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* . As the need for'competen

F O.REW

, well qua11f1ed professlonals';

) ’ -

in vocatlonal educatlon incr ases, cooperat1ve program efforts

and resource shar1ng among states and reglons become cr1t1cal

elements 1h prov1d1ng nece$sary personnel for ‘the school
/

;systems of  the natlon. I#formatlon.%harlng and creatlvej

jcontaot among- states and d1fferent components of the vocatlonal

o

:personnel development system are 1mportant f1rst steps tol,

ach1ev1ng these goals of‘cooperatlon and‘sharlng

e

The pr1mary obJectlves of the Conference .weTre to share

1nformatlon about personnel development act1V1t1es and pro- °

grams currently operat1ng w1th the six states wh1ch are

aaaaaaaaa

w1th1n and among the states: related to vocatlonal personnel“

develOpment ‘These ObJeCtlveS, as’ well as the Conference
Cnad

program, focused on the topic of Competency Baskd Teacher

b
Educatlon. ’ ;

3 ' o
3 ! -

This document prov1des a record of the program and

act1v1t1es assoclated with the Reglon v COnference on

Competency Based Teacher Educatlon held at ;the Mldland Hotel

in Chicago on March 11-13, 1975. It 1ncludes‘addresses pre-.

~ sented by key participants, reports, of state task force

.meetings, results of the Conference survey and a list of

participants. An eVvaluation of the Conference was conducted
[ -
and its flnd;ngs were summarlzed in a separate.report,

PR ‘ \ N -ii-
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. PERSONNEL DEVELOPMENT IN OCCUPATIONAL EDUCATION IN

_ ILLINOIS, Sherwood Dees, Presented at Regionw V Conference . .
on Competency Based Teacher Education, Chicago, March : .
11-13, 1975. . - o ’

-~

4

Everyone seems to be in favor of improving the .quality
of occupational eddcation in the schools and community.
colleges of Illinois. However, the question of just how
to improve this quality of instruction seems to invoke
considerable debate. We in Region V are convinced that
considerable attention should be directed toward occupa- T
tional educatiofi teachers, stupervisors and directors as .-

“a means of improving instruction for cach person receiving
Occupational training. ~

It is first necessary™that the Division of Vocational'
and Technical Education reflect this priority by desig-"
nating professional and curriculum development as a major
unit within the Division. 1Illinois was one of the first
states in the nation to include professional and curriculum
development as.a regular and important function of the °
State.. The role of the Division is to emphasize-the
impItmeRtation of professional development actdvities,
to coordinate these efforts, and to demonstrate these,
activitigs., ¢ = g _ -

The universities, with respoiisibility for teacher
education, must meet the needs of teachers of occupational
education at a time when training for the world of work

is the highest priority of all of education. As many of
the occupational education areas of instruction are new
and different, it means .a reorganizationh of traditional
tcacher education programs that often were based upon
Qccupations .of the past. It means examining and updating
traditional curriculumggfferings that were not aimed at
the objective of entry level skills for thesworld of work.
Occupational education should'be an integral part of all N
of education. It must not be considered as separate and
apart from the general or academic program. It should
serve as a complement-to, not a competitor with, the
general or academic program.

The close relationship of business and industry with

occupational cducation be practical and not theoretical

or of textbook emphasis. Practical requires a close relation-
ship between the "taught" and the "real" situation. Emphasis
must be givén in teacher training to the total occupational
education program. It includes special emphasis on the

skill training trequired for each occupation. There is also

“higher education requires that professional development in ///*\\

av
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a real need for teachers and administrators to understand
. the relationship of a gequential program of instructipn
as well as the relationship of occupational clusters.
Occupational education is aimed at training individuals -
with entry level skills for a’'cluster of /occupations, not
a -specific occupation. - : T »
‘ During the past several years, we in Illinois have
. contracted with universities to develop new programs to .
-+ produce competent teachers. Many of our efforts and much = ©
of the monies spent were put into new, innovative, competency-
based programs for future professionals in vocational o
education. These have included programs for teachers, -
. .counselors, curriculum personnel, and administrators. These
jfﬂ programs have been developed and implemented as part of . o
professional personnel development activithroughout
)

’ % A »
» Y

the State
Cr , Some/yiew compgtency-based teacher education as.an .~ -
. educational "fad." As any new educational "fad", compétency-
based instruction for teachers has its opponent$ as wéll . '
as prppqpenfé. Both sides of the controversy have strong:! -
arguments to uphold their positions. We in the Illinois .
_ .~ state office do not have the answers. We fecel that we : .
Y o have had some Success with the programs I haye mentioned, ’
: "~ some of which you will hear about during this confergnce.
We do fgel that we in edacation need to listen to the
: many voices that have beem\raised by community leaders, ,
- and lecal school personnel Xegarding the upgrading of the
S abilities of the persons being~certified to teach and °
administer our vocational programs. Business and industry
-~ leaders, thé "purchaser" of our products in the public
schools, are asking for better-trained individuals. These
- individuals should enter the labor market with at least
: - entry level skills. . ' : ' o

B )

F

———— It is impossible to graduate well-trained persons-from
our secondary and postsecondary occupational programs ,
- unless we have well-trained, competent teachers. Competency-
based:-teacher education may fulfill this neced. : o

On the other hand, competency-based teacher education ‘
may not be the ultimate answer, but it deserves to he : N
studied. It should be implemented if found to be superior
to or a complement to traditional four-year teacher-training
;' programs in?our colleges ‘and universities. t
3 . !
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. \‘, - ‘ - o LT .
. C . . .
L . " . - N . N -




L)

i

3 ﬂ . ,
ONE STATE'S APPROACH TO ,COMPETENCY BASED TBACHER EDUCATION,
William Reynolds, Presented at Region V Conference on

Competency Based Teacher Education), Chicago, March 11-13, - .
1975. o . _

Prior ta\i969 I1linois' approach to teacher education
-generally took.the form of the State Department reimbursing
universities fqr extension type courses which were previously
appyoved by the SEA. Two' things were wrong with this
practices "First, the universities could, as part of their
program, provide these services to the teachers of the
State. Secondly, this practice also provided little. room
for innovativéness or the establishing or fulfilling of
priorities for teacher education. As a part of a plan to
improve teacher edugation, the Division went to a method
of establishing>prioritics and then entering into contract
with educational inst;{ﬁtions, agencies and individuals for
the conduct of those services'or activities. o

. ~ ., A

This change, along with the establishment of the

University Occupational® Education Coordinators Council,
paved the way for a competency based teacher education
program in Illinois. . Information regarding the liaison
"structure'" is described in the ILLINOIS CAREER EDUCATION
JOURNAL, Spring, 1974, Volume 31, #3, page 6-9. The
University Occupational Education Coordinators Council :
‘dttempted in-1970 to identify those competencies which - L
persons of diffeyent levels and disciplines would need
to function in théir particular positions. This not only
included teachers but also ddministrators, guidance, and'*,
other ancillary or support personnel. After two years -
of study to identify these competencies, a contract was< °
awarded to two universitie§.on a cooperative basis to ’
better define and delineate“those competencies which had
been identified by the Council. Drs. Wdyne Ramp of SIU-C
and Ed Anderson of ISU were¢ identified to undertake this
task. The initial year of research was documented in a
publi'cation entitled "A Competency Based Model Graduate
Program in Occupational Education Administration." _This
study was limited to the identification of competencies
of adminjstrators and was chosen because cvaluations
throughout the stdte had indicated the weakest area for L.
program change was focused on the administrative leader-
ship that was being "asserted in’ the state. ' v

@

Upon completion of this study, the givision issued
Requests for Propesals (RIP's# for the development of .
two competency-based admigié%%;tion'graduate-program models.
The RFP's also indicated fhat the models would be developed
in consortium with sfudents who would help determine o

- .
g . Yo
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competencies; help to identify alternative programs in
which to attain these competencies; and would evaluate
and make recommendations to each of the project directors
on revisions within the programs. Two contracts were
awarded to ISU and SIU-C and project dircctors were )
identified. Companion contracts were awarded using ' .
< EPDA 553, Part F funds which permitted the preparation ' ]

of personnel.at the same time the program was being |
developed. These two programs were so successful that |
a preservice undergraduate competency baséd program was
initrated at ISU which would identify the competencies

» "in the "professional areas'" at the undergraduate level.

.~ This program”has been under devélopment for two years and
will be completed and field tested by July 1, 1976.

' I fully realize, as many of you do, that :the terminology .
'competency based instruction" is not completely palatagble

to all educators. I, too, have reservations of a totally

Sterile competency-based program which tests only those »

cognitive skills of an individual. However, in identifying

these competencies, regardless at whatever level they are

established, we haye at least identified some parameters

which should guidekheacher education in the future. oo

Competencies should continually be evaluated on the basis”

of not only the needs .of our society but also needs of

the individual. Programs developed should be personalized

as much as possible and student input into the development 4

- of these programs is an absolute must. :

‘Implementing a competency-based program or ﬁzy
.additional program to the existing curriculum im our teacher
educatjion institutions always creates the problem of seemingly
4dding on to a program rather than looking at eliminating
certain program areas. I think we should be realistic in
realizing that many programs in universities today should
be looked at very carefully as to their effectiveness and
need. If it is found that there are more effective and
.efficient methods of preparing educators for vocational
education, then we should start to eliminate those old
programg= No, I think "eliminate" is not_the terminology;
we should "amputate' those programs. I s3y this for one
reason - to develop néw programs and to atfympt to hold ..
on to those programs which we have,’ simply éreates chaos -
and dissension within the teacher-training institutions. '
It also drains the resources which are necessary in the
development of new programs, but mainly we pile, more and
more ohto the students. Instead of looking to -producing

teachers in less time than the traditional four years, 2

we are actually promoting the lengthening of the time &
needed to prgpare a teacher for vocational education. One N
of thes problems in' competency-based instruction is that

. of measuring the affective domain, and I have read many"
" “Articles and listened to many distinguished admifiistrators *—
who say that the attitudes of educators cannot adequately
be measured, If we subscribe to this cpflcept, then I
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» . . L no Ly
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. . .

think we are admitting that in our regular programs we have
not been able.to measure the attitudes of students. It is

my persohal opinion ‘that this is a "cop out" by those who
do not want to go to -the trouble of looking to A& ternatives
in teacher education. ,

In the development of the competencies for -the a
trative program as well as the POP Program, most all of t
models, including those of Cottrell and Wayne State, were
studied and cross referenced with those which were identified
by Ramp and Anderson. I think it is well to note that the
most difficult task is to delineate between the competencies
which are nice to know vs those competencies ‘which a person
must know to function in a particular position or situation.

In addition to the two programs identified above, Illinois
has developed .other programs through contractual arrange-
ments that are not completely competency based; however, they
are alternatives and innovative practices for teacher, educ- ct
ation. A few of these are the devélopment of a correspondence
course developed by Rupert Evans and Wayhe Lockwood from the
University of Illinois; a- capstone program under development
by Dr. Eugene Wood at Southern Illinois University-Carbondale;
. the HOTEP Progyam which is a capstone program for health
ocgupatiofis teachers at the University of Illinois developed
by Dr. Marie/Vittetoe and Dr. Lloyd Phipps; and a career
guidance program developed by Dr. John J.” Cody from Southern
Illinois University-Carbondale. co

(' . | ..7




* BLANNING FOR:PERSONNEL'DEVELOPMENT WITHIN A /4
" Appelgate,; Presented at Region V Conference’ on Competency
Based Teacher Education, Chicago, Match 11-13, 1975. - '

.3

R | _ . & Introduction -

<

. © . The author of a book review in‘the latest issue of -
+ . Newsweek magazine compares mystery novels arM football games+-
“. _ He states that bath-satisfy the human necd for stylized r
- conventions and a ritualized structure from'which emerge et
. . owinners and losers and a‘neat finality. Each, the author says, ‘
- imposes a degree of rationality on something that is essentially
- irrational. : . - : ‘ ‘ ‘
_ I-sense the author™s point and feel thuat those of us ‘
concerned with vocational personnel development often seek s
winners, predictable organizations and structures and .
. rational processes.’ While this shofild assure us of our 3
. humaness, it does.little by itself to make the system less '
e irrational. . ' =
&‘}, ” - - .- .
'« . ¢ The need for more effective and productive planning in
vocational persbnnel development is very real.. In fact,
improving -that process is a major. focus of .this Region V -
Conference. However, adding some mationality to our systems, .,
. of personnel development requires thought, analysis, creative
*.contact between levels, and conscious cooperative planning.
This is not an easy task. Yet the hoped for result of
improved practice and product is a worthwhile goal in each o
of our states. ‘ '

+ 9 - (

In recent months, we in Illinois have witnessed the
development of several documents focusing upon the need for
improving the development of occupational teachers, admigy -
strators, and support personnel. °Such planning activitie$
have reflected an expressed interest and demand for more and
better opportunities for vocational education among all age
levels and has resulted in a "heightehed awayeness of the
importance" of this educational orientation.”  Building
personal occupational equity through education and authentic
work experience has become a preVvalent concern of secondary,
post-secondary, and university students alike. - In,short,

: the growing emergence of the "vocational stud¢nt subculture"
. " as described Ey B. R. Clark ang Martin Trow now appears
' irreversible. '

~

. ‘ For the educational enterprise to fulfill its responsi-
Yo bilities and to servt student aspirations for employment
-« oriented instruction is no easy task. Yet a substantial
" opportunity for educational servicg is contingent upon the
preparation and development of qualified educational personnel
* in,this field. S

-~

.
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Ill1n01s ‘has souﬁht to find structure w1th1n the
‘complex process of vocational personnel development. A
long-range plan for higher educatlonwln “I11inois spoke
- directly to the need for a‘°master plah for occupational
v - - . teacher education programs. This int nt was actuated through-
' .- tHe:. -establishment ‘'of a statewide Task Force on; the Education
of Teachers ‘and its .cooperation w1t§£t e state Advisory

Counc1l on Vocational Education to establish a committee:
to develop a Teport .entitled, "Recomméndations to Improve

e " the ‘Occupational Personnel Development P ogram in the Statelu-

. -of Ill1n01s n3

The stateﬂD1v1s1on of Vocatlonal and echnlcal Educatlon

e " ’acting well in advance of common state practice, established:

. ' in 1969 a vocational education personnel development, unit

w1th1n the Division which employs several-full-time personnel
to: evaluate, .plan, and meter personnel development activities.

At present, the Professional and Curriculum Developnent Unit

. .*. ‘is conscientiously working with a Statéwide University Occu-

"pationial Education Council, other units of the Division, and:

a comprehensive Three Phase’ System of -Evaluating:- Occupatlonal

- Pgograms* in order to establish an information system for
© . peisqy ne%*development plann1ng to meet the needs for
occup@tlonal personnel : B

7
-

e tHe assumption ¢ acceleratlng vocational program enrollments’
» - .in secendary school's-and community collegeswand the critical:
> ‘need for new systems of .personnel development - this report

proposed 20 recommendat1ons and .more than 60 alternatlve e

actions aimed at "1mprOV1ng the nature,; components, processes
and products'" of the-.state system of oecupat1onal personnel
preparatlon and development '
v:':j:' N

' Cred1t for plaﬁn1ng should not b g1ven solely tovthose
interested in vocational education. t is most encouraging
to observe the efforts of the Illinois Office of Educatlon .
(formerly the Office of the Superintendent of Public -
- Instruction) to 1demt1fy the 1mportande of develop1n§ im-
proved models of training for occupatjonal teachers.
Vocational personnel developmert is.c
all types of personnél for the schools and to support and
speed the success of the state in-realizing it$S stated goals
for vocational and related education. ' The "Action Goals for
the Seventies" ‘document which proposes future directions
for education attempts to marry the important yet too often
separatist intents of educatlon—Fvocat1onal and other than
sprimatily vocat1onal

. L T Add1t10nally, the Division supported in. 1971 the plannlng
+ - . andidevelopment of "A Study for Improving Personnel Develop-.
'"ﬁ‘-fff' ment in. Ocqppgt1onal .Education fér Illanls." Predlcated ‘on

mmitted to developlng,l

™~

A

A

Several of the most worthwhlle and WOrkable recommendat1ons

included-in these plans will receive their deserved attention.

.- “Selected suggestlons are already g1ven prom1se for eventual *




T B S frW*b o -8
impie entation. A statewide management information system-
detailing manpower requirements in. high demand occupations.
is providing impetus for new teacher training prdgrams.. -
: Competency based development of vocational program admini- &
e . Stratars is a reality in selected universities. -And, T

9 »

. spec1aIffinancia1,inCentiVes for inservice personnel develop-

»,

ment directed to local-education agencies has been approved
for the coming year. o . : ‘
. S _ _ 0 S -
--. - However, despite these .and other encouraging actions,
. - moméntum toward implementing a majority of the recommendations
+ - of the several plans warrants only limited celebration. Given
" the sizeable:)investment of manpower-‘and expertise, .the :
realistic aspirations,.and the undeniable needs identified by
- patticipants, important consideration must be given to a
" series of planning:questions for personnel development. |

J'A

1. Why shourld there be planning for vocational personnel =

N development? - ~— " L —

. © 2. What impedes'the,progress‘ongthesé”iﬁETBEEer public | .

' o "~ educational planning ventures? , - ' ;ZT;\ e

3. How can-such public planning activities for vocational T
'~ 'pérsomnel development:effectively impact.to improve

AR )

g

. both process and practice? = . s ) o e

S~ N

- o~ iR

ST " Rationale for. nning o o ot
Cl ~ Strong federal level enCouragement initiated through .
- the 1968 Amendments to. the Vocational Education Act of 1963
1s. suggested by many vocational.educators as -a major impetus
- to comprehensive vocational personnel planning: However, ~ .
forces unique to Illinois have’not only increasé}&{he,interest
but have also precipitated the planning actions cited above.
1., Existence of accelerating needs for. vocational .
o ﬁqguqation personnel which are .unmet due to shortages
- 0f trained pgrsonnel “in - selécted areas. .
2. Emergence of specialized:vocational programs in a |,
- \ - variety of high demand occupational specialties
R - for whicﬁ no preparational programs egist. Lo
S 3. Recognition of frequently duplicated nd overlapping
. - effprts in personnel development among public teacher
.'-\ . training institutions. . ' _
o 4. Legal responsibility of state education agency(ies) .
. : , . to conduct personnel development activities'combined -
’ : with earmarked state and federal resources to support
‘ ) . - such efforts. - : S o -
5. Need to allocate increasingly scarce resources at
public teacher training institutions. to.those most
critical high priority. areas. . o -
6. Understanding that new educational activities and .
“®personnel development programs require policy changes.

.

J.
LI . f
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7. Acceptance of centralized piannlng agwthe siate
.level as a means to focus on Qmportant develop-v :~
- - -mental priorities. -
8. .Inherent belief that currently avallable resources
aré not being emp%oyed at potentlal for ach1ev1ng
;max1mum service.. . . ,
Support for several of these factors demonstrates the
: _acute nature of the problems.' Since 1969, the ameunt of
State and ‘Federal support going to vocational ‘education in
_f: IllanlS has tripled. This has 51mu1taneously resulted in
" “increased enrollments and a.wider variety of program offerings?
From 1969 to 1972, the number of vocational pyograms in N
’.secondary schools 1ncreased by 130%. >In 1972, community"
. Colleges were offerlng 155 dlfferent types of occupational

e prograns, whereas in 1969, only 87 were available, an increase

,-,o

of 78%; and the trend c%ntlnues During 1971 =and. 1972, mere . f
than 350 new occupational grograms were approved in IllanIS
publlc communlty colleges : ) e

-y

Problems Faclng Plans }J‘_ R - -

i,

.~ Despite the ex1stence of the several plans for 1mprov1ng
vocatlonal personnel development, their suggestions for
improving. the de11very of personnel improvement, and some
rather convincing evidence which supports the need for .
renewal, action on implementation has not been characterized

v\by the kind..of ambition demonstrated in their-development.
lothing short of a book- 1ength analysls could -identify all
of the obstacles to be .overcome in the implementation of

.‘ex1st1ng planning statements,, however, several 1mportant
obstacles deserve comment._.«e ‘ R

e e

3

System Versus Non- System. Literature 1ﬁ”the‘¥1e1d of -
vocational education has recently detailed the need for

development. Carl Schafer and Darrell Ward along with others

\\ " comprehensive planning for statewide systems of personnel

- have attempted to develop state-centered conceptual models
for vocational personnel development+7 The ¢ontention is .
that with appropriate planning these models provide a format
for considering the frequently dispersed, uncoordlnatéangencles,
orgariizations, and institutions involved in personnel-develop-
ment, as a ‘syStem. The problem with successfully conductlng
the planning needed to improve personnel _development in ° .
Illinois is that the-responsibility for.a collective focus.

on goals, need assessment,. resource allocatlon, program
offerings, -and evaluation which can’enable ‘a "system' to

wark are* dlspatched among more than 20 separate-agencies,
institutions, and. departments not tu mentidn schools' and
colleges .which must also act as willing participants. Hence,
the "system'" actually displays more the characteristics of

. a non-system, and the task of identifying responsible agents
and descr1b1ng ‘their roles becomes a monumental task in itself.

.
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- Honest Commitment for Policy Dewelopment. Closely

allied to the problem of complexity is‘thgﬁmix of obstacles
encountered in achieving convergence on a wnified policy to
improve vocational personnel development. First, several ™“~_ ,
state agencies or theirpolicy developing boards have &//,/(ﬁu_a
demonstrated an aversion to developing important and needed
policy.: Second, policies must -be translated into sequential
tactics.6f implementation. Such a translation moves the
policy focus from general goals (overarching values) to
specific goals (educational objectives) which must be-
juxtaposed against gresent‘conditions in the state's
educational system.8 So, without an overall organization « -,
for governing or supporting consistent policy in the area, ' .
commitmepts ‘for piecemeal policy have to be gathered in a
variety of methods from a variety of agencies or institutions
based upgon their particular inclination at a particular
pointli v time. -When policy commiitments are not available, -
plann ngpeffprts are reduced to activity ordering and the

-.preference. for policy planning is reduced to the practice
of activity -implementation. This problem is a recurring

~ dilemma Eor.planners,andiﬁequently‘resultslin'the'predictablgw

N 4

- criticism ‘that plans cqnfuse planning with implementation.
. - . ‘ ‘ , et I

The Future as an Extrapolation of the Present. -Poéé?ﬁggyk'; '

because of Iimits on time and resources or because of the

-~ lack of a'good data base for planning, much of the planning .
which has taken place/is a "simple extrapolation of single .-
variables which oversimplify" the direction and extemteof ,
change in vocational education.® Plans and thought concerning
critically needed policy- for personnel development are td3%%%;~

- .. .frequéntly predicated upon program§, structures, and in’ so e\“%%ﬁfw%»‘

-

~cases individuals when 4 more appropriate focus would be
issues, valuts, and goals. Without the considered ;judgment
by planners%f wher vocational ‘perSonnel development needs
to be, there can be/ few successful attempts to identify. the,.
~critical points.where policy can intervene to-bring aboys*a .
~more desirable future. For example, the continued support o=
Smith-Hughes type programs of vocational téachggﬁpreggp S “
- brograms in several public teacher training-#nStifuifie 2,
-a tragic commentary on.the responsiveness of suéﬁﬁ%&ﬁ&ityﬁ"
to the apparent new values, issues, and needs confrontHgde
vocational programs in secondary schools and c0mmqgifwwaaﬁfaggsr

Mgy, Y
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Opportunities for Policy Planning

A mandate for a more comprehensive policy in vocationalﬂw¢ﬁ¢
personnel development is not only needed, it should also &
receive a good deal of support from the agents and iqﬁ?@futiﬁﬁﬁmwﬂ

présently involved in the state's system. of personnéi'&EV€TBp- _
ment. Continuation of well intentioned, intelligently
‘conceived, but duplicated, planning can’be construed as no »
- planning at.all. ' What is needed i$ a plan accompanied by.

practical strategies and supported through a functional policy. -
There are several places where we might begin. -

o
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~students and society.

* Consensus on Policy Needs. Future planning initiatives,
in order to be effective, need conceptual support from a
variety of constitutents both prior to and during the
development process if functional policy struotures are to
be forthcoming. Professional organizations,’the Division'
of Vocational and Technical Education, the Illinois Office’

- of Education, the Board of Higher Education, public colleges

and“unlversrtleﬁ, local education agencies, perlpheral
educational agencies, and legislators need not only "to be
involved, but there must also be a willing subscription to

“the efflcacy of such policy planning, endeavors. -Subsequent
planning actions should also offer both a h1gh degree of
part1c1pat10n as well as a high degree of. transparency.

g

Goal Development. A recent report of the Carneg1e N i

Commission on Higher Education cautions that while planning
development must take place within the content®of existing
structures ‘and resources, the important consideration must

first focus on statements of goals as a basis for educational
pollcy formulation.l0 Such work will need to integrate '
alternative educational futures with forecasts of alternative
‘societal futures. When_the demand (by level and type) for
,N0catlonal education personnel is relatlvely constant, the.

‘t#sk is much more manageable, however, -as ‘the demand accelerates
or as requirements for ngw types of:skills emerge, it becomes
increasingly difficult to prepare for the unknown. If plan-

'n1ng and eventual policy development is to be accomplished,

it is essential that one official state document detailing

the goals for vocational education and related: personnel A
development concerns be develqped with a future orientation
based upgh values, issues, and key educational needs ok "%\x

t

E Convergence of Interest. While private competition
might well be considered as one way to encourage improvements
in vocational personnel development, current programs are
essentially a public enterprise.  Eight public universities
along with one private university offer all of the formal
vocational inservice and preservice programs of personnel
development within the state. It is also estimated that

more than 70 percent of the certified instructional, admini-
strative, and’ supportlve personnel responsible for the - "
delivery of vocational programs in Illinois have received

- preservice preparation_at one. of the state's public teacher

training institutions.ll Recognizing that the public supports .
-vocational personnel . development almost exclusively, and that
it add1t10nally supports the major controlling agencies to.
which programs must account makes the development of :

-but also more important.

" functional public pollcy for the area not only more possible e
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A convergence of interest: among respon51b1e publlc h
agencies is necessary to serve the public interests for-
efficiency in the utilization of resources and for the - = -8
effectiveness in improving, the efforts of vocational
personnel development. For example through improved
public policy statéwide resdurces could be appointed to
selected universities to support programs with the
capac;ty to offer a full. complement of preservice and
inservice personnel development activities.* The realities
of limited state résources, coupled with critical '
personnel development needs especially in the inservice.

<

. area, make it highly questionable for a statewide systém“

of hlgher ‘education to support multiple programs at the | °
preservice level which are exceedingly similar, possibly
outdated and demonstrate little differentiation of
functlon. In some cases a consolidation of effort may

be an appropriate response and in others incentives need

to be.provided to encourage exemplary efforts for 1mproved ‘
service in personnel development- even if this means résources .
must be drawn from less productive efforts at other B
-institutions. This can only be accomplished through the
- cooperation of public agencies converging their interests .

to support sound policy development -and their willingness

to monitor and evaluate through® formal means the. resultlng
benef1ts=of programs. o o o

"
r

Generatlng New_ﬁﬂternatlves. One key benefit which
may result from policy determination for personnel develop-
ment "is a thorough review'of the. assumptlons underlying
pres%ntvpractlce._ With new assumptlons frequently com# new
alternatives in the delivery of service. To date, much of
the formal inservice activity for personnel development is
contingent upon university dellvery of graduate programs
.either in residence or through various extension education.
With moré than 75% 6f the operating budgets for secondary )
«and community colleges being expended for personnel, it is

-time for responsible agencies, 1nc1ud1ng local schools, to
be glven°f1nanc1a1 ‘support.or incentives to design, conduct,

OF sblicgt inservice activities which produce identifiable
results Tor their own institutions. Such a practige is but

v~

- one example of new alternatlves deserving con51dqrat10n.,

LY @
— ” . . +

Conclu51on . ¢

Developing. public policy for vocat10na1 personnel o
development is not an easy task. The variety of components

* and players is numerous, the needs for programs to develop

‘teachets and admlnlstrators frequently lack specificity,
and the activities of personnel development more often dlsplayv

~ the characteristics of a non-system than a unified, systematic

process. - Yet the underlying and apparent demands for expanded
vocat10na1 education programs push the needs for more and
better personnel visibly to the surface. Critical, important
'con31derat10ns for the development of functional pub11c

policy require the careful attention and concerted action of i
reSpon51b1e agencies and 1nst1tut10ns for propress on,

1mprDV1ng current efforts.

o 49
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" VOCATIONAL EDUCATORS AND COMPETENCE BASED EDUCATION,!Joan R.
- McFadden, Presented at Rcgion V Conffrence on Competency
Based Teacher Educationﬂ“Fhicago, March 11-13, 1975.

-

S o -
My challenge today, jas [ understand it, is to present
an-overview of Competence Based Tedcher Education. First,
it is necessary to establish the acronyw I shall use to
refer to the topic for this conference. Which of the
acronyms in Table 1 do ypou prefer? The AACTE monograph

" Competency-Based” Educatilon - The State of the Scene, by

Schmieder (1973) Iists fhe first eight In Table 1 while
the final one was coined by the American Home Economics
Association. ‘ ’ «

Table 1°

Acronyms (Used to Refer to .
Competency and/or/Performance Rased Education

CRTE. ~ CBTE

PBTE ~ PBIE

CBTE CBE

0OTE PBE |
h CﬁPE ‘3A : : )

o

The acronyms in Table 1 reféi to the follqwing:

CRTE: Criterion-Referenced Teicher Education and -Certi-
fication

PBTE: Proficiency-Based Teacher Education and Certifi- -

- cation S ' B :

CBTE: Consequence-Based Teacher Education and Certifi-
cation T - -

OOTE: Output-Oriénted Teacher Education and Certifi-
cation , ,

CBTE: Competency-Based, Teacher Education

PBTE: Performance-Based Teacher Education o

CBE: Competence-Based Education and Certification

PBE: Performance-Based Education and Certification

CBPE: Competency-Based Professional Education

‘The AHEA was not interested in simply coining & new
acronym as it might appear for surely cight should be

-sufficient. The rationale for identifying CBPE was that in

home economics we prepare many educators who are not in-
teacher education, including extension educators, utility
company educators, etc. Therefore, Competency-Based Profes-
sional Education would be more encompassing and thus more

accurfite terminology. \ '

L] .
S :
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: For the purpose of this presentation, I shall refer
to the s#bject as CBE. I have chosen CBE first, because
it is consistent with my personal philosophy and second
because it is as short as one can get on this list. I
would like to add one additional word about why I chose

. competence in, preference to performance. Let me assure
.'you I am well awgre of the running debate between advo- -

cates for competency and those for ‘performance. I personally- °
agree with those who advance '"competency .based" on the theory
that teachers are not solely performers but rather need
competency not only in-the "ability to perform'" but also in
"facilitating learning" and "guiding individuals." -

What is CBE? ' ‘ . A
The AACTE committee oh compettnce based education has
taken the position that CRE represents the application of
a formal system for managing instruction to “the task of _ -
cducating professionals. Some of the characteristics of

- this system are inherent with any such management -system,

while others are unique to edugating professionals.

Where Did CBE Come From? . I ~
- WBE 1s a concept that has developed over a number of
years and which, no doubt hgs been spurred on by increasing

" demands for accountability, relcévance, and cost-effective

schooling. - Both the necessary technology (i.e., individualized
instruction, mini-courses, computcr-assisted instruction) and
R & D funds have.made the development of a CBE program within
the realm of p&ssibility and assisted the CBE program develop-
ment. . - : . e e

-What are the Basi6'Cha}acteristics Of'CBE?'

~According to Schmieder (1973) in his PBTE"monogréph,'
Competency-Based Education - The State of the Scene, seven

' specific characteristics (plus several general chardcteristics)

distinguish the competency programs from other teacher educ-
ation programs. These are shown in Table 2. L

' v Table 2~ -
. ‘Basic Tenets '
T * Behavioral Objectives
~Criterion Mea%uré’ ' | T e
‘Students Aécéunt@blé'er Meeting Critéria |
o =y Mastery Evaluation |

InstructOrs'Agﬁduntable fof Program

| Achiévement Constant, Time Variable

Emphaéis»on Exit Requirements

*Common ﬁO'alf-CBE"prOgrams.




Jggrﬁormed, but™N\also the acceptable level of the competenc§r
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'Thévspécific characteristics.or tenets of CBE include;

has said that two of these seven are,dommon‘t6\§§1 CBTE

' that‘they include some of the-othéf“;haracteristics in

~ What is MasterynLearning?

in educational circles.. The unique feature of mastery

- -Tearned is constant While thé time is varied. In other

-materials or performance, that must be reached by the
student béfore the student completes the objective. The
~time required to achieve this competency may vary for each
“student. In theory there should be no time 1limit and

in education has been provoked. In.the May, 1974 "ATE
Newsletter" James Dyer reported an example of ome case that,

/ \i’ ) ’ ) ’ - ] 16 :

,

1. Precise objectives stated in behavioral tefms
2. Criteria to be applied in assessing the competéncies
of students m?de explicit and public - and negoti-
able : - - '
Students held accountable for medting these criteria
Decision-makinggregarding training needs based on
.successful mastery of objectives , _
Instructors held accountable for effectiveness of
planned programs ' . - '
Achieyement held constant and time varied
Emphasis placed on exXit requirements with con-
-+ siderable flexibility inventranqs requirements.

<Non. o &

“, .

n

_ Dr. Judy Laneﬁr'(1974)'of Michigan State University

programs. They are (1) behavioral objectives and (2) mas-
tery evaluation. - . )

° : ’ . A " ) . g
" When we delve into tlie behavioral objective, we find
Schmieder's list. In order to bexsa measurable behavioral
objective, for a CBE program, a behavioral objective must
not only idenfify the competéncy to be demonstrated or' "y

at must he pejformed and the way it wil

: 1 be assessed,
commonly known a4s- the criterion measure.’ o
[ L 3

I
A

Mastery learning 1s currently beihg widély promoted

learning 'is that, unlike most of my formal education ‘where
time was constant for “all studentS in a course and the
amount each student learned varied, in mastery the amount

words, there is a minimum acceptable® standard, be it

practically no failures. This allows the program to be
individually paced .for each student. s a o

What Factors Led to the Initiatidn of the ‘CBE Idea?
Let me suggest that perhaps the need for accountability

£

when combined with others equally discouraging, may have
been in part responsible for the CBE movement: Picture if
you will, this situation: ‘ , ' S
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A venerable college professor was sonorously
| A reading ‘a lecture to a large geography class’as
R - follows: "Each year the Missouri River deposits _=
: 15,000 -tons along its banks.'" Before heé could
continue, a wildly waving student hand caught his
, eye-and he looked up with a somewhat irritated
' "yes?" '"15,000 tons of what, professor?' asked the
- : student seriously. After leafing back thrdugh .his
R _ - yellow-dog-eared notes for a.few minutes, the
"teacher'" responded -- "It doesn't say!"

. ) : , - \
o Unfortunately this -is not a single isolated case. I_
personally know of a few similar cases that have occurred
in traditionally taught courses and I expect you do, too.
In combination the cases we could site represent a failure
~on the part of these teachers to be, among other things,
: ~humanistic. While some have. warned that the PBTE program
~ .. will become too mechanistic, Dyer '(1974) believes that the
E PBTE program can be more humanistic than traditionally ‘
taught courses. . ; = :

g %

1 ' ]

\  Angels C. Gillie, sr., in April, 1874, AVA Journal,

\ examined sevéral\factors related to the development of the
L {\ CBE programs. H

h

. two rationales--one announcéd, the other hidden. The
g proclaimed rationale emerges from the longstanding goal
B of vocational teachler educators to prepare prospective
‘teachdrs in the best possible way for the task of
edqucating students for the challenges of the world of
work. 'Up to now, this poal has been pursued through
the tmaditional certification route at -the secondary
level, most commonly a blend of work. experience 're-
- quirements and completion of certain teacher education -

Like many movements in education, this onezﬁas

¥

. ;% courses.~,.The proponents of the competency-based

1\ vocational teacher educatien movement want to change
v \'this traditional practice. They want to define .

vocational teacher education competencies, examine

~the teachers‘in terms of the defined competencies,
AW o [ .. - .
and grant -lieensure on that basis. They see this as
4N\ exciting ﬁpp 0gch., 5 %

-~ -~

.8 e e e e v
r

-\ But there are negative factors to be considered. ]
. Firég,.oneishould recognize that many advqcates of
. =~ competancy-based tgacher education want té6 upset the
©  gtatts quo. In competency-based teacher education,
o - group crigigp$~of teacher education in its present
o form havg a-vehicle to assert their values and pos-
S sibly galn control. Should the movement.catch on,

.<;; BN it760u1Q* pen the existing control system shared by .
\ , S N L B S
rd 1} ) | - \\'_ ) « "/‘{

VoL . . .
P \ . -
2 ' -
. - ]
. .
- , W .
\

suggests there may be some hidden rationale:
ggests therg . , |
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, universities and ‘state bureaus-to teachers and lay
A\ groups. Since,&his has an egalitarian quality, itsf

attractiveness 'should not be underestimated.
> 5, SHOUS : v

Let me suggest that_fhe,CBE'program‘may well be” the
panacea ‘to eliminate many of the above fears. Vanderpool'
(1974) suggested the following regarding teachers in the
process: - ' o ' ‘ -

 'Proponents-.of C/PBTE must realize that to. leave -
‘teachers out of the essential steps of planning and
evaluating is to doom the effort to failure. Teachers -
are not ‘obstructionists when they are partners with

- full voting rights.

L . To put it in so many woyds:  Since the teaching:
S o ', profession is forced to rely \heavily upon reason,
. ‘ . ., 'logic, -and experiénce in defijing teacher competencies,
' -~ it js obvious that the licensed practitioners should

: be relied upon to apply their &qually productive reason, -~
- * logic, and experience to the.problem. To close them"

-out is to:treat two million practitioners as means.

As Glass put it, "The philosophy that regards 'chanifs

—

in pupil.behavior' as 'the real thing' about education
treats two million adults as means and tends to dis-
regard them as ends in themselves. I would dwell on
" the need to protect the teachers, but they seem quite

able to protect themselves these days." .
- BReSE

[y

To help.you establish a mental picture of .the CBE =
program, refer to the illustration of one model designgjl tq
depict the competency concept shown in Figure 1. This odel
was presented in the January, 1974, issue of the Phi Delta \'

. Kappan Th an article by Benjamin Rosner and Patricia M. Kay.:

- [
Figure 1 ‘ v '
Basic Structure for CBTE R V,
- e Compétcncy . o : et
‘ g . Identification = .
| L 1) ‘ . e
. Validation by - e S " Training for
Pupil Outcome C Competencies .

: e - (2)

v

“
, S | e
\aﬂ\\~4-_~* Assessment of ~‘ﬁr“"~*”’//’// _
: Competency ~ . . :

(3)
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. Moving from the top of the model, you must begin with
(1) identification of competency, along with identification
of criterion measure; then (2) instruction; next (3) demon-
stration of competency,.and finally (4) assessment. Then the
student must re¢ycle or mbve on to the next competency.

\ ' '“g;ZZ/ *
ion

L ol

Rosner. and Kay (1974) ‘say "Competency Based: Educ
is not an -end in itself. It is a process of moving from the
present ambigious state to-a more clearly articulated program."
This was simplified at theFall National Vocational-Technical
Teacher Education Seminar in Madison, Wisconsin where CBE °
was described as a program that initially "moved us from
cocksurq ignorance to informed confusion." T .
What is New? ‘ ' /
Tn the Competency Based Education program, the objectives

‘indicate the quality acceptable. (course passing is not enough).

It is necessary to measure what the student can do that he .
couldn't do .before and to measure what the $tudent can do as
a teacher that an aide couldn't do. It is a program where
performance, competency - (Nhat ‘is one able to do with knowledge?)
and product competence (What is one. able to do with and for ..
learners?) are measured. Therefgre, it can be assumed that’
the changes that occur in Yearners is a result ‘of-what was
done. ‘

. ) S - o
But as Dr. Judy H. Lanear of Michigan State University
said recently, evaluation is one of the’major unresolved prob- .

lems in the CBTE programs. -/ :

"Robert S. Soar, in the ¥Fall, 1973, issue of the Journal

. of iTeacher Education (12-14) supported: Dr. Lanear's position

when he indicated concern over assessment: g

If the competence of the teacher is to be
~assessed by measuring growth in pupils, it seems,
4~ important to measure pupil growth at all levels® ‘
of the Taxonomy of Cognitive Objectives .... Current _
"evidence suggests the té&acher behavior which supports
relatively simple-concrete kifnds of pupil growth is
different than the kind which supports relatively
complex-abstract pupil growth. It also would seem = .
important to judge the competence of the teacher on
his ability to .promote higher level objectives as
well as lower level ones. ' . _

I trust the evaluation inStrumepts developéed by vocational
educators will not be like the one described by a slow learner
as follows by Preston: o . :

"Yeah, it's something they call an Intelligence
Test. It was awful funny. "At first I thought it .
was a joke but it turned out that it wasn't.. You
had to put crosses on pictures and circles round'em
and lines under'em and dots over'em till I got sorta
mixed up, so I drew a line right thru the middle of

3 ' N
. N 0L
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of them all. There was a sentence to write YES and.
NO after; sentences like this - "Carpenters build
houses." I wrote NO cause my old man i$ a’carpenter
-and_he ain't built,a house in four years. He's ~
‘working on the railroad track. The boy that sat next
"to me put NO on every other sentence and then filled
the rest up with YES, He got a swell mark. I read
so slow.that I got only four done when the time was
up. I get so tired of bein' rushed all _the time. -

‘ A fishk, a tree and a;baké of ice. ‘kdok atAthis,‘
It was so funny that I tore out the page and ‘kept it.

See, three pictures, a tree, a fish, and a cake of ice, ”“ 

I'1l read what it tells you to do. '"John is ten years
'0ld and his sister Mary is eight. If John is not
Mary's brother draw a line from the¢ fish to the cake -
of ice. If John and Mary are twins write .your middle
name upder the tree, and ¥f you have. né middle name -
put a zero there. If"they,arq:not twinsy print, your

last name in the uppex ¥ight <hand corner of the paper. ’ )

*  If théy bbth go to school write your, full- name on the
bottom of the paper." 'I'm mever just sure how to :
spell my name so I didn't even .try. that one.

What'is the Promise ‘of CBE? - ~ - ~ - -
. What are the potential outcomes of CBE, if you will? - '

.The almost immediate, #etults include: (1) .stronger relation-. °

ships between-teacher edugators; schools, and the organized
teaching profession; {(2) greater student‘satisfaction with -
skill-oriented teacher education programs; and« (3} increase

"

‘accountability of teacher gducation pyograms.. :

. The short range goals,-thosé that can be. expe&ted in -
4 years or less include: (1) identification of tentative
teacher competencies, (2) prepargtion:of instructional .
materials and evaluation procedures?iand’ (3} establishment
of conditions to validate the teacher education curricula

and promote teacher behavior research. .
A . . " ~"2' .

- C e & S ' : .
The goals that can be expected between four and tén

¢ ’

years; or the immediate range goals would be the preparation -

of \knowledgeable and skillful teachers in a‘cyrriculum whose
elements have been tested for ‘validity against criteria of

- schqol effectiveness. Finally, the long range foals, ones
“that\ could be expected after ten years. would be the impreve:
ment\of instruction in the nation's schools as a result or
consequence of improved teacher, education. I

method\of, implementation that is working, Dr. Judy Lanears
(1974) made reference to a progtam that has.been:injtiated
at Michigan designed to deal primarily with the isstie of .

the "need for relevance" in teacher :education programs.

%n support of these outcomes and aé.aﬁ‘example‘of one

~

I»q_i o
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this program, Tocal teachers have been provided released time
to meet with teacher educators -and university content teachers
who come.out to the schools to work>with them in 1dent1fy1ng
'competenc1es'“ (1) for student teachers;,.(2) for content areas,
and (3) for secondary programs. This act1V1ty also serves
- as-.an in- servace program for the teachers o

4 .

Should we Convert to. a Total CBE. Program? - 4

This is a conCern that has been expressed by man. ‘
""How .do” we go. about beginning a CBE prognam?"* Just “where .
-to - beg1n is a major facet of thi$ question. . Lanear has o
lalso stressed that it is perfectly legitimate, td be operating
a teacher educationfprogram that i$ partially performance-
based and partly not. :

The AACTE Committee on Co etence Based Education
reports the follow1ng potential pitfalls for_ CBE:

',cq J 1. A thdency to move too qulckly, on too large

- a scale without adequate preparation and resources
) + yielding superficial results; -and a corresponding
“« - compulsion to "try to [do everything" by a CBE
T approach -

e 2. A tendency to adopt too eclect1c an approach
- 1dent1fy1ng numerous unrelated ‘competencies
o without a guiding conceptualization of the
teacher's role, resulting in a badly fragmented
view of the teaching task
‘. »3. Too narrow an interpretation of, i.e., restricting
C to one segment such as pre- serV1ce, in- serv1ce,
classroom teachers, etc. v :
,
If we are to evolve a new educational system with new
‘'social roles. for«participants, we must '"dare to be different"
- to try something “Gther than the traditlonal .

When told we mugy go ‘outside the limits of’ the elements
in the figure we are at a loss for a solution. Finding a
solution is complicated because our perceptions are hemmed
in by habit. : : :

The follOW1ng story in the Fall issue of the Journal

3 w0f Teacher Education 1llustrated a veyy real paradox in

. -

: Educatlon _ . o, . A : ’

A professor of English education tells of his
expérience in preparing lunch for children. It
seems he planned soup but found the electric can
opener broken. He then tried several other instru-
ments but none of them worked. He finally found an

-0ld manual can opener and IT WORKED! The moral
of the story: "Sometimes the '01d- Faithful"
more effective than the 'new'."
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,In,otﬁér'wofds, donft-simpiy?abahdon.the 0ld withodt careful
-reviey of the new. - e o : . ~

a

" Remember that "uncritical lovers smother their programs

,'while unloving critics destroy.- them." -Loving :critics are

responsible for creatirng-'4 viable. program.

. "I .encourage you to consider the competency approach

" with' an open mind. I trust you were given the opportunity
in the threée day conference to think about the Competency . -
Based Education program and its implications for- vocational
education. o . e - - - L

R -
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- PRE-SERVICE OCCUPATIONAL PROGRAM (POP),.Franzie Loepp and
‘Alan Johnson, Presented at Region V Conference on Competency .
o Based Teacher Education, Chicago, March 11-13, 192§,ﬁﬂ

’ - . o B -
. ) - . -
\ x - .

' . . N - - ’
- Project Description and--Rationale 7
. N . . . . I,’ . v N -

i

i - The movement toward competency-based teacher education-
- programs in this country is founded upon theoretical and

pragmatic considerations which are regarded. as sound by a
. substantial number of recognized leaders in vocational
°  education. A primary reason for the initiation of competency-
based curricula is "accountability." JInstitutions become .
accountable for providing their graduates with those identified
knowledges. and skills necessary to function adequately in their ,
professional rotes. Not -only should improvements in instructional .
efficiency and effectiveness result; but, in addition, the o
public school eccupational students should be better prepared
for the world of work. ‘ :

The State Division of Vocational and Pechnical Education .
has demonstrated farsightedness in recognizing the worth of .
competency-based instrudtion. Increasingly, Illinois is_being o
recognized for its'leadership role in promoting innovative \
: ‘competency programs in occupgtional teacher education through
¢ -7 .funded developmental projects. These projects, undertaken at
.. warious institutions, have focused on different levels and o
types of professional needs: o i

=19

The Pre-Seryice Occupational Program Project, being .
, conducted at Illinois State University, represents afi organized -
. effort to design a competéncy-based occupational teacher .
‘ education program. for implementation with univeréig$ settings.
The first phase of the project (1973-74) involved :the formu-

- lation of "terminal. behaviors" and related "enabling’ behaviors"
for occupational teacher competencies which had been identified -
and validated in previous projects. These behaviors, ‘(currently
-referred to as '"performance objectives" rather than "‘terminal

_J@Aobjectives") were organized in topical areas within eleven

' major categories. The performance objectives have . specified
conditions and criterion levels. The enabling behaviors
(pre-requisite competencies) were listed in performance terms
but without conditions and criteria. ., -

. The second phase of the Pre-Service Occupational Program
Projgct deals with the preparation of learning modules for

-specified competencies, stated as '"performance objectives"

~and planned during the initial phase of the project. These

- modules are being designed for use in a variety of teaching
situations to accommodate differences in the structure of
university occupational teacher education prograps. It is
anticipated that they will be used in individualized self- )

) - instruction, traditional classroom instruction, and combina-
tions of both. ' '
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Each of the learning modules is referred to as a "POP. .
Kit." A Kit consists of a rationale, performance objectives;
- pré=assessmént, alternate learning activities, an evaluation
v ~..and a bibliography. Every effort is being made.to include
all necessary reading materialsyin the Kit. Many of the
- Kits will have audio-visual materials. Twelve of these POP
. " Kits.will be tested in programs presently in operation in
- ' -seven universities in, I1lindis. After ‘necessary revisions,.
B they will be presented to university occupational persomnel .
- at the teacher education conference scheduled for Spring,
1975. Multiple copies of written.materials and limited  °
- : copies-of software.will be made available .at the conclusion
- ' of the.project. ‘ - : .-'

Majof‘PhaSe II Project Objectives oy

-

1. Revise performance oEjectivé§ idéntifi;& in Phase 1I.
- of the POP Project so that each performance objective
merits '"module' status. : - : '

- 2. Develop complete modules called "POP Kits" to

' include a rationale, performance objectives, pre-
assessment, learning activities, evaluation, and

_ , - references for at least one performance objective

e in the following areas: : T ;

*

Program Planning-
Guidance
Coordination - o °

Youth Organizations )

Operational -Activities R v
Public Relations . T
Professional Role

Program Evaluation

a .

(ool o W I o W e B w gl )

In addition, "POP Kits" will be developed for all
of the performance objectives in the areas of: :
. T o a. Instructional Planning S

' b. Execution of Instruction - :
- c. Evaluation of Instruction

A total of twenty-nine Kits will be develdped. B

3. . Continue the functions of a general advisory
committee with representation from each of five
occupational areas. In addition, Illinois State
University faculty members from each'of the
.Occupational departments who are interested in
teacher education will be asked to evaluate the
POP materials. ‘

)
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These two groups will be useddio help %stabllsh the
face validity of the materlals déveloped by the

 project.

Pilot test twelve 'POP Klts" in established programs

at Illinois State University and six other univer-
sities in the’ State of Illinois. -

TRev1se modules on the ba51a of feedback from the

advisory committee, occupatlonal educatlon faculty,
and/or the p110t tests.

Lav

zg';‘

?\y'

.

sy

-



~Conférence on Competency

evaluation form is attached (Attachment 1).
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CdMPETENCY BASED INDUSTRIAL TEACHER EDUCATION AT UNIVERSITY
OF WISCONSIN-STOUT, Nézl, Prichard, Presented at Region V
‘Based Teacher Education, Chicago,

March 11-13, 1975.

Introduction’ ¥ ~ R .

o
<o

Today I will present a summary of two projects in
competency based education that have been under development
at Stout. These topits have originated with faculty members
within the Department of Industrial Teacher Education and
have involved the members of the department. Oné project
‘has been field tested for 'a year and the other project is

in progress at the present time.. '
.3 . .

~ Student Teaching Inveétigation

[

The first project is an informai-subjective type investi-

gation involving the competencies.to be developed for student

teachers during thelir full-time teaching experience in a
school for a period of approximately nine weeks. The investi-

gation was begun by asking the cooperating teachers to.list on
a separate card each activity they felt was essential for our

students to learn.: The main criterion was, "If he can do
‘this, he.can teach." Additional listings were also checked
to identify voids. . i :

The activities were grouped into logical categories by
a graduate student under the direction of Dr. Lee Smalley,
Project Director. -The list was then presented to- cooperating
teachers, student teachers who had completed their off-campus
assignments, student teachers preparing to go off campus, and-.
to faculty members in the department. Dr. Smalley completed
a pilot investigation during the 1973-74 school year with
nine. of his twenty student teachers during one quarter. This
proved to be successful and with some modifications was
prepared for this year. During this 1974-75 school yehar, over
195 student teachers have used this under the supervision of-
seven university supervisors. The student teacher summary

_ 1
. The evaluation on this year-long trial run has been the
subjective type involving over 350 cooperating teachers,

suggested that this be .eliminated.and usually the cooperati
teachers and student teachers welcome this since it spelils (ou
clearly what needs to ‘be completed during their student
teaching experiente. We have found this to be helpful for the

student teachers and university faculty. Not one.person hi;gjf
t

‘%

L ]

student, the cooperating te&cher, and the university Supervisor.

It-does take more university supervisor time to check the
progress of the student teacher, but we feel that it is well-
worth the time. ' : ‘

o - L]
. . .

a3

>
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... Wc arc going to make some slight modiications in' the
program to emphasize some of the competencies more than was

‘ - don¢ ' this ycar. One worth noting is the addition of.a w
s "guest' which will force -the student into some self-initiated .
e cxperiences. o o - . ‘ : '
"L?b 4 - Because of the success of this program, the department
.+?" . has decided that this will be the off-campus student t%%c ing
iy profram. A : . : ' L :

P

-. Program‘Development investigation

. - This project. began during the late 60's wheh the
master's degree committee was developing the program for
industrial education majors. They felt that they needed a
program development model, a listing of the tasks to be
completed by the graduates and an inventory of the courses.
, -, .on the campus to see if the needs were being met. This N
. . investigation originated with Dr. Lawrence Wright, Program

a - Director for the Master's Degree in :Industrial Education,’
who is serving as the principal investigator. .
_ ject was the development of &
program model (Attachment 2). his model has been followed
throughout the project up throughithe steps that have been
completed to date. Each will be dé ibed briefly. -

'The-first;step in the.pr

v Stép one involved the systemétic study‘of'societai
conditions or problems followed by the rationale upon which
programs are developed for the second step.

- . The work role of the industrial education teacher was
limited to junior high, senior-high industrial arts teachers
and capstone vocational education teachers (12th grade).
Several graduate students assisted Dr. Wright in the
development of the role descriptions for this third step.

Analyzing the work roles was a very .carefully planied-
investigation and a major position of -this total project.
Rather than aking the teachers to 1list the tasks they per-
formed, it was decided to develop a listing of the tasks
and have the teachers validate the listing. Several graduate
students assisted in- the development and the-stratification
of the tasks. A total of ten first level tasks, 57 second
level tasks and 327 third level tasks were identified. The
first level tasks are includéd in Attachment 3.

The validation of the work tasks involved teachers and .
a jury of experts fioY the fifth step.. It was felt that
. , teachers would respond to about 50-items, so the 327 third

level tasks were divided into six instrumenhts with either

54 or 55 randomly selected tasks in their form. The 1854
Wisconsin industrial arts teachers received one of the six
instruments. The jury consisted of the state consultants--
supervisors of industrial arts, the state teacher education
officer (person responsible for the certificatioh of teachers)

.

'\‘l‘ . . o “';’.
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and ten national leaders in industrial arts. Respondents .
_had to rate the frequency they performed the tasks and judge -
‘the importance of the task. The data were analyzed using

the median and the interquartile range to obtain the central
tendency and the spread. The results of this analysis are
available from the author. - . R B

A committee of four department faculty members revised’
the findings from the investigation to determifie if any

fourth level tasks were required, or if any could be

eliminated for step seven. The committee reviewed both the
importance findings and the frequency of performance.findings. ,
Those items that were rated 'not important" and 'not performed"
were eliminated from the tasks. Some fourth level tasks '
were felt to be needed, so the committee, along with - = .
assistance from other department members, developed those tasks.

Step seven of the model was to determine the education
ladder. THhe ladder developed was in the following divisions:

A. Determine education ladder : ¢
B. Upper division instruction: S -
. - C. First graduate instruction
’ oo *D. Advanced graduate instruction
' “-E. Highest level of instruction®
Faculty members in the department participated in the
, , determination of the minimum performance levels, step eight.
- - Round one was a Checking of the ten major tasks in the
courses offered within the department. Those that were not
included in the courses were.eliminated from the composite -

in an effort to simplify each of the following rounds.

. . Round two was the determination of the first and second level

.o courses in the depdrtment; round three included all three

: levels of tasks. In the final round that included tasks to
the fourth /level, faculty members responded to the performance
level that the student should achieve the task in the o
particular course being considered. Performance levels were
listed in five levels from "an awareness level' to ""leadership
based on maturity and experience." 3 R

_ .The department has just completed this step and is now

+ awaiting the analysis that will provide us with the competencies

~that are being developed along with the level so that the

- courses in the department will be properly articulated along
: with providing the nemded' level of achievement. - '
Summary | | I

.. - This brief description of these two studies does mot
do justice to°either of them, but it was felt that it would
be good to ildustrate different approaches that are being
used at Stout: the first study completed in several years

’ that has been very well accepted, and the second study a

oo very thorough procedure for program development that will be
' ' an on-going investigation in the department. Few materials

: ' are included from the second study because of the complexity

a5 - * and magnitude of ‘the investigation. -
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1.0 Improve Individual Competencies
1.1 Orientation .U
1.2 Written Communication U&C
1.3. Oral Communicadtion U &C -
1.4 Visitation Observations U
> Evaluation of rrofessional Image S&C
« 1.6 Professional File U
2.0 Design Programs .
3.0 Design Instruction
"+ 3.1 Developin} Plans U&C
3.2 .Selecting Teaching Methods U&C
3.3 Selecting Instructional Aids 1S & C}
" 3.4 Designing and Producing Inst. Aids |{S & C
3.5 Providing Evaluation Strategy U&C
4.0 ©Nurture-Humaneness : '
4.1 Humaneness with Pupils N
4.2 Humaneness with School Staff: C
4.3 Humaneness with Parents & Community §&C
" 5.0 Facilitate Learning
5.1 Teaching a Lesson C
5.2 'Presenting a Demonstration c
5.3 Using Educational Aids [
5.4 Promoting & Maintaining Safety S&C
5.5 Using Techniques of Motivation S&C
6.0 Manage Learning Environment o .
6.1 Maintain Physical Conditions C
6.2 Maintaining Tools & Equipment S )
6.3 Acquiring Supplies & Equipment C \
6.4 Maintaining Records C ?
6.5 Organizing Class/Lab Procedures S
6.6 Responding to Social—Emotional , :
- Climate ' . S & C}
4.0 Provide Professional Service
~ 7.1 Advise and Counsel Pupils S
7.2 Noninstructional School Duties S &C|
7:3 Offer Professional Advice S &U
8.0 Utilize Research »
9.0 Evaluate Instruction
9.1 - Constructing Evaluating Instruments|U & C .
9.2 Administering Evaluating Inst., ° S
. 9.3 Utilize Information from Evaluation| U
-t |

* University Supervisor - U
Cooperating Teacher -C
Student Teacher -5
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. lasks associated with human interaction to the end

e , faw
DEFINITION OF FIRST LEVEL TASKS
p g ,

Improve‘Individual*é%Competencieg _
Tasks associated with continual regeneration of the

‘individualds competencies within each domain to -,

maintain relevance to ever-changing problems.

S

Deéign Program§ ; ' _
- Tasks associated with plamning programs.

"Design Instruction

Tasks associated with planning instruction at the
course level. .

Nurture Humameness

of prompting maximum learning, growth, and develop-
ment. of each individual. - ' .

' Facilitate Learnins

Tasks involved in the learning act with focus upon the -
teacher as a facilitator of the learning process.

Manage the Learning Environment, A o

Tasks related to providing a physical environment

to promote maximum learning, growth, and development.

Provide .Professional Service ,
Tasks the teacher does as a service which may not be
specifically rYequired of him but which contribute.
both to his students and to his' own growth as a ‘“
professional. : :

o«

Utilize Research

_ TaSks of consuming and producing research both-of an -
Jinformal and formal nature as they relate to bringing

evidence to bear on a systematic manner on profes-
sional and technical problems. -

Evaluate Instruction o

Tasks at the instruction level designed to.ascertain
the extent to which student pchievement has taken
place and whether course-level goals were reached.

- Evaluate Programs

Tasks at the program level designed to ascertain the
extent to which program-level objectives were reached.
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- Competency Based .

COMPETENCIES FOR PROFESSIONAL EDUCATION' IN HO | ECONOMICS,

Phyllis K. Lowe, Presented at Region V Conference on |
eacher Education, Chicago, Magch 11-13,.

1975. : _ . ’

r —
This is to stare with you some of ‘the thrusits made
by home economists in identifying and working with com-
petences for proféssional education in home econémics.
These \home economists have worked in various waye;
individually, jointly with other staff memebers at their
own institutions, through interdisciplinary teams) in
regional groups of home econgmists froh all professional
areas, and through cooperative. national projects. | It

is the latter to which most remarks will be addresksed.

. As professionals engaged in c00perative_eﬁdeawors
at the ngtional level, these people were sponsored §:~

’

various times by the USOE, AHEA workshops, "friends

- of homel economics and by their own .personal initiative -

and funds. They tried to obtain both continuity and
involvement of as many as possible in the work by seéking
the participation of some who had been in previous pro-
Jects as well as new persons to the movement. For f
instance, 10 people who were in the first conference
called by the Home Economics Branch of the USOE were
included in the French Lick Seminar which followed and
so on down to the present time. Different geographical
areas were involved until at present, every state has
had participants at one time or another and many states
have hosted the meetings.

From the early 1960's until June, 1974, it is.
interesting to note that there is a systematic movement
from structuring the field to identification of objectives--
competencies if.you please and more specifically competence
based teacher education to competence based professional
education. Home economists have come to believe that
competence based teacher education is only a part, an
important part, of competence based education for all
professiona;s,

A brief ook at some of the more pertinent outcomes
of these efforts include the excerpt which follows of
the structuring of the field of home” economics teacher’
education in 1964, '
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COMPETENCIES OF A BEGINNING TEACHER OF HOME ECONOMICS

CONCEPTUAL FRAMEWORK FOR PROFESSIONAL 'HOME ECONOMICS EDUCATION COURSES =
» S

MAJQR-CONCEPTS

“(Supporting Concepts omitted)

COMPﬁTENCESt

&

family, school and community
for the well-being of families

Integrates phllosophy of life,

1. Phllosophy of Home Economics 1.
Education ‘philosophy of education, and
philosophy of home economics as
. a ba51s for thought and action.
2. Profe551ona115m - The Homq 2. Identifies and accepts the pro- .
Economics Teacher fessional role of ‘the home :
‘ ~ economics teacher. |
3. Interpersohal relationships in 3. Establishes and maintains mutually:
.professional environment satisfying or acceptable inter-
~ ' : personal relationships in the .
professional enV1ronment. 7
4. Home ecoromics program planning 4.  Plang and'lmplements e%tectiVely :
- ST o : ‘ the part of the home economics
program for Whlch she 13 respon51-
- ble. . ,
5. Organization for teachihg-" 5. Teaches effectively
learning - B '
6. Research in home economics 6. Uses and perticipates.in research. .
, education : : : '
7. Interrelatedness of individual, = 7. Cooperates as a homé economics

teacher-cit;zen in local and -
expanded community.efforts which
have significance for individual

'and famlly well-being.

S L)

{a g

¢ Choosing one concept, the first one, "phlloso%ﬁy of
home' economics education," the concept, objective (or competence)
and generalization for the preprofessional preparation of.
.., - home economics teacher ‘abstracted below gives you an idea of
N how thls structure was. developed 1n 1964. '

~ EXCERPT FROM CONCEPTUAL STRUCTURING OF
THE HOME ECONOMICS CURRICULUM (UNDERGRADUATE)
1964

Concept I: PHILOSOPHY OF HOME ECONOMICS EDUCATION
A. Objectives:
It is expected that upon completion of study the
prospectlve teacher will be able to:

1. Integrate the phllosophles of home economics
and education with knowledge of contemporary
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soc1ety formulatlng profe551ona1 be11efs '

a . 2. Communlcate and use an educatlonal phllOSOth
' in maklng declslons as a home economics teacher.

E; Generallzatlons
5 :
1. An educational philosophy" for home economxcs
: is based on facts, dttitudes and beliefs -.
. ‘about 11fe, home economics and education.

2. When the values underlying the role of the - oL
" home economics teacher are internalized, -

they become a cbnsistently controlling force‘ .

on professional behaV1or

3. To understand the values of others requlres £,
both objectivity and empathy as well .as ' ' C
direct and vicarious contacts with those -

{;‘~who holdowldely d1ffer1ng values and bellefs

_ I you notice.that the sane general format prevails . °

- ih 1966 with some reé;nlng ‘of the details for the preprofes-

.. sional level but witfi the addition of material Por the , ‘

teacher engaglng 1n advanced study. : ,

EXCERRI M OBJECTIVES AND GENERALIEATIONS ) ) B

o LATED TO SELECTED CONCEPTS . . :
. e 1966 o ) ] . L] . . s .

IT IS EXPECTED THAT»UPON COMPLETION OF THE STUDY THE PROSPECTIVE.
\ TEACHER WILL BE ABLE TO: -

.
-

(Ph11030phy of Home Economlcs Educatlon)

9. State be11efs about home” economics educatlon based
" upon studv of the philesophies of home economics-
education and the knowledge of contemporary aoglety

+

‘10, Communlqate and use the phllosophy of home economLcs
‘ . education in naking dec1qlono as. a home economics -

teacher. . ‘ ? . g - y
CONTENT FOR PROSPECTIVE ThacERs - L N L
';53.' A philosophy of home ecenomics educatlon is based on -  ° .

facts, attitudes and bellefs about llfe, home eco\bmlts,
and e&ucatlon. T

54, When the ‘values underlylng the role of the home ceconomics
" teachey are internalized, they become a con81stent1y
controlllng force ‘on behav1or.

LR

o* 55. Conflicts between one's values are resolved by examlnlng
: values and dec1d1ng relative importance; not all con-~
T + . flicts in one's: .philosophy are resolved; however, one
T AL . can continue to functlon ‘with effectlveno s wlien agree-
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57,
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o

ment is not reached within one's self.

Individuals.and groups caqlchange patterns‘of-belief

and values which make up an 0perating”philosophy,

ngundérsfand the values of others requirés both

~objectivity and empathy, because of the diversity amongf

cultural groups within home économics programs, direct e
or vicarious, contacts with those who hold widely- T
differing values and beliefs help the home economics
teacher recognize implications of own values and *- _
those held by others. ‘ . S -

Contemporary $OCia1 issueS“andTpfééticésVand’their,
underlying: values affect the content of home economics.

education programs.

IT IS EXPECTED THAT UPON COMPLETION OF THE $TUDY, THE TEACHER
PURSUING CONTINUING OR ADVANCED STUDY WILL ‘BE ABLE TO:

30,

31
_CONTENT FOR' CONTENUING'OR ADVANCED STUDY
131.
- 132,

133.

134,

-welfare and development, ‘the home economist needs to
‘work cooperatively with people in other fields.’
. . . It . A R s .

"and‘futufe of society and home economics, and provides

Examine assumptions held about the nature of man,
the nature of knowledgé; the nature of home economics,
the nature of contemporary ‘society; .and integrate
these with experience in teaching home economics to .

~develoP a pﬁilosop@y of home economics education.

Analyzéiown pfofessidnél‘behaVior in terms of personal
philosophy. " T B i - B

o

The actions of a home*économics teacher are influenced

by her philosopliy which ig a synthesis of teaching

experiences and beliefs about life, home economics,
-and -education. o .- : .

Sy

"Home economics is a‘field of study and service which . -
~shares with other fields of study and service the e

common goal for promoting. full development of human.

~beings. ‘ IR o .

-

Because several professional fjields make a unique

approach to the achievement of the common goal of human -
[

In order to.assess the impact of the changing cultqfe

on philosophical orientations of life education,, . . v '\S\;

~vocational education, and home economics, one. needs .

to identify constants ‘and trends and make hypotheses
about the future of the culture. .

.. A logical rationale for generating and -evaluating =
~a-philosophy of home economics is consistent with the

ultimate goals of home economics based on reasoned
hypotheses drawn from an analysis of the past, present,

Lrpy
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cirteria for determining professional responsibility.’ .
Competencies and criteria for the same, concept and . o
at both-the preprofessional and professionil.levels are

e . given below as identified in 1974 by the Iowa workshop. .
TOPIC I.f'Educationél Philosophy in Home "Economics

COMPETENCY A. The participant will formulate and communicate

’ ' - internally consistent professional beliefs based

on philosophies of home economics and of .
"education in the' context of contemporary society.

CRITERIA 1. Can the participant idéntify and support basic
' -~ beliefs about .the meaning and scope of home
economics? o o ) R N

; . 2. Can'the participant identify basic beliefs
: ‘ about the educative: process and the role of

education in society?

o 73;_ Can the participanf ident&fy conditions and
e .~ needs prevalent in contemporary society?

= © 4. Does the participant communicate professional
~ beliefs about the meaning, scope, and function

of home economics education?

Q
o, ~

{The participént will relate professionil
A , beliefs to decision making in varied educational-
R settings. ' ' oo :

COMPETENCY B.

CRITERIA 1. Can the participant relate professional belief
- _ - to decision making in simulated educational
settings? - ’ _ N

2;_ Does the participént relate -personal professional
beliefs to her/his own decision making in
. varied educational s?ttings?

-

L . ' The standards used to identify these criteria and
competencies .are listed below. : C

+

STANDARDS FOR EACH COMPETENCY: S

. Is the competency broad in scope (generic)?

. Is time required for the participant to develop -
the competency? , '

Does the competency require some degree .of judgment?

Can we observe the competerncy or behaviorS'indicatiif;g/) o

of the competency? - A

Can criteria be developed for the competency?
- Is the competency essentjal in order to facilitate
. learning or to meet professional responsibilities?
Is the competency suitable to the level for

which it is.being identified? ‘

N o BU o




'. STANDARDS FOR EACH CRITERION

1.

Is. there a standard agalnsfwhlch behav1or can

‘be. Judged?

Does the crlterlon contaln def1n1t1ve d1menS1ons
by which behav1or can be assessed?

“Can. the attalnment of the behav1or be assessed
" by level ‘or by some preJudged standard?

Does the assessment criterion contaln a knowledge/
performance component?

S «s..'
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~ TWO~YEAR IN-SERVICE TEACHER PREPARATION PROGRAM TO PROVIDE’

..~ THE ESSENTIAL PROFESSIONAL COMPETENCIES NECESSARY FOR :

"% TEACHERS OF ‘AGRICULTURE, Wayne E. Asche, Presented at : e
Region V Conference on Competency Based Teacher Education, o
Chicago, March 11-13, 1975. o N T '

- Introduction ' ' ' I
Professional personnel preparation and development
is a service that expresses the prime function of our
association as proclaimed in the State Plan for the
Administration of Vocational Education under the Vocational
Education Amendments of 1968 and Part F of the Higher
Education Act of-1965. . N ’

« 0

- The Ohio State Plan for the Administration of
Vocational Education describes it,gs'follows:

~ s . ,
Pre-Service Training: = = : . :
"»Pre-service education of teachers will be conducted
through teacher education’programs of designated

* o ._-  . public universities .or colleges and may be conducted
‘ : on graduate or undergraduate level for college

v . credit or certification purposes.
J’In-Serﬁice.Training:i ' : L
' In-service training may be conducted by vocational
//;/// - teacher educators, vocational supervisory personnel,

.~ or other appropriately designated persons. Such in-
 service training will be provided through conferences,
workshops, and regular programs of supervision by
‘approvéd teacher education centers, or through
contractual arrangements between the Division of
Ve Vocational Education and the agency praviding the
' service., o — .

E

It is a.large order. However, Ohio has fully accepted
the challenge in agricultural education to provide the
essential, profess®nal competencies. The "in-service -
teacher preparation program" to which this topic refers is

A a tWo-year competency-based preparation programfor. agric- —
T . ultural education. Competency-based curriculum refers to .
T ' instructional content derived systematically from an analysis

of tasks performed by teachers in the profession of teaching
for which present teachers are being prepared. . . ~

, . Competéncy—based instruction can provide the’essential
profe sional competencies necesgary for teachers £ voTatdenal . | e.<T
‘education.’ T propose today to picvids the procedure for .

developing the two-year in-servis¥’/teacher preparation pro-

~gram for personnel coming from agricultural industries. This
program describes the current efforts jn Ohio. ’

‘1:5 ‘.~ ) . . n . : t . [. ) I . ; L
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‘Rationalé

©

- we should address ourselves towar¢
. namely; (1) What prbcedure does the
‘in building curriculum for teaching tHhese competencies to

~ Developing and using competency-based curriculum in

‘'vocational instructioh is almost legend; however, since

1938 curriculwi constructors in vocational and technical
education have looked with renewed emphasis to occupational-
analysis. The importance of using occupational analysis.
data in curriculum building is that courses are.directed
toward instructional program training performance objectives
rather than a traditional core of subject matter.

In the area of occupational analysis of vocational
education, trade and industrial education claims leadership
and perhaps rightfully so. However, along with this vocational
service area, agricultural education has notable examples of
use of occupational analysis .information on professional .
competencies necéssary for teachers of vocational agriculture.

In the past, teacher educators have attempted to 4
develop certain qualities or competencies in their students
(prospective teachers) which would prepare them for teaching. -
The seemingly endless list of competencies includes student
control, personality, self-confidence, organization, efficiency,
application, interest, cooperation, supervisory, etc.. From
the historical past of traditional courses to thé future,
wo important questions,

acher educator use

students? (2) How does the teacher educator know when he

has accomplished his objectives?

I
'

Several authors today (example: Mager and Beach)
suggest the procedure should be to teach functions. ‘Functiofis
are the performance operations expected of an individual.
They are teachable, measurable, and related to individual:
experiences. This means that the development of qualities
for teaching 'in which we term competencies today, is syste-

- matically analyzed, developed, and organized within the

instruction around .functions required for-adequate teaching
performance. 1 ® :

It is imperative that a competency-based instructional
program, including study guides, be developed to meet’ the

‘needs of teachers coming from the agricultural industries.

- provide the professional competencies through courses

In addition, the instructional program developed should

necessary for college cfedit required tp meet the profes-
sional requirements of :a-fdur-year provisional certificate.
However, the primary nmission of teacher preparation in
vocational education is to prepare students' for becoming

- productive teachers. The major criterion, becomes the N

.successful development of the student in a satisfactory

teaching job. The "teacher educator should be able to .
justify his curriculum on the basis of what is being done

-in the classroom and laboratory by the incumbent teacher.

The teacher educator finds himself accountable for process

(curriculum content) as well as the typé-of teacher graduated.

N

a3
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Developmental Activitie’s L o
Kent State University is nearing the completion -of a

"fwo-year’Educational Personnel Development Act. (EPDA)gpro-

ject to develop a model two-year teacher preparation program
for non-degree personnel coming from agricultural industries.
The project relied heavily upon the expertise of agricultural
educators as well as studies done on professional education

Even though a similar teacher preparation program exists
in the vocational service area of trade and industrial edu-
cation’, it was a concern as to whether the training of
personnel from industry for vocational agriculture could pro-
vide the necessary professional competencies within a two-year
instructional program. - , S . -

The project.was proposed, and approved’ by the U. S.
Office -of Education through Regional Office V and the Kent:
State Research Center. S . ‘ ¢
Um e ' :. . . -4
Objectives of the project included: . ‘ ﬁ//
(1)‘Develop allist'of professionalfcompetencies_éésential

‘to successful classroom and laboratory teaching for
.personnel with technical agricultural competencies,

coming from agricultural industries.

,'(Z) DeVelop a'tWO-year»model pre4seryice and in-service
program ,to prepare potential teachers to success-

fully perform ‘the teaching competencies. -

- (3) Identify approximately thirty (30) potential .

_ teachers with successful occupational experience
and technical agricultural competencies in .
.appropriate instructional program areas of agri-
culture to- participate in the -development of a
model program. - :

(4) Field test the competencies.

(5) Prepare instructional guides based upon tested
" competencies. . _

In the development of this performafce-based instructional:
program, a.list of professional educational competencies were
developed by a“panel of agricultural educators consisting
of members from the State Agriculture ‘Service Staff, The

Ohio State University Agricultuje Education Staff, and Kent-
State University Agriculture Edication Staff. . ™ \ENL;’//

3 Testing&dﬁé/refining the 1list of professidnal competencie Sz,

" was accomplished through field testing with agricultuig

supervisors and agriculture teachers.

e




The competencies_were tested using a pre-test and
post-test design. Testing was done during a four-week
pre-service workshop, first-year in-service program, second-
year follow-up worKshop, and second-year in-Service program.

- The performance based:profeSSional competency evaluation
instrument was designed to measure four hundred and twenty
behavioral- statements covering three areas of measurement

using a five point scale for each area. ,The areas of measure-

ment are as follows:

1. The degree 6f need for the competency.
2. The frequency of use of each competency.
3. The optimum time to provide the instruction.

A copy of the test instrument format is provided in
Attachment 1. = ) Cu %

These data provided the basis for the development of
the two-year in-service teacher preparation model. The
datda is found on handout material provided for distribution
. at the Region V Conference. ' :

The instructional program pattern of the two-year in-- .
service model includes pre-service and in-service education. -
A total of twenty-four quarter hours of professional
agriculture education credit is earned upon complétion of
the two-year program as shown in Table 1. '

_ Table 1 i
MODEL TWO-YEAR:TEACHER PREPARATION PROGRAM

~ Year ‘ - Program Schedule Credit
~ First Yedr - fodr-Week Pre-Service Workshop 6
‘ Bi-Weekly In-Service Instruction . 6
_ Seéond Year - TwoeWeek'Follow—Up Workshop : ’g .

Bi-Weekly InfService'Instruction
- Total Quarter Hours 24

. The performance-based program places emphasis upon
demonstrated competency. To aid the teacher in the
development of professional competencies, twenty-four
instructional guides are being developed based upon the
competencies identified for the program. * These guides are
performance centered to provide for the development of the
_ teaching competencies. They allow for either individual,or
~small group instructiom to be used™ It allows for?the
teacher educator tp \work flexibly with the individual _
teacher's need. EKEach guide contains more than one assignment.

R
n

L
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The instructional guide format-is standardized and
provides the following: . . . e
o - Preface

: Foreword
Acknowledgments
Table of Contents
Introduction
Objectives
Assignments :

“ o Introductory Statements

: Objectives
Concept
Central Problenm
Study Questions
Supportive Materials
Teacher Actjvities
References
Self-Evaluation
Teacher Edutator Evaluation , ‘

Appendix - 0 _ .

The guides were reviewed by teacher educators and
field tested by thirty teachers in the program. The .
review and field test included evaluation of the competencies.
Following the critique of the guides, the ‘guides were
made ready for the EPDA Final Report. Within the near future,
the guides will be made available through the Ohio Agri-
czltural Education Curriculum Materials Service, " Columbus,
O iO . :} 2 J:;- - ,

A listing of the guides isffbund in Attachment 2.

Summarﬁ . . . ' o

e model two-year teacher preparation program can

« provide the essential professional competencies necessary
for teachers of agriculture. This approach is doubly '
significant in view of the present and inereasing under-
-supply of qualified teachers in the specialized instructional
program areas of agriculture. However, more effort needs to
be made in measurement fronts. It seems likely this per-
formance-based teacher preparation program in agriculture-
will continue to strengthen its role and facilitate account-
ability in agricultural education. .




"2. .Control outbursts of fight-
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The competency 1nstrument is de51gned in a° checklist format

as follows‘

(ALWAYS MARK THREE SPACES FOR EACH COMPETENCYj

EXAMPL E:

CATEGORIES NEED REQUENCY TIME
o 1o
. O —
’Q ‘D
e |0 -
a | |EEstE
| QO Frdi |
=) > Hmh%§=
: alo g~ 5 248 I
<Gy |, H g plginw]olg
B wlolg g + q 1 lnlo
» Felllplelo A o g-~l|ol«rlo
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Zlaln= Ak =H H A= | -

1. Demonstrate self-confidence ||
- necessary -to teach with '
calmness and composure.

ing and agressive ‘behavior.
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Attachﬁént 2
FIRST-YEAR
INSTRUC®IONAL GUIDES 3 e
1. Student Control '
2. Instructional Techniques L - _
A. Group Instruction : : R
B. Problem.Solving ‘ ' - :
3. Audio-Visual Material Preparation’
4. Counseling Techniques :
5. ‘Role of Agriculture Teacher ;
6. Coordination of Agriculture Placement
7. Safety Instruction in Agriculture
8. Leadership Through Youth Organization
- 9. Management of Community Resources

A, Advisory Committee
10. - Adult and Young Farmer Education
11, Individualized Instructio
+ 12, Lesson Planning '

S

SECOND-YEAR
g INSTRUCTIONAL GUIDES

Agricultuffal Program Record System

Tests and Measurement i a
Agricultural Laboratory Organization and Operation
Organization and Management of the Agriculture Education
Occupational Analysis o :
Course of Study Development

Development of an Individual Student Study System .
Team Teaching _ ' . o
Personality Profile Development and Measurement
Community Relations Program :

Extended Service

The Principles of Learning

s & ° o ® e o & @

- A
SN UTRA W N

e
N
L 3 L]

‘Alternate

Teaching Disadvantaged Students B} f_ I




A COMPETENCY-BASED PROGRAM FOR PREPARING VOCATIONAL TEACHERS,
Fred S. Cook and Rita C. Richey, Presented at Region V Conference
on Competency Based Teacher Education, Chicago, March 11-13, '
1975, . . '

. r >
Introduction a I N .

Cooper and Weber have defined Competency-Based Teacher
Education programs as those which specify '"competencies to be
demonstrated by.the studént, makes explicit the criteria to
be applied in.assessing the student's competencies, ind holds
the student accountable for meeting those criteria.”  Our
intent is to describe some basic program components as
applied in the development and implementation of a vocational
CBTE program. 2 \

Development of Vocational and Applied Arts Education ,
Vocational and Applied Arts Education (VAE) was established -
at Wayne State University January 1, 1971, by the Dean of the -
College of Education. This was in response to a petition
signed by all -the members of the former departments of Business
and Distributive, Family Life, and Industrial Education. The -
primary mission of this new department was to '"'develop a
systems approach for the preparation of teachers, supervisors,
and administrators in Vocational and Applied Arts Education."

The catalyst that led to the VAE faculties development

" of a systems model and a competency-based program was the

statement by one of the Deans:

"I would be willing to accept the theoretical
construct that a student could come to your
department, take.and pass a series of competency
examinations, pay the appropriate fee, and be
recommended for teacher certification.” #

Implicit in this statement and the subsequent organization
“ef a CBTE program were a number of basic assumptions.

Some Assumptions for the Development of a CBTE Program

When designing any program, it i1s apparent that one
begins with some assumptions. 1In theory, these should be
stated and agreed upon in advance. In thé VAE program, a
number of basic assumptions were implied byt have just
recently been explicated. These include:

4

1. Thetlassroom teaclier makes-a difference in the ™
~teaching-learning process. - o

2. Teacher education can and must make a difference in -
teaching performance. ‘ '



646

3. The teaching-learning process can be divided
into a series of identifiable parts. -

4. Decisipons concerning revision of any part of a S
teacher education program should be data based.

5. A partnership should He developea«between'teacher -
. ~ educators and’public. school personnel. '

6., Each institution should develop its own program. N
" Ultimately, a program must be internalized by a
staff if it is to be viable. .

_ Many may want to challenge some of these assumptions.

’ Nevertheless, stating some assumptions prior to, or con-
current with, the developmeet of the program may save a
faculty considerable confusion and possible delay.

Program Framework . : S :
- There are three types of competencies in a typical
teacher education program. These include:

, 1. General education competencies--those knowledges,
- skills, and judgments included in the first two
years or the liberal arts portion of an under-
< graduate degree. : . ‘

. ' . 2. Teaching content competencies--those knowlnges,
) . ~* skills, and judgments iIncluded in the program :
requirements in the teaching major and minor. : .

| : 3. Professional education competencies--those . :
s -knowledges, skills, and judgments included in .
: -~ the required éducation experiences.

/

These latter competencies'are the primary focus of -
this pdper.- It is not to be assumed that VAE was unconcerned
about the first two competency components. Rather, we wanted
to concentrate our time and energies on those facets which
were the direct responsibility of, and under the direct control
of the College of Education. - )
The VAE Competency-Based Pre-Certification. Program has
four major phases. Each phase is field-oriented, with minimal
: , field contact in Phase I and maximum contact in Phase IV. The
! ' . four phases of the program, which must be taken sequentially,
are: ' : ) - '

v oA

. . e
L . . . P . N s
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P U PO X : _
o PthE‘I;‘Introduction to Vocational and .Career Education
> .- .~ This is a four-hour course,3 which enables students to
- = - dgyelop an understanding of the role.of a vocational

: ‘teacher'and to determine if this is thé career choice
they want toqgake.. ‘ : . o

(s




- by VAE faculty.

*still unique, however, to find a situation in which the

 posidop#i# often implied but not specifically expliéateéd.
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Phase II, Foundations of Education | :

This is an eight-hour course which includes educational
“psychology, school and society, and analysis of ‘
teaching. : : . . :

Phase III, Methods of Teadhing v oo
This portion of the program consists of.six courses,
eight hours for each of the three curriculum areas..

Phase IV, Intern Teaching Block : : :

This phase is a 24-quarter hour block of time. Students -

are placed in classrooms in their areas of specialization .
for which they receive 16 quarter hours. They are in o
a school setting for the entire public school semester

and follow the same basic program as their cooperating
teacher. In addition, students return to campus one

evening per week for_ a common seminar which is problem-
oriented. The theory and application of ‘philosophy

of education is also integrated into the seminar.

Thus, the professional education sequence encompassés four
phases for a total of 44 quarter hours of credit, all taught

Basic Principles of the VAE CBTE Program ,
There were three basic principles followed in developing
this program. First, it was designed and implemented as a
total program--encompassing all professional, sequence phases.
These phases are directed toward common competencies 'which
describe the- faculty's perception of a model entry-level ., _
vocational teacher. This model is ‘described by 44 competencies .
and approximately 200 supporting performé?te objectives. t

In many institutions when the “ferm "compétency-based
teacher education program' is used, it may-mean a-single
course, such as educational psychology or student teaching,
for which performance objectives have been written. It is

faculty has first described, in behavioral terms, the
competencies or program goals. This process is much more
difficult than writing performance objectives for discrete
and often unarticulated courses. . :

A second principle which governs any teacher education
program is a perceived role definition of the prospective
teacher. In theory this definition should be stated and, = .
agreed upon in advance, In actual practicd this philesophic . -~ -

This was the.case with the VAE program. -Heré the role!?
definition #as implicit in two major documents: ‘ -

1. The competency statements.

2. The miséibn statement.
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The mission.statemént émphasized the development of
a systems approach4 to the preparation of teachers. Two

"basic ideas are implicit in this contept--planning and

management. Both are dependent upon an orderly, process

- of data collection, analysis, and revision based upon

experiences. The ‘competencies themselves lead to the
ultimate teacher role as a planner and manager. The
highest level .competency (as determined through a task
analysis) is, '"Use a systems model in planning and
managing a learning environment."

‘Finally, the VAE program was developed and implemented
by vocational specialists--professors and classroom teachers ‘
working together.: This had undoubtedly influenced the '
current model because the VAE faculty designed their own
program (rather than using generalists to do the work for
them). Furthermore, they utilized input from classroom
teachers which provided practicality and usability.

Competency Identification . . S Q@
This- instructional system has six elements--competencies,

performance objectives, assessment, delivery systems, a

field component, and program evaluation. Each facet is

inter-related, and together -they form the basis of a program

~ which provides for accountability.

Competencies provide the framework for a CBTE program.

K Théy are the goals toward which all instruction is directed.
A competency has been defined as a knowledge, skill, or

.

o5

-«

&

.~ continuing certification. It:is a general behavioral state-
- ment without criteria. : ’

[

judgment which the student will demonstrate at a pre-
determined proficiency level before initial and/or

¢

There are several approaches one could use to identify-
a group of competencies for,a program. The VAE competencies
were identifdied using the bése list approach. This involved
the following steps: A SV
- w1, Conduct u literatur¢’reviéw to locate possible - [ ., -
~_competenciess - . L L e S r\’l
._2.JfSé}ggtuéndfana1y23 basé’liéf;s , - \ T
- 3. -‘Catagorize the list by pre-service, iﬁéservice,
~and specialization (e.g., coordination techniques).

»

- "4, Add iaculty?generated competenties.

5. Edit‘proposed list.
6. Rateﬂcompefencies.’ ' o - o

7. Delete low priority competencies. L o




As a result of this process, se%enty-fivéfcompetenciesv"
were identified for the VAE pre-certification program.

. After field-testing and use for two years, the list was ,
reduced to 44. . These competencies have been .evaluated -~

. -.by over 3,000 individuals representing business, industry,
vocatignal graduates, voc&tiohal students, school I
administrators, yocational, "and non-vocational teachers. c R
This data has subsequently been reaffirmed with three -

- doctoral studies and a project whick identified competencies
for all secondary teachers.® It seems apparent  from the .
data available that the competencies identified by the VAE
faculty. are in substantial agreement ‘with other vocational
educators, as well as, a cross-section of persons representing
.~ all secondary education. L ' - :

P e

@ \

. Performance Objectives . P e ' - ’
It was necessary to analyze each competepcy and identify
its component parts. These parts became the specific
performance ijectiV%S for -each phase of the program.

: The performance objectives, are the vehicles by which
the competencies are demonstrated in‘the instructional.

- program. The(VAE,performance.objectives are written in
terms .of learning content only.. ~They are not written to
specify the delivery systems a professor must use. By
eliminating reference to the teaching '‘process, the per-
formance objectives 'form the curriculum parameters of a
competency-based system without infringing upon the rights

of the professor. .. .7 T SRS -

: Thus, the variables of. student characteristics, faculty.
expertise, and-available facilities, as well as, a desire
to try Something new can still be recognized. The objectives
become ‘the common thread throughout each course offering, -

jregaraless of the ihstructor, or when the course is taught.

. In this way, specified objectives of the graduating students
are always established, but the variety of approaches, -an
asset of a diverse,fgtulty, is still maintained. . . -

r

—y

“All performance objectives were written as terminal -
objectives-rather than enabling objectives, or sub-steps
necessary to -athieve an objective. While it is ideal to
write these detailed specifications for a prpgram, neither
timevnOr-monies:permittgd this. The latter approach could

- become so involved and so time consuming, that the imple-
mentation process could be seriously delayed. . Even with
this .principle in operation, the program contains 200
performance objectives. : : .
Relationship between Competencies and Performance Objectives
e Lompetencies and performance objectives are related.

By ‘our definition, all competencies must have two or -more
~supporting performance objectives. 30 the mastery of several

Fperformancezgpjectives énables students to demonstrate a

. c.ompetenqy. 55 o
(% ' ¢
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, -To illustrate, below is one of the competencies of an -
effective VAE teacher, and two of the fourteen performance . °
. Objectives, that must be mastered to demonstrate this -
‘competency. Y - - L L ’
7 -

Compétengx:

‘Teach a lesson. . S B o . e
- PERFORMANCE OBJECTIVE:

02049 The student will demonstrate his.skillvini
_ ‘applying: S '

a.:'a behavioral objective
b. a seven step structure

These-skills will be applied in two ten-minute
teaching episodes. One is in a 1 to 1 format
and. the other in‘a 1:to 3 grouping. The ‘
attached checklist will be used for critiquing.

04107 "Given an observation checklist, the student will
: evaluate a series of lessons taught by his peers.
- The checklist will have a scale of 1 to 7 with
E 7 as the highest point on the scale. Attention
- ‘will be focused on the following areas of:the
lesson presentation: - ’ : - '

beginning of the lesson
clarity of presentation
pacing of the lesson’

. pupil participation
ending the lesson
selection of content |
selection and use of supplementary materials
‘evaluation procedures utilized . -
relationship of planning and performance

=
h
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Thus, thé“ébmpetency is general and program related and the
performance objectives are specific, course related, and pro-
vide the steps required to achieve a competency. :

\

‘Both competencies and performance objectives can be
-changed to reflect new trends, -emphases, .or even just to
improve the statements. However, the changes should be
made according to a specified process devised and approved
by the faculty. This process should allow for the exami- -
nation of the entire program to determine the effect of
the proposed change. ' '




“Assessment

In the VAE" competency -based program ‘there are. L
three key testing points--tests for exemption, prerequ1s1te
skills, and program exit. 'The exemption test, given before .
1nstructlon ; can determine which performance objectives the @

student has already mastered.  If the student can demonstrate

a portion of the skills, instruction will be provided for

‘the remaining skills. If the student demonstrates his *
.mastery of all of.the objectives, ‘then he can immediately -~
~exit from that part of the system and rece1ve cred1t without

puttlng in "seat time." v . v

The test of prerequ1s1te skills is the°next major
category of pre-instruction diagnosis. Before a student
begins any portion of the instruction sequence, he must
demonstrate that he possessed those skills upon which the

instruction is based

The exit test is given after’ instruction and, like the
exemption test, 1s thenwansby which students demonstrate
the1r mastery. of the course 5 term1na1 performance obJectlves

Thls three- faceted approach to student assessment is
used in each phase of the program, as well as, in any
instructional modules which might be used. The only :
deviation to',this is in the intern teaching exemption test. BN
While it is ‘possible to take the exemption test, it is not -
administered on a regular basis because of two: constra1nts
length of time to administer the exam (ca. four weeks), and
the need for a cooperating field,/site. Typically, a person
who would be approved is currently teach1ng under an:

emergency or a spec1a1 cert1f1cate..

All VAE test 1tems ‘are cr1terlon referenced, and are &

' -written in a "standard format with four parts--the related
performance obJectlve directions to the student, directions-

to the evaluator, and the indication of mastery. Reliability

and validity. stud;es are belng conducted for each” test'item.

Delivery System Vo ’ - R
No attempt has been made to. standardlze the de11very o

'systems used in the instructional program. These are the

prerogative of the individual professors. The desrgn/of

the instructional system allows for the use of many

teaching odes. ‘However, the faculty has agreed implicitly

) icitly that the c0mpetenc1es need not be atta1ned
thr gh formal courses. . . . ‘ o

At this time, several new de11very systems are be1ng
triedsout. Some professors are managing their classes on
an individualized basis using self-instructional learning

‘modules they have developed. Some professors are combining

the individualized approach with some large group class
meetings for d1scuss1on and interaction. The entire VAE
program, however, is not modularized. It has been
recommended that modules ‘be avéllable for students who need

o >3
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S o - to recycle through previous 1nstruct10n. In many of
S . ".these cases, it is MORE EFFECTIVE if these- modules are
C self- contalned
'Another advantage of moduleg is the ab111ty to.

build alternative 1earn1ng dctivities .into the program

to- accommodate a variety of student .cognitive styles..

It seems that cognitive style mapping of both students -

and faculty is a logical next step for further program - -
.o ‘development. Then modules could be provided which o
- .would match the student's most efficient learning process.
At this stage, the deliveéry system would become the

° . prerogative of the learmer.
 Field Component 7 | “ ’ I
~ The VAE program is field-oriented rather than be1ng -
- a total campus experience. Many CBTE programs are field- - A,

based; students spend the bulk of their time in a public, -~ *
school situation., In the, VAE field-oriented programn, stuq;nts
spend a limited number of days in Phases I through III. . ;
involved in public school activities. These activities o e
have been 301nt1y adentlfled by the classroom teachers ' : '
and the un1ver51ty faculty o R
Bach field experience provides the opportunlty for
< immediate application of those concepts taught in the : .
. campus, classroom. Or the activity ‘taught serves as a '
ER primary learning. experience which is then reinforced
o in the campus classroom.. In either case, the field -
(" ‘ activity has been chbésen specifically because it supports
- a performance ObJeCt1Ve, rather than.on the premlse that
all field experlences are 1nherent1y valuable.

" To operatlonallze the f1e1d component of the VAE o
program six Target Centers were eStablished in the o o
‘Detroit metropolitan area. Each cénter is a- suburban
school district or a Detroit region.- .Students are

. clustered in Target Center schools working with one or-

.more teachers. The Phase III (methods) experiences are
completed with the classroom teacher who will be super-.
vising that student durlng intern teaching. - e
W1th the students clustered in centers, 'VAE faculty
members can provide more .supervision by spending at least
two full eays each week in that center.. In this way, .
2y . interns and pre-interns can recéive help -and instruction
" . in the school. The faculty representative can also provide
approprlate in-dervice training for the district's teachers;
and can build a working relationship with a larger cadre'
of cooperating teachers; and, can work to minimize problems
between ‘the pub11c school and the university. .

1 ! ",’. : q e P
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Evaluation

. VAE progranm evaluatlon conslsts of three maJor
processes: . .
1. gathering format1ve evaluatlon data throughout
> the program from students, faculty, and classroom
teachers,

2. a follow4up'of'the student'as'he demonstrates
competencies on the job, and -

3. a follow-up of the pupils of our graduates.

Throughout each quarter, students answer questions b o
relating to the instruction, the relevance, and the tests ‘
“for each performance objective. This growing bank of data -
provides 1nformatlon for the revision of performance
obJectlve test 1tems and teach1ng methods '

Faculty and cooperating classroom teachers Jolntly
. review content and operating procedures of the field
- component. This provides direction for the continuous
-field development, and makes the program respon51ve to the:
needs of faculty and teacherd. - .

. The de51gn of the follow -up procedures for the VAE
Pre-Certification Program is stilk in progress, This is
a longitudinal development pracess that has’three key
phases

. , 3
o e -
. A\l M

1. ~ design and use follow-up 1nstrument‘
'2. -‘observe graduates ' - = 1 .
3. test puplls of graduates- ' :
’ - .
- First, is the de51gn of a follow ~up 1nstrument This '
,pﬁaseln 1tse1f has a longitudinal deVelopment plan. The
initial step is to interview graduates (using trained-
interviewers) using an open-ended instrument. The maJor
topics covered 1n this 1nterv1ew are: '

B 1..'student perceptions of the program (1nolhd1ng
»reactions to the de51gn, goals, and activities)

- 2. 1mpact of the program on student attltudes .
- toward teachIng as a career ’fg ; L

3. impact of the program on the1r own teach1ng

U1t1mate1y, the’ 1nstrument w111 be revased for use as .a.
malled dev1ce
) However, thlS type of follow -up gathers only secqndary
». evidence. In order ., to actually measure the primary effect
" ~af a program, one must ‘do two things--(1) observe the
graduate in a teach1ng situation, and (2) measure the effects
of -the graduate s teachlng on pupil behaviors. 'While this




- definitions of '"program" and competency.

has not been atfempte&-fo'date,ainstruments and procedures -
are being devised which will facilitate this phase.of the
follow-up. = - o ' - ‘

LS

-

Summary = S - R )
- Tﬁe basic components of this CBTE instructional system
are not unique to VAE. These components include: competencies,

performance objectives, assessment, delivery systems, a
field component, and program evaluation. '

: { o
What perhaps is unusual is the strong pr6grammatic

emphasis in the design and implementation. This emphasis

e

was demonstrated through the development of operggional

v

What perhaps is also unusual is-the combined efforts
of specialists to form a program for the training of .
specialists. This has brought the traditional "foundations
of education" content into focus on the needs of vocational

~teachers. .Phis has.also caused four sepdrate service

4 R .~ - _ -
areas to cooperatively develop a comprehensive professional
eéducatiqn sequence. . T

: ] y ) \,, LA g4

This paper is'a description Jf the development and
implémentation of .a VAE CBTE program. It may.not be “the
mddel for other programs. However, it may provide some
products and processe5 which might be modified for use im
other settings--vocational and non-vocationdl. More
detailed -explanations are contained in a series of~ publi-
cations available from the authors at cost. ..
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PERFORMANCE/COMPETENCY BASED TEACHING METHODS, MINNESOTA,W,
STYLE, Roland L. Peterson, Presented at Region V Conference
on Competency Based Teacher Education, Chicago, March 11-13,

1975.

v

‘A-high school principal recently stated that: "If
teacher educators do not émprove the quality of teachers
we've:.a good notion to stop
hiring graduates of colleges of education and initiate
a program to prepare teachers. Frankly, beginning teachers

~in my opinion, just do not know how to teach.”"”

A} N : -

It is also obvious that occasionally state department’ -
of education personnel infer. that they would like to prepare
‘teachers.. Community and citizen groups in consulting with
colleges of.education frequently. state that they know the
type of preparations teachers should receive. As a result
the number of alternative schools, employing or using
teachers with a wide range of qualifications have emerged.
Teacher organizations are offering, and in some instances
seemingly dictating, that they could easily map out the
education required for teachers. These deve&loprents ,
should cause some rather serious thinking -among teacher o
educators. However, teacher educators have been thinking
and doing some interesting work in new designs for teacher
education. Elam, in a paper on the state of the art in
teacher education, suggested that performance-based
teacher education is by no means a fgll fledged movement
in the early 1970's. He stated, however, that 4 reform
movement of tremendous potential is emerging. Hopefully,
as Elam further suggested, the movement will continue to
‘generate on the basis of an enlightened leadership, ~
resources and the regsearch to expand on a dangerously
thin knowledge base.l Along with the new developments
in teacher education has emerged. performance-based teacher
certification. A review of the literature, particularly
a report of Schmieder, revealed that state legislatures
and certifying agencies seem to be passing enabling legis-
#lation or just plain demanding by law that teachers become

(]

~certified on the basis of performance criteria.

¢ M

One of the primary probléms facing teacher education
seems to be in just what is meant by performance-based
teacher education. It is obvious from a brief perusal of
the literature that probably a dozen different titles are
in usage across.the. cpuntry. Perhaps the A.A.C.T.E.'s
Committee on Performgnce-Based Teacher Education has
identified the elemepts which distinguish performance or
competency-based teas education from other programs.
The elements are¢ as follows: .o .



-

1. 'Competencles (knowledge, skills, behaviors)
to be demonstrated by the student are ,
- derived from exp11c1t conceptlons of teacher , '

' o roles,
» - stated so as to make possible assessment of
o a student's behavior in relatlon to specific
’ s o competencies, and

- made publlc in advance;

2. 'Cr1tera@ to. be employed in assesslng competencles
are
- based upon, and in harmony with, spec1f1ed
competencles, '
- explicit in stating expected levels of mastery
"~ under. spec1f1ed conditions, and.
- made public in advance; - .

3. Assessment of the student's competency .
. - used his performance as the primary source of

" evidence,

- takes into account ev1dence of the student’s
knowledge relevant to planning for, analyzing,
interpreting, or evaluating Situations or
behavior, and .

- strives for obJect1v1ty,

4. The student's rate of progress through the. program
is determined by demonstrated competency rather
; tHan by time or course completion;

5. The instructional progrdam is intended to facllltate
- the development and evaluation of the student's
L achievemeht of competencies. specified..

Elam further noted that only professional teacher
education programs that include all of these elements fall
~within the A,A.C.T.E. Committee's defln;tlon of performance- -
based teacher education. From a review of the literature,
it would appear that the terms performance-based teacher
education (P.B.T.E.) and competency-based teacher education
(C.B.T.E.) have the same overall definition.3

One additional aspect of performance-based teacher
education was referred to by Elam as implied characteristics
of the-program, these characteristics are:

"1, Instruction is individualized and personalized.
2., The learning experience of the individual i¢ guided
- by feedback.
3. The program as a whole is systematic, as the
essential elements required.
4, The emphasis is on exit, not on entrance, requirements.

PR
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5. Instruction is modularized. ' - -
- 6. The student is held "accountable for performdnce,
. - completing the preparation program when, and only
. _ - when, he demonstrates the competencies that have
. been identified as requisite for a particular.
professional role."* - : '

In reviewing the implications. for teacher education, .
Houston stated that '"... teachers tend to model their
teaching on selected teaching practices they have exper-.
ienced."S : , o , |

The age of objectives, management systems and account-
ability for use of financial resources and accountability
for the quality of product are key factors in our day that
have become means for encouraging the development of
performance-based teacher education. . '

Only piecemeal performance-based efforts are presently
underway in agriculture education. Agricultural educators
seem to be willing to meet the rigors of performance-basecd
teacher education in some aspects of the preparation program

.but are reluctant to go all out. Hopefully state mandated
certification requirements will not force the issue. :
" What dctually happens to students when teachers close:
. the door of their classrooms and teach? Teacher educators
/ may feel they have 'graduated'" a very good group of begin-
(@ ing teachers or just compléted an excellent in-service
. progran, however, the real impact of their efforts depend.
% solely-upon the interaction of the teachers and students,

! when the teacher returns to the classroom. Consequently,
“efforts to enhance the effectiveness of teacliers may be of
. relatively little value if teachers cannot or will not
 perform in the desired manner in the classroom. '

o It is - not an uncommon occurrence to hear experienced.
teachers and/or administrators discuss the question of how
i to teach with a beginning teacher. . Generally, they come
forth with a statement to the effect.  that 'now is the time
| to forget whatever those teacher educators told you in your
' education classes and do it your.way." .This statement may
./ be followed by an inference that teacher educators just
¢ ;  don't know what kids are really like because they have not
L taught for.so many years. We really only talked about how
to tegch in our college courses. It is not uncommon to have
a student teacher state something to the effect that they
really see little 'need for a lesson plan because the super-
vising teacher that they qbserved never used one.

What the teacher does in the classroom depends to some.
degree upon his approach to the learning situation. In .
visiting secondary and post-secondary schools, one noticeable
, - eepractice utilized by teachers is to observe them lecturing,

/ ~§3JErequent1y from college notes, and students idly listening
- or conversing with a classmate. It seems the question could

-
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be ralsed why - are students d151nterested7 Could it be”
that we now have a generation of disinterested students?

Or in our quest for the ultimate in curriculum and flexibility |,

been lost be

in schedu11n§%>could it be that interest_,of students has
challenging or directed toward students? Possibly as

‘educators have engineered courses, people may. have ‘been

forgotten. -

. &

Wlth these observatlons ‘and questions fac1ng agrlcultural

educators at the University 6f Nebraska and later at the

University of Minnesota, it was determined that a real need
existed to identify some basic performance areas in teaching
. methods. Ultimately this was an attenpt to assure those

employing teachers that they could perform effectively in a
teaching 51tuat10n» :
With this background in. m1nd it was felt that teacher
education courses in ‘teaching methoos should focus on pro-
viding prospective teachers with the essential skill to

‘utilize the five basic problem-solving teaching methods.

Rather than talk..about a wide' range of teaching techniques,

. and the merits of using each technique, it was felt that

focusing primarily on what student teachers will be able

to do was a more critical issue, Thus, an 1nd1V1duallz€9
competency- ~-based perTormance oriented teachlng methods’
course 'was developed. This course-was designed to provide
dccountability in an agricultural -education teaching methods
course. :The central purpose of the course was to produce .
teachers with the ability to entér teaching with the
capability to simply prepare lesson plans and teach students

.in an effective manner. Which rather surprlslngly was not

happenlng with suff1c1ent regularity.

In" becoming accountable for specific behaviors in a
beginning agriculture teacher, ‘a group of experienced
teachers and teacher-educators identified behaviors they
felt were critical for a beginning teacher to possess so far .
as teaching methods were concerned. These behaviors or
performance areas were then arranged into a hierarchy
which began with simple behaviors and then the more complex.
Twenty-nine performance areas were identified as critical

behaviors for the beginning teachers to possess. Consequently,

these 29 performance areas became the basis for 29 individua-
lized instructional modules. Each module was organized into
a worksheet around a format which included: (1) Module
Title, (2) Introduction, (3) Objectives, (4) Pre-assessment,
(5) Learning Activities, (6) Learning Resources, (7) A551gn-
ment, and (8) Worksheet Section. Each module directs the
student to listen to an audio-tape recorded discussion and/or
the reading of materials pertinent to the performance area.
Following these experiences, the student may observe a
video-taped demonstration teaching situation which utilizes
one of the problem-solving methods or a teaching technique.

RS

use the teaching. methq&ology is not partlcularly
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- Finally each student must perform each of the required
“tasks. This results in each student developing .a minimum
.~ of 12 lesson plans .and actually teaching each of them one
"time. Each teaching performance is evaluated on a satis-
factory or an unsatisfactory basis. Each student is video-
taped ‘on at least two or three of his micro-teaching
- experiences. If a‘performance is not acceptable, it is
~ repeated until it can be performed,satisﬁgctorily. The :
modules ‘included in the 29 performance areas are as follows:

Module 1: Operating'Audio-Visualequipment and Learning

Resources . . ,
Module 2: - Filing of Teaching Materials ' .
: + Module:3: Teat¢her-Pupil Planning L , :
o ' Module ‘4: Five Problem-Solving Teaching Methods .
' ,Module Identifying Student Problems to the Problem-

2
3
4
5

) : Solving Teaching Methods
Module 6: Utilizing 'a Dajly Lesson Plan Form
"Module 7: Writing Behavioral Objectives
Module 8 Motivational Activities and Techniques
Module 9: Reinforcement| ..Techniques ‘
‘Module 10: Questioning Techniques

- . ¥

. Module 11: Concluding a Discussion ‘ | -/
. ~Module 12: Utilizing a Supervised Study Time
e Module ‘13: Handling Discipline .Situations

Module 14: Constructing Objectivé-Type Tests .
Module 15: Constructing Subjective-Type Tests .
Module 16: Constructing Performance Evaluation Instrument
.~ Module 17: sGrading Student Performance _ -
. .Module 18: Writing and Teaching-a Lesson Using the
‘ : ~Steps and Key Points Teaching Method
. : Module 19: Writing and Teaching a Lesson Using the
' : Possibilities and, Factors Teaching Method
Module 20: Writing and Teaching a -Lesson Using the
’ Advantages and Disadvantages Teaching Method

o Module 21: Writing and Teaching a Lesson Using the
» Present Situation vs. Ideal .Situation Teaching
Method . ' '

Module 22: Writing and Teaching a Lesson Using the Question-
Answer-Discussion Teaching Megthod

Module 23: Preparing Individualized Study Materials

Module 24: Utilizing Resource Personnel

Module 25: Utilizing Games and Simulated Situations

Module 26: Utilizing Field Trips :

Module 27: Team Teaching ‘

Module 28: Utilizing Discovery Teaching Techniques

Module 29: Teaching the First Day of School

4
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The performance areas covered attempt to begin with
developlng teacher-pupil planning skills so that a beglnnlng
teacher can develop the ability to acquire the problems an
concerns of students and then formulate these problems into
meaningful- lesson plans. This. is followed by developing
skill in utilizing critical behaviors in‘teaching and finally
putting it all together by developing these problems into
a complete lesson plan and -actually teaching 1t

B

This list of performance .areas obv1ously does not address
itself to a number of behaviors through critical by some for
teachers to possess. It is the writer's contention that for
too long teacher educatiors ‘have tried %o infuse too much into

“)an undergraduate program resulting in cpnsiderable teacher-

educator talk but relatively few actug? teaching skills being
developed by student teachers. Consequently, the decision was
made to attack some key areas and develop the student teachers'
ab111ty to perform the essential teaching skills. _

As a result of utlllzing this system with approximately
140 students at the University of Nebraska and Minnesota,
some encouraging observations have been readily visible.
Students have expressed satisfaction with the teaching methods
course. First of all, they appreciate the individualized
approach to the class plus the fact that they are able to
organize a unit of. instruction, prepare a lesson plan and ‘teach
it tb a group of students. They feel .a degree 6t confidénce
in their ability to teach prior to student teaching. Super-:
vising teachers have expressed that they now feel the student
teachers are more capable of handling a class in a group
situation -than those student teachensfpfepared in an earlier,
more traditional teacher education (lecture- discussion)
progran. : :

A follow-up study was conducted at the University of

.Nebraska which utilized a paired-comparison technique with

the State Department of Education Agriculture Supervisors

'SerV1ng as a jury to rate beginning teachers' performance. -

In this study, 21 beginning teachers were rated, cach

-against all others, as to who were the most offective

ckpssroom teachers. Of the 21 beginning teachers, 10 had’ been
taught a teraching methods course in a traditional lecture-
discussion system and 11 had been taught teaching methods
utilizing the individualized competency-performance=-based
system. The supervisors were not aware of which system the
teachers had been taught. They only knew them as beginning
teachers. As a result of their comparison, 8 of the top

10 beginning teachers listed as the best prepared were in the
competency-bascd individualized system. With these evidences,
it seemed something other than mere chance was involved 1n°
improving the quality of beginning teachers.

h3
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Hopefully, as a result of utilizing thlS system of
teacher education, secondary and post-secondary teachers.
. are better prepared for teaching. When they close their
classroom doors, there appears to be evidence that. students’
are being taught in an effective manner. The system has
prov1ded a means of making agricultural teacher educators
in Minnesota and Nebraska more accountable for the quality
of their product. The attitudes, skills and behaviors of
student teachers ultimately touches the lives of hundreds
of elementary, secondary and post-secondary students that
is an awesome responsibility that must receive serious

thought and action by teacher educators. . Skill in utilizing
teaching methods does make a difference.
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' ADMINISTRATION BY COMPETENCY (ABC), Charles Edwards and
Wes Habley,:Presented at Region V Conference on Competency -
Based Tegcher.Education;»Chicago, March-11-13, 1975. =

N .
. o
v

The Administration By Competency Project has existed® =~ . .
at-Illinois State University since the fall of 1971 as the result
of cooperative agreement between the United States Office -
of Education, the State of, Illinois Division of Vocational’
and Technical - Education and the Department of Educational -

- Administration at the University. During this timé period, = .
the program has grown from exploratory research into' ~ - - .

competencies required for the administration of occufational
‘education to a- field-tested competency-based model which is
-integrated with traditional coursework in- educational admini-
. Stration, industrial technology,; home economics, .agriculture,.
'x_buSinessiedugation and health/occupations. .- o o 1

: = B T .
- During the first year, /the pilot phase., conducted by e
Southern Illinois UQiVersityLand,IllinoisIStéteﬁUniversity' .
‘identified 158 comp€tencies through ‘consultatien with -
occupational personnel at boith of thé\gampuses._-ln addition, . -

practicing administrators. R

statéwide assistance was sought from pract A

The fesuit}ng 158 competencies formed the basis for continued: . .-
wrk on‘competency based octupational education administratiom

“at each of the schools.. D S LT T

-~ During the second year, project staff and student partici-
- pants at Illinois State furthg¢r delineated and ‘expamded upon:
the original competencies. Theé campetencies were evaluated
- and in ‘some cases consolidated. ‘Fhrough this processy the _
- projegt staff identified the conditions, the actions and the
criteria used for the measurement of each competency as well
as listed'pOSSibilitiﬁs for th%;achievement'of\the competency..

With the work of the first two years of the prbject” B
o providing a’ firm foundation, theé third year of the project

saw the\recruitment and %election .of 16 full-time masters

degree candidates. . The re sibyilities of these 16 partici-

pants were two-fold. .First, theéy\assisted in the furfther
refinement of the competency packages by providing ontsite”

field testing. In addition, the 1 project participants

assi'sted the project staff in the development of total
< learning packages. Each of the 42 Jearning packages was- .
to develop into a self-contained un t which included a Ty ,
«general competency statement, a set \of instructiional objectives,

-a pre-assessment .test, a set of viable learning activities and

a proficiency test. The viable learning activities were ,
arranged in several different categoriies: classwork, video-.-
“tapes, audio-tapes, tape-sl;de/ﬁresen ations, filmstrips, / _
internships, simulations, reading, and field expériences. The

Q - . ! ' S e .//’ ‘ S '?\{)'
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f1na1 outcome of the third year of the prOJect was the
- development of" a competency notebook with 35 complete '
learning packages covering five major areas of administrative

interest.
t 1isted below

AREA

Ve

I GENERAL ADMINISTRATIVE

1.01
1.02

'gGatherlng & Interpreting»

1.07

AREA

'Organization Strutturing

Record Keeping

.Data
Problem Solving

;Management by. ObJectives

'Scheduling

@School Plant Planning
2 PROGRAM PLANNING

. 2:01 -
2.02

.03

.04

.05

.06

.07

.08

_Using “External Resources

Meeting Program Approval
Budget Requirements

P1ann1ng, Programming,
Budgeting Systems

Preparing“the'One_and
Five-Year Plan

Implementing Career
Education Programs

Evaluating Programs

Constructing Vocational'
Surveys .

Developing Cooperative
Programs,

.11

.121

.13

The five areas and packages contained in each are

Establlshing Acc1dent
Prevention Programs

Budgeting
Purchaslng h

Developing a Philosophy B
of Education

Writing'Reports‘h

Demonstrating Profes-
sional Behavior

AREA 3 PERSONNEL

2
3.01°

3.02

3,03

3.04
3.05

3.06

- 3.,07

'3.08
AREA 4 PUBLIC RELATIONS

vDeveloping Job Desoriptions,

Ranklng Candldates

Interv1ew1ng and Hiring

s

Orienting Staff

In-Service Training--

,Exaluating Instruétiﬁﬁrt

Identifying Legal.Require-

‘ments for Personnel

Dismissal

Resolving Grievances

4.01
4.02
4.03

InVO1v1ng Adv1sory Groups

Enlisting_CommunitYASupport

Disseminating Pnogram

‘Informatlon ,




i

:-5.01

{

' AREA 5

5.02°

,.i.oﬁ,

~of tHe 35 competency packages.

" project,

BCE

STUDENT ‘SERVICES

Vocational Counseling
'Reducing-Dropouts ,@u‘ . i
Spec1a1 Needs Students

The Administration By Compet@ncy PrOJect is charged
w1th two major re5p0n51b111t1es for the current year. - The -
"first responsibility is the continuation df field- test1ng
This year's project part1-
funded. from EPDA money are 12 .in-service full time -
vocat10na1 inStructors and guidance counselors from through-
out the State of I1linois. The studénts are enrolled in -
the competency-based Course "Career Education and the Admini-
strator” for three hours credit in addition to a second
traditional three hour course ‘in the Department of Educational -
Administration. All participants have taken part in a Division
'of Vocational and Technical Edugcation evaluation team and .
most are. involved with some type of administrative 1nternsh1p
ta110red to meet their specified tra1n1ng needs.~

cipants,

*

Dur1ng the summer of 1975, the project part1c1pants will
‘on campus as full time graduate students taking nine hours
of coursework. As a result of their affiliation with the
the students will have attained 21 hours of graduate
credit, nine of which are .in competency-based instruction.
These students will qualify for the State of Illinois Irevel II
.endorsement. upon-completion, of the mastersndegree, and thus
‘will be able to eccupy administratit¥e positlons in .the I111n01s
pub11c schoels., The second responsibility-of ‘the current
year's project staff is the completion bf’ 1earn1ng resources
for each of the competency packdges. This .task-includes"®
the evaluation 'of commercially available résources as wellaas
the development of completely new software-to méet the requ1re-~
ments of the competency packages.” The software»phase of thé
prolect is scheduled for caqmpletion on June 30, i1975 nd the
‘training phase will be completed on, August 31. At the present °
time, the project ‘staff along with other members of the ‘
Department of Educational Administration are’studying methods
for incorporating "the Administration- By Competency model into
the mainstream of graduate programs i th@ Department beg1n1ng

in the fall ofv1975 R i . o

- .
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~A CAUTIOhARY APPRAISAL OF CBTE H. 8. Broudy, Presented .
at Region V Conference on°Competency Based Teacher Educatlon,
Ch1cago, March 11-13, 1975 B T : L e

-

. . . S
] N . *:'v - . . . »

When asked to address this meet1ng on competency based
teacher education in a cautlonary--lf ‘not cr1t1ca1*—sp1r1t,
I was puzzled for two reasons: vocational educatlon in ' .-
~ general and the preparation of vocational teachers in -
particular, it seems to me, has always prided itself on
. being competence-based. It has been recommended as a whole-
some alternative to academic education, which notorlously
has been vague. about competence. Vocational education is
consistently prescribed ‘as the cure for the lack of interest
of the non-bookish student in the conventional conceptual ‘ o
and linguistic curriculum ofnthe schools. The 1974 Gallup = - -
poll on the schools confirms.this. It would seem, therefore,
that a movement to make vdcational education competence-
based smacks 6f carrying coals to Newcastle or teaching
-one%s grandmother to.suck eggs.  But no less puzzling is why
vocatfonal teacher educators should entertain doubts or
reservations about a movement,. of which they /have
steadfast advocates and successful exemplar.

Surely voctitional educatlon does ‘not need the promotlonal
assistance of the competence-based skogan. .To an outsider,
at Ieast, students at .the secondary and post-secondary levels
are anx1ous to get into some form of vocational preparatlon, .
and it is'my impression that there is no oversupply,of teachers.
in the vocational fields. Indeed, colleges of liberal arts

are- casting about--some desperately--for ways -in which the
standard college studies in the arts and humanities could be,
11nked 1nto some form of career preparatlon. : .

0

B

I then voiced timid suspicion that’ perhaps a critique
> +of the competence-based movement might be part of the familiar
ritual of professional organizations, especlally those in
education, to have the "other'" side of an issue presented,
even though there is no intention of converting the membershlp
Being' open to criticism is one of our organizatiohal v1rtues.
However, I was assured that my doubts on all the afore- '
mentioned counts’were groundless, and that some of you were:
really concerned about the meanings and consequences ofi this
‘movement for vdcational teacher education. I think you should
be and in, large part because the values of the competence
-approach .that have been achieved in vocational education may
" very well be d11uted and trivialized by:the current. CBTE/PBTE
bandwagon.‘ ‘ 7
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. There is no doubt that'CBTE has potentialtadvantages' o .
An . Advisory'Report by the New ?ampshlre Council for Teacher -
Education issued in MarcH 1974 llsts the follow1ng, ‘which -
I have summarized: : ,
1. The attempts to deflne and behav1ora11ze goals -

will help teacher education institutions to clarify N

and justiify their priorities and eliminate over- N ‘

1app1ng components of the1r programs. R

2. Attempts to deflne esseﬁtxal teaching c0mpetenc1es N
'should 'lead to 'greater analysis an p0551b y = -

- .better. understandlng of the tedching process;’

. this may lead to the discovery of new . 1nstruct10na1_
methods. N ;, -

- 3. Spec1f1cat10n of goals in' terms of«behaV1or shouLd _
.~ ‘help the- student and the puBlic see what the educ- ° .. °
™~ ' . ationalll rOgram hopes t9 ach1eve/and to evaluate : - e
{ these ef] ort : : : . :
-4, More attentlon would be directed to the re1at10n
of theory to pract1ce by the emphasls on "c11n1ca1”
Yexperlence _ -, _

These. advantages, however /~are.no more than one wbuld : S
_.expect from a. commonsense effort ?B\clarify the mission of - T
- an’ educational program. There is noth new about .writing

objectives. and goals or. dév ising lesson’p 3RS in Wthh“pQI‘
~ cedures. are set forth. and sequenced: Nor issevaluation in
‘terms of these goals a novel, doctrine or practiee. What ,
- then gives the movement its drlve? What has begn™added ' o
~ that makes. it .distinctive and SO appeallng to accred?«‘ng f\\ '
’bodles and to leglslators7 ' ‘ “ : .

*
A1

The new element, I suggest “is the h&poth951s that %11

teaching and 1earn1ng can, be organlzed “and evaluated on~

- the model long familiar in the training of techpicians.
Roughly, it calls for breaking down a complex operation into
its component simpler sequences, and. practicing each component
to some critérion of quality’ spec1f1ed in advance. "This -
approach was very successful in many aspects. of malltary ™M
training, and Iwam told that it has had no less success in
many forms of industrial anpd business training, as well as °

- in the. technical co?ﬁhgents of many professlonal curricula.

However; this approach 1S‘”new” and radical when advocated
for all phases of elementary and secondary school1ng and for
the training of teachers. It challenges two basic: assumptlons
of traditional schooling: one, that although instruction may .
Be directed toward a prespeclfled goal, e.g., the doing~ef :
long d1v1slon or reading or s¢élling: dry goods, the pupil
learns as a 'wholéd person and the teacher teaches as a whole\ - \\g\
person; two, that the teaching-learning act cannot be analyzad
without remalnder into observable performances Pa + Pb + P .t P
: If it should turn out that these assumptions are correct, ﬂ?i
\)‘ . 4 . L 9

ERIC S R
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BTE taken seriously and applied rigorously could be a
mischievous bandwagon indeed. '

t
“t

- First of all, and as ‘a general preliminary caution, one

- . mightisuggest examining the connotations of the term e
"competence-based'. . Logicalty it makes no sense, because

so far as I know no program of instruction is deliberately
“incompetence-based. The term makes sense only if achieved-
competence-based programs are contrasted with promIsed-
competence-based programs. In an.achieved-coppetence-based
program, the learner culminates:the program by performing

the task that has bgen taught. For example, an achieved--
competence-based swimming program is completed by .the pupil
"swimming 50 yards, while a promised-competence-based swimming
program might culminate in the pupil receiving a certificate

saying that hehas passed the swimming course:with a grade e
of C. _ - - S o ’
T

‘ It is this connotation of competence-based that gives , °
* the term.and the movement their political power; it carries

a politely veiled threat that promises of competence will no

longer be acceptable for accountability; that only perfor- -~

mances as specified in advance will be taken asilegal'educa‘,

tional tender. ‘

_~={There is also some ambiguity about whose competence is .
the !criterion for judging teacher competence. One school of
thought holds that teacher competence is demonstrated if and

.only if the teacher executes Performances A, B, c{ ... N to.
the satisfaction of the examiner. Another school of thought
argues that the teacher -has not demonstrated competence until -
his pupils Have executed specified Performances X, Y, Z, ... N..

Are Performances A, B, C, ... N the same as X, Y, Z, ... Nor”~
are they the.necéssary and/or sufficient conditions for

Performances X, Y, Z, ... N? I think you can see why this is

a.troublesome.ambiguity. If the pupil performs X, Y, Z, ...

N, then whéther or not the teacher performs or can perform

A, B, C, ... N is irrelevant. If the 14 members of the _ .
swimming class‘or the carpentry class all end up swimming and

. carpentering, who cares what the ‘teacher did or did not do?

- If, on the other hkand, pupils do not perform X, Y, Z, ... N,
then the teacher having performed A, B, C, ... N-is held to
be irrelevant or proof of ineffectiveness. It is only when

.we_ have dependable evidence that A, B, C, ... N and only '
A,.B, C, ... N produce X, Y, Z, ... N that we can demonstrate
the relevance and efficacy of any set of teacher competences
for pupil success. Unfortunately, we have no evidence for

. such a tight causal relation between teaching and learning
@ehav;ors in the ordinary classroom transactions. We cannot

}dentrfy, let alone contfpl, all the variabks that operate

in the transaction. v ° ‘ "

14

-
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We do approach the ideal model when in an apprenticeship

program the pupil is the apprentice doing what the master

does as he does. A, B, C, ... Nand X, Y, Z, ...:N do in

fact eoincide. But as a matter of fact, the apprentlceshlp

model is not quite true to the competency-based assumpblons,

sfor in imitating the master deals with clients and the members

'of his family and these are not specified skills. ',The CBTE
approach, on the contrary, operates on the as:embly line model
" of productlon, i.e., breaking down a task into ‘smaller and

smaller segments and each mastered separately or in modules.

However, if I am not mistaken, vocatlonal educatlon

programs and vocational teacher education programs camg

into being precisely because the apprenticeship system was

unable to meét the demand for vocational training. Just as
individual tutoring gave way. to group instruction, so
apprentlcebhlp has to be supplemented by group vocatiomnal.
trainifig. In both fields this development necessitated a

shift from performance-based programs to promise-bdséd

.programs. _In other words we looked for teaching behaviors oy
of a certain sort that were supposed ,to produce pupil per- ’
formances in the future of a certain sort, i.e., the A, 4 0
B, £, ... N became promises. for X, Y, Z, ... N. ‘ o

- How do 'these two series-differ? -Primarily in that .

teaching behaviors are made up of a content to be transmitted

to the pupil or what we have called X, Y, Z, ... N plus a

number of teaching with factors. For example, & teacher does

not recite all he has'learned or remembers about learning

theory when he teaches reading or arithmetic or anything else

(unless he happens to be teaching educational psychology). '
Nor does the teacher make explicit in some overt act his . réﬂt
views about the proper relationship between a pupil's interests

and troubles and the tactic¢s he uses in the classroom on a

given day. His understanding of ,the culture, of the structurd

of the school, and of the value system are.other items -that
"one almost 1nev1tab1y teaches with but not necessarily to the .

pup11 ‘ .

Now many, if not most of these teaching ‘with factors,
cannot be observed in the behavior. of the teacher or of the
pupil. Sensitivity, intelligence, understanding, interpret-
ation, and many phases of judgment arc not characteristies ,
of the observagloabehaV1or but of the person who is behaving.

We observe that the pupil uses the correct procedures for

measuring his materials, but we infer, we do not observe, -

carefulness. We/observe that a teacher listens to the ' .
requests or complaints of a pupil, but what characteristic o
of .listening can be observed that makes it patient or

* sympathetic listening? Much of the deserVed ridicule that

has greeted the yard~long inventories”of behavioral objectives

and performance criteria has been occasioned by th&-wrtempt
to analyze the properties of persons into propertles of -
behavior. -

{
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We are led to the conclusion, therefore that if the
conceptual and personal factors that constltute the resources
for teaching with are important, the criteria of obse1Vab111ty

so essential to CBTE may have to be relaxed.

This is not to say that we cannot judge or discover
what the teacher teaches with, but merely that we do not
find this out by figuring out what physical movements shall

count as indubitable signs of the presence or absence of these

components and then askifng the teacher to display the signs.
In brief, where'persons are concerned, it takes one to know
one, and where .the comp€tent teacher is concerned, it also
takes on¢ to know one. The attempt to create a laundry list
of performances or beHaviors that will enable a machine or the
layman to make this judgment is about as futile as trying to

- make a layman into a connoisseur of f1ne wines by g1v1ng him-

a manual on viniculture. 5

The more the outcomes of‘schooling or teacher edUcation
are phrased in terms of personal qualities of mind, character,
and personality the less app11cab1e the formula Competence =
P, + Py + P. + Py becomes.

Accordingly, how far vocational teacher education can
go with it depends on how broadly it conceives its outcomes
to be--both for the teacher -and for the pupil. It depends
on how much it wants to invest in teaching with as part of
the teachemn education program, on the one-hand, and how broad

the outcomes envisioned for the pupil, on the other.

Another set 'of reservations about CBTE has to do with
styles of teachlng. - We can distinguish at least three very
different types of- teaching: didactics, heuristics, philetics.
The first is used to wransmit knowledge and to form skill

" directly. The goals are presPeclflable and the sequences

for achieving them can be 1dent1f}ed and to a large extent
evaluated. . The pupil in effect replicates the teaching
input on demand, if the didactician is effective.

Heurlqtlc teaching emphasizes dlscovery by the pup11
either by induction frem instances, Socratic dialegue,
projects, etc. ‘Here neither the goals nor the steps for
reaching them.can always be prespecified; very often the
.goals are intellectual operations and not specific products.

Philetics teaching aims at'produclng §at15fy1ng human

‘relationships between teacher and pupil; pupil and pupil;.

the pupil and his concept of himself. The procedures for
such teaching are more like those of psychologlcal counseling
than of instruction. The criteria for success in -each of
these three modes are different; the skills for each vary
considerably--almost’ rad1ca11y--and the chances for an
1nd1v1dua1 teacher being equally talented in each type are
small. \
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If vocational education intends to utilize all three
types of teaching, the PRTE approach will be virtually
useless .for two of them. PBTE almost inevitably puts a
premium on didactics and puts heuristics and philetics at
;a discount. Doe$ vocational education and vocational

 teacher education need anything other than didactics?

'I-shall not—presume to advise you on these matters of ..
educational policy. It occurs to me, however, that as ' '
vocational education becomes more and more popular, either
as career eﬁucatlon or as training for specific occupations,
it. will have to take over more and more of two other functions
of schooling that are now regarded as the province of general
education, viz., c1v1c competence and personal adequacy.
Training for work may, then have to include the education
for how to live with one's 'work in the community and the
" family and with oneself; as well as forming the skill of
doing one's work. If ‘work should become the organizing ,
core of education, as ‘it so often is of life itself, then o :
vocational education will have to broaden its- perSpectlve. ' ‘
it will not be-a matter of occupational training in the
morning .and work in the school subjects in the afternoon,
but rather the implementing of a curriculum that jis dictated
by the demands of the job but also the life of the worker
‘as-a citizen and as a human being. This~in turn, is going
to put a greater strain on the resourcés of the teacher
of vocational educatlon an&\on\ihggg‘gzoparlng vocational .
teachers A . \ =

- ™

o

The complexity of the task\iilgxacerbated 1f the Job
cannot be the center of the individual's life--if it is
too routine, too undemanding,to depeérsonalizing and .
dehumanlzlng. Thi's dissatisfaction; I dare say, is most
vocal in assembly line jobs, but €ven in many sefvice
areas and professional fields such unhapplness,is not
wholly absent. Life in a technological. soc1et§ reduces
the cognitive strain on the individual because it mass-
produces so many goods, ideas, and valyes for him. But
.Such a culture makes g‘nu1ne individudlity, personhood, and
the satisfaction all that much harder to achieve. It,can
be done, but it takes a disproportionate effort of. mind and
will to do so. The current depression merely accentuates
the lavish bounty thdt our culture has beStowed on so,many

- of us Wlth a minimum of labor and effort - on our part

vocatlonal education that provides the greatest flexibility
“for changes in natienal employment patterns. Whatever else

it means, flexibility means breéadth; it meané providing the
individual with knowledge and attltudes geqeral enough to be
adapted to a varjety of circumstances. f vocational ation
takes flexibi; y of employability seriously, it broad

its goals for-the Students and their teachers. d as i

does so, the difficulty of app¥ying the ¢ompetefice-based
approach in any strict sense of that term inc€reases. -
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Finally, the usefulness of the CBTE depends on how
far along the professional line the voecational teacher
is expected to go. At one end is the model of the teacher
as a technician training others to become technicians.
Somewhat further along is the practitioner who has had.
experience in the occupation and is recruited for teaching.
The man or woman who has worked in industry or business--
in the real world, so to speak--is asked to train others.
Some of these men and women are not. especially interested
in schools or schooling; they may be persuadéﬁ to come
and '"do their thing" im the 'schools as som¢ artists are
persuaded to come-to the university campus and "do their
thing" in" the présence of students. That they will ever
become involved with curriculum, problems of instruction, 7
guidance, valuation or the general sfructure of the schools -
is not a foregone conclusion; some do, many don't. Their
home is the industry or the busipéss, not the school, and
often they return to it if the/sgﬁool c@%ﬁ%if tu'ng out to

- be uncongenial. L

2 57 T "
(o]

The fully professional "teacher is a member’ / .
school establishment who may on occasion enjoyA4 sojourn 7 /
in industry or business, but whose home is _the schoql. .
For this type of teacher, many aspects of€ducdtional theory,/
history, philosophy dre relevant a% context builders;
necessdry for tﬁaﬁhing_with. For the teacher as technician,
they are probably unnecessary, -and for the teacheg/yefisited

from industry they be on the irrelevant” side--tined as
to the practical considerations of the real worldipf wor

7 CBTEz'thereﬁgféj/;s not good or bad simplick@sﬁ. /;f‘w~f’5/,??' :
vocatdional-teacher education programs are vagug as to.their .7 - -]
goals, if there are overlapping outcomds and duplications, ,»bﬂg) '
if they cannot make their mission clear to the Public'or the .
board of education or to the taxpayer or to tiie' pupil, then :
CBTE offers an exercise in clarification and %elf-understanding.

. Presumably those who are pushing the states into mandating ‘

such an approach must believe that the, vocational teacher

education programs suffer from these disabilities, and

that those in charge of these programs must be forced to

shape up. : y ’

. ~
The exercise, however, need not go to the extreme of
trying to behavioralize every conceivable goal of teaching
~and learning to the point of trivialization and silliness--
'not to mention the nausea of those who have to try to write
hundreds of behavioral objectives.

- The trouble arises when the competency-based approach

is taken as more than a sensible device for clarification, : VA
but is elevated to a theory of instruction and of teacher
education. When this is done, it automatiqallz redefines *////

7
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the goals of schooling as weiI as the methods of instruction

'so that they will fit into the theory of behavior modification.
It then has to withstand the theoretical and practical ' Y

critiques that have been leveled against it, and it cannot (
- evade those critiques by callihg them quibbling or hair- ’
"~ splitting. ' ' . : ‘

_ llowever, unlike general education, which must be broad
in 'scope and complex in methods, vocational education, does
have.some- choice as to breadth of outcome and can justify
paths of various widths in its various programs and for
virioud .cadres of students. - ’

7 : :
These special circumstances, it seems to me, enable
vocational teacher educators to scrutinize the competence-
. based drive more objectively and dispassionately than can
other teacher education programs and) by dealing with it
in this way, can do the whole educational enterprise a great

service. . g

o
’ /
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PBTE, 3:7, January, 1975, ,
The Report goes on to list the possible disadvantages
of which are incorporated in the discussion in this
prescntation. ;
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STATE TASK FORCEJQBPORTS ‘

TR 1  , _ | R

///:;e Cogﬁé;eﬁge provided an opportunity for the
participants from each of the six states to meet together . -
in“‘groups representing each state. ‘ .
Each state group was. charged to develop suggestions ‘

and recomimendations related to the questions stated below

7

and/or other topics of importance to them relative to

competency based teacher education, .

1. How can we improve statewide planning for vocational
teacher education and dgvelopment? *

2. What, if any, steps should be taken to improve
the coordination of vocational teacher education
and development in your state?

3. What are-the most important research and curriculum
development needs within our state related to ‘
vocational teacher education and development programs?
4. What, if any, changes need to be made to~impr6%e A

- the process of certifying vocational teachers?

5. What role_shbuld the state education agency/agencies
Ve play in’encouraging competency based programs for :
) vocational education and development? : ..

6. What are the most critical inservice needs of
ptacticing vocational teachers within our state?

7.+ If we want to prepare more effective vocational
teachers, what changes should we make in-our
préservice teacher ‘education programs?

- After the completion of this activity, eachsstate
presented a 10-minute stmmary to the Conference on its
suggestions and recommendations in these areas, Each state's
summary report of its task force .session follows.

>

| ILLINOIS | | y

Suggestions made regarding dissemination of information
concerning vocational teacher deyelopment included (a) conferences
such as the present one as a continuing process; (b) a newsletter
being sent to individuals every two months; (c) coordination of
information between the various disciplines--not just agriculture,
home economics, and distributive education; (d) establishment of
a regiomal research coordinator in order to avoid duplication
of effort and as a central means of information dissemination;
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.

and'(S) the development of a Curriculum Materials Center o
bulletin to be sent to teacher educators on a regular_bagls—\

- Discussion dealing with the effectiveness of the compete
based approach to teacher education corrcluded with suggestions
that the competency based approach has-many meanings to dif-
ferent persons and programs and little research has been done
to ‘support the fact that certain competencies mastered in
college may or may not necessarily be functional when needed
. on the job at a later date. - , o

//. The Illinois task force suggested that the need for
articulation across courses is great and there needs to be
‘prioritization of what students learn and what they need to
learn resulting in needs assessment and comparative studies
to determine what makes a good teacher as steps needed to
‘be takef[/in order. to\ impyove competency-based models for
teacher ‘education. (g DR

Egegé}gzéon,between states could take the form of

(1) idtrapstate investigation of different forms, of instruction
using the same assessment form for several statep' instruction
3}/%he ggmparison of one state's vs another state's assessment
- vesulting in the unbiased validation of competencies ic 4

should have been taught; (2) certificatiol of vocational Lo
teachers on a reégional basis rather than by .state or institution
as is presently the case; and (3) communication between states
should be fostered by the use -of a newsletteryincluding '
information about coming evewts, new materials,,a'i‘newﬂideas:

: —

’ .
°° INDIANA . -

*  Suggestions were made indicating (1) that the Curriculum
Materials Center should serve as the major source of informg-
tion dissemination, and (2) a need for an inservice activit
within the Region to explain materials develope¥ and dissemi-
nated. This might be accomplished by using this as riority-
item for EPDA funds for inservice personnel development in
Region V.

| Effectiveness of competency based programs cannot be
measured accurately or with much validity at this point, .
resulting in a need for product measurement devices to be- ‘
developed and implemented, carrying. us away from value judgmerit
into more precise measuremgnt of competency based teacher
education programs and outcomes.

A model for competency based teacher education can be
improved by:identifying those competencié¢s unique to.vocational
.education. ' - - .

throughout, Region V.. L ‘ '
| by 7

w ;

%
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. curricilym development needs in Michigan were related to co

Joint Council ¢of Vocational Teacher Education and *(2) in-

76

y . 7

Coopefation,among_thdistates-ﬁithin Region V can be ' 7'

-enhanced by the continuation of planned and expanded meetings ~
between state staffs and teacher educators and improved

.. communications between state and local levels: We should

identify the resources and strengths within each state and -
use that identified expertise effectively to reduce duplication .
of effort within the Region and nationally. : o
. gMICHIGAN | L

Ihprovement_of statewide plénning can be accomplished /
by using existing budgeted .funds to provide for state meetings
of instructional Ieaders in CBTE and- by the use of a consortium
of institutional representatives to emphasize development :
of CBTE. . . " ‘ ’ R .

. Michigan participants indicated a need for, a review of
structure 'for institutional representation ag a means of

improving the coordination of vocational teacher education
and development. - : ,

" the ixstitutional structure for communication and the state ~-

It was suggeésted that the most important research and

identif{ing the competencies unique to,occupational teachers -
as contrasted with professional competencies of teachers.

o

Jonis task force advocated giving mo#de visibility to -

. ‘exisfing efforts of-individual institutions and departments
. and ‘the establishment of a morc unified cffort among higher

education institytions as a means of improving vocational
teacher education and planning in Michigan. = T o

.
[ o
iy

: © MINNESOTA . | e

Discussion Zentered around the topics (1) roles of the -

service activities funded with EPDA funds.

. Responsibilitics of the Joint Council includé: . a s
(1) reviewing periodically the provisions -of the State Plan
for vocational education, especially those whi¢h deal, with

. teacher.qualifications and certification; (2) @stablishing

policies and procedures for handling appeals ¢of pérsomns whose

B (gequest for temporary authorizatien or regular certification

ave been denied or revoked; (3) establishing prgfedures and
policies for revocation of temporary authorization or regular
certification of vocational teachers; (4) identifying, ;
instructing and/or advising the Council designee acting in
behalf of the Council in certification; (5) serving °in an

)

’

a2 3 -

4
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adv1sory capaclty to the - State Department of Educatlon in
mattérs rélated to vocatlonal tedcher education, and (6) en- -
gaging in other activities -that the Council chooses which are
directed . at the malntenance or improvement . of vocatlonal teacher
- educatlon. - . s .

- In-service act1v1t1es dur1ng the past year 1nciuded the‘
follow1ng A workshop stressing leadership development for
career education was held in mid-1974. A project for reglonal
communication management was held; it was designed to unify
distributive,education teachers in Minnesota, and to prov1de _ L

»1ncreased efficiency and effectiveness of DE programs. A A
curriculum dlssemlnatlon project was used to’provide in-service
to vocational personnel at all educational levels,. 1ﬁ/lud1ng
teacher, educators, and dealt specifically with:the purposes and
methodg for using the expertlce and materials at the 1nstructlona1
materjals center. Other activities 1nclude staff .development™
projects for individualized instructioh at post- secondar& area
vocational centers; performance based curriculum dissemination \
for health occupations teachers at secondary and post- secondary-
levels; aiding all.teacher education .instditutions in providing'
Ain- serv1ce for vocational teachers, and a national project aimed
‘at coordlnatlng vocational education leadership development ar
for USOE in order to guarantee quallty and_ pred1ct and mon1tor _fk;
supply and demand.: o v o

o
-

4

'OHIO
"It was suggested that one way to 1mprove sthtewxde .

- planning would be to structure cooperative meetlngs ‘between
the vocational areas to include teagher. education. There
is also a need ta identify more clearly the guldellnes and
directions in teacher preparation. based on establlshed

prlor1t1es.' g : o _ - o »r\-f“'

v

Ohlo part1c1pants 1nd1cated ‘a need for representatlves
from each institution being involved.in the identification of
competencies unique to vocational ‘teachers as opposed to

. general education a3 a means of coordination of \ocatlonal st
teacher educatlon ‘and development

: Important research-and. curriculum dexeloPment needs-
included (1) curr1cu1um development b) ‘task analyvses; (2) vali-.
dation of evaluation 1nstruments, (3) 1nd1\1duqll ed learnlng
packets, and (4) research, and validationh of effects of :

’instructlon on products as the major considerdticn.

N T

With respect to teacher certlflcatlon, it was 1etommended
that there be individual teacher plans providing certifieation
by means of in-service training ‘and that a statewide computer
system be establlshed which uould p17\1de teacher profiles.

(AN " L.
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_ Critical inservice needs considered included-(;b curriculum
~development ‘with occupational ‘analyses; (2) implementation and. .~ 2.
evaluation of curriculum; (3) improved communications at all :

levels; (4) leadership should-be available from state staff
level to assist local administrators give inservice help to
teachers; and (5) local inservice programs should be conducted
by the “local administration with support from ‘teachér educators,
in an effort to develop total staff cooperation in helping ' |
students. L ST S .
Pre-service training should include ‘further developed
CBTE programs, the development of mastery tests and intern
occupdinnaloexpeTiences. co N o

<« ¢ \im‘f‘

a

. L  'WISCONSIN ' . - . ’

' Improved stateéwide planning could include the development I
of a state directory of vocational feacher edutators;-state . - o
department staff and consultants, and stafe board personnél. for o
vocational education--to be distributed to each university
campus ‘and to Region V. It was als"suggested'that’a‘statewide»#

-~ conference ‘on CBTE be held to discuss\the area of occupational
. teacher preparation. #This conference ould be“used to- identify
- problems and strategies for their solu ion; to identify crifical
staff needs in .all vocational areas and strategies for meeting
these needs; to analyze trends and discuss the futuristi¢ look
~at various aspects of society (i.e., the year 2000) using the,,
DeIphi technique.' This futuristic activity should include , _
n input from various societal levels. .- ! ' - o

«- v " Reséarch-and_ curriculum development should fotus on S
. ~ studying’ the -causal relationship between\g;acher performance .7
and student behavii?}{ggz identification commonalfties and ' . |
uniqueness of various vocational areas;'developing a system ////L
of needs assessment as a means for developing a continuous .~

v dccupations with child development. e

AN

inservice program; and should articulate studies in health’ ”x\; ~<

< B

One important needed change in preservice teac er .
training is to shift toward preparing teachers for stsecondary
teaching. - ‘ : ; .
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- REGION V CONFERENCE' ¢

- ». COMPETENCY-BASED TEACHER EDUCATION .
. - 4 oy L - o
o SURVEY . = . ,\

. @
— a

T—

c

N . . During March, 1975, a survey was distributed to all - ’
S participants at the Region V Competency-Based Teacher .-
. . Education®Conference in Chicago. Therg were:'71 surveys .
S ’ -returned. The instrument was designed to asgsess attitudes

P - of participants towards various aspects of competency-based.
o . teacher education in the stiites comprising Region V. A

C ) copy of the survey, showing total responses-to each item

. > °1s attached. = = . . :

* THE” RESPONDENTS ‘ T

«

-

i a

4 Representation was greatest in the teacher égucatién
-. 4 ~area, followed by state department and other area
% L: respectively. - c S : ao

?

Cluster otcupational representation included, sixteen . |, A -

respondents in Business, Marketing, and Management occupations; . b

fourteen -in Industrial'O;@ented-oCcupations; fourteen

_indid ing interest in the content of all. five clusters;, -
eleven in gach of Applied Biological and Agricultural

atiqﬁg,and Personal andrPublig.SerVice occupations; : L

six interested in the content of ‘Health.occupations. o L

.. .rdevelopment werge related .to teachers by forty-nine respondénts;

T /to administrators by ten respondents; .and to all areas of :
.personnel preparation and development  (administrators, guidance g
personnel and teachers) by seventeen respondents. @ . :

d%gﬁor areas of interest in perSOnnelrpreparation'and

= -

HE RESPONSES =~ . | S R

On ‘the following issues, the responses were almost
unanimous.  The items with which a majority of the respondents
agreed with are as, follows: o .

--Competency-based development of occupational educatipon —
personnel provides’identifiable advantages aver the cutrrent
. Practice of most typical mniversity preparation programs for
such teachers. : ' : o o -
- . \ ' o o | N T 4
--Teacher training institutions should be held accountable for .
the performance of occupational teachers which they graduate.
. el = : - ‘ . .

-~

< o L N . ] C L -
--Planning and‘supervxslng'b&baqgss and 1ndustry_1nternsh1piﬁs o
b , o : -3 ®

! B
) . .o
J,‘ . N ' ( " Lo ” 3
: p - e -
, , . .
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to develop or upgrade occupatlonal competencles shpould.
become a regular. pract1ce for teacher education 1nst1tu 10nsS .

--Occupational teacher education programs shouid grant réglt N
toward graduatlon for work.experience of occupatlonal—te chers
in their selected occupational spec1a1ty = ,

-—It is p0551b1e to de51gn competency based teacher educatlon ]
programs capable of developing affectlve qualities of Q;;,,,><ﬂ““”
1nd1V1duals essent1a1 to good teachlng :

_ The follow1ng issues are those with wh1ch a.
- of the respondents dlsagreed

0-"
T

--Adequate standardized tests of occupational competence"x
exist to measure the occupational performancé of studénts
p enter1ng occupational teacher educatlon program& at the~f
un1ver51ty level o - . R .
. " " R \«

--The state’ vocational educatlon agency holds the primary- .
responsibility for initiating competency based occupational
.teacher education programs.

--Competency -based teacher education cannot be de51gned to
account for affective domain developmental needs essent )
for 1nd1v1&uals to become effectlve teachers. - o

\
--There are Just too many ‘variables tb account for in the : %}'
development of occupational teachers to adequately design "
_competency- based instruction. g .\ S e
1 : ’ ' ‘ > 3 BN
. --Competency- based teacher education programs restnagt,the“
development of creat1V1ty of prospectlve occupatieonal. '
teachers. _— L
o
An 1\sue which could not be dec1ded by a maJorlty of e
“the respondents was , 4 « > '
oy . %w @

vauperv1sed student teach1ng is prdbably the best point at. f“ﬁﬂ ol
~which the competency level of prospect1ve teachers can be

. assessed o R v ‘

‘ N L ';ﬁ*ée-‘j \ TN Y
"«'3’." o -‘M, o 2 * et ' N . _\ew’“ “\/v

BN

" Wlth\regard to’ the.%rea on’ “the questlo e 1ng o
.3W1th the participants™" famlllarlty and particCipation ”“:f' ﬁ %

1”-,competency\based programs the follow1ng issues rggelv '?

the maJorlty of respdnses,,;

.

“ a'w

» ‘ ‘ W™ : ;"‘ R ’ " ‘ﬂ‘./‘w“""-"u-mxuhu
jority of respondents 1nd1cated that t ey were ,
T with one or more operating competenc -bisedepccupational
pers nnel dev opment programs whlch were ex Lot ‘
/ .

// A maJor1 of respondents 1nd1cated ‘that theywwere -
£
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involved as a'teacher‘educé%pri.project staff member, or

.consultant on a competency- aééd\%FCupational pérsonnel
development program; a majority_o¥ such programy being in~
the development stage., followed by a large number being ‘in
lie field testing stage. : 5 S ' -

»

Mos%'respondents indicated the level of interést :

 within their state for competency-based ‘personnel -development
programs to be moderate to high. This was also true for .

- the indjvidual participant's level of interest.

‘w

A majority of the respondents felt that" | o

--the primary initiative for éompeténty—based personnel -
‘-dévelopment'within his own state has come from state offices.

--the primar?’@bstacle ‘to developmeht of ‘competency-based
‘programs of personnel development is inadequate”financiqlw
support and/or mechanical details of implementation.

~~the development of competency-based personnel development
programs within-his own state should be accelerated.

- ~-that basic competency lists for occupational teachers -
should be estahlished by occupational teacher educators,
other occupational teachers, and proféssional groups or
associations. : Yoo S

-~

B -

The pgrtiéipants 1isté§;the following as advéntages'
6f competency-based teacher education for occupational °
.~ teachers:; Co v - :

v

+ -zIdentifies the‘essentialfcomp§ﬁggzies, establishes . {
behavioral objectives; determi §\3Pe level of performance -
necessary. : ‘ ‘ : : '

\ .

--Systematization resulting in better teachers and reduced
anxieties of candidates for the occupatiohal teaching
profession. N ® A ;

#;Elihihatéévthe Unnecessafy "things" fTom'the personnel

e vedopmetis, program. o

e
M,

vy, . ' : :
NG . v . . PP . . s
. o= . is re - v ion
%%Eﬂﬁlvi&galéégs‘1nstruct10n and. is more efficient in orgag;;at on,
\ i)

PRI

— %@ﬁ%-w aq£57ce; better equipping the teacher to:perférm.
.‘F" : & G ﬁt,, ) . ' ) [ . T
'“'-Wﬁwnmmﬂ‘ﬁfu GG

AGREY [
mmnqr.nﬁ"“?“’*‘mqmm == p TOVil d
"

P L iRy

%&fﬁﬁ&ﬁfency andxquality in_persbnnel deyeldpment.
wwmm@%QVTaestﬁ framework for performing essential skills by .
- direct application of learning. ‘ : ‘
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. . .




-~Trains personnel in relevant. arcéas of

I .‘ \ 1 ontent resulting -
.. in their becoming better teachers. CL

L

--Improves accountability of occupational teachers. . o

. . . . . 7 : . n )
- --Provides a framework for establishing relationship between

"various aspects 6f the total educational program.
" The paigicipants listed the fdllowing.as disadvantages
of competency-based teacher education for occupational teachers:

--Validation of conditions aﬁd of criteria‘ih behavioral objectives;
, conflicts related to afféctive domain and the aspect-that
might be called the "artistry in teaching." ' ‘ .

. - --High costs and the time pressure ‘involved with such. a program.

--Resistance to implementation qy‘key pérSonhel_at'thg state
level and local level. b R '

--May beéomé too impersonalized and . reotyped and ndt
creative or receptive to new appr £5s ., o
. Y N ks .

3 T A

,--Qggiging.what*iélreally an acceptéble'levgi of competence.

--Ideﬁtifying thé proper compétencies and &évelopmentidfff
- valid, reliable assessment instruments and procedures.

. . R : “ < ' 7 - N ‘ ) R k ) : ) 90. -
s --Maintaining and.infusing -the program into,the standard =
- - [ university program. ‘ . ‘ . . e
r-aéidequate instruction and the inability of teacher .
. cators to adjust‘tgychange and perform as-a<result of change.

.

- —-Eﬁ;ﬁ%§i3 on a few;Flack'of attention to many important-
»v* competencies--minimum standard often becomes maximum.

1

. In summarizing the advantages and disadvantages, most
respondents-were most concerned about the advantages of
~ -accountability, individualized instruction, systematization
o - - and organization of such a program, and the disadvantages ‘ :
. of high costs, time involved, and identifying, measuring, = | .
and' maintaining a set of competencies. (especially those '

' 'deal@ng with the affective domain of teaching). -

- *%Survey ipstfumént;js~fouﬁﬂ in: Appendix B, page 87. e
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" APPENDIX A

10 00 am - 1:00 pm '

1 00 pm .

v 2:45 pni*- S:dOfpm'

. 53:00 pm.

: .. REGION ¥ CONFERENCE - . ,
- COMPETENCY BASED TEACHER EDUCATION .

Midland Hotel .. °

- Chicago ”Illlnoff;\\%\\\\\;\i .TT—~—723\
March 11-13, 1975 . o~ . -

a4 . -
’ < - : S
TUESDAY - Flrst Day o _ ‘ (;L/
'°Reg15trat10n - L1ncoln Parlor 4;/p

FIRST GENBRAL SESSION - LINCOLN PARLOR /f :

n& SherWOod\Dees, D1rector
1111n01‘/ﬁ' sion of Vocational and
Technicdl Edu tlon - -

. Introduction .- W1111am Appelgate, Conference
D1rector ) _ K

T——

Competency Based Instructlon at the Reglonal
Level - . :
,Duane N1elson, Chlef Vocatlon Guldance
Personnel Development, USOE, /Z.

~"William L. Lew1s, Dlrector, OAB USOE ]

« Region V ., s v

Keynote -Address - Joan. McFadden, -~
Coordinator Homé Econom;cs EduCatlon

Purdue Unlveﬁ ity - -5
Break \ _@":i - J L
SEC@ND GENERAL SESSION - LINCOLN  PARLOR

Chairpérson - Susan Bentz, A551stant :
Superintendent, Illinois Offlce of Education

. Competehcy Based Instructlon at the
¥ 'State Level -
Sherwood Dees, Director, Illineis Division
of Vocational and Technical Education

C e
. .
o -
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;éompetency Based Personnel Deﬁelqpment:

/ One State's Coordinated Effort -

William E.° Reynolds, Coordinator}
Professional and Curriculum Development
Unit, Illinois Division of Vocational
and Technical Education '

A State Master,Plan for Occupational
Personnel Development -

‘William K. Appelgate, Occupational .
"Program Coordinator, Southern Illinois
University at Carbondale’ :

Preservice Occupational Program - -

YiFranzie Loepp, Projéct Director, Illinois

- . State University .

-Group MeetingAOrientation -

,Daryi'Nichois, Program Officer, EPDA,

~ OAE, USOE, Region V, Chicago

-". L

- Adjourn

Group Meetings

Trade andfindustrial (Bridge Room) -

" Charles Jaymes, Chairperson

-Agriculture (Lintolh Parlor) -'quer

‘Edwards, Chairperson ‘

‘Business and Office (Lincoln Parlor)
‘Elmer Schick,*Chairperson

Distributive. (Walnut Room) - Daryl
. Nichols, Chairperson’. o

 Home Economics (Lincoln Parlor) - Elmer

Sﬁhick, Chairperson

/» * Health OccupationsvtBridge Room) -

Charles Jaymes, Chairperson

.EPDA (Té@kwood Room) - Daryl Nichols
~ Chairperson o °

Adjourn

’

o
° . .
a/
-/ .
.
) \
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_ WEDNESDAY - Second Day
8:30.am - 9:45 am- THIRD GENERAL SESSION - LINCOLN PARLOR

’ S | Chalrperson - Homer Edwards, Program
v : ' Officer, OAE, USOE, Region V

Mini Session Previews - I, II, III
(3 previews with 10 minutes for each)

Con51der1ng Competenc& Based/Instructlon -

Harry S. Broudy, Professor, Phllosophy of
_ +  Education, University of 1111n01s, Urbana
. ‘ e ’ _ AN
> 9 45 am - 11: 00 am :
, and Concurrent Mini Sessions
11 15 am - 12: 30 pm ~ (Participants to select two)
i . / I - Phyllis.Lowe (Indiana) Oak Room”
: . IT - Neil Pritchard g}isconsin) Univérsity =
‘ ~  Room.
3 0 IIT - Wayne Asche (Ohio) Lincoln Parlor

12:30 pm - 1:30 pm Lunch (Individually Planned)\

. 1:30 pﬁ - 2:00 pm - FOURTH GENERAL SESSION - LINGCOLN PARLOR
U o : LN

B Chalrperson - Daryl Nich , Program
- ' v Officer, EPDA, OAE, USOE,\Region V

iews.- v, Vv, .
10 minutes for .each)

v

R . , M1n1 Session Prg
,/’ - (3 preV1ews wi

2:00 pm/y/s :15 pm
: Concurrént Mint Sessjions
3/30 pm - 4 45 pm (Part1c1pants to gelect two)

! ‘ : IV - Rita Rlchey (h chigan) Oak Room
. - V - Roland Peterso (Mlnnesota) University
Room
VI - Charles Edwards and Wes Habley
(1111n01s) L1ncoln Parlor

' \2\

P ' "~ 4:45 pm .  Adjourn
| O THURSDAY - Third Day
8:30 am-- 8:45 am  FIFTH GENERAL SESSION - LINCOLN PARLOR

_ Chairperson - W1111am Reynolds, Conference
Ty : Project" D1rector
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8:45 am -"9:45 am , 'Concurrenf Task/Force Session by Group
L ' State Directors (Shite 1201) - -

. IR _ - State Staff (Lincoln Parlor) _ .
' ) Teacher Educators (University Room) -

EPDA Coordinators (Oak Room)

9:45 am - 11:00 am -  Concurrent Task Force Sessions by\States'
: Wisconsin (University Room)
, Ohio (University Room) - .
Minnesota ¢Oak Room)
D N Michigan (Oak Room)
- ‘ o Indiana (Lincoln Parlor)
' _ \f “_~Illinois (Lincoln Parlor)

11:00 am - 12:30 pm SIXTH GENERAL SESSION - LINCOLN PARLOR -~

- ' ' . Chairperson - Daryl Nichols, Program
C ~ Officer, EPDA, OAE, USQE, Region V

"Report of States (10 minute presentation
by each state) 7 .

Reimbursémeﬁf;Iﬁstrugtions,‘/ .

) {{ R ; N /Popferegp%/Evaluatlon :4T/j,
~ «//112:30 pm o 7Adiﬂﬁ}n S . oo T

[ - {. ‘ . v
o 4 . - 7 - ,
LT o . . i
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APPENDIX B . L 87

COMPETENCY BASED TEACHER EDUCATION L

CONFERENCE- PARTICIPANT SURVEY | -
B . . . - .
- 179
Part I
!

_Basic Information

T .\ . . . E - . .

" Please indicate with an "X" in the appropr1ate/b1ank the one response
which most accurate]y descr1bes\you. .

o
-

1; At the Req1on ) Conference I wi]] ‘ State Department

be‘representing . * . :
: : Teacher Education
e : J . __ Other ‘ o :
s // A . , .
2. My major-grea .of content 1n¢erest in " _ppplied Bioldgica
v cationdd: edﬁbat1on is , ‘ . Agricultural Occupat1ons .
4 e d N n . .-
oL <L s ' Business, Marketing, and -
; L . . . Management Occupat1ons Lo
-.’.0 " Is , @
N T Hea1th Occupat1ons
I T Industrial Orfented . * O
~ e Dccupat1ons ce ,
X ] - \\ e "‘_’-o " . " N 4 e
. S e Personial and PubT1c Serv1ce Lo
L ' L “ g'f;;iiﬁ g e 0ccupat1ons ,‘g_ Tt
B o LT e - S
. IR L T A zﬁA]] of the Above
. L T = : ";" 4> . .
. . 3. My major area of 1nterest in? : Adm1ﬁhstrator5>
- personnel preparation and deve1opment ]
is related to - . : : Gu1dance Pensonne]
- , ‘
, - s Te@chers-
- ’ . ,
- o l“ I)D N
[ oo ~ ,
7 '
. Q = S . . ; .
AEMC P 4' . . | .f l'ﬁ ) ‘ . . .



- 4 . : /o ,4' . . "”. N 4//,:/}"7 88 . .J e /
Part II ¢ . /™, -
A Att1tudes Toward 0ccupat1ona1 Teacher Education Programs S o/
P]ease p]ace an “"X" in the appropr1ate blank to the wright of each statemént . ;x )
which best 1nd1cates youn att1tude toward _gach of the fo]]ow1ng sta;ements . / L
4. ‘Competency-baseq déve1opment of occupational. Agree - L . }” :
- .education, personnel:projddes identifiahle . S A vy .
. advantages over tffe curigfat practice of - Disagree -~ o /o
most typical uni ers1ty preparat1on programs . e
for such teachers. e . =" Mndecided /
T 4 : - 7 ;f’l /
5. urses or.proqrams h1med,at developing ghe Agree o,
pr es§1ona1 education competencies of / -
occugational teachers ‘can best be designed by NDisanree . f -,
“¢ content area (i.e., Agrjculture, Distributive . e o
: Occu at1ons, etc. ) UndeciogﬁL’ 7 S
. - - . ) - q ’ o /_/
6. Courses or programsJa1med at developing the = .  Agred
. Professional education abilities of occupa-
tional teachers can adequately be desianed , Dlsaqree
- through a commonalities approach which facuses
“upon competencies common to two or more Of ' Und9c1ded .
-the content areas. . : f B
" . / ..‘_,-' y E
» #..1. Substantial credit for work experience in a Agree fi ’”tji»*

- = selected occupational specialty provides an ] ~t
" aceceptable alternative to the typical "ground- __Disagyee ,

up"’preparat1on characteristic of many f a

-university programs for occupational teachers. Undecided

" 8£‘4As§dciate degrees fromg;omqﬁ:nty college " Kqree ? /*J

-occupational programs &6uld be enployed by

thiversities to satisfy both the lower ____Disadree
division’ requirements and occupational R :
competency needs of individuals enter?nq , quecided .
university occupat1ona] teacQgr educat1on , -
programs. '
9. Teacher tra1n1nq institutions shouTd be : ﬁﬁL__Aqree %
held accountable for the performance of .
occupational teachers which they graduate. - . Nisagree (A .
e . . o 3,f' ) . ' Undectdeg-ﬂ
10. P]ann1ng and superv1s1ng business and - S Agree ? *
industry internships to develop or DR S e
- upgrade occupational competencies should - isaqgree
, . become t)a reqular practice for.edcher - . T
h educa Ton 1nst1tut1ons o - .. Undecided
gS\ - B . .,/ 1 » Q “

e L
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i 17. Occupational teacher education programs Aqr%e,@ S
* ¢ should grant credit toward graduation for ’
* work experience-of occupational teachers __Disagree
in’their selected ocqupatipna1 sbecia]ty. - e
' - - - Undecideq
12. Adpquate standard1zed tests of occupa- Aarge <

o ~ tional competence exist to measyre the .
ST occupational performance of stuMints
entering occupationad teacher education
.- &proqrams at the university level.

e T,
38, The state vocatjgnal education aqency .
holds the'prima esponsihility for -
PR initiatina comp y-based dccupa-
tional teachergiucation programs. .

by : . »

e ¢

. eg

-

o

o’ «

- Disagree

Disagree . , -

- Undecided

“__Un/decided -

N

Agree " " ¢

¢ o

- 14. Ind1v1dua] tedcher trainina 1nst1tuf1oﬁs « _Agree
hold the primary resporisibility for.. .
-~ initiating competoncy-haseg/occupat1nna1 , Digagree
- " teacher education proqramc o o :
- P Undecided
« 'A' %\ e . i
= s, Competency basnd teacher education cannot Aqﬁ@e
' ‘ be des1qned to accoupt for affective domain PP
~r dev@lopmental needs essential for individ- __Disagree

uals to hecome effective teachers.

E 'l e o K’n. r.-‘ ﬁ”nde(,ided
| . T e ,} - ]
16.. ‘There are JUQt too/manﬁ variables to.. _"Raree
| . account for in the developmerit of occupa- oo
o tional teachers to adequately desian . - _L . _Disagree .
J competency-basgd instruction.: e e e e
| - ) ot ___Undetided
. . . L * ' ‘ *
i % ? P . o
L - V7. Competéncy-hased teacher education’ proqram“ _Aqree’
. - restrict the development of creativity®of .
- praspect1Ve{occupat10na1 teachers. Disagree
. - ' 0 | Undecided
& ¥’ ° o
B 18. - Sup rvisell student teaching is probably the ___Aaree
best' point at which the competency level of '
) " prospective teachers can be assessed. ____Disaaree
. ~ , B B s L)
. ' . ’ ? __lndecrded
? ° .
L) - N ,,p_ ) ' °
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19. It is poss1b]e to des1gn competency -based Agree
teacher education programs capable of : ]
developing affective qualities of individuals Disagree
essential -to good teach1ng '

. . __ Undecided
Part III . o

. Familiarity and Participation in Competency-Based'Programs

Place an "X" in the blank whi€h best 1nd1cates your response to the q1ven

statement.

20. I am familiar with dne or more operating - Yes
competency-based occupat1ona] personne]
development programs. No

PO

21.- If YES, the program with which I am most
familiar is primarily supported by ~__External Funding

Internal Fundinq

Uncertain
22. I am. currently involved as a teacher - Yes v L
educator, project staff member, or con-
sultant on a competency-based occupational _No
personnel deve]opment program. ) i
23. If YES, the competency-based program w1th o, Planning : .
- which I am most involved is at what stage '
of development . : : Development

a
Field Testing

___Full Operation

Please identify the competency- based personnel deve]opment program w1th which
you are most familiar or involved.

e Title
Program Directo? B ‘» ’ — @EB
Location B ] B )
24. How wou]d'you describe the level of ' High "
’ interest within your state for competency-
based personnel development programs. Moderate
) . o - 1% Low
\‘1 98 : ; ) - » . » ;

EMC » _ R : None
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. 25. How would you describe your “own Tevel ‘Z?}/ ~____High .
of - interest in competency-based .
- personnel development -/ ' Moderate. o7
| ;;ow
‘ ; _ “None
' 26. The primaky initiatjve for co ﬁgiency- __State offices
based personnel deVe1opment<w?thin my .
state has come from| u Universities
Individuals
27. The primary,obstac1e to déve]opment’of < . - . Inadequate Financial
competency-based programs of personnel - Support
development is : L
UndenjyingVConcepts
Mechanical Details of
Implementation
Resistance from Key
Personnel
28. Development of compe ency;based personnel . _Be accelerated

development programs within my state should - o . ,
: : ‘ Proceed at Current Rate

Proceed more Deliberately -

29. Who should establish bas%L combetency Tists ~ Local Admihistrators
for occupational teachers (Select one or- i : o
. more) | x ____Dther occupational teachers

o Occupat1ona1 teachpr educ-
R -7 - ators . :

‘State education agency

Professional groups or
associations

vPértAIV o /;

~ Advantages and Disadvantages

What is, in your opinion, the greatest advantage of comp%tency—based teacher
education for ‘occupational teachers.

L]

What - is, in your opipion, the greatest disadvantage of competency- bas
E[{l(j education for occupat1ona1 teachers.

teacher

9

;pn.(
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SR ' ' REGION V' CONFLERENCE

COMPETENCY BASED TEACHER EDUCATION .

PARTICIPANTS, PRESENTERS, AND STAFF

. Name ' e 4 ™  Location

William K. Appelgate TE* Occupational Coordinator

Southern Illinois University
Carbondale, IL 62901

Dorothy Arndt . -« 1330 - 26th Avenue

\ B Rock Island, IL 61201
. ' . R ‘ ’{‘ . - ° -
Wayne Asche o TE // r Vocational-Technical Education

/ . Kent State University
/412 Education Bu11d1ng

/ Kent, OH 44240

/

: . / j S
Robert Babcock _ sp. | Distributive Education -
. ' | . Div. of Voc-Tech Educ ‘
oo © State Department of Education
o Capitol Square* Building '
I - St. Paul, MN 55101

i

. ‘ . ‘ -~
James Bartholomew sp | ~ Supervisor, Health Occupations
: Room 914 - Ohio Depurtments Bldg.
65 South Froptl. Street
- Columbus, OF 3,;,43 x5
Haron Battle A " ADM Assistant Supergntendent

1 . Gary Community Schools
. ’ : : 620 East 10th Street
X : : _ Gary, IN 46402

-

Albert Belskus T ° College of Business
» _ g . Eastern Michigan University
: Ypsilanti, MI 48197

Susan K. Bentz _ SD o Assistant Superintendent

Illinois Office of Education
~ o ’ .. 302 State Office Building

Springfield, IL 62706

TE = Teacher Educator SD = State Department ADM = Administrator

o ‘:1(N)
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L

Paula Blevel SD f‘ Office of Education - VTE
: . 300 South Wacker Drive |
8 S : Chicago, IL = 60606 |

f

Don Bright TE Business Education Department
Bowling Green State University
Bowling Green, OH 43402

G. Donavon Coil " SD Head Consultant -
Agricultural § Applied Blologlcal
Occupational Consultant Unit
Div. of Voc-Tech Ed
1035 Outer Park Drive
Springfield, IL 62706

‘Louise M. Dailey SD " Coordinator

- Occupational Consultant Unit
Div. of Voc-Tech Ed
1035 Outer Park Drive
Springfield, IL 62706

Harry F. Davis SD - Assistant Director
‘ ' Trade § Industrial Educ. Service
o ' .o Room 914 - Ohio Departments Bldg.
65 South Front Street
po Columbus, OH . 43215

«
. 6

Sherwood Dees o sSD : Illinois Division of ‘Vocational
- and Technical Education
1035 Outer Park Drive
Springfield, IL 62706

Raymond DeKeyser - . TE Department of Ind. § Tech. Ed
, : ' : Ball State University
Muncie, IN 47306

o

Melanie K. Devitt SD Distributive Educatio
State Department of Public Inst.
State House Room 229 ,
120 West Market Streqt, 16th Floor
Indianapolis, IN 44204

. James Dougan SD *  Assistant Director '
' Agriculture Educ. Diviision

- Room 910 - Ohio Departments Bldg.

65 South Front Street

Columbus, OH 43215
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¥
Rebecca Douglass; SD - - .. Publications Consultant .
‘ g ' Professional § Curriculum Develop-
ment Unit ‘
Div. of Vpc-Tech Ed -
1035 Outer Park Drive
Springfield, IL 62706-

: . ‘n. 4,"7

Adaline Jones Eastman TE College of Business
: B .Ball State University
Muncie, IN 47306

Otto W. Eckman ’ 8D ' Education Specialist
: Teacher Educ. Program Approval
Section

Illinois Office of Lducation
302 State Office Building
‘Springfield, IL 62706

-
+

- Charles Edwards TE Educational Administration
' Illinois State University
Normal, IL 61761 ‘

Homer E. Edwards ' Sp " USOE - Region V
\ ‘ o 300 South Wacker Drive
: Chicago, IL 60606

Rupert Evans - TE Voc-Tech Education Dept.
o : Education Building
‘University of Illinois
Urbana, IL 61801 <

‘George'w. Ferns TE 307 Erickson Hall
Michigan State University
East Lansing, MI 48824 ‘

K
4

Gerry Gaedtka ' §D Head Consultant
' Business, Marketing & Management
Occupational Consultant Unit
Div. of Voc-Tech Ed
1035 Outer-Park Drive
Springfield, IL 62706 [

Agri- -Business Education

. State Dept. of Public Instj
. ' ' State House Room 229

ER\(jlﬁB Indianapolis, IN 46204

Gary J. Geswein. SD
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Ken Green - TE

»
Wes Habley ¢ TE
Bessie D. Hackett TE
William H. Hamilton - TE
E. Edward Harris - TE
Larry Heath TE
Paul E. Hemp . TE
Charles Hempstead. 'iv . 8D >
Robert Hoffman TE

Bowling Green State University
Business Education Department
RBowling Green, OH 4%?02

Administration by Competencies
Project

Associate Project Director

Illinois State University

Normal, IL 61761 -

&,
Occupational Education Coord.
Room 210 E, Turner Hall e
Illinois State University

Normal, IL 61761

Agricultural Educatibnf
South Campus Courts, G-10
West Lafayette, IN 47907

Professor, Business Educ. Dept.

< 323C Wirtz Hall

Northern Illinois University
DeKalb, IL 60115 \

School of Technology
Indiana State University
Terre Haute, IN 47809 .

Division of Agritulture Educ.
357 Education Building
University of Illinois e

. Urbana, IL 61801

EPDA Coordinator

Prof. & Curriculum Development
Unit -

Div. of Voc-Tech™Ed

1035 Quter Park Drive

Springfield, IL 62706

e

Professor of Business Educ.

- Grawn 336
~Central Michigan University

Mt. Pleasant’, MI 48859

403
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.ooa !

Fern M. Horne TE

] Nagg{ Hornback : . TE

4

James B. Haire SD

~ ..
{
Mary Holstein SD
Russell J. Hosler _ = - TE
[
- -

Kenneth E. James ; TE

/.

Monte Janik . .8D

Charles (Chuck) Jaymes SD

96

Home Economlcs Educatlon
University of Wlscon51n - StevenS-
Point ¢

Stevens Point, WI 54481

Health Occupationé

- University of Wisconsin -

. Extension
610 Langdon Street, Room 424
Madison, WI 53706

Intern ) /
Div. of Voc-Tech Ed '
1035 Outer Park Drive
Springfield, IL 62706

Health Occupations Education
State Dept. of Public Inst.
State House Room 229
Indianapolis, IN 46204

»

. Dept. of Contlnulng and Adult

Education

“University of Wisconsin - Madison

Education Building
1000 Bascom Mall
Madison, WI 53706

Department of Agriculture -
Illinois, State University

Normal, IL 61761

Industrial Education .

State Dept. of Public Inst
State House Room 229 - ‘
Indianapolis, IN 46204

Vocational § Tech,
USOE - Region.V
300 South Wacker Drive -
Chicago, IL 60606

!

ducati?n

»
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Gerald L. Jennings | TE Department of Industrigl Educ.
Eastern Michigan University
**Ypsilanti, M1 48197 -,

Alan Johnson TE * Turner Hall 210C |
‘ Illinois State University
Normal, IL 61761 - -

" Ronald Johnson SD ' State Department of Education
5th Floor, Capitol Square Bldg
St. Paul, MN 55101

Ted Johnson ' SD Supervisor .
. , Business § Office Education
' Service
. Room 909 - Ohio. -Departments Bldg
‘e 65 South Front Street
Columbus, OH. 43215

Tommie V. Johnson - TE Wayne State University
- 421 College of Education
Detroit, MI 48204 -

Verner B. Johnson TE - Occupational Education Coordinator:
: . . Industrial Educ. § Tech. Dept.
: Western Illinois University -
~Macomb, IL 61455

4

Richard H. *Kitzmann - 'sp Industrial Education Consultant
) ’ Dept. of Public Inst.

126 Langdon Street

Madison, WI 53702

L)

Don Kehns 0 . TE Dlstrlbutxve Educ. Dept.
. Moorhead State College
7 F . Moorhead, MN . 56560

4tate Dept. of Public 1Inst.
ytate House Room 229

Joyce L. Konzelman > 8D -igrnsuméf & Homemaking Educ.
F— — t
: " 'Indiandpolis, IN 46204

"NGraduate Assistant

Division of Vocational Studies
. Southern Illinois University

e, ‘ - Carbondale, IL 62901

%

" Tom Keliher } TE

)

1{io
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Roland Krogstad - SD
_/, l,

William L. Lewis 8D

Franzie Loepp '3; b TE

- :‘;,-g&" ; o

& e Y

Phyllis K. Lowe SN . TE

Ron McGage - 8D
/*Joan McFadden TE
Mary E. McKean |

Virgil 0. Martinson SD

Harold R. Matteson ' TE

nters, and Staff”

-

" Division of Voc-Tech Educ.

- Springfield, IL

98 -

"EPDA, Part F-Coordinator

Board of Voc., Tech., and Adult
Education

4802 Sheboygan Avenue ™

Madison, WI 53702

Dlrector, Occupatlonal and Adult
: Education
USOE - Region V

. 300 South Wacker Drive

Chicago, ¥ 60606

F

POP Project Director
Turner Hall

Illinois State University

Normal, IL :[61761.

a i

Home Economics Education

Purdue University

West Lafayette, IN 47907

{

1035 Outer Park Drive
62706

Home Economics Educatiéﬂ
Purdue University
West’ Lafayette, IN 47907

N

- 447 Arlington

Elmhurst, IL 60126

Agriculture Educ. Consultant =
Dept. of Public Inst.-

126 Langdon Street

Madison, WI © 53702

a

Agrf&ulturc LEducation

‘Univ. of Wisconsin -‘Madison
208 Agriculture Hall

Madison, WI

53706

4
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Ruby L. Meis TE
o . . .

Robert O. Metzger : SD

Aaron J. Miller TE

- v

Arnold Mohme / TE

L. H. Newcomb TE

Charles W. Nichols TE

' H
N

Daryl E. Nichols SD

Duane M. Nielsen SD
.-Bernard C. Nye -~ SD

5

99

-

202B Roosevelt
Eastern Michigan University
Yp511ant1, MI 48197

-~

Head Consultant -

Industrial Oriented Occupations
Occupational Consultant Unit
Div. of Voc-Tech Ed

1035 Outer Park Drive

- Springfigld, IL 62706

Acting Chairman

Room 160 - Ramseyer Hall -
29 West Woodruff "Avenue
The Ohio State University

Columbus, OH 43210

330 Erickson Hall 7/
Michigan State University
Bast Lansing, MI 48824

Room 208 - Agric. Adm. Bldg
The Ohio State University
Columbus, OH 43210

’ . . }
Director, Voc-Tech Bduc.

Kent State University

412 Education Bullding

Kent, OH 44240

Program Officer <
Vocational § Technical Educ.
USOE - Region V

"~ 300 South Wacker Drive
Chicago, IL 60606

\ \
Chief

~ Vocational GuidanceePersonnel

Y Development
USOE .
Washington, DC

Distributive Educ. Service
Room 915 - Ohio Depts. Building
65 South Front Street

Columbus, OH 43215 33
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"Gregory Patton - TE " Occupationaf Lducation

Michigan .

, - University o
) : 48104

Ann Arbor, MI

-

Mary Jenet Penrod sp Coordinator
4 Professional Devclopmcnt Services
) ‘ : ' State Dept. of Public Inst.
‘ : . . ‘ , State House Room 229
' Indianapolis, IN 46204

Roland Peterson -~ TE 130 Classroom - Offlce Bldg.
' University of Minnesota
~St: Paul, MN- 55108

Lloyd J. Phipps TE 345 Education Building
, . : - University of Illinois
T - Urbama, IL 61801
T Neal Prichard - TE Vocational Teacher. Education
. : : : \.' " University of Wisconsin - Stout

- - Menomonie, WI 54751

N s

Barbara Reed o SD " Supervisor '
‘Home Economics Education Service

g - T T Room 912 -+ Ohio Departments Bldg
F/—*j ) . 65 South Front Street ,
o ) , . - : . Columbus, OH 43215
. ' 3 i
William E. Refnolds SD Professional § Curriculum

20

Development Unit

S Illinois Div. of Voc-Tech Ed.
1035 Outer Park Drive -
Springfield, IL 62706

g _ : '
Rita "TE School of Education -
' .o Wayne State University -
Detroit, MI 48202
Herb Ross - TE School of Business .
’ , . Indiana State University
. ' ' Terre Haute, IN 47809

'
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Betty Alexander Sawyers TE Home Economics Education
' South Campus. Courts, Bldg. F
. v Purdue University
R : West Lafayette, IN 47907

?

Helen Scheve SD _ Home Economics Consultant
N . : Board 8f Voc., Tech., and Adult
. . Education
o 4802. Sheboygan Avenue
. N Madison, WI 53702

Elmer L. Schick : SD Vocatlonal & Technical E%uc.
' - ' USOE - Regien-V

300 South Wacker Drive

Chicago, IL 60606

Camille R. Schloemer . SD Consultant Health Occupations
. Board of Voc., Tech., and Adult
Education :
4802 .Sheboygan Avenue
Madison, WI -~ 53702 /
t .

Mary Lou Shea : SD Head Consultant
. ; { Health Occupations
. Occupational C8gsultant Unit
¥ Div. of Voc-Tech\Ed
? 1035 Outer Park I[jrive
- Springfield, IL ~ 62706

‘ o~
Shirley Slater TE Home Economics Department
Ohio University
Atheng, OH 45701

Isgyflle Smith '~ TE ~ lome Economi¢s Education
Western Michigan University
Kalamazoo, MI 49001 .
'/““-. .

1

£ .

James W. Smith . SD %52 Bel Aire Drive
‘ Springfield,. IL 62706

Jame& A. Sullivan | TE Chairman

R : Division of Vocational Studies
L . . . " Southern Illinois University

| __— , \ Carbondale, IL 62901 5
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‘ 1W. F. VanTrqmp iﬁﬂ( ~TE

~Edgar -S. Wagner ff TE
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S

Marie Vittetoe g - TE

Thoma® R.. White = . - TE:

. . S T )
o e L /

Blanche Wise o . :TE‘

‘Ralph Wray

Donald XK. Zahn * - . 8D

TNy

Z .
, B1g Raplds, MI 49307_

Part1c1pants Presenﬁgrs, dnd Staff'vig/‘ e ‘10z
| L o N |

‘Praofessor, Industrlal Educaﬁlon
Ferris State College

Health Occupatlons Education ¢
University of Illinois .: ’
336 Education Building

»Urbana, ‘IL° 61801

. 223 South Jordan Avenué' o

o Bloomlngton, AN 47401

Department of Industr1a1 §
" Tech Educ.
BallvState University

Muncie, IN 47302

‘Coordinator, Voc Educ, PrbgrémﬁJ

-Area .

t

IndlangqUnlver51ty

" Head’ Consu&xant

- Personal and Publicherv1¢e

. Occupational Consu tant Unit -

~ . Div..of Voc-Tech E :
+- 1035 Quter Park Dr1ve e

- Springfield, IL . 62706

Home Economics Education

.. .Northern Michigan University
" Marquette, "MI =~ 49855

RS

55 Mark. Lane .

Bloomington, IL 61701

,ﬁusiness § Office Educ. Consultant

Dept. of Public Inst.
126 Langdon Street
Madison, WI 53702



