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ORIGINS OF THE CROSS-AGE HELP{NG PROGRAM
< . ' ‘ -
Children teaching children is not a riew idea. It has been used
in many large families and one-room school houses in the past.
But there is a new element today that has not always been pres=
ent in the past. Older children not orly have a chance to help
youngers, but they also-have the chance to learn effective
methods of helping. Built into these newer programs are organ-
* ized ways older helpers receive special training, support and
recognition for their helping efforts.
. Many programs have three types of training opportunities for
older helpers:
1) how to relate constructwely to small children- -
2). how to teach specific subjects or skills
3) how to use their own creativity to invent games and other
learning activities t6 help their youngers. )
The helping goes both ways. Older children help youngers
learn what youngers want to krow. Youngers help olders use
| their knowledge. They help olders get experience in being helpful.
: ~ They give them a chance to feel appreciated, influential, and
" needed.

@der students have said that the helping programs were very
uséul because they learned from the younger ones what smaller
kids are like and-how to get along well with them. Many. olders
have thought that this would he useful when they have children
of 'their own. Older children are a unique resource. They are
near the age of the youngers, and can talk their language. They
provide more, feasnble models for youngers than do adults who
seem so “far away” in years and attitudes. An older child is

-
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often able to reach a younger one who is alienated from grown-
ups because he/she is perceived as a child and a friend rather’
than asa hostile authority figure.

How It Began with Us .

. In 1961, four of us started a day camp in Bethel, Maine, for
the children of participants and staff of the National Training
Laboratories held-there each summer, .

Opening day of this venture was a surprise! About forty
youngsters, boys and girls age 4 to 12, showed up, eager, shin-
ing, and expectant. We had prepared: for twenty-five, Suddenly
we were ‘faged with the same -situation that faces every educator,
every youth organizer, and every parent of different-aged
children. How could we four adults provide experiences that
would have meaning for everyone; meet all those individual
needs; make-the best of all our resources? How could we help
everyone. .to feel useful, imponant,‘contributing members of a
caring, loving, responsible group? .

From sheer necessity we hit on the idea of sharing our pre-
dicamént with the older children and asking for volunteers to
help the little ones part_of the time so we would have time to
help the olders with more complicated activities. We started
with crafts. The older children liked the responsibility and the
idea spread. . -

One 10-year-old “expert” organized a-softball group of-7- to
8-year-olds. Some good swimmers volunteéred to help smaller
ones, during part of their swimming period. Some olders volun-
teered to read to the 4- and 5-year-olds during their nap time.
One 12-year-old girl offered to be a special “guardian” for a 4-
year-old American Indian boy who had been adopted just
three weeks earlier into a family who had a 7-yedr-old boy of
their own. Both children were at camp. Both obviously could use

_ special attention to help them adjust to their new family situation.

We discovered an interesting thing. We asked the older
campers for their help because we had a real need for it. Sens-
ing this, they responded. When they did, it set a norm for the

- whble group. Soon the next younger ones were following the

olders’ lead. Helping became the “in” thing for everyone to do.
This showed us how important the example of older children




. was to youngerichildren. Therefore, \ye £&lt it of the -utmost im-

*

‘

portance to spend time with the older g’ig ing them all the good
teaching technjques we could think d(\iand reinforcing every
good idea they. had. We also tried very hard to be an example to
them. We triel to do for them what we hoped they would d>
for the.youngers they helped. ’ '

This camp expériment turned out to be so successful that the
next fall we started a cross-age helping project at the Laboratory
School of the University of Michigan. Sixth-grade volunteers,
twelve boys and twelve girls, helped in the 4):-year-old pre-
school class. ' C o, » "t

Everyone in the program—teachers, olders, and youngers—
liked this so much that a pilot project‘was started the following
year to see if cross-age helping could be done in an academic
situation with as good results. Sixth-graders. helped fourth-graders
in two elementary schools, one the same laboratory school, one
a school in an adjoining town. By spring the olders in both
schools were being asked by teachers to help younger children in
the third, second, and fiist grades, too. i

The fext year the -program was carried one step further. A
pilot study was.begun in Detroit With older helpers working across
buildings as well as across classes in the same building. Here
high school students helped junior high school students and ele-
mentary students. junior high school students helped elementary
students and older elementary school studeénts helped younger
ones. ¥ .

Since then the idea of older children helping younger ones in
some systematic way has taken hold and mushroomed all over
the United States. Some of the organizers of these programs had
heard of our pilot studies and used our designs and consultation.
Some started quite :ndependently. The idea was ripe. .
Reasons for the Spread of This Idea

There are mWMy reasons for the growing pcpularity of the pro-
gram of older $tudents helping younger ones. One is that it
meets so many poignant needs. Here are some to which it speaks._

There is great need to find ways to individualize instruction.
Children need,to have what they are learning be meaningful to
them. They also need to expenence success. The ways that chil-
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dren lgam are so different that all the individualized help each
. can get is advantageous. Older students helping younpgers is a
way the teacher of the younger child can arange for individual
help for slower chiklren, who. need encouragement, for faster
. children wha:need challenge, and-for those children in the middle *
who are-so likely to be overlooked when there is ot time for
«  everybody. o
. 2 Children need all the friends they cari find. This, is a way to

-

provide a younger child with an older friend and vice versa. Re-
sbarch shows that when children feel accepted and liked by other
children they can use their abilities giore fully. -
{  Older children need to feel useful and influential. This gives
+ them a chance, to do so most constructively. They need to feel .
s~ that they can give-to their society as well -as take from it. This is
one way they can be contributors. They. practice skills of con-
tributing; they experience themselves as people who .have re-
sources that others ‘can use. Even children who arein the slowest
portion of their own cldss can be seen as expeits by -children
three years younger who are also having difficulty learning. In~
fact, they often have a greater understanding of the difficulties
a younge, child may be having-than an- older child wha has not
had a hard timie learning. - .

. Teachers need to find ways to-motivate sluclents to learn. One
of the best ways to learn something is to teach it. Small children *
enjoy performing for older ones. ° ‘

. Teachers need-to find ways for older students to fill the gaps ~
in their learning. Older students who are helping youngers will
readily and willingly bone up on fractions, percents, phonetics,
or anything else they need to use immediately 1o help smaller
children who are relying on their expertise to learn something. ,* -
It is a way -to put a first-grade book into the hands-of a sixth-
grade poor reader and have him feel ““cool”’ about carrying it
around. .

Teachers and students, parents and children alike, need to

- find ways-in which the olders and youngers can appreciate each

other more ‘and reduce the communication gap betvseen the ages.

One powerful way to do this is to team together 10 help smaller
children learn and grow.

Sgudents wjth experience in helpjng yourigers can empathize

. EIKTC - . 8 - 9
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with the predicamentf’heir own teachers are up against. Mutual
apprecjation grows.' As one sixth-grader said, “I used to- think
teachers were all'mean to kids. Now I've been working with them, . -
they just get nicer, | think.”*An elementary school principal ad- ..
mitted, “] didn’t realize at the beginning thit older studenis
could make such a positive.contribution,” . . . .
Older students are a ready source of volunteer help. The trend
‘in education and cther professions is to use more voluhteers.
Teachers using them learn techniques of training volunteers, build:
.« ing volunteer teams, and thanging their own roles from the-per-
) son from whom all information comes to the executive in charge
of providing the most strategic learning opportunities for the
children in their classes. This applies to teachers of the older
helpers as well as teachers of the younger children being helped.
One of the most valuable benefits for the olders,is the chance to
be uséful to the-youngers and to the youngers’ teachers. Planning
learning opportunities does not necéssarily mean a teacher needs
to-give up the chance to influence children directly~Sonietimes
it means this influence can be increased. As a kindergarten
teacher put it, “When the sixth-graders-are playing with a group
= of my children, | have time to give individual attention to chil-
" dren who need it‘but who would not otherwise have a chance
to have it.” * . .
- Cross-age helping also gives students an apprenticeship in
the helping professions. It helps provide an educated group of
volunteers who feel potent about ‘thé positive effect they can
have on othars and on their environment. R
Society has needs, foo, if it is to, exist much longer. One is to
learn codperative techniques rather than competitive ones. When
older children find it is all right to nurture little_ones, they are
extremelyj;ood at it. They usually have great empathy with the
youngers’~probles and great joy in their achievements. The
oldec helpers enjoy learning human relations skills when they are
doing it, not be‘:iu’s_e_Tﬁéy’ are so lacking in them, but in order
to do a better job with the younger .children they. are “helping.
They learn to be sensitive to others' needs without being made
to feel stupid about their previous insensitivity. A group of
fifth-graders were asked if they noticed anything they did differ-
ently with their younger brothers and sisters al home since they .

o - o
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had been helping in the second-grade in school. “Yes,” answered

one boy_without. hesitation. “| _have a litlle sister. When she ’

cried, | used to say, ‘Shut up.” Now | say, ‘What isit?"” .
Cross-age helping puts to use research findings and educa-
tional assumptions. ‘ .
y One is that children 3 or 4eyears and older are a ‘major im-
fluence op.younger children. It is fromi older children that young-

. ers find out what to do and what not to-do& T :
~ Another Is that ofer students fave a chance to work through
at an emotionally safe distance some of their own hangups and *
relationships with péers, siblings, younger or older children, or
,. authority figures as ‘they heip the younger students solve their

problemsin those-ateas. . % Tt n . .
- It's a way a student may be put in a position of trust and

responsibility, thereby evoking a change ia behavior rather than

having the change i behavior a prerequisite té’-bging given the .
. respofisibility. . ) C . ‘ .

- Cross-age, helping gives, children som perspective on their *
own abifity. a more realistic picture of where they fit in e com-
‘munity of pgople younger and older than themselves. It teaches
=.  responsibility, trust, love, caring, and compassion, ;

A Look at Some Summer Programs .

K Just puuin’ﬁ‘ol er and younger kidsvtogether does not insure

harmony, as yob will know 1f you've watched children of different

ages interag}. .. C ’ ) L.
Let's look at some of the programs already mentioned*and see

what the ngredients were that made them ‘successful, and-how ¢

they worked. oL : ]
. o . ) -~ Lot { .t
The Summer Camp- : -

Here the practice. of olders helping youngers was stirted as
. an answer to a felt need of both campers *and counselors The
big kids were becoming impatient to get at something moré
challenging in crafts than just bruiding Tanyards. The Iatle kids
wanted to learn to make lanyargs like those shey saw the big
kids weaving. The crafts counselor was bombarded by both”olders
and youngers. He said to one big boy, “Look. I've got 2 problem
~ +  Youwant me to’bring out the leathef so you can begirr a wallet <

‘ . ‘ 10 _ 11 - Lot
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o limQy wants to- make a lanyard like yt;'urs. if you can’ help
¢ limthy get started with his lanyard, Ull have time tosger .the
leather set- up for you. Do you think you could show him how

you started yours?”

So it began. David took Jimmy over to the spools of lanyard
material and asked him what colors he wanted, He measuged
out three times as much material as Jimmy needed fou his final
producl—jusl as the counselor kad done for him. He tied a knot

-in the strands, showed lnmmy how to hang it overra nail on a
bearm, and how to begin the weaving.- Another small child
asked if he'd start him, too. David was obviously pleased 1o be
asked. The litde kids exuded hero worship and appreciation.

¢ When the leather was ready for David to start his wallet, he
said to his two pupils, “If you have any problems, bring your
lanyards over and I'll help you.” Just then another little kid asked
David for help. The caunselor came to the réscue. “Is there
anyone, else who can help Jerry sxarl a lanyard? David wants to
~#ork-on his wallel\now "**Syre,” said a big gul whb was walk-
ing around weaving a basket, “V'll | help you. jerry.”

That afternoon in the clinig session that staff members always.

_attended after the campers went home, the counselors saw this

4 " as a godsend for them and a way for the ofders and youngers
to feel good about each other, learn more craits, ‘and have fun
togather. It was a surprise 1o see how well the olders c0uld teach

and how _much.the litile, ones liked, being htlped by blg\ kids.

It was also apparent that’ helping should be voluntary and care

- should be taken to meet and protect the olders’ needs, 100, The
willing olders should in no way be allowed to be exploited.

" When the dlder campers realized their, desires were also’being
considered, they were much more willing .to consider the wishes
~  of the smaller children.

One day an older girl was helping younger ones 1o start weav=
ing baskets. She ‘had three or four in a group. A counselor fo-
Jticed the pressure that was being put on Silly by the smaller
ones who wanted her help. “Don't you want me to take over
here?” she asked. “'I thought you wanted to start that box for
your Dad’s birthday.” “I'm all nghl," answered Sally. “1'Ve a
whole week to do'that—and I fove to'teach.”

As the helpmg idea spread it became apparenl that u needed

[KC 1 .12 R
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_ supervision and the helpers needed instruction—not so-much on
-how:to do the actual thing.they were teaching, because they sal-
dom volunteered to t¢ach something they didn’t know how to
already, but on how t¢ relate well to the smaller children.

The.10-year-old bayeball-expert sometimes was impytient with
his less skillful players. Se.counselors organized an “at the elbow”
counselo™helper to keép an eye on how things were going when

olders were helping youngers and to intervehe aftérwarg: if -

necessary. “Hey, Antly,” he'd say when the game was over,
“it’s neat how those kids like to play ball and they wouldn’t
have neatly the fun if you didn’t help them organize. But how
do you think Dan-felt when you called him stupid?”’

. In talking over this situation in their afternoon clinic segsion,
the counselors realized that it might be difficult for some olders
not to become defensive about interventions like this and it
would be good to have some “preventative” sessions about how
to relate to smaller children that might forestall unpleasant in-
cidents. !

. S0, a volunteer, seminar on how to relate to smaller kids was
offered the bigger kids right after lunch. Only those from 10 to

12 years of age were eligible. But_the idea became so popular that '

some “how to relate” skillsswere asked for by those younger
than 10.,5S0 every now and then in the regular town méeting
just before lunch opened to everyone, we talked about ways to
relate well to each other.

We found that the olders who were being trained to help were
sometimes not approached by the smaller children, and wdd
have to channel smailgr children to them. “Why don’t you go over
to Kathleen. She’ll show you how.” This took some of the joy
away from the big kids who liked being sought out by the little
ones directly. So in a town meeting on ways to relate, we set

up a role-playing scene in which a smaller child couldn’t find a

counselor and came to an older one for help. Everyone watched
this scene. When we asked the older -how he felt about being
asked by the younger, he said it made him feel very good. A
counselor, asked 1f he thought the-smaller child was‘dumo to ask.
him, said, “No, | think he was very bright to ask for help where
he could find it when a counselor was not around.” “This seerggd,

o
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‘to free up the youngers and make askmg for help as good a
thing to do as giving help.

In-our next two-veek session, we began with the idea of hav-
ing a seminar for all olders who would like to help youngers
from time to time. The campers brainstormed ways to make little
ones feel useful, important, liked, appreciated, etc. A camper who
had been in the first two-week session said, “I tried that last
time and this little kid tagged afier me the whole two weeks.”

So we role-played a situation in which one older was a “little
kid”«and one was a big helper and tried out different ways the
big helper could suggest that the little one do other things that
would be interesting to him besides being with the bigger one
2ll the time. We thought the big kids needed to know tactful
ways of reserving time for themselves.

That afternoon it rained and the whole group went down to 2
large indoor gym with a dirt floor large enough for track, base-
ball, and other active sports, "and equipped with chmbmg bars |
and swinging ropes.

Toward the end of the time there, one of the 12-year-olds
rushed up to a counselor joyfully exclaiming, “l did it! 1 did itt”
“Did what?”’ the counselor asked. .

“Did what we were talking about in semmar," he answered.

“See that little kid on the swinging rope over there? He
asked me to play whiffle ball with him. I-didn’t want to do that,
so | said, ‘Here’s a lanyard | found that I'm_braiding. Would
you like to work on it?’ Then I looked around for something
else for him to do, because | wanted to play baseball. | saw that
the swinging rope was free. So 1 said, ‘Hey, no one is on that
rope over there.” He ran right over 1w 1t and he’s ‘been there ever
since.” That afternoon, as the small rope swinger was going
home, he was overheard telling his_mother, “Today, I found a
: big friend.”

In those days in the youth culture of most cornmunities, this

did not happen easily. Older children had a norm of exploiting

or avoiding younger children, Younger children often became
targets for the cider child’s frustration, and-in turn, they retali-

ated by teasing, tattling, and demolishing the property of bigger

ones. Neither group necessarily liked this state of. affairs, but they

‘ had no skills in aiternative way. of behaving. Even when baby-

[KC 3. 14
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sitting with youngers, olders would often boss, threaten, squelch,
and cut down the youngers. This was fiow they had experienced
olders acting toward them. The main reason the camp staff put
so‘much stress on the seminars for olders in how to relate well
.to youngers was to give techniques of helping and caring to
oldéfs whose behaviors youngers naturafly-copied. ’

These seminars emphasized ways to build the smaller chil-
drens’ self-esteem. This includéd lots of role-playing practice
in giving positive reinforcement to small children and modeling
of this by the counselors, who tried to make use of every op-
L~ portunity to help build the helper’s self-esteem. Hopefully, this
was done by calling the olders’ attention to the results of their
efforts rather than by direct praise. “Did you notice how pleased
johnnie was when you stopped to admire his frog?” The coun-

gave, to be always alert to show their appreciation for every
effort the -olders made. They were rewarded by seeing their ap-
preciative behavior mirrored in the olders’ actions toward the
youngers. Rather unusual interpersonal dynamics began to show
themselves. - .
L One older boy was heard to say to his sister, two years
younger, “You draw horses really well.”

mind;” a 4-year-old assured-her with-a-pat-on the arm, ‘“‘you can
share mine.” )

A little boy was jumping up and down in an obnoxious show-
off way in front of a 12-year-old who said, “That bothers me.
If you stop jumping and we can sit down somewhere quietly, 'l
show you how | made my wallet.” A satisfying esteem-building
5‘r73an-to-man" conversation about leatherwork ensued. ‘

Sometimes it was hard to keep a straight face for the joy in
our heartswhen we heard things like the remark of a 10-year-old
boy to @ 6jjear-old whose lanyard strands were hopelessly
-tangled in a “milun” knots and'who had come to him for help.
“The thing | like about you, Donnie,” he said, “is you keep on
trying.” - ’ -

In thinking over what made this program tick, contributors
spotted seven ingredients: . .

ERIC . ‘ " 15
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. The staff all felt they realiy needed older children’s help.

None felt threatened or displaced by them.

_ The staff worked closely together. They had time to clinic

and evaluate what had been done. They ‘made plans for

what should happen next to reach common goals and meet
individual needs.

. The helping program was completely voluntary. :
. Learning to help was regarded as a valuablé part of the

program. ‘Time was .earmarked for this zs for another
meaningful activity like swimring, art, drama, and trips.

. Helping was linked with caring, which included caring very

much about having.the olders be successful in their efforts
to relate constructively to youngers. The olders were not
helping out there in a vacuum., Staff Sbserved as carefully
as possible, out of the corners of their -eyes, what the’

olders did- when they were helping youngers, soO they -

could give them feedback on what they saw happening
that was successful. Often the olders were unaware of how
well they were doing. Staff and campers *could also bring
to seminar situations that seemed to cause special difficulty
50 that alternative ways of handling these could be discussed.
The olders iiked this, as it gave them an idea of how they
were doing and a feeling of being supported. And it gave
the staff a miethod for quality control.

. The needs of the olders as well as the youngers-were con-
Y #

sidered important. Care was taken to:

a) provide time for olders to have activities of their own
and challenging adventures the youngers were (00
small to participate in .

b) avuid exploiting the olders and overtaxing their goodwill.

¢) protect the need of the olders to develop friendships

within their own age group as well as with youngers
d) voice appreciation forthe helping efforts of the olders
e) treat the olders with the dignity and respect due any-
one, particularly a-valuable colleague.

. Helping became a status activity. The counselors felt a

great part of the success of the program was due_to-the
lucky fact that the first two or three olders who volunteered

2

as helpers_were natural leaders, the norm-setters in the
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youth culture, whose behavior the group was eager 10
lmllale -

The Sixth- Grade to Junior Kmdergarten Helping Prgyam
When the program of the sixth grade helping the junior kinder-
garten was begun at the Laboratory School of the University of
Michigan, the design included the seven ingredients xdenufled as
important to success of this sort of venture.

A close associatjon was built between the teachers of :the
older arid the younger classes. The.needs of both were consid-
éred. Periodic meetings were set up between them to review the
progress of the project. The sixth-grade teacher said he could
work around his students being out of class at specific times.
The junior kindergarten teacher stated the times that would be
" most helpful to' iser. Specific time perlods were established for
the project and-for-the seminar sessions. The sixth-grade teacher
agreed not to have activities of competing interest at those times,
to save these times for individual work so the helpers would miss
nothing fhey couldn’t make up.

The program was “voluntary. Twenty-four of twenty-seven
sixth-graders volunteered, twelve boys and twelve girls. Atten-
dance at the seminar twice a week was a requirement for the
sixth-grade volunteer helpers. Care was taken to assure the pro-

gram had status in the eyes of the older_ helpers. The sixth- grade
" teacher Had given a sociometric test to hjs class. It was easy to
spot-the leaders-from-the- answers-to-questions like, “Which-three

people in this class have good ideas?” “Which three people

would you like to work with on a committee?” The twenty-four
“volunteers were. divided into two matched groups of twelve
each; six boys and six girls. Each group of twelve included good
students, middle students, and poorer students. Each group in-
cluded two boys and two girls who the class had indicated were
well liked'and had good ideas. ] . -

One group of twelve worked as helpers the first semester;
the others were helpers the second semester. A boy and a girl
from the “class leader” group were given training and helper
assignments first. Thejr enthusidasm about their experience With
the little ones gave the program the stamp of appr0val by the
. student norm setters.
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" In order to give the sixth-graders a chance to form friendships

: with their classmates, they- were always scheduled to help in

pairs.. A girl and a boy were scheduled-together for two weeks.

Then another -pair was scheduled for two weeks, and so on.

If .one was absent, another filled in. All twelve came to both
seminar sessions each week. . '

The junior kindergarten teacher taught the seminar and also
gave specific assignments to the sixth-graders. Observation of
helping sessions was easy for the teacher because the ‘sessions
were -in her own classroom. Time was saved by checking with

~the helpers right after the helping session and thanking them
for-coming. In the first seminar session, the junior kindergarten

- teacher explairied to the olders the unique resources they had.
‘ Because they were nearer the age of the children, they spoke
the child’s language better than adults did. Too, they were péople
the younger children wanted to be like, and whoin they -valued
.as friends. No one looks bigger or more important to a small
child than a sixth-grader. The teacher, who had been a coopera-
tive nursery school director, discussed aspects of child growth
and:development with the sixth-graders just as she had done in
the same sort of training for parents in the cooperative nursery.
The sixth-graders learned things they could do for the sma'l ones:
how to. read to them; sifig with them; help them cut, piste,
build, etc; what to expect at this age; how they could help
. without taking over so that the little ones could learn to carry
.- .out their_plans and follow their own ideas. They discussed staff
goals for the children, problems.refated to réachinig these goals.
They discussed how tohelp children do things they wanted- to
do: how to help, them solve problems, cope with feelings, and
become more confident; ways to raise one’s' self-esteern. They
talked about how few people have had much experience as they
were growing up: about how fto feel good about. themselves,
although everyone knew what it was like to be criticized, pun-
ished, and belittled. Since we had ho early training, we all need
a lot of practice in alterpative ways to relate to small children
to keep from. resorting to cutdowns, threats, and punishments.
The teacher made it a point to share problems and hopes
with these older helpers just as if they-were teachers in training.
{hey appreciated the trust and honored confidential information.

'El{lc * 1. 18 ; o
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. These eighteen youngers seemed to be a group who did. a lot of .
waiting for other people to tell them what to do. The registration
files of these children were checked for data that might shed
some -light on this prevalent characteristic. It was. discovered
that all but three of the entire group of 4%:-year-olds were the
youngest of families having three or more children. The sixth-
graders found this very interesting and. understandable. These
small ones probably had_older brothers and-sisters who set up the

s play situations at ‘home. They thought it would be good to try to

" help them make their own decisions and take more initiative.

Ways to-do_this were role-played and discussed.

Shortly after~th|s a small boy was working with one of the
sixth-graders in the art room. Both were making designs by,
pounding colored- pieces of wood onto corkboards. The little one .
was copying the design made by the big-boy-on his board. It was

- a wagon with two wheels,.a box top, and- a tongue to draw it

. by. The small boy had his first wheel in place and thé second

wheel in his hand. “Joe, where shall 1| put this wheel?" he —
asked of the sixth-grader. Joe leaned forward and in a voice
full of confidence that the, younger knew what he was about,
'said, “Where do you think it “should go, Eric?”’

They talked about ways one could ‘help children deal with
feelings. There was a 4-year-old who was apparently afraid of

" "her own aggression. She’d work herself up to expressing it and

.. then be sick for a couple of weeks. This was such a recurring

pattern that it was brought up in seminar and discussed. She
was the youngest-of -four children with two pretty strict parents.
On the day a new practice teacher came in Becky was in her
“rise of aggression” stage. She had a little stuffed hippopotamus,

which she showed to the practice teacher, saying, “I’'m a hippo-
potamus and I'll bite you.” The teacher, knowing nothing of
Becky's history, and probably threatened on hey first day, said,
“I'ma bigger hippopotamus and I'll bite you.back.” -

The teacher wondered what the sixth-graders would have
said, so she asked them at the next seminar,

‘One boy said, “I'd say, ‘I'm a tiger and I’'m your friend.””
. ‘Another boy said; “That's good. But for Becky | would say, )
‘’m a baby hippopotamus and.you can take care of me.’”

At the seminars_anyone could bring up questions-or any puzzit
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ing situations that had happened in the classroom. Suggestions
on how to handle things in different ways were tried out in
role-playing to see which ways were more effective. The group
. talked about everyone’s rieed for help; not just little kids but
everyone, and-particularly -the teacher! -Hadn’t. she -asked them
to ‘help her? Twelve heads are better than one. If a problem
arose, the teacher would ask the person involved if he/she would

- mind sharing it with the rest, as they might have to face a

similar situation and it would be a chance to add to everyone’s
knowledge. They began to view themselves as an educational
team helping little kids have more fun.

At the end of the semester all but two of the twenty-four
sixth-grade volunteers ;rated. their. experience as either valuable
or very valuable, as being enjoyable or very enjoyable. Two, both
girls, were neutral and rated themselves O.K. on both dimen-
sions: When asked what they had learned about small children
. - that they hadn’t known before, the sixth-graders reported that’
the youngers were brighter and more fun than they had ex-
pected. One boy said, “They also have troubles. You wouldn’t
think they'd ‘have troubles. Everyone has problems. They don’t
like to be told what to do. They want to make up their own
minds.” e oo

The teacher of the junior kindergarten was asked to be a dem-
onstration teacher the next fall for a pilot study to see whether
older students could help youngers in an academic situation.
She told the sixth-grade helpers of this opportunity and asked
them if they had any suggestions that might help this ‘new pro-

‘\‘iegt be successful.

The-olders said. yes. She should tell the younger children in
. the project that_the sixth-graders would learn as much from
them as they did from_the, sixth-graders. But let this be the
youngers'.secret. Don't tell the\glders this. The olders will" find

.it out for themselves. .

“ -
~—

Sixth-Graders Help Fourth, Third, Second, and First Graders.
This ‘experi?nental study of older, students helping youngers:
in ah academic setting. involved two schools, one the laboratory
.. school at the University of Michigan, the other in nearby

Ypsilanti. It started with an entife sixth grade helping a fourth-
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grade, to see if this could- be a feasible part of the regular cur-
riculum.ic s . . Y

In both settings the-field staff were trying to discover what was
necessary to make a cross-age helping design a significant learn-
ing-experience for both youngers and oldérs. In both settings the
tendencies of the children before the program was begun was

toward negative or disinterested cross-age relations, and prac-

tices in both schools supported segregated age-graded activities.

Tiie two teams of teachérs involved in each school met sepa-
rately to plan and schedule to meet everyone’s goals and needs.
The team included the fourth- -grade teacher who was .receiving
help for her children from the older students, the sixth-grade
teacher from whose class the older helping students came, and
thé demonstration teacher who taught the course in human rela-
tions.and coordinated the helping program. The following design
grew out of these staff team meetings.

The sixth grade had a human relations course led by the dem-
onstration teacher. Here they studied as individual units in four
areas of human refatiofis: older and younger relationships;
friendly and -unfriendly feelings; giving help to adults and re-
ceiving help “from them; and decision -making. In the first unit
they learned techniques of role-playing to act out episodes in
relationships as a way of discussing and practicing alternative
behaviors and noting their effects. Students and staff discussed
such questions as the forces that keep olders and youngers
apart; the attractions that draw olders and youngers together;
various. concepts of “bigness;” what olders like about youngers;
what youngers like about olders; how important it is to feel you

-can help.. .

They learned ways to help smaller students feel good about
themselves, about being instructed, and about the subject they
were studying. They learned techniques of -correcting errors
in ways that were encouraging rather than discouraging. They
practiced how to take students from the level where they now

felt successful to_a higher level in ways that were challenging:

and satisfying. They also discussed ways in which smialler chil-
dren might help-them, like showing thei» where things were in
their own classroom, or lending them a pencil when they really

" needed one, since the fun of helping should go both ways.

Q . . .
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* “The sixth-graders became discussion- leaders and role -players
for the fourth grade when the fourth. grade studied the behavioral
_science unit the sixth-graders had just. completed. The demon-
_ stration teacher also led the behavior $cience period in the fourth
grade: : . ’ .

In addition, six-sixth-graders worked as a team ip the fourth
grade to help on a.one-to-one tutorial basis in mathematics
and- reading. This academic team had a briefing: session each
_week with the fourth-grade teacher, with the demonstration

- "teacher sitting in. ‘In the first trainifg session they talked about
the younger each was paired with and how he might be helped
by the drill or whatever -assignment the teacher wanted the
olders.to carry. out with their youngers. Explicit directions were
given on how to carry out this first assignment. Then the studerits
practiced working with each other, one actng as. tutor, one as.
learner, to see if they understood the -met.od and procedure
.before, teaching the -child the first time. At later conferences
with the student helpers, the teacher would ask for the olders’ -
ideas, they would- share goals, and then together-they would dis-
cuss methods for reaching them. But the first time it was
thought they would feel more secure about helping-if they had
a definite procedure they could'follow. :

Two more precautions were taken to give these older helpers
security and .assure success in their first assignments. The teach-

~ ‘ers of ‘the fourth grade and the sixth: grade workéd together to
'pair faster fourth-graders with faster ‘sixth-graders and slower

fourth-graders with slower sixth-graders. They wanted to be sure
to preserve the sixth-graders’ image as older and wiser without
losing the resources slow leamers offered. Students who have
< had trouble learning themselves often prove particularly patient
\ and understanding -of the difficulty a smaller child may be
having. o : i

As a final security device for the older helper, there was an

“at-the-elbow” system. When the sixth-grader met Kis younger

child for the first time to do academic work, some staff member
was nearby to give “at-the-elbow” . help _if needed. Sometimes
this was the classroom teacher, somefimes the seminar teacher.

Most of the tutoring was done at the same time the rest of
the class was studying the subject, such as -in reading or math

ERIC - ‘ 2 90 ,:
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period. The older assistant often worked with his/her child close
enough to the teacher for her to make 3uggestions. An example
of this “at-the-elbow” help from the first day of tutoripg was
an instance .where neithet the younger pupll nor his older tutor
knew-the meaning of a spelling word. The teacher came to the
rescue with, “Jim, did you know that all my fourth-graders. have:
" dictionaries in their desks?” jim picked up this lead. “say, a

dictionary of your own. That’s great. ‘Let’s Jook it up." “At-the-
elbow’” helpers also supported good practices by giving positive
remarks afterward. “Did you notice how .pleased Joe was when

you said, ‘Almost right—that it would be CAP if we covered the .

i?’ And how he got it right away when you asked him to sound
the L “after the C. You neatly turned his mistake into a con-
structive [earning experiente. You were very sensitive to hns
-naed fo succeed.” ’

- After the sixth grade had been helplng abouts two months .in
groups, it was Ronnie’s turn-to help. He said he’'d rather not—
that he had played with all those kids after school and they
were brighter than he was. So- arrangements were made for him
and others' to teach in the third grade ‘where the children were
enough younger for him to feel secure in the helping role.

Soon_ after, the second- and first-grade teachers also asked
for. sixth- grade helpers in both schools. The academic team of
helpers worked at_least three consecutive weeks in a younger
classroom..Each week they had a conference with, their receiving
teacher to exchange ideas, evaluate how thlngs were going, and
talk over next steps. It became evident that _thevteacher of the
younger ch‘idren (the receiving teacher) is the“Rey person in the
success of the program. He/she is in ‘the role of employer 6"
the older student helpers—the .one for whom they are workmg,
to whom they report for assignments, with whom they check out
their own “ideas for helping, from whom they get feedback on
how they are doing. Rapport, mutual appreciation, and trust be-
tween them is very important. One sixth-grader said of her re-
ceiving teacher, “I thought she didn’t like me very well. So -
didn’t like her either till the day she .asked me to sit in on a
parent conference with Margie’s mother. Margie is the third-
grader I'm helpmg Now | know I'm |mportant to Mrs. Robinson
and | like her a lot.”

O
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Itis also crucial for the receiving teacher to feel in charge of 1
what-happens in his/her classroom. Rapport must be established .
between seminar -leader, sénding teacher (from whose class the -
older helpers come), and-receiving teacher, so all needs can be
taken into; account when the program is being designed. They
_need to Yecide together when, where, to whom, by whom, and
how often help is given the younger thildren. . ;

Sixth-graders helped smaller children in many ways: in mem-
ory drills, in selecting library books, in remedial reading and.
‘mathematics skills, with physical education, and on field trips.

" Two students-from a sixth-grade made-up a unit on fractions for
three bright fourth’graders while they were waiting for the class
to catch up to them in-their regular fextbook, work. . , -

Although the _program proved feasible as’ a curriculum for.
eveffone, it can be just as encompassing when it is voluntary.
Itis more fun for'the older helpers to_have helping be something
they have voluntarily chosen to do. Other programs since then

 have made arrangements for those not wishing to be part of the K
program to be in another sixth grade or in the library during the
helping period, only to have the entire grade volunteer for the

M-}

3

helping program. . .

Results proved rewarding. Here are some evaluative comments

* from interviews with participants in these two projecs:

“Jackie was to help Chuck. chgose and read a library book.
After successfully. finding a book on Monday, .the boys -returned
to the room and began reading it. Chuck- became so interested ~
he did nothing but read his book all day.” .

“Since. having individual attention, Ray. is getting seven and
eight spelling words right on ‘his weekly tests for the first time.
Before hé would not even write them down.”

“The status of boys and girls in their own classroom has been®
increased by special attention of sixth-grade helpers.”

“Some of the youngsters in my class are more interested in
perfotming for an-older youngster than for a teacher, The olders
helped a lot more than we could at times.”

- “I was the ‘at-the-elbow’ supervisor for -physical education- -
‘helping. Three sixth-grade/fourth-grade pairs in basketball and
one in tumbling were working at once. It was:the second_or third

time for most of them. It was as perfect an example of this kirid

o : )
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of field work as-you could hope:for. The helpers were prepared;
they had a friendly but business-like approach. The fourth-
graders-had a special sense of accomplishment as they ‘practiced
the. skills -of shooting, -passing, and forward rolling. With good
preparation of the helpers, a larger number of pairs might very
,  well work with one supervisor after the first period.”  ~ .,

Bill commented to Lcois'conce'rning a spelling session in the ’ )
third-grade, “That child took so long spelling that word | wanted
to hit him. But, of course, | didn’t | was patient.” .

“There_was less time spent this year straightening -out alter-
cations among the children of different ages on-the playgrou'nd."

“Having watched the bigger kids drilling fourth-graders,  *
people in.our own room are more willing to help each other.”

Friendly attitudes spread to other aspects of the children’s
lives. Take for instance the story ,of Linda. During a training
session, when some sixth-graders ‘were looking at how they might
hélp fourth=graders, one child turned to Linda, who has several -
younger sibs at home, &and askéd, “Linda, how .do you handle

/ your smaller biothers and sisters? | know you have some.”
Linida said very sullenly, “I leave ‘em alone. They do nothing
but cause me trouble.” When it was Linda’s turn to be an aca- -
demic helper in a fourth-grade class, she met with the fourth-
grade teacher and the, project coordinator for a briefing: They

" pretended to be fourth-graders-that Linda was preparing to drill
in reading skills, She was very unsure of her ability and kept say-
ing that she was afraid- she-would make a mistake. The teacher

¢ gave‘her constint reassurance and showed her many techniques
for helping the younger children. .

When Lirida began the flash-card drill, her student had a great
-deal .of difficulty. She tried giving him hints in ways that
were completely her own ideas. She held -.up the word “suf- .
“ounded” and said, “If there .werga whole lot of people around
you and you were all alone in the middle—what would you be?”
“Single,” was the first response, and Llinda expiained that that ~
was close, but the right word was longer. She repeated the defin-"

¢ jtion, and the-boy finally~broke in with “surrounded!,” they

. .~ both laughed, extremely pleased. o .

When Linda had finished, the Tourth-grade teacher told her

-Lat shie had ,done a wonderful-job and asked her for comments
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on the work ,the student had\dpne. Later, linda asked if she
could go@ck to the fourth grade to give help-in arithmetic. . .
" Linda.proved o be: such a creative helper that she was 'chos,enl
as one of the first sixth-graders to help in the first grade, which
% "came into the project after the sixth-graders had. established

themselves as ne{lx/e)rs.. AV B

In April, after Linda had Successfully taught®in fourth, third,
‘and"first grades; her own teacher made this report about ;her:
. “Linda is nowtaking care of her younger brother and sister,
‘leading them around’ by the hands, bringing them- up to the
sixth-grade room, sharing bubble gum (‘If'your teacher catches

you, you mustn’t Blame me.’), taking them home on the'bus.” |
All throygh Linda’s earlief records- can -be found much evi-,
~dence of extreme jealousy of the’ younger childrer d@nd_conse-
quent unkindness to them. Those are, the youpger, sibs about
whom she said at the heginntng of the project, "I leave "em aléne.
They do nothing but cause me troubl\e." A

. . cewe
High School—junior High School—.-EIemeﬁtary School |
This gxperiment involved_three adjacent public schools in
Detroit’s inner city=~a high schobl,"a juhior high; agd an-ele-
mentary school. The ofder students assisted cg‘c’ross buiidings ds
. well as across-grade levels. - ’
The high schoo! helpers were members of & psychology +class.
They helped three days a week in- junior high and elemertary

" classts. At that time the. high school teacher acted as.observer qf

the helping sessions covering each helping pair once a week for. _‘
about 15 minutes each. One ddy a week thé hélpers had.a.seminar *
" segsion on how to-help and feedback on tow the helping-sessions . -

“were going; one day a-week they Rad a regular psychology text.
They assisted in English, history; shop, -mathematics, and read-
ing/ They met once a week with their “réceiving teacher. to talk
over goals and assigﬁrﬁents,*exchange idéas, and get feedback on
how their ‘youngers were doing.and next steps fdr helping them.

* They. met their youngers in their rooms and worked with them
wherever it seemed best—in the -halls,in- thé librdry, at the batk

of the youngers’ classrooms. - - ° .. s
* The junior* high school helpers; from an English cl&s in

bettering -communications, wgre scheduled to help in.the ela-
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mentary school three days a week. One day was used for a
seminar on helping little kids, and one day they worked directly
with Englist composition. The feceiving teachers had a confer-
“ence with the-older helpers once a week. The assistant principal
acted "as seminar- leader for sixth-geaders ((volunteers from two-
) classés) who helped in the third, second, and first grades.
~ Student helpers said very: fmoving things about their experi-
’ ences: . e . _

- It has taught’ me to understand better the teacher’s point of
. 'vieW.f’ ¢ ) )

. “l'want to be a-social worker. This Olders-Youngers project
>+ has, brought me closer to realizing what social work really is.
" You read about social work in books, but it is not thé same as -

really experieﬁcing it and being ‘with people you enjoy being

. With and people you feel you are really helping.” .

~ _~“One thing | found out about myself—1 am very self-centered.

By working with my younger, | started hoping he would improve.”
“| learned that everybody has a problem. In. school you ‘see
kids, and everything looks so nice and rosy, and deep:down they
" really have probléms you' never-noticed before.” |
| learned that each child is unique. He’s differéng
A.rore formalized overall evaluation can -be sumnfarized as
. follows: teachers and older students both reported improvement .
for the youngers in academic performance, turning in assign-=*
ments, and settling down- to work, as well as greater interest,
greater class participation, better attitude toward receiving help,
- higherself-confidence, greater. self-respect, and better attitude
toward others. ’ .
Members of ‘a high school psychology class were asked what
‘. changes they saw in themselves which tould be .attributed to
s , their cxperience with cross-3ge helping, They listed: understand-
+ ¥ ing others better, being more considerate of others, being more
patient, getting along with_others better, feeling more useful,
and greater self-confidence.” . - ’ ¢
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TRAPS TO WATCH OUT FOR

7

’ It is very easy to get locked into Rabit, or expediency when try-
* ing innovative ideas., Here are some traps to watch out for.
They can-also be used as criteria by which to judge a helping
program, - " .o
- Don’t exploit older helpers by giving them dirty work like
washing up paint brushes or baby-sitting an incorrigible child.
They should be paired with children with whom there is a rea-
sonable chance for'them to succeed.

Be sure the older understands the goal of a given .assign-
ment and why it is important.’ Olders show great ingenuity in
helping youngers arrive at a given goal. Sometimes it may not be
the same goal the receiving “teacher has in mind. A heart-
¢+ warming case in point was a third-grade helper’s efforts to have
hic kindergarten younger succeed.in thé task of filling a paper
divided into nine squares With nine-figure “3s.” '

3| 3| 3
. 3] 3| 3
] ” 3 (3|3

“

When he saw the young kindergartener put a reverse 3 into the
firit1 squarg, he said,” “Wait a minute, Randy.” He then turned
A o 4
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Randy’s paper so the bottom line was.at the top of the-table and T~
Randy went ahead filling the nine squares - witir reverse “35.7"
Then his big-helpgr-proudly turned. the. paper back again with'the
original top line up. Sure enough, all the squares were neatly
filled with what looked just like correctly drawn “3s." His
younger had produced the required finished paper.

¢ i Sixth(grader heélps fourth gradergwith’reading.

provide a mode! you want the older students to follow. This
may be harder-than you think. )

A fourth-grade receiving teacher and the seminar teacher had
just finished briefing a group of sixth-graders on their first aca-
demic assignment. They had also practiced ways of helping .
youngers feel accepted, liked, useful, successful, and growing
in skill. The fourth-grade teacher turned to the sixth-graders.
“Now, when -you go back to your own classroom, | don’t want

@ o hear all that noise in the hall you bigger students are in the
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Habit 6f making.” When they had left, the seminar teacher asked,
—— “Is ¢hat the way you want. these sixth-graders to talk to your
fourth-graders?” Mrs. ‘Johnson’s mouth fell oapen in sudden
awareness. “We all learn, don’t we,” she responded.
Be sure that the learning activities contain the spirit of the

“olders helping youngers jdea. The program’s greatest contribu-
tion is promoting ‘better understanding, goodwill, a feeling .of
commudity; a win-win atmosphere where everyone rejoices at -
the success of everyone ‘else. Often student helpers.are exceed-
ingly good at inventing games to help teaching. If these are com-

._petitive in nature, they should be ones in which the youngers
Compete with their own previous scores; not with one another,
unless the-older helper is equipped to-help them deal with feel-
ings of failure afi?rward;\When:,jhere is a winner, there is also a
loser, ! T .

Some high schoolers ‘were helping__kindergarteners learn

* French. Two of them had spent a great deéal-of_effort. putting
pictures on cards for a relay race vocabulary drill between two
groups of six _cLiIdren each. Because the race seemed to interest-—__
the little ones,\ the olders thought it an excellent motivation
technique for memotizing French words. But they did not notice
how the small-ones who did not do so well were behaving. One-

. fourth of the group displayed negative feelings about themselves v
or the activity. One kicked the back wall of the room. Two ’
just paid no_atterition whatever. How might this affect their at-

. titude' toward Frer‘l‘ch and toward each other would be an inter-
esting question to explore in a seminar discussion with the older
helpers. Haw miight one get the same high level of enthusiasm
without a win-losessituation is another interésting question for
oldet helpers-or any teacher.

Inform parents. It. is very necessary to tell everyone who will

\

‘be in any way influepced by the program what is taking place
and the rationale for' it. This includes parents of-older helpers
and the youngers being helped. They are usually very-enthusiastic
" supporters. \

Protect older helpers

chance to sg;cceed. Older helpers should

have experience relating to a younger- child on a one-to-one
basis béfore zaking'r'eéfoh\sibility for helping a small group.

. .
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;‘;\. KEY ELEMENTS IN AN EFFECTIVE PROGRAM
.. "‘ ’ . ’ - ‘i“x‘;&
Receiving Teacher’s Attitude

) LI 4*:: .
R’eceiving teachers who have been successful in using a cross-
age helping programyregard themselves as executives in charge
of providing learing opportunities for their students. They see
the program as giving thejr students individualized instruction
they could not otherwise provide. They think of the older helpers
as appreciated partners who can be links between the genera-
tions and explainers of facts and fransmitters of values to the
younger child. They share their 1deas with olders and ask them
for their suggestions and opinions. .

. Receiving teachers try to do for the older helpers what the
hope the older helpers will-do for the youngers. They give them
clear directions and check to see if they are understood. They
take every opportunity to voice their appreciation of.older helpers’
efforts and build their self-esteem. They consciously try to serve
as models for the older helpers of how olders can relate con-
structively to youngers. They regard the cross-age helping pro-
gram as, a chance to influence a wider sector of students than
just one’s own class. They see the cross-age helping program as
a chance to help unify the school population, and extend op-
portunities for constructive interaction between students and
across grade levels to give students skill practice in initiaung
friendliness. :

Sending Teacher’s Attitude »
Successful sending teachers feel they are providing oppor-
tunities for their students to be important, contribute to g worthy

- s .
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. cause, gainr F‘rgman relations skills, and have an apprenticeship'
"in-a service-oriented activity. They think -of a cross-age program
as a way for their students. to experience being appregiated ‘by
more people, gain a greater feeling of adequacy, and grow in
self-esteem. They believe their students’ own academic work will
become more meaningful to them because they are using what
they are learning. They see this as a chance that the older helper
. riight not otherwise take to catch up on academic learnings that
he may have missed along the way. The sending teacher should
_realize that when older students are faced with the need to ex-\
plain something.to a younge child, they will really work to un-
derstand it themsElves.

e

k2

Seminar Leader’s ‘Attitude "
. Successful §erﬁinar leaders appreciate thé resources older stu-
. dents can provide for younger ones. They see the importance of
helping others learn positive_ affective teaching techniques and
‘human.relations skills. They think of the program as an Oppor-
tunity to help olders become constructive models for youngers, to
legitimize the “brother’s keeper” concept, and to give students
skill practice in initiating friendliness. To this end, they try
. themselves to be models for the older, students-in-how to relate
positively to youngers. The instruction is geared to what the
olders realize they need to learn in order to feel successful.
The supervision -is given in a positive, friendly way. and the rea-
sons for it are shared with older siudents. It is a means of
identifying good teaching techniques and ingenious ways the
. olders use to promote positive affective relationships with young-
ers so these can be shared in seminar meetings. If ineffective
_methods are being used, it is helpful to discuss this ih seminar
sessions and plan for skill practice of alternative suggestions. ‘

.

Older and Younger Students’ Attitude -

- The older students feel good because they are Deing useful
and needed. The younger students are helped to feel good because
they are acquiring older friends and new learning skills. Olders
see youngers as people whose needs they can help meet with-
; Gout sacrificing their own needs and as givers of emotional re-
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wards worth rfeceiving. Youngers see olders as friends who care
about them and as instruments of personal success.

Olders feel they have a trusted colleagueship with teachers— _
their own teacher, their receiving teacher, and the seminar
leader,

-

Scheduling
"An effective schedule includes:
- 1. Inservice or preservice team building time for staff team
: before the program starts, including review of responsibili-
ties, division of labor, and mutual expectations
2. Preservice training of older helpers before they start help-
ing and inservice suppoitive seminars for olders once a

week after the helping actually starts T
3. Teacher conferences with older helpers
. 4. Total staff team meetings at regular intervals after the pro-
gram is underway (once a month or once every six weeks)
a to evaluate progress, support the team’s efforts, and plan
. > changes if necessary ’

5. A périod two, three, or four times a week in which olders
work directly with youngers

6. Supervision at regular intervals of the. helping session
with the younger child.

. 33
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- OTHER TYPES OF TUTORING PROJECTS

An Eighth-Grade Elective Course in Cross-Age Teaching

' One of the first school sy‘stems to adapt the cross-age help-

ing procedures and materials developed in our pilot work was the
Ontario-Montclair School District in Qntario, California. Their pro-
ject, with John Mainiero as coordinator, is described as follows:
The sixty youngers are fourth-, fifth-, and sixth-grade stu-
dents from Mdéreno and Margarita Elementary Schools, who par-
ticipated in the program for the full year. The olders are eighth-

. grade students from Serrano- Jr. High School who elected to

take a one-semester class in “Cross-Age Teaching.” They receive

. a three-week training session prior to cross-age interaction where

they are oriented to the purposes and techniques as well as con-
tent. training-.in cross-age teaching. They alsg have a content
training session on" Monday and feedback (seminar) sessions on
Friday of each week. These sessions are handled by two elemen-
tary and two junior high clinicians who work half-time in -the
project. )

The olders are transported three times a week (40 minutes
per day tutoring) to the elementary schools. Each older is
matched with a younger for specific help in subject areas and/or
interpersonal-relationships as prescribed by the receiving. teacher,
There is a lot of leeway for student helpers to create their own
teaching materials. They are also taught how to use structured

" approaches such as the Neurological Impress Method of reading

instruction and word recognition by the Kinaesthetic Method,
used at the U.C.L.A. reading clinic,
With ESEA Title 11l funds, the staff evaluated the effects of
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participation in d cross-age hdpfpg program. -Péole-Young As-
,sociates research team, Long .Beach, California, analyzed the
data and provided the-evaluation ipackage. Significant gains, as’
compared to control students, were discovered in reading, math,
: .and language for the junipr high” students and in vocabulary,
S math, and spelling for the elementary school participants. Sig-
- nificant gains were also measured:in growth for both olders and
youngers in sélf-concept, social acceptability (leadership), and

self-discipline.” - - T

The Remedial Reading Teacher as Coordinator -

. Herbert Rosner, working with the parochial schools in Los
Angeles, developed an innovative design for cross-age helping-
as part of the class work for upper-elementary students who

came to him for help. Here’s what it looks like in operation.
A group of ten to. twelve “fifth- and . sixth-grade remedial
reading students have a remedial reading period five days a
‘week. For the first ten days during.this time, the remedial read-
ing teacher-trains these students in techniques of helping younger
children who are having difficulties. They also learn to operate
- audiovisual machines like filmstrip projectors, record players,
overhead projectors, tape recorders, and typewriters. These' are
housed in-the remedial reading room. After this preservice tr%—
ing, they are ready. to_help. younger children (first-, second?,
and third-graders) on a one-to-one basis. Directly after their own
remedial reading period three days a week, the older helpers
get their youngers from their rooms and bring them to‘the gym
oppositezthe femedial reading room. ‘Here they work with them
on a one-to-one basis. There is room for three pairs a day to
work with the audiovisual materials in the remedial reading
room. . /
The reading teacher supervises the operations in both rooms.
He -makes sure that the children regard his looking in on what
they.are doing as a friendly act. His job is to bring back to the
older students the good things that are happening and to help
solvé any problems, His remarks are reserved for the seminar
session on remedial reading which older helpers have on a.day
when- they don’t<meet with"their youngers. He does not interrupt
during the helping session between older and younger students.
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in the aftefnoon, the remedlal reading teacher i'nas a group of
exceptionally good readers from‘the sixth-grade. These students
have a class in speed reading techniques to help them get- ready
for j ijOr high school. These quicker students aiso receive train-
ing in how to help younger ones. They have a tutorial period
right after_-their own speed reading class in which they work .
. with younger students just as the morning remedial group did. .

School Crisis Teacher and the School Social Worker as Seminar
‘Leaders .

A crisis teacher in the Ypsilanti, Mlchlgan, schools, scheduled
seminar sessions for the older helpers in four groups of 45 min-
utes each on the day the social worker was at the school. Teach-
ing together they keep the groups small (as few as.seven to
twelve) while the social worker covers a case load of wwenty-
four to forty-eight children in her assigned day at the school.
They try to have older helpers of different types in each group.
Each group includes boys and girls: the marginal children, be-
havior problems and isolates, peer leaders, under-achievers, and
good students, This is one of the few opportunities besides gym
where the alienated children have a chance to work closely with
others who have a different-outlook.

1
£

»

. Mini Teachers
A more informal type of helping was introduced at the ‘John

Muir Elementary School in-Santa Monica, California.
Members of this group are called “Mini Teachers.” Anyone in
any sixth, fifth, or fourth grade can become a “mini teacher,”
« as the program is endorsed schoolwide by all the teachers.
Each sixth, fifth, and fourth grade is permanently paired in a
helper-helpee relationship with a third, second, or first grade.
Helpers may be working in the lower grades at any period
during the morning. This is possible because the upper grades
are on an individual contract system. Teaching in the lower grades
can be included in the students’ individual contracts scheduled

each week. .

The Programmed or Structured Approach
There are two schools of thought in cross-age tutoring

L

ERIC .Y . 36

wll Toxt Provided by ERIC




. . :
: -

) . . . [ 7
with respect to structure. We have placed emphasis on-the open;,
-not-so-structured relatié'ﬁshif) between older and younger with a
goal of helping-the-older understand why the younger’is having
trouble learning ‘and to discover constructive, Creative ways to
support the younger's efforts. )

The other school emphasizes a programmed or structured
approach, with a series of;detailed steps for the tutor to follow
with his tutee. The two outstanding programs using this ap-
proach are Elbert Ebersole’s’ program- at the Soté' Street School
in Los Angeles and Granj Von Harricon’s method of remedial

. reading at'Brigham Young University at Provo, Utah.

Both methods work. The Soto Street School program includes
a five-day tutor learning-program: The tutors are taught step-by-
step procedures they are i’eXp‘ected to use with theijr tutces. They
make flash. cards for- review. They drill tutees on words they

" miss. They listen to them read. They talk about what they've
- read to-see if they really understand” it. They follow a closely

prescribed system of tea,'ching word recognition and reinforcing
learning. At the Soto Street School before the tutoring program
was started only 2 percent of the first-graders had scored as
high as the 4th or 5th stanine on the annual Stanford reading
test. After tutoring first became a part of the curriculum, 25
percent placed in stanine 4 or above. When the program was éx-
panded to include more children two years later, the percentage
jumped to 41 percent. .

The Pacoima Elementary School- in Pacoima, California, used
a modified programmed appfoach. Here too a high and lower
grade are permanently paired as helpers, with these paired
classes in the same “temporary” housing units with a door cut
between the classrooms so there is easy coming and going be-
tween the olders and the youngers. The two teachers work out a
time five days a week when one-half the olders can go to the
youngers’ grade and one-half the youngers can go to the older’s
grade for this specialized tutoring. :

Rosebank Elementary School

Another school where one-half the sixth grade goes to the
third-grade room and one-half of the third grade goes to the
sixth-grade room for older-younger paired helping each day is
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Rosebank Elementary School in Chula Vista, California. Here the
youngers in the thir? grade work on a modified- individual con-
tract system, so the younger students themselves decide the type
of help they especially want from their paired older student

teacher each day.
’ Yo'uAe-Tutoring—Youth Project
Junior high school students tutor elementary children, usually
in the afternoons, working in elementary séhools or churches,,
community centérs, libraries, or store fronts. Two kinds of train-
ing ‘arg usualy provided by Youth-Tutoring-Youth projects. A
preservice training program (usually two weeks) is a necessary
component to provide needed orientation for both tutors and
supervisors. Weekly inservice training “sessions are important
so students can learp new skills, discuss problems, or make new
materials. Most programs provide tutoring four days a-week and
devote the fifth day to inservice training. Often tutors are paid
. by the Neighborhood Youth Corps. “Youth-Tutoring-Youth” is
sponsored by the National Commission on Resources for Youth,
Inc. The business of this organization is to- discover, observe,
. and list’creative opportunities for youth and by youth to help in
the community. -They have in their files records of over 800.
programs where older students are teaching younger ones. These
‘include such exciting ones as the Yorkville Youth Council which
operates four after-school play centers, each housed in an ele-
mentary school in the Yorkville area of New York City, and two
peer counseling programs it the secondary school level.
a o Bl ' :
Peer Counseling Program i . . %
Operated under the sponsorship of The Starifford Univelsity
Department of Psychiatry and the Palo Alto Unified School
District, the program trains high school and junior high school
students (grades 7 through 12, ages 12 through 18) to provide a
wide variety of services to their fellow students. Services include
helping solve persanal problems; teaching social skills; develop-
ing friendships; tutoring in academic areas; giving information
about jobs, volunteer opportunities, and- mental health resources
in the communities; and helping alienated youth make positive
.7 contact with the adult world. ~ . v
O . - " ' 4
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The Unwinding Room . ’ .

The Unwinding Room is located at Saint Maria Goretti High
School,, a Catholic girls’ school in Philadelphia. it started in,
1971, and it is nowssponsored by the Archdiocese of Philadelihia.

This special room, bright. and cheerful Wwith: colorful pillows
and posters, is off limits to adults, including the faculty mem-
ber who is the supervisor of the project. She is available for con-
sultation, but remains outside the Unwir_wding Rbom.'This room
isfor the troubied student and her peers who have 'been trained
to help,her, including, one experienced tounselor who is always
-present when any girl needs hetp. i ’

The_ experienced peer counselors who staff the Unwinding

Room have received about 200 hours of training spread over a
ong-year period. They attend orientation sessions at Temple
University and inservice training courses conducted by the
Diagnostic Rehabilitation Center. + - N .
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. L SUMMARY :

. . . ¢ s
The programs mentioned here are only a few of hundreds that
are.going on. They give an inkling of the power and scope of the
help kids can offer other kids in the process of growing wp if o
they “have a little help-themselves from their “ciders.” The, Jdo
not need to be especially brillidnt. Often their experience with

leaning difficultiés themselves make them exc edingly patient
~ and resourceful. in helping others. However, the closer olders”
are to the age of the youngers they teach, the more expertise they .
need in the subject matter. .o o - s
. Children.can be ingenious, energetic, responsible, and loving '
~in their relations with youngers. But, like everyone else, they -
need a place to share succésses and to get “filled up” again
when the going is tough. Oéga place is sofne sort of gngoing
‘seminar meetings where they can get rech#rged by exchanging
experienfé and ideas with otheg helpers their own-age and with . o,
trusted, qaring adults. Anothier place is in conferences ith the |
teachers they are helping. These supports are crucial 0 a stu- T,
dent’s continued interest in a helping program. N
Ano{her thing they need is training. Otherwise they mniy ex-
- pect 100 -much of their youngers. Without training, they often act ‘
like the worst teachers they, have ever“had. Even if they don’t
" like that behavior, they equate this with the teaching role and
they are not apt to change unless they have learned better
alternative methods. . " ’
When older students are traified‘to relate well to youngers,
~when they are informed about the things a younger wants to
know .and are supported by appreciative adults, they are a tre-
mendous educational resource, a volunteer paol—eager and free ’
for the asking. oo : ‘
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_Further materials and information about cross@helping prpjects
, can be had by contacting the following resaurces: : Z
Eval-

Detailed information on the Ontario-Montclair School System, th
uation of the Cross-Age Teaching Program. A Cross-Age Teaching
. Resource Manual, by John Mainiero, Barbara Gillogly, Orval Nease,
David Sherertz, and Peggy Wilkinson. Write:* David Sherertz, Director
of Inservice Educatiqn, laVerne College, 1950 3rd St;, laVerne,

. Calif. 91750, - :

Youth-Tutoring-Youth Manuals. Information about programs, New’ Roles
for Youth in School and Community. Write: National Commission
.on Resources for Youth, 36 W. 44th St., New York, N.Y. 10036.

Exploring Childhood Curriculum. Write Education Development Center,
Social Studies Program, 15 Miflin Plack, Cambridge, Mass. 02138.

The Cross-Age Helping Package, by Peggy Lippitt, Ronald Lippitt, and
Jeffrey Eiseman. A'basic guide including orientation, team building
and staff training, suggested plans for seminars with olders, a train-
ing récotd, and a filmstrip. Write: Peggy Lippitt, 1916 Cambridge
Road, Ann Arbor, Mich. 48104. .

A Teacher’s Guide to Programmed Tutoring in Reading, by Elbert Eber-
sole. A description of the Soto school method of tutoring. Also avail-
able: a classroom tutoring kit for forty pupils.. Write. Elbert Ebersole,
3141 E. California Blvd., Pasadena, Calif. 91107.  ° .

How to Organize an Intergrade Tutoring Program in an Elementary
School, by Grant V. Hagison. A guide to the author’s “structured

Young Univessity, Provo, Utah 84601.
. Childrep Teach Children, by Alan Gartner, Mary Kohler, and Frank Riess-
mann. A survey of current tutoring programs. Write: Harper and Row,
Keystone Industrial Park, Scranton, Pa. 18512. ’
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®  This book and others in the serie ire made available at low
cost through the contribution of the Phi Delta Kappa Educational
» Foundation; established in 1966 with a bequest by George H.
Reavis. The Foundation exists to promote a better understanding
of the nature of the educative process and the relation of edu-
cation to human welfare. It operates by subsidizing authors to
write booklets and monographs in nontechnical language so that
"beginning teachers and the public generally may gain a better #
4 understanding of educational problems. . - ..
*The Foundation exists through .the generosity of George
Reavis and others who have centributed. To accomplsh the goals
envisaged by the founder the Foundation needs to enlarge ifs
endowment " by several million dollars. Contributions to the o
endowment should be addressed to The Educational Foundation,
Phi Delta Kappa, 8th and Union, Bloomington, Indiana 47401. .
The Ohio State University serves as trustee for the Educational -
Féundation.

You, the reader, can’ contribute to the improvement
of educational literature by reporting your reactions to
this fastback. What is the outstanding strength of this
publication? The glaring weakness? What topics dn
you suggest. for future fastbacks? Write to Director-of -
Special Publications, PHI DELTA KAPPA, Eighth and
Union, Box 789, Bloomington, IN 47401. .
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All sixty-six tities can be purchased for $18.00 ($16.00 for paid-Up mem-
bers of Phi Delta Kappa). - .

Any six -titles $3.00 {only $2.00 for membeis), twelve utles $5.00 {only
$4.00 for mémbers).

Discounts for bulk orders of thé same title are allowlid, at the rate of 10 10
25, 10%; 26 to 99, 20%; 180 102499, 30%, 500 to 999, 40%, 1000 or more 50%.
Discoints are based on a unit cost of 50¢ per copy (35¢ for members),
MOMEY MUST ACCOMPANY ALL ORDERS FOR LESS THAN $5.00 OR
ADD $1.00 FOR HANDLING.

Order from- PMI DELTA KAPPA, Eighth and Union, Box 789, Bloomington,
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t ) y #36. -PREPARING EDUCATIONAL LEADERS: NEW CHALLENGES
1. SCHOOLS WITHOUT PROPERTY TAXES: HOPE OR ILLUSION? AND NEW PERSPECTIVES, by Melvin P: Helle :

1

[ by Charles Benson and Thomas A Shannon ‘

i 2 ‘i“ SEST KEPT'SECRET OF THE PAST 5,000 YEARS: 37. GENERAL EOUCATION: THE SEARCH FOR A RATIONALE,
5

WONEN ARE READY FOR LEADERSHIP [N EDUCATION. by Harry S. Broudy
by Efzabeth Koonlz 38, THE HUMANE LEADER, by Edgar Dale 7
* .3, OPEN EDUCATION: PROMISE AND PROSLEMS. 39, PARLIAMENTARY PROCEDUIRE: T00L OF LEADERSHIP.
» . byVioPerrone - = by King Broadrick .-
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by Cnarles Blaschke A1, METRICATION, AMERICAN STYLE, by John 1221 .
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[ O £ Hit Y "y by Vemon'Smith, Dariel Butke. and Robert Bart .
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11. ALTERNATIVE SCHOOLS IN *ACTION, by Robert C.Riordan
12.”WHAT DO STUDENTS REALLY WANT? by Daie Baughman

13, WHAT s“:’c““’ ‘"if:g“r‘l:.‘l‘s‘;m by Fred Wihelms TEACHER FOUCATION. | THEORY, by oot Burdn
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15, NEEDED: A NEW KIND OF TEACHER, by ERzabethC. Wison by W_ Robert Houston and Howard L Jones
EDUCATION, by Lofuaine Mathies . TEACHER EBUCATION: 1l UNIVERSITY OF NEBRASKA,

17. SYSTEMATIC THINKING ABOUT EDUCATION. by Edgar Keliey
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18, SELECTING CHILOREN'S READING, by Clae E.Mornis UNITED NATIONS PLAN, by Harold Taylor
£.19, SEX DIFFERENCES IN LEARNING TO READ. , 52, 0IKOS. THE ENVIRONMENT ANO EOUCATION,
by Jo M. Stanchfield by George O'Hears -
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and J. Pansy Torrance . by Thomas Roberts and Frances Clark
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