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Abstract

The purpose of this study was to expose key individuals to the NHTSA-
developed curriculum materials for crash injury management and to tearh
them how to teach. ' The objective was accomplished through the conduct of
five 30-hour instructor training. institutes conducted in various areas of the
country. Institutes were held in the spr1ng of 1974, Teaching was shared. by
representatwes of Dunlap and Associates, Inc., and educators from Central
"Connecticut State College. Various educational institutions throughout the
United States served as host colleges for the institutes.

Through its regional offices, state governor's representatives, and state
or-local agencies, NHTSA identified and referred candidates to attend ‘each
' institute. A total of 78 enrollees completed the training program, They-repre-
sented 37 states, Puerto Rico, the District of Columhbia and NHTSA. Enrollees
were associated with law enforcement or emergency medical se¢rvices.
Seventy-three percent of the enrollees expect that their organizations will use
all or some of the NHTSA curriculum materials in their future tra1n1ng

' All institutes proceeded on schedule and ran smoothly. Ninety- -three’

percent of the .enrollees reported that the institute wasr quite valuable or very
‘valuable to them.
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, FORE;)VORD

Natnona.l Hi hway Traffic Safety Administration, recently supported the devel-
opment of 4 training program’entitled ''Emergency medical services: Crash
injury management for traffic law enforcement officehg.' The detailed

Instructon'e Lesson Plans, Course Guide and Student Studir Guide, prepared

/
by Dunla# and Associates, Inc., were developed te provide a standardized
means fgr training first responders to traffic accidents 1n emergency care
techniquyes. Such individuals are expected to be law enforcement officers

- patrolling the nation's highways and roads.

q,i:der to assist states in making the programoperational, NHTSA

supported the conduct of five Crash Injury Management Instructor Lraining

th how to teach. The institutes were conducted in the sprmg of 1974 by

4
lap and Associates, Inc., 1n collaboration w1th educators from Central

on.nectl.cut State College, New Br1ta1n, Connecucut. ' s

x

! Dr. Aaron Adams of the National Highway Traffic Safety Adnﬁnistration
gerved as Contract Technical Mz,mager. Mr. Joseph T. Fucigna, Executive
Vice President of Dunlap and Aesociatés,- Inc., served both as Responsible
Corpora.te Officer and as the curriculum expert and teacher at each of the five
institutes. EducatOrs from Central Connecticut State C011ege who taught at- ‘

. the various 1nst1tutes were Dr. Joseph Duffy, Dr. Andrew Baron, Mr. George
Barnhardt, Mr. Sahford Rich and Mr. Peter Rodrigues. Ms. Arlene Cleven

2

of Dunlap and Associates, Inc., served as Project Director of the contract
\ »

and author of the final report on the institute series.
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SUMMARY AND BECOMMENDATIONS

Under this contract, the National Highway Traffic Safety Administration
supported the conduct of five re'giona,17Crash Injury Management (CIM)
Instructor Training Institutes. The purpose of these 5-day, 30-hour’insti- -
tutes was twofold: 1) to provide potential instructors with a detailed explana-
tion of the design, development and use of the NHTSA curriculum package
entitled "Emergency medical services:, Crash injury management for traffic
law enforcement cfficers,' and 2) to train potential instructors in teaching
methodology pertinent to the curriculum-package,

The scope of the study included a research review of all previously
sponsored NHTSA 1nst1uctor training institutes, all planning relative to the
institute series, deve;opment of outlines and a schedule for the program,
enrolling candidates through NHTSA's regional offices and Governor's
Representatives’for Highway Safety, conducting and evaluating each institute,
and providing on-site follow-up services to selected enrollees on request and
within limitations of contract time and funds.

Institutes 'were held in the spring of 1974 in New Britain, Connecticut;
Lansing, Michigan: Atlanta, Georgia area; San Mateo, California; and
Denver, Colorado area. All institutes proceeded on schedule and ran
smoothly. A local college served as host at each institute. In addition to a
campus clagsroom, the college.provided administrative and logistic support.

A set of detailed lesson outlines assured consistency of coverage at
each institute while allowing.for variation‘in instructor style. Educators
from Central Cennecticut State College in New Britain, Connecticut, led all
sessions related to teaching methodology. A Dunlap and Associates, Inc.,
representative, who served as responsible corporate officer on the develop-
ment of the CIM curriculum package, led all curriculum-related sessions.

The emphasis of the institutes was on the development of teaching skills
in contrast to emergency medical care skills. Teaching methodology topics
included discussions of teaching and learning, the four-step method of teach-
ing, techniques for effective development of student knowledge and skills,
design and use of instructional aids, and technigues for evaluating student
knowledge and skills. CIM curriculum-specific topics included discussions
on the design, development and use of the curriculum package and course
plahning considerations. Workshops provided an opportunity for enrollees
to develop simple instructional aids and to practice development of written
test items. In practice teaching workshops, each enrollee was given an
opportunity to teach from a segment of the lesson plans. A session on
agsimilation of institute principles provided each enrollee witlk an opportunity
to use oral questioning techniques to assess whether the class had learned
selected inutitute principles. '

- - - ’ N . -1-




The enrollment process remained active up to and including the firs
day of each institute. A total of 78 enrollees completed the 5-day program,

- lees represented law enforcement services; the remainder represente
emergency medical gervices. Seven.ty—thrt‘ae percent of the enrollees
that they expect their organizations will use all or some of the CIM ¢
in future training efforts, Eighty-five percent of the enrollees expec

local level..

Ninety-three percent of the enrollees rated the institute as bei
valuable or very valuable to them. All enrollees reported that the jcoverage
of the institute was adequate in terms of hoth the curriculum pack ge ard
teaching methedology. Enrollees found information on the four-stap teaching
process to be especially valuable. Comments made by enz'ollees/ ere in
general very laudatory about the institute content and conduct as/well as -
about the institute instructors. » ;

Of the 10 series of instructor training institutes thus far sponsored by
NHTSA, Dunlap and Associates, Inc., had total technidel and ddministrative
resgponsibility for five, was responsible for the technizal condlct of a sixth
institute series, ard provided the curriculum expert for a seventh ser.ies._

In addition, as part of the current contract, Dunlap coaducted a rescarch
review (see Appendix B) of all previously completed NHTSA instructor train-
ing institutes. The contractor therefore had extensive familiarity with
instructor trainming programs conducted for NHTSA's highway safety occupa-
tional specialties and took advantage of what was learned in the conduct of
these other institutes in the planning and conduct of the current GIM institute
series. - Most of the problems associated with previous institutes have been
' resolved, and no major problems were noted in the conduct of CIM instruc-
tor training programs. With one exception, therefore, no specific recom-
mendations are made for changes in the tonduct of any future instructor
training institutes. The one exception is in the area of follow-up services.
In view of the minimal requests received from enrollees for follow-up ser-
vices, it is recommended that NHTSA discontinue this task in any futtrs
instructor training efforts. \

In view of the enthusiastic reh&qse received from ¢tnrollees who ’
attended the CIM institute series as well as other NHTSA instructor training
institutes, it is recommended that NHTSA continue to support such programs
for its newly developed hjghway safety curriculum packages.
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During 1973, NHTSA sponsored the development of a training program
in emergency medical care for first responders to traffic accidents. Such
individuals are expected o be law enforcemetit officers patrolling the road-

way in patrol vehicles. 1he study resulted in a 40-hour course entitled .
-"Emergency medical services: Crash injury management for traffic law
enforcement officere. The curriculum package consists of three docu-

ments: a Course Guide developed to aid the training administrator in plan-
ning the course, detailed Instructor's Lesson Plans for each lesson unit,
and a Student Study Guide designed as an ex®rcise book to assist students
in reviewing information presented in class. 1 The 40-hour course was
based on the previously developed NHTSA training program for emergency
medical technicians, -

In order to assist states in making the Crash’Injury Management (CIM)
training program operational, NHTSA supported the conduct of five regional
instructor training institutes in the spring of 1974. The purpose of the
institute series was twofold: .1) to explain the curriculum package in detail
to potential instructors, and 2) to train potential instructors in teaching
methodology pertinent to the curriculum package.

The current study represented one of eight contracts awarded by NHTSA
since 1971 ror the purpose o. conducting instructor training institutes for 10
highway safety occupational specialties (one contract covered three occupa;
tions). It is the fifth series of institutes run by Dunlap and Associates, Inc.,
and the seventh in which Dunlap has participated. 3 : )

=3 °
S~

INHTSA's notice regarding public;':ion of the curriculum materials (includ--
ing pricing data and reference source) is reproduced.in Appendix A.

2Fasic training program fcr emergency medical technician--ambulance.
(Prepared by Dunlap and Associates, Ine., for NHTSA) Washington, D.C,:
U.S. Government Printing Office, No. TD-2.208:EM 3 (Concepts and |
Recommendations, October 1969), No. TD-2.208:EM 3/2 (Course Guide
.and Course Coordinator Orientation Program, October 1969), and No. 'I'D-:
2.208: EM 3/3 (Iastructor't Lesson Plansg, Fabruary 1970).

3Dunlap and Associates, Inc., conducted instructor tra1mng institutes for .
the following occupational specialties: ,emergency medical technician (fall
0f-1971), breath examiner specialist (spring of 1972), pohce traffic ser-
vices (fall of 1972), and police traffic services super¥isor (fall of 1973).

In addition, -under subcontract during the fall of 1973, Dunlap and Associates
conducted a series of institutes for driver improvement analyst and served -
as the technical expert for a series of institutes for the traffic records
analyst curriculum package. ] .

a




-/ The scope of the current training effort was described by the following
tasks: :

-

» . . F]

» -Task 1 - Planning

. Task 2 -"Selecting Institute Sites and Dates

. Task 3 - Developing/Adapting Course Materials .
. Task 4 - Enrolling and Informing Candidates

. ~ Task 5 - Selecting and Orienting Teacher Trainers
. Tasgk 6 -- Conducting and Evaluating Institutes
. Tabk.7 - Providing Follow-up Services

With the ex:eption of Tasks 1 and 7, the tasks were not necessarily per-
formed sequentially; rather, there was a good deal of overlap in their accom-
plishment. For the convenience of the reader, however, each task is _
digcussed separately in the sections which follow. Conclusions are.also
listed by task.. '

Appendices include the curric¢ulum notice and reference source, a
review of the resgarch of previously conducted NHTSA instructor training
institites, detailed lesson outlines used for the CIM institute series, insti-
tute torms and enrollee handouts, enrollment memoranda and forms, an
earollee roster, institute evaluation summaries, and the institute follow-up
letter anc.form.

"*5]?1‘
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" TASK 1

" Project Plan

Upon receipt of authorization to proceed, -Dunlap and Associates, Inc.,
developed and submitted to the Contract Technical Manager a detailed plan
for accomplishing the proposed study. For each of the contract tasks, the
project plan listed all subtasks to be accomplished and all factors to be
considered in accomplishing each subtask. It therefore served as a useful
checklist for the subsequent achievement of study goals.

Review of the Res'earch‘

. -,

Submltted with the project plan was a document entitled ''Research
review of NHTSA instructor training institutes.' The contract spec1f1ed
that thisyresearch review should summarize instructor training institutes -
for the five highway safety occupational specialties for which final reports
had been submitted to N?,-TTSA. However, of the remaining four institute
series that had been sponsored at the time, Dunlap and Associates, Inc.,
had been responsible for the conduct of two of them, had assisted in the
conduct of a third and had broad familiarity with the fourth. The actual .
research review, therefore, covered information available at the time
(early 1974) on instructor training for the following nine occupatmnal spe- “
cialties:

. .Emergency medical techn1c1an--ambu1ance (EMT)
"Breath examiner specialist (BES) . |
Ac;:1dent investigation technician (AIT) /

. Police traffic services (PT.?)

. Police traffic services supervisor (PTSS)

. Driver license examiner (DLE) i
. Driver license examiner supervisor (DLES)
. Driver improvement analyst (DIA)

P . Traffic records analyst (TRA) !

The research review was submitted as a preliminary draft for discussion
purposes. Since final reports arq now available on all contracts, the
research review has been updated\and is included as Appendix B to this
report. Major findings of the research ‘revi?w were as follows:

. Enrollment

- Only one institute series achieyed its intended quota of

' 75 trained instructors; in fact, it exceeded its quota by
2 enrollees. The institute with the smallest %anrollment »
achieved only 59% of its quota.

/
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Over three-quarters of the states participated in

six or more of the nine programs and approximately two-
“thirds (67%) participated in seven or more. All
states but one participated in at least four of the nine
institute series.

~ Not-all'enrollees were appropfiat,q’ candidates for
ingtructor training. When enrollees did not have direct
teach1ng responsibilities, they, typically had administra-
tive responsibilities. However, some had no’ respons1-
bilities relative to the program bemg Jntrodu::gd

There appears to be a strong interest on thw part of the \
states in the institute program; the enrollment problem ]
appears to lie with insufficient information filtering down -
to the proper levels, insufficient screening of candidates

on the part of the contractor and - insufficient direct con-

tact between the contractor and the designated state

_agency (agencies) who supply enrcllees. .

Enrollees at some institutes did not have a clea.r under- -
° standing of the purpose of the institutes. When 1nstru[ ~ -

¥

tions sent to enfollees were detailed and included a
_tentative ingtitute schedule, this problem’seemed to b
‘@alleviated.

. Liocations of institutes
0

- The five institutes*for each occupational specialty have |
- been scheduled for the following regions: northeast,
southeast, central, mowatain and Pacific states.

- Three regional institutes of the planned 45 (five insti~
tutes and nine occupations) had to be cancelled due to
insufficient enrellment-~two in the Pacific states region
and one in the mountain states region. ' . -

- Institutes held near ri\elatively major transportation
" centers resulted in more efficient and less costly enrol-
lee travel. ©

-

- Colleges-have served as hosts for all but two of the 42 .
institutes conducted; their approach has been adminis-
trative and advisory itirdentrast to "'participative’ in the
highway safety program.
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- Classes have been held successfully both on campu‘s and

;o “in enrollee lodgings, Some problems have been noted
. when enrollees are required to travel between their
# % _ lodgings and a campus classroom.
N . : ) -
. Legson outlines - - P

\
1

' - Detailed lesson outlines have typically been prepared to
" : ~  provide for consistency of coverage at various institutes..

o - - Institute coverage typically included sessions on the

oy _ development, design and use of the curriculum package;

' ' sessions on how to teach; and practice teaching sessions
in which enrollees taught from a section of the curricu-
lum package and were critiqued on their teaching skills.

- Successful institutes typically provided for as much
variety as possible in each institute day and as many
opportunities as poss1b1e for each enrollee to participate

« in an instructional capac1ty '

.  Teacher trainers

- Most institutes made use of two 1nstructors-——a teacher— '
) tramer expert and a curr1cu1urn expert.
- 'Deta11ed lesson outlines and frequent staff briefings¥
-provided for consnstency of coverage among 1nstltutes of
each’ ser1es. ,

. Institute conduct B - . o .

” . - v
) ¥

- Institutes proceeded on schedule despite occasional last-
minute contmgeques. '

- " Enrollees were generally exceptmnally laudatoery about
the quahty and nature of the 1nstructlon provided.

: -
. I.nstltute follow-up serv1ces’ : ' i

- Institute fbltow -up requests have been m1mma1 Services
- Have included additional instructor training, consultation
' on adapting the partlcular curriculum to the enrollee's
tra.1n1ng programi, consultation on starting a training pro-
gram, and consultation on conductJ.ng specific course ' .
sessions. In addition, follow—up contacts have beepy used
to obtain additional.information on the value of the institute

/

~
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. series, as well'_as‘ subée\quént use being made of the
NHTSA curriculum package and the teaching tech-
niques learned at the institute.
. h ot . - 1
Ordering Curriculum Materials e '

v

In addition to the precedlng efforts the planmng task as defired in the
project plan included ordering sufficient copies of the Grash Injury Mandge—
megt curriculum package for distribution to all institute enrollees and
instructors. - The prepaid order was not completed until about 6 months
after it was placed with the Government Printing Office. , It was thérefore

necessary for Dunlap and'Associates to borrow curriculum materials from

NHTSA in order to conduct the institutes on _schedule. Such loan materials
were returned to NHTSA when the order placed with the Government
Prmtmg Office was completed. :

4 : . ..
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TASK 2 - SELECTING INSTITUTE SITES AND .DATES

P

.
R 3

Task 2 “involved deterrmmng available dates for the five institutes,
gelecting suitable sites and host’ colleges, scheduling sites and dates,
arrangmg for enr8llee accommeodations and arranging for cla.s‘sroom facili-
ties.and instrictional equipment and materials. Procedurus and accomplish-
ments f01‘ ‘each of these task elementg.are discussed-below.

0!‘2.
v

Cons1derat10ns 1nvolved in selectmg dates for the institutes were as -
follows R . o

v

St e Ava11ab111ty of teacher trainers »

a -

. >M1n.1mum use of weeks in which there were hohday‘s

. Ab111ty to provide enrollees with at least 30 days' notice. of »,

the institute to whlch ass1gned . . ", -
¢ ‘o .
et Des1rab111ty of completmg all institutes pr1or to the summer
vacatmn"pe'r:od

¥

. Availability of guitable colleges to serve as hosts dur1ng the
time per1od

" On the 'basis of the preceding criteria, it was determmed that institutes -
.should start ih early April and be completed in early June. There was no
difficulty in selecting several weéks in: thJ.S time period for schedu.lmg the
five institutes in the series. = :

‘ For all of the previously completed NHTSA instructor training programs,
. the five institute 'sites have been scheduled for the northeast, southeast,
central, mountain and.Pacific states regions.. The as surfxption was made that
each of the 50 states plus Puerto Rico and the District of Columbia would be’
equally interested in sending at least one énrollee to each institute program.
Sites were therefore typically selected near major transportatian centers

tg rhinimize enrollee travel time.” An apprommately equal number of st\tes ‘
was ass1gned to each institute site based on prox_1m1ty to'that site.

The contract for the:CIM instructor training institute spec1f1ed that, to
the extent pract1ca1 and econpm1ca1, gite locations were to be determined by:
.~ Home locatmns ﬂf enrollees complet1ng all previous NHTSA *
instructor training 1nst1tutes

. Nature and extent of participation and involvement of local
host community colleges




.

In order to comply’ with contract d1rect1ves, scattergrams were made of the ¥,
“total number of enrollees from each state completing an instructor training '
institute, as well as the total number of institutes (maximum of nine) in ) '
“which each state participated. These scattéergrams are shown in Figures 1
“and 2. Although three previously scheduled regional institutes (of a total of
45) had to be cancelled due to insufficient enrollment (DLE and TRA in the
Pacific region and DIA in the mountain reg1on), the scattergrams indicated
no reason for the CIM institutes not to be scheduled in each of the five
regions used for all previous institutes. -

P
B
k3

With regard to locating the institute within the region, with one exception
the scattergrams gave no reason to gelect one transportation center over any
other. The exception was the Pac1f1c northwest where three states |
(Wasghington, Oregon and Idaho) have had at least one enrollee complete each
of the nine previously conducted 1nst1tutes Only three other states (New
York, Illinois and Texas) have had at least one enrollee complete each of
the previously held institutes.: In. add1t1on the state of Washmgton had
slightly more than half again as rnany enrollees completing previous insti-
tutes as did the next most parth,patory state. It therefore appeared that the
ingtitute for the Pacific region should be located in the Pacific northwest
and preferably in the state of Washlngton if poasible.

Site locations for all regions, ‘of course, required the availability of a

- guitable host coellege and comfortable and inexpensive enrollee lodgings.
With regard to a host col'lege it was consgidered desitable to utilize colleges '
that were already giving or planned to give the 81 -hour EMT course as part

. of their regular curriculum. It was also considered desirable to utilize to
the extent possible colleges that/had served satisfactorily as hosts for pre-
vious NHTSA institutes and whoke facilities and services were therefore
known to Dunlap and Associateg, Inc., and NHTSA.

Two of the three colleges previously used by ljunlap and Associates,
Inc., in the central, southeast and mountgin states were found to be giving
the 81-hour course or a variation of it (’cyplcally a longer course); one was
scheduled to start EMT training in the near future. The host college utilized
by Dunlap for the northeagt region has always been Central Connecticut State
College, the home location of the teacher trainers of the institute; it was
selected again to be the/site for the kick-off institute for the CIM series.

Sinice the contragtor was unfamiliar with the Washington area, the

prOJéet director contacted NHTSA’'s Region X office whose personnel gra-

c1aﬁsly agreed to &ssist us in locating a suitable host college and enrollee
lodgings. They, were successful in locating facilities in Seattle; however,
/just prior to the start of the enrollment process, the host college informed °

/ Dunlap and Associates, Inc., that they would be unable to accommodate the
" institute on campus. Dunlap was forttnate in being able to arrange for a |
campus classroom at the host college it has used at previously conducted,
successful institutes in the Pacific region. .

~
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The resultaﬂt schedule of sites and host colleges was as*folloWs:

. . April 1 -5 -- New Britain, Connecticut
- Host: Central Gonnecticut State College

. April 22 - 26 -- Lansing, Michigan
Host: Lansing Community College

. May 6 - 10 -- Atlanta, Georgia area
Host: DeKalb Community College

. May 20 - 24 -- San Francisco, California aréa,
Host: College of San Mateo

. June 3 -7 -- Denver, Colorado area

’ Host: Community College of Denver, Red Rocks Campus

The number of previ'bus- NHTSA insgtitufes (mammum of nine) hostéd by
each college is as follows: ’ o '

. Central Connecticut State College * -- 5 institutes

. Lansing Community College -- 4 institutes
.. DeKalb Community College -~ 8 institutes
. College of San Mateo -- 4 ingtitutes -
. Community College of Denver -- 7 institutes

Host colleges provided on-campus clas srooms at all sites. In addition
to a chalkboard, equipment requirements provided at each site included a2
flip chart and stand, overhead projector and screen, motion picture pro-
jector, and video tape equipment. Host colleges also provided (or made
arrangements for the contractor to borrow) a resuscitation manikin which
was avajlable throughout the week for enrollees to utilize as appropriate
for their practice teaching sessions. - - '

Arrangements for enrollee lodging at each site were made either by
, * the contractor or by the host college. Single-room accommodations were
- prg)vided at all.sites except one where a convention in the area at the time
of the institute necessitated use of double rooms. o

' College credit was offered through CCSC at each of the five site,s." In
add.ition, three other host colleges offered credit for the course. .

.
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TASK. 3 - DEVELOPING/ADAPTING COl._IRSE MATERIALS

o

~
-

In addition to the development of the institute sghedule and detailed
outlines for &ach lesson, this task included the design, development and
gelection of visual aids, design of all.forms ta he completed by enrollees
at the CIM imstitute, and determination and development of any handouts to
‘be provided to enrollees. Each of these task elementg is discussed sepa-
rately below.’ :

Institute Schedule and Outlines

As sgtated previously, the purpose of the CIM instructor training
institutes was twofold: . 1) to describe the 'CIM course”in detail, including
the design, development and use of a.ll course documents, and 2) to pro
vide potential CIM instructors with some of the fundamentals of teaching."
Since these purposes were identical to those of all other institutes conducted
by Dunlap and Assoc1a.tes, Inc., considerable advantage was taken of what \
was learned at those’ 1nst1tutes in develop1ng the lesson outlines and schedule. -

In addition to introductory and closmg sessions, it was determined that
the following eoverage would be required: :

. Design and development of the CIM course

. Design and use of the CIM Instructor's Lesson Plans, Student
Study Guide and Course Guide

. Basics of the teaching-learning process and the. domaJ.ns of
learning g

. The four steps in the tea.ch1ng -learning process

. Developing and evaluating CIM knowledge

. Developing and evaluating CIM skills
- Design, development and use of instructional aids

4 ‘ 0 o

In addition to the preceding topics, it was determined that the schedule

shauld provide for enrollee practice in the following areas:

K] . . X ‘

. Teaching a CIM lesson or lesson segment
. Developing simple instructional aids -
. Developing written test items

. Using oral questioning techniques to determine if the class has
learned selected institute principles

It was also determined that the schedule should provide for the following:

. ) “ . ¢ :

. A workshop planning session in which a segment of the CIM
course was assigned to ea.ch enrollee for his prachce ' iy
teaching session

14~
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. An instructor demonstration of a four-step lesson and enrollee
critique of the lesson so that all enrollees would understand
what would be expected of them in their practice teach.mg
sessions and how they would be critiqued

The fesp.ltant schedule (shown in Figure 3) used the same principles

that Dunlap and Associates, Inc., has used in institutes it has previously
conducted for NHTSA, namely: '

14
L

. Providing as much variety as possible in each day through
variations in instructors and mterspersmg of technical
material w1th workshops. After the first morning session’
(which cox{ered an overview of the institute and design and v
development of the CIM course and its documents), no morriing
or afternoon session was ever devoted excluswely to one ty’pe
of lesson presentation.

.  Providing as much information as possible on teaching tech-
niques prior to the first practice teaching session while still
permitting enrollees to start practice teaching as early as

. possible (on the second day of the institute).

. Having enrollees perform in a 'teaching'' capacity as much as
possible. Each enrollee presented his own lesson segment,
developed and led a class discussion on test items for that
lesson segment, and conducted.an oral evaluation of the class
to determine if #&lected institute principles had been assimi-
lated. In addition, several enrollees had an opportunity to
lead the critique session for a fellow enrollee 8 prachce
teachlng session. ; N

_ . _ 3.

.. Having enrollees prepare the majority of their practice teach-
ing sessions outside of classroom hours. A small amount of"
classroom time was provided for consultation. Instructors
made. their time available outside of classroom hours on an
as-needed basis to assist enrollees with ‘che1r practice teach-
ing ¢ sessions.

Detaile‘d lesson plans for each session were prepared by Dunlap and
Asggociates, Incs, in collaboration with"CCSC. Since the teacher-t aining
areas covered in the institute were essentially the same as those piesented
in previous Dunlap institutes and were based on the Office of Education.
guide for the preparation of occupational 1nstrk}ctors, the primary efiort
under this task was adaptation of each lesson umt so that it was relevint to
the CIM curriculum package and development of lessons on teachmg :
techniques unique to the CIM course. '

. 21"
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The \detailed lesson outlines developed for the instructor training

institute

Unit 3.

re included in Appendix C. The objectives of each lesson are

Institute Overview

Provide the enrollee with an overview of the objectives,
scope and procedures of the, CIM Instructor Training
Institute . .

The CIM Course

miliarize enrollees with:

Course development procetdures \
Course documents

Provide enrollees with a detailed description of the
Instrugtor's Lesson Plans '

Define learni{}g and teaching

Identify and desdribe the three domains of learning

Identify the four major phases involved in the pre-
planning and execution of the teaching-learning act

' and key points pertinent to each phase

Unit 4...Workshop Planning

A

*Inform enrollees of the procedures and assignments

Unit 5 L]

for the practice hteaching' workshops

Demonstration and Critique of a 4-Step Lesson
Demonstrate/fyo enrollees procedures to follow in
presenting a’4~-step lesson by presenting a lesson
segment from the CIM course

Have -students evaluate the presentation using the

. workshop checklist

Unit 6.°

Instructional Aids

Discuss purpose and uses of instructional aids

17—



Unjt 9.

Unit10.

Unit 11,

Unit 12,

R
A

Discuss advantages, disadvantages and hints for
effectively utilizing:

. Chalkboards and chart pads
. Prepared charts

. Slides and film strips

. Overhead transparenc1es v
F11ms

Lesson Planning and Developing Instructional Aids

Provide each enrollee with the opportunity to
develop a variety of instructional aids

Provide enrollees with assistance in planning their
lesson segment for the practice teaching workshop

- Teaching Information Lessons

Provide the enrollee with hints for effectively
ut111z1ng lecture/ discussion techniques in develop-

ing student kiiowledge

Practice 'i‘eachin'g Workshop T ‘ i

s ! ] . .
Provide enrollees with an opportunity to teach
segments of the CIM lesson’ plans i -

Practice Teaching Workshdp

Provide enrollees with an opportunity” to teach
segments of the CIM leason plans

Developmg and Evaluating CIM Skills

- Teach enrollees the baa'ics of good practices in

developing and evaluating CIM skills

Review CIM lessons devoted to gkill development
application and evaluation

Prov1de enrollees mth practice in developing
checklists for gkill evaluation

&

Practice Teaching Workshop

Provide enrollees with an opportunity to teach
segments of the CIM lesson plans

-18-
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Unit 13.

Evaluating Knowledge

Teach enrollees how to develop written tests to

\>eva1uate achievement of krniowledge using:

Unit 14.

- Unit 15.

-
.

Unit 16.

Provide enrollees with an o)pportu.nity‘tvo teach

. True-false items ' ',
. Multiple-choice items

. Matching items A

. Completion items

. . Essay items

Provide e’rlrolleeé with general techniques for:

.\ Test construction, administration apd scoring

. Interpretation of test results _
. Utilization of test results ~ .

Practice Teaching Workshop

segments of the CIM lesson plans : '

] r

Course Planning Considetations ’

\ .

Review the-following course plamiihg considerations:

oo F
. Student characteristics .
.  Instructor characteristics o
. The facility
. . The course . .
. . L
- Class size -

- Course schéduling. ‘ o
. N | | \
Explain how the four-step process was applied to the
CIM Instructor's Lesson Plans =’ o .

Explain how the four-step procesa was apphed to the
CIM Instructor Traming Institute

Practice Teaching Workshop .

Provide enrollees with an Opportﬁnij:y to teach
segments of the CIM lesson plans —_

-19-
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Unit 17. Wofl’c‘sh_qp:- Developing Written Testa - - o (/\ "

“» Provide each enrollee with the opportunity to devélop -
a variety of written test items and checkhsts for
~ skill evaluation ' ¢ &

_ Unit 18. Assimilation Plamning-
(' ' Make enrollee assig'nménts for Unit 19 and explaiiﬁ’
procedures to be followed in conducting that unit

Um.t 19 Aséin_:iilaﬁ;qn of Institute Principles .

_"Provi.de each enrollee with an oppartunity to evaluate
whether selected principles taught at the institute
have been assimilated by the class

A P - ~
"

Unit ZO.l' Forms Com‘pletion and Certificate Presentatian
Obtain information on the enrollee and his CIM
tra.ining program pla.ns

Obtain enro]lee comments-and opinione on the value
of the institute and their suggestions for improving
the 1nst1tute

Have enrollees complete reimbursement forms
Awarad institute completion certificates

Visual Aids o . : .

The selection of visual aids for the institutes was made by Punlap and ~
Asgociates, Inc., in collaboration with CCSC. The aids were,im’ general,
relatively simple consisting of words and lineé*drawings. The actual visual
aids consisted largely of transparencies for the overhead projector, flip
charts, and waxed cards. Many of themn had been uséd in previous institutes
conducted by Dunlap ahd Associates, Inc., and needed only minor modifica-
tions to make theriy rel@ant to the CIM curriculum\package.

In add:.txon to the prepared i8ual a1ds, a ﬁlmwas selected for shawing
at each instm:tte. 1. The filri' ¥ on the subject of visual aids and has been
used at all’ prevmus Dunlap nijtructor training institutes. Its continued use

-

1Vigual aids, Modern Mass Media, Summit, New Jersey.

.
~ .
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has been due not only to its cons1dered value by all instructors at the insti-
tutes "but a.lso to the strong pos1twe response it has rece1ved from enrollees.

: _The CCsC instructor at each instltute also provided a visual aids kit.
This kit contained a variety of materials which enrollees could use either in
class (during the instructional aids workshop) or o‘utside of classroom hours -
to make visual aids for their practice teaching sessions.

Enrollee Handouts and Forms

4

T 'Each institute enrollee was provided with the following materials:
. The CIM curriculum pa.cka.ge--Course Guide, Instructor's IL.esson
Plans and Student Study Guide -

°

. A textbook entitled’ "Emergency care of the,sick and mJured "
prepa.red by the American Academy of Orthopa.edm Surgeons. 1

. -Workshop planning ma.ter1a.ls for Unit'4 wh1ch included the
following (copies of each are included in Appendix D):
- Workshop a.s_sigmnents-v-e._ list of CIM lessonvsegments

from which enrollees could select their practice teaching

asgsignments and 1nd1<:a.te assignments selected by all

other enrollees

- Workshop checklist--a checklist to serve as the basis
" for the critique of each practice teaching ses sion

. An assimilation assignment sheet from which the instructors
assigned selected sections of the institute coverage to enrollees
who were to use oral questioning techniques in Unit 19 to .
evaluate whether the class ha.d a.tta.1ned the knowledge presented
at the institute : '

. Teaching methodology materials entitled:

-  Teaching-Learning Process

- Instructional Aids

.~  Teaching Information Lessons

-  Evaluating Knowledge } 2.

- . S

© LA copy of this text, published by the American Aoademy of Orthopaedic

Surgeons, ‘Chicago, Illinois, in 1971, was given by the Aca.demy to each
institute enrollee.,

[
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These four teacfung methodology handouts were copie’s‘“éof Units 3, 6, 8 and
13 of the detailed institute lesson outlines. These outlines hayve been repra-
duced in Appendix C. . They were provided to assist enrollees in nreparmg
for Uhit 19, ”As similation of Institute Principles.

In addition to the preceding, of course, each enrollee received a
variety of miscellaneous items. These included copies of the institute
'schedule, a d1rectory of institute enrollees, name or place tags, and felt-
tipped pens for writing in or highlighting materials in the CIM cou¥se docu- .
ments. Each enrollee was provided with a loose-leaf notebook to store all
his docu.ments and written materials,

- Forms completed by enrollees at each institute are descnbed below (a _
copy of each is 1nc1uded in Append1x D): ‘ :
. Relmbursement Form——submis sion of th13 form (along with any
requlred supportmg receipts) was reqmred for reimbursement
of travel and per diem expenses. ] .

. CIM Training Progrem Infor,meﬁon Form--This form was designed
to obtain information on the entollee's 'perce1ved qualifications to -
teach the CIM course, as well as his expectattons regardmg utili- )
zation of the course by h.w orgamzahon.

. Instlf:ute Evaluatu.on Form--This form was des1gned to obtam
evaluative information of the institute coverage, conduct and
facilities. L Lo

A dditu.onal Matenals

Asg-part of the contract effort, NHTSA provided sets of curriculum
materials for several hlghway safety occupattonal specialties. These were
displayed in the 1nstttute clagssroom and were gvailable for enrollee review
throughout the 30-hour institute program. At the completion of the program,
the curriculum materials were given to the host college for deposit in the
college.library or other repository considered appropriate by the college.

" Included were all curriculum matenals for the following highway safety
courses: :

. Emergency medical technician--ambulance--basic training

«  Emergency medical technician--refresher tram:mg
. Breath examiner specialist
. Police traffic services
. Police traffic services supervisor
. S Driver license examiner
. Driver license examiner supervisor ‘
. Driver improvement analyst , > .
. ) , ; ‘
) -
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v Alcohbl ard hlghway safety (elementary, junior high ard senior
high levels) -

. Crash injury management for traff1c law enforcement officers
In addition to the preceding materials, selected teaching methodology texts
and emergency care texts were ava11ab1e during the wéek for enrollee
reference.‘ . Sl

As indicated previously, host colleges made arrangements for a resus-
citation manikin to be available throughout-the week for enrollee practice
teachmg sessions as appropnate. In addition, Dunlap and Associates, Inc.,
provided a. supply of sphnts, cravats and other typeg of Bandages for enrol-
lees to use as needed for their practice teaching sejm.ons.

i
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TASK 4 - ENROLI._.ING AND INFORMING CANDIDATES

t

The enrollment process was initiated by a notice from NHTSA. to each
of its 10 regions. The notice announced that Dunlap and Assocjates, Inc., .
would be conducting five regional instructor training institutes for the )
CIM curriculum package and would be enrolling candjdates through the
regional offices. Applications for enrollment were to be pravided exclu-
sively through the Governors' Representatives for Highway Safety. . A
tentative schedule for the institute was attached. :

 Dunlap and Associates, Inc. , subsequently prepared and mailed infor-

mational materials to each of NHTSA's 10 regions, A memorandum to the
Regional Administrator provided a brief description of the development of
the CIM course and the purpose of the instructor training institutes. It
also described enrollment procedures and indicated the site to which each “
state in the region was assigned. Included with the memoréndum was a

packet of materials for each state.in the region. Each packet contained
descriptive information on the CIM course and insgtitutes, procedures for
~enrollment, and the institute site and date to which the state was as signed.
" Attachments included a CIM Course Guide, CIM tentative institute schedule, .
and enrollment application forms. Copies of the memoranda and forms are
included in Appendix E. ' - '

The enrollment forms permitted each Governor's Representative for
Highway Safety to nominate one "preferred'' candidate from his state and -
as many ''open'' candidates as desired. Thus, enroll':me_nfprocedures(pro- o
vided for holding at least one place at one of the five regional institutes . s
- for a ''preferred' candidate from each of the 50 states plus Puerto Rico '

.and the District of Columbia. The remaining 23 places (75 minus 52) were
to be filled on a first-come, first-served basis by !"opéen' ‘enrollment
candidates. ) '

The mailing of -the'regional memoranda was spread over a 3-—_week'
time period. The cutoff.dates for submission of candi&ate names-were
similarly staggered. Cutoff datés for enrollment served primarily as a
stimulus for states to notify the contractor about proposed enrollment for
that state. In actual fact, no 'preferred" place at any institute site was
assigned to an ''open' enrollment candidate unless the contractor received
direct notification that the given state would not have a representative at
the institute, ‘ o '

Rl ’ ! M

A memorandum from Dunlap and As sociates, Inc., to the-enrollee
served to confirm the candidate's enrollment at a given site and explained
institute coverage, lodging, travel facilities and reimbursement procedures.
Inclizded with the memorandum were a copy of the’CIM Course Guide, a

>,
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tentative institute schedule and a form for the enrollee to complete and
return as a firm indication of his intention to attend the specified institute.
A copy of this memorandum for New Britain enrollees is included in
Appendix E. Memoranda sent to enrollees accepted at'other instlj:ute sites
were identical with the exception of site-specific information.

-

Up to and including the first day of each institute, the enrollment
process remained flexible with individuals cancelling plans to attend, send-
ing alternates, or requesting permission to attend after an initial expression
of no interest had been obtained from their states or areas. Accommoda-

, tions and changes in enrollment were made, therefore, up to and including
e - the first day of each institute.

As indicated previously, the research review revealed that enrollees
who have attended previously sponsored NHTSA instructor training insti-
tutes have not always been appropriate candidates for instructor training.
Sometimes their responsibilities relative to the training program have been
administrative rather than fnstructional. In some instances, enrollees
have had no.responsibilities relative 3Q the highway safety occupational

_specjalty. In an attempt to eliminate o at least minimize the possibility
of ' Tnappropriate enrollees attending the ingtitutes, questions to determine
enroliee qualifications were added to the ajplication form. It was deter-
mined in collaboration with the Contract -Technical Manager that, to be .
qualified, an enrollee should have completed\the 81~hour basic course for
emer'gency' medical technicians (or its equivalent) and should be scheduled
to be an on-line instructor of an emergency medical care course. There-

~ fore, if a candidate did not appear to have the\requisite quali/fications from
the information provided on the application form, he or his agency was
contacted and the institute purpose and desired enrollee characteristics
were explained. In some cases, emergency care equivalencies were diffi-
cult for the contractor to assess from the information provided .on the form.
In some instar}ce‘s, enroliees did not have firm plans for traininghsinmée their
agency's plans were not firm. Enrollees lacking the necessary emergency
care training were accepted from -one state at the request of state officials;
the officials felt they were ''putting the cart before the horse' but had

. 8cheduled the, ehroll‘egs for emergency care training after completion of

the instructor training institute. Since no enrollee applications were actually
refused, the extent to which this process résulted in identifying more appro- )

priate enrollees than would have been identified otherwise is unknown.
»

Ya

The enrollment procedures resulted in acceptance b-;r Dunlap and
Assgodiates of 79 instructor candidates. All but two of these provided
confirmation of their intention to attend the institute to which they were
assigned. Of the two who did not C(_)'nfirm- in writing or by telephone, ‘ofe did
mnot show up and one sent a substitute. The actual number completing the
entire institute series theyefore was 78, including five NHTSA representatives.
This number exceeded by three enrollees the planned national quota of 75

~25-
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enrollees. l‘t ig the secohd 1nst1tute series of the 10 thus far sponsored by ¢
NHTSA that has equalled or exceeded-its planned quo}a (the BES institute
- geries e’&cCeeded its quo'w, by two enrollees). // .
. It might be of interest to note that, at the completion of the CIM insti-
tute senes, NHTSA Jhad sponsored instructor training for 642 instructor
candidates' fof 10 occupahonal specialties. Twenty NHTSA nepresentainves
have pé.rindupated as enrollees i six of these programs.

£

Scattergrams of the number of enrollees from each state completing one
or more of the 10 NHTSA-sponsored-instructor training institutes and of the
number of institutes in which each state has participated are included as
Figures 4 and 5. (Thesge are updated versions of Figures 1 and 2 which did
not include enrollees from the CIM institute,) The figures show that the’
following six states have had at least one enrollee complete all 10 NHTSA-
sponsored instruétor training institutes: Idaho,. Illinois, New York, -Oregon,
Texas and Washington, Tke distribution of the number of institutes in which
states have participated is as follows: .

No. of institutf‘e's ) No, of states
10 6
. -9 10
' 8 . 14
LT 9
) 4
5 . 6
. 4 . 2
3 ‘, -
2 i S |
) 1 - ) -
0 52

The number of enrollees from a state completing one or moxe institutes
ranges from 2 to 32, The distribution of the number of-enrollee:; completing’
one or more of the 10 NHTSA institutes is as follows

No. of enrollees completing one .
or more of 10 NHTSA institutes No. of states

31-35
26=30

7 21-25
16-20
11-15
6-10

1-5

[}
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- The actual number of enrollees completi.ng each CIM 1nst1tute was as

follows:
New. Britain =~ 15
- Lansing 16
- Atlanta 15
San Mateo 15
. Denver 17
Total 78

- [

Enroliees completing the program represented 37 states, Puerto Rico,
the District of Columbia and NHTSA. Thus, 75% of the 52 states/areas
invited to participate in the program had enrolled representatives who
completed the program. State participation in all previously sponsored
NHTSA instructor trammg institutes has ranged from 63% to 85%.

The number of enrollees sent by the 37 states and 2 areas was as

follows:

- No. of Enrollees No. of States/Areas

One - . 18

N Two 13

;li"«Three : : 4

* Four ° 3

Five , 1

Total . 39

-~

Agencies represented by the 78 enrollees who completed the instructor
training inshtute were as follows:

‘ Agency - Enrollees

Law enforcement: state 35
S county ' 1
- - ‘ city - 15
Emergency medical services: state 11
city |
Fire service: state 1
county 1
” city 3
University/technical institute 3

Hospital 1 .
* Ambulance company 1
NHTSA 5
v Total ‘78
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As might be expected, almost two-thirds (65%) of the enrollees represented
law enforcement services. With the exception of the NHTSA monitors, the
remaining enrollees represented emergency medical services. They most
frequently represented state departments of health or human resources.
However, they also came from fire services in areas where the fire
department has primary responsibﬂ.lty for emergency care, schools, a
hospital and an ambulance company.

Certain enrollee information and opinions relat:we to CIM training are
described in the following paragraphs. The information wag obtained from
‘a training program information form (see Appendix E) filled out by enrollees
at the institute. Since one enrollee failed to submit the form and the form
was inapplicable to NHTSA monitors, the discussion is based on a total -of
72 instead of 78 enrollees.

Fifty-one (71%) of the enrollees reported that they currently teach an
emergency medical care course. Of these, the largest proportion (39%) teach
standard and/or advanced first aid, with course lengths ranging from 28. Q-
to 60 hours. Thirty-one percent report teaching the DOT, emergency medi-
cal technician's course, with course lengths ranging from 81 to 125 hours.
The others teach various standard or locally customized courses ranging
in length from 10 to 52 hours. About half (26) of the 51 enrolleés currently
providing training report that their students are police personnel; the
remainder (25) teach specialized groups, such as ambulance personnel, or
all interested groups or indlviduals. It is interesting to note that 21 enrol-
lees report that they currently have no responsibilities for emergency
meji'cal care training.

. Enrollees were asked to indicate whether they currently feel qualified
to teach the CIM course. Their responses were as follows:

Respons.e Enrollees
Yes 60
No 12
Total . 72

- a

Those who did not feel qualified felt the need for further emergency medical
care training. As stated previously[jnot all enrollees had completed the
81-hour DOT course or its equivalent.

When asked whether they felt their organization would use the CIM
course in future training efforts, enrollees responded as follows:

o
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Response _ Enrollees

All of it 30 .

Some of it 22 N

Nqne of it --

Don't know 20 _ ~
Total ' 72

Thus, of the total group, 73% expect that their departments will use all or
gome of the CIM course in future teaching efforts. The remainder do not
know whether or not the course will be used. It should be noted that several
enrollees reported responsibilities for teaching the DOT 81-hour course or
its equivalent to ambulance and other emergency care personnel. It seems
reasonable that organizations represented by such individuals would not re-
place the 81-hour course with the CIM course, since the latter was developed
specifically for first responders to traffic accidents and not for ambulance
and other rescue personnel.

When asked if they would personally be involved in CIM training if such
training were to be implemented by their organization, enrollees responded
ag follows: ’ ' ‘

Response Enrollees -
. Yes . 61
. : No : 1
Don't know 9
No answer . 1

(SR

¢

Total 72 _ -

Thus, 85% of the enrollees feel they will be personally involved in CIM
training if it is initiated by their organizations. Only one enrollee reported
that he would not be involved, The others did not know if they would be
involved in teaching the CIM course. Certainly, those who lack adequate
emergency medical care training would need to acquire such training prior’
to teaching.- However, the extent to which enrollee uncertainty with regard
to CIM program involvement is due to lack of training or to presence of
other departmental responsibilities is unknown. '
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TASK 5 - SELECTING AND ORIENTING TEACHER 'I‘RAE&ERS N

a,

Central Connecticut State College is part of the state university system;
its Division of Technology specializes in the trdining of teachers in\the
vocational and technical education area. Dunlap and Associates, Int., has -
used inembers of the CCSC Technology Division faculty for all of its pre~

vious instructor training institutes and found them well suited to the {tack of
teacher training., , ‘

_ The CCSC faculty members gelected for the CIM institute were alsg
"~ follows:. .

Institute : Teacher Trainer
New Britain, Connecticut Dr. Joseph Duffy
Lansing, Michigan Dr. Andrew Baron
Atlanta, Georgia - . Mr. George Barnhardt
- San Mateo, California - Mr. Sanford Rich-
Denver, Colorado - - Mr. Peter Rodrigues

Since all of the five teacher trainers seiected had participated in previo\u
instructor training institutes for highway safety occupational specialties,

the task of orienting teacher trainers was greatly simplified, Procedures
. were as follows:

Id
. After receipt of authorization to proceed, copiee of the,

curriculum package were forwarded to CCSC for review by
the selected teacher trainers. They were directed to -
become familiar with the purpose, scope and general con-
tent of all documents. They were neither expected nor

required to become proficient in the area of crash injury
management., -

. Drafts-of the schedule and lesson plans for the instifute were
prepared by representatives of Dunlap and Associates, Inc.,
in collaboratien with CCSC-~CCSC being regponsible pri-
marily for the teacher training sessions and Dunlap for the
curriculum~related sessions. Early communications on °

the design and development of lesson outlines were handled
by telephone and mail.

. The Dunlap project director met with all assigned CGSC
teacher trainers and reviewed in detail all lesson Qutlines .
and institute procedures. ‘ :

!




. Prior to initiation of the institutes, the Dunlap project
-'  director prepared written inst;uci:ions and checklists for
each teacher trainer relative to material and procedures
for conduct of the overall institute and for each lesson. - .

. The Dunlap project director monitored the first institute

which was held on the CCSC campus in New Britain.

Vacher trainers assigned to subsequent institutes also
fnonitored selected sessions of this first institute to
observe techniques and procedures being employed.
After such sessions, informal debriefings were held with
the project director who answered all questions and rein-
forced major points to be remembered.

In addition tol the preceding activities, four of the five assigned teacher
 trainers attended a briefing at NHTSA headquarters in Washington, D.C.
~ This briefing was planned and directed by the Contract Technical Manager
and served to orient the CCSC educators regarding the purposes and -
activities of NHTSA's Manpower Development Division and its emergency
medical services and police traffic services activities. The Dunlap project
director also attended the one-day briefing. The meeting gerved to further
strengthen the teacher trainers in the highway safety area and specifically
in the CIM area. '

In addition to the CCSC teacher trainer, a member of the Dunlap staff. e
also served as an instructor at each of the institutes. The Dunlap instruc-
tor presented lessons on the development and design of the curriculum
package, its use and any teaching techniques unique to the subject curricu-’
lum. The Dunlap instructor for the CIM institutes was Mr. Joseph T.
Fucigna, the Dunlap Responsible Officer for the development of the CIM
course. In addition to his teaching responsibilities, the Dunlap represen-
tative was responsible for resolving any administrative or logistics problems
and for ensuring that teacher trainers were properly oriented, familiar with
and following prescribed institute procedures. '

~-33- . - \
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TASK 6_- CONDUCTING, AND EVALUATING INSTITUTES

AH

-~

All institutes p'roceeded”Qn échedu’le and-'ran s_moothly. Since the conduct

. of each institute is the result of the entirt institute planning process, most

of the procedures have béen discussed previously under other project taskss
Described below, therefore, will\be certajn procedures not previously dis-
cussed 'and a summary of enrollee evaluations of the five institutés.

The Dunlap or CCSC instructor arrived at the classroom before the start
of each institute to ensure that all equipment and materials were in readiness
and that the classroom was in order. When transportation to classes was
required, enrollees were met by one of the instructors in the hotel lobby at
8:15 A. M. on Monday morning. Arrangements were made to travel to and
from classes in contractor and enrollee cars (enrollees were reimbursed. . .
for providing transportation). At ong site (Denver), a bus was utilized to-
transport enrollees to and from classes. Transportation was not required
at Lansing where the lodging was within walking distance of the campus.

A At each institute, the Dunlap instructor led all curriculum-related
sessions. The CCSC instructor led’all sessions related to teaching method-
ology. Both instructors shared responsibilities in the workehops. In order

" to assure that the curriculum package was literally'and systematically

"'walked through, '' the Dunlap instructor reviewed the overall contents of

each CIM lesson after each enro]leej%*esented his segment of the lesson in -

the practice teaching workshops.

-
-

On the last day of the instifute, each enrollee completed an institute
evaluation form, a CIM training program information form and an institute
reimbursement form. Copies of these forms are included in Appendix D.
Each enrollee also received an NHTSA-supplied completion certificate..
All institutes were completed on schedule, that is, by noon on Friday.
Reimbursement for travel and subsistence was made by mail witiun two
weeks following completion of any given institute.

-

From the enrollee point of view, opinions regarding the ing{itute can
best be asgessed by their responses and comments made on the institute

> evaluatinn form. One enrollee at Denver failed to complete the form. The

total evaluation forms completed, -therefore, numbered 77.

The evaluation form included questions on the overall coxarage of the
institute relative both to the CIM curriculum package and to tedching
methodology, a section in which ratings were made of the value of institute
contents and workshops as well as of the overall institute, and §uestions
on institute planning and facilities. Each enrolleé¢ was encouraged to make
any additional comments that would assist in the conduct of the CINKinstitute
series as wel] as the conduct of future instructor training institutes for
highway safety occupational specialties. Detailed information obtained on
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. on specific emergency care conditions or techmques (e.ges shock CPFR).
One enrollee simply said that the wholé institute should devote more empha-

~

the evaluat#®n form at each institute is included in Appendix G. This
1nformat\on is summarized in the followmg parag raphs.

CIM Curr1culum Package Coverage ‘ ‘:*

A11 77 enrollees reported that they considered the inform
on the des1gn and-development of the CIM training’program th be adequate. ,
When asked if they would like more or less emphasis on ceyfain documents
or lessons,- enrollees responded as follows:

e “ R .

More emphasis "Less emphasis

Response " Number  Percent Number ‘If’e'ro-::ent
¢ » YeS . ‘ 18 2370 - 3 470 .
~ No 59 = TT% 73 95%,
No answer C ea . - 1 | 19 |
Total” B & & A

2

Of the 18 enrollees 1nd1cat1ng they Would 11ke _more emphas1s on certa1n
‘documents or lessons, three failed to specify an arega and four gave areas
more apptopriately related to teaching methodology than to the curriculum
package (for example, visual aids, testing). .Seven enrollees indicated one
or more"CIM documents, but there was no strong preference, for additional

time on any one document. Three enrollees specified additional discussion
¢

sis to CIM and ?133 to teach1ng methodology’
[ ' . o
Of the thtree enrollees exprgssmg a desire for less emphasis on, CIM .
documents or lessons, two failed to give an e;cplanatmn. The third enrollee
indicated he would like less emphasis on  CPR. . - .

-~

Tea.ehing Methodology Cever-.,a,.g.e !: : ; " . ‘ .

' As with the coverage of the curriculum package, all enrolleels felt that -
the information presented on teathing methodology was adequate. When
asked if: they would like more or less ‘ernphas1s in.certain teach.mg areas, :
they responded as follows.

[

_Mor:; -emphasis Less emphaé1s

Response “Number ) Perce'nt Number Percent
Yes . 25 - - 32% - 5 . 6% .7
No 51 ¢ 66% . - 71 . 92% a
‘No answer 1 1% = ._1 - - 1% :
S
-35- .
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Twenty two enrollees indicated teaching areas in th.ch they would like to
have had more emphasis, but nd clear pattern of preferences emerged
Ment1oned by five enrollees each were the areas of 1nstruchona1 aids and
.evéluation. Other areas mentioned by more than, one enrollee were practice
‘teaching, apphcatnon, ‘and skill training.,

Four enrollees 1nd1cated areas in w&uch they would like less emphasis;
but there was no dup11cat1on of areas mentioned.

sl

Institute 'Plan‘ning and FacilitleS'- ' ‘ o : (

When agked if they understood what was expected of them prior to the
start of the institute, all but two enrollees responded that they did. One
thought he was going to take the 40-hour CIM course. The other stated tha“t
the Dunlap memorahdum did not contam a complete explanatnon of the course.

Classrooms were rated adequate by 71% and 1nadequate by 29% of the
enrollees. Most of the complaints came from two sites where enrollees
considered the classrooms to be too small and the ventilation j poor. At one
of these sites,. an unseasohal heat wave-occurted during the 1nst1tute week
and contr1buted to the uncomfortable environment. At other “site 8, selected
enrollees commented on seatlng arrangements, space for the instructor,

‘and size of the room. ‘ k : : ) » . Y

Lodgings were rated adequate by all but five enrollees—-all attend1ng ‘
the same institute. At thls site, arrangements had been made t6. house -
enrollees in renovated rooms.of an older hotel; however, hot all enrollees
were placed by the hotel in renovated rooms. They con{plamed that the
rooms were old and felt that more modern facilitiés could have been located
in the area for the same price.

Institute Rating

Enrollees rated the enﬁre institute as follows:
. »

) o . - Enrollees:
. Rat’ing - o Number Percent
| _ Very valuable . - 58 - 75%
Quite valuable - 14 o 18%
'Somewha.t valuable . 4 T 5%
< Useless - -- --

» No answer

Total 77
o N 4 v
. -~ *One enrollee rated on the line between ''quite'’ valuablé and ""somewhat!'
valuable. For tabulation purposes, the lower of the two ratings was used.
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‘The table shows that 75% of thev@nrollees rated the entire 1nst1tute as very
'valuable, 93% rated the institute as being very valuable or quite valuable.
The percentages of enrol]ees selectmg each value rating for 1nstltute
top1c coverage and workshop sessions are given below. They afe listed in
 decreasing order Based on the percentage of enrollees who rated the
coverage/workshop as very valuable or quite valuable.

Percentage of Enrollees v

. ' : Some-
Very Quite. what .
\ : ) valu- valu- valu- Use- No
. Institute coverage/workshop able able able less answer

4- sten process--preparation, '
‘presentation, apphcatlon,

evaluation . : CT1% ~ 26% 1% - 1%
«Qualities of a good instructer . 62 32 4 -- 1
“Design and use of CIM docu- : :

ments - L - 55 39 . 4 -- 3

Des1gmng and using 1nstruc- o

tional aids ' 68 22 6 -8 4

Practice teachmg worksh0p--~ . o ‘ ; -

other enrolleesg 69 19 .10, D e 1

Workshop: lesson planning and ~ / . . . .
' developing instructional aids 62° 26 9 - 3
Domains of learning-- : , o ot
knowledge, 'skill, attitude . * 57 ° 31 9 “- -
' Questioning techniques v 49 . 39 10 L= 1
Practice teaching workshop-— ' : , :
enrollee's own 63 19 16 - 1
Use of checklists for sk111 ‘ : ' -
evaluation ' g 39 42 17, T N
Developing CIM skills ’ 36 45 17 |
Conducting practical testg¥* 25 56 19 -- -
‘Developing written test items 48 29 18 ! 4
Workshop: developing written

testshx . 46 26 - 26 S 2

[

%*One enrollee rated oh the line between ''quite'' valuable and '"somewhat''

* wvaluable. For tabulation purposes, the lower of the two ratings was used.
*%At one institute site, a session on ''conducting practical tests'' was substi-
tuted for the workshop on ''developing written tests'' at the request of the
enrollees. The percentages of these two sessions are therefore based on

‘N's of 16 and 01, respectively.

*?
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Seventy-two percent orf the enrollees rated all institute topiv coverage and
workshop sessions as either very valuable or quite valuable. Envolleesn
‘found the session or:zth?four-step teaching learning procéss as the most
valuable one at the imstitute. The least valuablé was the workshop un -
developing written tests. - e ‘

' Thirty-eight enroliees made additional commerits, Twenty-six (08% of
those making additional comments) were laudatory about the instituto in
general or about the-institute instructors. Of the remaining 12 enrollees,
three expressed the desire for more timé to develop their teaching ability
and two felt that a college classroom offered no a.dva.ntnges over a muotel
facility. Other comments were specific to given enrollees, and no trends
vrere noted in any one institute or across institutes. ' '

~
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TASK 7 - PROVIDING FOLLOW-UP 'SER:\/ICES"

As with other instructor training institutes supported by NHTSA, the
current study provided for follow-up services to enrollees within the limi-
tations of contract time and funds. The primary purpose of such services
was to assist enrollees in 1mtlating and implementing the1r CIM courses.

TN -
4

In order to assess enrollee interest in such’services, a follow-up letter
including a form and return envelope was mailed te all but the NHTSA enrol-
lees approximately three weeks after- completlon of the fifth and final insti- -
tute. Cop1es of the letter and form are included in Appendix H.

‘The letter identified the folloWing types of services that could be made
available to enrollees under the contract:
. Helpirig- the enrollee initiate the CIM training program or to

adapt it to meet particular local training needs. '

. Assisting the enrollee in developing and implemeriﬁhg
‘instructor training programs at the local level.

I . 3
a .

. Providing some combination of the preceding services.
Ten enrollees expressed interest in some type of follow-up services.
Of’these, f@/o were from the same agency; the total number of states request-
ing services ‘was therefore nine. _ Enrollees requesting services were con-
tacted by télephone to determine if such services could be provided within
contract time ahd funds. Most of the enrollees requesting services did not

have their training program at the stage where services could be prov1ded

' within the time frame of the contract. Actual on-site services were there-
fore provided to only three states (and four enrollees). All services were
provided by the Dunlap and Associates, ‘Inc., institute instructor. All
services provided were in the instructor training area. They consisted of
' the following:

R . »
. At the request of enrollees from the Georgia State Department

of Education and State Department of Human Resources, the

‘Dunlap instructor assisted in the conduct of a one-day instruc-

tor orientation program held in Atlanta, Georgia, for 75 CIM

- instryctors and course coordinators. The Dunlap instructor

presented sessions on the development, design and use of the

CIM curriculum package, development and evaluation of CIM

skills, and development of written tests for evaluating

knowledge in the CIM course.

~




. e At the request of an’ enrollee from the Idaho Department of
' Health and Welfare, the Dunlap instructor spent two davs in -
Boise, Idaho, assisting in developing a state capability to
conduct CIM instructor training institutes. In consultation
- with the enrollee, regional EMS personnel and a professional
’ teacher trainer, a schedule for teacher training that fit local
requirements was developed and the Dunlap lesson outhnes
‘ for instructor tfaining were reviewed in detail.
, .
/

. The Dtmlap instructor spent two days in Phoenix, Arizona,

ass1stmg the Arizona Department of Public Safety in establish- .

ing a capability for training CIM instructors who wonld subse-

quently train the state highway patrol and possibly municipal

and county law enforcement and fire service personnel, The -

Dunlap instructor conducted a workshop for approximately 15

local instructors; details of the Dunlap lesson outlines were

reviewed and procedures for customizing.the program to

Ar1zona s specific reqmrements were discussed. ’
It is 1nterest1ng to note that all services provided, although admittedly m1mma1
were in the area of 1ncreas1ng local instructor training capabilities.

ERIC 4o




OBSERVATIONS AND CONCLUSIONS

"Task 1 - Planning ‘ e

The planning process proceeded smoothly. -As specified by the contract,
a project plar was submitted for NHTSA approval. This plan served as a
subsequently useful checklist for accomplishment of project tasks and sub-
tasks. Because of the contractor's broad familiarity with all of the instruc-
tor training institute series thus far sponsored by NHTSA, the research _
review conducted as part of the planning process covered all nine previously |
conducted ins:ructor training 1nstxtutes instead of unly five as specified by
the contract.

‘The only problem encountered in the planning process was the slow
delivery of our prepaid orcder of curriculum materials from the Government
- Printing Office. - However, a loan of materials from NHTSA permitted the
contract to proceed on schedule. Tlese materials were returned to NH'TSA
when the Government Printing Office completed its order--approxmmtely
9 months after it haa been placed.
Task 2 - Selecﬁng Institute Sites and Dates : ' ' . ..
o .
All CIM institute sites had been previously used by Dunlap and Associates
and found to be satisfactary. An attempt to relocate.the Pacific Coast insti-
tute to the Pacific nofthwest to'accommodate an expected large enrollment
from that area was unsuccessful; however, this caused only minor problems
in the early planning process and no problems in the enrollment process ' N
~ since an alternate site had been selected prior to initiation of enrollment '
~Procedures.

All host colleges were - e\ce'otidnallv cooperative as they have been in the
past. All provided on-campus classrooms. At two of the sites, several
enrollees considered the classroom to be too small. '“One of these class-
rooms had been used previously without complaint by enrollees of other
institutes; however, an unseasonable heat wave made the room uncomfortably
warms, Hoat colleges arranged for all institute equipment and material needs.

At one site, some enrollees found the lodgings to be unsatlsfactory.
These enrollees kad received _nrexiovated rooms in an older hotel and would
have preferred a more mocern facility.

©

Dates schecduled for the institutes appeared to. be satisfactory. The
schedule provided two weeks betveen the first and second institutes in the
series., However, since no changes were made in institute content and pro-
cedures after the first institute (considered to be a pilot test for all institutes
in the series!, the time between the first and second institutes was not
.required.

-41-
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Task 3 - Developing/Adapting Course Materials

From enrollee comments as well as instructor observations, the
institute content and schedule resulted in an interesting and worthwhile -
instructor training program. As wag the case in all previous institutes con-
‘"ducted by Dunlap and Associates, detailed lesson outlines provided for con- |
sistency of coverage among institutes while permitting variation in instructor

style.

In addition to a detailed explanation of the design and use of the CIM .
documents ‘early in the institute program, the Dunlap instructor reviecwed the
contents of each of the lessons in the Instructor's Lesson Plans after each-
enrollee taught a segment from the lesson. Thus, the CIM course was
literally and systematically "wa<fked through" as spec1f1ed by the contract.

" Task 4 - Enrolling and Informing Candidates

The enrollment process resulted in 78 enrollees, five of whom were
NHTSA representatives. It is the second institute thus far sponsored by
NHTSA that has equalled or exceeded its quota (the BES institute series
exceeded its quota by two enrollees). It is the second NHTSA institute series
tha'tzﬁ'ia.s had an enrolled NHTSA representative complete each of the five
regional institutes (PTSS also had five NHTSA representatives complete the

.program). All monitors served as full participants, not as observers.

Almost two-thirds of the enrollees represented law enforcement services.
With the exception of the NHTSA representatives, the remainder represented
emergency medical services. Eighty- -five percent of the enrollees reported
that they expect to'be personally involved in CIM training if such training is
initiated by their organizations. -Twenty-one enrollees reported that they
currently have:na responsibilities for teachmg emergency medical care
courses. v ) ‘

Two enrollees reported that they did not understand what was required

\ of them prior to the start of the institute. One thought he was going to take
the 40-hour CIM course; the other felt that the Dunlap memorandum did not
contain complete information on the instructor training course.

The enrollment process was considered to be satisfactory.

Task 5 - Selecting and Orienting Teacher Trainers

The educators from CCSC were fully competent in their field of teacher
training, established a good rapport with enrollees, -and favorably impressed
enrollees with their technical abilities. The procedures used for orienting -
teacher trainers appeared to be satisfactory. All teacher trainers had pre- |
viously taught at NHTSA instructor training institutes and were fully knowl- '
edgeable in both technical and administrative institute procedures.

—42— »
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The Dunlap and Associates instructor had served as responsible officer
for development of the CIM curriculum package. In addition, he is an
accomplished instructor who has taught at four previously sponsored NHTSA
instructor training institutes. ©

Task 6 - Conducting and Evaluating Institutes:

-2 days each.

b

A.II ‘institutes proceeded on schedule and ran smoothly. Ninety -three

. percent of the enrollees rated the entire mstxtute as being very valuable or

quite valuable to them. All found the institute coverage to be adequate both
in terms of the curriculum package and in terms of teachmg methodology.

- Comments made by enrollees about the institute as a whole and about the

institute instructors were laudatory. /

Task 7 - Providing Follow~Up Services

As with instructor training institutes conducted by Dunlap and other
contractors, requests for follow-up services were minimal. They consisted
of on-gite consulting to enrollees from three states for time periods of 1 to"
All services provided were in the area of increasing local
instructor training capabilities. A '

-
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© US. DEPARTMENT OF TRANSPORTATION N nnc[ TSP~ 500
NATIONAL HIGHWAY TRAFFIC SAFETY ‘

o

ADMINISTRATION DATE OF usuANCE OPL:
November 30, 1973 N42-22

PUBLZCATION OF CURRICULUM MATERIALS: Notice Expires December 30, 1973
‘SUBJECT: pMERGENCY MEDICAL SERVICES, CRASH INJURY
MANAGEMENT (FOR TRAFFIC LAW ENFORCEMENT OFFICERS)

Paragraphs 1. Purpose _ >
2. Background '
3. Course Guide
4, Instructor's Lesson Plans and Student Guide
5. Plan for Iastructor Training
6. Purchase Source

Attachmects ., Order Forc
' ~. .Curriculue Set including Course Guide,
Instructor’'s Lesson Plans, and Student

\ Sgudy Guide

%

. 1. PLRPOSE. To provide ro NHTSA regions, and through these to State
eccies, a set of mew curriculum publications. To describe the
ontent, inteaded use,and source of further supply.

2. .BACKGROUND. Experierce sirce the development of the "emergency medical
technician--acbulance” course showed the need for a shorter course
which would train trarffic law enforcement ofiicers to a comparable
level of proficiency ir the treatment of selected traffic-related
injuries. Approximately ome-half of thé «0O-hour course 1is assigned
to applied field practice. The course was developed and field-tested

er a Section 403 contract .for the purpose of enhancing States and
c ity capabilities for zanpower development as supported under
Section -02. . E

3. JOURSE GUIDE. This item, while included in the three-piece set, is
' ?dditionally significant as ankisolated publication 'which may be

urchased and distributed alomk. The course guide briefly presents all
Information of use to administrators, coordinators, advisory committees
d others. Included are: course objectives, lesson topics, course
ength, schedule, facilities, equipment, and instructor and student
?redrequisi:es.

4, INSTRLCTOR'S LESSON PLANS AND STUDENT STUDY GUIDE. . As described on
pages 19-20 of the course guide, the lessom plan book with the required
nunber of copies of the student study guide permit a qualified local
instructor to initiate classes with a minimum of leadtime preparation.
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5. PLAN FOR TNSTRUCTOR TRAINING. NHTSA has followed a practice in

conjunction with the publication of a curriculum package of conducting

an instructor institute. A limited number of sclected on=-line

instructors from State and community jurisdictions will receive one

week of training in methods and techniques applied to teaching the .
-new crash-injury management course. It is plauned that information -
will be made available by January through NHTSA regions for

instructor-training to be conducted in the Spring of 1974.

6. PURCHASE .SOURCE. Sets of matérials or quantities of individual items
are availcble for purchase through the Government Printing Office
only. To assist in this procedure an order form is attached.
Additional copies of the form may be duplicated locally,

- Willard Y. Howcll
Acting Associate Administrator
- Traffic Safety Programs

, %4@%4@\
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. ) Tokl:: mailed 4
Date .. A9 o OF comsemtoncerecmnesees
Nome ‘ ....-;.:‘ ...... T Subseripton —eeoceeeeeeenen
: Retund oo
Refund —........
Gty Coupoo Re ml‘
: P e eeemeenmen R
State - ZipCode —.covoeeeeeee. _ ostage
CATALOQG NO. qu‘l‘l\.'- - TITLE OF PUBLICATION %8 TOTAL
DESIRED CoPY u
EMERGENCY MEDICAL SERVICES, s
'CRASH INJURY MANAGEMENT '
FOR TRAFFIC LAW ENFORCEMENT OFFICERS
5003-00-133 . COURSF._GUIDE . ' .60 e
5003-00-131 . aI.IiS.'ERQQZIQBS...§..If.1:3.S..S.9.I$...I.’.I.:.£\.NS _.|.2.35 |
5003-00-132 .| _STUDENT STUDY ‘GUIDE ' o83 .
; |V
FOR ADDITIONAL SPACE ATTACH ANOTHER SHEET, TOTAL AMOUNT ENMCLOSED..| §........I......

" OPO: 1072 O - 484-288

IMPORTANT
Please include your ZIP CODE when Alling out the malling label below.

NOTE: Allow 259 discount .on individual items in excess of 100 each.

U.S. GOVERNMENT PRINTING OFFICE : i
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o FOREWORD -, - .

‘ S This research review of NHTSA-sponsored instructor -

>
’

training institutes is submitted in accordance with the

AL @

ﬂ:qﬁirements of the subject contract, It covers the nine

"~ occupational sp;cialﬁes for which NHTSA had supported

instructor-training institutes prior to the conduct of the

—

Crash Iﬁjﬁry Management Institute series.

L . .
' -
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SUMMARY AND CONCLUSIONS

L}

NHTSA has sﬁpported the conduct of 5-day, 30-hour instructor training ’

~ institutes for nine occupational specialties: emergency medical technician, -

driver license examiner, breath examiner specialist, accident investigation
technician, police traffic services, pohce traffic services supervisor, traf-

fic records amalyst, driver improvement analyst and driver license examiner

supervisor. Five-regional institutes were scheduled for. each program with
the twofold purpose of exposing 75 potential instructors to the curriculum ' o
package for each occupational specialty and teaching them how to teach.

(Note: No curriculum package was available for thé dccident investigation
technician institute.) Results and conclusions are summarized below. '

Enrollment
o Only one 1nsutute series achieved its 1ntended quota of 75
trained instructors; in fact, it exceeded its quota by 2 enrol-
~ lees. The institute with the smallest enrollxnent ach1eved
. only. 59% of its quota. .

. 'Over three-quarters of the states have participated in six or
more of the nine programs and approximately two-thirds (67%)
have participated in seven or more. "All states but one have

<o participated in at least four of the 1nst1tute ser1es. -
. -+ Notall enrollees were appropriate candidates for instructor
training. When enrollees did not have direct teach.mg . 4
¢ -~ responsibilities, they typically had administrative responsi-
) bilities. However, some had no responsibilities relative: ‘to
the program being introduced. : . »

« "There appeérs to. be a strong interest on the part of the states
', in the institute progr¥am; the enrollment problem appears to
lie with insufficient in.formatj.on filtering down to the proper
leKls, insufficient screening of candidates on the part of the
contractor and insufficient direct contact between the con-
tractor and the deS1gnated state agency (agencies) who will
supply enrollees.

. ‘'Enrollees at some institutes did not have a clear understand-
ing of the purpose of the institytes. "When instructions sent
to enrollees were detailed ahd included a tentative mstltute
schedule, this problem seemed to be alleviated.

v



Locations of Institute 8

.“

¢ . The f1ve 1nst1tutes for each occupa.tnona.l specialty have been
' scheduled for the. following regions: northeast, southeast,

cenfral, mountain and Pacific states. .

(Z. Three regiona.l institutes of the planned 45 (five institutes _ -
and nine occupations) had to be cancelled due to insufficient
enrollment--two 1n the Pacific states region and one in the

mountain states reg1on.

[~3

4

. Institutes held near relatively major tra.nsporrta.tnon centers
resulted in more eff1<§1ent and less costly enrollee travel. »

. Colleges have served as hosts for all but two of the 42
institutes conducted; their approach has been administrative
and advisory in contrast to / 'participative 1n the highway -
safety progra.m.

. Classes have been held successfully both on campus and in “
> enrollee lodgings. - Some problems have been noted when
enrollees are required fo travel between their lodgings and
a campus classroom.

Lesson Qutlines

. Detailed lesson outlines have typically been prepared to prov1de
for cons1stency of coverage at various institutes.
f
. Institute coverage ty'p:.cally included sessions on. the develop-
+ment, design and use of the curriculum package; " sessions on
how to teach; and practi¢e teaching sessions in which enrollees
taught from a section of the curriculum package and were cri- .
tnqued on their teaching skills.
s “y
. Successful institutes typically provided for as much variety
as possible in each institute day and as mﬁn}'rLOpportumhes as
possiblé for each enrollee to pa.rtnc:.pate in an Jynstructlonal

‘capacity. ’ v
.
/

Teacher Trainers

g

‘ .

. Most institutes made use of two instructors--a teacher-trainer
expert and a curriculum expert.

59
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. Detailed lesson outlines and frequent staff hriefings provided
for consistency of coverage among institutes of each series.

Institute Conduct : ‘ '

‘ Institutes procééded on schedule despite occasional last-minute ,
contingencies, ’
’ . Enrollees were generally exceptionally laudatory about the

quality and nature of the instruction provided.

_Fo].low-up Services

. Institute follow-up requests have been minimal. Services have
included additional instructor training, consultation.on adapting
the particular. curriculum to the enrollee's training program,
consultatién on starting a training program, and consultation
on conducting specific course sessions. In addition, follow-up
contacts have been used to obtain additional information on the
value of the institute series as well as subsequent use being
made of ‘the NHTSA curriculum package and the teaching tech-
niques learned at the institute. i




INTRODUCTION . .

As part of its continuing efforts to i “f)rove and upgrade the effect1veness
of the national highway safety prog ram, t %“e U. S. Department of Trangportation,
National Highway Traffic Safety Administration (NHTSA) has recently sup -
ported the development of training programs for several highway safety
Qccupatnonal specialties. In order to provide a standardizéd means for train-
, ing, these training programs have typically yresulted in a curriculum package
" consisting of the following documents: Instructor's Lesson Plans, Course
Guide and Student Study Guide. . o -

- -y,

“In order to assist states in making each program operational, NHTSA,
considered it important to train individuals to serve as instructors for each
course. NHTSA therefore supported the conduct of five regional instructor_
training institutes for each curriculum package. The purpose of the five-
day, 30-hour institutes was twofold: 1) to €xpose potential instructors to the
curriculum package, and 2) to teach:them how to teach. It was NHTSA's
intention to enroll only individuals who were knowledgeable in the subject
matter of the occupational specialty., The emphasis of each institute was
therefore on the development of teaching skills in contrast to the develop-
ment of the specific gkills covered in the currictulum package.

By sponsoring the conduct of five regional instructor training institutes
for each curriculum package and by enrolling 15 potential instructors at
each institute, NHTSA planned to develop an initial cadre of 75 trained, key
- state and local instructors to teach each of the highway safety program occu- .
pational specialties. It was-also NHTSA's intention that state and local )
training facilities utilize the highest degree of autonomy in implementing. .
each training program '

N— : Since the fall of 1971 and prior to the award of the current contract,
NHTSA had sponsored the conduct of regional instructor training institutes
for nine occupational specialties. These specialties and the dates of
instructor training for each aré as follows:

: Emergency medical technician (EMT) , -~ Fall, 1971 .
. Driver license examiner (DLE) ' ' -- " Fall, 1971

. Breath examiner specialist (BES) * -~ Spring, 1972 7/

. Accident investigation technician (AIT) . -~ Spring, 1972

.  Police traffic services (PTS) -- Fall, 1972

. Police traffic services supervisor (PTSS)- -- Fall, 1973

. Traffic records analyst (TRA) +- Fall, k973

. Driver improvement analyst (DIA) "% -~ Fall, 1973

. Driver license examiner supervisor (DLES) -~ Fall, 1973

]




It should bivnoted at the outset that, for one of the occupational specialties
(accident investigation technician), a curriculum package was not available -

at the time of the instructor training institute. Only a task and function A
.analysis had been performed for the AIT‘pnor to institute conduct. The
procedures and emphasis for the AIT instructor institutes are therefore
understandably different from those of the other institutes. As one would

expect, one of the primary differences was an emphasis in the AIT institute

on the Iesson plan development aspect of instructor training; this aspect was

not emphasized in the other institutes since lesson plans were available. -

-For the first six occupational specialties listed above (EMT, DLE,
BES, AIT, PTS and PTSS), separate contracts were completed and final
reports were prepared and submitted to NHTSA. Instructor training for
the last three occupational specialties (TRA, DIA, and DLES) were com-
bined in one contract and described in one report. This '"review of the
research' is based on all seven reports, which are as follows:

. Emergency’medical technician instructor training institute.
Final Report. pontract DOT-HS-099-1-141, June 1972 -
(prepared by Dunlap and Associates, Inc.)

. Training state and local driver license examiner instructors.
Final Report. Contract DOT-HS-100-1-142, July 1972
(prepared by Technieal Education Research Centeras)

. Breath examiner specialfst instructor training institute.
Final Report. Contract DOT-HS-099-1-140, June.1972
(prepared by Dunlap and Associates, Inc.)

. Accident investigation technician instructor training institute.
Final Report. Contract DOT-HS-115-1-169, October 1972
. (prepared by The Ohio State University Center for Vocational
' and Technical Educatlon)

. Police traffic services instrﬁétor training institute. Final
Report. Contract DOT -HS-099-2-473, December 1972 C
(prepared by Dunlap and Associates, Inc.)

. Police traffic gservices suﬁervisor instructor training
institute. Final Report. Contract DOT-HS-099-3-76Q,
April 1974 (prepared by Dunlap and Associates, Inc.)

. 4
. Training state and community instructors in use of NHTSA
curriculum packages: driver improvement analysis, driver
license examinempervisor, traffic records analysis.
Final Technical Report. Contract DOT-HS-100-3-738, |
June 1974 (prepared by Technical Education Research |
Centers in collaboration with Dunfap and Associates, Inc.) |

’
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The scope of each instructor training institute contract generally

. -+ included the following elements (not necesgsarily sequential dn& frequently
overla.pping) - . !

. Idenf:xficat:ton and selection of 1nstructor candidates (enrollees)
to attend each institute .

o« ot Identification of five institute sites and dates including com- x
pletion of all local arrangements (e. g;, hest college, classroom
facility, enrollee lodging accommodations, instructional equip-
ment and supplies) . s

. Development/adaptation of lesson outlines for a five-day, 30-
hour instructor training institute

. Selection and orientation of teacher trainers ,'9&,
. 'Conduci': and evaluation of each of the five institutes
. P;:ovisiorg of on-site follow-tip services to enrollees as required '~

Information available on each of these contract elements is ‘discfissead
separately below. In order to make the report more meaningful to the ,
‘reader, procedures and results for each element are discussed t;ogeti'xer,
that is, a discussion of enrollment procedures -.so includes a descriptign
of enrollees who actually attended the institutes. .

L]

8"




IDENTIFICATION OF ENROLLEES

LAY P Pro::edures
st Identlﬁcah.on and selecuon of 1nstructor candidates to attend each .
y msta.tute are discussed below. The discussion for two or more institutes is
conq,bmed where procedures are identical or gimilar. The procedures.for
“ the AIT institute are discussed first since they appear to be cons1derab1y
d1£ferent from those used for the other institutes.

3
b

L 1. AIT Procedures

&

o From the AIT final report, it appears that solicitation of enrollees
 was not through "normal channels' (that is, through the regional offices to
"the Governor's Highway Safety Representatives). Through agreement with .
the Contract Technical Manager, it appears that contact was made instead
with! representatives of state and local agencies considered appropriate to .
. . the part:.cular task at hand<-curriculum development. Since ‘enrollees were /\
‘ - required to do preparatory work prior to institute attendance, they received )
_several materials and extensgive instructions by mail d1reet1y from the con-
‘tractor.. Since, as stated previously, the purpose of this series of institutes -
was so different from that of the others because of the lack of a curriculum
package, the succebs of the process or appropriateness of enrollees for
-« fytuge instructional training institutes to be conducted by NHTSA cannot be

& o fullyﬁapseséed and will not be discussed further here. -
é}' . . L2 o ° .
4 +#. EMT, DLE, BES, PTS and PTSS Procedures
Sl
b3 . For! these instructor training 1nst1tutes, enrollment processes were

‘institutes as appropriate. For all of them, solicitation was made from
NETSA to the 10 regional office adminigtrators with the request that they
obtain names of qualified candidates from Governor's Representatives. For
the first two institutes (EMT and DLE), naniés were solicited prior to the
selection of institute sites and dates’and were intended to provide a Basis for |

. selecta.rfg appropriate gites that would be most convenient for those enrollees

. ~'\1\‘1‘Eish1.ng,f:o attend. However, the result was that several weeks elapsed
. ‘between receipt o£ n enrollee name and assignment of that enrollee to a
specific institute; Ius time lapse resulted in a breakdown in the enrollment
. procesé (some enrodllees initially expressing interest were no longer avail-
' able, some were provided insufficient lead time for the specific institute,
etc.).* Therefore, for the other three institutes (BES, PTS and PTSS), N
, NHISA simply asked regions to determine whether states were interested
in attending; the determination of sites was to be based on that expression of
interest, and specific sites and dates were assigned to states prior to
o -

_generally similar with changes and improvements being made for subsequent }
\
|
\

)
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solicitation of specific enrollee names. In all cases, at least one place was
reserved for each of the 50 states plus the District of Columbia’ and Puerto
Rico ("prime enrollment" candlda,tes), the remaining 23 vacancies (75 minus
52) were to be filled on a first-come, first-served basis ("'open enrollment'' -
candidates). In all cases, confirmation of enrollment and an indication of
institute purpose, procedures, arrangement for lodgings,”* etc., were
handled directly between the contractor and the entollee. In the case of the
EMT, BES, PTS and PTSS 1nst1tutes, the contractor provzded detailed and
extensive instructions to each enrollee. For the BES, PTS and PTSS
enrollees, the materials included a tentaﬁ.ve'instifut_e sﬁ;he'du.lef

3. DIA, TRA and DLES Procedures ' e

- ‘" .
> ’ . R

Enrollrnent procedures for these institutes were gssenually gimilar
to those reported above with the exeeptlon that the igitial solicitation of
names from the regions was initiated by the contractor after a notice *had
been issued by NHTSA to the regions. The contractof prowdéd detailed
instructions to each region, with copies to be submiittéd: by ‘the ,regions %o the
states. When enrollee names were supplied, the contractor Wrote a letter+
to each and included a brochure which described the curriculum package,
arrangements for meeting the first morning of the 1nstntu@ and generdl
institute purpose and procedures. . o &

>

B. Results , - ' - &

The actual number of enrollees completing each institute and thesnumber
of states participating in each are shown in Table 1. The table does ndot

Table 1

Enrollees and states represented in each institute

No. of enrollees-

completing the No. of states
Institute institute* repregented¥*
EMT 64 Y 39
BES 77 44
DLE 72 ' 44
AIT 64 35
PTS ) 66 ‘ 41
TRA 55 ’ 34
DIA 44 33
DLES 57 . B 41
PTSS 65 37

TOTAL 564 :

%#Included are 15 NHTSA represen&fiveé who completed certain
institutes as follows: PTS~--1; TRA--3; DIA--3; DLES--3; PTSS--5.
*#Excluded are the states of the 15 NHTSA representatives and of 2
PTSS enrollees of American Indian organizations--these 17
enrollees are considered.representative of their respective
organizations rather than of the states in which they work. -

B-12
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include enrollees who attended part of an institute but wetre unable to complete
the institute (for example, due to 1llness) It also does not include ''no shows''
which represented a minor but consistent problem at the institutes. However,
it ahould be noted that, when confirmed enrollees fail to show, it may be a
last-minute problem on the part of the enrollee and not neces sarily a lack of
interest in participating in the institutes on the part of the state which the
enrollee represents. . )

Table 1 shows that only one institute (BES) achieved its intended quota of"
75 enrollees; in fact, it exceeded the quota by 2 enrollees. The institute with
the smallest number of participants was the DIA institute which achieved only
59% of its planned quota; perhaps the newness of this particular occupational
specialty might Have ac counted in part for the low enrollment. ‘

The total enrollees sent by each state and the total number of institutes |
each state has participated in are shown graphically in Figures land 2. In
addition to-the facts that ''no-shows'' and 'incompletes'' are excluded f ‘

' the data, one additional point should be considered in interpreting the ;ﬂaphm
material presented--the number of enrollees completing an institute should
“not necessarily be considered indicative of the interest of a given state in '
participating in a given institute or in institutes in general. In some instances,
when’'spaces were available, phone calls were made fo Governor's H1ghway
Safety Representatives in states near the ingtitute }Jbcation and the first state
responding was givén all available spaces. In one instance, an institufe
would have been cancelled (or, more appropriately, combined w1th another
institute) because pf the low enrollment until one state came up with half of
the total enrollees ‘eventually attending the institute. In addition, it mlght be
of interest to know 17 participants at{ended two different institutes and one
attended three. Therefore, the interest of some states might be cons1dered
"inflated" in the sense that they sent the same enrollee to more than one
institute.

-~

In terms of state participation, it mjght be noted that over three- qtiarters
(77%) of the states have participated in six or more of the nipe institutes, and "’
approximately two-thirds (67%) have participated in seven or more. All but
one state has participated in at least four institutes. .

The enrollees attending the various institutes have been variable in their
“job responsibilities and teaching responsibilities. In early institutes conducted
and in three of the last four institutes conducted, there appeared to be some
confusion amang enrollees regarding institute purpose and coverage: This
could be due to a lack of information filtering down to the given enrollees
during the selection process. However, it was observed that,- when instruc-
tions sent to enrollees included a tentative schedule of the week's events that
outlined all institute coverage, this problem seemed to be alleviated.

In many instances, enrollees who attend the institutes do not have direct
teaching responsibilities in their respective state or local areas., . When they
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do not have teach:mg responsibilities, their pr1mary respons1b111ty is typ1ca11y
administrative. Apparently when a new curriculum package is released and
available for iraining purposes, those in adrrumstratwe po 51t10ns like to have ,
a '"first look. " , _ L
, In summary', it appears that there is a strong interest in the instructor
training pregrams on the part of the statef in view of their support of the
1nstructor training institutes. "In some 1nstances, it appears that the enroll=
ment process does not always result in the proper individual(s) being nomi-
nated to attend the institute, This problem might be eliminated or at least
alleviated if the contractor were to specify prerequisites for attendance and
were to collect information from the candidate during the enrollment process
that would provide him with information on which to judge the qua11f1cat10ns ’
of the prospective enrollee. In addition, if the contractor were permitted to
deal directly with agency personnel gnce a suitable agency (or agencies) had
" been identified through regional contacts with the Governor's represenmtwes,
it might be easier for the contfactor to assist agencies in identifying instructor
candidates with appropriate qualifications. :

" ) B—llé
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IDENTIFICATION OF INSTITUTE SITES AND DATES

. With regard to selecting institute dates, 1nstltutes were ty‘p1ca11y

" scheduled to provide, if possible, one week. ‘between at least the first and
second institutes to permit time for any de81red changes in content and
schedule. In addition, attempts were made to avoid holding ihstitutes -
during weeks which included holidays. The remainder of this section dis~
cusses selection of institute sites, host colleges, classroom facilities and

" enrollee accommodatl ons,

A, 'Procedures

Criteria utilized by the three contractors in identifying suitable sites
and dates for the institutes were approximately the same. Criteria for site
selection generally included the following:
. Institutes should be held in all areas of the country to

accomrnodate all enrollees who mlght w1sh to attend

. W1th1n these areas, institutes should preferably be held
. near major transportation centers to mlnlmlzre‘enrollee
travel time and expense -

. It was considered desirable to have a college available to
serve as host for the institute
\

. Suitable classroom facilities should be-available

. Suitable lodgings should be available (suitable both in

terms of enrollee comfort and expense) ‘ .

For the five institutes for any one curriculum package, each contractor

selected one site from the northeast, southeast, central, mountain and

"Pacific states. For three occupational specialties, there were only four
institutes (instead of the planned five) because of insufficient enrollment.

Institutes planned for DLE and TRA in the Pacific states were cancelled; the

institute planned for DIA in the mountain states was cancelled. The metro-

politan areas in which institutes were held were as follows:

’

Northeast (9 insﬁf:utes)'
- Hartford Connecticut, area--six 1nstltutes (EMT BES '
A.IT PTS, PTSS and DIA)
- Sprlngfield Massachusetts (wh1ch is serviced by the same
> airport that services Hartford)—-one 1nstltu,te (DLE)

- Newark, 'New Jersey-—two 1ns1:1t;ites (TRA and DLES)

7U
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. ) Southeast (9 insﬁtutes)v |

2oaeatt 8 |

- Atlé.nta, Georgia, area--all nine institutes - |

. ’ . . - o B |

. . A . |

. Central states (9 institutes) |
e -Chicago, Illinois, area--four institutes (AIT,. TRA, : B

S DIA and DLES), : .

- Lansing, M1ch1gan--four institutes (EMT, BES, PTS
‘ _and PTSS)

N

- Champaign, Illm01s-—one 1nshtute (DLE)

",

. Mounta.m sta.tes (8 1nst1tutes)

- . Denver, Colorado, area--seven i

itutes (DLE, BES,
AIT, PTS, PTSS, TRA and DLES) » -

- Kansas City, Missouri--one insﬁtute‘ (EMT)

“« Pacific states (7 i.nsﬁtutes)

- San Franc1sco, Califorma, area-~five institutes (EMT
' BES, AIT, PTS and PTSS)

’

- Portland, Oregon, area--two institutes (DI_A and DLES)

Most ingtitutes were held in a suburban community of the metropolitan area
mentioned, the reason being twofold: the availability of a host college and *

.the ava1lab111ty of sati sfactbry and inexpensive lodging.

Forty of the 42 institutes conducted utilized local colleges as hosts.
The planned host college for the remaining two institutes cancelled its ser-~
vices at the last minute. The colleges used are ligted below in decreasing
order of number of insgtitutes hosted: B

'

. DeKalb Community College, Georgia (8 institutes)

. Denver Community College, Colorado (7 institutes)
o Central -Connecticut State College, Connecticut (5 institutes)
. Lansing Community- Collegé, Michigan (4 institutes) ’ »

. San Mateo Communlty College, California (4 1nshtutes)

.  Southwest College, Illinois (3 institutes)

. Essex County College, New Jersey (2 institutes)

. Atlanta Area Technical School, Georgia (1 institute).

. Manchester Community College, Connecticut (1 institute)
. City College of San Francisco, California (1 institute)

0
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. William Rainey Harpef College, Illinois (1 institute)

. Metropolitan Junior College District, M1$sour1 (1 institute)

. Parkland College, Illinois (1 institute)

, Sprinigfield Technical Community College, Massachusetts (1 1nst1-
S tute) . " :

Host colleges served largely in an administrative and advisory capacity,
providing classrooms where available, audiovisual equipment, secretarial ©
support when required, and advice on local lodgmg for_enrollees. Prac-
tically all host colleges offered credit for the 30-hour course. i

Although the data are not precise from the final reports, it appears that,
of the 42 institutes thus far conducted, 25 have been held on a college campus.
The remaining instututes have been conducted in a meeting room of the
enrollee lodging facility. ' .

Final reports do not describe enrollee lodgings in detail and typically do
not describe procedures for selecting lodgings. In some instances, the con-
tractor apparently visited the site prior to selecting lodgings. In most
instances, arrargements were made by telephone through the host college or
directly with the lodging.

B. Results-
In terms of areas of the country, it is interesting to note tha.-t,_cohtractors :
frequently selected the same area and the same host college. This was due

in part to coordination and communication among the contractors. Comments

. and observations (not necessarily previously provided in formal reports)

follow:

*

L

. ‘All host colleges (except the one that cancelled its services
the last minute) were extremely helpful in identifying class-
room facilities and lodgings and providing general adminis-
- trative services and equipment.
. Host colleges in general tended to view their role as "gupportive
of'! the individual contractor in contrast to ''participative in'' the
highway safety program.

. Transportation for enrollees was more difficul;: and costly when
institutes were not held near major transportation centers (for
example, Champaign, Illinois, was not easily accessible; ‘
Lansing, Michigan, was not as accessible as Chicago--in fact, =~ .
some attendees had to fly into Chicago and ''backtrack' to Lansing).

D&A changed only one site location for the 25 institutes it has
conducted--it"moved the mountain states institute from,

; B-19
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rot _ K'anSas‘ City, Missouri, tg Denver,.Colorado., Although this

nomical accommodatigns in.Kansas City. ~

‘e There appeared to Pe no advantages to conducting an institute
on campus in contrast to holding it at the enrollee accommo-
dations. In fact, the latter appeared preferable in some
instances (for example, when the lodging was not within easy
transportation distance from the host college). Enrollees did
not appear to need to identifywith the host college to maintain -
a professional atmosphere at the institutes. In fact, some

’ resented; being required to transport themselves or to be

'transpoffed to.a college facility for classes. Mature adults
are apparently used to attending professional conferences at
hotel/motel accommodations.

& o :
. Most contractor arrangements resulted in satisfactory enrollee
accommeodations, ‘ ' )

. The following specifications appeared to result in satisfactory
enrollee lodgings:

- Providing single rooms for each enrollee if desired

Assuring availability of eating places other than the
lodging--preferably with a variety of price levels

N - ~ Assuring that individuals would feel personally com-
fortable and safe moving a ‘.'@ut the general area at
reasonable times of the day’and night

r - Providing qualif:y accommodations at reasonable.cost

B-20

e
73




| & . .
DEVELOPM_ENT/ADAPTATION OF LESSON OUTLINES

14

A. Procedures - . . .

All three contractors reported utilizing the OE Guide on Preparation of
Occupational Instructors as a base for the 30-hour instructional training
program. The concepts presented in this Guide were utilized directly or
adapted as appropriate to the particular highway safety occupational spe-~
cialty. For e1ght of the occupa.tlona.l .specialties, institute coverage was
generally similar and included descriptions of development and use of the
curriculum package, sessions on how to teach, and practice- tea.chlng
gsessions in which individual enrollees presented a section of the curriculum
package and were critiqued on their performance. For the one occupational
specialty (accident investigation technician) for which there was no curricu-
lum pa.cka.ge, more classroom time was devoted to the curriculum develop-
ment a.spect of the teaching process. However, 1nst1tu.tes for this occupa-
tional specialty also 1nc1uded sessions on how to teach a.nd md1V1dua.1 enrollee
practice teaching sess1ons. ‘ ' : ‘

In addition to 1ntroductory and closing sessmns, 1nstltute coverage for
Y occupational spec1a.1t1es for which there were curr1culum packages ty'p1ca.11y
included the following: ‘

e Development of the curriculum package "
« Design a.h'd use of each ﬂocument tn the curriculum package

. -The teaching—learning process e.nd the dorha.ins of lea.rnihg“‘
. The four -step procesgs of tea.ching

. i)‘evelop‘tng ekills |

. Teaching knowle‘ctige

. De signing and using instructional aids

. Developing and administering evalua.tive devices

)

. Utilizing teaching techniques specific to the curriculum
pa.cka.ge (for example, field exercises, laboratory sessions,
role playing, etc.)

. Enrollee practice teaching sessions R




3 . . K

Institutes were generally scheduleci to run from Monday to Friday
with a day length of approximately 7 hours. Typically, institutes ended at

‘noon or shortly thereafter on Fridays to ease enrollee travel to their homes.

Individual sessions lasted from 3/4 hour to 1-1/2 hours. Most institutes
required some "'after-hours' work on the part of the enrollee in planning his
practice teaching session. For the accident investigation technician curri-
culum package, -enrollees were required to accomplish some lssson plan
preparatlon prior to attendance at the institute.

As contracts were awarded for instructor training institutes, considerable
use was made of prior experience with such institutes, with any one contractor
depending heavily on his own previous experiences. In this regard, the con-
tractor responsible for the largest number of institutes developed the following
principles to govern des1gn of the 30-hour program:

. .Provide as much variety as possible in each day through
variations in instructors, use of workshops for deve10p1ng . Co-
instructional aids and evaluative devices, and interspersing of

: technical niaterial with workshops so that, after the first

morning (devoted to an institute overview and discussion of
curriculum development procedures-and the resultant curri-
culum package), no morning or afternoon session was ever
devoted exclusively to one type of lesson \presenta,tion.

. Provide as much information on teaching techniques as .
‘possible prior to the first practice teaching session. ' Essen~
tial material for practice teaching was presented without
compromising the objective of providing for variety in teach-
ing method while at the same time enabling students to start
practice teaching sessions as early as p0951b1e (on the
second day of the institute).

. Have enrollees perform in a "teaching" role as many times as
possible. This was accomplished by the followmg rmeans:

(1) pregenting prag:tlce teaching sessions (each enrollee),

(2) lead: g the critique of another enrollee's practice teach-

ing sessibn (selected enrollees), (3) presenting and dis-

cussing test items developed in the evaluation workshop .

(each enrollee), and (4) performing a verbal evaluation to ~

determine if other enrollees had assimilated institute prin- /

ciples. Thus, each enrollee had three opportunities (and
some had four) to perform in a ''teaching" capacity. )

The schedule ueed for a recent 1nstructor training institute (DIA) is 1nc1uded
in Figure 3 as a example.

-~
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B. "Results

From enrollee commments and contractor observations, the instjtute
‘coverage and schedules resulted in achievement of planned objectives.
Egprollee comments on specific lessons were frequently similar at any one
institute site and appeared to reflect the opinions of one or more vocal indi-
visuals -at that site.

In terms of scheduling, enrollees found that institute sessions were
' o<:casiona11y too long. In order to provide 30-hours of training in one ‘week

necessitated a long training day. Scheduling a rest break of 10 minutes for

each training hour in addition to providing for variation in the daily schedule
’ helped to alleviate this problem. In addition, as stated previously, having
each enrollee "in front of the class'' at least three times provided for varia-
tion in instructors as well as additional opportunities for each enrollee to
practlce his teaching ‘skills. :
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SELECTION AND ORIENTATION OF TEAC;,‘&ER TRAINERS
y

‘A. -Procedures ' s .

(3

The contractor who conducted 1nstructox/1:ra1mng 1nstltutes for five
curriculum packages (EMT BES, PTS, PTbS and DIA) was also the author
of each of the curr1culurn packages. For bea.cher trainers, this contractor
utilized individuals who are currently ful]/ time college educators. With the
exception of the EMT institute services, the contractor worked on a team
bagis with these educators,’ both in the development and in the presentatign
of the instructor training institute, the gontractor assuming overall respon~ _
sibility for the development and conducz of each institute. ! Primary
responsibility for coverage of teacher-training agpects of the institutes was
allotted to the educators; primary responsibility for all currfbmlu.m related
topics and application of all the teaching concepts to the curriculum was
assumed by the contractor. A different teacher trainer was utilized for
each of the five institutes for any one curriculum package. In all, a pool of
10 educators has been utilized by the contractor for the 25 1nstltutes thus
far conducted. . .

In terms of orientation, the following procedures were used. Upon
contract award, each teacher trainer was provided with a set of the curricu-
lum package. He was requested to become generally familiar with the
package so that he could relate teacher~training aspects of the institute to
the package as appropriate; he was not expected or required to become an
expert in the subject matter of the curriculum package. Detailed lesson
outlines were developed by the teacher trainer or contractor (as indicated
above) and edited and refined by the contractor. Frequent meetings between—
the contractor and teacher trainerg provided for -detailed discussions of the
content and procedures to be followed at each institute. In addition, for any
' one series of institutes, the first of the five institutes was hosted’by the
college providing the teacher trainers. All teacher trainers had frequent
contact with the contractor during thé first week's session, attended as many
individual sessions as their teaching schedule would permit, and attended a
debriefing and general discussion at the end of the first week's institute.
Although each instructor was encouraged to utilize his own style in his pre-
sentations, the detailed lesson outlines and specific instructions provided by
the contractor assured consistency of coverage at all institutes. -

For two of the institutes (DLE and DLES), most of the instructional
staff was provided by the contractor who also prepared the curriculum

—

lpor the EMT institute series, th'e conduct of the institute was accomplished.
‘golely by the teacher~trainer educator. The lack of a curriculum expert at
these institutes was considered a serious detriment by enrollees.




AN S

package. Detailed plans or procedures for orientation of teacher trainers
were therefore not necessary. } )

One 1nstltute (TRA) was conducted by teacher-trainers and curriculum
experts who had no part in development of the curriculum package. Indoc-
trination procedures were reportedly similar to those used by the contractor
who conducted the majority of the instructor training programs and described
in the second paragraph of this section of the report.

'+ For the AIT institute series, instructors were selected from a ''bank'
of educators who had previously served as consultants to the contractor.
Following a detailed memorandum to each individual, a two-day workshop
was held at the contractor's facility to aksure that all plans were finalized,
each consultant fully understood his role in relation to the conduct of the
workshop, and decisions were made on all topics to be presented relative
to the teaching-learning process. :

-

B. Results N !

All contractors appear to have utilized effective measures in selecting
and indoctrinating teacher~trainers. Two teacher-~trainers, one serving as
the educator and one as the curriculum expert, have been utilized at prac-
tically all of the institutes conducted. Utilization of two instructors has the
advantages of providing for va ety in instruction as well as .assuring exper-
tise in a select area.

Although the use of,two instructors is considered preferable, it is
recognized that one instructor could serve (and has served) in both roles-~
as a curriculum expert and as a teacher-trainer. If one teacher is to be
used, he should be thoroughly knowledgeable in the subject matter area, in
the area of training program development, and in the area of teaching.
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CONDUCT .AND EVALUATION OF INSTITUTES

The conduct of each institute is, of course, the result of the entire -
institute planning process. Since results anﬂ procedures for the various
institute tasks have been described together in the previous sections.of this
report, the majority of information on conduct and evaluation of institutes
has been covered. This section will therefore cover certain miscellaneous
details that have not been previously addressed. X

With the exception of the three institutes that were cancelled due to
insufficient enrollment, all institutes proceeded on schedule and ran smoothly
despite the éxistence of last-minute problems. Such problems included late
ar&uval of the curriculum package at one site and cgncellation of the host col-
lege facilities at another. The contractors, assigned teachers and institute
schedule permitted adaptation to any contingencies that arose. ‘

In addition to the teachers at each institute, a representative of the host
college typically greeted the enrollees on the first day of the institute and also
spoke a few words at the final ceremonies. At several of the. 1nstltutes,
representatives of the NHTSA regional offices addressed enrollees briefly on
the last day of the institute and presented the completion certificates. ‘

Y - ‘e

At most institutes, reimbursement was made after the institute was
completed. On the Tast day of the institute, each enrollee filled out a reim- A
bursement form. Reimbursement was permitted for actual costs of air
economy travel, a rate of 10¢ pér mile plus tolls for ground travel, the actual
cost of the hotel room, and an allowance of $10 per day for food. Special’
reimbursement problems were considered on an individual basis. A check
was mailed to the enrollee within one to two weeks after the institute he
attended was completed. These procedures appeared to be satisfactory in
most instances. ) . ' s

At several institutes, enrollees wére also asked to fill out a form that
described their intended use of the curriculum package. It was hoped initially
‘that this form might serve as a means of determining training programs that
might be starting in the near future and therefore as a preliminary identifica-
tion of enrollees who might require follow-up services. Since specific traiu-.
ing plans were not frequently known by enrollees at the time of attending the
institute, however, the form proved useful primarily as a means of determin-
ing enrollee interest in the curriculum package and possible plans for its
future use.

An evaluation form was also typically filled out on the last day of the
institute. 'This form varied with the contractor. In some instances enrollees ,
were asked only to evaluate the technical aspects of the institutes; in others,




' they were asked to evaluate the planning process as well. In some instances,
they were asked to make their ratings on a scale; in other instances, simple
'ves-no'' respqonses were required. In general, enrollees were most lauda-
i;JrV about the institute coverdge and teachers. Comments and suggestions -
for improvement have.been noted in other sections of this report.

. ' - ) ' .
. &1 [ ) * . ’
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" PROVISION OF ON-SITE FOLLOW-UP SERVICES -

. N N

Each contract thus far awarded by NHTSA has provided for on-site \
follow-up services. The original intent of these services was to assure
that enrolleeg conducting their '"solo' course would have the benefit of addi-
tional instructional assistance in order that their first course would proceed
as smoothly as possible. The plans for follow-up services as originally con-
Ce1ved were never implemented fully for any of the curr1cu1um packages. .

For the first two institutes conducted (EMT and DLE), interest in
follow-u}i‘sei-vices was minimal. In one‘'case (EMT), the reason may have
been the fact that the curriculum package had already been in existence.for -
some time at’ the start of the institute. In any event, the contractors for .

‘both series of institutes made extensive telephone contacts with enrgllees to

determine the nature and extent of follow-up services required. These ¢alls
resulted in a small number of on-site v181ts in which the contractor provided

~consulting services in specific areas requested by the enrollees. For an

additional two institutes (BES and PTS), follow-up services consisted largely

of providing instructor training to additional members of the enrollee's staff

in contrast to direct assistance to the enrollee. For the AIT program,
follow-up services consisted of a meeting between the contractor, represen-
tatives of NHTSA and certain enrollees to provide for final editing and review
of the curriculum package that resulted from this particular series of .
institutes.

Follow-up servicee for the PTSS institute consisted of on‘#‘gite consulta-
tion to five entrollees for time periods of 2 to 3 days each. Tk@y included

monitoring and evaluating on-going courses from bdth a»techmcal and ‘
- instructional standpoint, providing advice on how the PT program might
- be adapted to the constraints of the local training ent, and providing

» cqmsultation on the presentation of instructor tra1mng insgtitutes at the local

level, -~ _ o . b Toe
For the last three 1nsﬁtutea (DIA, DLES and TRAJ, follow-up gervices
were handled concurrently since, as 1ndicﬁ ad previously, the three insti-
tutes were conducted under one contract. Services consisted of a detailed
questionnaire mailed to each enrollee who had completed one of the three:
institutes and on-site interviews with selected enrcollees: Through these |,
efforts, ﬁld@onal information was obtained on both the effectiveness of the
tra1n.1ng ingtitute and how the NHTSA curriculum materials and trgifing.
were bein ut111zed by participants in their home states and localities. .




v ' ‘ ,
" As a direct aid to its enrollees, one contractor of several institutes has
frequently mailed its enrollees a set of the detailed outlines used at the
instructor training institutes. Thjis-follow-up service provided each enrollee.

with a detailed master set of notes for the institute that could derve to ass;it )
hign in c0nd_uctmg instructor training at the local level if he so desired.

. «

From the results thus far, it is difficult to assess the value of follow-up
- services. Some requests have been received from attendees at all insti-
“tutes; however, the number of requests has been small for each institute.
The need to provide funds in future contracts for follow- -up serv1ces as *
defined appears questlonable.

.
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Time: 45 min,

UNIT 1

INSTITUTE OVERVIEW

Objective: Provide the enrollee with an overview of th'e.‘objectives, scope
and procedures of the CIM Instructor Training Institute

v

WELCOMING REMARKS

1. Teacher introduction N

a. Job title and fun;:tnon :
b. Re sponsibilities relative to development of the CIM course

" 2. Enrollee welcomeé on behalf of:
a.  DOT/NHTSA,. c o T
bc D&A : . . ) / °
c« Host college ’

INSTITUTE PURPOSE AND EMPHASIS

1. -Purpose. The institute program has a dual\pufpose:

a. To explain the CIM curriculum package in detail to potent1a1
“instructors

b. To train potential instructors in teaching methodology pertment .
to the curriculum package .

2. Empltagig. The institute emphasis is on the methedology of teaching
and not on techniques of emergency care--all enrollees are expected
to be knowledgeable in emergency medical care.

3. vNurnber in series. DOT/NHTSA is sponsoring the conduct of 5 regional
- CIM instructor training institutes thm spring'

e

a. This is the (lst 2nd, etc.) of such institutes
L A »




1.

6.

b. Others have been (will e) given in -
and (New Britain, Conn; Lansing, M1ch Atlanta, Ga;
Denver, Colo; and San Mateo, Calif.) ,

' BACKGROUND ON NHTSA

Respons1b111tx NHTSA is responsible for the development and 1mp1e-
mentation of standards that will improve the safety of the motorist on
"the nation's Highways and roads.

Manpower deve,lopment.' * As part of this res oneibility', NHTSA is
concerned with the development of progra for training state and local
safety manpower, - A

P

©

" Phases of manpower development. E-ach program passes through

several phases before becoming operational. - These include:

a. Job market and labor force surveys

° . . ' ’

b. Dew}elonment and publicat’ton of new instrnctional materials

’

‘c. Instructor training-=-it is this phase W1th wh1ch the instructdy train-

ing institutes are concerned

Tra1n1ng at local level. It is NHTSA's intention tev‘preserve the highest

degree of local autonomy in the ultimate presentatlon of training pro-
grams within any state. .

) :
'NHTSA Instructor Training ingtitutes. “NHTSA has thus far supported
the conduct of instructor training institutes for nine highway safety
occupatlonal specialties for which it also supported development of
curriculum materials, namely:

-

!
l

P

a. Emergency Medical Technician and Drn)\er L1cen/se Exa.mmer—-
held in th'e fall of 1971 : ‘ /

b. Breath Examiner Specialist and Accident Investigation Technician--
held in the sprinf. of 1972 -

° .
c. Police Traffic Services (Basic)--held in the fall of 1972

d. Police Traffic Services (Supervisor), Dr1ver License Examiner
(Supervisor), Traffic Records Analyst and Driver Irnprovement
Analyst--held in the fall of 1973

:

‘CIM instructor training institute.” The CIM instructor training institute

represents the 10th in the series of 1nst1tutes thus far supported by !
‘NHTSA. These highway safety tra1n1ng programs and the instructor

“s

-
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training programs for each therefore represent a broad effort on the
part of NHTSA in highway safety manpower development.

7. Curr1cu1a in host coIlege hbrary. . A set of curriculum materials for all
10 highway safety occxiP}tLonal ‘gpecialties will be deposited by NHTSA
with the library of the host college. This set of materials is available
at the institute for enrollee review. , T ) 4

BACKGROUND 'ON D&A o o | o
1. What it is: a research-consulting firm spec1al1z1ng in, among nther
areas, highway safety and curric¢ulum develdpment

2, Examples of work--brief description ‘of each: .- . - -

a. Highway safety -

\
w
L o ° 4,
. L

1) Emergency mefdica.l care

+a) Economics of emergency a.mbulance service
- b) 8l-hour EMT basic course’

c) . 20-h_our, EMT .refreslier course | o
" d) 420-hour EMT advanéed course o v
e) . 40-hour CIM course .
2) Alcohol .
a} BES basic tra_inin'g'course o f’ )
b): Nassau-ASAP ' :

¢) New Hampshire ASAP
dy Youth and alcohol = /
.e) Highway. safety interlocks

3) Drugs and driving ¢

4) Police traffic services--basic and supervisory training -

’
-

. 5) Driver improvement ane.lyst training .

’6‘) Pedestrian“safety : o
b. Curriculum developme‘ntf, o,

1 1

1) All courses mentmned prevmusly--four e'merge:ncyr care °

- courses plus ‘BES, PTS, PTSS and DIA . - ‘
C 2) EMS coordinator trajning ‘ K A " - | T "’
3‘) l\ﬁ}jtary tr‘:a‘ipi~n'g vpro“gram‘g o . | .
. | | ‘g-b R
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¢ . fndu,stnal training L . .
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,:Conunent:s regafding CIM course

« a. Itwas deVelo‘ped under ‘contract to N'H,TSA
. %

Ll

- b D&A prepared all cu‘rhculu;n mater1a'ls and submitted them to

: *ZDOT for publ1cat1on . : N
St c. DOT arranged. for pnblicaﬁon through GPO L v .

% °

) .'d. Once pubhshed docuznents are in the public domam

]

) INSTITUTE DEVELOPMENT AND CONDUCT :

) l This insgtrdetor tra1n1ng institute was developed Jo1ntly by D&A and
CCSC P

" ¥

2. It is the s:.xth occupahonal spec1a.1ty for lwh1ch D&A and CCSC have been
) respons1ble for instructor tra1mng.. :

3
- d

- 3! D&A w1ll lead all 1nst1tute sessions: conce.rned with de sign, development
and use of the’ CIM, “curriculum package and teach.mg techniques_specific
to that package.- . _ -

s . -
A L3

4. CCSC will lead allu's"essions devoted to educational methodology.

C s

¥ °* b ' . -
CCSC INSTRUCTOR INTRODUCTION | ' 7
X .. B " 3 : s N ] a. ) .
l. The 'CCSC instructor will be: - o : ‘

*a. Name and t1tle : : .
b. Number of prewous institutes in which he has part1c1pated
£ - A

2. Description of college credit ava1lable through CCSC--1nclud1n§ pro-
cedures and costs 1nvolved :

"H;fos:r coLLEGE iﬁTRobU‘cnoﬁ“
l Id'fenﬁ'fgl chfion of.host .col?l'ege.‘
2. Introductiom of host coTlal’ege repriesent'ative’ as,appropr.iate.

3. Descr1pt1on -of college credz,t a@lable for tl;e institute through the host

college--i...luding. prOcedures and costs 1nvolw1'ed

i . A . .
‘ CE SN . @

. v
.. . . ’
) .
’y . . . - C"? -
. . ~ ’




GUEST INTRODUCTION

1. Identification of other guests at the institute as appropriate.

R : ’ » . A
e ld i
- A

. ENROLLEE IDENTIFICATION
1. Ask each enrollee in turn to give the following:

-a. Name : .
b. State represented

¢. Department or agency represented '

d. Role in emergency medical care training

INSTITUTE SCHEDULE

I. Review the institute schedule, indicating for ea.t:h unit of the course:
a. The reason for its inclusion relative to CIM trammg
b. - What the teacher trainer will attempt to accomplis —
c. What the enrollee should accomplish ‘

4

ADMINISTRATIVE PROCEDURES

1. Discuss procedures to be followed relative to:

[
v

~a. Rest breaks--timing and facilities involved

<

b. Lunch--timing and facilities involved - .

‘c. Reimbursement- -thoroughly discuss the policy and the form to
be completed on the last day of the institute

d. . Transportation--make sure each enrollee has transportatxon to and
from the institute each day

e. Breakfast and dinner--indicate facilities near the school or lodging
where the'enrollee may eat breakfast or d1nner if he does not wish
to eat at the lodgmg.

"

SUMMARY AND QUESTIONS ' o \

1. Summary of main points

2. Class questions or conuﬁeqts
| . _




Time: 1-1/2 hr.

UNIT 2 ) .

THE CIM COURSE -
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Objective: Familiarize enrollees with;
. Course development procedures
. Course documents
o Providé enrolleed with a detailed description of the .

Instructor's L.esson Plans

°
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OBJECTIVES | - :

1. Brief explanation of the-objectives of the unit of instruction.

E

BACKGROUND ) : . v
- Puxyd se

a. The course was developed to provide training in emergency medical
a - care for first responders to traffic accidents. T
b. Such persons are ékpected to be law enforcement officers patrolling
the nation's highways and roads in patrol vehicles.

- ’2. Relationship to Othef Emergency Care Training

a. NHTSA had pi-eviously supported the development of the 8l-hour
Basic Training Program for Emergency Medical Technician--
Ambulance.

b. The 8l-hour course included.71 hours of classroom time and
10 hours of in-hospital experience.

c. The 8l-hour course is considered basic training for ambuMnce
drivers.and attendants and therefore includes all emergency
care and operational aspects of the EMT's job. , .




d. Since the 81-hour course was designed specifically to satisfy
the needs of ambulance personnel, the training provided was
considergd by NHTSA to be broader than that required for law

enforcement personnel.

e. Interms of emergency medical care, the law enforcement
' officer performing a patrol function will deal primarily with
crash-related injuries and illnesses. \ :

; f. In addition, the law enforcement officer's vehicle is not
" designed to provide a transportation function or to house

. sophisticated emergency medical caxe equipment.

3. Resultant NHTSA Diréctives

a. Scope of contract. With regard to the scope of the contract,
NHTSA provided the following directive:

A "The course shall be i:nodeled on Basic Training Program
for Emergency Medical Technician: Ambulance with changes
as necessary to (1) incorporate or expand training in treat-
ment of usual crash-induced injuries and (2) eliminate
training in other treatments." '

b. C€Course design and development. NHTSA further~9pecified the -
following changes and guidance in course design and development: -

:

"Instructor qualifications and instructional materials shall
, be changed, as necessary, to encourage the use of a single
( instructor who may be other than a physician," (The
81-hour course recommended that all medical aspects of
the course be taught by a physician. )

"A minimum of outside development and preparation is to

be required aghuming a qualified instructor.'" (This,direc- .
tive required that the resultant lesson plans be very

detailed. ) '. ’ !

The trainipg program was designed with the preceding directives
‘serving as guidelines.

’ COURSE COVERAGE

1. Procedures for Determining Course Scope

a. An analysis of roles and responsibilities 'of the law enforcement
officer at the accident scene resulted in a list of assumptions that
served to define the scope-of training.

| | C-10
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b. Contents of the 81-hour course were then analyzed to select
‘course coverage appropriate to the assumptlons

c. Assumptions regarding availability of equipment and supplie‘s‘
aboard the patrol vehicle served to fuzrther limit and define the .

course coverage.

Rescuer's Roles and Responsibilities

a.  Basic assumptions-~three basic assumptions served to limit
training course contents:

. The law enforcement o£f1cer is not an ambulance emergency -
~ medical technician. If he is expected to perform in an

ambulance role, he should take the complete 81-hour
course which was designed to accommodate the needs of
all ambulance personnel whether they are from private,
voluanﬁeer or municipal groups. i

. The law enforcement officer is not a member of a rescue
crew that has sophisticated equipment for gaining access to
and extricating trapped patients from vehicles. If he is a
member of such a crew, he will need extensive training in the
extrication area that is not provided by this course.

. The law enforcement officer is performing a highway patrol
function in a patrol vehicle; that is, his primary concern
lies with the highway accident victim in contrast to the home

~accident or ill victim. '

b. Other assumptions:

. He is likely to be the first official at the accident scene and
will need sufficient kno(;vledge and skill to stabilize the
" patient's condition and care for him until local ambulance
emergency medical care support arrives,
. If local emergency medical care support is delayed, he may
be the only person at the scene for some time who is quali-
fied to provide an emergency medical care support function.

. His major responsibilities relative to emergency medical
care will include caring for life- threateninguemergencies,
cragh-induced injuries, and 111nesses/cond1tlons ox.injuries
than might cause or result from 'a crash (for example, a
heart attack or emergency ch11db1rth)

Lo
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. He will. perform no transportation function except under
unusual conditions when other transportation is impossible
or impractical to obtain. In any event, he will not have o
litters for transportation nor will he be-likely to have o
space for a prone or supine patient. : '

. His patrol car will be equipped with a minimum amount of .
equipment consistent with his role of stabilizing the patient's
condition and supporting him until local ambulance emer-
gency medical care support arrives.

. ‘Since he is likely to be on the scene before rescue crews
arrive, he should have some basic understanding of tech-
niques of gaining adcess to patients using simple car tools.

. Training in non-emergency care aspects of his work will be
covered in otlier recruit training courses (that'is, training
in such areas as radio communications, driving an emer-
gency vehicle, records and reports). J

. ' Training in human relations (that is, techniques of dealing
with both normal and disturbed pgrsons) will be covered in
other aspects,of his recruit training.

c. An analysis of the 81-hour course relative to satisfying the preceding
assumptions resulted in the selection of the topical areas and eqmp—

ment coverage.discussed below. /

3. Resultant Course Coverage: Topical Areas

a. - Emergency medical care topics

The following emergency medical care subjects were selected for
inclusion in the training course:

-

. Sign and symptom recognition , =

- Patient examination
- . Diagnosis
I - Triage -

. Life-threatening emergencies

~ Airway gbstruction
- Pulmongry arrest
- Cardiacgrrest :
- External; bleeding °




- Internal bleedin
- Shock

. Crash-induced injuries
Wounds and goft—h\ 1nJur1es to all body partg-- "
head, face, eye, neck chest, abdomen, extremities,
genitalia ’ P

a

<. Jooo T - actures, dislocations and sprains to all body parts—- RRTEE
. . ° face, spine, r1bs, pelvis, extremltles ' f"
. ~ o - 2 e
i - fire, ch’em_icals and elec':tricity : s . . ’z”
. Conditiorls that. might cause or result from a crash )
A . 37 . © ~
o . - Heart attack
o : ' - . .Stroke. . " .
/'\ ~ "2 Diabetic.coma or insgulih shock S Ly
: - Alcohol and drug abuse ,
- Epilepsy @ . . :
o 5 - Emergency childbirth ’ . ,‘ \-a
‘ - % Bites-and stings - )
- ' Exposure to heat and cold s . -

b. Operational topics
L4 .6 »
Operational topics gelected for 1nc1us1on in the cdurse were as
follows: ’

-

. Emergency medical care roles and responsibilities of the
law enforcenvent officer at the accident ‘scene

. Legal implications,of providing emergency medical care

. Responsibilities of the law enforcement®ifficér relative
to other emergency care personnel

‘s . 8 N
c. Additional topical coverage -\ .

In addition, the following topics were included in the course

goverage: . - @\), ?\'/J

. Patient access and handling--gaining acce sa to patients:
- using simple tools and techniques of moving pataents
should ‘movement be necessary or desirable

»

-
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. Ingested,,p'oisons--alt_hough technically this yéc is not
considered likely to be crash-related, a very small amount
of time is devoted to its coverage in view of the traditional

“heavy exposure of law enforcement o£f1cers to po1son1ng
incidents. - :

4. Resultant Course Coveragé: Equipment

RS -~ -

a. Emevz‘geng médical care: rrrinimal equipment list

- - an terms of emergency' medical care, if is assumea that the rescuer \
L : will Have at least the following equipment and supplies:

. Universal dressings/gauze pads .
. Triangu\lar bandages i .
T Self-adhering roller-fype bandages )\ . , -
. Upper and lower extremity splints--specific ty'ges not
- St specified since they are expected to vary jurisdic- v
tionally o :
. Short ’s;’)ine board or splint with associated neck-and
‘back supports and straps ‘ . T
«« Eye protector (cup or cone) . E ‘ >
. Blanket . . B L !

1
. 1
b. Emergency medical care: additiona.l desirable equipment - '

In add1t10n, in the event that it is available in the Jur1sd1ctlon, a
small amount of training time is devoted to an instructor demon-
stration and discussion of the use of the following equipment:

. Airways ‘ T . : : *
. Bag-mask resuscitator
. Oxygen equipment
. . Note: ~ Training time devoted to this last group of equipment is
minimal and primarily .of a familiarization nature in the
. . event that the rescuer may support ambulance personnel
L -~ 'who have sych equipment. If sych equipment is regu- g
larly available in the patrol cars of the jurisdiction, time
- should be added to the course for practice in its use.,




The spec1f1catlon of emergency medical care equipment is
in no way intended to limit the amount of equipment car-
ried inthe vehicle. Rather, it is intended to represent a
‘reaseonable minimum for the purposes of stabilizing
patient conditions and saving lives at the scéne of an acci-
- dent. As stated prewously, a basic assumption of course
: des:;gn is that the rescuer is not an amhulance emergency
.meldical technician, The equipment selected for training
is considered consistent with the rescuer's function of
stabilizing the pahent's condition until the ambulance -
arrives., , e

»

c. - Qther car tools and mate_,rials ’ :

It'is assumed that the following car tools, equipment and mater1als
will rouﬁnely be available in the rescuer 8 vehicle:

. Jack . "

. Tire iron ’ i AN '
. . Pliers .

. Rope ’ N

. . Gloves L :

. .Screwdriver i

. Hammer

. Knife (for cytting seat belts)

The preceding list includes only those-car tools and
miscellaneous equipment specifically mentioned in the
training course. It is not 1ntent1ed in any wayﬂ to reﬂect
. gulshers, flashlights, eté.) th.ch would hopefully be .
equipment routinely carried in-all patrol vehicles<

d. Discussion of the two equipment listSH-cOmparisonf/With lists
recommended by AAQOS if“a.vail‘a}ble

. . <L oy

COURSE EMPHASIS

1.

At the accident scene, the rescuer will be concerned with the speedy
implementation of practical (in contrast to theoretical) skills. It was
therefore determined that the course/should emphasize the practical

. aspects of the rescuer's emergency/care work and that details of

anatomy and physiology ‘should be phinimized.

It was also noted that the rescuer will need to perform his skills in a
confined environment, that is, in a vehicle. It was therefore determined
that the course should include skill practice in a field setting where

C-15
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students can dress and bandage "wounds'' and immobiliZe 'fractures'
in a confined.environment similar to what they might experience at ,the

trafﬁc accident scene.

\ . . 4
i

3. The primary course exﬁ;phas:.s and the majority of training t;Lme" Z

‘ devoted to life-threatening emergencies and caring for 1nJur1es/that are

directly crash-related, that is, fractures and wounds.

4, Time devoted to conditions that may or may not be érash related depend-
ing on the situation (that is, certain medical, enmronfnenta. and other
_emergencies) are minimized consistent with the rescuer's/role.

5. However su.ff1c1ent tra1n1ng is prov1ded for}zhe rescuer.to recogmze all

g

RESULTANT CIM COURSE /
e. These include technical
final examinations, and

1. Twenty lessons were developed for the cou:
ssons, field training, review less/ons
account for 36 hours of t/fzumng t1me

2. In addition, itis reco;’nrnended that foar 1-hour "Review-and, D1scuss1on"
lessons be intersper# in the trainifg schedule, for a total training
course time of 40 hgurs. It is suggested that one ''"Review and
Discussion'' lessor/ be interspersed for each 8 hours of training time.

/
i

CIM COURSE DOCUMENTS

1. Three basic w?lrking docg.menlts:

. /
a. Course Guide ~ .
b. Student Study Guide
) ¢. Instructpr's Lesson Plans ) .
/
2. Course Guide’ : _ .

. a. It wasg designed to be used by the training administrator (who may
also be the course instructor) as thee basic planning document for
the course.

+

b. It contains a detailed description of the training progra? and
suggestions for planning and implementing the training course.

c. Details included in the Course Guide will be covered in a later.
unit on Course Planning Considerations. . .

. “ - ! . 9‘(2 i
ERIC . - C-16




3. Student Study Guide--go thi-ough the document in detail

‘ . a. The contract spec1f1ed development of-a-Student Study Guide for
~ the course; such study guides ty-p1ca.11y serve as basic student
referenc,e texts. |y

b. Since several texts/(refer to list of references) are available in

. ° ' the emergency medical care a.rea for student texts, it appeared
- N ‘ inappropriate to éevelop a Stud'\[ Gulde that would serve a's a A
student referenqe source, , —~ ~
- ! | / : , ’
: - :
. ci Rather, a workbook designed spdciﬁcally’ to assist the student
i in reviewing and ;re1nforc1ng 1nfo:rma.t1on presented in class was
developed. - ‘ .
d. Included in the Gulde is a unit of\study for each lesson of the - .
- course. The tra1mng*ob;;ect1ves lare g1ven and, for most lessons, '
a set of review exercises is provided. No review exercises are
_included when the lesson provides general background information
or when the lesson is a review ox éxamination session. '
; 4. Instructor's Lesson Plans—-go’throng this do,curnent in deta.il
a. Itis the basic 1nstructor training docurnent and will be used
throughout this Instruetor Tra1nuhg Institute; it is the foundation
of the course and was prepared to aid the ipstructor 1p the day-
to day conduct of the course. .
4
b. Overview of contents: .- . v o L
1) - Introductory material de'scribing:
/
a) Purpose of the document ' 5
b) Objectives and scope of the coursge’
c) ZEquipment coverage
* d) Course content
e) Referernces ‘ K i .
f) Student Study Guide ' ca ‘e :
g) Using the lesson plans | - - -
" h) ~Measurement ‘of student b.chlevement ’
- / . oy .
2) * Detailed plans for conducting"ea.ck{ of the 20 Jessons.
3) A dist of references. "
c. Design of a lesson plan--refer to actual document
o, " 1) Each lesson plan consists of two parts: Y :

‘ 10&) ol
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. Objectives and requirements of the lesson

. Detailed outline of lesson content ‘ .

2) ‘The outhne gives detailed pr0cedures and content for each
" lesson.

1

3) Estimates of elalieed and projected times are included as:

. Aids tq the instructor in maintaimng h1$ lesson on

.8chedule : »\ | .

- .
. A means of 1nd1cat1ng emphasis to be given toa

topic area » ‘ o
. ) . -

4L, A column to the right of the lesson outline lists training aids
’ appropriate to the topic area and prov-ides, space for the
1nstruc1.or to make notes or list other trajning aids he plans -
to use. - '

; C e

5) Since contract directives splecified that t e course reqmre '
a minimum of outside dey€lopment and reparation on the

part of the instructor, contents of each .esson plan are

specified in some detail, c
6) . In general, the 1nstructor will need to evelop his own
materials only when the information gr gkill to be pre-

‘sented is expected to vary jurisdiction ly. As examples,

it is expected that laws governing provision of emergency‘

'_ medical services by law enforcement offficers will vary

* jurisdictionally as will equipment available for splinting *

upper and lower extremities.

7) In order to provide standai.rdiz.atidn of covefage, all medical

content of the course ‘has been based on the text entitled

Emergency Care and Transportation ofl the Sick and Injured,

prepared by the American Academy of Orthopaedic Surgeons.

This document and other references that might be useful to

instructors and students are listez%l in the appendix. oD
s » ’ ‘ \ ' nv

Coverage of each lesson

LI~

Lesson 1, Introduction to €rash Injury Mal ‘agementv Training
. B | R ’

) | »\
. , Course coverage, schedule. dd req_uirements

. Rescuer's emeréency c\are le and responsibili-
,-~,1:1es and legal rights and res&onmbihhes rélative
to emergency gare \\ ‘

c-18 1(]




- . , + . Introduction to emergency care equipment which
' student will be trained to use

Lesson 2. Overview of the Human Body and Diagnostic Signs
. Overview of body systems--skeletal, muscular,
. nervous, respiratory, ‘circulatory, digestive,
genitdurinary , #
L .
. Overview of diagnostic signs--pulsge, respirations,
temperature, skin color, - pupils of the eyes,
states of consciousness, ability to move on com- " PR
‘ mand, and reaction to physical stimulation
\- Lesson 3. Alrway Care and Pulmonary Resusc1tation l
: oL |
. Importance of G}Cygen to the body, particularly-
-~ the brain ;
o ‘ . Components of the respiratory system and
. ‘ _ : "" explanation of how the system works
. Signs of adequate and inadequate breathing o
. Airway caré and resuscitation procedures for v
) neck breathers (laryngectomees). < +
. Manikin practice on the four techniques for
maintaining an open airway |
. . Manikin practice on procedures for dislodging ‘
foreign objects from the airway . 1
. B |
. Manikin practice on mouth-to-mouth and mouth- i
to-nose techniques of pulmonary resuscitation |
. . _ ‘
. .. Manikin pract1ce on mouth/nose technique for
infants . ' g

If equipment is available: -

/

.« - Ventilation of a manikin using the bag-mask
resuscitator ‘

. Setting up, using and shutting down oxygen
+ equipment

- ~10%
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. Inseltlng and precautlons to follow when using

airways _ .
Lesson 4 M'Cardlopulmonaj Resuscitation - ’ ) E B : .‘ ‘
~'-.\_' . . How the hee.rt'flmctions _ . . 4-/?
N ) 14 -‘ Signs of cardiac .;rreet / R . .
A .
! .. Technique of carchopu.lmonary resﬁsc?t“atiori and

variations in techmque £9r infants and small

}uldren ) .~

Organs near the heart and dé,ngers to the patient
' : if cardiopulmonary resusc1ta.tion is not per-
L formedscorrectly .

. Manikin pyactice on cardiopulmonary resuscita-
tion by a Jone rescuer

, . tardiopulmonary resuscitation on an infant ?
. g manikin

. Manikin practics_on cardiopulmonary resuscita
. tion as a member\of 3 team performing both'as{\
a ventilator and as a/compresson,_ix€luding
+ changing positions during resuscitation -

»

Lesson 5. _Shock, Bleeding, and Injuries to Soft Tissues

. e . Design, functions and components of the circu-
- latory system

. Meaning of shock, signs of shock, and techniquesg
for preventing shock
‘.
. Meaning of and emergency care for anaphylactic
= . shock .
. . Signs, symptoms and emergency care for internal .
- bleeding By - '
. Differences between rterial, venous and capillary
- . bleeding .

. ‘,Means, of controlling ble_eding .

-
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*+ -Management of open and closed soft tissue |
wounds. ' : ‘
. e = Ut ‘
. Pract1ce in dressmg and bandagmg various body ‘
' parts ~ ‘ - . . A\ ‘
- o |
Lesson 6. Fractures and Dislocations of the Extremities ¢ |
- _ < . Design of the extremities I
. Definitions of fractares and dlslocatlons and tlleu' R
i ommon signs
| F |
A ' . /Procedures for examining a patient for fractures

-

i of the extremities o y

...’ Reasons for splinting fractures
; ’ 5 . 1
s+ Procedures for immobilizing all fractures and :
dislocations of the extremities . -
. -
.. Practice in immobilizing fractures and disloca-
tions of the extremities o L,

Lessqn-?./ Igjuries to the Skul, Spine, Chest and Pelvis

Design of the skuil, spine, chest cavity and pelvis

. What cerebrospinal fluid is and why no attémpt
"~ should be made to stop bleeding from the nose or .
v ears when a skull fracture is sugpected

- - Signs ‘of a gkull fracture and of brain injusles
. - n (

. Management of patients with skull fra,cturéﬁ and
~with brain injuries .

. . Mainbnger associated with fractures of the

. facial bones

. Main danger associated with fractures of the spine
' ‘ - and complications that can result from spine |
' ' injuries
. Examining a patient for spine injuries
- . ‘Main dangers and compliéations associated with

“chest injuries
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o,

) _ .  Signs and management of patients with peivic
' fractures,

»

) . .Practice in bandaging an open skull wound

. Practice in immobilizing a rib fracture
. Practice in immobilizing the head and spine of
seated patjents ' :

Lesson 8. Heart Attack, [Stroke, Diabetes andgpilepsf

. Cé.'uées, signs and emergency care for the follow-
" ing medical emergencies: T
- ~—
. - I—_Iea.;t attack
. . - Angina
- Heart failure
: - Stroke
J . - Diabetic coma
: .= Insulin shock
. . - Epilepsy

Lesson 9. -Poisons and Drugs .
. Signs, emergency care and cautions associatedﬁ\
v with ingested poisons

. > . Seriousness, care and cautiong associated with
~ , bites and stings -

w

< ) . Effects of alcohol and drugs, emergency care and
cautions in dealing with alcohol and drug patients

-

Lesson 10, Burns and Exposure to Heat and Cold

7
b e . ; First, second and third degree burns
T o 4 . . Rule of nines in estimating the criticality of a “
o o , : T bur? ' .
. :Emergency care for heat a;ld chemical burns
l -~ . . Causes, signsh and care for:

L - Heat cramps” '
c Heat exhaustion
Heat stroke .
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- ' General codling of the body
- Frostnip

- e - Superficial frostbite

‘ ' - Deep frostbite (freezing)

Lessé,p 11. . Emergency Childbirth

5 -

- "

\ s . Procedures to follow in caring for the mother and
. ' baby in the event of an emergency childbirth
p .
" Lesson 12. Gaining Access to the Patlent
. Techm ues of gaining access to a patlent,usmg
simple ols
Lesson 13. Moving Patients
., i (.' ) Wlfén accident victims should and should not be
. moved
' .+ ,Emergency moves :
. Pracuce in lifting and movmg patients from
ground surfaces
, t
Lesson 14, DPgatient Examination and Triage ‘
. Implications of variations in each v;'.tal sign . \ﬁ’l )
’ . * Procedures to follow in performmg a patient
examination S '
. Cases which would be considered of the highest
- priority for emergency and medicdl care
- ' L] ’ ‘ " E
B Lesson 15, Car"diopulmon'ary,Resd‘scitatlon Practice
4
4 . Additional student practice in the technique of
cardiopulmonary resuscitation
Lesson 16. The Accident Scene: A Situational Review
. .:Review and inte%ratioﬁ .of course content
Lesson 17. Field Training I - /
- ' . K :
R ) . Practice in dressing and bandagingiwounds and
) . ' 'immobilizing fractures in a field setting
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- Lesson 18. -

Lesson 19,

I_:aeBSOn 20. -

™

\

2

Field Training II ' -

'- . Practixe in dressing and bandaging wounds and

Final Written Examination

immobilizing fractures in a field setting

. Achievement of course objectives

_Final Practical E;caminaﬁon

L]

. Student demonstration of the following skills:

Bandaging the head, eye and extremity

- Cardiopulmonary resuscitation alone and as
a member of a team :

- Performing an examination of life-threatening
problems and a systematic check of injuries -

- Splinting a fracture of the upper extremity

- Splinting a fracture of the femur

o
#

- Immobilization of the neck and torso of a sit-

}'. ting patient on a short backboard

- Immobilizing a flail chest

- Bandaging a sucking chest wound

C-24
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SUMMARY AND QUESTIONS :
. 1. Summary of main‘poi'nts_.,'
) ' 2. Class questions or comments. .
O .
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{'ime: \1-1/2 hr. -

UNIT 3

TEACHING- LEARNING PROCESS

~ : ' }
Objectives: Define learning and teaching
Identify and describe the three domains of Le_a.rning
Identify the four maJor phases inyolved in the preplannmg
and execution of the teaching-legrning act and key pokuts .
: pertinent to each phase " }
hY . -
‘OBJECTIVES °

1. Brief explanation of objectives of the_unit of instruction.

™ -~

2. Explanatxé that this is general 1ntroductnon to the teachmg/Iearning
" process; spec1f1tfs will come later.

~
DEFINITIONS OF LEARNING AND TEACHING .

1. Learning--any act1v1ty 1nvolv1ng the ‘senses that affects behavmor (covert
and overt). '

2, Teaching--providing an efficient learning _environment. v \
&3 ' \

SENSES THROUGH WHICH WE LEARN

Sight ) :
Sound S .
Touch ¢ ' - , o .

Taste .

Smell : ‘ .

Ul W N =

DOMAINS OF LEARNING,

1. Cognitive = ‘information :
’ : \




4 \
- a. Ordet &f development-'»each level of c_:egnition must be provided for -
and developed as a basic consideration before further development: i
o 1) . Perceiving . . ) o
* 2) Remembering _
' 3) Discriminating : y -
% 4 Integrating
o 5) " Abstracting
6) Generalizing
7) Evaluating
8) agining )
9)  Trinking
10) Problem-soélving
-~11) Inventing - )
12) Creating
2. "P’éychomotori = r.ii'ariipﬁlaﬁve skills
_a; : Ordef"of development o . .
' 1) Observing, N . - o
T #2). . Imitating, 2 : '
o ' 3) Manipulating
oo dgl .4) . Performing | ’
/\\‘. ' 5)  Perfecting &
’ % S . o ) - '
| b. Limiting factors
s I‘ . %th‘ ’ t]fl : K L o - o
ig 1) ~Strength ~ SRR . ;
L5 2) Speed- ‘ o :
3) {JImpulsion- .
o 4) * Precision N
- w¥ . B) Coordination . .. 4. _ ,
ﬁfl 6) Flexibility . P . - .
3. Affective = attitudes ‘ . ' -
" . . a. Order of development; S
1) ‘Receiving " . 7
a2 2) Responding | v g
- @)s Valuing | - o ’
¥ : 4) Organizing S S | e ;
HME 5) Characterizing ' )
ol : ’ ’ ) . ‘ ' s
. ‘b-, Outcome . .
1) Toward self—_nfe»elings, attitudes, values

c-26
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2) Towa.rd others/thlngs-—lnterests, motives &
3) Resulta‘nt outcome--perSOnahty 1ntegrat10n and character

. . . i

x CONE OF EXPERIENCE = . | : ”

X I ’ . . - - ¢ Y
Verbal symbols . \ o : .
‘.;‘Visual symbols - ' ‘ '
"Recordings, radio, stlll p1ctures . .
Motion pictures . ' ' .
., Television . o ) _ -
E:dublt ' - - :
Field trips ' SR ‘
. . Demonstrations o
: Dramauzed expenences

Contrived experlences .

Direct, purposeful expenences

4 ‘ \ , @
COMPONENTS ' OF THE LEARNING ENVIRONMENT
' 1. Student--1nd1v1dual d1f£erences ) .
Phys1ca1 Cas ) \
b. Mental St
c. Psychological .
. 2. _Teacher -
3, Facility
4. - Course~--lesson content.
THE TEACHER
1. Personal qualities
a. Personal appearance !
b. Courtesy .
c. Self-control
d. Tact ,
e; Voice . : _ : o .

f. Enthugj_,%sm

2. Ability to cobmmunic_a.t.e _

a. Proper language. " '
b. Correct pronunciation 1 1 0




e - - -

3. Knowiedge, of subject
4. Thorough preparation

5. Professionalism V . 4 ‘ p ‘
RHASES IN THE TEACHING-LEARNING PROCESS

. 1. The .prdcess of ge’ttir'lg ready for and ,i‘mplement'mg the teaching-learning
pProcess may be examined in the context of four distinct phases: .
. o . R : P
a. Preparation Phase - Getting the learner, the learning
‘environment and the teather into a state of readiness.

'3

b. Presentation Phase - The tea,ching-lea«rning process in action.. ¢ b

c. ¢ Applicai:ibn Phase - Providing appropriaté opportunities, for the
student to practice and apply this,new learning. .

B Evalﬁa_tion Phagé - A process for examining the degree of o
_‘success of the teaching-learning experience--basis for decisions. '

Z. The four-step process reflects the following principles of learning:

.

a. Readiness-learner has to have a need to acquire the information,

.

'b. Practice--learner needs to try out or apply the information or

skill, < %

-

c, Effecti-learner mustldelrive satisfaction from the learning
experience. ’ ' ' . .

S

SITUATIONAL EXAMPLE
1. Suppose the class hag been asked to teach Lesson 4. Cardiopulmonary
Resuscitation. Referring to the actual lesson, develop with tH& class
elements of each phase in the teaching-learning process as given in -
Sections 2-5, below. ~

2. Preparation Phase. During this phase, the ins{ructor must make a
) geries of decisions or review previous decisions.  Even though a lesson
plan is available, teacher preparation is still required.

a. | Instructor readiness considerations:

1) Whatare the stated objectives of the lesson?

C-28
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N . ' " . .
. 1
[ , -
t Pohy »
; .

' { 2) What subject matter content is included? Does some of
it need to be developed?

3) How much review of content is needed by insi:ructor?'
) '~ 4) Is available time a limitation?

5) How will achievement of tfle objectlves be determined? -
Do tests need to be developed?

b. Leéarning environment considerations:
1) What teaching methods would be most effective?

+ '2) Cana variety of methods be-used? |

3) What teach.mg aids should be used for this lesson? W"here
can they be obtained? ~ o

4) Willa ﬁlm need to be obmmed'? (Source, use ‘date, film
prev1ew) '

5) What supplies, equipment or materials are needed for

o . L : demonstrafnon?
, {‘ v . ¥ . .
E 6) How will the students pract1ce new skills or apply new
booosn knowledge?.
‘Li. 7) Is the classroom adequate? (Lighting, seating, ventila- N

: ‘ . tion, heating)
' 8) How will the workplace be arranged? )
c. Student readinese\coﬁsidera‘tions:
1) How shoulda'!:he lesson be intro'duced' to the class?

2) Will the i‘ntroductlon help the student realize the irnportance
of the knowledge and skills taught in the lesson?

| 3. Presentation Phase. During this phase, the instructor is in action with
l' ; the student group. . The instructor implements the selected methods of
teaching: :

—

a. Shows how to do'it (demonstrate).

b. 'Explains how, as he demonstrates.

P

‘\)‘ . \ ' M C"29 )
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c. Asks queptions frequently. . L

d. Involves the stu'Hent in demonstrations or discussions.

e. Holds 1ecture to a imum--discusses with students instead.

~

fo Uses visuals whene r appropriate. ' '

g. Shows the obJect 1f pos 1b1e, doesn't just ‘talk about it. .
h. Makes sure all can see v1 uals, demonstrations, chalkboard.

i. Maintains a classroom chmate that is open--does not inhibit
relevant comrrmnicaﬁon.

jo Uses language shita.ble to the group--does not talk over themr

~heads, = .. .

L8

k. Makes eye contact with every stu,deht repeatedly. ~

1. Utilizes as many senses as possmble in presenting--especially |

seeing.

m. Stands wh;le presentin.g moves about and gestures--is dvnarmc
and interested in the subJect. ' :

n. Has a sense of hmnor- -interjects humor in presentation if
appropriate. ' n

@ - .
L . \

Application Phase S S \-q.

4
.

a. The student must be gmven an opportunity to try out whatever has
- been demonstrated or explained to: him,

‘1) Provide prachce as soon as possible after new learnings i
have been presented. -

2) Observe the Iearners performmg the tryout experiences.

3) Provide assmsta.nce and correction if necessary so that the
first attempt is done properly.

°

4). Have students discuss new information in relationship to
other situations or applications. : ‘

b. Practice or applicatien may be provided by:

1) Homework assignments in the Student Study Guide.

. C-30
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2) ‘Cl'as-sroor_ri practice of skillss

Classrodm reinforcement of
and quiz and review sessions.

The¢ process of evaluation involves ex ining the total teaching-.
learning activify. Itis not only tesuni:(g{fthe student for achieve- ’
ment, although this is part of it. o . ‘

b. Evaluating student achievement:

1) I should 'be-base’:ia on obiiecﬁves of the ipstruction.

C.

‘adequate?
'3) *Was enough tifne provided for instruction an%d prdctice

4) Were visual aid\sx adequate?
S)Q ‘Are additional aic}‘e neede\i?' - -
. . N S

. 6) Was the clags too large for\efﬁcient and effective insfiruction?

"

7) Were the classroom facilitie§ adequate?
8) Were there adequate supplies, \materials, tools, equipment.
" for demonstraﬁon and practxce? -

9) . Did.all eqmpment work properly?

Were the lesson plags helpful? How could they be improved?
. [




4

1) ' 1s additional review needed for some of the lessona?
2) Did thé students frequently get bored? ’

3). ,How can some topics be made more interesting?

I
d. Evaluating the instructor: _ ’ S :

4) Was ""open' discussion possible?

-

5) Was the.class too instructor-oriented? ~

6)v Can some presentation methods be im.prove.d?

“SUMMARY AND QUESTIONS <
l. Summary of rain points. o
2, Class q:uestidhs or .cominents. '
. . :
"65. .
%
- L
p ‘ ,
ll:~
A t a~:’w%$:) ‘!1
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Time: 1 hr,

UNIT 4
\ WORKSHOP PLANNING T
. - ,
e S S -
Objectives: Inform enrollees of the procedures and ass1gnments for
the practice teaching workshops
OBJECTIVES *7<

1. Brief explardtion of the objectives of the unit of instruction.

PURPOSE OF W ORKSHOPS
1. Provide enrollees an opportunity to apply principles previously taught °

by actually presenting part of one of the lesson plans. 8

} -

2. Provide instructor trainer and other enrollees an opportunity to observe
the principles being. apphed and to'suggest ways and m(eans to improve
the pnesentatz.on. . : -

0

3. Prov:lLle 1nstruptor trainers and practice teachers with a means for
asseslsmg progress. .
\ e
4. Purpodse is not to embarrass dnyone or put them ''on the spot'' but
- rather to better prepare each enrollee for his teaching task and to per-
mit him to benefit from the experiences of other enrollees, '

- ’ PY :
“GENERAL PROCEDURES

1. - Practice teaching workshops will be eondueted part of each day on
Tuesday, Wednesday and Thursday.

2, Various lessons or lesson eegments have been chosen from the curricu-
lum materials and are listed on the workshop assignment sheet. - ‘

3. Each enrollee will select fiom the list the lesson segment he would like
to use for his practice teaching assignment, .

4, Prior to the presenta.t:.on, he'will review the lesson segment selected
and prepare for the presentatlon.

»
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. If the lesson plan segment he has selected is lopger than 15 minutes,

he should select from that segment a portion of[the lesson which will
not exceed 15 minutes in presentation.

In making his presentation, he should explain his obj ectives and then .
proceed to teach his lesson.

In giving his p’resenta.ﬁ'dri, the enrollee should thake use of any appro-
priate teaching technique thus far taught in the Institute.

After each presentatibn, there will be a 15-minpte discussion period

~during which the instructor and enrollees will d}scuss strong and weak

tation might be improved. Enrollees acting as’ tudents will be.provided

aspects of the presentation and suggest ways angt means that the presen-
with a checklist of aspects of the presentation td consider. .

-

. . . . . o . ) i R

WORKSHOP ASSIGNMENTS- -Kapd out assignment sieet; review the sheet

1.

in.his demnonstration lessgn.
N RN

with enrollees

The ‘workshop assignthent sheet contains 29 lesgons or lesson segments

from which enrollees may choose their practice/ teaching sessions; all
but item are available--item will be dsed by the instructor

- Worksho assignménté coé’ne from Lessons 1 through 14; Lessons 15

through 20 are not includ d here since they represent review and prac-

tice lesspns or examinations.
. - . . i

L

The following generafl rules will Be used in making agsigpnments:

a. At least one-enrollee will be asgigned to each of the .147m1eesons
before an addiﬁ.onal‘enro.l'lee will be assigned to a lesson
already chosen by another enrollee (even though he is choosing
a different segmeﬁt of that lesson to teach),

b. Enrollees will teach the lessons in the order nuxn‘li_ered on the
sheet; that is, the first three numbers chosen will be the sub-

.jects of the prvict—ice teaching sessions scheduled for Tuesday
afternoon and the last three will be the sessions scheduled for-
Thursday afternoon. S '

c. TFor one session (item 25), the enrollee will need to prepare
his own.lesson sqgment—-the actual lesson depends heavily on
the presentation and review of a film en emergency childbirth.

Give enrollees 5 to 10 minutes to review the assignment sheet and
decide on their selections. -

o C-34
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5. Poll the class until each enrollee has been assigned a lesson segmenf .
for his practice teaching session. '

6. At the completion of the assignments, indicate when each enrollee's
presentation will be. scheduled--Tuesday, Wednesday or Thursday (AM
or PM)

7. Indicate that, while a very small amount of fime for workshop prepara-
tion'will be available on Tuesday morning, presentauons will largely
be prepared in the evening. Enrollees scheduled for Tuesday afternoon
should prepare their presentations this evening--ask each of these
enrollees to check with the teacher trainer at the end of the day.

PREPARATION AND PRESENTATION -

1. Emphasize that enrollees are required to present a segment of the lesson
requiring approximabely 15 minutes of presentation--warn enrollees that
time is difficult to judge and they should not try to cover too much.

2. Since time is limited, the instructor will give a signal when minutes
have elapsed. After the instructor's signal, the enrollee should com-
plete his presentation within minutes.

3. Prior topgl'/lg presentation, the enrollee should review the lesson plan.
MateriaPshould be presented essentially as suggested in the lesson
plans and in accordance with the principles presented in the Instructor
Training Institute--modified, of course, by the enrollee's own style of

presentation. ' '

4. ﬁ)acxlg enrollee should use the 4-step process in making hiag“presentation:

a. Preparation

b. Presentation

c. Application : ' : -

d. Evaluation--note that evaluation here will not include a test: h -%;%

5. In preparing for the presentahon, the enrollee should insert marginal :
notes in the lesson plan'where applicable, underline points he wishes t
emphasize and determine how he wishes to supplement his presentahor?\
with visual aids.

6. Regarding visual aids, use should be made of the chalkboard or any aids
the enrollee.wishes to prepare for himself.

Note: Imstructor should select a segment of a lesson plan and feview
briefly with the class what is 1nvolved in preparing to present
that segment.




7. Emphaeuze that the purpose of the workshops is not to practice or
evalua/f:e CIM knowledge or skills but rather 1nstr,uct10na.l skills,

.

: ~
\ : / €

DISCUSSION-~hand out 'practice teaching workshop checklists

1. Each presentatmn will be followed by a 15-m1nute discussion during
which the instructor and ‘enrollees will suggest, as appropriate, ways
and means for 1mprov1ng the pfesentatwn.

2. Checklists have béen developed which 1dent1fy the areas which should
be considered for discussion.

¢

'3, Review the checklists'in detail with the enrollees.

SUMMARY AND QUE&IONS

a

1. Summary of main. pbints. _ ‘ ‘

2.. Class questions or comments.

C-36
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Time: 1 hr.
y

s

. . UNIT 5 :
" DEMONSTR_ATION AND CRITIQUE OF
STEP LESSON

..... e e e ccemceecceecemeceeeecemieemececmemmmmmememmm———————————
Objectives: Demonstrate to enrollees procedures to follow in
L presenting a 4-step lesson by predenting a lesson
* ' segment from the CIM. course

. Have students evaluate the presentation wusing the
worlkshop checklist :

OBJECTIVES

1. Brief explanation of the objectives of the unit of instruction.

/;-.,_/EVA’LUATIOﬁ ASSIGNMENTS' , , | 3
' 1. Divide the class 1nto ‘four gro‘ups and ass1gn one of the checklist
sections to each group:

N

a. Prepara.hon--teacher and student
b.. Presentation - .
c. Application
d. Evaluation

2. Indicate that the group to which each checklist section is assigned will
-be responsible for cr1t1qu.1ng the instructor on that section of the -
checklist.

.

3. All students will be expected to participate in the discussion of all
sections of the checklist.

4.  Discussion should center on. the following:

v a. Techniques used in each of the four steps .
b. Good elements-~what and why
c. InferioT elements--what and why
d. Suggestions for improvement




|
( |
. ' . l

5. Assure students that, just because the ‘instructor is giving the presen- J
tation, they should feel inhibited in the discussion~-the purpose is {

to give them an oppo tunity to observe a demonstration and to gain ’ \\
practice in using the workshop checklist.

INSTRUCTOR DEMONSTRATION

1. Instructor demonstration of a CIM 4-step lesson.

CRITIQUE ‘

1. Each group critiqies the demonstration using the section of the checklist
‘to which it was assigned.’ ' 4 .
A}

2. All students contribute to the critique as appropriate.

'SUMMARY AND QUESTIONS “
l. Summary of main poihts.
2. Class questions or comments.

3. " Assurance b}i} instructor that enrollees understand what is expecte’dn"v of
them in the practice teaching workshop demonstrations and critiques.

\ C"' 38
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Time: 1-1/2 hrs.

UNIT 6
INSTRUCTIONAL AIDS

Objectives: ( ' Discuss purpose and uses of mstructlonal aids
Discuss advantages, dlsadvantages and ts for
effectively utilizing: ;- &

| e Chalkboards and chart pads
. Prepared charts

o Slides and film strips N ‘ .
. O{rerhead transparencies t{ ®
. ' Films
\,/ ————————————————— -fi-——i- ------------------- o A . S WS S P AN D WD R D WD e S WD WD DD R
OBIECTIVES C DL §

1. Brief explanation of objectives of the unit of instruction,

PURPOSE AND b‘SES ‘OF INSTRUCTIONAL .AIDS

1.  Instructional aids permlt the ms%‘ructor to appeal to both the senses of
vision and hearmg. :

2, The combinat:.on of seeing and hearmg y-lelds more effective instruetl.on
than Just hearmg alone.

. ~

‘3, In addition to proVi—ding a means of varying pregentation of subject
matter, visual ajds can be uaed to:

a. Underscorwam pomta--for example, using the cha,lkboard
or a prepared flip chart to display ‘6igns of fractureg. °
\/

b, Agsist ininstruction of information that is dlffa.culﬁ to describe
" in words--for example, usce of sketches to show types of fractures.

4, » Each individual instructor should feel free.to' utilize any aids available
to him which will be helpful in his presentation.

a. Ifa visual aid is relevant to tl}e material and gserves a purpose,
uge it. . N
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b. If & visual aid is irrelevant and unnecessary, it W111 serve to h
divert the student's attention. g
. “en
5., The instructor is advised that the visual a1d is de51gned t6 aid the
ﬁﬁmstructor not to substitute for him.

4

-

6. Visual aids should be developed 'around the verbal presentation; thé™™
verbal presentation should not be des1gned around the visual aid as is
.~s50 oftén the case. . - ' A

A . b
e . - -

FILM ("Visual Aids') .

1. Introduce, show and critique film. . X

<

'QENER.AL PRINCIPLES FOR USING INST.RUCTIONAL AIDS

1. All training aids to be used. in the lesson should be available and ready
for use before the class starts. . :

2. The 1nstructor should be thoroughly familiar with the qontents of a11
visual aids used in his presentation.

.
.

3. The Ainstr'uctor should know how to operate all projection equipment or

.should assure that there is a.capable person to operate it..
o7, :

4. He should assure that extra bulbs are'available for pr.ojecﬁon‘equipﬁient.

5. He should assure that any tra1n1ng aids used are v151b1e to-all members
of the class., : . :

6. When emphasizing certam pomts, he should talk to the class and not to

. the tralmng aid. ) R v

CHALKBOARDS ‘AND CHART PADS

rd

1. Chalkbaards and chart pads are discussed togez,her since their uses are
similar.

2. 'I‘he chalkboa,rd is probably the best knbwn visual aid: -

a. Itis inexpensive and versat11e

‘b. It permits spontaneity in presentation.

|
.
|
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c. Ifa topic is being develope-d awith the class, items can be listed
- and progress recorded-~-for example, in developing a list of
the major types of shock.

‘- d. .Since erasing is simple, changes ca.ri be made easily.
« e. Once material is erased, itis gone; thus, sufficient time must-
be provided for students to copy the material if the instructor
‘ wishes it cop1ed

3. The che.rt pa.d' usually consists of an easel to which a large pad (34" x ;
~ © 23") of paper can be attached. A felt tipped ma.rker or grea.se pencil
is best.for wr1tmg on a cha.rtg)a.d ‘ :

a. The chart pad is used in the sa.me rna.nner as the chalkboard.

. | b. Since ma.ter1a.1 need not be erased, pa.ges can be turned over, :
' thus making review possible by turmng back pages.

c. Pages can be torn off and d1,sp1ayed in the clas g.room if. desire'd.

L d. ‘Pages can be- prepared in a.dva.nce--for example, a prepared
N . list of the s1gns of fractures.

e. Théir use in deve10pment of ideas with the class may prove P
difficult since it is imposkible 'to erase and crossing .out usually
! . proves messy and distracting. :

4. General hints for using c':ha.llztbc:a.rc_ls6 and chart pads are:

: a. Do not write and talk at the same time. If you do, you will be
- a talking to the.vi‘sua.l aid and not to the class,

b. Write legibly and large enough for all to see-~print if poss.ible.‘
v \ o ‘ :
c. Write quickly go that you can give your attention to the class.

d. 'Try not to block .a.:ﬁ_yone'swiew ae you write, = ..

e. When referring to 1tems on the board or qha.r‘t use a ‘pointer,’
not your a.rm.

o fg Avoid blocking the view of the board with yeur body.
. C — o ) “ . N "
PREPARED CHARTS , . ‘
} . ¢ . 1 B : .
1.. A chart is any poster or pre-prepared .graphic device, such as a pre-
;;.p_repa.re_d flip chart as’discussed above.
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.2. Chafts are permanent and portable and can be made of almost anything; -
photographs, drawings, graphs, diagrams.

3. Except for the fact that one does not normally wr1te on charts, hints for
‘ effectively using charts are the same as those for using ciua.lkboa.rds
and chart pa.ds.

SIIDES AND FILMSTRIPS
‘1. Slides amd filrr_istrii) projectors project fra.néparent piétures onto a
"~ screen., Slides are individual pictures; filmstrips are a series of pic-
tures. Most slide projectors have remote control devices wh1ch permit.
slide changes as the instructor talks, ' .
A -Cha.rts, dlagra.ms, pictures of all types and even on-the- scene photo-
graphs can be made into slides.

3. The instructor is advised againgt developing a "lcomplete" slide series
for his presentation. Slide presentations require a great déal of prepara-
tion and rehearsal. In addition, they’ mlmmlze thefopportumty for -
.1ntera.ct10n between instructor and student.

4. When using slides: ‘ | ‘ y
a. Darken the rqoi’n slightly so that they can be easily seen.

b. Usea polinter (not'your hand) if you wish to refer to an'image
. on the screen. '

c. For each slide, empha.euze the area or points. whlch you wish
.the ‘student to attend to. - :
d. Leave your slideés on long enough for the group to study them
R (3-5 slides per mlnute) Too rapid succession of glides can
be 1nef£ec1:1.ve.

‘e.” Once you é.re fihished with the slide, turn off the projector--
the slide or projector light can be very distracting. x4

. OVERHEAD TRANSPARENCIES

1. ‘\,‘A:lthbuéh technically they are ''slides, '"" overhead transparencies are °
' discussed separately here since they have several unique features.
2.. Overhead transparericies are large slides for use with an overhead
projector placed in the front of a lighted room.
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a. The image is reflected on a screen above and behind the
instructdr. ‘

' b. Placement of the proj‘ector allows the instructor to see the
> tra.nsparency and continue to face the class.
c. If the instructor wishes to point to an area. *o6f the slide, he ’
can do so by po1nt1ng directly to the area on the trans-
parency; he does not have to turn around.

d. The instructor can write on the transparency, using color if |
. desired. . A felt pen or special pencil can be used to add |
details or mark points on the transparency during projection. |

e. A series of overlays can be used to "bu:.ld up" or "ta.ke
apart" an image. .
f. The rate of pfesentatnon of information can be controlled by
covering the transparency with paper or cardboard, and ,
’exposmg 1t when desired. ) . : |

3. Uses of transparencies 1n the CIM course would be similar to uses of ' ‘
. posters and prepa.red cha.rts' they cannot be used to show photogr.a.phs. |

l

4, As w1th other s11des:

e

a. - Emphasize the area ot points which you wish the student to
attend to. - ~

F b. Leave your slide qn long enough forthe group to study it; oo
c. Onceyou have finished with the slide, remove or cover it to
" avoid distractions due to the slide or the light. -

FILMS | . e
1. One film (Emergency.Childbirth) has been recommended for the CIM
course. However, the 1nstructor should be alert to new f11ms in the
field and should feel free to ut111ze ahy films available to him if he
‘feels they will improve the effectiveness of his presentation. He is
~advised to select the film carefully in order to be certain it portrays
what he wants. S ‘
2. Each film should be carefully prev1ewed prior to use. The instructor
should be certain of its contents. t




_1.

2.

-

‘When showing films:

a.

]

“:SUMMARY AND QUESTIONS: !

Summary of main points.

Intréduce the film beforehand, explain what the film covers and
is intended to show, let students know the specific points they
should watch for.

-

Show the film,

- After the f111n is over, discuss it in 11ght of your, objectwes. Know

the points you want to stress. Prepared questions help in startifg’
the discussion. The discussion should provide the class with a

" better understa,ndmg of the points m3de in the film.

. A general caution when using films--~be sure that:

\)

The equipment is in working order before the class convenes.

The projector i-é threaded.

The screen is in place.

The focus is adjusted, \

3

+ The sound is synchronized and adjusted.

/

Class questions or co nts.
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o UNIT 7
LESSON PLANNING AND
DEVELOPING INSTRUCTIONAL AIDS

Provide each enrollee with the opportunity to develop a
variety of instrucﬁorial aids

Provide ‘enrollees «with as s1sta.nce in planning their les son
segment for the practice teachmg workshop

OBJECTIVES a .

1. Brief explanation of objectives of unit of instruction.

-~ -

LESSON- PLANNING AND VISUAL AID DESIGN AND CONSTRUCTION
1.” Each enrollee will be agsigned to one of the teacher trainers for review
of his lesson plan segment prior to the practice teaching workshop.

2. Each enrollee will cbm.rnence planning of his lesson segment.

» v o ‘ ’ . .
Enrollees will design and construct various types of teaching aids to
supplement information présented in the CIM lesson segment he has
chosen for practice. f:eachmg. Instructmnal aids include the follovnng

3,

]

types: S
a. Chart pad . - .

b. Chalkboard * , , o

c. Transparencies ' . . <
d. Heavy paper signs 4 -
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Time: 1""1/2 hl‘.

‘ UNIT 8 , . S

.

TEACHING INFORMATION LESSONS

Objectives: Prov1de the enrollee with hints for effectlvely utihzmg
: ‘ lecture/ diséussion teohmquea in developing student
knowledge .

OBJECTIVES : : A LT

1,  Communication of. knowledge may be achieved by several means; for ol
example: ;

a. Lecture
b. Class discussion
c. U’se of instructional aids ‘
2v In general, itisa good pnnc1p1e of teachmg to utilize instructional
' aids when they will. add to the effectiveness of the presentation.

3 However, there are instances whe're instructional aids are limited,

" completely unavailable, or inappropriate, and the instructor must rely
on his personal qualities as a teacher in effectively communicating
with the class. S

4, Itis, therefore, the purpose of this unJ.t of instruction to proV1de the
instructor with hints for utilizing lecture/discussion techniques in =
communicating with a class, that is, the instructor must rely pri-
marily on-his own quahtles as a teacher rather than on visual alds.

. INSTRUCTOR QUALITIES

1. Qualities of a good 1ns'truc1:or go far bey.ond expert knowledge of the
subject matter.
a. He must impart this knowledge in a clear and interesting manner.
o b. He must control his students’ a;ld at the same time maintain a , ‘ '
good i‘apport with f:hem, he should be courteous with his students.

c. He musat prov1de an effectlve learning-.environment.

v
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- 2. - Suggestions ‘for the in_st;'ructor include: V ’ .

‘a. Use lang{zage suitable to the group. A‘.void‘complicated words .
where'simplé words will do. - : '

b. Be so well versed in the subject matter and familiar with the
- - ¢ - lesson plan that you are a.ble to talk d1rect,1y to the class, not
. read to 1t. an -

c.. Do not orate or mumble. Employ interesting, earnest, conversa-
tional tones .and natural personal manner. Look into the faces of
your students as if you were talking to them individually. Look
from one to the other and not too much at your notes and desk.

d. Exhibit a senae of humor in some way other than by using funny ,
b stories as illustrations. Phrase your remarks, where possible, o
in an interesting manner. ‘ '

e. Be in contro}l of the.class at all ﬁxﬁes. Assure that all students
participate, and do not allow the cla.ss to be domma.ted by a few
. vocal students.

-~

-

. f. Ask quesﬁons freciuently a.nd involve students in discussions. ~ .

g.' Use body a.ctmn apprOpnately--personal mannerisms can be dlS-
tracg'xg, gestures can be effective.

-

OBTA.ININ G C LASS PARTICIPA TION

1. The course is des1gned to include as much class pa.rt1c1pa.t10n as
poHs1b1e. The 1nstructor should:

a. Ask m_embers of the class to answer specific questions. |

b. Enc-ourage stude;its to ask questions or make comments.

¢. Stimulate d1scus sion by posing situational examples or opening
up a student questmn to the entiré class,

2. When asking the class-'a.question, the instructor g‘houldﬁdir'ect the
question to the entire'class, and then either select an individual to
’respond'”or permit a Gtudent who knows the answer to respond.

a. When questions a.re directed to the entire class, all 1nd1v1dua.ls
in the class are reqmred to think the answer through

1 b

-4
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c. On the other hz'uid,ﬁqshould the instructor permit any member of
‘the class to. respdnd, he may find that one or two individuals
dominate the class, '

If the instructor selects an individual to respond, he is advised
tha;l:' shy students may become discouraged. o

o

d. The instructor should try both techniques and select the one

that works best with his particular elass,

3. The instructor should vary his questions. Examples of kinds of oral
‘questions include those starting with the words "'what, " "why, ' '*how, "
"'ig it true that, ! and "compare, " ’

4. Hints for aiding the shy student and for controlling the overly vocal
student,

HINTS FOR CONDUCTING INFORMATION LESSONS

1. Suggested procedures for imparting knowledge in information lessons °
‘ include: : !
\
a. State clgérly at the beginning the major topic and objective of
the le ssen,

2

b. Begin, if possible, by:

1) Arocusing some curiosity or developing a problematic
attitude by means of question or problem.

2) Giving the students some ideas of the main things to he
gained from the lesson. '

c. Quickly survey the room for possible distraction, ndises, and bad
seating arrangements, and make appropriate adjustments, if
possible,

d. Adapt the pace of the lesson presentation to:
1) The dbility of the class to follow the material.

2) The réiatil.vfe hecessity for the students to reflect on what
has been presented.

3

/ 3) The difficulty of the materials presented and the -ability of
the class to take notes, if notes need to be taken.
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e. .Cultivate a good time-sense. .Avoid digression; it often serves as
a distraction rather than an illustration. Keep your lesson on
schedule, » "

f. Above all, always keep in mind these important points:

1) The objectives of the lesson.

2) The necessity for your students to be able to understand.

3) The necéssity to be interésti.ng, to be at ease, to be brief, to
employ the proper pace, and to promote class participation.

SUMMARY AND QUESTIONS

1. Summary of main points. _ @

2. Class questions or comments,




' S < 1 Time: 1-1/2 hrs.

' UNIT 9 ' . '

PRACTICE TEACHING WORKSHOP ,

(3 enrollees) -
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©

@bjecﬁves’: Prov1de enrollees with an opportumty to teach segments V
of the CIM lessan plans’

@BJECTIVES o : * | 7
}. - Brief explanation of objectivea of the workshop.

”

PROCEDURES

¥. Each enrollee with a practice teaching assigirment will devote approxi-
mately 15 minutes to prachce teaching. '

Z. Otherx en.{gllees will serve as "students" during the pra.ct:.ce teaching
. session,

3. Each practice teaching seési.‘on will be followed by a 15-minute critique
in which the instructor and enrollees evaluate the presentation and
suggest means for improving it, as appropriate.

4. Enrollees will indicate in their copies of the CIM Instructor's Lesson
Plans esxtamples of good teaching techniques learned from the lesson
presénta.tr.on and cr:,lnque.

8. When all practice teaching workshops for a kgiven CIM lesson have been - 5 “?
completed, the instructor will review the entire lesson contents and "
discuss applicable teachmg techniques. CAY




v
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- UNIT 10
PRACTICE TEACHING WORKSHOP
(3 enrollees) - i,)
Objectives: Provide enrollees with an opportunity to teach segments
: of the CIM lesson plans
OBJECTIVES
1. Brief explanation of objectives of the workshop.
, - WA .
PROCEDURES . - | .,

1. _Each enrollee with a practice teaching assignment will devote approxi-

- mately 15 minutt:s[toféiﬁ'ce teaching. .
2. Other enrollges will serve as ""students' during the practice teaching
session. . ‘

3. Each practice teaching session will be followed by a 15-minute critique
in which the instructor and enrollees evaluate the presentation and
suggest means for improving it, as appropriate.

4. Enrollees will indicate .in their copies of the CIM Instructor's Lesson .
Plans examples of good teaching techniques learned from the lesson
presentation and crifique.

5., When all practice teaching workshops for a given CIM lesson have been
.completed, the insttructor will review the entire lesson contents and
discuss.applicable teaching techniques.
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: Time: 1'-1/2 hr.

2
UNIT" 11 ' )
DEVELOPING AND EVALUATING CIM SKILLS |
. : . . \
1 - \
¥
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Objective: Teach enrollees the basics of good practices in developmg o
and evaluating CIM skills X ¥
Review CIM lessons devoted to skill development, applica-
tion and evaluation °
,“f Provide enrollees with practice in developing checklists for
. skill evaluation s
< ) ’ }
'OBJECTIVES | e
l. Brief explanation of objectives of the unit of instruction. ‘ f
)

SKILL DEVELOPMENT .
- 1, Domains of learmng. As discussed in the lesson on the teachmg-
learning process, teaching typically includes’ developmenﬁ oﬁ the
R followmg :

ey L \

“a. meledge
b. Skills TS,

‘c. Attitudes \ ,
2., CIM skills, The CIM\c;ourse 1nc1udes the development of. many skills,
for example, resuscitation, bandaging, splinting, moving patients,
performing a patient examination--in fact, the entirg course emphasis

-is on the practical aspects of managing the patient at ‘the acc‘rdent
scene,

y . . e
~

3." Four-step process. A S1mp11f1ed version of the application of the four-
step procéss to skill development is as follows:

a. Preparation: breaking the skill dox‘,"wn into its c.omponent parts,
that is, analyzing the skill in terms of its component tasks or steps.

b, Presentation: instructor description and demonstration of the
. skill explaining each task or step as he performs it,
. {
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C. Applix:'ziﬁ on: student practice with the skill untll it is performed
to some specified degree of preclsm . o

d., Evaluation: instructor observation of student performance of the .
skill, using a prepared checklist for skill evaluation.

4. CIM skill lessons. ' -

a. CIM lessons in which a skill is introduced include the first three
of the four steps: preparation, presentaglon and application.

b. Other E}IM lessons are devoted spec1f1ca11y to application.

) c. An evaluation of skills is made in the final skill examinatnon, of

course, informal evaluations of skills are made in all skill lessoris.

-
-

A Y

CIM SKILL DEVELOPMENT LESSONS

1. Lesson coverage. The following CIM lessons are devoted to develop-

de

Ce.

ge

C.

b.’

ment of specific skills: A :

Lesson 3, which co;/er',s airway care and pulmonary resuscitation,
Lesson ‘4, which covers cardiopulmonary resuscitation.

- 7 .
Lesson 5, in which bangaging of various body parts is covered.

Lesson 6, which covers splinting of the extremities.

Lesson 1, ’Wh.lch includes bandaging of the skull and immobihzmg
the ribs and spine.

Lesson 13, which covers techniques of moving patients from
ground surfaces.' Co .

Leason 14, which includes performing a patient examination for
life-threatening emergencies and injuries,

2. Technique, CIM skill lessons typically include the following:

The need for and importance of the skill are explained.

The pertinent background, that is, anatomy, physiology, causes
of the condition, signs, symptoms, etc., are thoroughly discussed.

T

Precautions are.emphaeiyzed, as appropriate.
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d. The skill is described and demjonstrﬁed by the instructor.

e. A separate section of each lesson is then devoted to student

I3 N

practice, under su.perv1s1on. : e

f. In general, the students work in small groups and pract1ce on
each other:(for such skills as bandaging; splinting, etc.) or on
a mamkin (for such sk111s as re susc1tation).

g.- The 1nstructor uses thé practice period not only for perfect10n of
the skill techmque but also for review of main po1nts covered in
the lesson. ) :

"h. There is therefore a constant reinforcement of the technical con-

| tent of the lesison as well as an opportunity to practice skills to

some degree of perfection, The practice period of each lesson is’
not just a routine period devoted strictly to application of a given
skill--rather, there 1s a constant 1nteractLon among instructor

‘and students. o , B

Elements of a good'dei'nons-tra,tion.

a. - Have all equipment -and supplies ready. .

b, ' Know each step you want to explain and emphasize, thatis,
have a ''lesson plan, ' "task analysis, " or checklist.

. b
c. Explain each-step as you proceed Tell the. "why” as- well as
the llhow 1 .

d. Emphasize key points and precauti’ons’. \; ol

P

Complimenting‘ and corr;ecti@ the 1eafner:

a.’ Avoid criticism, if possible; attempt to show how it could be
done better. '

¥

b. Compliment before you correct. ;o
c. Let the student correct himself if possidolé. :

d. Don't overdo correcting in the practice session; speak to
the student on an 1nd1v1dua1 basis if he is hav1ng difficulty &
with a skill. ' o :
e. Encourage the student to improve.

a

! . C-54

¢oo18y




1.

a. Lesson 15, Cardiopulmonary resuscitation practice.

'Lesson 15, Cardiopulrho‘nary Resuscitatlon Pracﬁce

. f.. Be prompt with compliments and corrections--make them

during or immediately following the performance of the skill.

» .
> N

CIM SKILL APPLICATION LESSONS !

CIM lessons. . The CIM course includes the follow1ng skill apphcatlon
lessons: ,

b. Lesson 16. The accident scene: A sit\iatlona‘l review.

c./ Lesson 17, Field training I. " ) s

d. Lesson 18. Field treining II. S

‘ Additional practice. The preceding lessons have been designed spec1f1-

-.: cally to provide the student with additional skill practice. Also
‘scheduled in the course are four 1-hour quiz and review lessons in

. which students are given an opportunity to apply knowledge as'well as-

practice certain. sk1lls previously taught in the course.

_ 4 e V"‘-\\ .
a. As its t1t1e implies, this 1-hour lesson,is devoted exclusnrely
"to providing the student with additional CPR prac’tlce. K '
b, Smce CPR is such a critical skill, it was con‘s1dered especially
important that sufficient time be provided for students to
achieve perfection in performance with the manikin.

'

.ce Including the 1-1/2 hours of praci:ice provided in Lesson 4,

therefore, a total of 2-1/2 hours of course time is devoted to
student practme in card.wpulmonary resuscitation,

L.esson 16, - Sltuatlopal Review" A

a, Thisles son technically does not provide skill practice in
terms of hands-on experience with psychomotor or mampu—
“lative skills. :

b. It provides for an 1ntegratlon and review of course gontents
- by prowviding a verbal analysis of various situations.

c. It thereforerprobably more cgrrectly should be considered
an advanced stage of deve10pment of the cogmtwe process,
tha7t is, problem -solving.




d. It is considered here under gkill application since it requires
the student to draw on all his emergency medical care training
(skills and k.nowledge) in analyzing situational examples.

e. Review several examples with the class, emphasmlng the
” follow1ng pomts

1) = They were'desi ned to stimulate thought. : . : -

2)  There are therefore not necessanly any right or
wrong answers but somehmes several correct avenues
of approaph (although somehmes there is just one -

P ) . obvious correct answer). J

v

3) Imstructor must be alert to recognize poss1b1e correct
‘ responses ‘and to ask probing questnons. .

4) Taking any one of the situations as an ekqxple, develop
with the enrollees a discussion on possible answers to
the questions posed.

5. »Leésons 17 and 18. -Field Training I and I

* a. . These two les sohs are essentlally 1dent1ca1 in des1gn, they were
. designed to be run in a field setting with simulated patients -
(other students) and u91ng actual vehicles. The lessons can be 5
conducted either indoors (as in-a garage) or outdoors. Their
purpose is to provide the student with practice in worklng in the
con.fmed environmeg{ of a motor vehicle.

_b. Ten situations have been 'developled for the field training session.
Note: The mstructor should use more or fewer situations 1f
he desures. He should feel free to develop his own
© situations or to alter any prepared situation as appro—
priate.

»

c.” For each situation, students work in groups of 10.

[

1) One student serves as the patient.

2) ° One student_serves as the law enforcement offic':er

A"’

3) The i‘emalmng e1gh1; students serve as bystanders.

d. "Patients" in the vehicle are all easily accessible. The vehicle is
upright and the rescuer can use either right or left door to gain -
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" access. The rescuer may want to move the front seat forward or
backward to improve woTrking space. ' '
e. The "pa.tlent" will be briefed on his injuries/illness and will be
‘ told how to 'perform'' his role by the instructor. In general, it is
- : expected that most role playing will be simple and pertinent to the .
‘ injuries at hand; that is, a person witha fractured femur will have .
" extreme pain at the fracture site, . p C

-

f. The studént serving as law enforcement ofﬁcer should be told the
nature of the illnesses/injuries with which he is dealing. -All
I " bystanders will also be informed of the illness/injury. The rescuer
L should proceed as follows: i
1) Select the apprOpr1ate eqmpment and supphes needed to
render emergency care. S

2) Select bystanders to assist if necessary and d1rect their -
activities as appropriate. N

o~

o
-

3) ‘I‘or those bysta.nders selected to assist, explain preclsely
what they are to do. Remember that bystanders can be '
overly enthus1a.st1c and therefqre detrime"ntal to the pa.tient.

4) Decide’ whether the emergency care provided in the vehicl

' ghould b% of an interim or permanent nature; that is, ifa -~ |
full splint is applied, will it be possible to get the patient
out of the vehicle? An interim means of caring for the

injyry may be required until the patient is removed from
- "~ the vehicle,

5) For all conscious patients, expldin whathe is doing and
reassure the patient constantly. ‘Remember that the
patient will likely be frightened. Be calm.’ : o

Ed

6) Remove the patient from‘the vehicle. B

v . \
Note: It is",assn:ned in each of the situations that patients
need tuv be moved at some time in order to gain
access to other patients in the car. . '

Note: Removal from the vehicle, may range from assisting
. a patient who is fully mobile to phys1ca.11y lifting the
- pa.t1ent from the vehicle,

7) Complete emergency care procedures as necessary if pro-
cedures in the vehicle were of an interim nature.
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i.

8) Properly position the patient on a blanket. The patient .
‘should be positioned appropriately depending on the nature
of his illness/injury. Consideration should be given to
rria.inta.inir;g an airway as appropriate and preventing shock.

The eight studenfs serving as bystanders should obsgerve _alll actions

and respond to all directions given'by the law/enforcement officer.
Depending on the nature of the illness/injury, some will be
actively assisting the rescuer and some will be rherely observing.
Those selected to.assist should pretend ignorance of emergency
care procedures and follow all -instri;iééions of the law enforcement
officer precisely. No horseplay should be tolerated.

o

The situations should be completed one at a time. If the instructor
is runnihg short of-tirne, he may wish to run two situations con-
currently if he feels he can provide adequate supeérvision. '

At the completion of each situation, a general critiqug’ should be
held. All ten students should participate in the critique. The

- following elements of the performance should be discussed:

1y Tlf'1e‘care, provided within the vehigle, 'inclu'.dirig the
selection of appropriate equipment and supplies.

2) The manner used by the regcuer in reassuring patients .

as appropriate. - o

3) The directions given to bystanders whose help was '
-enlisted. o -

4) The care with which the patient was moved from the *
vehicle, '

- \ . - )
5) The care provided outside the vehicle as appropriate, -~

+ 6) The final positioning of the patient on the bf&nket

depending on the nature of hais illness/injury.
. - ﬁ « . .

A

EVALUATING SKILLS B .

1.

2.

Final dkill evaluation. In addition to informal evaluation of skills

during all’ practice sessions, the course includes a 2-hour final evalua-
tion of skiHs (Lesson 20). ‘ '

Skills covered, Leé€sson 20 provides. for evaluation of the following .

skills: =~ : » : : -

“
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a. Bandaging the head, .eye and extremity.
T b, Cardiopulrponafy resuscitation alone and as a member of ' -
a team. : -
‘c. Performing an examination of b'life-threatening problems and
~a systematic check of injuries, .~ '

d. Splinting a fracture of the upper extremity.

e.’ Splintiqg a fracture of the femur.
I
f. Irnmobihmng the neck and torso of a sgitting . patient on a~
short backboard.

g. Immobilizing a flail chest. °

he Bant'iagi_ng a sucking chest wound.'

‘Checklists. In order to assure that all students are evaluated in the
same manner, the instrpctor should develop a checklist that identifies

the pr1nc1pa1 charactenstlcs of each skill.

4, - Sample- checklisfs. D;.splay and discuss sample checklists for mouth-
to-mouth pulmonary resugcitation and for bandagmg.

. 4

5. Enrollee development of checklists. D1v1de class into groups of three
or four enrollees each. Assign each group the task of developing a
checklist for one of the CIM skills. Give the class 10 to 15 minutes to : ,
"work on the chqckhst. : - v

6. Enrollee presentation of checkhst. Have each group write out its check-
list on a transparency. A spokesman for each group should display and
describe the checklist. Other class members should critique the check-
list developed. . ' ‘

[

3

SUMMAR¥ AND QUESTIONS
il
1. Summary of main points.

2. Class questions or éd‘;rnments.




. Time: 1-1/2 hr.

JUNIT 12

PR.ACTICE TEACHING WORKSHOP .

(3 enrollees) ' ¥

Qbjectives: Prov1de enrollees with an opportumty to teach segments

of the CIM lesson plans

TG M M ST En G0 @Y e e S ST M D e W Y SP e T ST e e - TP D W T WD = e PO N e 0y @ D A% = e P e G4 > S S W 0 e O we e e - e o

. .QBJECTIVES

"1, Brief explanation of ¢bjectives of the workshop. ( ’
~PROCEDURES - - o /[
1, Each enrollee w1t’h a practice teaching as s1gnment wiil\devote approm- '
mately 15 minutes to practice teaching. -
2. Other enrollees will se}ve as ''students't dur::.n-g ‘the praé:tice teaching
session, : .
3. Each practice teaching session-will be followed by a 15-minute crﬂique
in which the instructor and enrollees evaluate the presentation and
- suggest means for 1mproﬁng it, as appropriate. :
4. Enrollees will indicate in their copies of the CIM Instructor's Lesson

Plans examples of good teaching techniques learned from the lesson v
presentation and critique. - .

K
-

When all practice -teaching workshops for a gi‘vén CIM lesson have been

- completed, the instrugtor will review the entire lesson contents and

discuss applicable teathing techniques.
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-Time: 1~'.1/4 hr.

UNIT 13

" EVALUATING KNOW LEDGE

Objectives: ~ Teach enrollees how to-develop written tests to .
evaluate achievement of knowledge using: ‘ !

. True-false items
. Multiple-choice items
. Matching items

. Completion items
. Essay items.
Provide enrollees with general techniques for: ' O ]
.  Test construction, administration and scoring
/ . Interpretation of test results
. - Utilization of test results

OBJECTIVES

1. Brief explanation ¢f ebjectives of the unit of instruction. -
" 2. Enrollees must learn to design their own written test items since there
is no national 'sta.nda.rdized test for the CIM curriculum materials.

3. Tnrollees will have an opportunity to practicé test item construction
in the evaluation workshop. ' ’ '

Al

RELATION TO TRAINING OBJECTIVES

1. Emphasis of the lesson is toward evaluating behavioral changes in area
of knowledge. )

2. Training objectives are the reference points of evaluation.

a. Ask a class member to give one knowledge objective from-
the CIM lesson plans. ‘

‘b. Ask samé"‘person how he could determine achievement of that
objective. ‘
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ORAL VS, WRITTEN TESTS

1,

‘a. Oral tests,'/‘k

Two typés of tests méy be used for evaluating achievezhent of knowledge:

z

b. Written' tests

Oral testing is usually not fea81b1e unless the class size is extremely
small (1-5 people). -

-a, ‘Oral tests are very time consuming, but do pernut in-
depth responses.

b, Oral testing can be somewhat subjective in that there is a

" tendency for the instructor to help.

Written tests are probably a more acceptable way of evaluatmg the
learning of knowledge.

“~

a. They are usually paper-and-pencil type tests.

b. They usually consist of several test items. Test items can -
be of two basic types:

1) Recognition type--response is provided and learner
must select which is the correct response.

~

2) Supply i_:zEA e--learner must supply the response to a
given statement, problem, question.

RECOGNITION TYPE TEST ITEMS

l.

.Description and illustration of ‘the three most frequently used recognition
type test items are:

4. True-false items.
b. Multiple-choice items
c. Matching items

True-False Test Itenﬁs

a. Advantagés

1) There can be a large number of items. .
2) A large content area can be surveyed. _
3) Scoring is rapid and easy. //\
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4) Items are well adapted for testing situations where
only two'logical responses are possible,

b. Disadvantages

1) Unless item language is precise, there is chance for
" misinterpretation.

2) GuessAing factor is 50/50. One would not recommend
a test entirely composed of true-false items unless a
right-wrong scoring system is used.

c. " Suggestions for item construction
1) Avoid the use of specific determiners. It has been

| found that on most classroom tests, items which
} use the words ''only' - ''all'' = '"'no'! - ""none'' ~

"always'' - ''never' - etc., will generally be false.
Items with words like '"could" - "'might' - ''can'' «
‘ ‘ may'' and "generally' will usually be true.
|
|

2) Base true-false items upon statements that are
absolutely true or false, without qualifications or
exceptions. '

*3) Awvoid negatively stated"items when possible and all
double negatives.

4) Avoid tex.tbook‘ sté.tements.

5) Avoid making the true statements consistently longer
than the false items, or vice versa.

N £

6) Avoid complex sentence structure with many dependent
clauses.

3. Multiple-Choice Test Items =
a. Advantage's
1) They yield a more reliable measure. “
2) Effect of guessing is reduced.

—~—

3) Plausible incorrect alterna.ti&es can require fine
discriminations. , '
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'4) They can provide valuable diagnostic iformation.

-

5) . They are easy to score.
£

b. Disadvantages_
1) Good items are difficult to construct. )

) 2) Long statements increase readmg tlme--can have
~ fewer items in test,

3)' It is more difficult to cover large amounts of content.
c. Suggestions for item construction -

1) 1Itis recommended that the stem be a direct question.
2) The stem should set up a clear, definite, exphc1t and -
singular problem. :

3) Include in the stem any words that mlght otherwme be
' repeated in each response.

~4) Avoid making the cor'rect response systematically
different from other responses.

5)' If poésil;le, the alternatives should be presented in
some logical or systemaﬁc order. | '

6) Make all responsea plausible and attra.cttve to the less
knowledgeable student

7). The response option (none of the above) should be used
with caut10n, if at all.

8) Each test item should stand alone. A former resporise
should have no bearing on an item which follows it.

T~ 9 Randomly arrange the correct choice among the

alternatives., ]
- " '
4, Matching Test Iltems -
: a. Advantagés . \

1) Pictorial or symbolic material may be used.

*”\L
. .- d
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‘ 2) Compact and efficient way. of making a rapid'survey of
similar knowledges (symptoms, definitions, terminology).

-

b. Disadvantages

' 1) Not well adapted for measurement of higher order
-, abilities. , : .

© 2) Great care needed in developm o avoid awkward
arrangement of items. -

c. Suggestions for item construction

]

. )
r 1 Matching test items should be cdmpleted on a single page.

2 Use responses that are related but mutually exclusive.
. . S

3) Kéep the number of items to be matched relatively small.

4) The number of possible responses should exceed the
number of items. to be ma(ched by two or three.

S - . 5) The d1rect10ns should clearly indicate the basis for
- matching.

" 6) Keep the statements in the response column short and
present them in some logicdl order.

)

SUPPLY TYPE TEST ITEMS

1. Description and illustration of the two most’ commonly used types of
supply' ty-pe test items.

S
a. Complehqn items
b. Essay items

2. Completion Test Items

.o . 2. Advantages
1) Useful for checking on lspecific facts.
2) ''Natural' type 'of item~-question-answer situation.

o

3) Student must summarize in brief statement; easy to
construct. '
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b, Disadvantages

1) Scoring is not completely objective.
2) Frequently items become only a matter of nammg or
listing.

c. Suggestions for item construction
O . |

1) Request short, definite, cléar-cut and explicit answers.,
An indefinite question statement is likely to lead to B
scoring problems for instructors and response problems
for students. ,

2) Avoid®multi-mutilated statements. Preferably one
response and no more than two in each test item.,

: 3) If several correct answers are possible, equal credit
should be given to each one, ’

4) In tesﬁng' for comprehension of terms and knowledge of
definitions, it is often better to provide the term and
require a definition rather than provide a definition and
require the term. -

Y 5) For completion items, it is generally recommended that
blanks come near the end of the statement,
6) Minimize the use of textbook expressions.’ Causes students
to memorize the exact wording of the text.

7) In general, direct questions are preferable to incomplete
declarative gentences. : '

3. Essay Test Items

a.* Advantages g *

1) Easy to prepare and administer.
2) Permit in-depth responses.

b. Disadvantages

1) Limited sampling of content.

4

2) Bluffing is possible.

~ - -
3
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3) Reliability usually quite low.
4) Very subjective and difficult to score.

5) Very time-consuming for student.

6) Very time-consuming to score. %‘3}9\
" c. Suggesﬁoné'for item construction - ' L Sny
1) Limit the problem which the question poses 80 that it
will have the same meaning to most students.
2) Use words which will convey clear meaning to the
. student. RN ‘
3) Prepare enough questions to sample the course content o
broadly, within a reasonable time limit., ' -
4) Use an egsay question for the purposes it best serves,
v i.e., organization, handling complicated ideas. , |
5) Prepare questions which require considerable thought,
but which can be answered in relatively few words.
& 6) Determine in advante how much weight will be accorded
‘ each of th‘e various elements expected in a complete
\ answer. . '
=
7) Without knowledge of st(xﬁ“énts' names, score each
question for all students,
- s, _ N .
8) Require all students to answer all’questions on the test.
‘ b 8

9) Do not construct a test consisting of only one essay
. question. -

.
[

TEST CONSTRUCTION, ADMINISTRATION AND SCORING

1. The design and .construction of a written test involves geveral steps.

a. Review instructional objectives--select those which involve
cognitive learning.

b.. Examine course content relevant to objectives.
~c. List topics of subject matter related to éach objective.

" c-67 &
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d. Determine which: ty'pe of test item is best for subJect )
‘matter toplcs. . , S

e. Construct one or more teét items for each instrucﬁon_aL ' Lo
. objective; ) . c - ' \
£, Sample content widely for comprehens-ivreness". ,

g. Assernble the test, f1rst é‘roup by 1tem types, then arra.nge
- 80 that related items are tOgether.

h.” Write clear directions for each type of item in test,

i. Construct the key. o ,
j. Reproduce test for adrniﬁistxation;

k. Administer test. » .

&

1. Score test. S . .

?

INTERPRETATION OF TEST RESULTS

: o ’ 2
‘1. Raw test scores are ratlier meaningless in themselves. They must
' be transposed into 5ome form of unit that has meaning to the student.
2, -Percentages are frequently used as the form for reporting test scores.
-Scgres. reported in percentage form are relatwely easily understood
by most persons, : , . . L .

3. The instructor must examine the test results in terms of how well the
studerts achieve the objectives of the lesson(s). He must decide the
lowest passing score. ~

4, .Scores at 'e.nd above the minimum passing gcore receive a pas ging grade.
Those below do not receive a passing grade.

5. Those not receiving a passing grade should be informed of the objectives
that they have not yet achieved at the minimum performance level.

. ‘. L :
UTILIZATION OF TEST RESULTS

. A.nalysis‘ of test item failures for purposes of: .

“ s

" a. Evaluaﬁng student achievement.

v
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b. Evaluating the learning environment.

|
| :
| e c. Evaluating the instructor.
\ e . . : ) .
| ) v . . : o »
i . . 2. Use of the test results to improve instruction. ' » 3@ o
, ;&sUMMARY AND QUESTIONS )
1. |Summary of main points. . » ‘
2. -Class questions or Acommenté.
' _ —
]
Vv s
%
— ¢
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UNIT 14
: .

PRACTICH TEACHING WOR.K.SHOP .

O

(3 enrollees)

Objectives: - Provide enrollees with an opportunity to teach segments
‘ of the CIM lesson plans

OBJECTIVES
l. Brief explanation of objectives of the' WOrkshop.

_PRbCEDURES“ SR | . g I R S

N

1. Each enrollee with a practlce teach:.ng as sigmnen,t will devote approm—

' mately 15 minutes to practice tea.c:hlng.

2. Other enrollees will serVe as “students" during the pracin.ce teaching
session.’ : : .

3. - Each pfacf‘ice'teac}ﬁ.’ng session will be followed ’by ® 15-miinute critigue
in which the instructor and enrollees evaluate the presgutation and
stiggest means for'improving it, as appropnate.

4, Enrolfees will md1céte in their copies of the CIM Instructor's Lesson
Plans examples of good feaching technlques learned from the lesson o
presenf:atlon and cr1t1que.

5. When a11 practlce teaching worksh0ps for a given CIM lesson have been
o completed the instructor will review the. entire lesson contents and
discuss apphcable tea,chmg techniques.

e -




o1

ﬂ_ - o ' . -+ Time: 1 hre.
S e, . ~ UMIT 15

COURSE PLANNING CONSIDERATIONS

. Objectives: Review the‘,following course planning .cons‘ideraﬁq_ns:‘ . !
B Student characteristics - -
.- Instructor characteristics ' .
. «  The facility , S ‘ o
* . The course
+ ” / , . ’ /
' - Class size

- Cour se s chedulmg

Explam how the four-step process was applied to the |
- CIM Irrstructor 8 Les son Plans - ’

.-
-

. . Exp1a1n how the four—step process was applied to the
' CIM Instructor Training Instltute

e e e e e e e

OBJECTIVES ~

1. 'Brief explanaﬁon of the objectives of the unit of instruction.
d
2, Indication to enrollee that he w111 f1nd details for thJ.S sessmn in th@

Course Guide. S - . ,
iy J B . . .

. ) . ’ " . . . /
COMPONENTS OF THE "LEARNING ENVIRONMENT o . i
1. Review the four components of the learmng enwronment as chscus sed - . ,
ina prevmus lesson, e, g.:
a, Stu,dents o . : N

b. Instructor o : _ .

c. Facility ' : v

d. Course - ) . :

S . ' . L |
-2, - Indication-that each of these elements will be discussed in turn since -

' they are the elements to be considered in course planning.




THE STUDENT B | B !

1., In the Iong term, students for this course are expected to be recru.'Lts
with qualifications that conform to established Jur1scﬁct10nal requlre—
ments. ‘ .

. 2. ./.ILn the short term, it is expected that students will be law enforcement
* offiders with varying lengths of service. Itis also expected that

several may have completed varying types of emergency medical care

courses._ . ,

‘4

ST 3. Therefore, ‘although not designed as a refresher course, the course
can initially serve faor both new recruits and experienced officers.
4. It should be polinted- out that the course need not be given only to law
- enforcement officers. As stated prev10usly, it was designed for nfirst
‘responders'' to'traffic acc1dents. As such,, it is applicable to all indi-
e o viduals who might be the first person at an accident scene. In this '
' B regard, -only the first lesson and the field training sessions refer
specifically to law enforcement officers. These lessons could be
easily adapted to other groups. '

", ) THE INSTRUCTOR
< ” ' ‘
1. As stated prev1ously, 1t was a contract d1rec.t1ve that the course be ,
designed to be g1ven by a s1ng1e instructor who is other than a physician.
2. -Assistants would be required only for superv1s1ng sk111 practlce sessions
when classes are large,. .
N

3. The lead instructor should have thée following qualificaﬁons: | .-

! .

' a.' He should be expenenced in traffic accident emergency med1ca1
' care services.

-

b, He,should be thoroughly knowledgeable in 'Elll topics and skills
. ~covered in’ the course.

c. He should be familiar with all jurisdictional laws and procedures
relative_to handling the injured on the highway.

)
d. 'He should be exper1enced in teaching all topics and skills covered
in, the course.

Note: . In'addition to the preceding qualifications, itis considered desir-
' able for the instructor to have completed the 81 -hour basic train-
ing program for emergency medical technicians or its equivalent,

.
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4. Although not a course requirement, it is considered-especially desirable
for the instructor to have a ''resource'' physician, preferably an emer-
gency department physician.. Although such an individual would hot be '
required to teach any topics and would not be formally associated with
the course, he could consgult with the instructor if medical questions
arose‘that were beyond the caf>ability of 'the"}gxstructor to answer.

-

FACILITY

1.. Facilities for the course include a classroom and space for field
" training.

2. The classroom should be large enough to accommodate the expected
number of students comfortably and to provide adequate space for
skill practice in small groups. :

3. For field training, a garage, armory or other space that would
accommodate a vehicle would be adequate. Field training could
algo be conducted outdoors in a parking ,lpt or other area that is
protected from the general public.

’

THE COURSE

1. The course includes much more than just the curr1cu1urn package that
has ‘been handed out to enrollees.

N

M

2. The instructor must also do the following:
a.- Determine optimum class size.
b. Schedule the course lessons. | .

c. Prepare each lesson and obtain a11 necessary referi:pces,
eqmpment and supplies. ' "\
3. Only class size and course scheduling will be discussed below since
lesson preparation has been extensively covered in other lessons of
thlS instructor training institute.

'

4, Cla.s s size

4
r

_ a. Since the course emphasizes skill demonstration and practice and
maxXimum student parttmpatlon, the class size must of necessity
be small. . £
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b. For classroom lecture-~discussion sessmns, it is recommended
that class size be limited to 20 students. :

c. For practice periods and field training, class size will be limited
by the availability of equipment and the availability of assistant
instructors to supervise skill practice. In general, itis recom-

- mended that there be no more than 10 students for each 1nstructor
during practice periods. - :

d. If there are fewer instructors or equipment than recommended,
additional time will be reqmred for training--refer enrollees to
© the material and equipment rejuirements specified for each lesson
and shown on Page 17 of the Course Guide. ‘l‘

I3

COURSE SCHEDULING . p

1. The course has been designéd in modular units so that it can be:

a. Given one or more times per week in lessons lasting from 1 to
3 hours, or

‘b. Organized intoa 7- or 8-hour training day and givenin a permd
~of 5 or 6 days.

_ 2. The &Burse can therefore be interspersed with other training in a _
» basic recruit course dr given as a '""specialist' type course in'd'sequen-
tial and compressed time frame.

3. Two sample schedules in the Course Guide (Pages 14 and 15) 1ndicate
two approaches to schedulmg of lessons when the course is given in
compressed time frames of 5 or 6 training days.

1

4. Each schedule shows a logical progression of lesgons as follows:

a. Introductory material--lessons providing an introduction to
the course and overview of the human body and diagnostic signs.

b, <Life-threatening emergencies, wounds and fractures--lessons
covering airway care and pulmonary resuscitation, cardio-
pulmonary resuscitation, bleeding, shock, soft tissue injuries,
and fractures to various body parts.

c. Integration and review of course contents--lessons covering
. patient examination and triage (designed to integrate all signs, /
symptoms and, means of examinations for various illnﬂfe-@s '
and injuries), \Lwo field training se seions, a verbal situational

'




rlerew of various accident situations that attempt to integrat®
course knowledge, and additional practice on card.lopulmonary
resusc1ta.t10n.

. d. Final written and practical examinations.

‘5, Go through each schedule indicating how the four-step process wa s
applied within and between lesgons.

a. Preparation

1) The Tirst lesson ''sets the scene' for the course by providing
an overview of the training course and the rescuer's roles
and responsibilities and legal aspects relative to emergency
care at the accident scene. ’

2) Each additional lesson starts with a full discussion of the
ob_]ectwes of the lesson and the need for the specific train-
ing provided. '

Pd

v b, Presentation,” Lessons utilize a variety of teaching techniques,
for example: o ' '

1) Lecture
2) Discussion®
3) Question and answer sessions
4) Demonstration :
- 5) Student practice !
6). Visual aids ; /

4
/ , c. Application

= ’ .
1) For each lesson in which a new skill is introduced, practice
in that skill is providéd. '

/ 2) During skill practice, a constant review of the main an.nE/
of the lesson is conducted by the instructor through questions
and answers.

3) In individual lessons, application of knowledge should be
accomphshed through a queshon and answer period.

4) Additional application of knowledge is provided through
homework¥tudy of selected gegsions in the Student Study
Guide and subsequent review of this homework in the review
. and discussion sessions.
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5) As discussed Ppreviously, additional practice with skills is
provided for in lessans dealing with cardiopulmonary resusci-
‘t:ainon, s1tuat10na1 J:ev1ews and field tralmng.

d. Evaluation
1) Students are eva.luated informally during allvclass se-s_sions.

"2) Provision is- made for final written tests of knowledge and
praﬁchcal evaluation of skills.

6. Additional comments on the four- -step process relative to the current
CIM Instructor Training Institute:

LS

a. Preparation
. p o
- 1) The first lesson on Monday morning provided an overview of
- the institute and ''set the scene'' for the week's course.
e

.2) Each lesson was 1ntroduced with a discussion of the objectives
~of the lesson. . . '
b. Presentation. A variety of 1nstruct1ona.1 techniques was used, for
— example:

1) Lecture-discussion sessions
2) Demonstration sessions
3) Visgual aids -
‘ 4) Workshops
}

c. Application

1) Eachenrollee has had or will have a var1e1:y of opportunities
to apply what he has learned through:

. Question and answer, sessions within lessons
. Practice teaching workshops

- - Developing simple ineﬁtr&gonel aids

. Developing checkliets ;or sk\ﬂ‘I evaluation

. — Developing written test 1tems--scheduled for
. Thursday-afternoon

. Presenting written test items’ to the class--
.—Bcheduled.for Thursday afternoon

’ Vo
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. -~ Conducting a verbal evaluation of how well the class
has assimilated institute principles--scheduled for
Friday morning o ’

r

2) In addition, selected enrollees have done the following:

. Led the crﬂithue for a practice teaching session
. Led the discussion on a CIM skill checklist

3) In summary, the prime ‘pu:‘cpose of this series of institutes
is instructor training. In this regard:

.+ . Each enrollee will have three opportunities to ''be in
front of the class'' in some sort of a teaching capacity.
. Selected enrollees will have four or five opportunities
to be "in'front of the class."

. In addition to the teaching opportunities provided, each
enrollee has had or will have an opportunity to develop
some of the ''tools' of the teaching trade, for example,
visual aids, skill checklists, and written test items.

d. Evaluation ) .

1) Each enrollee's practice teaching session is critiqued.

a

2) Enrollee's skill checklists and written test items are critiqued.

1

3) Enrollee's assimilation of institute principles will be evaluated
by other enrollees on Friday morning.

e. Summary. Although the preceding comments refer to the present -
institute and not to CIM training, it was felt that a review of how the
four-step process was applied to the development of this institute
would assist enrollees in their future teaching efforts. .

i - \.Kr '
. SUMMARY AND QUESTIONS

1. Summary of main points.

2, Class questions or comiments. .

H
——
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: Tim_e: 1}1/2 hr,

© . UNIT 16 . - ;

PRACTICE TEACHING' WORKSHOP

(3 enrollees)

Obj,ectives: Provide enrollees with an opportum.ty to teach
~ segments of the CIM lesson plans .
. o, .
............ {».. cmemm—ce————
- .
OBJECTIVES ‘

1. Brief explanation of objectives of the workshop. r,“

PROCEDURES | I ' | oy

1, Each enrollee with a practice teaching assignment will devote approxi-
mately 15 minutes to pracuce teaching.

2, Other e):rollees w111 serve as ''students' durmg the practl.ce tea.ch.mg B
session, : '

3. Each practice teaching session will be followed by a 15-minute -cmhque »
in which the instructor and enrollees evaluate the presentation and :
suggest means for improving it| as appropnate. '

L4

4. Enrollees will indicate in their cop1es of the CIM Instructor's Lesson
Plans examples of good teaching techniques learned from the lesson
presentation and criﬁq.u% / .

5. When all practice teaching workshops for a given CIM lesson have been
completed, the instructor will review the entire lesson contents and ‘ A
discuss applicable teaching techniques. . Y

Cc-78 o
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: | ‘ UNIT 17 :

! WORKSHOP: DEVELC')PING WRITTEN TESTS -

. Objectives: Provide each enrollee with the opportunity to develop a
variety of written test items and checklists for skill

é _ evaluation ' *
' : o

- OBJECTIVES

. 1. Brief explanation of objectives of the unit of instrﬁcﬁozi.

|

i i
i

TEST ITEM DEVELOPMENT
1. Each enrollee should be provided with transparencies.

2. ‘Each enr,gﬁllee should develop test items that satisfy the objectives of
the CIM lesson segment he presented to the class.

3. The sampL.ng of test items should include as many of the following
types as possible:

a. True-false

b. Multiple choice ‘

c. Matching. : «"
d. Completion ’
e. Essay

N
|

4. He should write these test items on transparencies for subsequent
viewing and discussion by the class,

’ —<
TEST ITEM PRESENTATION AND DISCUSSION

‘1. Each student should present and display his test items to the class on
the overhead projector.

—

2. All enrollees should discuss and evaluate the test items accordmg to"
the principles presented in the earlier unit of instruction.

C—79 -’ K_/ v,
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UNIT 18

ASSIMILATION PLANNING '

—evmm———— e mmm e i et e e mc e cmmnemmem—eec e —————— mmam—m—cm— -

o

Objectives: Make enrollee assignments for Unit 19 and explain
procedures to be followed in copducting that unit.

‘OBJECTIVES

1. Brief explanation of objectives of the unit of instruction.

- ASSIGNMENTS FOR ASSIMILATION UNIT (UNIT 19)

1. Referring to the Assimilation Assignment Sheet, the instructor
should assign one or more of the institute sessions or subsessions
to each enrollee.

»

. #

PROCEDURES

1. Enrollees are not to review the institute materials therhselves; rather
their responsibility is to determine if the class has assimilated the
material.

2. Their performance in Unit 19 should be considered similar to the
evaluation part of a 4-step lesson--all evaluation should be oral,

3. Each enrollee should take jlo more than 5 minutes to assess class '
assgmilation of contents of the institute session or subsession assigned
to him. ‘ : '

4, The instructor should make sure that each enrollee thoroughly under-~
stands what he is to do in Unit 19.

C-80 -
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Time: 1-1/2 hrs.

‘ N
4 - ] N
UNIT 19
. ASSIMILATION OF INSTITUTE PRINCIPLES
Objectives: .Provide each énrollee with an opportunity i:o evaluate

' whether selected principles taught at the institute
have been as 81m11a.ted by the class.

- o D e D e = D D S D e e D D D D R e D G R S S LD AT G D D e S e SD S g fm SR R E D Gm m R R S o em e S e e

OBJECTIVES
1. Brief explanation of objectives of the unit of instruction. -

2. Remind enrollees that each is to spend no more than five minutes on
his particular sectjon.

ENROLLEE EVALUATION .
1. Each enrollee orally questions his class members to determine if
selected institute principles have been as similated. )

2. The instructor sh?u.ld :emafin iq the front of the class for this gesgsion,
since he is expected to be '"on and off stage'' frequently.

3. The instructor is also responeuble for covering all topics not assigned
to a student. . o

" !
- -

4. At the completion of each student's ''presentation, '’ the instructor
should reemphasize all major points, and add anything that the
gfudent may have omitted, .

- 5. While each, enrollee is evaluating the class, the instructor should help

him only if he needs help, that is, if he accepts an incorrect.or

que stio le statement from another class member.




" Time; 1-1/2 hr..
UNIT 20 | L

FORMS COMPLETION AND . v .
CERTIFICATE PRESENTATION . | v

Objeéﬁvq§: _ Obtain information on the enrollee and h1s CIM
training program plans. o R o

Obfain enrdllee comments and opinions on the value -
- of the institute and thelr suggestmns for 1mprov1ng
. the institute,

Have enf011e$s cofn_plete kr‘e‘imburs_ement forms.

T Award institute completion certificates. ;
OBJECTIVES
1. Brief explahation' of objectives of .the unit. . . L ’.“ *
: / o
CIM TRAINING PROGRAM. - : °,
‘1. Enrollee completion of CIM training program information forms
INSTITUTE EVALUATION =~ ~* 5
1. Enroll-eelc,ompletlon of evaluation forms.
. ¢

2. Enrollee'comn;lents on institute, as appropriate.

REIMBURSEMENT FORM

1. Review of procedures.for forms completion,
2. Enrollee completion of forms.- ’

S . - . -

‘AWARD OF COMPLETION GE§TIFICATES

1 D1str1}3utlon of NHTSA CIM Instructor Training Instltute complet1on
~certificates.
-

d C-.SZ .'
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. . APPENDIX D
: Institute Forms and Handouts
Ez-4 . .
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) CRASH INJ URY MANAGEMENT ,
PR_ACTICE TEACHING WORKSHOP ASSIGNMENTS

K

Enrollee , ‘\ L Liesson Ségment
v : T

_ 1. Roles and responsibilities (Lesson 1‘,': Pp. 1-2 to 1-3)

4 1 A .
i A %2; Diag.nostic signs_'(Lesson-Z, pp. 2-6 to 2-9)

<

3. The Resp1ra’9:ry System, Signs of Adequa.te and Inadequate

Breathing and Ma.lntammg an Open Azrway (L.esson 3, pPp. 3-4
~ to 3-9) .

]
o

4, Pulmonary Resuscitation (Lesson 3,-pp.> 3-9 to.3-11)
-5, The Lai‘yngectomee (Lesson 3, pp. 3-15 to 3-16)

'6. The Heart and Slgns of Cardlac Arrest (Lesson 4, pp. 4-3 to
4-4) .

v

7. Cardiopulmonary Resuscitation (Lesson 4, pp. 4-4 to 4-6)
- 8. Shock (Lew8on 5, pp. 5-4 to 5-7)

9. Bleeding (Lesson 5, pp. 5-7 to 5-9)

10. Injuries to T1ssues and Internal Orga,ns (Lesson 5 pPp. 5-9 fo
5-14) & :

S : '
11, General Concepts of Fractures and D1sloca.t1ons (Lesson 6,
o " pp. 6-4to 6-7),

.

12, General Principles of Splinting (Lesson 6, PP. 6-7 to 6-9)
13, Sp11nt1ng the Upper Extremlty (Lesson 6, pp. 6- 9 to 6- 11)
" 14, Sp11nt1ng the Lower Extremity (Lesson 6, pp. 6-12 to 6- 13) r

15, 'InJurles to the Head (Lesson 7, pp 7-6 to 7 -8)

B 16, InJur1es to the Sp1ne (Lesson 7, pp '7-8 to 7-10)

17. InJurles to the Chest and Pelvis (Lesson 7 pp 7o-10 to 7- 11)

ot

18. Heart Conditions. and Stroke (Lesson 8, pp. 8-2 to 8-5)

19." Diabetes and Epilepsy (Lesson 8, pp. g-5 to 8- 8)
D2
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Enr‘olleé , - ‘ . . Lesson Seﬂgent
) 20. Ingested Poisons, Inhaled Po1sons, B1tes a.nd Stmgs (Lesson 9,
. L . pp- 9-2to 9~ 4) !

21. Alcohol (Lesson 9; pp. ‘9-4 to 9-‘6")‘_
.22, D'rugs (l.esson 9, pp. ‘9:-6'\1:0 9-9) ‘ “ “; A . .

23. Burns (Lesson 10, pp 10-3 to 10-5) . -

24. Exposure.to Heat and Cold (Lesson 10, pp. 10- 5 to 10-8)

25. Emergency Childbirth (I__Jessonlll——enrollee selects and
prepares his 6wn lesson) '

26. Gaining Access to the Patient (Lesson 12, any 15-minute .
segment)

-

27. Moving Patients (Lesson 13, any 15-minute segment) ' ’
28. Patient Examination (L.esson 14, pp. 14-5 to 14-9)

29. Triage (Lesson 14, pp. k49 to'14-10)

o
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AP L CRASH INJURY MANAGEMENT

PRACTICE TEACHING WORKSHOP CHECKLIST . , . )
) - . -o. °
Points to be Considered ’ ' - ‘Remarks
e . — fa . . 4 —

TEACHER PREPARATION

- 1. Did he appear to have everything planned--
to know what he was'doing? ,
2. Were equipment and materials in readiness?

”

. STUDENT PREPARATION

1. Was the group put at ease? Was this done
naturally or was it overdone?

. 2. Did he give an introduction to his topic? : CoL . .
Was it clear? Did everyone know the . o ' _
objectives of the unit of instfuction? ' o . ’ J

. il -~ M . . .
N e ¥
PRESENTATION '
t. " .

. 1. Was the pfesentatmn clear, understandable, ‘

complete? ' Y

Did the instructor jump abou.t or back%
Could you follow the steps? :

2
3.
4. Were all key points brought out sharply?
‘5. Did the instructor know his subject? Y o T .
6. + Did he use any-available vistual aids effectively? '

APPLICATION R - cLt , D
1.  Did he involve the class in his pfesentation by
having the learners respond to questions or

explain key points? o o B

2. Did he compliment and correct the learner as E i 9
appropriate? '

. l o

EV-ALUA'IIION

1. Did the instryetor achieve h1s obJectwe?
2. Did the instructor help the learner achieve-
his objective? :




N

ASSIMILATION ASSIGNMENT SHEET

CIM COURSE DESCRIPTION‘ '

1. Purpose of course
2. Relationship to other emergency medlcal care training -
3. Course’coverage’

'CIM COURSE DOCUMENTS

©

1. For each document- -Couxse Guide, Instructor ] Lesson Plans and
Student Study Guide - - :

a. Purpose C : 3
b. Intended user -
¢. General content

"

TEACHING-LEARNING PROCESS

‘Definitions of teaching and learning

Senses through which we learn A
Domains of learning and order of deveIOpment
Cone of experience 1
Qomponents of the learning environment
Phases in the teaching-learning process

UL W N =

a. Preparation

b. Presentation -
o,  Applic ation

d., Evaluation

INSTRUCTIONAL AIDS

Purposes and uses of instructional aids
Hints for using: _
Chalkboards and chart pads
Prepared charts

Slides and film strips

Overhead transparencies '

Films

oo o
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TEACHING INFORMATION LESSONS

1. Qualities of a good' instructor
2. Questioning techniques ' N
3. Hints for conducting information lessons

DEVE LOPING AND EVALUATING CIM SKILLS

1.. The four-step process applied to skill -development
Prepa‘ration--;ta‘sk analys;is

Presentation--instructor description and demonstration

Application- -student practice to some degree of perfection
Evaluation--design and use-of skill checklists

a0 oTe

’

| »
'EVALUATING KNOW LEDGE '

1. Recognition test items -\advantages, disadvantages and suggestions
" for item construction °
a. True false test items
s b. Multiple-choice test items
c. Matching test items
2. Supply type test ite,rris«-adva.ntages, disadvantages and suggestions
for item construction >

~a. Completion test items
b. Essay test items

COURSE PLANNING CONSIDERATIONS

1. Student qualificationsg

2. Instructor qualifications

3.%. Facility ' A -
4, Class size ) '
5. Course scheduling

N

ar




REIMBURSEMENT FORM

Nare:

Address:

a

Institute
location:

' D&A 690

CIM INSTRUCTOR TRAINING INSTITUTE

L d

Dates: from to
AIR TRAVEL "
Home to Aifpoft: Limousine/taxi ,
) Car (_____ miles at 10¢/mile)
Air Economy: (supported by receipt) )
Airport to Hotel: Limousine/taxi
vI-‘Iotel to Airport: Limbusine/taxi- : |
_Airport rg(i;jq"l-lome: Limousine/ta:ii-
Car’|( miles at 10¢/mile)
GROUND TRAVEL | |
Home to Hotel:  ( miles at 10¢/mile)
Hotel to Home: ( miles at 10¢/mile) : -
Tolls: (supported by receipt)
To and from ( miles at 10¢/mile)
classes: . ‘[at selected sites only]
SUBSISTENCE »
Hote!: Room, supported by receipt (max.; 5 days)
~ Plus $10. 00 per day (max. ’: 5 days) "
' | TOTAL
LOCAL COMMUTERS ONLY: ' ,
Subsistence: $2.50 pe;' day (n;ax. : 5 days) -
To and from classes: " miles at 10¢/mile
h . - ‘ TOTAL
APPROVED: : o “ o
; Institute Instructor . . (Enrollee signature)
TR 172 ,
A .A. M. Cle\;e-n D-7
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CIM.TRAINING PROGRKAM INFORMATION FORM

-

Do you currently teach an emergency medical care course?

Yes No .
If "yes:" Name of course: R \
Length of course (in hours(z A ' ’
Who are your students (pleaXe belspecific, that is, "local
police department, ' "state polNje recruits')?

Do you currently feel that you are qualified tq teach the CIM course?
Yes No

If ''yes, ' please list all trai.nir.1g you have taken that you believe qualifies
you to teach the CIM course:

Course Taken Location ate

If "'no, ' please indicate below your specific needs before you feel you will
be qualified: . s

Additional medical knowledge or gkills; please specifiy

Certificatidq by Heart Association as CPR instructor
Other, please gpecify ‘

Are there other individuals in your organization who are qualified to teach
the CIM course?

Yes - No

If "yes,' how many are there?

D-8
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4, Do'you feel your organization will use the CIM coixrée in its future teaching
efforts? ’

All of it
Some of it
None of it -
Don't know

5. If you expect that your organization will use all or some of the CIM courge,
do.you feel that you will personally be involved in CIM training?

Yes
No
Don't know

7

D-9
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CIM INSTITUTE EVALUATION

The purposes of this institute were to introduce you to the NHTSA Crash Injury
Management curriculum package and to pi-ovide. you with sgme of the fundamen-
tals of teaching. In order to assist us in improving this and future series of
institutes, we would appreciate your answering the questions bélow. °

Cuyrriculum Package

Yes No Was the information presented on the design and
development of the CIM training program adequate?

- If "no," what was missing? /

N

Yes No Would you like to have had more erAnnphas.is on some
) of the documents or lessons?

If "'"yes, " which ones?

4 .
1 P

Yes No Would-you like to hdave had less emphasis c;;n some of
the documents or lessonsg?

If "yes, " which ones? ‘ . K
)
Taaching Methodology
Yes No Was the information presented on teaching mezhodology
) adequate?

If "no," what was missing?

) . : D-ld
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Teaching Methodology - cont'd

Yes,

No

——

Would you like to have had more emphasis in some
teaching areas?

If "yes,' what areas?

Would you like to have had-less emphasis in certain
teaching areas?

If ''yes, ' what areas?

1

Institute Planning and Facilities

Yes No
Yes No
No

Did you know what was expected of you prior to the
start-of the institute, that is, did the Dunlap memo to
you fully explain institute coverage and procedures?

If "'no, " what was missing or unclear?

L}

If you did not receive the'me'mo, check here

[Were the classroom facilities adequate?

If "no,'' please explain.

Were the lodgings adequate?

If "'no, ' please explain.




kY

+ . ' Institute Content Rating’ _ | ) \
~
Please, ra.te the ms;utute topic coverage, the workshops and the entire institute
program according to their value to you by placing an "x" in one of the four
boxes at the left below.

)

Some -]
what |Quite | Very
Use-|valu- |valu- valu-.
less | able [able | able

Topic . Design and use of the CIM documents
Coverage v ’
=OVETaRS : Domains of learning--knowledge, skills, attitude

1 The 4-step process--preparation, presentation,
application, evaluation
] ‘Designing and using instructional aids

Qualities of a good instructor

Quésti.oning techniques

Developing CIM skills

Use of checklists for skill evaluation

Developing written test items

Institute 7

Workshdps Lesson planning and developing instructional aids
’ ) Developing written tests )
' Practice teaching workshop--your own .
Practice teaching workshop- -other enrollees
Entirge Rl e
Instithte The institute as a whole

.

Additional Comments

lease add any additional comments that will help clarify your rati_angie‘ or will
adsist us in improving our institutes. S
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Enrollment Memoranda

. Memorandum to NHTSA regions

e Memprandum to states

. Preferred enrollpnent,form
. Open enrollment form
. Memorandum to enrollees
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DUNLAPmd ASSOCIATES INC. -

'fnLl»m. [N - ,
N - b. . ONE PARKLAND DRIVE, DARIEN..CONN. 06820 @ 203 +655-3971
S o o ‘ .
.  MEMORANDUM -
' DATE: - 15 February'l974/ ’ S v .
TO: . Regi”onal Administrator g
) NHTSA Region = B
FROM; A. M. Cleven | ' . , L,
~ Dunlap and Associates, Inc. - w0 '

SUBJECT: Initiation of Enrollment for nInstructor Training Institutes for NHTSA

Curriculm.Package: Emergency Medical Services--Crash Injury
Mana‘gement for Traffic Law Enforcement Officers"

Q

. (Contract No. DOT-HS-4-00847) . o ’ )
Paragraphs: 1. Purpose*offMemora»ndmn v ’ .
‘ 2. Background . .
. ) /. - 3. Purpose of Instructor Trainmg Inst1tutes : . .
v ’ - 4., Sites and Dates of Institutes o - -
K o ' . 5. Procedures for Enrollment ‘ L o :
"\‘ . 7 6. Distribution of Attachments
BRI . i / o s
Attachments: - 1. ""Ctash Injury M)Lanagement lnstructorﬂl‘raini'ng,slnsti tute'' -~
\ R ) descr1pt1on of the institute, the curricdulum package, enroll
. ment procedures and forms for .submitting names of -
+ . ‘ dnstructor cand1dates—-one set of ma&enals for each state

E, in the region
' 2. Crash Injury Management Course Guide--one for each state
in the region ~ ‘
) - . o . . - .
1. Purpose of Mémorandumh. This rhemorandum is ‘s‘ubmitted, for purposes of |
- initiating the enrollment process for-a serie § of five instituteés whichwill train
instructors to teach the new NHTSA curriculum package: ''Cra sh Injury -
Management for Traffic Law Enforcement Officers.' The memorandum -

1nc1ude s.a set of attachments for dlstr1but1on to-each state in ybur region.

—

.

-
3 =

2.. Background, Dur1ng 1973, NHTSA supported the development of a tra1n1ng v
 program-in emergency med1ca1 care for first responders to traff1c accidents.

@
. -~ . “ » )
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Such individuals are expected to be traffic law enforcement officers patrolling
the roadway, in patrol vehiéles. The %tudy resulted in a 40-hour course and '
a curriculum package’consisting of three documents: a Course Guide devel-
oped to.aid the training administrator ir planning the course, detlailed
Instructor's Lésson Plans for each lesson unit, and a Student Study~Guide _
designed as an exercise book to assist students in reviewing information pre-

- sented in class. The 40-hour Crash Injury Management-course was based on
the previously developed 81-hour NHTSA course entitled '"Basic Training .
Program for Emergency Medical Technician--Ambulancge. "

>

3. Purpose of Instructor Training _Institiute. In order to atsist states in making
the Crash Injury Management training program operational, NHTSA is sup-
poz;ting the conduct of five ‘'regional instructor training institutes. Each
institute will be five days in length and will include 30 hours of instructor
training. . The program will have a'dual purpose: 1) to explain ‘&he curriculum
package in detail to potential instructors, and 2) to train potential instructors ™ .

in the methodolo'gy of teaching pertinent to the curriculum package. The
institute ‘emphasis is on the methodology of teaching and not on techniques of
emergency care,

a .

+

{ e

4. Sites and Dates of Institutes. The site of each of the five regional institutes
has been selected and a starting date scheduled to accommodate a variety of
condltlons. Among these are: 1) distances from selected students (15 at each
site), 2) schedule of the host training facility and equipment availability,
3) reservations for lodgings, and 4) availability of instructor trainers. In
most cases, institutes will be held in a suburb of the metropolitan area listed
on, 'the ''‘preferred'' enrollment form (see attachments). Transportation to and , 
from the airport and the place of lodg‘ing is available. ‘ '

»

5. Procedures for Enrollment

a.  Fifteen enL;,ollees will e accepted at each site for a total national
. enrollment of 75 instructor candidates. It is intended to accept as.
- " enrollees only individuals: 1) who have completed the 81-hour o
"Basic Training Program for Emergency Medical Technician-- ' '
Ambulance'’ or its equivalent, and 2) who will be actively invaqlved
» ) _as on-line instructors- of emergency care training in their respec~ .
. tiye Jurlsdlctlons _ - L
14 \ .
- b. Each of tﬁe 50 states plus Puerto Rico and the District of Columbia
have been assigned to one of.the five institutes on the basis of
proximity of the state to the institute site. One opening will be
o reserved for each state at its assigned institute site. The candi-
date nominated by his state for this assigned opening will be known

v



as the state's ''preferred' candidate. His place at Lh(’ assxgned
. institute W1ll be reserved untll March 11.

c. The r.emaining 23 iﬁ“stituté' openings (7_5 total minus 52 tpreferred"

. enrollees) and any 'preferred'" enrollment openings not claiméd

' by March 11 will be filled by "‘open'' enrollment candidates. KEach
state may submit as many 'candidates for '"open'' enrollment as it
wishes. ''"Open!' enrollees.will be accepted on a first-come, first-
served basis with the exception, of course, that an attempt wilil de
made to distribute available seats equitably among interested states.
They will be assigned to the closest institute site at which there is .
a vacancy. ‘

d. Candidates are considered acce,pted as engollees _o___x upon receipt

of confirmation by Dunlap and Assoc1ates, Inc. '
. '

e. . The institute site to wh1ch each state in your region has been
as signed is llsted .below. - As- stated above, one openlng has been .
reserved at that site for the state's ""preferred"! candidate. Aadi-
tional openings at each institute sitC)vil] be filled by 'open’’
enrollment candidates. : :

6. Distribution of Attachments, A set of atiachments is provided for distribation.

to the Governor's Highway Safety Representative of each state in your region.
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DUNLAP .. ASSOCIATES, INC. oo

ONE PARKLAND DRIVE! DARIEN, CONN. 06820 0 2U3+605-3977
4

State:

- CRASH INJURY MANAGEMENT
INSTRUCTOR TRAINING INSTITUTE

Bescription d;f Curriculum

NHTSA sponsored the development, documentation and pilot test of a training -
program in crash injury management. The course was developed to provide train-
ing in emergency medical care for first responders to traffic accidents, Such
individuals are expected to be law enforcement officers patrolling the nation's
highways and roads in patrol vehicles. They are therefore not emergency medi-
cal technicians who serve as drivers and attendants on ambulances, nor are they
rescuers equipped with sophisticated extrication equipment.

v g

. The major responsibility of the first person at the scene will be to stabilize -

the patient's condition and care for him until local ambulance emergency medical
care support arrives. The course therefore covers life~threatening emergencies,
crash-induced injuries, and illness€s or conditions that might either cause or . '
result from an accident. The course emphasizes practical.skills and includes

- field training in which students can pr ctlce in a confined environment similar to
what they rmght experience at the traf &d%cident scene.

The study resulted in a 40-hour course and a curriculum package con91st1ng of '

the following documents: a Course Guide eve10ped to aid the training administra-
tor in planmng the course, detailed Instructor's Lesson Plans for each of the 20
lesson units, and a Student Study Guide designed as an exercise workbook to as
students in reviewing 1nformat10n.presented n class. A copy of th mrse Guide
is attached : AU :

\
\

Description of Instructor Training In's'titutes

In order to assist states in making the Crash Injury Management (CIM) tragn-
" ing program operational, NHTSA is supporting the conduct of five regional instxuc-
tor training institutes. Each institute will be five days in length and will include
30 hours of instructor trz&}mng :The program will have a dual purpose: 1) to
explain the curriculum package in detail to potential instructors, and 2) to train
poterntial instructors in teaching methodology pertinent to the curriculum package.
The course will include sessions on the design, develoi)mep.t and use of the
CIM curriculum package, the tegching-learning process as applied to the CIM

-
.

i , v
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course, teaching information lessons, developing CIM skills, developing and usiny
~appropriate instructional aids, and developing measures for evaluating CIM knowl -
edge and skills. Each instructor candidate will present a lesson segment of the

<

CIM coursed:o the clasd.; The institute emphasus is on the methodology of teaching
and not on technlques of\emergency care. A copy of the tentative schedule for the
“institute is attached. : ‘ \ ) )
v ®. : : -
Two instructors will teach at each of the five institutes: An educatur from
Central Connecticut State College will lead all sessions devoted to educational: "
methodology. - An instructor from Dunlap and Assot¢iates, Inc., will lead all

sessions concerned with design, development and use of the CIM curriculum
package. :

.
4

Enr‘ollees will be relmbursed for travel and living expenbes " Enrollees will,
.submit a reimbursement voucher“on the last day of the institute. and will be reim-
~bursed by mail ‘within two weeks after submission 6f the voucher.  Reimbursement
“widl be pe‘rmltted for costs of the most practical means of travel and for actual
costs of the accommodation in which the enrollee is lodged while attending the
institute. The enrollee will also be glven a daily allowance for food.

Procedures for Enrollment '

-
-

1. Fifteen enrollees will be accepted at each site for £ total national
enrollment of 75 instructor candidates. It is intended to accept as
enrollees only individuals: 1) who have completed the 81-hour
"'Basic Training Program for Emergency Medical Technician- -
Ambulance' or its equivalent, and 2) who will be actively involved

as on-line instructors of emergency care training in their respectlve
" jurisdictions. :

2./ Each of the 50 states plus Puerto Rico and the District of Columbia
have been assigned to one of the five institutes on the basis of
proximity of the state to the institute site. One opening will be
reserved for each state at its assigned institute site. The candidate

_nominated by his state for this assigned opening will be known as the i
state's ''preferred" candidate. His place at the agsigned institute
will be reserved until March 11.

) m

B. A place has been resérved for the "preferred' candidate at the

following institute: . : ' I

- . ' .F

* Location:

- D'ates‘:‘ :




4. The remaining 23 institute openings (75 total minus 52 ''preferred"
enrollees) and any ''preferred" enrollment openings not claimed by
March 11 will be filled by ''open'' enrollment candidates. Each
state may submit as many candidates for ""open'' enrollment as it
wishes. '"Open' enrollees will be accepted on a first-come, first-
served basis with the exception, of course, that an atternpt will be
made to distribute available seats equitably among interested states.
'""Open'' enrollees will be assigned toxthe closest 1nst1tute site at
which there is a vacancy.

5. Enrollment forms for '"preferred' and ""open'' candidates are
attached. Only one 'preferred' enrollment form should be sub-
mitted from any one state. If several ''open'' enrollment candidates
‘wish to _apply, the ''open'' enrollment form should be duprgmated and.
one form should be subm;tted for each candidate.

6. Application for enrollment should be mailed in the enclosed envelope
“directly to:

A. M. Cleven
. Dunlap and Associates, Inc.
One Parkland Drive
Darien, Connecticut 06820
-4
7. Confirmation of enrollment will be made by Dunlap and Asgociates,
Inc., directly to the 'preferred" or '"open'' candidate. N andi-
date should be considered accepted until direct confirmation from
Dunlap and Associates, Inc., is received. Upon acceptance, the
enrollee will alsé receive detailed instructions regarding arrange-
ments and reimbursement procedures for the institute site to
which he is assigned.

v g

CIM Course Guide

CIM Tentative Institute Schedule
"Prefgrred" enrollmént apphcatmn form
"Open" enroliment app11cat1on form
Return envelope

Attachments:

Ul W N~
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_BETURN TO: | ' “ PREFERRED enrollmexnt
.5 A, Cleven ' , ) .

Dunlap & Assoc., Inc . _ L State: <

1 Pazkland Dr, . ‘

. | ) CRASH INJURY MANAGEMENT

| . |

Da¥ien, CT 06820 . APPLICATION FOR ENROLLMENT: : l
; |

INSTRUCTOR TRAINING INSTITUTE |

X
Biaa)

Institute Site and Date e -

- - Locatxon 7 ) Dates:

-~

Applicant Name and Address

Name: - . .
- - (as it is to appear on the course completion certificate)

o

Job function: ) .

. Place of employment:

Business address: (Street & No.)
{City) : “(State) (Zip) 1

Business phone:

Applicant Experience

Yes No Have you completed the 81-hour Basic Training Program for
Emergency Medical Technician--Ambulance? 4

If "yes, ' please give the following:

Course location: Date completed:

Name of training administrator;

If "'no, " please list below any emergency care courses you have completed that
singly or in combination make your training equivalent to that provided by the
81-hour course. (Use reverse side if more space is required.) ’

" Name of ceurse: : o ‘Date completed:

Applicant. Training Plans : I

Yes No  Are you currently scheduled to be an instructor in emergency
medical care?

If "yes, ' please indicate the name of the course, when you expect your training to
begin, and where you will be giving the course: ) F

) .
Name of course: ’ L Date:

Location: . '

Signature:;

18




RETURN- TO: :

. ' , : .. ©OPEN enrollment
A. Cleven o ' i
. ) ‘ : State:
Dunlap & Assoc., Inc. . ate —
1 Parkland Dr. - . ) : o
Darien, CT 06820 ARPLICATION FOR ENROLLMENT:

CRASH INJURY MANAGEMENT |
. ’ _ INSTRUCTOR TRAINING INSTITUTE

v
-

Applicant Name and Address - o

o A .. . ) . - - o
Name: v .
) (as it is to appear on the course completion certificate)
Job function: LT ’ - ' ) .
Place of en?;ployment: ) . ':
Business address: (Street & No.) ,
(City) (State) , (Zip)

Business phone:

Y

Applicant Experience
B

Yes No Have you completed the 81 -hour )Ba.sic Training Program for
' By Emergency Medical Technician--Ambulance?
If 'yes,' please give the following:

Course location:

Date completed:
Name of training administrator: )

If ''no, " pléase list below;'any emergency care courses you have cofnpleted that
singly or in combination make your training equivalent to that provided by the
81 -hour course. (Use reverse side if more space is required.)

Name of coursae: Date Zmpleted:

Applicant Training Plans

Yes No Arec you currently scheduled to be an instructor in emergency

medical care?

If "yes, " please indicate the name of the course, when You expect your training to
begin, and where you will be giving the course:

Name of course:

Date:

I.ocation: ™

Signé’.ture:

- .

MAKE MULTI’PLE COPIES OF THIS FORM IF MORE THAN ONE APPLICANT'S
NAME IS SUBMITTED. ' SUBMIT ONE FOg%(‘I FY“OR EACH APPLICANT.
)

Q . 1 ’
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' -_DATE: 11 March 1974

. DUNLAPW ASSOCIATES INC. .

-w/\mt R -
- v

ONE PARKLAND DRIVA, DARIE&. CONN, 08820 @ 203 «066-397

) MEMORANDUM | . _ ]

- TO: Attendees, Crash Injury Mana.gement

Instructor Training Institute--New Br1ta1n, Connecticut

FROM: A. M. Cleven
Dunlap and Associates, Inc.

SUBJECT:  Instityte Arrangements

Date and Pl'a,.ce of Inétitute

A place has been reserved for you to attend the CIM Instructor Training
Institute being given at Central Connecticut State College, New Britain,’
Connecticut, from April 1 through April 5, 1974. This is the first of five such
regional institutes to be given throughout the United States.

' ; ) ' o '

The Institute will be conducted daily from 8:30 a. m. to 4:30 p.m., except I\
for Friday when classes will end at noon. Classes will meet in Room 401, The
Elihu Burritt Library, Well Street, New Britain, Connecticut.

Lodgings

A block of rooms has been reserved at the Howard Johnson's Motel in New
Britain for Institute attendees. The cost of single accommodations is $15. 00 per
day plus tax.: If you wish to stay at the motel, please make your own reserva-
tions by contacting Mr. Robert Hadani, Howard Johnson's Motel, 65 Columbus
Boulevard, ‘New Britain, Connecticut, telephone: 203-224-9161, prior.to
March 20, 1974. When making your reservations, indicate that you are attend-
ing the Dunlap and Associates Crash Injury Management Instructor Training
Institute. Enrollees desiring transportation to the Institute on Monday, April 1,
should assemble in the lobby of the motel at 8:15 a. m. '

Air Travel Facilities

—

Those traveling by air will arrive at Bradley Field which serves Hartford,
Connecticut. Limousine service is available from Bradley to the Hilton Hotel in
Hartford where a taxi may be obtained for travel to the motel in New Britain.

»

! ' 1 8 ‘ E-10 . s
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‘Institute Purpose and Coverage

The Department of Transportation recently supported the development of a
training program in crash injury management. The course was designed to p#o-
vide training in emergency medical care for first responders to traffic accidents.
Such individuals are expected to be law enforcement officers patrolling the
nation's highways and roads in patrol-vehicles. A copy of the Course Guide
which describes the course is attached to this memorandum. Please bring it to
the Ingtitute with you. : '

The purpose of the Institute is twofold: 1) to explain the crash injury
management course in detail and describe all course documents, and 2) to train
potentidl instructors how to teach the course. The Institute emphasis is on the
methodglogy of tcaching and not on techniques of emergency care. A copy of the
tentative schedule fgr the In'stitute is attached. ‘ .

Institute Instructo rs

The Institute will be taught by two instructors. An educator from Central
Connecticut State College will lead.all sessions on teaching methodology. An
instructor from Dunlap and Associates will lead all sessions concerned with the
design, development and use of the crash injury management course and course
dotuiments. ' ;

Reimbursement Ponlicies

Reimbursement policies are given below:
‘ 0
Transportation , S ‘o

Attendees will be reimbursed for one of the following, whichever
is cheaper or more conveniernt: >

- +

1) Aar travel-—~econoumy ciass, supported by receipt

or 2) Ground travel--10¢ per rnile plus tclls, supportea by
’ receipt (no car rentals)

Travel to and from airports and Institute classes will alsc be
reimbursed- - no car rentals.

Hotel .
Hotel E -

Actual cost of accommodations up to a maximum of the price indicated
on Page 1 of this memorandum --supported by receipt--maximum of 5 days.

a

18&

E-11

L4

g



Subsistence

. $10.00 for each day of attendance at the Institute--maximum of 5 days.

— v

For local commuters to the Institute, reimbursement will be as followss

$2.50 for subsistence--maximum of 5 days

10¢ per mile for travel to and from classes

4

Forms for reimbursement will be available at the Institute; each attendee
will submit a travel voucher on the last day §f stitute. Rayment will be
&, made directly to the enrollee within two week$ fr receipt of reimbursement
form and supporting receipts (hotel and air travel*ds a.ppropr‘iate);

-

Attendance Confirmation
’ . LY

Kindly cémplete the attached form and return it in the enclosed en(rélope.

o

AMCsfk
Atts.




Name:

State:

I will attend the scheduiea Institute.

I am unable to attend the scheduled Institute.
will attend in my place:

g

Name:

The following individual

Title:

Address:

Phone:

190
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- “Signature
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APPENDIX F_
Enrollee Roster
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DIRECTORY - NEW BRITAIN

. James P, Gravius, Jr. ‘ _ Patrick J. Bucher
* Brookfield Police Department ) ~ Sergeant ,
Grays Bridge Road ' Maryland State Police Academy 1. ‘n
Brookfield, Connecticut 06805 Pikesville, Maryland 21208
(203) 775-2576 o , (301) 486-3101, Ext. 382
Mario A. Garofavlo . e o George F. Haigh, III .
State Trooper Medical Self-Help Coordinator .
Connecticut State Palice Departn’nent Emergency Health Services
100 Washington Street ) Division of Public Health \
Hartford, Connecticut . 61 Bouth Spring Stdeet -

(203) 393-2612 . . . Concord, New Hampshire 03301
- (603) 271-3187
Joseph R. Polio

- Training Officer Gary L. Martin -
New Haven Dept. of Police Serv1ce Patrolman’ '
157 Church Street" ~ Dover Police Department
New Haven, Connecticut 06510 . 48 Locust Street .
(203) 777-6591, Ext. 693 Dover, New Ha.mpshlre 03820 _
Norman E. Lamothe Daniel L.. Dempsey
Patrol Sergeant ' . Sergeant, Asst. Troop Commander
Department of Police Services . New Hampshire State Police .
302 Majn Street - Troop E, Box 75
Qld Saybrook, Connecticut 06475 Moultonboro, New Hampsh;re 03254

(203) 388- 3308
George L. Johnson

Philip S. Young : Supervisor, EMT Training &
Field Instructor - Coordinator _ Certification ‘
Delaware State F1re School Bureau of Emergency Health Services
R.D. 2, Box 166 L ‘ ‘ NYS Department of Health
X Dover, Delaware 19901 . 28 Essex Street
(302) 678-4773 - Albany, New York 12206

_ (518) 457-7038
*  John P. Rossiter :

Firefighter, Rescue Squad William J. Regan
Wilmington Bureau of Fire ' Instructor
1000 King Street Penn. State Police Academy
. Wilmington, Delaware ‘19801 P. O. BoxA.A
’ {302) 658-6641, Ext. 548 Hershey, Pennsylvama 17033
, . - (717) 533-9111
Gardner R. Whitney' . .
Highway Safety Mgmt. Specialist ‘ " " Foster Catlin Corliss ¥ -
"NHTSA, 817-B Federal Bldg. Lieutenant, Asst. Operations Officer
31 Hopkins Plaza : . . Department of Public Safety
Baltimore, Maryland 21201 ‘Montpelier, Vermont 05602

(301) 962-3877 ‘ (802) 828-2104




Lo
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. Directory - New Britain (cont'd) -
LN - LI
- : - L s 4

- A, Truman Way; 1III ’ ' . ' | _ ‘ . »

Corporal .. . . ” : : /
" Department of Public Safety - , ‘ ' .

] . o ¢ .
‘Vermont Police Academy . . : ¥ .
Pittsford, Vermont- 05;763 : -

. . R ¢ ' . . . -
(802)-483-6228 - ‘ ’
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Johm A. Hampton, Jr.
Lieutenant - EMT/A Instructor
D;stnct of Columbia Fire Departrnent
61«& .H Street, N.W
wishington, D. C. zooor“_

' | (202) 629-2043 or 629-2604

Jon\O. Nusser

Course Coordinator and Inspector

_ Washington, D. C.

Emergency Medigal Services Branch
Depa,;rtment of Human Resources

614 H Street, N.W., Room 715
20001

(202) 638-4598

Philip Salyers
Highway Safety Management Specialist
Nationak Highway Traffic Safety Admin.
Suite 214, Executive Plaza
1010 Dixie Highway
Chicago Heights, Illinois 60411

(312)% 56 1950

Le:) J. Ard:
Trooper '/u
State Route{i}qo. 159

‘ Maryv111e, Hlinois 62062

(618) 525-7640
Thomas K. Garrison
Troeper ~ Training Officer
Indiana State Police
6213 U.S. 24 West
Fort Wayne, Indiana 46804
(219) 432-2502

Forrest J. Rupe

Training Officer

Law. Enforcement Training Board

806 State Office Building

Indianapolis, Indiana 46204
(317) 633-4245

John Menefee

EMS Training Supervisor
State Department of Health
Lucas State Office Building

Des Moines, Iowa 50319 19,:

(515) 281-3397

P-4

'DIRECTORY - 'LANSING

Miles E. Hart
Instructor
Kentucky State Police Trng.. Academy
Lquisville Road
Frankfort, Kentucky 40601.
(502) 564-4973 - N

Michael S. MacDonald -
Trooper

-« Michigan State Police Training Division
_ Michigan State Police

714 S. Harrison
East Lansing, Michigan 48823 _
(517) 332-2521, Ext. 245 /

" Gale Paul Corbin

Corporal
Missouri State Highway Patrol Law
. Enforcement Academy
1510 East Elm .
Jefferson City, Missouri 65101
(314) 751-3313

N. W. Patterson

Assistant Director, Special Services

Misgsouri Safety Center:

Centfal Missouri State Umvermty

Warrensburg, Missouri 64093
(816) 429-4742

Bernard A. Romani
Haverford Township Police Department;
Darby and Manoa Roads
Havertown, Pennsylvania 19083
(215) 853-2400.

Raymond J. McKeon, Sr.

Upper Darby Police Department

Long Lane and Garrett Road

Upper Darby, Pennsylvania- 19082
(215) 352- 4209

Wﬂham W. Myers

Upper Darby Police Departrnent

Long Lane ahd Garrett Road

Upper Darby, Pennsylvania 19082
. (215) 352-4200

-




” D'irect:orys - Lansing (cont'd)

!

: . N
Ondrel R. Roe , : ' | i
Sergeant - Supervisor, Tactical Unit, ' C '
Charleston Police Department '
501 Virginia Street E.

Charleston, West Virginia 25301 ‘

(304) 348-6451 or 348-8163 .

4

L4

» Hugh Gear, Jr. ) \
Instructor
Safety & Emergency First Aid Care ‘
Fox Valley Technical Institute ‘ ‘ :
1825 N. _ Bluemound Road .
Appleton, Wisconsin 54911 ’ : .
(414) 739-8831, Ext. 222 _ .

>




" DIRECTORY - ATLANTA

John Wade Davis
-Safety Education
Alabama Department of Public Safety
Box 747
Alexander City, Alabama 35010
- (205) 234-2601

David Lewis Clark

Training Instructor

Arkansas Law Enforcement Tra1mn§
Academy

P. O. Box 3106

East Camden, Arkansas 71701
(501) 574-1810

Dean F. Riggin

Patrol Sqrgeant

Little Rock Police Department

700 West Markhans- '

Little Rock, Arkansas 72201
(501) 372-1234, Ext. 38

John W, Hammett
Emergency Medical Services Consultant
Emergency Health Unit
State Dept. of Human Resources
47 Trinity Avenue, S.W.
Atlanta, Georgia 30334 .
(404) 656-4839

Phil G. Petty
EMT-A Program Technical Coordinator
State Department of Education
340 State Office Building
Atlanta, Georgia 30334
'(404) 656-2550

Clinton V. Rice

Program Development Assistant

NHTSA, DOT

Suite 400 0

1720 Peachtree Road, N, W,

Atlanta, Georgia 30309
(404) 526-3723

é

.Lomsmn

Donald C. Servais
Senior EMT-A Instructor
State Department of Education
340 State Office Building
Atlanta, Georgia 30334

(404) 656-2550

R. 1.. Fair
270 Falgcon Drive
Forest ‘lga\rk, Georgia 30050

{ Lakeland Avenue

dosta, Georgia 31601

(912) 242-0972 (home)
244-2316 (office)

State Police
Evangeline Thruway
Louisiana 70501
35-4522, 23, 24

1698 S. E
Lafayette,
- '(318)

/

University of No .Ca.rolina .
Chapel Hill, NorthCarolina 27514
(919) 933-1304, Ext. 271

»




e

J. M. Taylor

Trooper - Instructar - .

N.C. Highway Patrol Basic School

Patrol Basic School - Institute  of Govt.

University of North -Carolina

Chapel Hill, North Carolina 27514
(919) 933-1304, Ext. 271

-

"Adalberto Alvarado Alvarado *

Police Department, Forte II
Traffic Division :
Calle Guayama {#520
Hato Rey, Puerto Rico 00923
* (809) 766-4500 or 765-9155 -

Daniel E. Sinawski
Regional Coordinator, EMS
Vermont State Health Department
Rutland Hospital .
Rutland,, Vermont 05701-

~(802) 773-9141, Ext. 441

Directory - Atlanta (cont'd) "
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/ "~ DIREGTORY - SAN MATEO
‘ ™ -

.

Edward W. Eckhoff, Jr.
Sérgeant - Instructor
Public Safety Academy . ~
Box 1197
Sitka, Alaska 99835

(907) 747-3238

»
-~

" Franklin Kral - —

Police Sergeant ~ Emergency
Medical Care Instructor

San Diegd Police Department

801 W. Market Street ,

San Diego, California 92101
(714) 236-6137

“.Neal D. Allbee’
- Training Officer
" Police Department, City of San Jose
201 West Mission Street )
San Jose, California 95110

(408) 27_7-4000, Ext. 4343

Paul Andersgon
Special Assistant to the Governor for
Emergency Health Services

State of Idaho

‘Statehouse

Boise, Idaho 83720
(208) 384-2125

Ronald D. Seiber
Coordinator
Regional Emergency Health Services
State of Idaho Emergency Health Prog.
Kooténai Memorial Hoagpital
Coeur d'Alene, Idaho 83814

(208) 667-6441

-

Larry Wayne Harlan

Surgical Technician &
Ambulance Driver

St. Mary's Hoopital

Cottonwood, Idaho 83522
(208) 962-3251

T (701) 252-4082

Richard 7J. ~A.nagnost
Patrolman

North Dakota H1ghway Patrol
Capitol Building

Bismarck, North Dakota 58501

-

John M. Herner

Captain - District Commander
North Dakota Highway Patrol
Box 1169 . -

‘Jamestown, North Dakota 58401.

(701) 252-4082 & 252-3419

Lonnje Carl Holbrook

State Trooper - First Aid Instructor

Oregon State Police . v

P. O. Box 198

Milton-Freewater, Oregon 97862
(503) 938-7670

Marion Valburg

Training Coordinator’

Board on Police Standards and Training
The Executive House

325 - 13th Street, N.E.

Salem, Oregon 97310 -
. (503) 3783765 ’
John H. Turner
Deput-y Sheriff
Special Services
Thurston County Sheriff's Department
Thurston County Courthouse |
11th and Capitol Way
Olympia, Washmgton 98501
(206) 753-8100 °

William O. Kingman

Highway Safety Mgmit. Spec1a11st

NHTSA

8021 Federal Office Bulldlng .

Seattle, Washington 98104
(206) 442-5934

‘s-
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’

Jerry Montgomery

 Director .

Emergency Medical Services Division
900 Public Safety Building

Seattle, Washington 98104

Clarence J. Movius

Sergeant - First Aid Instructor,

EMT Lay Instructor’
Washington State Patrol Academy
Route 10, Box 490

Shelten, Wasghington 98584
‘ (206) 426-1661

Adrian J. Loncon /
Training Instructor &
Asgsistant to the Manager
Spokane Services Company.- Spokane
Ambulance & Lilac City Amb,
-.W. 915 Sharp, Box 2161 :
Spokane, Washington 99210
 (509) 327-5535 -

-

|

‘Direct'dry - San Mateo (dont;'d)
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DIRECTORY - DENVERY

Duane Lynn

Training Coordinator, EMS

Department of Public Safety

2010 W. Encanto Blvd.

Phoenix, Arizdna 85009
(602) 262-8011

.

William T. Copley
Patrolman, Colorado State Patrol
Colorado Law Enforcement Tra!nlng
Academy L .
15000 Golden Road ’
Golden, Colorado 80401 .
(303) 279-2511, Ext. 237

Clarence G. Johnsen L. '
Alcohol Program $pecialist
National Highway Traffic Safety Admin
330 South Garrison Street - .
Lajtewood, Colorado 80226 .

(303) 234-3253

Clayton D. Carlson

Trooper )

Kansas H1ghway Patrol

Box 89 .

Burlington, Kanaas 66839 y
(316) 364-5569 >

Stephan S. Caruso
Coordinator of Traffic Training ~ .
Kansas Law Enforcement Training Ctr,
University of Kansas -
P. O. Box 647 '
Hutchinson, Kansas 67501,

(316) 662-3378

George Kerr Barton

- Field Coordinator of Emergency

Medical Training for Kansas '
Kansas University Medical Center
Rainbow Boulevard at 39th Street
Kansas City, Kansds 66103

(913) 831-53498

F-10
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Sam V. Pierce

Emergency Medical Trainigg Officer

Oklahoma LCity Police Depattment

700 Colcord -

Oklahoma City, Oklahoma 73102
(405) 231-2437 'y

Rosemary Blohm
EMT-A Instructor
Billings, Montana, EMS Office
1241 North 30th
Billings, ‘Montana 59401 °
- (406) 259.2866

Jack Lanca;stey
Sergeant
Lincoln Police Department

‘650 So. 9th

Lincoln, Nebraske 68508
(402) 477-7111 '

Vern L. Schurff
State Patrol Training Di‘ﬂcmr }
Nebraska State Patrol Training Genter
Bldg. 1033, Lincoln Air Park
Lincoln, Nebraska 68524

(402) 799-2404 )
Dewey D, Bullird . )
Adminim:rator (Adult Ed, Goordina%o,r)
New Mexico Trafiis Safety Commission
P,E.R.A, Building, Room 339
Santa Fe, New Mexico 87501

(505) 8272863 ~ '

Greg C. Hall

State Troopet

Box 148 ' '

Murdo, South Dakqta 57559
(605) 669.2382

PR
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-Directory -~ Denver (cont'd)

Y

George E. Hardin
Training Consultant ) ' !
Texas Commission on Law Enforcement”
Officer Standards and Education
503 E. Sam Houston Bldg.
Austin, Texas 78701
(512) 475-5639

James C. Shaw
" Training Officer, D.P.S. Academy
Texas Department of Public Safety
Box 4087, North Austin Station
Austin, Texas 78773
(512) 452-0331

Richard H. Levin
Patrolman - First Aid Instructor . )
Provo City Police Department
48 S. 300 W. (P.O. Box 1099)
Provo, Utah 84601 -
(801) 375~1831, Ext. 140 )

W. O. Oyler

Lieutenant ~ District Supervisor

Wyoming Highway Patrol

Rawlins, Wyoming 82301 ‘ )
(307) 324-4761

O. L. Sanderson

Sergeant - District Secondary Supervisor
Wyoming Highway Patrol

Box 666 ‘

Worland, Wyoming 82401
(307) 347-2822 .
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) New Br?mam
. : Enrollees « 15 :

a -

CIM INSTITUTE EVALUATION

The purposes of this institute were to introduce you tg the NHTSA Crash InJury
Management cyrriculum pa.ckage and to provide you with some of the fundamen-

- tals of teaching. In order to assist us in improving this and future series of

\

institutes, we would appreciate your answéring the questions below.,
. ~ } : ’ ..

Curriéulum Package

15 Yes No  Was the mformatxon presented on tﬁe deslgn and
development of the CIM trammg program adequate?

If ”no, " what was missing? ’ 3

\ ) v LN )
Iy ~ ‘ ’
"4 Yes ' 11 No Would you’like to have had mozre emphams on some,
. of the documents or lessons? :

3

1f "yes, " which Opea?
/ ~  (Bee attached sheet for comments) / ..

1. Yes 13 _No r Would you like to have had less emphasis on gome of
the documents or lessexs?

1 No answer
If "'yes, ' which oneg? -’ .

: «
~ . LY
v

. (See attached shest for c‘omments)
Teaching Methedology — \ T
15 Yes . No Was the Information present\ed on tea”chinlg; methodology
Y ¢« adequate?

[y

If "no, " what was missing?

B




. « w
2 < , ! .
\. N ° ° . . . . ) .
‘Teathing Methodology - cont'd o o
~ 5 Yes 9 ’Nb . Would you like to have had more emphasis in some
. | «No answes ' teaching areas? ' :
4 answer | - o |
. S If '"yes,'" what dreas? :
(See attached sheet for comments) .
1 Yes .13 No.  Would you like to have had less emphasis in certain :
. ? . _ s
1 ~ No answer teaching areas? 5
>* ' ' . If "yes, ' what areas?
(See attached sheet for comments)
‘ Instit“t‘Jte, Planning a.zla_,d Facilities - : ' .
- 14. Yes © Noiﬁé ~ Did ygu know what was expected of you prior to the: ' .
' S : . start of the.institute, that is, did the Dunlap memo to -
R you fully ekplain institute coverage and procedures?
If "no," what was missing or unclear?
> \ P E
If you did not rt—_:céive the memo, check here 1
_6 Yes - 9 No * Were the clagsroom facilities adeqﬁate?
F If Yno, " pleas}e. explaiﬁ. ‘
(See attached 'sheetr for COMent§5 ’
Il Yes No Were the lodgings a..dequa;te"?' I . : s ' .
.4 Not applicable = oy C) /
—_— pp . If "no,' please explain. g) :
.(local com-~ _ i g : | L .
' miiter®) ‘ T o \" e -
| J
- — r =
-
- ’ ; Iy
‘-\ | . . - G-3
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Institute Content Raiih_g_

Bl

. ' ' ; N i '
Please rate the institute topic coverage, the workshops and the entire institute

program according to their value to > you by placing an "x” in one of the four

boxes at the 1e:ft below.

Ny

Some- : . .
what [Quite | Very , :
n- | Use-|valu- |valu- |valu-| 7/ i
sweri| less | able |able | able ‘ ‘ .
' . 3 | 4 7 | Design-and use of the CIM documents
2 3 9 | Domains of learningukn()wl'edge, skills, 'at;itﬁdé
5 ' 10' .| The 4-step process——preparatn.on, presentatlon,
. a.pphca.tlon, evaluation
1 3 10 - Desugmng a.nd usmg Lnstructiona.l aids @
L7 '8 Qualltles of a good Knstructor
j 2 5 8 Questlomng techniques | | B
1 .9 |. 5 |Developing CIM skills o
5 | 6 |- 4 |Use of checklists for skﬂ.l eva.luat;on
6 3 6. |D elopmg written test Ltems | - K.E, _
Institute - - - e% » ' S
. Workshops 3 3- 9 |[-Lesson planp.mg a.nd develong mstructmna;l aids
o \ 6 1Y 8 | Developing written tests _
.2 %k 3- | - P;acthe .‘tea.‘cl.'n',;n'g ‘xz(orl:cslkaep-‘-;x&eulu'eyn -
2 ~x 3 | Practice teaching workshop--ather enrollegs
: _ntglr_e 3 4 4 8 | The institute as a wh-ole
Institute -
snstitute

' x = one attendee rated these two sessions on the line between "somewha.t

- valuable'' and ''quite valuable'' . e

Additional Comments

E ]

Please add any additional comments that will help clarify your ratmgs qQr w111
assist us in improving our institutes. - : -

~

(See attached sheet for :@ent% : v

o
206
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) . COMMENTS
21 \L{RA B
" Curriculum Package - : ' AN
. Z Provide more emphasis on: (N = 4) . ;
L Course and Student Guides
' . Lessons--how they are set up
. Teaching-learning process, Teacher s ‘Guide and Student Gu:.de
J . (No explanatlon given), . -

¥
Prov1de less emphasis on: (N =1)

& CPR

- . Teachinl. Methodology . ’ ’

Prov1de more emphaeus on: (N=35) |

&

Fo Preparatlon of training a1ds--audm/v13ual more time on

_ practlce teaching sefsions
. Visual aids °
. Teaching of skills within the time framework .
B .. . Field training a \
. ‘%\ e Teachmg aidd and methods of apphcauon _ f\
' Provide less emphasis on: {(N=1) S o

. Evaluation of student teaching assignments

Institute Planning and Facilities

Classroom facilitles were not adequate becauee: (N = 9)

e . No. Ventllatlon--found myself moving around in my seat in
order to keep my mind on the class
. A larger classroom would have been more adequate .
. Too small for size of class~~comfort; too warm and
inaccessible to facilities )
»  Small and not adequate for a good learning situation
. Too sinall .
. Tooc small-~-crowded
. Toa small
. Inadequate room ventilation Ut

. A little small -
= - 207
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&

Additional Comments (N = 5)

I think we wasted a lot of time on evaluation of student presentations.’

We placed very little emphasis on skill demonstrations. To the
police officer, skills will })e important. If you reduce the time
spent on evaluation, you can devote it to skills. - ’

I think more time should have been ﬁsed for de'veloping teaching .
= , Y : :

ability. .
- The teacher-trainer was fantastic! )
. I feel the'teacher-traine'r'is an excellent instiuctor and, through

his dynamic efforts, the course was very successful, Also, it is

very obvious that the curriculum expert knows his material and he

and his associates have put together an excellent package. I feel
this course can be g.Iven*in‘ 4 days instead of 5.
. Not éure it is necessaﬁ; to adhere to a ‘collége campué as a -
prerequisite setting as opposed to a good motel facility. Fxgi‘da-
. mental teaching methodology well- dofle by, fhe teacher-trainer,
: P B,
y
W
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: . - Lansing
’ v . - Enrollees = 16 .

<

CIM INSTITUTE EVALUATION .

The purposes of this institute were to introduce you to the NHTSA Crash Injury
Management curriculum package and to provicie you with some of the fundamen-
tals of teaching.” In order to assist us in improving this'and future geries of
institutes, we would appreciate your answering the questions below. ‘

Curriculum Package

¢

16 Yes __ No Was the informatien presented on the design and |
\_ﬂ_’_ development of the CIM t,ra'm'mg program adequate?
. ’ lf_"no;\" what was missing? | | »
__‘1; Yee L No ‘Would you like to have had more emphasus on sox;,xe
"of the documents or lessons? A i
’ If ""yes, " which ones? § ~ S
(See attacfled sheet for comments) %\ o
. _ Yes _ 16" No Would you like to have h'ad‘}e_.ss_ emphasis on some of
' ) the 'decuments or lessons? o
i If "yes,' which ones? N
| o / KE‘“‘\
Teaching Methodology - ' ; . ‘
16 Yes __ No Was the ‘mformatlon presented on teaching metlzlodology

adequate?

If "no, ' what was missing?

- S
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- ‘ | . b




Teachir;'g Methodology - cont'd

3 Yes 13 No

‘.

~

Would you like to have had more emphasis‘in some
teaching areas? T/ ‘

If "yes, " what areas?

(See attached s»heet for comments)

" Would you like to have hg«:\.d less emphasis in certain
B _—

E

teaching areas?

14

If "yes,' what areas? _
I3 * *
- N

” (See attached s‘heef‘vfor comments)

£ . ‘ o
Ins{?{fute Planning \and Facilities

‘15 ‘Yes 1 No

€y

10 Yes 5 No
1 _Not applicable

(local com=
« muter)

' Did you know what was expected of you prior to the
’f"_,?tart of the institute, that is, did the Dunlap mermo to
** you fully explain institute coverage and procedurf:s?

I ''no, " what was missing or unclear? !
(See attached sheet for comme‘ni:s)

If yéu did not receive the mefno, check here

Were the classroom facilities adequate?
If "no, " please explain. | “

(See attached sheet for comments)
-Were the lodgings a.flequa.té?'

If ''no, " please explain:

(See attached sheet for comments)
4




Institute Content Rating

. Please rate the institute topic coverage, the workshops and the entire institute
program according to their value to you by placmg an "'x'" in one of the four
boxes at the left below.

1

Some-|. : ' o : : : &
No what |Quite | Very ‘ ‘ ¢
an- Use-|valu- |valu- | valu-
swer | less | able |able | dble - v ,
Topic 8 .8 Design and use of the CIM documents
Coverage - ' _ : : _ ' '
OVerage , _ 6 10 Domains of learning--knowledge, skills, attitude
4 . .| The 4-step process--preparation, presentation, “&
5111 >
: apphcatlon, evaluation T
o _ 2 3 | 11 | Designing and using mstructxonal aids
- 5 |11 .Quahtte-s of a good instructor
\; 3 6. 7 | Questioning techniques . o : r
Sy — = .
Y 4 9 3 | Developing CIM skills «
2 |10 | 4 |Use of checklists for skill evaluation
1 1 1 7. 6 . | Developing written test items
nstitute - — — , ,
___,orkshops : , 2 4 10 Lesson planning and developmg instructional aids
‘ ) 3 9 ‘4 | Developing wxitbexdeste practical tests
R 3 4} 3»9 Practice teaching workshop--your own
favy .
. ’ 5 11 Practice teaching workshop--other enrollees "
_Igr_g:_&.r_e ' x 2 13 The institute as a whole ° ,
1 -titute .
x = one attendee rated the entire institute on the line between ""somewhat
L valuable' and ''quite valuable'\ -
Additional Comments o . '

.

Please add any additional comments that will help clarxfy your ratmgs or will
assxst us in xmprovtng our institutes. A .

_ (See attached sheet for commenta)
i 5 '

. : )
*At the request of the enrollees a workshop on developing written tests was
replaced by a discussion on the conduct of pract1ca1 tests, that is, tests

, of skills, ) _ 2 1 1

\‘l " - ' % ) G"'9
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Curriculum Package .

Provide more emphasis on: (N = 4)

. I feel that some recommenda.tnona which are listed in the
Course Guide were treated too hghﬂy ‘

. Visual aids

. Methods of testmg

. Student applicatlon phase a.nd writing questions

Teaching Methodology

Provide more emphasis on§ (N = 3) "
. Principles of learning as they relate to irisfruoto 8
. Construction of written and practical tests -

. Student application and preparation of visual aids

Provide less emphasis on: (N = 1) ' o

: £
. (No explanation given)
' £ 0 : : A |
Institute Planning and Facilities =~ =
4 ‘ gt
What was missing or unclear in the Dunlép memo: (N=1) - \i&?

. . o e
. Complete expla.r;,a.tiorWou;ée . ‘ o

Classroom facilities were not adequate because: ‘(N = 1)

. Instruction area for usage of visual aids and other eqmpment
was not large enough

v Lodgings were inadequate becauge: (N = 5)

. Rooms were not ona par to other places I've stayed for the
same prices .

. Did not like hotel--moved to another . . : o

. - Hotel rooms are not equipped for study areas. Ventilation not

~adequate. Food service was good or adequate. Service -

personnel - O, K, until checkout time. Would not accommo-
date us by allowing early checkout. Coduld not get room receipt
early. Suggest other accommodations be oonaidered for next
institute in Lansing.

. 212
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T

-=—%——0-  For the price, could have been modern

. The hotel is an older building which has had some attempt to
refurbish it,’ but not thoroughly enough. If I had had my own

transportation, I would have stayed someplace else.
14

Additional Comments (N = 11)

I feel that many of the lessons that the students gave in 15 minutes
needed more time for introductipns, lessan objectives and evalua-

- tion. The body of the lesson can easily be given in 15 minutes.

Perhaps an additional 10 minutes for each student should be given
for ob)echves and evaluation techmques.

“The teacher-trainer is to be commended for his excellent job. I'

felt he made the institute. He was sincere in all aspects of his
instruction and shoWed great interest in each individual student.
The entire course ] as very valuable to me as a future iristructor'.
The moet valuablg was the group participation in the teaching wdrk-
shops. I would like fo have had more detailed instruction and
material for use \develop1ng visual aids. They are a very:

© important part ot the ieaching process.
T - N

. l-\ ) .
The availability of rﬁ%:e tools or equipment to use as teachlng a1ds.
‘More time is needed t comprehend matenals.

I feel instructors were more of a beneﬁt to me in their presenta-
tion, prepara@‘;on, application.and evaluation of material than in
any other cladges I have attended.

Thet instructors were very well prepared and imparﬁed_a great - N
many ideas which will be put into practice by myself and, from the
comments of others, they will too. ‘

The entire course was well thought out and presented extremely
well. The instructors kept my attention almost the entire time
(this is very unusual when I am in a classroom setting) not only
with the way they made their presentahon, but also with the
material tha{ was'presented. .

" Would like to see a textbook to go with the CIM course or develop

a student workbook to go with CIM course.

I have had years of experience as .an instructor and still I learned
and enjoyed the methods as presented. Your personnel did an
exceptnonally good job of administering the affairs of the institute.
Their interest was evident--thus adding to the success of the
institute. '

\




" Set the classes up where there would be a 10 minute break every

hour and one 15 minute break in the A.M. and P,M. We went too
long at times without a break, The schedule called for us to start
at 8:30, break for lunch at 11:45, start at 1:00 and end at 4:30.
Almost each day, we did not go out to lunch until after 12:00; one
day as late as 12:20 and then we had. to gtart back at 1:00. Never

‘did we stop at 4:30; we went past 5:00 P. M. twice. Each of the
lesson plans given us are set up to show actual time and elapsed

time with breaks shown throughout. Surely the instructors should

_practice what they preach. I don't want to gound too critical of the

institute--it was an excellent school and the instructors were very
personable and well qualified. I would and will recommend the
institute to others. The general atmosphere of the institute, the
gurrounding facilities and the personnel involved were most
cohesive. Ihave no complaints in that area. I appreciate the

opportunity to attend and participate.

Don't let the very valuable golmrm deceive you--I mean it was very
educational. This is the type of school I prefer to attend. I have

- received much knowledge from the school. The instructors were

great. ~Usually they try to impress on you how 'smart they are.

The instructors had one thing for gure in their mind. They wanted

. us to learn and not one time did either one of them try to impress

on the group how smart they were. The curriculum expert knew
the EMT course from front to back and it stuck outlike a sore
thumb but he never directly tried to act like it. The teacher
trainer knew hardly anything about first aid or the EMT course--~
but he sure showed'me a lot of new teaching techniques, and when
he criticized other student instructors, I learned a lot. I can't )

"explain what I have learned but I know 1 will be a much better
-instructor in the present than I have been in the past. Thank you.

I appreciate it very mich. The rest of the group was good too-~

mixed in job clas gification--but great bunch of interestéd people.

.

o




Atlan-‘f:a ) .
Enrollees" = 15

.

. _ CIM INSTITUTE EVALUATION -

The purposes of this institute were to introduce you to the NHTSA Crash Injury
Management curriculum package and to provide you with some of the fundamen--

~ tals of teaching. In order to assist us in improving this and future series of
institutes, we \yvould appreciate your answering ffhe questions below.

1) X i A
\ . 5

Curriculum Package - /
S

15 Yes . No Was the information presented on the design and
R . development of the CIM training program adequate?

| " If "no,'" what was missing?

2 Yes _13 No Would you like to have had more emphasis on some
' of the documents or lessons?

\ If "yes, " which ones?

(See attached sheet for comments)

Yes 15 No. Would you like to have had less emphasis on some of
the documents or lessons? :

.

If "yes, " which ones?

Teaching"Methodologl

» -

;- T5  Yes No Was the information preéented on teaching methodology
adequate?

*If ''no, "' what was missing?

¢ . - : ] ta




Teaching Methodology - cont'd ‘ ' ' ) -

7 _Yes 8 No Would you like to have had more emphasis in some
. : . teaching areas? o

s 5

If "'yes, " what areas?
(See attached sheet for comments)

. Yes _15 No Would you like to have had less emphasis in certain ”
" teaching areas? '

If "yes, ' what areas?

Insgtitute Planning and Facilities

T 14 Yes _ No Did you know what was expecfed of you prior to the
‘ : gtart of the institute, that is, did the Dunlap memo to
you fully explain institute coverage and protedures?

If "'no," what was missing or unclear?

. . -

If your did not receive the memo, check here __1

12 Yes 3 No Were the classroom facilities adequate?
If ''no, " pléase explain. g
(See attached sheet for comments)

13 Yes No Were the lodgings adequate?

| R Netapplicable 1o i please explain. | .

.muters)

~




Institute Content Rating \i(

Please rate the institute topic coverage, the workshops and the entire institute
program according to their value to you by placmg an 'x'" in one of the four

boxes at the left below. S . N ) ‘ .\
i . \ o . -
Some - .
what |Quite | Very b
Use-|valu-\jvalu- | valu- F s . : : |
able [\able | able %{% : ’ B ) 1 . _
‘ )4 .11 | Design and use of the CIM documents . ! ,,"/
/5 10 | Demaing of learning - -knowledge, skills, attit\y
2 13 | The 4-step process--preparation, prese afion,
i _| application, evaluation - :
4 11~ Desxgmng and using. mstructx/oua'l/aids ‘ :
2 13 Qualities of a good iWr )
1 6 8 | Questioning Mes 4 n -
1 7. | 7 |Developing CIM skills ' E
. 1| 5 9 )J'se/of checkli_sfs for skill evaluation - ‘
s 4 2 j%‘ Developing written test items |
Lt_ltu& . /I ‘ . I3 1 . .
b rkshops ' 11 42 12 Lesson planning and developing instructional aids .
‘ /B/ 4 6 | Developing written tests
< // 1 3 11 Practice teaching workshop--your own o
! 2 12 Practice teaching wprk:shop—-other enrollees
Entire C e 4 '
-fn: tote 2 13 The institute as a 'w‘hol'e

Additional Comments

Pleasea}&any additional comments that will help clarify your ratings or will
" assist us i imprg_;ing our institutes. '

.

(See attached sheet for comments)
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- | COMMENTS L (/

Curriculum Package

Provide more emphasis on:. (N = 2)

e Testing
. ((No explanation given) - ,
] Teac'higg Methbdology . \
Provide more emphapis on: (N=7) (L

. Verbal questioning techniques. I would have thought some

medical oriented pretest might help. I wish we could have

cut the actual presentations to about 8 - 10 minutes and

reviewed the TV tapes as a class. I have been involved in

this situation before and even the students that "blow it"
generally take the TV re=-run in good humor, ' ~

.  Student presentation
" Presentation and evaluation of studentl

. I enjoyed instructional aids. Would huve liked moro timo
in this area. o

\

. Development of 'Eiechnique as related to voice and mahnorisms

. Practical preﬂsental:ion of lesson (practice taaéhing) g

.

. (No explanation given)

Institute Planning and Facilities , K ¥

Classroom facilities were not adequate because: (N = 3)

"+ Room tpo omall
. Actual ssroom wags a litle small--itoo cramped
. '1‘oo crowded

o
ol

Additional Comments (N = 6)

. I have had many courses in teacher education but none could
compare with this one; it was outsianding.

~

216
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o . |
" Objective achieved. 1 arn rhuch better pi'epared to instruc\t the
‘ CIM course. - ‘ ' . o ¢

e Quite sainsﬁed overall; I was however hop1ng to develop my
personal skills. Very mterest1ng--apprec1ated the opportunity *
and hope to be in on future ones. The only reason that I have ;
not checked ''very valuable' all the way is because I have had ¢

" some of material before, s .

. Thar;ks ' . ) ’ . | ' ) 4 44',

. Thahk you; and y'all come back y)’hear?,

. The institutes and the 1nstructors achieved the obJect:wes. .
Fantashc. ,

.
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7 | C e BT . Enrollees = 15
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. CIMINSTITUTE EVALUATION . ( Ry

% - DR

The purposes of this institute were to introduce you to the NHTSA Crash InJury
Management curriculum package and to provide you with some of the fundamen- ,
tals of teaching. In order to assist us in improving this and future series of
institutes, we would appreciate your answering the quéstions below.

Curriculum Package - s ' ‘ -

15 Yes ' No Was the ani'ormatton presented on the design and
. \ ’ _ development of-the CIM tralmng program adequate?
o If ”no, " what was missing?.

Tt

S . B~ Yes 10 No . Would you like to have had more empha.sn.s on some "
' ' of the documents or lesSons? '
If ”yes " w'hich ones.?- o

(See attached sheét for cornments)

i‘ . T i N
1 Yes 14 No- Would you llke to have had less emphaszs on some of 5+
' _ the documents or lessons? v ‘ ‘

K3 . +

If "'yes, which ones?’
) : . . . o . . 3

'(See attached sheet for comments)

Teaching Methodology / ~
15 Yes S No ‘Was the information presented on. teaching methoddlogy
R adequate? : -
R | Coer
If ''no,' what was misging? . - o




-

A .

-

Te;.ching Methodology - ont'd .
. ] Y _ . ) <, %f.-‘i‘“ .~

.- . N

6 Yes 9 No Would you like to have had more emphasis in some {
: '~ teaching areas" : |

O If "yes," what areas? .
(See attached sheet for comments)

2 Yes _13 No Would you like to have had less empha31s in certain
: teaching areas?” : ’

i ’ ! v

N
® If "yes, " what areas?

(See attached sheet for comments)

Institute Planning and Facilities

-~

- b . . ’

13 Yes No = Did you know what was expected of you prior to the
L - ' {, start of the institute, that is, did the Dunlap memo to

~ ?ou fully explam institute coverage and procedures?

-‘r .
. . . If ",'no,." what was missing or unclear? J
@ L N . ' . " E ’ . ) v
’ L‘\’/\\:
. . } L

If you did not receive the memo, check here 2

12 Yes . 3 No Were the clas si'oom facilities adequate?
If ''no, " please ‘explain. B
(See attached sheet for comments)

14 \Yqé No  Were the lodgings adequate?

1 Not applicable
(local com-~ -
- muter) .

[

If ''noy "' please explain.

(See attached sheet for comments)

221 . ,

G-19




A L

‘ - Institute Content Rating
Please rate the institute topic coverage, the work'sho.psiand the entire institute
program according to their value to you by placing an "x''in one of the four
WPxes at the left below. ' - _ )

r

4

}

}

|

|

‘

‘

| :
1 | , -

L
_ Some- ' ) . ' '
- No what' |[Quite | Very e . \
an- Usge-|valu- |valu- valu—/7<3 . ' '
swer| less | able |able | able/ _ ’ .
Topic ; 8 A Des\gn and use of the CIM documents
" Coverage , -
——gl_ 2 4 g | Domans of learning - -knowledge, skills, attitude
1 1 4 o 9 The 4-—§s%pl-process——preparation, presentation, g
applicatioh, evaluation : )
2 1 1 11 | Designing and using instructional aids
1 3 4 7 | Qualities of a good instructor Q
1 5 "9 | Questioning techniques
I 4 5 5 |Developing CIM skills -
I 5 - 6 | Use of checklists for skill evaluation
2 1 6 6 | Developing written test itemis.
Institute - 5 . — , 2 — - "
Workshops 1 7 '| Lesson planm,ng and developing lnstrgetlonal gtds
1 2 6 6 | Developing written tests _ - %J
1 2 2 10 |Practice teaching workshop- -rour' own:
s '
1 2 3 9 | Practice teaching workshop~-other enrollees
Entire ‘ ¥ ‘ '
_—1 4 10 insti :
Institute ‘The institute as a wholq

Additional Comments

Please add any additional comments that will help clarify your ratings or will
assist us in improving our institutes,

- (See attached sheet for comments.,)

—
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COMMENTS . -

-

Curriculum Package
Pré(ide more emphasis on: (N = 5)

= . Shock need for cont1nu1ty
. Shock

. CPR : ¥
"." Student Study Guide .
. (No explanation given) i

"Provide less emphasis on: (N =1)
. (No explanation given) i - "

Teaching Methodology_ g - : | L o [

Provide more emphas1s on: (N 6)

. #13 test construcuon, #17 develop1ng wr1tten tests
+. ° Evaluating knowledge;. practice teachmg
. (No explanation given)
. .Apphcatmn ’
I would like to see a 111:t1e more emphas1s on theé testing phase
of the training program--how to ‘develop a valid test
. (No explanation given) : : ;{ JO NN

v ot

Provide less emphasis on: (N = 2) ’ .

. Teaching-learning process .
. Overhead transparencies

Instltute Planning and Facilities

- Classroom fac111t1es were niot adequate because (N = 3)

2

Seatmg arrangement not as good as could have been (due to
room). This made use of training aids hard.

¢ Needed a larger facility so that proper presentation and use

L of visual aids could be accomplished
. (No explanation given)

Additional Comments (N = 8)

o

The classroom should be located at or very near to the lodging
facility! : Lo ) ' '

o f, &+9

Q- S - g-2l | L o




. I feei only after a week (5 days) that I have learncd very -aoch, ana:
" with praciice ‘can use what i wasstaught. Overali--Very Cood: !

. Excelilent .

. tIpersomaliy woald Like t0 have nud T Op, sveeatl )’ cn J0ACLL ¢ tCacs .
. . othewr times to see if the wovkshop aidcd i ., . .uuiation

. When seaving eanrollees, keep the fivse Lafi:@ vl sty sial 0o orace

by scating properiy. (Enrolleq was sitivug nese co persun pmﬁ:
same firsi name. ) o -

° I feel that worlsnops of this mature are ex’uremel; valuable ..ot only
from, the standpoint of the exchange of ideas among the pariicipants
but it acts as.a refresher gnd a reininder of the proper teachinyg -
techrniques. I always come away fecling betier prepared to =onduct
good valid training segsions. I always lpiirn sonlething. Sertofa’
rejuvenation process. ' e, T

. One additional Duniap staff and/ or education consulf:a.nt would

. a enharfce all sessions. The teacher trainer was the miost valuable

. asset df the institute. . L

. I feel the institute was excellent and that the material covercd was
excellent, " Particularly for those pevpie with Miile dormal educa-
tional background, *

<3

ERIC
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- Denver
Enrollees = 163

.CIM INSTITUTE EVALUATION
NN

The purposes of this institute were to introduce you to the NHTSA Crash Injury
Management curriculum package and to provide you with some of the fundamen-~
tals of teachmg In order to assist us in improving this and future series of

~institutes, we would appreciate 'your answering the questions below. .

. »

Curriculum Package - ; ' .

16 Yes No Was the information presented on the desxgn ‘and
' v development of the CIM trammg p1 ogram adequate ?

7

L 2l

~

If ''no,,'' what was missing? < .

~—

3 Yes _13 No Would you like to have had more emphaeus on some
of theq«documents or lessons?

If '"yes, " which ones_?' ,
K

" (See attached sheet for comment's);'

L, .kﬁ&.

v

1  Yes _15 No Would you like'j@‘_have had less emphasis on some of

the documents or legsons?
If ''yes, "' which ones?
‘ (See attached sheet for comment)
‘Teaching Methodologl ' ! ' "' . ‘ &
. 16 Yes ______ No Was the information presented on teaching methodology
adequ ate? ’ £

\
1]

If "'no, " what was missing?

e, ! 2y

=il .

\

%A ctual number = 17; onewindividual failed to subf‘nit the evaluation form.

225 v
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i

Teaching Metﬁodology - cont'd o A

N~ -

-4 Yes _12 No 4 Would you like to have had more emphasis in éoh@é‘;‘ﬁ
' teaching areas? 7 . . By e

v

. ) ’ If "yes,' what areas?

(See attached shedt for comments)
‘ . b3 " @ N
1 Yes <5 No. Would you like to have had less emphasis in certain
' teaching areas?

4

If ''yes, ' what areas?

. (See attached sheet for coznmrent)

Institute Planning and Facilities
.- 14 Yes 1 No Did you know what was expected of you prior to the

start of the institute, that is, did the Dunlap memo to
E you fully explain institute coverage and procedures?
P S

If "no," what was missing or unclear?

(See attached sheet for comment)

If you did not receive the memo, check here 1

—+

10  Yes 6 No Were the classroom facilities adequate?
If 'no, " please explain.
a (See attached sheet for comments)

14 _Yes No Were the lodgings adequate?

2 _ Not applicable
(local com«~~-
muters)

If "'no, ' pleas¢ explain.

R




Institute Content Rating

‘Please rate the institute topic coverage,
program according to their value to you by placing an

boxes at the left below.

the workshOps and the entire institute

%' in one of the four
N\

Some- . .
No | what [Quite | Very 3
an- Usge-|valu- valu- | valu- .
gwer | less|able |able | able
pic 6 10 | Design and use of the CIM documents -
verage . ~ ,
"_‘g" .3 6 -7 | Domains of learning--knowledge, skills, attitude
4 12 :I‘he 4-step process--preparation, preﬁsentation,
application, gvaluation“ :
1 6 9 | Designing and using instructional“aids
— ‘ 2 ) 9- | Qualities of a good instructor
2 8 6 | Questioning techniques '
3 5 8 | Developing CIM skills ’
3 6 7 | Use of checklists for skill evaluation
i ' 2 4 10° | Developing written test items
> . .
Ltute
'kshop_ 5 10 | Lesson planning and developing instructional aids
3 5 8 | Developing written te sts
3 3 10 | Practice teaching workshop--your own
2 2 |12 Practice teaching workshop--other enrqllees
“ni'l.'r‘?‘ 2 14 |The institute as-a whole
b atitute —_——) = -

Additional Comments

Piea

agsist us in improving our institutes.’

se add

any additional comments that will help clarify your ratings or will

(See attached sheets for comments)

—
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' COMMENTS

Cutriculum Package
Provide more emphasis on: (N = 3)
- . Student Study Guide ¥

. More on CIM instead of teacher training
. More in-depth emphasis on Instructor's Manual

Provide less emphasis on: (N = 1)
. (No explanation given)

Tea&h&n& Methodology
l/ ° .

Provide more emphasis on: (N = 4) @

. All, but time was limited
. Oral evaluation of students
' ' . Textbooks in addition to classroom. I feel that the well chosen
‘ ' participants are able and willing to absorb more.
. Source documents; developing lesson plans

<

Provide less emphasis on: (N = 1)

/ . Objectives . : e

’

Insgtitute Planning and Facilities

Dunlap memo inadequately explained institute because: (N = 1)

. I thought I \;vas to take the course so I could teach. That is,
the full 40 hrs.

Classroom facilities were not adequate because: (N = 6)

. -More room - dif:ferencreen placement

. Air circulation ;

. Was quite crowded \ .
. Room too small. Inadequate ventilation. ‘
.. Too small -

.  Cluttered with chairs. Visual aid locations inadequate.

L3
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4

F

. The entire week's workshop was very well done. The objectives
of the workshop were accomplished. Students' reactions were
very positive.: Well done! .o .

. The teacher~-trainer is an exceptional teacher. I would urge you
to use himn oftem in your programs if possible.

. I felt the Institute was well gworth the time spent I will take
much useful information back with me. Both instructors were
excellent!

. I have taught Red Cross First Aid for 10 years and have glven
emergency medical care to a number of peOple in situations
ranging from a gunshot wound through the head to a minor abra-
gion. It is my opinion that CIM is so much better than first aid
that an appropriate comparison would be that of a ''Model A" Ford
to a new Maserati. Note: Suggested name for graduates: Crash
Injury Technicians = CIT

. Outstanding learning experience. The teachers were very knowl-
edgeable and knew how to get the most from the students.

. I believe this workshop was most valuable in addition to the above
(Institute- Content Rating) because it gave us a chance to find out a

. few ideas from other departments and how they handle problems.
I think there should be more but in other sections of the country
involving personnel from a wider range of localities. Thank you
for a wonderful experience. ’

.* The instructors were knowledgeable and helpful to all students.

. This is outstanding. Very helpful.

l .Addiﬁoné.l Cotsaments (N = 8) .
R

229

Q G-27




APPENDIX H

Institute Follow-Up Letter

in
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. DUNLAP .. ASSOCIATES, INC.
’ ’ EASTERN DIVISION

ONE RARKLAND DRIVE, DARIEN, CONN. 086820 ¢ 203 +@8585-3971

. _ ' June 28, 1974

Dear ’ : : e

The Iastruetor Tralnlng Institute for Crash Injury Management was
certainly a most enjoyable and stimulating experlence for .me due
pPrimarily to the cooperation and desire to improve evidenced by all >
participants. In particular, I appreciated the opportunity to ex~_
change ideas regarding emergency medical care and training .techni-
ques for the CIM courge. “

are funds available to¢ provide a limited amount of follow-up services
to Institute attendee Such services mlght include: 1) a331ating

‘you in initiating a CIM training program, e.g., helping you plam the
program or adapt the curriculum to suit the needs of your organiza
tion, 2). assisting you in developing and implementing instructor
training programs in your area, or 3) some combination of the pre-
cedlng serv1ces. . - .

You may recall my menﬁlonlng that, under our present contract, there

-

Such services can be provided at no cost to you or your departmént
but we are llmlted in the number of :requests to which we can respond
by the .time and money remaining in the contract. If you have need
for follow-up services, kindly let me know as seon as possible so-
that I can efficiently schedule and respond to as many requests as
possible. For your convenience, T have 1ncluded a form foPr you to
complete and a return envelope,

Regardless of the present contract, if L or my associates can assist
you in any way at any time, feel free to call us, as we are most in-
terested. in maintaining our involvement ln law enforcement and emerg-
ency medical care tralnlng. )

I look forward to—v181t1ng you when L ‘am in your area and trust you
will do the same if you are in Connectlcut.

Most sincerely, . .
Joseph T, Fucigna‘
Executive Vice President

R31
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A

O

.

-

Please Gomplete and Mail to: A : )

Joseph T. Fucigna
Duplap and Associates; Ingc,
One Parkland Drive
Darien, Connecficut 06820

\
) -

D - I do not anticipate the need for any follow-up services.

I:] Please ca%ﬁrg
- in the follo

O

O

e to discuss the poséibility of providing follow-up services

ing areas:

Ass

D Aséist’mg in initiating the CIM training program.

'

isting in developing a local capability to provide

instructor training gimilar to that provided at the
recent Institute.

Some combination of the preceding.

]

. Y

[] Other (describe briefly). e
N
Nanie:
-Address:
(City) (State) (Zip)
Telephone:

232 H-3 ‘ GPO 0D4.003



