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The purpose of this practicunm was to prov1de a ' ‘V

planne procedure for the ‘student. teacher training program at’ SchertZ\
Elemegtary School ‘during Aprll and May of the 1973-74 school year.

. The preceding teacher +rdining program containe¥ an excessive number -

of w¢aknesses, pflmarlly involving lack of directicn for the student

teacher and lackiof self-evaluation: procedures. It)was "hypothesized '\\b

thag a set of guidelines .could improve the eff1c1efcy of this ‘ ot

procgram. These guidelines were designed to give. th le desired ‘ oo
diYection wihtout hindering:the initiative and creatlilty of those ¢
-involyed. Evaluation of this pract;cun was based .on three sources of
infornm ‘tion. First , cogperatlng teachers were asked tg/compare the -

‘tudent teacher training program before/and after the quidelines were
ut. into use. Second P questlonnalres about: the guidelines weie

' /answered by all participants. The third source of, inf, rmation e

involved observation by the author, including analysxs of checklists
prov1ded within the framework of guidelines, as well' as obserwvatian

. of participants in action. Increased efficiency and effectiveness

were indicated by all three sources; the practhun was, therefore,
deemed successful. (Authqr/BD% - =~ . o
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*'for the student teacher and lack of self-evaluation
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The problem 1dentif1ed by the author wae\that he! student :

oo

\
. teacher tralnlng program at Schertz Elementary Scho

an exceSS1ve number of weakneseée prlmarlly ad lack

It was hypotheslzed that a set of guidellnes could i

1 cpntained

of directlon

procedures.

mprove the

Theee guldellnes were

eSignedwto

. éfflclenc§ of this program.

A . | .give the de51red dlrectlon without hmnderlng the 1n1 1ative\and o {
R creatlvity of those 1nvolved | ; | ’ | o
hm~}‘ ' ,”z:;-"Evaluatlon of this practicum wes based on thQEe sourcee of 3 v; )

(
imformatlon.

Cooperatlng teachers were asked to compare the . .y
-fl_L .student teacher tralnlng program before and after the gulde-5 o b\
L. ‘llnfs were put into. use. Questlonnawres about the guldellnes
were answered by all. partlclpants. F1nally observation was, .

made throuwhout by the. author. Thls observatlon 1ncluded anal-

1y21ng the checkllsts provided w1th1n the framework of the gulde-
| /' !llnes,\as well a observ1ng particlpante in actlon. Increased
A hfeff1C1ency end effectiveness ﬂ!re 1nd1cated by all three sources, i
therefore the practlcum 1s‘viewed as successful
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- “IDENTIFYING THE ,PRoBLm}f "

» -

P T o , ‘ . ¢ .
/: | ‘The stéhent %eécgér tralnlne program at Schertz Elementaryv
N did. not prov1de any clear-cut. dlrection for’ the cooperatlng
teacher or the student teacher.’ In additlon 1t d1d not provmdeﬁ
for contanuous eveluatlon by elther party.; The euthor\recog—
nlzed that - expe iences are 1ndiﬁ1dual but saw a need for dlrec- o

S

tion into certain types of experlences}_ Also 1dent1f1ed was a0,

a

h"need for evaluatlon check lists throughout the tralnlng perlod

that :ould 1nd1cate strengths and weaknesses and areas where

o

1mproveﬁ§§t.was.need%§m\ Because Such weaknesses ex1sted 1n the
r

cher prog

student t nd particlpants were not sat1S1f1ed w1th

tralnlng program at Schertz Elementary School A set oftgulde—
. llnes was written to help the cooperatlng teacher student. teacher.
'.5 §. and others 1nvolved to move more smoothly toward their goals.

These guldellnes uere put\}nto agtisn during the last elght weeks
. of the 1973-74 school year. . e Co f o o
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PR Pmcmcm DESIGN,AND-EXECUTiom'“ R

! v L
Objectlves-' The baS1c obgectlve is to. 1mproVe the student
. tralnine programr~ Other obgectives lnclude the f0110W1ng
R ,.‘ : ll. To proV1de ‘some sequentlal and basic steps helps the . o
oY : cooperating teacher and prov1des greater help for the .
.- - student teacher. S v o
lih' 2. To proV1de a set of ba51c types of experlences that = |
: the student teacher should have.during.the tra ning
: perlod. o , \\~ .o : e T
'~ # 3., To define the roles of college superv1sor school'ad? _'
~ 77 fmlnlstrator, and others involved in the. tralnlng program.“F
. Y .
S 4 To provide a sucgested shift of responS1b111ty to the ot
e T ' student teacherv - , . 3 SRR
5, To provlde some . gyﬁdellnes for planning, observatlon,j«“
and useful conferences. o h co ;
'f"'; T .6.,'To provlde.s;me checkllsts for evaluatlon and rev1sion
~ ~ -purposes.;5,§~ e L L 3 Lt
R = 7. To provide some checkllsts for self evaluatzon and . J T ‘
e e - final evaluatlon purposes., - o B
8, ’To provide a‘real "begléhlngr'for the student teach‘r o %#f.

) B .+ . vho figishes’this program.. . . N
Resources and Processes g ’ S » o
o Poeg Sy

Investlgator- The 1nvest1gator first met w1th dissatlsfrsd

: cooperatlng teachers. They were dlssatlsfled because the results’
; “-‘ ' 'of their efforts W1th student teachers had not been as success?ul B 'W?
s °  as they thought they could be. It is, in fact these teachers L
- ‘u*who first brought the problem to the attentlon of the author.

VThe author concelved of thws practlcum as a p0331ble solutlon to
the problem and dlscussed it thoroughly w1th the cooperatlng
”“teachers.“ Thelr ideas were sought and valued in the wrltmng of

Q the gu;dellnes.] o e o “;” ;65 o /

B
. : .
. . . [ . . . N ! /
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- \
£l waS'used reglon center consultants were questioned

B . 5 . - A
g BN ’ ' K : . o’

The 1nvest1gator also talked Aridh college\bfficials - \}”; -

g primarily student teacher supervisors and\received their

* sanction gf Lhe Practicum. The guidelﬁnes\hre being used’ fa,-~f=,

again during the l97h-75 school year and the student teachér-

supervisors -have anV1ded several other schools w1th some of

? \ '

,;theoguideline checkllsts. They propoeeuto use’ the guidelines

'in thelr entirety after another year of testing them at Schertz

e ool : S A ,,«“ !

Blementary $chool

The 1nvest1gator obtalned permlssion of‘the school board

and school officials to" 1nit1ate thls Practlcum Study_: e

v

The 1nvest1gator met perlodlcally Wlth cooperating teachers,
»

A 3

student teachers and others effeeted by the program to explore B

‘. '}umrthe“new teacher trainlng program ‘was. progreSSing.\ %ﬂ*'

"GMost 1mportant however, the investigator ueveloped the. set
oT written guidellnes presented 1n the appendix of thls prac-

ticum report " In. preparing‘thls written report\the 1nvest1gator

drew on all available resources. Pertinent printed material

college

£

de31gns were sought and other school distrlcts involved in’

/
teacher trainlng programsrwere questloned /

/

Finaf meetings were held with the part1c1pants as ﬁart of
the evaluation procedure f::lthe pragticum. : J '

Cooperatlng teachers.' The cooperating ‘te hers met w1th '

. 0

the 1nvest1gator as out11ned prev1ously. It was throuch the

-

cooperating teachers that the wrltten plan was placed 1nto actlon.’

I o« i

,f\ .
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Student TeacherS‘ The student teachers worked withln the

frame work of the guldellnes and made contributions to the
. ™ . . i ‘_-»‘:\,Q\,
. e mvm.

I3

2

evaluatlons.'

o

College Superv;sors. The oollege superV1sors met with the

1nvest1gator as outllned prevxously.‘ Their favorable reactlons

throughout were a source oﬁ encouragement‘ .
. % o

S

Evaluatlon' One of the reasons for d01ng this practlcum was .

: that the student Jbeacher tralnlng program dld not provide for  *°

f contlnuous evaluatlon by 1ts part1c1pants. Therefore 'as a part

“of the wrltteneguldellnes, the author/prOV1ded some tools\?%r

L
thls sort of evaluatlon. There seemed to. be. some mmsundersﬁand-

= /
1ng when“the proposal was submltted about evaluation, and 1t

1._1s the authors oplnlon that this mlsunderstandlng occurred be\
cause ‘the above mentloned prOV1sion for self-evaluatlon were.

Q:V

/.,
partlclpant self—evaluatlon were de31gned to overcome one of the
> /

. / BN
N 1ncorporated 1nto .the guldellnes._ The prov131ons %or contlnuous .

3e' eaknesses of“the prev1ous Qtudent teacher tralnlng program and’/

‘_"not to evaluate the wrltten practlcum plan.. Questionnalres i

about the wrltten guldellnes compleﬁed by the partlclpants after

n \
\\‘puttlng the guldellnes into actlon formed the- ma1n cr1ter1a for

- evaluatlng this mldl-practlcum. Other crlterla 1ncluded personal '

2

iy Judgement based on observatlons and the" author dfd make a study

and an analy31s of the checklists completed w1th§n the gulde-‘“
' llnes to ascertalﬁ that progress was belng made and the partic-'}

'. 1pants respon31veness to the pract;cum Further evaluatlon was
V]

'made by the personnel director of our school system and by the
” . 0‘ ‘ ) I " - ~ B N N
.college supervisors. -

% S -
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In short it can, be sald that the. guldellnes'lncreased the

‘1 effectlveness of the student teacher tralnlng program at Schertz-

Elementary. ThlS ‘statement ib supported by personal Judgements
of the personnel dlrector, college superv1sors, and the author.
ertten statements to th1s effect are lncluded 1n the appendlx.?

Further support of th1s statement of success can be found in

, the results of wrltten questlonnalres also found in the appendlx._

RN
R summny AND CONCLUSION o

S After dlscus51on meetlngs were. held to ascertaln Just what

a

was needed 1n a set of guldelines for Schertz Elementary, the

- 1nVest1gator set about the bus1neSs of research _and wrltlng. The )

wrltten plan ‘upon completlon, was put into use by thosellnvolved

in teacher tralnlng. Revis1ons were made in areas of weakness

S

9nd after the elgh week student teacher tralnlﬁg perlod was'ft

H;'
s -

over, evaluatlons were conducted

o While statistical data’ is 1mposs1ble to obtain on such a '

proJect because of natural human~elements there was overwhelm—‘

1ng agreement that the student teacher tralnlng effectiveness
Ny -

was f\creased greatly through the use of the guldellnes. Also :

. there wabs agreement that the ent1re process moved more eff1c1ent§y

and smoothly toward goals.- Perhaps 1f the student ‘teachers tra1n-,

<

.ed in the present program were compared to those tralned before

' L]

the guldellnes were used more accurate results would be obtalned
The author” feels’ not however because of the human aspects re-

ferred to earller and because of 1nd1v1dual dlfferences., There--'

fore the author is satlsfled w1th the success of thas pragtlcum -

SN ' » -

N ’ . N . ‘
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- ".the. guldellnes w1ll be used again durlng 1974-75 They w1ll

"
- . . [ -

P S

" based on expressiﬁns made and questlonnalres answered by the ]
- 'part1c1pants.o R f 0 | ,“".; I A

SUGGESTING FURTHER APPLI"ATIONS

B Itr&as already bsen- staued that parts of thlS practlcum are'
-_golng to be used by other schools durang the l97h-75 school year.
- In addl;lon the entlre\guldellne w1ll be further tested in use

“at Schert_ Elementary. Other reV131ons and addendums w1ll be

made 'where\ needed. | After the present school year it is planned
: that the gu'dellnes w1ll be used in several other schools ex-
‘ perlenolng t e same prohlems we had It should be noted here

X again, as it. as in the proposal that part of our problems were ‘?~?~'

>school Close superv1s1on of the tralnlng prooess was not made (,w
by college offlclals.p Closer tralning centers mlght not have

the same problems so the author Suggests the use of the guldellnes

-

- prlmarlly for 31tuatlons 31milar to those at Schertz Elementary.
” D B - s ‘,

w - . FOLLOWING UP,

r . . . .
¢ : l »

Many of the follow-up act1v1t1es have already been referred lyx'

‘%toa but for purposes ot}clarlflcatlon are relterated her .;‘Flrst

w

~aga1n be evaluated ;The colleges will. expand thelr use in part
-and as planned\ln the near future the ent1re program well be [
used 1n schools 31m11ar to Schertz Elementaryk Other follow~up
procedures 1nclude/further rev131ons and cont1nued study 1n the
area of sﬁudentxteacher training programs. i

»~ . ’ . ) .'%'-,“‘ . \ ~
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e ,‘)In the preceedlng pages thé‘author has contwnually referred

to a set of/guldelines. It 1s in the appendlx of this gractlmum

'3

} - ) that tq;s wrltten plan can be found 1n its entlrety (pages 9-h3)
" ‘ FOllOWlng thegg01de11nes are. the questionnalres for evaluatlon '

o completed by the cooperatlng teacher (pages Lh-h5) and student
‘teacher- (page 46). L o > » s.> .

-
¥4

Statements concernlng the proJeet are 1ncluded (pages h?eh9)
R R F1nally the results of the questlonnalre for cooperatlng |

; L teachers canxbe found in Table I (page 50).- The results of the’
kS /

student teacher qﬁestlonnalre can be found in Table II (page Sl)

TR It is the author's oplnlon*tﬁat/the wr;tten ghldellnes are

PR

L self-explanatory and no, further explanatlon of the contents need

-y

L oe made in thls analy31s. ‘,J\f'uf ‘4'.-3 '55. e
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' ORIENTATION OF STUDENT TEACHER S
Make him feelvwanted~-:a a - S
‘ Y

“Getting to- know Youﬁ--arrange an interview during conference

i period between Student Teacher and Gooperating Teacher o
Introduce him” ‘to. faculty--faculty meeting ‘;;'fl . o
Introduce him to non-instructional staff when poSsible-—teacher's-

aids secretaries,‘custodians and'cafeteria help ‘

L
-w "o
) ©

Prov1de a working area--desk T
: Provi&b neEessary supplies--text books lesson plan\book grade
| booksr*and ‘map of school if available -

“

cl,Inform him of conditions of theﬁschool--';d' .;_{ . : o ;
- School day . : ‘;.;}gﬂ' K .f{i_ TR L »
. Length--arrival and deﬂnrture - .
- q Bell schedule | -
| Regulations i'_'_?. | | Tew' '
. Fire drill B A <r

Auditorium seating--assemblles, pay shows

‘ Lunc% schedule;;teacher's dining roomo R B )
Special segyices . ' O
Equipment--mimeo; overhead projector, record player, tape
recorder, film proaector thermofax copies opaque pro- ':
Jector typewriter ' |

)

Materials--paper, master cgpies transparencies and frames,§
' )

marking pencilsg etc. }' ) T o~

.

- .




.
s } ’

'

>0rientation of'the.Student Teacher, Continued S f %
. ‘ , . . !
. Library facllltleST-maps, supplementary 1nstructional %
materials curriculum guides, professional llterature f
Student Personnel Serv1ces--counselor, admmnlstrators,
. :’f,.' o “V’, school nurse gerv1ce, deans :zf . S |
‘ 73u1dance Offlce--permanent records testing program
and guidance literature | S ' 5
’Erlnciggl's,Off{%e-;disciplinary procedure
',l AttendanceQ-dfficial record o ‘d" .
Student organizations o - ju.., | ' .--,'»; L
o Student aides o L R - 'f 3 N
‘Routines - e o | o
Attendence--class rollsi

‘ Gradlng system and pollcy--unsatlsfactory notices

"
1

: Promdtlon pollcyv‘n A SRR l | P
Grouplng .p}\f 'j' f"' ,i | . |

B "Homeroom"--guldance, clubs, ttendance;iAge-érade- ‘

2;, : -dﬁf Resmdence Cards and Census Slipsf ‘ - o -&ﬁf

.Faculty meetlngs :',,_.‘ |

-

'Gommittees--courtesy, socmal showcase

o lee him a’ feeling of cdnfldence in n himkelf o - . !

lee ‘him support and informatlon




; : S
| o : A
Orientation of the Student Teacher, 'Continued . ,
. . . E ' o 4
Define his duties. } L
Establioh classroom roubine in caso of faculty absenee
. . . . . A - 'Q . .

Give him-a feeling of pride and belonginn e r;;v,,\ o8
Background~~achievements of indiVWdual faculty mombers
Soals-~edugational and vocational goals 1n rolat;on to the

student ‘bedy B _’. L
v % _° a/’ - .“g . Tt ) [ :

Give him afi understanding of the school | = |

‘ Community relationshmps--libraries and recreational facilities
. 8001o-economic composition- o ; - -
| Ethnic groups--customg, moreé, verbaliexpresé%oﬁgﬁv‘

. Family aspiration level , . “f.- BRI e
@ ; . | W
Encourage a positive self—lmage '
' Grooming '
- Human relations—-conilne evaluation of others teachlng to a*
- one=-to-one relatlonship W1th cooperating teacher |

t‘-AEthics--N E. A. Code of Ethlcs D S

-
v
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. DIREGTIONS TO THE STUDENT: This information is te enable '
. the Cooperating Tedcher to know you better and to see that
. you get the maximum benefit from your experiences. .
a 'y Hame TN - College Afidress . . s R
Teiéph@ne ____Age ] Marita%iéfatus s |
= ‘ 2 IS : . ° . . . '
Teaching Fields: 1lst Teaching Field . - - A
| + 2nd Teaching Field .
- B ¢ . @ . . . - ! ‘V‘ i
Permanent Address
Languagg(s) Spoken. " ’ ' - . I
@ut—af-Ichaol experiences with children or youngsters (such as e
. "Scouts, Camps, Sunday Schopol) AR -
¢ ) = A , \\} s . . h
Work experience, including part-time in college_ |
) T Sk ST T —— T
. ; Travel and/or military experiences j
Pt o T . «
| _Recreational interests and hobbies
- . . C
‘Special talents (art, athletics, crafts, drama, music, etc.)_-__
R . A . . ) ot . B L i yl T e
'List any allergies, phyéicél defects, or kealth conditions about ,
- which the cooperating school should know___ . o /
¢ 3 ‘ . o . o . . L - ) ! )
- f
. . * ‘u . . '
i ) 48 .
o 1S .
\ i a s
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Information For Cocperating Teacher, Continued .

Other information you think would'be'ﬁblpgul,{éqchvgs.awafds,

sbecial recogniti?n, schedule of courseé»nOW.;n-progress;_etc,
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LASS ocM ROUTINES . e
" ’ ) Al' ) B ,
' o - .‘2;..Be£pre tggmclass starts° >9;~’;a;' . e ]
- X Attenda ée’ S S ) T
-k ~Elag s lute? ' | T ’ , | ’
) . o ; 5 Gett ’g books° . .
A . 6 Sha pen1ng pencils* - R :
f -
: . 7. G ng tq the rest room° T { - ?
o 8. etting materials for indiV1dua1 use? : — %
' 9. Asklng quest;pns of te::ancher‘7 't < E
- - ‘10 Asking~quest1@ns of other students? .
. , A
.o Use of/library° o & . . | :
o . ’(" I .« o o .
Lo ] QOing to lunch at schqol? o,
i : : hxome? et : ’ : R R

- ”."g".j S 13. @Brlngi%g materials from home? - I f,-_;é
o ' lh;  Band ppp1159 e _

: : . : S
=y, Lad o
° - - 15, Use of| pens or: pencils? o .
. . . i . . . ‘ ) M ] w . . ‘:'L"%
» . 160 P To A-- . \ : ' L . %
Y o ) ¢ \\ ) ) _ ' o :‘ - ’ - . . f;,
'17.«»Record\ofhfees? o — ~ : .
’ . .‘v' “ L B N -~ a '. . ¥ . ..
A, e C o Lo o o . . » ) aw v
’ ! ;
. ) v < , °
: ” & ) o 1’ ‘
. e 18 r ?
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e OBSERVATIQNS
'fi; T ; Give Ehe Student Teacher the opportunity to observe classes
| in both major and minor flelds, attendance clerk, guldance coun-
7 geldr, ete. L, - ° .. } | RS
.ﬁ1: \\Provide for frequent 1nformal ?onferences between the Student
R Teacher and . ths Cooperating Teacher. e E -
el A check list for a good conference is orov1ded below forythe
f. ﬁ% Cooperatlng Teacher's_evaluatlon of these.dlscu351on5°‘ t' ; : :ﬂuﬁ
. \ 1. Do I make careful preparation” . ,~? S B
5. . 2.  Do I 1nsure.privacy° ) o
‘{._3; Do I have -an 1nforma1 sett1ng9' R
‘4. Do I set a time limit° Do B
. | 5; Do I establlsh rapport° s ,,. T ,".‘ ; ;' )
e  ]6., Do i begln on a positive note? . ! y L °
LT Do I encourage the Student Teﬁcher to pian, to talk
: nd~to take part? _ e “ .
8;t:Do I 1isten attentive1y9 T _,';‘,,<_ .f, B o ;
égzg 9. Dol instill an attitude of mutual cooperatlon° ,.'l\ g
gg | 10. Do I de ay maklng numerous deflnlte suggestlons myse1f° ‘; K g
"11;~ Do I enco rage suggestions from the Student Teacher° o '%
o ., l2s Do I aLlow use of the Student Teacher's practlcal sug—. §
S gestions. , - - © g
‘ | 13(%vDo I summarize. pomnts coverec. ‘; . . | o - \'é
. 'Lh. .Do 1 enaaon a note oi contlnulng cooperatlon° - _ O' ,‘Nhkzé
g , s . Cw e - \
g N . R
—
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!

Presentation: Presentatio is the communicauion process de81gned
to cause the students to "Jearn and use" facts, values, principles,
‘attitudes, approaches et d .

’ : D

How. do the~physical haracteristics -of .the teacher affect mhe

' communicstion process”

L]

posture °
. voice, o

appearance'_. N S e )
‘ mannerisms , o ) o C,

speech (pronounciation, enunication, pitch volume ,'
speed prOJection, ete.) - o -

°

L3

lectures

}

‘ group work or projecﬁ

students read text and answer qnestions at the end of
the unit . ,

'group discussions (tutorial)

audio-visual.aids’ -

asking questions over a551gnment--what kinds of ques--"
’”wtions asked - - 5

' 'handing out dittoed information

" .
: -~

How flexible 1s the presentation process
_'Teacher follows outline regardless of student questions

?eacher presentation fitted to needs and interests
of olass C . :

t

. ’What.methods7are ﬁsed by the tesbher,to present the materials?

e e e A% T
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# o S

R . . . - . AN R [
’Observing,The'Cooperating-Teacher;’continued: ;
' . . ' B -?lﬁ

' Teacher presentation sSo flexlble that she never

v gets over the planned materials 0

i 0 . .

How does the teacher's presentation attempt to motivate -

¢ fhe.students° - . , o ) ,

P
Y ”

Threatgns that “this will be on the next test'"
Ties materials in with daily actlvitieso_
Shows importance‘of materials for future studies.

, »Presents materlals in as interesting ‘and as facan-
. atlng manner as is possible . .

Qulzzes students over 1mportant points §t appro-
priate interwals . ) _ o

Ignores motivation problem and merely presents
materials _ .

- 3
@ . -

At -what " level does the lesson seemoto be aimed?
~ Smart students only .-' S .“

To the class average abillty level '

For the slow students .

_ The teacher tries to “have a little in the class

'-‘t'

n

quw accurate and meanlngful are- the matermals presented?

“¥

Completely accurate and bears directly on the lesson
objectives : D

' Generallzed materlals--hard to see the connectﬁon o
“with the lesson . O

Interestlng and amusing but useless
OSP}used meanlngless, and frustrating

Are-classroom'aCtivities'meaningful.and well-organized?

" Q

v

s " . N N ‘
[ X .
. N . . -, 3
' . ' . : ’ 21
o - . . 7‘ . . . .
. .

perlod for all leVels of students - e

.
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Observing the Gooperating Teacher,-continuedr L

o

=

adoes the teacher's communication process reward positive
,participation and punish uncooperative behav1or’ ; a '
'+ ‘Both positive participation "and uncooperative behaviors

. aré verbally re ognized and: brought“to the class's '
attention." o ‘ | -

| o Positive particip tion’ isxverbally recognized but
,ﬂg ‘ uncooperatlve b havior is ignored :

._Uncooperative behavior is verbally reco nized}(and .
- ' *Atudents sometimes sent to the office) but positive
participation is ignored.

. The teacher paYs o attention to either, butﬁmerely

N o plows on. througT hlS prepared lesson.
. ! L. ‘ ,
Eval ation- T

Class reports--student projectsn\
.flChanges in student- attitudes
‘Y‘Developing student interests

:Increased student cooperation e

Increased student participation in class act1v1t1es
o Stress on student evaluatioﬁ/ . "k\i'

s DecreaSing_discipline problems j”. SR ‘} ;f
o Increased student attentiveness
'Decreased tardiness and. absences o

. Report,cards concerning students




-AS HEQDEMONSTRATES HIS COMPETFNCY

s L

SUGGESTED SHIFT o RESPONSIBILITY TO STUbENT TEACHER

S

- Content

e

- -Teacher

»

'.‘ N B , ST : 4 .
Responsibility Initial ustalfed . < - Major Unit. = O
R Teachlng ~ “Teaching, .- - ] e
LN T S ~
Managing'CIass Student | Student - Student
. ,ﬁ - Teacher '} Teacher g' - Teacher g
| Handling Common 'Gooperatinq Student - ;Studeht.. |
Behavior - - - ~Teacher Teacher AR Teacher
_Problems ° ‘ ° ) o 2 -
: N ‘ R R L Student Teacher
Handlino.MaJor Cooperating. Cooperating o With e e
Dkscipline Cases - Teacher - Teacher Gooperatinﬁ Teacherv‘
_ ' : . 'f" tp'D‘irection -
Methods andq "*Goopgrating* Student Teacher Lo
Activities & . |Teacher and | - With Student Teacher
- | Student  |[Cooperating Teacher‘ , S
‘ K “Teacher = .Review - Lo
o . o _?"j. cooperatin? Te@cher : Student Teacher
Sub ject Matter Cooperating | « . and- ‘ Y . With’
’ " ' StudentaTeacher

‘vCooperatinm Teacher|

bt

1

Definition of Lerms~

lrvInitial teaching:

4

The Student Teacher teaches a sinvle lesson

at a time with the Cooperating Teacher:. presént

'Sustained teachin

(S

| The Student Teacher teaches a series of

lessons with the Cooperatino Teacher sometimes present

Major Unit-

-~ unit with the Cooperafinz Teacher absent from the class ,
el a majority of the time. i o 2

o -
(3

The Student Teacher plans and presents a major

&L .

23
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el s Before assumlng teachlng respon51b111'b1es ‘the - ‘
| "Student Teacher and Cooperat‘.’lng Teacher should examlne
B
: and dlsc:uss together the course of study, unlts of work
the Studen‘c Teacher's lesson plans as well as his method
_of evaluatlné the puplls' progress. SR _  o o ;
. ? 1. ) \\\ . B . - W
. Ki‘. ’
» .
i
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) . : f'-" ’ . I' : R 2 2 a‘ £,
. A SRR b SRy
‘ 3 k SR Uy, L )
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- STUDENT TEACHER PLANNING TR
; :’: ' e K ’(.'”: '
 Role of the Cooperatlng Tea her o e 2 |
1. Initial teachlng-‘assists StudentnTeaChef in.plaﬁninglﬁ'fe?,;
“Allows Student Tedcher to take over full teaching res- . -
pon51bllity for stated. Eerlods.““ B R
, y SR 5
" 2, ;Deleg@%ed responS1bilit‘es--prOV1des permﬂ%51ve atmos-
, -”phere W1th1n profession‘l‘llmlts. o v .
' 5 . (\‘5 . 'L'-,yu" . ] S .' o
- 3 vPlannlng procedure--dl-ects Student Teacher 1nfda11y, S
v ’iijlong-fénge ‘and major ynit planning. | b
. %. Instructional responilbillty-hW1th Student Teacherf”
_ .+ agrees on major emphases of instruction, units to be :
" taught, and selectlon/gf Student Teacher's own majon ,
. 'unlt. ' o ,_9__ ‘ . B
_5.' Varlety of. activ1t1es--uses a variety of approaches .
‘ himself and encourages S;udent Teacher to do ‘thelsame. . -
6. Solv1ng fearnlng problems-—glves Student Teacher free-.v

“dom, encouragement,.and assistance in attacking indi-
‘vidual and group learning problems.. S | L

'01assroom ontrol and discipline--gives Student Teacher
‘gradual introduction to the: pupil-contrci respon51b11~
ities of 3 Leache CRE .
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SUGGESTED PROGEDURE T0 HELP STUDENT TEACHER
WITH FIRST LESSON PLANS S

t, . I o
v. . . s

Tve Cooperatlng Teacher should‘

ol; Show student leseon plan he uses for a- ba51c lesson, teach

¢  that lesson, and evaluate the lesson accordlng to the lesson L

R

.-‘ S plan‘ B ‘ T K - . | | ) | ' . - EA::.”.:_".,.

o 'Wy--"
,2.V”Assist Student Teacher in- reallza
e teaching eaS1er._ He. should- -,‘1

.

-

igﬁathatilesSOnfplansr@akez1rﬁﬁf,

BRI o | A
‘_ja. Stress that the "core" of the plan 1s to,be followed.-w'}g_"'

*Stress that there can be deuzatlons accordlng to group
needs.,, a-ﬂ, A _ T sooe

rfShow that plans help to tie 1n today's lesson w1th
'~§yesterday's lesson._f;, , ‘ .

'Show that: the plans help to budget tlme..” ;w“

3 'fGo over ‘the plan which the Student Teacher is to6.use each
-+ time and .evaluate.the plan when the Student Tea her has :
*[,flnlshed teachlng.b,v.l» 0 ,

) M o
/ x\x

P01nt out the good thlngs that. the plan made\poss1ble..

¥ P

'5¢h.' P01nt out . where the plan could be 1mproved/to\better S- ;5'”

the leranlng 81tuat10n for the st tudent. /

’trfﬁ,]‘W1th the help: of the. Student Teacher make. out. the flrst plan -

that the Student Teacher will use. - He should:

'Hf/f'#a; Include ways of calllng the class to attentlon. }_f.°¢\

NN P Include reminders of group teachlng, such as:’

. .1) .Avoiding questlons ‘which can. be answered yes or no.

. 2) Avoiding repetition of children's“answers.

3) @ Maintaining discipline with a quiet voice.

4) Vhen working with one group, 1n31st1ng on meaninaful
© "activity in the other groups. ' 2

4

'5) Maintaining control by avoiding the use of slang or

language that would leSSen respect of students. .

o3
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)

@

' Suggested Procedure To Help‘Student,Teaeher; dontinued

5,

'L,Student Teacher. S —~ R
Be suré. Student Teacher has’ a roll of the class on whrch he
can put~ o , A _ : ‘ ‘
a. Grades or progress notes-éremember that the btudent : ]
Teacher should grade the ‘work he teaches. " AR o L

-Step out of the room the first five mlnutes the’ Student Teacher
is teachlng for the first tlme in order to: .

.a,. :lee the Student Teacher the opportunlty to hear/hls voice
‘ h; 'Give the students a feellng that the Cooperatlng T%ﬁcher

;;Remember that when the Student Teacher is’ teachlng, any dls-f

- room will limit the value -of the teaching experience for the

b. Subjectlve observatlons, such as class partlclpatlon

‘. . S - ° : .- v
¢

-and the volces of* the students. -~ e

/ pra ’ ‘
/ oy

#,

has absolute confidence in the Student Teacherf . S L

traction or reminder that the Cooperating Teacher is in the

-that will help him in planning meanrngful future ,
lessons and provide a further ba51s for evaluation.~;

v el

0 e - . ) LN
P | B - D )
o : ’ ’ »
, o w0
4 @ o . '
. o -
~ v » o .
o . . -
4 . “
N L
. i x
- .
.
. - . AV
. te
S - Y 1
[ ! w
. - i T .
. LIS ‘.
P . o
. - o
. s . <
. v .
LY ':;':, ¥ "“’ ' - C oy
T
Ca % . 53
N o ..
e N @
. .
W s _ s -
© - ©
Q ";.v "
; )Z . - S
° .." “ ’ . ‘
i - . T . !
' ) g '
L3 . i .
d [ :
o T
L 4 .
5
| - = -
b . W -
W




.
¢

v r“ .

24

8

DAILY LESSON PLAN OUTLINE

g . B

Thére~is no one form.for a daily lesson plan. This outline
does, hoWever, direct'attention to aspects‘of,a lesson which ought

tqibe7consideréd,by ah& Student Teaéﬁer_permitted to- teach your
class. T ’ |
'Spécific Aim:- This,iS*what,i'am.going to do. - . .
o - ’-AiSpecificalry'differentiate this from all other -
- lessons. e o et : .

e

_ General Aim:  This is why I am-doing it.

(As a step in teaching the whole unit or developing
" a concept. Aside from this relationship, has it any

other specific talue? Thig step is an attempt to

justify\your specific aimii- . ~ o ,

Content: = This ig the material the class is expected to learn.
' ' ‘ (Write out on a separate sheet of paper--if of ang
length.) . B | '
. 7 i ) .
'Prbcedure:,5“ -Thié is how I am going to do it. o %

' introduction‘pr Motivation

- T | (Tell how you will present*jour lesson so that =

the cl?ssﬂwill feel need for it and ke interested
in it. ‘ : B

Leading Questionéﬁ’f%y a ) : ‘
(List the main questions .which will promote dis-:
cussion and enable you to follow up with clarifying
questions., ) o i ) '
Activities -~ . - _ .

' (Filmstrip, study, desk work, game, discussion, etc.,
and how you plan to lead into, the activity.)

Q

e




Daily Lesson Plan -Outline, continued

N Materials '
(Whatever is needed to accomplish lesson almg.)

\

'Asglgmgnt . ’ V
(Thlg is preparation f@r the work b@ be carried

“on in class on the following day. May be given .
at any appropriate point in the lesyon.) .

»

<




. B - . f’ s

C EVALUATION S F@R.COQPERATING PEACHER - 7

The li““ belgw is c@mpiled so Lhat a frequemt and Dr@mresuiv

evaluation of %the W@rk of tbe Student “eacher will yefve hin as a .

- pulde, . _ . &
-~ - The ratﬂnm scale 18 as follows: ' :

(1) Superior 1o used to deslmnabe the ratﬂnm of a trait or
quallity which 1s found lm the uwlost successful Student
¢+ Teachers, ' '

()

G@@d 13 used to d@pi“nate the rabinr @f a - trait or.
: Quulﬂty which 1gs averaﬁe. .

 Weak is used 0 desiwnate the ratlnw ef a tralt or
quallty that 1s not aeeeptable.v (Such rating pre-~
%up@@SQS need for and possibﬁlitx of 1mpr@vement )

: Two

Four Six

I.
A,
B.

Profesi3ional

Knowledre
Knowled“e

4Kn@wledwe

Knowled~e

Kn©wled”e,

qualifications,

of*"

of
of
of
of

subject tausht

courge of study -

new GHtrends in edueation
extra~-school ortanizations

~

extra-curricular activﬂtlesaf 

I1.. Use @f sch©@l facilitﬂes and equipment
Knowledze of library .
Use of vlgual aldss

A.
C.

Uge of duplicatin~ machlnes -
Knowledse of type of stencils ‘

:b&

Use of Xerox- ‘machings - ‘ :
- Use of laminating maehﬂnes _ _#

- Yse of nime@vraph mﬂchines

Ude of bulletin boardu to’ cemplv with

Weeks

Weeko

Weeks |

2]

slmpliclty, unity,. authenticlty, claritv, o Lo
3 definlteneds, nd relevance - R S

" T, Abllity to construch. teaching aids‘auch ag  ———t '
trandparencles: . . . ‘

- S e . 5 L e

Use of audio aids (records, vwsitinvv~:°-,qA“; sl
, Speakers) S T

K Utﬂlizutignu of communit“ Paclliﬁlesw e e e

Clerlcal: WOFK L R )
- . A. Accuracy in <eneral reeords and reportu . LT e

©  B. Keeps accurate records of pupil promransv‘h,' s

o . C. Promptnesq in records and reports: o ., —or ot ——

" D. Relevabion of clerical work to- cqﬁﬁerence T R

. ... periocd. AP ST

' E. Relﬁabilitv of Jud”ement of pupil ratinms ey R e e

a DR - %
PR :

. g o g B R .
B P s e : - . , o
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) . B e S . « . .
- EVALUATION QF INDIVIDUAL LESSON BY COOPERATING TEACHER

Subjeét.Matter' En - .
- L. Auth@ntic :** E s

. 2 Geared 6o level @f students S
3. Utllized avallablé gourceg . » : > o o

L 4. Proper ormanization L

- . toe R »

Human Relations

1. Communieation on level of students fj S #

N,
L ]

Stimulated and. maintained interest of students

¢

Recomnized whéﬁ 1eéfnin" as'takink place

<

Paced lessonSoand adjusted it %o students

Recomnized physical and emotional impediments to 1earn1ng

&

0. PN

A U =W
L ]

o

1L ‘1*:34

. Maintained control of class °

¢ °
a =~
¥ - 0
¢
v .
- - . ’
‘ ) <
L i - o
Py T
1 N i : N
. . .
® .
“ .
P . T s
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[
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¢
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2,

6.

.an over-all course of study.)

5.

-perlods of” evaluatlon.L\'“&

- L T

. )

SOME BASIC GUIDELINES INZPLANNING A UNIT'.»

'Purposes should be‘clearly and déflnltely stated.

‘bubgect matter areas should fit the experienceo, abllltles,

needs and 1nteresto of the ¢nd1viduals in the olass.

.Plans should 1nsure contlnuity of work (Thls means t&}i o
to

‘the annual or semester plan for a glven grade will fit

S5

o

Plans should prov1de for group and 1ndiv1dual dlfferenoes.;

Plans should be carefully organlzed to av01d wastlnqyplme. Co

:Plans should be flexible enough to prOV1de for emergenc1es

"or&jor changes which will qrise. o

They should take into. consideration the need for definlte.

-

o

They . should not try to cqver too much ground VI o

They should follow a loglcal order that will 1ead toward thel'f

_ reallzatlon of the objectives and purposes as’ outlined at
rthe beglnnlng of the proaect or,year_ N - | '

. LPlans should provide for a varlety of materlals and methods.'




| | . THE UNIT OF INSTRUGTION -

The C@opefaping-Teachervshould help phe-Student Teacher to plan

°  a unit of instruction, -
: \ : 4

‘selection of Topic ., - =,

‘ Does the central core of the unit have educational.value?

o Caution--organizé materials  around a topic; not the materials
in.a textbook. ~- : a , ,

0 k . o . R v» . -"b: % . ) , -..
‘Overview N - o | =

What'is the naturévand scope offthe popic? How doeé it fit
into the 'sequence of material-infthe‘curriculum guide?

Objectives |
ire the objectives clearly stated so that. the learning and
,‘évaluative'experiences are.obviously relevant to them? .- ;

Introduction and Motivation

Do, the students see the relationship of the tasks they are
doing to their larger goal? Are the basic incentives for
pupil participation, knowledge of progress on the study of
.- a problem, use of authentic’ activities, teacher enthusiasm .
" and background knowledge, andggiplicatiquof subject matter
- in functional situations? 35@f - S

-

Activities f' 5 .
" Does the unitoinCLuée a variety of methods? Does each activity
contribute to the objectives of the unit? , Do reading,' discussion,

.,  listening to resource speakers, field trips, visual aids? '

N

st

;:}”.\ ,:'A? V,. B ’iqxvf~s o ! f»ilfjith.
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] ~ . : o . , /‘"/'
4 ‘ 30
L] 5 ¢ ¢ ’ /”
The Unit Of Instruction, continued’ n “ /
> ) ! )
- @ ) .
 Evaluation x ' ' /
. » . ) » . . /’ ‘
Do evaluétion’procedures indicate the progress of_indivﬁdual
pupils, théreby assisting the teacher to help each pupil and
offer information regarding success of -instructional program?
- Is there a relationship between the statement of objectives
and evaluation? . - . = R o '
Bibliography ° N
Is the teacher using many varied materials?
' - \ \ - "
- S / .
) : \ \y N v
\ ’ ’ | A . ’ ‘ N
>
7z . ) - o . . 14 ) ,:}
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) "LBefore<each conference is closed the ‘Student Teacher and Cooper—,

. CONFERENCES

- 4

After the Student Teacher has observed and actually taught

" reégularly scheduled structured conferences should be held ‘to- discuss

ateas other than the Student Teacher's work. The Gooperatlng

,Teacher should act as leader in these 1nit1a1 discussions .on such

subjects -as dlsclpllne characterlstlcs of ‘the groups belng taught

and individual plannlng.‘ Asnthe Student Teacher galns ‘experience

lhe should assume 1ncreas1ng responsibllity for these conferences.

‘fatlng Teacher should summarlze what has been sald ‘and agreed upon.

~

“Written records of what has been dlscussed should be kept.

',’ ’ L]

.uA:




A\l

Student Teacher-Parent Conferencesvshould be encouraged

£
prov1ded the parent is notified in advance that the Student

”F'mr.,Teagher wmll be present.
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HOW WELL DO YOU TEACH? ~ 1.,

£

Do Iuplan my teach g?

Have I prepared an overvlew of the entire semester's work?
Do I outline each day's lesson?
Do I follow an- establlshed procedure in conductlng every
- ¢lass meeting? o
- Are students thoroughly familiar with the . class scheclule‘>
~Is my work so: organized and so written down that in the event:
of an emergency - (my illness, etc’) the class would proceed
equally as well upder its own leadershlp or. under that of
‘another teacher?

_ Is mz,classroom arranged and malntalned for best worm-results?

! e Are materlals and supplles always ready when ‘the . class comes
into the room? .
Are the "llttle thlngs" in their places--chalk rulers scratch_

paper?

. - Are centers of act1V1ty conveniently visible to all students

and placed so that no one has to face the light?
Do I follow approved standards in physical upkeep of the -
‘ room--heating, lighting, ventilating? ‘
- Do we take a few minutes at the close of work perlods to put
' all materlals in their proper places? .

- Do'I make every assienment cleﬁrltcomplete purposeful°

Is every as51gnment prepared as one dpflnlte step in pupll

_ growth?

Is the as51gnment on the blackboard when the students come :

;into the room?.
Are students given ‘time at. the beglnnlng of the perlod to
"~ " copy the assignment in their notebook? P
-~ Is the daily ass1gnment clearly explained and dlscussed?

Is 'the previous day's ‘assignment always considered at a

'fdeflnlte place in the period? . o

Is every lesson in my .classroom allve and v1tal°

bo I remember at all times that each student in my class -
an individuval with distinct interests, abilities, and eeds?,

Is every lesson planned as a s1gn1f1cant part -of the whole
course experience? .

Do I aim at periods that are full of opportunltles for thlnklng
and acting?

* Do we take time for summarles clarlflcatlon of questlons,-and

the llke° ' S , L

o
? 3
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'~1How‘well Do You Teach:“continued-_ - f*iA

Does every student always knoW'what he is dolng, what he 1s,
expected to do, and why°

Have I developed a set ofpg;od everyday teachlng hab1ts°

Are my questlons stated clearly and dlstlnctly9 o
Do I first phrase a question, then give opportunity for thlr
ing, and finally ask someone to answer it? :
Do I make my criticisms constructive suggestlons‘z )
Do I concentrate a child's attention upon: 1mprQV1ng one or
two pOlntS in his work at a ‘time? : ,
.Is my voice pleasant interesting, forceful and adapted
to size of class and -acoustics of room?

Am T frlendlz, courtgous and helpful?

.ACan my students trust me? © ' ' / RE
Do I go out of my way occasionally to do a: good turn for my e
- ¢lass,, for an 1nd1V1dual student or parent, or for a fellow
_ teacher? ‘
How many of my students?'. parents do L know personally°
How many of my' students' homes have I visited this year?

v

s

'Am I always a good example to [y students in dress, manners, S

.and speech°

A boys:and glrls glven every opportunlty to carry responS1b111ties
1 my classroom° v , , o T

Do I let my studeggs do most of the rec1t1ng°
Do I pian my instruction so that ny talk1ng°takes only a small
fraction of. the period?
;Have we a definite schedule in'which all routlne duties are
' shared in turn by all students? -
Are the boys and girls tralned for leadership. through class
§ programs, committee work, clubs? _
t

least once a week do we ’discuss the responslbllltles

students might carry in our class organlzatlon°

Do I have\a deflnlte, falr bagis for grading dally worH5

Is ev8ry paper whlch As, tyrned in graded promptly and returned
to the student?

Are corrections plear ‘and 1nstructlons speclflc for restudy? -

Are standards made cooperatlvely by the students and by me?

Are repo;;s to parents supplemented by followup notes ‘and
v1S1ts t o .

o

e A A
v . O 3 ) sV

Eo‘l have a sound pollcy”for Judglng the work of those in my classes° |




How Well Do You Teach, contiriied

.. B S . st

AN

Do I have oné or more ggod hobbles9 3
'Is school time taken occasionally for dlscussion of 1nterests

: . of individual students? . :

" Are special talents recognized and encouraged
- ment of class projects?- '
~ Are exhibits, excursions, demonstratlons, reading materlals,

films, and records utlilzed for full value ir developlng

1nterests in SOund varled act1v1t1es9 o ,

]

Am I helplng to make my s school a better school9

. Do I cooperate'ln all admlnlstratlve and faculty‘plans and
pollcles. o

/
" Am I taking a direct partvln leadershlp and success of at least,"

5 oge sghool a§t1v1ty9

o I voluntarily work on 1mproved methods of 1nstr ction and

course-of-study content? T i

Where would I like to be, profess1onally and otherw1se ten
‘years from now?

- How can I plan my own activ1t1es 50 tha I may achleve my goal9_s'”.

&“’ ‘t. R

A

ird : ﬂ
(From The Journal of the Natlonal Educatlon Associatlon Vol 35,
No. 6 September, 1946) ) o 3 N
| . ) . S {;_ 4
| S0 e
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o
11y

12.

13.
1.
15..
6.
7.
).18 ..

19.
20.

‘Aqaptability

| Chnerfulness o
"Command of Engllsh |
‘quperatlon," R ‘;,i .

Courtesy

_Punctuallty o f,»i.; -

b

STUDENT TEACHER'S PERSONAL CHARACTERIbTS CH@CK LIbT

"JV Needs o
batlsfactorf* Improvement ‘

Alertness o o v;;f=‘ . .fﬁ‘\

"Appearance SR T P oy

be

EnthhsiaSmbj e a - 7," L . LT

Health ' . L

Interest -in teaching
ot a

Initiative - - . s

Patiencq‘

Loyalty to cglleagues and - . e o
profe331onar’organlzanlons -

Resourcefulness. = . =~ - __ . T . e

‘Sense . of humor = S . SIS -

'Taptnahd dipldmacy - S : B B ' '.} " L

Voice S




'Studeng'Teacher's.CheckCList,:cbntinued:~'

s

21, Willingness to accept
" guidance. o

22, ;Willingness-to~adcept
' responsihility .
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CHECK LIST FOR @@@PERATING TEAGHER

To maintain a falrly unlferm ratmnp ‘of the otudent Teacher,
the following criteria a¥e suggested, Place a check where the

. activities appear satisfactory and leave the space blank where

‘tho activities unsatisfactory. It would be well to elaborate ’
. on those that are unmarked so the Student Teacher will know K

: precisely where and how he can improve his teachmng methods.

R ‘ : . . ’ -~ 7
g < '
Ew Y

» I _ o 5 (=38 _
. . i E o oo ol et
Professional Management He 85 58

, ; @ o N Qo ol
. . - ho 2o 85O

"I,. Classroom management , . I .

-k, Appearance of room ﬂ
_ ‘B. Care of equipment, blackboards, o '3

' supplies, books
. Care of 1ight heating, ventllatlon,
' .seating, ete. ¢ ek
. Effectiweness of dismlssal fire : .
' drills, distribution of supplies -

C
@4
D
E.. Helpfulness in supervision of
F

~ corridors, auditorium and yard s .
.‘.Preparation of material needed for

: instruction: . ‘
G. Schedule of day's work,

H. . Arrangement, preparatlon and
adgustments to.seating chart

- I. Care in giving individual aid

J

K

.without disturbing others ' : C L ;

. Effectiveness in keeping pupils busy o ‘ |
" in constructive learning activities |
. Adjusting to deficiencies in school |
equipment, physical conditions, - w\\i

i

. and materials , R

[ . . *
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“Cheek Liot Por Ceoperating Teacher, continued
II. Nom=teaching respongibilities

A. Partieipates in PTA and routine
dutles

‘U'.

B. Partieipates in faeculby meetings

C. Participates in in-serviee training

D. Partieipates in parent conferences ’

B, Shows awarencss of school-community
' relations :

F. Maintains pood working relations
A with adult school persennel

o




~
EIN

o

sTMDENT

<

Rate- yﬂuraelf on each item by the f@ll@Wlﬂﬁ ucala. Excellont

. Good, Fair, and: P@@r.

PDRSOWAL QUALETLE@ L

" ﬁh,

HANDLING

1,
| 2.
‘30
L.

— P

, 0

6.

General appearance and dre

At

Voice A
Originality s .
Alertness -
Openmindedness

Judgment

Ability for honest self-appralsal

_ Leadershiy ability and its use

Go@perativeness

Tach

gelf-canbral

Understanding of human nature
Willingness and desire t@ understand human nature
Plexiblllty

Dependability

' @@nswderatlon.?©r others

Promptness
Sense of humor'
Enthusiasn
Industry
Pergsistence ’
Willingness to take 1n;tlat1ve

. Mature acceptance of criticism from gtudentg

Ability to communicate with others .

OP SUBJECT MATTER AND THE TECHNICAL ASPECTS OF TEACHING

Do I know the subject matter?

Do T give clear explanations?

Do I choose examples that connunicat39

Do I metivate students?

Do I use the environmental and ethnic background of
the students to accomplish .the goals of the class?

Do I facilitate productiv> small group activities

. among the students? Cs

Do I adapt class objectives and. activities to the

needy of the individual students? -

Do I use multl- sensory teaching aids?
. o ! ) iﬁ .

: 4J§

TEAGHERTS SEEFeBVAEUATI@N @HE@KLIST"Ar’<\) . -

o

«=4ive’ each student the experience of real success? .

T
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B

Student Tcachér's Self-eraluation Checklist, continued

~

[

‘N o
10. Do I,ellcit 1nvolvement of students in each classroom
_ activity? =
11. Do I llsgon to students regardless of what they have
~ to say
2 12, Do I ask qucstlons on taxonomical -levels other than
, ' that of simple recall?
13, Do I use multiple sources in. planning?
1k. Do I aid the studénts in’organizing” their time and
t ‘resources for effective study?
15, Do I choose the right procedure for the accomplishment
; of ‘a given goal?
o 16, - Do I use examinations as means to learning rather than
is bdrriers to learning?
17. Do I inspire cooperative “interaction among ‘students? ..
\ 18. Do I motivate students without resorting to threats
, .~ or fear? ° S , N\
MANAGEMENT OF CLASSROCM ROUTINE: R N j -
1. Speed and accuracy in handllng such routine paper work
- as attendance and pass slips so that not too much =~
class time is used. ;. ... -
2, Use of class time that is both efficient and flexlble.n
3. Ability to positively discourage time wasting. "
L. Effectiveness in getting class's attention and holdlng it.
5. Skill in preventing and handling discipline problems.
6. Skill in developing self-dlsclpllne and pride in students.

‘PROFESSI'ONAL CONDUCT AND GROWTH» S

T 8

O B30 fFWw
L ]

»

l.‘

Devotion to continued readlng and 1ntellectual growth

Effort to broaden range of interests’beyond narrow,

subject-matter limits.
Active participation in professional organizations,
Ethical relationship with colleagues..-
Desire for good relationship with the’ largdr. community.
Communication with parents,
Desire to experiment and to try new approaches
Exercise of community and citizenship opportunities
and obligations. o
Ability to improve. confllct situations. .
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- SUMMATION ) S
- o T ”
1. In what areas do you ccnsmder the Student Teacher moet ®
- competent? , _ R ¢ "
‘2. In what areas is the btudent Teacher most- 1n need of
1mprovement9 .
3. What is your oplnlon as to the future success of this
o teacher in the teachlng profe351on°
~ L. What other comments woﬁid you ‘care to make about the -
| teaching results of “the Student Teacher?;
5. Do you recommend that thlS teacher be retalned 1n your
school? °
6. Number of times the Student Teacher has been V151ted by
) - . Principal - Average length of visit.
—__ Guest Teachers : Average length of visit_____
College Supervisor - Averagg length of visit___ ?
]
t@ .
7
9, : /
Id . - w-
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. teaching ekperiencé.m@ght be'improved; d : o .

e

13

a

THREE WAY CONFERENCES R

]
a4

The three way conference wlth Student Teacher Cooperatlng
Teacher and College Supervisor is a multlple approach to Student
>
Teacher superv151on and evaluatlon of the total student teachmnc

program. This teacher conference should be democratlc W}th the

?Cooperét}ng Teacher and StudentaTeacheruaSS1st1ng in the.plannmng.

The College Supervisor's advice or suggest{ons‘shouid not take the

form of an attack upon elther the Cooperatlng Teacher or Student

Teacher but frankness should be llowed in an exchange of oplnlons. B

Therpartlclpants should try to see each facet of the experlence

- under 1nvest1gat10n from an objectlve rather than an emotional '

v1ewp01nt SRR
As a result of this conference, which should be held toward
, the end of the semester, it is hoped that the total student teach-

1ng program will be strengthened by an examlnatlon of the good and

:nbad features and by .a discussion ofvways in which the student

e
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QUESTIONNAIRE FOR COOPERATING TEACHERS

(Comparison of 197k Student-Teacher Training

And Previoﬁs Student Teacher Training)

‘Dld the: guldellnes prov1de sequentlal and
basic steps for tralnlng the student teacher? .

Did . the guldellnes clearéy state ba81c types
of experiences phat the student cher should
have durlng t tralnlng period?

Were the roles of partlclpants clearly de-
: flned in .the guldel:l.nes‘7 .

D1d the suggested shift of responsibrllty
help in budgeting ‘tinie durlng the tralnlng
period? . Ty .

© Was student teacher ‘planning 1mproved through ' _
. the use of the guldellnes as opposed to plan-~ |

ning before the Sprlng semester of l97h?

In your oplnlon ‘did the plan for observation
given in the guidelines enable the student S
teacher to dlscrlmlnate°

 Were the conferences as outllned in the gulde
yseful in creating a meaningful relationship
between cooperating teacher and student-
teacher? . , .

Did the guideline provlde adequate checkllst
for continuous student teaéher appralsal9

Were theSe checkllsts helpful in establlshing
clear-¢ut areas for 1mprovement°

Were the check lists useful in developlng
*contlnuous growth of part1c1pants° C e

 Yes




Questionnairé.for Cooperating Téacher, continued:
11, - Did the guidelines provide.direction without o ‘
‘destroying initiative and ‘creativity? ‘ '
ald : : -’_;

12." If you weére not a new cooperating teacher in.
- .the spring of 1974, would you say the guide-
. lines improved the effectiveness of our student

. . 'y

. teacher’ training program?.
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STUDENT TEACHER QUESTIONNAIRE

f

s

Were the elements of profe531onal conduct and} -

growth clearly stated*ln the guldellnes° ]

. R awere adequate provisions made for student

k.

.5

.dlrectlon or clarlflcation wa

.~teacher and cooperatlng teacher conferences’

3.

Did you find the checklist useful in reV131ng
your teaching techn1qres°~ ’
most aspects of the school env1ronment°

Did the observatlon technlques enable you to
observe more carefully° B

" Did the shift of respon31b111ty procede
‘smoothly? o

~ Were the plannlng aids mean1ngful°

' Did the guldellnes ‘help in establlshlng
' your initial goals° '

" Was thére any time throughout the student

you felt more

teacher tralning period that
needed?

:~DLd the guldellnes help to bulldvyour conf;-
./ dence in your own abillty° '

Yes

'Did the- orientation program acquaint you w1th7-

o .:.‘
Wt
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SR T - o - - 1060 Aero Street ..

~ L o - "Schertz, Tekxas 781$h

v - ‘ - Juge 17, 1974 .

To Wh¢m It Méy Concern: o , ' . L - . R
.As~Pérsbnneerirecﬁor.of thé Schertz~Cibolo-Universal CiLy

~ Independent School. District, I have been inyolved with the student
teacher training program for the past four years, During the . -
spring semester of 1974 I observed a most efficient and effective’
student teacher training program conducted at Schertz Elementary
School under the direction of Billy J. Patterson, Principal. '

N

We haveﬂadopted his plan for use ih;otﬁer schools of our
district. - It is my opinion that this program,has been highly - -
~ successful in training student teachers. . We-appreciate Mp{ =

Patterson's effortsto’ increase’the quality ¢f education in.our
* /’I‘ : Q W N . .

o " distriect, = : ’ B
B e ;"_ . T : Sincere}y yours;A’ o
@ f.»:' o . Chgfles H. Broughtién ) .
S o L -, Assistant Superintendent =
. . : I“ »
2
o v & 4
,t’s/j " ' ’ \
N
: 54 |
» ) z




R . 34 Ridge Drive :
T , : New Braunfels, Texas 78
L August 26, lé‘ﬂf ,

To Whom It Mainongerg:

Thexstudent teacher tralnmnu program at Schertz Elementary
School has been significantly up-graded through the efforts . of
Billy J. Patterson, Principal and his staff, . Their energetic¢
concern for the weifare of student teachers has glven-partlci-
pants a better start 1n tle. teachlng profe551on. ;

L A

8

130 -

Much of Mr Patterson's work is now being’ 1ncorporated by Lo

 6ther school. dlstrlcts w1th simllar problems.

Slncerely yours,

3 B ~-"t -f:; '*j: - _ |  “ £éi;ﬁ4//$//7 C:Zzé'

s | ' Bess B, -Adams
S e | . College Student Teacher,
S Supervmsor

N




o

. ‘ . R : 126 Sherr1 Street o
Vi . -~ . Universal City, Texas 781&8
- o s | June k, l97h o

" : R I

vTo:Whom_It May Cohoern: 1L' ,'n . Core

~

L L ,
S ¢ have worked w1th student teachers for seven years four -
_ of these years at Sche‘grtz Elementary School and three in éa‘nother
school system, During,the entire time I have not éxperienced
a more enjoyable or suocessful student teacher tralnlng perlod
than in the sprlng of 1974 , e

B

: From the onset of" this uralnlng perlod both: the student
, teacher and me, the cooperatlng teacher could see- clear-cut -
- ‘ . goals. through the 'use .of" Mr, Patterson's guldellnes. These
g ~ guidelines in no way hindered the activities we conducted, but’
. . they did provide needed d1rect10n as81stance in evaluatlon
e and a. pattern for continuous growth

*

]

Sincerely YOurs”

. o * . 3 - .u Lt )
' o : : Lt '
[ . v . ~ - . ] - "
T . Bt v ey . . ,"
* . . L * y " b / 3,

o~ .- .. BillyeSparks . . 7
B S o ‘ | Cooperatlng Teacherg M;Ed




TABLE I

. k. : Teacher

Teacher'

training)

‘?n'PQSITIVE"r\
: .' 8 {U"_ ' 94”
9o 3

‘Teacher 1

1
2
3
'!TeéghEr 4“_
5
6

'Teaéhér 6
Teacher 7*5Q'7
Teacher’S*"A

L7 'fTeachgr 9* o

11

12

10 - .'» )

% Indicates new'coopérating teachers
— \ ' ) o ' : . e

{

| NEGATIVE'

1

0 2
9 1
2
0

J

NO RESPONSE -

o

v N M O 0 O o

}(P931t1ve respoﬁses ihdlcate 1mproved student teacher

Y

.




es V. - 51 |
e A
| v TABIE II )
) o | S S o
STUDENT ,TEmHER ' POSITIVE ~ NEGATIVE
Student Tedcher 1 9 1 |
' Stﬁdent Teaéhér.;2: ﬁj;l? . O' %
 Student Teacher 3 - ,v{ g 2 -
‘Student.Teacher h- ’ 8 2
Student Teacher 5 9 1 E
‘Student Teééher_ 6://’ 7 . '3 .
N Student Teacher 7~ 10 o e
I Student Teacher 8 g -2 o ;
Studgnt,Teécher-f9‘ v 9 vlw' |
f Student Teacher 100 - - 10 O.; o ‘
(Ppsiﬁive%f&éults'indicapegsatisfactiOn.in use dfiguideiinés) '
T g | ‘/;:yxﬁ,g? 7 e
i1 T b
! | S o
| e . ‘

- 55




S ( .‘”' : . -
CLOSING STATEMENT ABOUT QUESTIONNAIRES =~ -

— ”Bdfh cooperatiné‘teachers and student teacherQVWQre encour-
/‘f - aged to be completely frank 1n thewr reeponees to the questlen- -
.t';.nalres.‘_”hey wers asked not to 'sign their forms in the hopes ofy

) obtaining a more objective'evaluation of the wrltten guldelines. )

The author IS well aware that responses might be glven to make
a favorable impression. Every effort was made to avold thlS, <:;: f

; however, in order to obtain credlbillty 1n the resulte. vI£
these results are rel;able,.and it ip my,opinlon that they are

~ to a high degree, then this preggicum has been suceessful.

»oo After careful study of the results of the queetlonnexres

“the author found that 1mprQIETent was still needed Ln the areas -

of conferences and rules for thesdfrecelved the greatesb number

'of negative responses.




