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ABSTRACT

.

The purpose of this practicum was to initiate, at Public . .

-

School 345, a comprehensive program that would facilitate the
adjustment of newly arrived Puerto Rican pupils and parents to
Ehe,schooi and the surrounding East New York community. The

* program has been implemented and is progressing with satisfactory

< . -

results.

-~
-

- _ So that the needs of the new arrivals may be met on a
-permanent and ongoing basis, a proposal has been formulated

for a truly bilingual educational program in the school.
F' Y
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INTRODUCTION

3 . \

\ fe .
3 b
The many voices of Amexita, the many languages, compose a

symphony of beauty and strehgth in which all Americans may take

pride. Mutual understanding of different. languages and cultures is

important in a nation which respects diversity and individuality while

- - Q
it works toward unity,

The Bilingual Education Act, introduced in the United States v

v L3 <2

Senate in January, 1967, became Title VII of the Elementary and
Secondary Education Act Ameﬁdmfnts of 1967. 1t is intended to

conserve our language resources and to advance the learning of the

£

child, régardless of his language. It seeks to make learning the
objective of the classroom, using other languages, in addition to

* ¢

Englisﬁ, to accomplish this objective. o e

“

ﬁ-rllUﬁEBEtpyépély,,ip4many educational settings throughout this”
country, programs have not been implemented go fulfill the provisions
of this 1égislation. District 19, in the East New YOrk section of
Brooklyn, has an ever-increasing Séanish dominant population. The
schools' bilingual education programs have not kept pace with the

enrollmengs of non-English speaking pupils.

N . . .
A sudden and unexpequd influx of newly arrived Puerto Rican

-

families into the neighborhood served by Public School 345 highiighted

(i1)

P




> N‘-
¢t ‘. *
the necessity for programs to meet the needs of the newly arrived .
Viupils amds parents. Not only did they. have the handicap of the g

-language barrier,, but were entering into a new and strange culture,}

with many habits and customs that differed from those they knew in

"rhe beautiful island'. Puerto Ricoa.

The administration of Public School 345 was faced with the”
challenge of facilitating the adjustment of the new arrivals to the
school aﬂg the community: This was done through the planning and
implementation of a compreﬁensive program, utilizing-the efforts of

‘

many individuals, and encompassing the following area$:

1. Improvemenf of School Atmosphere

.

2. Training of Teachers and Paraprofessionals

3. More Effective Use of Instructional Materials

4. Greater Empﬁasis on Puerto Rican History and Culture
- 5. 1Instruction,in the Spanish Language for Staff Members

6. Parent and, Community Involvement

o

The suécess of this program did not obscure the need for.an
ongoing program of truly bilingual education. Proposals for such
a program have been made. It is expecéed that they will be

implemented on a school and districﬁ level du{iﬁgfﬁhe 1974~75

school year:
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. To elementary school administrators) the word September
evokes V1s%gns of shining, Llean corrldo;s, mailbags filled Mith “, R
§ ‘ . . a, - £ ‘—',"9 b Ay
< summer mai] and Leachers arriving early laden w1th—shgpp1ng~bags
q‘) [48Y 4

o 2
. ) filled w1UL)Juuﬂf ﬂnd posters. In the saﬁa@]yard glrls in - .

" N i / .
qnarklln%?new’ﬂg;;qes shrleé\gre:%hngs to® thelr'ftxends and boys N

. > ’ .

el totter unaccr tomedly or their*high he&ls. Septémber has arrived,
v K \ .
o ~ » . .

and schopl is open, . _ -
¥ .

-
-

For the principal and secretaries,of Public School 3Q§,‘

» o

‘ , there is apother, less pleasant, vision of ‘school's opening. Regis-
\
tration days! "In a school with an 85% mobility factor, one can )

*

‘.

anticipate, regardless of careful preplanning, a crowded office,

i)
jammed corridors, demanding parents, crying children, lost report

cards - in a word, confusion! ) -

Each year, before the closing of school in June, the princ¢ipal
. o y
and secretaries have preplanned strategies for registration procedures

k3

quring the opening days of school. Each year, they have made ;o .

improvements and, in June 1973, were absolutely certain that the

N ~

{ Septembé} 197§»registf51ion perioduwdqlg\bg orderly and efficient. . O

—— ’
. — —

® N —
< €

- : They were mistaken! The numbers of admissions and discharges

were without precedent. Particularly impressive was the very large
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numb&r of “non-English (Spanish) speakirg registrants. ‘Difficulties ™®
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in commynication were responsible for many ffustritions and delé‘sa
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A’'study of qﬁe pattern of admissions and’ﬁischargesfrevealed s

tﬁai numerous English speaking ihmiliés had moved “from the T }i_
N < . . . " PR "&‘

) neighborhood” into two recently openedﬂhousing developments., They,

.~ < ‘ S
s had been replaced, almost, without exception, by newly arrived
s fa - et .
o - - Puerto Rican families who époke kittle or no:Engllsh. ; . .
. . 4 ’ ‘.

.. . .
. - - . .
" . B N - . ,

. - -

.The schgol was notvequipped to p}ovigé'a meaningful a
: B, .
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educational experience for the newly arrived pﬂpibé. Its

brogram for the educigzér\of non:ﬁngligh speaking.(N.E.) pupils ’ .

.* . - 'y
had, in the past, been inadequate. Meeting the needs of the .
incfeased Bopdlation'hould nequire planning, resdurcefulness, and

- *
+  the efforts of many 1nd1v1duals working together %oward the
« objective of providing a viable educatioﬁ?experlence for these
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Preliminary Assessmentsand Planning

“ 'y ' ~ ' .
Qv . N ~ - . .. .
L3 e

\ 7hé“ﬁrincipa1.and the: Coordinatoxr brouéht to the attention -,
a LY

of Lh% Distmict éupervisor of Bilingual Education, the District - -

Sugg}fnéendent,'and the Cfty Administrator of the 0ffice of
: L]

‘Bilingual Education the urgen: need of P.S. 345 for the assignment

of radditional bilingual personnel. It was gpinted out, as

&
-

/
indicated in Table 1y that, since-its opening in 1967, Ebe school

had had a steady increase in the percentage of N,E. chiid;en.

v “Services to this population had not increased proportionately.

. v, P i : = - DAN
} Table 1. < .

_ Ethnic Distribution of Pupils in P.5. 345
. s (Exgresscd in Percentages)

- 4

Black Puerto Rican* Other

-
e

t
v

9.9 31.5
196¢ 6. w37 e
Lo 1969 5.8 - 39.5 )
1970 _ . 55.2_____40.2
1971 . 55.2 42,4
1972 . 53.4 45.1
1973 I 45.7 _ 53.4
*Includes other Spanish surnamed. . . > T

- N »

N 1967 )

1968

H

=inotestnini oo

I

\OU‘I’b'O\\IL\G\ .

———

A survey revealed that the school now had 221 pupils rated F
¥ : *

(the most serious of difficulty gath the English language),

! 1

.
-

according to the New York Scale of Ability to Speak English. Only

EY \ ' -
34 of these youngsters were enrolled in the bilingual class. The

‘.
~ *
T < . 0
v hY

AU
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P
only additional help recei%ed by the remaining 187 pupils was to .
’ meet with the TESL (Tcacher of English as a Second Languagé) for
forty-five minutes two or three times a week. -
The number of staff members who could communicate with, and
provide additional services to these pupils was iimiqed to: ,
kS "‘ .
1. one 1E§L . N\
2. one full-time bilingual Leacher who was assigned to a “
/
first grade bilingual class
v 3. _one part-time bilingual teacher | \ 1
4. four Spanish-speaking paraprofessionals \
5. four Spanish-speaking school aides
6 one Spanish-dbeaking family assistant
The nceds of the school were acknowledged, but the Principal
and Coordinator were infdrmed that additional bilingual teachers
were simply not available. For the 1973-74 school year, it
< would pe necessary Lo make optimum use of presentrrcsources, while

planning for improved programs in- future years.
= . n‘i
3

The District Supervisor and the City Coordinagorfpledged their

assistance in seeking solutions to the very real problem facing
* »

the school.




The Principal and the Coordinator met with key school
personnel (assistant principals, guidance cougselors, grade
leaders, parent representatives, a secretary, and a representative
of the paraprofessionals) to consider the increased enrollment of
N.E? pupils and its impact upon the ;rogram of Ehe school. They

identified the following areas ogqgreatest need:

»

1. TImprovement of $chool atmésphere

2, Training of’teachets aﬁd paraprofessionals

3. Training in the Spanish language for staff menbers

4. More effective use of instru:tional materials

5. CGreater emphasis on Puerto Rican history and culture

6. Wider participation by newlx arrived parent in school and

‘community activities

>

. R i
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Aruitoxt provided by Eic:

CONCEPTUALIZING A SOLUTION

A solution would require careful consideration of each of the
identified problem areas. The cooperation of school, district,
and city perso%nel would be needed to effect improvement in the

program for the present year, and to plan a truly bilingual

program for future years.-

The district supervisor met with the principal, coordinator,
and assistant principals to specify weaknesses and necessary

improvements in each of the problem areas.

Improvement of School Atmosphere .

<

Reflection on our school environment and routines revealed
an apparent lack of awareness of, and sensitivity to, the presence
of Puerto Rican pupils and parents. This lack was most evident in

intake and registration procedures,

New arrivals were greeted by receptionists who spoke English
only. Puerto Rican pagents who spoke no English had to bring along
an interpreter, or indicate, as best they could, that they wished to’
register their children. Having gotten“;agt the reception desk and

found their way to the main office for registration, parents were

again subjected to "English only'" communication. When the severity

is




of language difficulties precluded thé securing of necessary
information, parents were directed to wait while an attempt was
made to locate a school aide, a parent, ‘or-even a pupil, to serve
as translator. Often, misunderstandings resulted as gecretaries
attemptgd to convey to parents such basic infoFmgtion as:

1. child's class, teacher, room number

2. lunch procedures
- 3. arrival and dismissal procedures

E

Lack of sensitivity to the Puerto Rican presence was apparent,

. e ———— =

also, in the absence of signs in Spanish, and posters with which

speakers of Spanish might identify:

Need for Training of Teachers and Paraprofessionals

As the number of non-English sbéaking (N.E.) arrivals . -
increased, teachers became increasingly aware of their own
inadequacies in working with them. 1In addition to the frustrations
evoked by the inability to communicate, there were the insecurities
posed by a lack of knowledge of effective procedure; for educating

ot N.E. children in the regular classroom. Paraprofessionals who

~

assisted classroom teachers were similarly insecure.

If our newly arrived Puerto Rican pupils were to receive any

semblance of the educational experience to which they were

15

ERIC o

Aruitoxt provided by Eic:
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s .

entitled. it was imperative that a program of training for -
teachers and paraprofessionals be instituted. The unavailability
of additional bilingual personnel made more urgent the provision

of su a program for present staff. >

Instruction in the Spanish Language for Staff Members

Y

Although it was rnot possible to provide a course in 'instant
Spanish", it was necessary to give staff members a rudimentary

introduction to the language and to verse them in phrases most

7.

feeded for a minimum level of communication with N.E. pupils and

- .

parents.

More Effective Use of Instructional Materials’

During recent véars, there has been growing interest in bilingual
education. The school administration was aware that there were
availahle, in the school, numerous materials on the subject. Tﬁese
materials were in scattered locations; the bilingual class, the .
principal's office, offices of the assistant principals, office,of
the T.E.S.L. (Teacher of English as a Second Language), the audio~
visual storeroom. There was need: . ' .

1. to make an inventorv of all bilingual materials in the school.

2. to set up a central location for materials.

3, to assess the value of materials




4, to make a needs assessment as to additional materials
required, and to secure such materials.

s 5. to facilitate the best use of materials.

Greater Emphasis on Puerto Rican Histopy and Culture

Dr. Nieves Falcon, Associate Professor of Sociology, College >

of Social Sciences, University of Puerto Rico, has expressed the

importance of the knowledge of a people's history and culture in

this way:

\

. \

Land, people, and culture. These are the elements which
create a society and bind together the individuals who
belong to it. The objective and affective meanings of .
these elements must be thoroughly understood in order to
) comprehend the character and nature of its bearers, to

;o apprehend clearly the subtleties accompanying manifested .
behavior, to grasp the significance of their pains and '
their happiness.

Such an understanding makes possible a clearer discernment
of those factors which account for existing differences

and culls out the dignifying essence which is common to all
men as members of the human family.

+he pupils, éﬁaff, ;nﬁ"parents of P.S. 545 were dismally
defiéiént in such knowledge: never having been versed in the
rich culture of Puerto Rico. There was a néed to plan programs
to broaden the knowledge of non-Puerto Ricans with regard to
their Spanish speaking neighbors, and to provide means whereby

Puerto Ricans themselves might $erve as resources for knowledge

ERIC - \

Aruitoxt provided by Eic:
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concerning their origins, history, and traditioms. .

Wider Participation in School and Community Activities by
Newly Arrived Puerto Rican Parents

The marked #ifcrease in Puerto Rican enrollment was not

reflected in varent participation and attendance at school

. .

activities. Newcomers seemed reluctant to enter the school's
. Family Room, gr to join the Parent Teacher Association. Even
among "old-timers', there was little communication between groups
of Puerto Rican and non-Puerto Rican parents. Creating better
communication between the two groups and involving new parents
in school and community activities would beﬁefit all parents

and their children.

These, then, were the concerns of the practitioners as they

planned and implemented a program to facilitate the adjustment

of newly arrived Puerto Rican pupils and parents to the school

~4

and the community.

ERIC

Aruitoxt provided by Eic:
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PROGRAM DEVELOPMENT

o

Through a series of conferences involving the principal, assistant 5

s

principals, coordinator, guidance counselors, teachers, paraprofessionals,

parent representatives, school aides, lunchroom and custodial personnel,

the entire staff became aware of the need for the .conceptualized program.
Their ideas, cooperation, and support were enlisted for the implemen-

tation of the program.

Improvement of School Atmosphere -

It has often been said that first impressions are lasting.

1

Admittedly, they can have a profound effect upon one's initial reaction
to an experience and his reception or rejection of subsequent related
ones., N
Immediately upon entering a school, one can sense its atmosphere.
It may be one of warmth, joy, helpfulness - or it may radiate 1nd1fference,

‘

even hostility. We recognized the need to effect changes in our school
atmosphere so that it would reflect sensitivity to the precence and needs N
of Puerto Rican pupils and parents. We sought to achieve this thraugh
the folloding measures:
1. Review of assignments of bilingual.aides, in'order to improve
intake procedures.-

2. Development of a manual to provide English speaking school

personnel with a rudimentary means of communication with

Spanish speaking parents and pupils.

‘

3, Enhancement of the physical plant to reflect awareness of

the Puerto Rican presence.

ERIC

Aruitoxt provided by Eic:
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Revision of assignments of bilingual aides:

We were aware of the fact that the use of the English 1ahguage
only often led to feelings of alienation and frustration among newly
arrived parents and pupils. In an effort to prevent the onset of

such feelings, we would attempt to provide Spanish speaking personnel

-

o

durirg the intake process.

Assignments of school aides were reviewed, toward the end of
providing Spanish speaking persons at the reception desk on a day-
1ong'basi§. However, the limited number of bilingual aides, plus
the district assignment guidelines, permitted such coverage‘for only

a portion of each day.

— Guidelines did not permit the assignment:of any of our present .
bilingual personnel to the general office, where none of the four

secretaries had any knowledge of Spanish. Very fortunately, however,

in January, 1974, the district bilingual coordinator was able to pro-

vide 'us with a bilingual family assistant, who was assigned to the

general office. He was of tremendous help in receiving parents and
assisting secretaries in acquiring some knowledge of the Spanish

language. He. wds of great help, also, in explaining to the

. ) 4 ‘ .

secretaries certain Puerto Rican customs, thereby creating in them
P BN

greater senéit}vity to the needs of our newly arrived pupils and

t

P parents. .

<i

L

N :
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Development of a manual, "Bien Ven Nee:'Dosq":

Having exhausted the possibilities for more effective use of
bilingual personnel, we were faced with the need for providing some
means of communication between many English speaking school .
personnel and our newly arrived parents and pupils. How wonderful it
would have been if we could have had a course in "instant Spanish”
that, within a few days, would have créated fluent speakers of the
language. .Alas, this was not to be. The principal conceived the
idea of developing a manual that would provide a rudimeﬁtary means
of communication with Spanish speaking persons in certain school

situations.

The manual was called "Bien Ven Nee’ Dose" (Appendix A)
a phonetic rendering of the Spanish word for welcome, Bienvenidos.

.

It required many weeks of work and the efforts of many individuals.

.

School aides, secretaries, and counselors were asked to record
the phrases and senteéées they most often used in communicating
with parents. Thesc were translated into Spanish by the bilingual
teacher. The principal then "translated'" the Spanish expressions

into-the phonetic English equivalents. Copies of the booklet were

? T

use were given by the principal, bilingual personnel, and parent

provided all school personnel. Instruction and practice in its

volunteers.
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In addition to the manual, a set of cards was prepafed for uée
of secretaries., These cards facilit&ted the securing of certain
information when oral communication was inadequate, :Questions and
answers appeared in English End Spapish. It was possible for
‘parents to point to the proper respomse. A fépéimile of a sample

2

card appears below.

THE STREETS - LAS CALLES ‘
(LAHSS ~ KY~ YESS)

On what street do you live? En que calle yiye usted?
(Ain que-ky-yeh veeve oosted?)

e A A ———

1, Ashford 10. Glenmore
2. Atkins 11. Liberty
3. Atlantic 12, Linwood
>4, Belmont 13. Mi}ford
5. Berrimén 14, Montauk
6. Blake 15. Pitkin
7. Clevelan& 16. Shepherd :
8. Elton 17. Sutter
9. Essex 18. Warwick, i
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The two guidance counselors unad beep enrolled in the Berlitz
i

A

Conxersational Course for a period of a,year. They used "Bien Ven

Need Dose" with facility in the orientation and screening process

- ”
for new Puerto Rican pupils. The counselors reported that the

manual was of particular value, since“it related directly to the

‘\briehtation interview, rather than to travel situations;, as gdid the

Y

Berlitz course.

It was gratifying to note the degree of excitement stimulated .
by the use of "Bien Ven Nee” Dose". Using-it appeared to be a new

game. Secretaries, aides, counselors,°teachers, and administrators
L2
. - k)
vied with each other to see who could memorize expressions most

[ 3
¢

accurately. Bilingual school personnel and bilingual parents were

extremely helpful in assisting users of the manual. .

« o R

A
.
s

As the weeks passed, more and more Spanish expressions were

- M 3
used with increasing acturacy. "~ One could observe the smiles of
. ) .
relaxation on the faces of parents when they were addressed in

«

Spanish, however imperfect.

A5,
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. - FEnhancement of physical plant to reflect Puerto Rican presence: ‘
. ’ ¥

.

: .
. .,
.

* . Measures were undertaken to create an atmosphere of welcome and °
» AU
"belonging" for the new arrivals. S ¢ -
~

Welcoming posters, in the school colors of red gnd black, were

. &
P constructed by parents in-the Family Room. These posters, in

§

. Spanish and English, were placed above the entrance to the main ‘ - )

[ . s

‘ L)
_lobby. . )

Signs on the door of the Family Room greeted visitors in*

. Spanish and Engifsh. ) -~ : ?

-
*

Colorful posters of Puerto Rico were placed on the walls of ’

»
.

-

the corridors. )

’
* ’

Y
During the course of the school year, bullétin boards and

‘ .~

showcases were devoted to Puerto Rican history and culture.

.
. .

« + .
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In addition to these measures which were taken to improve

kY

school atmosphere, efforts were made to place newcomers in clasges

”»

. where there were bilingual pupils to assist them.
: ¢ .

L -

We continued our policy of sending home all communications :
o’ ’ !

.

in both Engliéh and Spanish.
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fréiningpof Teachers and Paraprofessionals - ~
s /

.ot \
, Conferences: C ' .
% ‘ 7 )

Conferences were conducted to train classroom teachers and’ :
v paraprofessionals 'in the techniques and methodologies of Bilingual- -

A £ ‘
ﬁiculturél‘Education, as well as Teaching English as a Second

-

L]

<2 . '
Language. Two of the district bilingaal teacher trainers were

.

H -
involved in thi§.phase of the program. Congultants from the central >

v o ' Board of Education conducted several of the conferences. P.S. 345's

TESL teacher made on~—going"coqtributions to the conference sessions.

- - »

NDemonstration lessons were freqmgntly-used as an approach for -
PSS il

+

introducing and showing the‘efﬁkctiveness and validity of’the full"

\ - .
.

e . . Nt . ——
bilingual-bicultural educational experience. .

. - “ -
i M .

- The jaguary, 1974, staflf conference was devoted entirely to
V4 s -" N 4. : R ) .
. Bilingual Instruction. The notes, included here, indicate the
~

areas ,of consideration by bilingual teachers who_ conducted the
conference. These notes served-as a review and reinforcement "

3
for staff members who were participating regularly in the teacher
’ ' . 4

training sessions, and as new material for those staff members who

[N s
were not directly involved in the program., * -

-y

a

¥ .
-
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y 111 Berriman Strect -
“Broollyn, ¥.7, 11208
MARGARET i. DIXOH  » | 4 ‘ Assistant Principal
PRINCIPAL . 7 .Fred Garbowitz
» . . Sheldon Goodman ..
_ ﬁ > ' . : ) Paul Hendelsohn.
T . P, Fdwin Rudetsky
. 1} - . i -] *
N ’ - . ; . - . . o‘ . » . .
“ 2 . _ CCNT=RENCE NOTES o o Y .—
, -~ ., ..Januvary 26, 1974 : N
. . ] . ’ ‘ " .
I. * 03J°CTIVES OF BILINGUAT THSTRUCTION o
- . Vs :C » . . Ll .
1., To develop specifl mevhods and techriques which will
~ permit Spanish-spealkins; children foYadvance in.various
subje,c’t\ a.i;czas inr spite. of their "mlish lanmare limitations, .
", 2, ‘To dévelon a comnatence in ©nglish in children hose N
. - . vernacular is Spanish in order -to allow continuous

progress throu~h school, -

3. To prévi‘do better educational opport nities’ in the - o
7 " _work world for Spanish-gpeakinz children and youth.
- - - . - . ’ ‘ ’
. To develop competence in Unglish -and Spanish for a
* limited number of monolinsual, native English-speaking
children throurh participation in bilingual and
ticultural procrams, -when requested by children and parents,
T a )
S. To cstablish closcr parent-school communication. \ ,
6. To dox;olop competerce in Spanish in order to cnhance
. self=doncent and learning ability throush Jnowledze , oo
‘of history and culturc associated with the Spanish language.

-
[}

7. To hclp students.to loarn the required subjoct coptent
.in various arcag -and attain the academic_preparation -
necessary to smcceed at wizher levels of instruction, . »

IT, TIC PURRTO RICMN TAITLY

Tht Puérto Rican family is well init and its ties are étronfg,. The fathc?,—,
as head of the family, makes rples and d.emand’s; the others comply. The
wifc is a submissive holwmate. She runs the home and protects the children .

. arainst the anger and chastisement of the J;‘a’ther. Grandparents, aunts,

A\ uncles, nieces, nephevs, tousins, and evon godparents constitute the

cxteénded family, and they are allewery closc and helpful to edch other,

.~In Puerto Rico, tho family has a place in the community. It As knom and
respacted, Its membars have a feeling of sccurity, and a scnsc of be-

. » longing. , Thus, when a small nart of the family comes to live in a larpe,

.impersorel mainland citv, it is Aiflicult Jor them to overcomec feeliny's

o of loneliness, The warmth of interaction and the feeling of “eing knovm,
wanted, and.needed is missing, It takes a long time for thc friendly
"Puerto tican to adjust to this ‘ihdifferent environment. The fast temmo
of city life is also an.irritation to the easypoing islander. The impersonal
indiffercnce of the meople to whom he needs to go for uelp often hurts
him ,decply.

sa
»
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1. To develop special methods and techniques which will
pormit Spanish-speaking children to advance in various
subject arcas.in spite ol their " lish lanruage limitations,

s

. 2, To develon a comnetence in Snglish in children vhose

vernacular is Spanish in order to allow continuous
pros:ress throu-h school. . -

3. To provide better aducational opportinities in the
work world for Spanish-speakinz children and youth,

. To develop competence in Inglish and Spanish for a
limited numher of monolinzual, native English-speaking
children through participation in bilingrual and .
bicultural programs, when requested by children and parents.

5. To establish closer parent-school communication.

6, To develop competence in $panish in order to enhance
. self-concent and learning ability through lmowledge
of history and culture associfted with the Spanish languagc.

>

Q

7. To holp students to learn the required subject content
in various areéé and attain the academic preparation
negessary to succeed at uigher levels of instruction. |

-

TIE- PURRTO RICMN TLITLY ‘
L . *

The Puerto Rican, family is well knit and its ties are stron7,. The father,

as head of the family, mak®s rules and demands; thc others comply. The
wife is a submissive h:lmmate. She runs the home and protects the children
arainst ‘the anger and chastisement of the father, Grandparents, aunts,
uncles, nieces, nephews, cousins, and even godparents constitute the

extended family, and they ars all very closc and helpful to each other,

In Puerto Rico, the family has a place in the community. It is knowm and
respected, Its members have a feeling of security, and a sensc of be-
longinz. Thus, when a small nart of 17_1‘_}_(2 family comes to live in a large
impersonal mainland citr, it is difficult Jor them to overcome feelin's

£ loncliness, The warmth of interaction and the feeling of “eins; knowm,
wanted, and needed is mgssing. It takes a long time for “the friendly

Pu_éx"to Rican to adjust ®¥o this indifferent cnvironment, The ,fast temmo

of city lifc is also an irritation to the easygoing islander. The impérsonal .

indifferonce of the neoplé, to whom he needs to yo for help often hurts
him decply. ' ’

>

TG UB2T0 RICAN CHILD _— " ;

On the island,.tha child-is loved, cared for, and protected by hoth the
immediate ‘and. the extended family, His needs for love, security, worthi-
ness, and.a sepse of belonging, are fully met. He is happy in school ,
whore he is lmorm and wanted, and hanny in the community, vhere he plays
safely with fri®nds who accept him as an equal, He is ignorant of family
.problems ‘and enjoys his childhood,

<8
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Dut life chanres for the child when his immediate family decidss to come h
to the states in search of an cconomically better life., Usually. there
is no apartment waiting vhen the family arrives, so it moves in with
relatives or friends in already crowded quarters which ‘are ~2nerally

in the slum section of the city. As a result, children are in the way.,
They are sent outdoors to play in the streets. They learh new ways and
besin to forget the old, Drastic changes take place in the child's life.
In the beginning, he is a stran;er among strangers because he can't
speak “nglish, lut when he learns the new language and adjusts to the
new ways, he may hecome a stranger among his ovm people. .

Parents lag behind in leaming "nilish and adapting to the new ctlture,
They hold on desperately to their cuctoms. Therefore, the child becomes
the interpreter--not only of the new language but of the new values and
ways of 1life. %s spokesman for the family, he becomes involved in all
family matters, Tree to play and enjoy childhood in Puerto Rico, he
becomes burdened with family problems and responsibilities on the mainland.
f.dded to this is his need to adjust to an alien school situation, and to

" teachers whose values are different,
It is the role of the school not only to lmow who the Puerto .iican is,
but to recoznize the fact that there are different groups of Pucrto flicans
on the mainland, particularly in Ilew York City. These proups are:

The newly arrived, who are different today from the early

Pjerto Rican mijrants, ducsto changes in educgtion,

industrial standards, and differences in Puerto Rico itself.,
"hey are more enlightened, more socialized, and more representa-
tive of the individual in an industrial society.

The second generation Puerto licans--llany have become integrated

in the dominant society, and have achieved hisgh levels of

success., Amons outstanding representatives of this group:

Herman 3adillo, former President of the 3orough of the Bronx in

¥ew York City; and Joseph ilonserrat, ex-president of the New York

City Doard-of ~ducation, and currently a member of it, (The list

can be localized in tzrms ol discovering the names of outstanding

. Puerto Ricans in your community or state who have become prominent
in certain specialties, including the arts.)

A distinct group of young activits who are articulate spokeswmen
for social reform. Among these are the Young Lords.

k largze sroup of Puerto Ricans who have been unable to climb
from the lowest .rungs of the ladder of employment and are |
forced to live in the slums, hating and fearing its dangers

and de ‘radation, Their only hope is the promise of America:
a better life in the days to come.

It is also the responsibility of the school to provide an adequate
atmosphere for learming, in addition to a tyme of education which will allow
the Puerto Rican child to grow up believin~ in himself, in his roots, and
in his culture, At tho same time, the school should help him to’aceent the
new culture with its Adifferences in customs and values, so that he can function
as a useful and constructive member of the society in which he now lives.

)
Elﬁc IV, RRADING DISATILITIFS OF CHILD Jii LTANITHG
P i CUGLISH AS L STCOND L NGULOE




St T Tney nold on desperately to thelr customs., lheretfors, the chlld becomes

the 1nternreter--not‘onlJ of the new language but of the new values and
vays of life, As spokesman for the family, he becomes involved in all
family matters, Tree to play and enjoy childhood in Puerto Rico, he
becomes burdened with family problems and responsibilities on the mainland
f.dded to this is his need to adjust to an alien school situation, and to
teachers whose values are different,

It is the role of the school not only to know who the Puerto Rican is,
but to recomize the fact that there are different groups of Pucrto Ricans
on the.mainland, particularly in ilew York City, These sroups ars:

The .newly arrived,-who are differgnt today from the early
Pugrto Rican mi; rants, due to chag 2s in education,

industrial standards, and differences in Puerto Rico itself.
"hey are more enlightened, more socialized, and more representa-
tive of the individual in an industrial society,

The second generation Puerto Qicans--llany have become integrated
in the dominant society, and have achieved high levels of

success, Among outstanding representatives of this group:

Herman 3adillo, former President of the Borough of the Bronx in
Hew York City; and Joseph lionserrat, ex-president of the New York
City Doard of “ducation, and currently a member of it. (The list
can be localized in terms of discovering the names of outstanding
Puerto Ricans in your community or state who have becomz prominent
in certain specialties, including the arts.)

&4 distinct group'of young activits who are articulate spokesmen
-fo* socigl reform, Among these are the Young Lords.

4L lar ;e sroup of Puerto Ricans who have been unable to climb
from the lowest rungs of.the ladder of employment and are
forced to live in the slums, hating and fearing its dangers
and de :radation, Their only hone is the promise of America:
a better life in the days to come,

It is also the resnonsibility 'of the school to provide an adequate

atmosphere for learning, in addition to a tyme of education which will allow
the Puerto Rican child to grow up believin~ in himself, in his roots, and

in his culture. Lt the same time, the school should help him to accent the
new culture with its differences in customs and values, so that he can function

as a useful and constructive member of the society in which he now lives,

IV, READTNG DISARILITIFS OF GHILD W LVinlImG

=UGLISH AS L STCOND LAWGULGH

1.

Oral Reading

In oral reading, the children tend to ignore punctuation, to stress
the wrong words, to be word readers and finger pointers, to use
incorrect rhythm, and to misplace accents., They find it difficult to
read words of more than one syllable. “hen reading rapidly they
frequpntly change word order and place the adjective after the noun.
Yor example,"red vagon" is read as "wagon red", .

30
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o . .
“ 2, Mechanics of Readinc
LY

a, lispronounciationsof Sounds

"Ch" is pronounced as "sh", thus words like "march" and "cheap"
became "marsh" and "sheep". "Th" hecomes "d" or "s" and
"father" is read as "fodder","hirthday" as "birsday", "Y"
is sounded as "j" making."jello" out of "yellouM., "V" is
pronounced as "b", "M" at the end of the word is pronounced
as "n" so that a word like "scream" is read as "screen",
*  llispronunciation of vowel sounds create confusion when
the child relies unon his pronunciation as a cue to meaning,
Reading "collar" for "color", "leave" for "live", "cot" for
"cat", and "ate" for "at",

" Consonant blends such as "e¢l", "b1" and "4r" are mispron.unced
by dropping the second consonant. In the case of "st" or “sp*
at the beginning of.a word, the letter "e" is added in the
initial position and the words are read as "estop" or "espot',

b. Omissions

The letter "s" is often dropped in the initial, medial, and
final position of words., Fndings of words particularly "d",
"t" and "ing" are frequently dropped or blurred. The word
that results from this process causes confusion as, for
example, when "wint" becomes "wen" and is understood as
"when", or when "want" becomes "wan" and is interpreted as "one",
Dropping the initial "e" in "every" produces "very", "faster®
and "fastest" are read as "fast". Thus, the purpgse of the
comparative in the passage read is misseéd. The rdsults of
omitting letters, sounds, and endings intarferes jrith the
child's comprehension of the reading material,

c. Shift in Tenses

Past tenses are converted into the present. Thus "came" was
read as "come", "said" as "say" and "had" is pronounced as °
- Yhas', "He walked" is read as "le walk,"
'

d. Contractions

The concept of the contraction was not understood., Sometimes
it was read as two words, but most often the children could
not explain the meaning of the contraction. They could not
explain vhat had happened to the letters or what the apostrophe
represented,

9

3. Comprehension
a, Overall leaning

Comprehension of reading material is the most serious problem,

Fiven where children have heen taught the meaning of each word

individually and could utter it accurately phonetically, the |
overall meaning of the passage is often not clear, They i
cannot tell what it is about or select a title for it.

Co TTTOV R TEAR R SR SRONE OF 5SERh B MRS SOR At




ke AL delles Unhol Iis pronunclation as a cue to meaning.

w

d,

Reading "collar" for "color", "leave" for "live", "cot" for
"cat", and "ate" for "at'",

Consonant hlends such as "cl", "t1" and "tr" are mispron.unced
by dropping the second consonant. In the case of "st" or "sp" i
at the beginning of a word, the letter "e" is added in the

initial position and the words are read as "estop" or "espot",

?

Cmissions

The letter "s" is often dropped in the initial, medial, and
final position of words. Endings of words particularly "d",
"t and "ing" are frequently dropped or blurred. The word
that results from this process causes confusion as, for
example, when "wint" becomes "wen" and is understood as
"when", or when "want" becomes "wan' and is interpreted as "one",
Dropping the initial "e" in "every" produces "very", "Faster"
and "fastest" are read as "fast", Thus, the purpose of the
comparative in the passage read is missed, The results of
omitting letters, sounds, and endings intarferes with the
child's comprehension of the reading material,

Shift in Tenses

»”

Past tenses are converted into the present. Thus "came" was
read as "come", "said" as "say" and "had" is pronounced as
"has", "He walked" is read as "lle walk,"

Contractions

The concept of the contraction was not understood. Sometimes
it was read as two words, but most often the children could
not explain the meaning of the contraction., They could not

explain what had happened to the letters or what the apostrophe
represented,

3. Comprehension —

A,

b.

Overall lieaning

~e

Comprehension of readingz material is the most serious problem.
Even where children have been taught the meaning of each word
individually and could utter it accurately phonetically, the
overall meaning of the passage is often not clear, They

cannot 4€ll what it is about or select a title for it.
Generalizations and fbstractions

Abstractions are difficult ‘o make, ¥Tor example, if a child
knows the word "cow', he does not know that the cow was an
animal, When given a proup of words and asked to "select

the words that show movemznt" or "words that are numbers',

he finds it difficult to understand what he is expected to

do although he understands the meaning of the individual
words, Followin:: directions in general is a difficulty noted.

32
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Homonyms and Antonyms

Children cannot distinwuish meanings in homonyms. "Rode"
means the same as "road", and "cent" is equated with "sent". .
The concept of and ability to select opposites causes
difficulty,

Rhyming

The concept of rhyming is vague.

TEACHING READTNG TO CHILDR™M FOR WIION ENGLISH IS A SFCOND LANGUAGE

1.

General Information

e

b,

Ce

=0

o

Teacher should uniderstand that teaching reading to the language
learner should differ from a regular reading program in that
the oral aspect of reading should be emphasized.

Learning to speak and understand means learning the language,
whereas reading and writing implies that the language is
knovn and that children are learning the graphic representa-
tion of it. .

Recognizing sounds and the letters that represent them is only
one part of the reading process. Stress,rhythm and intonation
gives meaning to the printed page as well,

The lansuage learner depends very heavily on imitating the
teacher when learning stress, rhythm and intonation.

The printed symhols that aid the children in proper reading
e.. Capital letters, commas, periods, question marks etce
are learned through constant repetition and imitation.

Writing should not be taught until the student can read
the pattern he is to write,

Directed Reading ~ This method combines oral and silent
reading though the technique of the oral reading is
stressed. Understanding of &1l elements of English
sentence structure forms and vocabulary is the goal. It is
used with charts or reading texts.

Suprested Procedure:

a.

b,

Ce

d.

€

Select material that is not too 1ohg.

Notivate the lesson through discussion of contents awaken a
desire to find out what the material says.

Read the material aloud to the children as they listen and look
at the rexographed cony of a chart or at a text.

Use nomal tempo, stress and intonation, sipnaling these
with hand motions, ‘ ‘ ‘

Help children to identify meaning: of name words by use of
pictures; of action words and expressions by dramatizations
stop and ask questions that will develop comprehension,




1.

General Information

A,

b.

Ce.

d.

€.

Be

4 By

Teacher should understand that teaching reading to the.language
Jearner should differ from a regular reading program in that
the oral aspect of reading should be emphasized.

Learning to speak and understand means learning the language,
whereas reading and writing implies that the langhare is
known and that children are leamning-the graphic representa-
tion of it.

Recognizing sounds and the letters that represent them is only
one part of ihe reading process. Stress,rhythm and intonation
gives meaning to the printed page as well.,

The lansuage learner depends very heavily on imitating the
teacher when learning stross, rhythm and intonation.

The printed symbols that aid the children in proper reading
e+%e Capital letters, commas, periods, question marks etc.
are learned through constant repetition and imitation.

Vriting should not be taught until the student can read
the pattern he is to write, ] : ‘

Directed Reading - This method ccmbines oral and silent
reading though the technique of the oral reading is
stressed, Understanding of &1l elements of English
sentence structure forms and vocabulary is the goal. It is
used with charts or reading texts._

Suprested Procedure:

.

b.

Ce

d.

€

Select -material that is not too long.

Motivate the lesson through discussion of content; awaken a
desire to find out what the material says.

Read the material aloud to the children as they 1listen aid look .
at the rexographed cony of a chart or at a text.

Use normal tempo, 'stress and intonation, signaling these
with hand motions.

Help children to identify meaning: of name words by use of
pictures; of action words and expressions by dramatization;
stop and ask questions that will develop comprehension, -

Have the children read the material aloud using normal. tempo
stress and intonation. Help with model when necessary.

Have groups read material aloud: one group; then another,
More talented individuals may be called on to read aloud.
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Have nupils read silently the now familiar material to find
answers to factuzl questions of who, what, where, that can be
answered by sentences found in the printed material, The

vhy questions and other inferential questions should occur only
vhen children have acquired sufficient control of the language
and understanding the cultural mores intolved,

Use.a variety of activities: dramatization, preparing questions
to ask others, sequential listing of sentences which summarize

the material, using new words in original sentences, illustrating

the material.

v

Use objective exercises: Iultiple choice, matching words and
phrases with oak tag strips, completion questions, true-false
questions, requiring the correct answer if one is false.

Use follow up: Prepare rexographed sheets for independent
seat work: Select from the followin; suggestions what is
appropriate to the children's ability. Reproduce the story
or paragraph, leaving large spaces between lines,

Acquaint children with popular nursery rhymes, children's
stories, fairy tales, legends and fables,

Use illustrations and objective aids to clarify meaning.
Help children articulate accurately.

Use many language games.

Help children develop their owm picture dictionaries.

Give much approval and encouragemeht and engender a feeling
of success and self-confidence,

35
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SPMTISI 26 USTL.PINS TOR TPORT CLRIS

1. It isapleasure having in my class.
s un placer el tener en mi clase.
{ 2, is always very helpful.
es siempre muy diligente.
3. is trying very hard,
esta trabajando muy fuerte.,
b __must try harder.
. Debe de trabajar mas poner mas - de-su-parte,
5. must do his (her) homework every day.
debe de hacer su Tarea todos los dias.
6, Please sign homework every day.
Por favor firmem latarea de todos los dias.
7. is doing nicely in reading. (math)

esta’ leyendo (reading) muy hien.
estd progresando en matematicas (math)

8. must learn to follow directions.
tiene que aprender a hacer lo que le manden, ;

1 9. must come to school on time. 3
: » debe de veniral Colegio a la hora senalada,

10, | should read more.hooks at home,
debe leer mas libros en casa, (lectura extra)

1., must learn to finish.his (her) work on time.
debe de aprender a-terminar su trabajo a tiempo.

12, must -study his (her) spelling words at home.
debe de estudiar su vocabulario en la casas

v

13. has sho'm improvement in math. (reading, spelling,
penmanship) « .

ha progresado recientemente en (mateméticas, vocabulario,
~ math spelling

lectura, escritura,
reading penmanship

1k, is constantly talking and does not’ pay attention, so ’
she (he) is not learnin-z, p

este hablando constantemente y no pone atencion a la

clase, por-eso-no aprende.

15. I hope you will speak to him (hor) abcut this. v
Yo eegero Ud. hablara con (el) o (ella) al respecto.

16, I am very disappointed in her (his) behavior and work.
Yo estoy muy disgustada con su co m portamiento y su trabajo.

ERIC 17. must visit the dentist, (eye doctor)
vaKvﬁ debe Visitar el dentista (el-ontometrista)
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Se | must do his (her) homework every day.
debe de hacer su Tarea todos los dias.
6. Please sign_ homework every day.
Por favor firmem latarea de todos los dias.
Te is doing nicely in reading. (math)

L esta leyendo (reading) muy hien.
! progresando en matematicas (math)

esta

8. must learn to follou directions, ‘
- tiene-que aprender a hacer lo que le manden.
- ~.9 must come to school on time. N
; v debe de véniral Colegio a la hora senalada,
) 10, should read more.books at home.,
debe leer mas libros en casa, (lectura extra)
1. must learn to'finish his (her) work on time.,
‘debe de aprender a-terminar su trabajo a tiempo.
: - Py
12, / must study his (her) spelling words at home.
_ debe de estudiar su vocabulario en la casa. -
13, has shovm improvement in math. (reading, spelling,

penmanship) ., .

. LS .
ha progresado recientemente. en (matematicas, vocabulario,
math spelling”

lectura, escritura, '
reading penmanship . '
«

W, is constantly talking and does not pay attention, so
she (he) is not learnin-,.

!
estd hablando constantemente y no pone atencion a la
clase, por-eso-no anrende.

~

15, I hope you will speak to him (her) abcut this.
Yo eepero Ud, hablara con (el) o {ella) al respecto.

16, I am very disappointed in her (his) behavior and work.
Yo estoy muy disgustada con su co m portamjento y su trabajo.

17, : ’ must visit the dentist, (eye doctor)
. debe visitar el dentista (el-ontometrista)
18, must wear hisglasses every da&.
debe usar sus cristales todos los dias.
19. must try to come to school every day.
debe de venir al colegio todos los dias,
20. must bring a no@gbook and pencil every day.
. e debe de traer libreta y ldpiz todos los dias.
21, must pay attention in class.
debe de’ a prender a oir al maestro en la clase. .
22, I hope keeps up the good work.
Qo _ Yo espero Que sipga trabajando bien.

T \




r—————.———*i 3 -
) 18.

/ Workshops:

A series of workshops was conducted ty the Nova participants.
) ) ) .

These workshops had the objective for furthering knowledge and
1 * «

understanding in the following areas:

«

w0 .
1. Philosophy and Tmplemenation of Bilingual-Bicultural Programs. ]
2. Philosophy and Implementation of Individualized Instruction.
3. Diagnostic and Prescriptive Techniques. K
' 4, Management of quividualized Instructional System.
5. Effective Use of Parap;ofessionals. .
6. Prggedureﬁ For @valuating Student Progress.
) 7.- Introduction to Procedures for Evé}uating Proceéss.
8. Overview of Puerto Rican Culture and Its Integrﬁtion
. into Ehe Curriculum. 4
; 9. Effective Coordination of Classroom Activities and
« Supportive Servicés. "
. 10.bé;couraging Parental Involvement. . ?
|
- . .




.

. Teachers, paraprofessionals and consultants exploredsand
developed techniques for working with the childreﬂ. As a result’

of our efforts a bilingual team approach built on a horizontal

N
and vertical plane of development will:
o
1. Enable teachers to provide a program which permits
Q .
instruction to be more effectively geared to individual
' student needs.
2. Enable teachers to provide realistic treatment of indi-
vidual differences. ' :
3. Enable teachers to improve the quality of teaching througg
the in-service nature of the team design. .
~ » » ‘.
4, Enable teachers to make intelligent use of their specialized
talents, interests, training, time, and energy.
' ~
N ~
t
. &
-~ 4
»
. ,
¥
Q
Wiiﬁﬁﬂ ' .
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- ' One of the strongest beliefs about second language teaching
is that the Whole process of teaching and learning should be fun.
This self-developing motivation can be enhanced by the use of

", , - games in the classroom.

a . .

Young learners, especlally, have such a high competitive spirit

< that nearly any type of practice can become a contest in which
L) 1 N

participants learn, almost without realizing what is happening’

to them. An enterprising teacher cdn also usé planned games as

2

an enjoyable aﬁd profitable form of practice to reinforge what

has alyeady been taught in a more formal way.‘ A ,
. N ‘« .

%
We found Gertruge€ Nye Dorry's book, Games for Second Language ’

'Learning,'(Dorry, 1966) very useful. In her book, Mrs. Dorry .
. N ‘..‘
has assembled language-practice games which can be uged for .

*

Eeaching of Engliéh.as a second language. Practically all of the .

games included in the ‘book may be played in the claccroom, most of - '
’I AN . -
, them with the entire clasgs. ' The games are also useful for ‘English '
S

Club meetings and other-extracurricular language activities,
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-

" Training Paraprofessionals to Work with Bilingual Students:

.- _- It was decided that we would limit our objectives for this

. program to the areas of Instruction and Attitudes. The ¢

objectives were: s .

Instructional Objectives: " .

o . ’

1., ‘Paraprofessionals will know the goals: and objectives

% N

of Bilingual Education. . . g -
2. Paraprofessionals will speak primarily in their |-
.dominant language in the classroom. * : ) ]

3. Paraprofessionals will know how to use all the T
equipment and materials in their rooms, and know
»

theic purposes.

> ]

4. Paraprofessionals will become increasingly proficiedb

bilingual educators by learning and employing such ¢

N

effective techniques of bilingual instruction as using

. Mexpansion" of the children's utterances, decreising

* /

the amount of time he or she talks. They will recognize

t /

. e ‘ both the right of children to talk,vandathe%f need to do

L4 . . ‘ v
so in ordcr to increase their'ability to uge languages
« 1.
being acquired and developed. . !

- i

. . - /
5. Paraprofessions will accept the concept ;,0f working as part
o . . ! : “

> x K

of a team.

ERIC o T - |

s . - . 1
.
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Attitude Objectives;

3

~Is~ Paraprofessional attitude toward participating in a

bilingual program will:. become increaéingly positive.

L]
2. Paraprofessionals will have increased awareness of the two

-

cultures involved in their classrooms.-

Teachers, patraprofessionals, and consultants selected,

modified, and in some instancas, developed materials to be used

in the program. Suitability of materials to be used was /
determined jointly by teachers and consultants, Bilingual-

bicultural activities were recognized as an area of specialization

o which cuts across all curriculum areas. _ .

Some samples of materials that were emp}oyed are included in
Appendix B (Samples of. Materials Employed in Training Program), *

1= 4

Teachers and paraprofessionals were kept informed regarding
in-service couésespin conversational Spanish and in Puerto Rican
history and culture. The locaéion of a particularly_popular co;rse,
"Hablame en Espanol" was too distant from the school to permit
attenﬁance. This is a television course and could be previewed
at noon. (This is primarily for the beneéit of the local instructor
of the course. Arrangements were made for teachers and paraprofeséionals

N

to view the program at this time. They were often seen in the

lounge viewing the program while having their lunch.

240 -
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s Training in the Spanish Language for Staff Members

/ s

Although we were unable’éo provide formal lessons in Spanish
within the school setting, opportunities in this area were provided

by the previously mentioned manual, Bien Ven Neé;Dose,(Appendix A)

which was developed by the principal. A copy was supplied to each
staff member.

‘
Staff members were encouraged to view in-service courses in

, »

1

Spanish and to attend such-courses when possible. %hey were urged

¢ to attempt’fo use a few words of Spanish with pupils, parents, and

.

each other.

- -
R e

-

It is our hope that, during the coming year, we will be able

J ' , .

to provide an in-service course in conversational Spanish at the
school. The district supervisor of bilingual education has

indicated her approval of this endeavor, and will assist in

setting up such a course.

k3
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More Effective Utilization of Curriculum Materials

. A survey was made to determine the availability in the school

of relevant materials for bilinéualﬂbicultural education. This

- ’ ~

survey revealed the following: 3 ‘
y N
1. Many materials, such as film strips, slides, tapes, and -
maps had received limited use.
2. Many teachers were unaware of the value of simple materials
. " Such‘as puppets, games, and ‘flat pictures in helping
pupils acquire a kno&ledge of English. ‘
3. There was a definite need for additional, up~to-date
” materials. '
, In the course of training workshops, teachers and paraprofessionals

were instructed in the use of available materials. As far as the
program of the school would permit, teachers were relieved to visit

+he TESL teacher and to observe her as she used such materials as:

Object box, lotto games, story cards \
Puppets \
Word cards with pictures

Mattrix boards ' \

Picture charts for categorizing pictures

¥
Record player, tape recorder
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Filmstrip projector

Magazines,

Efforts were made to provide each classroom with, an adequaté
supply of materials. Budgetary limitations requiréd the sharing
of some materigls. Easy access to'them was proyided by making
each grade leader responsible for materials for éhe teachers of

his grade. Plans for distribution and use were made during grade

conferences.

‘

The ne& New York City curriculum bulletin, Puerto Rican
Studies, Kindergarten-~ Grade 2, was an excellent guide for
the implementation of the bicultural program in the eaxly childhood
classes. A curriculum guide in this area has not yet been formulated
for the higher grades. Therefore, the assistant principals of these
, grades ;dapted materials from the early childhoed bulletin for use

on their grades,

The principal and coordinator visited Public School 25, Bronx
(The Bilingual School). There we saw many exciting materials in use
in classrooms and in the Resource Center. We envisioned establishing

such a center in P.S5. 345. Budgetary limitations during the current

year permitted only a small beginning toward this end.
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In hope; qf securing additional monies in the future,
preiiminary praﬁs are going forward for the sétting up of the
Resource Center. Rec&mmendations regarding materials have been
secured from district and central board personnel. We have begun
. to compile lists of materials (gample iﬂcluded) that-will be

ordered when funds become available.

’

Because of the limitation of resources (monéy, time, personnel),
the establishment of the Resource Center must proceed slowly. When -
fully operative, it will:
1. Contain-a variety of materials on bilingual educétion and
o \
related subjects (linguistic studies, socio-economic

studies of the non-English speaking child, .etc.)

Help in securing such materials will be enlisted from

bilingual teachers in District 19 and central board personnel.

2, Provide a syséem for continuous collecéion ;nd identification .
of materials.

3, Serve other schédls and centers through exchange of
information.

4. Utilize the skills of librarians and library associations.

This center has been included in the request of the district

&

‘bilingual supervisor for funds for the district's bilingual

program during the coming year.

46
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. Ttems to be ordered for Bilinguwal Progrem for both library and’classrooms.
Board of Educaiion Catalogue of Approved List of AddiosVisual Materials Vol.l
Primary Grades K-4. " -

Mla Strips, Casseties and booiclets, Page 3 .

7h=13-2-000 §U2.50 . ViZ8e150
Th=13-2-000 142450 . WES=150 ,
Th=13-2~002 42.50 WESw150 L
The13-2-501 33.50 . . .00
Tapeas Cospeties, and Books
7 =13-3~000 32841 o naNe023
_ Riss Mecordings and stady books ad tapes :
Th~13-4-000 ‘ 5:95 X055
7"-5'3-@ mO“ . m—o&5 1

Santillans Publishing Co., 295 Evanston Drive, Hightstown, New Jersey

Cometa Handwriting '
Woribookss Grade 1. h wm 32 PP sa. , ‘Q.m

" 2. 3 worikbooks . 32”“. 10»50
3. ,me 32”..0 1050
Arboleda » Composition and Gresmar
1, 9t 1967 96 pp $1.50 per book
2. 8‘1%8 o“w Z.erbook
I 1968 126 PP 2.10 per book
Lidrary Books, Fairy Tales, Classie Childrens Iiterature
Adventuras - de Mary Poppins Travers 81967 60 pp $2.50
la Bella Darmiente del Bosque Perreult (81968 5L pp 1,00
Bianca Nieves ¥y loe Hijos de Bembi Grimm 051968 60 pp 2.50
Ouatyo Cuentos de Anderson Andersen LQ-H6L set 12.50
mmmmmnmm:rm 128 pp 1.9%
Dece Cuentos Grimm ‘ 128 pp 3.15
Pinocho Collode as1967 69 pp 2,50
Anima) Stories Preschool Through Greds 3
Una Historia de Consjas 1.25 E71966 Franoois
Ristoria de un bebe lion 1.50 JV1957 Farville
Ios Tres Cexditos Du Bois 1.25 L1963

Stories & Adventures Preschool through grade 3
K Mstomovil de Carolina Provet $3.25 V1963

1a Casa ds Cayoline 3.25
Carelina en la nieve " 3.25
Carelina viaja por Buropa " 3.25
David y los Tulipanss  Bemet JD1969  $2.30
Naoe Macho Trespo Saludes JDIP69 2.30




Yanos A Descar wa Rerwmo Oarrigs GLIPSS 1.50
Diploms 1 SM1966 80 s0
Mplome 2 sm'.zs“ a.';‘é 1.65
Diplome 3 201966 172 pp 2.28

Say and Spoak ¢ vith ' M60C5/9 13,00
b £lmetrips vith sassettes " T8A0208) 966,00 .

Tdwoationel Meading Servics, Maet 6L Midland Ave. Parwsmws, New Jorney

Spexish for Klamatary Sehosls 12 f5. 6 yeserd 115,00
Reading Fiesta Ibrury 15 Spenish-Taglish

Library Beoks . .

©New 4a the City (10 librery beoks) 2.1

Beler & Taylor Co. Audio Visual Saxviees, P.O. Bex 230, Momenos Ill. 6095L

Indtiation to English K2
A Busis Mnglish as & Seoond language Ceurse for Swall Children SL K109.50
¢ Evon Yellow Cavs Jave to Wait Or.d< YO0S9 £17.50
Ohildvene Storiss-BMilingaal Boglish-fpamish 58 1a Beard of Kd Catalogme
- Ml lidrery Jooks
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Suggested Materials for Hispanic Culture Progrem
Yender # $I3-025

Rarly ‘Mlmstelp Isbyary
Sing, Say, and Spesk Jparish §
Nedern Pesrte Riso (Lith grade) /
, Island of Puerte Riee (Lta grede /
I Can Mead Spanish Signs (silent
(x31) Alphebet Zoe (2tlemt)
Hardvere

. lanmags Arty (Lidrery and Classroom Usage)’
’ Julie of the Welves

Pisk a Mook O Poene
Tall Tales L

Animals & Peeple

E

Sub Total

$ §3.70
13.00
59.00
h9.50
11,50
34.50
B)loso

L 3V

175.00

24,00
2L.00
83.70
Lk« 00
k.00
Li.00
Ll 00
Lh.00
Lk.00
W.00
27.%0

#%6.70
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. Greater Emphasis on Puerto Rican History and Culture

4

To better understand a people, one must examine its culture -

[

that complex whole that includes knowledges, beliefs, customs,

opinions, religion, law, and art. Federico Tovar, author of A

Chronological History of Puerto Rico , states that to better under- ¢
I3 » .

. stand a people, one must look ‘at its history. "Phe history of v

Puerto Rico reveals what it means to be Puerto Rican."

To provide a background of knowledge of Puerto Rican ‘history and
2 .
culture, a number of steps was taken. In the planning and implementation

of activities focusing on Puerto Rican history and culture, the pareants

proved to be invaluable resources.

Activities in this area included the following:

1. A Puerto Rican flag was obtained from the Commonwealth of
Puerto Rico. As a part of ceremonies marking Puerto Rico

.Discovery Day on ﬁovember 19, this flag was dedicated for

use in school programs.
v {

9. On Puerto Rico Discovery Day, Puerto Rican pupils héld a
radio broadcast. Directed by the TESL teacher, they related .
the significance of the day. This was followed by a program
of dances in the school yard.

.

3. Each classroom teacher was provided with a list of

S0
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important dates in Puerto Rican‘history. Prior to each
date, materials were 'provided to enable the teacher to
highlight the significance of th%y/particulap date.

\\ 4., The Principal secured from the Schlitz Brewing Companyl

\ ¢
* \\ sufficient copies of a Puerto Rican Historical Calendar

N so that each teacher might have a copy. This calendar
E S

\, -
N\, ] . -

\ depicts famous Puerto Ricans and their contributions to the
[} .

€

history of the United States. 'The page for .each mongh bears
a picture of an outstanding Puerto Rican, with the story of

his life. For each day of the ménth, there is 4 notation

\

relating a significant fact regarding Puerto Rican history
or culture. The entire calendar is written in both English o
and Spanish.

\ .
Teachers reported that they found this calendar extremely

.
\

helpful in focusing on Puerto Rican history and culture.

i

. 2
5. A portfolio, '"Distinguished Puerto Ricans", was secured.
p \ sting

[

" This is a set of 24 14'X19' cards, each depicting an

outstanding Puerto Rican, with a few sentences about his life. '

-

IJoseph Schlitz Brewing Company, Milwaukee, Wisconsin.

N N b
Distinguished Puerto Ricans, Collection of Puerto Rican Studies, P
San Juan, Puerto Rico, 1971.

ERIC '
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P.S. 345 - Margaret A. Dixon, Principal
Brooklyn, N.Y. 11208  Fred Garbowitz, Asst. Principal
. Sheldon Goodman, Asst. Principal

Paul Nendelsohn, Asst. Principel
. Bdwin Rudetsky, Asst. Principael -

L4

IMPORTANT DATES IN PUERTO RICAN HISTORY

September 23 Revolution of "Laves® 1868

October 14 ' *Dia de la Raza"

- Columbus Day
Noveaber 19, 1493 Puerto Rico-Discovery Day
Jauary 11 ° Bigenio M. De Hostos (Date of Birth)
February 16 Jose Julian A’costn 1825 « San Juan T
March 13 , ' . | Segundo Rulz Belnis 1829 = Hormigueros
Barch 22 ' Abolition of Slavery |
April 8 / " Ramon Emeterio Betances 1827 -~ Cabo Rojo *
July 17 ' ILuis Munoz Rivera 1§§9 - Barranquitas ‘
hay 25 “ Constitution of the Comorwaalth of Puerto Rico ®

T 52




These cards were made available to classroom teachers, and
* 4
were used on bulletin boards and in showcases.

6. From the Foundation for Changel many copies of the pamphlets

-

Puerto Rican and Proud,and” People, Places, and Patriots of

[N

Puerto Rico were secured. These were disFributed to class—~
room Leachers. Creative ways of using them were discussed
in grade.conferences. After the pamphlets were used in the
. A .
4 ‘classrooms, pupils were permitted to take them home. * Many

parents exﬁressed pleasure at receiving the pamphlets.

‘

7. Teachers and paraprofessionals were encouraged toc view the

in-service television course, Boricuas: The Puerto Ricans.
' i . «

As with the aforementioned Hablame en Espdiiol, provisions

were made for the program to be viewed at noon. Fortunately,
//‘,' we were able to secure manuals for the television series.
These manuals added greater appreciation to the television

presentations and served as a guide for classroom experiences.

. i . "A copy of the manual may be found in Appendix C.

8. Two "Culture of the Caribbean" kits were secured. Each kit

kY

. -

contains 31 artifacts pertaining to Hispanic culture. Eagch
teacher was given a manual to serve as a guide for the use of

the kit. After planning for the use of the kits, assistant

' A kNS N

{ ' . ?
1Foundation for Change, Inc., 1619 Broadway, New York, N.Y. 10019

B ‘ ' . ' !
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Somos puertorriquenos y vivimos en los
Estados Unidos de América. Esta es
nuestra escucla, 83, en Nueva York.
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. We are Puerto Ricans who live in the USA.

This is our school, PS §3,*in I\;ew York Cily.'
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We look like the Taino Indians who, long ago, lived peacefully
on the lovely island they called Boriquen. Today the island
is named Puerto Rico.

Nos parecemos a los indios-tainos, que hace mucho tiempo
vivieron en la bella isla que ellos llamaron, Boriquén., Hoy
. . <
la isla se llama, Puerto Rico.
*a

’

N

Los pobladores franceses, italianos, irlandeses, africanos, espanoles e indios, se mezclaron todos

. I
B - e B l'l)_‘
] \ ,L :
i N
\ C ‘i N
AN |
. . . 1

Nos parecemos a los espanoles que vinieron despu
que Colén desembarco en Boriquén en noviembre 1
de 1493. Vinieron de Espana para hacerse ricos, y fuer
muy crueles con los indios. Muchos de ellos se quedaro
y tuvieron hijos con las indias. Estos espanol
gobernaron hasta 1898. Ese ano los americanos ganaro!
una guerra con Espana y comenzaron a gobernar

pueblo de Puerto Rico. :

v
i
B

4

y ayudaron a formar la nacion de Puerto Rico. Ahora, aqui estamos . .
. JTODOS SOMOS PUERTORRIQUENOS Y ORGULLOQSOS.

. los hijos del futuro. Y

. )

Samos orgullosos ﬁc)rque: Hablamos ambos espafnol e inglés. Algunos de nuestros profesores hablan
inglés solamente. !Qué pena! ?No seria bueno sitodos aprendiéramos mas idiomas?

* Somos orgullosos porque: Sabemos de muchos hombres y mujeres, valientes puertorriquenos, que

" ~lucharon por la libertad de su pais.

"
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There was Dr. Ramon E.

Bejances (1827:1898) a TS :-Jj
doltor who helped pbor ‘ e, T I}
pedple withoul asking for 7 ~ \* "
mopey. He wcrked to free . ; 5 :\"“

-

-~ I -
- . <
. v
o w3

theislaves and to free his
couhtry. Public School 396 -
in Brooklyn, New York,is
namjed after him.

-
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. Habil} el Dr. Ramon E. Betances (1827-1898) un doctor
que gyndaba a los pobres gratuitamente. El luch¢ para =
llibort_ r a los esclavos y su pais. La Escuela Publica,
Y 5, dn Brooklyn, fue nombrada para él.
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. ‘Habia, Lola Rodriguez de i
Ti6 (1843-1924) una es- N
critora y poetisa que luché
por libertar a Puerto Rico.

Los espanoles no le .
permitieron vivir en su h
pais, asi que vivié en A
Nueva York por muchos )
anos. Ella escribi6 la letra
de "La’ Borinquena,” el ,
himno de Puerto Rico. .~ \
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We look like the Spaniards whu came amr Columbus We look like the Afncaps who were brought to work in the
landed in Boriquen on Nouvembor 19, 1433. They came sugar canc fields. Most of the black people on the island were
from Spain to get rich, and they were very cruel to the already free before March 22, 1873. That was the day when
Indian people. Many stayed and later had children ‘with ALL slavery was ended in Puerto Rico.
.the Indian women. These Spanish men ruled until 1898. ) . .
That year theAmencans won a war with Spain and began Nos parecemos a los africanos que trajeron para trabajar en
to govern the people of Puerto Rico. las plantaciones de cana de azucar. La mayoria de la gente
. negra en la isla era ya libre antes de marzo 22, de 1873.
Ese fue el dia cuafido TODA la esclavitud ¢es6 en Puerto Rico.
!
The French— Itelian — Irish— African— Spanish settlers and the Indians all mixed and helped make .
the nation of Puerto Rico. Now, here we ave . . . the children of the future. And, ALL OF US ARE
PUERTO RICAN AND PROUD. . '
— | !
We are proud because. We speak both Spanish and English. Some of our teachers speak only English.
! Too bad. Wouldn't it be nice if everyone learned more languages?
We are proud because. We know so many brave Puerto Rican men and women who have fought
for their country's freedom:.
. b )
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% Y e There was Eugenio Maria
' ; OO de Hostos (1839-1903) o
¢ T~ = great patriot, writer and
T ! ; ’\:\S RS teacher who was respected
\\ * MR . all over the world. He
There was Lola Rodriguez, ) ) N «7 worked for the indepen-
de Tio (1843- 1%.21) a b ey : 7, dence.of Puerto Rico and
! . « f. .
(\q writer and podtess who % ’i"- he set\xg school systems
e worked to free Puerto Rico. ‘ in Santo * Domingo and
The Spanish would, not let Chile, as well as in his
o LTy her stay in her coumnitry so own. country-b ’
? i Jﬁ * she lived in New York for
Py ‘f - 2 v \t
many years. She wrote the
C words to "La Boringquena,”
f"‘" « the national anthem of
A & Puerto Rico.
' T ’
. 'f' . Habia, Eugenio Maria de Hostos (1833-1903) un gran |
_,f , - »~.v patriota,” escritor y profesor, respetadoen todo el mundo. J
. ob Luché por la independencia de Puerto Rico y establecio  /
Q \5».,, ’,’ sistemas escolares en Santo Domingo y Chile, asi como /1

EM ‘, ' J en su propio pais. ‘ / |
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: Puerto Rico.
. en prisones por defender sus crecacias. Ayudo

. 9."Fl Grito de Lares”
torical event. Can you descrihe it?

as "The Father of Our Country™. In Peerto
Rico. when someone refers to "The Father
of Qur Nation™, they aretaliking about another
famous patriot. Do you know his name?

Dr. Ramon Emcterio Betances (1827- 1898)
was an expert on treating the disvase, cholera.
He was also a writer who fought against
WSlavery and for the independence of Puerto
. Rico. He spent many years in ple for his
beliefs. He alse helped to plan -
de Lares'. ..

-
»

8. En los Estados Unidos de /}‘monc.n, George
Washington es Lonoud() coniq "El Padre de
nuestra nacion”. Ea Puerto Kico cuando al-
guien se refierea "El Padre de nuestra Nacién,”

. hablan cllos de otro fumose patriota. ;Sabe
. usted su nombre?

Don Ramén Emeterio Betances (1827-1898)
fué un cxperto en el tratamiento de la colera.
También era un escritor que puded cn contra
de la esdavitud y por 11 “dependencia de
aso muche.. anos de su vida

a planear "] Grito de Lares”.

was an important his-

. On September 23, 1868, a group of 400
~ Puerto Rican patriots took over the Town
Hall of " Lares, proclaimed the Republic of
Puerto Rico and sct up a government. Al
though this brave attempt at freedom was
- crughed by the Spanish rulers, it helped con-
trlbute to the abolishment of slavery in 1873.

. 9. “El Grito'de Lares” fué un evento histo-
rico muyimportante. (Puede usted deseribirlo?

En septiembre 23 de 1868, un frrupo de 400
pz}tnotas puertorriqueios sitiaron 1y alealdia
de Lares, proclamaron la Republica de Puerto
Rico y formaron un gobierno. Aunque este
. atentado a la libertad fué¢ aplastado por el
gnhmrlnn en poder, este presto ayuda a la
:.Il: MC\ de la esclavitud en el 1878.

Aruitoxt provided by Eic:
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10. Can you

Even though Spain surrendered Puerto Rico
to the U.S. at the end of the Spanish-Amer-
icars war in 1898, the people of Puerto Rico
were not granted U.S. citizenship until 1917.

Today, those Puerto Ricans residing on
mainland U. 8. A. have ‘the same rights and
obligations as all other Americans. However,
for those who reside in Puerto Rico, there is
no obligation to pay income tax, no right to
vote for U.S. President, no right to be repre-
sented in Congress of the U.S. There is an
obiigation to serve in the U.S. arined forces.

10. (Puede usted comparar los derechos delos
cdudadanos puertorriquenos que viven ahora
en la isla con los derechos que tuviesen si
vivieran en el territorio propio de EEUU?

Aunque Espaiu  cedi6 a Puerto Rico a
los Estados Uiidos al termmar la guerra
hispano-americana en el 1898, a la poblacion
de Puerto Rico no le fué otorgada la
ciudadania hasta el 1917.

Hoy endia, aquellospuertorriqueiios que
viven en el territorio propio los Estados Uni-
dos, tithen los mismos dercchos y obligaciones
que cualquier otro americano.

Sin embargo, para aquellos que residen en
Puerto Rico, no hay la obligacion de pagar
impuestos -federales de entrada, no tienen el
derecho a votar en elecciones para el presi-
dente delos Estados Unidos, no ticnen derecho
a representacion en el congreso de los Kstados
Unidos. Hay la obligacion de servir en las
fuerzas armadas de los Estados Unidos.

additionol copies of this quiz are avoiloble,
free, ot

Foundation

—=Change...

1619 BROADWAY (49 STREET)
NEW YORK., NEW YORK 10019
RM 802 !212)765 2074
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cempare the rights of Plg;t_'(')” ”
- Rican citizens now living on the island, to
their rights if they livedor mainland U.S.A.?
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10. Can you compare the rights of Puerto
Rican citizens now living on the island, to
their rights if they livedon mainland U. S. A.?

Even though Spain surrendered Puerto Rico
to the U.S. at the end of the Spanish-Amer-

ican war in 1898, the pcople of Puerto Rico -

were not granted U.S. citizenship until 1917.

Today, those Puerto Ricans residing on
mainland U.S.A. have the same rights and
obligations as all other Americans. However,
for those who reside in Puerto Rico, there is
no obligation to pay income tax, no right to

vote for U.S. President, no right to be repre- .

sented in Congress of the .U.S. There is an
obiigation to serve in the U.S. armed forces.

10. ;Puede usted comparar los dergchos delos
ciudadanos pucrtbrriqueﬁoW que viven ahora
en la isla con los derechos que tuviesen si
vivieran en el territoriv propio de EEUU?

Aunque Espana cedi6 a Puerto Rico a

. los Bstados Usnidos al termmar la guerra

hispano-americana en el 1898, a la poblacion
de Puerto Rico no le fué otorgada la
ciudadania hasta el 1917.

Hoy endia, aquellospuertorriqueios que
viven en el territorio propio los Estados Uni-
dos, tienen los mismos dercchos y obligaciones
que cualquier otro americano.

Sin embargo, para aquellos que residen en
Puerto Rico, no hay la obligacién de pagar
impuestos federales de entrada, no tienen el
derccho a votar en elecciones para el presi-
dente de los Estados Unidos, no tienen derecho
a representacion en el congreso de los Estados
Unidos. Hay la obligacion de servir en las
fuerzas armadas de los Estados Unidos.

additional copies of this quiz are available,

free, at - ‘ 1

rfoundation
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1. Could you find the islands of Boriguén
and San Juan Baulista?

You can only find them on’old maps as
they are both old names for the island now
called Puerto Rico.

The original Indians called their island Bo-
riquén. When Columbuslanded there in 1493 he
claimed the island for Spain and called it

* San Juan Bautista. It was re-named Puerto

Rieo, (meaning rich port) by Ponce de Leon
when he became the first Spanish Governor
in 1509.

1. (Puede encontrar usted las islas Boriquén

3

o San Juan Bautista en el mapa?

Solo puede usted encontrarlas en mapas

- viejos, pues las dos eran los nombres anti-

guos de la isla que ahora se conoce como
Puerto Rico.

Los indios primitivos llamaron a su isla
Boriquén. Cuando Columbus desembarco alli

Fen el 1493 él reclamé la isla para lspana
. y la llamé San Juan Bautista. Fué llamada

: luego “‘Puerto Rico’ por Juan Ponce do Léon,
- cuando este fué nombrado el primer gober-
‘ nador espanol en el ano 1509.

2, A hoasing project in Manhaltan and a

“public school ia Brooklyn are both pamed
P
Cduter

a famous Puerto Rican hero. Do vou

- know his name?

ugenio Maria de Hostos, (1839-1903) a

slavery and to work for the independence
of Puerto Rico Irom Spain.

,2 Un pmyect() de viviendas en Manhatian y

ut ela poblica en Brooklyn han sido

n{l: KC()H con (*I n-)m‘)rL dc un lluslre heroe

: writer, educator and philosopher who traveled™
- all over the world to campaign against Negro

[

39

Eugenio Maria de Hostos (1839-1903), un
escritor, educador y. filésofo, quign viajé por
todo el mundo haciendo campana en contra
de la esclavitud negra y también para tra-
bajar por la independencia de Espana para
Puerto Rico.

3. Do you know who wrote the words to “La
Borinquefia™, the national anthem of I’ucrto
Rico? ’

Lola Rodriguez de Tio, (1843-1924)a-well-
known poetess and patriot who struggled for
her country’s freedom and was forced into
exile three times by the Spanish rulers.

3. ¢Sabe usted quién eseribié el texto de La
“Borinquena,” himno nacional de Puerto
Rico?

Lola Rodriguez de Tio (1843-1924), una
poetisa muy conocida y una patriota que
sufrio mucho por la libertad de su patria y
fué¢ forzada el exilio tres veces, por el go-
bierno espatol en poder.

4. Rubén Gomez, José Santiago, Orlando Cr
peda and.Roberto Ciemente earn their living
in the same way. Do you know how?

‘They are Big League bascball stars.

4. Rubén Gomez, Jos¢ Santiago, Orlando Ce-
’ g

peda y Roberto Clemente, ganan su vida de

la misma manera. ;Sabe usted cudl es ésta?

Todos son estrellas del beisbol en las ligas
mayores.

5. Do you kiow ihe size, shape, location and
population of Puerto Rico?

Puerto Rico iies 1000 miles Southeast of
Miami, Florida. It is 35 miles wide and 100
miles long. There are about 2-1/2 million
people living on the island and over 1 million
Americans of Puerto Rican extraction in New
York State.
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themo Maria de Hostos (1839-1903), un
escritor, educador y filésofo, quien viajo por

todo el mundo haciendo campana en contra-

de la esclavitud negra y también para tra-.
bajar por la mdependcncxa de Espana para

. Puerto Rico.

3. Do you know who wrote the words to “La
Borinquefia™, the national anthem of Puerto
Rico?

Lola Rodriguez de T Iio, (1843:1924)a well-
known poetess and patriot who struggled for
her country’s freedom and was forced into
exile three times by the Spanish rulers.

3. ¢Sabe usted quién escribio el texto de La
“Borinquein,” himno nacional de Puerto
Rico?

Lola Rodriguez de Tio (1843-1924), una
poetisa muy conocida y una patriota que
sufrio mucho por la libertad de su patria y
fue forzada el exilio tres veces, por el go-
bierno espaiiol en poder. .
4. Rubén Gomez, José Santiago, Orlando Ce-
peda and Roberto Clemente earn their living
in the sume way. Do you know how?

They are Big League baseball stars.

4. Rubén Gomez, Jos¢ Santiago, Orlando Ce-
peda y Roberto Clemente, ganan su vida de
la misma manera. ;jSabe usted cudl es ésta?

Todos son estrellas del beisbol en las ligas
mayores.

5. Do you know the size, shape, location and
population of Puerto Rico?

Puerto Rico lies 1000 miles Southeast of
Miami, IFlorida. It is 35 miles wide and 100
miles long. There are about 2-1/2 million

people liviag on the island and over 1 million
Americans of Puerto Rican extraction in New
York State.

|
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5. ¢Sabe usted el tamaho, la forma, localid:id
y la poblacion de Puerto Rico? g

Puerto Rico esta situado a unas 1,000 millas
al sur-este de Miami, Florida. Tiene 35 millas
de ancho y 100 millas de largo. Hay alre-
dedor de 2-1/2 millones de habitantes que
residen en la isla y 1 millon de americanos
de estraccion puertorriquena en el Estado
de Nueva York. 3

6. Can you name 3 famous Puerto Rican
singers who perform at theMetropolitan Opera
House?

Graciela Rivera, a coloratura soprano was
the first. Now there are also Justino Diaz,
a bass, and Martina Arroyo, a soprano.

6. (Puede usted nombrar tres cantantes
famosos puertorrigueios que c.mtdn en la
' MLtr()poht.m Os.era House'?

Graciela Rivera, soprano coloratura, fué la
primera en cantar. Ahora estan Justino Diaz,
bajo, y Martina Arroyo, soprano.

7. Where would you see the work of Carlos
Irizarri, Roberto Lebton,  Ramon Carrasqui-
llo and Wilfred Labiosa?

In art galleries or museums. They are all
Puerto Rican artists whose paintings can be
seen in New York and Puerto Rico.

7. ¢Donde veria usted los trabajos de Carlos
Irizarry, Reberto Lebron, Ramon Carrasqui-
Ho y Wilfredo Labiosa?

En galerias de arte y museos. lodoz, ellos
S0l artistas pucrturtiquontos cuyas praturas
yuedy » oD (1) i

\
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30.

principals and teachers developed a system for rotation

of kits on their respective grades. (Appendix D) . 5

8. Since many of the newly arrived Puerto Rican pupils found
strange the foods served in the lunchroom, they refused to
eat them. We felt it fiecessary to begin to introduce foods
with which they were familiar. The Coqrdinator and the

o

Principal worked with the dietician and the lunchroom
' supervisor in planning for the serving of Eoods that would
appgal té the newly arrived Puerto Rican pupils.
. Changes were made in some lunchroom menus. Method; of
preparation were adjusted to reflect the tastes of the
)

newcomers.

The Coordinator compiled a booklet of recipes for childrenv
Classroom teachers used this booklet in cooking experiences

for their children. A copy of this booklet may be found in

Appendix E.

Through these measures, we began to develop a growing awareness

of Puerto Rican history and cultuyre.

ERIC P .

s ¢




31.

Parent and Community Involvement

The importance of parents to the school is well éeﬁined by
Stearns (1955), "Parents are important to the school because they
constitute the largest and most powerful segment of community life
which has dealing with the schools." ’ ‘

Meeks (1968) speaks of the'”kind of communication which must
exist;if parents and the school are to cooperate and assist each other
in achieving theilr commgn goal of the finest educational experience for

each parent's child."

-

L4

At "345" the 1anguagé barrier had been an ohstacle to the
development of an optimum level of communicattion between the school
and a large segment of its parentigdpulation. One of the objectives

" of the practicum was to give parents a sense of belonging, and to

encourage their participation in school and. community activities.

The resulting evolvement of parent participation has been one of the

v

most gratifying outcomes of the practicum.
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Aruitoxt provided by Eic:

The principal and the coordinator met with the executive
board of the Parent-Teacher Association to consi@er the problems
accompanyiﬁg the influx of newly arrived Puerto Rican pupils and
parents. It was agreed that the participation of all parents was
not only desirable, but vital. Aside from increased participation,
the P.T.A. executive board welcomed an opportunit§ to develop
better relations among the black and Pugrto Ric;n‘parents who

regularly frequented the school's Family Room.

During the year, many discussions took place between’the

administration and P.T.A. personnel and parents. On several

-

occasions, there was a spontaneous outpouring of ideas. An

%

attitude of "Why don't we try it?" prevailed. .This open-mindedness
and willingness to seek ways of effecting improvement led to the

implementation of a series of activities:

e3

32.
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Aruitoxt provided by Eic:

& »

Orientation to the School's Educational Program:

1

Parents were invited by classroom teachers to visit
classrooms on an informal basis, and to serve as 'Class Parent"

for an entire day. This practice enabled parents to become

1

i
involved in the daily routines and learning experiences of

B

their children.

Workshops for parents had the following objectives:

1. To help them understand their children's needs and

’

difficulties.

2, To acquaint them with instructional materials used in

the.classroom..

3. To demonstrate multi-media equipment ang develop an
understanding of its e%feé?iveness in helping their
children.

.
* 4. To explain the role of parents in the education

of their children.

A ‘
Orientation to the Community

There are, throughout East New York, a number of block
associations. The principal wrote letters to the presidents of -

these associations, informing them of the newly arrived families

that had moved to their blocks, and requesting that they be invited

- "

to meetings of the associations.

&

33.




BOARD OF EDUCATION OF THE CITY OF NEW YORK
ScHOOL DISTRICT 19

PATROLMAN ROBERT BCLDEN SCHOOL P. S. 345

111 BERRIMAN STREET
- BROOKLYN, N. Y. 11208

MARGARET A. DIXON, PRINCIPAL TELEPHONE: 6A7-8387
&

1]
ASSISTANT PRINCIPALS

FRED GARBOWITZ
SHELDON GOODMAN
PAUL MENDELSOHN
EDWIN RUDETSKY

Dear Parents,

Welcome to East New York and to P.S. 345. Our
guidance department is ready at all times to help you with any
problems you may have. In addition, several community organizations
render services especially to Spanish speaking residents. The
accompanying booklets lists these organizations. 1 hope that you
will find it helpful.

Yours very truly,
W zzwwt A. St

MARGARET A. DIXON
PRINCIPAL T Y T

LN

- Estimados Padres,

Bienvenidos a East New York y a la Escuela Pﬂblica 345,
Nuestro departamento de orientacion para ayudarlos con cualquier
problema que tengan. Hay varias organizaciones de la comunidad que
les ofrece servicios a los residentes de habla hispana. Dentro de
los folletns adjunto, encontraran la lista de estas organizaciones.
Espero que les sirva de ayuda.

3

Sinceramente,

477&%74%&5’ 4 ﬁ/t//a/n/ , |

MARGARET A. DIXON
‘ PRINCIPAL

a
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BOARD ‘OF EDUCATION OF THE CITY OF NEW YORK
ScHooL DISTRICT 19

' PATROLMAN ROBERT BOLDEN SCHOOL P. S. 345

111 BERRIMAN STREET ',
BROOKLYN., N. Y. 11208

‘

ASSISTANT) PRINCIPALS

FRED GARBOWITZ
SHELDON GOODMAN
PAUL MENDELSOHN

EDWIN RUDETSKY ' . . " March 15, 1974

xx

\ ) 7 ‘
\ L=
\Mr. Charles’ Curry, President
Atkins Avenue Block Association
390 Atkins Avenue i ) <o
’ Brooklyn, New York 11208

Dear Mr. Curry:

Mr. and Mrs. Frank Quinones,' of 354 Atkins Avenue, are new

’ arrivals in our community, having recently moved Here from
Puerto Rico. We have informed them of the block association.
I am sure they would appreciate an invitation from you to
attend meetings. ) .

Ygurngery truly, !
—— -,'/ ,_“ . L . .T‘

. . - . . -," [N X
P e h , P A -
e » - -

Margaret A. Dixqn, Principal
-

s

MAD/kr ‘ . ‘ . . .

ERIC o 66 '
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MARGARET A, DIXON, PRINCIPAL TELEPHONRE: 6470387




3

el

3

COMMUNITY AGENCIES THAT WILL HELP YOU

/
AGENCIAS DE LA COMUNIDAD QUE LOS AYUDARA
- ' '
~ "‘\“ ‘«\." » ]
. .
s
;o :\:'{ ‘
(n"r‘ "
A ) L N ‘, /v
: ’ - f Courtesy of: j
. Margaret A. Dixon
- . Principal, P.S. 345 ;
‘ ’ A
~ » ‘
. ‘ /
" T 8. / ‘
,\" ‘ / v .
* -
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g Accion Civica Hispana ~ . Director:. Inez .Robles
2659 Pitkin Avenue . - . Y, .
. Brooklyn, N.Y. 11208 - A : :
346-8076 ! . v
) Program: Education: For boys and girls ages 6-13, classes in .
remedial, reading and math. Referrals .
are made to specialized clinics.
Recreation (Summer Program) ) ) N
: For boys and girls ages 6-13, activities
include physical education, weight lifting,
wrestling, boxing, baseball, apd general
calisthenics. f
Hours: Monday - Triday: 9 A.M. - 5 P.M.
. Fees: None
. . . Registration: Walk In ) .
%
! I - - .
Prograpa: . Educacion: Para ninos y ninas entre las edades de
. ) . 6 a 13, clases qe ayuda esnecial en v
N n lectura y matematica son proveidas. )
' Ninos son referidos a clinicas especiales,
' Recreacidn (Programa para verano)
. i
i Para ninos y ninas de 6 a 13 dnos. Las . '
actividades incluyen educacion fisica,
: levantando pesas, lucha libre, boxeo,
' . pelata, y ejercicios en general.
Horas: Lunes - Viernes: 9 A.M. - 5 P.M.
' Cuota: Ninguna \

Matricula: A la entrada. . 7

Aruitoxt provided by Eic:
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Brooklyn Hispanic Civic Assn.
514 Warwick Street

Matricula:

Brooklyn, N. Y. 11207

647-6300

Program: Employment referrals

Hours:  Monday - Friday - 9 A.M. - 5 P.M.

Thursday - 9 A.M. - 10 P.M.

Fees: None

Registration: Call or‘walk in

Programa: Referencias de-Emple>

Horas: Lunes - Viernes 9 A.M. - 5 P.M.
Junes - 9 A.M. - 10 P.M,

Cuota: Ninguna
Llame o venga‘al lugar

)

Director: Mr. Hector Rosas .

69
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' East New ?ork Puerto &ican Action
\\518 Sutter Avenue ) President: Mr. Frank Rivera
ﬁrooklyn, N.Y. 11208 :

88-5700

Program: 1Human Rights: Activities are centered around programs
. designed to prevent discrimination in
" employment, housing, and welfare, Members
. ; ’ are informed of their civil rights and
‘ instructed in the proper procedtres to
, ‘ : secure/ these rights. g

. -Hours: Meetings are held on/the last Friday of each month at
' ' 8 Pi.M« /
Fees: ,32 ber year

{
|
Registraéiob: MWalk In

’ | /

| ) = .

i

. |

Programa: Derechos Humanos:/ Las—actividades estan/programadas '
para prevenir la discriminacion

| del empleo, viviendas y el bienestar.
Los miembros son informados de sus

l derechos civiles, e, instruidos en

los procedimientos adicuados para
asegurar estos derechos.

Horas: " Reuniones se elevin a cabo, el dltimo viernes de cada
. mes, a las 8 P.M. \ .

Cuota: $2 al ano T .

1
/ Matricula: A la entrada
\ \
\ \
. \ —
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East New Y
2151 Pitki

ork Civic League Director: Mrs. S. Smith
n Avenue .

Brooklyn, New York

498-5073

Program:

Education and Culture: Tor persons 8 years of age and up;

Hours:

Fees:

Registrati

Programa:

Horas:

Cuota:

Matricula:

studies in Spanish and Afro-
American culture. History workshops,
Afro~American dancing, sewing,

drama, arts and crafts

Office -~ Monday, Friday, 10 A.M: - 4 P.M.
Please call for information or class hours

None

on: Waik in

Educacion y Cultura:

Para personas desde los 8 anos en adelante; estudios
de las culturas Hispana y Afro-Americana. Taller de
Historia, bailes Afro-Americanos, costura drama y
artesanias.

Aficina - Lunes - Viernes 10 A.M. =~ 4 P.M.

Por favor llame para informacion durante las horas
de clases.

Ninguna

‘A la entrada

|
1
|
i
|
1




Federation of Puerto Rican Parents Director: Mr. Gilberto Matos
514 Warwick Street
Brooklyn, N. Y. 11207

Program: Education: Gives information and referrals of an
educational nature to students (and/or
parents of students) who wish to further
their education. Applications are made
to ASPIRA for eligible students who need
scholarship aid. ‘

Hours: Meetings are held once a month., Members are informed
of a date and hours. ’

Eligibility: Spanish speaking residents

Fees: 50¢ per year - -
i
Registration: Walk in or call

Programa: Educacion: Nos da informacion y referencias de una
naturaliza educacional para estudiantes
(y /o padres de los estudiantes) que ,
quieran sigiur adelante en su educacion.
Las aplicaciones son hechas para ASPIRA
para los estudiantes elegibles que necesiten
avuda economica (hecas). . )

Horas: Reuniones se elevan a cabo una nez al mes. Los miembros

son informados de la fecha'y la hora.
~ s

Requisito: Residentes de Habla Hispana

Cuota: 50¢ por cada ano
K 4
Matricula: A la entrada o 1lame .
.. vy *
' 72
| ,
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La Casa Pehuelas Director: Mr. Ramon Rodriguez
682 Liberty Avenue

Brooklyn, N.Y. 11208

498-8777

Annex: 587 Warwick Street
No Telephaone

Program: Provides counseling -and referral in a variety of
areas including housing, education, employment,
welfare. Direct referrals are made to jobs and
training programs.

Hours: Monday, Thursday, Friday, 9 A.M. - 5 P.M.
Annex - Tuesday, Wednesday, 1 P.M. - 9 P.M.

. Fees: . None

“

Programa: Provee orientacidﬁ y referencias en una variedad de
areas que incluye vivienda:, educacion, empleos y
bienestar. Referencias directas son hechas de
programas para trabajos y adiestramientos.

Horas: Lunes, Juenes, Viernes: 9 A.M. - 5 P.M.

Anexo: Martes, Nuercoles — 1 P.M. — 9 P.M.

Matricula: Ninguna




United Negr

o and Puerto Rican Front

537 Blake Avenue
Brooklyn, N.Y. 11207
498-0848
D%rector: Mrs. Doris Richardson
Program: Assistance, counseling, and referral "are provided in
the area of employment. -
Hours: Monday ~ Friday - 9 A.M. - 5 P.M.
Eligibility: Low income families, youths 16 -~ 20 years of age,
’ and adults residing in East New York
Fees: ‘Noné . -
Registration: Walk In .
Yy . -
Programa: Asisteqcia, orientacion y referencias son proveidas
en el area del empleo. .
Horas: Lunes -~ Viernes 9 A.M. - 5 P.M.
Eligibilidad

o Requisito

Cuota:

Matricula:

Familias de ingresos bajos, jovenes de 16 - 20 anos
y adultos residiendo en East New York
..

Ninguna

"A la entrada

.

vy




Las Iglesias Espanolas de East New York

1. Iglesia Pentecostal Dios es Amor
669 Euclid Avenue 11208 . .

2. Iglesia Cristo La Roca
1876 Pitkin Avenue 11207
345-0836

3. 1Iglesia de Dios Mission Board
1045 Sutter Avenue 11208

4, \Arca de Salvacion )
984 Sutter Avenue - 11208

2
] 5. Primera Iglesia Pentecostal -
- 832 Suttex Avenue 11208 ,

6. 1Iglesia de Dios Cristianos Hecht
Sutter and Miller. Avenues 11207

7. Iglesia de Dios "La Fe'
482 Sutter Avenue 11207
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Parent Volunteers -

A corps of parent volunteers was organized. They proudly wore
$

the red and black (schoof‘colors)»fParent Volunteer, P.S. 345" °
buttons as they greeted new parents at the main entrance and
escorted them\to the office, to the guidance office, and to the
c1a§srooms. Allinew parents, before leacing the building, were

invited to the Family Room. They were asked to become members -

of the Parent-Teacher Association, and to take an active part in

.
‘

school activities.

J’ i
In.addition to serving as escorts, the parent volunteer corps

. provided invaluable aid to the school during book fairs, art shows,

science exhibits, and various sales. They made costumes for assembly
programs, accompanied classes on trips, and 'served as hosts for

4

visitors to the school.

Language Lessons

kY

The language barrier was the single factor most responsible
for the lack of communication between parents in the Family Room.
The principal sought to secure teachers of English and Spanish on

a regular basis. This proved to be difficult. -The school's teacher .

of English as a Second Language could be freed for this purpose

ERIC . .




only once a week. A bildingual teacher of Spanish and English at
a community center consented to come and work with the parents,
¢

but found that,wafter a few sessions, she was unable to continue.

The enthusiasm generated in the parents By the initial lessons
was sustained. They began to teach each other. The P.T.A. distri-
buted a flyer inviting parents to help each other learn Spanish and
English. Signs in both languages began to appear in the Family
Room. Parents, first hesitatingly, then jokingly, began to use

‘

phrases in the second language.

@ -

The principal supplied the Family Room with sever;l copies
of the manual, "Bien Ven Nee Dose". These served as an excellent
vehicle for bringing English-speaking and Spanish-speaking parents
together. They were often seen seated in pairs in the Family Room,
boring over the manual. Although it was intended primarily for the
’ Engligh—speaking, it was found to be useful, also, in helping
Spanish-sééaking parents learn English.

’

Several parents enrolled in Spanish and English classes at

a nearby Youth and Adult Center,
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Parent Workshops

v

A series of workshops on many topics was held. These included:

" *

1. Art lessons - The art teacher gave lessons on the use of
tempera ‘paints and pastels. Parents' work was proudly
. . ~

displayed id the Family Room.

~2. "Make-up" workshops.- Representatives from cosmetics
, .

firms instructed mothers in the proper use of cosmetics.
J
, 3. Homemaking workshops - A representative from a utility

company gave parents useful suggestions on easier and

better homemaking. , -

i
5

4. Handicrafts - Many .sessions were spent in sewing, crochetlng,

embr01der1ng, andxfonstructlng articles using various media.
5. Family health - Representatives from neighborhood community
service agencies explained the roles of their agencies ~

to parents. The principal prepared a directopy of these

. . . . closed.
agencies and distributed it to parents. fCopy en ) *

4
0

Newsletter ) .

5 The energy crisis of midwinter necessitatdd the curtailment

of a number of P.T.A. meetings. In order to keep parents informed,

’ “

the P.T.A. president conceived the idea of a monthly newsletter.

The principal was especially proud of the initdative displayed by

78
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" < )
the P.T.A. president and her executive board in developing the
o .

3 & .

newsletter, entirely on their own. The first issue, (December, 1973)

was in English\only. Later issues were in Spanish, also. The latet

'
iss&eﬁ reflect the growth qhat resulted as parents sought out correct
i 1

k]
. I
spellings, usage, and tran%latlons.> T L

|
) Social Activities \

"~ .
.
»

A gala Christmas party\yas typical of those planned for’

S
. several holidays. Gay decorations, music, and dancing added to

r
the festive atmosphere. Parents invited teachers, the Coordinator,

? *

) and district bilingual personnel 'to share with them the delicious
— - P

3

dishes of arroz con pollo, grandules’, fried chicken, collard greens,
v *

“and other ethnic delicacies.” .

<

ERIC ' \

A FuiText provided by Eric + o
«




t
—
-
"
v
-
+
r

.

\ » — ——
v

-]
\ The Latin American Festival; . ’ : ol :

"7 % For the past four years, the Latin Amexican Festlval has been ; . 1
the cul@inating‘actlvlty of the Parent-Feacher Assoc1at;onu It is - N .
' an pccasion on Vhfﬁh school personnel and parents and their families ' .

come together ‘f6T an even1ng of fun, with emphasis on Latin American [

‘Tﬁ Parent—Teacher Association executive board made special «

+ ‘

efforts! to involve new parents during the months of planhing for . \

‘this‘yee 's festival. These new parents brought tQ‘the planning o

1
[ , .

. seSsiotls many new ideas. . .
) ]
' A
Some Jf the new parents were excepti9nally talented in -creating
N B ' 5 .l
! T colorful awr unusual decorations for the suditdrium and gymnasium,

‘ ’ where the festival is held. Under their diréction, parents

.
*

\
b transformed Pare branches of trees into beautiful floral trees by
E - " - . v
wrapping the branches with strips of green crepe paper, and
i
' ” v
attaching to them crepe paper roses whose pétals had been edged -

:

: with glitter. These trees’ were used as strlk;ng stage decorations.

Among othef outstanding decorations weré a Floral map ‘of Puerto
. . ‘ | !
Rico, and a mural of a marine scene.

e
>

e SR PR
- F’::’\(s.,u
it -0
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/
The evening's entertainment was provided by scﬁool and district

[l
{

. _ personnel, members.of their families, and parents. ' Since the ,
¢ !

, admission price to the festival was, "

a dish of- your specialty",. .

1

a virtual groaning board of culinary delights/@as enjoyeé by all.
v @

Numerous inquiries were received regarding dishes served at the . //

u

k]
. .
.

! festival.. To satisfy them, the Principal and the Coordinator

worked with parents in‘compiling a booklet, "Some Typical Puerto- _’

Rican Dishes." (Appendix F). Copies were provided for school’and

district personnel. " ' :

!
¢

LY

It was agreed that this year's Latin American Festival, involving L

~

’ K . |
more parents than ever before, was our most enjoyable and successful -

|
4

one, to date.. The community superintendent, members of the community

- j !
. school board, district and city bilingual administrators, and P.T.A.

présidents of nearby schools expressed a desire to see such an event ' .
. ! ) |

duplicated in schools throughout the city were there is a’a large !

— « .

Spapish population. . . )

.
|

\

Summer Program
|

AN
The program of parent activities continued during the session of

* { N

the Summer Day Elementary School, aléhough with fewer parents partici-~
pating. A highlight of the summer was the arrangement of group visits

to. the Food Warehouse, a whélesale

ERIC S : ' '

Aruitoxt provided by Eic: . -
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outlet, where parents were able to purchaseé food at reduced costs.

.

< . . .
. o .Parents had been informed of this warehouse by a representative
. 5 4
of the Human Regources Administration, who had conducted a workshop.
* It was legrned that free charter bus service was available to groups
. of 25 or more persons. Since our group fell below that number,
-parents recruited parents of neighboring school and comrmunity"’ .
R . : L L - - .
residents to join the group. Weekly trips were made to the
- - ' ’ |
warehouse. Parents were del}ghted with the savings they were able
- ' . : ¢ . '
to accomplish., These trips will be continued during the.coming
e school year. The community superintendent will be informed
of the trips and the charter bus service so that, possibly, trips
) |
© may be organized on a district-wide basis. A
Materials pertaining to parent and community activities canjbe
' v o
' found in Appendix G. : .
’ .
. ' k] ! ’ )
\ P +
I d ' ' ¢ )
13 ’ ¢
. / % *
“ ' 82
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EVALUATIdN DESIG \
Process evaluation of %11 components of the program was .
made bi-monthly by the participants in the program. The objectives ,
of this evaluation study were to deteréine for the components: ; \
1. "The operational $tatus and objectives; -t
‘ 2. The actual gopulation ser?iced; \
3. The staff utilization; '
4. The specific activity and methodology; .
‘Ah_—_gi The kind of parent and commugity ;nvolvement; .

6. The facilities and materials utilized; and

7. The component's effectiveness.

Data for the étudy~were collected by on-the-site visits made by

t
the Principal and the Coordinator; by the collection of test data

—<hen appropriate and available; by the study of attendance records;

“and by special questionnaires designed to obtain participant reactions

to various programs. -

We initiated our program with 21 components. All 21 compéﬁents
were maintained throughout the study. This 100% achievement exceeds

our expectation of maintaining 80-90% of the components.

Regular visits were made to the classrooms to observe and

¢ \

identify in, each the multi-faceted approaches in teaching techniques,

teacher planning, and the progress of the program. The program

E)
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was monitored te see that it met .the individual needs of the newly
: \

arrived,‘non—Eﬁglish speaking Puerto Rican chi%d. A:study of the

!
1

classes conducti@g model programs is presented jin Tabig 2.

~ - N ’ + \

\ ' Table 2 ; \
. o \ .
' ] Classes Conducting Model Programs \
Kgn ¢ Gr. 1 2 3 4 5 Total

ya R :
Number of Classes on Grade 6 9 9 9 9 L9 51

Number Conducting Model . .
Programs 4 8 8 9 7 6 41

E We had éxpected that 70-807% of the classes would be conducting

. ! : ‘ .
model programs. Our ¢lassroom observations and evaluation of the

! ! .
« programs being conducted showed an 82% level of participation.

'
¢ ] 3 4
.

.

Monthly records of the achievement of the identified child#en

' showed gradual and steady gains in academic and social achievement.
’ o L3
Our expectation level was 60-70%. A study of the monthly records

kept on Eyese pupils is shown in Table 3.




Table 3

Academic and Social Achievement of Identified Children

Oct. Nov. Dec. Jan. Feb. Mar. Apr.  May June

Number of

students 199 205 211 203 207 210 209 211 211
Reported

Number éhowing

Academic 43 ¢ 79. ‘86 101 116 131 142 159 164
Achievement i

’

Number Showing

Social e ¢ 85 93 118 142 163 175 175 190
Achievement . .
The study, as shown in Table 3, reveals that we had an ’

academic achievement of 78y and a social achievement of 90%

: to 40 . . .
Our results were »g / Ppolnts higher than our expectations.,
‘ 2

Numerous materials were developed and used in the program.

v Handouts in the form of duplicated materials were used extensively

to disseminate and share materials. A study was done of 45 teachers

who were given materials on a regular basis. The results of this

study are shown in Table 4.

Table 4
Utilization of Materials .

Number of Teachers WNo. Using No. Using No. Seldom ©No. Never

Given Materials Most of Occasionally Using Using
Time
45 31 8 5 1




"

Our findings showed that 99% of. the teachers showed evidence of
using 75% of(the materials developed in the program. ‘During the year
There were numerous requests from teachers for materials to be used

with the non-English speaking pupils. . )
¥

The 45 staff members who were the subject of the study om
utilization of materials were asked to give a brief comment on the
effectiveness of the materials. A sampling of their comments R :

follows:

‘

"I+ was the first time that I felt that I had some useful

instruments to use with my N.E. children."
v

-

~ v

"Great! We needed this long ago."

"Why can't we come up with more good ideas like this?"

[ .

"I'ye learned some useful Spanish phrases. They have helped me to

get across ideas to my N.E. pupils.”

"I've shared these ideas with friends in other schools because

I have found them so helpful.”

vy .




Hispanic pupils whb had been in attendance at ;ﬁe school for

one full year or more were tested in teading and math in October

and May, The progress made by these pupils is indicated below

™
<

in Table 5.

ks

Table 5

]

Pre and Post Test Scores in Reading and Math

14

-

Grade No. Chn. Avg. Pre-test Score Avg. Post-tst Score Significant Gain °

Rdg  Math | Rdg Math Rdg  Math

a

Non-Rdg Readiness 1.1 1.4 1 yr. 9months

‘

Non-Rdg 1.1 1.6 1.9 1.4 .8

1.3 1.8 ' 2.4 . 2.8 1.1 - 1 yr.

1.7 2.1 2.9 3.1 1.2




3

460

The workshops were open tq all members of the staff. Forty—’
two members signed up to participate. Table 6 below show the
attendance pattern. It was expected that 70-80% of the personnel .
would regularly attend the training sessions. Our results showed

a 93% level of participation. . .

Table 6 . .
Personnel Attending Training Sessions
Oct.” Nov. Dec. Jan. Feb. Mar. Apr. May June , Avg.

Staff Participation .
by Month 42 42 36 37 38 40 . 40 37 A 40 39

>

The.Principal and the Coordinator made visits to teachers who
participétef in the program to observe their'u§e of techniques developed
during the training sessions. It had been expected that 4 - 6 of
these techniques would be utilized. Our observations sﬁowed that this \\i

was a very conservative estimate. We discovered that teachers were

putting into practice most of the ideas and methodology that they

\\' ”
were learning in the workshops.

* Unobtrusive recordings made by assistant principals of the 4

numbers of staff members viewing the Hablame en Espanol and The

Boricuas television programs showed a 71% level of participation.

Ll
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One of the important components of the program was the
involvement of parents through Family Room activities. There, ]
many of the newly arrived parents found féllowship, cooperation, K

and assistance.

A major effort of the practitioners was the attempt to provide
English as a Second Language lessons for parents on a regular, formal
basis. Although we were not coﬁpletely successful in this endeavor,
the enthusiasm of parenté led to the instruction of parent; by
xparents. . The Family Room became a place of mutual help; as English
speaking and Spanish speaking parents assisted each other iﬁ learning

the second language. . N
» ® [ .

<

We learned that a number of newly arrived parents enrolled

in English as a Second Language Courses at a nearby Adult Center,

-

7

Among staff members, wide use was made of the manual, Bien Ven
/ . . ..
Nee Doge.” Copies could be seen on the desks of receptionists, >
school aides, secretaries, teachers. They have arrived satisfaction

from the ability to communicate, however minimally, in Spanish, and

have sought to further their,knowledgé.




Manuals developed for thé€ use of'schpql personnel received

wide use. The replies to a questionnaire regaiding the use of

manuals follow'in Table 7.

" Table 7
Utilization of Materials Developed for the Program

48. o~

81-100% 61-80%  41-60%  21-40%  1-20% None

Distribution of Staff
Responses . 41 26 .21 14" 0

We found that a period of ten months was too brief a one in which
to estéblish a Resource Center. We were able only to make a small
beginning toward this end. Teachers were informed of the ultimate
objective of establishing a Resource Center. Their suggestions '
regarding déé{rable materials will be of help a; we proceed toward

this end.




(S

As a result-of the efforts exerted in the area of food

?

service, Puerto Rican pupils began, slowly, to taste unfamiliar

»

foods. Teachers, who ate with the children, and lunchroom workers
/ _ - k ,
/ reported that the children were eating more of thelr lunches.

Teachers encouraged pupils to eat at least small portions (calied

”

"No, thank you" servings) of greenm vegetables, carrots, and salads.

N

Pupils\began to eat foods separately, 'rather than placing them
betw&gn.&gg_glices of bread to make a sandwich. More and more,

dessgrts were saved for the end of the meai, rather than being

-

hastilp devoured as soon as pupils sat down to eat. ‘

(,_\J .

-~

s

; Parents reported that they found helpful the brochure suﬁg}ied
. 1

‘ by the principal, aimed-at helping them secure community services.
¥ . . ]

Parents shared their experiences with these mgencies with Yother
parents in the family room, and at P.T.A. meetings. They were able

. : : \
. to direct .other parents to agencies ‘from which they could secure help.

S,

ERIC - . o
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The folldwing questionnaire was designed to discover whether

teachers felt any more comfortable and less threatened in working

.
¢« 2

with newly arrived Puerto Rican pupils. Of the fifty-one teachers

responding, forty-five showed a generally}favorable attitude toward
P ;

the éupiIé.~ Four showed-a generally unfavorable reaction. Two

N
r ‘e

indicated little or no chdnge in reaction.
<

.
.
.

. F-J .
~

_fg’fQﬁggfionnairé begins .on following page.) \\\ . v

50.




Questionnaire for Teachers .

v \ N
Newly arrived pupils are reluctant to participate in cIass/
a. strongly agree - BT
" b. g¥ree ’ . Y
c. disagree . L5 s .
d. strongly disagree 4

L4 . >

Different activities taking place in the classroom at the same
time .,tend to interfere with one another.

£

a. strongly agree-*
b. agree i
c. disagree
d. strongly disagree

There is a high absence rate amongpupils. ‘ , \\\\
4 {'} \ - -
a. strongly agree
b. agree _—
c. disagree

d. strongly disagree

Students are usually of low physical stamina.
- N
a, strongly agree
b. agree
c. disagree b .
d.” strongly disagree C - .
L4

Newly arrived pupils lack interest in classroom‘gctiviijes.
|3 -

a. strongﬂy agree ' N .
b. agree » . - &

c.  Jdisagree - , -
d. strongly disagree

€

There is a great deal of disruptive behavior on the part of pupils.

! A
a. strongly agree Tt
b. agree
c. disagree _ . ]
d. strongly disagree ) oo -




7. Itiis difficult’to inélude non-English speaking pupils in
. the regular classroom activities. 7

¢ |

\ . v ' |

. . . .
a. strongly agree :
b. agree *ev . Y
c. disagree ‘.-

* d. strongly disagypee

.

8. Non—Engllsh speaking pupils sh0uld not be” quu1red to "work™

as hard as the other pupils.
a !

2
.\' "

a, -§trongly agree - ¢ .- /

b. agree . ) ’

c. disagree ' ' :
d. strongly disagree . : :

«

9, It is difficult to secure help in worklng with the newly

. arrlved pupils." e el
A\
&, strongly agree ' ’ R APES
b. agree . - N

- c¢. disagree ' : .
d. strongly disagree '

10.” Most of. the parénts show an interest in ‘their children's educatlon.

a., strongly agree : - 3
b. agree L ' ' ) .
c. disagree , :

d. strongly disagree

11. Facilities and opportunities in the home enhagcegthe child's

-

] , program participation. . "
',:.‘
a. strongly agree &Y
b. agreé .
c. » disagree / , .
d. strongly disagree ’ - ) . R

12. Classroom experiences meet the needs ¢f the newly arrived pﬁpils.
[ . ¢ - ®
a. s;fongly agree te
b. agree “ - s B
c, " disagree <
d. strongly disagree -

o~ . - L T e




Questionnaireé were sent to 150 parents to ascextain

c' Py

parents respohded to the qﬂﬁstionnaire.

school experience.

-

?

‘their feelings regarding the measures thit had been taken to
facilitate the’ adJustment of thelr chlldren to school 108

Table 8 indicates th;E‘

90% had a very_positive impression regarding their children';

.0

1.

Question

. in learning to spe

Results of:Questionnaire to Parents

'
J

Table §
i

;(English Version)

—

§ -

Does your child enjoy comlng

to school?

4
Does your child se
interested in sch
than he was last x

Is your child showi
English?

Does your child en
personnel speak to
. ol '

Does your child te

ol thli\year

em, more

ear?

ing more interest
ak and read

Joy having school

h1m in Span15h°

}1 you the things

that he learns in
Puerto Rico?

the Family Room?

Do, you think we sh

present program ne

school about

Does your child 1Jke having you visit

B

ould continue our
xt year?

/"

Yes |

94"

92

104
108
102

72

105°*

.
v

[

No

14

16

-

36 (No regponse)
Foo4

v

3 (Noﬂﬁeéponse)

i




e .

Informal intervyieys with‘garents in the‘?amily Room revealed
their very positive feelings regarding the efforts of the school
; . *  to assist in their, and.the¢ir childrén's adjustment to the school

2

% and_the’ community.

! " At grade conferences, teachers, gupervisors,-and-- e
NP .-
' paraprofessiondls recounted very positi\§ experiences with the
newly arrived pupils. They expressed their desire to cooperate .
net A ;
/ and assist in Z ontinuation and extension of our efforts to
' ! [+ ¥, », ' 4
n facilitate the @Bjustmént of newly arrived pupils and parents to
- ‘ ‘ i
L]
L the school and the community. .
. * C 1/
. f
./ '
P /
an e ! ‘ ‘
. - .~
| , .
? . B

PArirTox:provided by Enic
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Y
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* *A LOOK T0 THE FUTURE

. .

In early June, an assessment conference was held, attended

by all thg individuals who participated in the fall planning
conférence. ReSU%Fs of the evaluation study were discussed. It
was agreed that our efforts had ?een overwhelmingly successful. we
remained cognizant of the fact that the year's program was only a

"stopgap" measure. We recognized the need for a truly bilingual

s . .
v program to meet the numerous needs of our evér—increasing N.E.

'
12
‘

population.

In order for N.E. pupils to make optimum growth in academic

subjects, they would need to be taught basic skills and concepts

in their dominant language. There is a need to Build into our
curriculum structured instructional use of their dominant language,
SO as to prevenL retardation in school performance . Language skills

\ in English can more readily be mastered once children have

\ developed these skills in their dominant language.

For Spanish speaking pupils, the prablem of learning phonic
skills and the art of decoding are much reduced through the use of
the Spanish language. Bruce Gardner, former €hief of the Modern

Language Section USOE, testified during the Senate hearings of 1967,
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56.

"It is much easier for a natiye speaker of Spanish to learn to
read that language than it is for a native s?eakexyof English to
learn to read English." He went on to explain, ", ..there is a very
close match between Spanish writing and Spanish sound..... the
extraordinéry implication is that if the Spanish=speaking children
of our nation were allowed to use Spanish as“one of the mediums of
instruction along with English, not only would(;héir language handicap .
disappear, but there is a strong likelihood thét they would have a
decided advantage over their English-speaking (monolingual) schoolmates,
simply because Spanish is an easier language to work witﬂ in elementary

school."” : -

Non-English speaking pupils are the most likely to drop out
of an English speaking school system. The Puerto Rican Forum
repo?ted that in 1972, 87% of the New York Puerto Rican community
as a whole had dropped out of schoél before com}etinﬁlhigh school.

that

New York City's University system presently admits /less than 5% of

the new admissions are of Hispanic origin.

Contrast the -New York drop out rate with the fact that Puerto
Rican children in Puerto Rico are not only completing high school
in increasing numbers, but their enrollment in post-high school

graduation brograms has grown by over 607% since 1957. (Allegria, 71)
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These are the same Puerto Ricans for whom the mainland system of

education has provided so much failure,

Both the low academic achievent and the high drop out
rate are associated with educational problems arising from the
linguistic confusion that results when a pupil is forced to use
only English in school, but uses his native language at home,_and
in the street. Accordiﬁg to Anastasi and Cordova (1953), "Mastery
‘ of both languages is thus 1}mited. It is not the interferenée
betweenﬂthe twa 1;nguages so much as the restriction in the
learning of each to only certain areas that leads to handicap. In
such cases, the extent of the child's vocabulary, as well as other
aspects of his linguistic develdpment,js inferior in both larguages.
By contrast, the individual who learns to eXpress himself in a11

/

types of 51guat10ns in at least one language will have the verbal

-

skills nedded in learning a second language.',

Clearly, an ”Engliéh—only" approach to the teéching on pon-
English speaking pupils has not resulﬁed in providing for pupils
those successful and happy school experiences which are an essential
ingred}ent in developing good school adjustment. A major finding of
Lichef, Rapien, Siebert and Slansky (1962) was that ..."dropouts
had unsuccessful and unhappy schgol experiences....they were
consciously afraid that they could not be successful and would get

hurt in the process of trying to achieve.n
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These facts were paramount in our thinking as we envisioned
an ongoing program of bilingual education. In addition to the
gains that would be made in the area of academic achievement,
we would seek to ‘provide the kinds of experiences that would further
the development of positive self—contepts among the Puerto Rican
. youngsters. In our community, where youngsters were economically
) ' i

deprived, as well as linguistically different, .negative self-concepts

were common.

N

Children need to develop an appreciation of their own culture
and heritage, so as to develop and maintain their self=esteem and
L]
a legitimate pride in their own ability to function in both cultures.

. Histhrical and cultural aspects of a bilingual érogram should help

to reduce parent and pupil alienation and disaffection.

Herman Badillo (Senate Hearings, 1967) said, 'There is no

question about the Puerto Rican being able to perform in every

-

aspect and at every level of the Puerto Rican society ¢in Puerto
o Rico). But the Puerte. Rican child that lives in the (New York)
Puerto Rican ghetto, surroundéd only by low-income people, who

o . . .
does not see (Puerto Ricans at) other. (socio—economic) levels, gets

3
* to_thinking that Qerhaps the Puerto Ricans cannot perform. The

- « * .
] A

gbest WQy that we gan demonstrate that the Puertg Rican is. performlng

o
L , &

.and has beenrperﬁorming is By teachlng that~PuertQ Rlcan’child a 3

a

~ e
> ' .o " +
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¢
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knowledge of the Puerto Rican culture and ;anguage."

In addition to linking a student with his heritage, a
bilingual instructional prograﬁ might well provide pupils with
role models who are not ''low~income ghetto residents", since
children will be in daily contact with middle-income teachers
who are natige speakers of the pupils' dominént language.

A YNew York P;erto Rican pupil's chances of having a Puerto Rican
teacher, outside of a bilingual instructional program, are less
than one in a hundred, since only 0.6% of the professional

instructional staff is of Hispanic extraction (Brown, 1969) .

Since 1949, there have been an increasing number of studies
of self-concept. Many of these studies explored® the relationship
between self-concept and external influences. Coopersmigh(1967),
Brookover and Thomas (1964), Remy (1955), and Ausbel (1954) all
gound that children's self-concept was related to their perceptions
of the feedback they received from their parents, peers, and
teachers. Martire (1956) found that self-concepts of ability
were also affected by role models found in the schools.

Jersild (1952), Reeder (1955), and Stevens (1956) suggest that
successful school experiences are more likely to result in a more
positive self-concept, which is likely to lead to even further

academic success in school.
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The implication for educators would seem to be that children

‘must be afforded an early opportunity to experience Success in

school, so that a resulting pesitive self-concept will lead to further

4 .

success. A further implication is that the bilingual instructional
- Tt [ ) )
program can provide non-English speaking pupils with immediate
{ - :
successful experierices in a familiar language, as opposed to the

language and culture shock a child is likely to experience in

a standard instructional program.

~

These concepts and principles were the bases for the type of
biiingual ptructional program we sought to develop for‘the coming

years. Many discussions ensued on a séhool and district level.
Advice was sought from the Principal of the Bilinéual School and the
City Administrator of, Bilingual Education These conversatinns

>

provided 1nput for the formulation of a Progected Plan for a Bilingual

Mlnl School for P.S. 345 Brooklyn (Appendix H), together with

A Study of Curriculum Areas for Teaching in a Bilingual Program

4 i PEN

(Appendix I). ) 2 T
The proposal for arﬁilinéﬁai miﬁiiééﬁoolvis intended to
initiate the operation of a structured, Sequential, bilingual
: L

instructional program. The program will be instituted in four

classes (grédea 1 through 3). It will expand vertically each

year as the oniginal participants are promoted from grade to grade,

s O

~
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. 4
and new participants enter the initial priides. These bilingual

classes will become a semi—~autonomous %ini school within a wing

of the parent school.

.

The district supervisor of bilingual education and the district
superintendent reviewed the proposal with enthusiasm. The supervisor
. 2

included it in her proposal “for the district's bilingual program

for the 1974-75 yea%. However, she expanded the program to include

-

six elementary schools in which there is a large percentage of

N.E. pupils and parents. -

As of the opening of school in September, final approval for
the project had not been receivedi The district superintendent;
indi;ated that, on the basis of her communications with officials
in Albaﬁy, we could conclude that the d}strict:s proposal had been

favorably received, and that final approval would be forthcomingf‘
y . ) ' .

As we begin our program for the 1974-75 school year, we intend,
not only to f;cilitate the adjustmgpt of newly arrived pupils and
parents, but also to institute a truly bilingual educational program
that will provide for non-English speaking pupils the full measure

of educational experience to which all youngsters are entitled.
L] ’ :

kkkkhkhkhkkk
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‘ ~ ABOUT THIS BOOKLET
‘ / 'p ¥ . . . . . ,
o __Tmagine jourself in a foreim comtry, in rieed of help, and
- inable to, speglk-a Wortt of the languace, VYou-try to make your needs
¢ , known; but the fesidents carmot understand vou, and.Jou camot (

understand them,. - _ e '

Then, along comes someone who speaks a few words of English. .
* You are overvhelmed with relief and gratitude. No matter how -
poorly he speaks vour languace, vou feel that some communication
- 18 now possible. '

The feelines of desvair and frustration which vou felt are | « .
exverienced daily hvy owr mumerous newly-arrived Puerto Rican pupils .| °  ° '
and parents. Tor them, however, the oroblem is not just a momentary
one. 'Thev are not visitors, just passing throush, but are pérmanent
merbers of our school familv and comumnity. Learning the English
language is only one of the mmerous problems:they face. ‘

This booklet is desigmed’ to assist English-gpeaking schook~
- persornel in-commicating with-the tigw arrivals. It is hoped that
it will help provide an atmosphere of welcome, .and assist in the~
adiustment of the new arrivals to a new, school and commity. .

e

How to Use the Booklet.

‘ _ Anyattempt has been made to determine the expressions most
. frequently used in the processes of initial entrv and orientation
to the school, Fach exoression is written in Enplish, followed
by the "‘Spanish equivalent, This is followed by a phonetic
T - s rendering of the Spanish prommciation, Syllables typed in. .
‘capital. letters should be accented. Those that are grouped .
together should be oronounded topether. 7~ . .~ .
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(AT TAY MAY SAH DM RAY SEPP SFE

-~

e )

..\,)
y\f@:ﬂ
~7"

Y

\ Q("’"
%

«

,,'-~'(,

sy /\,\\/

RECEPTiONlST

B /\

e ———

)
f

\W

Y\é\

aN)

e——
*

- ‘/
$ ' Good morning, Good afternoon.
Buenos dfas, Buenas tardes
(RAY nohss  DEE ahss.) ) (BWAY nahss  TAR dess.) |

Do vou speak Fnglish?
tHabla usted inglés”
(AH blah oosTF’ﬂ een glace™)

I donot speak qpanish T know only a few words.
Mo hablo espafiol, Sabe solamente pocas palabras.

(No AWblow ess SPAWN YOLE, SAH bay solp ah MATN tay poke ahss

-pah 1AH brahss.,)

a3




Plaase sion the book,
Por favor, firma el libro,
(Pore fahWWRF, FIRMgh el 1EFbro,)

N

Please go ‘to the office, Room 146,

Por favor, vaya a la oficina, el salon 146, .

(Pore fahVORE, VIR yah ah lah office SEENah, el sah IOAN
00 o, vwah troe, say ees.)

Please come with me to the office.
Por favor, ven commigo a la oficina, -
(Pore fshWPE. vermn cone MEEgo ah lah  office SEENah.)

A3

Do you wish to erroll your child in school?

iNesea usted matricular a su hijo en la escuela?

(Qav ZAY sh  00sTED mott TRFE koo, lahr  ah soo EE ho
.ain lah ess KWALF 1ah?)

Do you wish to go to the Family Room™?
. ¢uders usted ir al salon de la familia?
(Rey erry o0oSTED FAR ahl sah LMN  duh lah fah MEAL yah?)

The Familvy Room is Room 136, '
© %1 salon de la familia es el salon 136,
(F1 sah ILOAN duh lsh fah MEAL yah ess -00 no, trace, SAY ees.)
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” ‘ "~ IN THE OFFICE

, N TA OFICTMA

® . (AT IAH OFFICE  SFENAH)
. feh

) =5

(P )J \ ‘

Good. afternoon. .

Good morning,
Buefios dfas. Buefias tardes.
(Y nohss TDFR ahss,) (BJAY nahss TAR dess

‘Do you spezak English’
tHabla usted inglée”
(&% blah coBTFD eon GLACE?)

Toes vour child speal Fnelish?
!Su hijo habla inglés?
(Soo FEho AHbhlah  een GLACE?)

I do not speak Spanish., I know only a few words.

No hablo espafiol, Sabe solamente pocas palabras.

(Mo AM blor ess spalm YOLE, SAH bay sole ah MAIN tay
POEE ghss  pah LAH brahss,)

*

¥hom do vou wish to see?
tuien quiere ustedzver?
, (Rey BN key ERRY BosTED vear?)

111

Do vou wish to see the principal?
tMuiere usted ver al principal?
(Key ERKY

00STED VEAR ahl PREEN see pal?)

)




No vou wish to see a supervisor? )
10ulere usted ver al supervisor?
(Kev ERRY OOSTED | VEAR ahl soo pear ViR zore")

-

i you wish to see a teacher?
(Ouiere usted ver a 1m maestro (una maestra)?
(Kev FRRY 00STFD VEAR ah oon” my ACE stroe (oonah myACE strah?)

Md the teacher send for vou?
{El maestro 1lam$ por usted?
(FL ‘mv &CF stroe yah M) pore ooS'F.'ED")

Vhat is the teacher's name?
¢Cual es el nombre de la raestra?
(RIHL ess el NOAM bray duh lah my ACE strah?)

Yhat is the child's name?
ICual es el nombre Ael nifio?
(KL ess el NOAM hray del NEEN yo!

Tn vhat class is vour child?
{Pn que clase esta su hijo? }
(Adn kay "IAM suh ess TAH  soo FE ho?)

Do vou Imow the room r:mﬂwer’
{Sabe usted el mmwro del szlon?
(SAH bay 00STFD el noo may row del sah LNAN?)




REGISTRATION 4
MATRICULAR
(MOIT TREE KOO LAHR)

No vou wish to enroll vour child in school”

tOuiere usted matricular a su hijo en la escuela’

(Rev erry o0oSTED mott tree koo LAMR  ah soo EE ho
ain 1ah ess KWALF 1ah”)

What is the child's nae?..
tCual es el nombre del nifio?
(Kwahl ess el NOAM bray del NEEN yo?)

-

that is vour name?
}Com se 1llama usted?®
(Komo say YAH mzh  00STED) —

Where do vyou live?
¢Nonde vive usted®
(DOAN day  veevay - 00STED")

Under what name is vour mail delivered?
iBaja que nombre recibe las cartas?
(BAH hah kay NUM bray rav SHE bay lahss KAR tahss?

What is the name on your letter box” 113
i0ue nomhre esta en el buzon de su casa”
(Kay NOAM bray ess tah ain el boo ZOAN duh soo KAH suh?)

. ’ |




Please show me'on this card the name of your street.

Por favor, sefialame en esta tarjeta el nombre de su calle.
" (Pore £ahVOPE, seMAH luh MAY  ain ESStah  tar HAY tsh
el NOAM brav duh soo XAH yay.) )

t

Please write the muber of your house on this paper.
HAgame el favor de escribir el nfmero de su casa en este papel.
(AH gsh mav el fohVORE  day ESS kree BEAR el NCO may row
duh soo KAH suh  ain ESStay vapPFil.)

] @39
What is your telephone number? . \
———}Cual-es su nfmero__de ¥elé&fono?

(®mhl FESS soo NOO may row  duh  tay lay fo nof) \

Do vou have a telephone”
{Tiene usted teléfono”
(Tee FNNY 0oSTED tay lay fo no?)

Please write it here,
Por favor, escribelo aquf,®
(PORE fahVORE ess KREE bay low  ah KEY.)

- g

What is your maiden name?

{Cual es su apellido de soltera? ’
(AL, ess soo AH pell IEEDo duh sole TERRah?)

How many children do you have’
{Muantos hijos tiene usted?
(CWIIN tohss FE hohss . ‘tee emy 00STED")

VWhere was he/she horn”
¢onde nacid su hijo/hija”
(DOAN day nsh see OH  soo EE ho/EE hah?)

How many older hrothers are there?
{Cuantos hermanos majores hay?
(KIAIN tohss ear MAEN nohss mch HOE ress eaye?)

How mony younger brothers are there?
{Cuantos hermanos menores hay” -
(RIAMN tohss ear MAHN nohss may KNOW ress eye?)

3
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How meny older sisters are theref
{Cuantas hermanas majores hay?
(KVARN tahss ear MA\MN nahss  mah-HOE ress eyef)

How many vounger sisters. are there?
{Cuantas hermanas menores hay? o
(AN tahss ear MAHN nghss may KNOW ress  eve?)

Do you work? ‘
- ¢Usted trabaja” .
(OoSTEN  trah BAH hah?) ‘

Where do you work? Address? Telephone?

. Donde- trabaja usted?  iDireccién® ¢Teléfono?

- ‘("OAN day  trah BAH hah  00STED” Dee RECK sec BVN?
Tay TAY fo no”)

Where does your husband work?
tNonde trabaja su esposo?
(DOAN dav  .trah RAH Mh soo ess POH zoh’)

I

o you wish your child to have lunch in school?

{0uiere usted que su hijo almuerse en la escuela?

(Key FRRY "00STED kay sco FE ho  ahl moo EAR say %
ain lah® ess KWALE 1ah?)

‘Who can we call in case of emergency?

(A quien podemos 1lamar en caso de emergencia?
(Ah key ENN * po DAY mohss yah MAHR ain Xsh so
day ay mear hain SFE ah?)

: Vhat do vou want the school to do if we can't reach you?
o IDue usted quiere que 1la escuela haga si no podemos
commicarnos con usted?
(Kay 00STEN kev ERRY kav lah ess®WALE lash azh gah
see 1o po MY mohss ko moo knee KAR nohss kone 00STED?)




&

. HEALTH MATTERS
ASUNINS DF, SALUD o
(A SOON TOSE DIM - SAHC LUDE)

Do you have a private doctor?
{Tiene usted doctor privado?
(Tee Y O00STED  doke TOKE preeVAH doe?)

Y

Please write the name and address of your doctor.
Por favor. escriba el nombre vy direccién de su doctor

(Pore FahWRE. ess KREE bay el NOAM bray. ee dee RECK see Own
duh soo doke TORE,)

Do you go to a clinic?
tUsted va a una clinica?
(00ST™D va ah oonsh KIFE nee kah?)

Do you have a clinic cardt
{Tiene tarjeta de la clinica? «
(Tee ENNY tar HAY tah duh 1lah KIEE nee kah?)




—+
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' UN (AMBIO
(0N KoM RER Y0)

Do you wish to transfer your child to-another school?
t0uiere usted transferir a su hijo a otra escuela?
(Rey ERRY 00STED tralms foy REAR gh soo EE ho
ah' OH trah ess KWALE 1ah?)

-

What is vour new address?
LCual, es la nueva direccién’
Mwahl ess lah noo AY vah dee RECK see OWN?)

When will you be moving?
{Cuando se va a mylar?
(KN doe say VAH ah moo DAFRY)

-

) VRONG SCHOOL
ESCURLA EQUIVOCADA
(5SS WIALE TAH  AY KEE W0 KAH TAH)

You do mot 1live in our:« dj,stfict.
Usted no vive en muestro districto. o )
,(OoSTF_DnoV.FEve ain noo ACE stro dees STREECT toe.)

-

You must go to ‘another school.
.Debe deir a otra escuela.
(DAY bay Qay FAR ah 0H trah ess KWALE lah.)

- AN

‘ I will write thémmber and the address on this card.
Yo escribiré el o y la direccifn en esta tarjeta.
(Jo ess VREE bear RAY . el NOO may row  ee lah dee RECK see OWM
aln FSS tah  tar HAY tah,) -

N 1
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. " IN THE. GUINANCE, OFFICE
"N 1A OFICINA DE ORIENTACION ,
(AT LAH OFFICE SEENAH DUH O REE I TATl SEE OW)

Child!$ name
El notbre del nifio
(51 YoMMbray del MEidyo)

_ Aldress
- -~ - -Direccién
(Dea TFK see O'AN)

" Birthplace -
Sitio de nacimiento
(SEE tee oq duh NAIl see me in toe)

-

, Date of birth
* Fecha Ae nacimiento
‘ (FAY 6Hah duh "AY gee me TN £08)
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Mother's name
El nobre de la madre >
(E1 WAMbray duh lah MAHdray)

© (.
Father's name .
%1 nombre del padre. . v
(Bl WAMbrav del PAldray)

Father's occupation

Ocupacién del padre
(OH koo pah see O del  PAlldray)

Businass address
Direccién de ocupacibn . .
(Dee RE(X see %N duh O1 koo pah see OWl) T x

Telephone
Teléfono i
(Tay LAY fo no)

Mother's occunalzion
Ocupacién de le madre -
(" koo pah ses N duh lah MAHdray)

-

Does he favor any particular brother or sister?

¢%). nifio prefiere a un hermano 6 hermana en particular?

7l NEFNyo pray fee FAR ray ah oon ear MAHNo oh ear MAWMNah
ain par TEE koo LAHR?)

Does he dislike any brother or sister?
lle disgqusta-algn hermano 6 hermana?
(Lay dess GOOSE stah  ahlRONN - ear MAHNo . oh ear MAHNah?)

Does he get along with the neighborhood children?

{Tiene buenas relaciones con los nifios en el barrio?} '
(Tee army BYAY nohss ray lah see OFN ness kone lohss
NEFNyohss ain el BAMree oh?)

Dozs he have play time? ) ,
iTiene tiempo para jugar? ' N

*

(Tee emy tee ATM po pahrah YzooGAin) .

©
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Does he read?
i LI.ee‘? ‘
. . (Lav'ee?) \ " S

o Noes he watch television? \ .
! iMira 1la televisitn? * y
| (Meerah ~ lah TAY lay vee zee OWN?) ’ ‘ \

- Does he receive an allowance” . -
! ¢Recibe dinero extra para

uso personal? 5
! (Ray SEE bay dee NEAR ro| extrs® PAHrahh soo 00 so
{  pear so nahl?)

° 1
1 s i . - B

. Is his health, in general, pood?: -
' ila salud, en general del nifio, es buena? .. '
. - (Lah sahIDOD ain hay nay|RAHL del. NEENyo, essBWAY

}mv senous 11llnesses?
{Alounas enfermedades’ graves? ) ,
'(AHL G0Nahss  ain fear ma "DAH dess  GRAHvess?) -
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IV iHE CLASSROM
ENTA CIASE .~
(AIN LH KLAHS SUH) \\

Hello, K L.", this is your class. , .
-Ola, *, esta es tu clase. N\ ®
(Ch 1ah ESSt§h. ess too_)KLAH suh,)

’ S ———————
.

.
=~ ~

1 am your teacher. : .
Yo soy tu maestro (maestra). . ) )
(Joe soy ‘too' my ACE stroe (my ACE stxah).~

We‘areetmppy ‘to have you in the class. . .
Estamos contentos’ tenerte en las clase, - .
(Ess TAH mohss  kone TEN tohss  ten near tey ain lah klahsuh.)}

You mdy sit here. - B
Te puedes sentar aqui. v N , .
(Tay PWAYdess sepTAHR ah key,) |
will show you what to do, )
°~ le ensefiaré lo"que debe, & - C

lay en SEN yahgRAY 1ow kay DEBBay.) ' 1

. 5 .
- ‘e . . » he
-t . : . —~
. : . .




~

This 6 our

Este es .muestro comedor, .
~(ESStay ess| noo ACE stroe ko my DOOR.,)

AT m THE -LUNCHROM
‘ ‘PN FL OOMETOR. .y
" (AN EL X0 wx"{ mRF)

{fG oy .: . v

Tunchroom,

4

-(—--— s eered 1av en - Sen yah RAY 10 kav TYBB&V:

*

Please taste) it,

Por favor, nruébala,

(Por £aHVORF, proo AY ballah).
\ - .

Do you like
Lle gusta’

(‘L.ay goostah") ' *

Good, You c1 med vour plate, Ce

Muy bien!

(MFE be em. Leem pee AHSS tess * too PLAH toe.)

will show vou what to do. -
le ensefiaré lo que’debe, '

oy

it”

I
!

L:‘.nplastes tu plato"

kS




= apple -
banana

beans

bolm -

bread

carrots

_ cheese
Chicken §
dessert
fruit,
Eraxﬂd::urter

milk
\ oramge

roll

turkey

o

(aet, 600

&

SOME FOODS
ALSINAS COMIDAS
NAHSS

guineos

habichuelas

( mortadella -

Dnan A

sanahorias

queso

ool].;J

postre w“
frufas

hot dogs

or

ﬁerros calientas
leche

china

’ . pan de rolos

nNAvD

RO MEE DANSS)

<
mahn ZARN nzh

suee ay nohss

ah bee-cheWALE zhss
more tah DAY yah
pahn

- sah nsh (M ree ahss

KAY 80
pokt yoh
postray
"FROO tahss

a
i

payroi«.ss kah lee AIN tess .

lay chay ' *
pam duh ROLLoss

PAHvo
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Ha\oia Uno. vez wha. nidila que
se llamaba Do.rr;o.ri, que ViVia.

I !
eh ng\a"e\’ra coh Sw Mmama.,

su papa, su hermanaysu hermanc
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FOREWORD

/ ' i’ * : ' 4
This manual/was prepared as a teachers' guide to the television
serie. BORICUAS:- THE PUERTO RICANS, It has been developed to

o broaden teachers' knowledge of the culture and histoxry of Puerto
Rico so/that they may be better equipped to meet the needs of ¢

. ) students of Puerto Rican background. .
’ - -J " !

: There sare about é?SyOOO studénts of Puerto Rican heritagé in the
‘New York, City Public Schools. These students bring with them a
rich culture, which can be utilized to develop dimension$ in
education.

.
~*

The series presents information about the historical and' culture
heritage of Puerto tico. Additional information is provided ip
the manual to help teachers understand adjustment problems and
special, educational needs of Puexto Rican students. Hopefully,
the series. wildl present ne&‘insights about the background and--
needs of Puerto Rican students which, in ‘turn, will create

better understanding in an atmosphere of mutual respect.

2

L)

The objectives of the series are: - I

-

1. To provide teachers with ‘factual information which can serve
to explain some of the problems that confront Puerto Rican
students, how these problems evolved and how. they are being
resolved. ) ‘ : ' )

: 2. To providé teachers with factual information regarding the
history and culture of Puerto Rico.

! . 3. To develop an appreciation of the cultural contributionS'gf

' puerto Ricans to American society. .

4" To understand the role of religion in the lives of Fuerto .¢

Ri'cans and to relate its vdrious manifestations with the
varied ethnic background of the people.

- e- .« & -‘ v .

5. To examine criticallydthe role of politic¢s in Puexto Rico and

how political philosophies surmount the trip from the island

to the mainland. .

¢ “

6. To help avoid generalizatipns about the Puerto Ricans.

-

+
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- PUERTO RICAY STuDins : " - S -

“Guest: Prof. R. Goqzhlez~conzalez
. - - Tordham University
¥

%

¢ . ~

I A

) As part of the Tcacher Training Program in Fordham University a Department of
ﬁ Puerto Rican Studics was established in 1967, This program provides informa-.
} . * tion about the history and culture of Puerto Rico in order to foster better

[ undcrstanding‘of the Puerto Pican children. This telecast explores the values.
; and attitudes the children hrlng with them from Puerto Rico and how their loss
; of idcntity leads to frustration and hopeclessness. It also discusses the

| expectations of the PuerEoRi&un for' their children and how thesz are not fos-

tered in the New York City SLhOOlS. :
. i 5

<

|
F v, ' N ". N \:4} N
j - ’ Qucstions fof‘Discussion : e i ;e
1 D A L '\: o = & .
| . 1. How can the school persommel use the pos tive attitudesg of Puerto Rican |
‘ . ¢hildren to make them partners in meeting the cducational goals of the | .
* school? ' . - ; .
, hs ' -
. ) . . ¥ .
t i 2. How can the\Puc#tz{Rican parents and community contribute to the coopera-
} tive effort of gclieving the educational goals of the school and community?
\\ H '
]
!

‘ S
3. What cap New Yorg”City teachers do to allay the. fears of Puerto‘hlcan par-.
ents regarding tiigir chlldren s schoel experiences?
" . . ,
4, How can knowlcdge of the children's custom values and attitudes helq a .
teacher in planning a mcaningful cnucatlonal experience for PuerLo/Rlcan

_children? .. /
. " ~~ H J .
« 12 ] .
. S. what are the differenccs in the migration of Puerto Ricans to th / mainland
-7 and the immigration of Europeans to the United-States? | _ - 7

~ ' ' 7

o

i Suggested References 3

’ o ! I
¢ - -
\ . ! | Jo—

/ ! . { e | i ‘
Banks, James A., Editor. . Teaching Kthnic Studies: .Concepts and Strategies.
Washington, D.C.: National Council for 'the Sccial Studies, 1973, (Part II,
et emeeen-w - Chapter 10) . B '

. v
;

8

Cordasco, Francesco. Puerto Ricans in the U.S. ‘etuchen, Néw Jersey: ‘

Scarccrow Press, 1968, ' -

v '

i e

e v
-~ -

/ ', Puerto Ricah Children in Mainland Qchoo]s. ﬂetucﬁcn;
New Jersey: ScarocrdW'Pr ess, 1968,

" , .
]

'Maldonado-Denis, Manuel. Puerto Rico: A Socio-listoric Interpretation. .

7

, New York: Vantage Bookc, 1972, ‘ . . 7 o
- —

.
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%
THE ISLAND OF BORIQUEN ‘

This telecast is an introduction to a study of Puerto Rico; its size and

its location in relation to the other islands in the Caribbean and

the history and culture of the people. Some information on the "Yucaveques"
or Indian villages that Colunbus found when he discovered the island in 1493
is presented. In addition, artifacts from the T7ino culture are examined ‘to

5,

. help reconstruct the life style of these ecarly people. :

The prime objective of the telecast, however, is to help teachers become awvare
of the importance of giving students of Puerto Rican background some knowledge
. of their history and culture. '

> -

Questions for Discussion

1. 0f what importance s tue unone Boriquen to Puerto Ricans?
Why do Puerto Ricans call themselves 'boricuas" or "borincanos?"

. low would you describe the climate of Puerto Rico?

(UL I ]

.~ What are some characteristics of the Taino culture?

4, Vuy did the PueTto Ricans find it necessary to build the fortress "E1 Morro?"
)

6.’,Uhy is it important that a gfroup of pcople knou their historical and cul-~
_ tural heritage? .

Surgested “eferences

Figueroa, Loida. MHistorv of Puerto Rico: Trom the Bepinning to 1592,
wew York: Anaya Bool Co., 1972.

L

Maldonado-benis, fanuel. Puerto Rico: A Socio-listoric Interpretation.
New York: Vantage Books, 1972,
\

lendez, Lugenio Fernandez. Portrait of a Societv: Peadings on Puerto Rican
Sociolosv., Puerto Rico: University of Pucrto Rico Press, 1972,

\ - . v : w .
" Wagenheim, Kal and Olea Jimenez de Wagenheim, ed§. The Puerto Nicans: A
Documentary History. New York: Praeger, 1973.

%

v,
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5. lHow were African slaves used”in Puerto Rico? ~— - —  — - [




- THE 19th CENTURY

The telecast presents some historical events of the Golden Century of Puerto

Rico; an era of change and progress in many areas. Reference i1s made to the
introduction of the printing press and the establishment of sixteen newspapers.

The cultural life birth of Puerto Rican nationalism, and the concept of brother- -
hood throughout the island are mentioned also. The roles of leading figures of

the "Golden Century" are discussed.

Questions for Discussion

1. How did ELl Crito de Lares help to make known the needs of the Puerto
Rican people?

2. How was Puerto Rican nationalism evideuced during the 19th Century? .

3. Discuss the following poem by Jose Gautier Benitez: Translation by the
author. '

You shall not be the all-powerful ship
Armed {or war, daring hurricanes,
Conquering ports, dauntlessly

And bravely dominating waves and mens
But you shall be the placid little boat’
Which, nudged by the perfumed breeze

Reaches the calm of the white shore;

This fatherland, is your destiny

To conauer liberty, science, and fortune
Uithout leaving in the brambles along the path
Even a shred of your white vestument. .

4. 1ad you ever heard of some of the leading figures of the 1%th century
mentioned in this telecast? ‘

5. Who composed the Puerto Rican National Hymn? How is the original version
differcent from the one used today? (Words given in Appendix C.)

6. What image of the Puerto Rican people is evoked when one hecars and reads
the words to "La Borinquena''? '

-

194 | 1
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The 19th Century -~ ”

195

Suggested References . . ¥
Figueroa, Loida. Historv of Puerto Rico: From the *Beginning to 1892,
New York: Anaya Book Co., 1972.
Glazer, Mathan and Moynihan, Daniel Patrick. Beyond the Melting Pot.
Cambridge, ifassachusetts.: IM.I.T. and Harvard University Press, 1963,
(‘The Puerto Ricans, pp. 86-129.)
Mendez, Eugenig Fernandez. Portrait of a Society: Readings on Puerto
Rican Sociolopy. DPuerto Rico: University of Puerto Rico Press, 1972,
Wagenheim, Kal. Puerto Rico: 4A Profile. New York: Praeger, 1972.
(Chapter 4) .
: [
Wagenheim, Kal and Olga Jimenez de Wagenheim, eds. The Puerto Ricans:
A Documentary Historv. New York: Praeger, 1973. (Part.III: The Spirit
of Nationhood.)
4
3
,
|
|
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THE GOLDEN AGE h}

The telecast describes how Puerto Rico "comes of age' not politically but also
intellectually through the first important novel La Charca by Manuel Zeno Gandia,
The discussion points out that political and educational figures often distin-
guished themselves as men ofl}ettcrs, writers, and publishers who were forced
to study abroad becausc Spain prohibited the establishment of a university on
_~-.the island. Personalities such as Jose Gautier Benitez, Jose de Diego, and

. Eugenio 'faria de Hostos are discussed. The two great Puerto Rican painters are
highlighted. In music, Juan Morell Campos, a well known composer of danzas and
Antonio Paoli, called the "King of Tenors", are also mentioned. .

LY

Questions for Discussion

1. Why has it been said that the novel La Charca by Manuel Zeno Gandia is a
medical report of a rural society?

2. How did a Puerto Rican woman of the late nineteenth century, Lola Rodriguez
de Tio, show evidence of her woman's 1lib attitude?

3. What happened to the enlightened Puerto Rican leaders who fought for free-
dom of political and artistic expression? :

4. ‘What inferences can you make reparding the leaders who founded‘fuerto Rico's
political parties and led the freedom movement? )

5. Why do you think the Puerto Rican national h&mn is titled La Boriquena?

6. Why yere the original words written by Lola Rodriquez de Tio later changed
to its present form?

7. Why are the paintings of Oller and Campeche important to Puerto Ricans?

/ 8. How can the-danza be said to be exbréssivc of the Puerto ‘Rican personality?
. .

Suggested References

. .
Baggs, William C. Pucrto Rico: Showcase of Development. Encyclopedia Britannica.
~Chicago: [Lncyclopedia Lritaanica Educational Corp., 1962, . -

Figueroa, loida. MNistory of Tuerto Rico: From the Beginning to the 1892,
Hew York: Anaya Books Co., Inc., 1972,

Kaiden, Nina. Puerto Rico, La Nwreva Vida, HNew York: Renaissance Fditions,
1966,

Silen, Juan Angel. We, the Puerto Rican People: A Storv of Opnression and
Resistancq./'ﬂew.York: ‘onthly Review Press, 1971,

.
\
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The Golden Age

Wagenheim, Kal. Puerto Tico: A Profile. New York: Praeger, 1971.

Study Prints . -

Distinguished Puerto Ricans. New York: Urban Media Materials, 1971.

Puerto Rican Heritage Posters. (Bilingual) New York: Plus Ultra, 1970.

Filmstrips

Puerto Rico and the Puerto Ricans. New York: Urban Media Materials.

Puerto Rico: History and Culture. New York: Urban lMedia Materials.

Records

Write to Instituto de Cultura Puertorriquéna
P. 0. Box 4184
San Juan, Puerto Rico 00905

for a complete list of records. “
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- THE 20TH CLITUPY . <

. .
» »
&

The tfelecawt surveys the history of Puerto Rico from 1898 to the present.

Three political philozophies or alternatives that have existed since the nine- .
teenth century are dntroduced. The discussion that follows examines the powers
and prerogatives given to the Puerto Rican pcople by the United States goverh-

ment. Some contributions of Puerto Ricans to the United States are pointed out
also. - : e T . ‘

Questions for Discussion

<

1. Of what importance was the Autonomous Charter?

I
2. Why was the Foraker Act considered a step backwards in Puerto Rican
history? (

[

3. Why did the Autonomous Party rebel against the Jones Act?

4, What were the attitudes of Jose de Dlego and Luis Munoz Rivera toward
Puerto Rican citizenship?

5. How did the Jones Act affect the Puerto Rican people? How do you think
Puerto Ricans would rcact to such a law?

6. Discuss Lhe ép]lowlng quotation:

’ Atentos ' a la dimension espanola y a la nortcamericanoe, .
, * hémos olvidado buscar la tercera dimens sion que es la
R nuestra, la puertorriquena. (Attentlve to the onanlsh
S, dimension and to the North American one, we have -

<3 * P 3 . .
forgntten to scarch the thivd dirension, that which
is ours, the Puertd Rican.) -

Antonio S. Pedreira tl899-1939)

X , Insularismo: Ensayos de Interpretacion
Puertorriquena. ‘

’ Supeested Nefsrencest 0 v
Jlansbn, Larl Parler. Puerto'Rico: Ally for Progress. New York:
Van Nostrand, 1962,
Levis, Gordon K. Pucrto Rice: Freedom and Power in the Carilbean
Hew York: Harper Torchbooks, 1963. b
Page, Homer. Puerto Nico: The Quiet Revolution. XNew York: Viking, 1963,

¢ Silen, Juan Angel. We, the Puerto Rican People: A Story of Oppression and

Resistance. ew York: lonthly Revieu Preccs, 1971.

Vagenheim, Kal. Puerto Pico: A Profile. Hew York: Praeger, 1972,

. (Chapters 4, 3, and 6.9

- B - P - .. .
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THE PEOPLE ‘ .
THE PEOPLE

. . »

;-

Information about the three ethnic proups: Taino Tndian, African and Spanish

. which corbine to make up the cultural heritage of the Puerte .Rican people is .
presented in tie telecast. I'vidences of the three main cultures® that are still
" found in the religion, music, customs and physical appearances of gthe peonle .
are highlighted. ) .
Questions for Discussion X " L .
1. Discuss the follouving idea and decide upon its implications:
y Although the Puerto Wican culture is mainly Hispanic in
- history, relipion, Lradition and values, the basic legacy ]
has been its language. The Spanish language brings nore !
. than a pbysiological reality or a vsychological bond anong )
Puerto Ricans.
: 5 -
2. Vow can vou account for the fact that asvects of African culture can be
P found today in parts of Puerto Rico? Why do you think there vere evi~ -
dences of ‘layan culture in Yoriquen? .
3., How do the Puerto Rican dances reflect African and Spanish influences? ) - ,
How do the wmusical instruments that are used in Puerto Rico and on the
mainland reflect the three ethnic backgrounds of the Puerto Ricans?
4, How does a "velorio' illustrate a combination of Taino and ‘Spanish stradition? T
. , 3}
5. Wiy did the Tainos and Africans readily accept the Roman Catholic heligion?
6. Why can it be said that Puerto Ricans have a rich neritage?
° ~
Sugpested Peferences \
Cordascp, Francesco. Puerte Ricans in the United States. “ i
Metuchen, New Jersey: ~Scarecrouv Press, 1963, . =
. ‘
Wagenheim, Kal., Puerto Rico: A Profile. - New York: Pracger, 1972 -
; (Chapters 2 and 7) >, .
3
v
4
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THE PUERTO RICAN FAMILY, ' i

3

This telecast contwasts the differences in the Puerto Rican life style on
the mainland and on the island. 7The environmental differcnces\aud‘the way
these are reflected in the sogio-dynamics of family Iife are highlighted.
The assault on the "machismo" concept and the increased freedom of choice
for women are examined, -The conflicts arising from the influences of the
dominant culture on the traditional Puerto Rican culture and how this has
led to the development of different Puerto Rican subcultures is also dis-
cussed, ,

Questions for Discussion . . r ..

1. What changes in living have occurred in Puerto Rico during the lasL two

,degudes and to what are they attributed?
"

2, In what ways have Puerto Rican women changed since the forties and how

has this affected Puerto Rican family 1life? SN

3. What is meant by "the extended family‘conceptd? By vhat is this being
. replaqed in New York City and why?

%
—-— ¥

.

. khar do you think axo the main reasons that lead to the deterdoratiom of
the Puerto Rican family in New York City? ‘

o~

%

5. What are the implications of these changes and how do they affect the
perfortdance of Puerto,Rican children in the schools?
: :
* 4 ., .
6, What is the reason for the "reverse migration" that has been in cffect
sinee the carly 60's%® Vhat does this mean in terms of mobility in con—
munitices and in schools?

Suepested References - X

Figueroa, Loida. MHistory of Puerto Rico: From the bepinning to the 1892,
New York: Anaya Book Co., 1972,

HMaldonado-Denis, Manuel., Puertq Rico: A Socio-llistoric Interpretation,
New Yorls VanLﬂqL Books, 1972 ;

¥

x

Yendez, Lugenio Fernandez, _Portrait of a Societv: Readines on Puerto Tican

Sociolozy. Puerto Rico: University of Puerto tico Press, 1072

Wagenheim, Kal., Puerto Wico: A Profile. Yew York: Praeger, 1972.

Wagenhelm, Kal and Olga Jirvencz de Vagenheim eds. The Puerto Ricans: A

Documentary Fistory., llew York: Pracger, 1973. (Part TX: [Ixodus, Part X
e et sl o .

ihe Divided .ation.)

{4
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PLASTIC ART OF PUERTO RICO
¥ ‘ . R - f!»‘ . * . . . H .
. . L N - ' ' ' " . "
A visit of the first major exhibition of Puerto Rican,Art-in New York City
is filmed at the }usco del Barrio. This exhibition entitled "The Art Heri- 1
. tage of Puerto Rico: Pre-Colypbian tg Prescat' was later shown at the tletro- f
‘poliyan Museun of Art., It igciudcs Taino stone sculptures, paintings of the :
eigyteenth and nineteenth centurles, religious carvings by santeros, as well }
!
]

™

as, graphic works and paintings by moderp artists. The telecast also presents
[ ”~ ~
. the Film, "Nine Artists", narrated by Jqﬁe Ferrer, which talks about the devgl-

.~ opment of graphic arts in Puerto Rico. .

. " - ' ;
~ . ) - ' L
Questions for Discussion '
. ~ \‘ & -

1. Which Puerto Rican artists csta(EZShed the Qentcr of Puerto Rican Art and

. Yos . -
. vhere did they receive their trpining? .

2. VWhy did they return to Puerto Rico and how did they become the vanguar
for the development of plastic arts in Puerto Rico?

. 3. Which of the nine hrLists'shown in the film had you heard mentioned bcfof@@
AR

Why is an international show such as the Biennial of Caribbean and Latin

b,
. K3 ’
—#Amcrdcan-Graphic Arts of importance to the art world?
el —
5. low is the Communwealth Government of Puerto Rico fostering and encouraging

artistic expression by the people?

- Suggested References '
Catalogue published by the Museo del Barrio for the exhibition. Address follous: .
El Museo del Barrio, 1945 Third Avenue, New York, N. Y. 10029, 348-0777.
Mrs.: Martha Vega, Director. . .

o * A\\_

Catalogue and slides produced by the Metropolitan Muscum Art for the exhibition.
Metropolitan Museunm of Art, Fifth Avenue at 82 Stféet, Jew York, H.Y. 10028,

879-5500, Ext. 440/425. lfrs. Margaret Nolam, Director of Slide Library; Mrs. )
Dora Rubiano, Public Relations. ‘ :

N + -

Kaiden, Nina, Puerto Rico, La ngvd Vida. New York: Renaissance Editions,
1966, \ ‘ ’

- 2
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santos.) . \
4 ' »
6. How has modern té%hnology affected this ancient folk art? . )
Suggostcd RcforenéE—*%“““"“‘~—-~\mh‘“\“ T

. Yy * *
. y -— \ ..,
, ‘ . '\
. \ - 5’e ) w. “ ,
. _— , . . {t ) )
EL SANTERO . o . .
) . ‘ h b . . .'S A} . - i
£ o A e .
A view of the santos or imagineria popular (religious popular images) is pre- -
sented in‘ the telecast. A brief survey of this Puerto Rican folk art begins v

with its Pre-Columbian background and explains how it adapted to the Spanish
religious influence during the colonization of the island. 5% showq some of .
the famous santeros (carvers of ,anLos) and .tells of the family tradition of

this foll art. "It also reveals why thls ancient folk art is disapw%arlng.

N R i " . . 4

- I3 = - -
Questions for Discussion |, Do . s
™ N ' B o . |

1., How aid this folk art develop in Puerto rico? o

2. 1ilow can this folk art be traced to the religious practices of‘th? Tainos?
' : _—
oo B -
3. VWhy did this folk art develop and £16urish in the mountain villagés of
Pucrto Rico? ' \ &

L. What materials did these untrained artisans use for their sunggg@

L4 |

5. Who was one of the most famous of the Pugrto Rican santeros (carvers of
. ! B

e
T e— .

Catalogue published by the 'luseo del Barrio for the éxlibition entitled, "The

Art.Heritage of Puerto Rico: Pre-Columblan to Present’. (Obtainable froq Hl‘\“\f‘\\L\\\
Museo del Larrio.) ’ ‘-
CaLalogue and slides produced by the lletropolitan lMuscun of Art when this
show was also exhibited. (Obtainable from the WnLlopolxtan Museun, )
laiden, Nina. Puerto Ricy, La llueva Vida. :lew York: Renaissance Editions, -
1966. B
t - \ e L
- - 4 - —_—
. —]
. 3 .
R
*
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* e
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V’rjﬁ Puerto Rican Arbhitgéture ) - : LI S s
RN . :
o - v —\ ~ ’ :
.- oo, 0 —
Y The telecast pgﬁsents a view of Puerto RlCO 51xtceﬁth to nine*-
' teenth century axchlyocture whizh reflect$ a Spanlsh 1nfluence. . .
Pictures of the most important arch1tcp¢urpl works are shown ’ -
~ Among then are El Morro uastle, La Fortaleza, For¥ San ertitobal,
s -. Fort San Jcronlmo, San Juan Gate; Bl Ayvntamlento (Clty Hall),
San Jddse Church, the Cathedral and CrlsLo qtreet anf Chapel .
= The.determination of boricuas tu malntaln their Puerto Rican ‘cil- T
.ture by LQStorlng and, prcocrv1ng "these bullalngs is discussed.

. . g < e X o v’ .
Ll W. .
~ LA . .

(‘ Questions foxr Discussion - ‘. .

\\~f* 1. What agency wzxﬁcteated to take charge of the féstoggtioh . f
.angd.preservatioh of the Spanish Colonial buildings in’ 0ld
san Juan? km T R ' o . ~ .,
\ l o
2. What was OpGQZZEbp Serenidad (Operation Serenity) and how did -
it evolve? . N . . . T .

\ » -~

~
3. What cypltural activities were also established in the early
¢ * days of Operation 90renxty which are now internationally famous?: =

- [N

4, °"What other work is,the Institute of Puerto Rlcan-Culture
doing to foster interest in Puerto Rico'’s architectural pas%?

5. ' what rcsourcc centers exist in the City of .New York wh%ch can !
inform on Puerto Rico's axchitectural past?

h . ’ ¢ \
6. What.is the most recent architecfural influence jin Puerto -
— Rxco as scen’ in the skyline of San Juan? What modorn build- i

- B -

—— R

TTrEee— - .
——— . .

Suggested Referénces ) i , ) .
TN, . a R
. Grubexr, Ruth. Puérto Rico: 1Island of Promise. New ,Yoxrk: Hill
and Wang, 1960. s i
Hanson, Earl Parker. Puexto Rico: AJiy foxr - Progress. New'¥ork:
. Van Nostrand, 1.962. . ’ Y-
P . \" l( . .
Kaiden, Nina. Puerto Rico, La Nuecva Vida. New York: Renaissance

.Editions, 19@6. <o !

.

Rage, Homer. Puerto Rico: The OQuict Rcvblution; Nes York:
Viking, 1963. U ’

\.—-—-‘

Wagenheim, Xal. Puertc Rico: A Profile. New York: Praegex, '1972.
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® ypical Dances of Puerto Rico

-

The music of Puerto Rio expresses the influence of the cunltural .
heritage of the people. In'this telecast various aspects of
Puerto Rico's music are demonstrated; songs, dances, musical .
instruments. The Taino heritage is evident in the celebration

of the coffee harvest (el acabe); the African influence is ex .peri-
enced during the sugar cane harvest (la zafra) and the Spanish
tradition of the Feast of the Patron Saint is seen in the cele-
bration of the Feast of Santiago Apostol (St. James the Apostle)
in Loiza Aldea. ‘

[ N v
Questions for Discussion N

\ «
\‘ /
1. How does the.coffee harvest celebration reflec§ the areyto
festival.of the Tainos?
y,
2. How is the African influence reflected in the dance steps
of the bowba, as we 1 as, in the musical instruments used
in this dance?

3. How do the danza and the scis show the Spanish influence?

.4. What axc the popular dances of the Puerto Rlcanq today and
what addltlonal influence do they reflt.ct'>

5. wWho are the popular Puerto Rican musicians in New York City
at present?

o
]

" Suggested References

Figueroa, Loida. Histor& of Puerto Rico: From the Beginning to
1892. WNew York: Anaya Book Co., 1972.

Glazer, Nathan and Moynihan, Daniel Pa@rick. Beyond the lielting P
pPot. Cambridge, Massachusetts: M.I.T. and Harvard University
Press,” 1963.

-

Wagenheim, ¥al. Puerto Rico: A Profile. NKew York: Praeéer, 1972,
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Puerto Ric¢an Drama

This ctelacast discusses the cestablishment of the Puerto Rican
Travelling Theatre in New York City in 1967 under the dircction

of Miriam Colon, the well-known Pucrto Rican actress. An inter-
view with Miriam Colon reveals how this project came to fruition,
the different presentations that are scheduled during the year,

the progress made since its beginning and the latest addition to
the program, the Training Laboratory in Theatre Arxrts. A conmplete
play by Pedro Juan Soto, entitled "The Innocent"” is presented by
this company.

Questions for Discussion

1. what do you think is the value of having established the
Puerto Rican Travelling Theatre in Wew York City? .

2. biscuss~“the differences in interpretation that can occur
by having non Puerto Ricans portray and write about Puerto
Ricars and the reasons for them. :

3. From your personal experiences, what dramatic roles have
you seen in the theatre, in films or on TV about Puerto
Ricans that you have liked or disliked?

4. Have you Scen La Qéz;eta by Rene Margues? From the description
given in the telecast, is the theme of the play still appli-
cable to Puerto Ricans in New York City?

5. what is your opinion of the psychological play presented,
"?he Innocent"? How did you rate the performances of the
Puerto, Rican actors?

6. Why do you think Puerto Rican youngsters will be stimulated

by attending performances by the Puerto Rican Travelling
Theatre? ;

suggested Referencgg

~ Xurtis, Arlene Harris. Puerto Ricang: From Island to Mainland.
New York: Julian Messncr, 1969.

Padilla, Elena. Up From Pucrto RNico. New York:: Columbia Univexr=
sity Press, 1958. ;

Resource Cecnters

Training Laboratory of Lhe Puerto Rican Travelling Theatre, 124 West
18 Strcet, Hew York, N.Y. 1b01l1

H

*
1

1

: L




Bilingual Education

¥

This telecast explores the ratiénale for the establishment of
Bilingual Programs in the New York City Public¢ Schools. Mr. Marco
Hernandez outlines the aims and objectives of the Bilingual Office
of the Board of Education and lists the functions of the different
departments under this office. Dr. Luis Rivera speaks of his work
as the pirector of the Escuela Infantil del Barrio and of some of
the educational research projects he has worked on which have
served as guidelines in the development of Bilingual Programs.
Mrs. lligdalia Romero de Ortiz tells us about the special bilingual
curriculum being developcd in Hunter College by the Bilingual Educa-
tion Skills Training Project (BEST) under the direction of Mr. Jose
A. Vasquez.

: <

Questions for Discussion -

1. What are the arguments of the critics of Bilingual Education
and on what are they based? .

2. vWhat would be your answver to somec of these criticisms after
having heard the speakers on this program?

3. vhat are the neceds of students, teachers, parents and community
which the Bilingual Office wild strive to meet?

4. What is the special aim_of the Bilingual Children's Tel@vision
Progranm as explained by Dr. Luis Rivera? - --. - ; . B

5. Why is bilingual curriculum important in the developnent
and involvement of the bilingual student?

Suggested References

Abramson, T., & Rivera, L.F. A pilot study on the prospective
of the “Peabody Picture Vocabulary Test" with Puerto Rican
studerts in New York City. Paper read at %*he annual convention
of the Educational Association of New York State.

Abramson, T. & Rivera, L.F. "Individualized Vocabulary Achievement
Testing of Subjects of Puerto Rican Origia." Paper read at the
annual convention of the H.C.M.E., Los Aggeles, California,
February, 1969.

Anderson, Theodore and Boyver, Mildred. BRBilingual Schooling in
United States. 2 vol. Albugquerqgue, Hew Mexico: Southwest Educa-

i

"tional Dbevelopment Laboratory, 1970.




Board of Education of the City of New York, Office of Bilingual
Education: Newslctter: Bilingual Resource Center. Vol. 1
No. 1 May 1973 and Vol. 1 No. 2, June 1973.

Lambert, W.E. and Tucker, G.R. The Bilingual LCducation of
children. (The St.’ Lambert Experiment.) Massachusctts:
Newbury House Publishers, Inc., 1972.

New York State kducation Department, Bilingual Education Unit:
Curriculum bilingual materials for grades K-12.

Rivera, L.F. & Bolger,P.A. ‘"Puerto Rican Students in lew York
City: Selected aspects of their educational Carcers." HNew York
City Board of Education, 1969.
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Aims and Objectives of the Office of Bilingual Education

e - —
rd

a) To facilitate the academic achievement of children for whom
English is not the native lamguage by teaching them in their
own language while simultancously developing their skills in .
English and thus. prevent or decrease scholastic retardation. .

b) To maintain and improve the pupil's ability in his native
‘ language when other than; while offering such students an
! opportunity to develop functional bilingualism.

‘ c) To create a positive self-image and pride in his heritage by
using the pupil's mother tongue as the language of instruction.

d) To provide for enrichment of all pupils by developing an under-
standing of their owm history and culture.

e) To develop a city-wide bilingual staff which will have teaching
" skills as well as linguistic competency in languages used.

f) To develop relevant and appropriate curriculum materials for
the implementation of the bilingual education programs.

g) To implement an on=-going program of research and evgluation
to provide measurable assessment of the school program in order
to identify the neced for the establishment of Bilingual Erograms.

h) To continuously assess, reinforce and strengthen school-parent-
~ community relationships.

»

- —_—

1) To assist and communicate with Community School Districts and
Community School Boards on the initiation and implementation
of Bilingual and Bicultural programs for their respective
communities, ‘ : '

i j) To disseminate and share the findings of our experience to all
interested parties locally and nationally.

: k) To work towards the increase of the allocation of the resources
to bilingual programs; and the institution of a bilinpual program
in every school where there are twenty (20) children who are

« considered to be second languape learners.
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APPENDIX B

PUERTO RICAN AGLNCIES
IN NEW YORK CITY

E

Prepared by the Bilingual Resource Center >
110 Livingston Street, Room 224 '
Brooklyn, N.Y. 11201

Name and Address Director Telephone

ASPIRA OF AMERICA ) Mr. Luis Alvarez 683-6054
245 Fifth Avenue
' New York, New York

ASPIRA OF NEW YORK INCORPORATED Mr. Mario Anglada ~24Z-1110
296 Fifth Avenue
New York, New York 10001

COMMONWEALTH OF PUERTO RICO ‘ Mr, Marcos A. Rigau CI 5-0700
322 West 45th Street
New York, New York

CREO - (CREATING RESOURCES FOR Miss Hilda Vazquez 348-8765
EDUCATION OPPORTUNITIES) :

185 East 1l6th Street

New York, New York

HISPANIC RESEARCH LEAGUE Dr.,M. Ledesma 792-7379

158 East 116th Street » s

New York, New York

INSTITUTE OF PUERTO RICO  Dr. Luis Quero Chiesa =~ TE8-2930
- 'GPO Box 631 ’

New York, New York

PRACA - (PUERTO RICAS ASSOCILATION Mr. Nick Sanchez 369-3825
FOR COMMUNITY AFFAIRS)

1432 Lexington Avenue

New York, New York

PUERTO RICAN COMMUNITY DEVELOPMENT Mr. Jorge Ortiz 765-9800
PROJECT, INC.

210 West 50th Street

New York, New York 10019

-~

PUERTO RICAN EDUCATIONAL AND Ms. Felicia Arroyo 498-9880
CULTURAL CENTER ’

1712 Pitkin Avenue

Brookiyn, New York

PUERTO RICAN EDUCATORS Ms. Carmen Perez 683-7673
ASSOCIATION ‘
P.S. 282
180 6th Street
B kl Vew York 11217 -
rooklyn, | ZZJL(}

PR
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Name and Address Director . Telephone

PUERTO RICAN FAMILY INSTITUTE, INC. Mr. Agustin Gonzalez 924-6320
116 West l4th Street
. New York, New York 1001l

NATIONAL PUERTO RICAN FORUM Mr. Hector I. Vazquez 533-0100
214 Mercer Street
New York, New York

PUERTO RICAN FORUYM Mr. Edward Rosario 292-9560
341 East 149th Street fﬁ;»
Bronx, Mew York  10451-%*

PUERTO RICAN GUIDANCE CENTER Mrs. Juana Lopez ] 690-3208
1616 Amsterdam Avenue
New York, New York 10031 -

PUERTO RICAN EDUCATION TASK . Ms. Isaura Santiago 427-3284
. FORCE
; 26 Federal Plaza

New York, New York 10007

UNITED BRONX PARENTS Ms. Evelina Antonetty 842-1484
791 Prospect Avenue
Bronx, Yew York 10454

7

Resource Centers in New York City

El Museo del Barrio ) h
1945 Third Avenue

New York, N. Y. 10029

348-0777

Mrs. Martha Vega, Director

The Metropolitan Museum of Art

Fifth Avenue at 82 Street

New York, N. Y. 10028

879-5000, Ext. 4ho/L25

Dora Rubiano, Public Relations Mrs. Margaret Nolan, Director, Slide Library

Museum of Natural History

T7 Street and Central Park West

New York, N. Y. 100

873-1300 .

Special Display called: "Roots of Puerto Rico"

Puerto Rican Heritage Museum
Community District 12 Bronx
708 E. Tremont Avenue

Bronx, New York 10457

ERIC 2995000

T
pat
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Appendix C

THE SEAL OF PUERTO RICO

By a decree of November 8, 1511, Ferdinand of
Aragon granted Puerto Rico a coat of arms, the first
given to any Spanish colony in the New World, and
Puerto Rico's official seal closely follows Ferdinand’s
original design.

The lamb and the motto represent St. John the Bap-
tist. for whom Columbus originally nwmed the island,
and signify peace and brotherhood. The yoke and
arrows were the personal device of the sovereigns —
vugo for Isabella (then spelied Ysable) and flechas for
Ferdinand — and represented miutual affection, unity,
and a spirit of great achievement. These were used on
the public coin and on the personal property of the King
and Queen. The lions and castles represent Leon and
Castile. Isabella’s hereditary kingdoms: the Crusaders’
crosses signify the great struggle by which Ferdinand
and Isabella conquered the Moors: and the flags depict
the coats’of arms of the various kingdoms then under
their reign.

THE FLAG OF PUERTO RICO

“While the seal of Puerto Rico bespeaks its ancient
Spanish heritage, the flag bespealis its American ties.
It resembles the'Cuban flag in design.

Adopted by the Commonwealth Legislative Assem-
bly in 1952, the flag is actually identical in design to a
flag conceived by a group of patriots in 1895. The white
star symbolizes Puerto Rico, the corners of the blue
triangle the legislative, executive, and judicial branches
of the republican form of government. The three red
stripes symbolize the blood that feeds these branches of
government and the two white stripes the rights of man
and freedom of the individual.

Reprinted from:"Annotations on Selected Aspects of the Culture of Puerto
' ) Rico and Its People"by The State Education Department,
Bilingual Education Unit, Albany, New York: University
of the State of New York Press, Revised 1972.
The above booklet may be otained, free of charge, by
writing to: Bilingual Education Unit
Education Building

Albany, New ,York 12224, 549




The National Anthem of Puertdo Rico

ERIC

Aruitoxt provided by Eic:

“La Borinqueiia” — The Anthem of Puerto Rico

There  is something unusual about the anthem of
Puerto Rico. Vhile most anthems were composed ex-
clusively as national songs. “ILa Borinquefia” was
originally a danza; a musical etpression of Puerto
Rican origin that flourished in the second half of “the
19th century, when the regional personality of Puerto
Rico became more clearly defined and the Puerto
Ricans really became “a people.”

It is not known when or by whom the old melody
“I1a Borinqueia” was written. The carliest printed
publications, which date from the late 19th century,
attribute the score to a distinguished composer, Don
Felix Astol. The lyrics were written by Dofia Lola
Rodriguez de Ti6, a poetess from the town of San
Germin, who placed such warn patriotic feeling in the
words that the song was soon acclaimed by the people
as the anthem of Puerto Rico. Manuel Fernindez
Juncos, a historian and noted intellectual, also wrote
another set of lyrics.

‘“La Borinquefia ”

e 3}

-

de Lola Rodriguez de Tié (letra original-1868)

Despierta borinquefio,
que han dado la sefal
Despicerta de ese sueiio,
que es hora de luchar
« A ese llamar patridtico,
Se’arde tu corazén.
Ven, nos serd simpatico,
N el ruido del candn.
~. Nosociros queremos la libertad,
* ¥y nuestro machete nos la dara.
Vironos, borinquefios,
vémoros ya,
e v+  am=m ~ «QUC NOS €Spera ansiosa,
ansiosa la libertad. ..
la libertad, la libertad,
la libertad, Ja libertad. ..

—

This first version was written as a revolutionary call to arms by
Lola Rodriguez de Tio in 1868.
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' This second version, which is the one used today, was written in 190k )
by Manuel Fernandez Juncos.

“La Borinquefia”
de Manuel Fernindez Juncos (1904)

T - La tierra de Borinquen
donde he nacido yo,
es un jardin florido
de mdgico primor.
Un ciclo siempre nitido
le sirve de docel,
y dan arrullo plicido
las olas a sus pies
Cuando a sus playas llegé Colon
exclamd lleno de adimiracion
exclamé lleno de admiracion:
“OhY * Oh!
Esta es la linda tierra
que busco yo;
es Borinquen la hija

: N la hija del mar y el sol.”
Del Mar y el Sol, Del Mar y el sol, .
Del Mar y el Sol, Del Mar y el sol... ‘

Reprinted from:"Annotations on Selected Aspects of the Culture of Puerto
Rico and Its People'by The State Education Department,
Bilingual Education Unit, Albany, New York: University
of tr- State of MNew York Press, Revised 1972.
\.

; o

" The following Engllsh a.daptat:\.on of the present version is by -
Clara Casanova of the Cffice of Cowxmmity School District Affaivs.,”’

The «~mennee~- island of Borinquen,
The land where I was born,

IS wmw~ws»-~ a tropical garden,
Blessed by sea and sun.

The sky is always clear and blue,

Over shimmering waves,

And the palm trces just swing and sway,
While the birds sing all day.

When to these shores Columbus came,
In admiration he did exclaim, ) o4 .
In admiration he did exclaim: ' |

w =e e .--Ohl--monl  onl |
"This is the lovely island I'm looking for, |
It's Borinquen the daughter,
The daughter of sca and sun'
Of sea and sun,
Of sea and sun,

>
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1. Eight Flags of Caxibbean Nztions, including Haiti, Cub:z,
v * ) : ‘

-

Dominican Repuplic, Puerto Rico, Trinidad-Tobago,] the

@

Netherland Antilles, Jamaics, and Barbados.

A

©. Mele Dell in ¢352l3itionw]l 1vral dress of Haiti, )
1} o
‘'3, Female Dol! ¢ vkaditionad ruval’dress of Haitz. o

< )
PR

4, MCuire- P.adit’enal wugica2! ingirumert of Pue,ito fico,
R

5. Doll in traditions! vosinme wora dering th. Fiesid de

. 1) - L

Sanlispgo Ana3in] inp Loisg Hidear, Mfueria Rico.

o P .

y

6 ,Hand strung beads- typical i .:tien handicraft.
' . . .
o RAS ' -

Aruitoxt provided by Eic: + - - . .
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7. Small Pot~ made¢ from clay of Puerto Ricow- typical of
poftery material found in pCarlbbean regidn.
8. ‘Replica of Taiho Indian Sculpture- Miniature Mask. .
From Puerto Rfcan Institute of Culture. w
[ §
Replica of Taino Indian Medal- From Puerto Rlcan
Institute of Cultuvre, '

. 9 ‘v

10. Miniature "Pava, - Traditional Haf worn by “"Jibaros."
11, Coffce Cup Made in Puerto Rico from small co‘conut
shell.- adds strength and flavor to coffee.
&
"12-A. Hand-carved Wooden Bowl,
use in Haiti. )
\‘ ’ .
+12.B. Hand-carved Wooden Bowl, pol:shed for-tourist and
export n\a*}\et— Havt“

unvarnished , for home

13. Eight Coins from Caribbean Nations.. |

14, Stamp Collection of Eight rep*esen»atlve stamps from

Carxbbean Nations.

L]

x
15, Rand- McNally Map of the Caribbean Region., \ ‘
16, Large Bowl- hand made from. outer shell of coconut,
made in Puerto Rice. l6a. Small Bowl, same as large one.

1:7. Planter from Cocoput-Puerto Rico. O;iginally used

ot to store perishables when covered. o

IBgAL'Ha.nd ca;—éved Moasgk- MHaiti {ﬁaipiat'u_re) ' .

,lé.B. Hand carved I\Ea;k- Haiti (miniature).. |

19.A. Hand carved statue-Male Drfummer-\. Haiti

19.B. i{and carved statue, Female - African;Style;
70 20.. Sugar-Cane‘Cutter’s Drinking Cup—_\l\dade-frox;x Canmne Stal}t. 1
o 21, Hand carved Af:-zran style Mzhogony Head- Haiti. " ]

247 L




‘26-"
27,

‘28'

29.

30.

»

31,

O

ERIC

Aruitoxt provided by Eic:
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*

H\aand made dipper made from small coconut

-

\

LI

Large Spoon, Hand carved in Haiti-_
- N ” . . 4;: * . -~ R ) » )
VWoodwoo Doll - Gaod Health. Uséd tp cdure illnéss. .
* 1 * C sy . '«

common household iten

Pucrto Ricg.

Voodoo Doll-

X

7

Good Luck '(_Zh'a nm'

voe

for Kitchen Table. -

[

N o0 » - . N [d *
Cldves- Wooden sticks frr rhythmic Caribbean Musjc.

©

-

Maracas

Haﬁdacarve:i‘

Vigante Mask- hand carved for use as paxt of costume
worn by men and boys in the Fiesta de Santiago. Apostal

Loiza Aldea,

c . YVigp® . . N
Miniaturer Vobdoc Drum~-
of . set of three ceremonzal drums used in Voodoo rites.,

3

"Santo!" 3

»

P\zer..o cho.

-

~

N %
Musical Instruments.

Hazti o

-
*+

- -

4

N .
>

The

Also called "Bould! or "Bebe." -

"Morntar and Pestle

-

used in

Domi\ngc to grind corn, ¢

- )

2

rural Haiti and in Santo
5

«

o

handma do repllca in tr.adxt:cnal
style of Puerto Rican old masters of v.pod‘ carving-from

Puerto R.1co Ingtitute of Culture. - . -.)
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USING AN OLD MEDIUM IN A NEW WAY:
IA - real chbjects iox pupils to see and handde and-

e

£

REEA LIS
stud?{~;hé\'e been used for centuries by teachers to motivate
learning, and to bring reality and purpose to their teaching.

# .
Research has shoewn, that real, purposeful, first-hand

- _!‘ . ) )
experiences provide the most effective base upon which to .

»
r

3
»

build learning experiemces and to develop concepis. The
expression, "experience is the best teachex,"” has long beean

T

’

-
)

recognised a" having considerable merit/ In today's schools,

g
' » - .' ) 14 . » M » .

' creative teachers strive to provide their 'pupils with as
¢ . .

2 - . ‘
~wide a variety of learning ' expériences as possible. In this
reasing value
L

3 >
AT

regard, Instructional Media has aszumed

-

as non-verbal teaching {inds wider and wider.mcceptance.
and filmstrips for classraom

5

A‘er having preduced filmas
use, URBAN MEDIA MATERIALS has praduced this realia
N .
rnings of s

- ) - . d .
t will further,ixtend the lea

kit in the hoype that i
pupils who have been intzroduced to the people of the region

:w.

Puerto Rico:

covered in Puerto Rico and the Puertp Ricans:{

-
. - T
axibbean. Most items

-

- ~ R
-~

J

History and Culture, and People of the C
in the kit are tc be seen in one or morxe of these prégrams.

with the filmstrips, thc_éteacher

-t

When used in conjénciion
might select certain items to be wased in a follow-up lesson,

and it would seem that the cbjects came right cut of the -
243
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INTRONDUCTICH :

USING AN OLD MEDIUM IN A NEW WAY:

REALIA - real objects foxr pupilz to see and handle and

’ .
study- have been used for centuries by teachezs to motivate
N .

“learning, and to bring reality and purpose fo their teacking.

4
Ressarch has shown, that real, purposefui, first-hand

experiences provide the most effective base upon which to

build learning experiences and tc develop concepts. The
expression, "experience is the best teacher,” has long been

-

' ! ;‘
recognized as having considerable merit. In today's schools,

'

creative teachers atrive to provide their pupils with as

wide 2 vatiety of learning experiences as possible. In this

reg.ard,f inatructional Media hag assumed intreaeing value

-

a8 nen-verbai teaching finds widex and wider acccptancc..
After having produced‘filma and filmstripe for classroom
use, URBAN‘MEDEA MATERIALS ha;’produced this realis
kit in the hoge tiﬂ,at it‘ wiil furthexr extend %he learnings of
pupils who have been introduccd to the peoplé of the region

. - - - , -
covered in Puerto Rico and the Puerto Ricass, Puerto Rico:

History and Culture, and People of the Caribbean. Most jtems
in the kit are to be seen in one or moxe of these programs.
When used in conjunction with the filmatrips, the teacher

might select certain iteme to be uwaed in ‘a follow-up lesson,

and it would seem that the .objects came right out %f the

Al ' ' ) ’ ‘ . 'ﬂ‘ - 220
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filmstrips and into the classroom. This wm‘d\i){ one
. 7 \\. .
efifective way to use’'the items in the kit. Other suggested

uses are as follows:
Library.or Showcase Presentations:

Haitian Arts and Crafts

Musical Instruments of the Caribbean

Puerto Rican Traditions {Fiesta and Wood-Carving)
Religious Traditicns in Haiti and Puerto Rico
Household Articles Made from Indigenocus Materials
Countries of the Caribbean ( Map and Flags)
Caribbean Stories on Stamps and Coins

Research Projects: .

Assign each member of the class one item. Have
them read bosks and see {ilms and filmstrips to
lears how, when, and where each item is used.
First-hapd datacan be obtained by possibly conduct-
‘an interview with a member of the class from a
Caribbesn country, or a parent. Items could be
selected for them to talk about, perhaps supplement
the ,discussion with items of their ownv

FOLLOW-UP LESSONS:
BIOGRAPHICAIL STUDIES:

. Christopher Coiumbus Diego Columbus
Ferdinand and Isabeila “Jose Marti
Simeon Bolivar Henri Christophe
Jean Jacquea Dessalines Toussaint Louverture
Alexander Petion Sir Francis Drake
Katherine Dunham . Fidel Castro
Fulgencio Batista Gerado Machado
Francois Duvaiier Juan Balaguer
Luis Munoz Marin ’ Luis Munoz Rivera

TOPICAL STURIES:

Voodoo {Vodun) ) Slavery in West Indies
Spanish Exploration & Congues Art and Music in Caribbean “ |
Spanish Main -~ Plrates The Spanish-American War |
Puerto Rico: Uperation Ecotstrap Sugar and Rum |
D8 Individual Histories of each Country in the Caribbean l
_21 j
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BOOKS TO READ:

+

For Teacher's Reference and for Mature Student a?
The Early Spanish Main by Carl Ortwin Sauer
History of the West Indies by L. Gurcia
The Caribbeun Islands by Mary Slater
Caribbean- Sea of the New World by German Arciniegas
All The Best in the Caribbean by Sidney Clark '
Cuba, Haiti, and ths Dominican Republic by John Edwin Fagg
The West Indies and the Guianas by D.A.G. Waddell
Island Possessed by Katherine Dunbam
Jamaica- Land of Wood and Water by Fernando Henriques
A History of the Bahamas by Michael Craxton
Windward in the Caribbean. A Logk at Bsrbados by C.Pack
Cuba. The Making of a Revoiution by Ramon Eduardo Ruis
The Cuban Rsvolution and Latin America by Boris Goldenberg
Santo Domingo- Revolt of the Damned by Dan Kurrman
Dominican Diary. by Tad Szule "

€

For Elementary and Intermediate Students: )
The West Indiegp- Islands in the Sun by Wilfred Cartey
The West Indies by Carter Harman -
The First Book of the West Indies by langston Hughes
Chri st opher Columbus, Mariner by Samuel Eliot Morison
The Land and People of the West Indies by Philip Sherlock
Jamaica- The Old and the New by Mary Manning Carley :
Tsland in the Crossroads- A History .of Puerto Rico by M.M,. Brau
Getting to Know Cuba by Barnett D. Laschever
Lot's Visit the Wast Indics by John C. CTaldwell
Puerto Rics;, Bridge to Freedom ‘by Edna ‘McGuire

ADDITIONAL RESOURCES : URBAN MEDIA MATERIALS PRODUCTS:

Discovery, Conquest, and Colonization of Puerto Rico‘QniQB-l 599)
by Ricardo Alegria

Descubrimiento, Congunista, Y Colonizacion de Puerto Rico (1493-159¢
by Ricardo Alegria ' : .

History of the Indians of Puerto Rico by Ricardo Alegria
Historia de Nuestros Indios de Puerto Rico by Ricardo Alegria
Cuentos Folkloricos de Puerto Rico by Ricarde Alegria

Retablos de 1a Aldea by Jose Alegria

Prominent Puerto Ricans, Study Prints, Set One

Prominent Puerto Ricans, Study Prints, Set Two

Short Strips: The Island of Puerto Rico

4
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USING THE -MATERJALS IN THE KiT: ‘

Iy
e

After introducing the kit and organizing for its use by children, it -

is iuggesteci that certain specifiC lessons could be taught using objects from
the kit. Some examples of lessons to be taught follow.

-

STAMPS AND COINS OF THE GCARIBBEAN

2

Stainp collecting and coin coliecting are hobbies that yield great
educational tenefits. Children learn about the wor}d, its people'a and its
hx;g‘::'a'gea n}d customs. Stamps and coing reflect th;e ;vorld_culmres . In collecting
both stamps and‘coina, chi&dren oftep have thei;‘ first exposure to names of other
lands, and may gef their firet tawic of a‘foreign language. We have iucluded ‘
lﬁ!;lpl and coins of the Carihbean iu this program in order to motivate young-te;'c
to pursue this hobby with an eye to the things that can be learned from stamps and
coius. Some questions which can be anewerled from looking at stamps and coins are:
;1; What is the language of the country?
2; Wuo are some prominent leaders from that country?
~ 3; Can you teil from the stamp or coin what kind of climate is to be found there?
4‘;What :.',:enti’ or holidays do the people of the country consider 'importa‘nt.-?

£; Do the people of the Chribbean all use the same numbers and counting aystem?

In addition, countries firsi encountered on stamps can be located on maps,

and grouped according to culturss, languages, and political calssifications on

cl_nuroom charts.

'ee)
[
)




MAP REVIEW LESSON:

USING THE MAP IN THE CULTURE OF THE CARIBBEAN
KI.T, LEARN THE LOCATIONS AND NAMES OF THE MOST
IMPORTANT COUNTRIES OF THE CARIBBEAN,. O’N THE
SHEET BELCW, LIST THE NAMES OF THE COUN'fRIES

NEXT TO THE AFPROPRIATE NUMBER.

| -

10.

11.

NAME-‘& OTHER PLACES YOU KNOW ON THE MAP:

12.

13,

14,

15.

ik
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Santere ot werk
PUERTO RICO!'S SANTEREA , A TRUE FOLK ART

In Old San Juan visitors to Puerto Rico may have the pleasure of ;eeing the
island's rernarkably interesting antique santos . These small figures of saints,
carved from wood and painted by untrained rural workers of little or no education,
are a true folk art which daveloped spontanously from an urgen;: nee5i to possess
religious figures for home devotions.

The craft of panteria - nmking of santos - began in the 16th century: and by the
middle of the present century had won so much admiration from a few enthusiasts
with an eye for folklore and beauty that ccliections were started. Some ardent collectors
spent a good deal of time and money hiking from house to house in remote rural
districts in search of these little figures. ’ |

Most of these santos, therefore, have been acquired by private coll_ectoré
or individuals v;lho own 'per}:aps one or two., So they have not becn readily seen by

the general public although a small number are permanently displayed in the

Puerto Rico Museumn of Art.

When Spain began occupying territory and colonizing the New World in the

15th and early 16th centuries, the Spanish Crown laid great emphasis on extending

" the Catholic faith to all its possessions. Wherever Spanich colonirers went, the

AN |
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" Catholic Church went also. For instance no persons were authorized to settle in

Puerto Rico if they were desacended from some one who had been burned or condemned

by the Court of the Inquiaition. 'Foreigners were either excluded or admitted under

strict regulations partly on the ground that they were hostile to Catholicism and"

promoted Protestantism. Once, in 1565, when an English ship anchored in San
Juan harbor, the cargo was confiscated and the English crew imprisoned.

So from the very beginning of the colonization of Puerto Rico, which started in
1508, the Catholic faith was a strong force. Only two years after the first settle-
ment was moved from Caparra, south of the harbor, to i;s 'prelent site on the
western end of the Isleta de San Juan, the Dux\:i@nican friars started building at t'he
top of the new city the huge and beautiful convent which the Institute of Culture has
restored.

Ag the goid that had first attracted the. colonists 'pet‘ered out, they turned to
agriculture and in the following centu'ries began to sp‘read out over the island,
grov)ing nﬁgar cane, coffee, tobacco, ginger and other crops. Small towns were
established, each one centered around a piaga dominated by a Cath&lic church.
Gradue.!iy the remote rural districts of these towna became populated as weil,

The possession of images .of holy persons or saints had always been an
essentiel part of the Catholic religion.for the people to use in their devotions at homs,
which were and still are an important part of the religious life of Puerto .Rican- espec-
ially m isolated areas, But where were the settlers to obtain ‘such images? Certainly

no large supply could be imported from Spain since the sailing ships arrived infre-

quently and at irregular intervals, months often pasaing without a single ship coming

from Sp&in .
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_died out in most placea.

“in the 17th and 18th and reaching its peak in the 19th. It still exists but the older

santeros - carvers of cantos- are gone. One of them, Don Zoilo Cajigas y Sotomayor,

Dr, Fernande M, Monserrate, one of the first pe‘rsoné to start collecting
santos in this century, believes that Spanish priests with an artistic bent or actually
trained in the arts started carving religious from the abundant supply of hard woods.

Perhaps thev copied the limited number of statucs that they had brought from Spain.
But the priests could not possibly provide enough santos to supply the new churches
and chapels that were being built throughout Puerto Rico and the growing popnlation

as well, So it is logical to assume, Dr. Monserrate says, that the early colonists and
théir descendants themselves turned, in the urgency of their need, to carving figures

/
of their favorite saints. There is evidence, he says, that santeria sprang up in

every part of the New World that was settled by Spaniards, although it eventually

But in Puerto Rico the craft persisted, beginning in the 16th century, developing

died a few years ago at the age of 108 after having produced thousands of santos
during his lifetime. Some young men adopted the craft but the urgent need for pro-
ducing trese little wocden figures no longer exiats ;;s the rural people have accepted the ‘
cheap plaster or plastic statuettes of modern progress. -

In the early years of the crait there appéar to have been ’cwo.types of santeros-
the professional and the amateur. The amateur\ earned his living at some job and

A

perhaps only produced one santo either for hiv own pleasure or because he could not

afford to buy from a professional., The professional, who may have been a carpenter
and used to working wilh wood, spent mosi of his time pfoducing santos and peddling
them through the villages and rural cistricts. KEven 50 years ago theae peddlers
could be seen traveling the roads of the island, |

- 4
The Puerto Rican santos are generaily under 20 inches high, often about eight 4
&8 |

~ |
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or nine inches. The old ones were not carved in a eingle block but the hands and s
. o

sormetimes even the head were carve’ci scparately and then pegged into the trunk, The
Christ Child of the Madonnas is aigc carved separately and then pcéged in. Of
course the pegged in paris are eanily lost which accounts for the iack of hands on
many antique santos and for many Madonnas without the Child. In general the santos
were carved from hard tropical woods, often mahogany or cedar. A thin coating of
gypsum was applied to the carved wooden surface, which gave the santo an elegant
texture. Little is known about the paints u-;d except that they were of vegetable
_origin, L&odem sunteros generally use softer woods,like I;inc. which are easier than
" the hard woods to handie, do not apply gyplu;m. but paint directly on the wood, using
hom; paint, , . w

Incidentally, there wae another type of sauto that was popuiar among the wcll.-;to-c;e
hmiiiu in the last century. X was much lazger and only the head, neck and hands
were carved, the rest of the f:;tgure being » wooden framework to be covered with
robes. ‘We&lthy women, especially those who were anmartied, spent much time %
making clothes of rick velvets and zilks for their ;anto-, a custom which gave rise to
a Spanish saying in reference to spinaters, '"She stayed behind to dress sartos."

'J!'hej best of the small santos, though unaophisticated, are so simply and well-
designed that it is hard to reulixe they are the work of untrained artisans of & humbie
autiox; in life. Peraaps in tléaé.inniag the aantzzos copled figuzes the): had seen in
the churches, but many men of the more remote rucal countryside did not often travel
the steep, wihding trailall to the t;zwnn where churc}:en dominated the plaza.” They
must have depended to & great extent on their imaginations and many of them
undoul;tedly found joy in using their imuginations in the service of thelr religion,

%
|
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. was considered helpiul in finding lost articlas or retrieving loat causes; the Virgin of \\

~
Some of the santeros developed an individual Wgﬂ a son followed the

i 4 ~ Civs
_craft, top, he might copy his father'sstyle. In some families there were four or

five generaticns of santéros, suc.l/l,aerfh/e famous Cabén fax.nily from Arecibo. For
instince, one eafly santero never put crowns on the heads of his saints. Another
used a particuler ghade of gray for the wooden base on which each santo stands.
Another always painted the cloak of his Madonnas the same shade of blue. Others
developed more subile aspects, scme of them achievit:('g a simplicity that seems
modern. Among the .mOlt famous sai:teroa of the past were Espada, Elpinosa',

Pacheco, Tomasini, and Barxes,

7

Gollectorl say that the most popular saints were the following: St. Anthony, who .

Moncérrat, a Catala.ri Virgin named for the place where she performed 2 miracle,
3

is particularly popular because ghe is credited with having performed 2 miracle in

Puerto Rico. Naturally there are different versions of her story, but in one she is

~

said to.have saved Y baskebmaker who had gone \.z.* to the fxelds to cut the reeds for

his trade and was attacked by 2 sdvage buii. When the man caned upon th{e N irgin

to save him, the bull collapsed on his knees with such force that they we?re fractured.

Other favorites are: the Virgin of Carmen who is the protector of auilorﬂ; the Three
- \ - '

Kings who are considered saints in rural Puerto Rico and are called los Tres Santos
) - .

Reyes s {the Three Sa'}.n.tl.‘}r Kings) and are of course included in the nacimientos or

~

creches that many, £am1hes, Catholic and Protestant set up at z ‘}”ytmaatxme. The
crucified Christ, the Holy Tr*mcy, St. Raymond St. J osgph ‘the Holy Famxiy and
St. Rita were also popular.

r

The santo always had a conspicucua place in the house of the rural owner and the

relationship between him and hie santo was -very personal, The gaints were supposed

,0




_ to intercede between God and man. Sométime; s person asked a saint for a favor
and if the favor was granted, he acquired the image ‘of that saint ‘nfd wheneve‘r an
additional fa:vor was granted, he gave the sarto a new.coat of paint, The houses of
the rursl people in those days were Rlimsy constructions, often with sides of palm
sheath and roofs of thatch, without protection fzom rain or wind or smoke from the
wood fires outside the house which were used for cooking. Thereiore repainting was
needed to kee_p the figure in fair condition and unfortunately was often done by inexpert
hands. One cdileétor Angel Botello Barros, aculptor and painter,, says { "Some of
the unto:\mve cire/ral coats ot{ p&int whzch must be remo\vad with extreme care, I
had one that had been 80 often repainted that he had a mere ball for a head. When I got
all the 18 goats of ‘paint off, I fousd a very fine head underneath. Sometimos :t took
me & whole day to clean one n.nto." He alao suys that he has uved roany santos from

¢

burnini "The poeple who owned ﬂwm had become Pro‘entant: lnd no longcr wanted

-4

( _ the Catholic images .g He says, 00, that the u&nteros would aever accept commissico~

! for secular work bocauu they beliaved their talc:nt came a8 a gxft from God und ‘
should only be used for’ religzous purposes. ' “The santeros of Puerto Riw," he.

comments, "have -tylued thcu' art throagh the’&ura to preduce a rn:arvelonn and /
{ . -
unique foxrm of expression, )
. 4

/

lsr.'Monpcrrate saye that scmﬁﬁn;xen 'the owner of & santo was 80 jﬁ;lonl ;:i the
care and love he had given it during his liﬁtime that he gn’ied his iramxly to §um his
l'a;xtb on the day of his own death and the fainily has conclrred w;rth this wish, -~

Though the santeros apparer}ﬁy knew little and cared little about the conventional
‘repreaantatmnn of the different sxinte and Madonnas, they did adhere faithfclly to

the established symbols of each one of them. St. Agthony, for instauce, always

e \-

is idown with the Infant Jesis »0d a Bk, St. Joseph always curiea a ﬂcrwery stalix




1. | . . X . ‘

\ ) ‘ .
‘although in the simplification of the carving a flowery stalk or a spear or a banner may-
be represented by a long rod or walking cane. A sword or a dagger may come to look

like the local machete, that ubiquitous knife of the agricultural worker. The original )

gift boxes of the Three Kings sometimes have resembled locai baske-try and on

occasion have become guitars. It is interesting to note that the Three Kings of the
santeria are always mounted on horses, not camels. What could be more natural?
No cne has yet seen camels lurching along Puerto Rico's rural trails, But one

convention is carefully forrowed, King Melchior is always black and he is ciepicted

v

riding a white hoxge between the two white Kings.

7

The santos included in this kit are harxdcarved in Puerto Rico by preseat day

ariisans working directly under the supervxnon of the Puerto Rico i ﬂtxtute of

I
1

Ly

»  NOTE: . i ‘ |

and Srs. Ricardo.Alegria and Raul Noricga, for their ass:stance wzth this program,

D - R32 - |

Culture., - i ; KX

R Special Thanks to the Pucrto Rico Institute of Culture, San Juan, Puerto Ric




. . ;-
: A STIDY OF CURRICUINM AREAS POR TEACHING IN’A BILINGUAL PROGRAM ,

: . - ~ FOR GRADES 1 - 3

<

-
’
-

. o : Frepared by:

' Nellie Duncan’
Coerdinater, E.S,A.A. .~

’
-

0§ S03

LY

.
b -

A

L

- £ H

b
.

-2

. .
. "./
AR .
.
.
3 L]
-
.
.
A}

).}




-

STUDENTS: All-Spanish and English Dominant
> GRADE LEVEL: First Grade

CURRICULUM AREA: bDominant Language Arts
Speaking, Reading, & Writing

PROCESS OBJECTIVES: -
i

MATERIALS:

Teachers will utilize Laidlaw Series/Bank St. Series.
' . Teacher will utilize N.Y.C. Curriculum Guide for Language
Arts. *

.

TIME ALLOTMENT:

Teacher will allot 1% hours a day for Dom. Language
Arts.

« 7

SUGGESTED ACTIVITIES: /

1) = Teacher provides poems and songs for rhyming words.
2) Teacher provides games involving sounds for directions.
3) - Teacher provides clear classroom directions.

L) Stress responding in complete sentences to teacher's

questions, when appropriate. ’

- N fl' .

' 5) Use specific and correct words in routine classroom
functions.

»

6) Ask child to relate a favorite story — Teacher writes
sequence as an experience chart.

7) Provide an oral story time - teacher reads a short
story to children, “ask questions to elicit main idea,
related events. . \

/J - * . : P

8) Demonstrate left to right progression in reading and

writing.

9) Ask for children to“describe an activity in sequence -~
teacher writes it as an experience chart.

10) Demonstrate writing (printing) the alphabet for children
to learn.

11) Ask for children to describe an experience - teacher
writes it - children print a copye.

12) Ask for children to react to a class experience orally -
then write a few simple sentences about it.

3%
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STUDENTS: Spanish Dominant
GRADE LEVEL: First Grade
CURRICULUM AREA: English as a Second Language

-

/ ¢
P

~ PROCESS OBJECTIVES:®

1)
. 2)
3)
L)

5)

6)

7)
8)

9)

MATERTALS ¢ . .o -
Teacher will utilize and follow the N.Y.C. Curriculum
Guide for First Grade ESL. Where available, teachers’
will utilize the Miami Linguistic Series or other
approved materials.

TIME ALLOTTMENT: ' .

Teacher will spend one period a day on ESL activities.

SUGGESTED ACTIVITIES: oL -

Teacher® will suggest simple games involving sounds
for directionse. . .

Teacher willtutiliie English for simple classrdom

routinese« , ‘ C s
Teachers may use hand puppets to act out dialégues N
in ESL. < ’ -

-

Teachers will encourage students’ to use hand puppets )

3

to act out dialogues in ESL. .7

Teachers will encourage students to utilize games, songs
and manipulations of relia to develop vocabulary in
ESL.

Teachers will conduct trips through the neighborhood
to build vocabulary.

Teachers will read short stories to children.

Reading in the second language after oral-aural mastery
of the vocabulary of the second language which is to
be read, probably at the end of the second semester.

Additionally, reading in the second language would only
be introduced .after reading is learned in iheir dominant
language to a level appropriate fir first graders.

During the ESL time module, the teachzr will speak only
in English, even when responding to questions asked in
Spanish. )

&
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STUDENTS:* English Dominant/Spanish Speaking.
GRADE LEVEL: First Grade
CURRICULUM hREA: Spanish as a Second Language

PROCESS OBJECTIVES:

MATERTALS A

Teacher will utilizé and follow Project BEST SSL
curriculum units and either Spanish Curriculum Develop-
ment Center materials or PS 25 materials for SSL, or
Hablan los Ninos. '

Teachers will utilize teacher-made materials and
experience charts contributed by children.

TIME ALLOTMENT:

-

1. Teacher will spend 1 périod of the day on Spanish
as a second language activities.

2.  Ongoing enrichment of the 2nd language through
’ physical activities, arts and crafts, music and
routines.

"SUGGESTED_ACTIVITIES:

0
2)
3)
L)
5)
6)
7)

8)

Teacher will suggest simple games involving sounds for
directions. .

Teacher will utilize Spanish for simple classroom
routines and speak only in Spanish during SSL module.

Teachers will use hand puppets to act out dialogues in
SSTJ L]

Students can use hand puppets to act out dialogues in
SSL. \

Students can utilize games, songs and manipulation of
relia to develop SSL vocabulary. g

\

Teachers or paraprofessional can conduct trfps through
neighborhood to build vocabulary. ‘

Teachers o6r paraprofessional can read short stories to
children.

Children who are more fluent in Spanish can role play

situations and dialogues for their classmates, for example:
Greetings, Following directions. They can also dramatize

stories read or told by teacher.

£ .
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9)

10)

11)

12)

: (&)

Teachers can provide a Spanish cultural center with
realia relevant to the Spanish dominant children's
cultures. '

Teachers can provide posters and bulletin boards- in
Spanish related to areas the students are learning
about, to create a bilingual setting.

Teachers can focus on sequence of activities by having
class make a recipe, then recall necessary sequence
of steps.

Reading in the second language would only be begun
after oral-aural mastery of the vocabulary of the
second language which is to be read, probably at the
end of the second semester.

Additionally, reading in the second language would only

_ be introduced after reading is learned in their dominant

language to a levelngppropriate for first graders.

H
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STUDENTS: English Monolingual
GRADE LEVEL: First Grade

*

CURRICULUM AREA: Spanish as a Second Language

PROCESS OBJECTIVES:
MATERTALS :

Teacher will utilize and follow Project BEST SSL
curriculum units and either Spanish Curriculum
Development Center materials or PS 25 materials for

SSL or Hablan los Ninos. Teacher will utilize teacher-
made materials and experience charts contributed by
children.

TIME ALLOTMENT:

Teacher will spend 1 period of the day on Spanish as
a second language activities.

SUGGESTED ACTIVITIES:

1) Teacher will utilize simple games involving sounds for
directionse.

2) Teacher will utilize Spanish for simple classroom
routines.

5) Teachers may use hand puppets to act out dialogues
in SSL.

L) Students will use hand puppets to act out dialogues
in SSL. -

5) Students will utilize games, songs and manipulation
of realia to develop vocabulary in SSL.

6) Teachers and paraprofessionals can conduct trips through
the neighborhood to reinforce and build vocabulary.

7) Teachers or paraprofessionals can read simple short
stories to children.

8) Spanish~dominant students can role play situations and
dialogues for their classmates ex. greetings, following
directionse.

9) Teachers with the children's, parents', and parapro-
fessional's input, may prepare a Spanish cultural center
with realia relevant to the Spanish dominant children's
cultures.

pAtS




- " 10)

11)

(6)

Peachers, children, parents, and paraprcfessionals
can provide posters and bulletin boards in Spanish
related to areas .the students are learning about to
create a bilingual setting.

Reading in the second language would only be begun

after oral-aural mastery of the vocabulary and sentence
structure of the second language which is to be read,
probably at the end of the second semester. Additionally,
reading in the second language would only be introduced.
after reading is learned in their dominant language to

a level appropriate for first graders.
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STUDENTS: All
GRADE LEVEL: First Grade
CURRICULUM AREA: Math

PROCESS OBJECTIVES:
LANGUAGE OF INSTRUCTION:

English with Spanish linguistic. summary for English
Dominant students.

Spanish with English linguistic summary for Spanish
Dominant studentse.

By the end of the year, all students will receive math
in English with Spanish linguistic summary.

MATERTALS :

Teacher will utilize the N.Y.C. Board of Education
Curriculum Guide and Spope and Sequence.

Teacher will use one of the following Texts:

. h Addison-Wesley Series (in Spanish and English)
Laidlaw Series, Sadlier or other Approved Series.

- REFERENCES :

Today's Mathematics -~ SRA -~ Let's Explore Mathematics
thru °

TIME ALLOTMENT:

¢ L5 minutes of the day.

SUGGESTED ACTIVITIES:
Numeration:

. 1) Teacher will use classroom, schools and neighborhood
experience to observe and identify number names, €.g.
clock, calendar, addresses, subway stops.

Sets:

2) Teacher will use experience situations with actual objects
such as poker chips to develop understanding of set concept
members, empty set; one-to-one, two-to-one correspondence,
such as a set of objects for a set of children.

3) Teacher will develop understanding of equal and unequal
A sete.

ALY,




L)

5)

6)

7)

8)

9)

10)

11)

12)

(8)

Teacher will use activities to establish the idea of
a "one more" order of sets of one, two, three, four,
five, objects.

Teacher will associate the numeral with the number of
objects in a set. '

Teacher will develop understanding of the order of
whole numbers through 12 by ordering sets of objects
and asking students to do so; e.ge an ice cube tray
marked from 1 = 12 with the approproate number of
poker chips in each segment is suggested.

Teacher will compare two numbers using terms " is
less than 5," "8 is greater than 7," demonstrating

‘these concepts with real money.

Peacher will introduce the concept of even number and
odd number through use of an abacus or pictures of ob-
jects in sets of even and odd numberse.

EVEN 0DD
00 2 0 , 1
00 0 5
00 L 00 3.
00 00
00 000
00 6 00 7

Numbers:

"When children are lined up for restrooms, teachers may

reinforce the understanding of the order of numbers
zero through 10, and develop the ordinal use of numbers
first through tenth and demonstrate the terms: before,
after; between:

Peacher will use an abacus to introduce grouping by
tens and ones to develop understanding of numbers 11
through 20.

Teacher will use discs, beads, abacus and other objects
to develop the idea of adding 1 to the numbers O, 1, 2y
3, Ly and will demonstrate number sentences using
symbols #, =: O+l=l, 1+1=2,

Teacher will use materials such as discs, beads to
develop the idea of subtracting 1 from the numbers 5,
L, 3, 2, 1, and demonstrate number sentences using
Sy’mbols ~y e

&)
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13) Teacher will use both horizontal and vertical notation
in demonstrating adding and subtracting.

1L4) Teacher will introduce zero. Use experiences leading to

number sentences such as: 1 + 0 =1
0+2=2
3+0=23
1-0=1 ‘
3-3=0

15) Using sets of objects, introduce concept of subtraction
as comparison~difference. For example, how many more
members are there in one set than in another?

MEASUREMENT: TIME:

16) Teacher will use experiénce situations to develop concept
of time and use terms such as daytime, nighttime, today,
tomorrow, yesterday, morning, noon, afternoon, night
in relation to activities children are involved in at
those times.

17) Teacher will use activities and the clock to develop
telling time by the hour.

18) Teacher will use activities involving the calendar, to
develop concept of time in terms of a day, a week, a
month, names of the months and days, next Sunday, last
Sunday, name of the day after, name of the day before.

MEASUREMENT: LENGTH:

19) Through explorations with a variety of objects including
blocks, teacher will develop the concept of length and
show the meaning of the comparative terms: longer,
shorter, same length, longest, shortestes

20) Teacher will use non=-standard units of length such as
pencils, straws, strings of beads to measure the lengths
of familiar objects. Use terms such as: Twice as long,
one-fourth as long. ;

MEASUREMENT: WEIGHT:
21) Through exploration with a variety of objects and a
scale develop the concept of weight and demonstrate

the comparative terms: heavier, lighter, heaviest,
lightest.

MEASUREMENT: CAPACITY:

22) Through explorations with red colored liquid, 2 marked
measuring cups and containers of various shapes and sizes,
develop concepts of capacity and conservation.

Teacher will demonstrate the meaning of full, almost
full,- empty, glassful, jarful, more, less. '

¥
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L -

MEASUREMENT: MONEY : ‘ '

"23) Teacher will use experience situations such as role

playing "store" to develpp relationship between five
pennies-and a nickel; 10 pennies and a dime, 25 pennies
in a quarter. '

MEASUREMENT: TEMPERATURE:

2L) Teacher through activities will-develop understanding
"that a thermometer is used to measure temperature.
., Include terms: higgpr~warmer; lower~colder.
' N, "5" a
GEOMETRY s 4
25) Teacher will use objects familiar to -the children such
as cereal boxes, a record, piece of pizza, shoe boxes,
rectangular blocks to observe characteristics of
rectangular solids and distinguish rectangles from
squares, circles, triangles. :

\26) Teacher will demonstrate the meaning of the terms inside,
. outside, on, by having children stand inside and outside
a circle and on a line.

27) Teacher will use activities and materials to develop
geometric concepts of line and point, and show lines
in all positions: horizontal, vertical, oblique.

FRACTIONAL NUMBERS:

. \ .
28) Teacher will use 2 measuring cups filled with red colored

1liquid and a pie to develop understanding of halves;
of halves and fourths, eights and thirds, and have
children fold paper into halves, .fourths.

GRAPHS ¢

29) Teacher will use experience situations, pictures, discs,
cubes to graphically represent frequency and discuss
and interpret graphical representations as a means of
showing relationships. .

PROBABILITY:

30) Use games such as "Guess Which Hand" to developfconcepf
of probability. Note frequency of successful outcomes.
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STUDENTS: All o
- “' . ¥
GRADE LEVEL: First Grade ’f/ﬂ\\
CURRICULUM AREA: OCrdss-Cultural Social Studies - .

PROCESS OBJECTIVES: N Y
Language of Instruction: . T ;; oo
+In dominant language with linguistic summary in second N .
language. SR ) ) ’ o c
./ . < S <

‘e
-

' Materials:
}

1) N.Y.C. Board of Education Soéial Science
Curriculum Guide.,, -

- . ’
N -
-

2) Project BEST Pﬁerto Rican History and Culture
, Unit deyeloped by Migdalia Romero de Ortiz.

2

A

Time Allotment: . . d
Three times a week, L5 minutes per day., ".’\.
Suggested Activities: ' . ‘ ;
. . “{;,‘ . - !
1) Teacher will encourage the children to contribute to- .

discussions from their own experiences, e.g. ask them £

> for a song they may sing at home, a task they do at ~

+ home, . -

~

r

2) Teacher will encourage each student to draw a picture
of himself or herself and put it on the bulletin board.

>

«3) Teacher will ask students for volunteers to bring in

- a photograph of hris or her family and post it on bulletin
board., . -

L) Teacher will encourage each student to discuss an% role
play the roles and responsibilities of various members

of his or her, family. .
» \

5) Teacher will encourage students to draw pictures of
members of his or her family performing his/her res-
ponsibilities. : : ’ g

6) Students will observe and ask their family members
about what they do, in order to make a list of res-
' ponsibilities and contributions of each member of their
families, | .

7)  Each child will make a packet to include pictures from
magazines of people cooperating in families, classrooms,
and in the community. |

id
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BY - . n\
« '

8) - Teacher will draw out the concept of 1nterdependence
T - - in a family through discussion of the lists of activities
and’ puctures children cut from magazines,

9) Teacher will compare the interdependence in a family
" to that in a community.

10) Teacher -will initiate discussions of hdy families are
. alike across cultures; all use language, all have a
culture, a system of customs, laws, justice; similar
physical and emotional needs; shelter, food, clothing,
. sleep, companlonship, fun, art music, dance.

-
Al

11) Class w111 make a calendar each month and identify

and children will be encouraged to discuss how their "
fami%y celebrates their holidays. 3

12) Teacher will draw out concept of cooperation by asking
.class to contribute to list of activities, necessary

. for harmonious classroom interaction; {.e3 "traffic"

. . . rules; clean-up; distributing juice and cookies; erasing

. : blackboards. .

13) Teacher will develop "Choice Chart" for students to put
their name ‘tag on various ¢lassroom jobs they will do
for a week. N .

“ .~ 1L) Teacher will take trips to places of 1nterest in and
beyond the neighborhood, to Museum of Natural“History,
.‘Museo del Barrio, Museum of the Amerlcan Indian. -

N S

the holidays of all cultures repregented in the dassroom,’
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Lo X
STUDENTS: English and Spanish Dominant -
. GRADE LEVEL: Second Grade i
v CU/RRICULI;M ‘AREA: Language Arts :
; . ~ ) .- .
PROCESS OBJECTIVES: ; “ ; *
' Langgage of Instruction: . ' ,

Domlnant language of the children

~

;Materia18° -

4
'1) Vorid grade reading series, including accompanying
T . workbook, belng utillzed in each school.

v

2) Experience charts
3) \‘Tcacher made matepialsd’
Time Allotments

' lag English Language Arts - 2 periods daily
Y . 2a .Spanlsh Language Arts = 2 perlods daily -

»
Suggested Activities: ,

1) Teacher will group the students based on performance 3
I and 1 vel of language achievement. (Oral and ertten)

2) The teacher will: utlllze the teacher's gulde of the ]
readers for suggested activities. ! .

realia ,in order to increase oral proflclency 1n either . - .
language. ’ .

7 x
i". » Y

L) . Students can utilize hand puppets to act out dialocguess

i
|
, "3) Teacher w1ll utlllze flash cards, audiovisual aids and.
]

5) ~ Students will ‘use the workbooks accompanying readers,

~
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N
STUDENTS: Spanish Dominant
GRADE LEVEL: Second Grgde *

CURRICULUM AREA: Engllsh as a Sec nd Language

S -

PROCESS OBJECTIVES: |

1)

3)

L)
5)

6)
7)

8)

MATERIALS : : 2
1) Handbook of Language Arts, Pre-K

indergarten, Grades One and Oy

Bureau of Curricuium Development,

Boa of Education, C

2) Miami Linguistic Readers

3) Banks Street Readers or other approved materials.
N q

L) Commercially Prepared Materials in ESL.

5) Teacher—-prepared Materials in ESL.

TIME ALLOTMENT:

A minimum of 1 period a day.

SUGGESTED ACTIVITIES:
Activities suggested for Grade One, plus the following:

Teacher will provide activities integfating the four
language skille.

Teacher will present varied soﬁnd/éymbol asscciation
activities. ‘

Teacher will present new words in context using a
varlety of techniques.

Teé er will prov1de opportunity to hear, repeat and
prdctice recurring patterns.

Teacher will provide frequent opportunities to speak in
the new language.

Teacher will use a variety of visual aids.. g

Teacher will provide ample opportunity to write in the
new language.

Teacher will provide activities taking cognizance of ,
individual differences in learning English. //

f—,




9)

10)

(15)

Teaghier will provide systematic review of vocabulary
and structure and will incorporate previously learned
materials into new learning experiences.

Teacher will provide exercises in writing from dictation.

e
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STUDENTS: ~English Dominant/Spanish Speaking .
GRADE LEVEL: Second Grade
CURRICULUM AREA: Spanish as a Second Language

P
PROCESS OBJ I:ZC TIVES:

“

1)
2)
4)

5)

6)

MATERIA':LS :

1) Teacher will utilize and follow Project BEST SSL

rriculum units and either Spanish Curriculum
Development Center materials or P.S. 25 materials
for SSL or Hablan los Ninos.

2) Teachers will utilize teacher-made materials and
experience chart made with the children.

-~

TIME ALLOTMENT:

Children will be givenj 1 period (45 minutes) a day on
Second Lanuage in struction.

SUGGESTED ACTIVITIES:

On going enrichment of the 2nd language through Physical
Activities, Arts & Crafts, Music and routines.

The teacher will use the Second Language for linguistic
summaries og‘mathematic lesson.

The teacher will use Spanish for classroom routines
and speak only in Spanish during SSL module.

Teachers will use hand puppets to act out dialogues
in SSL., .

Teachers will utilize games, songs and manipulative
realia to develop SSL wvocabulary:

Teachersy Paraprofessionals and children will go on
trips to reinforce the language learning. .
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STUDENTS: English Monolingual

| GRADE LEVEL: Second Grade
CURRICULUM AREA: Spanish‘as a Second Language

PROCESS OBJECTIVES:

1)

2)

3)

k)

5)

6)

7)

8)

MATERIALS :

1) Teacher will use and follow Project BEST SSL
curriculum units and either Spanish Curriculum
Center materials or PS 25 materials for SSL or
Hablan los Ninos.

2) Teacher will utilize teacher made materials and
experience charts prepared with the children.

TIME ALLOTMENT:

Teacher will spend 1 period of the day on Spanish as
a Second Language.

SUGGESTED ACTIVITIES:

Teacher and paraprofessionals will teach songs to re-
inforce the SSL. ‘

Teacher and paraprofessionals will utilize Spanish for
simple classroom routines.

Teacher, paraprofessionals and students may use hand
puppets to act out dialogues in SSL.

Students and teacher can utilize games and manipulative
realia to dewvelop vocabulary in SSL.

The group can go on trips to build vocabulary and get
acquainted with the Spanish-speaking section in the
neighborhood.

The Spanish-speaking students can role play situations
and dialogues feor their classmates.

Peacher will have a Spanish cultural center with
realia relevant to the Spanish-speaking children's
cultures.,

Teachers, students, parents, and paraprofessionals can
display posters and bulletin boards in Spanish related
to areas that the children-are learning about, to
create a bilingual setting.
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9) Reading in the Second Language will begin on the 2nd
term of the 2nd grade after oral-aural mastery of the
vocabulary and sentence structure of the second language
which is to be read.

ae Children will be introduced to reading first

through flash cards and exgerience charts.
L]

b. Reading in the Second Language would only be
introduced after reading is learned in their
dominant language.
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STUDENTS: All
GRADE LEVEL: Second Grade
CURRICULUM AREA: Math

PROCESS OBJECTIVES:

1)

2)

3)

L)

Language of Instruction:

English with Spanish linguistic summary.
Materials:

Teacher will utilize the N.Y.C. Board of Education
Curriculum Guide and Scope and Sequence for second
grade.

Teacher will use, from among the following texts:
Addison-Wesley Series (in Spanish and English)

Laidlow Math Series
Sadlier Series

. REFERENCES: Today's Mathematics = SRA

Teachers will utilize games and manipulative materials:
Superstructure, cuiseniere rods, games with dice,
counting squares, Monopoly.

Time Allotment:

L5 minutes of the day.
SUGGESTED ACTIVITIES:

Teacher will demonstrate concept through manipulation
of real objects, and encourage students to do the
sSame .

Teacher will use classroom, school and neighborhood
experiences to observe and review number names and
order, e.g. clock, calendar, addresses, subway stops.

Teacher will set up math conman allowing for individuali-
zation of math thru the use of games and activity cards.

SETS ¢

Teacher will use experience situations with actual
objects such as poker chips to review set concepts:
numbers, empty set; one~to-one, two-to-one, many-to-one,
correspondence, such as a set of objects for a set of
children; equal and unequal sets,

oY




5)

6)

7)

8)

9)

10)

11)

12)

(20)

Teacher will review the order of whole numbers through
12 by ordering sets of objects and asking students to

do so: e.ge an ice cube tray marked from 1 = 12 with

the appropriate number or poker chips in each section

is suggested.

Teacher will review the concept of even numbers and
odd numbers through use of abacus or pictures of objects
in sets of even and odd numbers, i.ee.

EVEN ODD

L 00 5 00
00 : . 000

6 - 000 7 000

000 OOOQ
ORDINAL NUMBERS:

When children are lined:up for restrooms, teachers may
demonstrate the order of numbers one through 20 and
develop the ordinal use of numbers first through
twentieth and review the terms: before, after, between.

Teacher will use én abacus to review grouping by tens
and ones to develop understanding of numbers 11 through
100.

ADDITION:

Teacher will use discs, beads, abacus and other objects
to rcview the idea of adding a number to the number

0 - 10, and will demonstrate number sentences using
symbols +, =¢ 0 + 1=1, 1 + 1 = 2, etc.

SUBTRACTION:

Teacher will use materials such as discs and beads to
review the idea of subtracting a number from two-digit
number, and demonstrate number sentences using symbols
~ = _
Teacher will demonstrate both horizontal and vertical
notation in adding and subtracting and give same problems
in both forms.

Teacher will review zero and use experiences leading to
number sentences such as:

1 1 -0
2 3-3

wan.

g
1




13)

14)

15)

16)

17)

18)

19)

20)

21)

22)

‘ ' (21)

PROBLEM SOLVING:

Teacher will develop concept of a mathematical sentence
as "true" or "false", as well as “oper®, using objects
to demonstrate the "true" numerical relationships.

ADDITION:

Teacher will relate joining of sets to addition of
objects as well as numbers, and will explain the
commutative property of numbers; e.ge. that 3 + 2 = 2 + 3.

Teacher will demonstrate sum of two addends, one of which
is-a 2-digit number, using horizontal forme.

Teacher will demonstrate that 2-digit numbers are made
up of tens and ones: 5 tens + L ones

3 tens + 5 ones

8 tens + 9 ones = 89

SUBTRACTION:

Using sets of objects, review concept of suhtraction as
comparison-difference. For example, how many more
numbers are there in one set than in another? Remove

a subset and find the "remainder."

Using objects, review concept that addition and sub-
traction are related operaticns - review terms: less
than, greater thane.

MEASUREMENT: _TIME:

Teacher will use experience situations to review con-
cept of time and use terms such as daytime, nighttime,
today, tomorrow, yesterday, morning, noon, afternoon,
night in relation vo activities children are involved
in at those times. ’

Teacher will use activities and the ‘clock to develop
telling time by the hour and half-hour.

Teacher will have children make a calendar for,each
month and review concept of time in terms of a day,

a week, a month; names and order of the months and days}
number of days in a month; of months in a year.

MEASUREMENT: LENGTH:

Through explorations with a variety of objects and an

-expanding ruler, teacher will review the concept of

length and show the meaning of the comparative terms:
longer, shorter, same length, longest, shortest.

&34




23)

2L)

25)

26)

27)

28)

29)

30)

(22)

Teacher will use a ruler to demonstrate the relationship:
1 foot = 12 inches, and fractions of an inch.

MEASUREMENT: WEIGHT:

Through student exploration with a variety of objects
and a scale, develop the concept of weight and demon-

‘'strate the comparative terms: heavier, lighter, heaviest,
‘lightest and standard units; pound, ounces, equivalence..

MEASUREMENT: CAPACITY:

Through explorations with red colored liquid, 2 marked
measuring cups and containers of various shapes and
sizes, develop concepts of capacity and conservation of
quantity. Students can pour the number of cups it takes
to fill a quart and discuss fractions. Teacher will
demonstrate the meaning of full, almost full, empty,
more, less, quart, cup, pinte.

MEASUREMENT: MONEY:

Teacher will use experience situations such as role
playing “"store" to review relationship between five
perinies and a nickel; 10 pennies and a dime, 25 pennies
in a quarter, 2 quarters = 50 cents: half dollar.
Relationship of 1 to 10 to 100. )

MEASUREMENT: TEMPERATURE:

.Teacher, through activities such as dropping an ice cube

into room-temperature water will demonstrate that a
thermometer is used to measure temperature. Include
terms: higher-warmer; lower=-colder; use.scale to
record by fives, tens.

GEOMETRY s ¢

Teacher will use pegboard and can cut out large examples
of rectangles, squares, circles, and triangles, label
them and paint them different colors.

Students will use paint blots on folded paper to under-
stand symmetrical and asymmetrical figures.

FRACTIONS: NUMBERS:

Teacher will use 2 measuring cups filled with red colored
liquid to demonstrate halves; halves and fourths, eights
and thirds and use cuisiniere rods to develop under-
standing of equivalence; 2/4 - 1/2 and 5/k = 1 1/k.
Demonstrate dozen eggs, half a dozen.




31)

32)

33)

34)

35)

36)

37)

38)

(23)

MULTIPLICATION OF WHOLE NUMBERS:

Use ph&sical objects to develop concept of multiplication
as the union of equivalent sets l.e. sets of twos; 3 twos,
L, twos, 5 twos. ‘

Demonstrate commutative property of numbers when multi-
plying, 2 x 6 = 6 x 2,

DIVISION OF WHOLE NUMBERS:

Using physical objects, dézelop concept of division by
demonstrating dividing a set into equal subsets, count
by twos to six, find the number of twos in six; use an
abacus to demonstrate 2 fours, 3 tens, etc., the number
of fours in 8. :

DIVISION OF WHOLE NUMBERS: o

Demonstrate rounding numbers to the nearest ten. ’Suggest
estimating as a check when problem solving. :

PROBABILITY:

Have children toss a. coin one hundred times to develop
concept of probability. Note frequency of successful

-outcomese.

PROBLEM SOLVING:
Develop procedure for analyzing and solving problems:

1, select information to be used in solving problem

» e select operation to be used and give reasons

3. express problem in different ways using mathe-
matical sentences
Le use estimation

REASONING:

Demonstrate deductive reasoning: if A ) B and B ) C,
them A )°C

with actual examples from class.

If Pablo is taller than Maria and Maria is taller than
Felice, then Pablo is taller than Felice.

GRAPHS @

Drawing on experiences in social studies, have class
develop graphs e.ge of birthdays =~ how many in each
month?; of the number of students who have a specific
number of members of their family; use tallying, then
graphe

Lo Y d
Pty v
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STUDENTS: ‘"All
GRADE LEVEL: Second Grade
CURRICULUM AREA: OCross Cultural Social Studies

$

PROCESS OBJECTIVES:

1)

2)

3)

L)

5)

6)

7)

Language of Instruction:

Dominant Language with linguistic summary in other
language. ‘

Materials:

A

N.Y.C. Board of Education Curriculum Guide. P.S. 25
Soéial Studies Units.

Time Allotment: \
45 minutes per day three times a week,

Suggested Activities:

Teacher, will encourage students to contribute to class
discussions.

Student will name the members of his family (father,
mother, granuaother) and how each one helps and contri-
butes to the family - particularly how he/she contri- *

butess

Students will role play various members of their
families, .

Teacher will develop concept of interdependence and
cooperation by asking class members: to contribute ]
to list of activities necessary for harmonious class-
room functioning; to volunteer to be responsible for

an activity on a weekly basis,

Teacher will introduce discussion of how family values
vary and encourage students to contribute rules in their
family which reflect values.

After classroom rules of behavior are developed by the
class, guided by the teacher, compare classroom rules
with family rules.

Teacher will introduce ways in which people are similar

across cultures by asking class members to describe how

their families communicate with each other (through

language and non-verbally), how they celebrate holidays,

birthdays, how all need sleep, food, enjoy music, friends,

joking, live part of our lives in family units. .
T DY
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e

8) Collect pictures of members of different families
(different ethnic groups) doing the same activity:

Mother feeding the baby, Father at work,-Chlldrennfegding‘
-their pet, and tell a story about it. . . )

9) The students will contribute and listen to folktales,
‘ stories and songs based on historical events.
10) Students will listen and dramatize Puef?o Rican folk- . '
lore stories such as "Juan Bobo"; sing elgloriC'songs e
\ like "Turulete." ) :

il)\‘Listen t? and play singing games from other nations
‘eege Africa as well as Puerto Rico and U.S.A.

12) Students will participate in assembly where dances,
poems, folk songs and music from!the various cultures
represented in the school are shared.

13) Thé children will take several trips to observe the
different occupations in which people in their com-
munity are engaged. i

14) The students can role play various jobs'held by com-
munity workers.

15) The students will visit the museum to see -some of fhe
—~—""exhibits of arts and crafts of long ago and find their
similarity to some of the objects of today. .

16) Make clay pots, jewelry from clay and beads or seeds.

17) Compare past individual and family work with present

) specialization and industrialization - benefits:
(today's greater variety of products; economy; increased
production) and problems: (to the ecology, boring,
repetitive work etc.) ,

18) Paint a mural cooperativély to tell-a story about an
important event in—the history of Puerto Rico #ﬁdlalso
mainland U.S.A. )

N

' v
- : : \

N
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'S

STUDENTS: Spanish Dominant

N GRADE LEVEL: * Third Grade
'CURRICULUM AREA: Spanish Language Arts

N

LANGUAGE OF INSTRUCTION: Spanish ' o
MATERTALS :

1) :Laiq1aw Brothers ﬁeading Series ,

2) Mis priméras lecturas’ - Houghton Mifflin
3)  And other approved materiale
TIME_ALLOTMENT: . ’

L5 minutes per day
SUGGESTED ACTIVITIES:

~The teacher will give ﬁﬂe 'students practice in the

recognition of consonant blends through the follow1ng
exercise:

A N ~

Students will ecircle the consonant blend in the words

orally presented’ by the teacher, *(Dxample of words. -

orally presented by the teacher-)
CONSONANT BLEND:

~

le bl, tr, gl. 1. tropical

2, gr, br, fr 2. agradecido
. cl, bl, cr 3. nublado .
h. pry fr, pl - Lo fragancia
dl, br, dr 5« 'noviembre

Through a list of words prepared by the teacher, students
will be able to underline the word which has the. same
dipthong as the dictated word. .

For example, the teacher reads-the word jaula, a d the
student will underline the word which has the au/ dipthong.

Example: Teacher says circle the word that has /the same
dipthong as jaula, bueno, fuego, aula.

2
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3)

L)

5)

6)

7)

8)

. feliz ) pez

(27)

Through the following exercise the teacher will give .

"practice in consonant blend substitution. Given a.

list of words students will substitute the initial
consonant blends by the ones suggested by the teacher.

gL bl - tr ir cl E o -
prima franca _ frisa . presa graba fruta
__ima —.anca isa __esa __aba __uta

‘ThrougH the following exercise the teacher will give

practice in the recognition Of gilent "h". 1

q{ J

Exémgle:

Cross out the silent letter
hueso, hacha,; ahora, bohio

Through the following exercise the teacher willagive-
practice in word syllabication. ’

3

Example:
‘ Circle the number of syllables in each word.
carpintero 1 2 + 3 oy
alto 1 2 3 L
mas 1, - 2 3 L
yo . 1" .2 3 L

Thé teacher will give practite in identifying the
variant vowel sound of "y'" and "i" through this
exercise. -

Example ¢
~ - Underline 'the letter that.says the sound "i"
i muy hoy yo ‘
lamina  fui .
20N |

. Through a given list of words‘prepared by the teacher,
the children will be able to read them correctly.
. ?

Example: - . .
abriguito, aguita, manguera, Mayaguez ‘

Thfough a given-list of words prepared by the' teacher,

. the children will be able to read them correctly.

-

Example: 6.
tierra, Rosa,-cerros, corriente,, arriba, rocio.

STRUCTURAL ANALYSIS: : , |

(Regular) Write the.plural for the following words.

camion _ aeropuerto s

(irregular) . .
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10) Through the following activity prepared by the tea
use prefixes:
Given three prefixes the students will choose the

correct prefix and write it into the word (example
with adjective)

des un in
feliz
lo que guiere " desir

bueno, contento, simpatico, triste

11) By means of drawings the teacher will help student
. describe relationships between them using degrees
comparisone. ‘

Example:
Given 3 drawings' (i.e. of a house) the s
will be able to describe the relationshi
-— between them by using the correct form o
the comparative and superlative.

12) After working on several examples using pictures a
objects the teacher will give students a list of n

despreciatory.

Example: C
zapato zapatito zapatote
libro bibrito librote
perro perrito perrote

13) Through the following exercise the teacher will he
students to choose the correct form of possesive p
to complete the sentence.

Examgle:.‘ ‘
Fill in the blapk with the correct form.
Este es _ ' libro (mio, mi)

.14) Through the following exercise the teacher will he

students to be able to identify the referent of a
pronoun.
\ \
Examples ‘
Given a few sentences' the student will 1
the referent of a certain pronoun.
l. dJuan dio un libro a Maria. Ella lo
Ella se refiere a .
) lo se refeire a . -
: 2. Los minos juegan con la bola. Ellos
, . la tira de un lado a otro.

Ellos se refiere a o
La se refiere a o

cher

the student will be able to recognize, understand and

s to
of

tudent

P
f

nd
ouns

and they will write the diminutive, augmentative and

zapatuclro
librillo
perrillo

1p
ronoun

1p
certain

dentify

Cogioe

o




7 15) The %eacher will prepare a list of words and help
g children to identify compound words.
Example ¢ L ' :
. Circle the two words that are contained in
/ / the following list of compound wordse. . -,
nochebuena rascacielos
sacapuntas altamar

v

16) Through the use of transformation exercises and filling
blank exercises the teacher will give *ne students
practice in the correct usage of present past and future.

Eké.m 21 es . ; ‘ y/
", Given a sentence in the present, the student
will be.able to change it to past and‘future.

Fill in the blank with the corréct form of verb.
Escribo una/carta a mi mama
Ayer 'una carta a mi mama.
Manana ” 1" 1" [ 11 1"
17) Through filling blank exefrcises the teacher will help
children to demonstrate subject-verb agreemente.
I, .
Example: | i
Given a sentence, the children will select the

correct forms lof the verb that agrees with the
noun, or nounse S :
! Los ninos en el parque.
Jjuega qugamos juegare

Tu v vo l en la escuclas’
estudias, \estudio, estudiamos

18) Through the following exércise the teacher will give
practice in identifying types of information.

Examples . .
Given a sentence\children will be able to
S / classify the different type of information
givene

le Bajo al arbol \los ninos juegan alegremente
porque estan contentos. .
\ 2o Todos los dias\van al colmado rapidamente,
’ ' porque despues guieren jugare
donde? cuando® como?  por que?
\ porque estan contentos

i
3. Dbajo el arbol alegremente porque estan contentos

Lo al colmado todos los .dias rapidamente porque |
\ . _ quieren, Jugar

N \




19)

21)

22)

23)

\pizztice in using punctuation marks.

Example: : .
N\ Place the punctuation mark where it is needed.

(30)

!
The teacher will use the following exercise %to give

1. Caperueita  Roja grito fuertemente, Socorro
2. Los Tainos eran muy buenos pescadores
3, Quien descubrio la isla de Puerto Rico.

The teacher will give practice in synonyms and antonyms
through the following exercise:

Given a list of words, the students will be able
to pair correctly the synonyms or antonyms.

SYNONYMS : ANTONYMS
deprimido choza aspero castillo
anciano ansenar riqueza perder
cabana triste invierno  suave
mostrar viejo bohio verano
rapido ligero ganar pobreza

The teacher will give practice in the classification of
common nouns and proper nouns through the following
exercise,

Given a list of nouns they will write them under the
proper columns. proper and common €.gZe. lion, Mr.
Simmon, doll '

Common nouns Proper nouns
lion
doll

LITERAL. COMPREHENSTON:

Teacher will give practice in sequence of events through
the following exercisee.

Example:
- After reading a paragraph or story students

will indicate when an event happened in relation
to other events or select the correct arrangement
of a series of events or indicate  the specific
part of a story in which the event or action
occurred. : I

Teacher will help student to recognize the setting through

the following exercise. |
After reading a selection or story children
will answer the following questionse.

) Cundo ocurrio la accion? - }
Donde . n i w9 |
Porque " " " 2 ‘
: i
a3 e .
ﬂdgt;
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26)

27)
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Teacher will give practice in the recall of specific
details through the following exercise.

After reading a selection cindents will

a- select from among possible facts (action, places,
names, descriptive words, etc.) the one that occurred
in the story.

b= completing sentences that list part of the details
in the storye.

¢~ naming the part of the story in which certain events
occurred,

d=- identifying true statements about the story.
INTERPRETIVE:

The teacher will give the students practice in recognizing
cause and effect in a selection by asking students to;

a- match groups of causes and effects
Ex: El nino estaba llorando proque .
1- tenia dolor de estomago
2= no pudo ir a la fiesta
3- tenia hambre

b= Pordue lloraba el nino?

The teacher will give the students practice in making
inferences by asking questions such as;

Que crees que le paso al pollito "Kikiriki" despues
de la lluvia?

Porque crees que el nino estaba triste?
The teacher will give pracﬁice in drawing conclusions by
means of the following activities.

1- After reading a selection students will:
a~ identify or supply the logical conclusion.
b~ "answer questions that require conclusions to be drawn.
c—~ choose the best of several conclusions
d- identify clues in reading materials that lead to
a conclusion. " .
Ex: Que te hizo pensar que . ?

2- After reading a storyJor selection-pupils will answer
questions like: :
Que crees que pasara luego?




28)

29)

30)

31)

32)

33)

* similes and met
.metaphors found in a reading selection.

(32)

Through the follow1ng exercises the teacher will give
students practice in anticipating or predicting future
actione.

a= Given an incomplete story let the students supply.
the endinge.

b=~ Given a synopsis in which a character faces a problem
which must be solved or in which sequence of events
is initrated, the students are asked to suggest
logical outcomes or decisions, e.ge, what would you do?
What should he/she do?

Through the following exercise the teacher will give
students practice in recognizing the main idea in a
selectione.

-

After reading a selection students will:

a=- select the most appropriate title.

b~ choose the word, phrase or sentence that,
tells the main idea.

Example:

The teacher will give the students practice in character
analysis through the following exercises.

After reading a selection students will:
a~ identify or describe the feelings of a

’ ¢haracter at a partlcular time or throughout

the selection.
b~ indicate or describe the reason for a
character's actione.
c~ select or identify characters names, atti-
"tudes manner of speech and descriptive
words Or sentences eegey .
Que palabras usarias para describir el personaje
pricipal?

agradable malvado
fuerte guapo

" The teacher will give the students practice in identifying

descriptive words or phrases from the given ones, e.g.,
selectiona la frase decrlptlva bosques sombrios
gente que vivio por muchos anos

\
The teacher will give students practice in recognizing
idioms from a given selectione.

Teacher will glvakpractlce in recognlzlng and defining
aphors through discus$ion of similes and

Examples
Que quiere decif? La nieve de los anos se
reflejaba en su modo de actuar.

N

~ xw

e
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37)

38)

39)
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CRITICAL COMPREHENSTON:

Teacher will give students practice in making judgment
by having them select or give the solution to a problem,
Cefe "

- Que crees que deben hacer?

Teacher will give students practice in recognizing literary
forms by asking them to determine whether a selection

read is a fable, a or a and to
describe the literary form. . ' ’
Through the following exercise the teacher will give
students practice in distinguishing between fantasy and
reality in aywritten selection.

Examgle:'w
After reading a selection students will identify

elements in the selection that could or could
not be true, e.ge

Selecciona aquellos acontecimentos que son
ciertos de acuerdo con la seleccion leida.

1- E1 forastero llegoe.
2- E1 forastero se encontro con su hermano.
3- E1 forastero espero muchos dias.

o Answer: 1 and 2

The teacher will help students recognize the purpose of
the author by discussing advertisements, jokes, and other
type of selections to determine whether their purpose

is to inform or to entertain.

The teacher will help the students recognize symbolism
by asking them to explain certain words and expressions
in a selection. -

WRITING:

The teacher will provide practice in cursive writing
through both classroom and homework penmanship exercisese.

Through the use of controlled composition and creative
writing the teacher will provide practice for students
to express- their idea in writing.

3

&
&
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STUDENTS: English Dominant
GRADE LEVEL: Third Grade
CURRICULUM AREA: Language Arts = English

I
[

PROCESS OBJECTIVES:

Materials:
Teacher will utilize Laidlaw Series/Bank St. Series

Teacher will utilize N.Y.C. Curriculum Guide for Language
Arts .

Time Allotment:
L5 minutes a day .

Suggested Activities:

Teacher will use charts ahd teacher made materialé based
on students experience.

Teacher will use pictures, puppets, commercial instructional
materials and regular curriculum guides.

Teacher will use games and lists of parts of words to
build new ones.

>

-
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STUDENTS: All
GRADE LEVEL: Third Grade
CURRICULUM AREA: Mathematics

PROCESS OBJECTIVES:

’ Language of Instruction:

4

English with Spanish linguistic summary
Materials:

Teacher will utilize the N.Y.C. Curriculum Guide and Scope
_ and Sequence. Teachers will use one of the following
Texts: s .

¥

Elementary School Mathematics -~ Addison Wesley

Duplicator Masters ‘ )

Pictorial EEpresentation "Graphs", "Computations' and
tructure; John Wiley and oons, lince.

Sadlier Mathematics Program, and other approved series.

TIME ALLOTMENT:

L5 minutes of the day.

SUGGESTED ACTIVITIES:
A. Numeration:

1. Through the use of materials such as squares,
blocks, abacus, etc. the teacher will provide
practice for students to count by hundreds and
tens to 10 hundreds and to group by thousand,
hundred and ones.

2. Through the use of materials such as bundles
of sticks and abacus, the teacher will provide
practice for students to: -

a. group by thousands, hundreds, tens, and ones
objects and numberals. '

The . Hund. __ Tens. Ones
9 9. 9 9
b."read and write numerals for numbers to

1) Teacher w.1l demonstrate concepts through manipulation
of real objects, and encourage students to do the same.

L4

1
10,000, |
!
1

Q ‘ ' DLE




2) Teacher will set up a math corner to encourage the
individualization of learning math through students
use of. games, manipulative materials and activity cards.

3) 'The teacher will ‘provide practice in the Roman numerals
through the following activity:

Given a list of numerals the students will write the
equivalent Roman numbers I, V, X, etc.

L) By using real money coins or paper money, the teacher
will help students to record money value in.dollars
and centse.

ﬁDDITION AND SUBTRACTION:

5) Through written exercises the teacher will Help students
to sum and subtract a 3 digit numeral and two exchanges,
oo

275 33%
+126 -

6) Teacher will give students practice in adding columns
of dollars and cents numberals with exchange by using -
duplicating masters exercises. ‘

MULTIPLICATION:

7) Through games and multiplication exercises the teacher
will provide practice for students on multiple facts
2 through 9. \

8) Through the use of duplicating masters the teacher will
give practice in multiplying 2 digit numerals by 1 digit
numeral vertically and horizontally with or without
exchange.

! g) The teacher will give practice in the distributive
property of multiplication over addition, e.g.

9x2=18 . 13x2—(10+3;x2
le2—29+lgx2 =(10x2)+(3x2)
™ 10x2=(9x2)+(1x2) =20+6
=18+2 =26

i =20
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11)

12)

13)

14)

15)

16)

17)

(37)

DIVISION:

Through the use of objects, fruits, figures, etc. (parti-
tioning them into equivalent subsets) the teacher will
provide practice for students in basic diyision facts up
to the facts of nines through the number of nines in 81,
and help them understand the multiplication and division
are related operations with the same commutative pro-
perties, °

Example:

2x2=~l; 2T L W=2=___7 Lx5=20; 5x4=20
WT20 20~k 7 20-5=/_7

, ﬁ ,
FRACTIONAL NUMBERS:

Through the use of cuisiniire rods, cucles, squares,
rectangles and triangles the teacher will help children
understand fractional numbers and find fractional parts
of objects and numbers, e.g., 1/2, 1/3, 1/6, etc.

After teaching the e§uivalent words for fractional
numbers the teacher will give a practice exercise for
the students to fill in the blank with the equivalent
words for fractional numbers 1/2 through 1/8, e.g.

1/2 half, 2/2 two halves, 1/5 , 3/h three T
GEOMETRY : '

~

Through the use of drawings and pictures the teacher will
help student to recognize the different kinds of lines.,

By using two demensional shapes and three demensional
shapes the teacher will help students to recognize and
understand the properties of plane figures as compared
to three-dimensional figures.

By using objects, two demensional shapes and three
demensional shapes the teacher will help students to
recognize the line of symmetry.

MEASUREMENT:

o+ K]
»
»

"Through measuring the length and width of objects in the

classroom the teacher will help children use and under-
stand linear measurements.

By measuring liquids and solids in the classroom the teacher
will help students to use and understand measurements of
liquids and so;ids.
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(
18) Through the use of the clock and the calendar the

teacher will help students to recognize, understand
and use measurements of time. -

19) By using the thermometer the teacher will help students
understand and use measurements of temperatures and
understand related vocabularye.

20) By using‘real situations the teacher will help students
to make numerical comparisons of time and speed.

. | .
PROBLEM SOLVING: REASONING ,

21) The teacher will give practice in the solution of simple
problems using addition, subtraction, multiplication
and division. ‘

i

L
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STUDENTS: All
Third Grade

e g i et

CURRICULUM AREA: Cross~Cultural Social Studies

. PROCESS OBJECTIVES:

Langnégé of Instruction: . oy

Alternate use of English and Spanish for selected ynits
and linguistic summaries in the other language. 1{\

Materials:

\

New York City Board of Education Social Studies Curriculum
Bulletin: Third Grade = Cultures Around the Vorld
(see attached)

Histo of the Indians of Puerto Rico -
Col?cciqn de Estudios Puertorriquenos.
Condciendo a Borinquen. B _
Ex lgrin American Neighbors in Latin American and
ﬁanaaa, Follet FuBlisEing ﬁompany.!
I\ |
Geogréfia de Puerto Rico, Dept. de Instruccion Publica
e Puerto COe. : ;

H
]

!

Music for the Humanities.
k)
[\

Around Africa in Songse.
i

Time Allotment:

Time distribution: Teacher will deévote three consecutive

days .(one period each day) to the teaching of Social

Studies.| ¢ ‘ ‘) /

i

Language distribution: S

a) Teacher will present selected S.S. units in Spanish
and others in English, without repeating 1e§soﬁs.

b) . Teacher will devote 25 minutes of a L5-minute lesson
to the presentation of content for concept and skill
development in English or Spanish and the remaining 15
to 20 minutes to a linguistically controlled review
‘as well as to the follow=-up '‘activities in the other

language. ‘

|
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SUGGESTED AGTIVITIES:

. r
‘1. Through the use of class discussion, panels, oral reports,

. interpretation of maps, globes and picturés and preparations
of class terrarium, teachers will guide students to .
understand how people live in the follow%hg regions:

) | a) Desert regions - Arabian Desert, Qééev Desert

b)  tropical rain forest — El Yunque Tropical Forest.in- ..
) uerto Rico, the Amazon Rain Forest AR

'
I v «

c) grasslands - the Argentina Pampas, the African
Savannas . .
d) Northern Forest — the Canadian Forest Lands, the
askan rorests Lands, Forest Lands of Northern
Scandinavia

e) 'mountain regions - Cordillgra'Central in Puerto
’ ' ~ Tco, .the American Rockies, the Alps.in Switzerland

Re Teachers will utilize filmstrips, panel discussions,

' interpretation of pictures, maps, and globes.to gulde
students to understand how human life is affected by
geographical factors and how humans resgond in varied
ways to the challenges of their environment in different
;egions. .
| . \ v

3. Teachers can contrast the difference in human attitudes;

i.e..reliance on humans' own efforts to control nature

in a culture which has learned irrigation compared to

attitudes of dependence on ritual or magic in cultures

dependent completely on unpredictable rainfalle. .

=~ be kTprough picture displays, dramatizations, panel dis=— -
cussions, role playing, story telling and dramatizations,

the teacher will help students understand the major

patterns of culture of Puerto Rico, U.S.A., Africa,

South American and Europe. N :

a) opportunity for dramatizatioﬂ\qf family life in

. different cultures will be provided.

b) Trips to museums of art and history will give -
students the opportunity to observe and get
acquainted with the arts and the historical records,
artifacts, written records and realia of the cul-
tures being studied. ‘

T

c) discussion of reliéious beliefs will also broaden
students understanding of society and family values.

Ve
b
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d) analysis, interpreting and organizing information
collected from the news media (newspaper, radioc and
television) will provide insight into the rules and

«

laws.of the society. :

-t

3

\
Through the interpretation, organization, and analysis
of information collected from the news media the teacher

.will develop in students insight into the rules, values

and patterps'of/behavior of the, group being studied e.g.‘
people from Nigeria, the Alps, Las Pampas, U.Se.A. and
Puerto Rico. - ) ‘ .

TeacHer will use class discussion, filmstrips, maps and
oral reports to help students.understand that men have
similar basic needs which they meet in different ways
depending on the geographical and social conditions.

Through the study of different societies and by comparing
their social structures, the teacher will lead students
to understand and conclude that basic social institutions’
e.g. family, religion, education, government;:etc. exist
in all societies. .
Through the ccmparison of the behavior of people in _
different societies the teacher will lead students to "
understand that people take pride in the cultural achieve-
ments of their group. .Teacher will help students .to know
and understand their own cultural heritage as well as

each other. ’ : '

o . j
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EUZOTO RICAN CSCITNS 2O CHIT DTN

Puerto Rican cookery can be simplc;, }\,"r\et satisfying and
different, It is a combination &f Spanish'and native dishes.
The re‘cip,es igxcludéd in this booklet are diéhes native %o
Puertp Rico o;w adopted from Svanish coc;kixg ;i:\re frequently
used in Puerto Rican meals end can be q:sed in\‘\cookmg'ac- '
tivities for children. |
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FACTS ABCUT PUCRTO RICAN FCODS
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.59:;.

Puerto Rican fruits have a higher vitamin C content than

- any fresh or canned imported Iruits.

Acerolas, Guava, Cashew, Papaya, and,Méngo stand tops
in vitamin C content.

There is always a fruit high in vitamin G in seasén in
Puerto Rico.

"Viondas" or starchy vegetables offer variety, and
alatabllity to meals and may be uscd as potaio substitutes.
‘Viandas" may be prepared in various ways, such as stuffed,
soufile, croquettes, puree or fried.

Yello Yautias, squash and sweet potato are more nutritious
than white "viandas." ’

A1) nutrition requirements for a perfect diet may be
obtained on the basis of rice, beans and “viandas", if
other foods are added. :

Stewed beans are a nutritious food. L,

All beans are not equally nutritious. It has been
proved scientifically that chick-peas lead in the list
vhile kidney beans are lowest. Greater use of chick-peas
should be stimulated. :

7
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‘"SOFRITQQ,(Basis of Puerto, Rito Stew)

Tneredients
1 s=all onion . " Small piece of pori )
.1 clove gaorlic Small piece of nam (2" cubes)
2 thsp, lard with Tomato sauce .
annatto coloring Dlives and capers
1 small green pepper
" Procedure
1. Heat lard, add ham and porkn Saute for a little while until
artly ccokxed.

2. Add mashed garlic, cnopped onion and green perper. Saute,
3e Add tomato sauce, ollves and capers. Saute ror a little
vhile,

Notet This is added for all stews, such as stewed meat,
stewved beans, "asopao', etc. ,
ARROZ COM GANDULES
(Rice with pigeon peas)

Ingredients

"Sofrito" recipe ) cups water
2 cups pigeon peas 1 tbsp. salt
1 1bo rice ’
Procedure .
358? olzeon peas until tender. Add pigeon pzas to
“gofrito'. Heat,
2 tlash rice, add to above mixture and coolr for a f£cur minutes.

3. Add boiling vmter. Let cook until boiling, Coox covercd
and with low Tire until rice is cdone. 7 e = T

R SLLIN0S DS ATARTILO

T (Stuffed Ripe Plantain)

Tn~redionts

£ .
Neofrito™ recire 2 tbsp. raisins, if desirzd
2 1b. ‘pork chopped 3 ripe plantains .

1/4 cup water

2rocahure . ~

1, DBoil ripe plantains and mach then.
Coo moat with "sorrito", - -~ter ad *aisi Wi
3. Taxe coue masoeed ripe r7_nt21n, place op rlsure
, epread tlat into a circle,
L., TPub one tablecnhoon £illin~ in the center and bring -dzes
tosether to caane ints a vall,

5. ¥ry in deep fat light browm. Drainon brown jap.r.
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PINON : a !

3 ‘ , (Ripe Plantain Pie) 5
i , .
. Insredients _ . '
: 5-<.:all banas-or 3 ripe ] 1 lb. ground meat
‘ plantains slice lengthe "Sofrito" recipe
. , wilse and fried - L ecps

- oW
. ean string beans '

-

Procedure

1., Cook meat with "sofrito" until done.
. 2. Beat 2 eggs, pour over algreased pan.
: 3. Place in pan successive layers of ripe yhntain, the meat,
- thea string beans. ,
k. Cover with remaining 2 eggs well beaten.
] 5. . Bake until egg is done.

ARROZ APASTELADO
(Pastel Rice)

Incredients : : : : : ' ]

: /' 5 cups, water ~ - 1 large onion
4 . 2 1bs, rice . 2 cloves garlic
( . 11/2 1bs, pork 1 can tomto sauce
3/4 1b. ham and salit po 1/2 1v. cooked chick peas

i . . 2 tomatoes ‘ . if desired
- 1 pepper ) . Also sveet peppers,
1 i - - onions and capers
Procedure e e T . : ‘
— —
4—-—""""""1, Prepare "sofrito".
2. Add meat and cook until done. .
" 3. - Heat rice in the above mixture, ‘ (
L. Add chick-veas and other incrcdients. “21t to taste.
S5e add bolling water. As soon as mixture ooils c¢ook over
low flame. - >

Notet ‘hen nearly done a plantain leaf is u.ed to cover the
: rice or various pieccs of plantain ler tied ond boiled
, . , ‘dnto the rice, so that it 1ill -have the taste of
: Y“pasteles"”, . N
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(Codfish Fritters)

Inrredients

2 1/2 cups flour 1 egg
2 tbsp. lard 2 tsp, baking povider or soda
1 cup nilk or water 3/l cups codfish

Procesiure

1, Sieve flour and baking powder or soda.

2, Beat nilk and eggs.

3. Léd flour and mix well.

L, Ldd melted -Lt.

5, Cut codfish in 1/4" pileces and add to batter. .
6. Pcur batter by spooniuls in deep fat until brovm.

ALMOJABANAS .
(Rice Cruller) - /
In*woéﬂent N R 4
1 cup rice {lour . 2 or 3 tsp. baking powder *
1 cup milk " 1 cup grated Puerto Rican
2 or 3 ergs white cheese (less if desired)
1 tablespoon butter 1 tsp. salt
Procedure : ';,,,,uwl-iuwé-;“f””" “““‘”’”ﬁ:

1. .?«x ‘1our and milk Let stand for one houwr, 1if possible.
2. dd ergs one at a time, ond melted butter. Mix well.
Lct mithure ceand one hali-hour.
3. Add ba&wng wowder and graved cheese, | Season to taste.
Le T:y in deep fat by spooniuls.
5 Lmy b2 served as eccorognﬂment to beef stew, used in place
of bread, or served with jelly. ‘
BACALAO A 1A VIZCATIA
Codfish Spanish utyle)

—~p

Inszodionts

2 1bs. potatoes 1/ 1b. ham )

1 tomato 1/2 cup raising ¢

1 onion 2 oz. almonds .

1 rico peopper *cilantro” or marjoram

1 s ti can red poppers , olives and capers
Proceure .

1., Put codfish in vater overnight.

2. Cut sn ¢icces, roll in flour and fry.

3. Try ntoounbil no grease 1g lcrt. <80
e dd o= e ﬂ“‘“od*cnuu to the he

5.  Add water to cover codfish and potatoes cut in pieact
6. Coox vabtll cone ; /

7. Lorve wob. \

%
1/
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i’ YUCA MAJADA® | ‘ \
(Mashed Cassava)
3
E’ 2 lbs, “yuca” 2 tsp. salt
. L tps. butter or more 1/2 cup milk
i i desired
Procedure

K 1. Boil the "yuca". Throw away the vater.
3 2, Cut in ecmall pleces, add galt, butter and milk and put
3 in bowl or pan.
: 3. Mash well until soft.
1 L. Serve hot as pr1ncipa1 dish, spraying with paprika.
] (Ef d§qircd, masned "yuca® may be passed tarough vcgetable I
1 ricer). I
i 5. TFor variety, add 1/2 cup-red pepper put throuch meat
{1\ - - -grinder, or the pulp of Bolives and beat together; or
T ‘ add grated cheese uuen serving.

, %  Other "viandas" may be prenared in similar way but water
4 i ’ " 4n which they have been boiled may be used for stews and
g other dishes. | - o

’ ‘-w'—{ — o _h___’_.._r*w'**"“_’ T -
T BUHUELOS DE VIEHTO . C o
- (Balloons) f ‘ : .
edie £g P Ll .

! | ' 1 1b. flour 1 1b. sugar . ‘
] 12 eggs - 2 tbap. butter |
i 3 ¢, vater - .
{
: > Procedure

1. lMake a paste with the flour & and 3 cups of vater, add
butter or fat to soften paste.

! 2. Cook well. Icnmove from fire,. Let cool. V%hen cool add
l9fcguu, one at a tine, and stir 'well until the paste is
soit.

3. Fry in deeon fat by upooni‘uls. -
. b lake sirup with the pound of cusar and the cup of 'water
- and pour over the "bunuelos” when ready to serve.

281
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BIEN ME SABE
(Tastes Me Good)

Inpredients
1 coeoaut 3 6., sugar
3 ers yolks 2/3 ¢. water

Procndure

l. Cratec goconut and scueeze out the milk, °
2, I'ix coconut with. stirred egg ydis, -
3. HMake a heavy sirup with the sugar and water.
. L. Add sirup to mixture slovly, R
- 5. Cook (preferably in double-boiler), -stiring constantly.
6. Servc over slices-of sponge cake.

: - MAJARETE
) , (Rice Flour Cream)
Ineredicnts
0 w_;,.3...?Lc}\Jre—l'~t’or.:p. rice flour L
— . 1 ¢. milk (coconut milk may be used)
‘ Flavorins desired (cinnamon, orange leaf or ¢
orange flower water (agua de azahar)
-Suzar and salt to taste .
Procedura ) e
1. .~ Heagurc flour. Add to the milk, Season to taste.
2, Coox over a low flame till done. Stir constantly, .
3 waen iv 1o done adl has tiickened, add flavoring.
Pour over a platter, and let cool, 4

[ ]
5e oprinile pouvder cimmamon over ‘“majarete",

——
PASTA DE GUAYARA
(Guava Paste)

Inrredicent~ a

Guavas

Sugar . 282

‘ 1.  leleet eipe but £ira guavas, Vash and remove the center.

e

Qut i.to Lrur picces, .ut thom into 2 sauce pan with
cnout watoe vo covaryticn,

'R Pub ovor €900 and sixen tcoader dredn them.  (ThiS water may

Cbe weld bo twlre cunva jelly).
53

bovtz 1 of thw pan vhen stirring,

t ‘ .
Q 5.  Pour za smell wooden or cardboard boxes lined with waxed papes-

R I T

-

3e Iash ~ndked ruava turowh a collander avoiding seeds poing thiour
ke For cich cun of tulp 2dd one cup of curar. Loil ﬁbc nintuee
celrrly coarsantly until mixbure separates from/tne ¢ “ul das Wt




. CAZUZLA : Ny
(Squash Pudding)

Ingredients

L lbs, pumpiin -

2 lbs. sweet notatoes

2 ripe plantcins

2 1o, rice flour
sugar and salt to taste the nilk of
a pinch of powdered clove, NN U

3 - cinnamon. . h s

. = - Pl

Procedure

l/ﬁ tsp., vanilla
eggs
1/4 1b, butter

1 tbsp. wine

2 coconuts

1. Boil pumpkin and sweet potatoes. Mash through a collander.
2 Adglremaining ingredicnts in’ the order mentioned and beat
e . s -
. 3. ed-milk may be used to obtain a soft mixture.
ke our the mixture in a grecased pan and bake in a moderate
~ oven for one ‘hour. Scrve cold, :

o

L X ‘ AVOCADO MOUSSE Q
S[_“-Tigg}edients o SRR .
\ 7 tbsp. of sugar 1 rive avocado o 0
/ /4 c. vater 1 ccy white .
1/2 pint crean 1 tsp. lemon juice
Procedure . ° \ N .

& -

1. Put L tablespoons of su~ar and 1/4 cup of water in a
saucepan. cuir uatil cuzar is dissolved. Boil three
minutes, then chill. , -

2. DBeat heavy crecam until suiif, Add sirup slowly. .

3. Renove skin from avocado and cut cuvantity enourh into thines
slices to maie 1/h cuz. Iiash remainder (1/2 cup or more)
of avocado,” ' ,

L., Beat until licht with tireé tablesvoons sumar, egg white
and lemon. rold sglic:l avocado inco the mixture. Comoine
all' in~redients ond ol slizcd avocado.into minbure.

5, Place ice cresam in tr:.v cnd freeze in mechanical refrigerator.

6. Pzpaya may be substitucci~—in fact any other fruit. Loney
may replace sugar and coffie2 cream may be used instead of |
Mipping cream by adding 1/% teaspoon of plain gelatin.

! MANTIOSADITOS
(Spanich Cogliies)

Incredients 283
2 lbz., flour 3 toen. butter
1 1b. lard 1/ 4o, salt
1 1lb. sugzar -1 tbep. vanilla or .

} erss srated lemon rind .
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. MANTECADITOS (Cont.)

~

Procedure

1. lfeasure all ingredients.
. 'Sift the flour and salt together. .
3, Cream the lard and butter torcunor in a bowl and add
slowly the susar beating; the mixturce until creany.
.~ by~ Addoerss one by one and beat mell after cach addition,
Add’ flavoring.
5. To this lard, butter and egg mixture add the flour slovly
to fornm a ball that can be worxed with the hand ‘without
_ “ being sticky. (This mixture chould not be too soft nor

_ too hard.) :
- 6. Make small balls. ' : N

7. Grezse tin sheets and £111 same w*tn the "mantecaditos"
leaving space of 1 1/2 1ncg ocbveen each other.
8, .Bake in moderate oven (350°F

. ~ R ,
| SOURSOP SHERBETS 3
Iﬁgredients ‘ e
7/8 cup sugar . 41 tbsp. lemon juice
2 c. wvater 1l egg vhite

2 ¢. soursop Jjuice
Procedure

1. Combine sugar and water and toil 5 minutes.
J2. Cool to lukewa
3. Add fruit juice and unbeaten erg vhite,
L. Pour into a freeszing container. ¥Freeze with 8 parts of
ice and 1 part of ice~crcam salt.

YIELD 1 1/2 quarts.

S SOURSOP 1OUSSE IT Y

-

Inrrediconts o
1/2 tbsp. celetdn 1 cup souccop juice
1/3 c. boiling vater 1 c, susav
2 tbsp. cold water 1 c. vhipping cream
Procedure , - 284

1. Soak gelatin in® the cold .water 5 :.lnuten,
Pour boiling water over the gelatin and ctir until gelatin is
dissolved, _ ]

3. Combine gelatin nixture and soursop Juice,” Add sugar and

..\ stir until diszolved.

L, Chill and vhip cream, taen £old into gelatin nixture.
?I:LDFEQ LRG3 - girecsic in recipe Jor urdon [oucne L.

uIJQ

o
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SOME TYPICAL PUERTO RICAN MENUS

Arroz con Pollo
Pasteles
Salad
Papaya Preserve - Native Cheese

W2

\ Sancocho .
Guava Jelly - Hative Cheese
Coffee

L 2.2

. Pinon
Rice and Beans
Salad
Mango Preserve
Coffee

g

Pasteles
Salad
Dessert

Coffeé/

T
Asopéo”‘y
Salad
~ Dessert
Baked Ripe Plantain

L 2.1

Arrogz con Gandules
Bacalao a la Vizcaina
Dessert
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SOME TYPICAL PUERTO RICAN DISHES

\

<87
PASTELES
(Makes 36)
FILLING:

N L4
l

A. 2 pounds lean pork meat without bone.

Be Mash in'a mortar: .

6 sweet  chili peppers, seeded

3 leaves coriander - (cilantro)

3 large cloves ‘garlic, peeled

2 teaspoons oregano

1 tablespoén salt - o l

Ce C.be finelwys

1 round cured ham
2 tomatoes: .
1l green pepper, 'seeded
2 onions, peele?

LY

D. 1% cups seeded raisins

E. 1 l-pound can garbanzos - Co
(chick peas) cooked »(dry chick peas:
can be used after cooked, .
also the water) = - .

1 cup water ) )

36 green olives, pitted

2 tablespdons chpers . SF

" 3 tablespoons liquid from jar of capers
1 1b, lard .
% pound achiote’ (annatto seeds)

l. Vash and dry po%k meat rapidly and cut into very small cubes.,

2. Add ingredientsl|incluced in B to meat.

3. Add ingredients included in C and the. seeded raisins ang

v omix all togethen, . : ‘ e

L, Add water to the chick-peas and heat rapidiy to boiling,
Drain the liquid over the meat mixture. Remove skins
from chick“peas land add chick "veas to the meat. | -

5. Add *olives and capers, together withi liquid from jar of
capers to mixturie. . - .

6. Wash and drain the achiote see

-

ds. V Heat lard ﬁ;th(the
_~achiote seeds, apd-wvhen lard is meltegd strain out seeds.

7.7 Add' 6 tablespoon Of this melted lard to the -méat and //

-Put aside the rebt to be used in the mada (paste) of the
pasteles, ° . / . Lo
S;i\ Mix well, cover and set aside until the paste is ready. /
A <0 ) - i

- ‘ R ‘ -’
ASAs (Paste) T ) . ! -

15 green oiantains, peeled - , ;o
L}

3 pounds whiteﬁgn y¢llow tainers, pared’ N : P

_cups lukewar i%k i i Aoy
2; tablespoons égl : .

hnnato (achiote) lard reserved from the filling, >~ '/

|

- -



1l round cured hanm o
2 tomatoes

1l green bedper, seeded
2 onions, peeled

D. . 1% cups seeded raisins

E. 1 l-pound ‘can garbanzos
s ' (chick peas) cooked (dry chick peas -
can be used after cooked, . g
also the water) _ SN
1 cup water -
36 green ©lives, pitted
2 tablespoons capers .
3 tablespoons liquid from.jar of capers
~1 1b. lard . - .
% pound achiote (annatto see%s) "
R |

-1, Viash and -dry pork meat rapidly énd—cut*into“?éfy"gmall‘cubeq.

- 2, Add ingredients included in B\.to meat.
., 3¢’ Add ingredients included in C}and the seeded raisins and
' © ' mix all together. : .
L, Add water tp the chick-peas and heat rapidly to boiling.
B Drain thelﬂgquid over the meat mixture., Remove skins
. from thick Jpeas and.ada chick deas to the meat.
5. Add olivekand capers,. together with liquid from jar of
" capers to'pixture.. ‘ .
6. " a'sh dhd'anin the achiote seeds. Heat lard with the

achiote seeds, and when lard is melted strain out seeds, -

7. Add 6 tablespoons, of this melted lard to the meat ang

put aside the rest to be used in the masa (paste) 9f the
Pasteles,

8. Mix well,/cover and set aside until the paste is 7Fady.
e, ' ,’, A :

- ¥ASA: (Paste)

)

( R -
1 15 green. plantains, peeled ,

i L 3 vounds white or yellow tainers, pared
i - - 2 cups lukewarnm milk \ ;

2%, tablespoons salt ) ‘ Dl -
s A'nnato"(é‘tc'ﬂioﬁbe)““la:,f‘d r?served from the filling,

1. Vash, drain, and grate yautias (taniers) and plantains

- e~ -~ @Nd pound all together in a mortar or olend in an

.~ electric blender to make a smooth paste.

. Stir in luke/w§§mﬂmilk~gradually.

2 . : .
3. Add achiote lard and salt, mix well, tover and set aside.

j Ny o
‘ ' . 288
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TO _SHAPE AID 00K THE PASTELES: 289

a9
Use 20 buncles of plantain leaves*. They should be long
and wide. - \ ‘

With a knife remove the spines in the center to sive
greater flexibility to the leaves. Divide leaves into
pieces about 12 inchés square. ash and clean leaves
with a dam» cloth,

Place 3 tablespodns of the masa on a leaf and spread it
out so thinly that it is alnost transparent. ,
Place 3 tablespoons of the rilling in the center of the
masa. .

Fold the leave one half over the other to mak%e a top and
bottom layer of dplantain leave and enclose the contents

in it.” Pold it over once more.

.¥Parchment cooking paper may be used in Place of plantain
leaves.

7.
8.

O
.

B.

Fuld the right and left ends of the leaf toward the
center. ¥rad in a second lea? rlaced on the diagonal.
Tie the vasteles together in pairs with a string, placing
folded edges facing each other.

In a large vessel heat to boiling point 5 quarts of water
with 3% tablespoons salt for each 12 vasteles.

Add pasteles and boil, covered for 1 hour. After 3/L of
an hour. turn them over in the water. %hen cooking

veriod is finished, remove Pasteles from the water at
once.

MKk R
. SALCOCHO
(Vegetable Stew)

(Serves 8)

1 pourd lean beef

% pound pork with bone

2 ounces cooking han

1 chorizo (Spanish sausage)

1 onion

1 tomato

1 green pepper -

3 leaves coriander (cilantrp)

1 ear sweet corn :

3 quarts water

Prepare and chop:

-% pound white yautia (tanier)

pound yellow vautia
pound pwankin or squash
pound potatoes

pound name (yan)

vound swveet potatoes
green plantain

Y

tablespoons fat with annatto
coloring or tomato sauce
tablespoon salt

ripe plantain

O e N L S S YO

Clean and wash meat. Cut into large piece Ula o 2. o




IO

A b

>

B.

S T t’ -
archment cooking paper may be used in place of plantain -

Fuld the right and lerf: ends of the leaf voviard the
center. rayp in a second leaf placed on the diagonel,
Tie the vasteles together in pairs with a string, blacing
folded edges facing each other,

In a large vessel heat to boiling point 5 quarts of water
with 3% tablespoons salt for each 12 vasteles.

Add pasteles and boil, covered for 1% hour. After 3/L of
an hour turn them over in the water. T‘hen cooking

period is finished, remove pasteles from the water at

once,
HHHK
SALCOCHO
(Vegetable Stew)

(Serves 8)
1 pound lean beef
% pound pork with bone .
2 ounces cooking han _
1 chorizo (Spanish ‘sausage) '
1 onion
1 tomato
‘1 green pepper
3 leaves coriander (cilantro)
1 ear swecet corn
3 quarts water

tg

repare and chop:

pound white yautia (tanier)

pound yellow vautia .
pound pumankin or squash . -
bound potatoes
pound name (yan)
bound sweet potatoes
green plantain

(Y

.
v

0

”
.

Lok

kals

LAY

.

tablespoons fat with annatto
coloring or tomato sauce
tablespoon salt

ripe plantain

DD D

Clean and wash meat. Cut into large pieces. 'ash bone.

In a large kettle, combine ingredients in A, Heat to
boiling, Cover, reduce heat +o moderate and cook for

one hour.

Strain soup, returning to stock only the pieces of meat
and corn.- ‘

Add vegetables included in B, )

Add salt, tomato sauce and ripe plantains, Mix thoroughly.
Cover kettle and cook over moderate hgﬁgcfor 45 minutes,
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PIGEON PEAS SOUP
Sopa -de Gandules)
(Serves 6)

1 pound pigeon peas or 291
one can cooked pigeon peas g

7303 or #2

cups hot water

poung port meat

pound cured ham

tablespoons lard colorecg

with annatto seeds,

regular onion

sweet peppers

tomato .

mashed garlic

3 leaves coriander (cilentro)

Ll cup rice :

Salt to taste

HFHEMSH sk on

Cut in pisces: porx meat, ham, onion, sweet pepvers and
tomato, '
Fry pork meat and ham in low fire for 10 minutes. 4dg
vater, lard colored with annatto seeds, onion, sweet
peppers, tomato angd coriander leaves.
Add garlic, and pigeon peas, continue boiling,
add rice and stir thoroughly. Add sals to taste,
Cook in low fire until done. '
- .\‘::\ ,)
PIGEON PE4S ITH PLAN AIN BALLS
(Gandules con volas ge platano)
(Serves 4)
\ A
% pound zandules
1 green plantain
2 ounces cooking ham
1 small onion
1 small tomato
3 cups warm water
2 tablespoons lard with
annatto seeds (achiote)
" or tomato sauce
2 leaves coriander (cilantro)

Vash pigeon peas and cook in a dish Pan with warm waterp
until done. ~Add coriander leaves (cilantro).
Peel, wash and grind plantain. Add salt to taste and

make some small balls.

Chop ham, onion anc tomato. In a‘frying pan put the
lard witnh annatto sceds (achiote) or tomato sauce. Adg

to the gandules, Sa1s to taste. Cook for sone minutes,

Serve with white rice, <

PIGEON PEAS SALAD
(Ensalada ce Gandules)
(Serves 6) -

1 pound cooked pigeon peas ,-
% teaspoon pepper

-

%,h Cup 0il VI IO SO aT—
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1. n peces: -

"
porkx mest, ham, onion, sweet beppers and
tomato,

2.  Fry pork meat and ham in low fis

e for 10 minutes.’ aAdd
vater, lard colored with.

annatto seeds, onion, sweet
peppers, tomato and coriander leaves. )

' 3. Add garlic, ang pigeon peas, continue boilinz, .
L. Add rice and stip thoroughly, Add salt to taste,
5. Cook in low fire until done,

3

PIGEON ?EAS WITH PLANTAIN SALLS
(Gandules con bolas de platano)

(Serves 4)
% pound gandules ‘ /
1l green plantain * ' -l
2 ounces cooking ham -

‘ /

1 small onion .
1 small tomato . , ‘ /
3 cups warm water. ,
2 tablespoons lard with

annatto sgeds (achiote)

// or tomato sauce
leaves coriander (cilantro)

1. Vash pigeon beéas and cook in a dish pan with warm water
until done. " Add coriander leaves (cilantro),
2. Peel, wash and grind plantain.,, Add salt to taste and
make some small balls.
3. Chop ham, onion ang vomato., In a frying pan put the
lard witp annatto seeds {achiote or tomato sauce. Add
- f to the gandules. Salt to taste. Cook for some minutes.
¢ Serve with white rice.

Rt it

) ™.
PIGEON PEAS SALAD

' (Ensalacda de Gandules)
T (Serves 6) -

# teaspoon pepper

cup oil
< Cup vinegar
1 onion in slices

1 pound cooked Pigeon peas ’

N,

Add salt to Digeon peas o taste, also Pepper,
Arrange pigeon Peas in a platier.

Combine 0il ang vinegar and add to pigeon peas.
Cover with onion slices,

W
. o

' . * c 292
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CHAYOTE AND STRING BEANS SALAD " .
(Ensalada de chayote y habichuelas tiernas)
Serves 8) '

1 pound chayotes, pared and chopped .
1 pound string beans, trimmed 293

1 pound tomatoes,
" peeled and thinly sliced

% cup olive oil \
% Vinegar

% teaspoon sals

1/8 teaspoon Pepver

1 tablespoon sugar (optinnal)

Combine ingredients incluied in A ang B.
Mix ingredients included in C to make the dressing, mix
dressing and begétables and chill,

Serve salad, well drained ard cold on g bed of lettuce
leaves, '

CREAMED CHAYOTES
Chayotes a 1la crema)
(Serves 6)

«

6 regular sige chayotes
3 quarts water ‘
3 tablespoons salt

K]

1/3 cup sugar

% teaspoon salt

2 tablespoons seeded raisins
2 egg yolks

3/% cup milk
¥ canstarch
1 {teaspoon vanilla

1/3 cup sugar . R
2 egg vhite

Cut chayotes in half len thwise. Cook covered in water
Wwith salt included ip (A)- oven high. heat for 30 minutes.
Drain chayotes well and discard cores. Scoop out the
pulp, being careful not to break the shells, Put the pulp
immediately through a ricer, Combine mashed Chayotes

with ingredients in B and mix well,

Dilute cornstarch with part of the milk. Heat rest of the
milk to boiling with the vanilla., Combine milk with
diluted cornstarch, add to mashed chayotes, and mix

well together. Cook nixture to boiling over moderate
heat, stirring consvantly. Remove from Tire and fill
chayotes shells with the mizture, ;

Beat egg whites until very Stiff, add sugar gradually, and
beat well., Cover chayote mixture in the shells with egg
white misture. Bake at moderate temperature for 15
ninutes or until golden brovm,

SCRAMBLED ZGGS WITE




pfﬁﬁﬁgnihé'dféSSing, mix ’

. 3. Serve salad, well drained ard cold on a bed of lettuce
leaves. .

. Py
o

CREAMED CHAYOTES .
(Chayotes a 1a crema)
) . (Serves 6) ' .
A. 6 regular size chayotes
. - 3 guarts vaver ’ *
* 3 tablespoons salt

i : B. 1/3 cup sugar .
L % teaspoon salt .
,2 tablespoons seeded raisins. . N
2 egg yolks =

Co  3/h cup milx
% canstarch .
1 teaspoon vanilla ’

D. 1/3 cup sugar

2 egg white )
‘ 1. Cut chavotes in half len thwise. Cook covered in water

with salt includeq in (A) oven high heat for 30 minutes.

2. Drain chayotes well and discard cores. Scoop out the i
pulp, being careful not to break the shells. Put the pulp
'immedia&ely through a ricer, Combine mashed chayotes
vwith ingredients in B and mix well,

3. , Dilute cornstarch with part of the milk. Heat rest of the

; ' milk to boiling with the vanilla. Combine milk with
2 diluteq cornstarch, add to mashed chayotes, and mix ,
© well together. Cook mikture to boiling over moderate w

heat, stirring eonscantly. - Remove from fire and fil)
chayotes shells with the mixture. . ‘
k4, Beat egg whites until very stiff, add sugar gradually, and
beat well, Cover chayote mixture in the shells with egg
“a white mixture. Bake at moderate temperature for 15
' minutes or until golden brovm. .

SCRAMBLED 3GGS WITy CHAYOTZS
Huevos revuclots con chayotes) L
(Serves 4) , .

chayotes (christophines)
quaarts water
tablespoons salt

eggs
teaspoon salt
pinch pepper
cup milk ,

w
L ]
PR oD
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o 2 tablespoons lard ..
Vash and cut chayotes in half lenghwise.

Cook in boiling water with-the salt included in A for 30
minutes. .

Drain, peel, and cut into small cubes. .

Separate volks and white of eggs. Combine yolks with.
remaining ingredients included in B. )

Beat white of eggs until stiff and add yolks qu
chayotes. i :

o Heat lard in a frying pan. Add egg mixture and cook
'slowly for zbout 10 minutes, stirring Occasionally, until
eggs are cooked but not dry.

N N & |

Oy i W

2
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CHAYOTES STUFFEM WITH CHEESE .
. (Chayotes rellenos con queso)
(Servés 6)

A e R i e

o,

3
A. .3 large chayotes

2 quarts boiling water
2 tablespoons sals

-~ .

. —_— .
. " B. 1 cup grated Cheddar Cheeke .
: 1 teaspoon salt o
‘ " 1 tablespoon bubter
C. 6 teaspoons cracker crimos, . ’ >
o l. Wash and cut chayotes in half lengthviise.
‘ 2

Cook covered in water vith salt included in A. ovér high

heat for 30 minutes. . =

Remove chayotes from fire, drain, ‘and discard cores.

Scoop out pulp, being careful not to break’shells. Mash . |

pulp and add ingredients,included_in B. .

L. Stuff shells with the miXture and place in baking sheet.
Sprinkle with cracker crumbs,

5. Bake in oven preheated to6 moderate temperature for 30

. minutes.

EEY

W
L ]

s

v . TANIERS PUREE
Pure de yautias)
7

1. Prepare soup stock,

2. Pare two pounds of vhite vautias (taniers). Cut into
small pieces and add to Soup stock. Cook over sloderate .
heat. Strain Soup and press taniers through sieve, ;

3. Mix stock and taniers puree well, season to taste, reheat
and serve immediately,

. PUMPXTH PUDDING ‘
c Cazuelag :
! o (Serves 6

‘ 2 pounds pumpkin
Q 1 quart water

F 3 eggs i
== }43 cup flour
%
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" CHAYOTES STUFFEA VITH CHEESE :
(Chayotes rellenos con queso)

> . . (%ﬁfves ) y ‘ l

/
3 large chayotes
2 quarts boiling water 3 . y
2 tablesvoons salt ’ : ’

1 cup grated Cheddar Cheese
1 teaspoon salt , )
1 tablespoon bu;ter x

6 teaspoons cracker crumbs,

Wash and cut chayotes in half lengthwise, .
Cook covered in water with salt included in A, over hig
heat for 30 minutes, : ’
Remove chayotes from fire, drain, and discard cores,”
Scoop out pulp, being careful not to break shells, Mash
Pulp and add ingredients included in‘B. )
Stuff shells with the mixture and place in baking sheet.

.

.

‘Sprinkle with cracker crumbs,

Bake in oven Preheated to moderate temperature for 30 P
minutes, n ‘ . N

3
H
Y

TANIERS <PUREE .'
- ‘(Pure de yautias)

Prepare soup stock.

Pare two pounds of vhite yvautizs (taniers). Cut into
small pieces and add to soup stock. Cook over moderate
heat, " Strain Soup and. vress taniers through sieve,

Mix stock and vaniers puree well, season to taste, reheat

and serve immediately.

Iy
¢

PUMPXTH PUDDING
(Cazuelag
(Serves 6

2 pounds pumpkdn
1 quart water,
f/?ggs l
cup flour
1/3 cup milk T\\
1l tablesvoon salt . - \
2 tablespoons butter ‘
¥ teaspoon powder cinnamon

"1/3 cup sugar

@1
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Jare pumpkin and cut into pieces. Vash. Cook in boiling
water with salt, covered for 15 minutes. Drain and put
pumpkin through’a ricer. Add other ingredients, mix
Well . * .
% . N . -
Turn mixture into a greased glass'baking dish 8nd bake
uncovered in oven heated to temperature of LOO™F for
30 minutes, - <
N . »
- ( " \.
PLANTAIN TOSTONES C
‘ . (Serves 8) - _
3 / .
3 é%een plantains . - ()//
1 quart wdter '
- ,2 tablespoons salt
"2 cups salad oil or lard *
Score the peel of the plantains lengthwise. Peel ke fruit
and then cut into diagonal sliced three-quarters to one
inch thick., Add salt to water and soak plantains it
for one hour. _ o : »
Heat oil on lard to 325°. Drain Plantains and dry with
absorbent paper. Fry in hot fat for one to twoominut .
Lower heat and reduce temperature of fat to 275°F, 8
Continue frying for ten minutes.
Remove slides. Place each between a folded paper towel
and mash' flat ‘'with the palm of the hand.
Return slites to fat and fry until golden brovm. Drain on
paper and /serve hot, sprinkled lightly with salt. :
/ - .
/ BAKED PLANTAINS ' ‘
Plantains have to be very ripe, with the skin black., Do ]
not peal, Make a deep gash lengthwise along the skin of the
~-plantain. "~ ‘Arrange on an alumirnum bgking sheet. Preheat
+_oven to moderate temperature of 350°, Bake Plantains for
30 or, 4O minutes. Turn over halfway through cooking period.
*  PLANTAIN WITH PORK CRACKLING
(Mofongo'
(Serves 4
3 half-ripe plantains,
% pound very crisp pork
crackling (chicharron)

Cut each plantain into & pieces crosswise and soak for
15 minutes in salted water.

Fry the pieces of plantain to a light brown in hot lard or -
olive oil. ’

Mash together fried plantains and crackling,” Add a little
salt .for seasoning and serve het,

PLANTAIN IN MILK (RIPE) -
(Platanos maduros en leche)
(Serves 6 ‘

o © 3 ripe plantains
L———*—-”"““"“‘“"""“—‘M




s & TUWpPS Sdlad Ol O lara ‘
| ' pian%aihs lengthwise'n Peel ke fruit

1. Score the peel of the ‘ g
and then cut into diagonal sliced three-quarters to one 4
. inch thick., Add salt to water and soak plantains in it

Tor one hours ( .
Drain plantains and'dry with

. Re Heat o0il or lard to 325°.
Fry in hot fat for one to twoominutes.

absorbent paper.
Lower heat and reduce temperature of fat to 275°F,
b

Continue frying for tenaminutesi _ o
3. . 'Remove slices. Place each betwden a follded paper.towel
(4

s

and mash, flat with the palm of the hand, < . .
ovn. Drain on

Return slices to fat and fry until golden br

L,
paper and ‘serve hot, sprinkled lightly ﬁ}th'salt.- .
- / ' .. ¥

~

BAKED PLANTAINS
r . ~ .
- Plantains have %o be very ripe, with'the skin black. Qof
not peal. Make a deep gash lengthirvise along the skin of the

plantain.  Arrange on an aluminum bgking sheet.  Preheat % |,
507, Bake plantains-for

oven to moderate temperature of '
- 30 or 40 minutes. Turn over hal wvay through cooking périod.

- PLANTAIN WITH PORK CRACKLING
) (Mofongo
(Serves 4

/3 half-ripe plantains ‘
/ % pound very crisp pork °
r crackling (chicharron)s

1]

pPieces crosswise and soak for

—

. Cut each®plantain into A
15 minutes in salted water.
Fry the pieces of plantain to a lIight brown in hot lard or

2.
] olive o0il.:
f3. Mash together fried plantains and crackling, Add a little
f salt for seasoning and serve hot., ° '
j .
{ — . "
| PLANTAIN IN MILX (RIPE)
f (Platanos maduros_ en leche) -

Serves 6) //

———

"« . 3 ripe plantains .
Cheese (American) stuffed plantain y

1l small stick cinnamon
( L tablespoons butter .
' 3 cups milk . - ‘ !
! 1 cup sugar S : /
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1, Pepl and vash “plantains: Cut a deep gash from end to
\ end. . Do not‘splig\all the way'through. This is to hold
oy the stuffing, . \_ -> R oo .
. ’ 2. Melt butter slavfly, add plantain, tyrn heat to moderate,
© - brown for 2 or 3-minutes. Fill gashes withfémall.pieces
of=eheese, S .. e
3. Sprinkle sugar, add milk and cinnamon stick, - . 2 .-
L. Cover afid cook for 8 to 10 minutes.,- Uncover and cook
C for 3/L hour. Sonme plantains require more time to cook
. than others depending on ripeness, ° R S .
. \ — . RN . . .
T RICE WITH PIGEON PEAS . . o
‘ Lo ‘ (Arroz con Gandules) w "
.S £t A (Serves 6) - | : -
S ERE ’ : s - . 5 .
SR 1l pound rice . - o

1 eleven ounce ,can sofrito
1 tablespoon sait
1 one-pound can pigeon,peas
3 cups boiling water. .
v 2 : - B . o 2 -
l. ' Heat sofrito. Drain peas, reserving the broth. Add peas, -
bring*go-boil, lower heat ang simmer for five or ten
minutes, stirring often. - . . .
2, Vask rice, drain well, add to the peas“3nd .cook for: five
minutes. Add, reserve broth, water and salt. Bring to
boil, cover ang Cooit over very low heat, without .
stirring, until water has been absorbed and rice is done. . ]
3¢ Pork meat or- chicken may be added if desired. ’

PIGEON PEAS OMELET - )
(Tortilla.de gandules)" . e ”
. ‘ ‘(Sérves 4) - . ) ‘

<

6 esgs L , :
2 cups pigeon peas ‘(cooked) _ . .
1 tablespoon mashed onion ., ' b
. 3 tablespoon 0il . ‘
< pound ham in slices . . . .
Salt to Taste . - ) \ \\
l. Beat €ggs, vihite and yolk Separately. " Add salt to taste.
Mix ham and onion with the gandules. Salt Lo: taste.
2. " “Heat—oil slightly in a Irying pan, add half beaten ezgs,
Add ingredients already mixed. Cover with Trest of ‘the

eggs. Cook slowly. Turn to the other side using a plate. 3
Serve hot, _ :

/
TANIER FRITTERS
(Frituras de yautia)
(Makes 20) ’ .

A, 2 pounds white yautiag . ' - :
* 1 teaspoon salt - ' « -
1 teaspcon baking soda

|
. ( . . x , ‘ v j
B. 1 pound lard o . . : |

|

B . 1.  Wagh and pére yautias, Wash again and grate, Add salt ' .
= e anc baking soda and mix
- M
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- . ’ .
7 1 one-pound. can Pigeon peas . . i
. 3 cups boiling viater . 8 ' o 4
" . e . . . . : .
1. ' Heat sofrito. " 'Drain beas, reserving the broth, - Ada\peas,
. .bring to boil, lower heat and

simmer for five or tepn
minutes, stirning “often, . ' ’
=2, .Vash rice, drain well, .add to the
i < Tminutes, .Add reserve broth,
boil, cover ahd cooi ovet ' ver

Pl
beas and cook for five
water and salt, .Bring to ’

l v low heat, without . .
. » Stirring, until water has been absorbed and rice is done\
» . . *3. Pork meat or chicken may be, added if desired. ' LA
3 v, . o " N > . ¢ .
\‘ ~ L PIGEON PZAS OMELET - : t- . .
. - ) (Tortilla de gandules) . -
4 SR . . (Serves 4) ' '
oy ) ', ‘l . ] . . ,
. . 6 eggs ‘.. ’ ~ L y : T
s 2 cups pigeon pess (cooked) \ . .
. ‘ 1 tavlespoon mashed onion o
o tablespoon oil “ - .
= pound hamy in slices R o . .
. Salt to Taste - - . s " ‘
¢ 4 . N "
- 1. 3eat eggs, white and yqix Separately. Add sals to taste,
I o Mix ham and onion with the gandules, Salt to taste,
! 2. 7 Heat oil slightly\in a Igying pan, add half beaten eggs.
. . Add ingredients already gix Cover with resy of-the -
v, ¢ €ggs. Cook slowly. Turn to the other side using a plate. ;
“Serve hot,, : y ‘ .
* - *n TANIER FRITTERS
‘ " AFrituras de yautia)
. \ . (Makes "20) v,
B P V) pounds white yautiés_ . L. o ' L
: : .1 teaspoon salt’ : o . s
1 teaspcon baking soda i , ,
B. 1 pound :largd _
. h( . N ; ~ -
1. WasH and pare yautias, ash again and. grate. Add salt
- and baking soda and mix,. : . :
, 2. Heat lard and in it fry the mixture b3 spoonful for 15
- 5 " minutgs: Drain on absorbent paper. oo
/. .o "'r. o o "L | E
N . ‘ “
N ) h R B
S - R S

b
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YAM FRITTERS
(Buneulos de name)
- (Makes 12)
1 pound yam vared : n N
1% quarts boiling water 301
1 tablespoon salt Y

\2 tablespoons butter
2 tablespoons lard
egg, beaten
tablesnoons
tablespoons 7 )
> teaspoon salt ’

T ON

Cook nane (yam) in boiling water with.salt included in

A for 30 minutes.. Drain and .mash well\while still hot.
Add ingreéients include in B and mix well.

Fry by svoonfuls in ho#” lard until fritters are a golden
brown. ,
Remove from pan and ain on absorbent baper. Serve
sprinkled with sugar and/or syrup.

. CODFISH SALAD
(Serenata)
(Serwe L to 6)

-

1 pound dried, salted codfish - -

Peel and slice:
pound onions . . V7
pound large tomatoes : -

cuv olive oil i

cup vinegar . '
teaspoon pevper

teasvoon salt

oY S S

by

»
1
v

N

Soak codfish in water for L hoyrs. Drain well. 3o0il
Lodfish in enough viater to cover for 15 minutes, drain
and ringe in fresh water, Discard skin and bones, and
shred flesh. ’ .
Arrange codfish on a bplatter. Garnish writh onions and
vomato slices.

Combine ingredients included in C to make a sauce.
Pour sauce over fish. .

2 plantains, one ripe ’
i 1b. name (Yam)

% 1b. Yautia (tanier)

1b. Sweet potato

chayote (christophine)

b. potato '

S o o

<
1
1

.

Boil the vegetables in salted water. until done.
Serve with codfish.

e
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1.

& vwdier with salt included in
—v-———:-—f--"'z‘fs;'36';EK:EZ;T?"B¥§§3“22253;22—22§1—;;;1;stial hot.

Add ingrecients included in B and mix well, '

Fry vy svoonfuls in not lard until fritters are a golden
brown, - ’ .
Remove from pan and drain on absorbent baper. Serve
sprinkled with sugar and/or syrup. ‘

CODFISH SALAD
(Serenata)
(Serwe L to 6)

1 pound dried, salted codfish

Peel and slice:
1 pound onions
1 pound large tomatoes

cup’ olive oil
cup vinegar
;teaspoon bevper
% teasvoon salt

o

VRN NG

Soak codfish in water for L hours. Drain wel1l, 3o0il
Codfish in enough viater to cover for 15 minutes, drain-
and rinse in fresh water, Discard skin and bones, and
shired flesh. .

Arrange codfish on a pPlatter. Garnish with onions and
tomato slices.

Combine ingredients included in C to make a sauce,
Pour sauce over fish,

HN

pPlantains, one ripe

i 1b. name (Yam)

1bl Yautia (tanier)
1b. Sweet potato
chayote (christophine)
1b. potato

aachia

BN

N

Boil the vegetables in salted water until done.
Serve with codfish. ¢

: 302
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FACTS ABOUT PUERTO RICAN FOODS
R PRODUCED IN PUERTO RICO
y

1. Puerto Rican fruits have a higher Vitamin C céntent
than any fresh or canned foreigh fruit.

2. Aberolas, guavas, cachew, papaya, pineapple and mango
stand tops in Vitamin C content.. There is always a fruit
high in Vitamin C in season in Puerto Rico.

3. "Viandas" or starchy vegetables, add a new pleasure to
every day meals. They are excellent potato substitutes.
"Viandas" may be prepared in’ various ways, such as
stuffed, croquettes, souffle, puree or fried.

L. Yellow taniers, pumpkin and sweet potatoes are more

nutritious than white viandae because they are rich in
Vitamin A,

5. Stewed pigeon peas is a nutritious and delicious food,
Pigeon peas are rich in iron and protein. Although

beans are very popular in Puerto Rico as a source of protein, -
we are stimulating the use of pigeon peas because they
are rich in vitamins. Besides protein, our pigeon peas
are rich in iron and sulphur which are two minor elements
essential in the human diet.

303
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SOME TYPICAL PUERTO RICAN MENUS

Roast Pork

Gandinga (liver, Xkidney ang heart)
Rice with DPigeon peas

Guava Jelly & white cheese-

Milk or Coffee

Bread - Butter

Rice with bigeon peas
Pasteles
String beans & tomato salad

-Pineapple slices

Coffee or Milk
Bread - Butter

Fasteles

Rice with chicken
Christophine (chayote) salad
Grapefruit in slices

Coffee or 14ilk

Bread - Butter

Pasteles

Spanish Rice

Guava paste angd vwhite cheese
Coffee or Milx

Bread - Butter

Roast Pork Meax

Pigeon peas with Rice
Tomato and cucumber salad
Papaya preserve '
Coffee or iilk

Bread - Butter

Roast Pork

Pigeon veas soup

String beans, tomato and
chayote salad

Coffee or milk-

Break - Butter

Pigeon peas omelet -.
Spanish rice
Plantain tostones
Tapaya preserves
Coffee or Milk

gread - Butter

Fried Pork Chops

Rice with Digeon peas

String beans salad,

Guava paste. and white cheese
Coffee or Milk

Bread - Butter

Salcocho (Vegetables stew)
Vnite Rice

Guava Jelly and White Cheese
Coffee or filk .

Y

RByosd
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Christophine (chayote) salad
Grapefruit in slices

Ceffee or Milk

Bread - Butter

Pasteles

Spanish Rice

Guava paste and white chesse
Coffee or 1ilx

Bread -~ Butter

Roast Pork Meat

Pigeon pedas with Rice
Tomato and cucumber salad
Papaya preserve

Coffee or iilk

Bread - Butter

Roast Pork

Pigeon veas soup

String beans, tomato and
chayote salad

Coffee or milk

Break - Butter

Pigeon peas omelet
Spanish rice

"Plantain tostones. . -

Papaya preserves

Coiffee or Milkx .

Bread - Butter

Fried Pork Chops

Rice vrith Digeon peas

String beans salad

Guava paste and white cheese
Coffee or Milk

Bread - Butter

Salcocho (Vegetables, stew)
tlnite Rice

Guava Jelly and White Eheese
Coffee or Milx

Bread - Butter

Beef steak; pork chop or chicken
Plantain Tostones

Tomato salad

Papaya preserve

Corfee or Milk

read - Butter <

305
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12,

13.

14.

15,

16.

17.

18,

19,

20,

- | (11)

Pigeon peas with Plantain balig

VWhite Rice
Pork chops stewed >

Cucumbers salad
Pumpkin Pudding
Coffee or Milk
Bread - Butter

Scrambled ©gg8s with chayotes
Plantain Tostones

String ‘beans and tomato salad
Guava paste and Cheese

Coffee or Milk

Bread - Butter

Pasteles

Cucumber andg tomato salad
Papaya preserve and cheese
Coffee or Millx

Bread - Butter

Pigeon peas soup
Plantain ang pork crackling

" Chayote and tomato salad

Pineapple preserve
Coffee or Milk
Bread - Butter bos

Fried Chicken

Chayotes stuffed with cheese
Cucumber and tomato salad
Ripe Plantain in Milk

Coffee or Milk

Bread - Butter

Rice and Chicken (soft) (Asopao)
String beans and tomato salad
Baked ripe blantain

Coffee or Milk —
Bread - Butter

Codfish salag
Papaya Prescrve
Coffee or Milk

Codfish Spanish style
Pigeon peas salad
Vhite rice ,
Guava Jelly and Cheese

Codfish Salad
Creamed Chayotes
Coffee or M3ilk

Taniers Puree

Beef steal:

Cucumber, tomato

& christovhine salag
Grapefruit slices
Bread - Butter

Stewed Chicken

306
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15,

16,

17.

18,

19.

20,

- 21,

apaya preserve and cheese
Coffee or Milxk
Bread - Butter

Pigeon peas soup

Plantain ang pork crackling
Chayote and tomato salad
Pineapple preserve

Coffee” or Milk

Bread - Butter

Fried Chicken -
Chayotes stuffed witn cheese
Cucumber ang tomato salad
Ripe Plantain in Milk
Coffee or Milk
Bread - Butter

£
Rice and ChYcken (soft) (Asopao)
String'beags and tomato salad
Baked ripe vlantain
Coffee or Milk
Bread - Butter

Codfish salag -
Papaya Preserve
Coffee or Milk

“Codfish Spanish style

Pigeon peas salad
Yhite rice @ -
Guava Jelly and Cheese

Codfish Salad
Creamed.Chayotes
Coffee or Milk

Taniers Puree
Beef stealk
Cucumber, tomato

& christovhine salad

Gravefruit slices
Bread - Butter -
Stevied Chicken

Tanier or yam fritters
White Rice .
Fresh white. beans salad
apaya preserve

Coffee or Filk

Bread -~ Butter
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; 22. ‘Chicken with Rice ' S .
Baby Banana Omelet
’ Tomato salad )
Pumpkin pie - : .

Coffee or Milk s
Bread - Butter

23. Pigeon Peas and ham omelet
Spanish Rice '
Cucumber salad
Grapefruit preserve
Coffee or Milx
Bread - Butter

2L, TFried Fish ' '
Boiled plantains _ _ -
Tomato, string beans and ) o
Cucumber salad arranged in
a bed of lettuce. o
25. Rice and Yhite Fresh beans (Sopon
de habichuelas blancas) ! v
Baked Plantain (ripe)
Pineapple preserve
Coffee or Milk

'26. Rice with Codfish (arrogz
con bacalao)
String bdans salad
Guava Jjelly
offee or Milk
Bead < Buster

27. Veal Cutlet
Spanish rice
Tomato salad
Guava Preserve
Bread - Butter Coffce or Milrk

. PAPAYA SALA ’
(Ensalada de lechosa madura)
Serves 6)

1l ripe Papaya, peeled and finely chopped

1% cups chopped fesh Pineapple lettuce leaves
¥ Cud mayonnaise

1% tablespoon lemon juice

2 tablespoons tetchup

3/k teaspoon sauce

1. Combine ingredients.
2.  Arange on lettuce leaves ang cover with dressing made
¥y combining mayonnaise, lemon Juice, ketchup and sauce, "o

4
v

BABY BANANAS OMELET
(Tortilla ge guineos ninos)
Serves 3)

L eggs, separated
3

/L teaspoon salt :
3 tablespoons 1]
- .3 tablespoons 041 .




Y ucumber salad arranged in

a bed of lettuce,

de habichuelas blancs )
Baked Plantain (ripe)t
Pineapple preserve
Coffee or Miik

25. Rice and Vhite Freshf?eans (Sopon ’

26, PRice with Codfish (arroz
. con bacalao)
String beans salad -
Guava jelly = .
Coffee. or i1k

Bead - Butter . '

27. Veal Cutlet
_ Spanish rice
Tomato salagd
Guava Preserve
Bread - Butter Coffece or Millk

PAPAYA SALAD
(Ensalada de lechosa madura)
? (Serves 6)

llripe papaya; veeled and finely chopped .

1z .cups chopped fesh Pineapple lettuze leaves
% Cup mayonnaise

1% tablespoon lemon Juice
2 tablespoons Zetchup
L teaspoon sauce

1, Combine ingredients. .
2.  Arange on lettuce leaves ang cover w

ith dressing made
by Combining mayonnaise, lemon Juice

» ketchup and sauce,

'BABY BANANAS OMZLET .
(Tortilla de guineos ninos)
(Serves 3) s
L eggs, separated
3/ teaspoon salt
"\3 tablespoons oi]l
12 baby bananas

Fry baby bananas in oil or lard. Put them aside. '
eat egg whites and yolks Separately. Combine salt and stir,

Heat 0il or lard slightly in a frying pan. Aqe half beaten
€ggs. Add fried bananas. Coverp with the rest of the eggs,
gook slowly for 10 minutes, oerve hot.

~
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October’s & c.tmf vas about you
and your chlldu, s homepork. A
areat meny perents attended this
meeting. e
doverber ‘.ttcndance tras not s0
good, vofy fev parénts came to this
meeting. \le “:ere very Jisappointed.
Clss 2-1 had a, ;yonderiul Thanks;;iving
play.
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To. discuss ~that to do for the-
parcents Christmos Parr,y =
ednesday 1J:a.n. Dec. 3, 197)
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Bring your se'ring, your kanitiing or
any‘bnmf that you yant,or just
come &iau talle to the otiler parcnts.
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This ureat is . A0, 20,
spoasored by your "\
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LIt is aliays a

surpirise to the ’
chiliren. So i\ H O

Blease Jonft

tell -them. \ H O

JU :0ULD LIKL TO HAVE OUR PAREITS

CtiAIST.iAS PARTY ON THIS DAY
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°repare your favorite food dish '

.e woula also like donations of (check one) ¢

naplkins coffcy,
paper platus . coffee cups
Qlastic forks . spoons Iruiet juice for ek
paper cups
<
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I vill donape
I uill attend

. I will not attend
DIa . Jueves, 20 de uiciembre de 1973 P
t.0uk 12:00 Por la tar de '
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WHAT HAPPENED IN FEBRUARY
. N [or) (3
CANDY SAILE- 3<0 ot

The winner of the Candy Sale Alfred Watson Class 5-3.

The winner of the special Drawing for T, V., set. Vincent Riveria Class 5-2,

TUPPERWARE DEMONSTRATTION
We had a nice turnout, but I would like to see some new faces at cur
. informall meeting, Why don't you try to come to one of these meetings,

You don't have to buy anything, Come and see whét's going on im your

R I F Free Books

The first in a series of fine books to be given tp the children
of Kgs to 3rd grade started on Feb, 26, '

WHAT'S T HAPFEN IN MARCH g
MARCH 7

Parents home mak:mg Hints and Demonstration featumng St Jey Products,

‘ =

March 13 Hemdicraftsr Work Shop
Let's make something for Easter,

March 19
P,TA, meeting time : Topie Pupil Progress

March 28 ’

P.T.ie Preplanning conference for Latin fmerican Testival, Come and
lets find out what you went to do to make this festival a success,
We value yodr opinion,

ORDER A CAKE FOR EASTER IN APRIL
Piek up your tupperware on March 20

_—// /.’J

m——T
P

- Noticias del P,T.A.
Lo que acontecio! en febrero

Venta de Dulces_:

El ganador de Ta venta de dulces es Alfred Watson de Ia clase 5-3

El ganador de Ia rifa especiall para una televisisén ha sido Vincert
Riveria de la clase 5-2 -

Demonstration de Tupperware:
Fue bastante buena, perome gustaria ver nuevas caras en nuestras reuniomes
informalles,

Traten de venir a upa de eatas: reunienes , Los exhortamos a

que visiten. la escula, papd que vean nuestro ambiente vy saponlo que esta
pasando,.

RJIJF. Libros: G ratis
Fl 26 de febrerc comenz'o la distribuciton de libros para los nimps del

kindergarten hasta el tercer grado, Han sido los primerog libros de una
serie de cinco,

" tcQUE VA A SUCEDER EN MARZO?

7 de Marzo
3

Ideas de Trabajos Domesticog y una demonstraciOn de los Productos Stanlley.
Esto sera ! muy interesante,

»




, March 13 Hendicrafts Work Shop ( . -
Let's make something for Easter. o :
Mareh 19
P.T.A. meeting time : Topie Pupll Progress

March 28

P.T.A+ Preplanning conference for Latin American Testival, Come and

lets find out what you went to do to make this festival a success,
Ve value your opinion,

ORDER A CAKE FOR EASTER IN APRIL
Piek up your tupperware on March 20

Noticias del P,T.A.
Lo que acontecio! en febxrero

Venta de Dulces:

El ganador de Ta venta de dulces es Alfred Watson de Iz clase 5-3

El gamador de Ia rifa especiall para una televisidn ha sido Vincert
Riveria de la clase 5-2

Demonstration de Tupperwars:

Fue bastante buena, perome gustaria ver nuevas caras en nueatras reuniomes
informalles,

Traten de venir a una de estas reunienes , Los exhortamos a

que visiten, la escula, para que vean nuesiro ambiente y sepamlo que esta
pasando,.

R.I.F. Libros: G ratis

El 26 de febrero comenz'o la distribuci'on de libros parz los nimng del

kindergarten hasta el tercer grado, Han sido los primeros libros de una
serie de cinco,

"1cQUE VA A SUCEDER EN MARZO? -

7 de Marzo

Ideas de Trabajos Domesticog y una demonstraciOn de los Productos Stanley.
Esto sera ' muy interesante,

13 de Marzo
Taller de Trabzjos Manuales y Artesaniss . Vamos hacer algo para las !Pascuas’,

2.9 de marzo . '
Seunion del P.Y,A. Tema: EL Progreso del Nino!

28 de marzo

P,™A, - Premrar Ia conferencia para el Festival Letino-Americano, Le i

agradecercnos sug ideas, opinlones, y uportaniores parz que este festival
geE un gran exito,

1 ogan su pedido de bluncohos para las Pascuss (Femanms Sants)

« Recnjan su Tupperwere el 20 de maerzo, 3< |
ERIC . 1
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P, To Lo NS APRIL ' 74,
Our home makin~ demonstration held: e
March 7 was alot of fun, If you misse
ed this onc, try to came to our next
demonstration, TYoutll enjoy your:cl?
and vho knows vou mi ht learn soncthin
you didntt knou,

o

March 13, was our Handicraft "forkshop,
The parents crocheted nonchos, sewed
Uaster clothes for their children and
made boad%iful Taster baskets, -Most
of. all, thc{\ ad a good time,

Evory Monday and 'riday the ramilv
room has Spanish and English lessons.
If you want 3o learmn Spanish or Ynzlish
come and Join us,

The Latin American Festival is schedule
for May 2i:, Come in tb help us with
the entertairment, PLaﬁg have to be
made in order to make tho\festival an
enjoyable success, "Don't Lis shy',

The more parcnts and PS3L5 \S{taff we
have, the better the show,. \\

This Ycar th» P,T.i, has made arrange=-
ments to take the entire 5th grade to

see the Testa Brazil at Madison Square
(laxden as a graduation Present , This

will take place on April 18,

Ao P, Goldman scholarship dinner dance
held on March 29 at the Internatignal
Hotel (J.7.K. Airport) fras a tremendous
success 550 tickets were sold and cveryp
one shoued up, 2ven thouh the weather
was very bad, P,S, 345 was well rep-
rogented by 11 persons, The most from
any one school.

April 22 at 10LM in the Family Room
has been set aside for a feauty Demon-
stration featuring fvon, Try to make i

SPRING R7C7SS#Last day Friday fiprilS
to return 4pril 16, Tuesday

P, T. h, licetins April 23, 7 PM

Mr, Carrin;ton has planncd for "arcnts
trip to sn2 a staje play(Don't tother
Mo, I hcn't Cope) Tickets are 35,50
each FINST COIL FIRST S©nvkD, for
more information sce us,

hnother P, T, A, Treat On May 22

Mr, chdoloohn, again will escort ~
gome of our children to the circus at
Madison Square Gardsne

» 324

. ARRIL $74

Notitiag del 7,7, ?
Nuestra demosttacio!n de trabajos domes=
ticos, dada el 7 de marzo fue muy diver-
tida, Si no se¢ les fue posible agistir
a csta demostracion, traten dz venir, a Ia
proxima, Se wdivertiran, y tsl vez, apren
deran alzo que quizas no sebien,

Gl 13 dec marzo se llcvo! a cabo nuest-
ro laller de Lrtesanias, Los padres tej=-
icron ponchos, hicierow rora y canastas
muy bonitas, Lo mas esencial. fue que se
paso! un bucn rato.

Los lunes y Viernes, hay clascs de Fspano
1 e In7le's en g8l Salon de la Familis,

51 usted quiere aprender “iswanol o Ingles, -

los invitc o nucstras clascs,

Tl Testivel latino~mericano esta' prog=-
ranado pare el 2l de¢ mayo, Venzan, para
quenos ayuden con el entrete-nimiento,
Tencmos que planesr nara quc este festi-
val sca un exito, "o sean timidos",
Entre mas personas mejor sera el progra-
ma,

Fste ano el P, T, Ao ha hecho arre los
para llevar &l quinto srado a Madicon
SQuarc Garden para que vean "Testa Bravil,
como un obsequio de ~raduacion, fisto se
llcvara' a cabo el 18 de abril,

Fl 22 de abril a las 1Qim, tendremos una
demestracion de belleza, presentando a
los productos fvon, Traten de venir,

Receso Ne Pascuas .
UNtimo dia de clascs (antesdel receso) 5
de abril, y regrcsamos, Martes§ 16 de
Lbril,

Reunion del P, T, /o
Nia = 23 de abril
' Hora « 7 PH

Tl Sr, Carrington ha planc~do una jkre
para los madres, iran a una obra teatral
(Don't Bother Meo. I Can't Cope), Las
taquillas son a $5.50 cada una, Para ms
informacion vengan a vernos,

El 22 de mayo, el Sr Mendclsohn escortara
alsunos ninos a ¢l Circo on Madison
Squarc Garden,

Bl baile comida dado el dia 29 do marzc
para la beca A, P, Goldman, cn el llotel
Internacional (Aero ™uerto J. T K, )
fuc un exito rotundo, Se vendieron 550
taguillas a wesar del mal tiempo. PS 345
fue bien representada por 1l personas,
ohtivimos el mayor numeros




The Latin American Festival is echedulef

for May 2L, Come in to help us with
the entertaimment, PLans have to be
made in order to make the festival an
enjoyable success, "Don't be ghy',
The more parcnts and PS3L5 Staff we
have, the better the:show,

This Year the P,T.Ai, has made arrange-
ments to take the entire 5th grade to
see the Festa Brazil at Madison Square
Garden as a graduation Present , This,
will take place on April 18, ,

Ay P. Goldman scholarship dinner dance
hold on March 29 at the International
Hotel (J.7.K, Lirport) was a tremendous
success 550 tickets were sold and cveryp
one shoved up, even thoush the weather
was very bad, P,S, 345 was well rep-
resented by 11 persons, The most from
any ons school.

April 22 at 10AM in the Family Room
has been set agide for a Deauty Demon-
stration featuring Avon, Try to make i

SPRING RCTSSilast day Friday AprilS
to rcturn 4pril 16, Twesday

P. T. A, lizeting April 23, 7 PM

Mr, Carrinzton has planned for arents
trip to sec a stage play(Don't tother
Me, I hcn't Cope) Tickets are 35,50
each ®IRST COIL fIRST SWRVED, for
more informatlion sce us,

%

hnother P, T, fi, Trcat On May 22

Mr, Hendolsohn, again will escort
gome of our children to the circus at
Madison Squarce Gordenm,

Tl Testivel letino«imericano esta! proge
ramado para el 24 de mayo, Vengan, para
qusnos ayuden con ¢l emtreteenimiento,
Tencmos que planear vara que este festie
val sca un exito, ™No sean timidos",
Entre mas personas mejor sera el progra-
ma, :

’

Lste ano el PP, T, i, ha hecho arre “los
para llevar al quinto srado a Madicson
SqQuarc Garden para quo vean "Testa Bravil,
como un obsequio de r~raduacion, fisto ge
llcvara' a cabo el 18 de abril,

Fl 22 de abril a las lbhm, tendremos una
demostracion de belleza, presentando a
los productos Avon, Traten de venir,

Receso Ne Pascuas

Ultimo dia de clases (antesdel receso) 5
dc abril, y regresamos, Martes, 16 de
Lhril, 2L
Reunion dél P, T, £,
y Dia « 23.de abril -

Hora « 7 PU

Tl Sr, Carrinzton ha plancrdo una jkra
para los radres, iran a una obrz teatral
(Don't Bother Me, I Can't Cope), Las

. taquillas son & $5.50 cada una, Para ms

informacion vengan 2 vernos.

El 22 de mayo, el Sr Mendelsohn escortara
algunos ninos a ¢l Circo en Madison
Squarc Gardene

B]l baile comida d=do el dia 29 de marzo
para la heca L, P, Goldman, cn el llotel
Internacional (Aero ™uerto Je. To Ko )

fue un exito rotundo, Se vendieron 550

taguillas a vesar del mal tiempo, PS 345
{fue bien representada por 11 personas,
ohtivimos el mayor numero.
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FESTIVAL ILATINO AMERICANO

MAYO 2 7:00 P.M.

ENTERTAIvmen T

ENTRETENTMIENTOS

ANMFFLES

RIFAS
BP/-'l\/j your
FavoritE . Dish




FESTIVAL IATINO AMERICANO
MAYO 2l, 7:00 P.M.

- ENTERTaivment

ENTRETENDMIENTOS

N NFaw LEg

RIFAS

| m\/j yac/;n
L/,l\/owh Dish
O‘P ‘F‘C)OC(

TPJ‘ IGAN SUS PLATOS FABORITOS

/ﬂ you can  weqr NM“' e DressS

UnS PUEDEN USAR TRAJES TIPICOS

¢
REGUERDEN EL DIA VIEFTES MAYO 2 7:00 PM.  K) o /Pr" Z& 5

] Renmem ber the date may oy Frm(ay 7 m
A , 327




MAY NEWS 197h . NOTCIAS DE MAYO - 197h . . ..
Yo HOP™ w9 ~Wo X0 YLD A TRY ‘_N 32 74 .
_ PLEASENT EASTER VACATION AND CAME" ] Deseamos Que se sientan todos bien\ y
BACK WELL RESTED. " Que hhyan tonido unas felices pascuas,
’ _ - . .
Mr, GARRINGTQN'S TRIP PROGRAM Le jira del S¥ Carrington

~ EX Sr, Carrington ha estado escogiendo

ninos c distintag clases, y los ha

llevado a diferentes. sitios de interese
different places of interest . Estos viajes se han realizado todas las
These trips have been taking place scmanas, ®l Sr, Carrington 4ambicn le.
every weeki Mr, Carrington would also gustaria realizar estos viajes con los
like to plan some trips for Parent's o padres, Si usted esta interesado y tiene
If you are interested and have a un lugar especial que le gustaria ir,

special place that you want to go. . venga a,vornos, Haremos los Arreglos
to, Flease sce us, We will sé: if it pertinentes, ’
can be arranged,

. Mx. Carrington has been taking
student's from each class to

~

FIESTA BRAZIL | .
FIESTA BRAZIL ET 15 de Abril a6 1974, el Quinto
On April 18, 197k, The entire , grado fue a Madison Square Garden para

. 5th grade‘went to Madison Square
Garden to see Fiesta Brazil, They
v. 1 had a MARVELOUS TIME.

ver el programa Ficsta Brazil, Disfru-
taron de este programa ¥y pasaron un

buen rato.

~

LATIN [MERICAN FESTIVAL MAY 2L is EL FESTIVAL LATINOLAMERICANO
the date of our Latin Anerican
Festival, We hope to‘see you their, El 2 de Mayo es la “fecha de nuestro

Volunteers are needed to assist in . festival Latino-americano. Fsperamos i

serving the- food, selling tickets verlos, Necesitamos voluntarios par .
\ for door prizes, and to entertain, que sirvan las comidas, vendan taquillas,
. Come 'see us in:the Family Room, y para el entretenimiento en general,
There is never enoigh help, Please ‘ _ h
come and help, Anything you-do is Vengan a vernos en el Salon de la Familia. .
appreéiated. " ' ’

3 Necesitamos su ayuda, Cualquier cosa P
quehagan 'se los agradeceremos inmensa=~
- Again this year frec baseball tickets monte,
are available, You must take 8 Hay taquillas disponibles para ver la
children for-overy ‘adult. . " pelota gratuitamente otra ver, Usted

: . debe de 1llevar 8 riinos por cada adulto,
The last of RIF Books were given to -

the children April 23-24, We hope . Los #1timos libros de RIF se han distri-
that the Parcnts will help their " buido a los ninos, 23-24 de Abril. Y
childrcn recad the books that they Fsperamos que los padres ayudcn a 10§
have selected, ninos con la-lectura dz los 1ibros que

, ) £1105 han. escogido, ..
Parent Workshops were very successful ¢ :
this ycar, With Continued parent help Los talleres qQue sc 11evaron 'a cabo
they can be better moxt year, . para los padres han sido de mucho exito,

. . con la ayuda continuada .de los padres
P.T.i. MESTING a*jpstos talleres pueden ser mejor cl ano
Our P,T.i. meoting was held on fApril que viene ¢

k]

23, at TR, The mecting was small but

successful, I'would like to express REUNION DEL P.T.A. ¢
my thanks to all who took the time to  Nuestra reunion se realizo el 23 de
come and find out-what was going on Abril, a las 7p.m.. La reunion fue
o in there schoel,

poquena, pero exitosa, Me. gustaria -

expresar las gracias a todos qQuec viniece
DON'T FORGET MOTHER O MOTHER'S DAY . “ron, para saber lo que succede en nuestra

. MaY 12 escuela,

‘. X ¥O SE ONIDEN DE MLMA,
’ EL 12 da MAYO) ‘

[Waggy. o

N WA - 7Y 2 mas ™

-




Nial & MARVELOUS T1PIW - -

LATTN /MERICAN FESTIVAL MAY 2L is
. the date of our Latin Anerican

Festival, We hope to see you thcir.,

Volunteers are needed to assis* in

serving the food, selling tickets

for door prlzés, and to entertain,
Come see us in the Family Room.

There is never enough help, Please:

come and help, Anythlng you do is
appreélated

14

Again this year frec bascball tickets

are available, You must take 8
children for*every adult,

The last of RIF Books were given to

the children Apri}l 23-2L, We hope

that the Parents will help their

children read the books that they
J/have selected,

Parent Workshops were very successful
this *year, With Continued parent help

they can be better next year,

P.T.he METTING

Our P.T.A. meeting was held on April
23, -at. TR,
" successful, I would like to express

my thanks to all who took the time to

eame and find out what was going on
in there school,

»~

DOM'T. FORGET MOTHER Ot MOTHER'S DALY
MAY 12

The meeting was small but

- buen rato,

EL FESTIVAL LATINOQAMERICANO

El 2} de Layo es la fecha de nuestro
festival Latino-americano. Fsperamos
verlos, MNecesitamos weluntarios para
que sirvan las comidas, vendan taquillas,
y para el entretenimiento en general,

Vengan a vernos en el Salon.de la Familia, ~
Necesitamos su ayuda, Cualquier cosa
Quehagan se los agradeceremos inmensa=
mente,

Hay taquillas dlsponibles para ver la
pelota gratuitamente dtra ver, Usted
debe de llevar 8 ninos por cada adulto,,

TLos %ltimos libros de RIF se hdn distri-

buido a los ninos, 23-24 de Abril,

Esperamos que los, padres ayuden a los

ninos con la lectura dc los libros que
ellos han escogido,

Los talleres que se¢ llevaron . ¢abo
para los padres han sido de mucho exito,

con la ayuda continuada de los padres
estos talleres pueden ser mejér el ano

que viene.

j

REUNION ‘DEL P,T.A.

Nuestra reunion se realizo el 23 de
Abril, a las Tp.m., La reunion fue -
pcquuna, pero exitosa. Me gustaria
expresar las gracias a todos Que vinie~
ron, para saber lo Que Succde en nuestra

escuela,

NO SE ONIDEN DE MiMA
EL 12 de MiYO!

@w




WHAT YOU SHOULD KNOW
ABOUT SICKLE-CELL ANEMIA

' J

~ - THE CITY OF NEW YORK
HEALTH SERVICES ADMINISTRATION
DEPARTMENT OF HEALTH
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Sichle-cell anemia ts an mhented condition which occurs mostly in people uf Afnican descent.

‘it can alsu am ¢t Puertu Ricans, Latin Amencans Greeks, Italians and Indians, but much less often

It 15 pussible that the sickle-cell condition began tmany centuries ago in A[nca and countnes
bordering the Moditerranean Sea. where the disease of nralaria was wxdespread It is beheved that
the sickle-cell trait may have protected against malana. ) , -

Today, in the United States malan@ 1s no longer a threat so the sickle-cell trait 1s not
beneficial

i
(XX

WHAT IS SICKLE-CELL ANEMIA AND SICKLE-CELL TRAIT? HOW CAN YOU FIND OUT
IF YOU OR YOUR CHILD HAVE EITHER SICKLE-CELL ANEMIA OR THE TRAIT? WHAT KIND

OF HELP AND COUNSELING IS AVAILABLE?
© _ew

These are some of the questions this pamphlet will try to onswer for you.

There are two kinds of sickle-cell conditions ~ sickle-cell trait and sickle-cell anemia. They

ore very different.

. _ 4
SICkLE-CELL TRAIT ! SICKLE-CELL ANEMIA
Found in approximately one put of 10 10 20 Much rarer. Found in one out of 500 to 800
blacks, and one out of 20 to 40 Puerto Ricans. non-white people,
Generolly no symptoms and not harmful. Have symptoms and may be serious ond
severe.

~
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"HOW DO YOU GET A SICKLE-CELL CONDITION?

Sickle-cell conditions are not contagious or catching. They are the result of
an inherited trait in the bluod which 1s passed down from parents to children in much
the same way as body size aad the color of the hair, eyes, skin, etc

A

If only one parent has the sickle-ceil trait, a child may -inherit 1t and can
pass 1t on to his children. This trait 1s the form of the sickle-cell condition that 1s
generally not serious But, i1f both the mother and the father have the trait, each of
their children may inherit a "'double dose,"" so to speak, and may have sickle-cell
anemia, the more serious [orm, . . )

To put 1t another way, a child can have sickle-cell anemia only when both
parents have the trait. That's why sickle-cell anemia 1s much less gommon than
the sicklie-cell trait At least nine {)it of ten non-white people have blood thatis
completely free of the sickle-cell condition, Their children will not develop sickle-

cell anemia.

-

WHAT IS SICKLE-CELL ANEMIA? .

Sickle-cell anemia 1s a-rare disyrder of the red blood cells: Normal red blood cells are round and
flexible. They contain hemoglubin which gives the bluud its red color and carries oxygen throughout the
body, They can ecasily ship inside the very tiny bluud vessels, pass alung their oxygen and ship out again,
Wwe all need oxygen to breathe, so this is a very importiant job

People with sickle-cell anemia also have a number of red blood cells that are not normal These
cells change in shape after giving up their 6xygen. They become sickle shaped and cannot get out of the
tiny blood vessels. As a result, they jam up and block the body's circulation of blood. This condition
causes paiiful symptoms in people with sickle-cell anemia

SICKLE-CLLES NORMAL Cl‘ll,\LS

WHAT ARE THE SYMPTOMS OF SICKLE-CELL ANEMIA? i A

Symptomns of sickle-cell anemia include weakness, urritability, chills, fevér, headache and severe
joint and abdominal pains. People with this disease may appear yellowed or Jaund\iced looking. Ulcers
may appear on the legs. Recurrent attacks of fever and pain, called ''sickle-cell crisis.'' may occur
following emotional stress, strenuous exercise, infection, or even during 2 common cold, Since there are

~ many other diseases with similar symptoms, 1t 18 important for the doctor to know if a person has sickle- "

cell anemig or the sickle-cell trait,

A person with the sickle-cell trait doesn’t have these symptoms, but he may get them under
unusual conditions — like very strenuous exercise and high altitude — when the body nteds a lot of

oxygen,

33¢C
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CAN SICKLE-CELL ANEMIA BE CURED?

At the present time, there is no cure for this disease. However, sc.entists are busy duing research
to find a way to stop the red bloud cells frum sickling, twisting and breaking Studies are being made to
find a way to "'un-sickle'' a cell and restore it tu 1ts nurmal, roupd-shaped, supple furm. And better ways
are being found to help the pain and damage caused to stopped-up blood vessels

-

CAN SICKLE-CELL ANEMIA BE PREVENTED? .

If you are going to have children, you will want to know 1f Yyou have the sickle-cell trait,
because 1f both mother and father have the trait, the chances are one in four — fur each ptegnancy — that
ch of theig children will inherit sickle-cell anemia, Counsceling can be helpful to couples whu buth have
the sickle-cell trait and want to decide about having a family

SHOULD YOU GET A TEST ’FOR SICKLE-CELL ANEMIA AND SICKLE-CELL TRAIT?
Yes. Everyone should know about the sickle-cell conditions.

Testing for sickle-cell conditiuns 1S not a new procedu're. Many medical centers and many ductors
have been-g;vmg this test fur years as part of routine bluod examinations fur their black and Puerto Rican”
patients, If you ur yuur'children are under medical care at the present time, you may already have had
this test, So check with your doctor the next time you see him to avoid duplication.

7
The screening test for sickle-cell condition ts very simple and requires just a drop of blovod from
a finger If your tcst is negative, 1t means that you do not carry the sickle-cell - trait or anemia. If your
test 1s positive, 1t means you may have the anemia. To make certain you don't have sickle-cell anema; you
will need anuther test. This test 1s alsu dune un the spot, and you will kiiow the results in a week or so
at your return visit, . v
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SCREENING TESTS, FOLLOW.UP TREATMENT FOR PEOPLE WITH ANEMIA AND

COUNSELING FOR PARENTS ARE AVAILABLE THROUGHOUT THE CITY, AND THEY

ARE FREE. FOR INFORMATION, CALL ANY DISTRICT HEALTH CENTER (LISTED BELOW)

OF THE DEPARTMENT OF HEALTH.

Ate snd poruons of this copy arc from
Iy strator,

Chnsune Sakal, R.N.,

MANHATTAN
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LO QUE USTED DEBE SABER
DE LA ANEMIA “SICKLE CELL”
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La anemia ‘‘sickle—cell’’ es una condicion hereditana que ocurre con mayor incidencia en personas de
descendencia afncana. También afecta, aunque con menor frecuencia, 2 los puertorriquefios, latino—americanos,

griegos, italianos e indios.

éCual es la diferencia entre 1a anemia y ef rasgo ‘‘sickie—cell”? (Como puede usted enterarse si usted
0 su hijos tienen 1a anemia sickle~cell, or si sélo han heredado el rasgo? Qué clase de ayuda o consejos
tiene a su disposicion? Este folleto tratara de contestar algunas de estas preguntas.

téee

HAY DOS CONDICIONES *SICKLE—CELL"" —-
EL RASGO “‘SICKLE-CELL' Y LA ANEMIA "‘SICKLE-CELL" -

o LAS CUALES NO DEBEN CONFUNDIRSE:
N . )

(a) el RASGO ‘‘sickle—cell’’ se encuentra en (b) la ANEMIA ‘‘sickle—cell’’ se encuentra en
aproximadomonte uno de cada 20 to 40 una de cada 500 a 800 personas no—blancas
puertorriqueflos y en uno de cada 10 a 20 ~~ esta condicidn, ounque muy rara, produce
negros — esta condicién ho es danilu, y sinfomas y puede ser muy grave y severa.
generalmente no produce sintomas;

¢ COMO SE CONVRAE LA CONDICION DE SICKLE—CELL?

Esta condicidn es hereditaria — no es contagiosa.

Ambas condicione§ de sickle—ceoll — el rasgo y 1a enemia — son el
resultado de una caractenstica en la sangre que se hereda de padre a hijo
en la misma forma que el color de ojos, estatura. etc.

S Si solo uno de los padres tiene el rasgo sickle—cell, uno de los

- hijos puede heredarlo y trasmitirlo a su vez — esta condicién de sickle-cell

i no es peligrosa. Pero si ambos padres tienen el rasgo sickle—cell, trasmiten
una ‘‘doble dosis’’ y cada hijo puede heredarla anemia sickle—cell — esta

. ” 1 7’ o
condicion si es mas seria.

-
B

En otras palabras, un nifio puede heredar 1a anemia sickle—cell
solamente si ambos padres llevan el rasgo sickle—cell en su sangre. Por
Q - ésto las probabilidades de heredar la anemia sickle—cell son minimas, ya
: ¢ ya que de cada diez personas no—uiancas, soiv una lleva el rasgo sickle—

cell en su sangre. 335
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¢«QUE ES LA ANEMIA SICKLE—CEL.L? (

La anemia sickle-cell es un trabtorno de las células rojas de lasangre sumamente raro. Las células
rojas, normalmente redondas y flexibles, nu sGlo cuntienen la hemoglubina que da a la sangre su color rojo,
sino que llevan oxngenu a todas las partes del cuerpo. Normalmente, estas celulas rojas se introducen dentro
de las venas, dejan su oxxgeno y vuelven a salir., Este proceso de llevar oxxgeno alas venas €s vital,

Aquellas personas que heredan la anemia sxckle~cell llevan en su sangre un nimero de células rojas
que, luego de 1ntroducirse en las venas para dejar su uxlgeno, cambian de forma y no pueden salir de las
venas. Esta anormalidad impide la libre circulacidn de las sangre a traves del cuerpo ya que las células rojas
se agrupan y obstruyen las venas. Esta condicién sickle—cell — la anemia ~ produce sintomas muy dolorosos.

7~
.A)'“‘
\‘\\ ® 0

)
>

SICKLE-CELLS NORMAL CELLS

‘SINTOMAS

P4
L.a anemig, sickle~cell produce tales s/mtomas como debilidad, escalofrios, irritabilidad, fiebre, y
dolures.de cabeza, estOmagu y coyunturas muy fuertes. La persuns puede asumir un aspecto amanllento, como si
tuviera ictencia. alceras o llagas pueden aparecer en sus piernas, puede sufrr ataques de fiebre y de dolor —
la ‘“‘crisis sickle—cell” — 1uego de estar bajo tension emocional, llevar a cabo ejercicios fuertes o extenuantes,
v pasar un simple catarro comin. Es muy 1mportante que un médicu determiine si una persona lleva en su sangre
el rasgo o la anemia sickle—cell, ya que los sintumas anterivres pueden ser producidos por otras enfermedades.

d
Generalmente, una persona que lleva el rasgo sickle—cell en su sangre no sufre estos sintomas,
I
excepto si se encuentra bajo condiciones excepciunales — ejerciciv arduo, alturas elevadas — donde el cuerpo
requiere una cantidad mayor de oxigeno.

¢ TIENE CURA LA ANEMIA SICKLE—-CELL?

Hasta el presente no se conoce una cura para esta condicion. Los cientificos investigan la forma de
impedir 1a deformacion y las lotura de lgs células rojas de 1a sangre, al 1gual que 1a forma de restituirles su
forma y flexibilidad onginal. St se han descubierto métodos para aliviar los dolores y el dafio acasjonado por

las obstruccion de las vias sangumeas

¢SE PUEDE EVITAR LA ANEMIA SICKLE-CELL.?

S ambos padres llevan el rasgo sickle—cell en su sangre, las probabllidades son una a cuatro de que
cada huo herede 1a anemia sickle—cell. Una persona no-blanca debe determinar, antes de tener nifios, si ella
y/0 su conyuge llevan el rasgo sickle—cell en sus sangre. Si ambos lo tienen, deben aconsejarse con un
medico antes de decidirse a tener familia.

S IR
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«DEBE TODA PERSONA HACERSE UN EXAMEN MEDICO PARA DETERMINAR LA PRESENCIA DE ESTA
CONDICION EN SU SANGRE?

Sl toda, persona debe saber-si tiene o no alguna cundieidn sickle-cell — 1a anemia o el rasgo. Los
examenes medlcos para determinar esto se han estado dando por afios. Para muchos medicos, y en muchos
centros medicos. este exdmen especmco es parte del examen general de la sangre que se le hace
rutinariamente a todo paciente no—blanco. Pregdntele a su médico si se lo ha hecho para asi evitar
duplicidad de examenes. *

s

S Este examen médico es muy sencillo, ya que sblo requiere una gota de sangre de su dedo. Si el
\ ! resultado del exdmen es negatlvo la persona no tiene ni el rasgo ni la anemia sickle—cell. Si el
resultado da positivo, usted podna tener la anemia y, para determnfnar eSto con seguridad, se le hara otro
\ examen inmediatamente - el resultado de este segundo exdmen médico segsabra en una semana.

La Ciudad de Nueva York ofrece examenes medlcos, tratamiento, y servncios de orientacion
\ gratuitos. Para informacidn, 11anié' a cualquier, Centro de Salud del Departamento de Salud.

N ' XX
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ANALISIS, TRATAMIENTO Y ORIENTACION PARA
GRATIS, POR TODA LA CIUDAD. PARA INFORMACION DETALLADA SOBRE ESTA DOLENCIA, *
LLAME USTED AL DISTRICT HEALTH CENTER OF THE DEPARTMENT OF HEALTH.

\

\
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e
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NUEVOS BENEFICIOS para los
INCAPACITADOS, ‘CIEGOS Y
ANCANOS !

SEGURIDAD DE INGRESO' ~
| SUPPLEMENTAL (SSO

.~

Quien Puede Cualificar?

- Cualifica, toda persona ci»g_‘o incapacitada, de cualquier edad, con un -

ingreso de menos de $227 mensual; N Cn
M CuaIifica, toda persona, viuda o soltera, que cuente 65 afos o mas y con
un Jngreso de mencs de $227 mensual; i . .
’ -~ Cualifica, todo matrimonio, si. ambos cényugues cuentan 65 dhos o mds, son j

I ciegos 0 incdpacitados. con un ingreso de menos de $315 mensual'

- Cualifica, todo trabajador incapacitado, ancianc o cilego donde su ingreso
es bajo. .

**r* "81 ya recibe Vd. beneficios de seguro social puede ser que cualifique para
) los beneficios-de SSI.
k%% Si Vd., tiene casa de su propriedad,’ o una pequena cuenta de banco, y polizas L

de seguro, puede ser que cualifique para los beneficios de SSI. ’

*%k% GSi Vd, esta geconocidoucho eligible para el nuevo programa de SSI, recibird
automaticamente el medicaid.

Para Saber si ud es Ellglble'

Consulte: Social Serxrity Office - . ( . .
' ‘ 340 . ‘
Impreso pors 2 . )
you

- THE COMMUNITY COUNCIL OF GREATER JO0R - ‘
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PROJECTED PLAN FOR A BILINGUAL MINI SCHOOL FOR P.S.

345 BROCKLYN

Prepared by: .

liellie R, Dunean ;
Nova Participunt ;2




In our effort to effect'change during the incoming school

year (1974~75) we will begin an operation of a structured,
requential bilingual instructional progran in Public School
3&5, Brooklyn, _

- The program will be instiunted in four classes (grades
1 thru 3). The program will ﬁertically expand each year as
the original Darticipants are promoted from grade to grade,

and new particznants enter the initial grades, Thess

- bilingual ciasses will become g semi—autonomous nini~school

within a wing of the parent schdol,

During this school year, I served as the Teacher |
Trainer and the Curriculum Specialist, I identified two
classroom teachers and one assistant principal with whom I

worked very closely. They were given special help and

.A88istance and worked in a quiasi apprenticeship role,
. These three people will assume most of the responsibility’

for moving the prosram forward during the 1974-=75 school
year, I wil1 continue to work with thenm during the 197L~75
8chool year in a consultant role,

A detailed description of the Drojected plan for the

1974=T75 schéol year can bte found in EXHIBIT # ,
titled - PROJQCTuD PLAN FOR A BILINGUAL HINI SCHOCL FOR
P.S. 345, Baooxcr,m.

Y
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Procram Desisng

The program will operate in four classes spanding
grades one throurh grade 3,

Both Spanish-dominant and English-dominant students will
partiéipate. ‘The children will be grouped accordin~ tc their
proflciency in their own native language, Cultural her ivage
will be part of the Language Arts, Science, English as a
' Second Language, and Spanish as a Second Language curriculum,
Emphasis on inter-cultural understanding will be Elven in
the Social Studies Curriculum. In order to achleve maximum
results in the program, class size will be limited to 25
children. Children wili be given intensive work in Language
. Arts, in the child's dominant language, Spanish=dominant
children will receive 90 minutes daily of English as a Second
Lanzuage instruction, English=dominant children will recesve
L5 minutes of Spanish as a Second Language. The teacher
will prepare héer room and the subject ares in order to pro-
vide for opportunities to work 1ndividua11y with children.
There will be a paraprofessional in each classroom that will
assist the teacher in providing individual assistance to her
students, ' _

Parents will be given the opportunity ta~he1p in the
Selection of cultural materials, projects and other resources,
They will be involved in all facets of the Program, Work=

s10ps will be conducted to eéncourage participation and develop

leadersiip, Parents wilj contribute with their knowledge
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and expertise of their own cultural heritage in the preparation
of materials; programs which will benefit the prdpie of bq}h
cultures, Parents will further serve asha liasion between

the rest of the comminity and the school, '

T..e .Guidance Counselop will interview, sereen.and help
with the selection of the chiidren/in the program, The
Guidance Counselgr will organize her program according to ‘
the needs of the children and the community, She will hold
periodic individual and group conferences with Students,
staff and community resource agencies., ‘

The curriculum Specialist will assess individual currdculum ‘
needs with thgiprojec@ personnel,. She will.collect and evaluate _
- the curriculuﬁ relevant.to the prbje&t studénf popuiation; B
She will zdapt and design the curriculum to meet the needs

of the children in each class, She will keep up to date
‘ with the bilingual materials being produced and wiil establish
a bilingual resource center. She will coordinate the input,
involvement and activities in the projects She will also
train parents in the development of cultural material so as
to foster the direct involvemént of the parents of the child-
ren in the project, |

In order to provide effective training of teachers, a
workshop was provided for all of the staff during the school
year. This course was ap intensive workshop in the theory
and rmethodology of Bilingual Zducation, The entire staff

has bezun to understand their roles within the entire structure,

Lesson plans were prepared and the entire orgzanization of the

Bilingual school for Po3e 345, Brooklwm was established,
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Teachers best suited for the program was identified

school year, the Teacher Trai

by the Principal and Nova Participant #2, During the 197L4=75

ninz program will be cont:inued,
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CURRICULIN ARTAS:

Ae

Language Arts Activities (Listening, Speaking, and
Writing)., Grades 1 - 6

Language arts curriculum will be concerned with the

fommunication of ideas through activities interrelating

listening, speaking, reading and vritinz dn the students

mother tongues In the observing listening activities

children discrimination throughs

le

2o
3.

L,

Observine and listenine

. Qe

b,

¥
Focusing attention on speaker througn story=

telling, giving directions, etc,

Viewing films, filmstrips, watching television,

listening to the radio, and reporting what was

seen or heard,

Exoressine ideas orallvy,

Oral Reading

Through the reading of poems, passase selcctions
and stories the cnildren will read conveying
mood and feeling using voice with attention to
volumé, stress, pitch, pulse, rate, pronunciation

and phrasing,

Readine Iulti “trnic Litcrature

The children vill read for coamprehension enjoy-
ment and information, folktales; fairy tales,
fables, myth, animal; realistic and imaginative

stories, biogrnpbics, raymes and poens.

mmm“"w“ ¥
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Ae

B,

Lo . reciting poems, singing songs

. Reading:

- (5)

Expressine ideas in writing

. a) composing stories, reports, outlines, letters,

verse, etce using the appropriate grarmar rules
for eacn specitic activity.
l. creative writing

a8 organizing ideas for oral presentation from
books, newspapers, stories; etc,

b, participation in dramas and assembly programs

*

Word Power ,

Recognition of Qords by sight context, phonics, and
structural analysis,

Comprehension Skills

The children will learn to find the main idea

from stories, poems, etc,

They will learn to skim through sto}ies, pozms, etc,
to find details important to the’main idea,

The students will use the table of contents, glossary, .

index.

The children will write stories about events ex-
perianced by them; write reports from news and other
itemg of interest to them, write compositions about
their family, friends, pets, trips, vacations, etc,
They will create poems., Thgy will improve their

handwriting through practice exercises.)

347
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Enrdichnent Activities:

1. Assembly prosrams in which the children participate
reciting their poeums and reading their stories,
singing sonzs in their dominant language,

2« creative writing about special holidays,

3¢  spellinz bees ,

Le simple simon

5« anograums

'6. reading instructions on games and assembling instru-
rients, \

7+ use of tapes and recording instruments

8. listening to records in the childrens' dominant

e

language, =y

N ~,
- - '. l.

Be English as a Second Language {Spanish Dominant Children),
Grades 1 - 3 ‘
T, " . : . ' : : W e S

., Y.
L) v
fre T

»
hd et m Hd

English as a Second Language will be taught in various levels
to allow for individual differences, The activities will be

divided into oral activities, reading activities and writing
activities,. ‘ ' a

ls Oral Act?vitios .

In the listening/speaking activities the pupiis
will learn the related skills by listening and imitating the
teacher, association of vocabulary and objects, and partici-
pating in dialo~ues. The skills will be reinforced by the
use of pictures, slide, films, lahsuage, laboratories, tapes,
records, radio and television, The students will learn the

basic patterns of souad and structure for commnication pur-

»

poses,
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24 Readine Activities

The pupils will be able to practice the audio/linvual
skills through reordering the material and patterns learned
in the oral activities, Tney will practice reading labels,
captiin directions, ca lendars, etce Simple. completion drills
will be” provided by the teacher, The pgpils\will have the
opportunity to play games, sing songs and read stories related

te cultural heritage of the second language,

3. Written Activities

The written activities eill center around the

‘oral and reading exercises, The pbpils will practice writing

labels and captions, copying sentences. previously heard and

spoken and simple ccmpletion drills,

C._ Sparish as a Second Lanvuage (English Dominant Children%

GradJ; 1-3 I S

- The students will develop language skills and
cultural appreciatien throush the following,

1. Understandin~ and oneakinv

Yhe children will 1ioten to and imitate the model
volce., "The teacher will provide vocabulary building exercises,

She will give commands by actions and wor@s and the children

‘Wwill carry them out, After following the pattern established

by the teachar, the activity can be carried out among stu=-
dents, The taacher will present drill exercises to reinforce
the material oresenteds The children will learn simple
grarmatical and structures by imitaﬁion and repetition of

baslc vitterds. The children will participate in sinmple
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dialogue where, 1) they will introduce each other 2) order
food in a restaurant 3) go to the post office &) bvy articles
of clothing or food 5) talk about objects and célors, 6) talk .
about every day's task, 7) talc about their fandlies, friends,
pets, vacations, holidays, ctc.
2y  Realing

The children will lsgrn to read the vocabulary and

patlerns practiced orally. They will read labels, captions

] and simple instructions. They will read materials according

‘ to their grade level.
‘3, Iriting

The children will copy materials learned previously in the
oral and reading activities, observing the grammatical rules,
: o The teacher will dicéate(materials, words, etces that théy will
' copy from dictation.

L. Enrichment Activities

The children will learn stories, poems, songs, in the second
languages. They will lezrn about the cu'tural heritagee.
L Children will collect and display pictures, posters, coins,
‘ stamps, books, magazines, calcndars, nenus, etc. They will
take imaginary trips to Hispanic countries. Taere will be

map work to locate the Hispanic countries,

1

De Social Studies

The Social Studies program will emphasize pupil ex=~
. periences throuzh classroom, school, and cormunity activities.
Pupils will take trips, will use books, maps, globes, plctures,

audio~visual materials, documents, case studies, artifacts,

realia, and historical accounts. Ixperiences such as these
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help pupils develop concepts relating to man's activities in
a school, community, national ‘and world settinz, The content
for each grade will consist of the following topics,. -
l, His school and home environment,
2. Living and working together, X
3. Living and working together, )
Le Cultures around the world, cultural, géographical
> relationships. Emphasis will be given to Puerto
Rican, and other Hispanic¢ cultures and Afro-
American cultures, ‘
5¢ American people and leaders, . o
Social Studies will be taught in the student's dominant
langpage. Panql discussions}"newépaper readings, map readiné;,
guegé speakers on related subjects and others are some of}gng
activities that will be carried out in the ‘class, The
activities mentioned above will be adapted to the students
needs and gzrade level, . o
Emphasis in Social Studies will also be placed on developing.
an awareness and an understanding of 1life in N.Y.C,. and the
Hetropolitan area, Frequent field trips will ‘be utilized to
vitalize instruction, to familiarize pupils with various ’
pParts of the immediate cormunity and the N.Y.C. to develop
real 1life experiencegﬂqseful in language developnent,
The Social Studies will be geared toward individualized
instruction, The pupils will work in their ovm projects. They

will wviork in groups or areas chosen by themselves,

N
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Mah§-df the subjecﬁ areas will be inter-related, Math

_eoncepts.will be stressed not only in }ath, but also in

Yu m meAmwr

"Seience, Art, etc. All of the subject areas will be rein- ’
forc:d 4n the second languages. The suggested time allotment
will va flexiblez The ghildreﬂ will be Zntegrated in all

g ' \the subjegt arsas except second language learning.
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SUGGESTZD |
TTE ALLCTUINT FOR VARICUS SUBJTCTS

. €

ENGLISH DQITANT | - SPANISH DOMIMANT ‘

Laﬂéuagp Arts = 90 minutes daily Language Arts = 90 minutes dai

Spans Secs Lo - 45 nminutes daily © Enge-Sec. Lange =45 min, dai{

Math = 45 minutes daily ’ " Math -.45Jminutgs daily .

) Selence =~ 45 min, tqiée per week Science = L5 min. twice per we

Social Studies = L5 min. 3 days Social Studies = L5 min, 3 da§

a ' ' per week * . per week o

] ‘ Group Guifi_ance = L5 min, per wesk GFopp Guidance = 45 min, peLj W
' K?t - L5 min‘ per we;k Art - L5 min, per week |

) ‘ d;m = 45 mine per week - L r Gym - 45 min. per week .

¥ Music - 45 mine per week ' o Music = 45 ming ‘per‘y{e,é,k'

Hegltb Edy ~.45 min. per week Health Ed, = 45'min. per week

. ’ . !
.
L L. v N ACI «
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Fi;mstrins:

Puerto Rico and the Puerto Ricans
Peorle of the Carribbean

Peop'e of the City

I can Zead 3i~ns

The Alghabet City

Do You Know (Jetl~11)

Puerto R1co Kit - Textbook - Puarto Rico

« Fllmstrip—~ Tnis is Puorto Rico

28 Study Prints (Zilin ual)

Alexander's Breakfast Secret = Jilin;ual @it A
Language Visual Aids
Initaial Sounds in Znglish N
Poders : - )
i Primer Diccionario '
Libros Faciles de Lectura:

Dejen Que Papa Duerma ° - .. - )
Vendras a mi Fiesta$ .

Date Prisa Cachazudo ‘

El Viejo y E1 Tigre
Ningun Luzar Para Jugar . ) ey
Arturito E1 Astuto , ! ) C . :

Serie De Libros Para Iz Iinez de Porma 3 % .
Sabes Que? i ‘ LT ‘
Amigos, Amigos, Amigo ] L . :
Afuera . -

Que Dices

Papa Es Grande

alt Disnev:

Un Solar de la Natruecleza

acia Marte v lias Alla

La Isla de 1la Foeas

Las Praderas del [osado A ‘ :

Lets Play Games in Spanish 1,2

Ya 3e Leer

Bedtime Stories in Spanisih

£l Gallo Sabio (Bilingual) The ise Roostor

Horas Encantadas ‘

Libro Primero v Tercero de Lecturo ~E1l imevo” Sembrador
Poemas InZantiles-2ipo

{i1s Primeras Canciones

Ml Amizo Ger:rordio

Cuentas de And:rsen s
Despertaer (Liiro de Lectura) 2 grade

Tierros de Zreanto

-Story Books

"Call ‘thenm Heros=looks 14
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i Zezunus Libro de la Salud

»

(1)

LI ZIIATEC IIT 1-155(3) BILTNGUAL 273

2 0CURS S ¢

Textvooks, “ducaticnal laterials and Audio~Visual Aids District
Project LI37 - pilingual Resou

rce Jentsr P,S, 155 ZRoom 206
by - N

’
L4 P S 1

1 E'.-’:'./-/OOK

VRIS bories -

Wwith Teacher’s Guide and Workbooks'
La Len~ux Ispanola le=z-3

- La Cantilln onetvica

ilatimaticas Para l1a ~ducacion :

Prizihapis-~,ibro pira gindercarten Prigero, Sequndo grade-~ Addison ves
La CienciasJu~armos Y Yrabajamos-Libro Primero

Azui ¥ Ahorh-Libro Sequndo=D.C, -

Social Joudiess ' /

Cultual Puortorriquenc - 7

Conociendo A Lorinauen 1 ’
- El ''mdo y mi Cumwnidad | S e, -
#1 Pueblo v 3u Zente : ‘

. x . , . t - . -,
N . . T e sl 3
Discoverine Puerto Rico = Book "and Vorkbook * - - ¢t :
Puerto Rico ~ Look and Workbook -

Rofovenca Dookss ' L
incicionovia cuertorriquena  Ilustrada .
E1l Tluevo Tesoro de la Juventud - . - :
L2stellos Immortales B ' -
Puerto Rico Ayer y 1lloy |
Tu Pueblo v el ido [ , B,
25 americis Avor Y lloy ¢ ‘
Puerto 2ico v Ju‘HiStoria7Vol. 1,2,3, /

ABC de Puerto Zico
Libron de¢ Lectura en Ciencia
Naturaleua s Cicncia y Fidcion
Hoso tros-Cara Ueado :edio ’
Curiosicdndes y siermlos=Para Cuarto Ano /
Continen.s = 2-p) Gredo Juperior

Pri-iras iucce - 3éundo Ano

La Ciencia en tu lmndo . e =
La Cienci: en tu Vida '

—————— . ‘

liugstro (hndo - 1,2 (Dstdio de 1a Natrualeza)
L Clincl - Jay \ '

Heolth Llae: )
1 Peimer Libro da la Salud

. .
2rnnaigs

P e Rt

©0..3 of 3nanish America

\
(Books and companions of little sonzs,
Tirrver plays and Verses)
Canziogiv 3 Dapa Chiquitines ! -
~ie5 lara Chiquitines \
22 Laiouitines
I

LA N . b
LLLI03 U3 \

Los Cuatro Cantantes de Guadalajara




DISSEMUTNATION LIST: L~15G(3) BILINGUAL RZSOURCE CINTI:
Textbooks, Educational materials and Audio-Visual Adds District

0w 3rothers Series: Poe el undo del -Cuento y la Aventura
i~ de textps basicos paAra Puerto ico e liispanoamerica)

DJH. Heath: Tectos de Ciencia Libro I, Libro II, Libro.IIT
Juzamos vy Trabajamos Libro II
Aqui Ahora, Libro IiI, Lejos y Cerca

Ilathematicss .
Ladlow orothners: Mathematica 1, 2, 3, &, 5, 6, .

Educational Materials:

l.. [athematics:

(1) Hojes de Estudios y "Skilltapes®
de Heril-grados i=-6, en espanol ¥ en
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Teacher Trainer
utiess

‘efféctively alter learning process in the

.To evaluate textbooks and other teachinz aides

To provide preservice and in~service training
to teachers focusinzg on techniques of teaching
in two languazes and background information

relevant to biiingual education.

To expose teachers td theorie; of language
learning that will assist them to effect changes
in the curriculum that lead to the development
of experimental approaches to the teaching of
English to Spanish speaking children and Spanish
%o English spesking childrens The end of the
training sessions the teachers will have to demon—
strate through 1ole pPlaying techniques'their

abilities to observe accurately, record and

¢lassroom,

’ v

To acquaint teachers with materials, aprroaches
and %echniques used in teaching language skills
in English to épanish speaking children and
Spanish to English speaking children,

and provide instruction for usage,

'
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Curriculum Svecialist
ties:

To give orientation to teachers in the

implementation and evaluation of materials,

To identify, zather and evaluate examination
coples of Title VII produced’curriculum in
the areas of Spanish as a native language,
Spanish as a Second language, English as a
Second language, culturally oriented materials
and all other curriculum areas in both English

and Spanish,

To make periodic reports to the principal 6n

the activities of the curriculum prozran,

Organize curriculum workshops for the project
" personnel and for parents,

To observe classroon teaching strategies and

confer with the teachers involved,

Arrange for interéisitation among teachers,

Organize and conduct on-site paraprofessicnal
" and in-service teacher training workshopé.
Assistnthe cormunity involvement component in
\acquainting parents with materials and stratezief
used in the cinssrqom.
’ Organize throu-h the community involvement
pomponcnf a voluntcer parent curriculum

r
Ay
tormittee for input into existing curriculuz.

359

&,

Ry mm— s 3 vj—r'-owc—hmrrﬂw-ﬂm-w- T SRS e e amRe Y - PEPWETEY wra, o pmomy -

G

2z




Bilin*uﬂl Teacher in

200l o1 Lorsiunity

F2lstions
1tiess ‘

gescrintion of The Bilingual Teacher in School axd Comrmunity
uties

Realtions works in three major *unct¢on11
areass: .
l. As a comunity. realtions agent her
,;, role is:
¢ ae To organiz; workshops, clubs and
other activities whaich would helo to
& . 9 . orient parents to school procedurps and
"to provide opportunities for parental T
service and growth, |
. | . . be Serve, when and where appropriate, j
| 8S a resource person to the Parents

Association in i1%s organizational work

-—
=

and to be éﬁailable to attend meciings of
the exeéutive corrzittes and of the geacral
{E’ parent body on a regular basis, "

\ Ce To maintain contact with cotmunity

~ persons and agencies in order to brir
back to the school a better :“dorgu“n‘ﬁ
of needs of the community he is servinz,
and to bring to the cémmdﬁity, a bettor
understanding of the schools, 'fnis -
cludes ‘attendance at Appropriate neetiwis.
LI

2o As a particip pant in the guidance process

her role i3: - 350

> 2« To assist in a1l

-

ProTossional as- 2263
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be To assist in determining class pPlace~

ment, transfers and promotions,
¢e To administer or assist in adminis-
tering appropriate éducatioqal tests to -
pupils, ' -
de  To make nome visits, to ﬁelp in the
" - guidance of vupils and:parents where apm
propriéte to the Bilingual Teacher Program,
€s To work as a team with guldance pér- .

] H

sonnel. ‘ -
3¢ As a resource person to the schools

2e¢ To assist the classroonm teacher in
preﬁaring relevgnt instructional Programs,

be To assist in developing and in imple~
menting special program;. 1

‘c. To assist in the orientation of newly
assigned school personnel,

de To serve as a resource for other staff

members with respect to the language, history

customs of the pupils and with respect to
parent and Ccommunity feelings,




Bilingsual Clgssroom Teacher

Description of
pbutics

The Bilingual Clas sroom Teacher will.

Provide insnruction in the children's dominant
languagze,

Provide instructlon of English as a second
lanvuage.

Be responsible for keeping classréoms with
the cultural aspects of the program,

Be responsible for reporting to parents,

Work closely with the Principal in the
implementation of the program,

Confer periodically with guidance counselors’
about matters Trelevant to the program and the
participating students, )

Maintain his/her own scholarshin, constantly
sharpea his/her own senaitivities th both
cultures and will constantly improve his/her
skills in approach for teaching non-English
children,

Reﬁponsible for adaption of curiculum to the

Needs of the Bilingual Student.

Will attend Teacher Training sessions,




Educational A

Duties:

School Aide
Bﬁties:

\

ssistant

" .basis in teacher directed activities,

An educational assistant will be assigned

to each teacher,

They will work under the supervision of

the teacher,

- L4

They will give assistance on a one to one

They will attend pre., and inservice

sessicns,

They will assist in the preparation and

distribution of materials and supplies,

They will escort children to other

educational areas,

Théy will assist in non clerical work,

They will circulate books and materials, .

They will rexograph materials for the

teachers in the progran,

They %ill assist in setting up workshops,




b - 2

Guidance Counselor's

(22)

Dutles

Description of
Duties >

The Guidance Counselor will screen each child
in order to place him in the Bilingual Class,
Placement in this sense requiress

a) recognition of the pupils' status in a
particular cohtent sequence :;

b) provision of the 1nstruction that will
start "where he is,"

Diagnooe the pupils' weaknesseg gaps in

their knowledge, understanding and skillsa. The

diagnosis will Presumably help us to pinpoint

individual remedial work and/or to. revise
~—

‘our methods of teaching some elements that

vwe deem important in the curriculumn,

The Guidance Counselors will evaluate the

. clients referred to the Bilingual Classes

Lt

to seeehow they are doing and the growth and
development that occur since they were placed
in the special class,

Periodlcal conference with the ollinrual
classroom teachers will help in the evaluation
of the individual students or the class as a

5‘

whole, .

The Guidance'Counselor‘will'provide
orientation to newly arrived families and
their children. He will make nome~-visits
vhenever necessary and will direct parents to.

comnunity ageincies to seek help they may need,-

353
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. Using his bilingual and oicultural xnow‘edge ’
and skills he will assist in any aspent of the g
ange of the nen-cnglish speaking pupils in his
education:1 career,
| The guidance éounsélor.will organize workshops

clubs, and ot1er activities which would help

’ to orient the parents to school procedures

and to provide opportunities for parental
sérvice and growth.” He will maintain eontact
wlth the cormunity persons and agenties in
_order tompying back to thelschool d betver. _
understanding of the needs of the community he
is serving and to bring to the'commuﬁity a -
better understanding‘pf the schoolgs,

The guidance counselor will develop group
guildance clasoes where he will enhance the
cultnral heritaﬂe and self~concept of the =
non~unglish chiIdren. ‘ ¢

Periodic qonferences between the teachers
and the guidance connselors should take place

in order to evaluate the children participatinv

in the progranm, followuup special cases, etc.
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\ - EVALUATION TRME LILE

Iw-“

/‘
\  Instructional

\ September, 1974 - Pre~tests - : . -

\ Lo vpuare Arts : . ‘ .
_ Spanish : : .

Pruebas de Lectura - Primaria, Elemental grades 1-3,

Guldance Testing Associates, - Austin, Texas,

e ey e ——y e

. ...-EngYish 3 \
Mefropolitan Reading Test, Primary, Elementary
| ’ \ grades l~3, Haapourt, Brace, Janomovich, New York,

. ‘\ English as a Second Language
- ’ (

ESL Diagnostic McGraw=-iill, Grade 3,

Spanish as a Second Laneruape

Spanish Oral Proficiéncy; Grades 1-3, Guidance
Testing Associates, . )

o

., Mathematics ‘ . _ -, R A
\ R R A ' Y]
Spanish - !

\

~

7 Pruebas de Hatematica, Primaria, Elemental, grades
\ 1-3, Educational Testing Service, San Juan,

@ , _“. ) - Puerto Rico, . . '

N : . © Enplish

- Metropolitan fathematics Achicveme
\ Primary, Elementary, Gr%des 1-3,

N IP

nt Test,

R
|




L -

'4 ' October to‘June. 1675

A}

Collect results of teacher-made evaluiation in-all subject
areas. b -

el

» /

October to June, 1975 P \ﬂ‘g: '

-

4,

and the standardized tests given, '

June 1, 1975 = Post-Tests

>
e T S, N e

Same tests given in Pre~test, but a -different form,
@ Materials fﬂ , | ‘ . .
~ “October 15, 1975 . R —

of the Bilingual Resource Center by the staff.. They
will also-develop a form to measure the amcunt of

in their -classrooms. ) g
¥ ; Ll

Janvary 31, 1975 = June 1, 1975 ;

~

The Bilingual staff will discuss with the Project
0 ' Director the results of the dnformation gathered.

SR e bt eiel w3 .'MW:WM.«...,‘;...@:_
*

§paf$ Develooment
% October 1, 1974 = May'1, 1975

The Teacher Trainer will’keep q.pqﬁnt of the number o
teachers and paraprofessional participating in the ,
~ training session,. ' ) '

-

.

June 1, 1975

The Bilingual Staff vill discuss the results with the
principal, - . .

Bilingual staff has monthly conferences with principal
t

0 discuss the results of tie teacher-gade evaluations:

j .

Bilingual staff will develop a4 form to measure the use

material for Resource Center utilized by the teachers 0

Le

N

e




Parental Involveoment

-October 15, 197,

i

\ . .
The Bilingsual Staff will devel

amount of parental involvement in’all the
project, - ‘

-

.

[

N -

-

November 1, 197 - June 1, }975‘

The Bilinrual

Staff will hold .monthly conferen
the principal. . . -

>

- ~
. Mm«w...’-ﬁ -
.

Pepm

op forms to guige the -
phases of the

E)

ces with




