing he could never meet these high
expectations. On the opposite end of the continuum, some parents saw no
value in education and these feelings were transferred to their children.
A few had one or both parents who were alcoholics and these parents had a ’
great difficulty coping with their own problems. Approximately 70% of the
students who 'dropped out of school between 1970 through 1972 were con-
fronted with one or more of these difficulties at home.

- oy,
Five general categories appear to have initiated the causes of the ,

N

Approximately 104 of the students who dropééd out of school had a -
tested 1Q that was fairly low and thus felt extremely frustrated in.
classes. Included in this group are Students who ¢ xhibited inadequate
reading ability,

. ¢ .

Another 102 saw an {mmediate full-time job as Being more valuable
‘than finishing school. Also included in this group are students who
needed an immediate job to help support the-family. R
Approximately 5% of the students who dropped out had deep ﬁsycholog- ‘

ical problems and could not cope with the realities of school and l{fe In
general, ’

The remaiding 5% had an extremely immature outlook, secing school as

a place only to have fun. These children refused te ~ope with any kind
of work demands reﬁuirfd of them: .
Regardless of whatever or how many categoffhs the dropout could
possibly be plared in, the majority who left before graduation viewed

‘ school as an unfriendly and unenjoyable place. Despite the fumerous
curriculum possibilities offered, whether it be vocat{onal~technteal,
vocaticnal-agricultural, werk experience, busin as, or, academi:
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school was not effectively mecting many of these students’ needs. Schdol

pelicies may have been too structured to meet their individeal fearnin
needs. In any event, the perceptions held Ly the dropout then led to
vacious behaviors; some students were trudnt from classes and/or school
which in turn placed some in (ous?.nt academic difficulty. uthers becane
juvenile offenders with the law. 4 few tvrned to drugs in an aitempt t
find answers to questions they may not have even formulated,

61
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, o Understanding the' Perspectives and
Aspirations of the Guidance Program's '

Variocus Publics
2



. Administrater Survey

Introduction

The Teacher's Survey served as a prototype for the survey to be
given to the administrative staff. Upon perusal of the completed
Teacher's Survey, the committee assigned to develop one for admin-
istrators decided that with minor alterations that survey would ade-
quately serve the administrative staff. In addition to being a
decision which would economize on time amd effort, the information
recelved from the two samples would be comparable. The committec
involved with the development of this survey consisted of Miss Farrell,
Mr. Fonda, Mr.'Leubuschgr, and Doctor Baker.

An investigation of the Administrator Survey found at the con-
clusion of this section will reveal that many questions are the same
ae those in the Teacher Survey. Concurrently, the remainder are re~
visions made 1n order to ask questions more appropriate to a sample
of administrators.

Every principal and assistant principal at each of the State
College Area schools was given a copy of the instrument and asked to
complete it. The sample size was fourteen.




STATE COLLEGY AREA SCHOOL DISTRICT
COUNSELING AND GUIDANCE DEPARTMENT

ADMINISTRATOR SURVEY

Dear Administrator: The guidance staff is in the process of a year-long self-study.
Please help us by giving an houest response to each of the following survey items,

A quick return is needed in order to analyze the information. Please return com-
ple:eQ‘surveys to the mailbhox of a counselor in your building.

Please circle the appropriate information relative to the grade level of the students
you supervise:

Elementary Junior High Senior High

In the following section use one of the three responses given below for each question.

Y = Yes N = No ? = Uncertain ¢

1. Do you believe that you understand the purposes of the guidance program in

YOUL SCRO0L T Lttt ronoesosnneuonsocnroosesossooncsososoncssoconssosesss
L

2. Do you believe that counselors and teachers are trying to accompliqh
similar purpases in YOUT SCRO0L7 .u.vvuveenennenensnnononeononsasnnssvennes:

l‘

3. Do you think a good counseling service can be helpful to you as an

administratﬂr? 40008000008 s LT AEOONOOOROOIUIDOOI ROIO P00 NOCLOOOLODOEOIOIOOLEGEDS
D> you think a good counseling service can be helpful to teachérs? .,......

Do you believe that you are part of the guidance program? ..........ceeeve.

-

[s the counseling service in your school helpful to you as an administrator?
Do you have adequate time to see the counselor when the need arises? ......

Do you think the counseling service in your school is helpful to students?.,

L~ N

RERRRR

Dy you think that the gnidance facilities arve adequate? ...........ceveenss

10. Do you think the counseling service should be limited t qtddentq with
special problems? . ..ieiittiiiiiiiiitittieiantetteeosonerercoceenrocennns

11. Do you think that the counseling service shonld be concerned with the
developmental needs of all students? L ..veveeeeeeeronrrasronssnnnosonsnnonss

2. Do you think students are able to see a counselor easily when a need arises?

13. Do the counselors keep you informed on their work with students? ....vseeee

14, Have you ever requested a conference with the counselor to discuss ways you
might work more effectively with an individual or group of students? ,.....

15. its the counselor usually available within a reasonable amount of time
Wh(?ﬂ y’}u neﬁd him? I R R I I R N R I I I N T R R T Y

16, Are-your teacher's classes ofteh disrupted unnecessarily by counselors? ..,

17. Are any developmental vounceling topics included in your teacher's class-
room (e.g., peer relationships, self-concept, career development, problem
solving, decision making, €tc.)? et erenroreunsrnorrnunnntonoronsanceas

(01)
(02)

(03)
(04)
(05)
(06)
(07)
(08)
(09)

(i0)

(11)
(12)
(13)

(14)
(15)
(16)

(17)



18.
19.
20.
21.
22,
23,
24,
25,
26.
27,
28.
29,
30‘

31.

" 32,
33.

-
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Do you think parents are sufficiently involved with the counseling
SeWice? ........Q...............l.............................l........... (18)
Do you think career development should be an integrated part of the K-12
curriCUlum? ................................................’...‘........... (19)
Do y°“ll‘if refer students to the counselor? .....eueeeeeoeeeeooceoeennesss (20)
Are you aware of counselor referrals to outside agencies? .....iciivennncen (21)
Do you get sufficient feedback from referral agencies? ...........eeeewe.e. (22)
Are you aware of any group work being done by the counselors? ............. (23)
Do you think talking to a counselor is helpful to most students who see
One? ......... t....C...!..’.l................'C.C..?...'..................... (24)
Do you think that the counselors are helpful when-they participate in a ‘
conference involving the parents of one of your students? ...........oe..... (25)
Would you find it helpful for the counselors to participate in conferences
that you have with parents and/or SEUdENES? ....u'uuvevnrrennnrennneernnns. (26)
Do you think the counselor should facilitate communication between staff
mmberS? .........‘....0.......‘......l...................l.......‘...ﬁ.... (27)
Do you think the counselor should facilitate communication between you and
your teaChing St.ff?’........'....lOOOOOOOCOOOOOOOOOOCOO..................|. (28)
Do you think the counselor should facilitate communication between you and
the student body? ..........l................‘...l......l.................. (29)
Do you think that counselors should facilitate communication between your
te.chers and the student body? ...t.........'....C......................D.. (30)
Do you think it is helpful to have the counselor participate in staff
pl.nning meetings? l....l.‘...............Q....................C.........'.. (31)
Do you feel that the guidance testing program is adequate? .....c0c0vv00nen (32)
Is the guidance orientation program into our school adequate? ............. (33)

The statements below tell about some ways that administrators might feel about their
school counselor. Please "score' each statement to show how you feel about your
counselor(s).

38.
39.

40,

41.

Mark each statement on the following scale: *

Mark 1 - If the statement is very true (you feel strongly that it is true),.
Mark 2 - If the statement is probably true., -

Mark 3 - If you just cannot say about this (use as little as possible).
Mark 4 - If the statement is probably not true,

Mark 5 - If the statement is definitely not true.

Sometimes he is warm and friendly; sometimes not so friendly ............. (38)

He does not realize how strongly I feel about some of the things we .
diSCuSS|!...Q!.v..'...."...l..u.'..'......Q............0.0......0* %o 0000 (39)

-

There are times when I think that what he says does not show what he
really feels ....iee.vinnnreeneeenneneoneeronconnnonaonss Ceneesennens ceeees (40)

1 5ften feel that he has_more important things to do when I am talking
to him oooooooooooo ¢ o000 r et ser s 0080000000 LR I R A N N A I I I I A AT ey ss 00000 seocves (al)

t
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42, He usually understands all of what I say to him ......cevevrenvnnoennenns (42)
43. Even when I can't say what I mean clearly, he still seems to understand
M tivivesesnoonssos et sesersercssnsunrrens sennes ceessesessessassasenenes (43)
44. 1t seems that things (like the phone) often interrupt us when we're
talking .....c00000.. teeesense teoeeecsnosesenoeeeeons seescseseerrerreerrenee (44)

Listed below are elements of a counseling and guidance program. Will you please
evaluate the counseling and guidance services as you see them operating in your school.
There are two columns; one on each side of the page. The column to the left represents
your feeling about the advisability of the service being offered by counselors, in
general. The column on the right represents your feeling about whether or not the
counselors at your school are actually performing this service up to expectations.
Answer the questions in the left hand column by checking either 'Yes" or "No". Answer
the questions in the right hand column by using the following rating scale.

0 = Not being done 2 = Average level

1 = Low level of performance “3 = High level
Should counselors - o What is the quality of
perform this *ervice? this service as it {is

now performed?

Yes No

- ‘ Rating
(0, 1, 2, or 3)

(46) a. Keep an up-dated system of pupil records ....... aes (47)
(49) b. Interpretation of standardized testing results .... (50)
(52) c. Providing career informaticn ‘e.g., occupational,

educational, etC.) ..eveccercrrnvornnornons eeeen - (53)

(55) d. 1Individual counseling (e.g., educational, social,
vocational, personal or some combination)....... .es (56)

(58) e. Groyp counéeling (e.g., classroom groups, smaller
groups, personal concerns, achievement peer rela-
tionships, personal hygiene, etc.) ....cvvveeeeenns (59)

(61) £f. Maintain communication among the staff concerning
pupil concerns ......eveeveeeceeanonnss lecrerseceas (62)

(64) g. Provide counseling services to parents relative to

their children in school +se.ccvveee... ceeeee cesoses (65)
(67) h. Service as liasion with community agencies and
referral sources ..... seeseecacecerone crevecencenes (68)

(70) 1i. Function in & team approach with other pupil
personnel specialigts ............... Ceeees cevreente (71)

(73) j. Provide orientation activities for students mov-
ing from one educational level to another ...... ves (74)

(76) k.‘ Provide placement counseling for students seeking
the labor market .......... reeseone cerececnnas ceses n

(79) 1. Provide placement counseling for students seeking
post-secondary education «.....0v.... seessressens . (80)

*




1Should counselors
perform this service?

Yes No

(81) ____ (82)

8
P

(87) ___ (88)

1. What do you consider to be the major strengths of your guidance staff? Please
be as specific as possible.

2. What do you consider to be the primary weaknesses of your guidance staff? 1If
possible, include recommendations for improving these weaknesses.

(8) ___ (85

67

What is the quality of
this service as it is
now performed? |

Rating
0, 1, 2, or 3)

Conduct, research on student characteristics
for various publics (i.e., teachers, admin- )
1SEYBLOrS, PATENES) +uuveeveenedeneosoneenocenoanoss (83)

Provide consultation for teachers {e.g., concern-

ing student behavior, curriculum ideas, school

policy ideas, approaches to interaction with and

amoNg SEtUdENES) .ovnrevenoecneroocoeencsconasonnnss (86)

Help teachers to plan and conduct teaching units

wherein the materials and concepts are related

to guidance (e.g., career development, self-

awareness, peer relationships, ‘decision muking)..... ___ (89)

«




68

Findings and Discussion
/

- Table 1 presents a gummary of‘the data extracted from the first
'section of the survey which more or less inventories awareness of and
attitudes toward guidance services.. Responses to several items indi-
cate that the administrators share the same similar opinions about
. guld-nce counseling. A bwief summary of those s?prtd-epthions follows:

. 1. They understand the purpose of the guidance program
' in their school (one uncertain in junior high). .

2. They believe that cnunselors and teachers are trying
to accomplish similar purposes (one uncertain at elementary
level).

' 3. They think that the counseling service can be helpful
to an administrator. '

4. They think that tke counseling gervice can be helpful
to teachers. .

5. They believe that they are part of the guidance pro-
gram (one exception in the high school). . ' i

6. They feel that the counseling service in their school
is helpful to administrators (one exception in the high school).

7.  Jhey think that the counseling gervice is helpful to
students (one uacertain in high school).

8. They do not think that the counseling service should be 1
limited to studeats with special problems.

9. Th.y think the counseling service should be concerned
with the developmental needs of all children.

10. They feel that counselors keep them informed on their
work with students (two notable excepticns in high school).

11. .They do request conferences with their counselors in
order to discuss more effective ways to work with students (one
elementary exception).

12. They feel that counselors™jre usually available glven -

a reasonable amount of advanced warging. ‘

13. They notice developmental unseling topics included in
their teachers' classrooms (two are uncertain--junior and senior

. high).

14, They feel that career development should be an integra-
ted part of the K--12 curriculum {two elementary and one junior .
high exceptions). )

15. All do refer students to the counselors.

16. Most-are aware of counselor referrals to outside agen-
cies (one exception at elementary level and two unceriain--
elementary and senior high).

17. They are aware of group work being done by their coun-
sleors (one junior high person uncertain). .

18. They think that talking to a counselor is helpful to
most students who gee one (one elementary and one senior high
person uncertain), \\

.

\

\
\
N
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opinion was divided. Those items follow:

19. They feel counselors are helpful pattzcipants in parental
conferences (one senior high person uncertain).

20. They feel that counselors could be helpful in conferences
they)have with parents and students (one senior high person uncer-
tain

21. They think .counselors should facilitate communication
among teaching staff members (two were uncertain--one elementary
and one junior high).

22. They think counselors should facilitate communication
between administrators and teaching staff (three are uncertain--
two elementary and one junior high).

23. They think counselors should facilitate communication
between administrators and students (two uncertain--one elementary
and one junior high).

24. They think counselors should facilitate communication
betweer teachers and students (one junior high person uncertain).

25. They think that it is helpful tc have counselors parti-
cipate in staff planning meetings (one junior high person unceir-
tain). )

There were also some items in gection one on which administrator

! )

1. Not lll administrators feel that they have adequate time
to see a counselor when the need arises.

2. Less than half of the administrators feel that the counsel-
ing facilities are adequate,.

3. Less than half feel that students are able to see a coun-
selor easily when the need arises.

. 4. Only half of them feel that parents are sufficiently in-

volved with the counseling gervice.

5. Opinions sre divided relative to the adequacy of feedback
from referral agencies.

6. Few of them feel that the guidance testing program is
adequate.

7. Only half of them feel that the guidance orientation pro-
gram into their school is adequate.

e . Table 1

Summary of Data Revealed by the First Section of the
Administrator's Survey-—Questions 1 through 33

Elementary Junior High Senior High Total
Question Yes No ? Yes No ? Yes No ? Yes No ?
1 8 0 0 3 0 1 2 0 0 13 0 1
2 7 0 1 4 0 0 2 0 0 13 0 1
3 8 0 0 4 0 0 2 0 0 14 0 0
4 8 0 0 4 0 0 2 0 0 14 0 0
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Elementary~ Junior High Senior High Total i
Question Yes °'No 7 Yes No 7 Yes No ? _Yes No ?
5 8 0 0 4 0 0 1 1 0 13 1 0

6 8 0 0 4 0 0 1 1 o0 13 1 -0 |

7 4 1 3 2 1 1L 2 0 0 8 2 &4 |
8 8 0 0 4 0 0 1 0 1 13 0 1
9 3 3 2 2 1 1 0 1 1 5 5 4
10 0 8 0 0 4 0 0 2 0 0 14 0
11 8 0 0 4 0. 0 2 0 0 14 0 0
12 3 2 3 3 0 1 0 2 0 6 5 3
13 8 0 0 4 0 0 0 2 0 12 2 0
14 6 1 0 4 0 0 2 0 0 12 1 0
15 8 0 0 4 0 0 2 0 0 14 Q 0
16 1 7 0 O 4 0 0 2 0 1 13 0
17 8 0 0 3 0 1 1 0 1 12 0 2
18 5 0 3 2 0 2 0 1 1 7 1 6
19 6 0 2 3 0 1 2 0 0 11 0 3
20 8 0 0 4 0 0 2 0 0 14 0 0
T 21 6 1 1 4 0 0 1 0 1 11 1 2
22 2 1 5 1 1 2 0 2 0 5 2 7
23 8 0 0 3 0 1 2 0 0 13 0 1
24 7 0 1 4 0 0 -1 0 1 12 0 2
25 8 0 0 4 0 0 1 0 1 13 0 1
26 8 0 0 4 0 0 1 0 1 13 o 1
27 7 0 1 3 0 1 2 0 0 12 0 2
28 6 0 2- 3 0 1 2 0] 0 11 0 3
29 6' 0 1 3 0 1 2 c 0 11 0 2
30 8 0 ) 3 0 1 2 0, 0 13 0 1
31 8 0 0 3 0 1 2 0 0 13 0 1
32 3 1 4 1 0 g\ 0 2 0 4 3 7
33 3 2 3 4 0 0 1 1 7 3 4

Section twu of the survey seeks to reveal administrator opinion on
the interperisonal relationship between them and their counselors, Table
4 presents the results of this section of the survey. Overall, the
results seem to present a favorable counselor--administrator relation- _
 ship., There is some feéling that unnecessary or necessary events often
interrupt counselor~administrator conferences.

At the senior high level there is some evidence of a need to im-
prove counselor-administrator relations. Responses which promote this
concern indicate that the senior high administrators do not feel that
their counselors are always candid about their feelings, and that they
have more important things to do than what the administrator is pre-
senting to them. Finally, they do not feel that everything they have to
say 18 understood by the counselors.
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Table 2

Summary of Data Revealed by the Second Section of the
Administrator's Survey--Questiong 38--44

/

Ratings
Elementary Junior High Senior High Total
Question 1 2 3 4 5 1"2‘h 345 12345 1234 5
38 01 061 03010 01010 035 0 8 1
39 0006 2 01030 o0 110 01110 2
40 00044 00220 11000 11 2 6 4
41 0 0035 00040 0106001 010 7 6
42 35000 13000 01010 49 0 1l 0
43 23300 03100 0°2000 2 8 4 00
44 0 4 211 01021 02 -0..6/ 0 07 2 3 2

Section three of the survey attempts to find out administrator
opinion relative to the legitimacy and quality of the "elements" of the
guidance program. All but two of the listed "elements" received a hedvy
percentage of "yes" votes relative to their legitimacy. Those receiv~
ing half or more "no" votes were provision of placement counseling for -
students entering the labor market and provision of placement counseling
for students seeking post-secondary education. At the elementary level, L}
these "elements" are seen as not being done while at the junior high
level observations are mixed relative to legitimacy and quality.

Some -"'elements" rated high on quality, others rated low and some
received varied evaluations. Those "elements" receiving predominantly
high or average level ratings yere:

1. Keeping an up-dated record system. ™

2. Providing career information.

3. Individual counseling.

4. Group counseling. .

5. Maintaining communication among staff concerning pupil concerns.

6. Providing counseling services to parents relative to their
children in school. - :

7. -Serving as a liaison with community agencies,

8. Functioning as a team with other pupil personnel workers.

9. Providing ovdentation activities.

10. Providing consultation for teachers.

11. Helping teachers plan and conduct guidance~related teaching
units (notable exception at senior high level). °
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-
Ratings were: divided relative to whether teachers and counselors 1
are trying to accomplish stmilar purposes, tHe quality of counselor- ,
conducted research, and the placement of students seeking the 1abor
market or post-secondary education.
Table 3,
¢ Summary of Data Revealed. by the Thitd Section of
the Administrator's Survey--Questions a through o
. - Ratings .
Elementary Junior High Senior High Total
Question Y N 0 1 2 3 ¥ N.O 1 23 Y NOTI 23 YDNUOTI1I 2 3
a 8 000 44 4 00001 3 *20001 11 000 6 8
b 6 2 3 050 400112 200110 122321772
c 8 001 5 1-50000%4 20000 214 00165 7
d 8 00035 4900004 2.000 11 16 0 0.0 410
e 8 000 35 400031 111100131116 6
f 8 000 4 4 400013 11101013110 6 7
g 8 00035 4¢0022 2001110114 00.1¢6 7
h - 8 0004 4 400022 2001.120126 017 6
.. i 8 000235 400022 200020 1 00 0.6 7
3 6 1 1104 4 00 013 200020121 11 3 7
k 247 0090 2202 2.0-111010 5172823 Q
1 247 000 222110 20010016669 211
* n 6 11032 3190121 11110010 322353
n B 00044 400013 2000201000 7 7
o 8 00035 400013 112000131204 8

*
L
A}

Elementary Administrators

Relations between the elementary administrators and their counselors
appear to be quite amicable. All of these administrators were very gra-
cious toward their counselors when answering the question: "What do you
conalder to be the major strengths of your guidance staff?" ’

When responding to the question requesting the primaty weakness of
the guidance staff nearly all Jata and written comment focused upog the
need for more elementary counselors. These administrators appreciate,
the counselors' work very much but feel that being assigned to two or
three different schoola detracts from their potential effectiveness.

Junior\High Admiristrators - ) .

These administrators also responded favorably to the question ahout -

| ~ : ~ _ 4




’ .
strengths of the guidance staff. Again, a major concern relative
to weaknesses seems toc be a lack of time and annoying interruptions.
In‘pddition, the fact that their counselors are not directly respon-
sible to them seems to nettle some of the administrators.
.

Senior High Administrators -

There were a sufficient number of negative or doubtful responses
from high school administrators to cause some concern. It appears
that the high school* counselors and their aggizfggzators may need to
work out some of their differences. -

Comments offered under the "primary weaknesses" category
helpful starting points:

.

y be

"With @nly one exception ai I aware of a counselor saying 'No'.
There are rules for conduct (generally). These should not be
avoided or overlooked."

N ~
-

¥

"Do not always function as part of the larger team-ftotal staff..
Do not follow school regulations applying to regulgr faculty
members. Exist within a special 'sphere’. Spend much time

with 'problem' students--miss meeting with, many average stu-
dents."

Additional trains of thought which flow.through comments from all
three levels of administratots are the need for better counselor
facilities, insufficient feedback on referrals, and inadequate test-
.ing and orientation programs.
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Teacher Survey

Introduction

. * -

The committee which developed this survey comsisted of Mrs.
Mrcdonald, Mr. Schroeder, Mr. Snyder, and Doctor Baker. It was de-
cided that the same survey would be taken by teachers at all grade
levels in the schdol system. The creation of an instrument involved
the use of several different sources. As a result, the final product
consisted of three sections, each of which had a somewhat different
purpose. The first sectdion of the survey (questions 'l through 33)
elicits responses which require the teacher-respondent to evaluate
the feasibility of various components of the guidance services as
well as his own’ attitqdes toward these sexrvices.

. Section two of’ ;he survey (questions 34 through 48) ‘asks the ,
respondents to evalyate the professional interpersonal relationship

which exists between himself and the counselor (s) with whom he or she “//////
" works. . Finally, the items if, the .third section (qUestions a th;::gb/

+ 0) request an_evaluation of the value of certain specific eleme

which are thought to be included in the present role of the gﬂidance :
counsek\r staff. - )

Each 'bteaeher ir the school system was given a copy of the survey
witl an accompanying request to complete it independeutly as soon as'
possible. Upon completion of the survey, they were requested to re-
.turn the same Yo one of the counselors in their building. The number
of teachers in the school system, is 297.3. Those from vhem completed
surveys were recelved after a reason.ble time period had passed were
229 of which 128 were elementary, 64 juniur high, and 37 senior high.

»
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STATE "COLLEGE AREA SCHOOL DiSTRICT
| . COUNSELING AND GUIDANGE DEPARTMENT |
!
e TEACHER SURVEY pd
. /r/

Dear Teather- The guidance staff is in the process of a year-long self- study.

Please help us by giving an honest* response <o each of the folluowing survey items,
A quick return is needed in order to analyre the information. Please return com-
pletedlsurveys to the mailbox of a counseler in your building as soon as possible,

. Please circle the appropriate information relative to the grade level of the students

you teach: S
Elementary Junior High Senjior High ’

In the following section use one of the three responses given below for vach question,

Y = Yes N = Ne ? = Uncercain

1. Do you belicve that you understand the purposes of the guidance program in

ydu[ QCh"‘Ol:’ FRETAT RS T A AR IS N T AT AT A IS NSNS E N B RN SR NN AR Y KAt T ({)l)
2. Do you believe that counselors and teachers are trying to accomplish similar
L L i L 1. 7 ) (02)
} Do vou think a good counseling wervice can be helpfull £o teachers? .....,. (03)
4. Do you believe that yau are part of Lhe guidance program? ...... 4%..\... (04)
5 Iv rhe counseling secvice fn yodr school helpful to You? L eiee saerernenns (05)
6. D yau have adequate time to uvc&thv ¢ unselor when the peed arises? ..., (06)
/
7. Do you think the counscling scrrdce in vour sohionl {5 helpful ta <tudenty? ~(on
g, Do vou think that the guidance fucilitres are dequate? . ... uu. vl oun. ... (08)
_ 9. Do you think the counseling service should be limited to <tudents with
mpt‘tiax p!ublemﬁ".’ N R I R A R N IR R LR . (09)
i0. Do you think that the counseling <ervice should be voncerned with the de-
velopmental needs of all stucents? .,........ et crrensarenreaaaans G0}
11, Js the student able to see 8 counselor canily whet o need arives? | ... LD
12, D> the counselors keep you intormed of their work with youae stadents? .. 1)
13, Have you ever requested & conference with the counselor to discons WaAY "
vou might work more effectively with an individual or group of <tudent<? {1
14, Ts the counselor usually avaflable within a reavonable amount o Ly ‘
- when you ask For a conference? L. i it ca e (14)

i5. Are your classes often dinrupted unaveessarily by counselors” ... .. ... .. (15)

15, Are you able to include any developmental counseling topics in vour
classraom? -R. peer yulationships, self-concept, career deve lopment

problem solving ., decisfon making, e0e.) .. iuiyveiunrnonrrrovaensransones (16)

—r———

l 17. Do you think parentn are sufficiently involved with the counseling wervice? (1 n

18. s you think career deve, . ent should be an iafegrated part of the €-1)
curricalum? . .. N R L L R T (18}




19. Do you ever refer students to the counselor? C e e n e auntrceanr e eaane e {19)
20. Are you aware of counselor referrals to outside agencies? ..., ......... . {20)
<1. Have yoo ever had any feeaback trom a referral BRENCYT L iiiiieeiarnns (1)
22, Do _.u chink each student referred by you shbuld be scen individually by
. LT (22)
23. Are you aware of any group work being done by the counselors? ,,......... . _ 23
24. Do you think group counseling is beneficial for some students? seecearnon (24)
23. Do you think some students cur be helped by an appropriate c¢ntingency
management or behavior modification Program? ....%....vveessrerrevesesnn, (25)
26 Do you think talking to a counselor is helpful to most ctudents who ]
I L S e g R (26)
27. Do you think that the counselors are helpfui when they participate in
. a conference involving the parents of ane of your students? ............/' (27)
28, Do you think the counselor should facilitate communication between staff
members? R (28)
29. Do you think the counselor should facilitate communication between
teacning staff and principal? L. ... ... ii,neersrneranerennnrroenennnnnnns (29)
30. Do you think it is helpful to have the counselor participate in ~taff -
planning meetings? R _030)
Al. Do you understand how to interpret standardized test results? ........... (31)
32. Do vyou fﬁ%l that the guidance testing program {s helpful? ... . iiveeuen. (32)
33, 1s the guidance orfentation program int » our school adequate? . .......... (33)

1

The statement! below tell aboul some ways that tuoachers might feel aboul their schnal
counselor.  Please "score” each statement to <how how you feel about v ur counsclurfs),

Mark eack stitement on the tollowing wcale:

Mark 1 - [f the statement 1» very true (you feel strongly that it is true),
Mark [ - If the statement i~ probably true.
Mark ¥ - If you just cannot say about thi- (use a4~ little a. possible),
: Mark 4 - If the statement i« probahly not true, ,
. Mark 5 - Tf the statement 1< definiteiy uot true.
34, He or she respects me (The rest of the items will all use he " oo matrer {
It the counselar {s @ woman) .o i iiiire e grar i rara e ore.s (34)
s - *
35, He tries to ~ee thing: the way | 4o and undertands how [ oseel L .. ... (35)
1
3. His dnterest in me depends on what 1 am Lalking abonl oo onrernnnnns. . ()
37. He tells me has opimions more thn [ wint bto know them L. ... s s (17)
3B, It seems £ bother him when 1 talk or ask ab0ut certofn thing: vusevseres {38)
39, His feeling toward me depends on how 1 feel Cowdfa Bim ... or. 0 iernnns {3?)
[ 40, Tt is hard o1 we tooknow what he o really fike 0 @ per on vt ciynes . 140)
O

ERI

Aruitoxt provided by Eic:
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41, Sometimes he is warm and frienily; sometimes not so friendly ........... 41)

42. He does not reslize how strongly I feel about some of the things

we discuss B T T {(42)

43. There are times when I think that what he says does nast show what he
' L 4 (43)

‘9&. He hurries me through my business with him ......veevevnnvrnnneronnnnnn. (44)

45. 1 often feel that he has more jmportant things to do when I am talking
to him .............

A L N R R Y N I (l‘s)
Smmi——

46. He usually understands all of what T 2y to him .ovevnrnrnonrnnnnnnnnnn.. (46)

47. Even when I can't say what 1 mean clearly, herstill seems to understand

me -.IIVI.II‘O.lLlj‘L.l_“,‘O‘Cl.‘..&.v“*f"“fﬂ"“"t'...!.........ll'........ (A7)

48. It seems that things (like the phone) often interrupt us when we're

tﬂlking u.....nl.!..'..n...-n.n.I..‘...0....‘..........l...0...0.'.!'..0 (&8)

Listed belov are elemerts of a counseling und fuidance program. Will you please
evaluate the counseling and guidance services as you see them operating in your
school. There are two columns; one on each side of the page. The column to the

left represents your feeling abouts the advisability of the service being offered by
counselors, in general. The column on the right rupresents your feeling about whether
or not the counselors at your school are actually performing this service up to ex-
pectationsi\ Answer the questions in the left hand column by checking either "Yes"

or "No". An\wer rhe questions in the right hand column by using the following rating

P

scale. _
0 = Jat being done I = Average level
I = Low leve! of performance 3 = High level
e
Should counsclors ) What {s the quality of this
perform this service? service as it is now per-
formed?
Yes No : Rat ing
0, L, 2, 0r 1
(49) ___ (50) a&. Keep an up-dated system of pupil records ...... (51)
(52) (53 b. Interpretation of standardized testing results. (54)
(55) (56) c. Providing career jnformation (d.g., ocsupstivnal,

Ca

educational, ete,) Liimeernacrveoencernnnsnnn.

(58} (59) d. Individwal counseling (e.g., educational, social,
vocational, personal or wome combination) .,...

(61} (62} e. Group counseling (e.g., classroom groups, smiller
groups, personal coacerns, achievement, peer ro-
lationship: | personal hygieae, cte,) ., .on...i..

(64) (65) f. Maintain comuwunicatfon amoug the sfalt Conce ru-
ing puptl conceras R RS R PP

(67) (68) g. Provide “aunceling services to pareats relat bve
to their children In school Lo, o iiunns
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Should counselors o7 What is the quality of this
perform this service? : service as it is now per-
formed?
Yes : No ; . Rating

(0’ 1) 2, or 3)
(70) _ (71) h. Serve as liasion with community agencies

and referral SOUTCES ,.,veveecevereecunnnonns (72)
(73) (74) 1. Function in a team approach with other ' |
. pupil personnel specialists .....ieovvvnuennn (75)
(76) (77) j. Provide orientation activities for students
‘\ entering post-secondary education ........... (78)
(79} (80) k. Provide placement counseling for students -
’ \ seeking the labor market .........cve.e.. ceee (81)
(82)\\ (83) 1. Provide placement counseling for students
. \ ‘ entering post-secondary education .......e.o... (84
(85) (86) m. Conduct research on student characteristics ‘ )
; for various publics (e.g., teachers, adminjis- y
/ StTators, PATENES) ..vuieveeeeasaensnsonsanees 7 (87

/
(88) /.. (89) n. Provide consultation for teachers (e.g., con-
IO cerning student behavior, curriculum ideas,
school policy ideas, approaches to interaction ‘
with and anong students) .....ovevvvevevenanas - (90)

(91) ____ (92) o. Help teachers to plan and conduct teaching
units wherein the materials and concepts are
related to guidance (e.g., career developnent, /
self-awareness, peer relationships, decision |
making) ..... Creetiteserereraacirensenannas .. — (93)

1. What do you consider to be the majsr strengths of your guidance staff?
{Please be as specific as possible.) ‘

/

2. What do yau chndder to be the primary weaknesses of your guidence ntaff7
If possible, {nclude recommendations tar fmprowving these weaknes-es, N
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Findings and Discussion

\

Section One (Items 1 through 33)

Most items found in this section received the majority of responses
in a category which can be construed as positive feedback toward the
feasibility of the guidance counseling services. Those items which in-
dicated through the response patterns that a problem exists seemed to
be mirrored by the tenor of the written comments made on the last page
of the survey.

Ths wroblem areas that were identified via this section of the
survey include insufficient time for teachers to see cBunselors and lack
of feedback from counselors. 'The majority of the teaching staff also
felt that counseling facilities are generally inadequate. Support for
thé insufficient time item is found throughout the written portion of
these surveys wherein teachers at all levels comment on their observa-
tion that counselors are overworked, have too heavy of a student ratio
and, as a result, have tco little time tor adequate imter-staff communi-
cation. Thexe is alsc ‘some evidence which points to possible teacher
ambivalence about the guidance testing and orientation programs.

Fable 4

Summary of Responses te Section Une of the Teacher
Survey--Questions 1 through 33

Response Summar

¥

DN O wa W B s B e Questian

Elementary  Junior High Senior High ~ Total

Y N ] Y N U Y N U b Z N -4 U %
IQQ\\\‘Z 17 49 6 g 26 5 611846 8O 13 .06 32 .14
115 -1 12 48 7 8 in 8 121179 .79 16 ,07 33 .14
126 o 2 63 1 Q 37 g 011226 .98 1 .01. 2 .01
111 7 B 4% 11 5 24 B 51183 .81 2 L1200 18,07
102 7 15 351 2 9 24 5 81177 .79 14 08 2 .15
50 &1 le 24 31 4 12 14 BE Y90 40 111 49 26 L1
108 3 17 52 1 10 20 5 121180 .79 9 04 8 .17
35 63 24 37 ie 11 17 13 7 8% .40 92 .4) 42 .19
g 1l 9 g 62 1 1 35 1 9 .04 208 41 11 .05
115 5 i &2 0 2 RE] 2 21210 .92 7 .03 11 .05
5 44 43 30 Yy 24 17 6 14 82 .37 5 L27 8} .36
93 22 8 29 28 3 K 22 71130 .59 72 .32 20 .09
115 10 0 57 7 0 3y 7 U120 .89 4 .11 0 .ou
107 & 11 7 4 i iz 2 3 1196 .87 s .05 i7 .04
3 122 1 1 62 i Py ? 28 2 1Y .05 212 .93 4 .02
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g - - i
S Responseg§ummary |
& | Elementary  Junior High Senior High Total .
g Y N U Y. N U Y N u Y % N % U Z
&
leé {109 11 5 40 16 7 25 6 6 [174 .77 33 .15 18 .08
17 149 31 45 10 27 27 2 24 11 |61 .27 82 .36 83 .37
18 | 77 18 32 42 8 14 26 9 2 1145 .64 35 .15 48 .21
19 j121 7 0 57 6 1 34 3 0 {212 .93 16 .06 1 .01
20 | 86 30 11 44 17 3 160 197 27146 .64 66 .29 16 .07
21 149 70 6 8 55 0 6 29 1 {63 .28 154 .69 7 .03
22 |75 39 11 57 2 4 22 0 5 [164 .,73° 41 .18 20 .09
"23 103 20 4 31 27 6 14 . 22 1 1148 .65 69 .30 11 .05
24 1113 2 12 48 2 14 27 3 71188 .83 7 .03 33 .14
25 1100 4 22 45 2 16 23 1 13 (168 . .74 7 .03 51 .23
26 | 84 8 35 43 5 16 18 7 12-{145 .64 20 .09 63 .27
27 1113 2 12 55 3 6 21 5 11 {189 .83 10 .04 29 .13
28 | 67 26 33. 44 8 12 23 9 5 (134 .59 43 .19 50 .22
29 |60 29 35 32 16 16 11 17 9 103 .46 62 .28 60 .26
30779 21 26 51 6 7 23 8 6 {153 .67' 35 .15 39 .18
31 189 15 20 36 16 12 24 8 5 |49 .66 39 .17 37 .17
32 | 58 4 63 33 7 22 1% 7 15 {106 .47 18 .08 100 .45
33 {31 28 67 32 13 19 11 12 14 | 74 <33 53 .23 100 .44
Section Two (Items 34 through 48)
Table 5 presents a summary of the information derived from the
second section of the survey. An examination of the data in this table
leaves the general impression relative to teacher-counselor interpersonal
relations that although the counselors are not pleasing all the teachers
all of the time, they are pleasing the majority of them the majority of
the time.
Table 5
Summary of Responses to Section Two of the Teacher
Survey-~Questions 34 through 48
L o . Reoponse Summary
g g Elementzry Junior High Senior High Total
Qoeil 2 3 4 5 1 2 3 4 5 1 2 3 4 5 1 2 3 4 5
3 173 40 5 4 0 25 33 2 3 0 14 18 1 2™ 91 8 9 1
35161 57 6 2 1 19 39 2 3 0 9 21 1 13 2|89 il7 9 8 13
36 10 33 23 25 339 26 9 14 S5 7 & 5 7 3126 73 37 46 41
3710 6 3 50 66 2 2 4 22 .26 2.3 7 15 9l 4 11 14 93 101
812 1 531 8 4 4 4 23 28 1 4 5 17 9] 7 9 14 71 123
39 15 13 23 43 40 4 12 15 16 14 5 10 7 > 91314 35 45 64 63
40 16 10 8 44 57 4 10 9 2% 14 3 4 4 14 11113 24 21 82 82
41 13 16 6 28 66 3 16 2 23 17. 3 9 4 15 4§ 9 41 12 16 8”
42 12 8 13 46 52 5 9 8 26 14 I 10 & 13 8| 8 27 25 85 74
43 12 13 20 40 45 4 13 7 27 11 4 10 4 11 7110 36 31 78 63
15 24071 3 5 2 2725 3 4 &4 16 9 7 14 8 83 105,
1 @ 39 69 4 3 5 32 19 4 4 4 17 7] 9 13 13 s8 95
) 8 1 15 31 S5 7 5 6 20 5 4 061112 20 19 6
7 1 9 26 18 5 3 3 13 12 4 1153 89 48 18 5
52 .52 8 13 11 20 1} 4 10 5 11 6|13 31 21 83 69




program. All of the elements received a majority of teacher approval

relative to the legitimacy of the service (a’"Yes'" vote). The lowest

"Yes" vote percentage was sixty-two (conducting research). All other
. percentages of '"Yes" votes were eighty-two percent or higher.

81
. |
B |
Section Three (Items a through o) L .
Table 6 offers the results from the teacher evaluation of .the
specific elements thought to be part of the total guidance counseling .

Y

That part of this section which allowed the respondents to evalu-
ate the quality of the service related to the "elements" yielded rather
positive findings. Most ratings were 2's (average level) and 3's (high
level}. The items which yielded the highest percentage of 1's (low
level of performance) dealt with such "elements" as communication,
orientation, placement, research, and aid with classroom teaching units.
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Written Response

In addition to the previously mentiovned teacher comments aliuding
to a teacher counselor communication gap and time-work problems, cer-
tain other trends were found in the wr{tten comments on the surveys.
Some faculty members at the secondary level see the role of the counselor
as a student advocate in a negative manner. It appears as if they want
the counselor to serve as teacher advocates who support teachers in their
dealings with students.

At the elementary level there was one outstanding, overriding re-
quest written in by many of the teachers. This mandate was that each
elementary school deserves its own full-~time counselor.

Recommendations

Something needs to be developed in order to improve counselor-
teacher communications. 1In the past, guidance committees which included
teacher membership have failed. Just what methods will accomplish bet-
ter counselor-teacher communications is a question still unanswered.
Certainly, those teachers who need counselors to be a teacher advocate
are quite far removed from adequate communication.. Such a function con-
tradicts the student advocacy function which is expected from guidance
counselors. .What needs to be communicated is that counselors are pri-
marily student advocates but within-reason. Teachers cannot expect
carte blanche support from the school counselor 1if school counselors
are to be effective in their student~related role. However, students
are not to expect carte blanche support either. Adequate communication
require: that both teachers and students understand, in general, wiere
counselers fit in matters involving differences among students and
teachers. . ‘

Many teachers see the present counseling personnel as overworked
and understaffed while operating with inadequate facilities. Those
who have the power to induce change within the school system need to
entertain ideas and initiate action which will alleviate this concern.

Finally, the counseling staff needs to investigate teacher opin-
ions of the testing and orientation programs. ¥Before anything can be
accomplished, one needs to know what the exact perceived shortcomings
are. !




Counselor Survey !
Int‘uct ion

“

As the self-study includes surveys of all concéivable publics
who use or are influenced by the guidance counselors' work, it was
decided that the counselors would also benefit from self-evaluation.
The Counselor Survey is a product of this decision. ‘

something other than an inventory of time usage. Such being the case,
it was decided that a survey should be created which will alldw coun-
selOxs to evaluate the quality of their work. 4

The entire counseling staff determined that this survey :ﬁould be

The first step in that direction was to sub-divide the staff into
three groups: elementary, junior high, and senior high. Each group
made a list of the functions which they perceived themselves to be
performing. These lists were submitted to Dr. Baker who unified them

into the fifteen categories and related functions found in the Coun-
selor Survey.

Since the fifteen categories and related functions are drawn
from three different groups of counselcrs, the NA scale was inserted
to allow for discpimination of applicability among the three groups.
The A scale allows the counselor to rate the legitimacy of functions
he does perform, while the B scale allows the counselor to rate the
quality of his own performance.

A first draft of the survey was issued to all counselors with an
invitation to recommend alterations. The present form of the survey
is a second draft which evolved from resultant:recommendations.
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COUNSEL;NG AND GUIDANCE DEPARTMENT

COUNSELOR SURVEY

o

Circle one of the following three indicators of the level at which you are counseling:
elementary schocl Junior high school senior high school

Directions: The following statements represent functions which school counselors in the
State College Area School District find themselves doing in the performance of their role.
On the right hand side of this survey are three columns (NA, not applicable; A, legitimacy;
and B, self-rating). Will you please read each statement; decide whether it is an,appl}car
ble function in your role; and, if it is applicable ko you indicate your opinion of it's
*legitimacy and the quality of your efforts in the performance of each ‘applicable function.
Inh so doing, please use the following procedures. .

(i.e. Is this a legitimate function category for counselors working with students
at the grade level where I am?)

NA Scale: If applicable, write "Yes".
If not applicable, write "No".

A Scale: If you have indicated "Yes" in the NA column, rate the legitimacy of

that function  according to. the following scale. (i.e. Should counselors
do this?)

: 1 = Definitely do not think that it is a legitimate function for
' school counselors. )

2 = You are undecided (ambivalent) zbout the legitimacy of chis

function. s
3 = The function 1is legitimate, but not as important as sog.arhers
are. ’ - '
4 = The function is highly leﬁﬂf{iate and awmwong the most important.

B Scale: If you have indicated "Yes" #n ¢olumn NA, rate the quality of your own

efforts in the performdnce of this fun:tion according to the following
scale, )

1 = Much improvement needed.

2 = Some improvement needed.

3 = Doing a satisfactory job,

4 = Doing outstanding work. ?

Statemefits - NA A B

A. Career Guidancer

1. Te&ch!ng appropriate’pnits Ctaretasasteaanen

2. Maintaining an up~to~date information BYBUEM «.ias.

LI BRI BN S \ -

3. Asgisting and interviewing appropriate speakers and T
representatives SR L L LR TR R TR PP PPN |

4. Setting up related displays D P ' ]

3. Planning, ordering, and showing carver relcted films I L

. Assisting in gelection of post high school cureers ceerceeans T *

7

Assiscing in selection of post high school educational
1nstisu¥iuns Q..llt.l‘.l..'l‘l' ...... ......’..."...‘."..""..

8. Assisting in the securing of financial ajd for post
bhigh schond education vovvrenn...

’

R I T

i

. - e
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Statements *

NA

B.

C..

F.

G.

H.

I.

J.

,Consultation

1.

o]
LN )

3.

1.
2,
3.
4.
5.

6.
Students or o‘tll/erj/) % o8 o000 000.0.0.00.0'..'00.00. LI B Y I )
S Meetings . .

-

3

With teachers (case conferences, teaching units,

programs, pProcedurés, €EC.) seceveescsscarsorssorssosrasnces
With administrators (COnferenceb, curriculum

development, €tC.) veusesestosssoonsecsooncsonseosoossnonons
With parents (personal, telephone, mail, €£C.)eeeseeveevonss

Lndividual Work

Personal counseling .........4......................1.......
Social counsgling T
Vocational counSeling sceeseevseevescscosoansnssonsonveanons
Educational counseling eceescscveseerracossonceoanannasocans
Developmental counseling (routinely counseling .

all assigned counBEleesS) .viceeeieerrreccrncaconsonnonasncns
Demand counseling (responding to requests from

*

l. Staff (PPS teacher tem, etc) eoeeeesvoes e dboecsssrssss e s
2. Professional (APGA PPGA’ etc ) ® 00 B0 0N eSO OALE OSSR et ar e
‘Observation v

1. Observing students in their school environment cvssseersanne
2. Diagnosing student problems resultant from observation .....
Planning /

. &
l. Daily planning; etc' € ¢ 000 00V S RIS TO OO PRt E OIS OETRER BRSSOV OEOESOEOEI SO S

Record Keeping

¢+ 1. Meaningful and coherent counselor working files ...eeeecsces
2. Scudent cumulative records ....E.........'I.........‘..I.....
3. Departmental equipment and SuppPlies “..eeeeveiaceccioanococe
Referrals
1. Internal (paient-teacher conferences, €tc.) ceoceccecsocveons
2. External {(buddy program, €tC.) cceceseessessasncscascassaces
3. Meeting with representatives of various referral s.urces ...
4. Providing appropriate information about referral sources ...
5. Helping those needing referral services to meet with the
appropriate sgurces lll......Q..‘..Q...ll.'..'...lll‘Q.Q‘...
Research i .
1. Internal (your own programs and activities) .....eeeececcees
2. External (programs initiated by outside agencles but
using internal ‘personnel and subJects sevsveenceceassoencasa
*Scheduling Y
1' SCheduling Qf all students l!'....l.ﬁ'."'l......."*QQIQ.I'
2. SChEd‘uing Of new Btudents G e8P o NeeS IO IABLEOEI OB ATSOEAROSOESRENSDS )
3. Changing student schedules once an#®riginal schedule '
has bee‘n detenﬂincd Q.l!.tﬁl.t.Qlo'.lc’n‘lllt..'!i..!tltl yae

l
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Statements

K. Small Group Work

1. Students, problem centered (ﬁersonal, social or v
@dUCALIONAL) teututnenienetnttintnenteteneennnanenennennnes
2, Students, developmental (personal,- social, vocational-
educational) R
3. Parents, problem CeNERYEA tovnuneenrornoosovosononnnocnennss
4, Parents, developmental emPhasis «uuvevnrnrencennnnenonennes
5. Teachers, problem centered D
6. Teachers, developmental emphasis ...veiiennennennnnnnnnnnns

L. Special Assignments

1. Internalqzi.e., building and district curriculum
comittees) ..h................‘,.......‘...............f.‘—..
2 L] Extemal (i. e. ] PTA presentations) e o0 et e e v LU Y

M. Special Programs

. 1. PSU interns T A
/2. Stone Valley R I T
3. Gathering homework assignments for shut-ins Ceerncerereenns
4. Coordinating tutorial programs R R R R TR
5. Selection of Vo.-Tech. students for over-subscribed -

COUI‘SES 0000000.00000)00000000000000OOOOOOOO‘IOOOOOOOOOOOOOQ -‘

60 GUidance néWSIEtterS;lttl:ttottoot.oo'tot?..o.oototootoolto !
7. Graduation exerCiSES tttootoooottt.t\-to.ttoolt.oootototltoo 1
\

N. Student Transition

1.. Assisting students who are moving from one school to
* another within the district R R R N LR T T e, '
2. Asslsting students who are leaving your school for
the hext level of their education tHltesestancramacnonesoas
3. Developing and conducting orientation programs for
students entering your school

0, Testing

cltllolt.ootooll't.c’looooaol A

/

ﬁdminis%ration of sanctioned standapﬁized testing

rogram .ltn.lolltoootvt.cotoolc'tl.tl.ltl.l‘oooonlo.tn!ll!o

1.
2. scoring QE Sta[ldardized testg ..ll.’i'.'....q.!'.l'....l..'
3. Interpretation of stahdardized test results ..vvveveeceoees

~ ~
-~

At this point you are invited to make any further statements that may be on youf mind (use
the back side of each page 1f you wish), :

4 ]

o




TABLE 7

/

Inventory by Level:

Elementary (E), Junior High (J), and Senior High' (5)*

Counselor Responses to Self~

A/
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b A ) B

Yes No 1 2 3 1 P 3 4

' Jtem[EJS EJSIEJS £JS EJS EJS|EJS EJS EJS EJ
M1 454 0011[000 000 423 0311100 011 131 212
2-01 054600 000 401 000{100 100 101 100
31055 400f012 022 011 010000 000 055 00.0
4043 4120011 000 022 010000 001 031 01L1
5052 403010 001 031 0101000 020 032 000

6 325 130000 101 223 001{201 011 113 000
7003 452000 001 002 000{000 000 001 002
. N1 {451 0041{000 000 240 2111100 210°141 000 .
2 bss5 000{000 000 223 23} 100 112 143 100
3355 100(000 000 013 342001 119 244 000

01 0054 401f0v0 001 033 020000 000053 001
‘2031 424001 020 000 010{000 000 031 000
3355 100{000 100 214 041(100 101 144 010

"* N=14 [4 elementary counselors (E), 5 junior high counselors (J), and 5

senior higb counselors (S)}-
R ,

*

Findings and Discussion

Table 7 contains the‘results of this survey. “These results
. are offered for each part of each scale. In addition, the data are
sub-divided according to identification of the developmental level
which the counselor serves: elementary (E), junior high (J), and
senior high (S). LA .

>

h. Career Guidance

v

1. Teaching appropriate units is seen as applicable to all but
two senior high covnselors. Most respondents (7) feel that this is
a legitimate function but not as important as some others are. Tive
» of twelve counselors feel a need for self-improvement relative to

this function.
w i

2, Maintaining an up-to-daté\information system 1s seen as ap-
plicable to all but one elemenfary and two junior high counselors.
Most of the respondents feel that this function is legitimate, but
not,as important as some others aré. Six of, eleven counselors feel
a need for improvement in this area, All three elementary counselors
feel a need for much improvement wp%le four of the five senior high
counselors see their present level as satisfactory or outstanding.

3. . Assisting and interviewing appropriate speakers and repre-
gsentatives is seen as applicable to all but one elementary and one
junior high counselor. Most of the respondents feel that this func-
tion is legitimate but not as important as some others are. Degree
of satisfactiun with the quality of performance is varied. However,
again it is the elementary counselors who are least and the secondary
counselors who are most satisfied. )
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.

4. Setting up related displays is scen as applicable to all senior

‘high, about half of the junior high, and only one of the elementary
. counselors. Most of the respondents feel that this function is legiti-
mate, but not :

s .
as important as some others.,are. Three respondents, are
i ambivalent about tne legitimacy of this function. Six of ninc counselors ,
, feel a need for self-improvement. ,

-
AN

5. Planning, ordering, and showing career related films is seen
as arplicable by all elementary and about half of the junior and senior
high counselors. Half of the respondents feel that this function is
legitimate, and most of this half see it as being not as important as
. some others are. However, three respondents are ambivalent about the )
legitimacy of this function. Five of eight counselor respondents feel ‘
that self-improvement is needed, four feeling the neced for much improve-

Hient.. . .
Ao ~ .
6. As#aisting in the selection of post~high school careers is seen
as applicable to all the senior high and sixty percent of the junior. .

high, but none 6f the elementary counselors. Most respondents rate
this function as highly legitimate and among the most important. A
majority of the respondents are at least satisfied with the quality of
their performance.

. & -~
7. Assisting in the selection of post~high school educational in-
N stitutions is viewed as exclusively applicable to senior high counselors.

All senior high counselors rate this function as highly legitimate and
among the most important. Most senior high respondents are at least
. satisfied.with their work with one feeling some improvement needed.

8. Assisting in the sécuring of financial aid for post-high school
education is viewed as exclusively applicable to senior high counselors
C although one abdicates this applicability. Half of the respondents
‘ view this as a mest important .function, one as important but not as much
as others, and one is ambivalent. Half of the senior high respondents
feel they are doing satisfactory work and half see a need for some
improvement, . .

B. Consuitation

A}
L

. 1. Consultation with teachers is seen as applicable by all of the
counselors. Most of them rate it among the mdst important functions.
Eight of fourteen counselors are at least satisfied with their work,
while six feel some improvement is needed. ,

2. Consultation with administrators is seen as applicable by all .
of the counselors. Most of them rate it among the most important func-
tions. MNine of the fourteen counselors are at least satisfied with
their work while five feel some improvement is needed.
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3. Consultation with parents is seer as applicable by ail of the
counselors whe also rate it among the most important functions. Eight
of the fourteen respondents feel a’peed for improvement of the quality
of their work.

C. Individual Work

1. Personal counseling is seen as applicable bty all of the counsel-
ors, @most of whom also rate it among the mos$t important functions. Two
junior high counselors rate it .1ot as important as some other functions.
Four of the fourteen counselors feel a need for improvement. The low~
est tevel of satisfaction, over all, appears to be at the junior high
level. .

2. Social counseling is seen as applicable by all of the counéelors,
most of whom also rate it among the most important functions. Three
junior high counselors rate it not as important as some other functions.
Five of fourteen counselors feel a nee’ for improvement. The lowest
level of satisfaction, overall, appear. to be at the junior high level.

3. Vocational counseling is seen as applicable by all counselors
save one at the elementary level. Most respondents wate it among the
most important functions. Six of thirteen counselors feel a need for

_improvement. Responses range from duch improvement needed tc doing out-

standing work.

4. Educational counseling is seen as applicable by all counselors,
most of whom also rate it among the most important functions. Twelve
of fourteen counselors feel that they are doing at least a satisfactory
job, while the remainder feel the need ﬁor some help.

5. There is some divided opinion concerning the applicability of
routine, systematic counseling of all counselees with the division
existing at éll three levels. Of those nine who think it is applicable,
onie does not feel it is legitimate and another is ambivalent. Qf the
remaining seven respondents, only three feel this function is among the
most important. Five of nine respondents feel the need for much im-
provement (two elementary and three senior high counselors); two some
improvement; and the remaining two (junior high) feel that they‘are
doing at least satisfactory work.

6. Demand counseling is seen as applicable by all of the ¢ unselors,
most of whom rate it among the most important functions. Eight/of the
fourteen counselors feel that they are doing at least satisfactory work.
Responses range from much improvement needed o doing outstanding work.

D. Meetings

.

1. Staff ‘meetings are seen as applicable by-all of the counselors.
They are split exactly in half over whether this function is among the
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most important or legitimate, but not as important as some others.
Twelve of the fourteen counselors feel that they are doing at least
a satisfactory Job concerning this function.

! 2. Professional meetings are seen as appliiable by all of the
counselors. Nine counselors feel that these meetings are legitimate,
but not among the most important functions while two feel they are
most important and two are ambivalent. Five respondents feel the need
for improvement here while the remaining nine feel vhey are doing at

least a satisfactory job. Responses range from much improvement needed
to doing an outstanding job.

E. Observatioq

1. Observing students in their school environment is seen as ap-
plicable by all the counselors, most of whom rate it among the most
important functions. Nine of the fourteen respondents feel that they
are doing at least a satisfactory job. Five feel they are doing an
outstanding job. The five who feel the need for some improvement are
in the junior and senior high schools.

2. Diagnosing student problems rgsultant from observation is seen
as applicable by all of the counselors, most of whom see it among the
most important functions. Eight of fourteen respond®nts feel the need

for some improvement. This group includes most of thé\junior and senior
high counselors. :

F.. Planning =

1. Daily planning 'is seen as applicable by most of the counselors.
Most of these respondents feel it is legitimate, but not among the most
important functions. Of the thirteen respondents,.six feel the need
for improvement. Responr .s range from much improvement needed to an
outstanding job being done at present.

G. Record Keeping

1. Meaningful and coherent counselor working files are seen as ap-
plicable by all counselors. Opinions are split over whether this is a
most important or a legit{pate, but not most important, function. Eight
of the fourteen counselors feel a need for improvement. Responses range
from much improvement needed to doing an outstanding job.

2. Student cumulative records are seen as applicable by the majority
of the -counselors. Most of the elementary counselors do not find this
function applicable. Opinlons on the importance of this function are
more’ or less evenly distributed among most Important; legitimate, but
not most important; and ambivalent. Most of the respondents feel that
they are doing at least a satisfactory job. . .
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3. Record keepin~z of departmental equipment and supplies is seen
as applicable by only half of the counselors. The division cuts across
all three levels. The ratings of the legitimacy of this functicn are
scattered evenly across all four categories from not legitimate to
among the most important. Five of the seven respondents feel that they
are doing at least a satisfactory job. '

H. Referrals

1. Internal referrals are seen as applicable by all of the coun~
selors, most of whom rate it among the most important functions. Most
of the respondents feel that they are doing at least a satisfactorcy job.

2. External referrals are seen as applicable by all but one coun-~
selor. The mijority of the respondents rate this among the most import-
ant functions. Eight of the thirteen counselors feel that they are
doing at least a satisfactory job., However, self-evaluations range

" from much improvement needed to doing an outstanding job.

' 3. Meeting with representatives of various referral sources is

seen as important by all the .counselors. The rating of the importance
of this function is more or less evenly diwvided between legitimate,

but not as important as others and amonig the mos: important. Ten -of

the fourteen counselors feel that they are doing at least a satisfactory
job although responses range from much improvement needed to doing an
outstanding job.

4, roviding appropriate information about referral sources is seen
as applicable by all the counselors. The respondents are evenly split
between rating this function as legitimate, but not as important as
others and among the most important. All elementary counselors rated
it most important while those who feel that this function is less im~
portant are found at the junior and senior high levels. Nine of the
fourteen respondents feel that they are doing at least a satis‘actory
job.

5. Helping those needing referral services to meet with the appro-
priate sources is seen as applicable by all of the counselors. The
respondents are evenly split between rating this function as legitimate,
but not as important as others and among the most important. Nine of
the fifteen respondents see themselves doing at least a satisfactory
job, but responses range from much help needed to doing an outstanding
job.

'

I. Research

1. Internal research is seen as legitimate by all the counselors,
most of whom rate it as legitimate, but not among the most important
functions. Thirteen of the fourteen respondents feel that they need
much or some improvement in this area.
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2. External research is seen as applicable by most of the coun-
selors. The largest number of respondents not seeing this as applicable
are in the senior high school. Opinions on the legitimacy of this
function are divided: four are ambivalent and four Yate it as legi-
timate, but not among the most important. _Half of the respondents feel
they need much or some improvement. '

J. Scheduling

1. Scheduling of all students is seen as applicable by only four
counselors (two junior high and two senior high). Half of the four
respondents are ambivalent about the legitimacy of this function. Three
of the four respondents feel that they are doing at teast a satisfactory
job. .
2. Scheduling of new students is seen as applicable to all the
senior high and most of the junior high, but none of the elementary
counselors. A slight majority of the respondents see this as among
the most important functions, and almost all of them feel that they
are doing at least a satisfactory job.

3. Changing student schedules is seen as applicable by all senior
high, most junior high, and one of the elementary counselors. Opinions
are divided on the legitimacy of this function: legitimate, but not
among the most important and among the most important. It seems to be
considered more important at the senior high level than elsewhere. Al-

most all respondents feel that they are doing at least a satisfactory
job.

K. Small Group Work )

1. Problem-centered small group work with students is seen as ap-
plicable by all of the counselors. A majority of the counselors rate
this function among the most important, including all of the elementary
counselors. Eight of the fourteen counselors feel that improvement is
needed. The range varies from much improvement needed to dotzn, an out-
standing job. . \ .

2. Developmental-centered small group work with students ig seen
as applicable by all of the,counselors, most of whom feel it is among
the most important functions. The major exception here seems to be at
the high school level where four counselors rate it as legitimate, but
not as important as others while one is ambivalent. Eight of the four-
teen counselors feel that self-improvement is needezd. Four of five high
school counselors see the need for much improvement.

3. Problem-centered small group work with parents is seen as appli-
cable by all but one counselor. Opinions are divided on the legitimacy




95

of this function: legitimate, but not among the most important and
among the most important. Eight of the thirteen respondents feel that
self-improvement is needed with seven feeling the need for much im-
provement (three elementary and three senior high).

4. Developmental-centered small group woPk with parents is seen
as applicable by all but one counselor. Seven of thirteen respondents
feel this function is among the most important; however, responses
cange from definitelynot legitimate to very important. Ten of thir-
teen respondents feel the need for improvement with eight seeing the
need for much -improvement.

5. Problem-centered small group work with teachers is seen as
applicable by all but one of the counselors. Opinions-are divided on
the legitimacy of this function: legitimate, but not as important as
some others and among the most important. Most support for the import-~
ance of this function is at the junior and senior high levels. Seven
of thirteen respondents feel that improvement is needed. Three at
the high school level see the need for much improvement. Responses
range from much improvement needed to doing an outstanding job.

6. Developmental-centered small group counseling with teachers
is seen as applicable by twelve of the fourteen counselors. Eight of
the twelve respondents view this as a very important function, four
each at the elementary and junior high levels. Seven of the twelve
respondents feel that improvement 15 needed with five of them seeing
the need for much improvement.

A

L. Special Assignments

1. 1Internal special assignments are seen as applicable by all but
one counselor. Opinions are divided on the legitimacy of this func-
tion: legitimate, but not as important as some others and among the
most important. Eight of thirteen respondents-feel that they are doing
at least a satisfactory job. However, self-evaluations range from much
improvement needed to doing an outstanding job.

2. External Special assignments are seen as applicable by all but
one counselor. Opinion& on *he legitimacy of this function are divided:

- four are ambivalent; five feel that it is legitimate but not among the

most important; and four view it as among the most important. Nine of
the thirteen respondents feel that they are doing at least a satisfactory
job. Responses to this item vary from much improvement needed to doing
an outstanding job.

M. Special Programs .

). Cooperation with the PSU internship program is seen as applicable
by all but one counselor. The majority of the counselors see this as a
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legitimate function, but not among the most important. Ten of the thir-
teen respondents feel that they are doing at least a satisfactory job.
However, self-evaluations range from much improvement needed to doing

an outstanding job.

2. Participation in the Stone Valley programs is seen as applicable
only among the four elementary counselors and one at the senior high
level. All respondents rate this function as legitimate, but not among
the most important. Self-ratings vary from much improvement needed to
doing an outstanding job.

/

3. Gathering homework assignments for shut-ins is seen as applicable
by all the junior and senior high counselors. Seven »f the ten re-
spondents either view this function as not legitimate or else are ambi-
valent. All respondents feel that they are doing a satisfactory job.

4. Coordinating tutorial programs is seen as applicable by seven of
the fourteen counselors, all at the junior and senior high levels. Four
of these seven respondents view thls as a legitimate func*ion, but not
as important as some others. Two doubt the legitimacy of this function.
Six of the seven respondents feel they are doing at least a satisfactory {
job. '

5. Selection of Vo-Tech students is seen as applicable by all junior
and two senior high counselors. This is seen as a legitimate function,
but not as important as some others by four of the seven respondents.
However, responses range from not legitimate to highly legitimate. Five
of the seven feel that they are doing at least satisfactory wqu.

6. Guidance newsletters are seen as applicable by ten of the four-
teen counselors, most of whom rate this function as legitimate, but not
among the most important. Half of the respondents feel that imptrovement
is needed.

7. Graduation exercises are seen as applicable 'by three of the sen-
ior high counselors. This function is rated as legitimate, but not
among the most ilmportant. The respondents rated their efforts as satis-
factory or outstanding.

N. Student Transition i

1. Assisting students who are moving from one school to another with-
in the district is seen as applicable to all elementary and junior high
counselors plus one senior high counselor. Opinions on the legitimacy
of this function are divided: six of ten rate it as legitimate, but not e
as important as some others. Six of the ten counselors feel that they
are doing at least a satisfactory job.

2. Assisting students who are leaving one's school for the next
level of education is seen as applicable by all of the counselors. -
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Opinion is everly divided on the legitimacy of this function hetween
legitimate, but not among the most important and among the most im-
portant. Nine of the fourteen counselors feel they are doing at least
a satisfactory job. However, responses range from much improvement
needed to doing an outstanding job.

3. Developing and conducting orientation programs for students
entering one's school is seen as applicable by all counselors but one
at the elementary level. The majority of these respondents view this
function as among the most important. Ten of the thirteen counselors
feel they are doing at least a satisfactory jecb.

0. Testing

-

1. Administration of the sanctioned standardized testing program
is seen as applicable by all of the junior high and most of the senior
high counselors. Six of the nine respondents view this function as
legitimate, but not among the most important. All of the respondents
feel they are doing at least a satisfactory job.

2. Scoring of standardized tests is seen as applicable by only
four counselors, three of whem are working at junior high school level.
Three of these four respondents feel this funciion is either not iegiti~-
mate or are ambivalent. All of them feel they are doing at least a
satisfactory job.

3. Interpretation of standardized test' results is seen as appli- !
cable by all counselors except one at the elementary level. A slight
majority of the respondents feel that it is a legitimate function,
but not among the most important. Four of the junior high counselors
view this as a most important function. Ten of the thirteen respond-
‘ents feel that they are doing at least a satisfactory job.

Uf those functions listed in the inventory, the ones apparently
felt to be most important by the counselor respondents are the fol-
lowing:

¥ 1. Assisting in selection of post-high school careers.
2. Assisting in selection cf post-high school educational
institutions.
Consultation with teachers.
Consultation with administrators.
Consultation with parents.
Personal counseling.
Social counseling.
Vocational counseling.
Educational counseling.

Loee~NOUL~W
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11. Observing students in their school environment.
12. Diagnosing student problems resultant from observation.
13. External referrals.
14, Scheduling of new students.
15. Problem-centered rmall group work with students.
16. Developmental-centered small group work with students.
17. Developmental-centered small group work with parents.
18. Developmental-centered small group work with teachers.
. 19. Developing and conducting orientation programs for students
entering your school. \

|
!
10. pDewand counseling. ‘

Recommendatiors

The following recommendations are based upon what seem to be
the counselors' most strongly felt needs. The elementary counselors
seem to wish help relative to career information systems and inter-
viewing appropriate speakers and representatives. It is possible
that the secondary counselors can be helpful here.

On the other hand, the gecondsary level counselors wish help rela-
tive to consulting with tearHers and administrators. Perhaps the
elementary counselors can be helpful to the seconcary people in this
area. All counselors may. we}come in-service training focused on con-
sultation.

The counseling staff seems ripe for planned ’iscussions of coun-
seling theory and philosophy. This may or may not lead to requests
for in-service training and/or .consultation.

The exbressed desire for help with diagnosis by the secondary
counselors may be related to ther previous recomnmendation in that there
may b2 a desire for in-service training and/or consultation.

Other topics which seem to have potential relative to in-service
training or consultation are research and small group work. As was
suggested above, requests for such help will best come vut of counselor
generated discussions.

>

Finally, concern is expressed over refzrrals. Again, the exact
needs of the counselors may best be defined wia internal discussions
within the staff. Perhaps, then, the counselors will be able to help
each other ands\fancify problems which need help from other sources.
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PARENT SURVEY ,
INTRODUCTION =~ == A

Because of the nature of the population, it was decided that
parents should be the first public to survey. During July and Aug-
ust of 1972, Doctor Baker, Doctor Warner, and Doctor Cameron created
this survey and developed the plans for its distribution. As a re-
sult, the survey and an accompanying letter, with a stamped return-
addressed envelope, were mailed to a random sample of 500 parents
whese names were on the school tax roll. A copy of the survey and

. the letter are found on fhe following pages.

In November, it was| decided that a follow<up letter may increase
the number of returns. Accordingly, such a letter was created by
Doctor Baker and sent to the survey sample with a stamped return-
addressed envelope. In December it was decided that few, if any more,
surveys would be returned. Those which had been returned were turned
over to data processing for K&y punching and tabulations.

Descriptive data wers tabulated from the objective questions,
summarized and distributed among theé guidance staff members. The sur-
veys were dlvided into three categoxles according to the perceived
content of the subjective responses therein (positive, thought pro~
voking--including negative, and non-committal). These surveys were
circulated among tEE“guidance staff for their perusal. Accordingly,
the gyidance staff “Tesponded to the objective and subjective data
as i}jappeared to them. Doctor Baker summarized the staff responses
prior to complétien of the findings and recommendations.

o
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State College Area School Diutrict
Counseling and Guidance Department

— September 1970

Dear Parent,

The Guidance and Counseling Department of Pupil Personnel Services of the
State College Area School District is conducting a Sel?-Study to assist in
determining {ts future role in the school community. and, to provide a basi.
for accouptability in that role. Concepts and vaiues of School communities
change with time, and, in providing quidancc and counseling service in the
future 1t would be well to know the wishes of the school community being
served re]gtive to the service.

We wish to obtain parents', students', teachers', and school adminis-
trators' input to the study, and a separate survey is being made of each group.
Will you, please, help, as a parent, and complete the enclosed questionnaire?
You are encouraged to use’ the "Parent Reaction Space" for comments.

This questionnaire is being mailed to every seventh address, appearing in
the 1972 School Census, where there are parents having children in attendance
in the local schools. The parent addressed is the first name recorded in the
computerized listing for the address.

Sincerely,
Stanley Baker

Dr. Stanley Baker
Director, Self-Study Project

Donald L. Cameron
Dr. Donald L. Cameran

Assistant Superintendent for
Pupil Personnel Services

DLC/mk ' S i

Enclosure 1
I
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State College Area School District S )
Counseling and Guidance Department,

PARENT SURVEY.
i972-73
’ - ' \ ) . . *
. The following brief survey has befn designed to assess the extent and effective-

ﬁebs of the guidance sérvices you and your child have received through the school. '
How many*children de.you now have in grades *J

. ‘ 1- % 01% o , .
RS : 7- 9 02 '
10 = 12 03

' l

Part One . ‘ . .t . X
y , B _ .
Directions

5ot -_

, If yol have children jn more than one of the levels indicated above, please rate
each counseling strViC? for each chiid separately. Use column E to indicate an ele-
mentary trating, ¢olumn J a junior high rating, and column H a senior high school rating.

o - Example: In- response tp Iter 1 you might place a 1 in column H v
. . " ‘indicating ode meeting at the senior high school and
2 in column J indicating two meetings at the ‘unior

/ E high. e ‘ ,
A » , \ » ‘ X .
Type of Contact - : ‘ Columns
~ ‘ S J H
\,/ ‘ Coo . "
. Participated in a large yroup meeiing conducted by
the counselor or in wShrh the counselors participarad
(P.T.A., special pSrent meeting.) 04 - 05 06
. . -~ Individual conference with. counselor. N 07 08 09
3. Telephone conversation with counselor. - w11 12
Y Regelvnd newsletter or iikletin prepared by the
counselo- . . - 13 14 15
ReceivedAspecial written reports prepared by;the o
eounselor about your child's progress in school. ~ 16 17 18
b. Hu@c-visitation‘by‘counselor. . ’ 19 20 21
A. Other contact. . (Please specify.)
. , | ;
1 N ! ) N A ‘wl
* Note:  Ignore sumtering op the right hand side of the page. \\\\\\\\

It is Jur q§ta prpcessing.

W
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PS - 2 ,
Part Two BN . \
~ Directions
Using your knowledge of the contacts your child has had with his or her guidance

counselor, please complete the following section by indicating the approximate number
of times he has had each type of contact. As in Part One, use the appropriate column.

“ Type  of Contact S Columns . ,/
‘ - E J i
7. "My child part}cipated with ¥ small ‘group of studunts
- " in school, organized by the/guidance counselor to .
discuss problpms and concerns. 22 23 24
N L
C .

8. My child pﬁrticipated with large,and,small groups for

things other than problems and concerds (i.e. affective

groups - college information, career nights, etc.). 25// 26 27

N

9.. My child has had an individual intervinw or meeting

with the guidance counselor. 28 29 30

10. My child requested and received individual help from
the guidance counselor. ' 31 32 33
i e * .
11. My ahild received special materials prepared by or
secured by the guidance counselor (e.yx. books,
brochures, pamphlets). : : 34 35 36
' }
E. (ther contact (please specify).
{ L 4
-
// /'
/
/
/ . *
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. 5 - 3

Part Three

-

Directions

The following statements represent the intentions of the State College Area
guidance program. In responding to these items, use the same columns as you did
in Pafts One and Two. However, use the following key when responding to these
items:

~ - *

- very well . -
- well »
- unsure

poor

- much more needs to be débne

- no opinion

ool wrN
|

Example: If you think that the junior high school guidance personnel
performed "well" in regard to item 15, place a 2 (2 - well)
in column J (J-junior high).

Please fill in all of the blanks although you may not have children attending
school in each category.

»

Statements Columns

\

The guidance personnél ..ececevess - E - J “H

12, Help parents to.better‘understand their child's
academic progress in school. 37 38 39

13. Help parents to better understand their child's
interests and abilities (i.e. test results). 40 41 42

14, Help parents to better understand the school's

total educational program. . . 43 44 45
15. Make it easier for parents to relate to the school

concerning their children. ‘ 46 47 48
16, Help student. to improve academicallf. 49 50 51

17. Help students to better cope with school and X
developmental problems and concerms. 52 53 54

18. Help to promote healthy attitudes and values in
students. . ’ 55 56 57

19. Assist students in decision making skills relative .
to such concerns as career planning, course selection,
post-high school training, etc. 58 59 60
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I PS - 4
Part Three - cont.
Statements ! Columns ‘ -
( E J H

20. Assist students through the provision of materials,

special programs, etc. relative to career planning, ’

educational planning and personal needs. 61 62 63
21. Assist parents to better understand the behavior of

school-age persons. . 64 65 66
22, Offer ideas which help parents to better understam,

and cope with students behavior. 67 68 69
23.% Provide individual counseling upon reasonable o

demand by students. ) 70 71 72
24, Provide information on sources of help for the

child that are available in the community. 73 74 75
25. Assist parents in making decisions concerning -

the child's welfare. 16 77 78
26., Assist children in assuming personal responsibility. 79 80 81
27. Provide consultation services to parents concerni;% —

children and young people. . 82 83 - 84

Parent Reaction Space: (Please comment on the overall effectiveness 6f the

guidance program - strong points, weaknesses, needed additioms, etc.).

Your prompt return of this questionnaire will greatly enhance the effectiveress of

the Self-Study of which this is one part. A self-addressed, stamped envelope has
been provided for your convenience.

ERIC

IToxt Provided by ERI
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STATE COLLEGE AREA SCHOOL\ DlSTRlCT .

ADMINISTRATIVE QFF'CES
131 W. NITTANY AVENUE & STATE COLLECE 25 RASYIVE N A @ 16000
‘ . TELEPHONE Ates‘Cade 814723 500

November 15, 1972

Dear Pareat:,

This past September you received a "Parent Survey" from the Guidance and
Counseling Department of the State College Area School District. Tf you com-
pleted and returned the survey please go no further with this letter. If you
have not completed and returned the survey, please read on.

In order to get a more accurate idea of community thought relative to our
guidance and counseling services, we need the return of completed questiongaires
from those of you who have not responded. It is not too late to complete gnd
return the survey. Will you please help us by doing this today?

Sincerely,
Stanley Baker

Dr. Stanley Baker
\\ ’ Director, Self-Study Project

Donald L. Cameron
Dr. Donald L. Cameron

Assistant Superintendent for
Pupil Personnel Services
|
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DATA

\

Table 8 presents the responses to questions 1 through 6 on Part
I of the Parent Survey. As is indicated in the directions, respondents
were .ble to indicate more than one contact pet each category. This
resulted in the possibility of more contacts than respondents (i.e.
many people indicating more than one contact in particular categories).
Each category was ranked within the three subgroups (elementary, junior
high and senior high). The rankings indicate the degree to which each
service is reaching the public as compared to the other services. Of

course, this is from the viewpoint of parents. 4
\ £
b Table 8
Obiective Data for Questions 1 through 6
\ Elementary (n=154) Junior High (n=74) Senior High (n=61)

Question Observations Ranking Observations Ranking Observations Ranking

\

1 69 1 74 1 23 1
2 40 2 34 3 21 3
. 3 23 3 42 2 22 2
4 9 5 26 4 9 4
5 20 4 7 5° 7 5
6 4 6 4 6 2 6

165 187 84

Table 9 depicts the responses to questions 7 through 1l. As in the
case of questions 1 through 6 above, the respondents were able to indi-
cate more than one observation per question. The results are treated
in the same manner as Wwere those for questions 1 through 6.

~  Table 9
Objective Data for Questions 7 through 11

Elementary (n=154) Junior High (n=74) Senior High (n=61)
Question Observations Ranking Observations Ranking Observations Ranking

7 38 1 52 3 16 5
8 7 4 32 4 47 2
9 13 3 98 1 89 1
10 14 2 53 2 47 2
11 1 5 _14 5 31 4
73 249 230
. In Table 10 data are presented for questions 12 through 27. Each

\ question Yrepresents a specific intention of the guidance program. Re-
\ . spondents) at each of three levels (parents of elementary, junior high or
senlo gh children) rated each intention (question) on a six category .
\ “igsie. Table 10 presents the percentage of response distribution across

o S ﬁf

VY o




all categories (1 through 6) for each school level (E=eleméntary,

J=junior high, H=high school) for each intention (questions 12--27).

~

Question and

School Level .

12 E
J

H

13 E
J

H

14 | E
J

" H

15 E
J

H

16 E
J

H

17 E
J

H

18 E
J

H

19 E
J

H

20 E
J

H

21 E
J

H

22 E
J

H

23 E
J

H

26 E
J

H

25 E
J

H

26 E
J

H

27 E
J

—
[

Table 10~

Objective Data for Questions 12 through 27

Percentage in Each Response Category

1 2 3 4 5 6
07 15 18 16 18 26
15 22 19 14 15 14
06 24 20 12 14 24
04 12 18 13 22 29
09 24 19 17 16 16,
04 28 16 10 , 20 22
04 . 18 18 17 15 28
09 30 22 17 - 10 14
14 18 22, 14 .20 22
07 14 24 14 12 3q
15 27 20, 16 - 08 15\
12 18 20 10 16 24\
04 06 30 11 05 41
06 16 32 10 09 27
06 20 34 06 10 24
07 20 21 09 09 32
13 24 20 10 10 24
08 24 22 10 16 22
05 19 21 12 07 36
14 20 23 07 09 28
12 22 30 08 04 24
01 09 24 06 05 54
13 17 17 03 20 30
19 31 10 10 19 12
01 09 24 06 06 53
08 21 18 05 17 32
18 37 12 12 08 14
06 18 18 08 16 35
09 15 23 10 12 3z
10 12 31 08 08 31
05 23 16 08 16 . 33
06 15 - 29 ° 07 12 31
08 15 31 06 08 31
13 11 21 \ 05 05 45
25 29 12 4 03 07 25
28 L 29 12 02 10 20
06 13 20" 04 06 51
09 19 17 02 15 29
14 24 14 16 14 28
05 17 19 09 08 42
10 16 28 03 04 38
16 15 33 04 08 28
08 19 16 06 05 46
16 20 20 05 04 34
14 22 26 06 06 28
09 18 14 05 13 41
16 19 21 04 12 28
20 26 14 08 08 24

107
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- FINDINGS

The responses to questions 1 through 6 indicate that large group
meetings are the type of contact which most parents in this survey €
have had with school counselors. At the secondary level, the next
type of contact most frequently experienced is the telephone conversa-
tion while, at the elementary level, it is an individual conference
with the counselor. 1Items 4 through 6 were consistently reported as
the type of contadt with counselors least experienced by the respondents.
However, it should be noted that twenty or more respoﬁdpnts indicated
contacts with the ors via a newsletter or bulletin at the junior
high level and a-special written report at the elementary level.

The knowledge of student contacts as recollected by their parents
is quantified in questfbns 7 through 1l1. Here it appears that the
junior and senior high student data are more similar than that for those
at the elementary level. Whereas the highest number of known contacts
for students at the secondary level is via individual interviews or
meetings, it was felt to be small group gatherings at the elementary
level. In all cases, the second highest area of recollection is that
counselors responded to a request for individual help from the parent.

Interestingly, participation in small groups had quite a range.
It ranked first at the elementary level, third at the junior high level
and fifth at the senior high level. If parental recollections are ac~
curate, in this sample, it would appear that the use of small group
methods varies considerably in the different grade level components
of the guidance staff.

- &

Items 12 through 27 allowed the respondents to evaluate the quality
of the gdidance program from their viewpoint. As one views the data,
it appeaxrs that in many cases there are not considerable differential
results across the three levels: elementary, junior high and senior
high. ' Those items which do indicate different parental attitudes at
different developmental levels are: ;) making it easier for the parents
to relate to the school coneerning their children; 2) helping students
to improve academically; 3) assisting students in decision-making skills;
4) assisting through provision of special programs, materials, etc.;
5) providing individual counseling; 6) providing information of sources
of help for the child in the community; .7) providing consultation ser-
vices.

A quick glance up and down the columns leaves an impression that
most often the resmondents were choosing categories 3 and 6 (unsure and
no opinion). Although this is true, in general, there are exceptions.
There were some areas in which the respondents chose positive evalua-
tions (very well and well) more than 50 percent of the time. Three of

"these were at the high school level: 1) assisking students in decision-

making skills (50%); 2) assisting students through provision of special
materials and programs (55%); and 3) providing individual counseling
(57%). At the junior high level providing individual counseling received
"very well" or '"well" ratings from better than fifty percent of the
respgndents (54%).
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i

While these data may be disturbing, it should also be noted that
- there were no instances where the total percentages of responses in
categories 4 and 5 (poor and much more needs to be done) was above.
fifty percent. There were some cases, however, where the total per-
centage of categories 4 and 5 was higher than that of 1 and 2. Most
of these cases fell within the elementary level: 1) helping parents
to better understand their child's academic progress in school (12%
difference); 2) helping the parents to better understand their child's
interests and abilities (19% difference); 3) helping parents to better
understand the school's total educational program (10% differeilce);

4) making it easier for parents to relate to the school regarding their
children (5% difference); 5) helping students to improve academically
(6% difference); 6) assisting students in decision-making skills (1%
difference); and 7) assisting students through provision of materials,
special programs, etc. (2% difference). .

At the junior high school level there were no totals from cate-
gories 4 and 5 higher than those for 1 and 2. Finally, at thé senior
high level there was one such instance: help parents to better under-
stand the school's total educational program (2% difference). One might
wonder whether results under ten percent are differences which make a
difference. : .

‘Perhaps the most informative result of this section of the survey

is that in forty of the forty-eight possible response categories for

questions 12 through 27, the percentage of responses in categories 3
" and 6 (unsure and no opinion) is higher than that found in either 1 and
2 (very well and well) or 4 and 5 (poor and much more needs to be done).
The exceptions are: 1) helping parents to better understand the child's
progress--junior high (33%Z unsure or,no opinion); 2) making it easier
for parents to relate to the school concerning their children--junior
high (35%); 3) helping parents to better understand the school's total
educational program--junior high (36%); 4) assisting students in decision-
making skills--senior high (22%); 5) assisting students through the pro-
vision of materials, special programs, etc.--senior high (26%); 6) pro-
viding individual counseling--junior high (37%) and senior high (32%);
and 7) providing consultation services to parents concerning children
and young people--senjor high (38%).

DISCUSSION AYN» RECOMMENDATIONS

The small response tc this survey and data found in those surveys
returned indicate a high index of indifference or no opinion relative
to evaluation of the guidance counseling service. Whether this is a prob-
lem;for the public, the schools, or some combination of the two is un-
clear. If solutions are to be forthcoming from the schools, perhaps
there is a need to improve communication to the parents relative to the
counseling services. This seems especially true for parents of the ele~
mentary, particularly younger elementary, children. In addition, the
transience.of the population within this school system demands that com-
munication must be not only effective, but also constant. If present
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methods are not effectively communicating, then new ways to demonstrate

and communicate the counselor role and quality of work are indeed neces-

sary. One specific recommendation offered by an elementary counselor

was to send a yearly letter to all her parents introducihg herself and
her services. ¢

) The foregoing discussion in addition to apparent requests for more
information about the child's interests, abilities and place in the
school's total program may be construed as support for a more develop-
mental total guidance program. A developmental program, herein, refers
to one wherein a.systematic effort is made to insure that the total.
guidance counseling program ka® an opportunity to effect the lives of
as many students as possible. In so doing, the staff will not necessar-
ily serve only those publics who demand assistance. The latter stance
implies that all members of the public are aware of the guldance coun-

seling services available to them. Information revealed herein does
not support such a stance.




SURVEY OF FORMER GRADUATES

Introduction

The members of the self-study team determined that this survey
should be developed and approved prior to December, 1972 so that it
might be mailed to the subjects during Christmas vacation time as
many former students would possibly be visiting their State College
homes. Originally, the committee assigned to this task consisted of
- Mrs. Gwiazdowski, Mrs. Kissinger, Mr. Lutz.and Doctor Baker. This
committee produced a first draft which was critiqued by the entire’
self-study team. As a result of this critique, Mr. Fonda, Mr.
Leubuscher and Doctor Baker produced a revised survey form, a copy
of which is found in the end of this section.

The subjects for this survey were all the graduates of the
classes of 1972 (one year), 1970 (three years) and 1968 (five years).
Names and addresses of these students at the time of their graduation
were on file at the high school guidance office. The surveys were
mailed to each subject with an accompanying stamped return-address
envelope. - . :

[ .
Approximately 1500 surveys were mailed to prospective subjects
in mid-December, 1972. The self-study team waited until the end of
January, 1973 before submitting the returned surveys to data analysis,
At that time the number of returned surveys by class was 121 (1968);
175 (1970); 192 (1972); and 60 (no class indicated). The total number
of returned surveys analyzed was 548. :

111




State College Area School District 112
Counseling and Guidance Department

+ FOLLOW-UP STUDY

Former State College Area High School Graduates

HELP! DID YOUR SCHOOL PROVIDE YOU WITH ADEQUATE COUNSELING AND GUIDANCE? PLEASE
HELP US TO FIND OUT BY COMPLETING THE FOLLOWING BRIEF SURVEY.

What year did you graduate from State College High?

a. Which of the following best describes the course Business education (01) .
of studies you pursued while in high school? College preparatory (02):
(check one) General studies (03)

Vocational-technical __  (04)
Work study . €b5)
b. Sex (check ome) = = = = = = = = =« = = — 0 m e m e mmm o Female (06)
Male (on
¢. Which of the following best describes what you are doing Emploved )
3 ploye  (08)
with the majority of your time and energy? (check one) Homemaker (09)
Military (10)
Student - (11)
Unemployed . (12)
uther (please specify) Fy_ (13
e - .
" For questions d through o, please use the following key:
1l = little, 2 = uncertain, 3 = much, &4 = did not seek this service

(Example: If your answer to question d is "much", place a "3" in blank number 14.)

How helpful were the school counselors to you in each of the following areas?....

. d. Selecting and scheduling your courses - (14)
e. Making your future plans. I (lS)r

f. Solving a problem with a teacher. (16)

. / g. Understanding your grades. | - E (17)

/ . _

h. Solving a problem with your parvents. (18)

i. - Understanding your abilities.// (19)

.. j+ Seeking information on jobs 9% schools. (20)
k. Solving a problem with anotbér student. - ’ (21)

1. Understanding achievement ﬂégt scores. - (22)

‘m. Improving yourself academically. - (23)

. n. Solving. a personal ‘problem. (24)

0. How free did'you feel to contact a counselor when you had a problem? (25)

p. How many full-time 1obs (30+ hours Yer week) have you had since leav-

éng high school? (place answer in blank 26) 1If your answer to' question
P’ 1s zero or none, leave this section and move on to question tw'

|

vl

List the full-time job titles you have had:

Loar S
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) 11
r. After you seriously began looking, how long did it 0 to 3 months (2.
take for you to find your first job? (check one) 3 to 6 months . (28)
. . \ ' More than 6

months _ (29) |
Had job arranged
before leav-
ing school (30)

s. Which of the following best describes your degree . ‘ ' .
of satisfaction with your present job? (check one) very satisfied. (31)

satisfied (32)
: . . " uncertain ) (33)

dissatisfied (34)

very dis-

satisfied (35)

t. What features of this job caused ycu to be satisfied:

!

u. What features of this job caused you to be dissatisfied:

v. Have you been a, ful)-time student since 1eavin§ high school? If Yes (36)
your answer is "Yes", continue with the follow ng questions. If No . (37)

your answer is '"No", see note at bottom of page.

w. Name of school(s) attended:

X. Course(s) of study:

For questions y through bb, use the following key:

1l = little, 2 = yncertain, 3 = much, 4 = did not seek this service
(Example: If your answer to question "y" is "little", place a "1" in blank number 38.)

y. How much help in choosing a school did you receive from school (38)
counselors? o

Zz. How much help in findin% information relative to your choiée of (39)
school did you receive from your school counselors? :

aa. How much help related to the decision: '"Should I go on to (40)
school?" did you receive from your school counselors?
‘ bb. How satisfied are you with the school yoﬁ attended or are . (41)
. - presently attending since leaving high” school?
cc. Did you leave that school before completing the course of C Y (42)
studies? If your answer is gYes", wgy? & _ N§ (43)
N

Thank you for taking the time to fill out this survey. Please mail it right
back to us in the stamped envelope which is provided, ‘




Results and Discussion

Table 11 presents demographic information given in response to
questions a., b., and c. on the survey. Responses to question a. were
consisteat across the three classes showing no change in the pattern of
course of study selections by the students over the past five years.

Sex of respondents also remained fairly consistent across the three sub-

samples indicating a slightly higher percentage of female respondents
-—throughout. -

Responses to the present~time-use question did show scwe variance
in that more recent graduates are counted among the student population

in higher numbers while those out of school longer have a higher rate
of employment.

-

11




Demographlc Data
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TABLE 131 °

from Survey

of

Former Students
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- . J )
’ " None 1968 1970 1972 Total
RS Total % |{Total % |Total 4| Total 7 |Total ¥
Course of Studies: t L ! ! !
Yk L 1 1 1
Qusingss N ! ‘ ]
\7 Educat ion 2 : .03 16 l .13 19 :_.11 18 ) .09 55 l.10
College " . N ' 4, .
Preparatory 48 ;.11 86 : 71 :129 ..74 144, . .75 £07 Il..7.3
General : .
- ] H H 1 I
‘ §_§udy 12 l-.18 17 ) 14 154.09 19 ) 10 63 l..12
Voca<ional- o . . t
Technioal ¥ 5 ; .07 1 M 001 10 L.OS 7 . 04 23 . .04
¥ork -
1 ] 1 H
‘ Study 1 : 01 1 : 01 14.01 16_1 .02 7 l401
. Sex: ' A ! 1 1
- L i g .1 1
Female 35 !/ 54 68 % .57 105 1,61 105 ' 5% 313 .57
i » x b ] 1
Male 0 1 46| 511,43 68 1.39 86 1 .45 235 '.43
— L 1 1 i
Present Time Use: ! ! ! ! '
i £ 1 | 1
Employed 9 1,24 69 1,57 51 t.2¢ 4 V1-.23 185 1,34
N 1 i 1 i 2
Homemaker 3 VL0460 U117 L09 9 1,05 1 .01 24 ' x4
X 1 L i L 1
{ +
Mititary 2 '.63 5 1 .04 5 1,03 3 .0z 15 1,03
- L L | A 1
Student 41 1 .,6] 27 v 23 105 1 60 137 t .21 310 '.56
1 1 1 i 1
Unemployed 1o 3 1.03 31,02 3 t.02] 10 ‘.0z
1 i 1 i 4
Other 1 .02 5 1,04 1t.01 1 V.01 8 '.01
Voo
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Table 12 offers the data relevant to questions d through o on the
survey. These questions deal with subject attitudes toward the help t' oy
received from their counselors while in school. A perusnl of the data
when distributed across each of the form response categories (litrle,
uncertain, much, did not seek) by easch sub sample (none, 1968, 1970,1972)
indicates little, i{f any, difference except in one case. As a result,
Table 12 presents.only the totwuls for the entire sample,

The one exception noted above appeared in regards to question m
(Improving yourself academically). A distinct difference in numbers of
students in the class of 1972 who sought this service as compared to those
who rated.it (ratio: 100 to 91) was found when compared to 1970 (ratio:

71 to 103). It would seem that in tue more recent sample, fawetr students
are seeking counselor aid relative ‘to improving themselves academically
then were in the past. ’

TARLE 12

Summary of Responses to Questions d through o: Survey of Former Students

_Responses
Little Uncertain Much Did Not Seek |,
Question | Total 7 Total 7 | Total 7 Total Z Total
T 238 1.4k 49 1.09! 104 1.19] 156 1 .28] 547
e 278 1 .50 43 1.08 59 1 AL 17 'Ll 55]
f © 133 1 .24 2 k:.06 62 11 324 1 .59 551 ‘
gﬁr 119 1 .22 64 :.12 57 *1.10 310 ' .56 530
h 78 1 .14 5 102 12 01 454 -1 .83 549
{ 7 3.31 94 5.17 88?>.16 19§/ .36 | 551
i 216 1 .39 50 1.9 120 :.2a 194 28] 550
K 68 1 .12 13 1.02 23 1.0 447 1.kl 551
1 159 1.29 | 60 1.11| 146 t.26] 187 1 6| 552
myoo| 203 ?:.3? 61 3.13 .28 1,05 ] 259 S L
. 85 1.15 | 20 1,04 43 1,081 404 1,730 552
o 202 ’T.as 93 1.17 183 1.3 59 131! 537 ’

' Qf the areas of potential comnselor help for students suggested via
{tems d through n, severaliwere classified as "did net scek this service"
by more than 50 percent of the respondents (solviag a problem with parents -~
8173 solviny 4 personal problem - 737 solving a problem with 4 tcacher - 597,

Q g




and understanding your grades - 56%Z). These data suggest that for some
reason those concerns are the ones for which help is sought from the
counselors least often by the subjects of this sample.

Those areas which seemingly were most oftep the cause of subject
concern when they approached the counselors fur help were: improving
yourself academically, selecting and scheéduling your courses, seeking
information on jobs or schools, making your future plans, understanding
achievement test scores and understanding your abilities.

Of those areas of concern which seemed most often to be the subject
of counselor-counselee interaction, a rank ordering of satisfaction was
made according to the percentage of responses in the "much" category":

1. understanding achievement test scores - 26%; 2. ceeking information
on jobs or schools - .24%; 3. selecting and scheduling your courses- 197%;
4. understanding your abilities - 16%; 5. making your future plans - 11%;
6. improving yourself academically - .05%. Although the majority of the
respondents did seek counselor aid in these areas, their rating of the
service highly was rather low.

Item o. presents data relevant to the former students' feelings of
counselor availability and acceptance in the counseling suite. Seventy-
two percent of the respondents felt that the service was available to a
small (little) or great (much) extent. It would appear then that the
majority of these former graduates felt that the counseling service was
available to them. Of those who used this service, most sought it in the -
areas of vocaticnzl and educational rather than personal concerns. In
addition, they were rather pq&aﬁmonious with their ratings of that help.

e

Table 13 preseéﬁb a summary of the responses to items p. through s.
".nich are probably best classified as full-time-work-since-graduation in-
formation. Apparently, the majority of graduates in all sub samples who
have been working since graduation are in their first job. Only twenty-
three percent have held more than two jobs. Of course, those students
who have been out of school for the longest duration of time show a higher
rate of job mobility.

According to the responses gilven in answer to item r., ninety-uar/
percent of the former students either had their job arranged before
graduation or found one within three months of th® time they began look-
ing seriously. Finally, in response to item s., seventy-five percent of
the subjects across all classes indicate that they are satisfied or very
satisfied with their jobs.
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- TABLE 13
Full-Time Work Related Questions from Former Student Survey
1968 1970 1972 None Total
Question Total % |Total % | Total % | Total 7% | fporal %
P ¢ v I ! 1 !
1 46 ) 48 46 1,40 651 .76 17 VY .45) 174 V.52
L 1 1 1 1
2 19 1.19{ 36 '.31] 15! .18| 13 '.34| 83 .25
i l 1 i 1
3 18 .18 26 1,23 310 .04 5 113 52.'.15
i Il 1 L 1
4 10 1,10 6 V.05 21,02 1 1,03 19 '.06
' 'y [ L 1
5+ 5 1.05 1 t,01 ot .00} 2 1,05 8 '.02
J 1 1 1 1
1 I 1 i !
L. . I 1 ' ' ' !
0-3 67 , .72y .76 | .69 43, .51 26 ,.63) 210 .64
! 1 i ] " 1
1 1 1 i \
6+ 1,00 2,020 1, .01) 1 o3| s .02
1 1 T T T
_ Before 17 .18 25 .23 36, .42 12 ,.31 90 ,.28
] i ] T i
S ! I { i 1
very 1 1 1 1 ]
satisfied 37 l.43 35 I;BB 26 ! .38 14 l.’40 112 '.40
1 i i T T
satisfied 31 .36 37, .41 26 | .35 7 ,.20 9% ,.35
! ] : S 1 [
uncertain 9 ,.10{ 6 ,.07| 14, .207{ 10 ,.28] 39 ,.14
1 : i 1 ]
dissatisfied 3 I.09 10 ,.11 4\, .06 2 .06 26 .09
- 1 i i 1 T
very | i i I |
¢ dissatisfied 2 I.OZ 3 I.03 1 , .01 2 l.02 8 l.02

Table 14 indicates that the ratio of full-time students to non full-
time students after graduation among these subjects is quite constant,
averaging out to three to one. Roughly seventy-five percent of the
graduates in these three classes became full~time students while the
remaining twenty-five percent did not.
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TABLE 14

Demographic Data About Post High School Education

Survey of Former Students

1968 1970 1972 None Total
Question Total X |Total 2% ([Total % | Total &% |Total %
N & ! )
Yes 94 120 1.73 132

0
o

I !

I |
.74 47 1.76 393 1.75

: h

i

|

e e i e s et e
e s [y e e s

i 1
No 23 .20 45 1,27 46 .24 129 | .25

261 15

Table 15 presents an inventory of schools which the subjects who went
o to school attended while Table 16 offers a summary of courses of study
undertaken by the same subjects. Obviously, a vast majority of the.grad-
uates attend Pennsylvania State University. However, it shculd be noted
‘that those students who do not attend Penngylvania State University choose
from a broad spectrum of other institutions. IYn addition, the data re-
vealed by Table 16 indicate that, whenever the post~high-school~education
bound graduates choose to attend school, they choose a variety of major
fields of study.
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TABLE 15

Summary of Schools Attended by Subjects on a Full-Time Basis
After Leaving High School

School ) Number Attending

Pennsylvania State University
Thompson Business School
Indiana University of.Pennsylvania
South Hills Secretarial School
University of Pittsburgh (School of Medicine)
Antioch College
Cornell University
Mansfield State College
Michigan State University
Princeton University
Edinboro State College
Empire Beauty School
Harrisburg Commwnity College
Hershey Medical Center
Ivy School of Professional Art
Rutgers (State University)
United States Naval Academy
Univeigity of Pennsylvania
Wisconsin State University
Alfred College
American University Law School
_Atlanta School of Fashion and Design
Bander Fashion College
Baylor University
Boston Conservatory of Music
Bradford Business School
Cambridge School for Adult Education
Carleton College
Carnegie-Mellon University
Centenary College
Centre County Vocational-Technical School
Clark College
Cleveland Institute of Art
Cdllege of William and Mary
DaWd Lipscomb College

aware State College
De Moines Community College
Du Boise Business College
East Stroudsburg State College
Eisenhower College
Electronic Computer Programming (Pittsburgh)
Franklin and Marshall College
George Washington University
Grove City College |
Harcum Junior College
Harding College
Haverford College ~

w
Koy
Bt b e b e e e B B b e b e B e e e el e el e e R R R R R RN D NN WWW W WS B L -~ h




121

School Number Attending

Idaho Ssete University
Illinois State University
Immaculata College .
Juniata College
Kalamozoo-College

Kenyon College

Kutztown State College
Lancaster General Hospital School of Nursing
'Lancaster Theological Seminary

Lankenau School of Nursing.

Lock Haven State College

Maryland Institute of Art

Meredith Manor (WV)

Messiah College )

Michigan State University

Middlebury College

Oberlin College

Ohio University

Peabody College

Philadelphia Musical Academy

Philco~Ford Technical Center

Point Park Junior College .

Polyclinic School of Nursing

Reed College

St. Vincent Ccllege

Sarah Lawrence College

Shippensberg State College

Southwest Medical School

Stephens College

Strayer Business College

Spring Arbor College

Swarthmore College

United States Air Force Academy

University of Denver

University of Maine

University of Maryland

University of Massachusetts

University of Northwestern

University of Novi Sad -(Yugoslavia)

University of Pittsburgh

University of Susquehanna .

University of Vitginia ’
University of Washington and Lee :
Upper Bucks Vocational-Technical School
Upstate Medical Center

Utah State University

Vanderbilt University

Wellesley College '
Westminister College (PA) b
West Virginia University
Williamsport Community College
Wilson College

Yale Universityr

PHPRPRPRRRRERRRBRRERRRERRBHERBEEBRERBEBRRERBREBERRRRRRBBRRRR R R R R R R R




TABLE 16

Summary of Courses of Study Undertaken by Subjécts
after Graduation from High School

Course of Study

Number

Course of Study‘ “

Liberal Arts (No Major Given)

Elementary Edugation

Business or Bus. Admin.

Health and Phys: Ed.

Nursing

Human Development (IFS)

Biology ] ‘

Pre-Med

Psychology

Art Education

History

Music and/or Dance

"Science

Food Services, Housing and
Hotel Management )

Fine Arts

English

Engineering

Landscape Architecture

Law Enforcement & Correction

Computer Science ’

Home Economics Education

Mathematics .

Political Science

Recreation and Parks

Art

Chemistry

Secretarial

Economics

Theatre

Apimal Science

Medicine

Accounting

Music Education

Community Development

Forestry

Journalism and Broadcasting

‘Psylotherapy

Social Welfare

Pre-Vet

English Education

Business Education

39
33
23
21
14
14
14
12
11
11
10

9

8

WWWwWWwwWsHr&DESESUMMUTUUMOOO O~~~ 0

Consuwer Related Studies
Anthropology

Geology

Pre-Dental

Earth and Mineral Science
Education

Agriculture

Sociology

Medical Secretary .
Math Education

Counselor Education
German

Special Education

Spanish

Pﬁilosophy

Forest Technology
Pre-Law

Cosmetology

Outdoor Conversation
Architecture

GNAS t

Medical Technology

Alr Conditioning Technology
Earth Science Education
Agricultural-Business
Auto Mechanic

Ministry

Classics

- Speech and Hearing

Speech Pathology
International Relations
Microbilology

Labor Relations

Library Science

Latin American Studies
Linguistics

Russian

Fashion Merchandising
Fashion Design
Industrial Arts Education
Data Management
Respiratory Therapy

L
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Number
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Physics Agriculture Education
Law Public Services
Q . V fvas
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Course of Study Number Course of Study Number .
Clothing and Textiles 1 Auto Technology 1
" Interior Design 1 Horsemanship 1
Zoology 1 Secondary Education 1
Farm Equipment Sales and Nutrition 1l ‘
Services 1 Astronomy 1
Industrial Managemenf 1 Practical Nursing 1

Questions y through aa offer subject evaluation of céhnselor help
received when sought relative to post high school education. Little
apparent differences existed among the different sub samples. The
greatest numbers did not seek help (36%, 33%, and 51%). Of those who
did seek help the greatest number rated it "little" (48%, 40%, 30%).

That area in which the respondents felt that they received the highest
. degree of help ("much") was in finding information relative to the school
choice (20%).

Whereas the respondents were again parsimonious with their ratings
of the help received, they apparently are satisfied with the choice they
made (question bb). Seventy-one percent responded to "much" for this
question. '

TABLE 17
Counselor Involvement in Student Educational Plans

Former Student Survey

Response Choice

Little Uncertain Much Did Not Seek
Question Total X% Total % Total % Total %
y 207 .48 19 .04 51 .12 153 .36
2 172 .40 32 .07 8 .20 141 .33
aa 127 .30 30 .07 51 .12 220 .51
bb 39 .09 77 .18 297 .71 8 .02

Finally, Table 18 indicates that the majority of these subjects have
remained in the school which they selected. Although the percentage is
lower among those who graduated longer ago, all are greater than seventy-
five percent.

TABLE 18

.Status of Subjects Who Have Continued Education Beyond High School (Persistence)
Former Student Survey

1968 1970 1972 None Total
Question Total % Total % Total % Total % Total %
ce,
Yes 15 .16 27 .22 8 .06 6 .11 56 .13

No 82 .84 97 .78 135 .94 48 .89 362 .87




Recommendations

-,

The proceeding recommendations are offered by the present coun~-
seling staff of the senior high school pursuant to the data revealed
by the survey of former graduates. The relatively large number of
subjects who "did not seek" services from the school counselors hag
led to a new attitude toward increased developmental counseling as
opposed to the present demand counseling approach in existence at the
high school. Rather than decree that all counselors do one or the
other, it was felt that each should adapt himself to some combination
as well as he can. Not all counselors are equally confident in their
ability to successfully conduct a developmental counseling program.
However, all are concerned about the implications. of these data.

One related problem is the press for time which may not be avail-
able. Certainly, a systematic attempt to provide equal services on a
minimal basis’ to roughly 300 students per counselor will consume much
time. Concurrently, efforts to provide counseling service upon demand
by students in need will suffer if appointment books are filled with
planned interviews. These problems have been discussed but not neces-
sarily solved.

The counseling staff feels that better use of clerical staff,
teaching staff, and data processing equipment must be made in order to
reduce the amount of counselor time spent on such tasks as scheduling,
paper work, graduation requirements and the like. Rather than having
the accomplishment of these tasks rely on such a small group of people,
more cooperation is needed from administration, teachers and support
personnel. .

Finally, if counselors are to be responsible for certain admini-
strative concerns (i.e. schedule changes), and need to be efficient
relative to time usage, they should be delegated more executive decision-
making powers. At present all decisions of this nature must be cleared
by the high school principal, thus creating a read block because of the
time involved in waiting for a decision.

- , 4
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Survey of Present Senior High School Student
Guidance Awareness, Agpirations, and Plans

} Introduction

!

As indicated in the title of this section, the purpose of this
survey was twofold: 1) to acquire information about the-attitudes
existent among the present high school students relative to guidance
counseling and 2) to gather information about the aspirations and
plans of the same students for use in future program development.

The committee involved in the creation of this survey consisted
of Mrs. Johnston, Mr. Nixon, Mr. Read, and Doctor Baker. Originally,
a single instrument was considered for junior and senior high school
students. However, this idea was abandoned in favor of separate
instruments for each of the two levels. The first instrument developed
by this committee was administered to a pilot sample of thirty senior
high school students who also evaluated the test's structure. As a
result of this pilot study, Miss Farrell, Mr. Faris, Mr. Lutz, Mr.
Snyder, and Doctor Baker revised the first form into that-which was
used in the survey and which is found at the end of this section.

The sample for this survey consisted of those students attending
classes where the survey was conducted on the target date. The re-
sultant total sample was 1311 (665 males, 646 females; 547 10th graders,
490 11th graders, 289 12th graders).

v
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STATE COLLEGE AREA 'SCHOOL DISTRICT ’

Counseling and Guidance Department

>

SENTIOR_HIGH SCHOOL GUIDANCE AWARENESS SURVEY

The purpose of this survey is twofold: 1. to allow you to help evaluate
your present counseling and guidance staff and 2. to learn more about your own
future plans. You can help by being thoughtful, fair and honest.

Grade level: Sex (check one) Female Male
Directions: When you answer questions a through bb, be sure to remember the
general question, "Does your counselor do these things?" Choose oniy one answer \

for each statement (Yes, No, or Not their responsibility).

Does your school counselor do these things?

Not their
Yes No responsibility
a. Help you learn how to study. (o) (02) (03)
b. Help you become acquainted with the )
school (the building, the rules,
courses, etc.). (04) (05) (06)
c. Help you to plan school programs -
and courses. . W) (08) (09)
d. Help you plar for education after ‘ .
- high school. (10) (11) (12)
e'. Help you to learn of,ways to finance .
your education. (13) (14) (15)
f. Working mostly with college bound
students. (16) (17) (18) ~
g. Help you to plan for careers after
high school. (19) (20) (21)
h¢ Help you to find a job when you
leave high school. - (22) (23) (24)
i. Help you to get part time jobs while .
in high school, if you so wish. (25) (26) (27)
j; Help you to find out how to qualify
for jobs you would like to have. ©(28) (29) (30)
k. Help you to learn about different
jobs. (31) (32) (33)
1. Help you to learn how to get along -
better with others. (34) (35) (36)

m. Attempt to help you to solve personal )
problems. (37) (38) (39)
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Does your school counselor do these things?

da.

bb.

Help you find out how to get along
better with teachers.

Discuss interpersonal relations
with you.

Discipline you when you are in
trouble.

Try to help you if you are in
trouble. i

Give and explain to you_tests which
measure your ability to do school
work.

Give and explain to you tests that
tell your interests.

Give and explain to you tests that
measure special skills and talents
(e.g. mechanical, artistic, etc.).

Give and explafn to you tests that
measure how much you know about
school subjects.

Keep your records.

Help you and your parents understand
each other better. .o

Refer you to places outside of school
for special help, if necessary (e.g.
medical, psychological, etc.).

Holds -group meetings to discuss
problems, school regulations,
or other topics.

Is interested in and goncerned
about what you have to say.

Is someone you can trust not to
repeat what you told him/her.

Is around when you need him/her.

Yes
0y
43) ____
(46) _____

(49)

(52)

(55)
(58)

(61)
(64) _

(67)
(70)

(73)

(76)

79
(82)

No

(41)
(a4)
(47)

(50)

(53)

(56)

(59) ___

(62) :
(65)

(68)

(71)

(74)
(77)

(€0)
(83)

127

Not their
responsibility

(42)

(45)

- (Aé) -

(51)

(54)

(57)

(60)

(63)

— (66

(69)
(72)

) I !
(78)

(81)
(84) )




The following is a list of things cou-selors do. Check the three vou believe
the counselors in your school sperd most of their time doinyg.

-
»

a. 1ki students individually ................... Ceesaeen
4. Talking to studenrs individually (85)
b. Meeting with students i GroUPS ...uveveer  evnerenvevennres (86)
¢. Giving tests ......c.00.... Peeieieeeie et eenaressse it enanens L87)
d. Whrking with parents ............... e eneneartasineaaenays (88)
e. Meeting with teachers +.....oiiitieirnnrerenonnennonnnonnnns : (89)

A 1

f. Writing trenscripts for colleges and rechﬂendations
for jobs .L.......... S e ane saseaaesasetseseriesenrtanensenes (90)
g. Keeping the school records UP-£0-dBEE +vvrrvnennronrenennsns (951)
h. Attending meetings outside the school ..........ivseuu'vennns (92)
L

In the spaces provided below, feel free to comment on the overall eflELtivenﬁbS

of the guidance and counseling program at State College Area Senior High chool.

t

Sirong Poinij) ;
j

&

Weaknesses: ¥
e

Suggested Improvements:

!
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STUDENT ASPIRATIONS AND PLALS /

Please check one ot the following: After high schoel, T would Yibe to .....

a. get a job (...... P a e an e an e aaa e {43)

b. cantinue‘in the job where I am presently worling. )
¢, enlist in the armed £oOrces . uuunrnerernrnrnrncn.. __ (95)
d. attend a college or universiEY wuvrrrernnenernnas -,
e, attend a Junior college L oiiiiiiurinnenrn e N
£. attend a business school Livvviiviiinnninrennn.. 99
‘ 2. atfend 4 trade or technicil school oo irvnnnsen. .. {9
+ heenroll in a oursing program L ouiuiie.oen ... ___(om
i« undocided R L LT RPN ____aon
R o T o (162
-

i Please specify-

How mitch chance do vou feel thert {. thet vou wil) prcsue vour plin chootsd
abave?  (Use chedk nark )

: *

d. Abmo~t o certudaTy will oo oo .o L (103)

ho Pretty yood, But ant qoate wertido ... L. {104Y
«, <. thances are abour S0-.0 L. o - . (115)
d f'l'uhltbly won't L. ... . e e e e {106)

v Very Ittty whonee L0 L0, 0L (e

If vou wonld ke Lo et o Job_wr o tivad  choal aftor eradustioan from btk

school ) which o 1.”1_1,_,4~ﬁ“t;’1::';1y FOrseny srew To o agnterfere the om0 Ched!
mark ¥ '
' Don'owant To move iy L (1u8)
b Pon't o Faow whol o de L e e (103 .
.« Donr bnoow bow £ oot wabormibren ..., e (110}
o Growde e e e, RV {11y
Do o s
ot Coee e e . Cee oty
L Y S TN o (Via)
E i [ETEANRS B PR A Lo e e e e, (tin)
' ; N S T U . e Co A
| AT SR NN (Phe oo frs 1ty ful’.‘.) e e e e, (1)

)

I
'

ERIC | f

s .
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»
ty Findings and Discussion
Table 19 presents the Information acquired from the respondents
relative to a series of questions (a through bb) which evaluuated the
services offured by the present’ guldance counseling staff at the seniox
high schecl. Since responses to some questicns did appear to have
noticeable variance across grade levels or by sex, totals were pre-
sented in these categories for esamination by interested phrties.

Viewing the results for the entir. student sample, rertaln ob-
servations come to mind. Several functions described in the iaventory
items were not throught of as appropriate jobs for counselods to per- d
torm. Those items recelvimg twenty percent ar more of the student
responses were: 1) help you learn how to study (54%); 2) help you \
find a job when you leave high scheol {41%); 3) help you and your ,
parents understand each other better (39%): &) discipline you when
you are in trouble (38%Z); 9) help you to gzet part time jobs when you
are In high schoul, 1f you wish (30%); 6) help you learn how to get
3long better with others (28%); and 7) refer yuu to places outside of
school for special help, if necessarvy (20%). Of the remaining twenLy~
one functions alluded to by particular inventory items, seventeen re~
vealed less than ten percent ot the sample who felt that these functions
were not the counselor's jab.

Whether or not the counselor performs the inventoried functions
is the thrust of the "Yeg" and "No” data columns. Those Tunctions
receiving "Yes" responses by at least a simple majority ot the re-
spondents were: 1) keeps your ruecords {86L); 2} help you plan school
programs and courses (824); 3) is interested in and concerned about
what you have to say (79%): 4) help you plan for educatlon aftcr high
school (767); 5) is someone you cait Lrust not to repeal what you told
hiu/her (742)5 6) help you plun for careers after high schowl (724);
7Y help you learn about differcat jobg (707); 8) try to help vou if
vou are in trouble (70%4); 9) belp you to find ocut how teo gqualify for
jobs you would like to have (677%); 10) is arcund when you need him/
hexr (66%); 11} give and explain to you tests that tell your interests
(69435 12) help you become acquainted with the school (647); 13) glve
and explain to you tests which measure your ability to de school work
(637), 14 glve and explaln to you tests that measurce how much you
kriow gbout school subjects (531); 15) glve apd explaln to ,ou teats
thar medsure specizl skills and talents (587); and 16) attempt to help
you solve personal problums (377).

(nly one function recceived a majority ot the responscs in the "HoV
column.  The way this questlon was worded, o "lo" answer was actually
Pavorable it the guldance coundclors do not want to be viewed azn serving
only the "college bouad” atudents.  Seventy-six poroent responded "Ho”
teo the Ltem: "Workloy mostly with collere bound students ™




The functions which received a higher percentage of responses
in the "No" column than in the "Yes" or "Not his job" columns were
as follows: 1) help you to learn ways to finance your education
(45%); 2) discuss interpersonal relations with you (44%); 3) refer
you to places outside of school for special help (43%) (note: twenty
percent thought that this was not the coupselor's Job); 4) discipline
you when you are in trouble (40%) (note: thirty-eight percent thought
this was not the counselor's job); and 5) help you learn how to get

along better with others (38%) (note: thirty percent thought this was
not the counselor's job).
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Table 20 reveals the respondents' perception relative to what they
view the coungelors in the senior high doing with their time. Most
often counselors are viewed as seeing students individually. Record
keeping and writing transcripts rank second and third. Meeting with
teachers and meeting with students in groups follow closely behind.
Attending meetings cutside of school, giving tests and working with
parents drew the least number of student responses.

Table 20

Summary of Present High School Students' Opinion
of Counselor .Time Use

LJ

Item N Rank
A. Talking to students individuslly. 1145 1
B. Meeting with students in groups. 415 5
C. Glving tests. - 224 7
D. Working with parents. 163 8
E. Meeting with teachers. ) 445 4
F. Writing transcripts and job recommendations. 482 3
G. Keeping school records up-to-date. 618 2
H. Attending meetings outside the schoal. 284 6

Tables .21, 22 | and 23 deal with information which concerns it-
self with the aspirations and plans of the present senior high students.
The majority of students across all classes see themselves attending a
college or university. A distant second choice across all classes ls
getting @ job. Third ranking among tenth and eleventh graders, but not
seniors, is "undecided". The Temaining choices have a relatively small
number of respondents.

Summary of Present High School Students' Post-High School Plams

-~ Table 21 ) w
|
\

Aspirations 10 11 12 Total

A. Get a joh. ) 93 90 44 227
B. Continue in job where presently working. 14 2 23 63
C. Enlist in armed forces. 24 33 12 59
p. Attend college or uwniversity. 309 257 184 750
E. Attend junior college. 11 14 4 29
F. Attend business school. 15 14 A 33
¢, Attend trade or tecrnical school. 1z 1y 15 47
H. Enroll ia a nursing‘program, 11 7 & 26
{. Undecided. /{ 4% 41 14 101
J. Other. 2h 14 5 4o
N 560 5 36 1391

e




Table 22 offers an estimate of the respondents' certainty level.
A vast majority feel that there is at least a 50-50 chance of their
achieving their goal. A majority are almost certain.

Table 22

Estimate by Present High School Students as to How Much
Chance They Feel Exists That They Will Pursue Plans Designated in Table 21

Choice 10 11 12 Total
A. Almost certain. 310 250 214 774
B. Pretty good, not quite certain. 119 133 34 286
C. About 50-50. " 54 48 ' 11 113 ' |
D. Probably won't. o7 6 3 16
E. Very little. 1o 2 0 . 15
500 442 762 1204

Information offered concerning chief sources of concern relative to
interference with the student goals is presented in Table 23 . Lack of
knowledge about what to do, lack of money, and grades seem to cause the
greatest amount of concern. Interestingly, some of the more rare choices
(den’t want to move and lack ambition) have enough respondents to offer
counselors food for thought.

Table 23

Opinion of Present High School Students as to What
May Possibly Interfere Most With Thefr Getting a Job
or Attending School After Graduation

Reason 10 11 12 Total
A. Don't want to move away. 42 51 18 101
B. Don't know what to do. 115 106 47 268
C. Don't know how to get information. 54 32 11 97
D. Grades. 83 98 20 207
E. Wages. 25 21 . 13 59
F. Health. 5 5 4 14
C. Lack of ability. 20 "7 9 46
H. Lack of ambitfon. °© 32 37 25 94
I. Lack of woney. 81 & 86 65 232
J. Others. 62 35 30 127

525 478 242 1245
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Recommendations ,

\

|

|

~
/ The’ following recommendations have been offered by the senior

|
I

high school guidance counselors after they had perused both the data

summarized in the tables and the written comments on the surveys. ,
Compared to results on Surveys taken in other years and from the |
survey of former graduates, the results of this survey, although cer- |
tainly not an acclamation of perfection, are more positive.

Perhaps the major recommendation developing from this survey is
that the present senior high guidance staff make a concerted effort
“to be more efficient. in its time usage. This efficiency needs tc be
viewed from a cual perspective: 1) each counselor by himself; and 2)

the entire staff as a group.

Among the more specific suggestions associated with this general
recommendation certain thoughts stand out. 1) There is an apparent
need to consider a more systematic approach to personal contact with
all students rather than relying on students to seek out counselors. *
2) If any additional .anpower is to be requested at this time, it will
be in the form of student aldes or work-study candidates in order to
help the secretary-receptionist and to reduce the amount of clerical
work bogging down the counselors. 3) Reevaluate the role of the para-
professional relative to what she was trained to do asking questions
about proper utilization of her capabilities. 4) Incorporate the five .

|

student interns from Penn State into the present programs in a more

thorough manner. 5) Expand on the present usage of the Career Resource

Center which received numerous positive comments from the survey re-
spondents.




i ' Junior High School Follow~Up Survey

Introduction -

!
Those subjects inventoried by this survey were students presently
attending the tenth grade in senior high school who attended one of
" the two local junior high schools last year (Park Forest or Westerly

Parkway). Members of the committee which created this survey were Mrs.

Arisman, Mrs. Gwiazdowski and Doctor Baker. The content of this sur-
vey consisted of items which attempted to survey attitudes toward the
junior high guidance program which are held by students who have re-
cently attended but are no longer in attendance. A total of 362 sub-
jects were surveyed of which 197 had attended Park Forest and 165
Westerly Parkway. For some reason approximately 200 eligible tenth
graders were not surveyed.
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STATE COLLEGE AREA SCHOOL DISTRICT

Counseling and Guidance Department

JUNIOR HIGH SCHOOL FOLLOW-UP SURVEY

What is the name of the junior high school you attended last year?

For each of the following items please check the degree of help you thought the juﬁior high
school counselors were to you.

(Example: a. Selecting courses. They provided much help here, so you check "Much".)

Did not seek

Much Some Little this service.

a. Selecting courses. (01) (02) (03) (04)
b. Understanding your abilities. (05) - (06) (07) "(08)
c. Understanding your interests. (09) (10) (11) (12)
d. Understanding your val 3. Q3 (156) (15) (16)
e. Solving a problem within your

family. (17) (18) 19 (20)
f. Solving a problem with another ’

student. (21) (22) (23) {(24)
g. Solving a problem with a

teacher. (25) (26) @7 (28)
h. Changing a class. (29) (30) (31) (32)
i. Considering possible vocations

(i.e. careers, jobs, job train-

ing, schooling, etc.). (33) (34) . (35) (36)
j. Solving problems with school work. (37) (38) _ (39) (40)
k. Helping you to do a better job of -

making decicions. (41) (42) (43) (44)

|
|

1. Others. (Please specify below.)

—— me——
ettt

In junior high school did you meet with your counselor: (Check as many as you wish.)
in an individual conference? . (45)

in a small group session? (46)
.,

in a classroom? (47)
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- 2 -
Did you feel free to contact your junior high school counselor? (check one) Yes . (48)
. No ___ (49)
Did you feel that the guidance services in junior ﬂigh school were of help
to you? (check one) N Yes ______ (50)
\ No (51)

Use the remaining space on this survey to answer the f;}iewing questions:
: \

1. What did you like best about the counseling and guidan>§\services at your junior-high

school? \\\

, 2. What did you like least about the counseling and guidance services at your junior high
school? /




-
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Findings and Discussion

Questions a through 1 ask the respondent to evaluate the ser-
vices generally offered by the junior high guidance counselors.
Table 24 presents the results of this section of the inventory.

In general, the results for both junior high schools were quite
similar. Differences that one might think make a difference are
found between the two schools in the percentage of students who did
not seek the counseling services to understand their abilities
(PF=41%, WP=25%); to understand their interests (PF=39%, WP=25%);
to solve a problem with a teacher (PF=63%, WP=55%); to change a
class (PF=54%, WP=69%); and to consider possible vocations (PF=447,
WP=32%).

Apparently, most of the differences of any size (greater than
10 percentile points) occurred between the two schools in the "did
not seek' category. The only difference of greater than ten percen-
tile points in other than the "did not seek" category was in the
"much" category for changing a class (PF=23%, WP=11Z).

Such being the case,. the remaining observations are based upon
data found in the "total" columns (combined results for both junior

_ high schools). In every item, save one (understanding your interests),

the highest percentage of respondents was in the "did not seek" cate-
gory. The range was 32% (understanding your interests) to 87% (solving
a problem within your family) with a median of 60% (solving a problem
with a .eacher).

In all cases except one (changing a class) the lowest percentage
of responses was in the "much" help column. The range was 2% (solving
a problem within the family, solving a problem with another student,
and doing a better job of decision making) to 17% (changing a c]ass)
with a median of 7% (solving a problem with a teacher).

Relative to the "some" help and "little" help columns, in seven
of the eleven items the "some" help choice received a higher percentage

of responses than the "little" help choice. The four exceptions were "

"understanding your values, solving a problem within your family, sol-
ving a problem with a teacher, and helping to do a better jgb of de-
cision making." 8\

It appears that the highest percentage of the present tenth
graders who responded to this survey do not recall seeking the ser*.ces
of the junior high counselors. This varies somewhat according t. the
particular service being offered: selecting courses, understanding
abilities and interests, and considering possible vocations being the
services most often sought. Among those respondents who received coun-
gelor help, the rating of this help was most often "some™ help and
least often "much" help.
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iable 25 presents a summary of the respondent recollection of
the type c¢ contact, if any, they remembered having with the coun-
selor. There was a differencec between the two junior high schools.
A greater number of Park Forest students, although only slightly so,
remembered contacting their counselors in a classroom environment.
On the other hand, the former Westerly Parkway students remembered
contacts with thelr counselors in individual conferences to the great-
est degree.

TABLE 25

Summary of Type of Student-Cecunselor Contact
Remembered, If Any--Former Junior High Students

Totals
PF WP Total
Individual conference 138 147 285
Small group session 75 75 150

Classroom 149 103 252
, ‘

fhe data presented in Table 26 seem encouraging. A relatively
large mujority of the respondents (better than 80%) felt free to
contact the junior high.counselor. Over sixty percent felt that the
gui&ance services were of some help. Apparently, the relatively large
number of "non-seekers" of the guidance services see them to be there
if desired but, for one reason or-another, do not use thewm. In addi~
tion, the majority of the students who use the services think they
are helpful. However. the rating of that help is not necessarily "much"
nor even "some" at times.

\

TABLE 26

Summary of Evaluations of Availability of
Counselors and of Helpfulness Perceived in Guidance Services--
‘ Former Junior High Students '

T Totals
: PF WP Total
Item Yes No Yes No Yes No

Did you feel free to contact

your junlior high counselor? 167 26 13> 27 302 ..53
Did you €eel that the guid-

ance services were of help

to you? 115 71 104 54 219 125
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WesterlﬁrParkway

Although the results of this survey were informative, nothiny
was indicated that penerated any surprises. As a result, no roecuoms
mendations were developed from this survev.

Park Forest )

Results of the survey seew to reflect the preseat pbilosophy and
practice of this guidance staff whlch is a demand or need counseliog
service to individuals and a developmental program at the group and
classroom level. These results did rekindle the issue of . more SY -
tematic developmental program at the individual level. at present,
this issue has not been resolved. dAny changes create problems rela-
tive to time-use priorities. Should present programs be cut back
in order to introduce chauges? The general tenor of the wrirtten com-
ments provides considerable support for leaving the present pYopran
the way it is. '

Results in Table 24 relarive to the. ltems Jealinpg with decision

raking, problem solving, considering carcers, and upderstanding voluvs,

interests, and abilitics reinforce future plaus te supplument the
present carcer education unit model (i.e. follow-up proyrams -uch .aw
individual counseling, simulated appllcations, ctc.;
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Counceling and Gurdanon Dep s tos nt
JULIOR BICGH CUTLAICE AVAREDESS SURVLY
Junaor aan wonec T proaent by attending ] o Growde -
, Ssus {ehedd one) Pomale
Mol

Dareotaenst 1o thes part of the survey, vou dre presentoed with o series of
ocated In the middle of the page.  On the tiche wd Jeft hand sides ot
are colurns of blanks under the headings "Yoo' or ™0™,

quuestion which Is

statements which
these statements
Lach side represents g different

individual

stuted gt the top of the columna,  For every Statement vou
should reply with cithor o "Ved” or 50" inawee on each oide.
Do you want vour school '

counsclor to help vou by Does vour school coun=

doing the foltowing things’

v

svior do o these tiliﬂgﬁ?

Ve Lo Yo Lo
(Lo () d. Help vou teaen hoo to study () qud) L
>y o)y b. Help you broome acquarnted with the Wy o tory
arhool {the bullding, the rules,
Coursey, oto,)

toey iy ¢« Help vou pluan vour school program and fryy ) o
COUTSes.

(1)) RS ET o de Meet wath you peviodically to aove how (1) o (o) e
vinr are doing.

(1 L \bwyo ve Help vou to dearn about diutforent (14} o ew .
tobs (hareve L),

) e b, Help you learn how to get 1loaw detter (O I O B
with other:.

Clav — h) o ve Holp you with personad prabloma, 270 s L

Gy o o he delp vou Yuind cut how to ger along vy sy

. better with teachvrs,

(38 ) e Lo keep vour schond records, {15) {36)

(SO (sv) bo Olve vou standardlsed tewr -, (39) oy

Galy ey R Interpret vour standardizod vest oresults. (43) R 1)) N

R & L) o o Hoedp voun booome more avare of vour (a/}) (48}
abilitie.,

{49) o {50) o e Help vou becose more adare of Vo (1) (57}
Interests,

oty ey n. Hold wroup mecttogs to dlacuss problens,  (99) (h6)
schoo) regulations, or,other toptes,

thyy Ry c. Beodnterested nowhat vou have Lo oy, {59) thi)

tht)y () o Po Brosomvone yonooa Linsl nol b repeat {6 3) (hi)}
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Do you want your school
counselor to help you by
doing the following things? !

145

Does your school coun-
selor do these things?

(65) (66) q. Be avallable when you need him/her. (67) __ (68)

Directions: Below is a list of some things counselors do.
counselor does most frequently.

69. Talking to students individually

70.  Talking with students in groups.

71. Giving tests.

72. Talking with parents,

73. Talking with teachers and adﬁinistrators.

74. Keeping your school records up-to-date.

Directions: Use the remaining space on this survey (back
questions.

|

|

|

Check the three vou believe your }
‘ |

(69)
(70)

(71)

PS—

(72)

(73)

(74)

o —— —

side also) to answer the following

a, What do you like best about the guldance and counseling services in your junior high

school?

b. What do you like least about the guldance and counselin
school?

g services in vour junior high
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Findings and Discussion {
Table 27 presents the data generated by survey items A through
Q- This sectior of the survey asks the respondents to give their
attitude relative to whether counselors should perform certain func-
tions, and whether they are c}hare not viewed as presently performing
ithe same. As the table reveal®’differences in the results for the '
two junior high scnools, edch is dealt with separately in this sec-
tion. TABLE 27
- Summary of Subject Responses to Questions A through
on the Junicr High Guldance Awareness Survey
 KEY o
Should Do
1 Yes )
2 No e ) .
Does Do westerly Parkway Park Forest Grand
3 Yes EGrade 8 Crade 9 Total frade 7 Grade 8 Crade 9 Total Total
4 No N pA N 7 N i N P4 N e N v N “ N b4
A. Help you learn how to study. ,
I Yes 75 .25 68 .25 143 .25 96 .28 161 .45 97 .34 354 .36 497 .32
20 Ne 198 LTS5 222 .75 420 .75 245 <02 2000 .55 192 .66 637 .64 1057 .68
3 Yes 40 .15 45 16 BS .15 118 .35° 203 .57 70 .24 391 .40 476 3]
4 No 236 .85 245 .84 479 .85 220 .65 155 .43 218 .76 593 .60 1072 .69
B. Help you become acquainted with the school.
I Yes 139 .52 138 .35 297 .53 198 .58 238 .66 195 .68 631 .64 928 .60
2 No 131 .48 132 .45 263 .47 141 .42 121 .34 94 .32 3w .36 619 .40
3 Yes 198 .72 194 .67 392 .70 211 .62 246 .68 210 .73 667 .68 1059 .69
4 No 76 .28 95 .33 171 .30 127 .38 114 .37 76 .27 317 .32 488,31
C. Help you plan your school program and courses.
1 Yes 181 .66 226 .78 407 .72 158 .47 249 .70 236 .82 643 b 1050 .68
2 No 94 .34 65 .22 159 .43 181 .53 109 .30 52 .18, 342 .35 501 .32
3 Yes 170 .63 211 .73 381 .68 196 .38 276 .63 231 LBO 653 .66 1034 .67
4 No 102 .37 77 .27 179 .32 145 .62 133 .37 58 .20 436 .34 515 .33
D. Meet with you perjodically to see how you are doing.
I Yes 169 .62 201 .69 370 .66 160 .47 158 .44 147 .51 465 .47 B35S .54
< No 103 .38 89 .31 192 .34 179 .53 199 .5 141 .49 S19 .53 711 .4b
3 Yes 196 .71 214 .74 410 .73 108 .32 83 .26 76 .26 277 .28 687 .44
4 No 79 .29 75 .26 154 .27 232 .68 266 .74 212 .74 710 .72 Bb4 .56
E. Help you to learn about different jobs (carvers).
-~ 1 Yes 179 .65 246 .85 425 .75 173 .51 276 .77 250 .87 ©99 .71 1i24 .73
I/’// Z No 95 .35 44 .15 139 .25 166 .49 81 .23 38 13 285,29 424 .27
3 Yes 146 .53 261 .91 407 .72 114 .34 207 .58 266 .92 5B7 .60 9Y4 .65
4 No o 128 .47 27 .09 155 .28 222 .66 L4E 42 22 ,.08 392 .40 547 .35
‘ ) F. Help you learn how tu get along better with others,

) 1 Yes 90 .33 82 .29 172 .31 146 .44 161 .45 105 .37 412 .42 584 .38
} 4 No 183 .67 206 .71 389 .69 190 .56 198 .53 183 .63 571 .58 960 .62
| 3 Yes 95 .35 77 .27 172 .11 150 .45 110 .31 w9 24 W29 34 SUL L33

4 No 176 .65 212 .73 388 .69 186 .55 247 .60 20n 76 044 .66 1037 .67
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KEY
Should Doy
1 Yes
{ No .
Does Do Westerly Parkway Park: Forest Grand |
3 Yes hrade B Grade 9 Total Grade 7 Crade 8 Grade 9 Total Total
4 No N pd N % N % N A N /A N % N % N YA
G. Help yvou with perscnal problems.
I Yes 121 .44 108 .37 229 .41 164 .48 193 .54 154 ,54 511 .52 740 .48
2 No 153 .56 182 .63 335 .59 176 .52 165 .46 133 .46 474 .48 809 .52
3 Yes 158 .58 132 .46 290 .52 181 .54 199 .56 179 .62 559 .57 B84Y .55
4 No 115 .42 155 .54 270 .48 157 .46 159 44 109 .38 425 .43 695 .45
H. Help you find out how to get along better with teachers.
1 Yes 146 .53 131 .46 277 .49 197 .58 226 .64 143 .50 566 .58 8431 .55
2 No 128 .47 157 .54 285 .51 141 .42 130 .36 142 .50 413 (42 698 .45
3 Yes 110 .40 103 .36 213 .38 178 .53 168 .48 125 .44 471 .48 684 .45
4 Ne 1b2 .60 185 .64 347 .62 160 .47 186 .52 160 .56 506 .52 853 .55
I. Keep your school records.
1 Yes 199 .73 229 .80 428 .76 207 .62 261, .73 227 .79 695 .71 1123 .73
2 No 73 .27 5% .20 132 .24 ,129 .38 95 .27 60 .21 284 .29 416 .27
3 Yes 210 .72 243 .86 45% .82 222 .66 294 .B2 264 .92 780 .80 1233 .80
4 No 62 N8 39 .14 161 .18 112 .34 63 .18 4 .08 199 .20 300 .20
J. Glye you stdMdardized tests.
1 Yes 65 .24 114 ,40 179 .32 109 .32 128 .36 110 .39 347 5 526 .34
2 No 208 .76 172 .60 1380 .68 230 .68 229 .e#4 176 .61 635 .65 101> .66
3 Yes 128 .47 226 .79 334 .03 243 .72 261 .13 265 .92 769 .78 1123 .73
4 No 144 .53 60 .21 204 .37 95 .28 95 .27 22 .08 212 22 4le .27
K. Interpret your standardized test results.
1 Yes 174 .64 216 .76 330 .70 205 .61 219 .61 210 .73 634 .65 1024 .66
Z No 97 .36 71 .24 168 .30 134 .39 139 .39 76 .27 349 .35 517 .34
3 Yes 83 .31 198 .70 281 .51 200 .0 184 .52 232 .84 6l6 .63 897 .59
4 No 187 .69 85 .30 272 .49 136 .40 170 .48 54 Lle 360 .37 632 L4l
L. Help you become more aware of vour abilities,
1 Yes 172 .63 226 .78 398 .71 214 .64 257 .12 234 .82 705 .73 1103 .12
2 No 101 .37 63 .22 164 .29 120 .36 y8 .28 51 .18 269 .27 433 .28
3 Yes 102 .38 170 .59 272 .49 169 .51 162 .46 178 .62 509 .52 781 .51
4 No 168 .62 120 .41 288 .51 164, .49 192 .54 108 .38 464 .48 752 .49
M. Help vou become more aware of your interests.
1l Yes 161 .59 213 .74 374 .66 164 .48 207 .57 210 .73 581 .59 955 .62
2 No 113 .41 77 .26 1%0 .34 175 .52 154 .43 78 .27 407 .41 5397 .38
3 Yes 111 .43 193 .67 304 .54 114 .36 115 .32 1B9 .66 418 .43 722 .47
& ho 162 .59 95 .33 257 .46 224 .66 242 .68 99 .34 565 .57 822 53
N. Hold group meetings to discuss problems, school repulations, other toplcs.
1 Yes 126 .46 149 .52 275 .49 155 .46 211 .59 147 .51 513 .52 788 .51
2 Mo 147 .54 141 .48 288 .51 184 .54 14k 41 14Y .49 471 .48 759 .49
3 Yes 8%‘ L300 91 .32 173 .31 137 .41 183 .52 119 .42 439 .45 612 .40
4 No 192 .70 198 .68 350 .69 200 .53% 171 .48 168 .58 K39 .55 9’9 .60
. Be Interested In what you have to say.
1 Yes 218 .80 38 .82 456 .81 246 .72 298 4 250 .88 794 .81 125¢ .81
2 No 53 .20 L3 .14 106 .19 95 .28 59 .16 35 .12 189 .19 295 .19
3 Yes 210 .76 219 77 429 .77 233 .69 243 .68 211 .74 687 .70 1116 .72
4 No 65 .24 w7 23 I3 .23 1ue .31 UIn L3 T4 260 29% L300 427 .28
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KEY
Should Do
1 Yes
2 No .
Does Do Westerly Parkway Park Forest Grand
3 Yes [rade 8 Grade 9 Total Crade 7 Grade 8 Grade 9 Total Total
4 No N % N A N k4 N % N % N % N % N %
P. Be someone you can trust not to repeat what you told him/her.
1 Yes 242 .88 252 .87 494 .88 258 .76 310 .86 257 .90 825 .84 1319 .85
2 No 32 .12 38 .13 70 .12 81 .24 49 .14 30 .10 160 .16 230 .15
3 Yes 187 .69 219 .78 406 .73 235 .71 255 .73 221 .79 711 .74 1117 .74
4 No 85 .31 63 .22 148 .27 97 .29 96 .27 59 .21 252 .26 400 .26
Q. Be available when you need nLlm/her.
1 Yes 250 .93 270 .93 320 .93 290 .86 326 .92 276 .96 892 .91 1412 .92
2 No 19 .07 19 .07 38 .07 48 .l4 30 .08 12 .04 90 .09 128 .08
3 Yes 197 .73 226 .79 423 .76 234 .70 226 .64 183 .65 643 .66 1066 .70
4 No 74 .2 59 .21 133 .24 101 .30 129 .36 100 .35 330 .34 463 .30

Westerly Parkway

A. Many students who are doing poorly in schobl reject offers of help

while others may wish to have help but are not readily identified.
WPJHS teachers have indicated that this Is their responsibility.

Also,

. B. We are perplexed that 70% said we do this but only 53% said we
should do this. All of our students have received some orientation as
sixth graders on tour in the spring, in seventh grade groups in the fall,

or with us as new students during the vear.

C. Apparently up to one third of our students do not want outr help
in planning their programs. It ig surprising though that only 687 said
we did this because last year we went into classrooms tu discuss regis-

tration with all of the students.

D. Since we try to see each of our students at lecast once a year,
it was a surprise that 27% of tﬂem sald we don't. We may miss a4 few each

year but certainly not that many.

E. The more positive results from the ninth grade indicate that our
career unit does a fairly satisfactory job. Eighth grade results might

now be higher as more students are coming te our C.R.C. daring study
halls.

F. We se'm to be ovperating at the level of the students’ expecta-

tions.

G. It 1s heartening to see that over half of aur students feel we
are helpful with personal problems cr maybu they are only saying that i

try because fewer students sald that we should be dclng this,
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H. We try to deal with student~teacher concerns as the need arises
but some students find it difficult or not worth the effort to change
their behavior when the teacher's behavior won't change. (

1. Many students are aware that we keep their permanent record
folders as they are in our offices. They are also interested in (and .
sometimes impressed by) all of the 'data contained therein. Some stu-
. dents may have felt that "keeping' school records may imply that coun-
selors do actual clerical work on records, which is not, valid in our
school.

J. Students may feel that this item refers tov ability or achieve-
ment tests but not.the DAT or Kuder Inventory. They may also not under-
stand that we set up the mechanics for administering ability/achievement
tests as a service for the coordinator's. The much higher responses from
ninth graders probably reflect that achievement tests, beginning with
this school year, are only being given to ninth grade students at the
junior high school level. ’

K. It must be noted that many students seem to be completely in-
different to this when an attempt is made. Eighth grade response was
low, no doubt, due to the fact that interpretation of DAT and Kuder is
not done until 9th grade (when we have the results). Much of this is
done after our vocational unit in January which means more ninth graders
would be aware of it now than when the survey was made.

L. This is an area in which students would like us to be more active.
But too often when a counselor attempts this, especially if done for the
purpose of motivation to bring academic achivvement in line with ability,
the counselee turns a deaf ear to us.

M. Again, the ninth graders are, perhaps, more aware that this
is being done when we give the Kuder to them early in the school year.
Alse these results might be higher now that we have discussed this with
most of our ninth graders than when the survey was taken. It obviously
is important to us when we talk with counselees regarding their appro—
priate vocational choices.

N. At first glance these results seem discouraging as we do make
2 concerted effort Iln this area early in the year when we meet with all -
of our students in groups to discuss regulations, curriculum, and any :
problems which are of concern to them. Hbwever, as we hold these meetings
in a ciassroom and not in our offices,; students may not view them as a
: "group meeting'. Admittedly, we at WPJHS are not partlcularly 'group
oriented" but we du meet with groups of our counselees when such meet-
ings are desired or needed. We do nut view low percentages here with
any feeling of alarm or failure. |

0. The percentages oa both grade levels here are satisfying.
Certainly 100X would be more gratifying, but few counselors reach
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perfection and we can only continue to strive toward' that goal.’

P. It is pleasing to note that students feel counselors should be
individuals who can be trusted not to repeat confidences given to them
and that both 8th and 9th grade felt this way. It is also noteworthy
that a higher percentage of 9th grade students sense that counselors can
be trusted. (May we be bold and assume that having been associated with
. 9th graders over a longer period of time has strengthened this conclu-

sion £or them.) )

-

" Students seeking help from a counselor concerning a problem with
a teacher “ften feel betrayed when the teacher mentions that he/she
realizes said student has been to see the counselor. This is in spite
of the fact that in discussing a problem, we ascertain if the student
wants us to explore the matter with the teacher.

+
The whole scope of "confidentiglity" needs constant review and care.
‘It is, to say the least, a delicate aref of concern where strengths need
to be reinforced and weaknesses studied for possible improvement.

Q. The number of students who say that we are not available when
they need us seems unduly large. Obviously we are not in our offices
at all times but we have also described methods of contacting us to all
of the groups that we meet in the‘fall.

. §
Park Forest
. 3

A. It seems odd that the eighth graders have a better recollection
of the study skills unit than did the seventh graders, as the seventh
graders had an exposure more recently,

. , ,

B. It is felt that many things that the guidance staff does rela-
tive to acquainting students with the school are not visible to the stu-
dents. Since counselor influence is often indirtct, students may not be
in a good position to evaluate.

-

C. Results seem appropriate.

D. There is evidence of a demand for a more systematic approach
to scheduling counselor-student interviews in order to allow both to be-
come better acquainted. However, written comments on the questionnaires
indicate that some students prefer a less structured approach.

E. The data mirror what was expected under the present conditions.
Since students in the seventh and eighth grades seem to prefer more ef=-
fort in this area, plans are being considered to implement the career
unit activities with students other than ninth graders.

F. Results here are difficult to interpret.

G. Students who feel the need for counselor help with social prob-
lems seem to feel such help is being provided.
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H. Results here are difficult to interpret.

I. A large percentage of students expect this function and see
it -being carried out.

J. A high percentage of students see counselors involved in
standardized testing while an equally large percentage do not think
that they should. However, written responses indicate a general nega-
tive attitude toward all testing throughout .the student body. They
seem to object to being tested by anyone, including counselors.

K. Results seem accurate. Even though students dislike being
tested, they expect to be informed about the results when they are
tested. A lack of information about results of tests administered to
them in the past may have influenced the attitude espoused in item J
responses.

L. There is some evidence of a desire to receive this service more
than is presently achieved. Again, students may feel that they are not
getting sufficient feedback‘about their test results.

M. The data relative to ninth grade is indicative of the apparent
effect of the career unit as compared to grades where- the unit is not
offered. The seventh and eighth grade information supports efforts to
move this activity into the seventh and eighth grades.

N. Not much information here. There seems to be uncertainty as
to whether this is the counselor's role. -
. . @

0. Student expectations of counselor imterest are high and their
observations are lower. However, the results still are favorable to
counselors.

P. Student expectations of counselor trustworthiness are also high
and their observations lower. Results still are favorable to counselors.

Q. Student expectations are very high, There is some evidence of
concern about counselor availability. To what degree this can be solved
+ with the present student/counselor ratio is questionable. The present
staff is aware of this concern and feels that it is working on solutions.

Table 28 -presents information depicting how students view counselor
time use. Again, each school has responded individually. The Westerly
Parkway counselors felt that this is a fairly accurate, refiection of
their intentions which place a definite emphasis on individual counsel-
ing. However, they do not feel that the student viewpoint relative to
emphasis on keeping records up-to-date is entirely accurate. Perhaps
it is overrated. The Park Forest counselors agreed with the data found
in Table 28 and found no surprising revelations.
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Westerly Parkwaf

1.

‘<
Some students appear to like individual conferences and highly com~
‘mend their usefulness, while others br.rate their use and’ suggest
group rap sessions be available. . -
From this we'hight plan.to make use of "Care" periods once a
week as open rap sessions. Also we should continue to make routine

individual appointments for all students. ‘

Many students éuggest that use of study hall time i5 not convenient
for appointments. In that this is the only time we,can routinely
see students during the school day, we must continue this practice.
However, as in the past, perhaps our questioning of the student as
to his.availability at that appointment time and his need of the

. study hall should be more heavily emphasized and continue to take

precedence. {(If a student has a need te see his counselor, other
than for routine purposes, allowances are made so that he can be
‘taken from a class.)

Some students doubt the extent of confidentiality while others
openly applaud counselors for "being someone you can go to and talk
over your problems with and they won't tell .anyone else". Perhaps
more students will learn to trust their. counselor if in the general
meet'tfigs held each fall confidentiality is discussed. We also might
more consistently make it a joint decision (student-counselor) as
‘has been the practice many times in the past, when others are to

be involved in the problem solving. (Example: teachérs, parents,
etc.)

+

Many students, grade nine, commended the Career Unit and cited it

as being a time for learning about yourself (interests and aptitudes) -

and exploring job areas. This should be continued in the future.
Also, a continual emphasis might be placed (individually) on apti-
tude test interpretation and, upon request, achievement test inter-
pretation. Several students noted an appreciation of this. Sug-
gestions were made for students to visit work areas via field trips.
We hope to try some of this next year if the budget permits.

Several studenté‘noted that counselors 'Help you when you want it,
and are kind to ybvu. They tell you how you might improve your
grades. Help you Qhen you are failing on something." The concern
over grades and school success is.an important .one that most stu-
dents who mentioned it made favorible comments regarding counselor
involvement.

Those who felt negatively toward counselor involvement indicated
one of the problems to be on the part of the counselor. Perhaps
this feeling could be lessened if we were to consistently ask each



5% 1.

Park Forest

<

studgnt if this (grades) was something in which he wished our help
and act according to his response. Also, we might make a grezter

effort to contact and commend Atudents for improvement achieved in
these areas, o/

Some students lamented the fact that counselors do ‘not call them in
frequently--noting that “there are not enough counselors for the

amount of students. The only way now practically a counselor knows T

a person 1s by his record--unless you see him an awful log, "

An effort is made by each of us to %ersonalize the routine con-
ferences as much as possible by reviewing past notes, showing an
interest in the person at this point in time, etc, However, the
student making the above quote was probably quite accurate in many,

if not most cases.

.
v

The counéeloré must make the results of standardized testing available
to more, if not all, students. ° ‘)7 '

The cﬁunseling staff must work further with the need to solve the

counselor-availability problem. Does this mean that more staff is
needed?

Career unit type activities should be considered for seventh and
eighth graders. )

Thought is beiag given to ways of reducing the number of complaints -
relative to students never seelng their counselors. Each counselor
views this problem differently and has different solu¥ions in mind3




-

Survey of Former Elementary Students

’

Introduction

To determine the attitudes of former elementary students toward
‘the guidance and counseling services experienced in elementary schoel,
the survey found at the. end of this section was administered to present
seventh graders at the two Junior high schools. The number of seventh
/graders attending alementary school in State College during sixth grade
_who were also attending sehool’on the day the survey was administered
. was 515. The survey uged was develo ed by Mrs., Kigsinger, Mrs. Johnston,

Mr. Leubusche er, Mrs. Macdonald and“D ctor Bakez. L
’ / - : .
/ N . 1
[ \ . - o> ! '.
. ’ / , ‘
A ) . .
5 H
" ¢ K
' ~ L .
- . -~ *
1
-‘ 4 ‘
r / ‘
. ) =,
v - . |




STATE COLLEGE AREA SCHGOL DﬁSTRL@T

|
Counseling and Guidance Department

|
L/ﬂ N FOLLOW-UP SURVEY FOR FORMER ELEMENTARY STUDENTﬁv‘ N

-”
What isithe name of, the elementary gchool | Pr¢sent Grade
where yqu attended sixth grade? N ' Level .
" ~Who was your elementary scheool couqseior last year? Sex
< . . (Check One)
Circle sne. ‘ a Female
Mys. Johnston Mr. Leubuscher Male
Mrs. Kissinger Mrs. Macdonald . ‘
,Y None of these people. ’ -

Directions: Chack (¥ ) the choices which are most - correct for you.

. Did the elementary school counsélor ever talk to your class? Yes
Ho

e, . .
Did the elementary school gounselor ever talk to you individually? Yes

Were you and several other Students ever in a group with the elemcn~“ Yes jnf(08? %/:
tary school counselor? o |
If you remember ‘hat group, did you like it? i Yes
: ‘ ‘ ’ T~ Mo e
. What did you like or dislike about the group? -
’ * ,L/ ‘1(‘ ) -~
/{ — r 7 77 - -
) \ / I
/ / Nt
/Do you think that the elemencary school Loudselor couLd haVe been Yes (12)
/of more help to you? '/,/ No (13)
In what way®could the counselor have been more-helg ti you?
N~ (Check as many ds you wish.) A
a. By talking to the whole class, . (14) .
b. By talking just to you. (1Y)
o ¢. By talking to you in a small group, (16)
' . d. Other ' (17)

L If you checked "other", please explain:
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Did you feel free to talk to the elementary counselor about Yus (18)
concerns that you had? ‘ “ No  __ (19)
If your answer is “Jo", please explain:

In what areas wds the élemenggry couﬁselér’mgggwgélpful to you?
(Check as many as you wish.) :

' . a. Unéerstanding myself and others, _ (20)

' b. Concerns I had about school. __(@n

¢, Concerns I had about home. . (22)

9 . d, Helpiﬂk solve some problem(s). o . (23)
. , e. Others. - — (24)

If you answered "Others", please explain:

-y .

What would you have liked the elementary counselor to have helped you
.with? (Check as many as you wish.) ‘

. a. - Making friends. ' . ' {25)
. b. Understanding myself and others. ____(26)

¢. Concerns I had about school. @7

d. Concerns I had about home. o (28)

e. Helping me solve problems. ) —_— (29)

f. Others. ______/(30)

I1f you answered "Cther", please explain: -

While you were in elementary .chool, with whom did you discuss jobs
or careers that you might be interested in going into in the future?
(Check as many as you wish.)

a. teacher ___ (31)

b, counselor (32)‘

¢c. parents (33)
d. friends (34)

no one
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5

While you were in elemer.ary school, with whom did you discuss the
things you do best or that you like to do in relation to a job you
might choose in the future? (Check as many as you wish.,) .

a. teacher —_(36)
. b. counselor —_— 3
c. parents . . (38)
d. friends (39
€. no one \ . —_— (40)

>~ In what areas was your elementary school counselor most helpful &P you?
(Check as many as you wish.) |

|

= a. Helping me to.solve problems. i ___*_; (41)
b. -Helping'me to get along Qith others my age. (42
‘ﬁ c. Helping me to égt along with teacher ‘ — (43)
d. Helping me to get aloﬂg at home, ! I 1))
e. Helping me to know how to work bettdr at (45)
school. e
- ' £. Other. ' : C L (46)
If you checked "Othex", please explain: / .

S /




selors represented by the data revealed in this survey. Table 30 offers
information relative to the "Yes" and "No" questions presented in the
first portion of the survey. R .

Assuming that the student responses are based on accurate percep-
tions of their gixth grade experiences, the data presented in Table 30 ;
indicates that the elementary counselors do have different procedures '
for acquainting themselves with the students and/or have varying influ-
ence on the recollections of their former counselees.

159
;- . Findings and Discussion
i ‘ ‘Table 29 presents a summary of the elemeniary schools and coun- .
I
Table 29

Demographic Data From Follow-up Survey for Former
Elementary Students

Designation of elementary
school counselor where student
attended sixth grade - Male Female N

Mrs. Johnston

(Radio Park) 36 32 68
Mrs. Kissinger .
(Park Forest) 38 44 82
(Lemont) 45 34 79
Mrs. Macdonald
(Fairmcunt) 89 117 206
Mrs., Macdonald
(Panorama Village) 34 o _46 _80
- - - Total 242 273 515

Mr. Leubuscher
i
l
l
|
\
|
i
|
|
\
|
!
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Data found in Tables 31, 32 and 33 deal with three specific questions
pregented in the survey. These data indicate that the students feel
that counselors were helpful and could be helpful in several ways. No
one category was overwhelmingly excessive or deficient in responses.

Table 31

Results Relative to the Formter Elementary Student Survey
Question: In What Way Could the ppunselor Have Been More Help to You?

Radio  Park Panorama Total
Choice Park Forest Lemont Fairmount Village Sample
A. Talk to whole class. 25 18 19 44 23 129
B. Talk just to you. 24 27 31 . 59 27 168
C. Talk to you in small group 27 28 25 74 26 180
D. Other 15 13 7 18 7 60
. \}/
Table 32

Results Relative to the Former Elementary Student Survey
Question: In What Areas Was the Elementary Counselor Most Helpful to You?

Radio Park Panorama  Total
Choice Park Forest Lemopt Fairmount Village Sampie
A, ’Understanding myself \
. and others. 8 9 15 38 21 . 91
B. Concerns I had about -
'school 11 4 19 63 21 128
C. Concerns I had about home. 3 5 6 23 6 43
D. Helping solve some prob- .
lem(s). 11 22 - 37 67 21 158
E« Others. 23 25 13 - 30 : 13 104
Table 33
Results Relative to the Former Elementary Student Survey .

Question: What Would You Have Liked the Elementary
Counselor to Have Helped fou With?

_Radlo Park Panorgma Total
Choice Park Forest Lemont Fairmount Village Sample
A. Making friends. 9 8 17 29 11 74

B. Understanding myself and - ,
others, 8 20 17 . 40 18 103

'3
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|
Radic  Park . . Panorama  Total
| Choice Park Forest Lemont Fairmount Village Sampie
i : ‘
L C. Concerns I had about .
school. ( 21 26 35 65 35 185
D. Concerns I had about )
home. ‘ 7 9 17 26 5 64
E. Helping me solve problems. 35 30 37 72 27 201
F.

Others. 13 13 10 22 8 66

Tables 34 and 35 cffer data relative to specific quesiions which attempted
to find out student attitudes about what may best be categorized broadly
as career education. Since counselors rank last in both of thesea tahles,
it appears that there is room, for more rezognizable counselor interven-
tion. This is not to say that one can expect counselors to rank at the
top of such a listing at the elementary level sii~e the other persons on
the 1list are of considerable influcnce and will continue to be.

Table 34
Results Relative to tha Former Elementary Student
Survey Questiou: With Whom Did You Discuss Jobs“or Careers s
That You Might Be Interested In? =
Radio Park Panorama  Total

Choice ., Park Fovest Lemont Fairmount Village Sample
A. Teacher 16 14 28 73 3% 185"
B. Counselor 3 1 15 30 19 68 ;.
C. Parents A - 35 " 50 35 a3 44 257 © i
D, Friends . : 48 57 52 111 3y 307
E. No One 14 10 15 52 11 ‘102

Table 35 . ;
Results Relative to the Former Elementary Student
Survey Question: With Whom Did You Discuss Things You Do
Best or Like For the Future?
Radio Park Panorama Tétal

Choice Park Forest Lemont Fairmount Village Sample
A, Teacher . 15 16 21 61 28 141
B. Counselor 5 & 17 22 14 62
C. Parents 40 47 36 101 47 271
D, Friends ¢ 51 56 52 109 ~ 48 316
E.

No One 7 12 6 48 6 79
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That elementary couaselors can be helpful in a variety of ways is
visable via the data found in Table 36 . In fact, a sufficiently
large number of "other" responses wes offered indicating an even greater
range of potential categories of ccunselor helpfulness.

|
| .
: -~

Table 36 , -
Regults Relative to the Former Elcmentary Student
Survey Questicn: In What Areas Was Your Elementary School
(ounselor Most Helpful to You?

N

Radio Park Panorama Total
Choice Park Forest Lemont Fairmount Village Sample .
A. Helping me to solve prob-
lems. 8- 11 .22 56 17 114
B. Helping me to get along -
with othezrs my age. 5 8 14 24 11 62
C. Helping me tv get along ‘ ’ , ¢
with teachers. 5 6 17 )| 6 65
D. Helping me to get along v :
at home. 21 5 16 3 25
E. Helping me to know how ) o
3 to work better at school.lZ 20 16 49 13 110
F. Other , 25 29 17 &4 16 131

&

Written commentg made on the surveys seem to indicate that these sub~
jects were ambivalent about seeking help from counselors. Apparently,
seeking help may be indicative of being "troubled" or of being unable to
handle their own affairs. Shyness, unfamiliarity with the counselor, and
a "keep-it-in-the-family" attitude were also offered as reasons for their
hesitancy. : ) . ‘

Recommendations

Enough of the respondents seemed unaware of what counselors do to -
cause the counselors involved to indicate a need for a more complete public
relations job relative to student awareness of what they do both as a
counselor and a consultant. One way to implement this desire will be to
continue toward a more developmental approach, thus reaching more than
just referrals, To do this may require more involvement in the classroom .
environment via legitimate guidance related activities (i.e. materials,
techniques, and ideas related to "psychologitcal education" and "career
education'). ‘

7‘Beforé moying in this direction, the courniselor must know what it is
he wants to do, and must have some strategies for implementation. 1In

s
Ve
. . /" B
. - Vv
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N

addition, one needs to plan ahead and block out any and all programs
/ in cooperation with those faculty members who are also involved.

There is some concern, however, as t ’WEEEE;} the increased ef-
ficiency will completely solve the awarefiess concern., Is there enough
counselor time for han&ling referrals and an increased developmental
emphasis? 1In other words, how much more than is presently being ac~
complished can be expected of four counselors serving eleven schools?

\ L]
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Elementary Student Guidance Awareness Survey

Introduction

.

The purpose of this iuvestigation was to get an idea of how aware

of the guidance program students presently attending the upper grades
in the elementary schools are. The survey found at the end of this
section was created cooperatively by Mrs. Johnston, Mrs. Kissinger, Mr.
Leubuscher, Mrs. Macdonald, and Doctor Baker. The survey emphasis

was on upper elementary level students because of the reading and i
writing level difficulties to be'encountered by mass surveys of lower
level elementary children. Some lower grade students were surveyed
because they attended schools which are ungraded or else where gradee
are mixed within classrooms. -

' ¢

Presently, there are four elementaty counselors who serve eleven
schools on a part-time basis: Mrs. Johnston (Radio Park and Ferguson
Township); Mrs. Kissingér (Park Forest Village, Corl Street, Mattern-
ville); Mr. Leubuscher (Lemont, Houserville, Easterly Parkway); and
Mrs. Macdonald (Fairmount, Boalsburg, Panorama Village). To implement
completion of the inventories, procedures were followed wherein they
were completed by the child in the classroom environment. The class—
room teacher read the items orally for the class as they responded on
paper The inventory before each child contained the name of the coun-

salor for that school wherever it was appropriate for identification
purposes. ‘

165
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STATE COLLEGE AREA SCHOOL DISTRICT
. Counseling and Guidapnce Department \ ’
ELEMENTARY STUDENT GUIDANCE AWARENESS SURVEY
§
Teacher's name Full year or grade in school (01)
Counselor's name (not including kindergarten)
School Your Sex -(check one) Female (02)
. : , Mal - (03
How many years have you been at this school? Your Age ate — (03
Place a check (¥ ) in the blank which shows your answer to the question.
a. Do. you know who £ Yes - (04)
No : (05)
b.  Have you talked to about anything?,......... Yes _____ (06)
' No . (07)
c. Has ever helped you solve a problem?,. .. Yes (08) !
/ No (09) i
d. Has ever talked to your class?,,... e Yes (10)
N ‘ - No (ll) |
e. Do you think ‘ could help you better by : %
talking to your entire class?..\w...., ............................ e Yes » . (12)
' No (13) ’i
f.  Have.you ever been in a group with and |
several other students?......... R e Yes (14)
. No (15)
8. If you answered "Yes", did you 1like 1t?................... Cieeas Yes (16)
. No 17)
h. Wkat did you like or dislike about the group? )
1.  Would you feel free to talk to ) ) about Yes - (18)
something in,ortant to you? ,..,...... Sttt te ettt ceteaaan, No (19)

j. What might keep you from talking with the counselor?
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k.  Who has talked to you about jobs or careers you might want
to do some day? (Check as many as you wish.) a. Counselor ____ (20)
‘ b. Parent N ¢2))
c. Teacher  __  (22)
. d. Friends ___ (23)
N e. No one (@
1. Who has talked to you about what you do besl$ and what you
like to do? (Check as many as you wish.) a. Counselor ___ (25)
b. Parent —__ (26)
% c. Teacher . @n
. d. Friends ___ (28)
e. No one (29
m, In what areas would you like * to be
more helpful to you? (Check as many as you wish.)
a: Helping f't'ne to solve proble}ns .............................. (30)
b. Hélping me to get along with other students........o.vv.n.. (%].)
c. Helping me to get along with teachers..............cvuvvnn. __(32)
d. Helping me to get along at hame.....ovveeiiiiiiiiniinnias, 133
®. Helping me to knowfhow to work better at school...j........ ______ (34)
(1 T T ettt e, (35)

n. If you checked "Other", please explain:

4
L X
g -
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- Findings and Discussion |

.

As 1is indicated by Table 37 , gurvey data from elementary aged
children may produce. inconsistencies. MNone of the totals for the four
categories are the same. Since the largest total is in the "Age"

category, one might assume that 1884 is the figure which represents .
the total number of subjects who took this survey.
4
Table 37

Demographic Bata About Subjects Who Completed the Ele-
mentary Student Guidance Awareness Survey o

.
-~ . -

Grade in School: 1 2+ 3 4 5 6 Total
N= . 7 45 260 485 527 _ 508 1832
Sex: Female Male . Total
N= 897 922 1819
Numbe¥ of years attending present school: ! .
) 1 2 3 4 5 6 7 Total )
N= 458 336 197 299 241 172 23. 1726
Age:  ~ 5 6 7 8 9 %10 1 12 13 Totalk" '
N= . 1 0 7 230484 532 550 79 1 1884 .
. v

a
-

f

Table 38 presents a summary of responses given to the "Yes'" and
"No" questions in this survey. Seventy percent of the respondents knew,
who the elementary counselor was. However, far fewer have had individ- .
ual contact,which they can recollect. A little over half of these stu-
dents remember counselor visits or presentations to their class. A
small percentage have been involved in groups led by coungelors--an
activity which has not been universally used with all students for a
number ,of legitimate zeasons. It should be noted that a good number
of students who answered 'yes" to the group quest also- answered
"yes" to the "did you like it" question. Howevp(éaﬁhe "did you like
it" question received 542 responses when only 329 should have been
eligible, causing one to wonder about the usefulness of this response
data. ,

Perhaps the most significant information found in this. table is
that seventy percent of these respondents feel free to talk to their
counselor if an occasion arises. Considering the newness of these
positions and the relative paucity of opportunities for visability
due to multiple assignments and the consultation nature of the ele-
mentary counselor's role, this figure seems to be a very positive testi-
monial for the present elementary counselcrs.

®
e .

.




. , *  Table 38

" Summary of Responses to the "Yes" or,'No" Questions
on_the Elementary Student Guidance Awareness Survey

1 4
. . Responses
‘ ¢ * Question Yes % No VA
as Do you know who (Name) is? 1334 .70 578 .30
b. Have you talked to (Name) about
anything? | 721 .38 1183 .62
-c. Has (Name) ever helped you solve a .
, problem? 416 W22 1482 .78

d. Has (Name) ever talked to.your class? 1036 *.55 846 .45
2. Do you think (Name) could help you '

better by -talking to your entire
.+ class? - ", 1003
f.. Have you ever been in a group with

(Name) and sevéral other students? 329
.8: If you answered !'yes" did you like it? 349
1. Would you feel free to talk to (Name)

about something important to, you? 1270,

.54 861 .46

.17 1557 .83
66 193 - .36

.70 " ‘546 .30

i
Table 39 offers information derived from survey questions related
to career education possibilities. The potential results of these ques-
tions focus on present efforts which admittedly have been minimal and
upon future directions. Counselons rank last on both lists offered.
' This should not be surprising at this developmental level. However,
if counselors in general are more "expert" in the areas of concern, those
significant others may need counselor assistance. Als8, there may be
a need to increase opporyunities for counselor- student jnterpersonal
contact relative to these matters.

Although some of the choices in the ' 'ways the counselor can be more
helpful" list are more closely associated with personal problems~--an
already accepted area for counselor efforts--the two choices which re-
ceived the largest number of résponses deal with problem solving and \.
\ school work. Perﬁaps one can make a very tentative logical jump and

' conclude that these preferences are a partial mandate for activities
and efforts focusing on what is now being described .as career education.

*
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Table 39 - - . A

Summary of”Da;a From Career EducaEiOn Related Ques=
tions. in the Elemengnry Student Awareness Surv_y
~

Question: . . - Cholcg N . Rank
Who has talked to you about jobs or Counselor 260 5
" careefs you might want to do some day?’"  Parent . 1290 1
. . * Tea. '~ 453 3
T ' v., Frienas 1127 - 2
7 7 Mo one 304, 4

Who has talked to you about what you do. Counselor

best and yhat you like to do? e Parent
}ﬂ] .. 7 " Teacher

/ o " ... 'Friends

// X ~: 5 No One

In what areas should -the counselor be .
more helpful? ——

A Helping me to...solve prob N N 1 *
get along v. h other ¢ents . 528 3 \ .
_get along with teacheérs . - 348 5,1 .
" ' get along at home | 429 a4l
* know how to work better in school * 735 2 .
others 225 6
' Rcecommendations * -

- » . LR N

’ : .
The present elementary counseling staff views the ,résults of this
survey as a mandate for a concerted effort on their part to increase .
efforts to expupe\t lves and their expertise to the students in .
legitimate ways. Poss{ le solutions lie.in increased involvement through |
classroom activitigs which supplement the curriculum contributions and
deal with student needs, which are legitimately met by the efforts of a
counselor. To do this;tequires the counselors to plan ahead and block
out’ their proposed effortp prior to'contacting teadhers and/or admin-
istrators. Content for these efforts may reside ir those present “activ-
ities and conceptsg globally described in the nrofessional lterature
as psychological and career dducation. Equal effort may pe . needed to
offer essentially the same things for the benefit of the parents, of

these‘students. : o 3 ‘.
. . . \ .
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H . Individual contact with students other than those who are referred
o by adults uceds to be investigated, Most students who do not or will
T ' not presenily see a counselor offer shyness as the reason, An additjonal

(;W—ﬁﬁAﬁv
"
-
- -
ra
\ ‘

reasop often stated is that one has to have problems to see a-counselor.
If counselors are to be viewed as significant others in the realm of
developmental needs, it may be appropriate to initiate small group and/or
systematic individual interviews to acquaint elementary children witvh the

counselors and the total scope of their functions. One wonders how much
can be accomplished toward the fulfillment of these recommendatigns by

fouy counselors who serve eleven schools and over Er- thoﬂsand children.
' Tovrr

B




. Introduction
[ " v "
, 1

The primary purpose of this survey is devilopmental rather than
evaluative. Whereas another instrument has attempted to inventory
student Ganioﬂ‘of the services rendered by guidance counselors, this
survey attempts to gather information which will be helpful in plan-

ning future guidance and counseling actiyities at the el¢mentar’y school
level. .

. f
\
Survey of Elementary Student Aspirations and Plans : \

.

Members of the committee which created this survey were Mrs. Kis-
sipnger, Mre. Johnston, Mr. Leubuscher, Mrs. Macdongld, and Doctor Baker.
The survey was completed by the fourth, fifth, and sixth grade students .
at all of the State College Area elementary schools. The results of
'this survey do not lend themselves to statistical analysis. Analysis
of the results took the form of counselor evaluation of the responses
fror students attending their schools. These counselors noted ob-
servations and recommendations which came to their minds as they ex-
amined the student responses., A summary of Lhese observations and
recommendations will follow.

L]
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rl
. State College Area School District
Counseling and Guidance Department
p—
ELEMENTARY STUDENT ASPIRATIONS AND PLANS
Grade Level: 1
"7 (circle one) 2 ~
3
l‘ -
3
—— e e b--
, Sex: * Boy

(circle one) Girl

Directions: Write_or print your answers to the following questions in the space after
'\\ the question, . *

1. \ When I grow up, I would like to be

el

2. This interest; me because

3. When I grow mp, I think I will be like ) ”\"”‘“f~’/">

‘ ~

*

. i

4, 1 chose this because
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Discussign and Recommendations

In response to the items which aske& the subjects what they would
like to be and who they would want to be like, the following trends
were most prevalent. Career choices tended to follow traditional ex-
pectations. Girls preferred female careets and boys preferred male
careers. 0f course, under these conditions, girls' choices were more
limited in number. Most careers chosen by both boys and girls were
professional in nature. Cne counselor noted that perhaps the most
.significant results would come from those who did not answer the ques-

- -—-—tfon-1f one could ask them why, e

Reasons given for future career choice seldom were offered in
terms of self-evaluation (abilities, skills, etc.). Rather, responses
were offered in terms of like or dislike, enjoyability, and pfésent
seagonal interests. Some modeling was also apparent. e

, Thoughts relative to what they will be like when' grown up mostly
revealed the strong effect of modeling. .Parents, other relatives,
friends and famous persons all were mentioned. A few responded to
this question in terms of what they might look like (tall, stiort, etc.).

Reasons given for responses to the "what I will be 1like" question
reflected the modeling influence. However, some lndicated that they
were using seli-information. Enjoyability and presenn interests also
were offered as reasons.

Recommendetlons for program development tend to concentrate on the
need of improving career awareness heyond stercotypes and unrcalistic
aspirations. Without destroying one's fantasies, counselors can intro-
duce such concepts as exployin, interests and abilities, as well as |
awareness of a greater variety of capéer choices. The goal would be \
a greater awareness df the career dévelopment and/or choice process.

]




s 175
L]
- z .
Al
L
]
3
y @
. N
» N
/
-
< - o ——
i »-
Summary
- e - » B TR
~ -
,
r
- T 5
’ t
“ .
\\ |
\‘\
¥ 4
|
i
- ) r
» ~ N [ ‘
]
' f B ‘
. ; |
' |
;i ! g |
- v i
|
~ } A} . !
s (]
. N
§ i
Q
ERIC f ,
. *




176

Introduction

In the previous sections of this self-study report, findings, dis-
cussions, and recommendations have been presented in immediate associa-
tion with that survey which was the focus of the study section in ques-
tion. The purpose of this summary section is to bring together all of
the various recommendations found throughout the previous sections of
this report. 1In so doing, the task of planning for future actions will
hopefully be simplified.

The format for presenting the summary of recommendations is as

" “follows. A brochure entitled "Pupil Personnel Services--The State Col-
lege Area School District" which was completed in 1970 offers twenty-
one objectives for the guidance and counseling services (p. 5). The
recoimendations drawn from the self-study have been associated with
those stated objectives which seem to be most appropriate. In so doing,
reference is made to that section of this self-study report where the
data supporting the recommendation are located, and to that page where
the recommendation is perhaps more fully discussed and supported. Also,
some of the specific objectives have been combined because of theiv
relative similarity and to avoid repetitions of the same recommendations
wherever possible.

. Objectives and Recommendations

Objective 1: To provide individual counseling to every student through-
out his school years.

Objective 2: To help each student feel he is a worthwhile individual.

Pregently, fifteen counselors serve the entire student population
of this school district. What do the publics have to say about this
ratin? Many elementary school administratocs recommend a counoclor Eor
each elementary school (p. 72). Written responses on the surveys of a
nﬁméur of elementary teachers support.this idea (p. 83). Teachers at

# junior and genior high level also see their counseloxs as over-
worked and understaffed (p. 83). It appears then that one recoummenda-
tion is to cohsider additional guidance pcrsonnel for the State College

Area Schwf&-DiSCrict. |

Aniother prevailing concern ia counselor availability. A large per-
centage of the former graduates "did not seek” the serviceds of a coun-
selor (p. 126). Some former junior high students lamented the fact that
counselors do not call them in frequently. One noted that "there are
not chough coungelors for the amount of students. The only way now
practically a counselor knows & person is by his reco l--unless you see
him an awful lot."™ (p. 154) The former elementary student survey re-
vealed that a number of students were unawaxe of the counseling services
in their previously attended elementary school (p. 164). This same
result wos revealed by the survey of presgent clementary studeqt§ (p. 171).
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In order to hopefully achieve a higher index of counselor avail-
ability at the high sohool, the counseling staff offers the following
recommendations: that'‘'the counselors make a concerted and organized ,
team and Individual effort to be more efficient in their time use, At
present, the high school staff does not feel additional counselors are
warranted, If additional porsonnel is to be added at the high school,
the recommendation is for a clerk-receptionist to relieve the secretary
from continual receptionist related duties. In addition, the para- i
professional needs tu be used to her full capacity, and the PSU interns
need to be incorporated more fully into the work of this staff.  Finally,
granting the counselors more executive decision-making authority rela-
tive to student schedule changes is recommended.

T 7" "Secondly, the Nhigh school counseling staff recomménds that a more
systematic, developmental approach to providing counseling services to
students be investigated. At present, most counseling services are
rendered on the basis of student demand, Those students who do not seek
the services or are not referred by someone may never receive any.

The junior high and elementary personnel also view the idea of
investigating the systematic approach as oppoused to a demand service
as being worthy of investigation. Such a plan at the elementary level
would certainly involve thoughts about additional counselors. The ele-
mentary counselors also recommend that a more complete public relations
campaign be undertaken continuously in order to increase the awareness
of elementary students and their parents relative to the counseling and
consultation services provided by the elementary school counselors,

Objective 3: To help each student develop effective decision-making
skills,

Objective 4: Lo prvide an ongoing vocational guidance program (K--12)
in order that each student understands the vast amount 4
of choices open to him in the world of work.

Responses to the elementary student aspirations survey indicate ,
that there is a need to improve career awareness beyond stereotypes and
unrealistic aspirations without concurrently destroying one's fantasies
(p. 174). Results of the awareness surveys for formér and present ele-
mentary students Lndicate that counselors may nead to become more in-
volved in the classroom. This may well be accomplished via the tech-
niques, ideas, and materials associated with "career education”, To do

. so0 requires careful advanced planning and .the cpproval apd cooperation
of participating teachers. . ‘

Responses to the junior high awareness and fallow-up SUrveys in-
dicate thut present carcer education unit models have been wzuccessful.
However, expansign and supplementation of these models is recommended,
Fayorable evaluations of the Career Resource Center from respondents
to the present high school student awarenes~ surveys indicate that con-
tinued and expanded use of that facllity should be considered.

\‘l‘ . \ ) R
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Objective 5: To maintain a program of testing appropriate to each
educational level in the areas of aptitude, achievement,
and interest in support of pupil self-appraisal.

7 ‘r )

A committee representing the counseling staff has examined the
"Report of the Task Force for Evaluation" and has recommended support
for many of the suggestions offered in that commitgee s report (p. 30).
However, the committee has also offered it's own supplementary recom-
mendations: 1) eliminate all SCASD sponsored internal group testing
in gradeq 10--12 because a duplicate' service is offered via external
testing (i.e., GATB, SAT, etc.); 2) eliminate all group’ intelligence
or scholastic aptitude testing but continue to include use of the DAT
in junior high, using individual testing on a referral basis; 3) try
to shorten the time lag between the standardized testing and the avail-
ability of results for interested personnel (p. 54).

Many publ&cs 3g2m concerned about making the results of all SCASD
standardized testfng programs available to those persons most interested
in said results. In addition, the rgsults need {o be made meaningful
through professionally sound interpretations., I£ the school counselors
are to be the source of the professionally sound interpretations and
all potentially interested publics were to demand their dite'y. the pres-
ent counseling staff would not have the time to respond to all requests,
In addition, the counselors themselves need to become more test-wise
In order to improve the quality of this service.

Responses to the teacher's and administrator's surveys indicate
feelings that the present testing program leaves much to be desired
(p. 73 and 83). It is recommended that this information be pursued
further via a survey of teachers and administrators in order to find
out exactly what they feel is wrong with the present standardized test-
ing program, ‘

§

Objective 6: To provide an orientation activity to students as they

move within or into the school system,

Results of the administrator and teacher surveys indicate that ap-
precisble membership Zrom both groups see shortcowings in the present
orientation programs (p. 73 and 83). It is recommended that these
groups be surveyed in order to find out exactly what it is that is con-
sidered inadequate relative to existing orientation programs, These

. data mey then be us.ful focal points for future planning and revision.
‘ |
Objective 7: To assist the parents in their understanding of the child
and to encourage their participstion in the development
of the child,

>

Objective 8: To help the parents understand the purpose ani pxubrams
of the schools as they affect tieir child, .
{

|
The meager response to the parent survey may be indlcative of a necd
to improve commwunication with parents, especially those of younger
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A

children. Because the local population is highly transient, this com-
munication needs to be not only effective but also constant (p. 109).
There is a need for the counseling staff to seek, and hopefully find‘
effective means of communicating counselor role and function to parents,

2

Objective 10: To maintain cgmmunication between counselor and teacher
. concerning an individual child and the factors influ-
encing his learning environment,

Objective 12: To participate in the planning and development of the
‘ overall educational nrogram,

Objective 13: To recommend to school administrators curricular offer-
ings which reflect abilicies, interests, and needs of
pupils.

Objective 15: To maintain communication between counselor and admin-
istrators concerning the individual child and the fac- .
tors that influence his learning environment.

’ Objective 9: To help\beachergwidentify pupils with special needs,
Results of the administrator's survey indicate that there is a need
_to improve communication and understanding among counselors and admin-
~ istrators at the junior and senior high schools (p. 72 and 73). Re-
sponses to the teacher surveys denote 2 need to improve counselor-
teacher communications. One facet of this problem is a teacher-perceived
lack of counselor time and availability. A second facet is the Jdiffer-
ence of opinion some teachers have with counselors in regard to student
advocacy vs, teacher support (p. 83),
| Objective 11: To foster continuing tegmwork among those specialistsa
: within the school system.or in the community whose func-
tions can aid the development of students, (No recom~
mendations from the self-study seem to be primarily
related to this objective.)

Objective 16: To institute and maintain research for the purpes.s of
evaluation and continual improvement of the guxdqnco
Lo services,
\ i .
It is recomtended that the results of this self-stily be thoroughly
inspected and that the recommendations be thaughttuzlv cansidvred for
future action,

i
Objective 14: To recommend changes within the established «truuture of
the school that will recognize the affective needs o
students and staff.

. The recommendations in the "Report of the Task Force Jor Evalreation”
relative to the affective domalin Lave been supported by the counseling
staff (p, 51). In addition, supeestion’ bave henn offered as to avenues

4
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that may be investigated pursuant to further development of programs in
the affective domain (p. 52).

The results of the former and present elementary student awarenesg
surveys imply a need fur more counselor classroom Involvement at the
elementary level. One legitimate purpose for counselor involvement may
lie in the activities, ideas, and materials associated with "psycholog-
ical education" (p. 163 and 170). To do so requires careful advanced
planning and the approval and cooperation of partlcipatiig teachers.

" Objective 17: To foster community teamwork among guidance personn
;- through 12,

/ )

Recommendations from the counselor suxvey indicaté®that some of,
their needs may be met through cooperative interchange of individual’
expertise among the counseling staff. An example offered is that the
elementary counselors aid the secondary people in the area of consulta-
tion while the secondary people.may aid those at the elementary level
in the development of career information systems. Finally, counselor
teamwork will be required if the recommendations resultant ,from the
self~survey are to be implemented in the near future. .

Objective 1@: To institute staff developmént probrama promoting pro-
fessional growth. . ‘

.
‘

e
-

The counselor survey has indicated that counselors de¥ire help
in several areas which may be met via in-service training and/or con-
sultation. Some areas already jdentified in the survey are consulta-
tion, diagnosis, research, and small group work. It is recommended,
that plans for in-service training be one of the primary concerns when
the recommendations of the self-study are examined.

3

Objective 19: To utilizé‘community resources (human and material) as
an integral part of, and a supplement to, the services
offered in school.

Objective 20: To act as a liaison between the school and the community

- profebsional agencies.

- 1 ' 3
Ubjective 21: To as»ist the community in understanding the needs and

” concerns of students. -

Data revealed by the survey of community agencies indicate that it
may be wise to revisy the present policy for making referrals (p. 4).
i The counselors in their wurvey expressed concern over referrgls,. It ix
}‘ recommended that, they discuss these cqneerns in unison in order to
|

identify wpenifiﬂ problems which may lvad to plans for action.

. w : -

Q i ,J




anclusion ‘ - .t

’

The self-study has provided considerable information about the
. guidance and counseling services in the State College Area School
District. In addition, relevant discussions and recommendations have
been presented. Appropriate personnel have previously prepared a
statement of philosophy and objectives for these services. The ob-
jective of this concluding section of the self-study was to_ summarige
. recommendations evolving from the study while associating them with
appropriate objectives. ' . ‘

¢

This is the’end of the beginniné. In order to complete matters,

g there are tasks which lie ahead. All interested and responsible parties
need to carefully review this report and it. accompanying recommenda-
tions. Furthermore, decisions have to be made rélative to implementa-
tion of any recommendations which were madz, Finally, criteria must
be established from which judgments can be made as to whether plans
for implementation are successful. It is hopwed that the decisioun-
makers will allow the counseling staff to participate as fully in ,
future tasks as they did in the self-sgudy.

- . N




