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This workshop is intended to demonstrate HOW TO PEVELOP MODULES. *
- ! This will be fone through several activities, e.g., good examples, :-
A . . : ,
\ . : . . .
illustrations, explanations, case studies, comparisonss diagnosis, and .
prognosis. . ) o R \Q o
v ot ° . * ) " ’ K] * S
) r
L o . - 4 .
The illustrations that follow try to do the job,vié pictures, humor,
. . ’ PR :
. aQalysis,iPrainstorming, and—-discussion. ; ST
. ! ' . . ' o .
’ .o o : . . e .
' A careful readipg betweén the lines should“equip the typical t¢%cher
s . R 4 ) .
i . P . - 0 - ) . p e > ‘ v ,
with the gkill to prpduce mpd@les ¢amposed of objectives, pretest, learning " v
i énvifohmeﬁts, and posttest. : ’ b ' A - ’
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- DEFINITION ~ ' . = .. A
e .

A module is a eggtion of course content that is designed for a specific-
N ‘ ' o ' ! )

purpose, for example, organizing work tasks in a logical sequence that might

B, R bé job‘;elatea; student-interest-centered, orAstLuctured for whatever .
. i purpose Fhe,authorihas in mihd. ’ o
A Egmmoﬁ module design revolves around tiﬁeJyherein blogeks of content A
o gpg’seqﬁeﬁced in unifgrm periods of time, such FS'XW hours of "instruction"

r + ) e - g
in a specific topic. o . ' )

An example of this would be a common  module design which revolves .
‘ . ; -
“around time wherein blocks of contépt are sequenced in uniform sections '

» Y ’ L PR )
. of time, such as 30 hours of "instruction.in. hard-surface welding."

. ’ B n’ '; . W N ) ‘\ ‘ »
' Lo - i
’ Mastery testing is a new word. Some people call it even a new form TN
N _ + B ‘ . X - B . . g .
. of jargon., > S , . ¢ 'y

,,
» .
M

As commonly defined, mastery testing means evagﬁating‘in such a way
o o , N

. «

as to determine if objectives have'been met. )
’

. . e ) :
.In this light, mastery testing is very close if not identical to

\ criterion-referenced testing.

. o

-ﬁ
E . v
e

: . 7 . 7 .
i% . This can become a vicious circle beecause an objective i§ sometimes

interpreted as sfmply.ahophér way of stating a criterion. .

e . N . '

‘\ .. In this workshop, a module is defined as a '"MODULARIZED LEARNING

AFTIVITY PACKAGE composed of objectives, pretest, learning environments, )

% -
and postgest." Modularized stresses the relationship to school philosophy.,

a

, end product, level pbjecfives, and curriculum.
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A . The most important thing is to start with a clear idea of what is
» ‘ - ’ - R
. - \
. X ' . .
desired as an end product. g ” : 7

o . . o

_ ‘ This end product must be translated inrq,cerrain basic things that

rd

must be 1ear§$d by the ‘end of the program.’ These~ee§taiﬁ basic things °- =

- .
) . / f

\ ‘ would include knowledge, skllls,.and Zttltudes. ) a

RO
/ ' i Each of the things that makes up the desired eﬁﬁfbroduct must beo s

i . - [ ' -

{ ~ parceIed out on various levels. TIn other words, complex tasks would come .
] . J

|
\ ’ on the/hlgher levels and would be prepared for by the basic fundamentals

v
' - '
.

on earlier levels. : ) P ‘ ) ]
Q . . .
‘ “ . r L]

After_thé levels have been Epelled:out, the courses that supply the ™ °

,\\, ; -, . . PREEY
. content are determined. . ] d . o |
. . » N
Voa e ‘ -

' 7 - . . . . ) . . .,
. In order -to master more basic material in a reduced time perjod, it
- ’
‘ - R

., is‘sugiested\that\ferqain portions of the basic fundamentals be placed
. . - \
' into independent'study modules that can be utilizedlif students without -
s 7 4 . v : ’
. the physical presence of a teacher. ) P
» \_‘ . . - N . . . 4 o
Obviously, the use of modules is pot to-replace the teacher but to
. . U ‘ : ;'l‘: ‘ .
. free the teacher for more time in class to assist learners in areas where
’ A )
* . special help is needed because of student deficiencies or because of the
o complexity of the material understudy.’ - o : . ' .
&
il 3
-4 %
- V4
e\y - o =
. _ ) * ' o
v \ .
Q
Wi;ﬁﬁ . 2N o “ . iv ,
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developing objectives, a few guidelines, emerge:,
. . N . e . .
- - . F - .
. v " -
A. Be as precife as possible )
] el . N .
. .. B. Don't over=simplify .
< » =
) ~C. Include every essential that must be there - . - e
- T o
. ) ' _ - ot ~ - .
An objective specifies the desired end product. ~ . .
v S, 8 . ) o
: With this definition of objective in mind, mastery testing can be
b ° :
defined as measurement to determine if knowledge, performance, and attitude )
~~' ' skills have progressed beyond the beginnigg level measured by a pretest.
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Where are you '

Where are ‘you .

Environments
A

Which paths are.

[y ; o ‘L AY _
! g ~ ' L
. ; R
v o » 1 .
rl *~ \
. s N * - . ) . .
Overview of a MODULARIZED & ) t
. Learning Activity Package (LAP)
R . N ] . . ;.
OBJ PRE ENV . POST
. 3 N . . .
"OEjeetivpg : Pretest Pos@test

g\w\can maste+y and

,going? starting? available to competency be
" : get thére? doqgmentedj‘
LAP—OBJ—]~ LAP- PRE—I LAP ~ENV=F LAP-POST-I .
(Speak Out!) (Short & Sweet) (A -page ENV) (Principles &
. \ N Phikosophy)
\‘_ : g e
.LAP-0BJ-2 : LAP PRE-2 (A B C,)| LAP-ENV-2' LAP-POST-2 = !
(Obj.” Activity) ~ (Start with (Open-Ended) (Destlnatlon)
. . Cognitive and- — P e
(0bj. # Activity) Know | edge) g v
. , N
: ? N .
LAP OBJr3 A LAP-PRE-3 LAP- ENV 3 LAP- POST 3
. (OBJ-PRE-ENV- “(Checklist) (Flex}ble) (Slmp||C|ty)
‘ POST) ) e B a T -
- ‘\ - - v - ". f
LAP OBJ 4 LAP-PRE-4 ‘ LAP- ENV ~4°5 LAP—POST-i(AY
(Manager) (GRIY AnaIyS|s) . QCurr >’T®§tr ) Format“Codes)
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T . (Format Example to
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:3“ : T ’ ' - PR + * ,0hj.y Activity ;
g L ‘\ 2 . . - ' .. ObJ :/:Act;vsty
B B . - } . . .. R ‘: o ,
g
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N \\ . P 7 » . L -~ M
" e “ ; A ‘ 3 ‘\ n;‘ . . ) ﬂ' i
K / v v ’ ! ‘ .; hd )
b N , . t q -
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E ot . g . R : s
T . - - Figure'l . "] .
P s Typology of Educational Goals. .. . > o
q ' . ‘ . ot v & ' ’- ‘ . LY S A
'l GoaL CATEGO}FRIES «E\XAMPLES . ‘
; <Mlssmn broade§t most’comprehensnve state~ The mlssnon:ot the GlenV|ew school district |s
. . ment that can be made about the central to insyre that the current and’ future educa- ,
* purpose of the orgamzatnon( or. program Jtonal needs of the *thildren, youth and -adults /
r - ‘of our community are met’ comprehensnvely,
; ‘ ‘ - effectively and etfnfently .
» L, '( -
“Continuing Ob/ect/ves . To msure that each student completmg his.
1) general statements which describe the con- elem ntary -secondary scho8l ptogram has a’
% - ditions which will exist jon, a contlnumg _com and of the learning skills.r -, - .
w "basis when the organlzatldn or program is ) . Cor + -
* fulfilling its missiqgn.. N . . ¥ o
B N
‘ Specrf/c Ob/ect/ves By June 1, 1977, S0% of the elementary pupils
explicit statements which’ descnbe ‘the re- -will demonstrate competence in readmg as evi- "
I “sufts to be achieved, when, and by whom denced by the|r scores on the stater assessmont 1y 4
in order for a continuing’ objectlve to be test. . et N '
accompllshed v . .- T
] . + P LY & N - C e .
: Strateg/es prlmary t’nethods ysed to achleve a By Oct.. 1, 1975, remedial reading clinics will .
i . specu'flc objective. be operating in the Farmbrook, Pinewood, and
‘ ) MacArthur elementary~schools wuth an annual
e » . . operatmg -expense of $20,000 each
2 u [ . S
\ . . N
. .ﬁ Activities: component parts of a strategy. By July 1, 1975, three teachers specializing.in
: s |, S ' N ‘remedial reading will be hired, to staff the ‘
f,’ s s - remedial reading clinics in -the Farmbrook,
j ‘ . }ﬁ . Pinewood, and MacArthur elementary ‘schools:
. . ’ ‘ with annt:al salar:es of StO ,00Q each.
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- ObJectlves are needed for learning activity packages.

1
. 2. Pretests are needed t6 provide diagnosis 'and motivation
o 3. Alternative learning environments are meeded‘to provide choice
4 ,»Nastery posttests are peeded to docutient’ competence 4
. RN

JIf these are your problems, don't be slow in finding a $olution'
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It includes inventory controls . .
Y »
OBJ
Objectivas
/

A

How many alternative learning paths =

LAP-OBJ-4

e
u
>
@
':.
o
= L
@] ( S e Q
T capital spending decisions . .-.
. product design . . .
> % o\ ’) .
- " EVAL POST
Environments ¢ N . * Posttests
a
e 5 ) i@ : %’7
e . ©

. Manage
apager as a responsible educational.leadef
! ’ .
3 - . . . ‘
v
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! ; Pretests
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What does the beginning student

look like?

How do we document mastery fompeténcy?
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/ ' THE SECRET MEESAGE . o
' 'f)ne man saw tpéﬁ floating bettle. Then the others helped to
get it out of the water: When they uncorked the bpttlg, théy
found a message inside. It said. “Lost at sea. I have ended up

on Cali Island. Help! B. Gully.” T

- “That is not true,” the ship’s captain said. “Lots of people
» throw bottles into the water with messages in them. Ang lots
1 -of people kngw about Bill Gully being missing.” '
/' S

“Wait?” Mike, a scaman, said. “This message is ‘written in

[ red. Tt Jooks like blood to fne. If a person were trying t%make
" a joke of this, I do not think that person would writ

 blobd” ¢

{ -

with

1

The ship’'s captain smiled. “No, 1 don’t think so. Let the doc-

sail for Cali Isla

tor study the me?;:lgc
d

-

If he says it is writteh in blood, we will

1t do not be .§urpriscd if the blood turns

out to be pajint.”

’
But that hight, the doctor knew that it was blood. The ship
sailed for Cali Island, and reached it after two days. Six men
got aff to look for Gulily and a short time later they found him.

He looked very bad.

The 'ship sctvout for home and the men.ook Gullyto the

hospital.

~“] owe my life to you and your men.” Gully said to the cap-

tain. “It must have been very

hard to find me.”

“Yes it was.” the captain said."But no one would have
found you if you had not sent the message in the bottle.”
“What message?” Gully asked. o

~

2. What was inside the bottle that the men found? -
3. What was it that had been used to write the message?
4. Where did the seamen find Gully? . .

- Literal , ,
1. What did the men find in the water? . ' )

Interpretive oo

. 1. Wha do you think the captain went to the island when he
learnedghe mpssage was written in blobd?

2. How do you think Gully-must have looked when the men
found him? Why? T

3. Do you think that Cali Island was in a warm part of the
world? Why?

4. Do you think Gully sent the message? Why?
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Take this pretest first.

>

TAKE THE PRETEST FIRST -- THEN "o ON%K‘\~;

TO THE REST OF THE, MODULE

~

1
5 N

Start with
™ o Cognitive and
o Knowledge

Read all the questions all the way through before answering any question.
' Mark the best answer or answers to each questlon on, the answer sheet found

on the following page.

After a11 questions have been attempted, compare the ansWer marked with the

answer key found on fhe page after the answer sheet.

s

. ] LY
1. Title: . _
- [4

The ‘best’ t1t1e for, this one-page

module is:

) . K -

A. Read ‘the module before -
' taking the test.
B. Look at the answer key
. before, taking the test. ~
.C. Take the posttest first’
i then take the pretest.
D. Read the pretest, then '
'~ * take the pretest, and
then correct the pretest.
A . ¢ q
2. Main Idea: e

The main id:a of

fnodule is:

»

A. Preteéting is all you
have .to do.
B. Pretesting should come
* .- before regding the module.
C. UPretesting is a waste
b of time. . . ,
D. A one-page module is
impossible. T
3.° . Summary: '

»

A one-page module is 1ntended

to summarize:
- A, Targets, goalq, and
' objectives.
. B. Pretest, diagnostic ;
assessthent, and starting
: point. v
C. Learning environmenta, L
learning acti¥ities, and
alternative possibilities.
D. Mastery posttest and the
a4

final examinatiom.
All of the above.

.

this one-page

4.

- produces: v e

q '1’75' .

»

¢

~ . ) :

ld : *

e d 3
-

Key Words dnd Phrasesf

Any , module taklng the format of
a one~-page pretest Qﬁ most likely
measuring:

A. Datd, knowledge, and the
. cognitive domain. °
B. Skills, things, procedures,
performance, and the '
‘psychomotoY domain.
C. People, attitudes, ‘values,
., feelings, emotions, and the
affective domain. o

D. A%l .of the above.

-

Subordinate Tdeas: o

On & typical onerpage module ==

like this one, for example; the’
typical teacher answers: °

A. All of the questions o
correctly.
B. All of the questions
. incorrectly.
C. One or two of. the questlons
correctly.
D. One or two Of'ihe questions
“incorrectly. ~

- e
‘Practical Application:

it c}ear that a; one page pre

A. A general dverview.
B. Some measure of cognitive,
awareness.# :
C. An identiffication of the! few
individuals who know nothing
about the subject matter and
who are unable to guess.
D. A complete listing of what. the
person can do., /

LAP-PRE-2(A) |

o
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LAP-PRE-2(B).
. Start with
Cognitive and
Knowledge




. . ‘ S . " LAP-PRE-2(C)
SO . o - Start with  *
Ce, ) W .

.. , \ : Cognitive and
' ' Knowledge
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' VERB (PERFORMANCE) (OBJ)"

4 - LAP~PRE-3
" Checklist

I3

A Few Criteria ..
Fer , -
Develop1ng ObJeCtIVB c .

sa ) "_ / /‘h‘

r"’

(}T} vj‘\

~

<Short.

.A. Simple
B. Complete K <Essentiali: KPA _— ~
C. Clear. WHnambiguous .
D. Action ) &Photographable " . .
E. Learner—Centered <Téacher-|ess . R - '
Fl o ' ) : ' °
7 Gl - /
: e, \ DR Y
CRITER 1A (EXTENT) (PRE) (POST) g o - -l ,) L
A. Accuracy ' <Avoud typlcal errors ' - .
B. Discrimination . LFine tupe " , : A
- C. Judgment <Decide ‘ - N
. . ) - Consistent '
, D. Coherency& '<Be<;Appropriate.v \
E. Speed - *<Time ‘
F. Humane PerFormance KHumanize : :
G. Economy-of Effort <£ng|neer Energy £ Co /
H- . ‘. . P
|«
J. ) Ve
K. v

. . . - : ' \
CONDITIONS QﬁIRCUMSTANCES)

-

A« Tools

. 7 .B. Materials (
€. Equipment, >
D. Situations '

v E. Test Type «
Fée

G. ., <
H :

® =
-
~

(Eﬁy).

<Penci l, CalcuL@for, Slides Rule,

<Book, Chart, Graph, Grid, Film
<Mach|ne

'<Clinic, Portable, Via Radio, Via CR%
<(papeh, hands on, sumulated and so oﬁ)

]

no Eﬂ)n




LAP-PRE-4
(Grid Analysis)

GRID ANALYSIS

(An "Upside Down' Structure)

A

. Semester - i o . ) . .
' , Semester 1° Semester 2 - | Semester 3 | Semester 4 | Comments LT
y s I:,evel fStart) AN s __»(E_‘inish) gog o .
. ‘ _ ro
Level IV - Care for the |~ = |, ' ) » _ Trial-and-
(Highest) Jclient:. P / - jerror learn~
‘ ~ . |e all algne' ) ! . P ing? .
GRADUATE : e on one's own . _ i o F &
Here ~ |e with minimm|{ "} ‘ (Find out if
B' . " supervision . . they like it!)
. ) - e in a wide \ ) . o\ ’
, . variety of ) , 0 s : s ’
| 4| cases |, W\ ’ \ ‘- .
A : 1 . ; E— NI & ; L v " —
« Level III 1. . TWOrk' ina A \ B k\ Why move from
) ) : ' ‘ clinic: - findependence to *
- ‘ N R \ . e as ypart of . ’ . -|constant
" - : ~a team g ) |supervision? (
s . ) , e under . o .
- / ) oS _ ‘constant \| - L | (Choose a
s _ ' ’ Y ' "supervision\ o T specialty after
: N , . s : - an overview!) )
LY e . - " |complete lab{ ~ " IWhy avdid the
\ ‘Level IT - = - * A workbookbased | ~ clinic?
- I DU upon 2 ar 3 R _
P 3 L rangom case “l(Tie together
- T . "L Iz stui\{es , all that has
’ ' e multiple been learned
a A : S - choice by doing!)
: @ © | - : ~ . responses '
. : ¥ ' » ) o bas'i,'c . * ’ @
. . . | -theories 2 , _ ..
) g N only \ A —
. o _ ® no clinical_\ 3 .5 ‘
A : : . %] contact . ¢ , A
' - Mcembrize the|Mickey Mouse |
Level I v : ’ . major during Sem IV? 1
) (Beginning) : o y - b ) o categories : ‘
of symptoms | (Good prep for
"START : ) : ‘ Read chapters|the State exam.)
Hetre . ‘ o ‘ " . 1,2,3, and & “ |
oL E ' ) : I Pass-multipld ;
: e ' choice exam ;
. uestion.l: Question 2: {Question 3: [Question 4: {Question 5: 3 i]
i Do level and Are there Are there AreNall ~ |Are the levels- |
¢ ' : semester follow unexplain- |unnecessary- |school ' and-.the_.sertrzlﬁ:tzz;e' 1
. ' " Mo i objectives -i{moving 1n 5 *
. o in sequence? able GAPS- ' 1&225)%2338 acﬂleved by {directiop? (See. i
. . : . * lation stones|the final ARR.OWS%) ’ «
’ l clutteringw level? 4
~ . the program? ) Ty, ‘*
Q : { 12 |




LAP-ENV-I
A T-page, ENV

ne Page Module Qverv1ew (Open Ended) L

& "A. Learner Developed (See: Learner Objectives
. and Level Objectives)
B. StudenP-Paced (See: Learner Activities
. and Completion Date) ',
C ‘With Minimum Teacher Paperwork (See:
. _ ~ Sa#isfactory and Uhsatisfactory)
.D.  With Maximum Teacher Encouragement and
Standards’(See: OK.and\Final OK)

.

Satisfactory’™-
“(0K)
Unsatisfactory
- (X)
"|Completion
Date

o

°

(

‘ : . . Level. i g
) . 16. : : B * Objectives
=~ 17- . 4 s , ‘ . ’ .
) ‘ . . C{ . 1' ﬁ# ) » R
o 18- : — — A |
] . §
) 19. 2. . .
\.'ﬂl g
-~ 2[20.7 T ' ) ' 1
* i . > . ;
- T . . 3
21 j v 3¢ ' ~
l‘::! 2 . K . * ‘?
22 | ‘ E 3‘
* * ity . . - . -
P - ] . » . . ! }
O o - Yo ' . . ) ' |
ERIC - % inal Ok | | |
: Teacher Final OK , 13 : 202 RN-ADM ;

& : o . 2 /
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) Do it over

. . and
P " over again???

(

14

. LAP-ENV-2

s e
L v
] ‘ « “
" OUR WY
Keep scorejof
_ ; USE-abilitxf!! ’
- e
) <
)
J’

Open-Ended »
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to. last

[
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AG%id also:

e too much papex
' : © @ tgo much theory
' : e ‘tdo much cost

. . \ .
- » - ‘
B v
-’ 24
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ERIC . ‘ 15
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should N O T

FOREVER

.

Stress:

LAP-ENV=3
Flexible

. o
be etched in Stone so as-

MIN]
MARKUS

CLARITY ~
'SIMPLICITY
JFLEXIBILITY
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> .. LAP-ENV-4
- Curr. ‘Instr. “

?@Q' ) - . . b N

. 4 . R _ ' . ) °
. , , ] S A . : _ . .
. T CURRICULUM Y, =
. ST S o “ ~ S .

' ~ M - A . a . . . .’

‘Stress on curriculum is a good remedy for the situation wherein | .
' educators confuse curriculum and instruction. S
- ' » . o - ’ . [

gurrL;%Ium refers to.an overall selection, sequencing, and planning of
A o - o
the educational process. A curriculum is an educational program'whether

fganize%‘ Thus,.a curriculum objécgzve wid
: S : Doee oy S PR
) _ ~ out the desired end product in terms of the phi#losophy of Jeducation 6ffthg
- . Q'._t-»‘ s i ' ) X . : co
oL fpafticqi%r jnstiturion:

N '_ fofmally ﬁr.informally o

0 n

R
’ . . [ - . "
-

N : N - PR R K P .’.(‘. ) ..<' . . D
N On other hand, instruction is different from-curriculum. Instructions e

. refersito the day-by-day activitifes that will be used to achieve the desired

- B —
ygicurric

museum could well be an instruftional activity, perhaps even an instructional

.

lum end product. For example, gbding on a field trip or. visiting a

objective, but these two activities are so specifie‘and open to substitution
' . a N
that they are more properly called instruction rather than curriculum.

‘Thus, a curriculum is an organized educational program. Inst¥uction
- . . .
refers 'to one or more of the elements used to achieve.thiﬁ*Structured and

o . \
‘ organized educational program. ‘ N

4

3 ° .

. .t ’ . T
Using the words research, evaluation, and curriculum can sometimes give -

an- unnecessary air ?f mysféry to processes tpat go on in everyday life as . I

roo

well as in scholarly circles. Practical peoplefdbn't make sucb an error.
' R .

”\//// A review of this document points out the following underlying assumption:

b
R " IF RESEARCH IS TO CHANGE EVALUATION AND CURRICULUM, RESEARCH MUST BEGI
" BY CHANGING THE ATTITUDES AND BEHAVIOR OF A LARGE NUMBER OF INDIVIDUAL 5

‘ : . v ' |

EDUCATORS . : A o T . : :;

jectives%’ n : j
retest ; . s

Environment N . .
Posttest e

Four toéls are available: OBJ’
’ ¥ ‘ PRE
: : ' ENV.
. . . POST

/

m - . o ”

.' ‘ | ~ ‘.‘ / - 2 . . A - ?,,5 ] - ' » 1“’ ‘j




S . PAPZPOST-1 .+ 7

Principles &
Phi|o§§p¢_y S

.S

X

)
W
~ %@
, £
_T“—J)——..LJ._.S’@}.L;.&?—SL.:I._ ;
R T : i
( % ¥
! ‘ ) i 4 )
. . #f{:‘%.“
’ o’
» T
; . * o v
In order to balance the demands of professional excellence with the
limited time avaliable, which of the following principles should guide
~ anyone trying to develop modules? . - - . '
. A . ' N N ) " .
A. Take as much time as necessary even if it takes &ix months .
to develgp one-module Yy '
¢ B. \ Start with areas easy -to develop and see how well the , - 3
" module format works ’ ‘ _ . '
! s : . ? . f . -
y @., Start with areas or topics where plenty of mgterial already , j
exists but -merely need organization and integration . - J §
X > ) ) ~ ‘ N . 5 s . 3
: Lo D. Set up an arbitrar¥ time limit,.for example, one module ‘for ST s |
. . . ;
every five hours of work, and ngver vary the rule no matter ‘ L
how complicated the module might be... : ' ) . -
-~ ’ . . . - ;
"E. Dev@lop most of your modulés in one-page formats that tie ;
tog r- existing resources | ' ‘K; i
5 . . ‘ C
. _ ‘ x v
. 3 » ”:
- . : %
- 4 A
* a ; ﬁ v b B i
Q P, Y . z
ERIC 26 ,
] .. " 17
- : . e ;
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Aruitoxt provided by Eic:

RIC

LAP~POST~9

<
. A\l .
. »

B A\

o \
) Why do some objectives for modules resemble the above Rorschach-type

drawing?

A,

\

v

The objectives

are kept simple, v1Sua11zab1e, and: pr Sented
in the form of §

art work .
even the teacher is - certain of exactly what
the end of the module o

Sometimes,; not
is expi?ted at

N |

The courge objectives are set much higher than the level
objectives . . '

-~ v -

The module was probably written at least in part before the
objectives were specified °

An obJectlve Whléh is perfectly clear to the teacher is
presented in a way that is amblguous -- to say the least == to *
the student ' , ot

18

B

Destinatiao
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: LAP-POST~-3 -
' } Simplicity .,

ES

;If.m

oy

.

v

. Whenever any module developed by a teacher resembles the above
. “ R *
multi-purpose, multi-level, multi-competency, multi-objective type of

-

learning environment, what is the problem?

ERIC

Aruitoxt provided by Eic:

Some modules are much too specific to be beneficial to

indeed have something for everyone

IS

19

A. . 3
o individual learners Y
: B. Some modules become so general that they resemble a .
pile of bricks rather than a well structured edifice -
C. Choice is good, but unstructured choice left completely
’ . sopen to chance is likely to develop into chaos
. ‘ D. Teachers should think first about the quality of learning
}wdf : environments rather -than about the quantity of learning
w . environments . o ,
< " ] . ‘
E. The above type module always succeeds because it does -



. LAP-POST=4(A)

Format Codes

A | DIGIT CODES . S .
. ¢ : - . .. ;r‘ ' !

ey

- , .
FHE FIRST DIGIT identifies conditions, performances, and criteria.

.

N -
.

] in the first-digit identifies’ CONDITIONS
. 2 in the first digit identifies PERFORMANCES
S 3 in the first digit identifies CRITERIA

& . -

Hs e

. Y

»

" THE SECONDJﬁIGIT identifies the correlation to the performance,
B@

quence of presentation, competency level upward, or a combination of the

\
preceding. . K
rs ) . o )
& Thus, every condition, performance, or griterion with one in the
< N ’ .
second digit refers to the first verb. : ’
Similarly, a two in the second digit refers to the second verb.
S The third digit is used when more than one condition or criteria is
’ .
. correlated to a specific verb. .
rf
R ) . o )
]
rs ~
1 ) & .
« .
- \
o~ Aty . \ l
e > ¢ . ‘4
- . ! ~
- A ~
AN
' 4 ’ ) ’ . )
. g ’
H ‘ l =
v ) L4 -
L] ° .
8 . ¢ ’
‘ i @, [ . -
-/
v e , s

O
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Aruitoxt provided by Eic:
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OPERATING ROOM -

LAP-POST-4(B)
Format Example to'-
Be lmpro%ed

@ - (Level One)
. o;\_ 4 | . .
‘“?ﬁzgﬁ. CONDITIONS - PERFORMANCE CRITERIA ¢
.11 Operating room 2.10 Observe the 3.10 Physical nature *
. - operating room 3.11 Tile (cleaned
1.12 OR equipment environment ‘ frequently)
) 3.12 Lighting (shadow-free)
3.13 Ventilation. (pathogenic
. ’ ' bacteria free)
. ’ .3.14 Temperature congrol
‘g% (comfort, heat 10ss).
S 3.15 Moisture control
. (prevent membrane
< . drying, static

electricity)
3.16 Cleanliness (asep31s)

L] ‘ 3

v .

performance by operating
team o

3.33 Sterile drapes

3.34 Accurate instrument =
sponge counts

3.35 Adequatc supply of all
‘a) Working instruments
- in WORKING ORDER
b) Expendable materials

(sutures ‘and spongeq)

2.36 Non-conductive clothlng

(c.g., no wool or nylen}

. 1.41 Surgical feam

14
1.42 Team functioning

2.40 Identify and
observe the roles ,
of the surg1ca1
team

3.40 Importance of ’
responsibility in each
surgical team member

.41 Surgeon

.42 Assistant Surg$on

-

3
3
3
3
3

4
4
4
4

3 Anesthetist
4 Scrub nurkse
5 Circulating nurse

21

1,21 Preparation to 2.20 Preserve the sterile 3.21 Scrubbing procedures
. enter sterile X envrionment by ” 3.22 Gowning S
envrionment acceptable attire 3.23 Gloving
. N
1.31 Preparation for a 2.30 Observe the 3.30 safety:
patient ' fundamental 3.31 Technique_of asepsis
principles of a by participating
1.32 OR team safe enpvironment personnel (MD, RN,
- auxillary personnel)
g ) '3.32 Translate factors in
\ 2,10 into skill

E
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CRITICAL EVALUATION ~ ; . f"
- P . . ‘ ) ’ l . . .
~ /7Thank\you for the time yau took to read this'maﬁuscript entitled .

MOD KIT FOR MODULARIZED LEARNING ACTIVITOY PACKAGES

Would you PLEASE taKt a few minutes to summarize you} reactions

by ‘responding to the following short answer and multiple choice
rating questions? Circle all that apply.

e OVERALL IMPRESSION égTRODUCT]QN (BEGINNING)
. Well done : A. Well done
B. Abovc average X B. Average, .
Ca C. Avecrage * . C. Below average
¥ ‘D. Below average v . - )

22

. E. Unacceptable ,
| , N ' MAIN CONTENT
¢ | MPORTANCE OF TOPIC ‘ A. WeTl done .
B. Above “average ’
A. A relevant issuc - C. Average
B. lmportant D. Below average
C. Highly technical > £. Unacceptable b((GUSL .
D. Fulunsstic o -
E. Qut-ofl-date . Aot ]
S CONCLUSION” / &
AUWTHOR’ Sq POINT OF VIEW ; . -
S . A, Well done . .
A.: On tarqgdét for our BR. Above average , Lot
readcrs \ . C. Average ’ .
B. Would appcal more to D. Below average
recaders of E. Unacceptable because __
+C. Not acceptable ’
: RECOMMENDATIONS FROM US
GRAMMAR AND FORMAT (TYPING) o .
& ' A. We will print it
"A. Accoptabde for our B. ‘Revise it and rceturn it
~ publication " to us for rcaonsideration
B. Unucccptubfc C. Try submitting it to
C. Needs improvement in ..
} ‘ ‘ D. Revise it and submif it to
3
» 4 E. hoouqannﬁo it and start
over again —
F. Forget .it; it's a lost cause
> p
0" \ s f




