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;'The Critical Juncture (Educational and Vocational Intentions
of Grade.12 students, in Ontarfo) is being published in three
volumes of which this is the second.

The preliminary Study and, this, the folio* -up study, un- ,

abridged,.are being distributed to college and university
libraries throughout Ontario. A few copies are available
from:,

Information_Branch

Ministr,of Colleges and Universities
6th Floor, Mowat, Block
Queen'g Park

Tozonto, tmtario, M7A 1B8.

.:Copies of the'Suamary,of the preliminary study and the
summary of.the follow-up study are available on request.
Another study, a decond-follow -up, is being compiled.

After both unabridged and summary versions of Dr. Anisef's
follow-up studies have been distributed, the..Ministry of
Colleges.and Universitiei will publish its interprelation
of the one preliminary and two follow-up studies. ..110A
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PREFACE

The initial surrey in'Sprin1973 and the follow-up

1

survey in'November 1973 were Carried forward under the auspices of the .

---

Ministry of Colleg6s and Universities in Ontario. Thq Survey Research

Center of York Universit ty deserves a special note of gratitude for

, -
its able implementation of both projects. Mr. Oleh Iwanyshyn wrote

.

'4 ,

the methodological appendices for both'reports and shoul.e be con-
' \

,
/-

.

gratulated for his diligence and competence.

. Mr. John Goldlust was my research assistant and aided me in
..

.

analyzing the follow-up data. I would ],ike to thank John for his

efficient assistance and the many conversations we had concerning the

.

data;, these didcussions often helped clarify'complex relptionships

and also sustained my motivation.

Ms. Miriam Baichman and my wife Etta provided both editorial

assistance

Mrs. Audrey Robinson patiently coped, with my handwriting in

emptional-support throughout the duration of the project.

final manuscript and deserves a special note gratitude.

The primary credit for such helpful information that may be

ing the-

contained in this study.is directly attributed to the enthusiasm and.

co-operation of the high school staff - and students, who generously

4
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, . ..
_ _vcalinteered-their time2 ,^ d'thought in providing research data. We

hopethat the yes /reported will prove interesting and profitable

to thept. .

'AlthOughffils study .s being published under the auspices of
..

., :/'
the MiniStry Ottolleged anciUnAversities, the view's expressed.are

solely thosett)e author. , ....
...

s
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.'June, 1974-

r

'Paul Anisef

Assistant Professor
..%Yori,phiversity
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INTRODUCTION
'.' ::.

11. ,

The Problem': , 1.
0 . I,

. ,

A'survey of Grade 12 students in'OntariO was 'conducted' in Spring ' . J
,

. . .

1973; this survey sought to identify what factors, influence an aplescent's

41.

//future educational' and vocational plans and to develop profiles Of ado-

lescents who possess different types of plans.
1
-The profiles' developed

inthe first phase of the burvey indicate thEit students who plan on en4o1.7.

\ .

ling in universities differ markedly from all,Othertgroups or,students.
4

eft.

;ley tend. to be. male, rank high on social class background, cone froi

urban areas in Ontario, believe they have the ability to graduate from

university (and have the grades to back up this claim); and possess

higher .occupational aspirations than students witlothe types of

.

intentions.' Thus students who plan on entering a C.A.A.T. °contrast

I
sharply on all the charaCteristics. Proportionately more

tend to be female; they come from less trestigious backgro ds and possess .-r.

fewer illusions concerning their ability tograduate from university 'or

obtain very prestigious jobs. Their grade lioint averages a'so tend to be . .

i
. .

lower than that 'of university bound students.

- .

Our gs in the first phase, of the survey led;'to the genetal

conclusion t at adolescents' educational and,vocationalplans are based'
I,

1
.

A (

Paul Anisef, The Critical.JuncturelEducstional and Vocational
Intentions of Grade 12 students in Ontario (peeliminaly study),
.Mini&try of Colleges and UnillersitieS, 1973. I

4;

1

111

09,
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nbt on arbitrary decisions' but depend(to a large extent, on social

.

origin, place of residence, experiences and perfbrmance in' high
--:

school.

4

,Objective's of this Report: -4/..
.

) .' , 4
/ Althbukh an "intentions" surv* provid us with an opportunity

- 1

.i.
.

fo identifying patterned differences for ,a spetifip populition there

;'

exists no wechanism for evaluatin4 tfie:reliabiljty of stated intentions.

Any number. of factprs' may lead to disdrepancieshetween stated

intentions and actual behaviour in that: ',(a) People vary in'their

:(11Mitment when they state an intention. This commitment is associated

with varying states of knowledge, lierceptions of alternativeIrewards

and different sorts of contingencies. -(b) The length of time between
t

a'stated intention and fulfilling this intention introdpces the

possi bility that situational influences will play an influential.role
. .

.in alteringdedisiont. A Grade'12 student may fully Intend on entering
-- i .

uniyersity but a death-in his family,Jor ex e may necessitate a -...%%\ -

. 0 . .

. :. f
t ,,. l r4

I
change in hig plans. (c) The meas used to-establish'intentions may

not'be.adequate.
,

. i .

4

A follow-up telephone survey of the same Grade 12 students

. . *cello responded to our questionnaire in.Spring 1973 was conducted

1 ,fr--..'

,

n November 1973 to evaluate the predictive Utility of an intentions

, .
4

.

.
.

:.
.

''..

*4

,

41t1

,

1

ti $
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survey. THe objectives irr the gollow-up purvey can be stated more

specifically: 11) 'What are the present activities of these

adoleseents4 (2) To what extent are these adolescents acting in'

accord with their intentions as stated iii Spring 1973? (3) What ,

fOttore distinguish adolescents that act in accord with their `. 11111

intentions Or act contrary

do adolescents in Noyember

to their iBtentions? (14) To what extent

duplicate1973 utheir esponses to the

question that asks: "Which one statement best describes-what you

4

plan .to do in the.Fall,of 1974?"2 ...(,) .What.faators diptinguiSh
.

,

'those adolescents wpo are consistent in their intentions from those

who are incbnsistent in their intentionsjt

_Source of 'the Data:
. '4.

Trained interviewers of the Survey lisearhh Centreat York

University, placed telephone calls to all respondents in the Spring

4.4

survey in November 1973. Sixteen interviewers yere trained to ask

a'total.of five questions that pertained to present activities and

#

2

r.

e

We assume that sitdational intlizences and inadequacies in.question-

naire design are'fActors that ,are relatively 'unimportant .in
explaining or understanding "consistency" in intentions. Our premise
is that variations in demographic and social background, experienePs
and performance in high'school, etc. will provide a more conCieei
and effective explanation for consistency betWeeOntentions and
activities or intentions.

.r

4.

S
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1.

future educational and vocational intentions. Thisprocess.was bo-

ordinated by a field supervisor employed by the Survey Research Centre. x

Of the 2555 previous Grade 12 students,, interviewers were able to

reach and Obtain responses from 2156 or 8480% of the original sample.

,
i. ." ....---...\

.. .
, .. .

..., 4.
AnalysiA

.

-
s bfi the .Data: 1 ,;,,

, 'The analysis is based solely on the information gathered from
,.

2156 respondents in November 1973. In Chapte14'0nrii.re shall doament

40. 4 -

-,,:that the 399 non -respondentsare ,Issentially similar to those that
..f.,..-,;

.
r'

"'4i446nded ohcriteria salient to. he,repoit. This documentation is

II

,70''' ,
it

11 4'. for generalizing findings to, the larger population, that is

I r.

'Grade 12 students in Ontario.

Cross-tabulations are based on a weighted sample of 93,192.

-**This weighted sample approximates the target population in Fall 1973

and permits the analyst to.adjust for errors or deviations from the

sample to the population (see Appendix I for a fuller and more detailed

explanation of this procedure).

..0""" Unless otherwise specified, most tables that appear at the "ind\s* \r
. k

\\N
. of each chapter contain the following information: (1) The cells-in

LT

,

each 'able contain row percentages andaCh row percentage will equal
wv** 1.4

!
WM:

1400%*' (2) For each row of a table we4roVide the number of iespon-

dents (weighted) located in that row' and. its proportion of the total.

.11

.5,
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number of respondents (weighted) to which the table applies. Thi

informatiiim appeiirs in the last column of each table.' (3 For each

;column of a table we provide the number of respondents (weighted)

located in that column and its proportion of thd total number or 11.

respondents, (weighted) to which the applies. This information

appears in the last row. of each table. / It

.

y .

.

.

Organization of the Report:

The first chapter documents the representitity of the follow-

up or phase two sample and examines the extent of chahge between..

Spring 1973 and November 1973 with respect to present activities. and

intentions for-the Fall of 1974. Also included is an analyiis of

changes in financial support for the first year as perceived bY

adolescentsA.n
f
or, plannimg on enrolling 414(ia. C.A.A.T. or university.

c.
. .

The'second chhpteeconsists of affanalysis of the major difs-..

ferences (e.g., social origin, high School experiences) between

consistents" anClinconsiatents." CbnSistency is defined in tA,

wars: (1) Consistency with reference to intentions (Spring 1973)

for i.11973 and present activities (November 1973). (2) Con-
,

siateqy between intentions (Spring 1973) for Fall 1974 and inten-
\, ^

\

tiond4 vember.1973);for 'a11 19.74.:
,

v\

s
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1 The third chapter examines the relationship between the present
4

activities (e.g., Grade,13; C.A.A.T., work) of previous Giaddantildents

end various aspects of the resrondeais' social origins high school

experiences and performance, influence of significant others, etc.

. , .

"A final chapter summari#es the highlights of the Preceding

\
chapters and outlines other research projects that are suggested by

the results of this survey.

Two appendices are attached o the report, Appendliq consists

. -

of a detailed discussion of the meth dology employed i the follow-up

report: It is written by Mr. Oleh Iwanyshyn of t utlrey Research

Centre, York University. App9ndix II col;tain's the questions asked in
-

the telephone eurvey of NOveMbet.

A

II

I .
.

. , ... '4

-C

c

1

f t
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CHAPTER ONE

o
a'

Cha es in Educational and Vocataonal Plans

The major objective of this initial chapter is to repbrt and
r y

analyte the extent anture of change that OccurrAd in 'the
k

ucational and vocational plans of Grade 12'students since the Spring,

,

1573. Grade 12 students furnish:i information, in the Spring of,

19 3, concerning their education= plans and intentions for the Fall

of '973 and 1974. In NoveMber 73 we identified the present

acti itie6 for 84.0% of the respondents in the original survey. We

also sked,these responden s what they intended doing in the Fallof

1974. Oudata.therefor provides.us with an opportunity to analyze

shifts at the indlvi al and aggregate level and compare intentions'
kt* .

with both presekt = ehaviour and future plans.

s.
'AdOlesc nts in the phase-twO survey gave. reasons for their

:changes.° Th e reasons may provide mOtivatiohal clues as to why shifts

do occur. 0111"second objective,is'an exploration of the utility of

these r sons for understanding a change in decisions.

1 t
. Griide 12 students were asked, n the.phse -one survey, what .

- ',,'
.

cational'plans they had for the Fa of 1973 and 1974. Those, Who ;ho 1
f

indicated.an'interest in attending either a t.A.A.T.'or university were 0..

. .
T..

. .
. .

.
.

also asked what Vould.bethe most import 1,r..

ant source of financial support

r

for their .s 11(11continue d es. In the phase-two survey adolescents

'

presently enrolled in C.A.A.T.s were asked to identify the most

C

t

Tr

:

1 I
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...

important source or financial support for theilt current studies.

- Adolescents claiming that'they intended enrolling in a university or

C.A%A.T. '(in the Fall'of.1974) were also-requested tio indicate their

most important source of support. A.third objective, in this chapter

involves a comparison of the sources of financial suppOrt for higher

.
. ,

. .

11
studies.as expressed by adolescents in Spring 1973 and November 1973.

' A msjority or 84.0% of those Grade 12 ptydents that completed
. s! p %,t

a -,the phaseone survey alsoself-administered questionnaire in t
- i,

. 1
e . resp8nded to questions-in November, 1973.. An impOrtant question

.

that.arises is: How-tepresenta4ve is the f011ow-up sample of the
, . :

11

origirial target population? It non- respondents in our phaseAWO
I'

.

.. .

. 'sample, are markedly diffeient than respondents, our freedom'in ,

. ,

II%
genealizing to the target population, in this case, the 1972-1973,,

i.
Grade 12 students in Ontario,:becomes limited. If the phase-two

sample is, in fact, repreientative of the original target.'
. 1.

t.

population, our confidence in generalizing our findings with respect

to the target population is increased.

1Representvity of the Phase-Two Sample:,

,,Four variables are,employedin testing the representivity of .

,

of the phase-two sample; they are plans for Fall 1973? sex of res-
G

pondent, family incomet'and occupational prestige of father.' These

1 These responses were supplied in the Spring 1973 survey.

.7)

o



4

4.. 9

four variables are employed in testing representivity because they '

appear salient to the general objectives stated in this survey.

Certainly the necessity,for testing*representivity on the basis of

adolescents' educational and -vocational intentions requires no

additional defense. They need to,idOiltify and explore th.-4Se plans was

I/a primary factor in conducting the initial sa.vey. The strop .

association between sex and varieum'aspects of socio-economic origin

and the educational intentions of Grade.12 students. Justify the
, .

incorporation of these variab4s'in testing repre4sentivity.'

, An examination of the,confidence limits.for phase-one and

phase-two comparisons (employing plans for Fall 1973, sex, - family"'
,

4,

.

---:. -

income and father's occupational prestige)'
%
reveals that the valtle

ranges overlapin each instance (Tables 1.1 For example,
.

the confidence range of phase-one Respondents that replied "go to

Grade-13" is 45.1% - 54.1% while thex.13110 for-phase-tWO respon-

dents is 49.9% - 58.5% (Table41.1). This overlap in confidence

limits, between the two samples, indicates that both samples are

drawn from the identical target population because they closely

f

resemble each other onvariables employed to test representivity..

Adolescents who did not respond to the phase -trio survey are

essentially, similar to respondents on a number of relevant criteria

in that theconficlOge limits do overlap: Thererore we may generalize

our findings (based on the phase-two sample) to the target population.

I

1

1

-10

1"

C I
1
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E,Present Activities and Future Intentions of Adolescents in
Phase-Two Survey:

As' of November,1973, 53.2% of phase-two respondents
14

were enrolled in Grade 11; 24.5% had obtained full.Alme jobs;

- 10.0% had, entered C..A.A.Ts (this includes adolescents that

.decidtd 'on nursing as a vocatfon); and 12.2% told us that they

. -
-were.engagad in other types (e.g., trade schools, apprenticeship

a
V110

.programs) of activities. (Table 1.5).

When phase-two adolescents were-aSkedA "What do you plan

toedodn the Fall of a974?" we discovered that 23.5% intended to-

obtain a full-time job; 14:3%.plagned,on enrolling in university,

while a further 22.4% claimed they,:would enter a C.A.A.T.

(including nursing); 11.4% stated that they had other plans

--for the Fall Of 1974 and 8.3% had not yet chosen.an educational

or vocational objective (Table 1.6).

By looking at the 'confidence limits in Table 1.5 and

Table 1.6 Ire may'achieve some notion concernirig,the range of values'

within which the population mean is likely to fall: Assuming that

one wishes to learn, what proportion of adolescents in Ontario, in

1973, are presentlfin Grade 13;
2
'we may then state that there is.a.

95% probability that the population mean (with relation to-Grade
4

J.

13) falls within the range of sample mean, 53.2% plus orsMiilus

P .
.

4.21; the range the1efQre is 49,0% - 57.4%. Similarly we have

confidenceAthat between7.0% - 13.0% of the populati6n will be

1, .
...

.
.

enrofled in C.A.A.T.s.
.

.

2
This does not refer to all adoles'cents'in Ontario; only those.

adolescents that were previously in Grade

95%
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4,0
Tt should be noted that .the range in confidence limits

varies with the nature of the category. Considerphas'e-twg
..., .

, '
respondents' intentions for the Fall 1974. There isa 95%

,,

prbbabi ity that between29.4% and 39.1% of the population will

share t e same intention (enrolling in university); this is

virtually a ten percent range in values. On theother hand,

there is a 95% probability that between 20.5% and 24.3% of the:

. .

7

adolescent. population will desire enrOiling in C.A.A.T.s ; this
.

t.

vaviation in values is less than four percent. Quite clearly the

, .. \-
.

1/, ir
precision with which'population means can be estimated is dependant

1

1

so
on the nature of the plan or intention.

Changes in Educational and Vbcational Intentions:"

Comparison'bf intentions (Spring'1773) and present activities
(November 1973)

. 1 .A number of interesting facts emerge when individual and
.

aggregkte:,changes are analyad. These changes refer to our com-

parison of pkage-two. respondents' intentions (Spring 1973) with their

activities in November 1973.
23

Withisix months, 22.3% of all
1

table I.7A offers the cross-tabulation of intentions with present
activities. All ten unredoaed categories forplans and activities
are available in this table. However, we sought to simplify 'the
analysis by Collapsing these categories into four. They are grade
la, job, C.A.A.T. (including nursing) and all other intentions or
activities (Table 1.73) Note that the "don't know" category is
eliminated; this means that the marginal percentages in Table I.7A
differ from those in Table I.7B.

t.
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e adolescents in the phase-two survey participate in activities that are

differedtthan the plaisf they voiced in the Spring sutveyvthis per-

,centage is based on grouped data in Table K7B in which the "don't

know category is eliminated."
.,

Adolescents who originally expressed an intention to enter

' Grade 13 are most consistent subgroup, In that, 91.3% actually

A ent'e Grade 13. It is also true that 95.1% of adolescents now in

Grade 13 originally expressed a desire to enter Grade 13. Adolescents

who claimed, in the Spring survey, that they would obtain a full-time

-k......_
job next Fall proved less consistent in that only 7 5%'actually

entered the labour market. Moreover, only 52.0% of adolescents presently

employed atrfull -time jobs originally stated.that they would work in .

-1
the Fall; 31.5%.originally planned on becoming involved in alternative

activities. An analysis of adolescents who originally told us they

would enter C.A.A.T.s in the Fall reveals comparable inconsistency;
-

.
.

only 70.8% enrolled in C.A.A.T.s. Bui it is also true that 86.4% df

)

adolescent now edrolled in CA.A.T.S originally claimed that this
.

was,their intention. 4(

. a z
One may hypothesiTe that variati4s in Consistency, as it

,

relates to educational and vocational chices, are either Associated

V. Ny .

,
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r

l

with the "choices" or the characteristics' of the "decision-makerV
II,

. A

.,

In Chapter Two we present Aata thataupportsythe argument that con7 I
sistehcy or inconsistency between plans:aid behaviours derive from

. .

the chaActeristics of the decision makers. This argument is

unacceptableunless we,indicate that variations in consistency,

among the subgroupse(e.g., Gradd13, job, C.A.A.T.), art substantially

different.-

The hypothesis'that variations in consist ncydiTfer sub-

stantially among the subgroups of the phase4two u ey is partially I
stpported.by the results presented.in Table 1.8. The range'in values

I/

I

respectively: There is a 95% probability that these value ranges

will be appro);imated in the target population. The range in values

for these two subgroups do not overlap; thus the differerices in

inconsistency between.these.subgroups are substantial.. However, the

variations in. consistency between those adolescent who originally

for' inconsistency among adolescents who originally expressed.the

desire to enter Grade 13 and among adolescents who originally

planned on enrolling in C.A.A.T.s is 5.2% - 12.2% and 18.1% -'40.3%

Said "get a job" and "go to a C.A.A.T."%gre not sighificantly-
A,'

,

different in that the Confidence limits do overlap.. If, these stib-4

I/groups are .ranked in terms of consistency, adolescents who .origiiaAlly

claimed they intended, on entering Grade13 are most consistent.
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.

Adolescents who originally stated other intentions are least con-:

sfstept, while adolescents who expressed a desire.to obtain a job or

enrol in C.A.A.T.s rare an intermediate rank.

Nearly a quarter of respondent's in the phase-two survey changed.

. .1

their minds regarding their educational and vocational objecti4

alli4 raises serious questions concerning,theutility,of an int'entions'',.

survey for predicting lice behaviour of individuals. If an intentions

survey is used to forecast aggreOte:changes, the situation alters.

While54.2% of adolesCents in thephaSe-two_survey indiCated that. they,

4

planned on entering Grade 13, we,find.that,53.2% actually did enter

in the Fall-of 1973- (Table 1.7A). further 11.8% stated (Spring 1973)

that they were planning on enrolling iAkCIA.A.T. ,Cincluding nursing

schools) and 10.0% actually did enrol. The percentage differences

are minimal and indicate that the aggregate percentages` are good

indicators for predicting the proportion that enter Grade 13 and C..A.M.s. .

. ..,
. / .If, however, the focus were on forecasting labour market involvement

aggregate percentages would be, misleading in that 15.6% planned on
. 1

,f

obtaining jobs but 24.6% actually entered t lgbOur market.4

4
This 9.0% difference probably reflects t e inconsistency, Of
adolescents who originally expressed th desireo take time off,
'enter trade schools or do part-time st dies. -

4
"



Reasons for Change: ,

« .

Adglesdents in the fpllow-up survey were asked this question

'"Several months ago you told us what you would be doing this Fall.. f0

If yqu are doing something differvt than what you had planned,
.

A , please explain the.redson for a change in plans." Although 22.3%

did change their plant only 11.2% explained the reason for the change.

I

Of those who;; did offer reasons for change approximately 3% heal not.

modified their plans. This suggests that a)certain proportion of

sk
adolescents wa+er it their depisions and did not recall their

_ptated intentions in Spring 103: The same logic suggests that a

large proportion of adoletcents incorrectly believe their present
1 ,

, activities coincide with their originally*stated intentions.

The reasons offered by adolescents fall into threegroups;

reasons that relate to situational factors (e.g., marriage, failure

. .

in a course,, etc.); reasons that are personal-generalized (e:g.,

donq know, boredom, changed my mind, etc.); and reasons that are

personal but particularized (e.g., developed a ne/ interest, infor-
Wp

matibn concerning origivi goal found to be inaccurate, discoVery
. .

that original intention was no good in realizing potential rewards,

etc..). We found that 37.4% oPreasonsoffered were situational in

nature and 'performance failure' was verbalized, most frequently.

Approximately 43% of reasons offered were personal-- generalized

4

.S.
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1/4

.
,

and 'changed mind' and !boredoM! were most frequently expressed.
c;

-,

'While 19.7% of:reasons.offered were personal-particularized and

'new interest' and 'discovered that intention was no good' were

most frequently giVen.

Comparison of Intentions (Spring 1973 and Intentions (November 1973) .-.4.
. I

A number of interesting facts emerge when individual and

aggregate changes are analyzed; these changes.refer to our comparison

of phase-two respondents' intentions (Spring.1973) for the Fall of
vs

1974 and their Intentions for the Fall of 1974 as expressed in

November 1973. Within six months 44.7% of all adolescents in the
. /

phase-two survey had altered their original intentions for the Fall

of p74.

AdOlescents who originally stated an intention to enrol in
,

.). .

university comprise the most consistent subgroup in that 79:0%
r .

i

expressed the identical plan in November ..973 (Table I.0). Further-.

more, 74.8X of adolescents Who claimed in November, that they would enter

universities' next -Fall had made the sane claim in our Spring survey.

,

Adolescentb who originally stated they would either obtain a job or

nter., a C.A.A:T. in Fall 1974 prove to be less consistent in that

Table I.914, offers the cross-tabulation of.intenpionS expressed
both 4i Spring 1973 and Noydther 1973. -These intentions are
defined in nine unrecordedcategbries.? We sought to simplify the
analysis by collapsinthese.categories into fives They are -
get a job,go to university, go tc$ a C.A.A.T. (including nursing
schools)., other intentions,.and don't know (Table I.9B)
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68.8% of the former and 64.7% of -the latter subgroups reaffireet this. t

.cfr Am"-
plan in November 1973: Adolescents with other types of intentions are

_least consistent
g in that 75.8% Changed their decisions between Spring

.

Adolescents who originally stated a preference for entering univer-

-

and November 1973. "
The confidence Unite pNynted in Thble 1.10 permits us to

rank order the subgroups in terms of consi'stency, in intentions.
6

. sity are the most consistent in their intentions.: Next in line

are addlescents who originally claimed that they planned on entering

the labour force or enrolling in C.A.A.T.s. Adolescents who

originally stated other kinds of plans` prove to be the most incon-

sistent sugroup.

Wen over forty percent of-respondents in the phase -two, survey
,

changed their original educational and vocational intentions for

I/
Fall 1974 whensquestioned again id November 1973. This rather large

1

stift in,,individual decisions again :raises serious questions regarding.tc

,the utility of an intentions survey for estimating future intenti"ons.'
I

If the intentions survey is employed in foreiasting aggregate changes,

-,,,---

tivituation'aiters.' While 32.3% of phase-two respondents originally
.

6

stated a preference for enrolling in univ ersity, 3163% stated an
!

.0 0

.11.
.

.
.

6
We applied the logic discussed ih the preyieus section to rank order
the subgroups. Those who originally stated they planned on obtaining

.

a job or entering C.4.A.T.s. in the Fall.of.1973 can not be differentiated II
in terms of consistency in that their confidence limits overlap.

. .

IS-
%

4
y)

al
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,identical preference in November 1973. A further 20:8% claimed; in.
\

the Spring survey, that they planned onienrolling in a C.A.A9T. (in-

cluding nursing schools); when telephoned in November 1973, 22.5%.

also stated that they intended to enrol'in C.A.A.T.s in the Fall \ \
\\0of 1974. An intentions survey would Appear to be less accUralse

, \, ..-
. .

in forecasting labour market intentions in that 18.6% in
. .

.,and 23.4% in November 1973 claimed that they planned on obtaining,,\,
. .

/-
jobs.in Fall 1974:

. '
.

i'V..

Reasons for Change

Adolescents in the follow-up survey were asked: "Several months'

ago you told us what you ware planning on doing in the Fall of 1974.4
If these plans have now changed, please tell us the reason for the

.

change." Although 44.7% Ad change their plaits, only 12.5% actually

' offered reasons for a change. Of the adolescents who presented

reasons approximately five perEent hadnot actually-changed their plans

The explanations offered only reflect a small sub-section of those who

Aid alter their decisions:

4 This 4.8% difference" probably reflects the inconsistency among
adolescents who originally stated that they planned to take time
of or enter a C.A.A.T., etc.

#
,

'
8
Their re'sponses

.

in Spring 1973 and November 1973 welre cross,che ked.

. .

?

'kJ

..1

a

-4(

t
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We folind that 26.5% of the reasons presented were situational

in nature with 'performance failure' the predominant fadtor for a

change;' 42.6% of tbe reasons were personal- generalized in .nature.

. .
.

with 'changed mind' and 'boredom' the most frequently given ex-
.

planation and 0.9% of the reasons were personal - 'particularized

with 'new interest' and 'discovery that. former intention was no good'.

the predominant factors.

Changes in Financial Support

Adolescents whcrinfonped us In Notrember 1975 that they were

.c enrolledin a post-sedondary in stitution were asked: "Froithe.-

-..
following "list of potential-sources, please tell us through.0,74at.,

source you are financing the total cost (i.e., tuition, living.coits

and other expenses) of your first year of post-secondary education?"

Grade 12 students who indicated, in the Spring 41973, a preference.4

fOr enrolling in post-secondary institutions in the Fall: of 1971'

1

. -
were asked the identical question. This allows us to compare "intended

financing" with "actual financing" of first year education ..(Table I.11).

`We find 'chat the distributions are quite similar but some variation.

A larger proportion of adolescents depend on parents foi financial

support (48.4%) than intended (44.7%). Fewer (19.6 %) actually sought
,

government loans and grants than had intended to do,so in the' Spring
...

. .

sx /

i

4 ti

1

1



':
of 1973 (22.2%) It is also true that fewer has to dip into persona/

savings (3.6%) to finance their first year than expected last Spring

(84%)
.0

Adolescents WrIO ssliiimed they If d eitlier ("Irol in university

dr the Fall of 1974 whe ephoned ovember 1973.

were' also aSked_. 'Through what-s urce will you finance the total
. . .. .

cost (i:: e . , tuition, living_,Costs. an other .expenses) of your post-. '. i
I . secondary'. education in 1974T" This provided us with. an opportunity9

.
....

.,:,
..

.4 Y 4for 'contrasting the responses with.tlio'se offered by phasentwo -.,. :, , ..._
, , .f ,,.

.

respondents' in Spring '1973 tn-ait identical question'. We seal; didcover.-
r. ..

..., ,..- . N, _" ,
that the frequency distributions, are qukee similar with-. minor

1..,. .. .
-.

.,..: .

._! (1;.- - *; ''
variationsi.,44.8%Oi' re;spondentg,.i*:Spring19i31.iind 42.3% sif 'res-.

- :. .. . ..- -,,, , .

I
,

pondents in November 1973 indicate tey''..tiiill i-elk on parents to
.

.-:

.. ,

finance their first' year of edusc4ita.on in' Tall .of 197ka--; Slightly M
- ..---. --,,-

111
adolescents intend. relying, on government .grants, and lnsiis- (1T )

.. II ('S 11 .. :. .....
0

r''' ',... . .' .
_._.,

. ... ...,.., ...
.... \, , . ...,.

than intended in Spring '1973, . (.55% ) while a' greAter proportion'. plan
dl

( , . .

on using personal savings (12.5%) thein' in. spring- 1973- (9-.0ii.:..... , .

4
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/Table 1..7B: Relationship Between Present Activities of Phase Two Adolescents
and their Plans as Stated in Spring 1973 (grouped dataf.

..

Go to Grade 13

Geta job,

Go to a C.A:A.T
(including
nursing)

Other

Grade 13

91.3
95.1

3.4
1.0

P

2.5

11.9
3.4

i48,54.,r

5.0

L

Present Activities

Job

4.2
9.8

77.5
52.0

C.A.A.T. (in-
cluding

nursing)

0.7
3.7

4.

Other

13.2
6.7

r

49.4

31.5

1.5
2.4

70.8
86.4

7.5

.9 50361.6
18.4 ' 56.2

17.7
24..1

13.5
13:9

14483.8,
16.2

10966.5
124.2 fp

f

33.8
. 43.6

13744.0
15.3

8989.2
,

,

. 10646.5 89555.9
10.0 11.9 100.0

(

Each cell in the table contains two pieces of inforsaatiOn; from top toibottom of th, cell
they are the row percentage (for intentions stated in Spring 1973) and the column percentage
(for present activities of:adolescents as of,November 1973). 'llese Percentages sire based

on the weighted sample as indicated by the row and column numbers.
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Table 1.8: Perbentages, Confidepce Intervals, and Confidence Limits
for Inconsistency between Intentions (Spring 1973) and
Present Activities of Phase Two hespondents by .Originally

Stated Intentions

Phase Two Respondents

Inconsistency by
oginalltated
intentions' v

Go to Grade 13.

.Get a-job

. Go to G.A.A.T. (in-
cluding nursing)

Other intentions

1

Pergontages, Confidence:
Intervals

8.7 t 3.49

4 4.

22.5 -, 3.71

9'
29.2 -

4.
11.1

66.2 - 6.5

. :

Confidence Limits

(5.2 - 12.2)

*

t,
(18 . 8 - 26.2)

41

.(18.1 - 40.3) .

N = 2155

(59.7 - 72.7)

Both originally. stated ,intentions and present activities were grouped into these four categories
to simplify analysis.
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Table 1.10: I'
Percentages, Confidence Intervals, and Confidence Limits
for Inconsistency between Intentions for Pall 1974 (stated ,

in Spring,1973) and Intentions for Fall 1974'(stated in
November 1973) by Originally Stated Intentions for Phase

Two Respondents

Inconsistency by
originally stated

intentions'

04 4-
/

Get a job

1

Phase Two Respondents

'ConfidencpPercentdges, Confidence
Intervals

. 31.2 I. 3.37 (27.8 - 34.6)

Go to university 20.4 4.09 (16.3 - 24.5)

-1 7

-Go to C.A.A.T. (including nursing) 35.3 4.56 (30.7 - 39.9)

Other intentions 75.E I 2.48_ (73.3 - 76.3)

,

N = 2155

. ,

Both originally stated intentions (Spring 1973) and intentions'
(November 1973).for Fall 1974 were grouped into four categories to
simplify analysis.

0
11,

P.;
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Table I.11;

Source or suppo'it

- 33-

'4 Ob.

1

Most Important Source of Financial Support
a-Comparison'of Intentions and Behaviour

for Adolescents Presently in C.A.A.T.s.

r

". : ft* ...a

Parents, inheritanCes

'-

Phase Two Survey '

Intentions
(Spring 1973

.

UV** 411
4

C

.Government loans and grants 22.2

.r.
Scholarships and bursaries 1.8

Summer work savings

Part-time work while studying

1

r

Loans fromrelativds or friends

r-

-r

18.7

Behaviour

) (November 1973)

I

1

--1

2.2

Personal savings

Other sources

ftim.

,

a -8.8 -37

4
I .

0 . 9 . I
I
'I

-
1.8

1

1
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Table 1.12: Most Important Source of4Financiil
Support 4. a Comparison of Intentions
(Spring 1973) with'Intentions

(November 1973

Source. of support

'Phase TwoSurvey

Intentions avio

A %C.

,......"...6 ,. ,

PhrentS, inheritAnces

(Spring-1973) (November 1973) -.:.

44.t-- -"

...11

...I.L

/
-7-

1.

:42:34

17:3

.

.Government loans anAgrants

. -

15.5-

Scholarships and bursaries
.1

2.9.

..1

'1

I 2.9

Summer work savings 22.4

.

22.1

4k,

.

.

Part-time work while studying

an

.

.

-1.3 1.0'q

,
1 s .

Loans from relatives or friends
.

2.4

9.0.
.

d.

'1.8

.

-.-,1-

-f
1

1

I

I

f

L-

C.',5

.._

.

12.5

7

.

.

Personal savings .
, .t,,

',

4

Other sources 0 1.3

eit I)

V

. ..

6.
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CHAPTER TWO

: .
k ,Profile of 'Consistents and Inconsistents

z

Sid have established that after a.six-mOnth period nearly a

-quarter of,t'he respondents in the ecculd-phase sample became engaged
. 41..4 ,

in activities that substantially differ from their originally stated

interitions in Spring 1973. Well,oVer, forty' percent ,have also
-.: -

moda-

died their Ple,ns foKthe Fal3, of`l 914.. Ai anal ysie of these changes

aa..the respOndentts r!aSous, for clienge are presented in, Chapter One
f.

of,'tliis report. But this analysis offers little'. insight, concerning.r

tAe,, factors -.19,S6Citiiet 71,11h !ij.ricOnsistenCir," of

inteiitions-atfe.eC-Viv-ide6,(or-, Xuriber :intenticrns ) over A per" iod of..
time., ;.;47;. .

c * ,f.s,

,

. '.A.116ii.dii t n al° factO;S:-(e:g..., *deatb:in. the family,,
. :N..% .7. 0.,

ness, etc-;,),may-.exilain solneenel 1 proportion, of inconSiitency in, i

. . .

plan:
I ...e. ,.plartewe7suggest that a' more compiehenspre Understanding of

..: ..f. .-. - . ....
, ,--- .... i. . ,. .

t.

...inconsistency can be derived'. froni a...)cnocaedge of.an adolescent's
. ,..-.. *0 . '3:.. ...

position in society, his fami'''ry: ...")oeition...;and his experiences in

hig1a school. Our objeciivej.a;this chapter,invcArs enexplorat4u
...%. . :.-,

of the-.tpesis that consistents "and inconsi:sterit4 .vezzy stbstaittially

on factors,..associa*iedyith their demotraphia;ana baNrcitInd

'-and on factOrs tha1t relati to,eductitiona:end voc4tionaldhoiceS
.

Wg., grades) .

1

o.

'Ordinarily one lioula-.,employ,,a chi, -square ,test:,for simificipoe to
'substantiate whether Userved frequencies diffr significantly
from expected krbquericies,-.. Howev,r tlto chk-square staiist is.:
,insensitive When large weighted., =vies' are ..used:and hence it would'
be Misleading to pregetit the obi-square statistic in aitr

..
: t

1

. f 1
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Operational Definition of Consistency:

ti

. Consistepcy is operationally defined in two ways and applies

only to those respondents in the second-phase sample. The components

of this definition are: (a) Two questions in the Spring 1973

student questionnaire. They are: ,(1) "Which one. statement best

describes what you plan to do next Fafl'(1973)?1! (2) "Which

statement best describes what you plan to do in-the Fall of 1974?"

(b) Two questions that were asked in November .-12n by telephone

interviewers are: ,"/-1. few months ago, the 'Survey Research Centre at
,

York University conducted, a survey to study the educational. plans of

Ontario High School students. We are now re-interviewing these
4

students Ito see
,

if they have made, changes in their plans. You were

one of the students in the sample and we would like-to ask you a few
or

questions .... (1) What are' you doing now, that ins are you working,

completing Grade 13 or what?" (2) "What do you plan to do in

the Fall of .1974 ?"

Our objective was to obtain measures of consistency that

relate to the Fall of 1973 .and 1974. For example, if a respondent

0!:

said he planned on going to Grade l3 ( 1) and replied in November,

that he was in Grade 13. (b 1) we classified this respondent as

"consistent.',' If the respondent stated he was now working at a

full-time job we classified him as "inconsistent."
.
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This classification procedure results in two measured of con-h.

-

sistency. One measure relates a person's intentions to hiS actual

behaviour [(a : 1) (b : and .the second measure relates a person's

intentions to his intentions as stated at a later date [(a 2) (b :

Our analysis of consistency' wilt follow this aforementioned division,

in that the first section contains a' discussion-of factors associated

with plans for Fall 1973 (that is, intentions - behaviour) and the

second section contains a discussion of plans for Fall 1974 (that is,

intentions - intentions).

Each of the two sections are further subdivided into five areas.

These areas are: Demographic characteAstics and family-structure,
. p

socio- economic origin; the role of significant others, academic_ per-

.formance and self-evaluation and occupational expectations and

aspirations.

1. Consistents and Inconsistents: Fall of 1973

Demographic Characteristics and Family Structure:

.In this area four PaRtors are examined. They are degree of

2
urbanization, sex, number of children.in the,family and birth rank

Four strata were defined on the basis of size and location of the
school. Crudely speaking strata 1 consipti of school boards in a
highly urbanized setting while strata 4 consists of boards in a
rural -setting. '

r

1.



or ordinal position in the family.

_ 38. 2
1/4 .

Consistency and degree of urbanization are associated in that

inconsistents are, less likely than. consistents to live in highly

urbanized areas and more likely to reside in rural areas. While 24.6%

of consistents come from schools located in urban areas of Ontario

. only 1.6% of inconsistents live in comparable areas (Table II.1).
. ,

Consistency between intentions and activities is also related

to the 'sex of respondent. Less than half of consistents are male

while fully 53.2% of incontistents ere male. Although the percentage

difference is relatively small (5.4%) with respect to sex, the old'

adage that changeability is more a female than male trait is not,

supported.by°the data (Table 11.2).

Consistency appears to be 'strongly associated with components

of fpaily structure. Consistents are less,likely to come from larger

families than inconsistents. A quarter of inconsistents live. with

"parents thayhave six or more children while only 15.9% of consistents

are similarly blessed (Table II.13). It is also true that inconsistents

are less likely than consistents to be the first born in thfamily

and more likely to occupy the fourth or fifth rank in the ordinal

structure of -their families (Table II.4).(Thus 23.9 of inconsistents

and only 14.4% of consistents are fourth (or later) in birth rank

among the children of their respective familiev.

.
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Socio-economic Origin:

Social scientists often fl.nd that a person's position in

society, defined in terms of socio-economic origin, strongly influence

his attitudes and behaviours. Social,position is a.multi-dimenpional

concept and can be operationalized by employing a variety of indices.

In this instance we Utilize the education and occupational prestige

lot father to pinpoint the socio- economic origin of respondents.

Bernard Blishen has developed a social class index consisting of six Q#

il
levelsof occupational prestige, this index will be employed in our

.

rtanalysis of consistency. I
The socio-economic origin of respondents clearly relates to a

continuity between their intentions and activities. this Fall. When II

.

A
4 r'

f. mi. .
.

educatiOn of the father is'yelatsd:to consistetcy we find that while fully .

. . .-

* '

28.5% of consistenti0- fathers:hav*.somp unifersity education or have

completed a higher degree only ).Y.9% Of'inconeistentS' fathers can
1

make similar claims. The data indicatei that respondents classified

as inconsistent are more likely to have fathers whO have generally

'achieved lower levels of formal education than fathers of consistent

respondents (Table 'II.5).

A parallel pattern emerges/When ather's'occupational prestige

is related to consistency; (Table 11.6) whereas-fully-23.0% of fathers

of inconsistent respondents occupy the'lowest, 'leyel of occupational

3
.

IIBernard Blishen et al:`, Canadian Society; Macmillan of Canada, ,

1968, Toronto, Page 752.

. il

ti
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prestige only 16.0% of fathers of consistent respondents are at a

comparable level of prestige. The pattern that emerges is this:..
.

Inconsistents are more'likely to occupy lower socio-economic
/

positions (defined in terms of father's occupation) than consistents.
ty%

Role of Significant Others :

An adolescent's decision concerning his future career is

influenced by contact with a varietyof different people. The

educational and vocational choices of'adolescents (Ind the stability

of choice over time) willtrelate to the.degreeof encouragement

received by the adolescent from-significant'others in his environment

(e.g., family, peers, and school agents).

We will now explore the relationship between the degree of

encouragement given by parents and teachers to continue education

beyond high school and consistency. Although a pattern can be identi-

fied for parents the trend for teachers is a good deal weaker.

While 45.9% of consistents' mothers strongly encourage their
. )

children to \ontinue their education beyond high school, only 38.7%

of inconsistents' mothers exert a similar influence (Table 11.7). The

same pattern is observed when encouragement by lathers is analyzed;

48.0% of consistents' fathers strongly encourage their children to

pursue a higher 'education while 35,9% of incontistents' fathers make
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1

. . *

11

similar attempts.

When we turn to encouragement given by teachers the direction

of the relationship, established for-mothers and fathers; is the same

but weaker (Table ILO. However, we may generally observe that

continuity between intentions and activitiel relates to the degree of

encouragement by significant others in that consistents are more

likely to receive a greater amount of encouragement to continue their'

studies than inconsistents.

Academic, Performance and Self-evaluation:

Grades areimportant to adolescgnts in that theS provide bench-

.

marks for self-placement and aid in clarifying or shaping,educational

and vocational plans. No less important is the adofeScentsi comparison

.

of self With peers. A strong positive self-evaluation often relates

to the level of education an adolescent expects to obtain and the

typepf occupation he wishes to achieves Grade, 12 Students were asked

11
two typeof questions in phase one.of the survey; the first required

1

#

the student to evaluate his or her present abilities in comparison

\

with peers. The second type of question required the student to

evaluate his or her pre academic abilities with reference to some II
\,

present

future educational goal (e.g., graduate from a university). In the

following section we will examine the. relationship of grades and bon-
I

1
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a

sistency and both areas of evaluation to consistency.

Academic performance in Grade 11 clearly relates tothe con-

,

tinuity between plans and activities among our respondents (Table II.10).

Nearly fifty petcent of consistents obtained a B or highe4 average in

Grade 11. Inconsistents did not fare nearly as well in that only 36.7%

achieved a B or higher average. Thus conSistency!is strongly

associated with academic performance in that consistents achieve

'higher levels'of excellence in their courses than inconsistents.

We would therefore expect consistents to evaluate both their

high school abilities and future capacities more favourably than
;

, inconsistents. The'datado support our expectations. While 48.1%

ft.'1:1

of consistents evaluatemsheir,schobl ability compared with class-

.

mates as above average, only 31.5% of inconsistents are equally con:,

vinced regarding their abilities (Table II.11). A similar pattern is

observdd whep opinion of one's own work is analyzed (Table 11.12).

.

Fully 40.9% of consistents as cdntrasted with 35.1% of inconsistents

claim that their own work is above average.

When we turn to the students' evaluation of their present

abilities with respect to som future goal the trend with reference to

consistency continues. Fully 6 3% of consistents claimed that they

had the ability to graduate from university while 41.8% of inconsistents'

were equally confident (Table II.13). Grade 12 students were also

;
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N
asked about the likelihood of their completing advanced study beyond

the B.A. degree. Consistents again proved more confident thah incon-'

sistents in their, ability to complete advanced study; fully 41.51 of

consistents and only 17.0% of inconsistents believed it likely that

they would complete advanced stud/ of home kind beyond the B.A. leVel.

Occupational lbcpec'tations and Aspirations: ,

r 1

The educational plans of adolescents will vary with the type
.

of occupational expectations and aspirations they formulate. If a
. . ,

student is cotmitted to becoming a doctor he will also plan on an II
,

,

advanced degree. Consistency bet."n intentions.and behaviour may.also
,

, ....
. 1, . ,

11felate to the level of occupational expectations and aspirations. In
.

.

this section we exPiore the relationship between COnsisietcy and'

1
.occupational expettations and aspirations. the'expectations and .

aspirations are measured in terms of Blishents six level index of
11

.. 4 .

. ,

occupational prestige.

When the relationships between consistency and occupational . 11

. 1. .

,\
. .

111

expectations and'aspirationsare examined a definite pattern is

. .

.

..
observed;.consistents'are more likely than inconsistents to Plan on

and aspire tp higher level occupations (Table 11.15 and,. Table-I.16).
''

I/

t,
., .,..

N

While 32.7% of consistents aspire to fill highest prestige level

11occupations only 20.2%. of inonsistent's have Similar aspirations.

. t

II.
1
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"The gap is even greater when occupational expectation' are examine'ds;'

fully 27.1% of consistents and only19.6% of inspnsistents expect to

or plan on obtaining jobs classified as Blishen one.

II.
1)

Consi§tents and Inconsistent's: Fall of 1974

The previous Section is devoted to an analysis of,the differences
. ,N ,

among consistents and inconsistents; consistencr was defined in terms
_ ..-

1.

of the continuity between stated intentions for the Fall of 1973 and

- .
the ,actual activities of respondentS in November 1973,.. The analysis

is repeated In :this section withitonsistency defined internas of the
,e

continUity%between intentiOns:(etated in. Spring 1973) for Fall 1974
0,

and plan's--fo Fall 1974 as stated in November '1973.

IA.

:tA 4W

f
o,

,

r

, r

otr o
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identified in the previous section the percentage difference (at the

11.urban end) is greater (8.0%) when consistency is defined as a disparity

between intentions and 4ctivitiee.4

Consistency is also related to the sex of respondent in that

,only 45.8% of consistents and fully 53.6% of inconsistents are male

(Table 11.18); the percentage difference is.7.8% whilethe percentage

difference,tor'cotsistenpy A is 5.4%.

CoAsistency appears' to be associated with components of family

structure, bu t the relationships are not nearly as strong as those
0

examined for cousistency A. Although inconsistents are more likely

to'come fr8m larger families than colfistents the percentage

differences are relatively smaller (Table 11.19). Thus 28.5% of con-

sistents and 32.8% of inconsistent live with families in which there

are 'five or more children.

Inco4sistents are less likely than consistents to be he firet,

born in their families (Table 11126). Thus 36.0% of consistents and
-4. . .

31.8% Of inconsistents are firstborn or a4.2% percentage difference.

This is comparable to the perceUthe difference observed in Consistency A
,

.
.

.
,Il

(4.3%). However, when we examine the "fourth and later born"

/
y we

,

0 I egor find the percentage difference greater for Consistency A.

(9.5%) thAlConsistency B (3.1%).

o .b

S,

14 discussions that follow consistency as defined in section one is
labeled Consistency A and consistency defined in this section is

.61.beled CopsiSteney B.



46 7

Socio-economic Origin:

t

The socio - economic origins of respondents are associated with

their consistency in plans over time. BUt again the degree Of association

in Consistency B is weaker than the as6ociations examined in Con-

sistency A.

When the education of father is related to consistency we

observe that 27.8% of consistents and 23.0% of inconsistents hate

fathers who achieved at least some university training or toypleted

a higher degree (Table II.21). This is a 4.8% difference compared

\Lalt.6% difference in Consistency A.

An examination of.the association between consistency and

fathers occupational prestige reveals that 19.2% of inconsistents

and 16.9% of consistents have.fathers who occupy the lowest level of

occupational prestige (Table 11.224. The percentage difference of

2.3% is obviously\less than the r7.0% difference located in Consistency A.

.

Role .of Significant Others:

The patterns in relationship between parental'encouragement

c

and consistency are Similar to those observed for Consistency A.

While 46.8% of consistents' mothers strongly encourage their children,

to continue their education beyo d high school, only 40.5%.of in-

:

consistents' mothers. exert a similar influence (Table 11.23). The

percentage difference is.6.3%, while in Consistency A, the difference
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is 7.2%. The same pattern is discerned when encouragement by fathers

is analyzed; 47.1% of consistents' fathers and 41.8%4of inconsistents'

fathers strofigly encourage their children to pursue a higher education.

(Table 11.24). The percentage difference is 5.3 whereas the difference

in, Consistency A is 12.1 %.

When we turn to encouragement given by teachers13. ,Ithe direction

of the relationship established' for mothers and fathers, is the same

but weaker (Table' -t 725)'. The same observation was drawn when

encouragement by teachers was examined in Consistency A.

Academic Performance and Self=evaluation:-

Academic performance in Grade 11, clearly relatero,t,con-'

sistency in plans (Table.I1.26). 'Nearly fifty percent of con-.

sistents and only 36.0% of inconsistents achieved a B or higher

average in Grade 11. This is a 1340 difference; for Consistency A

the percentage difference is 22.6.

Given these large percentage differences in academid per-

formance between consistents and inconsj.stents we would also predict

that consistents would evaluate their high school abilities and

future capacities more favourably than inconsistents. The data support

our predictions. While 49.9% of consistents evaluate their school

ability compared with classmated as above average, only 35.7% of

1

1



,

-48-

inconsistents are-equa11y convinced that their abilities are above

average (Table 11.27). A similar-pattern emerges when opinion of one's

own work is analyzed in that fully 49.9% of consistents and only 35.7%

of inconsistents alaim that their own work is-above average (Table IL.27)...

Consistents clearly possess a higher.self-evaluation than inconsistents

concerning their high school abilities and this relationship is;quite

similar to that described in Consistency A.

When we turn to the students' evaluation of their present abilities

with respect to some future goal the trend observed above, continues

to be manifested.' Ftlly 66.9% of consistents and 'only 55.4% of

inconsistents believe they have the ability to graduate froth -university

CTable 11.29). The percentage difference is 11.5 while the percentage

difference for Consistency A is 27.5. Grade 12 students were also

asked about the,likelihood of their completing adtanced study beyond the

B.A. degree. Consistents again.proved more confident than inconsistents

in that 41.8% of ihe former and 26.1% of the latter group claimed that

it was likely that they would complete advanced work beyond the H.A.

level (Table 11.30). The percentage difference is 15.7 while the

difference in Consistency A is 24.5%.

Citi
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Occupational Etpectations and Aspirations:

When_the relationships between consistency and occupational

expectations and aspirations are examined a definite pattern emerges.

Consistents are more likely than inconsistents to plan on and aspire

to higher level occupations (Table 11.31 and Table 11.32). While

34.2% of consistents aspire to fill highest prestige level occupations

only 23.3% of inconsistents do. Furthermore, while 27.6% Of con -

sistents expect to obtain highest level prestige jobs only 15.7% of

I

inconsistents expect or
.

plan on obtaininesuch future jobs. Again

we may note that the percentage difference in Consistency.A is

.

-...-

higher C17.5%1 than that found in the present analysis (11.9%).
e.

Summary and Con4usions:

Our thesis,. as stated at the beginning of this chapter, is

that consistents and inconsistents vary substantially on factors

associated with their demographic and social background and factors

that relate to educational and.vocational choices. We suggest that

this thesis is largely supported by the analysis reported in the

previous two sections. Whether consistencyis operationally defined

in terms of the fit between intentions and behaviour or the con-

tinuity between intentions stated at two 'different points in time

consistents and inconsistents vary markedly on many of the factors
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introducedlin'this analysis.

Adolescents who act in accord with originally stated intentions

or fail to modify their plans over time are more likely than incoar-

sistents (that is, adolescents Who alter their plans) to:

(1) Come from urban areas of Ontario; 1,21 be in. smaller families.

where they are positioned at the low end of the ordinal structure;

(3) have more prestigiou s socio-economic origins; (4) receive greater

parental encouragement to continue higher studies; (5 achieve

higher grade point average and possess more faVourable self-evaluations

concerning their abilities and (6) possess greater expectations and

aspirations concerning their future occupational roles,
.'. &

.

This summary provides information for developing a profile-of

the differences between consistents, What,it fal41 to do is
*
offer 4

the reader some idea concerning which factors most strongly discriminate
.

-
.

between consistents and inconsistents. To accomplishthis task

3
discriminant function analysis_is employed. 5

" Discriminant analysis
.

\-.....--

kabLes one to find out whether there is a compound score of.the

Y" .

variables that differentiates optimally between the subgroups, to
- .../

specify this compound score, and to find out howfar it can be used

to decide which su bgroup an individual, probably belongs to."6 Our

5
''or a lucid discussion of discriminant function analysis see Van de

Geer, Introduction to Multivariate Analysis for the Social. Sciences,
W. H. Freeman and Company, 1971, pages 243-272.

6
Ibid., page 243.'
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present interest in diicriminant analysis focuses on its ability to

indicate,,for a number of subgroups, the relative power of discrimination

of factors or variables employed in the analysie.

.

Our objective involves the identification of the relative dis-

criminatory
11

crindnatory power of the variables employed in developing a profile

of consistents and inconsistents. We know that the perceived agility I
to'graduate from university, grades, parental encouragement, etc.,

help in differentiating consistents and inconsistents. What we still

need to know is the rank order of importance of these factors or

variables.

DisCriminant analysis is applied to our dual definitionof
I/

consistency, that is, consistency between intentions and present

behaviour (Plans for 1073) and consistency between intentions stated 1/

at two stages in time (Plans for 1070.,
,

I
The analysis is-further divided into two sections. The first

.section offers a rank order in importance'of,only objective disdriminatory

variables. The second section offers a rank order in importance of

both objective and sub ective,wariables.7 Subjective variables refer
'.

to factors measured_in,terms of the perception or evalUation of

respondents. For example, Grade 12 students were asked to indicate

the degree of encouragement received from parents. Their assessment I
was, by definition, a subjective evaluation. On the other hand, sex,

The variables used in the discriminant analysis are all standardized;
standardization is necessary in order to achieve comparability between.
distributions.
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:family size and strata are objective variables in that they characterie

the environment of respondents and do not.incorporate a, subjective

element.
8
'

The rank order in importance of objective discriminants in our

analysis of'conaistency is substantially differentefor plans 1973

and plans 1974 (Table 11.33). When consistency is measured in terms .

of the continuity between intentions for Fall 1973 and actual activities

in the Fall of 1973, 'grades appear to be the most powerful variable.

aidiscriminating.between consistents and incdnaistents. The occupational

prestige of father is second in importance while family size is third

in importance. These variables are then followed by strata and sex

in that order. When we turn to the consistency analysis for'plans

1974, the rank ordering of discriminatory variables changes. We still

find that- grades are the most powerful discriminant. This is
o

followed by strata, sex, occupational prestige of father and family

size in decreasing rank of importance.

.

When subjective variables are added to the discriminant

analysis the rank Vander among_the vlables alter substantially; this

apiiies both to the consistency for.plans in 1,973 and plans in 1974

(Table 11.34): It consistency, defined as the continuity between

8
These'variables are qaubjectiven,only insofar asthey may result
from the perceptions of reepondents.. However, they unfortunately
lack an evaluatory component.
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intentions and activities. is consideied, the perceived abilityto

graduate from university ranks first in its capacity to discriminate

between consistency and inconsistents. Then, in decreasing order of

'importance are: grades,'parental encouragement, occupational

aspirations, family size, sex, occupational prestige af father, strata,

and present abilities index. If consistency, defined as the continuity

between intentions stateeat two stages is considered, present abilities

index ranks foremost in its ability to distinguish ctnsistents and

>inconsistents. *Then, in.decreasing order of importance are:. occupational

aspirations, sex, parental encouragement, grades, strata, occUpational

prestige of father; ability to graduate from university.
I/1

Several important points are raised by the preceding analysis.

First, the discriminatory ability of any one variable depends on the

definitiN, of consistency% The extreme illustration of this point

involves the present abilities index. While it ranks last in the

consistency analys s for plan in 1973 it clearly ranks first when

consistency in p ans for 1974 is considered. Second, subjective

variables are generally more powerful than objective variables in

\i'l
discriminating betWeen consistents and inconsistents. Whe the 'bola,

five discriminatory variables are considered (in both the consistency

analysis' for 1973 and 1974) three of the five variables are subjective.

Third, when the top five discridinating variaiits are considered (in both

f') 41.

te

1
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the donsistenpy analysis for 1973 and 1974) three variables common

. to both analysis can be identified as strong discriminators. They are

grades, occupational aspirations and parental encouragement. Whether

consistency is defined as e4fit between intentions and behaviours or

intentions at two points of time, variations in academic performance,

occupatibna1 aspiratiOns and parental encouragement to continue

education 1)eyond high school appear to strongly differentiate

between consistents and inconsistents."

We suggest that variations in the rank ordering among variables

employed to discriminate between consistents and inconsistent relate

to the nature of the choice that adolescentd must make. If an

adolescent must choose between entering Grade 13, a C.A.A.T. or

obtaining a job but then changes his mind the factors influencing

. this change may differ from the situation where an adolescent must

make a long term decision between.university, a C.A.A.T. or entering

the labour force and then subsequently alters his decision., While

grades may be quite important in both situations, socio-economic

status may be crucial in deciding whether ari adolescent enters

Grade 13. Its significance is reduced once t he adolescent enters

Grade 13. Other factOrs then take an additional importance in making

long-term decisions (e.g:1'whether to enter university) and also

affects a change in these decisions.

(6.
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Table II.1: Consistency and Degree of Urbanization:
Plans for Fall 1973

Consistent

Degree of Urbanization.

Urban -1.

1--

Rural

24.6 21.5 23.6 30.3
67512.5

72.4

I- I' 4 f 4.

25679.1
Inconsistent 16.6 22.7 23.9 36.9

27.6

. t
20837.6 20361.8 22051.4 1

4.

29940.8 4 93191.6
22.4 21.8 23.7 32.1 100.0

Table 11.2: Consistency and Sex: Plans for Fall 1973

Consistent

Sex

Male Female

1
1

47.8 52.2
67471.

72.5

Inconsistent 53.2 46.8 25559.9
27.5 0

45865.3 47166.2 93031.5
49.3 50.7 100.0
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Consistent!

Inconsistent

Table 11.3: Consistency and Number of Children in the Family:
Plans for Fall 1973

One

4:0

3.7

3624.2

.

Two

18680.2
20:2

1

Number of Children in E'amily

Three

28.7

21.8

24845.4
26.8

Four

18.4

.19.3 12.8

T

Five

11.8 .

17k85.5 11201.6
.18.6 12.1

4.

T T

Six or
more

T T ,
i

17057.7 1 92694.6
18.4 1

, 100.0

15.9

25.0

67265.2
72.6

25429.4
27.4



Consistent

Inconsistent

Table Consistency and Bix/th Rank: Plans for Fall 1973

First
born

35.3.

*le

Birth rank

'Second

30.2
. *

30.9 27.0
1

31685.1 27288.9I

34.1 29.3

61

-T

Third

20.r

18.2

,t 18191.0
19.6

. ;

-t-

I-

Fourth and
later bprn

14.4

23.9

15831.0
'17.0

A*.

67356.7
72.4

I-

25639.3
,27.6

1.
t
1

1 92996.0
1 100.0

.

.4

00.4

/ D...
*"".".".......

rr .1 Oa Ire est moo se r ra as. la los as.
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,., Tablet 11.5: CoiisistenCy and Father's Education:

Father's riincation

Flans for Fall '1973

Consistent,.

F-

-Inconsistent

.rt

tipme..

e/emeptary

'*.

11.5

15.3

10060%6
12.0 (

4

1''18.6

Completed
elementary

16.6 A-

23.9

15559:4

Sbme
secondary

4-:,
\

24.8

L.

. 26.5 ,,
L.

2120,5.8 . tr5557.4
25.3

Completed.

secondary

18.6 .

18.5

, 18.5

$

!Some 'University

and completed
higher degree

4 -4

28.:5

17.9

i.

211+81+.7
25.6

I

61169.1
72.9

22698.8
27.1

83867.9
100.0

tit
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Table 11.7: Consistency
_A.

Consstency and Encouragement by' Mother: Plans"Plans" for Fall 1973

i Encouraged
very much'

T -

Consistent

S

45.9 20.4
T -;

4- + '4.

Inconsistent 38.1 18.5

1

1

+
1

.1.

I

38266./ 1.7278.5
1

1

44'.0 19:9
''411

'Z

Encouragement by mother

15.3

17.1

.

13728.7
15:8

4

4

4

4

.

.1.

15.5

19;1

14323.2
16.5

I

4

4

-4

Discouraged
very much

2.9

..6.7

31408.8

3.9

-4-

.

63776.&
73.3

23228.6
26.7

4 87005.14

100.0,

4



Table 11.8: Consistency and Encouragement by Father: Plans for 1973

Encouraged
very much

-1 -1

Consistent 48.0 19.1

4

Inconsistent 35.9 18.8
Vat

37307.7 15839.3
44.8 1), .:.9.0 .

11.

+

+

lh

Encouragement by father

13.0

. 15.3

-

11364.9
13.61

a

16.2

21.4

14691.0
17.6

Discouraged

very much

F

3.7

F

8.5

I-

4154.9
5.0

F

F

C

61160.3
7344

22197.5

26.6

83357.8
100.0

1
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Consistent

Inconsistent

Table 11.9: Consistency and Encouragement by Teachers: Flans for Fall 73

Encouraged
very muC46

11.11:1

4'213.6

26.5

24.5

20.2

1- 1
1 1

1 20250.1
4.

1

1 16888,14

28.0 23.4

E6couragement by teachers

19.8

19.5

14246.0

19.7

21.3

217

25.0

-r--

16150.1

2.3

-r

Discouraged
very much

5.7

8.8

4757.1
6.6

52630.0
72.8

19661.7
27.2

72291.7
100.0



Table II.10: Consistency and Averages in Grade 11: Plans flf
Pall 18p73

Cons,stent

Inconsistent

,1

I 80+

11.8

t

2.3

I 8399.5

9.2

4

N

70-70

37.5

24.4

30972.0

33.9

4

4

4

Averages in Grade 11

J-

-1-

66364.7
72.7

24930.9
27.3

91295.6
100.0

I

60-69

42.1

56.1

41947.4

45.9

4

-1-

J-

59 and less

8.6

17.2

9976.7
10,9

76

os ow we so ow' ar w ow - ow ow
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Consistent

Table 11.11: Consistency and School Ability Compared to Classmates:
Plans for Fall 1973

InConsistent

School ability compared to classmates

Above i
1 Below 1

average s
1

1 Average 1 average
s

f 4. 4
I

I

48.1

31.5.

46.8

60.1

f.--r
4. . + +

40450.4
i

1 46909.5
1

43.5 50.5

'76

67341.7
72.5'

t 25580.58.5
I 27.5

4
1

5562.3
6.0

92922.2
100.0



--ConSistent

Inconsistent,

Table 11.12: Consistency and Opinion of Own Work: Plans for Fall 1973

Opinion of own work

1

1

1

tI

4

Above
average

4

Average

4

Below
average

67244.1
55.1 38.9 , 6.0 72.5

1.

40.9 49.4 9.7
25451.3

27.5

4-
1 47447.6 38753.9 6493.9 92695.4

51.2 41.8 7.0 100.0

so as am as S. us as es as us as es me IMO 111111
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Table 11.13: Consistency and Ability to Graduate from
University:' Plans for Fall 1973

Consistent

Ability to graduate from university

Yes

)41.8

61.8

Not sure

19.0
/

35.4

21665.5
23.5

.No

7

11.7.

22.8

13602,8
' 14.7 1

66923.7
72.6

25317.0
27.4

92240.7
1001..0

Inconsistent

-r

,L56972.4

Table 11.14: Consistency and Likeliness of Advanced
Study: Plans for Fall 1973

Likeliness of advanced study

Consistent

Inconcistelit

Likely

4

41.5

17.0

32088.9
/ 34.8

Not sure

27.0

25.6

24555.8
26.6

I

Unlikely].

31.5

57.4

."!

'35597.7
38.6

66957.5
72.6

25284.9
27.4

192242.4

100.0
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Table 11.18: Consistency and Sex: Plans After Graduation

Sex

V
Male

4

Consistent. 45.8

r
4

Inconsistent 53.6

4

45865.3
49.3

4.4

tin

Female
4

54.2

6

46.4

47166.2
50.7

51200.8

55.0

41836..7
'.4510

' 93031.5
100.0
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Table 11.27: Consistency and School Ability Compared' to Classmates:.
.Plans After Graduation

Consistent

t)
.....1

%

1

,- ..{.

. 1. A

a Inconsistent t35.7 56.6
. , 1

.....

t . 0,,.....1....... ..

I

4

School ability compared to classmates.

Ab6ve
average I Average:

Belw

r ..

49.9 4515 4.6

4 ../
ma an
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t,

{ I
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Table 11.29: Consistency and Ability to 'Graduate from University):

Plans after Graduation

'tnconSistept

O

Ability'to graduate from university
, -

Yes

66.9

55.4

Not.Surg

, .

'56972.4 . 21665.5
61.8 23.5

19.6

1

vo

r-

4

1/

100

*,

"t

4

13.5 5g799.1

55.1

, .

11;1441.6

44.9

r

22240:7
14.7
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Table:1I.30: Consistency and Likeliness of Advanced Study:
Plans After Graduation-

)
I

Consistent

-

I

4

Likely

41.8

Inconsistent 26.1
.. . r.

. ,

r 1.

32088:9
34..8

t

Likelinegi'of advanced stay

.

\'t

...4..

50912.3

55.2
a

41330.1
44.8

92tO.110,

,

%

hot Sure-,

4.

24%8

.....

,......,

28.8

24555..8.

26,6

....4
,.

.. .4...

,

t "Unlikely

333
.

45.1

t

t
t 35597.7

38.6
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Table 11.33: .RallOrder in Importance of Objective
Discriminants in Consistency Anal sis
for Plans 1973'and Plans 1

t

Pints fnr 1973. s(j1c1 .ist nn

A

S
0 Variable F Value

1
Ra Order of Importance

A

4

Grades .

.0Ccupational prestige

of father

flamiliy size

'Strata

Sex

41467.3

.M006.4

5998.5

459.0

237

J

. 1.

3

it

5..

4 .

Plans. -for Consistency

Variable. g F Value Rank Order of
. OR.

Grades 20608.8

Occupational prestige

of father 1576.9

Family size 761.3

Strata 4659.8'

Sex 3184.0
1

oitance

1

2

1,,

e

The'size of.Ihe F value is directly proportional to the discriminatory
power 'of the variable; orill.y variables whose F values are significant.

at the 0.01 level are included in the rank ordering of variables. .

'too"
ct:
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Table I3.34 : Rank Order 'in Importance of Objective and
Subjective Discriminants in Consistency 4

Analysis for plans nEtnd plank 197b.

Plans for 1973: Consistency A

Variable F value' Rank order of importance

Ability to graduate from
university,

. Grades

Parental encouragementb

Occupational aspiratdons

140276.1

114957.9

'7535.6,,

5529.9

1

.2\

Family size :2708.8

-Sex 1283.5 6:

.Occupational prestige.
of father

1012:7 - 7

Strata ti
$. 8

Present abilities indexc '64.6
k, 9

'Plans for 1974: Consistency

of importanceVariab e F value'' Rank order

Ability to graduate from
university 113.9 8

Grades 2271.4
to

5

Arental encouragementb 2945.1 14

Occupational aspiTationd 10521.6 2

Family Sizea .

Sex 4 4794.3 3
. . ,

Occupational
father

Strata

prestige Of

Present abilities

1
The size of the F value is directly pr portional to the discrimLnatbrY

$

power of the variable; only variabled hose F values are significant at
the 0.01 level are included in the ran ordering of liaria*:. \

a. Family size is omitted'froin the rank ordering of variables in that its

F value is not significant at the 0.01,1evel.

Enceuiagement by mother and father are combined to formulate an ind9c of

indexe

2292:9-'
19513.1

sb

parental encouragement.' a 1 .

c Self-evaluation in comparison with clErd ates is a6tbined with evaluation

gne's own work to formulate' present abilities index.
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5 .

5rade 12 Students: Six Months Later

,

All' trade 12 students oestionnair'.- in

1)73 'are preLently involved in a Variety of activjoties including

.

'rade 13, Colleges of Applied Arts an leChndlogY, the labour

mArket, etc:' 'This b fodUs"/Onkhe,similarities,and differenceschapter

' 2, .'g

wtong adolescents :-..-_ .1..-_-.:1I2d- c-11-:)..)-sE, t:-.._,..- -,1:,tions.

The areas we shall

hapter These ar

er arOtidentical to those covered in

.Demographic and family structure

(2) eociceponomic rigin (3) the role of siznificant others

(1), academic ormarthe and' selfevaluation and

'a

N

expectatio an spirations.

mop a hic Characteristics and mil Structure:

,

(5) oc6upatidnei,
0

Ole degree of urbanization is related to the present ac' yities

adolescents'in that whiie,only 26.4% OT;3rade 13 students liv.6 in

rural areas, 41.05 of adolescents now fully employed, 35.5% of poople

1
To simplify.analysis, foUr categories are employed; they are

Grade 13, Jdb, incliades,nursing) and all other
activities."

4f

'I

We also performed analysis of the adbirescents in terns of their

stated intentions for the Fall 1974; gle patterns identified were similar' 111(1,

to those reported in The Critical Juncture and will therefore not be
repeated in this chapter.

a'
.,.

f
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88

/ '

in C.A.AT.s and 36.3% of 'those involved in othei-3 types of activities

116

live in pregpminantly'iural areas-.(Tablie
4,1

The pritsent activities of adolvcents)are also related to their"''

sex males predominate amongGrade 13 students (52.9%) whilleC.A.A.IT.s4

draw disi)roportiOnatelY more females (62,4 %) that males (Table'III.2).

ti We may also observe that the labour market initially attracts a greater

vi

proportion of females (53.6%) than males while an equal prOportion Of

, males and s became involved in other types of activities.

t,
When we turn to a consideration of,family.structure several

observations. can be made. First, adolescents who entered Grade 13

or enrollfd ifi C.-A.A.T.s are less likely to come from large families

than ado lescents who either entered the work force or becme.involved

in some other type of activity (Table 111.3). While only 24.3% of
# .

Grade 13 students ,and 29.3% Of adolescents nl'iri C.A.A.T,s come

fm families where there are five or more chfidrgn

-adglescents presently working and 40.0% of.those en gaged'in other

1. .

aqivities comb from comparably large families.

A second obpervation.is that the greatest proportion of first

/born is located within, our Grade 1/3 subgroup; 37.1% of Grade 13

.

students are 'first horn 'iletheir fatilies (Table 111.4). Adolescents

3
The 'other' caeegory consists of adolescents-now in'part-tithe

stildies,straae.schools, apprentioes4ip programs, etc. '

(

os

I 4,
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who selected other types of activities (e.g., trade school's) are

least likely to be first born 36.7) and adolescents who entered. the

labour force-are intermediate in that 30,6% ere first bdrn:

Spcio-economic Origin:

The.soci"o-economic origins of adolescents who choose to Con-

tinue their studies irj Grade 13 contrasts most sharply with the. origins

,
of adolescents who -decide.pn other alternatives. Whether formal

O

education-6r'occupational prestige of father is employed 4 a measure
.-

-.
....., - . -

r .

of social class, Grade 13 students. are relatively more advantaged than
.,..

..,
,

'...,
..

adolescents wh6 are now working,ilti ftding CIA.A.T.s or.engaged in,.
t.

.

.0ther'attivities. Fully 36.4% of:Grade 13 students have fathei.s who
...,

. i . ,.
. -

haze Obtained either some university, education or have complebkd.e P- /

, .

higher degree. Only.14.1% Of adolescents na, working, 17.4. Of those
4. 4' : *

...
studying in C.A.A.T.s 4uld 20;0%. of ,hoe Who selected other alterj, .g..

.... .-,
. net:Ives could make a similar claim .(Table,11,L5Y.

. - .. .
. .

yhji pattern continues when we consider the cccUpational.pres-
..

4 , . N: Ift
9 .

,
tige of reap. ondepts' fathers. '14hile 27. t.% 'of' trade.1.32 sl,,,, ents have

faihers who hold jobs classified as:either Blishenion0r.):Blishen tw(P.
O. .,,.:..,

,,-

, .,
. . ...e - . .

%
(upper ;riddle claSs),,only.8.7% of aolesochts now KOkirig,,13,6%,_of.

,

those enrolled in 0.A.AT.s and '18.4% who are,now 4ngaged'in other .

. activities stated that them father's hold jobs that could be,classifIed

-
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as upper middle claSS (Table
"."

Role of Significant Others:

. Our results indicate that adolescenti irho continue on to,,, 4 4

Grade 13 or enrol-in C.A.A.T.s receive a significantly greater

amount of encouragement from parents, and teachers alike, to continue

their education beyond hig1 school. This generalization is docu-

mented when the relationship between mother's encouragement and
..

presqnt activities is analyzed. Fully 51.0% of Grade 13students

and 48.9% of adolescents presently in C.A.A.T.s perceive strong rr

encouragement from their mothers while 28.0% of those now working and

38.4% who arinvolved in other activities have similarl perceptions
k 4

(Table 111.7). This pattern is maintained when fgther'sencouragement'
..--

%..
. .. . .

becomes the focus for analysis(Table III.8). While 52.4%nof

Grade 13 students and 49.0%.of thbse adolescents now enrolled'in .

C,A.A.T.s clgim that their fathers encourage them very'much,in

11.*continuing their studies, only 28:9% of those working and 34.9% of

adolescents presently involved in other types of activities expressed

1

he same sentiment.

ThepAttermeontinued when we turn to encouragement by

teachers, but the percentage differences among the subgroups are .

smaller(Table'III.9). /Thus, 30.6% of Grade 13 students and 32:4% of.

1'
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I
respondents who now attend C.A.A.'T.s perceive that teachers are e

..--

. ,

strong source of support. Only 22.6% of adolescents jiow in-the labour
,

,

force and 23.5% =of th9se engaged in alternative.actiyitieS also claim
.

..

that teachers offered the; strong encouragebent to continue their

studies beyond high school.'
;

.

Academic 17;ert3rmance and Self-evaluation:
.

II
. .:. . .

,Grade point average strongly differentiates those adolescents

i

:

a who elected to enter Grace 13 from,adolescenti wholobtined Jobs, II

,

1....
r..

entered C.A.A.T.s Odselected some other alternative activity,

(Table 111.10). While less than 30f0% of these latter groups achieved

a B or'higher average in Grade 11 fully-56.3 of adolescents who'

entered Grade 13 in the 3a1l of 1973.. had obtained B or higher averages
1

n Grade 11'.

Given the large percentage differeAes in grade

betWeen'Grade-13 students' and adolescents wl.p.debtide on alternative 4

activities we would also expect Gxde 13 students to evaluate their

high school.abilitieS and future chances oeSucCess more TaVourably.

This, expectation receives amplesuppOrt when the data on self,

evaluation are analyzed. We findthat Grade 13 students both

evaluate their' school abilit3r.compAred to classmates and opinion of

their own work more favourably than adolescents in Alliother groups
0

4
I
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,(Table 111.11 and Table 111.12). For example, 5 7% of Grade'13.
.

- .. ,
-,. I

students stated that their self-evaluation of sch 1 ability compared ,.

. with classmates Iglabove average; adolescenti who chose other types

.
..

.. ,

of activities come second in that 33.6% also perceive themselves as

above average. While,60.9% of Grade 13 students claimed that their

own' work is above average approximately. 4 in 10 adolescents in 411

other Subgroups expressed equal confidence concerning their school -.

- 'work.

Respondents were also asked to provide us with some notion of

'their ability t5 graduate from unive2Sity and the likelihood of com-.

- 0 v'
'pleting advanced-study." Results indicate, that adolescents who con-

tinued on-to Grade 13 express a substantially greater degree of con-
;

fidence concerning their abilities to graduate from university and;

complete advanced study than adolescWs presently involved in other

activities. For instance, while 81.9% of Grade 13 students believe

they-can griiduape_from university only 34.5% of those now working,

44.9% of adolescents currently enrolled in C.A.A.T.s and 42.1% of

those engaged in other activities voiced similar confidence in

their ability (Table 111.13). Over half of Grade 13 students believe

fi 30,kely that they will complete advanced study beyond the B.A.

level while less than sr quarter of any other subgroup share a com-
4

parable belief (Table 111.14).

I
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, 6..J'Alpational Expectations and Aspirations:' --

We might.expeet that the attributes of Grade

described in preceding sections, would also-result

expectiOns and aspirations for these students.

.r

13 students, as

in higher occupational
\

The findings support

our expeetationin that 4.7% ofiGrade 13 students expressed job as-

pirations of high prestige.(Blishen'one), while fewer than 2 in 1:0

adolescents-Ao are-now working, studying zet C.A.A.T.s or engaged

in other activities desire occupations of comparable prestige

(Tabe Furthermore, fully 36.7 %, of Grade 13 stwIfints expect
,_

to obtain jobs classified as Blishen':one,while only 2.770, of, thoe

presently"working"in full time jobs, D.270'of students enrolled in

C.A,A.T.s and 11. ,of adolescents presently doing other types of

things expect that they will obtain high prestkle"jobs in ,thelquture

(Table 111.16).

Summary and Conclusions: -

Our,finding'Sindicate that adolescents who continued their

education.into.Grade 13-differ from adoleS*cents who eithet entered

the labour'force, enrolled in C.A.A.T.s"or chose'other tylids of

. 4/
activities. Grade 13 students aremore likely to reside in urban

-)az4eas in Ontario add come from smaller families, in which they tend to
, ,

*

.1

be first born. Their socio-economic,oigins place them in more

f
4 .

y.

1

e

,

1

1

1
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advantaged positions than adolescents currently engaged in alternative

. .

activities These same Students receive a greater degree of enoourage-

.

11
,

of objective discriminants as they relat'b boa to present activiti4
c , 3 . , .

, .

II

.

of adolescents and their plans after graduation. Id
)

addition dis-
. ...

went to continue their education beyond high school. This greater

encouragement appe ars warranted in that the grade point averages of

these students are substantially higher than the averages of all other

subgroups. Moreover, Grade 33 students are a good deal more confident
4

that they possess the ability to graduate trOm university ,and they also
ti

express higheroccupatibnal aspirations and expectations than

ti

adolescents presently engaged inother.kinds of activities.
..

. A,
. ,

. . ,

T1 ;onsummary,prOvides.information for developing a protile - .

..

..,that fromdistinguish Grade 13 students om those adolescents who
- ,

....,

elect to enter the job market, C.A.A.T.s etc. What it fails to'do
. ..1

; is offer the reader some notion concerning which factors most strongly

disCriminate among the different subgroups - ,both in terms of present

activities ,f adolescents and their-plans for ,the Fall of 1974. To

accomplish this task, we employ discriminant function analysis once

. -

again. tors analysis- serves to reveal -the rank order in 'importance
.

criminant'analysis employed t9 reveal the.rank order in

importance of both objective and subjective discriminants as they
4

relate both to ptesent activities of adoles-Gents and their planS7

4



-

.4

. - 95 -

.

after graduatAon.
4

11

The most powerful objective discriminant,.whether we consider
,

the present activitiesof adolescents 2r their intentions for,the
t

Fall of 1974, is'xrades (T).ble Aciidemic perfoimance-ip

.Grade 11 appears to provide the strongest objective (factOr in dis-

tinguishing among adolescents who area now either in Grade 13,

C.A.A.T.s or jobs and also acts as the most powerfulobjective

(

factor in differentiating adolescents who plan oh entering university,.

C.A..A.T:s, the work fOrce, etc., after they graduate from high school....
. I

The rank'orddr in importance of 'objective discriminants as they elate
4

to the present. activities of adolescents are:' grades, occupational
.

prestige of father, sex pf respondent, family size and strata., This

rank Order of objectivediscriminants also applIeS to plans for the
'it ,

Fall of ,197,4, except that the rank order of family size and strata
.

.. ,':
.

,

is reversed (strata is fpuith while family size is l'iftn'in imtortanCe).

When subjectivetdiscrAtinants are added 0 the analysii the ,
.

, A

rank ordering among the variables alter substantially. This ,applies
.

both to our analysis df adolescents' present activities and their

plans for the Fall pf 1974(Table If the' present activities

of adolescents are considered, the perceived ability to graduate

11

from university ranks first in its capacity to discriminate among

ii

4

.

1

4
See Chapter Two for, an operational: dfinition of objective and
subjective discriminants.

if

1
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adolescents now in Grade 13,.the labournaarket, C.A.A.T.s-or

alternative activities. 'Then, in descending order of rank order
..- .

importance we find: occupational aspirations, parental epcourage-,

.mentP'grades, occupational prestige of father, sex, family size,

-strata and present abilities index. When we turn to the.future
1

. .

II
plans ofadolescentsor the,Fall of 1974 (e.g., university, C.A.A.T.,

, ..
labour market); the perceived ability to graduate from university once

(

I

again ranks. first in its capacity to discriminate among the'sub-
.

groups. Then, in descending order of importance are: occupational

aspirations, parental encouragement; sex,'grades, strata, occupational

prestige of fatkier, family size,and)present abilities indeX.

Several important points may be established by this type of

analysis. First, subjective discriminants are generally more

powerful tharobjective discriminants in distinguishing among

k subgroups; this is'valid wEethr the prAent activitiesof'adolescdnts

or their .future intentions.are considered. For instance, the three

top discriminating factors in both dialysis are ability to.graduatq.

from university, occupational aspirations, and encourage-
0

ment. All three factors are subjective discriminants.

A.second igpeortantpoint is that the discriminating ability

of variabtles varies with our definition of subgroups. Therpfore the

rank order in importance of discriminants elative to adolescents'



0
4

prSent activities differs frOM the, rank order of discriminants
. 4 ... /

. .

when-,applied to their plans in 1974. The occupational prestige 'ot,
. ...

_
'father is A more power discriminant when the present activities or.

b ') ` ., . 1i r
.i. 0

r ti.
.

o.

adolescents are analyied than when the future intentions of-,-
,

': . ..,

adolescents'are 'considered. The sex and place of residence,of
..

,
fli: -

respondents would appear to be more salient when'ad4escents! plans

1
i

.
.

.
_

. ,

after graduation are discussed than.ln an analysis of present
Jo'

activities.

A comparison of specific subgioups in terms of objesti've
.

. . ?
.

e and subjective discriminants reveals a number of, Slight butanteresting
.1-

.variationi.
5

Tine` three most powerful discriminants for disting4shing
4

'. .- ,

adolescents now in Grade 13 from adolescents clarrently working are: /
. ,

. ,

,'
Ability to graduate from university, occupational aspirationsand

1 AI4 ,
. ,

. .11
parental engouragement. IfAdolescents whO are (presently in the : , t w

,
.

labour Market are ,compared to adolescents now in C.A.A.T.

do
o .

)

oast powerful discriminants,:become: Parental encouragement, 10
4 v

oc tionalaspirations and sex.' : II ,

,
: . «

... : ,
0 ,

When we turn to a comparison of thOse now in Grade 13 with adolescents_

It

, .

enrolled in C.AIA.T.s the three most powerful discriminants are:% Ability to
. .

.graduate from university, grades and sex. We suggest,that these variations relate

s
°

: S' e i
44.1 4 . '

11'.5 .
The table's for these subgroup Comparisons are not,*presenited here
in that there are too many comparisOns. ,

I/ I

/
A c

I

,
' ' i
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.

toithe type of choice madr(by adolescents;, parental encouragement will

. -

influence an adolescent's choice between enrolling in a C.A.A.T'or

t

obtaining a job but becomes relatively less important in influencing a

0

choice bet4ween Gild 13 and a C.A.A4T. Parental encouragement is, to

)a large extent, a common paraeteristic in the latter choice and

therefore not' a powerful discriminant,

A series of equally relevant comparisons can be made when the'

intentj.ons,of adolescents for the'Fall of 197k are considered. The

three most powerful discriminants

who intend enrolling in Udiversiti

for differentiating adolescents

tor C.A.A.T.s are: .Ability to

gradtia4e from university, occupational aspirations and grades. When

adolescents who intend enrolling in universities are 'contrasted with

adolescents who plan on ot;iaining employment the three most

powerful discriminants become: Ability todgraduate from university,

occupational aspirations and, parental encouragement.,

Our finftl Tomparison involves adolescents who iritentio enrol

in C.A.A.T.s and adolescents who plan on entering the labour market.

e

The three most powerful discriminants in this comparison are: Parental'

encouragement,-occupational aspirations and sek. We again suggest

that variations in the 'rank order of importance of Discriminants

relateto the type,of decisions that adolescents must e. For

example, confidence in one's ability to graduate from,uni rsity.

I it)

.
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Will proftbly'be quite

99 -

important in noosing between university and

a job T university and a C,A.A.T. However, a perception of one's'
ti

ability to graduate from university is ,irreleyant for choosing

between a job and enrolling ina C.A.A.T2

41.

r

4

4
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Grade 13

'Table Activity` in Fall 19.73 and flegree of Urbanization
A

1

Urban
4

I

I

.I

26.2 1-
1,

Job

gmo-.

18

.

A

21.6

4.1

I

,

4

Other 14.9 I

1

1
Ir 4

20837.'6

22.4

V

Degree of urblInization

,,

4
23.6

4

(4

2'3.9

I A

18.4 22.4

20.0 22.9

.7:

4

22.9 25.9
_ .

r

-Rural

26.4

4-

41.0. 'r

35.5

4 4-

36.3
t

1r-4 .4

20361.8 1 22051.4 2990619 i

21.9'
''

23.7 32,1
,.

49596.5

1 531.

'22860.5
24.5

r

4358.6.

10.0

11342.1
A 12.2

93157.7
loo!lo
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1

./

Grade 13

Job

a,

CAAT.

Other

101 -

0

4

Table 111.2 Activit Fall 1 and Sei

-1-

-1--

-1-

1

1

1

,`c

' I

46;4

e

9

71"-

-4-

1

49555.6

53.3

22781.1
24.5

1--

9358:6
10.1

1-
411

11302.2

12.2

92997.6
100.0

4
Femaile

I

47.1

53.6

62.4

50.6

-Am-
47132.3

50.7

11

37.16

it

49..4

45865.3

49,5
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Table 111.12: Activity in Fall 1973 and Cihion of (.1wn,Work,

Grade 13

Job

CAAT

Other

OM,

. ^

4

1
r.

L

4.

Above
4pVerage

60.9

"1'1

40.3

41.5

38.8

47447.6
51.2

Is

5 .

Opinion of own, work

Below
average'

L
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165.5

.5. 0

5,8

f

7.3

10.,5

6493.9
7.0

T
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J

i
L

L

I.

Average

32e4 "'
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3872q10
Olt
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53.3

11124.4
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Table 111.13: Activit in Fall 1.73 and Abilii to Graduate from Universit

Ability to graduate from university

Grader 13
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TableIII.14: Activity in Fall 1973 and Likeliness of Advanced Study

Grade 13
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T'able 111.17: Rank Order in Importance of Objective Riscriminants
as they Relate to the Present Activities of Adolescents
and their Intentions for the Fall of 1974.

Variable

Giadets-'

Occupational prestige of
father

Present Activities of Adolescentsa

F Value 1 Rank order of importance

33343.4 1

5760.3 2 2 /-

Sex . .3'

Family size 78.2 4

Strata 2156.7 5

Variable

F

Plans for the fall) 1970

F V al ue1 Rank order of importance

Grades 24392.7

Occupational prestige of
father , 1394114 ... 2

Sex 11681.3

Family size o 1516.5

Strata 4486.9 4

1
The size-of the F value is directly proportional to the discriminatory
power of the variable; only variables whose F values are significant at the 0.01
level are included in the rank ordering of variables.

a
The subgroups employed in this analysis are: Grade 13, adolescents who
are now employed in a _full-time job, adolescents now enrolled in C.K.A.T.s

) (including_nursing) and a subgroup that includes all adolescents who are
currently engaged in other types,of activities.

b
The subgroups employed in this analysis are: adolescents who plan on
obtaining or maintaining i'ull-time employment, adolescents who intend
enrolling in universities,"adolescents who plan on enrolling orrciontinuing
in C.A.A.T.s (including nursing) and adolescents who plan on selecting
some other alternative.

";(>

p



Table 111.18: Rank Order i Importance of Objective and Subjective

Disceiminant as they Relate to tie Present Activities
of Adolescent and their Intentions for the Fall of 1974

Variable

Present Activities of Adolescentsa

F V al ue 1 Rank orde/51 importance

Ability to graduate from university 62392.8 1

Occupational ajpirations 16919.4 2

Parental encouragements 12025.2 3

Grades 4160.0 4

Occupational'prestige of father 2677.2 5

Sex 2303.7 6

Family size i614.7 7

§trata 212.1 8

Present abilities index
d

' 53.4 9

Variable

Plans for the fall of 1974b

F V al ue1 . Rank order in importance,

Ability to graduate from university 46°21.4
J

1

Occupational aspirations, 1856°,9 2

Parental encouragements 9006.6 3

Grades 3859.7 5

OccupatiOnal prestige of father 666.o 7

3 Sex 66724 4

Family size 526.7 8

Strata 1310.4

Present abilities indexd ( 486.6 9

1
The size of the F value is directly proportional to the di4Criminetory power of the
variable; only variables whose F values are significant at the 0.011evel and
included in the rank ordering of variables.

13. The subgroups employed in th s analysis are: Grade 13, adolescents who are not.
employed in a full-time job, ldolescentsow enrolled in C.A.A.T.s (includingnursing)
and a subgroup that includes all adolescents who are currently engaged-Inother types
of activities.

1

b
The subgroups employed in this analysis are:, adolescents who plan on obtaining or
maintaining full-time employment, adolescents who intend enrolling in universities,
adolescents who plan on enrolling or continuing in C.A.A.T.s (including nursing)
and adolescents who plan on selecting some bther alternative.

c
,Encouragement by.mother and father are combined to formulate an index of parental

, encouragement.

,d Self-evaluationein comparison with classmates is combined with evaluation of one's own
work to formilate present abilities,Indu.

..k
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CHAPTER FOUR

4t

Summary andyonclusions

4,

Surmary

Objectives of Follow-up Report:

A folt.ow-up rlephone survey of the same Grade 12 students

that responded to.our que stionnaire Spring 1973 was conducted

in November 197ieo evaluate the predictive utility of an

intentions survey. The objectives of the follow-up survey can be

stated specifically: (1) What are the present activities of4P

these adolescents? (2) To what extent are these adolescents acting

in'accord with their intentions as stated in Spring 1973? (3) What
,

. ( .

factors distinguish adolescents who act in accord with their
,

intentions or act contrary to their intentions? (4) To what extent'

do adolescents in November 1973 dUplicate their responses to the"'

I

question that asks: 'Which one statement best describes what you
. ,

plan to do in theFall of 19742" (.5) What factors distinguish ,

"consistents" and "inconsistents".in'()? .
. "

Source of the Data:

Trained interyiewers of e Sui.vey Research Cehtre at York,
. . .

University placed telephone calls to all
.

respondents to th Spring
.
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survey inJWLmber 1271. Sixteen interviewers were trained to ask a

total of five questions that pertained to present activities and future

educational and vocational intentions. This process was co-ordinated

by a field supervisor employed by the Survey Research Centre. Of the

2555 (previous) Grade 12 students, interviewers were able to reach

and obtain responses from 2156 or 84.0% of the original sample.

Cross-tabulations in this report are based on a weighted sample

of 93,192. This weighted sample approximates the target population

in Fall 1973 and permits the analyst to adjust for errors or

a

deviations from the sample to the population.

11

Changps in Educational and Vocational Plans.:

Several tests for representivity were applied to the phase- 11

two sample. We discovered that the phase-one Sample and phase-two

sample were essentially similar with respect to plans for Fall' 1974

sex, family income and father's occupational prestige. Our con:-

tention that both samples were drawn from the identical target

mulation (that is, Grade 12 students in Ontario) received consider,

able support, therefore we may generalize our,findings (based on

1.

the phase-two sample) to the target population.

-.

knumber of fOts emerge when individual and aggregate chhnges
1/., 9 ad

k* A.;'

(changes that refer. to' epmpari pn of phase-two respondents' intentions

. ., 11
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4 in Spring 1973 with theii- activities inNovember 1973) sire analyzed:

(1) Withifx six months, 22.3% oftphase-two respondents participate In

activities that are different from the plans they voiced in Spring

1973. (2) Adolescents who originally expressed an intention to enter

Grade 13 are the most consistent subgroup in that 91.3% actually did

enter Grade 13. This contrasts with 77.5% of adolescents who

originally. stated a preference for obtaining jobs and actually wound

up in'-the jot market. It is also true that only 70.8% of adolescents

who originally expressed adesire to enrol in C.A.A.T.s (including

nursing schools4-aCtuaily enrolled in the Fall of 19731 (3)' Adolescents

who originall5Nclaime4 they, intended entering Grade 13 appear to be

the most stable or consistent grou4while adolescents who originally

.

'expressed other types of plans are the least stable group. Adolescents

who originally -elaimed a preference for entering.the labour market

'and enrolling in C.A.A.T.s share an intermediate level in our rank

ordering of.consistency between plans and activities. (4) An intentions

survey is a relatively poor of predicting individual behaviours
4

but a relatively good device in forecasting aggregite beha;iiours.

Although nearly a quarter of all individuals in the phase-two survey

altered their decisions there were minimal aggregate differences

with respect to the proportions entering Grade 13 or C.A.A.T.s. For

example., 54.2 %. originally claimed they would continue on to Grade 13.
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.

(5) An analysis of. the reasons offered by adolescents for a change

in their decisions provides a relatively. poor indicator of the

4 motivations amderlying change. Althoush 22.3% did alter their.pians,

only 8 percent offerea-reasons for their change.

A number of facts emerge when .the individual and aggregate

changes (changes that refer to a comparison of phase-two respondents'

intentions for Fall 1974 as expressed Spring and November 1973) are

analyzed: (1) Within sii months 44.7% of phase-two respondenti.had

altered their original. intentions for the F'all of 1974. (2) Ado-

lescents who originally stated a planAo enrol in university com-
e-,=

prise the most consistent subgroup in that 79.6% expressed the iden-

tical plan in:November 1973. Adolescents who originally stated.

they would either obtain a job or enter a C.A.A.T. in Fall 1974 prove

t,o be lesi consistent in that 68.8% of the former and 64.7% of the
, 7

latter subgroups reaffirmed thisintention%in November 1973.

Adolescents with alternative plans are least consiste in that

75.8% changed their minds between Spring and November 1973. (3) Ado-

lescents who originally claimed they plan on entering universities

1

:appear to be the most stable or consistent group while adolescents who

,

originally expressed alternative plans are the most unstable group.

Adolescents who originally stated a preference for entering the job I

'market or enrolling in C.A.A.T.s share an intermediate level in our

O
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rank ordering of contistency between plans for Fall 19 74 as stated in

Spring and November 1973. (,0111 An intentions suryey would appear to,

be a relatively poor means of forecasting idtividual intentions but ,

a relatively gold strategy in predicting aggregate intentions.

Though it that well over'forty percent of individuals

chanfe from

university and C.A.A.T. intentions are Minimal For example, 32.3%

originally stated a preference for enrolling in university in Fall

197
1

November, 34.3% of phase-two respondents again stated

that theplannect on. university enrollment in the Fall'of 1974.

riginally'Stated,plans, the aggregate changes for

(5 ) analysis of the reasons offered by adolescents for a change

in decis ons provides a relatively poor measure of motivations

underlying change. Although 44.7% did change their plans, only 8%

actually offe;ed r easons for this modification in intentions.

Changes in Financial Support:

Adolescents were asked both in the Spring and Noember survey

what sources of support they would employ tofinance the total cost

(i.e.,-tuition, living costl. and other expenses) of the first year of

post-secondary edu8ation. Only adolescents who plan on enrolling

in universities or C.A:A.T.s were asked this question.

For those respondents now in C.A.A.T.s, 48.4% rely on parents
'

st,

1
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1-

for financial support; this' dependence is greater than originally

intended in that 44:7% originally claimed they would depend' on their

parents. Fewer (19.6%1 aptually sought government loans and grants

than had intended to do' so in the Spring of 1973 (22.2 %). It is also

true that fewer respOndents now rely on personal savingsq3.6%) to

finance their first year than they expected last spring (8.8%).

A ProfiIe'of Consistents and Inconsistents:
4

Corisistents and inconsistents were discovered to vary sub-

stantially on factors associated with their demographic and social

background and factors that relate to educational and vocational

choices. Whether consistency is operationally defined in terms of

the fit between intentions stated at two different time,intervals

or the continuity between intentions and behaviours, consistents
.

and inconsistents, differ markedly on many of the factors t

mentiolied above.

Adolescents who actin accord with originally stated

intentions or fail to modify their plans over time are more likely

than inconsistents to: (1) Come from urban areas of Ontario. (2) 1k

in smaller families where they are positioned at the low end of the

ordinal structure (that is, more likely to be first born in the

family). (3) Have more prestigious socio-sconomics'origins.

1
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quite clear$ howeVer, that O.A,A.T.S. do not completely account for the

- 'slack". One posiible explanation is that proportionatelymore students

today are opting for par-time studies ( +4.6%). But it should be emph4ized

that the percentage differences in Tables VII. 'and VII.4 +Ally piovide
4

crude measures of attltude changes; a more complicated form of analysis
0 ,

,

is repAred to valid to and explain these shifts.
.e .
4.

:

` 40 ,

put. analysis Ind cates that within a twb year period'the educational
. .

.

,
-

t , ,

d vocational intentions of Grade 12 students have.altered: A greater

1-
°portion of students tbd are avoiding getting full-iime'dobs, enrolling

,-. ..

i4 un yersities or nursing chcols but a greater'proportion of students are

.

\a

tract d
c

to CLA$A.T.S., part time studies and\iaking time off to work or'
.

\

\
4 r

ttavd b fore enrolling in a post - secondary stitution.

.,P

I

e
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Table VII=I: Percentages, ConAlence Intervals, and Confidence Limits

for Educational /Vocational Plans of Adolescents in' Fall 1973

Educational/Vocational
'.1

Plans:, 1973
Percentages and Confidence

Intervals
Confidence Limits

''

Go to grade 13

.

Get a fdll-time job'

-1-:

Take a year off

1

.

, .

,-

49.5±0403

17.9±0.,951

. '

6.7±0.360

(49.407-49.593)

(16.949.481851)

-16.- -1

(6.34-7.06)

,

Go to C.A:A.T. 11.2±1.482 (9.718-12.682)

Go,to nursing-schoo .

-
.1.-

-
. ,

1.3±0.502
4

-,- .

(0.79871.802)

.

Study part-time t C.A.A.
i .

-1r

k
Go to trade school, etc.

'

a.

- ,

1.5±0.259

1

.

I (1.241-1.759)
i

I*
.

1

1

I

'i
3.84.893 w (2.907-4.693) i

1 V

I
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Table VII.2: Pprcentages, Confidence Intervals, and Confidence Limits
-\

for Eciucatidnal/Vocational Plans of Ad loscetts in. Fall 1974

I

56,

:

Educational/VoCrational

s: 1974:
4

. 1
/

Percentages and Confidence
. ,

.: Intervals
.

'
-. .

.

Confidence Limits

,

Get a full-time job .

. ---,-- &

8.4 ±0.702 (7.69B-9.10
rII

Take a year.off ' . 8.3 ±0.329. (7.971=8.629,

Go

I

o University

1----
,

28.5-4.138
.

,
.,

C'

(28.362-28.638) .

Go C.A.A.T.S. .

i

10;94.693 ,

.t \ I

(1 .207-11.593) I

..

Go t,;.,nursing school
.

2.4-4.318

T

1

L

.082-2.718 --11

66.46C"..''

Study part-tibe .

work full-time

......64444.8"."'".'.

1.44.063
.

_

...2

1

I

.337 1.463, - 1

1

Study'part-time
work pat-time

3.24.325

.1.24.135
,

(2.875-3.525)
1

T-

(1.065-1:.335) i

. . .

Complete grade 13

Continue working . 12.4±1.204

.r

(11.196-13,604)."

Continue post-secondary
education

.-, .

-7.5±1.053 (6.447 - 8.553)

aill4
ot

Cdhtinue in nursing
.

0.74.350

. ,

(0.35-1.65)

4

Continue in,trade school,
. ......,

0.84.008

, ,.:.,.t.

(0.792- 0.808)'

4,

I

I

4

5
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TABLE

'4

127.

Comparisoropf Porter-Blishen Study-and our Survey With

Regard to trade 12 StUdents' Plans for Next Fa.

Porter-Blisheri

Plans for next fall Survey

1.
,(1)

Go to Grade 13, 52.1

Get a full-time job - ''.22f0:

Take a year off 1 '0.0

rAio to C.A.A.T. '11.8

Go,to nursing school 2.7

Study part time at C.A.A.T.

'Go to trade school

Go directly to university.
.

Other
.

.
.

Donrt know

, .
. \Missing observation

I: or iultiple response

e

"---:"t

11

0.0

0.0

1.0

6.0.

3.5

.0:8

'Total 3024

4

Our Percentage

Survey Difference

(2) (3) \

48.7'
_34

18.4 -3.6

' '6.8 +6.8 \

11.2 -0.6.

1.2 -1.5/

+1:5

3.\7 +3.7

1.2! a t .2

3.1 -2.9

3.6

0.5 -0.3

2555

P4.

4

. 6

) V
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.

4

4
128.

4

TABLE ViI.4: Com_iarison of.,Potter-Blisfien Study and our Survey With

Regard to 'Grade 12' Students' Plans After Graduation ..

yrc..0 Sigh- School.
.,

. .P.'1,.
''' 0

Percentage,

N

\ ,
Plane after graduation Porter- tBlishen Survey Our Survey Difference' 14,

1

(1)
.

Get a full -time fob 23.2

Take time off- 0.0
//

tyGo directly to university' 34.01/

1.5.6 :.\
' Go. directly to C.A.AfT.

Co to rwrsing schOol,. 6..6

' Study part-tiMe and work
art-time or full-time 0.0

i .
G to trade school ' 5.& ;

Other 4.4 4.3
le .

1 Don't know 8.9 \
,

Missing observation or ,

0
1.5

m
Multiple response

k

Total 3024.

.

5

A '4

,f

;

(2) ' (3)' '

.. -
;... . ..

.

- .
,20.8 .2.4

.80 . +8.3 ...

1
28.5 , 5.5 ,

18;.4

3.1
+1.8-

-3.5, `,:
, , *1

4.6 +4:6 ;.-

...,:. -

-.0.8 r 5.:0

-0.1
4 .

#

10.6 +1.7

. 4.!'
0.6 :49

2555

..

4. 11.

,

5
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CHAPTER EIGHT
,

S4MheTy and Conclusions

e,

Objectives and methods.
/

Y

,A random and representative'survey of 2951 Grade 12, students in

Ontario was conducted .by the Sni5vsy-ilesearch Centre, York, University, in

..,,.....:41.t '
the Spring of 1973; 97 high schools .were ifiC/gdWidOhs..equling frame

. , .. - - .
,

. ....... ,,.....k..4:.,,,..(4 - r.:. %,:, :,, .

:
and a total of';655 isSuahle questioinsires (87. percent response rate),

,..,

were'collected by trained field interviewers from all schools. These
. ,

ques tionnaixes .we.re..thgA ,cPCIPS14- --gcl4tRA -1144-.PAfte4-."4"1-PCFC11.carA8 ur

permit Oats processing.

. Two generli questions guide the foitigation antimplementatiOn of

this survey. They are: (1) What are the educational and vooatipnalA

'..
.3.

~plats of.grade 12 udents.for the fall of 1974 and` (2) given that .

.

..
ado'e. cents select dif ept educational and.vocation alternatives, what

\ .
'. .

. .

similarities.and/or differences in social origin, resent iences
\
and

r

preparedness characteri4e'different groups of adolescents (e.g. those that

. 16
a''

intend enfo4lin in university, going.to wortw,eth,),,brade'l/ students,

are seltCted fortstudy becagse they are at a critical decision-making

. 0

\ : .:

juncture in their lives; these adolescents must noon decide whether to
". -,.,

. .

remain' in high School, enter the 'about market.or enrol in some form of
.

.
,

'.post -.secondary education.
i..

S.

4/1
0

Ale two genets' questons speCiefied above led to 'a formul-Siimsif e.

nine specific project.o4jectiVeg. Stated in point form they are:

1 I

I

.9
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1. Assess the future educational and vocational plans of 4rada12

' \ students in Ontario.

3:

4.
. . .. '

I . .

Is\ 5.\
\ \

4

Identify the motiva tions

plans. Are

c

,

(reasons) .given for future educational

there 'differences (in reasons) alliohi,adolescents'
4 .

who plan to go to university,

Technology, or work?. 'N\
. .

g College pf Applied Arts and
. .

Identify not.oniY..the expktations of adolescents, but also
*, :

their aspirations for the future."

ii.ssesk,pg. influence, gettgrapt!ital location on adolescents
. A. . -- .4....:.

educationalian&Vocational'intentionit
; . 4

Assess the influence .of demographic factors (e.g, population size,

------' ,

. ;
)

ex) on adolescents' educati:

. A

OnaI\and vocationalintentions.
.

V \
ss the firi ial,means by which elO14cents plan,to'coyer

e A 0

. ,

expenses

k.

'

Id

:

ile at a-poSt-716condaty inatution.

e.g., social background, influence Ofose,4actors

pdre teacher ,.peers that aid. (o'r.hinder) adolescents in

%

making educational and vocatio41 decisions con6erning+their

future.

,

, v ,.

. .
.: r..,

. ---,

8, tsecs ehe perceived :reliability and presence pf information

Sources concerning.postsecondary institutioni.for big'

A

!school students. . ,

, .:.,! , ," , . ,
v

'' ' ., t ii .

'Compare the results of ouk,purvey with thoSe obtained in a:
.

Opmparn, e sdrvey perfcirme0y.;.jarms'I'Orter'and Bernard Blishe4n
r:

in 1971;,this comparison 'nay
providesvAluahlie4

.insighta
A
into

)

sbtfts in attitudei.concerning educational and vocational. intentions.

.1

r' I 1: at .
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Summary of findings:

This section Will present a distillation o; the major findings in

this report Table 8.1 offers the reader a brekkdown of'the educational/

vocational intentions of
,

gracle 12 students for the fall 1974. It should

be noted that the categories in Table 8.1incorporate, in some instances,

the intentionebf grade 12 students for the fall of 1973. Thus'whilb 20.3%

plan on working, in the fall of 974, 12.0% actually plan on worki4 in the

fall of"1973; only 8.3% intend'to-start working in the fall of 1974.

Table 8.1: Educational andotational Plans.of-
.: Grade 12students.in Ontario\for fall, 1974.

.Plans forlall 1974 Percentage distribution

ull-time .jOb

2,' Ta e time..off befofe enrolls gin
sam ,,(6rmof post-secondary ducati

3.' Go to. university

20.3

8.3

28.92
OP

4. Go to college of. applied arts and
technology

5. Go to nursing School

6. Go ,into apprenticeship or go fO,a priV4t
.cchnTercial, business or trade schoo1.4

.,

18.2-

3:1

0.8

7 Study partrtime'and'work either full
,or part= fime.' 4.6

Otbbr 4.2
'9. Donstt know :10.7 s'

10. Not classiUpe 0.6

100.da,

A,
ir AO

I

vf.

I

'AA

4

r
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A

The Role of Significant Others in Educational and Vaational Decision -14akings

An adolescent's decision concerning hiss future career is influenced

by exposure to, a variety of different people.' The type of contact and

encouragement the adolescent rec ves strongly influende this future

plans and ispirations,. Grade 12 students were asked to respond to this

question: "To what extenehave,each of the following people encouraged

or disikuraged you to continue yotir education after high school.'\" We

then asked :; Mt the people mentioned above who\have encouraged oar dis-

couraged you respecting your,Plans for future education, which o4 them

has had the moat impact on your decision concern1 future education_ and

has had the least." These ty es of people wereVincluded in the reaponse

1

categories:,. , family, peers 4nd school agents.
, .

Of the three types of people included,. Gradt studentg most often

. mentioned that their immediate family (mother and father) had the most

t

impact on their decisions concerninOuture education. eers and school

agents (guidance department and teaCIllers) have an almost equal impact on

students. When peers school agents are combined they 'account for less

than 16 percent of total impact while immediate family (mother, father

and siblings) accounts for over/q0'percent of total impact.

Grade 12 students see their 'immediate family as more supportive

in encouraging them to continue their education after high school than

either school agents or peers. In fact almost four out of ten students

claim that peers discourage them from seeking additional education;

)
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gore for school agents is 2 in ten.

Parents are more, likely to prbvide encouragement if their children

intend to enroll in universities, noising sChools, take time
4

off,'or pursuePert-time studies; they more likely to disco

continued education after high, school when their children plan o

a job or are uncertain of their future planp.

age

a getting,

Peers provide the strongest f'rm off encouragement to those students

that plan on lling in nursing scho .,students who inten getting'4
A . ,job, enrollinrin C.A.A.T. or simply on't know their minds are mogt

alctively discourage from continuing their education. a

11

Although school agents are regarded as fairly encouraging by pade

12 students, those that plan on entering \niversities, nursing schools,
. )

part-time studies orake time off percei,e greater encouragenlent on*the

. . ..
part of school agents' n students with other types of intentions,., In .

...

\ ., ':.- ,

fact over three in ten studtns who plan onobtaining jobs or entering trade.

schools Claim.that their teachers discourage them from continuing their

education after high school.

Bducational and vocational plans as they relate to.self-evaluation,
motivations and future aspl.ratiOns.

Grade 12 students were askedcjuestions that measure two aspects

of self-evaluatip, the first.aspect refers to evaluation of self (with
)

respect to peers) on present academic abilities or performance and the
ro

second aspect deals with the adolescent's evaluatibn of academic abilities

with respect to some futuie educational goal (e.g. graduation from a

AP



.

aa.

,

- 134

M t,

university). We found,` with respect to oth'aspects Of 'self-evaluation,

that university -bound students have a more'positive belf=image than students

with other plans. On the other hand, students who plan to either get a

'job or enter trade

self apprai

\

s th

plans.'

schools generally possess tower or le6s,positive academic

,

students with alternative educationalIR! vocational

.1,

Over tw thirds of all grade 12 students believe that their.real.
, .

abilities do not match tfieir actual performance. In other,wOrds, ttieY,

feel, that they couIado'betterdflso desired.; Another interesting and

important findin 'with-lespecttto,
,self- valuation'is that while most

students who pl o1 n lling in-universities think that they could

. / - ,,

gradudte from'ei er a

-

unlyersity-or a C.A.AT., only.slighrly over 4 in

'

. ,

nts who_intend to enroll in a C.A.A.T believe they could graduate
,

,

. I
,

,.'-'

., from a universit
# ..." '4 1

, . .

Students re requested to indicate the personal importance of '

.

a number of reasons in cOntin ing education after high school. Four

.

reasons that rated yew- high importance to most grade -12 Students are:

. .

. .
,,

/ 'to get a satisfying ,job' go be, better, to underttand and apprec

. i
.

,
.

ideas" and 'to get a jobwith a high income,' 'To delay making a job

.

..
.,

. - ,

.

or career choice' and 'toget
,.

married are considered not at ail important

1
,

°..-

.
. reasons for continuing educatfon by. most grade 12 students.

.. .

.,

Grade 12.students Were also asked what they, would like\to do uponi

\
,

- -
,

graduation from high 'school. A high degreeof congruency (between
. .
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aspiratiOns and expectations) exists for these students that intend to

go to university, nursing schools, trade schools, or, to -take time off

before enrolling in some form of post-secondary education. Congruency

between aspirations and expectations is significantly lower for those

'
students who plan to get a job, enroll in a C.A:A.T. or study part-time.

.

. This analysis raises an intriguing question: What dif erentiates adolescents
= .

whose aspirations and 6ture plans are similar from,ad lescents whose

aspirations and future plans are dissimilar?

An., examination, of the occupational aspirations f students revealed

that students planning on attending university have th highest occupational
. .

aspirations (e.g. profearions). Students that plan to get a job, enter
,

^ nursing schools or study part -time possess occupational aspirations that

.1

, ate"ielatively lower than those of students alternative'educational
.

.., , .

and vocationalvocational plans.
.

p

The Relaeionship of Academic Performate and.4

. ' ..Edut onal and"Vocational Plans
:.;

P

tudes to B;11,ture

... *

* ot 4,

Academic achievement clearly relates' tOThe educational and vocation-1
t s

I. \al lane of grade 12 stud nts, "Whether grade point averages in grade 11

t, .

or xpected grades in gr de12 are employed, the trend is quite similar.
.

Students who intend to go to university obtain the highest average grades
1

relative to any other.group; Thus, while over 6 in ten students who plan
,) I

on universit achieve average of B and\better only slightly more than 3
.

.
. . ,

in ten students who intend enrolling in C.A.A.T.S.sfare as well.. Students

V.
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who plan on getting jobs or entering trade schools achieve lower ,academic

averages than students with other'educatio4a1 and vocational plans,

Most grade 12 students look favorably at their] gh school experiences.

Over 8 in 10 studentsjexpress the feels g that their high school experiences

prove helpf4 in p eparing fqr the future. Student wlo plan on going to

university are mostllikely to consi

\for the future and .students who.,plan,on t

er high school

ng time

their future plus are least likely.I,

helpful in

I °

off or are un

\

'

Why high school stud 'Its do not $o or colle s of

a lied arts and tec ole .

v "

ree groups re examined-1 order t9 iden ify their reasons for\
Aw

1

not uing educat on after high school g iduation. The t4rde groups

_cons s of students:
.

whso plan On entering t laYour market, take time

I 1

4',.

of! r A year or two before enrolling in pip secondary education and

the "don'4noWs.". . ,

.

Three factors thatare most fitquently stressed hl important

i

411

reasons for, not going to eithtr C.A,A.T. or university are: Wanting'

.

.

. .
. .

..

reparing

ure of

get a job as so,* as possibl students often finding schoolwork boring
1

land uninteresting and students Intending to take further training but not

at. C.A.A.T.o 'University. P rental.discouriagement, wanting to marry

as soon as p ssible, and the. fact.iha't lit'is expensive and not worth

the expense' are reasons 6115rst &mut consider not at all imkortant in

\

deciding against a university or C.A.A.T. '

11 t

'
1



Ale

* c.
'Students planning on getting a job are mostilikely to consider

sibLe' as very importann'while those

-137-

'wanting to get a Jab as soon as p

that intend taking time o f'are lea

reason for not going to a \niversit

less liked to view schoolw rk as b

j b or t os who are unsure of thei
,

ter job,market hie mo e likel

'els&herel as an import nt reaso

t an either those planning

Although some form .o

t like4to see this as a very important

or\.A.
I

ing, than

futu\re pla s. Students who plani to
\, 1

_

to emphasize the import nce of 'traint-
J

I
.

for.rtot going tb a univysity or C.A1'. .

o take' ime off or the "don't knows."
\

1

post --s cand ry education is not an immed ate

.
1

cobs, taking time off orsimply It

. The latter

hose who plan

is
also

on getting a
,

goal for students who intend gettin

,

know, 4 in tenof these grade 12 do len on cont uing their education within

the next five years..
4

Grade 12 students who intend :oin
a ied ar s and technolo

,

I '

iversities or Icolle

While a majority, of students o plan on en oiling in a C.A..A.T.

will do so because they prefer the kind of pragra eyialeble, studs is

who intend going to university primarily do so because they belie

university education is required for the type of job they desir

1tStudents planning on going to either a C.A.A.T. Or unive ty tier

asked to c ider a v riety of different information sources'concenin g
..k

universiti s and C.A.A.T.S. ancrtnen evaluate these sources in terms o

accuracy or inaccuracy: dour information sources that are more oXen
, ' -

a

4
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perceived as accurate are the hi :h school idance department, university

and C.A.A.T.

school teachers:

'lenders, friends at universities and C.A,A,T.S., and 'lig
hlr

Four informatIon sources that are' more frequently, per-

\
celyed as iniiccurinaccurate are:. faculty at university and /or C.A.A.T.S., relati

other than.parent

andsisters and/o

Few distin

students" in terms

'friends at unive

and/or brothers'.

es

, university and C.A.A.T. representatives to high sohpol,
\

brothers of grade 12 students.

Lions exist between university and C.A.A.T. - bound ::

0
of the'aforementioned information sources except fo

. .
.

.

sity or C.A.A.T.', 'high school teachers' "and ' sisters

A greater proportion of studentswho intend goin ,to

university accept the authority of Sriends, high school teachers and sisters,

and/pr7brothers than do students who Plan on enrolling in C.A.A,T.S.

'While 4 in ten students decide pnruniirersity or C.A.A.T. by the
/

/ time they reach grades ll'or 12, fully 5 initen students who plan on g
I -

.to a universityLarrive at their,decision toio by grade 8 and less th

1,

ts1Who intend going to C.A.A.t: decide by grade 8. The efore

nti a university 'education make up their minds a a much

.1
earlier a thaiil do students who decide on spins to a'C.A.A.T.

fiver 8 in t n studenis plan to do their studies in Ontario but

less' than a third
1

sity or C.A.A.T.

will bye at home w

intend on living at

11 maintain home residence while,enrolled:at a univer-
.

ever, more than 4 in 10 students of the latter group

ile less than 3 in 10 students who plan on university

home.

\
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\

Although university bound students dbcideon this form of education,.

at a earlier date than C. A.T. goers, a greate proportion of the latter

group (over ,7 in 10 student) have a definite idea of ,their majoi,area

of study in university than do university- 'bound students (6 h 10-students),

Whedit comes to fine cial suppor4 itor the first.year,of study at

a university or C.A.A.T., Over\ in ten tudents s

I
on pa ents or inheritances; over 3 in 10 intend to support themselves

''

tate that they will rely

throw savings from.summer work or personal savings. Student, e who plan

.,
on ent ring university appear More heavily reliant on pafbnts while students

ho intend to go to a C.A.A.T. will depend more heavily (than university

. goers) on personal savings and income from summer work. HowevAr both

groups of Students are equally certain that 'they will be able to finance

their first year (over 8 in 10 students are cerLin,or.this).

Chanjes in
I

Educational and V1 attion4. Intentions

, Re4lts obtained in a survey f high school students in 1971

(conducted by James Porter a d Bernard Blishen) were compared witl results
.

' V
in the present survey. Two )major comparisons were made: (1) h comparison

/of the\educational and vocational Intentions Of Grade 12 students for the

/very ne*tfall (2j a comparison _of the educational and'vocational.iptentions

,of Grade'12 students one year later.
t

As was emphasized in Chapter seven,

/4

thisd comparisons must be interpreted cautiously because the..two studies . ,

employed different respo \se categories.

.11

I

9

s
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The data indicate that there have been attitudinal shifts in

eaucatiOtial and vocational intentionslifram 1971 to 1973. Fewer grade,

12 students today are'plant'ing on complqing grade 13 than in 1071 and

ftWer students are planning on getting a full-time job than in 19,71.

greitter proportibn of today's'atudents plan on being l'stop-outs' and
. -. j.

.

proporttnnateli, more students today are attracted to part-time studies and 4

, a
trade schools than in 1971. Ain

. .. 7 .,

When we turn to plans after high school graduation, it appears the

, trend away from Obtaining fulli-time jobs is maintained. 'The 'attractive-

.F.

ness of'nursing schools has also decreased from 1971 in that nearly 4.pbr-
.

. - , .

. Illt * .

cent fewer, women are now choosing this vocational alternative.

, .

While the trend to take time off or 'stop-out' is maintained, grade
i

1..
.- ._

]2 students today seem less inclined to choose university as ari option

thanthsy.didin 1971. Althotigh agreater proportion of students toddy

*: (
are'choosing C.A.A.T.S., this expl ns only half.of the declint (in

,' q' , ,

intent/ons) in universit ents. 10 was suggested
. . 1

an
. .ii

may be
/
explained by increased interest on tir part of

__..-t

:.
.

in Part7time studies.
;, . e

that the "slack"

grade 12 students

). .

In summary, our analysis toughly indicates that,within a two year.

period the educational and vocational intentiOns'of Grade 12 students:

have altered. A greater proportion of students today are avoiding full-
*

time jobs, universities and nursing schools and greater proportion are

presently attracted to C.A.A.T.S.., part-time studies, and taking time off

to work:or travel before enrolling in some form of post - secondary educati

Ll

,
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At a concluding note to this.report of grade 12 students in Ontario,

we would like to offer a "profile" or typology of students. A profile

or* typology is a crude method Of rapidly identifying thesimilarides and

differences among 'elements in a heterOgeneous population. In developing

this profile we selected six.variables;,these variables are individually

discussed in the preceeding chapters. They are: (1) Sex of respondent;

(2) the occupational prestige level of'father's present job (Blishen);

(3) Stratum,in which respondent resides; Strata are roughly equivalent to

... .the degree of urbanization oflan area where stratum one is urban and

stratum four is rural; (01)erCeived ability of student to graduate

from a university;"(5) grades obtained by students in grade 11; (6) the

li/prestige (Blishen)of studentstipPational ,aspirations (i.e. t esooial
a

.

prestige of the jobthat an adolescent desires ti obtain in the future):

.

Our profile or typOldgy is presented in Table 8.2. The labels in

each table cell refertoacomparison ot,the percentage of, students of

a particular group (e.g. get g job) with the marginal frequency for a

,;* particular variable (e.g: sex),
°.

Table,8.2 would seem to indicate thatI those Students who plan on
, .

going to university. differs Markedly from all other gi6up"i of stuAnfsi

They 'tend to be male, rank high on social classwbackgroupa,. came- front.

Urban areas, believe54they have the ability to graduate from university

(and have t grades to back up this claim) and possess higher occupational

61
aspirations than student's with other kinds of plans. Students who

4i#

1



Zs
1

- 142 -

intend to go to a O.A.A.T. contrast sharply on all the aforementioned

characteristics. They tend -more to be female, come from less prestigious

backgrounds, possess fewer illusions concerning either their ability to

graduate from university or obtain very prestigious jobs. grade-

point averages also tend to be lower than thode of university-bound students.

Students planning taking time off before enrolling in some form
,

of pest- secondary education appear to most closely resemble university-

VOUnd.stddents. They differ most sharply with respect to academic perform-

ance in that their grade average in grade Iris much lower than the grade'.

averages of university-oriented students. It is also true that their convic-

tion concerning graduation from university is not merely as strong and.

their occupational aspiration's are not quite as high.

Student planning on entering trade scho ols, etc.' appear to contrast

quite sharply on a number of variables from all other groups,. They_are

predominantly male; over half comesfromirural,areas,none believe that

they have the ability to definitely graduate ftom university; their grade' --

.

point averages are low (only student who plan on getting jobs have slight-

ly lower.-averages) and their job aspi ations are extremely low.

Our examination of the'pkifiles of
1

firalk 12 students'lends suppoit

to our premise as stated in the introduction to this report. The educa-

tional and vocational plans of adolescents lire not basdd upon arbitrary

decisions, They depend; to a large extent, on the adolescents' social
.

C . -

origin, his present experience (e.q..grade point average, strata) and

4

.
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..e .

A .

0

'
his preparedness with respect to the future,- Information concerning the

.

Context or mote specifically, the cOhtexts, in which adolescents coin-
.

sciously or unconsciously make choices, that shape their future is constantly

required to meet the demands of a changing society.

.1

,

$ ,

.

A

. 6

A

/

.1

4

4°
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SAMPLE DESIGN

Population,-

The purpose of this survey was to obtain a representative sample

of 1972-73 Grade 12 students in Ontario-and monitor their academic attitudes

and aspirations' by means of a self administered, confidential,questionnaire.

The questionnaire consisted of mostly closed-end items and took on the

average a half hour to complete. The self administration was conducted in

groups of selected students at the selected schools. The complete process

was supervised by a field interviewer employed and trained by the Survey

Research'Centre, York Univeriity.
.d

Me first important distinction that must be made about surveys is

that the surveyed population should ideally be identical to the target

population, in this case, the 1972-73 Grade.12 students in.Ontario. In'

practice, seldom do the two populati 1ns overlap completely. The reason for

this was that the target population element, the Grade 12.student, was not

defined in a clear, unambiguous., uniform way. This uncertainty was of course

transmitted tothe selection of the sample.
.

A definition shared by many schools stated that eligible Grade 12

students ,were those taking, enough course credits in 1972-73 academic year

to have the poksibilcity of matriculating atyearld.. It was felt that

this definition was'tob narrow in that rt may not,have included into the

f

survey population those students who Were not taking enough course credits

to matriculate and yet for all intents and purposes were Grade 12 students

%i.e. most of the course load consisted'af Grade 12 level subjects. This
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.

type of error deflates the surve4 population relation totfie target

population. Conversely the surVey 'population may have included students

who were effectively Grade 13 .students and yet were carrying a few Grade 12

subjects necessary for their Grade 122matriculation (some of:the students

in the latter group may have been included in the sample in the ineligible

component of non-response). This type of error inflates the survey Opulation. .

Both types. of error introduce bias into the sample:

Clearly the problem of definition is a serious one and is the direct

result of the relaxation and broadening of the curriculum structure in the

high schools. Formerly the natural time unit of study was an-academic year.

Hence it could be distinguished fairly simply whether a student was in Grade

12 and taking Grade 13 subjects, or in Grade 13 and taking Grade 12 subjects.

Presently the importance of the year as the natural unit is being de-emphasized,

. .

and. added emphasis is placed on each studedt's unique rate of scholastic deve-
.

lopment. In effect the natural unit is now being officially recognized as the

student. This change in policy offers the studentgreat'er flexibility in

chdosing a course of,study by providing (a) a much pider spectrum of subjects'

and (b) a credit system whereby eech student may plan a course of studythat

is suited specifically to his/her needs and potential at the

0ne.iMportant quantitative result obtained from the survey relates to

the total number of students in the survey population. It was assumed that

.

betWeen 1971-72 and 197273 school years the total Grade 12 population n

c,

Ontario would grow by 3.2%. In fact the population total of the sampled

sehools (97 in 'total) was 13% below the total of the same schools in 1971-72.

on the bdSis of the Secondary and Private School Enrolment Reports published.yearly
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by the Ministry of Education, and 5%.below the preliminary enrolment datd

based on the 1972-73 Principals' Reports. In terms of the projected 1972-73

fl. ...-- .. ,

1 i ..

enrolment the totals were respectively 16.2% and 8.2% smaller. Since the

sample,of selected school's repftsented a predominance of large schools over
. /

small schools a better_estimate of 197243 total enrolment was obtained by

calculating the estimate based on the unitrcTi\e',16i; (approximately

equal groups of students) of the sample. The estimated population 'total

within one standard deviation, was 96,582 ± 2566 students, a decrease of

11% 1 2.3% below the.1971-72 value.

There are two decrements to account for., 'First there was the

general decrease of the total 1972-73 Grade 12 population (three different

estimates ranging from 13% to 5%) and secondly, the estimates of the popu-

lation total froM the enrolment lists of the selected schools were approximately

.8% and 6% smaller than the figure obtained from the 1972-73.Principals' Reports.

Assuming that the criteria for defining a Grade 12 student remained

unchanged between 1971-72 and 1972-73 then possibly the main reason for the

latter differences was the different tiMes of the academic year when the popu-
.

lation was monitored. The monitoring in the Principals' Reports occurred

primari4y at the beginning of the school year, whereas the sample estimates

were monitored near the end of the school year. A graphical illustration of

the population monitors is included in fig. 1. It is conjectured that the

differences were attributed to students\ho had dropped out for various reasons.

Their presence .was ass.umed4mtne target population. Hienceleir absence in

the sampled population may signal the eXistence -of a'serious bias in the

sampledipopulation. Lt is noted that the sample obtaineda 3%.non-response

associated with drop outs; no attempt was made to recover its component.

41.
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FOLLOW-UP SURVEY

A follow-up study of the respondents in the original survey was

carried out in November/73. The purpose of the follow-up was to monitor

the consistencies and inconsistencies in the attitudes and aspirations of

the original group of Grade 12 respondents. To distinguish between the

original and follow-up surveys, the former will be referred to as the

Phase I survey, and the latter as the Phase II survey. The method of data

4 collection was by, telephone. The telephone survey was selected over alter-

. nate methods for several reasons. For the type of information requested

and populatioh sampled the telephone method was the,quiekest and most econo-

mical in terms of the high response rate that was required in Phase II.

The telephone survey was conducted both from the Ministry of Colleges

and Universities and from the interviewers' homes - all long distance calls

from the Ministry and local calls from interviewers' homes.

Fourteen interviewers and one supervisor were require, (Ater a two week

period.

. The calls were made week -day evenings, excluding Fridays, from 6 p.m.

to 9A0p.m. and Sunday afternoops from 12 noon to 5 p.m.

Up to four attempts were made to contact each of the 2555 students.

After one phone call, to each student, 1124 questionnaires were completed. The

second call obtained 579 additional completions; the third 270 And the fourth

183 for a total of 2156 completed questionnaires.

From the original group of 2555 Phase I respondents,.a total of 2156

respOnded to Phase II, a response rate of 84.3%. From the total grqup of

non-respondents 253 students had no telephone numbers where they Could be
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reached.

the remainder of the non-response, 146 students in total for one

reason or another could not.or would not be interviewed. A more detailed
1

numerical breakdown of the respondents and non-respondents is included in

the Final Field Report.- Phase II (S6b-appendix D)*.

.11

O

I

* The Firial Field Report = Phase ri was compiled by Ms.-Joan Roberts,. Sampling

Supervisor of the Survey Research Cqntre.



Lr

- 18 -

ESTIMATION PROCEDURE

Each sample of primary sampling units was randomly selected from the

frame population with an equal probability of 1/62. Hence each unit had

associated with it a weight of 62 i.e., each student within a,unit represented

62 students in the frame population. In fact, however, the frame sample

seldom conforms exactly to the sample from the actual survey population. For

exappll: Some PSUs' selected in the frame population may not be available in

the survey population. Other PSUs may consist,of appreciably more or less

than 32 eligible students, the approximate size of a PSU in the frame population.

Also iA many selected PSUs some eligible students may not be present on the

day of the administration of the .questionnaire. These stydents are termed

non-respondents and the aim of every survey is to reduce the number of such

students to a minimum.

In order to account for certain types of deviations froM the frame

population it is necessary to adjust the weight of each PSU. The underlying

assumption of.this procedure was that certain non-respondents within a PSU.

were essentially similar to the respondents within either the PSU, the stratum,'

or.the sample as a whole. The sampler, in deciding o opt a weighting

scheme, must pay scrupulous attention to the possibility hat in adjusting

estimates 'to account for the non-participating elements in a survey he/she is

leaving the door open for bias to creep in. This problem can become acute if

there is a large non-response and if the'educational aspirations of the

non-respondents are profoundly different from the respondents.
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The decision about which components of non-resppnse were to be weighted

was influenced by the differentiation made in the Porter-Blishen sample

design. In the latter design weightable non-respondents consisted of those

students that were:

. 1) absent from school on the day of administration

2) 'in attendance 'at school but refused'to participate
it the study i.e., did not complete the questionnaire

3) in attendance at school but the principal or parents
4 refused to permit their completion of the questionnaire.
0

On the other hand the non-weightable non-respondents were the students that

ad:

4) changed to another school or grade

5) dropped out of class

6) been included erroneously

Clearly components 4), 5),'and 6) relate to frame listing problems.

Component 5) is'particularly important for two reasons. Firstly,` n the,

present survey it was quite probable that this group was substantially

underreported and secondly, its.--;;rations and attitudes may have been

quite different from the majority group. In addition, weighting refusals

should be viewed with reservation since evi4ently this subsample of students

represented those in the population that did not wish the survey to speak

for them. Perhaps?it should be incumbent on .surveys,to respect their

wishes. In any case since one goal of the present survey was to compare

it with the Porter-Blishen study it was thought advisable to preserve the

non-respondent - respondent distinctions created in the latter.

rn



- 20 -

In the following section the procedure for determining corrections

to the frame weight isoutlined. In general the weight was determined by

the equation:

W.n = N

Where n= size of sample

N =-size of population.

W = weight

Since twoindependent samples were selected t'he subscripts 3 and'2 were used

tosidenti6the relevant symbols as belonging to sample #1 or sample #2. The

sum of the two independent samples obtained from the frame population (; 108,586

students) was 3488 students. However, due to a sizeable decrease of the .

, ,.:/. 41

survey population the sum of the two samples amounted to only3059 students.
.4 ei

The estimate of the survey population based on the school population ifsts

.\

was 96,582 + 2566 students, where 2566 is equal to one standard deviation

.6

from the population total. The value was 11.0+ 2.3% .below the frame population,'

In other words there is approxiniately,a 70% chance that the actual survey

pppulation lay between 94,016 and 99',148 students: Henct it was decided 0

t :

that the sample weights should be adjusted such that the normalizing Coeffici;ent%'

(N) was 96,582 rather than 108,586. Note that the decrease in the total..0opiOation..

was approximately proportional to the decrease in the sample sire.

R: Correction Factor for Sampling Variability

0-.
e

This correction factor accounted for changes in PSU size due tothe natur,61"
.

variability (inclining round-off errors) of school popplatioh lists from the .
. 0.6.,

values projected in the frame population. Two schools in which PSUs' 14ere 1

)

t.

A

'4
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selected refused to participate in the surcey,. one in each of sample #1 and

sample #2. In order to calculate the correction factor an average value of

the PSUs was substituted for the non-participating schools in each sample.

Hence the size of.sam ?les #1 and #2 were incremented by 29 students respectively

(to 1510 and )607 students respectively). The resulting correcting factors

c,

for samples #1 and #2 were

R
1

1,03 R
2

.97

S: Correction Factor for Non-Participating Schools

It was decided to "balance "' the- effect of the.tWo schools that did

qot participate by correctingwthe weight unifbrmly throughout each of the

samples containiplhe missing PSU.' The resulting correction, factors for (

samples #1 acid i2 were

S
1

4 ) .02 ;

42 1'92
w

lt
"h. Correction Factors. for Non-Response

.

Two pOssiillesmethods correcting, for- non-xesponse were Considered.

.-The fi:St-involved the duplicatioh'or-elfittinatiorfof respondent questionnaires
1,

-in order: to obtain a uniform 'response rate. aMortg 'the PSUs. The merit of,
-- .-.. ..

. f ------ : .

thismeth 4 was that only bne.wei:ght .firdtOr wOuId be required for, sample-

estimation, Thedemerits were that. a) large dupli rates mulasuited

4' ig.iilficant imrease. of the variahce and WOocasibnajly respondent flits
. ra

had-to be-elifrinated, an unoomfortable:,prWPct for .many samplerssamplers

I

1

1

I
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,e

The second option involved the weighting of each PSU separately. The process
9

ofl.estimation was somewhat more involved but could easily be handled.by

computer data processing techniques. The non-response correction factor was

definedpy*the expression

n'
ij

T:. '-
U n

ij

where'nij

and' n'
ij

j = 1,2

i = 1,2,....a.

where a = total number of

PSUs in sample j

= the number of r
tn

,respondents in 1

PSU and the. j
th

sample

'=. the number -of selected students in the i
th

h
.PSU and the j-

.t
sample less those students,

pho Were non-weighteb1e non - respondents in

.PSU i.and sample j,.,

The derivation of,1% is detxiled in.

It follows that the corrected .weights

respectively were-

Sub-appendix B'
.

A

for the i PSUin samples #1. and 42.

A

W = 62.R'
11 l'

--and.. W.
12

= 62 R S
2
T.
32

. ,

4

The correction factors and theIdrrected weights by sample and by.schoo4-arc:

Sub-appendix C.included in

1.

4*
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U: Correction Factors for Non-Response in Follow-Up

to:t6e Phase I survey a group of Phase I respondents

failed to respond to Pivase'-II. The nen...,Tesponse'in Phase II was treated
-:

in the same way as the.Phase I non-responSe. lach of the PSU we,ights

with Phase I corrections was again adjUated for the additional non -res-

ponse in Phase II. The sum, over all the PSUa, of the product ot the
./

.

Phase II corrected weighti 'and the number of Phase If.respondents in each

PSU of the sample were approximately equal to-thecirrespending Phase I

"vsum-total.

sien

The non-response'correction in Phase IF was definedby the expres-

V,. =
nr

. where j = I, 2

2; ..., aj

= the number: Of Phase II,respondent students

PSU and the sample

=. total' number..Of. PSU in sample j

hThe-Phase II,corrected weights for the., i PSU in sampTe,I. & 2 respectively,
.

were ,

62 RI ' S, T. C andZi 7,1

W. (II) = 62 R2 2S T. U.-
t2 t2

I
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In the following sections it will be understood that W. to be
1,1,2

used when computing the Phase II estimates. The Phase II corrected

weights, bysample and by school, are included in Sub-appendix C.

Finally; a word of caution. Although the Phase II response rate

was quite high -- 84%, -- the total number of Phase II respondents repre-

sents only 73 per cent of the original numb& of Phase'I selections. This

fact implies that Phase II measurements'are defiqient relative to Phase I

'measurements in terms of their precision. Furthermore, the bias of non-.

,r
response is potentially more harmful when Phase II results are used to

generate a description of the changes effected in the original Grade 12

population than would the corresponding Phase I results.

Use of the weights in. calculating sample estimates is illustrated in

the following examples. The estimated aggregate of a variable y was obtained

Tn the following manner. First, we compute the aggregate estimate y and y

in each'sample, 1 & 2. This calculation obtained

I H

Y
1

h.i
hi

and'

ere
a

i .h

h1 7 W Y4 hil hil and
i=1

and H total. number of strata

Y2 =
n2h=1

ah2

/ h-2- W
--i! 2 --2

a
121,2 = total number'of PSUs: im stratum h and sample 1:Or 2.

,

Yhil,2
= the aggregate of yin the ith PSU of stratut h-in sample

.

Note that when yjs a "counti! variable (i.e., a sample .element can have-tbe'-

value 0 or 1); the above expressions are.retastA0th.the*symbol n. When n
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pertains to the respondent (1) and non-respondent (0) students in tt*

sample, n1,.refers to the total number of students in the population

MP
as estimated by sample l and 2 respectively, and n

711,2
refers,to the

total number of students in strata h as estimated by sample 1 and 2

respectively.

Secondly, we calculated the weighted, composite total estimate

y, of the population total Y.
ti

= = KlY1 + K2y2

ni
where K1

+ n2

n2
and -2

nl + n2

11
In order to obtain the weighted, composite, mean estimate of the popu-

lation mean ty', we computed

=

I.

'Y

n
o

fr

where n
o
= Kinl + K2n2

= the composite count estimate

of the population

.: .-. ..

Note th.at if y = x in the above expression where x is a "count" variable
.

I
, .

of the'salle:type as n but refers to a different characteristic of the

, II

. .-

r.



26 - ti

population, then y = p, where p is an estimate of the population

proportion P of that characteristic. Hence

where x = Kixi K2x2

Since the number of respondents fluctuates in a haphazard fashion from

PSU to PSU, the mean and proportion estimates should be termed more

correctly as ratio estimates.

14

I-.

(*-

1 A.

4.
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A.
SAMPLING ERROR

In addition to obtaining a sample estimate of a population

( characteristic, it is important to know how closely the estimate lies

to the actual value of the characteristic in the sample population.

In other words, can an interval be defined around the sample point

estimate, such that under repeated sampling from the same population

it can be expected that most of the estimates for the same characteris-

tic, e.g., 95 per cent of them, from the sample replicates fall within

the-predefined interval? In probability sampling, this interval is

termed the confidence (or expectation) interval, and its range can be

determined by computing the variance of the paint estimate. The square

root of the variance defines the sampling error which, in turn, is used

to define the confidence interval.

The determination of confidence intervals assumes that the dis-

tribution of an estimator,from which the sample estimate is but one

point, is known. For straightforward sample designs such as a simple

/.--..,--

andom sample, the variance estimates for different estimators are

relatively'easy to derive, and sample estimates are known to'attain a

normal -type distribution, upon increase of sample size. For sample

designs in general, thq shape of the distribution depends on the method
(

of selection, the specific design
i

of the sample, and the type of statistics

being estimated. For stratified, clustered designs with several.stages

of selection, (most commonly found in contemporary survey research), the

expressions for the variance can be formidable. For many estimators

the result is that there is no theoretical assurance of the normality
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of the distribution their estimates. Hence, the problem of assign-
.

ing confidence intervals to these estimates must be investigated empiri-

cally. Research into the area of variance estimation for complex designs

and the practical problem of the diversity and sheer number of statistics

that need to be computed in the organization and analysis of survey data

have resulted in alternate, empirical procedures based on the idea of
t

replicated sampling. A procedure for estimation has been incorporated

into the design of the present study. A brief description follows below.

Two equal samples of PSUs are selected independently in each.

stratum. If a constraint requires that an unequal number be selected, the

odd PSU can be randomly divided into approximately equal halves, or the

unequally numbered stratum can be collapsed with another appropriate unequal-

number stratum. Within each stratum an estimate of the sum-total of a

characteristic is computed in each of the independent samples. Following

this, the square of their differences is computed. The resulting value

provides a rough estimate of the variance in that stratum. The estimates

are aggregated over all the strata, and the resulting sum provides an

estimate of the variance of the total sample for the particular characteris-

tic. It shoUld be emphasized that in the computations the sample elements

have been assigned their respective weightS corrected for non-response.

Since in this procedure each stratum contributes one independent component

of the total variation, the variance estimate has associated with it a,

number of degrees of freedom equal to the number of strata in the sample.

If the total number of strata in the sample is greater than or of the order

of ten, then the distribution of the sample estimates based on repeated

Sampling from the same population attains an approximately normal shape.
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Hence a 95% confidence interval of a sum-total estimate y is constructed

from the exp'ression y ± 1.96 var (y) , where var -(y) is the estimated

variance of y. If the number. of strata is less than ten, the estimator

distribution is better approximated by'a Student's - t disthbution. In the

latter case, the determination of the confidence interval must take into

account the effect of a restricted number of degrees of ffeedom on the

'distribution. The expression for the 95% confidence ifterval for a sum-

total estimate y would then be modified in the following manner:

y ± t var (y)
.025

where t is a function of the
.025

degrees of freedom.

The values of t for different degrees of freedom are tabulated in most025

elementary statistics texts. The essence of this functional relationship

is that t tends to increase more rapidly with a decrease in the number(15

of degrees of freedom and can result in a large underestimate of the error

bounds if t = 1.96 is used'as a substitute.
.025

For estimating the variance of a mean, proportion, or ratio of a

population characteristic, a similar algorithm is folloWed, although the

variance estimating formulae are somewhat more complex. A mathematical

description of the procedure that has been discussed is presented below.

The variance-estimate of a sum- total or count of a characteristic is

determined by the following expression:

Var (y) K - K 2
h rtl 2 rt2

The sampling error s defined as var (y).

I ,;



1

1

I
- 30 -

For estimating the'variance of a mean or proportion estimate

(i.e., a ratio estimate), the following approximate expression is used:

1
:)-

var (r.) -= var(y) + r2 var. (no) 2 r' coy (y,
n
o
2

.

= r2 . ( KlYh) 1(4Yh2
Kohl K2n,

n

Y

2
2

no

---;

2rt. [c of v (r) where r= y or p v

2var (no) = [Kin
hi

K2nL
n2

= the variance of the count of the PSU's

coy .(y,na= the covariance of the sum-total y and count no

c' of v (r)
var (r)

r

1

KlYhi
h2

,v

=' coefficient of variation of

Kin
114

K2 n
h2

no

The variance estimate for a ratio is generally valid provided

that the .toef*ficient of variation of no is small;

C, Aar (n0)

no

<

2

This condition restricts fluctuations in the size of the PSU's to moderate

levd1s. In the analysis of subclasses of the populations that cut across

PSU boundaries. this condition can become a very important restriction for

variance estiTation.

4[1
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SUB - APPENDIX B

Derivation of Correction Factor for Non-Response

,

The estimated population total was 96,600.- The frame weight

corrected for sample variability and nob-responding schoolwas

2

we - 1,2- refers to th

-sample-4

The total number of selectiohs in each of samples #1 and #2 denoted by

nitj ,where j = 1,2 and satisfied the .relation

W'..n. = 96 600

.hIn the 1, PSU and the jth sample

'let n". . = # of selections:

47
= # of selections excluding the ineligible§ andnii

drop outs i.e. # of base selections

= # of respondents
a

Then the total # of students in the population represented by the ith

4

PSU and sample j is given by Ai

where te. n1. .

4

.
V

.

4

4,



.3

- 46 -

The correction factor for non-response in the i
th

PSU and sample j is

defined by Tii.where

.W . T. . n. = W. . n. . = A.
a a .7 e7 la,

and therefore

where W. = 62R.S.T.

i

=

Q.

I
W n.

a
e,

- Note that

is

9

I.

t 1 8W. n. . n.
_.....7 1 a 1 .1

W1. n... '2' ''.7 a
.7 1 (7

a. a

A..= 96,600 W' i (n". - n' .)

1-= 1 7, e7 ,j
1' 1 1 i is
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4-t
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-

A i : :,.).,I.. ..- , CI- .,irv..,;.,..
f:es'i..arei Conir.o. at York triivcrs.tv ootduct. ,...

a survey tv,:1,,1; ;II. .,,, J117 it i_ons-,1 plan.; of (atario NO School Students. We'are

no,:: re-ir,t,,rt-1,in: t lo;.. students tcl sc4. -1.1 they 'nave made chimes in their

plans. Y.-:.k.,!..erc c,o., ci ti,.. ',tuilt nts in the :,-4:Dp1e and we would like to ask you

a few qui,,tio;16 . : . _ -..

I

1 \a) ',..1,"2 i" :)' t1::it is, are you working, completin4 Grad, 13 or

. vo_t? #172.

, C,.11scy., or pp] ied Arts

and r, j.11lov 01
%Stu:yityrat `:ur->ing School . e . 02

-:art-tfme at a College of AOplied
Ask I 2

Arts and Tecipology while w91-kingiipart-

time or e.42* . . 03

Studying at a University 04_

Cbrapleting Grade 12 . . . 05

' Gre:1 .`. . 06

In an apprenticoship or at a private

commer.ci al, tusiness or, trade school 07
Ask Q. / 1'. then

Working at a full-time job- 08 Go To Q. 3a.

;Taking at least one year of to ,work or
"*. .travel before beginning full-time study

at a post-secondary educational

institution . . ... 09
C

Other (please specify) .-

,
10

1

IY

" a 1,,h), Seve1-41 nintliggo you told ui You would be doing This fall. If

you are doing somexthing different than What yoti had planned, phase

explain the reaion\ for a change in plans

Si
1...)



'

3

2. From the following list f potential financial sources,
through what 'Source. you are financing the total cos t (i

living cost*: and other expenses) of your first year of
education?

.

(Probe for r;est mostimliortarit source

pleage tell us

.e. tuition,
post-secondAry

Parents' . , ..

GovernmAt loans andgrants

Government leans ti

Scholarships and/or bursaries .

MOST

IMPORTANT SOURCE

NEXT MOST

IMPORTANT SOURCE

01

02

03,

.. , . : 04

05

-

01

02

03

04 .

'Savings from summer work

Earnings from"part-time work
while staying at university . . 4 06 06

Loans from parents., relativet-
,,andioir-`triends . ; 07 07

Personal savings 08!. 08

Inheritances . . 09 09

Other 10 10

41

D.K./Inap . Q9

4.

t.

Oa

ti

fl

I

1

1

1

I



-.4-

3 a) What do 'you plan to-do-in the fall of. 1974?

Continue at,pep;t-secondary education ', 01

Continue at Nursing School D2

Study pan-rim at a UniveYsity or .College.

of Applied Arts and Technology-while ', . ,

, holdin full-ti-.-.c.j;b . . . . A ..... ..% 03'
. . .

Study part -tine, ;end work party ime at a ''

'University or COlIege.Of Applied Arts and

Technology . . . ,.. : 04
i

- .

Go directly, to Univerity 05
CM . 0

,

'Go directly.to.a Collegedf Applied Ants
It, .and Tecbnolo6 : ,-

--. .
06

, & .

o to Nursing School ' 07
-.rm.!

:,1 .,
. . .

, . 08...CompleteGrade 13. . .s. -. .

Get,a full - time -job

.

.
.

-'09
- -

ontinue working . . . . , .. .. . ,10

li.ake at least ode year or more off to

/ ,4,r1( or travel belorecbeginning,full-time

seidy at a post-secondary.educaelonal
institution - k

e .

t

.11

'Con 4nUe apprenticeship 12
0

OtheleaOlt specify)

13.
4 4. .

'

.

Don't know .. 99

3 b)

'As* Q. 3 b. & Q.. 4.

), -

Then Terminate.

Ask Q. 3 b. Then

.--)

Go- To Q. Sr

Several months ago you told us_ what you wee planning on doing in the fall
of 1974.. If these plans haVe now changed., please tell is the reason for

the ihango. -

I

t

0.



- 5

4. Through what source will you finance the total cost (i.e -tuition,

Jiving costs and other/expenses) of your post-secondary edpcation in

19714?
7, e

(Pr6i'e or ;:,rt mo:;t iniportant soured

Li

. t
MOST NEXT MOST -

IMPORTANT SOURCE IMPORTANT SOURCE

Parents . 01 * . 01 °

.y se .

Goveit. rnmetit loans grants 02 02 ..

Government loans 03. 03

.

o

Scholarshipi and/or bursariei 04

Savings from,summer work 05 OS

° Earnings from part-time work
while staying at University . . . . . . . 06 -06

Loans. frqm parents,

andior friends

Personal savings

Inh'eritances

Other

D. K./Inap

relatives-,
07

08
4

09

_

10.

(4 92

07

08 .

09 .

10 9

1

1

4

THANK YOU FOR YOUR CO-OPERATION

TERM/IR...INTERVIEW

0
T

99



5 a) 1,, thel 1 rvali;tic pos!;ibility that you may hevpilsliderine, some.form
uF post-seLoudary education within the' next five yeaKs?.

/ ,

5 b) When in
time?

, or 14o;v:,2,J.0.?)

Attend a College of Applied
; Arts' and Technology .1

--Yes: 'Attend. a University 2

No (TEFM1114 177FRVIEV) 3

Inap
,

.
9

the next five years op. you think you might enrol%for the first

4

One year from now (1974-75) 1

Two years from now (197511-76). . . . 2

Three year's from now (1976-77) 3

Four years from now (14,77-7i) 4

Five years from now (1978-79) . , 5

ILK./Inag 9

THANK YOU FOR YOUR CO-OPERATION 001

P.


