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" Minimal gains were dehonstrated 1n,the increase of'Mot1vat1on ahd

v

> “ f Self -Concept scores on the Scam1n Inventory when Glasser C]assroom.D1s- .

qussion techniqUes were emp]oyed “in three third grade c]assrooms. The

- -

y * * ‘ * ” y ~ . .
. : Jincrease in Motivation was found in a counselor led classroom discussion
3 ‘ . . . . . '\ « »
,and the increase. in_Self-Concept. resulted when a feacher used the same
- \ - . -~ L ) .
. - . . L "
' ; techniques in her own classroom. -~ : . R

- i
. W f

" . " Since the study was carried‘for only one semester, it was recommend-
ed on the basis of this study that the discuss1on techn1ques be used for .

a longer tlme span, in order to increase the 1mprovement in these two ¢

.

areas. . . : . , - >
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GLASSER DISCUSSIONS .IN ELEMENTARY SCHOOL
) ’ . ) *l‘."’

The he]ping professions,‘interested in'growth'and behayior, make

\ - a

) constant attempts at ass1st1ng e]ementary schoo] children reta1n the

. proach in. the

ab111ty to experienge’ daily 11v1ng without’ den1a1 of its emot1ona1 1m1

. pact upon self. There is a growing belief:that 1nd1v1dua$§ expenlence

moré success"in life if they are able to relate well with one another,

and that school ach{evement 4tse1f‘w111 be improved in-an atmQsphere of

acceptance and cooperation. The goal of this study is to put into ef-

fect a Eipgram wh1ch is hoped will mgke a pos1tnve and enhanc1ng ap-
ives of e]ementary_sphoo]’ch1]dren.
Research studied has ha@ a‘JaYiet§ of goa1s'and outcomes, aimed at

aspects of human exper1ence and growth whose end would enrich 11fe

L IS

Problem areas have been-uncbvered, many .of ‘theém relating to academic

achievemént and the growth‘that results from it.. It has been confirmeq

7that anxiety and defensiveness interfere with.inte11ectuai function. .+

' (Ryebush,

)

-

. * Ve -
1960) It has atso been found’that reduction of anxiety.and

defensiveness by gnoup method is hefpfu] (Stetter, 1969, 'C1ements,

1966, Cumfhi

sthdfg;

s, 1967) From statements of pup11s part1c1pat1ng in these
uf’
the benef1ts of 1owered anxiety seem to resu]t from 1earn1ng

.

that other' students shared s1m11ar_prob1ems and anxwety One study, not
emphasizing a reduction in anx1ety, Eonf1rmed that those counse]ed in g v
group w111 make a greater gdin in academic ach1evement than those who *

(Taylor, 1968) -

have not been so counse]ed. In this last study, the

. influence of the ;ounse]ing method was seen to bring abeut improved be-

'
/

’
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,H1nf1uence and encouragement within the group (D1nkmeyer, 1970).
R

havior as measured by the'school system as we]] as by 1mproued academic:

\
~ ‘. ' |

progress C e . ‘ ~o
‘ - »
As var1ous groups haye deve]oped the amount of cohes1veness has ef-

-~

fected pos1t1ve changes in se]f esteem, and the reverse has been true,

-

" that changes in self esteEm are refﬂected 1n S0 1ometr1c status of chil-
:dren w1th1n'a group or in re]atIonsths outs1de \the group. (B1asco, ]965,
Lott and: Lott, 1966, Zander, Statland and No]fe,' 196Q). It should be

‘noted that a]l rf these do not show a stat1st1ca1]y s1gn1f1oant resu]t

but some mevement toward.po$1t1ve outcomes. T . . "

Onké study of particu1ar;;nterest showed that a deve]opmenta] apbroach

. to group teaching brings about-a favorable response and cdnf1rmat1on by

\
student statement that 1mprovement was made in understand1ng se]f and

others (Moore' 1969) D1nkmeyer has theorized that deve]opmenta] group
counseling, enab]es counse]ors to reach more children effectJve1y _He in-

d1cates that the group .provides the. opportunity. for social movement and

¢ 4 N
1nteract1on among peers and that the ch11dren benefit from the correct1ve
4

fk ) Due-to 11m1ted numbers of counse]ors and t1me ava11ab1e for each

\.
schoo%‘1t is 1ncreas1ng]y more 1mportadt to prov1de counse11ng for larger

numbers of students withig the same time: span\ By tota] class group coun=

se11ng, students be;ome<acqua1nted w1th a counselor and seem more free to

v

_seek he]b on 1nd1v1dua1 problems. )—%n add1t1on to more ¢hildren be1ng pro-
{
yided couhse11ng serv1ce§§hmore .groups are requested These groups help
AN

pup11s v1ew the counselor as an understand1ng friend. (Patzau, 1971).

It has been suggested that whether or not structured or non- §tructured .

L]

methods are“Ut171zed pup11s make ga1ns in areas such as self- concept and

‘\.

-
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emotional expansav&nessw (Crow, 1971). This would indicate that the

7
group "itself is an 1nf1uence.upon members w1th1n the group This has

. a]so .been suggested by research One such study showed ‘that peer he1p~
-

ers cou]d ass1st the counselor to work more eﬁfe§t1ve1y with children

than -the counse]qr alone. ~(Kenn and Kirby, 1971) ‘

| One study, demonstrated-that ch11dreh w1th h1gh self esteem respond ~“\
. to succeSs failure outcomes of prob]em so]v1ng befavior with stronger‘ '
belief in’ internal contro] than subjects with Tower 1eve1s of esteem

Thls study 1mpl1es that the belief in one's powerlessness ar1s1ng from
membershnp in a st1gmat1zed minority group may be cush1oned by a posi-

tive se]f concept (Epstein, 1971). ;J . ~

Br1ef1y, the above stud1es suggest that group counséling may result

in anx1ety reduction, 1ncreased understand1ng of sg]f, 1mproued behav- -

. '

idr and academ1c ach1evement

.

\. B .

" Of particular interest have been efforts to give ass1stance to, chJ]- o

¢ 0
dren: through N1111am Glasser's C]assrogm D1scuss1on techn1ques (G]ésser,

1971) Hawes suggest‘ﬂ’that us1ng these group methods in a c]assropm Tre-
. B/
sultéd in the child's be11ef in himself as havtng power for success. rath~ -

BN /-w

er than seeing himself pqwer]ess and a fa11ure Th1s last study was con~

cted with hlack ch11dren -as subJects TR 3‘ .f, .
[}
These techniques foster respons1b111ty being taken by children, and

“ g1ves them the opportun1ty‘io th1n?’through many prob1ems which confront y

them in the schbol setting.” The;program calls for, involvement of leader

anH pupils, in~common concerns, and reguires that pupils cognit themselves

“to carryﬁng,out se1f~1n1t1ated p]ans regardang behaV1or change (G]asser,

1971) Nh11e the abovevgtudy was on]y for b]ack ch1Tdreg, it is a]so
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L4

__jy;Lieved that. these methods would be beneficial to students in,schools -

other than those which are predominantly black.
L ' ’ - ~ \

PROBLEM -e=—

)

The prob]em of this study was to demonstrdte that self concept

and motivation will be enhanced by G]asser DiSCUSiign Techniques S -
n- /

emp]oyed by school counselors in the e]ementary grades.
.- 3‘ » \ . , . < . o ! , \

NULL HYPOTHESES ' : S

+ Tt was hypothesized~that on comparing experiménta] and control

. -
4 . [ ¢ ]

groups; . ) : Do y

' ~

e 1.+, There Wil be b significant difference in’the degree.

of change demonstrated by the usé of Glasser's C]ass»
room Techniques as measured by the Motivatton score of -
the SCAMIN Profile.

,,oc

2 There‘niid be no,significant difference in the‘degree..
a é of change demonsthated by the use of G]asser\sdtiass-.
room Techniques as measured by the Self Concept score
’ " of the SCAMIN Profile. 3 7 '
Rationaie for thesehypothesesstem from reseanch suggesting that chiid- \
ren who participate in group counseling hwke pnogress in the reaiizationf-
of their awn se]f worth in coping effectiveiy w1th sgif peers an .
authority figures; and the reaiization that those who feei.worthy‘and
capable are happy peooie Its re]evance to the schoo] $1tua$10n‘15 Gased
upon.the beiief that there is a’positive re]ationship between being
'acceptedﬂby peers ahd academic achievement, {Muma, 1965), and between

seif understanding u]timateiy rESulting in a more favorab]e se]f concept,

.

and* improyed schdol achievement. N : "—,///
. . , . . =




.o . PROCEDURE N St | o o
.The subjects were third graders 1nla)d1str1ct in a éac1frc North- ..
. west c1ty, The subjécts were d1v1ded into four exper1menta1 groups w1th
10 members 1n each group, and two contro] groups of 1kaembers\“3ch Ihe.x

3f1rst and third expernmenta] groups were in a c]assroom where a counse]or
. *‘»u*, o .
« oo conducted G]asser s C]assroom Q1scuss@ens and the second and fourth ex-

.." . -, r‘,,,

¢ per1menta1 groups were 1n a classroom Where the teacher used the same

3
-~

tréatmen The two contro] gr0ups were in 4 classyoom where ‘no treatment

. was~g1ven. The first and‘second exper1menta1 groups and one tontro] group . ;
Lo ) . . : -~ . . . o . |
were pre and'pdst~tested on the SCAMIN Self-Concept and Motjvation Inven- . |
. B ‘ . . {/,-' 4 \. . N ' . ;
tory . - , . . ¢ \7 |
* -~ “ v - - . ‘

P
[ . . - .

Vo S Preatest1ng was adm1n1stered as a check of equ1probab111ty to ex- 4 - N

.

—— L 3 Al

‘s per1menta1 group], exper1menta1 group2 and contro] groupl: As a check st

.

the poss1b111ty of contam1natzon by pre~tesf1ng of these three groups} ad- ¥ ‘

e g -

d1tlona1 subJects from the two expergmenta] ‘classrooms and the control

w c]ﬁssroon Were'only post-tested.””, These .are experimentaltgroup3, experi-

&

mental 9F0U94, and control group2 A1l groups were post-tested :
. <

" The SCAMIN Se]f—Concept and Mat1vat1on'1nventory is composed of Y

. >
. '

S 24 questions beg1nn;ng w1th "What face wou]d You wear L to wh1ch the
pup11 responds “by darken1ng thé nose of the face wh1ch he chdoses as de- .

p1ct1ng the one he would wear in a g1ven s1tuat1on The faces are e1ther - , .

-

. smiling on’frown1ng As 1nd1cated in the title, th1s 1nvent6ry 1s made

h.\h up of factors of séif concept, wh1ch are ‘role expectat1ons and se]f adeq~ T

‘uacy; and the factors *of mot1vatqon. .goal and ach1evement needs, , and .“nff Y

- failure avofdance . , T

. - E CIn’ ordes to d1m1n1sh bias on the part of each group, the pre -tests

""and post- tests were adm1n1stered by the c]assroom teachers Test1ng«by . .




tea her adm1n1strat1on without announcement of the experimental program

’ ’

‘redtices the Hawthorne effect of the exper1ment as does a group's be1ng
\

conducted w1thout reference to the gxper1menta1 nature of the treatment.
¢
{Treatment for the exper1menta1 groups was the G]asser classroom

> \ N oo

' ' discuss1on technique. For rooms containing exper1menta1 groups there -
m,.‘ < were week]y sess1ons with the d1scuss1ons revo]v1ng around top1cs chosen
| . by the leader or by the pupils. The discussions. focus on. either prob]em
areas or top1cs of 1nterest to the class members. The control groups . ”
| rece1ved no spec1a1 treatment All.groups'cont1nued with;their.regutar >

“schod work., ST .o S

At was predicted that the experimental‘groupsIwould demonstrate a %

d1fference in the mot1vat1on and self concept scores ¥s a. result of the .
4 . ‘

T treatment used, and, that. there would bé a d1fference exgab1ted between

them and thg control group . It was recognmzed that a self concept form-

-

ing'from 8 to 9 years will not change drastically .in- one semester S t1me

W - It was ant1c1pated that the crassrooms subJected to treatment would reach
/ .. at the most, a 0.10 1eve] of s1gn1f1cance Ana]ys1s of V;r1ance was used,

to compare the bre~ and post-test means for the groups. The SEAMIN.Inven-
4 tory scores pro{fded statistical evidence for the experiment: ' )
- s ) . ¢ 1 .. LT 1 .

—

* T+ RESULTS AND DISCUSSION AT

t

Ana]}sfs'of Variance‘was used to compare the(preﬁtest means on the

N \ two categor1es of the SCAMIN anentory for the three gjiups The pre- .. '~ \\.‘

isst.Ana1ys1s of Var1ance-assured the equiprobability the two groups,
th the F rat1o at 1.167 for the Mot1vat1on score as presented in Table & -

1, and the F rat1o at- 0.087 or the Se1f~Concept score of the Jnventory "

as presented in Table 2. . L. st ~




TABLE 1

-

s

b Analysis of Variange of the Pre-test Mdtivation Scores

B ¢ - for Experimenta]iand Control Groups- - |
A LY 1] \- \ A' .
[} \ ; N
. { A /
o -, “Source ) df \\SS MS F-
) & ‘ .
. < ‘4 . ' \ .
: . ; ' S , d
, . Between groups - . 2 8.867 . . 4.433 h T67*
. L. \ . ‘/"‘, A 'Y
v " . Within groups 27 102500 3.7
: , — X
*.10,2,27 =72.52 T SN
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Between Groups 2 . 1.400 "0.700 - 0.046

y ¥ cTTT T D — T4 - .
' g ‘ ; o
. e o . ’ ’ ‘ i -t . )
N \ I 49 »
, TABLE 2 ’ _ " :
& . ' . *
\ , s . 4 \
Ana]ysjs of Variance of Pre-test Self-Concept Scoreé
for Expérimenta] and Control éroups ' . ’ :
LA . ) ) .
Sotirce o daf . . s§ MS . F % -t
.7 L ~ ‘ "l ‘
./" s S . R |

* .
0 ’
E

“-Within Groups 27 _407.800 _15.1037 . \
i ' 3 il 2 /
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Fottowwng*treatment the post test scores Were subJected to

Analysis of Variance to test the data. In test1ng the data for Mg- .-

(¥
tivation, a significant d1fﬁerence is suggested as presented in Tab]e

3. AO0.10 1eve1 of s1gn1f1canoe had been determ1ned as the desired |,
. ’ . '
. flevel, tak1ng 1nto consideration the sma]] s1ze “of the groups sma]]

VQ number of sessions, and the 1ength of time of the treatment The) -7

ﬁ-rat1o exceeded the 0. 10 tevel of sign1ficance i

' \
[} 'l

In checking for d1fferences among the data, the Least STgn1fJCant
1 - .

-

A ijference'Tes; Was app]aed. These comparisons suggested a s1gﬁ1f1-
| cant difference at one critical point as indicatedrin Table 4. This
: » point suggested that there is a‘%1gn1f1cant d1fferénce betWEen the ef-
fect of the teather led apd counse]or led d1scuss;on groups~oﬁ th1rd
fgraders w1th respect,to mot1vat}on: The counselor. led d1scuss]ons seem
to have more effect upon mottvation than do the teacher 1ed‘diseussjons.
* * There is,no significant difference oetween,ejther experimenta] gqpup
-° - - and the contro] group. i' . | ' , ' : . wn /'3-‘

« In testing the data for Motivation of the three groups of students

L4

|
|
: who\had'not been&pre-tested, there was no significant differenee sug- ) ED

gested by the Analysis of Varianck, to ‘which the scores on Motivation [L
were subjected.’ However, aH ‘f the scores wer: h1gher than on o .
the pre- tested groups, 1nd1cat1ng s11ght 1ncreases 1n mot1vat1on 1n the

, ' + semester's t1me. This could be cons1dered a. resu]t of maturat1on rath- Y
\i\\ I‘ er than due to the treatment of the G]asser,91assroom D1seu§s1on Tech-

L niques since all three c]asg%ooms showed gains in the_arealof Motiva- . ) .

- ~

. . ‘ ’
. . [ / . . A K A
N M . \ v . . ! ¢ .
. . . . . v . .
! . . ) ' ' | . “5‘
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", . Analysis of Variance of Post-test Motivation f‘ \

Scores for Experimental and Cgntrol Groups .

‘..\' ]

\
|
|
\
|
. . ¢ .. ., N “ " ﬁ . i
Source’ af S MS . F R

Al

L. |
N . ’ .

Between.Groups. “3  63.2667 31.6333 2.84x & T T
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LENBT_SIGNIFICANTjDIFFERENCE‘AMONG MEANS OF POST-TEST : S

. . . }
- SCORES FOR MPTIVATION FOR EXPERIMENTAL AND CONTROL GROUPS

- “ 3 re

)

+ GPoup

Means  Teacher Led Control Group Counselor Led*

.
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e 4. . ~ ~ ~

.// - - . N . . ., . ¥ ~Z . N
. : » . N §

. . ) . .

. < ~ 1

.

; Teacher Led ~ 47.00° --- . 1,20 s 3.50* .
Contr61,Group- 48.20 . --- ; —-- 2:30 .
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S } .
tion. Ana]ys1s of Var1ance test of the scores on Motivation is pre-
sented in Table 5. o

In{testing‘the data for'Self-Concept, a significant difference is
suggested- "A"0.10 level of significance had;been determined as the

-

des1red level as in the Mot1vat1on portion of the Laventory, but 4

-

Analys1s of Variance revea]ed a d1fference exceed1ng the 0. 06\1:[e1 as

indicated on T¢b1e 6. a. -

. In check{ﬁg for d1ffé?ences among the data, the Least S1gn1f1cant

\
D1ffereNCe compar1son test wa's aga1n app]1ed This compar1s§n sug-

(Table 7)(__‘

This suggested that a teacher led discussion did more to f%ster the

gested a s1gn1fitant difference at two critical’ po1nts

self concept of the students than did a counselor led group It is

a]so noted that a s1gn1f1cant d1fference is suggested between between

' “ghe contro] room and tnat in which the’ teacher led the d1scuss1pns.

In checking for differences HMUng the three non pre-tested groups,

Mo /

Analysis of Var}ance did not reveal a significant difference., as in-
v . N -

dicated on Table 8.
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CONCLUSIONS . . ‘ N /

1. A.minimal degree of ‘increase in motlvat1on 1n third graders . ( L

- ?

|

\

i

|

1

*

The data from the experament leads to’the be11efs that ' i
.

‘ \

. "~ will result wheh Glasser's Qgscuss1on ﬁechnyjdes aré employed

. by a counse]or withih a'sEmester's time. . . -~
. N ’” '.’ )
2. A greater degree of 1ncrease of se]f concept in third graders-

v N\

. 'w111 result when Glasser's. D1scusS1on Techn1ques are employed '

. by .a teacher within a semester. i‘ zﬁ? ’ _ . .
3.__Pro1onged use pf>these materzals may resu]t;in‘incréased.° y ', _ \
gain in‘cdmpohents of motiv{tion.\ n i:: - o g C
'Zi A bétter mytch of ‘testing materiaTs vtth the tecHﬁiques cou]d’ s s
,-: ‘ be fbund Poss1b]y these cculd be CJnstructed by the use df . N
¢ L beneflts attested to by student and teachers in the c]ais- b ‘
L roods where the techniques aréﬁz;ed % ' _ ’ 'C.Kﬁ
The school\d1str1ct could bs encouraged t6 continue the use of the
mater1a1s for a 1onger t1me span and the sam¢ ch11dren could be tested ..
to determine if, within a year or two, there 1s a more definite imprdve- .

ment in areas of motivation and self cgncept.
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