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"W idation of a Scale to Measure Classroom Behavior“

11
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o 5 The need for counseling services appears to be obvious. The statement that - |
oG ~ \W . / -' . e
ten peycent of school age children need psychological help has been generally ‘

-

Vvac ed, stemming mostl from a classic study done by the California State ™
. B Department of Eduéation “ 58) Other studles cited[the ten percent estlmate .
Qfaee, 1979, Christiansen, 1967) and one even cite& fiftee.n percent (Couchman,
| 197h) In a school system with 30,000 puplls, an estimated 3000 need some
/u’ psychological help, but, as Couchman (197h) has pointed out, most emotionally
)// ' disturbed children do not receive theé lntensive mental health care needed simply !f 7‘2;
/ because facilities are not available. For many children in need, the only\source | | ‘
/o~ . .. of counSeling is a school adgustment counselor, who. alone iswexpected to be the '

, D)
7 ' psychologlcal change agent (Eckgr;on, 1972).

: o= ' '
o , Often the emotionally disturbed child manlfests dlsruptive classroom behav1or,

Q. - .

actlng out, psettlng hlmself ennoylng the teacher and his peers. Since the
| " teacher may be unable to cope with this special kind of disturbance, sprmgflel@
\ . Publlc“Schools decided to use adJustment counselors to ‘assist the classroom /
teacher in depling wlth these behavioral problems. In addition to these counselors,
‘2 special unit owas established to oellvoi- intensive counseling specifi 11y to ¢

! . help those students who were eligible to receive Title I services. The Social and

- i Psychological Services Unit, (sss) was_founded as an adJunct" to the Bureau of Popll '

SN Services under the auSp?ces of Tltle I, ESEA of 1965, as amended, to offer inteneive
R A . ’
T ‘counsellng ag-a supplement to services nendered by the Bureau.‘° >
q -

e purpose of thls study was to demonstrate that classroom behav1or .can be,

%4

.reliably and: valialy detdrmlned and that such behaviorql measuremgnts can be uSed “&‘

v as thékpasis for evaluatlng the effectiveness of a particular counseling unit B —
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' within a public schools organization. The study was- begun in 5973 and replicated

. 1n 197“ L ' . ‘ L "N

" In order to determine the’ effectiveness of the SPS Unit in changing the
&u,.,'

. disruptive bghaviors \of emotionally dlsturbed children, some neasure of olass-
room behevior was needed., It was decided that a behavior cpecklist or rating
scale Jhuld provide the necessary infonmatlon since several successful behavioral

‘ ratlng scales have been developed (Spivack and Swift, T966°a Ross, Lacey and Parton,

3

1965, Dajton, 1967ﬁ Rutter, 1967, Walker, 1967) with many more undoubtedly develop-

ed and used in local situatidhs 'Instead of using a prev1ously developed scale,”

‘\

the SPS counselors felt that a 1oca11y'developed scale, comprised of items origi-

nating from their experience with behav1or problens in-the lécal schodls, would-

form a more valid instrument. o
, ~. Lo

The rating scale developed wes a frequency type dhecklist of pOS1tive and

negative behavioral characteristics, following closaly the suggestions found in

[

~

. o Thorndike and Hagan (4969, Chapter 7). The final scale consisted of 36 items
&K Internal consistency reliability estimates have been eStimated between .91 and .93

while stability estimates have been recorded as high as .77 but generally average
. about .55 as depicted in Table 1.
3 ,¥;;J - .

o ' ﬁ Tnsert Table 1 about here

°
r

i

., S Spivack and Swift (1973) studied general rating scale validity and concluded

.+ that teacher ratings do not appreciable differ from peer ratings and{that o
%eacher bias should be considered minimal. Validity,:in the present study, in

addition to the face-validity obtained through development by the counselors,

consasted of a study performed in 1973, and. diSplayed in Table 2.
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In that study, dounselors were asked to speqify suhzijtively as to whether or -

- not the students they hhd been uork&ng with had in fact improved in terms of '

B their emotional problems. They had no knowledge of the results. of the ratings
oL » ., \ ¢ . \\ : ' o
"}‘ﬁ--by'the various classropm°teaehers. The students were classified as to "Improv-
®  egv, "No Change", or "Intensified". - .
. g .

. \
. v,

f .
v “

¥ Y

’ Lo . ) . » . 4 .r 17 >~
e i , * . Insert Table.Z'aoPut here - ' .
\

The “Improved" students showed- significant 1mﬁrovement°in report@d class-

@

room rétings (t—5 32, df‘98 P <. 05) while thoge whose condition had “Intensi-

fied" showed a significant decreage inQ%ated behav1or (t=2.37, df‘11\\p<: .05).,

‘Z Students who had "No Change" in.their counseling status also demonsf?Ztes&\o
e -change,in their classroom behavior. The results of this investigailon were

_ interpreted as evidence supporting the validity of the scale, o
hl - . Thorndike and .Hagen (1969) cautioned that the two biggest threats to the
validity of any rating scale were the lack of reliabllity and the eff\ht‘of
teacher bias. Neither_seemed to,present,a problem;for therinstrument develogr

e ; ) :
, ed in the present study. ')

As an eValuative tooZ in 1972-73, .44 counseled students shOMed.improved
classroom behavior.as. rated by the ciassroom'teacher; whilé 30 did not show

i S . .

improvement or shoivéd a more disruptiﬁe pattern; Given that the scale is re—,

liable and valid as a measure of counseling effectiveness, tKéACOnclusion was

warranted that thefcounselors as'a-group were 59.5% effebtiveiin'improvingx :

8 o
classroom behav1or through psydhological counseling.‘

The results for 1973 74 indicated that 90 of 160 students referred for
. coungeling had hzgzer behayloral ratings at the end of the school year than
upon referral. at is, 56.25% of counseled students had- higher ratings while

&~ i P >
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. 13.75% did not. With p=.5625, q=.L375, and n=160, the standard error équaled

. .0392 ( fpa/n; see Hayrs, 1993). Thus, the proportlonal difference of..125 result-

. o

ed in a %=3.189, 81gn1f1cant at 01. Thefconcluelon, based on behavioral ratings,

was that counselors were effective in improving the rated behavior of a substant—

»

ial proportion of‘referred clients. The results were con51stent with those of
> 1972-173.
DISCUSSION = - L ! s

k]
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1. The consistency of the results over two years of* evaluation led to the

f t

conclu31on that counselors were effective w1th sllghtly less 607 of those

referred to them for intensive counseling. . There may be several réasons as to &“

‘why the counselors were not effectlve with more referred students, (1) <

The counselors tendéé to operate eclectlcally, deallng w1th problens, emotlons,
4
and behavior in a rather varied manner. Inservice workshops were given in

}

¢ "behavioral modification methodology wmth the purpose of focusing counsellng

efforts on the elinination of d1srupt1ve behavior. - (2) Inten31ve, meaning‘as

\ -

\
frequently as needed, may be an. 1nappr0pr1ate term since the counselors Were ”

2
» »

) restricted to school time. Some out-of-school work was performed but llttl
accompllshed onvacation time, ana little middle-of-the-nlght therapy was pigfo

rmea .

(3); Many_student problems were brought to-school the result of out—df—school

1 ~ tensions. Such . problems were particularly re81stant to school-1dent1f1ed counselors
Vo, . o \ S
who were often not allowed to get 1nvolvedf1n non - school related s;tuatlons o,

A In,summary, counselors were evaluated as meeting the obgectlve of helping

= students achieve improved classroom behavxor.ior approx1mately 60% of students
" referred to them. In light of the restrlctlons d1scussed above, the percentage
. ' . f

» was considered to be realistically acceptable. . ,’ . o

oo o e . . e . . ' .
. » .
3 : b4
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Jv‘Furthef exploration of behaviorai change mgthodology was séen as valuable
to not only. tocus counseling efforts .but also to provide some help to students
whose problems layﬂbupsiae the'claésroom.. The instrument and design suggested

here, should be useful in evaluating the results of that further exploration:
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TABLE.1. | ‘
Stability Coefficients for all Rated Groups with Constant Raters:
. o 7
A\ ° ) -
a7 \ ‘_ '.
~ ' P
\ " Fall Winter  Spring  Fall-Spring = Winter-Spring
-~ Year n Rating Rating Rating . Correlation - Correlation
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TABLE 2

Mean Composite Behavioral Rating ' - ,

T

T

Intensified = 12

' e

104.8

100,8

_ Tt ' e o S :
Classification ne Fall Rating Winter Rating ’Sm‘inggRatingL
Improved, 99 110.8 1170 20,7

® L : ‘ , | W 5 ) o : ! o N
Unchanged «+ . 53 109.9 ... 109.3" . ©108.7
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