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a.

a.

INTRODUCTION

The problem identified'

teacher training program at

by the authilor waS\that,

Schertz Elementary Soho

hestudent
'

1 cpntained

an'excesbive'number of weaknessS, primarily a lack 'of direction

for the,student.teacher'and lack of self evaluation procedures.oo
It'was hypothesized that a set of guidelines could mprove the

k
efficiency of this program:" These guidelines were 6signed5 tO

1

give the desired direction without hindering the ini iative aria

creativity of those involved,
%

Evaluation of this practicum was based on thr sources of

informapion. Cooperating teachers were asked to compare the

student teacher training program before an d after the guide-
.

`lines were put into use. Questionnaires about the guidelines

were answered by all participants. Finally observation was

made throughout by the. author. 'This observation included'anal-
, .

yzing the checklists provided within the framework of the guide-
,

linesAas well as, observing participants in action. Increased
,

efficiency and effectiveness ire indicated by all three sources,

therefore the pradticum is cviewed as successful.
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'IDENTIFYING THE PROBLEM

* 7 1

The student tedc4r training program at Schertz
,

Elementary
,

aid. not provide any clear-cut direction for*the cooperating.

teacher or the student teacher. IA addition-it did not provide

.
for continuous, evaluation by either party. The Authorsrecog,

nized that expe iences are individual, but saw a need for direc-

tial'into certain types of experiences. Also identified was.a

need for evaluation check lists throughout the training period
.

that would indicate strengths and weaknesses and areas where

improvem t was needed. BeCause such weaknesses existed in the

student 't cher progrn and participants were not satisified with,

the results a set of guidelines.were established to pr6vide'the'

desired dire ion and means of evaluation.

CONCEPTUALISING A SOLUTION

\4 1

HThegoal of he,authar was to improve the student teacher
,

training prograi at Schertz_El.ementary Schobl. A Set.of,guide-,

lines was written to help the cooperating teacher, student. teacher

and others.involved to move more smoothly toward their goals.

These guidelines were puinto asitiBn during the last eight weeks

of the 1973-74 school year.



PRhOTICUM DESIa AND EXECUTION'
,

ObJectives: The basic objective is to improve the student'

training program., Other:objeetives include the following:

1. To provide some sequential and basi'esteps, helps the
doopergting teacher and provides greater help for thd
student) teacher. -

,,

\,
2. To provide,a set of basic types Of experiences that

the student teacher should have.during.the.training*
period.

To define the "roles cof'callege supervisor, schoOl.ad-
ministrator, and others involved in the training program.,

4. To provid6 a suggested shift of responsibility to the
' student teacher.

To provide some gpidelines,for planning 4observation
and useful conferences. '1

To' provide some checklists for dvaluation and revision
purposes. ,

<L 7. To provide some checklists for self
. final evaluation purposes.

/ %

To irovile a>real nbegi ingn for the student teacher
who finishes'this program. i

.

1
.

Resources and Processes:fr.-- °

Investigator: The invpstigator.first met with dissatisfied
,

.
.

cooperating teachers. They were dissatisfied because the results
.

evaluation and

of their efforts with student* teachers had not been as suCcessrul

as they thought they could be., it is, in fact, these teachers

who first brought'the problem to the attention of the author.

The author conceived of this practicum as a possible solution to

the problewand discussed it thoroUghly with the cooperating
o

teachers. Their. ideas were sought and valued in the writing of

fhe guidelines.
C



The ,investigator glso' talkedrwi.th oollege\bfficials,

primarily student teacher supervisors, and\receiVed their

sanction 9f the practicum. The guidelines re being used

'again .daring 1974-75 schooi year,and the student teacher

supervisors,have provided several other schools with some of

theguideline checklists. TheY proppeecto use the guidelines

in their entirety after another year of testing them at Schertz

Elementary'Sthool.

The investigator obtained permission of- the school board

and school officials to'initiate this practicum study.

The investigatorpet periodically with cooperating teachers,

student teachers;and"others:effepted: by the programHto eXplore

how the,new teacher training program was .progreSsing.

olkflost.important however, thd investigator tieveloped the ,set

OT written guidelines presented in the appendix of this prac-

,

tiCum report. In.preparini-thie written report \the investigator

drew on ali available resources. Rertinent printed material

was used, region center consultants.were questioned, college

designs were sought, and other school districts involved in

teacher training programs were: questioned. 1

,Firiai' meetings were h ld with the pahicipants as

the evaluation procedure for the prapticum.

Cooperating teachers: The cooperating'techers met with

t of

the investigator as outlined previously. It was through the

cooperating teachers that the written plan was placed into action.
o

r
P

.-



Student Teachers: The student teachers worked within the

i

evaluations.'

_frame work of. the, guideline* and made contributions to. the

College.Supervisors: The college supervisors met with the

investigator as outlined previously. Their favorable reactions

_throughout were a source of encouragement,

%Evaluation: One of the reasons for doing this practicum was

that the Student
f
teacher training program did not provide for

continuous evaluation by its participants. Therefore, as a part

of'the written guidelinei, the author/ provided some tools r

this 'sort of 6:valuation. There seemed for be some misunderstand-
/

ing when'the proposal was submitted about evaluation, and it

is the authors opinion that this miSunderstandifteoccurred bet

cause the above mentioned provision for selfevaluatiofi Were,

/
incorporated intbthe guidelines. The provisions for continuous

participant self-evaluation were designed to overcome one of the

weaknesses of o the pievi'aus atudent teacher training program and,/

not. to evaluate' the written practicum plan. Questionnaires

about the written guidelines dompleted-by'the plrticipanta after

Putting the 'guidelines into action formed the main criteria for

evaluating this midi-practicum. Other criteria included personal

judgement based On observations, and ths' author did make a study

and an analysis ofIthe checklist.s completed withi-n the guide-

lines to ascertain that progress was being made and the partic-
.

ipants responsiveness to the practicum. Further evaluation was
/

made by the-personnel direCtor of our school system and by the
A

college supervisors.

,s
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In short, it can, die said that the guidelines'increased the

effectiveness of the student teacher training program at Schertz

,Elementary. This statement lb. supported by personal judgemenis

of the personnel director, college supervisors, and the author.

Written statements' to this effect are included in the appendix.

Further support,of this'statement of success can be found in

the results of written questionnaires also Pmnd.In the appendix.

SIMIkARY AND CONCLUSION

,After discuseion meetings were held to ascertain just what

Was .needed in a set of guidelines, for Scprtz Elementary, the

investigator set ajaout the business of researchand writing. The

written plan0,4cn completion, was put. into use by,those_involved

in teacher training. JR.evisions were made in areas of weakness
, .

and after the eight week student teacher trainirt period was

over, evaluations were conducted.

While statistical data is impossible to obtain dn such a

projeet becauSe of natural human,elements, there was overwhelm=

ing agreement that the stuaeht'tpacher training effectiveness.

was ikricreased greatly through the use of the guidelines.. Also,

there was agreement that the entire `process moved more efficiently

and smoothly toward goals, Perhaps if thestudent teachers traih-
/

ed in the present program were compared to those trained before

'the guidelines were used,.. more adcurate resultswould be obtained.
9

The authoefee3.s'net, however:, ...because of the human aspects re-

ferred to earlier and _because or individual differences. There-.

fore the author is satisfied with the success of this'praticum
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based on expressiens thade and ,guestionnaires answered by the

participants.

SUGGESTING FURTHER APPLICATIONS

Ittias aIready'braen stated :bait parts of this-practicum are

going to be used by other schools during the 1974-75 school year.

In.addi ion the entire guideline will be further tested in use

at Schert -Elementary. Other revisions and addendums will be

made 'where needed. After the present school year it is planned

that the gu delines will be used in several other schools ex-

periencing t e same problems we had. It should be noted here

again, as it as in the proposal,. that part of_out problems were

the result of being some distance from the colleges using our

school. Closla'supervision of the.#aining process was not made;

by coll6ge officials. _OloSer training 'centers might not have

the same problems so the author suggests the use of the guidelinap

primarily foxl,situations similar 'to' those at Schertz Elementary.

FOLLOWING .UP,

e
Many of the follow -up activities have, already been reerred

to but for purk)ses of clarification are reiterated her First

the guidelines will be used again during 1974-75% They

again be evaluated. ;The colleges.will.expand'th9ir use in part,

.andas planne in the near future. the entire program well be

used in s'dhoolS similar to Schertz Elementary,. Other follow -,up

procedures include,further revisions and continued study in the

area of stluden teacher training programs.





ANALYSIS OF DATA IN APPENDIX'

0

In the preceeding pages the' author has continually:referred

to.a set of,guidelines. It is in the appendiX of,thi6 ppactitpum

that tilid written plan can beefound in its entirety (pages 9-43).

Following the zuidelines are,thequestionnaires for evaluation
.

..coMpleted by the ,cooperating-teacher (pages 44-45) and student

teacher- (;page °46)

Statements concerning the project are included (iages'47-49).
r

Finally the results, of the questionnaire for cooperating

teachers can Nbe found in Table I (page 50). The _results of the

student teacherOestionnaire can be fourid in Tabl e II (page 51)..

It is thaauthor!s opinion---thIc-the:Nritten gUidelines Fare
t ,

self-explatatork -and no further explanation'of-the contents need-
bp.made in this analysis;

.

..0



ORIENTATION OF STUDENT TEACHER

Makehim feei_wanted-s-

O

ftGetting-to'know you" -- arrange an interview during conference

period between Student Tea9her and Cooperating Teacher

lntroduceshim:to faculty--faculty -meeting

Introducelim to lion-instructional staff when possible--teacher's

Aids; secretaries, custodians", and 'cafeteria help

Provide a'working area-Ldesk

Provi0e.nebessary supplies--text books, lesson plan,book grade

books;-and map of school, if available

Inform him of conditions of the school--

SOhool-day

Length--arrival-:and deikirture

:Bell schedl.ge

Regulations

Fire drill

Auditorium seating--assemblies, pay, shows.

Lunckschedule--teicher's dining row

Special sepyices.

Equipment--mimeo, overhead projector, record player, tape

recorder; film projector, thermofax copies, dpaque pro-

jector, typewriter

Materialsr-paper, master,copies
o

marking pencils, 'etc.

transparencies.and frameg:i,
3



-Orientation of £he Stident Teacher, Continued

O
- Library facilitiesT-maps; supplementary instructional

,

materials, curriculum guides, piofessional literature

Otudent'Fersonnel Seririces'--colanselor, administrators,

school nurse jervice, deans

'Guidance Office-Tpermanent records, testing program

and guidanoe:literature
.

-?rincipalts Office--disciplinary procedure

Attendanceeafficial record.

Student Organizations

Student aides

Routines

Attendrce--class rolls

Grading system and policy -- unsatisfactory notices

Promdtion policy

Grouping

Momeroomn--guidance, clubs, attendance,

Residence Ords and Census Slips

Faculty meetings

Committees--cOurtesy social shawcase

Give him a feeling of confidence in him elf

Give him support and information

Clarification of status on the faulty in regards to use of

structional material and resp nsibilities

gnature on passes and attendance slips

arification of status on the faulty



Orientation of the student Teacherl'Continued

Define his duties.

Establish classroom routine
o

in case of tadulty absence

Give him-a feeling of pride and belongihg-

Background-i-achievements of individual facult i. nelibers

o

goalseducational and vocational goals in relation to the

student ,body

pive him an understanding of the sOhool

Community relationshipslibraries and recreational

Socio-economic composition

Ethnic groupscustoms, mores, verbal ,expressionS

Family aspiration level
0

Encourage a popitive self-image

,' Grooming

Human relations--confine evaluation of others teackling,to a-

one-to-one relationship with cooPerating teacher

Ethics--N.E.A. Code of Ethics
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INFORMATIONTOROOOPERATING TEACHER

DIRECTIONS TO THE; STUDENT: This information 'is to enable
the Cooperhting teacher to know you better and to see teat

. you get the maximum benefit from your experiences.

Name ollege Aadress

Telephone Age rilarit .status

Teaching Fields: 1st Teaching Field

N 2nd Teaching Field

Permanent Address

Languagl(s) Spoken,'

Cut-of- chcol experiences with children
Scouts, Campst Sunday, Schepl)

C

r y9ungsters (such as

Work experience including part-time,in college

Travel and/or military experiences

Recreational interests and hobbies

Special talents (art,, athletics, crafts, drama, music, etc.)

List any allergies, physical defects, or health conditions about
which the cooperatin school should know



Information For Cooperating Teacher, Continue

Other information you .6ink would be help u1,

special recognitir, schedule of coursed now

such as. awards,

n progress, etc.

13

ifk
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6.

GLASS OOM ROUTINES

. Entering th room ?,
1 6

Def,ore '1,class''starts?

3. ,Attend ice?

4. srs.l.g s lute?

5. sett g books?

6. Sha pening ptincils?
Q.

7.,
a
G ng to ,the rest rime

/
. t etting materials for'individUal use?

9. iskixfg ,questions of teacher? ,.'

'10 Asking,'Cluestions Of 4:ther students?

1 ...Use of) library? .

..,

. Going to lunch at school?
%.

,

home?.

\ 1

13. atlingi4ig materials from home?

14. Band pilpils?

15. 'Use ofA)ens or pencils?

16. P. T.
Record'of fees?
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OBSERVATIONS

15

e'Clive,the Student Teacher the. opportunity to observe classei

in both major and minor fields, attendance.clerk guidance coun-

)

gelbr, etc.

'1Ftwvide,for frequent informal rnferences between the Student

'Teacher and the Cooperating Teacher.

A check list for a good conference is provided below for the

Cooperating Teacher is 'valuation of these discussions:

1. DO I make careful prepaz:.ationl

2. Do I° insure. privacy?

3. Do I have an informal setting?

'4. Do I set a time limit?

5. Do I establish rapport?

A

6. Do I begin on a positive note?

Do I encourage the Studenit Teacher to'lplan, to talk,

and.,to. take part?

8. Do I listen attentively?
o

9. Do I,instill an attitude of mutual cooperation?
ti

10. Do I delay making numerous definite suggestions myself?

11. Do I enco rage suggestions fiGm the Student Teacher?

12. Do I allow use of the Student Teacher's practical sug-

gestions.

13: Do I summarize points,coverea?

.Do I enaon a note of continuing cooperation?



OBSERVING THE COOPERATING TEACHER

Presentation: Presentatio is the communication process designed
to cause, the students to " earn and use" facts, values, principles,
attitudeS, approaches, eta.

16

I

How do the,.physical haracteristics of the teacher affect (the

communication.proaess?

posture

voice.

appearance

mannerisms

speech (pronounciation, enunication, pitch, volume,
speed, projection, etc.)

What methods are used by the teacher to present the materials?
o

lectures

group work or pioject

students read text mid answer questions. at the end'of
the unit

group discussions tutorial).

audio-visual,aids.

asking questions over assignment--wh'at kinds
tions asked

handing out dittoed infdlmation

How flexible is the presentation process? ,

Teacher follows'outline regardless of student questions

Teacher presentation fitted to needs and interests
Of Glass



Observirig The Cooperating Teacher,° continued:

Teacher presentation so flexible that she never
gets over the planned. materials

How does the teacher's preientation attempt to motivate

the :students?

Threatens that "this will be on the next test!"

O

Ties materials in with daily activities.

Shows importanee'of materials for future studies

-Presents materials in as interesting and as facin-

*. sting manner ns is possible

Quizzes students over important points dt appro-
priate intervals .

Ignores motivation problem and merely presents

materials

Atwhatlevel does the lesson seem to be aimed?,

Smart students only

To the clabd: average ability level

For the slow students

The teaeher tries to have a little in the class
period 'for all leVels of students

1,1

How accurate and meaningful are the materials presented?

Completely accurate and bears directly on the resson

objective's
)

Generalized materialt -hard to tee the connection
with the lesson

Interesting and amusing but useless

nfused, meaningless and frustrating

Are classroom activities meaningful and well.:organized?



Observing the Cooperating Teacher, continued..
t,

18

does the teacher's communication process reward positive

participation and, punish uncooperative behavior?
P

a.

Toth positive participatfon
0

and uncoerative behaviors,
, are verbally_recognized and, brought` the class's

attention.

Positive participation is/verbally recognized but
uncooperative behavior is ignored

Uncooperative behavioris verbally reco nized (and
'btudents sometimes sent to the office but positive
participation i ignored.

o attention to either, but merely
plows on.througit his prepared lesson.

The teacher pays

EvalUation:
If

Testtype

Class reportsstudent projects,,

Changes in student.attitudes

Developing student interests.

A

Incr'eased student cooperation

Increased' student participation in class activities

Stress on student evalUatt

Decreasing discipline problems

Increased student attentiveness

Decreased tardiness 'and absiences

Report cards concerning students
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SUGGESTEOHIFT OF RESPONSIBILITY TO STUbENT TEACHER

AS HE `bEMONSTRATES HIS COMPETENCY

'

Responsibility Initial' ustaiiied 4+ ,Mayor Unit.,
Teaching Teaching,

A -

Maria ing glass Student'
Teacher

)

Stud 'nt
Teacher

_

i

..StUdent
Teacher 7

,

Handling Common
Behavior ; '

Problems

Cooperating
Teacher

Student,
P. Teacher

.

.

Student,
Teacher

",

Handling, Major.
DisCiPiine Cases

,

:

06operatini..
Teacher

,

Cootierating
Teacher

Student Teacher
. With. -

Cooperating Teacher
Direction,..,'

. ,

.4

Methods and,
Activities

0'.V

Cooperating.'
Teacher and

Student
TeaCher

.
Student Teacher

With
Cooperating Teacher

. .Reyiew .

.,.,

Student'Te4ber
.,

,/-
.

.,

Subject Matter
Content .'

Co-operating,
.Teacher

.

Cooperating Teedher
, and

Studeht.Teapher:

....Student Teacher
.0 . With
Cooperating Teacher

.

1

Definition:Of terms:

,Initia1 teaching: The Student Teacher-teaches asingle lesson
at a time with the Cooperatkt TeacherpresLt.

Sustained teaching The Student'Teacher teaches a series,of
- lessons with the.Cooperating Teacher sometimes present.

MajOr 'The Student Teacher-plans and presents a major
unit with the Cooperating Teacher absent, from the class
a majority of the time.
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BefOxie assuming teaching rePonsibilities,the

Student Teacher and. Cooperating Teacher should examine

and disguss togethersthe.course of study, units of work,

the.Student Teacher's lesson plans,. as well as his method

of evaluatintithe pupils' progress.

t



STUDENT TEACHER TWINING

Role of the Cooperating tea her..

Ie

1.
4

Initial 'eaching- assists Student Teacher in.planning.
Allows Student Te cher to take over full teaching res-.
ponsibility for sated periods.

iDelegated responsibilit es provides permYssive atTo6-

-1:41erewithillProfessioXIII-imits.
i I 1 v

Planning proceduretdi ects Student Teacher in' daily,
log-r4nge, and major it planning:

Instructional responlibility-,with Student Teacher,
,

agrees on major emph s a of instruction, units to be

le

taught, and-selection of Student Teacher's own major
unit. ,

Variety of activitiesr-uses a variety of approadles
himself, and

D ,

encourages Student Teacher do thet'Same.

Solving 'Darning problems--gives,Student Teacher free:
domencouragement, and assistance in attacking indi-
vidual and group learning problems.

Classroom control and discipline--gives Student Teacher
gradual i,r,Itroduct on to the pupil-control responsibil-
Wes of Zeache

I

i ,

a 4



SUGGESTED PROCEDURE TO KELP -STUDENT.TEACHER
WITH PIRSTLESSON PLANS

e tOoperating Teacher should:

1. Show student lessoh plan he uses for a!basic lesson,-teach
that lesson, and evaluate the lesson according to the 'lesSon
plant

44

Ass.ist Student Teacher in-realizatiO0 that lesson plans make
teaching easier. die should rw

Stress that the "core" of the Plan is to be followed.

Stress that there 'can be deviations according to
needs, -

,,,._,,,. . P . ',

Show that plans help to tie in today * s lessOn
yesterday* s lesson.

Show that the plans help to budget time.

Go over the plan which the 'Student Teacher Is to use each
time and . evaluate the plan' when the:Student Teacher has
finished 'teaching.

Point out-the good things that the plan made \possible.

Point out where the plan could be improved/ to better
the lerating situation for the student.

With the help of the StUdent Teacher make, out the first-Plan
that the Student; will use. He should:

Include ways of calling the class to attention.

b. Include reminders Of group teaching, such as: .

1) DAvoiding questions which can be answered yes or no.
2) Avoiding repetition of children* s 'answers
3) Maintaining ascipline With a quiet voice.
4) When working with one group; insisting on meaningful

activity in the other groups. ,

5) Maintaining control by avoiding the uses of slang or
language that would lessen respect of students.
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Suggested Procedure To Help Student Teacher, cOntintied

'23

5. Step out of the moth the first five minutes the Strident Teacher
-;$ teaching for the first time in order to:

-a. Give the Student Teacherthe opportunity to hem his voice
and the voices of the students. /

. , ,/<,

t. Give the students'a feeling that the Coop,eraft ea her.ng T
has absolute confidenCe in the Student Teacherl

6. Remember that when the Student Teacher is
traction or reminder that the Cooper#ting
room will limit the value,ofthe teaching
Student Teacher.

Be sure Student Teacher has a roll'.of'the class on which he
can put:

teaching, any dis-
Teacher is in the
experience for the

a. Grades.or progreS% notesHremember that the Student
Teacher should grade the.work he teaches.

b. Subjective.observations, such as class participation,
that will help him in planning mearAngful future
lessons Wand provide a further bails for .evaluation.

6
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DAILY LESSON PLAN OUTLINE

o

24

There is no one form for a daily lesson plan. This outline

does, however, direct attention to aspects of .a lesson which ought

to be considered by any Student Teacher permitted to teach your

class.

Specific Aim: This is what I am going to do.
(Specifically differentiate this-from all other
lessons.)

r.

General Aim: This is why I am-doing it.
(As a. step in teaching the whole unit or developik
a concept. Aside from this -relationship, has it any
other specific Value? Thla step is an atteip to
justify yOur specific aimpi

Content:

Procedure:

This is the material the class is expected to learn.
(Write out on a separate sheet of paper--if of an7
length.)

This is how I am going to do it.

Introduction pr Motivation
(Tell how you will present your lesson so that
the class will feel need for it and be interested
in it.)

Leading Question (

(List the main questions which will promote dis-
cussion and enable you to follow up with clarifying
questions.)

Activities
(Filmstrip, study, desk work, game, discussion, etc.,

and how you plan to lead intothe activity.)



Daily Lesson Plan Outline, continued

Materials
(Whatever is needed to accomplish lesson aims.)

Assignwnt
(This is preparation for the work to be carried
on in class on the following day. May be given
at any appropriate point in thd lesson.)

0



EVALUATION SHEET-FOR COOPERATING TEACH

/-
Theliot below is compiled co that a frequent and pro7eSsiVe

evaluation of the work of the Student Teacher will oerve. ac a
.7flide. 4 ,

The 'rat:11'17 scale is ac follows:

(1) Superior. io used. to deoi,-;nate the rating of a trait or
quality.which lo.found-in the root oucceooful Student-

, Teachero.

() Good to used to dtvinate the ratinr of .a -trait
Quality which Ic av9ra7,e.

(3), Weak is uoea to.Oeoi7nate the ratinfof a traitor
quality that Ic not acceptable.. (Such ratirrs pre-
ouppooes need for and.poosibilitvof.improVeMent.)

. Two Four Six
Week8 Weeks. Weeks

I. ProfesOlonal qualifications
A. Knowleale ofoubjecttauht
D. Knowled7,6 of 001111G0 of

ce4=x4

KnowledrN f now trends in education
D. Knowlecl-N of extra-ocbool orn;anigations
E. Knowledleof extra curricular activities

0

0

a 0

II.. Use of ochool facilitieo and equipment
A. Knowled,,,e of library .

D. Uoe of vioual-aido
C. Use of duplicatinr,, machine° , =-=
D. Knowledge of typo of's:tell:olio .

---....

E. Uco of Xerox ,machirs ,

F. Uco of laminatin7 machines 4. ---- _
G. Ube of mime(rraph machine,6
H. Uffe of bulletin boards, tbcomply with _ .....

,-,

oimplScity, unttylauthenticitv, clarity,
definitene0o, gna relevance -,'

I. Ability to construct. teaching aidseuch ao --=-" -----. -----
tranOparencieo

.==e=j1.==.

/
*$ 0. Use.'Of audio aido (reeprdo, Nipitlff-, -

. ,

opeakero) :--.

K. Utilisation pf communitv.f cilities,
!.. .2-:.---

III. CiericaLWok .

.
.

,

4.. -A. AccuracYln Nneral records and resort
D'.7,7Keepo adcurate records of Pupil pron5,am.
C. Promptneop.in records' and repOrtS'
D. Releatioil-of clerical work't0-co

E. Reliability of jud-wment of -pupil satin s.
D
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EVALUATIOM QF INPIVIDUAL, LESSON BYCCOPERATING TEACHE

Subject.MAtter

1. Authentic

2.°Geaind'to level of student6

3. Utialzed'avallablO sourcep

4. Proper organization

Human Relations

1. Communication on level of students

2% Stimulated and. maintained interest of students

3: Recognized when ledrning was takin place

4. Paced lessonsand pdjusted it to students

5; Recognized physical and emotional impediments to learning

6. Maintained control of class

cm



`11

. ,

SOME BASIC GUIDELINBS IN PLANNING A UNIT

Purposes should bqclearly and dOfinitely stated.

2. Subject matter areas should fit the experiences, abilities,.

heeds, and'interests of the individuals in the class.
c

Plans should insure continuity of work. (This means

fa

tat

Ihthe annual or semester pn for a given trade will fit to

an over-all course of study.)

%

4. Plans should provide, for group and individual differences.

5. Plans should be caiefully organized to avoid wasting time.

6. Plans should be flexible enough to provide for emergencies

orjor changes which will vise.

7. They should take into consideration the need for definite

periods of-evalation.C,

They should not try to cover too much ground.

They should follow a logical order that will lead toward the.

realization of the objectives and purposes as'outlihed at

the beginhing of the project or, year.

10. Plans should provide for a variety of materials and methods:

32
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THE UNIT OF INSTRUCTION

The Csoperating Teacher should help the Student Teacher to plan

a unit of instruction.

Selection of Topic

Does the central core of the unithave educationaliralue?
Oautionorganize materials. around a topic; not the materials
in a textbook.

Overview
.

What is the nature and scope of the topic? How does: it fit
into the eolpence Of material in 'the` curriculum guide?

Objectives

Are the objectives cle'arly stated so that, the, learning and-

"elhaluative experiences are obviously relevant to them?

Introduction and Motivation

Do, the students see,the relationship Of the tasks they are
doing to their, larger goal ?. Are the basic incentives for
pupil participation, knowledge of progress on the study of
a problem, use of authentic actpities, teacher enthusiasm
and background knowledge, and,aplicatioaof subject matter
in functional 'situations? 10

15

Activities

Does the unit include a variety
contribute to the objectives of
listening to resource speakers,

O

of methods? Does each activity
the unit? Do reading,,discussion,
field triris, visual aids?
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The. Unit Of Instruction continued'

Evaluation

Do evaluation pro.cedures indicate the progress of individual
pupils, thereby assisting the teacher to help each pupil and
offer information regarding success of instructional program?
Is there a ielationship between the statement of objectives
and evaluation?

Bibliography

Is the teacher using many varied materials?
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CONFERENCES

(.1

After the Student Teacher has obserV'ed and actually taught,

rgularly scheduled structured conferences should be held to discuss

areas other than the Student Teacher's work. The Cooperating

Teacher should act as leader in these initial discusSiOns on such

1.ibjects-as discipline, dharacteristics of the groups being taught,

and individual planning. Asathe Student Teacher gains experience

hwshould assume increasing responsibility for these conferences.

Before each conference is closed, the Student Teacher and Cooper-4

ating Teacher should summarize what has been said and agreed upon.

Written, records of what has been discussed should be kept.



,STUDENT,TEAuHER-PAREN

--__

StUdent Teacher,7Parent Conferences. should be. 'encouraged

provided the parent is notified in advance that the Student

.Teacher will.be present.

a

32
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HOW WELL DO YOU TEACH?

33

Do I plan ,my teaching?

Have I prepared an overview of the entire semester's work?
Do I outline each day's lesson?
Do I follow an established procedure in conducting every.-

clais meeting?
Are students thoroughly familiar with the class schedule?
IS my work so organized and so written down that in the event
pf an emergency (my illness, etc:) the class would proceed
equally as well upder its own leadership or under that of
another teacher?

Is mv classroom arranged and maintained for best worktiesults?

Are materials and supplies always ready when the class comes
into the room?

Are the "little things" in their places--chalk, rulers, scratch
paper?

Are centers of activity conveniently visible to all,students
and placed so that no one has to face the light?

Do I follow approved standards in physical upkeep of the
room--heating, lighting, ventilating?

Do we take a 'few minutes at the close of work periods to put
all materials in their proper places?

Do I make every assignment cler,kcoMplete, purposeful?

Is every assignment prepared as one *finite step in pupil
growth? '

Is the assignment on the blackboard when the students come
into the room? -

Are students given time at the beginning of the period to
copy the assignment in their notebook? . r

Is the daily assignment clearly explained and discussed?,
Is'the,previous day's'assignment always considered at a
definite place in the period?

Is every lesson in mvclasiroom alive and vital?
I .

'Do I remember at all times that' each student in my class)
an individual with distinct interests, abilities, and eeds?

I's every lesson planned as a significant part -of the whole
course experience?

Do .I aim, 'at periods that are full of opportunitie; for thinking
and acting?

Do we take time for summaries, clarification of questions, and
the like?



How Well Do You Teach,
4

continued

Does every student always 4our what he is doing, what he is
expected to do, and why?

Have I developed a set of good everyday teaching habits?

Are my questions stated clearly and distinctly?
Do 'I first phrase a question, then give opportunity for think-
ing, and finally ask someone to answer it?

Do I make my criticisms constructive suggestions?'
Do I concentrate a child's attention upon improving one or

two points in his work at a time?
Is my voice pleasantl interesting, forcdful, and adapted
to size of class and acoustics of room?

Am I friendly.,cmg1202, and helpful?

Can my students trust me?
Do I go out of my ,way occasionally to ao a.good turn for my

class; for an individual student or parent, or for a fellow
teacher? .

How many of my students' parents do It know personally?
Haw many of students' homes have I visited this year?
Am I always a good example to ,my students in dress, manners,

and speech?

` Are boys and girls given every opportunity to carry responsibilities
in my classroom?

Do I let my, studelitd do most of the reciting?
Do I plan my instruction so that my talking -takes only a small
fraction of the period? i

Have we a definite schedule in which all routine duties are
shared in turn by all'students?

Are the boys and girls trained for leadership through class
programs, committee work, clubs?

At least once a week do we discuss the respondibilities
students might carry in our clads organization? `

15o I have a sound policy'for judging the work .of those in my classes?

Do I hav---et definite, fair basis for grading daily work?
Is every paper which is #rned in graded promptly and returned
to the stmt? 1/4*-

Are corrections ,dear and instructions specific for restudy?-
Are standards made cooperatively by the students and by me?
Are reports to parents supplemented by followup notes and

visits?' t

.'



How Well Do Yo1.1 Teach, continued

Do I inspire my students'to develop wholesome outsi interests?

Do 4I have one or more gwod hobbieb?
Is school time taken occasionally for discusSiOn of interests

of individual students?
Are special talents recognized and encouraged,In the assign-
ment of class projects?'

Are exhibits, excursions, demonstrations, reading materials,
films, and records utilized for full value in developing
interests in sound, varied activities?

Am I helping, to make my school a better school?

Do I cooperate in all administrative and racuitr plans and
policies? /

Am I taking a direct part in leadership and success of at least,
One school activity?-

Do I voluntarily work on improved methods of instruction and
course-of-study content?

Nhere would I like to he, professionally and otherwise, ten
'years from now?

How can I plan my own activities so that I may.achieve my goal?

(From The Journal of the National Education Association, Vol. 35,
No. 6, September, 19TET

3p



"%;

STUDENT TEACHER'S PERSONAL CHARACTERISTS CHECK LIST

:Needs
Satisfactory Improvement

1. Adaptability

2. Alertness

Appearance

f. Cheerfulness

Command of English

Cooperation.

7. Courtesy

8. Dependability

.9. EnthUsiasm

10. Health

11. Interest in teaching

12. Initiative

13. Patience'

14. Poise

15. Loyalty to colleagues and
professionarorganizations

16. Punctuality

17. Resourcefulness.

18. Sense of humor

19. Tact and diplomacy

20. Voice,

s

36



Student Teacher's Check(Listcontinued ,

37.

21. Willingness to .accept
guidance

22. Willingness to accept
responsibility

;.
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ik 3E'

CHECK LIST FOR COOPERATING TEAONER

To maintain a fairly, uniform rating of the Student Teacher,
the following criteria dfe suggested. Place a check where the
activities appear satisfactory and leave the space blank where
till. activities unsatisfactory. It would be well to elaborate
On those that are unmarked so the Student Teacher.will know
precisely where and how he can improve his teaching methods.

Professional Management

I. Classroom management
Appearance of room /

B. Care of equipment, blackboards,
supplies, books

C. Care of light, heatingt ventilation,
seating, etc.

D. Effectiveness of dismissa19, fire
drills, distribution of supplies

.E. Helpfulness in supervision of
corridors., auditorium and yard

F. Preparation of material needed for
instruction

G. Schedule of day's work
H. Arrangement, preparation, and

'adjustments to seating chart
I. Care in giving individual aid

.without disturbing others .r ...
J. Effectiveness in keeping pupils busy

in constructive learning activities
K. Adjusting to deficiencies in school

equipment, physical conditions,
and materials

.. ,
N

. cts tv
z tio a) L-1

.riri CIH 0 430 .0 0
CI) CI W cl ,rg 1 CIS

V-P4

0 0 e.

ECDA

O

$,
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.Check List F r Cooperating Teacher, continued

. Nbn-teaching responsibilities'
A.,Participates in PTA and routine

D. Participates in faculty meetinm
O. ParticiPates in in-service training

Participates in parent .conferences
2. Oliows awareness of schol-community

relations ,

Y. /2aintains mod working relations
with adult schobl personnel

ti

i

a

a



Rate
Go6d, Fai

PENAL
1.

;..

7.

9..
10.

12.
13.

15.

17.

19.
20.
21.
22.
23.
24.

TEACH31-.1 SELV-INAIMATIOn CH2CKLIST

yourself on each item.by the following.scale:
r, and-Poor.

QUALITIE0;_

Goneral appearanCe and dress:.
Voice
Oritinality
Alertness
Opehmindedness
Judgment .

Ability for honest self-appraisal,
Leadership ability and its use
Cooperativeness
Tact
Self-control
Understanding of human nature
Willingness and desire to tnderstand human nature

Excellent,

Flexibility
Dependability
Consideration for others
Promptness
Sense of humor'
Enthusiasm
Industry
Persistence
Willingness to take, initiative
Mature acceptance,of criticism frbm students
Ability to communicate with others

HANDLING OF SUBJECT MATTEll AND THE TECHNICAL ASPECTS OF TEACHING

1.
2.
3.

IGIIIMEM.911111.

4.reaso,trzsiez..

5.fal11411=r3=zer

. 0

6.
M111117.17MIGIIM

INNINIMMIen
7.

Do I know the subject matter?
Do I give clear explanations?
Do I choose examples that communicate?
Do I motivate students?
Do I use the environmental and ethnic background of

the students to accomplish the goals of the class?
Do I facilitate productivl small group activities
among the students?

Do I adap class objectives and. activities to the
needy of the individual students? -

ve'each student the experience of real success?
Doll use multi-sensory teaching aids?
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Student Teacher's Self-evalu,ion Checklist, continued

10. Do I-elicit involvement of students in each classroom
activity? r

11. Do 'I listen to students regardless of what they have
to say?

12. Do I ask questions on taxonomical evels other than
that of simple recall?

13. Do I use multiple sources in, planning?
14. Do I aid the students in' organizing' their time and

resources for effective study?
15. Do I choose the right procedure.for the accomplishment

of 'a given goal?
16. Do I use examinations as means to learning rather than

'as barriers to learning?
17. Do I inspire cooperative interaction among students?
1S. Do I motivate students'without resorting to threats

dr fear?

MANAGEMENT OF CLASSROOM ROUTINE:

1: Speed and accuracy in handling such routine paper work
as attendance and pass slips so that not too much
class time is used.

2. Use oD class time that'is both efficient and flexible.
3. Ability to positively discourage time wasting;
4. Effectiveness in getting class's attention and holding it.
5. Skill in preventing and handling discipline problems.
6. Skill in developing self-discipline and pride in students.

11.111.311111,

'PROFESSrONAL CONDUCT AND GROVIT11:,

1. Devotion to continued reading and intellectual growth.
2. ,EXfort to broaden range of interests'beyond narrow.

subject-matter limits.
3. Active participation in professional organizations.
4. Ethical relationship with colleagues,
5. Desire for good relationship with the'larg6, community.
6. Communication with parents.
7. Desire to experiment and to try new approaches.
8. Exercise of community and citizenship opportunities

and obligations.
9. Ability to improve conflict situations.



summAtiox

;

1.. In what areas do you 'consider the Student Teacher most
competent?

2. In what areas is the Student Teacher most in need of
improvement?

What is your opinion as to the future success of this
teacher in the teaching professiOn?

What other comments woad youtare to make about the
teAching results orthe Student Teacher'?

a s

Do you recommend that this teacher be retained in your
school?'

Number of times the Student Teadleii has been visited'by:.

Principal Average length of visit
Guest Teachers Average length of visit
College Supervisor Average length of visit
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4.3

k. O

O

THREE WAY CONFERENCES

The three way conference with Student Tocher, Cooperating

Tea'cher, and College Superirisor is a multiple approach to Student

Teacher-supervision and evaluation of the total student teaching

program. This teacher conference should be democratic with the

Cooperating Teacher and Student, Teacherassisting in the planning.

The College_ Supervisor's advice or suggestions.shquld not take the

form of an attack upon either the Cooperating. Teacher or Student

Teacher,,but frankness should be allowed in an exchange Of opinions.

The participants should try to see each.facet of the experiedce

under investigation from an objective rather than an emotional

viewpoint.

As a result of this conference, which should be held toward

the end of the semester, it is hoped that the total student teach-

ing program will be strengthened by an examination of the good and

nbad features and by .e discussion of ways in which the student

. teaching eimerience illight be improved.

I0

CI



44

QUESTIONNAIL FOR COOPERATING TEACHERS

(Comparison of 1974 StudentTeacher Training

And Previous Student Teach9r Training)

1. Did the guid'elines provide sequential and
basic steps for training the student teacher?

.. .

<,

2. Did the guidelines clearly state basic types
of experiences jalat the student cher should
have during thl training period?

Were the roles of participants clearly de-
fined in.the guidelines?

Did the suggested shift of responsibility
help in budgeting tithe during the training
period?

Was student teacher .planning improved through
the use of the guidelines as opposed to plan-
ning before the spring semester of 1974?

6. In you r opinion did the plan for observation,
given in the guidelines enable the student
teacher to discriminate?

Were the conferences as outlined in the guide
Useful in creating a meaningful relationship
between cooperating teacher and student-
teacher?

Did the guideline provide adequate checklist
for continuous student teacher appraisal?

Were these checklists' helpful in establiShing
clear-64t areas'foriimprovement?

L0,. Were the check lists useful in developing
'eoptinuous.growth of participants?



Questionnairelfor Cooperating Teacher, continued:

11. Did the guidelines provide,direction without
destroying initiative and creativity?

aQ

12. If you were not a new cooperating teacher in
..the spring of 1974, would you say the guide-

. lines improved the effectiveness of our student
teacher'training program?
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STUDENT TEACHER QUESTIONNAIRE

1. Were the elements of professional conduct and
growth clearly stated-in the guidelines?

2. 1 Were adequate provisions made for student
teacher and cooperating teacher conferences?

3.. Did you find the cheCklist useful in revising
your teaching techniques?

4., Did the orientation program acquaint you with
most aspects of the school environment?

5. Did the observation techniques enable you to
observe more carefully?

6; Did the shift of responsibility procede
smoothly?

7. Were the planning aids meaningful?

Did_ the guidelines help in establishing
your initial goals?

9. Was there any time throughout the student
teacher training period that you felt more
direction or clhrification was needed?

10. Did the gUidelines help to buildi.iour confi-
, dence in your own ability?



.
To Whom It Nay Concern:

'47

1060 Aero Street
"Schertz, Tekas 78144
Jule. 1/, .1974 '

As Personnel Director of the Schertz-Cibolo-Universal City,.
Independent School District, I have been inyolved with the student
teacher training program for the past four years. Duiing th"
spring semester of 1974 I observed a most efficient and effective'
student teacher training program conducted at Schertz Elementary
School under the direction of Billy J. Patterson, Principal.!:

We have adopted his plan for use in other schools of our
district. It is my opinionthat this prograd,has been highly
successful in training student teachers. We' preciate Mix(
Pattersonls efforts to' quality education in our
district;

w,

Sincerely your

Qu

Charles H. B ought n )

Assistant Superintendent

51



To Whom It May Conc,ern:

34 Ridge Drive
New Braunfels, Texas 78130
August 26, 1974

Thelstudent teacher training program at Schertz Elementiry
School has been significantly up-7graded thrOugh the efforts cf
Billy J4'Patterson, Principal and his staff. Their energetic
concern the welfare,of student teacher8 haygiveri partici
pants a better start in the.teaching professioh.

-

Much of Mr. Patterson's work is now being-incorporated by
other scbool districts with similar problems:

Sincerely yours,

Bess B. .Adams
College. Student Teacher,
Supervisor
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126 Sherri Street
Uniitersal City, Texas 78148
JUne 4, 1974 4

To Whom It May Concern:

O

I have worked with student teachers foz seven years, four
of these Tears at Schertz Elementary School and three in another
school system. During the entire time I haire not experie ced
a more enjoyable or suOcessful student teacher training period
than in the spring of 1974.

From the onset of this thiaining period both the student
teacher and me, the cooperating teacher could see-clear-cut
goals through the use orlfir. Patterson's guidelines. These
guidelines in no way hindered the activities we conducted, but
they did provide needed direction .assistance in evaluation,
And a pattern for continuous growth.

Sincerely your

Billye Sparks
Cooperating Teacher; MEd.



.TEAGHErt POSITIVE

Teacher 1 11

Teacher 2 8

Teacher .3 9

Teacher 4- 11

Teacher 5 "12

Teacher 6 10

Teacher 74c

Teacher 8* 8
A

Teacher- 9* 10

NEGATIVE NO RESPONSE-

0,

.4 0

«3

1

0 0

2 0

2 2

'0

(Ppsitive responses ihdicate improved student teacher
training)

* Indicates new cooperating teachers



TABLE II

,STUDENT TERMER 'POSITIVE NEGATIVE

Studdnt Tedcher 1 9 1

Student Teacher. 2 10 0

Student Teacher 3 , 8 2

Student Teacher 4 8 2

Student Teacher 5 9 10

Student Teacher 6 j 7 '3
/1

Student Teacher .7 10 0

51

Student Teacher 8 8

9

10

2

1
0.c

0

Student Teacher 9

Student Teacher 10

(Positive, results indicate satisfaction in use of guidelines)

1
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CLOSING STATEMENT ABOUT QUESTIONNAIRES

49
Both cooperativ-teachers and student teachers were encour-

.

',aged to be completely frank in their responses to the question-

naires. They were asked not to -sign their forms in the hopes of

obtaining a more objective evaluation of the written guideline. %

The author is well aware that responses might be given t© make'

a favorable impression. Every effort was made to.avoid this,

however, in order to obtain credibility in the results. If

these results are reliable,.and it lip my opinion that they are

to a high degree, then this practicum has been successful.

After careful study of the results of the questionnaires,.

the author found that imprpvement was still needed in the areas

of conferences and rules'for theareceived the greatest number

of negative responses.

CLA

56


