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The Indian men and women are moving away from' their communities'

at an increasing rate for' opportpnities to providemore adequately

for the health, housing, medical, educational and employment needs 1,i,

' i ,)

..

of their families. Single men and women are moving to the towns and
--,

cities for education and vocational skill trainingltseful in t

home communities and generally. Ata meeting of chiefs and council-

A lors in a large Indian fishing village, a councillor spoke with deep

feeling that the fishing season had beep cut back, thenumber,of

boats reduced, and the cannery shut down so that there was less

work,for fewer Indian men aCld women. During the past twenty-five

Ars the scommunit'y had almost doubled in numbe s and the only1.

;

recourse seemed to be.the movement of many froM this overcrowded,

underemployed, bict beautiful homesite. This Circumstance is also

reOeletiVe in widely diffelent settings with.the Chilcotin, Pea9e

Rive, OkAagan, Coa'St., and, in, general, all the

A'acific region Indian comrtiunitieA,

A lthough many Indian men Ond women are highly skilled and many are
, 0

making a good living, most have inadequate incomes, housing, and

'education. "Ethnic prejudice has compounded this deprived socio-,
.

economic condition. The general realization of the importatce of

respect and the principle of equality that is due every person

regardless of race, language, and status may be developing. Our

fiercely competitive society. is especially detrimental to the

low-economic members. Many Indian people believe that education

will provide the opportunities for their betterment: this is a

dominant theme of students, parents, and leaderi. And these hopes,

in spite of the bleakness ofJthe education ofithe past an the

inadequacies of the present, seem to persst and persist with a vigour.
.41*'
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About one half of the 200 men and women who have enrolle4/at our

Indian Education Center in Van:ouver during the past fle, years are

referralsVom counsellorsteachers and social workeys in a variety
,

. /

of socia' problem areas. These'men and women came with hopes and ,

determination and left with confidence and a web friendship. Some

had moved to the city and ere without regular jo s. Others were school
el
s,

drop-jiits,orzever really got started. Quite a number were seasonal

loggers, fishermen, ranchers and guides. women with grown-up children and

single women were wanting an education restart.

For example:-

Will is strong, handsome and articulate. He is one of the/faunger sons of

-a large family and originally lived in a )A''alrie Indian coMtunity. He left

\chool with about a Grade 3 some 1S years ago and With this education, he
4

is finding difficulty in gettrng more than a part-time job. He cannot

write yell enough to wr,ite his story of the Indian people tT-\was he able to

'hold a good 'job as a.casilier because of difficul*-mith figures:\
N

Noreen has'rai§ed the children and with encourageme t from her husband, she

wants a restart from her former Grade 5 levelAnd /tom 1pte1 secondary and go

to college for a social worker certificate in order Fo db al work in

Indian communities.

'Evan is a young.marriedman with two'children who started:in mill works-at.-

.15 after geting his Grade 5, but is now on weitare and wants upgrading to

b'ecome a bookkkeeper.
S

Cora is a chief's daughter, band councillor and an Indian artist who wants

an educational restart fot personal development or upgrading leading to

university.

t
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Bertie is a fisherman who hasmoved.his family to Vancouver suburbs

for family medical, eduCation andjob opportunities and he needs

to be. able to read and write to get a job skill for work in the city.

Jan. was 'brought In by his social worker as he was in trouble with

the law from a home without a mother and an ailing father, a 'school

drop-out in Grade 7 and at 17, without experience, unable to find work.
4

ChM is an ex-cowboy and rancher, an arthritic, who wafts upgrading for

businesS management training for futute work with his home band.

A former student- and now an Indian social worker referred ,Simma

from a small Indian community in the valley, a widow with two small

children now living with her mother, who wanted an education restart

to lead to social service training and Fork with her people.

These few examples illustrate somewhat the wide diversities of personal,

family, &immunity and occupational.settings. There is a wide range in

differences in age, marital status, occupation, education and in

physical, emotional and mental characteristics. The needs and wants,

interests and attitudes, motivation and goal-seeking differ _consider-

ablytWith each person. But there are some common denominators and

these general essential needs are personal recognition and respect,

friendliness and trust and expectations in the benefits of general

education, occupational skill development, and suitable job opport-
.

uAities tq make a satisfactory living.:

Only through trust, confidence and friendship can the counsellor-

1

teacher-social worker or manager 'develop a productive interpersonal

and intragroup relatioriship.445ergonalities g o through openess and

respect and especially so with attitudinal changes-in group dynamics.

Effective evidence of this Rogers-Dreikurs-Glasser approach are in a
On.

few schools, training laboratories, church and social groups. McGregor

with his management X and Y theoriescreeted.some re-think in business

and industrial organization practice. Some government agencies are more
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. thin sUperficiallypeople.oriented. For

1.

most part, the principles

of the importance, the respect and the eq lity of each person are

,ignored, belittled or condemned. Possibly, too, the limits in the

application of these-humanistic principles are ..:thin us as much as

our society system.

Our attempts.to dey)lop openess, trust and respect begIrwith the

4 initial meetings and frequently these, are a 'ollow up for the new

students, group members, are often friends
, r relativPs formtr

Students. Through openess we may get'underszanding ano thereby °

mutual trust and friendship and there is a 'buddy'within the group

to be a friend. Perhaps the irregular seating arrangement, convenient
. x

coffee pot, Indian wall pictures, books and newspapers all around.

1,V., stereo-tape, ping pong and pool tables nearby create a friendly

and interesting atmosphere. Everyone can helAanother in %ome,personal,

social and academic way. ProgramqleXibilities readily accmmodate

for individual differenC'es and these individual differences in academic

.proficiencies can be rather quickly determined. These personal, social,

and academic satisfactions are oP special importance at the commence-

ment of an educational venture

A rather important consideration is. the emphasis on the positive,

Every person in at least one area haS possibilities of excellence or

near excellence. Recognition in one area will spur developments in

others and with growth will come confidence and sejf respect and

respect for others. Other personal, emotional and attitudinal

developMents will come through support4.ve group relationships,to

modify the overly. anxious, the exhibitionist, or the too retiring.

We try to. 1;e encouragments in various

remarkable effectiveness for per nal,

xi

manners-because of

sci,i.aq and acldemic
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For many, their problems ai 7.'t. multi 1,..c -xi. Forty year old Biff

with wife and. two half-groc.r. .,,ildren is debtapd hasn't been able

to get a ranch managing job ;,ai.ce he lost over acyear ago. Jane's

five children are in boardii. ^ nomes; her TrIn is in jail for beating

her up; she is alone in the cy to upgradt :corn a Grade 2 level to

take a cook's course. Lam 1:-. 2$ with,a pregnant wife and withcit,

a job or a skill and left sct,-,,1 under duress with about a Grade 5.

How can hopes and_dreaMs be 1 _-thered; plan; projected, motivations

strengthdned, anxieties lesscn'd and a good start made for a new life?

The problems and regponsibillts of adulth-od,are often severe for us

but for those lacking educattc'..', skills, for experience and finances,

life can at timsbe almost intolerable. r

4 is

Aslwith so many others similal- circumst3n.'es, Biff, Jane and Larry
.

are successfully completing edp(ational proi;rams and heading for a

new and better way of life. Wirth inner hopt and determinatiOn,

('
encouragement and guidance arli advice from ',.liends, relatives,

counsellors, social workers and teachers, their lives are renewed. The

difficulties can be challenges f-ot peplal development, increase

in confidence and problem 8oiin; abilities AnO there is some merit

tO the viewpoints and praaite t Dr. Glasst: d Synanon41n theself

responsibility of everyone for tk-, own lifean not fate or God or

circumstance. The cIrcupstan.,-3 however, poverty and personal

disabilities have critical impacc3 on the lives of many so that the

services of the counsellors, teachers, soc

employment officers are essential.

workers, health specialists,

\ 4

The reason given by all the students tha have enrolled for their

return to school is that their education will provide skills and

4 opportunities for suitable occupations to make a satisfactory living.

'Our. basic education pro ) r,Am develops the fundamentals for their commenc-
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ment. These fundamentals are skill pro iciencies in reading, writ-
"

ing, and arithmetic. Thes basics, of c urse, have utility,in every

day living and their skill developments exdtnd through high school,

vocational school, college and university. In minor and co-ordinate,

roles are social, bio gical and physical science studies. Solcial,
A

recreational, artist and handicraft activities relate to the

ineXests of the i 14ividuals and the group. ;We have adult based
....4 Yrm tegkrial4 that we ave tried and found suttable and adjusted for

, our an needs well as deverlopedcsome-of .our own materials. Mott,

Sak., Newstart, Cambridge Alult-Basic programs,

taubath, Fol t, Stech-Vaug , Brittanica, Readers Digest, and

SRA at-\som of the bas educationprOgram materials tlat iwe have

and inclu e' where they suit. We work individually and in small

groups th\ othe, 4tudeffts as helpers and sometimes with volunteer
..

aides contin\ wail)P trying new and better ways-to get involve-

'men participation, 'relatitng our skill, development programs to

*rt. situitions, and Ling problem solving approaches, discussions,

group cotiope?tive work.as Much as we can. The 'life skills'

problem solving situations arise, ily'within tnersonal experiences
r

'

of medical and physical check-up appointments, housing, transportation,

recreation, social relation's, the law, budgeting and credit. During

initial interview and at commencement we have simple and also fairly

extensiveademic skill proficiency tests so, that the academic

needs of the students can 'be considered within the flexibility of

the program. Without invading privacy, interviews provide understanding

for personal and social adjustment and development, .Monthly Standard

academic achievement tests indicate progress and proficiency levels

for graduation and this depends too on personal readiness disposition.
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some are ready to graduate and proceed with 'upgrading' in a.month,

most within three months, and only a few within a year who have

1/4

special educational needs. Most will co tinue wIth"upgra,ding', some
.

will go to short vocational training courses or on-the-job training,

and others to suitable jobs. Many have seasonal occupations, and

furthe their educaticin between jobs. Nearly everyone returns quite,

frequently for visits and renewing frien$ships and tell us of their

life and accomplishments. These fotmer students are living models for

encouragement and pride for all of us.

. \

We try to establish and maintain co-operative relationvith Indian
4/

)'

A fairs counsellors, placement officers, social workers and admin-

stration, Indian Friendship Centres', Indian organizations and Band

officers, provincial, municipal and church social workers, the rehab.

'officers of institutions, counsellors, teachers and directors of

regular, vocational and special educational programs, U.B.C. Indian

Education Resource Centre - Home School Co-ordinators 7 and ndian.. ,

Teachers Association, Manpower and employment offices, University
, -

ald College eucation-anthropology-soci logy faculty and Students

a d other reSource-poeple who can be hel ul. They help us in

H
Niariety of ways and we are often of help to them.. For instance,

I

,
an an IAB placement officer refers an arthritic ex-millhand; an IAB

i

vocational cnunselltr sends oval to see us a young married man

with a family without, d job, a skill and little -formal eduCation;

a Band social worker asks for an\eduCatfon restart and job skill '

training for four young Indian men nd
,,,,

women, Grade 6 - 7 'drop-
,

Outs', who need to make a living for themselves; high school and

vocational counsellors refer students for special help in maths.

and science; Indian Friendship Center counsellors refer men and

women who enquire about educational opportunities and so do the

,
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'house mothers of Indian girls home; adult basic education teachers

visit us to enquire about methods and materials; university students

work with us on their education and sociology projects; an Indian

ation research officer sees What we are doing
(
that might be of

use in their educationprogram and similarly for ahkeducator with '

the native peopl of Australia; and CUSO thought that our project

4

might have.applicationa with their overseas work.
0

Whereas the skills of reading, lahgdage and arithmetic of the

cognitive domain have instruments of standard achievement tests

with a fair dedee of reliability and valtdity, the important

attitudinal behavioural changes
.

of the aLf>tfve domain are ,aserv-

able from time to time but without adequate insItUments to categor-

ize and quantify. The average increase fn.academic skill Proficiencies

has been e grade for One month of studies in a six hour day ando

five day week. Some instWlces of remarkable achievemeht are of the

'three students who/started with us,at about the Grade 6 level in r

January two y'gars ago and went on to complete their Grade 12 by

the end of the year.' There are no failufes but a few have super-

ficial commitments and, except' for these, all proceed to hi'rther

'upgrading', yocational or on-the-job training courses., k to jobs:

but omo return Ilksc for family reasons, to hospital or seasonal

work.

Ours is an Indian Affairs Branch - Fraser Indian District - educational
*

4.

service in jndian adult basic education: Educational allowinCes at

Manpower rates are paid for those enrolled asVell as salaries, materials,

and acco atione. Indian Affairs education, administration and staff

specialists vide supportive resources, Our education project is

unique; ed ation service of this type is available here prOvin-

i is



cially or privately. The support of the:Indian people; individually,

and by organizations,-has been very important and the effort and

the acoomplishmemp of the students have been remarkable and signif-

icant.

Canadian schools are rnerally considered to be, among the best

t,internationally. However, for Indian students, the failure rate of

over 90% during elementarytand secondary school is very high and 4.t

is less, but still shocking, for low economic4groups. Depressing

statistics o this-type in general relate likewise to health,

housing, emplo ment, alcoholism,41elinquency and family break-up.

The costs orlivipg within the poverty cycle are brutally high:

he community, organization leaders and the professionals -

counselldrs, teachers, social workers`, rehab. personnel and

all'the others - have a grave responsibility for correctives and

preventives of our society's deep sores of discontent.

or"

Ft,

4

If V

4
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TABLE

Grade Level Increases for 1, 2 and 3 month periods of

Students in Grades 4 - 7 levels in reading (Comprehension)

and Arithmetic (Reasoning).

Time ,Number Reading Standard Range of
'of., Comprehension Grade

Months Students Grade Increase Deviation Increase
'Mean

1 ' 68 1.11 .63 0 - 2.4

' 2 25 1.31 .99 0 - 3.4

3 7 2.5 1.95 .6

Arithip-tic

Reasoning
Grade Increase

Mean
... -....

4 N.
1 56 .82 .61 0 - 36.2

2 19 .91 .51 0 .--- 3.0

3 6 2.17 1.7 , . .3 3.9

A
Mean age-of stlnts: 26 years

Range of age of students: 16 51 years.

R(tiO of than to women: 2 / 1.
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Reference: The Hawthorne Report: A Survey of the Contemporary
Indians of Canada, Volume 2, October, 1967.

.

Page 132: .... there,is a 94 per cent 1pss of school population
between grades one and twelve. The national, rate of drop-out for
non-Indian students tvs-aoproximately 4.2 per cent.

(11Page 131: .... Samp;les taken throughout the provinces show that
approximately 80 per cent of Indian children repeat grade one.

The failure pattern then remains consistent through to grade
eight. In grade eight$ a' Large number of Indian students leave
school.

Page 132: .:. The school-system is perceived as uncWkngeable and
students conclude that if they cannot Meet the requirements of the
school, they Are automatically unable to succeed at anything AA, th
non-vIndian world.

Page 142: It is diffiLultdeo imagine how an Indian child attending
an ordinary public school,could,dvelog, anything but a negatiVe
110.f-image. First, there is nothing in his culture represented in it
or valued by it.

Page 167: further.requirement in the professional training of
teachers is that eduCatON who instruct In. s should have a,know-
ledge ofyIndian psychology, of native cultures <nd of ,the work
situation faced by those who live on the reserve

Relference: A Study' of ?tand dized Reading Test Rest s of Indian
Pupils (1965-1966) by Rose Colliou, Language Arts Ins on,

"Indian Affairs Branch, Ottaw', 1966.

Page 29: Under the., existing conditions, no less than 30% of the
pupils below grade .i9t who perticipated- in this year's testing
program are potential drop etuts-ac-Cia-iding td the figures tabled
in 'this study.

Reference: Survey of Indian 'School-Leavers' from Grade 1 to 12
by Lyman Jampolsky of Indian Affairs Branch, Ottawa, September 1, 1966.

Page 1: Of the 2,775 who did not return to school, 1,435 or 50.8%
left with grade 8 or less .02,256 or 70.7% left with grade 10
or less, the minimum requirement in most provinces fOr admission to
vocational schools.

Page 6: (3) pupils at the high school levels require the\reinforcement
of an intensified guidance program.

From the.high drop-out rates in the regular school system from these,
references and an estimated grade.7 le'vel of Indain adults, the need of
c2mpensatory basic education, upgrading and basic skills training is
evident.
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