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I BACKGROUND AND PURPOSE OF THE STUDY

Introduction

The infusion of career education-concepts into the school setting
has-brought about a close examination and description of the implementa-
tion and operational procedures fe]ating to career education programs.

From the beginning, Sidney P. Marland, Jr. called upon educators to syn-

E3

- thesize the rather vague concept of career education. Thus, empirical

observation coupled with formal research evidence led to Broad defini-
tions of. career eduéation while concommiteﬁt]y related themes, objec-
tives, and éctjvjties were being formulated. Still, the actual intro-
duction of career'education ideas into established s;hoo] procedures

required the exploration of existing program elements in order to deter-

‘mine how these elements might facilitate achieving career education

goals. In othér words, it was found that the ways individual schools

could best utilize their available ré®eurces and program facfbrs to
|

“implement a systehatic and cohesive career eucation program needed’

exploring. This report describes a variety of cooperative activities

that result in the implementation of such programs. i

’
“
-,

LY : 1

.SchooT Resources and Program Factors ' . ;-

4

Although individual schools often have divergent characteristics .

and contrasting needs and interests, all schools have similar resources:

students and parents, instructors, éounseﬂqrs, administrators, support
SN V4
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staff, the business-indUStry-labor community, and the general community;
“also, facilrties, equipment, and materials. UCollectively, these re-
soyrcesvform an essential eet of action ingredieots needed by schools to
maintdin and expand‘their_educationa] program.

To compﬂement these resources, achoo]s have am thear disposal at
least sixrprogram'factors used to organize and strypture their program:
administrative systems, personnel development processes, guidance compo-
nents, curricu]umVStrategies, instructional approaches, ano the educa-

tional needs and concerns of the community they serve. -

14

“In order to initiate and sustain.the career education thrust' the
schoo] must unite and put to use 1ts access1b1e~resources and its net-
.work of program factors. ~The occurrence of Tooperative activities with-
" in the school setting would greatly facilitate this required unified

. action: | ‘

3

Cooperative Act1v1t1es .

Cooperat1ve act1v1t1es may be def1ned as the he]pfu] re1at10ns, ac-'
tions, and pursuits carried an between schiool resOurces and program fac-
tors which are a1med at the accomp]1shment of a common purpose or goa]

" The ﬂnterrelat1onsh1ps resulting From cooperat1ve actﬂv1t1es may d1rect-

1y affect the-growth and development of a program of career education.

\
’

Purpose of the Study

The purpose of this study is &s follows:

-

- t




Description of the Procedures .

To develop a conceptual mode]ldéscriﬂing cooperative‘aqtivi-
ties within the school setting. .

To identify promising practices using cooperative activities ’
to enhance the implementation of career education.

To make recommendations regarding the incorporation of tﬁé re?
sults of (1) and (2) into the development of a media presenta-.

tion to be used for career education inservice training pro-

grams.

The. process of cbmpi]ing information about cooperative activities

which affect career education programs involved the following:® .

-~

1.

An advisory committge was set up comp sed qf pqrsonne] from :
the Center for Action and Study in Education (CASE). The CASE
Advisory Committee (Appendix AS Qnd members of the research
team (the authors ofwthis study)~éeneratéd a list-of program
factors (Appendi} B) to be used in directing the researchvip-
quiry. h

The research team constructed two- types of survey interview

schedules (Appendix C):

-’

a. The Principal fnfbrﬁant Telephone Interview.
b. The Systematic Exploratory Interview.

The California Career Edqcation Task Force provided the name§

of six career education demonstration sites located in




4,

5.

6.

_nity members was developed. -

\"

Southern Ca]ifornia (Appendix D)* whose staff might agree to

participate-in thik study. Letters of inquiry (Appendix E)

_ were sent to the appropr1ate site directors and district su-

~perintendents. Both' the name of a contact person and approval
to use the 51x s1tes were requested (Appendix F) and obtained.

‘Each demonstrat1on site contact person was 1nterv1ewed us1ng

‘The Principal Informant Telephone Interv1ewﬁrthus explaining

both the purpose of the study and conf1rm1ng the Jnformant S

understanding of h1s/her site's role in the research On-site -

-

vis1tat1on was discussed and a date was set for“a meeting "A

v -

tentat1ve schedule for 1dent1fy1ng and }nterv1ew1ng secondary

Jnformants such as teachers, counselors, students, and commu-.

- [

On-site surveys were conducted as the primary means of identi-.

) fying cooperative"activities Here, The Systematic'ExpTora-

tory Interview served as the main data gathering instrument,

and both- the principal 1nformant and many secondary 1nformants"

were-surveyed~asing a systematic exploratory interview tech-
nique (Appendix G). Responses to interyiew questions in 1den-
tifying the cooperative activities taking place among the var-
ious school resources’Wereacategoriked'by using program fac-

tors.

The information obtained from'the on-site visitations was

screened and edited for publication.

PO
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11 COOPERATIVE ACTIVITIES CONCEPTUAL MODEL

o

Scope of the Model . . -

Since one of the missions of the California Career Education fask '
Force is to assist local school personne] in the development of a career’ .

" education program, the Task Force funded’ severa] m1n1 -research projects

-~

des1gned to obtain obJectrve information from the field which could lat- ;

-

- er be d1ssem1nated by the Task Force. The present s tudy w111 focus pri- ;

S mar11y on one aspect of the 1mp]ementat1on of career education:’ the .

.

N
mod1f1catwon -of- ex1st1ng structure to br1ng ahout program implementa-
t1on.' Spec1f1ca11y, the ‘study seeks to uncover prom1s1ng pract1ces in ’

. cooperat1ve act1v1t1es that’ educators have 1n1t1ated ‘which, comp]emgyt.
‘1(. N
supp]ement or supp]ant the structure process, gnd content of ‘the ex- .

Jdsting system.

e

It is self-evidént that Survival'of an inhOVation is one measure of

‘its success. Lareer educat1on, 11ke many other innovat1ve programs,

.g:

W111 be measured by that cr1terion. The jdentiffcation and descr1ption

of cooperat1ve activities in this study are therefore des1gned to facil- .

1tate educators' p]éns for and implementation of career education and

-o=

" thus ensure its survival. . o . : ]

B

In order to examine the concept offcooperative activities, the
-t va ©

description of these activities and their related interactions which

follow below will emphasize an‘111ustrative rather than a comprehensive 5

:focus.




The Model - _ , . .
'Intrad1sc1p11nany Activities ' N )
(i.e., activities within a branch of know]edge dr learning that'occur in
a single institution) L ’ - -

1.. Interactions between the- individual instructor and his/her’
subject matter or course content

2. Interact1ons between 1nd1v1dua] 1nstructors, between an ln-
. ¢

.structor and a group of 1nstructors, or between groups of in-
structors who teach the same SubJeCt matter or course content..

Interd1sc1p11nary Activities . . '
(i.e., activities between or among branches of know]edge or learn1ng
that occur in a single institution) .

1. Interactions between individual 4nstructors, between an in- ..
structor and a group of _instructors, or between groups of in-
Structors from d1ffer1ng subject mattér or course content
areas. ' ' o .
2. Interactions between different levels of edbeators,‘e.g., in-
structors; counse]org, adm{njstratore, school staff. ‘
' Multidisciplinary Activities \ .

{1.e., activities among a combinatian of. many branches of know]edge and
. - 1earn1ng and not 11m1ted ‘to one 1nst1tut1on) ) T

[. Interact1ons between different lewels of educators engaged in
1ntradistr1ct and 1nterdwstrtct activities.
A Z;W‘flnteractions between-di?fenent levels of educators and stu-
| dents, parents, the busaness 1ndustry labor commun1ty, and the

[ -

'genera1 pubtic. « - ' . '
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111 PROMISLNG PRACTICES WHICH USE COOPERA“IVE ACTIVITIES

[ 2 .

Rationale _ \
T ‘ :
As schools concern themselves more sysgematjéa]ly with implementa-

-ion and operatiénal procedures relating to career education and with
the strategies necessary to achieve career education, it becomes vital-

fhat a base of evidence for reference be established. Observation and

¥ descfiptionvof promiéing practices occu}ring in scheels that have career

education programs in operation will contribute to such a base. Section-
1] is directed toward desgribing practices, strategies, and consider- . G‘;

ations observed in existing career education demonstration sites.

°

!
f

Selection ' Criteria . .

Criteria for selection bf promising practices for ‘this study are as

o

1. The practice mq§t‘be observable in school settings where ca-
reer edlication objectives are presently being met.

2. The practice must be fully operational or previously imple- .

2

mented, i.e., not in the process of emerging.
3. The practice must have been implemented by utilizing the

available school resources and program factors.

4. The practice must be usable for stimulating the development of

future programs.

\-..




Limitations

-~

The iihit%tions to these promising-practices are as follows:
1.. The pract1ces se]ected to iMustrate cooperat1ve act1v1t1es

may not be app]1cab]e to all -school sett1ngs and therefore may

~

need mod1f1cat1on in order to fit a school's needs

® 2. Some of the prom1s1ng practices described 1n this section rep-

. e
,.resent a comb1nat1on of s1m11an act1v1t1es occurring in two or

more demonstrat1on s1tes and were se]ected to provide ade-

-quate 111ustrat1on Thus the potent1a] foh&1 p]ement1ng these

‘t.'; [N . L4

pract1ces, as- deScr1bed here may be affdcted |

3. The 1ntens1ty and’ scope of cooperat1ve activities is effected

7

_ ;.,by the maturity of the tote] school system.

* : a e AP %ﬁ& .
.A ) . * . PN S L - AN 2 )
Format C ;_.t" . A v ‘ R b .
Y . i, e ¥

The prom1sﬂng pract1ces in: thids ﬁ%onbare.described'using the fol-

‘1ow1ng fo?mat
Description of the . Pract1ce R
(1.e., an account of a pract1ce 1n wﬁ1ch cooperat1on occurs)
A .
Strategies for Imp]ementat1on T S &
(i.e., a report on interactions occurr1ng as part of the -implementation
process for each practice)

Considerations Affect1qg‘me1ementatﬂon o \' S

(i.e., a 1ist of factors that should be taken into jaccount when p]ann1ng
strateg1es for ﬁmp]ement1ng a pract1ce)

oo

aN




. Strategies for Implementation

A » ‘ . i
Practice One: Curriculum Legalization . A

Description of the Practice

Curriculum Tegalization.is designed as a means of infusing career
educatibn into- the rgguTarvcprricuTum'by allowing the individual in-

/her existing

-

structor to see the relationship and relevance of Mis

3

. course content and performance objectives to careér application. This

practice opens up an approach which emphasizes building bridges between ’

the instructor's subject matter objectives and thie career education ob-

jéctiyes appTicabTe to. hfé/hEr curriculum. Thus, instﬁdﬁtors,are able”

to develop career information on related occupations, career preparation,

* education requirements for various occupations, the labor market, and

occupational tasks thét re]ste té their particular subjéctvmatter.
fhe uniqueness of this practice']iesnin th%sprocesg of ]ega]ﬁzhtioﬁ

%ha;‘6ccurs-in.conjunétibh with‘the infusion of caféer edycation. After

individuaT'ihétructorsfdeve]op cbbrse ou;1fne§ fnc]uding careér educa-

.tiqn objectives, these oytlines are combined at the district level to "
. i : ' . ) . a

“produce a district model which ref]eqts'aCCUrate1y the performance ob-

jectives instructors are teéchipg.' This curriculum model is tne'dis-
trict's formal statement of -intended instructional outcomes for all dis-
cip]inés., Thus, career education is "legalized" because it is being

made a' part of the official district curriculum statement. -

’

1. ‘Inservice training for all administrators, instructors, and
2 v ) . . : :
counselors, emphasizes career education teaching techniques,

~



- development of curriculum, demonstration of how career educa-

,.t1on curriculum deals with emp]oyment”1n the world of work,

and gu1dance techn1ques for he1p1ng students see the applica-

't1on of the skills they learn in, schoo4 to the work world.

»

The pr1nc1pa] methods used. for inservice tra1n1ng are work-

shops, demonstrat1ons, and group discussions which focus on
1nteract1on among the varied part1c1pants.

‘Starter kits deVeloped by the district staff provide instruo-

tors w1th a number .of career educat1on obJect1Ves (150 to 300) b

which state student outcomes and suggest activities for achiev-

| 1ng thevobJect1Ves “ The k1ts serve tg st1mu1ate and facili-
, tate the 1nteract1on between the instructor and h1s/her course

' content or subject. matter.

Task force Teaders are selected from each school in the dis-

triet and serve as heads of cadre groups of educators from a
variEty of'disgipiines. These cadre.groups are composed'of
instructors who are Knowledgeable ahE:t methods of infusing
cgreer‘educqtion into existing course’outlines and classroom | l
activities, and they also serve as resource persons for other
instructors. ‘Task forcepleaders'are communication Tinks be-

tween the cadre groups and the district staff. In addition, ‘
they‘provide leadership for intérdiscipTinary career education
activities. L

Curricu]um study groups for'each discipljhe taught within the

-
a

16




Considerations Affecting Implementation

[N

"schoo] review coursé outlines and objectives (including career

educat1on obJectlvps) deVeloped by individual 1nstructors

~Th1s 1nterd1sc1p1ﬁnary activity leadSAFo the referral of final,

apprpved coyfsé;bﬁtTines to a CUrricu]um‘Deve]opment Advisory
Board (CDAB) a%‘the di§trict level. which also reviews these
materials and ultimately compi]es them into a district curric-

ulum model. The CDAB is composed of principals;, 1nstructors,

_~and counselors from all levels as well as district personnel

whose mu]t1d1sc1p11nary actions resu1t in a district commit-

ment to career education.

1.

Inservice training in career education.foy admimstrators, in-

structors, and counselors should be an ohgoing program not -

limited to curriculum deve]opment:

e

Staff %ncentﬁves such as addiifona] wages or frel ase time may
be desirab]e wh'en a considerab]e amount of gxtra work is re-
quired of task force leaders, cadre groupsy cyrriculum Study
groups, or CDAB members ‘

Attitudes may be improved/if instructors tan/be heiped to see
that they have previously imp]emented many 0f the objectives

classified as career related.

i g
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Practice Two: Communications

Description of the Practice
During the planning stages -and after career education has been ini-
tially infused into thd regular curriculum, it is eSsential that a com- '

munication system be established that will opeh and keep open the chan-

nels of understanding among school and community personnel. This prac-

tice consists of information networks and services that serve to make

all participants current and well-informed.
The dissemiﬁation of career education 'information constitutes a
communication network which may operate in one pf the following ways:
| 1. Community informationﬁméetings in which career education pro-
ject leaders describe to gpmmuhity representatives the ongoing
program as well as plans forvfuturedexpansfon.

2. A career education newsletter distributéd among instructors,
counse]ors, administrdtofs, and school staff, &escribing activ-
itieg\that are occurrfng, plans for futurg;eyents, available
resourceg, and special ideas for improvgﬁeht of programs. -
This publication éan g]sgﬁe distributed;dmong parenté and the
community=at-]5rge;

3. Special interest items concerning career educg%iop‘are pub- ",
1}shéd.in'1oca] newspapers and broadcast on radio and te]evj-

sion.

Strategies for Implementation

1. 'Ihis practice utilizes personnel respohsib]e for the .

N

»
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coordination, "collection, and selection of appropriate chan- *

nels of com@pnication (media selection), and for the dissemi-

o " nation of career education information related to the school'

. setting. IR

’

',CGHsiderationé“Affecting Implementation

audience.

R

to-face conversations. .

» -~
-

I

1.  Where Communication networks already exist, it may be.desir-
5b1e to utilize these networks rather than to creaté,new.ones.
Not only does this method avoid the unnécéssary expense of

dupiicationvbut it takes advantage of an already established

2. Care should be taken that formal communication networks do not-

eliminate nor over-shadow informal channels -through which in-

formation may be re]iab]& disseminated, Such as simple face-

-
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"Practice Three! Community Resourctes T K .

"¢ ' . : /.' . < .
-resources are listed by career clusters, and the following informatjon

Description of the Practice

This pract1ce deﬁcr1bes two types of resource brochures developed

to make the commun1ty mOre acceSS1ble to instructors who are 1mp1ement-

1ng a community- based career educat1on prOgram The first brochure con-

ta1ns a directory of emp]byers and\the serv1qes they can provide such as

Speakers, media presentations, on-site v1s1tat1ons, 1nd1v1dua1 coynsel~

ing to students, and studen‘ observat1on in the employer's p]ace of

Al

business. A]] serv1ces are" further de11neated by occupat1ona1 c]ass1f1-

t

cat1on 1nc1ud1ng agr1cu1ture *busvness, creative arts, engineering,-

health manufactur1ng, merchandis1ng, office}- 3c1ence, services, trade

,

31
and techn1ca1, and others. .. .
The second brochure serves as a tour guide to community resources

for\the spec1f1c purpoSe of student v1s1tat1ons In add1t1on to a 11st

Q

of bus1nesses/1ndustr1es, th1s brochure conta1ns .an out11ne of proce-

-’ L]

dures for 1nstructors to fo]]pw.when mak1ng arrangements for a tour and

»

for p]ann1ng w1th students what 1s to happen dur1ng,¢he toyr. Iy/also

Community

S
prov1des the f1e]d tr1p sample forms which the school distpict re-
qu1res instructors to-fill out when planning such a tr1g(fr

)

is specified for each resource: Tlocation, contact person, resegvations

required, days to_visitz hours to visit, time needed for tour, classroom

~ speaker contact, conference phone call, description of tour, maximum

.Size ¢gf gr0up*permitted,fgrade'leVel, guide needed, special instructions,

*

/

N
3
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restroom fa@ilities, tunch facilities, and any additignal information.

Strategieé for ImpTementation

1. A committee composed 6¥keducators and_representatives of.

d

businéss-indusfry-labor is formediWhé assume the responsibiﬂ-
jty'to develop a plan for obtaining the necessary information.
This interdiscﬁp]inary activity can result in the prdduétibn '
-of a qﬁestionnaire which is subsequently sentifo bq5iness,'1p;
dustry, and pfofessipha]-organiiations whose‘coopération and
assistanég ii reques.ted. ) .

2. The_affirmative respongés fo the quesfionnaive are dompileJ

inio the published brochure directory .

A Ed

3. D1ssem1nat1on is facilitated by-a descr1pt1on of the brochure
1 L ) °'5,\

and its use during an inservice or staff meet1ng

Considerations Affect1ng Implementation
1. Part of the instructor's task When utilizing community re-
sources is to assist students 'in being courteous guests.or
hos ts and in prepariné them to ask appropriaie questions.
2. The generosity of the business-industry—]éboé commgnity should

. . not be abused. structors ‘should $ef¢ain from making undue

I'd

requests or overusing a resource.

N
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Practice Four: [Instructors Handbook o

Description of the Practice

.Descriptive anecdotal records of career education classroom activ- -

ities, are written by individual instructors and compiled into a manage-
1 ’ ‘

able handbook. The descriptions, not to exceed one page in length, can,

be in narrative or outline form and should fncTude the following ele-

_ments: the 1nstructor S name, the act1v1ty or concept that was used,
the cooperat1veﬁ1nterre]ationsh1ps*ﬂnvo]ved the 1mp1ementation proce-;
dure the, resources and materials ut111zed:'and a report of the act1v-°
: ityls outcome. ' * .

Copies of the h;ndbook are distributed to all instructors, thus
becoming a resource to which instructoré can refer when search{ﬁé for
ideas to implement career education in their c]assrooms.. In addition,
the handbook\pfov1des an overview of the total 'institutional career edu-
cation program describing actual operational activities rather than mere

conceptual models of intended outcomes.

Strategies for Imp]ementation a

1.  Prior to inservice training sessions, prepare instructors by

2

encouraging them to reca]] career education activities that
. Q-

haye been successfully implemented by them in their.glassfoom53
2. ﬁZ]d an inservice tra1n1ng session dur1ng which two or three
~instructors give verbal descriptions of such activities.
Other participatiné instructorsla(e*then asked fo write their - .

‘own career educapidn experientes in any one of the-acceptable

~




",
.Y
)
Y

)
B

3. All contributions are then to be typed, edited, replicated,
[

»

<

formats. Allow adequate time to permit every participant to
complete at least one such descripiion. Inform the inétruc-
torsethat all éctivity experiences cdntributed by them wi]],be
compiled into a hadﬁbook, aﬁd fh?t these experfence§ wi]] -
serve as a resourcé to which others will refer.
/ and agsembled in}o a hahdbook. This handbook is then distri-

" buted to all school personnel.

CbHsideraiions Affecting Implementation

;18

4

1. Career education must have been infysed inIo the regufah cur-
’ riculum well in advance of the inservice training session so
that all instructors have had time to experiment with_several

~activities and have been enabled to evaluate each activi;y's

i)

-

effectiveness.

2. The.success of this intérdiscip]inary activity depends on the
degree of motivation with which the individual instructors
have been infused. It is, therefore, up to the personnel con-
ducting the~insgrvicektréining session to generate the amodnt

%9 .
of enthusiasm that will motivate all participating instructors.
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. Practice Five: Career Guidance Centers -

L

Description of the Practice ,

Career gu1dance centers constitute a primary factor in the- gu1dance

oomponent of career educat1on in elementary, intermediate, secondary,

.

. and post-secondary schoo]s. These centers provide instructors, counsel-

/
., ors, and administrators with career ‘education curriculum materials.

Furthermore, they afTord students the opportun1t§ 4o become aware of
ava11ab1e career. p]ann1ng 1nformation about both education and work;
to explore and investigate careers and to make career choices based upon

their interests, abilities, and the opportun1ﬁhes that are or will be

-~ waiting;. to become aware of “"career c]usters" and the JOb opportun1t1es

b

within each cluster; to plan realistic educatﬁonaT programs that will

prepare them to enter thé%?or]d of work with developed skills, knowledge,

and experience. o

The use of gu1dance cenfers can be either part of the regular studx

> program’or be a student option. However, all students are to be encour-

- »
aged to take advantage of the centers' resources in order to increase ' .

14 - -
v . i

. b ]
their awareness of the worid of work. toe iy

Career guidance centers contain information about self, information

on Qccupational choices avatlable, and information on occupational orep~
aration. ThisAinformation is presented in many forms including books,

brochures, and pamphlets; fi]mstrips and videotape productions; tape-

recorded interviews, guest speakers from var1ous occupations, and con-

N

ference phones; and field trips to actua] Job sites.

*
Ll



. Strategies for Imp]ementationk

L]

-

1.

[

- Lecation of adequate space that can be established as a career

guidance center is the major strategy in developing this prac-
tice. Thene are a nunber of ways this can be accomplished:co-
operatively: an ex1st1ng room w1th1n 2 school may be remod-
eled to accomodate the special needs of a gu1dance center,
i.e., she}ves added, carpet’installed, audio-visual equipment
purchased,'e]ectrical outlets insta]]ed; etc.. [If ‘there dre.
no empty rooms within a school, a correr of a“Tibnany—may be
sectioned off. A mu]tidisciplinarylapb%oach may also be.used
in which several schoo]s*htthin a district combine effonts to
furnish a centra]]y [ocated guidance center “and/or a mobile
center that can be shared during the school year.

Select1on of a competent guidance center technician is essen-
t1a] to a smoothly running center. This techn1c1an gathers,
organizes, and up-dates information of all types including de-
scriptive materials, films, community resources, and guest

. i A
speakers. He/she acts as a resource consultant to the coun-

- seling staff, assists students‘where needed, aids instructors

w1th career education activities while encouraging them to make
use of the center, and makes presentat1ons to conmunity mem-

bers. These activities are all examp]es of 1nterd1sc1p11nary

e

cooperat1on among school staff, students, and the commun1ty

In some ‘settings, the technic1an serves also as a fu]l time
N \. ‘' . .' ‘.

. | o
25




career counse]or who' acts as a liaison agent with counselors,
1nstructors, and parents wh1]e prov1d1nguvocat1ona1 gu1dance
- . - to 1nd1y1dua1 sﬁudents.v
A ;3. In order to get extensive mileage out of a center, counselors,
3 ~ 1nstructors, and the center technician compose'a profile card
on each student who uses the ctenter. Profile ¢ards contain
> '5uch information as the student's present status, interests’,
aptitudes, strengths end weaknesses, wqu-ekperience, test re-
>,> - >su1ts, career choices,_his/her plans after .graduation, andnthe
counselor's recommendatjons: At the secondary. level, the -re-
"sults of the profile card are used as the basis for a home
coen§e]ipg session in which the cou;se1or, the student, and
-hie/her parents assess career plans and options available to

*"Ehe student. ,/r

Consideratiens Affecting Imp]ementati& . Yoo

» (4

1. The 1mp]ementat1on of -a’ career gu1dance center requires the to-
tal*commitment of. schoo] ounselors to the infusion of a .career

edycation program. Without this commitment, the guidance com-
1 pes .. _ . B RN
> porient of «fhe center will not thrive.
.19' . - .
. 4. - Staff 1nserv1ce should be p]anned for ear]y in the school year

v -

- 1in order to prdv1de 1nstructors w1th an awareness of the bene-
fits der1ved from utilizing a career gu1dance center This in-

service shouTd 1nclyde sufficient time for;each‘1nstructor7to

- familiarize him/herself with all guidance center seryices. .
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Practice Six: Gareers Fair : 1 ) : //

<

Description of the Practice

o

A community/schoo1 sponsored Careers Fair is designed to produce
awareness of educational and job opportunities for students of all ages}
‘Much of today s career education literature att\mpt% to define a possi- S
‘ble range of careers from which the student can choose the career for '
which he wants to prepare. However,-more direct e;posuré‘tb occupa- -
tional'informationAinvthe form of exhibits by sghoo]s,.coliéées,‘re-
'gional gccupational programs, bus1ness industry labor, and by government

services can provide a number.of outcomest Some’ examp]es follow:

’

jties.

1. . Students and aduﬁts are engouraged to think about preSent and
future employment opportup?

2. Further interest is cu]tivated in the enrollment of students

. in programs designed to prepare them for the working world.

, 3. The general public «is provided an opportunity to* become aware
of the wide variety of vocational and career education pro-
¥ grams available to both youth and adults.

4. The business-industry-labor community is encouraged to become
more closely 1nvolved with educator; in order to ensure better
mutual understanding of the structure and nature of the work
world. This involvement will help explain-to students the ed-.

Ty * .

ucational and,occupational’preparation required for entrance

into & career in bus'iness, industry, or labor.

K 5. Educatorgabnd students are made to realize that career

‘ L




i} . bl . ! . ’ . \ . S, e » .
S ;p]ann1ng can become an informational, exper1ent1a1, and deci-

IR » 2

sion makTﬁg process which serves 'as.a way of prepar1ng for R

change. S % ZJlfkw' : .

6. Educators and people in the community gain(an unders tanding of
o > their own un1que resources as they~ re]ate them to career educa- .
- [
P t1on i

i . - 0 L . o

«

Strategjes for”~ Jmp]ementat1on~ : Co | S :
T. A _group of concerned educators from several school d1str1cts,

who rea11ze'that many,students and adu]ts are not_cognizant~of

°

the vast selection.of occupationat opportunities available to

themw 1n1t1ate°a response to remedy. the S1tuat1on by out11n1ng

steps to fac111tate the processes and programs needed in plan-

n1ng a Careers Fa1r. - - ‘ T » .

2. The educators ma1n thrust in 1n1t1at1ng ggeseeprocesses and

¢

programs 1s-ﬁhe format1on of a career educatiOn leadership R

counc11 composed of representat1ves from education, by ness-
At ) hd “ *

1ndustry 15E“r government serv1ces, and the- commun1ty -at-

. ¢
* KN

TE 1arge. The mu1t1d1scap11nary activities of this council will

o résult in theqoréanization;and ekecution of a Careers.Fair ‘\ S
the’encompasses all facets of both educatipn and " the work'

) world.’ | |

. 3. Asa means of creatino'an awareness of the avai]abi]ity of .

’

-J
s
2w

JObS w1th1n a s1ng]e occupat1ona1 fme1d ethb1ts are set up

v '

basedyon the cconcept of career c]usters., Examp]es of possible ; Ea

Ky
@ . . [l

LI .. !"}'



- e
"major exhibit areas are:
a.  Industry - j .
- \ ® i -

“.b. - Public Service’

‘ . - . Personnel‘ang‘Produqt Services : | ‘ .
. A Arts o " - . B o
4“ w1de-spreadfdissemination.of theninformation.contafned in the |
-exhibits ﬁs'achieved by bhsjng groups of students to the site :
of/the Careers Fair. The strategy of expos1ng {arge numbers
of people to the 1nformat1on has the effect of group counsel-"
Cing. . o ) o R
T Consjderations\Affecting Imp]ementation‘ ' - 4 l" ’

© * N ’ t . ' * L ~
’ ‘1. Due to its complexity and far-reaching\effects, the p1ann1ng

for a Careers Fair is a mu1t1d1sc1p11nary act1v1ty which can ~

Ay

_involve educators from severa] d1str1cts Such an undertak1ng
s generally too vast -to be harid1ed adequate]y by a s1ng]e in-

stitution or even a s1ng]e district of Timited size and re-

- . 1

. sources. |

Iy

2. F1nanc1ng a Careers Fa1r shou]d be a cooperat1ve effort on the
part of all- dJstr1cts involved in the p]ann1ng, reinforced by

. ‘contr1but1ons from business, industry, labor, and the generals

. : It
. - . . R .
’ - . .

- community. L = .

-

s 3. The Fair'shou]d operaté'during a ;season and on the days and at
@the t1mes\which w11T encourage max1mum attendance by a major-

" ity of the peop]é ‘1iving, study1ng, work1ng w1th1n the

- v .
. .




S ~ . vicinity.

4.  There should be no admission change. -
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* Practice Seven: Mini-Societies - -

N

' bes;ribtion of the Practice
.Children in'K;8 schools areigivgn ihe opportunity'tb experience
life in a ;onsumer Qor]d by participatihq in mini-societies. Each mini-
SOCfety is organized fn a way that is appropriate,to the individual f L
. c]aséroom,'e.g.,vone c]ésgroom may utilize eXisting class dfficeré while . |
~another may hold e]ections for'a‘city.government cdnsisting of a ‘mayor, N 2 .
a city councj], a treasurer, and judiciaries. Businesses are estab- |
lished in each "town," ;nd Qtudents,]earn how to apply for a job, to
. -fill ouf applications,'and to be interviewed. Contracts are made with
the_business fowners" of a real estate firm, a drinking faucet company,
. ,a-penci] sharpener service, aﬁ artg,and~crafts @usiness, a light a#d
power company, a custodial s?rvfces businéss, and various other school-
re]ate& bﬂsines;es such as'paper graders, a supplier of tlassroom mate-
rials, a sign service company,(the ftoWn" newspaper, a tutoring service ..
company; and a bahk; Money management, checkiqg-acéount use; credit )
use, and consumér buying‘are él] integral bgrt; of a mini-society pro- -
gran. | S '
| This brogram provides a learning-activities-package-approach which °
allows fbr-bbth large- aﬁd small-group insfructidn, a§ we]]jas hﬁpi-
courses in career related subjects. In a&dition; it offers the use of ‘
ungraded curriculum and provides for the development of an exp]d}atony
work experience through thcﬁ students are introduced to existing Qork

-

opportunities  designed tb make them inquisitive about what they must do

. . . . o




to prepare for job entry.

-

€

A

Strategies for Implementation

L

1.

‘The success-of‘this intérdiscip]inary'practice lies in the mo-

by assisting them with mini-society job descriptions, applica-

tivatibnfpf individual instructors to assume leadership and
resporsibility for a classrobm-based mini-society.” Many in-
é;ructors find that this packége approach, is consistent with
their style of teaching. |

thf]e specia[.équipment'iSvneeded. 4H6wéver, the career edu-

Y

cation project director can support the individual instructors

tion forms, job-reference forms, written examinations for

jobs, employment interviews, and such Banking forms as simu-

lated dollars, charge cards,'checks; account cards, signature
cards,ﬁ]oan'applications, statements, balance reports, bud-
gets, etc;. | -

Once -the mini-society becomes -established, sfudents assume the

responsibility for decision making and planning, and the in-

structor assumes his role as a resource person to the students.

The experienced mini-society instructor also becomes a re-
source to other instructors who want-assistance in implement-

ing such a mini-society in their own classrooms.

28

1.

Consideratioﬁs Affecting Imp]ementétiqn

The  actual implementation of a mini-society in a classroom

should be Timited to a specified time period, such as two

-




L ' ' hou}; per week. Howeve?, instruction in ski]]svneeded-to oper-
. ate effectively in a mini-society can be incorporated into reg-

ular c]agsroom ci§{1c01um. ‘FoF e&amp]e, math pefiods méy'be
devoted to banking skills such as writing checks .and balancing
cheﬁkb&éks, figurihg intgreét‘rates, and investing money.
' 2. When two or more mini-societies are established in the same
school, it is possible to set up visitations and allow stu:
dents to cdh&uét “%hter-town" business. - ' .
3.  Instructor§ need to be well organizeﬁ-and flexible. They

. shou]d'also accept the fact thét it is imperétive for sfudents.

to be allowed to make their own decisions.

29




" Description of the Practice

Practice Eight: Stbre-Front Classrooms

This practice uii]izes a "store-frbnt'classroom" concept to provide
students with an dpportunity td qéceive bccupationa]“and career prepara-
tion. Sécondary-schoo]-age students and adqus éan become involved in
practical exploratary work which helps them develop mérketab]e skills

and satisfactory work habits so they can obtain full or part-time em-‘.

" .ployment. Courses also provfdé entry-level skills for furthering their‘_

1

’

education at community co]]éges.
« - Store-front classes are held near local stores or in shopping cen- -

ters. The resulting close contact with business=-industry-labor gives

[y [

i
emp]oyers a chante to be of service to the educat1ona1 system as well as

to the community by prov1d1ng students w1tu an opportun1ty to learn em- fo

p]oyab]e skills., In add1t1on, students - rece1ve supervised on- the -job

- tra1n1ng, thus 1ncreas1ng their emp]oyMent opportun1t1es ’

To enab]e’students to exp]ore in some depth the careers intérésting
to them,‘a'number'of program and information tapes are made~avai]a§1e to
them'by te]ephqne. .By evaluating a variety of occupational possibili-
ties through this "Dial-A-Career" aid, a potential siore-frbnt classroom
student can make his/her cafeef se]ectipn with full awareness of.the re-

sponsibilities and benef1ts which it entai]s

Store~ front clasges also provide e]ementary and intermediate schoo]

.

‘students’ the opportunlty to develop awareness of careers through visita- -,

o

tions to the classrooms where on-the-job train%ng is occurring, Career

[ ~ ‘ - —

31
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awareness, career orientation, and tareer exploration are all facili-

tated by this direct exposure to & variety of careers and occupations.

b3

Strategies for Implementation ' i

32

1.

The “initial responsibility for estab]%shing mu]tidiscip1inary
cooperation between educators and representatiyes of business-

industry-labor must be assumed by someone who has the Know1-

- edge and the capability to coordfnate all aspects of the pro- '

< H

gram.

The classrooms must be estab]ished adjacent or in close prox-
imity to cooperating businesses and industries in order to fa-
cilitate on-the-job training.

The courses of fered should encompass a broad range of occupa-

tions and careers. They should include, but not be Timited to:

‘air conditioning, banking, cosmetology, fire science, keypunch

operations, motorcycle and small engine ﬁ?pair, truck driving,
etc..

‘Awareness of the program's existence among students,”ﬁarents,-
and the community in general can be generated thfough word-of-

mouth advertising and student-to-student communication.

¥ -

The achievements of success ful graduates should be publicized.

Awareness and orien;ation opportunities for all students.

" should be ‘developed and offered prior to the time they are

eligible to enter the store-front classroom program.

P

e



Considerations Affecting Implementation

1. Store-front classes should introducé students to work habits

thét will improve their eﬁb]oyabi]ity prospects. =~ In addition
‘ ’tolgiving students job skills, instructors should emphasize
the importance of being punctua[, dres;ing appropriate]y,‘
dealing with .the public effectively, and cooperating with co;
workers. T : S
2. IngtructorS’andvstudents must be made aware of their role in
the enhancement of school-community relations through their

“participation in this program. .

) ' 33
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vPractice Nine: Constnuction Techno]ogy

Descr1pt1on of the Pract1ce

-

Centered around a course concerned with construction techno]ogy for
secondary students, this practice culminates in the construction of an
actual house by the students. " This house'is'built on campus over a pe7)~'
riod of two school years,'and when comp1eted it is auctioned off and
moved to the purchaSer’s site. Funds gained from .the sale of.the house
pay the costs of materials and construction as well as the instructor's

| salary. - L ' | .

‘. X ' A course in construction technology functions as the hub for career

e o
\

education activities in other courses in the secondary school, such as
draftingllmatheggtics..home economics, and English. It also serves as
-the hub for district'actfvities as evidenced by the resulting interac-

- tions between the-secondary and elementary students and between the sec~
ondary and intérmediate students.

A van containing too]s and materials compiled at the high schoo]
becomes a portab]e classroom in which e]ementary-schoo] students learn
how to use simple tools: Thjs van isaa1so used to tPansbort materials
to the intermediate schools where students in industrial arts classes
buﬂ]d cabinets, shetves, vanities, etc. which the secondary students ul-
t1mate1y install in the house they are bui]di“

An overall objective for the course in construction technology is

to produce career awareness in students of the variety of occUpat1ons

that exist withfn the construction industry and of the training




necessary for'each occupation. . At all levels of the course, students+
receive both classroom instruction and practical 1aboratory exper}ence
on the constructron site.

Strategies for Imp]ementation

Jr Iﬁp]ementation of this course depends.upon the active partici-
pation of the busfhess-industry-]abor community and the gen-
eral cdthnity. The md]tidisciplinary activities in which
community‘members participate are,'(a) as members of an advi-
sory ccmmittee cbmposed of experts iq thelfield of construc-
tion who assume responsibility for p]anﬁiné the house; fﬁnaac-
Ving its construction, and supplying the resource people fo
%each construction- re]ated areas, and (b) as commun1ty-based

, _ . resource peop]e who prov1de 1nstruct1on in the respons1b1]1-

ties of a bui]ding inspector,_a safety inspector, a'@octor, a
trade journeyman‘of each trade encountered, an apprentice, a
member of management, a member of 'organized labor, and a

| banker/finaacier. .

2. Cooperation and conmﬁtment to the construction technology
course by all.secondary school personnel who are to be di-
rectly involved is secured through inservice cooperative plan-
nihg sessions. Due to the nature of the course in construc-
tion, it is necessary to offer them specidl classes in archi-

tectural drafting. practical mathematics, interior decorating,

and the locatien and use of appropriate reference materials.

36 ' ' .
. T, - _ 38




»
»
r o . '

. . It is the construction-technoTpgy,instrqptor who is responsi- 'Q
"ble for thé interdisciplinary activities among these various -

departments.’ - - . . L S

3. Students for the construction technology class are recruited’
- - . 2 - : ' . -
by the course instructor with the assistance of other instruc- -

tors, by'cdunselors, and by the director of career education -

depaftments\ ‘During‘the first year, the students receive ex-
'tens1ve counse11ng ‘and guidance to help them make rational, oc-
cupat1ona1 cho1ces In order to. participate in the course a
- second year,'students make written application to the cqn§truc-

-

.- tion technology instructor. “

[

Considerations Affecting 1@p1ementation

[}

1. Where official sanctien is required; approvals by. the beard of
educat1on,‘the county, state and city regulating agenc1esg
and the labor unions must be secured prior to 1mp1ementat10n
of the segments of ., this practice ) L

2. Financial arrangements for this practice require close scruti-
aization by project leaders in order to prevent the inéur;ing'

-

of additional district expense. ~

N

.
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IV CONCLUSIONS -AND RECOMMENDATIONS

-

Conciusions Concerning the Effectiveness of«CooperativenActivities

Based'on the responses of principal and secondary informants to the

systematic exploratory interviews and on the observations made by the

proJect research team, it is possible to assume that eooperat1ve act1v1-

ties have enhanced the 1mp1ementat1on of career education 1n many in- A

'stances.

Towing:

1.

More specifically, the results of this study 1nd1cate the fol- ,

Development of a coordinated systemifor imolementing career ed
ucation appears to be.dependent upon an oraanizationaj struc- -
ture in which interaction, cooperat1on, and commun1cat1on must
occur as an integral part of that system (matur1ty). .
Inservice training of school persohnel appears to be a neces-
sary component for developing successful\coooeration among.‘
such personne]. 5 ‘ | - |

A more positive ‘and success-or;ented program usually results
when instructors, counselors, adm1n1strators, and school staff
have been heav1]y influenced by intradisciplinary and inter-
disc1p1inary cooperation |
Multidisciplinary cooperation among educators, the business-
indus tiry- 1abor comm;n1ty, and the genera] commun1ty appears to

be essential to the success of career educat1on programs. It

may be stated that the greater'the suoport of each of these

o - 40
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resources, the greater the chances for the success’ ‘of the’ pro-
o 'gram

“w

5. "The utilization of c00perat1Ve activities in 1mp1ement1ng ca-
' E Teer educat1on serves to ‘break down rigid departmenta11zat1on ’

which thus results in the availability df increased resources = '

A B ,

. to individual instructors. .. , L
- . .
N 2y § . o Fa o

Cooperation on all three disciplinary levels’ produces a more-
.comprehensive approach to careei® education due to the, involve-v:s

ment, articulation, and legitimization that results.

s : Recommendat1ons for a Med1a Presentat1on s

» - The® pract1ces observed by the project research team offer insight ' b

_ into enhanc1ng the imp]ementat1on of career educat1on through coopera-
. o t1ve activities. The description 1n th1s report of the concéptual mode1
and promising pract1ces ‘can serve as a: bas1s for, deve]op1ng a media pre- _

} * »

.. senmtation to.be used for information dissemination via workshops, semi-

nars, conferences, inservice’ tra1ning sessions, and/or commun1ty aware-. -

ES o .

ness campaigns. C Y
1 A media package'might include a film to give viewers..a gestalt of
the'cooperatdve activities concept,‘a slide/tape presentation to provide
- _ more'detaiiedwfollow-up information,kand a resource handhook to put the

necessary information into written form 4gr future reference. Tgese -

Sy o ;,,

necommendat1ons are d1scussed in more detail\below.

> 2

]. . A film that uses a gestalt approach should be produced so that

13
7
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’ ! t

"an understand1ng\and awareness of the concept of cooperat]vev -
act1v1t1es i$ created in the viewer: ) Th1s approach shou]d at-
“tempt to 1ntegrate structures and patterns that .make up coop-

»

erat1ve act1v1t1es and wh1ch transcend be1ng merely a comp]ete

';iIdescr1pt1on of separate individual pract1cest Ane techn1que

¥ '.'x. ) ? . ' N ' .
for achieving this gestalt approach is to film elements of the |

-

T pract1ces as’ they occur in their natura] sett1ng 'S0 that the
factual d1alogue is 1nc1uded The f11med e1ements shou]d be
- ed1ted to\portray a compos1te p1cture of the who]e mean1ng of
lzcooperat1on in regard to career educat1on, g1v1ng the viewer a
| clear and well- def1ned 1dea of the concept | |
'2; A s11de/tape presentat1on shou]d be produced wh1ch dea]s more
exp11c1t1y with the specific elements that compose each prac-
. tice. Th1s product1on cou]d‘conta1nl1nfgrmat1on concern1ng a;‘
description of each practice;_the strategiesfand techniQUes i - '
' for imp]ementing a_practiCe,_and-the factors to be considered{

when planning and us1ng a-practice. « . ' ; |

i
.

3. The f11m and the s11de/tape presentations described above ~&i - ’ﬂﬁg\

should be bound by the fo]ﬂow1ng criteria: (a) that none ex- 4

ol

s ceed twenty m1nutes in 1ength (b) ‘that they are open-ended in
order to promote audience part1c1pat1on and d1$cuss1on, and
(c) that they trigger quest1ons-and resporises from these audi-

T ences. .

» ) AN .
.

‘4. A resource handbook should be'produced which outlines ‘in




"~ , e ) : .
. . . " ' . R T ] T
F E o . _detail the informatjon about cooperative activites presented
e ) o : : , . : i

in the ff]m éndqsﬁide/tape'prgséntations. This hantbook will
.ﬂ_~i - ". . provide the readér{with spécificisuggestdons for achieQing' L -

cooperation; it cpuld thus serve as a reference for those edu-

. @ o A e R o .
3/;4ﬁ cators who are implementing career education.in their own
. i M . . . 4
- institutions. Y ¢ . Tves
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Aééendix A
CASE Advisory Committee

The Center for Action ahd Study in Education (CASE) is a non-profit
organization whose primary intent i§ to engage in research, development,
..and other assistance to educators. The CASE organ1zat1on consists of
seventeen professional educators with broad experience and know]edge at
many levels of education.

A CASE Advisory Committee was formed and met with the project
research team on July 8-9, 1974, at the University of California, Los
Angeles for the purpose of developing a list of program factors to be
used in- the research project. Members of this CASE Advisory Committee
were: e o

- Ralph Bregman : k
: University of Ca11forn1a, Los Ange
Graduate Schpol of Education
Moore Hall, Room 123 ~
. 405 Hilgard Avenue.
" Los Ange]es, California 90024

Lloyd M. McCu]]ough .
Los Angeles County. Reg1ona1 0ccupat1on Program.
9300 East Imperial Highway

Downey, €alifornia 90242

Gregory'$. Ohanneson ‘

- Office of "the Superintendent of Schools
Santa Clara County . : .
45 Santa Teresa
San Jose, California 95110

~Linda L. Phillips
University of California, Los Ange]es
Graduate School of Education - ,
Moore Hall, Room 3 . h 7
405 Hjlgard Avenue ‘
Los. Angeles, California 90024 -

a5




- Anthony J. Pitale
~ California Advi'sory Council on Vocational Educat1on
708 Tenth Street, #260
Sacramento, Ca]1forn1a 95814
Frances B. Russell - ’ .
Los Angeles County Regional 0ccupat1on Program
9300 East Imperial Highway
Downey , Ca11forn1a 90242

Frank ‘M. Santoro - W
State of California

Department of Education

1500 Fifth Street

Sacramento, California 95814

_Robert D. Sartin
. University of. California, Los Angeles
. . Division of Vocational Education
. Moore Hall, Room 123
- 405 H1lgard Avenue
Los Angeles, California 90024

Patrick J. weagragf

MassachuSetts State Department of Education
» - 182 Tremont Avenue

Boston, Massachusetts 02108
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Appendix B

Program Factors

Administrative Factors ‘ S ~ : .
Promote resource management (divert resources, reorder priorities).
Promote the development of flexible scheduling and mini-courses.

Initiate a_pluralistic drgaﬁjiétibn‘fhrough participative management,
student involvement, and cooperative planning.

- Seek federal, state and local financial support by means of brojects,
etc.. o . '

Obtain managemeny.information through needs analysis, etc..._
Initiate grading reform through criterion-referenced testing, etc..” ‘

Increase artjculation between elementary, intermediate, secondary and
post-secondary levels with regard- to careers

Increase area planning through work with cont1guous districts (mutual
needs 1nformat1on program supplements, placement activities).

Prpmote the development of open entry/exit courses.

“Initiate systematic sfaff development, (staff incentives). o
Initiate product evaluation/accountability. 2 4
Foster a systemized publie information process.
Promote affirmative action (ESL-bilingual supborf) for all courses.

' Provide transportation for outreach programs.

?L Ut1]1ze facilities planning and development to promote a more open
system.

Graduation requirements reform.
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Personhe] Development Factors ' /

Teecher internships for staff development activities.
Teacher team building to deve]op staff interaction.

Teacher re]ease time to deve]op curr1cu1um course activities, and
mater1als '

: Deve]op a master p]an for teacher 1n serv1ce tra1n1ng and act1v1t1es
Hold regularly schedu]ed staff meet1ngs with p]anned activities.
Develop cross-subject 1inkages.

Community Factors

‘Assure business-industry-labor involvement through cooperative activi-
ties, advisory_and planning committees, use of re50urces.

Assure parent and community involvement through cooperat1ve activities,
' use of parents and commun1ty peop]e as resource people, aides,
etc." , .

Guidance Factors

&

Col]ect current, quantitétive, areé-Wide job data anormation:
Develop career’guidance centersl ‘
" Promote group counseling procedu;eSx'
Determine student interests threugh assessments, etc..
~Develop a counseling role for teachers:

~Develop classroom activities for ceunse1ors.

Instructional Factors

Develop student incentives.,

Initiate team teach1ng between vocational and non-vocational subJect
areas.

Deve]op and utilize the library as a resource centér.
& / ,
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Develop a community based classroom.

Strengthen the educational technology base.

- \

Initiate role p1aying and sﬁmu]ation aétiVifies for students.,

-Cyrricu]um“Factors .
Promote a master plan fqr{currigulum deve]opmeht;
Initiate coopérativeAcurricu]umvdevelopment. |
Obtain program Variety and options by focusing on cageer clusters.
Promote student career organizations. ' )

Promote small monetary and release time awards for innovative projects. |

Promote equal emphasis between general, "ocational and academic
- curriculum.

Focus curriculum on levels of career education (awareness, orientation;,
exploration, "vocational education development, preparation).

Promote student co-curricular activities.

P




—_— Appendix C

Survey Interview Schedules

" The ﬁrincipai Informant Te]gphone {nterview

Date - 0
Time
T, .Identifying Information S

Name of Principal Informant

Title/Position_

Telephone Number ( )

Ndme of’Schop] District

Address of School District

A

g. Introduction .

Name of Interviewer:

) Research Project Spons#rs
Career Education Task Fofce
Department of Education
State of California

Center for Action and Study in Education
Los Angeles, California

Graduate School of Education
University of California, Los Angeles

Explanation of Project

9
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Career education is a blend of general, vocational and

~academic education into a cyrriculum which can provide the
student with educational experiences necessary to prepare him

for economic independence and personal fulfillment. In order
for career education to reach a full fruition, a number of
fundamental administrative, organizational and educational
changes occur in school systems. One very basic change is the
revision, modification, adaptation, and development of cooper-
ative activities between.school’ resources (the instructors,
counselors, administrators, and school staff, the students and
their parents, the business-industry-Tabor community, and the
gerleral community) and school program factors’ (administrative
systems, personnel development processes, guidance cqmponents,
curriculum strategies, instructional approaches, and the ac-
tual educational needs and concerns of the community). This
research project would allow for the exploration and identifi-
cation of cooperative activities that occur in school systems.
Cooperative activities are those helpful relations, actions,
and pursuits carried on between school resburces and program
factors which are aimed at the accomplishment of a common pur-

~pose or goal. The interrelationships that result from these

. training programs.

T —

cooperative activities may serve to effect, enhance, and ex-
tend the growth and development of -career educatioh. ‘

In order to explore and identify data relevant to this _
project, on-site visitation with school districts engaged in
career education programs is necessary. School personnel,
students and parents, the business-industry-labor community,
and members of the general community of these selected school
districts will be interviewed by means of a systematic explor-
atory technique. Practical and operational data collected
from these interviews will be synthesized into materials which
can be used by the California Career Education Task Force to
develop a media presentation to be used for in-service

IS [

Confirmation of Informant's Understanding of the Project

Questions -

Can the Informant Describe the Project




Can the Informant Make Connections Between His/Her Proqram and
the Goals of the Project

-

Other Questions_

Role of phe School District “
6n-Site Visitafion

Dater of Visit

Date Hours
_____Meet with Principal Informant
_____Brief Overview of District Program
- Interv1ew Pr1nc1pa1 Informant
____ Establish Schedule for Meet1ng with Secondary Informants

Name : Timevof Interv1ew

_____Telephone on ) . for Final-Confirmatioh of
T On-Site V1s1tation

r'd

Directions to Slte.Location




5. Closure .

r ‘ . Reconfirm the Date of Telephone Confirmation and/or On-Site
Visitation - ' - )

‘

o . Any Questions on the Part of the Informant

Thank You | ' .

‘e




The Systematic Exploratory Interview

Date

. L
Time .

1. ldentifying Information

Name of Respondent

4 Principal Informant
Secondary Informant -

Title/Position v

Name of Schoo]/District

Address of School/District

2. Introduction

-

Name of interQiewqr
Research Project Sponsors
Career Edycation Task Forte
Department of Education

{ State-of California

Center for Action and Study in Education
Los Angeles, California

Graduate School of Education
University of California, Los Angeles

Explanation of Project -
- Cooperative Activities

Systematic Exploratory Interview Technique ‘ixg “

| - How the Results Will be Used

%




Confiramtion of Respoﬁdent's Understanding of the Pkoject‘

Questians

[

-

°

3. Exploratory Inferview

Administrative Factors
. Resource management , Open entry/exit courses

Flexible scheduling Staff development
Cooperative planning Eva]uat1on/accountab1]1ty
Project monies ) Public informationfsystem
Needs assessment L ESL-bilingual support
Grading reform : Special transportation
Articulation "~ Facilities. planning
Ared %%anning - Graduation reform

Personnel Development Factors

Teacher internsHips | Master plan for inservice

Team building g Staff meetings
Release time : Cross subject 11nM§ges Lo
' f J j
~ I l/

Community Factors

Business-industry-labor involvement
Parent and community involvement
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_ Guidance Factors |
- Job data information . '~ Student interest assessment .

' - Caréer guidance center ) - Counseling for teachers = . .
“Group counseting ' ~ . Classroom for counselors ‘
_Instructional Factors ~ - - )

-7 “Student incentives Community based classrbom o
X ~Team teaching . _— Use educational technology .
, Library as resource : Role playing/simulation T
‘A [ L : i - -
. ’ . ] Do ,L e ' ] . ' v “,‘» 0
.
Curriculum Factors - ° ] ©o e
& e e T o oo .
~Master plan .- . .~ Innovative project awards - ' .
. " Cooperative development L . Equal-emphasis curriculum . ' .
. - Use career clusters - = . Lo Levels of career education _ ‘Qf>
C Student organizations N ~ Co-curricular activities Y
. : I - . T : C D g
: & . , : : > . ‘ SR
b
. o R . ’ o T
"4,  Additional Remarks . St
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5. -Closure ' o o o ' . T
- . . - \ o . . R . )
LI . R B
Any Questions on the Part of the Respondent
. Thank-You -~ S S . b
, T = " ;
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Caréer Education Demons%ration Sites

{.
Covina Va]]ey Unified School D1str1ct
519 East Badillo . &
Covina, California 91722

La Mesa Spring Valley School District

4750 Date Avenue

La Mésa, California 92041

. Ontar1o -Montclair School District
950 West B Street

Ontario, California 91761 ;q

Orange UnifiedechobltDistrici

370 North Glassell- , _
Orange, Ca]ifornia 92666 ' (?/

San Diego County Department of Educat1on
6401 Linda Vista Road .

" San Diego, California 92111

Santa Barbara High School District
- 720 Santa Barbara Street
Santa Barbara, Ca]1forn1é 9310]

r
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UNIVERSITY OF CALIFORNIA, LOS ANGELES

.
’

..y

BERKELEY = DAVIS * IRVINE * LOS ANCELES * RIVERSIDE . SAN DIECO * SAN FRANCISCO

Y

SANTA BARBARA * SANTA CRUZ

o » DEPARTMENT OF EDUCATION

- Appendix, E 1 LOS ANGELES, CALIFORNIA 90024
Lettéffof Inqufhy — February 11, 1975

)

Char]es-C Brady
Progect Director, Career Education °
Santa Barbara High School District
720 Santa Barbara Street
~ Santa Barbara, California 93101 : .

~Dear Mr. Brady:

The University of California, Los Angeles and the California Career

"Education Task Force are -engaged in a study of cooperative activities

that enhance the implementation of career education programs. A cooper-

ative activity is concerned.with the interaction$ of all school personnel ..
(teachers,, counselors, administrators, staff, and students) and/or com-

munity members who cooperate to develop career education programs. These
interactions go beyond those normally required by the school system in

its daily operating procedure. ;

o - 'The objective of this study is to obtain accurate information about -
cooperative activities that are currently being employed at the elemen-
‘tary, intermediate, secondary and post-secondary levels. Your school

_district is one of six that has been selected by the Task Force and the
UCLA researchers to-participate in .the study of the well devel-.
oped career education programs you presently have in\gperation. Data
collected from the research will be used td develop a Yredia presentation
which thé California Career Education Task Force can ificorporate in its
inservice training program _

The procedure to be used in researching each school includes an
initial telephone interview followed by an on-site visit of your career.
education programs. The study will take approximately six to eight hours
to complete and we antitipate that the on-site visit will take place .dur-
ing the month of March. The Task Force has indicated that you would be
an excellent contact person. We would like your confirmation on this

_matter. If you are unavailable to act as the contact person, please sub-
mit the name of -another individual who is familiar with your career edu- .
cation progam and who is willing to participate in this study. Your
cooperation in this endeavor will be greatly appreciated. Please com-
plete the enclosed form indicating a contact person in your district,’

o9




\

" Return the

Mr. Brady .= = -
February 11, 1975
Page .2 ' -
T . . (/.‘

' ' o 4 R AT
his/her-telephone number, and the hours he/she is av\iﬂﬁblé,
completed form in the envelope provided by February %,71‘75.

* Thank ‘you for taking time from your busy schedile -to consider this
matter. 3 ' ' '
Sincerely,
. ‘Charles L. Phillips
_ Project Director
CLP:mhc ‘ - -
Enclosure | | _

cc: Lowell D. Jackson, Superintendent.}

- Santa Barbara High School District

Frank M. Santoro R
California Career Education Task Force
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. Please complete this form and return 1t in the enve]ope provided -by
February 26 1975. Thank you. | : . :

Do-you wish to participate in this study? YES NO

Name of Participating .School District

* Name of Contact\Person

o v
- TitTe/Position
. { v
-, .
Telephone Number . i
'* Most Convenient Time to Contact (Days and Hours)
Mon@ay' " Tuesday Qednésday Thursday * - Friday




e

Aggend1x F
B

Demonstrat1on Site Contact Peqple

. m

Covina Valley Un1f1ed Schoo] D1str1ct 9[;“
Ragene Farris:
Martha Evans

La Mesa Spr1ng Va]]ey Schoo] District
BilT. Pitts
Linda Cole- ’

. Ontario-Montclair School District

Norman Steinaker

Orange Unified School District 0
.. Tom Schrodi
Don Isbell
Larry Johnson

San Diego County Department of Education
Daniel Nasman

Santa Barbara High School District
Charles Brady -
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Agpend1x G .

Systematic Exp]oratory Interv1ew Techn1qge

'S

Introduction

Since. this research prOJect s aim was to provide pract1ca1 and oper-
‘ational data on cooperative activities that enhance career education, it
had to be heavily empirical, yet at the same time theoret1ca11y sound . .
and rigorously analytical.

The steps taken to meet these requirements were as follows. First, .
alternative descriptive research techniques such as case study, cross-
secttonal survey, document analysis, activity analysis, and exploratory”
interview were ser1ous1y considered in terms of the research issues.

Second, the research issues were used to make the final determination of

the research technique rather than the reverse. "Issues such as gather-* ,J

- ing of non-standardized data, collection of information for practical v
~and immediate use, analysis of interaction between factors which produce
change and growth, classification of factors asso¢iated with causal rela-
tionships, and effective use of researcher's and respondent's time led

'to the selection and deve]opment of a systemat1c exp]oratory interview
techn1que J—

Systematic Exploratory Interviewing

v The systemat1c exploratory interview technique is based on con- :
-ddcting interviews with any respondents who (in terms of the current pur- <

* poses of the interviewer) are given special, non-standardized treatment.

-Special, non-standardized treatment is.,defined as: °
1. Stressing the respondent's definition of 'the situation.

2. Encourag1ng the respondent to- structure the éapount of the
} s1tuat1on .

3. Letting the respondent lntroduce to a con51derab1e extent his/
her notions of what he/she regards as relevant, instead of
relying upon the intervieWer's notions of re]evance

In standardized 1nterv1ew1ng the investigator defines the question
and the problem; he/she is only looking for answers within the bounds
set by his/her presuppositions. In exploratory interviewing, as here
defined, the interviewer is willing and often eager to let the

.. PN
. L. (
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respondent teach him/her what the problem, the question, the situation,
is--to the Timits, of course, of the interviewer's ability to perceive
—relationships to his/hér basic problems, whatever these may be.

Another characteristic of exploratory interviewing is that an ex- -
ception, a deviation, an unusual interpretation may suggest a revision,
a reinterpretations—an extension, a new approach. In contrast, the
standardized interview (a typical survey) ordinarily handles a devia-
tion in terms of statistical significance, not substantive significance.

Function of the Exploratory Interview

~ The main function of the interview is to focus attention upon a
given experience and its effects rather than to ask specific questions.
Character1st1cs of this type of interview may be described as:

1. Persons interviewed are known to have part1c1pated in an uncon-
" trolled but observed social s1tuat1on

2. The hypothetically significant elements, patterns, and total
structure of this situation. have been previously ana]yzed by
the investigator.

3. On.the basis of this analysis, the interviewer has fashioned
an interview plan which contains a general idea of the major-
areas of inquiry from which pertinent data can be obtained.

4. The interview itself is focused on both subjective and objec-
tive responses of the respondent, and these responses enable
the interviewer to test the validity of the data der1ved and
ascertain unanticipated responses to the situation.’'

Subt]et1es of the Exploratory. Interv1ew

Fhe Respondent

- For the purposes of this project, there are two types of respon-
dents as follows:

1. The principal 1nformant or contact person who:
a. Is well connected

b. Is well informed and abTe to give the interviewer a pic-
ture of the norms, attitudes, and activities of the sit-
uation under investigation.

.}
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‘c. Has the capapity go’adopt the standpoint of the inter-

viewer.

d. Is able to make the cohnections between the interviewer's -
vieWwpoint and the activities within the research situa-
tion. ' . . : -

e. Suggests sécondary informants.
':f.iﬂﬁﬁrepares the way for the interviewer to secure additional
information. ‘ . S

2. The secondary informants are: ' .

a. Surrogate observers who have the ability to recollect
activities which deal with the research concern that have
already happened or-are happening, or who cdn put to-
dether something that developed over a long period of
time. - ‘

b. Experts (i.e., they have the specialized knowledgée or
skill to interpret and evaluate the situation that they
relate). ' )

Characteristics of the Good Interviewer = — '

1. Concentrated attention (i.e., the interviewer hears what
others have to say). )

2. Shifts gears rapidly (i.e., the interviewer notes when the re-
spondent makes what seems to be a jump in the conversation and
then)tries to discover how the respondent makes this transi-
tion).

3. Empathetic understanding (i.e., the interviewer's ability to
understand what the-respondent is experiencing, to feel some
of what he feels, and to share his views).

Interview Variables
1. The personality and skill of the interviewer.
2. The interviewer's awareness of his self-selected identity.

3. The interviewer's abi]ity.to listen to and.adopt the respon-
dent's frame of reference.




»

1 4. The interviewer's background concerning tJ; situation.
5. The interviewer's 11berat1on from undue reverence for any »
9 particular methdd of interviewing.

6. The interviewer's feeling of freedom to make maximaf;dée of
his knowledge of the particular research situation facing him
in order to develop situgtionq]]y relevant strategies.

)

.7. The interviewer's abiidty to talk the respondent's language.
8. The interviewer's use of questions which use a tactic ofvéi-
ther neutrality or non=neutrality.

9. The definition by both interviewer and respondent of the
interview situation. _

Confidentiality
The respondent must be assured very early in the interview that
his/her comments will be held in strictist confidence and only thgQse who
have "a need to know," i.e., the research-staff, will have access to the

information. ' -

Conducting the Interview

.Respondents dislike a steady flow of quest1on$ They prefer a dis-

cussion or something which sounds 1ike a discussion but is really a
quas1*mono]ogue stimulated by understanding comments.

What Does the Respondent Get 0t of the Interview
1. The opportunity to teach.
25A The opportunity to tell an understanding stranger something in
eneral -or in detail about what they have done or observed
?that is to someone who will presumably make no claims, no use
of the remarks, to affect the speaker in the future)

Testing Information Received Through Interview

Before inferences can be drawn from the_interview data the inter-
viewer must subject it to some sort of 1ndependent criticism or vigor-,
ous test. Two methods available for checking are:

1. By compar1ng a respandent's account. of a s1tuat1on w1th ac-
counts given by other respondents.

’




|
‘ . .
2. By-evaluating the respondent's information in terms of its
" comprehensibility, plausibility, and consistency.

References = - : ’ o PR

The systematic exploratory interview technique outlined above and
used in this research study is composed of elements and technical: meth-
ods found in the following source materia]s'

Caplow, Theodore. "“Dynamics of Informat1ou Interviewing~" American
Journal of Sociology, LXII (1956-57), 165-71.

Dexter, Lewis A.. Elite and Specialized Interv1ew1ng Evanstoﬁ,
Northwestern Universtty Press, 1970.

1’

Gordon, Raymond L.. Interv1ew1ng Strategy, Technique, and Tact1cs
Homewood, I11inois: Dorsey Press, 1969

Manning, Peter K.. "“Problems in Inter ret1ng Interview Data." Sociol-
ogy and Social Research, LI (]967§ 302-16.

Merton, R., M, Fiske, and P. Kendall. The Focused Interview. Glencoe,
[11inois: Free Press, 1956.

Powdermaker, Hortense. Stranggr and Friendf The Way of the Anthropol-
ogist. New York: Norton, 1966. «

Richardson, Stepﬁen A}, Barbara S. Dohrenwend, and David Klein.. Inter-
viewing: Its Forms and Functions. New York: Basic Books, 1965.

71
K7




