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ABSTRACT .

-There are se eral critical five minute periods in any
lesson, and it is important f r teachers to know how to use them. No
matter how long a period may e, the most important five minutes, and
no more, should be written out. This writing forces the. teacher to
put down on paper onli-the moSt important items. The first five

.minutes of a period should be extemporaneous. Any teacher who has
carefully written out or thought out the most important five minutes
of e lesson is in a good position to look over the,group and decide
where to begin. The last five minutes of every encountered session
should be used to-sum up' what has been done and to clarify future
expectations. The abilityto establish some sort of human contact
with the class before beginning the professional contact is a sign of
a. good teacher. The teacher should lock around for a ftiendly face to
focus in on before beginning the lesson. If a teacher does a good job
in presenting a lesson to at least one learner, there is a great
possibility that'the rest of the class will catch themain ideg. The
teacher who looks around for more friendly faces during the five

,minute warmup will find the class more receptive to what'the teacher
has to present. Seying around for at least five minutes after the
end of a lesson-provides the teacher with an-opportunity for a
followup between self-fulfilling teachers and agtessive learnerS.
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TAE NosT7Impo ANT FIVE bINUTESIN ANY LESSON

Recently, during a series of teacher inServiceeducation:WOr shops

conducted as part of staf development program, one qUestiOn ke t on

.

. recurring from the floor: 4.!After all you havesaid.ahout learner-!paced

,

Modules and individualization, what the,five most important minutes

of any lesson?"

Nhia.question was as od over and over again in a variety of formats:

. )

"How Much off my lesson plan Should. I write out_ .in advance?"

f my lesson plan should be extemporized and

fiont of thelesrnors?":,
'"What part
developed i

"When is t e best time to summarize.the main objective of

my lesson Nr learning package?" c

. "How can
'for my mo

"How can
the begi

"What sh
laborato

The above ques

answer them is an e

The above ques

qUpstiong adequatel

significant TURNING

the teacher's satis

has padsed a specia

tell when the learners in front of me'are' readi

t importantobjective?"

best use tbe'time before the start 'of class or

ing of the learning laboratory session?"

uld'I der once the classroom lesson or the learning

y session is formally over?"

ions are critical in'the sense that anyttempt- to

ercise in using careful judgment and judicious evaluation.

ions are'also critidal in the sense

involves an thdividual teacher

that answering these

POINT. Any teacher who can answer these questions to

actionand to the satisfaction' of the teachet's tUdents

ly important juncture. Any teacher who answers these

questions practical y'ie demonstrating indisputable'competOnCe.
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'There are many,ways to answer these questions. The following chart,

CRITICAL FIVE MINIJTES, is, the considered opinion of the author. This
4.

-chart lists a number of significant-times in thirst column. In the

second column, a piece Of experienced adVice is giVen for each of the.

significant times listed.

,CRITICAL FIVE MINUTES

Significant Times

Most important 5 minutes

First 5 minutes

Last 5 minutes

5 minutes INefore starting

Postwarmup "5-minutes

5.miputes after stoppitg

In the following paragrapha,

studied will be analyzed.

SIGNIFICANT TIME:

Most important five minutes

EXPERIENCED ADVICE:

°Write them .out

erienced dvice

Write them out

Extemporize the

Add theM up'

Look around or a friendly fa4e

Look around for more friendly faces

Stay arou d for friendly followup

each of the
"./

critical five minutes-herein
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This recommendation realizes that the typical classroom period lasts

f

anywhera,from 45 minutes to an hour and a half.

.1.

No'matter how long the'period may be, it is the opinion of the author

that the most important five. minutes, and no more, should be written out.

This writing exercise forces the teacher to put &Own on paper,only the

most important items-. -Some teachers find that.-this exercise forces-theM to

realize that an-hour and a.half of talking mighhoil down to no more than

one minute of wortWhile writing.

Other teachers who notice that Iearnera never 4eemto catch-on to

the important ideas suddenly discover,that a 45 minute period is filled

with at least twckhours of important ideas- This intellectual surplus is

4vseldom recognized'untit the teacher tries to put on paper the things that.

have not been Successfully said in the alloted class timL
e o

Any teacher who" is in the podition of stressing only: the most important

one or, two minutes during a 45 minute Leeson should not feel olpiged to

come up with an important five minittes. After'all,quality is better than

quantity.

Any teaCher in the Position f,trying'to cram two hours worth of

important minutes into a 45 minute period should not despair. Similarly,

the teacher Shopld not tear up the two hours of careful writing.

The teacher Whoi.s over - stuffing the class period should verify the

fact that everything vOtten out for the two hours is of importance.

If everything is indeed important, this teacher'should subdivide the

two hours into-24 distinct le sons.
J .
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If)for ail practical jurposes,the teacher realizes that such a

subdivision process would simply.impede the natural ,flow of the,contenti
.4

schedule,_ examination requirements, professional licensing requirements,

or other considerations the teacher should present the tWo hours to the

students in written *format.

Then, the teacher would be able to zero. in on five minutes of the

learner's choice.

When learnersare allowed to decide what is important, asudden change

takes place in the 'educational process. The teacher .s no longer onlY'a task

aster. The teacher becomes a friend and consultant,` who is always there '

when help is needed. This piece of exporienced advice might be summarized

thus: as. .a maximum, write out only the most important fiv minutes.

iIGNIF NT TIME:

First 5 mi tes.

EXPERIENCED ADVICE:

Extemporize them

is

It is not unusual to receive the following advice from profes

speech givers:

Write out the first 5 minutes
Write out the last 5 minutes
Five minutes before your talk,is over, start

giving the last 5 minutes

ional

As appropriate as this advice might be for profesSional orators,.

it is inappropriate to teachers..



4.

D.

The'teacher can
.

never be -certain until class begins what is the best

way to:staxt the lesson.

The teacher-can never

chas been obtained from the

C

be certain, until the class is 41bost over and feedback

learners,about exactly what is he best-way to

end the lesson by suggesting an appropriate next step for the learner.

The ability to extemporize appropriately is an acquired 'skill.

As Woodrowyilson reminds us, it isyeasier to talk without inteription

for 2 hours than to come up with a.good off the cuff five Minute summary.

The ability to walk into a tdam, whether a.lecture_half., clasaroom,

or a learning center; and to look. over the group while trying to decide

where to begin is a COMPETENCY that requires mudhpractice.

Any teacher who has carefully written out orthOught out themost

itportant five minutes of a lesson is in a good poSition to look over the

group and .to decide where
;

the class,by the sound of

to begin.

the bell,

willed educators will stare the class into

An authoritarian teacher will begin

a gavel, or a lcud noise.

silence efore pronouncing a

start speaking slowly and let thesingle word... Friendlier types will

Sote Strong-

1

Silence spread aS more students becdme interested,in the instructor.
[

There are many ways to succeed during the first fiVe minutes of a

iesbon. Some teachers-will rely-upon the inspiration of the moment.

Other teachers will methodically spell out 5 or 6 alternatives to do in a

variety-of situations. Other teachers.Will start, off with the same ritual

as the students are allowed to quiet down and settle down for a session of

learning.
. .



In brief, no matter what happens during the first five minutes of a

lesson, make sure it isiappropriate to motivating the group, to brightening the

ocCasion, and for setting the stage for today's objectives.

SIGNIFICANT TIMES:

The last 5 minutes

EXPERIENCED ADVICE:

°Add them up

re

In some quarters, it is considered a sign of politeness and good

taste to prolong the final fareWell. What could have taken 30 seconds'

is sometimes protracted- to last 30 minutes. Iv this way, both the host

and the 6eparting guests halie a chance to stretch and stand up in front

of an open door.

When.all is said and done, probably this prolonged exit is better

thiln the speaker who suddenlystops talking at the sound of a beil. It's

. true that the speaker has stopped talking and:the students are leaving

the room. Unfortunately, unless,the,class is drawn to a conclusion, the

Mere act of stopping one's speech is insufficient to terminate a well

organized lesson.

There is nothing magic in the ability,to using either a9, alarm clock,

,

7A wristwatch, or a wall, Clock to notice when the period is just about over:

If the Students and teachers are accusomedyto'summarizing a good lesson..

1

during the last five minutes,` the students will remind the teacher that it

is time to terminate and summarize.
1"""



In some situations; the last five minutes allow the.class to ask
0

necessary questions tocarry out-assignments or to understand future

expectations. In other situations,, the teacher seizes the initiative and

presents .a capsulized version of the most import ntpoints of the lesson.

There is certainly nothing the matter with reparihg a final conclusion'

of fiye minutes on the part of a,teacher.; On the other hand, there is
a *

soMetging seriously the matter with giving thisfinal fiie minute` conclusion

unaltered. EVEN IF the learners have not caught on to the main point of

the lesson.

It is Very difficult to quantify how much can be learned in a given

period of time. However, let's make a stab at'it.

There.it research extant to indicate that the average group, with

the average teacher, with the fverage variety of Motivation, and withthe'

average set of circumstances can absorb approximately one major idea fully.

explained every 15 minutes.,

This would mean that in the first 40 minutes of a.45 minute period,

the group and teacher have thoroughly explored three main ideas. Sometimes

using the last five minutes to add up these three main ideas is a good wayi

.e
to get compound interest.

This compound interest.-refers to the profit that can be derived from

repetition.

This compOund interest can also refer to the added enjoyment of looking
t

aetheY previops,three ideas in a new combination. I's similar to the.

exhilaration felt by rearranging-the same old.pieces'of furniture in .a room.

The new look makes the den more interesting and more enjoyable.



ThAoret error a teacher can make during the last liVe minutes is to

t. . .

try .to introduce two or three brand new ideas forwhich-the students are-
.

not prepared. There is only so much that ean,,,be craned into five minutes.

In general, don't over-estimate the ability .of the students to. absorb a

lot of pithy ideas expressed in'succinct phrases that mean so muchto the.

F.

teacher.. but so littleto the beginner.

Iri brief, use.the last five minutes of every encountered Session n'

order to_sum up what has.been 'done and to clarify future expectations.

SIGNIFICANT TIMES:

Five minutes before starting

EXPERIENCED ADVICE:

Look4-around for a friendly face

Five minutes before the claSs.starts. professor walks in the
u

room, places his notes on the desk,.and.Rretends to ignore.elieryone there.

Exactly at the sound of the bell, the professor becomed'alive,Starts;

to smile, and looks aroun

lesson.

He wishes to'win over the class and begin hi
0

Five minutes before the class starts, the studs seem to'ignore the

preSence of the teacher and'go on talking to-oneanotheror looking furtively

over class notes if an examination is to-follow.

At the beginning of the class period, the students came to order. 'All

of a sudden, all distractions are put away in order-to'concentrate full

attention on the teacher.'

8
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The ability. to establish some sort of human contact.with the class

before beginnidg the professional contact is a sign of a good teacher. The

teacher who lookg around for a friendly face is trying to make sure that

the objectives of the lesson are placed in the.perspective of,eyery day

life activities.

The tendency of certain indivIduals live in airtight comiArtments

is undesirable in education: Some individuals actone way inthe classroom

and another in daily life. It's almost if the clasgroOm were an airtight
1 .17

oOmpartment and the daily life were anOtherairtightcomPartment.

'ea not to be wondered at that certain students never.establish any

relationship hetween the objectives mastered in schocil and the exigencies

iof everyday life:

To help make this transition ,'the *teacher must use every human and

profesSiOnal resource available.

This, type of horizontal interaction between learner and teacher is

comparable to a two-way street. A\vertical relationship would'have to

imply that either the objectives of the teacheror;the objectives of the

learner had preeminence' aver the Other.

Certain teacheie, who have difficulty with knowing how to begin a.

lesbon .try'. to resolve this' problem by focusing in on one individual.

It is assumed that if.one individual be interested and-made to realize

the importance of today's objectives. thl:the rest Qf `gr.oup catch on

ri
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1 ,
.

11)1114 c a key element in trying to differentiate beweenkhe necessity

for planning and the peCessity for spontaneity on the part of both teacher

and student.

' 6 ,,
- ,

In this way, education can be seen Avan interaction between a

.learner trying to*educate oneself . and the teacher as an organizer of.

educational environments filled with'Opportunities for self-advancement

on the part of the learner;

SIGNIFICAIT-TIMES.;

` Post-warmup 5 minutes,

EXPXIIEDICED ADVICE:

.'t

Look around for more friendly faces

Some teacher& try tcytreaethe students. like automatons.

Treating a.student- ft* an automaton is presuming that. telling one

funny story, one semi-related story,.64d$one directly related story is

Sufficient to turn the learners on to the lesson's objective. ,There is

no magic lever to pull'to'convince the'entire class that what the teacher has

to say is worthwhile:. Q

One of the most practical ways icigain the
J

-momentum of the group on

the side of the teacher is to start off with one friendly face. Actors often

adtitxthaeghying to one face in the crowd give& the stage presence

,necessary to win-over the entire:aUdience..Similarly, if a teacher does

a good'job in presenting a lesson to at least-one learner, there is a

great probability_that.the rest_ of the .class_ will catch the main Idea.
*4 csv

10



'ivery:a.abject matter or profession has its own logici

1:vcry'individUaLlearner ha's a Unique collection.of interests

predispositions .
f

course - chopper chops up every lesson into individual components,.

Each component is alloted so much time wyether or not the learners ,alredy

AnoW it or whether or not the learner6catch on immediately.

and

The course - chopper provides one component of the course after.anoher

'without thinking of thereactionin the iridividualllearners.

4

Sometimes, educaiional researchers concludethat very feW people

really understand how human beings learn.'

For example:, sOmeenple catch-naplowly, pieceby piece :Other'

individuals equally as intelligent learn by leaps andbounds,by heaping

.-spoonfuls and noby baby spoonfuls. "There is a wide range of individual

differences betWeea learning by baby spoonfuls and learaing-by giant
*

spoonfuls oliiel-earners seem to,chew ancirechew the same materials while

. .

others teem to swallow:down and gobble Up every.viece of information that

'comes from the teacher. Carried to an extreme, the AGGRESSIVE LEARNER

is able tp:TOrmUla5e objectives, deVelOi, accepitableevaIuation criteria

apdchoose frOlaa wide variety of alternatives. Wsuch;asituatidn,
$1.

the learner is king.-

/rom another point of view, LEARNING ENVIRONMENTS are products o

teachers who have arranged a contingency of'stimult' and responses
.

in suchalOky.as! to almost force every learner, tOIearn. Unfortunately,

some learningeniiironments are misinterpreted as agents while the students

are misinierpreted'as passive recipients'of tranquilliiers,'aot stimulants.
-

13



In a verticallmodel of learning, either the AGGRESSIVE LEARNER or the':

LEARNING ENVIRONMENT must, predominate and have its way on the other.

.
In a horizontal model Of interaction, boththe AGGRESSIVE LEARNER and

the LEARNING ENVIRONMENT interact in slid'. a7wa'y as to make learning more

'dynamic, more realittic, and more personal.

It's much the same way with breathing. .Obviously, fresh air is.part

a.
of the environment. Jusfas obviously, the lungs are patt of the human

organism* However, the process we call respiration is.the mingling

the environment of fresh air with the organism of the lungs in order to

-.'produce human vitality:.4sO far, this stress on'the post-warmup five

p' u

minutes-has pointed thenecessity to consider both-the AGGRESSIVE LEARNER

and, the LEARNING ENVIRONMENT.

A further analysis* will consider the necessity to give due respect

to betti41ie IVIDUAL and the GROUP.

In brief, the teacher who looks around for. more friendly faces during

the :five minute WOM40...lqiti find the class, both as individuals and as

a group, more receptive to what the teacher has to present. In, addition,

the teacher who treats!the class as human beings capable of knowledge,

choice, and activity will also find the class, both as individuals and as

groups, more active in the,pursuit of'excellence.

.
Son?' teachers misinterpret the Stress on the post-warmup,tive minutes

/ .

t.,

as un attempt to make the classtmore passive and receptive to what the

teacher says. On the ctontrary, this-stress on the post-warmup five minutes

Is intended to stress the necessity of making the class more active and

creative in'the human interaction called education.

12
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SIGNIFICANT TIMES:

.Five minutes after stopping

EXPERIENCED ADVICE:

Stay around for fri6dly followup

Few individuals, whether teachers or students, would go to an interesting

movie and walk out at the climax. After all, everyone wants to find out how

the movie ended.
. !

When-a'teacher enters the classroom for the first time, the teacher is

in ,the position of an indiiiidUalentering'a movie that has already started.

After a While,the teacher catches on to what has happehed'previouslyin

the education and life of the students.

A teacher who walks out of the classroom at the end of an individual .

course or at the end of a term is in the position of a person who walks

out of the movie before seeing the ending. In a very true sense, no teacher

can ever find out,the final ending of the life of most students.

However, staying around for five to ten minutes after a class is a
4

good way to spot the eager beavers. Eager beavers are here used as synonyms'

for aggressive learners. Aggressive learners know what they want, knocv

how to evaluate effective results and demand a wide variety of alternatives

from which to choose.

To be perfectly frank, it is doubtful that an aggressive-learner can,

achieve complete satisfaction in atypical classroom.

Just as there are aggressive learners, so there can be SELF-FULFILLING

TEACHERS.
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- o

A self-fulfilling teacher iaable to manifest.a confidence that

doesn't appear in thefunctio ing of a beginning, teacher who has never been

able to turn an indifferent learner on to the world of idea, and

values .

The self-fulfillingteacher has developed both for the. teacher and

for the student a relationship which is unique, warm, and self-rewarding.
O

Without going to the extreme of becoming palsy - wally, the self..fulfilling

teacher is able to change over gradually from a role of authority to a role.

of partnership. P
0

The self-fulfilling teacher is able to help each individual became,'

self-directing, automonous, creative, innovative and aggressive towards

educational progress. In brief, the SELF-FULFILLING TEACHER is able to

turn gut AGGRESSIVE LE4RNERS. When all is said'

much that the self-fulfillingteacher turns out

Much as it is a phenomenon-that self-fulfilling
-.

and done its not so

aggressiVe learners as

teachers are often found

in the Company of aggressive learners.

A scholar has learned to:learn for Oneself: A self - fulfilling

teacher has learned how.to learn for others. It might,be more proper to

say that a self-fuffilling has learned how to:make students more active,.

more self - actualizing, .and more aggressive 'by trusting them more.

Anytimdthe learner considers himselfas a puppet completely pulled

and directed by the teacher type of a')puppet master, something is wrong

with education. Manipulation has replaced trust.

Oneway to remedy this situation i 'for the teacher to stay around

for,stleaSt five minutes afterstopping'a lesson*,in Order to provide an.

opportunity for friendly iollaWupbeteen self-fulfilling teachers and
.

aggressive learners.'This allows respect to teinforce trust.-

14



AA a concluding elm/mutt on the host important,five minutes in. a

lesson, it can be said that the important point for the teacher is to

activate the learner, y trust as well asby
CONCLUSION

So much has been aid in educational literature on the activity

of thg teacher thatt s easy to forcget'that sometimes the. passivity

of the teacher is just a important. In a way, trusting is passive.

Itjs easy to think of .exrples,Were an over-active parent rendered 1\)-

th, child passive.and dep ndeni to such an extent.that the child never
i

. ,, -

. ,

did anything. After a. while, the child developed a 4abit.of-never doing .

. .

anything. because of too much contrast gad not-enpugh 'trust.
-

In other faMilles,.an almost, pathetically inactive parent has somehow

or otherfestered the inverse reaction in the Child.' InAlther.wordsi, the

4)ffsprin&of passive parents sometimes be&me.Very.actiVel self-reliant

and dependable. Verbally or'nonverbally, trust was there.
.

If the teacher does too much in the classroom; there is always the
k1 Ak:, A .

,

danger that the learner beComes dependent rather than dependable.

. As is obvious from the above'domonatration, the author feels that

the most important five minutes in a lass, a leaning laboratory, or a

discussion are-the'five minutes within which the.learner-becomes active.

This is the kind of learner referred to above as an-AGGRESSIVE LEARNER.
.0

The kind,of teacher thatproduces aggressive learners is called a

SELF - FULFILLING TEACHER., In this expression, the self obviously refers

to both the self of the teacher and to the self of the learner.

15
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APPT,±C.ATION

So far, many of the reddersoethis artiCle have been

e

of the author's idea.

Ai
paSgiv6,recipllentq

'It might be a good thing at this time, for the,readera to go back to.
.

the six questions po4ad in ;the Opening. paragraphs. All of theSe questions.

have been treated directly or indirectly in the previous expostion. .

'Readers who are able to answer: these six-questiongets a result of

reading:Ais article and discussing itare,,,aefinitely active learners in

.
.

,

thesmoSt educational sense of the adiective AGGRESSIVE: This kind of learner
.r. . c,

. ;
.

can be'trustedzto self-actualize
I

because self - discipline has so obviously

been demenstratedk.
.40
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ED 085-861 CHECKLISTS ON HOW TO TAKE A GOAL APART ANDHOW TO PUT IT BACK TOGETHER IN AN INSTRUCTIONAL
LEARNING SYSTEM (April 74; p. 141)

ED 0867-98M HOW TO KEEP. EDUCATIONAL RESEARCH
FROM GATHERINGDUST ON A SHELF (June 74, Q. 33)

ED 088-861 PLANNING AND 1N=SERVICE,EDUCATION.
(July 74, p. 141)

ED 089-470 EDUCATIONAL VOUCHERS in Educa'tional
(August 74, p. 71).

.
,

ED 090-175 SEVEN STEPS TO BETTER OBJECTIVES
(August 74, P. 169)

4 -M090-227 ROLE 4 THE RESPONSIBLE
LEADER IN DEVELOPING'

TEACHER-PREPARED RESEARCH' (Augmst 74, p. '176)
ED 090-976 CISNE - COMPUTERIZED INFORMATION SYSTEM /FOR NURSING EDUCATORS 7 (September 74, Pp: 8647)

AN EVALUATION SYSTEM THAT DOESN'T REQUIRE
HYPER- EXPERTS (October 74: p. 137)-

ED.095-222 PERFORMANCE TESTS THEIR CONCEPTUALIZATION,
ELABORATION, ANDFORMULATION (December 74./ p. 160),

ED 099-580 LEADERSHIP BY REINFORCEMENT
(May 75:-p. 23)

ED 102-108 NINE SIMPLE STEPS LEADING TO'LOW COST AND .HIGH. QUALITY INDIVIDUALIZATION (June 75, pp. 154-155)
ED 102 -421

INTRODUCTORY GUIDELINES ON. HOW TO DEVELOP LEARNING
OBJECTIVES THAT.ARE CLEAR AND INTERESTING COURSE; OUTCOMES (July 754 p. 26)

Financing

ED 092-595

gr)



0

ERIC CODE 'TITLE (RESOURCES IN EDUCATION Review Oete Page if)

ED 103-640 INTRODUCTION TO CAREER PATH EMPLOYABILITY "PROFILES
(August 75, P. 16) .

ED 103-668 DEVELOPING NCUPAT1ONAL E UCATION MODULES THAT
CAN ADD UP T9 CAREERS Au9u9E 75, p. 20),

ED 104-485

ED 104-914

ED 104-924

THE USABILITY OF LEARNING MATERIALS DEVELOPED
BY COMMUNITY COLLEGEPRO 'SORS '(August 75, P.

'EVALUATING COOPERATIVE.EDUCATION
(August 75, p.i192)

A.SAMPLE CONFERENCE EVALUATION BY OBJECTIVES
INCLUDING FORMS, PROCEDUR, TABULATION, AND.
DATA INTERPRETATION Migust 75, P. A93)

127) ,

ED 106-232 PLANNING MODULES THROUGH MATRIX ANALYSIS
i(September 75, P. I71)°

ED 106-271 EVALUATING TEACHER IN-SERVICE WORKSHOPS
IN TERMS OF LEARNEW BENEFITS.
(September 75, p..176)

ED 106-301 IMPROVING TEACHER-GENERATED OBJECTIVES AN ORDER
THAT LEARNERS MAY SELF-EVALUATE BETTER
(September.75, p.._180)

ED 107-64r WRITING PERFORMANCE OBJECTIVES AFTER TEACHING
WITHTHEMAOctober- 75, p. .

.

.

ED 107,-642,-; AN INFORMATION SYSTEM APPROACH TO.- V
AND POST-SECONDARY DEGREES. (October 75, p.

"EW107-048 -! THIRTEENALTERWATIVE LEARNING-ENVIRONMENTS THAT CAN.
0E.USED'TO EVALUATE. THE IMPACT OF TEACHER .

IN- SERVICE WORKSHOPS.ON DOCUMENTED LEARNER BENEFITS
(October

ED..107-696. DEVELOPING CRITERION MEASURES FOR CAREERTATH
MODULES (October 75# P.

-CE. 004-414 MOTIVATING TEACHERS IN TRAINING TO WORK WITH
CAREER PATH TRAINING MODULES (January 76, p..

CE 004 -415 HOW TO PLUG IN CAREER EDUCATION RESOURCES INTO
YOUR ELEMENTARY'SCHOOL LESSON PLAN -- WITHOUT
PLAGARISM AND WITHOUT MISFITS (January 76, p.

These pubkications are also available

in the format,pf consultation and workshops.

-All inquiries are proMptly answered.

A
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ALVIR, lloward,P. "The Role of the Responsible Leader in DeVeloping
Teacher-Prepared Research in Caucational Tbchnoldgy,"
EDUCATIONAL TECHNOLOGY: .THE MAGAZINE FOR MANAGERS OF.01ANGE
IN EDUCATION. Vol. xiv, Number 12 .(December 1974),
pp. 19-22. -' ';

ALVIR, Howard p,, "CAI Design Package." (Brief Notice)
EDUCOM : BULLETIN OF fw INTERUNIVERSITY COMMUNICATIONS
COUNCIL. (Stemmer 1975r, p. 24.

u

ALVIR, Howard P. "A FeW Low Cost Tests for Usability." ,

AEDS (ASSOCIATION FOR EDUCATIONAL DATA SYSTEMS)°MONITOR.
Volume 13; Number II June 1975),'p. 12.

ALVIR, Howard P. "The Role of the Responsible Leader in Evaluation
Based -upoa,tearner Benefit-Gains." EDUCATIONAL TECHNOLOGY
THE MAGAZINE' FOR MANAGERS OF CHANGE IN EDUCATION.
(Accepted for publication :)' -

'ALVIR, ,Howard P. BOOK REVIEW of "Using Bibli.ca.I Simulation."
SIMULATION AND GAMES : AN INTERNATIONAL R4VIEW OF
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IN PREPARATION

THE -290*SECRET'OF A MANAGEMENT CONSULTANT'

-.THE JOH1)ESNIPTION AS-1.:MANAGEMENT foot

FIFTEEN CRITERIA WITH WHICH TO EVALUATE THE TYPICAL
JOB DESCRIPTION IN BUSINESS. AND'INDHSTRY

THIRTEEN REASONS WRY THE SELECTION COMMITTEE WASTES
TIME SCREENING THE WRONG. CANDIDATES FO1I-THE JOB'

PRODUCTIVITY AS A FUNCTION OF THE JOB DESQRIpTION
RATHER THAN OF TO-INCUMBENT (FUND RAISING, 'MANAGEMENT', PURPOSE)

CHARISMA AS A "PERSONAL MAGIC" OF LEADERSHIP THAT
CAN AROUSE LOYALTY, COOPERATION, AND ENTHUSIASM AS ,'WELL AS
PRODUCTIVITY ON.THE JOB

ELIMINATING TOE INFLUENCE OF SE; STEREOTYPiNG,ON THE
JOB DESCRIPTION (DISTINGUISHING A SEX-FAIR COMPETENCY FROM A
SEX-BIASED CRITERION)

TITLE IX CAN HELFkYOU,THROUGH AFFIRMATIVE'` ACTION
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