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fhis paper dlscusses evaluatlng and observ;ng teacher
performance. "It consists of ‘three sections. The first section is an
1ntroductlon, in which it is stated that most, observations are used-
for the followlng two purposes: (1j the improvement of instruction,
and (2) the provision of information to those who _make perscnnel
decisions in a school-System. The secénd section is the major part of
the paper. It is in the form of an ou?llne and is a guide contaznmng
general descriptive examples of items that might be included in
teacher observations. The major heading are (1) “the teaching
.process," (2) "non teacher-controlled £ ctors which influence the-
teaching process," and (3) "“special Strengths of teachers." - :
Subheadings under the teaching process include: "preparatlcn," which:
lists topics to be dligggggdaiith the teacher- _"delivery," which
lists things to.be“observed in the .classroom; ‘and “observational
€valuation," which lists things to,be discussed in conferenée with
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items, to be evaluated: The last major heading is divided into the
subheadings "personal and proféssional," and each of these is ‘broken
down into characteristics to be obseryed. The last section of the
paper is a summary which states that observation is a complex.
undertaklng and many factor&,must be taken in account. K(RC) ' .
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Teacher Observation and Evaluation: A Working Paper

"'ﬂl .. . LI
‘Introduction and a Short Philosophy. .

of Observation ‘and Pormal Appraigal: *~
S

'and administrators have ought to -deal efﬁicaciously with th complex

. issue of teacher performance appraisal through observation. ew school ..

K2 districts have designed obscrvationﬂsystems which ‘work, to the'Satisfaction

two, not necessarily simultaneoua1y—compat1b1e purposes-v , *%\,:/‘ &\—
1. The improvement of instruction; ‘and, '

'p 2. The provision of information to those who make per.onnel ’ .

poses., In an effort to formulatef& just and va11d approach to th observa-

o

tion procedure as it relates to staff of a particular district and

N

v personnel the following material is offered

pletely/successful Job for»each teacher. It is hoped though tha. with R

) to one where emphasis is placed on the first purpose much of the Jega-
A t;v1ty surrounding formal observation of performance can be minimlﬁed
$=' - One of many ways . to 1mprove instruction ‘is through evaluation. -

vk
N There are many others; such as the s1mp1e supplying and distribution of .

¢ .

-
ma erials,. colleague sharing of ideas, a sophisticated class of youngsters,

P

qéxs- o Qame avfew. Outside 6f these pos31b11it1es in the pub11c school set-'

tin E however, where the 1dea1\wou1d be . realized, we mus t” often settle for'

‘ "eva'uation" as the method ,An assessment of where we are in performance,

‘= < and ‘f where' gggrcould‘ge if 411 céonditions were optimal. Self evaluatrorr

-0 Q SWlng away from the second traditional purpose of formal observation’ ,';“




L ¥
.
..

is the beginning and contlnuous process whereby improvement in performance
’-occurs-—not only for teachers, but for admlnistrators as, well. Self-
' evaluation, hOWever, tends to bd uometimes astigmatlc. Alone, it does
qot give an adequate nor alwayu reliable picture of the instructional
process. Neither does evaluatlon by an obs erver pres ént a completely s
‘».obJective analyeis.\ Both -are necesvary if profe aionals in educatlon ;
- are to work toward tHe ‘op timuin that can be provided for students.v
, , Obviously, evaluation of performance cannot be avoided It is -
imperatlve, though, that the process be one which satisfies both the \
>, T _ ‘"observed“ and t%e "observer,“ and that the ébservations serve mutually-

~agreed upon purposes.‘ ‘To accomplish th@ pest ends, evaluation should be

a continuous--formal or iaformal-—proceos within each classroom, grade- -
level, or.buifhing.‘ The process ‘between participants should focus upon ‘
those items that are thought important to ‘a sound 1nstructlonal program;
and use the best methods—-agreed upon, again,, by the partic1pants——t0»
elicit 1nformation yegarding the items selected for observation. - -
» There hq‘izgeen various attempts in public scth/§district§ to }
-'categorize teachers aﬁ"traditional " "open " "liberal h. "structured e
etc, It seems more reasonable to analyze and evaluaté the teachfng process
- rather than the person, for the teacher mus t be an active participant in
| the)evaluative pr:2ess ii;improvem\nt, if needed, is to be realized The
T A 'need therefore, to 1eave Toom for inventlon, decisior-making, and creat1V1ty "
. on the part of the teacher and the observer is, consequené&i, obvious. The-
féar of being evaluated fear of competence in the ability te evaluate and,’
the doubt of part1c1pants in. the1r abilities to evaluate symbiotically must
. - » also be cpns1dered in the observation process. , -

. * The concept f "evaluating" equaling "rating" w1Ll~d1e hard. It

& e < is hoped that emphas1s on the 1mprovement of 1nstructlon, and an explicit
- ‘ \ concern for the morale of part1c1pants, will lead to the obser&atlonal -
¥ ] - process becoming as much a part of educational daily living as open1ng the
' School doors. S - = .
s - Using Evaluation for Improv1ng the’feaching Process’-,. f g - .

M

T o
Each teacher brings to the act of teaching some partlcular strengths

.o -~ — which add immeasurably to the assignment which'he/sh& has been given, These.
: 'y P S ’ .. ' - :
". ,. | . ' . L k3 :\ﬂl' i et

'/,' . ) LI \..‘_ ' i v . . e .
v - N 4 . 8 . I .
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. N . " - . . . . i
o « -+ strengths should be identified as part of the improvement process, and L ]

: _ . : . , . L L . !

_° - = duly ‘credited. The'teaching-process proper, though begins with "prepara- . ]

' tion." As- prepanation beglns the teach1ng process, so should it begin ’ 3

the observatlonal process. Since preparatlon efforts are not always

observable in ‘the schOol-setting, they should ‘be discussed in a pre11m1nary
‘conference between the teaqher and the observer. The, second phase of the-
teaching process is the presentation of the material prepareds ThlS can )

)
be observed in -the classroom. The evaluatlon-component is the third phase’

- - - ,: of operation/, and this should follow readlly the observatlonal period., IAAt

that point, 'the observer should note part1cular strengths of the ‘teacher.

As part of that conference too should be the recordlng of - factors out31de

«

-the teacher' s -control which may have affected the teach1ng process, .’ '; B

. .f ' ,”,\ Not all aspects of teach1ng, of course, ‘can be coveféd in such
' an observational procéss. With a° complex 1ssue--as 1s represented by o |

o . U"Is teachlng and art or a'sclenceV"—-lt is 1mpos31ble to measure, or to T ‘sé
| even observe, in minute or unequ1Vocal terms -success or failure in one . ° |
:orﬁanother aSpect of the teachlng process., ‘Handled properly, however, l “
evaluation can be an aid to both teachers and observers in ra1s1ng the 2 ’ /’j

'K; | g ,'. performance levels of both teaching and administrative school personnel.

&

We move_now to a consideration of factors relevant to the

‘teaching process. N ‘ R ’ .

L.

~might be included in Teacher Qbservationms: . o
I. The Teaching Process ~ © T e IR

e

,A. Preparatlon: To be d1scussed w1th the teacher--
- 1. Objectives }'_ : S _ L N -

>
a

, -a, Have meaning for students; oot
¢ b. Are clear, specific, measurable, Nand evident to students,
c. Encourage personal as well as classroom goals; and,
d. Are appropr1ately organized and thoughtfully structured
" in sequence ( as to what precedes and what follows in

‘the conceptual and Sklll developmént of a subject ).

}

;

;

;

§

%

) . , o i
Genéral Descriptive Examples of Items that o , , ‘ 3
:

%

;

]

{

1

a

]

2, Learn1ng Experlences . N : .

2

- ‘a.. Present aliments which serve the ohJectlves while being !
"\, '~ « . cognizant of the varylng skllls and abllity levels of e

. A :
S 4 ‘el -
: .

A : ) : 1.




the individual student; . ' i
Consider available resources and utilize time of s
.students productively, N\
Are organized, ‘carefully structured according to.
preparation, and yet modular in terms of. flexibility
and imaginative use; and,

- d. ‘Encqurage student participation, 1nvolvement effort,

- . , . and therefore thé desire to contribute to planning L
. _ : , and to seek further exposure to experiences. !* :
. ' . . .
v ’ . ; ¢ 3. Content K N B h

a.i Stimulates inquiry, the development of 1ntellectual i

, - ‘curiosity, further investigation by individuals or

: \r . . - groups, creativity, and 1nterpersonal regard between
students; : -
_ . . b. Is important bygvirtue of relevance to prepared w0
- . ) } & o objectives; .
- B »iv.f ‘ ¢, Is sequentially valid, and based upon "a breadth of .

teacher knowledge either professional or personal

4, Pupil Evaluation

%f ‘ o §b, a. Relates directly to obJectives and learning exper-_
s o T iénces; &

: .+ b, Is used as feedback for. modifieation of preparation,
\ ‘ obJectlves, 1earn1ng experiences, and centent for i/“
. o individual students, groups of students, or the,crass,
o ‘ " ¢. Leads to self-evaluation on the part of . students, and,
! ~".d. 1In general, prdbtdes‘ior diagnosis of student needs )
' and generates prescriptive teaching, ‘

-

. g % B\, DeliVerx -To be observedﬁln the classroam-— '_ .
‘ - "1, Atmosphere for Learning ;”_A””_ : ' : - _ f,;\ﬁk"

- Considers physical factots - and - limitationS'»

_V;discipline, and individual or collective responsibility;
¢, Leads to an understanding of 'student behavior;, teacher
o o - is equitable and Cons1stent shows tolerance for student
. T el error; .
d. Provides support and encouragement Leading to a respect
~  for the acquisitlpn of knowledge; and,-
v Maintains  reasonable control with.a minimum. of tens1on,.
~ - - anxiety, fear, and strain; presents balancé’ pf freedom
~ " and control; complementary relationship between teacher

. - . B and students. = - ' o : -

. ’, | 2, Instructional Methods ‘ ; ;’. L ";

-
~

. . e e ' a. Excite, intrique; st1mulate° L
e B ‘ b. Provide appropriate introductions, demonstrations and
! s 4llustrations, clear and concise lessons, pos1tive .
: - : ., incentives; : '
: ’ i ) e - n )
° - D. . 5 > ,
. ,,' ..
- i ) yi ’ p

b. ‘Congiders personal needs, morale, self-respect, self-- j_
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, 4.

™)
Teaching;Materials

‘. learnin

Developgsummaries and reinforcements which support* the f ¢

experiences;
Make use of differentiated ass1gnments, flexible group— &

. ings--to meet student needs; v
- Permit deviation from eétablished routine when such |

will encourage successful learning encounters ,and AR

activities; and, -~ g
-Provide necessary data for pup11 evaluation and -, N\, 0 ]
ﬂfeedback1 - Ty S, o

«

=~
a.,

b,

"L'C.

Student Participatlon

‘,Arf put to carefuﬂ and effective use; encourage cr1t1ca1 3

a.Are put to use EZ t

a

Are current, organized authoritative, and aesthetibally
compiled; . . i

e St s

examination and questioning; and,
tudents.

;Interaction strategies go to and from each student--are
not all teacher-directed and Controlled

. .teacher: Yoo o0 . S
Encourages independent thought and act1V1ty' develops

‘'Helps students to direct own 1earning and assume personal

. *

Studénts' roles are complemehted by teacher-direction'
students exhibit planning skills, talentSy. and interests;
‘Encourages. exehange of ideas supported and elicited by

N

5
i
,,
:
E
;
§

communication. skills through actigq. not passive, con-
duct; and, ’

responsibility.

o

: . o
0bservationa1 Evaluation- 'To be discussed in conference with

. teachef -~

.1.

‘2‘..

Y

Interpretation of: o s - v S

a.
b
c. .
dlA

iTranslation into:

. | R T A

Progress toward prepared obJectives

Problems in procedures; : :
Student and teacher achlevement and, self-evaluation and,
Other._' - 3 : o . LA

k

h

i

) ; . . R
T

]

;

b

Possible’ 1mprovement in prepagation; ‘\ '
ImproVement or modification-of learning experiences, :
Improvement in evaluation techniques which lead to S
an understanding of stugents progress 1eve1s, abi11t1es, g
interests, and needs; - ;
Modification of att1tudes, both teacher and student : §
Modification of joint teacher-student*curr1cu1ar . o
p1ann1ng; and, . _ 7 - wet ® - 5
-,Other. . B o S . _— é




IT,

ban-Teacher ‘Controlled Factors which: , ' , v T
Iﬁfluenge the Teaehlng Process ' .

R i

’

Physical Factors~ ‘
: 13 Light; .o ' o "l,~-uuw
14 .2, Ventildgion; . - U ‘-
©'3., Temperatdge;., ~ = ° T .
-4,! Display Areas; R N
5. Storage‘ o . ‘ w . - s - ) . . 1 \y 3
6. Noise; ., 4 e ¥ ' */ﬂ . a
7. Equipment scarclty, £ . . :
8. - Scarcity .of teaching materlals and supplies; . : *
9.t Reboufce personnel llmitatlons;‘and ' .
10 Other ‘ N o - a . \ -
Schedullné ' J' Y . ) s
1. 1Is the student compos1t109 of’the ¢lass "unusual"? -
2. } Does ‘the teacher have a large percentage of unique stu ent—
s ! problems? - . (Causative ‘factors have to be considered, however.) .
3.\ Haw many»preparations does the teacher have quly Is the:
\ teacher teaching in an area of 1nterest7
4. Does the teacher have adéquate tlma.and space to P epare
. "materials in thé bu}.ldlng9 and, ot L
5. Other. R > % e
.Extra Currlcular Act1v1t1es and.Re_Eon91billtles [t i_

:

1)

s

2.

- 3.

A

Is the teacher attend1ng graduate schdol wlth a heavy cred1t

load"m (State-mandate’ -Types .and - content of . courses7 Gom—

: mutatlon? Marginality effect on profeSS1ona1 respons1b111ties

2y ~= .
to’ youngsgers ) 9

- Does the teacher have GXcessive demahds from the communlty
- on his/her time? (School-related7) and,; ]
“ Other. I r '

\_‘ , Lk - L“ . i ‘ Al - (

?

LI

-Speclal Strengths of Teachers--The follow1ng personal and @rofeSS1onal

'characterlstfﬁs of :teachers could- bppear as: part of theé teaching’
process; and be mentioned with va11d1ty 1n the observatlonal evalua-

o

- tion conference: R . o -
A-.l’ﬂ’&l“r | ; o
1, In relationshipsQWith students and colleagues, the teacher-j
’ a. Respects thelopinions of others, while holding to
. . personal convictions ‘and 1ntegr1ty, A 1 )
b. Exhibits breadth of interesf knowledge and apprecia-
o tions; . . ,
. ) . ¢+ Is self-cowfident (but not unduly egptlstlcal), practlces'
, T self-rellance and control; -
d. Has a good sense of hunior’ and is adaptable,
) e.\'Is frlendly, cheerful, warm, and embathetlc'
* f. - Has dignity and poise; - - o
. ~ g,

TIs sympathétic, patient, courteqys, and tactfuf;‘




"i"" . . '.: fo

. . ~-
[} . \

. . ) , »
. &> . ] =T
N . -0 . . M . : - -

h. Shows good _]udgment and s:.ncerity, as well as freedom/ :
from prejudices; . : ]
‘1. 1Is conscient}ous, demonstrates inltiative and perseverence°‘ ]
-3. Is efficient and organized (in personaliy-def?ned terms), z
. and has the ability to analyze' . B
" 'k. 1Is.prompt,” gives attention to detai1 and exhibits , ' =
responsibility; ands, - : 7 - S
l. ~¥s original, creative,. vefsatile 1mag1nat1ve and ‘
. amesourceful : ‘ T :
2. th_ical\fitness is evidenced bx-- . . )
a. V1ta11ty, and, : L e
. b.. Regularity in attendance. L .

B. Profess1ona1 o St

¢ ' .. . . . o

',_1. Teaching Skills hﬂ

I Aa,‘ . ) vv a'
) \ ‘"" b,

lq.
d. .

e.

e

. ' 4 g.
A | P

j.

or seeks to improve same; - “ . T
K\§?6p§ current through w1de reading o? professional : C ]

Is capable of planning and has good work habitS’
'Has' ability to pursue, and achieve \obJectiveS"
Has competence !in self-analysis and evaluation;.
Desires top improve, remedy deficiencies, and seeks aid;
‘Practices effective and clear written«express1on '
“Us€s standard English (appropriate to env1ronm9nta1 o R
circumstances), and converses readily and openly; «*.. .~
Enunciates, .properly. for sake of proper- interpretation,
-Exhibits knowledge of subJect matter under cons1derat10n, .o

——-Yournals; . é
Is knowledgeable’of current affalrs and their mellca- R
tions for youth; W ;

k.y - Shows ab11ity tovlearn and increase pegsonal cognitive

1.

m.

e

b,

.c.>
- - assigned; S . o : '
4. ‘

e,

- approaches to. duties and subject-matter; dnd,

,”hb éttitude ' : W : —~ ;' . L
[V N , ‘

. o

repertoire; :
-Has an appreeciation of fi arts, displays 1nterest : -
in aesthetic appeal as, dgiosed to mechanical, to ch11d-
ren;

Fosters critical th1nk1ng through unbiased or d1ctatoria1

- Exhibits concerh and respect for. students as school-
system.c11ents/consumers.' : N

- Recognizes that the (rimary responsib111ty is that of

. educating and. training students; ' R |
Accepts a reasonable and fair share of wozk With extra- j
- eurricular activities; 1 e - o

Meets responslbllltles for equlpment and- materials"

Supports ' the tota1 school program,
Is cooperative w1th‘colleagues parents, and adminlstra-
\ tion; 3 .. ‘-\" . . - A 2

FE N
IS
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j ‘ £. Assumes respons1b111ty for own %Words and actions, and,

§ ¢ g. Respects pe;sonal relatlonships in frank dlscussrons

. of school-related problems. J .

. 3 3, Pfeparatlon and Growth . . N

» - a a.:fﬂas the necessary background and sdeect-matteb T

N . preparation <for the grade levél taught; /' "

. b, Is willing to try new methods in teaching; eXhlblts
N ‘ Ca - openness to change poss1b111t1eS' and, \ e

o < ¢ . C. Continues professional training (1n some manner)

4;. Communlty Relatlons S N e e . L

b2
R a

a. QHas an understandlng«of th soc1al‘ cultural and
1ntellectual needs of the community at large'

©

Is able -to work and communldate positxvely ~w1thout
o ‘ , hypocr1sy@-w1th members of the communlty, especlally
v b ' " those cgmmunlty memberg\who are paremts of ch11dren
N being taught; . B . ‘
. : 'c. Recognizes” the ééspons1ﬁul1ty to ‘inform parents of

Sy

L; o each child's progress 1n\school without bias,or undue
Lo . 2 -condemnatlon because of personal value structure; .

- requested ‘by parent);

of’ the school or classroom program and 1ts relatlonshlp
" to their chlldren, and’’
f. .Ts willing to represent}the’schogl'to visitors.

[ . < " .
. "
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»

o Summary: e ' : - ’,h T o E e

i on "hreparatlon," "dellvery," and "evaluative" techniques utillzed by

»and approaches

-act 1sba complex undertakingL

- . . - ~.

In essence,~it has- been., said'that obServation- of the teaching .
Such observatlonstshould focus upon both -
the poles of the "observed" and the "observer," and place special emphases

.

the teacher. To teach well in today' s public schools it ‘would appear
‘that one Wouldfhave to exhiblE "renalssance" characterlstics, tra1n1ng,

Not ;so, but af least a modicum qj personal dedication

- and professlonal currency can be’ expected by. student/cllents and tax-

payer/

rentd}and publlc.

+

1skills and attltudes, should be recognlzedfas they contrlbute to, or -,

-

detract from, positive teachlng acts,

\ ' S .

. Conducts all parent conferences with ‘understanding and'f
SR S ) approprlate preparation (1nclud1ng spec1al effort if

" 'e, Makes _parents feel welcome ‘when they seek understandlng,

Consequently, teacﬁer talents and spec1a11zatlons,
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