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Casper Weilnberger - ‘ . ’ . .
Secretary--Department of Health,Education and Welfare . s
330 Independence -Avenue, S.W. | . ' .
Washington, DxC. 20201 - - ’ , \ _ : :

Dear Mr. Weinberger.
\ -
The Choctaw -Adult- Education Program, through target population control

- of curriculam, flexible programming and extensive use of paraprofes-

- oo
- \ o ] . . . ﬂg e

sional- staff, has demonstrated that a mod&l prJ ram of adult instruction
can be an unqualified success on a rural fndiaégreservation. v \

t . ' 2
f%e Choctaw Tribe is proud of the accomplishment$ of the Adult Education
Program pver the past two years. Program statistics “ 360 individuals '
served, 46 persons obtaining high school equivalency &ertification) can
show only partially the gains made by the Choctaw people and the con- .
tributions of Adult Education to Self-Determination. The following
‘report, while comprehensive, cannot possibly cite all of. the many effects
that the program has had in the areas'of health, employment, child
‘development, citizen education, and the preservation of Chodtaw culture.
A thorough study of this report however, may- give the\reader some idea *®
of the nature of the program's widespread impact. . l

\ Al

The Congress- recently eliminated the appropriation for section 309(b)
programs, under which the pxogram has been partially supported, and
special projects will now be Torced to depend upon state adult educatiion
agencies for aid. Indian tribes generally can have little confidence
state agencies insofar as funding is concerned a view reinforced by
he recent refusal of the Mississippi State Department of Education t
ommit resources to the Choctaw Adult .Education Program. The discontinu-
ance of 309(b) programs and lack of interest on the part of states are
very disappointing to Indian people who wish to comtinue their education.

\

As Tribal Chairman, I wish to express my appreciation tq the U. S Offide
of Education and the Bureau of Indian Affairs for their Lechnical assisr
tance and fipancial suppQrt, to the staff of the tribal Adult Education
Program for their unfailing efforts and dedicakion, and to the program
participants, who struggled to better their education and stand as fine
examples.of Choctaw Self—Determination at work.

>

Sincerely,

Phillip artin )

Tribal Chairman ' /

“ChOCTAW SELF-DETERMINATION” |

. pbiLADELphIA, Miss. 39350
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. PROJECT RESULTS: SUMMARY ~ = c

o .

Choctaw Adult Etlucation, a communitytbased program, has been operating since 1972 by the
Tribal ‘Council, Mlssmsxppl Band of Choctaw: Indians, with funding from both the Department of
Health, Education, and Welfare Office of ication*, and the Bureau of Indian Affairs. While
funding mas approved to serve 100 aduilt memﬁzrs of the tribe with four classes, response to the '

=—~program. was such that ten classes were provided for six of: the seven on-reservation communi-
, ties for the more than 200 adults who regularly ‘attended o v , 0

With respect to these aspects of project res Its which were quantxfxed Choctaw’s project
recorded marked success, in many instances surp ssxng the project obJectxves stqtlstxcal data
‘for the project was drawn from an evaluation: of le and post-test scores recorded for most of
the adults attending classes (not every adult in the rogram had both pre- and post-tested scores)
The tests used were the Gray Votaw-Rogers Series, Prxmary, Intermediate, and Advanced levels, -
forms Asand B. ) /

N not reported elsewhere in "this document. These factoks are bnefly summarized as follows: s

o

achievement : . the rate of achievement tended to" arallél.

(3) The data revealed the weakest area for-grade level achxevement te be in language This
was ret’ealed in individual case sampling, but dxd not shaw up in the final analysxs of the data.
. o :
(4) ance very few of the subJectsfwere given all test series, final analysis of gains between L
- primary pre-test and advanced post-test was, not possible! These data were tainted by irregulari-
- ties in measurement and were not reported. However, in ividual cases indicated more significant -
- _ growth among those who took the advanced test than. anong those who only had the primary
test \\Future studies wil lbe conducted to confirm or denyl this contlusxon
(5) tatistical analyses were conducted for all groupings. - These data ,are on file—in the
. adult educhtion office apd will be used for further research.

(6) Itlis the express opinion of the researcher that quantitatively different scoring would
reveal specific weaknesses in the language program and i language measurement. The ‘narra-
tives partially explained the cultural biases inherent in theke measurements. When the cultural .-

- . factor is,taken into*account, the language portion of ¢he easurement may indicate ,a. positive
A growth factor ‘rather than a negative dimension revealed in|the data. That is, the data revealed B
sxgmfxcant weaknesses in the language portxon of the measurement and these negative scores may,

9 .
(2) The txme factor spent in class would /eveal more si nificant gain,
r ] .

2

*DHEW/OE fundmg came via P.L. 91-230, Sec.-309 (b), @t from lthe Bureau of Adult, Vocational, and Ter,;h-

- mc:i).'l Educatlon (OEG+0-72-1435).
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. achievement between_ the two tests; . :

[ 3 Q ,
- -lf . ‘ \\'
. Table 1: Total Achlevement of Adults Gategorlzed by Class Locatlon for Tﬁsts A andB e
: A - - Pre-Test e . Post-Test r o
Class N~ Mean > - 8SD. " Mean " 8D t-test
Iz 49 481 ) 277 550 . 295 9.1b
2 . 8. 5.66. 2.58  6.44 S 2140 + 5.28*
3 o 20 - 648 _' 3.05 7.44 . 3.11 . 5.10*
4 13 : 4,63 226 . .. 523 : 2.45 5.55*
5 ¢ 6 . - 6.27 214 - 693 - 212 \: 10.85*
6 17 317 3.06 ¢ 4.32 _ " 8.24 - 551*
7T 8 , 5.16. . 2.63 -~ 588 2.79 \ . 6.42* .
8 : 9 _ 5.86 . . 2.16 * 658 ' 2.47 \ . 3.05*
9 » 7 . 5.27 135 15.80 : 133 4.44*
10 9 . 461 ‘ - 2,94 o 5,51 5 2.98 “.\ " NS,
*Slggnflcant at .01 level. of confidence . Lo S ‘ T N

The total achievement. of adults as measured by the standard test showed 51gn1f1can gams for

all class locations. In all instances except locations 5, 7, and 9, there was at least a grade level dif-

ference between the pre-test A and the post-test B.. These total scores reflect the entire sample

scores. -The t-test slgmflcance of the total Sample tends to be indicative of consistent differences *

between means of the two measurements. This would tend to. indicate significant gnowth - of

. O

. el . . N
Table 2: Comparisoq of Achievement by Sex of Adults Completing Forms A and B \
. ) !

) Pre-Test = : Post-Test “-\-
Sex - N Mean. S.D. o : Vo
~ Males 49 ~ o481 . 2m . 550 . 800 - Bbaig~
Females . 78 5.48 . 2.62 6.23 : 2.1 ' ?.88"‘ o

*Significant at .01 level of ¢onfidence '

The data indicated the mean of females, while A}‘\igher than that of males, had relatively the isame
significant differences as indicated by the t-test. The data did not reveal why the medn scorjes of

males were lower than those of females. ‘What the-ddta did reveal, however, is that both rales .

and females tend to have similarities in. standard deviations between means, thus the grade {level

achievemerts growth as revealed by the data tends to be in close proximity among both rhales

" and femaha k. . -
- & ! .

‘Table 3: Pre-Test and Post-Test Scores by S{l‘bj ect Area for Class One.,, N=49

\ o . ' &ro-Test A - o Post-Test B .
Subject _ Mean S.D. Mean | S.D. t-test
Language Y 2.97 336 ' ¢ 323 4.42*
Spelling ' ’ ' .4'._75’ ; - 3,45 . 6.28 6.79 1.80*
Reading Vocabulary - 5.37 - 5.44 5.79 533 . + , 3.02*
Reading Comprehension - 871 L6100 6.54 -~ 630 4.33*
Math Reasoning- f  6.16 7,55 ©7.08 . - 846 434" -
Math Computation 5.85 600 6.94. 78 291
*Significant at .01'level of ccyxfldencea ) ' - K

These data revealed mean scores and standard deviations by subject on both the pre-test and post-
test. The data is typical of all 10 class locations, and in each instance there was a significant d1f—
ference as measured by the T-test for The entire population. N 7 |

\ ~2\ l]

.’4'1};,; i !
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. -
This table provfdes data only for pre-test A and post-test B, - | Additional study of the total data
collectionl -reveals that individual class locations tended to have S1gn1f1cant gains. in all subjeet - °
‘areas except languagé. This was the largest group of individuals measured and the fact that
the1e is a significant T-test for language may be partially ex} lained in ‘the preceding narratives; .
. - |

'\‘a’ R - 13 N .. .
o Information for the. following was taken from adult education records and from an adult *
education administered survey of its students .

.

1) Forty-six adults earned high school equivalency\ certlflcation via the GED
(2) Seventy adults earned eighth grade equlvalency eertificatlon ‘ : .

.

) =‘(3) The program’s total enrollment was 360 with a c\nrrent enrollment of 252. ,
¢ (4) Of the 46 ‘adults who ‘received high school certificatlon, ~y22 enrolled in college courses. @

. '_ (5) .Of the same 46 adults, 32"indicated that they had recerved promotions or had secured o
different more attractive employment as the result of their GED equivalency ‘

(6) Of the 120 adults wha registered to vote in trlbal electlons since they’ began atteJIdxng
adults classes 97 attributed their decision fo do so to the adul% classes, '

_ (7 Of the 102 adults who registered. to-vote in county, state,\and nat10nal elections 92 at- -
y . tributed their decision to do sp to to the adult classes.c o \ | :

(8) 48 adults received driVer 8 learning permits followxng drlve\r education, instruction in the

" adult classes. . L -
! v .
' " (9) 52 adults received drlvers licenses follow1ng driver edhcation instructlon in the adult hale

classes, ’ =

(10) 48 adults (aside from those who earned .GEDS) indicated that they had found more - .
attractive. employment since they began attending classes and 38 of these attributed their ' ‘im-
proved status to the adult educat10n program. .

i

(11) 28 adults who were unemployed were ass1sted in finding employment by adult educatlon ‘ .
 staff members P ) . -

. » o .

(12) 20 adults were assisted in secuilng additlonal Job-related tralnmg o

i
Lo i e i

A At

(13) 11 teaching paraprofessionals on the. adult education staff earneql a total of 384 semester )

. hours, applicable to a BS/BA degree. : T S

In theory, all pry ]ecs results could be quantitied it was felt,: hovvevér, that efforts to mea-
sifre objectively ce1ta1 spe { the program could-do real harm, 1ven the culture and traditions
- of the target populatlon, ke, to objectively record a paraprofessional’s/ acceptance by a community
would require his friends -and>rela ives to rate him, not a very comfdrtable position for either-of .
~ the parties to be in w1th1n/ the Choctaw culture. Despite this decxsion to not quantify all areas,
slgnlflcant phenomena d‘ld oecur which. were indicative of the positive impact of the project in the
~ communlties

’ - (1) The project demonstrated the: positive effect federal monies can have on a pOpulation ¢

whén that population both plans and contfols the project. S i

e
v “ .

| . ~

!

(2) The project demonstrated the maximization of benefits which can oceur When programs
are operated in conjunction to other programs, thereby making aﬁldltlonal funds and services
‘available and avoiding expensive duplication.

iy (3) The paraprofessional component . gerierated some of the programs most - 1mp0rtantp
L kﬂ{revements .
X

"~ \ (a) By followrng this design (use of  paraproféssionals as /teachers), the lim1ted adult
‘education fu‘hds and program time avaifable for developing the paraprofessional staff: and
for reaching the target adults were ekpended most effective and productively. = )

(b) By using paraprofesslonals ag teachers in the classes, hoctaw people=saw other Choe-
taw people assuming and performxng capably in professional roles.

3 | o
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(c) ’:[‘he paraprofesslonals 1nvolved themselves in.a broad range of com n1ty programs “
. Where the1r contrlbutlons included servmg on plann1ng commlttees proV1d1ng rﬁansport.atmn

« 'events The paraprofessmnals interest in the communlty resulted in a . helghte
tional awarenesé among adult educatlon students and other communlty megnbers

(d)- Us1ng bl‘hhgual paraprofesslonals as teachers made b111ngua1 instruction po:
This was certa1nl‘y a-factor in sustaining the regxtlvely consistent attendance rate andythe
number of adults ‘who réached thelr goals. (When questioned about their preference for
lingual instruction, 163 indicated that ‘they preferred to be taught in both Choctaw an
English as opposedl to 40 who preferred to be taught in Choctaw only and 31 who preferred to
be ﬁlght in English only.)

(e) The provision of college cpursework the requirements of inservice training, and the
asslgnment of responsibility to the paraprofessionals contributed 81gn1f1cant1y to the1r
emergence as co etent, conf1dent teachers and college students. : .

(4) The prOJect defnonstrated the efficacy  of, families study1ng together as a un1t whole
families changed as t ey came together to the classes, learned coping ‘skills, and became awate
" that they did 1ndeed ave alternatives, that they were not dest1nedl to have the same life choice
forever. ’ c

/ " . . ¢ . R #

(5) The acceptance of, and use of the classes by the commumtles had a felling impact on the
" community’s. response to other educational programs. As' conf1dence in adult edycation grew and
~ interest in education was kindled, this feeling was transmitted to. the, student’s family- w1th a
resultant increase 1111 empha81s on education w1th1n families within commun1t1es : o &

(6) Readiness| and need as factors -in learning- were cledrly demonstrated when the“ adult

students failed to respondb to or utilize consumer 1nformat10n until they - (the students) felt a
. real need for those facts. : :

2

(7) The- pro;g_ct demonstrated p081t1ve1y. for Choctaw at least, that adults preferred the per- S
sonalized attentzo/n they received when- individualized instruction was utilized. When questloned :
.- 120 indicated th4gt they preferred to be taught singly. They further stated that they preferred-to
work in books w/?uch the teacher had to check rather than in books which allowed them to check
their own work, suggestlng agaln that the adult learner here de31red the presence of a teacher

TN T N
ek g b

Ky

CONNEHATTA GRADUATES—The first GED gmdu- PEARL RIVER DAY CLASS—GED, student Vina Sam _-" . o

ates from Conehatta community, standing left, Lavada listens and- Ben Tubby explams an algebra concept to
Jim, Hensy Williams, and Vera Willis with their teachers - - her. .
‘Bllly Chlckaway and Anne Birky (stahdmg right.) ' . . L " N
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who could bé questioned, who could provide reassurance; and who could in fact anticipate his

_questlons none of which programmed instructional’material could do. .

(8) The prOJect ‘also demonstrated that adult educatxon programs can mcrease the. e'mploy-‘
ability of the target population as was indicategd by the adults who have been able to secure em-
ployment anWmore attractive employment

(9) The project was also able to contrxbute to the coordination of the health, nutrxtxon and
consumer information services available at Choctaw via sharing of information and .personnel.

- : Although the program at Choctaw was a demonstration project, the innovative results of the
program could not always be seen as tangible, concrete products, as a new.theory of learning for
adults, as specific instructional materials, or as unique teaching techniques. - The significance of
the program lay instead in (1) the flexibil lity ‘of its administrative and instructional approach; (2)
the capacity of this approach to allow for'the provision of individualized non-mechanized learn-
ing experiences; (3) the portahility of the program which allowed it to move into the communities
_ where people gathered easily; and (4) its suitability éo a population desiring to develop profes-
| . sionals via the use of indigeneous paraprofessionals who fo lov»ed a career ladder which provxded
| o colleg‘e coursework and a degree plan for them. § .

The major product of this project is the demonstratxon that there is ng single best technique’
or methodology—no gimmick—which can substitute for (1) an adaptive, flexible -and sensitive
“committment to the provisjon of instructional assistance to a target population and (2) the pro-

- vigion of such assistance in accord with the culture and priorities of that pepulation.

OLDEST GRADUATE—Chairman Martin congratulates COLLEGE COURSES—Ruby Thomas, paraprofesswnal

L * " McKinley Jim, the oldest adult student to earn his high prepax;mg fer one of her collegk classes,
4 school diploma. : . S S ,
“ B . 7 - . y . v . rd
. . . .« .
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o ~ HISTORY =3 |

» At the time of European contact/ the’ Choctaw ‘tribe was. a large,, prbsperous people living in

what is now east-central Mississippi and western Alabama. In“1540, "Hernando DeSoto' passed
through their territory and commented -on the excellence of the agriculture.’ At Moblle the Spanish
sought to replenish exhausted supplles but the Chortaws, under‘the leadership of the district chief
Tascaloosa, sotindly defeatéd them. This defeat forced DeSoto to turn north 1nto Chxckasaw coun- <
try, and eventually to reach t*he stsxssxppr - - . .

_ The early 1700’s saw French influence in the Choctaw country 1ncreas1ng as outposts were -
erected at Mobile and other coastal sites.. Despite the harsh treatment by DeSoto only 150 years
earlier, the Choctaws welcomed the”French Inxtxally the contact was advantageous to the Choc
taws; as European trade goods and cultural attributes were asslmxlated into tribal life.

However, the French were quick to take advantagg of the pivotal pos1tion of the Choctaws in
international politics on the frontier. French interests lay in keeping the vital link betyeen the
« outposts of Louisiana and the €anddian settlements open. This link was the Mississippi Valley,
and. was most fragile in the area immediately around the present Memphls Tennessee, where the -
powerful military presence of the Chickasaws was most manxfest The Chickasaws and the Creeks

had long been tradxng w1th the English from the Carolinas, and were their allies in the l,frontier .

struggle . : . o ! _ Lo
i e

Thus, the ChoctaWs found themselves serving .as a buffer between the lower French settle- -
ments and the Chickasaw and Creek Natigns., This embroiled them in almaqst onstant w,arfare
including a civil war that divided the Choctaws mto Enghsh and. French factions' for several years

#» The Choctaws found themselves no‘alonger under ‘“French comtrol"wﬁollowmg wthe Fren h re-
treat to New Orleans and eventually, from the lower Mississippi Valley. In rapid successxon they
were -transferred, on paper at least, from French dominion to the Spanish, then to the Bxlutlsh
Finally, in 1786, the first formal treaty was made fbetween the Choctaw Natlon and’ another
poWer the mfant Umted States. - _ ] . l

< : o~ ,
t
S Thxs treaty, the, Tr'éaty of Hopewell was the -first official recognition of the.’Status of*the
Choctaw tribe as a-nation equal to the United States and other western nations. It basically ser-
" ved to defxne the eastern boundary f the Choctaw lands, and gave little warning "of the ultimate
fate of tribal land. . . . '

Nine more treaties were signed between the United States between 1801 and 1830, culminat-
ing in the Treaty of Dancing Rabbit Creek. Each treaty eroded away a portion of the tribal land
base and more firmly establishedf the land-hungry young country around the Choctaw borders. The
,Choctaws® had always been . notéd agriculturalists, evgn among the farming.tribes of the south-

east. As peace settled: over their land with the ending of the International Period of Southeastern
" history, the Choctaws" had .adopted in large part the dispersed farmstead settlement pattern of the -
American, Farmer.” Unfortunately, the prosperity of the Choctaw farmer only added to the greed

- of the Americans, already inflamed lgr the glesxre for land, .

. The: growing pressure for tribal lands came to a head with the emergence of the concept&of
Removal as federal palicy, advocated chiefly by Andrew Jackson. The. Treaty of )oak 8 Stand in 1820
began .the process. Over 5 million acres of Choctaw holdings were ceded in return for a small.
annuity and a grant of;land in Arkansas and Okl&%oma. No one bothered to expléln to the unsub~"
" dued tribes already occupying that land that the.government had given it away.”” No mass’ rk\h

" ‘moval was poss1ble and the Choctaws refused to leave sts1ss1pp1 o Co- 3 o

) ~ Ten years later, at Danclng Rabbit Creek, the Choctaws gave in to the ever 1ncreas1ng pres-,
sure, which included an Act of t stslssxppl legislature in 1880 that extended the laws of the

state’ owmdians’ in Mississippi ’I‘hey/ ceded all landg in the state and agreed to Removal

By 1832, ‘the Choctaw tribe was offxcxally removed from Mississippi. However not all of
the Choctaw people left the state. The present-day members of the Mississippi Band of Choctaw
Indians are descended from, those who stayed mn the state ‘or who" returned to thexr axkcestral :
home within a shfrt time of Removal. . v :
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to stay in the state.had the right to claim allocations o; land and to become citizens. ThlS land
allocation plan was frustrated by the perversion of duty_ of the Indian Agent in charge of reglster-

ing Article 14 claimants and by ‘the maneuvermgs, legdl and not so legal, of non-Indians.
' R Deprwed of an- mdwxdual land base and, in many cases without adequate skllls to fit" easlly
- into Mississippi society, the people retreated to marginal lands in the east-central .counties and
practiced a subsistence economy supplemented by day labor JObS As the ecoriomy shifted, many
** ° _ became sharecr()ppers for Jlandowners. - :

° L4

. Durmg the period from- 1830 to 1902 additional “ttempts were made, to completely vremovef'
¢ the Choctaws to Oklahoma. Few avalled themselves of the offers, and many who' did so re-.
v turned later. This removal plan was finally acknowledged to have failed by the’ federal govern-'
ment ih 1917, when Senate investigating committee found the Choctaws in MlSSlSSlppl living ‘with -
fglmprovmg their lot. The investigation was sparked in ‘part by stories of in-’

°no possible means o
credible suffering caused by dlsease and the committee found that perhaps as-many as 20 per-

» -, cent of the total Choctaw ‘population. had died ;in the influenza epidemic of ,1»9/ 17. This depopula-
' -t tion by digease following so soon after the fmal Removal of 1901-02 had totally dlsrupted the

precarious Choctaw social system . . :

N The Congress m 1918 approprlated fu.nds for the. estabhshment of 'a Choctaw Agency in
-~ 1918, and developed a land purchase plan for tesale to Choctaw families. The land purchase was
. 5. near’ the establlshed concentrations of Choctaw populatlon and formed the nucleus of the present

day, seven communities. :

1
[y

The' Agency soon hroadened the scope of its services to include health educational and
social servicesp The hospital and the system of federal - elementary schools were established be-

tween 1921 and 1930 for thé‘Choctaw people, but were 1llfunded and not equ1pped to, provxde

eve}; ﬁaslc services iior ‘the bulk of the populatlonI
1 4 .

L, ¥he people’s optlons——both from the standpoint of human development, af the community level and in terms of
! individual achievement of individual potential—were severely limited by their lack of* educational ang employment

]

. limits on the'day-to-day life of the Choctaw people increased, leaving them .adnft in a rion-Indian world without the
‘ . tools to resolve the problems they were forced to encouhter there.

‘FIRST GRADUATES—Claude and Rita Allen, the pro- MATH CAN . ‘BE FUN—ST.
. gram’s first graduates, dlscuslsl It{helr plz;;nshto)I ente!xi

college with project director Ne ogers. Both My. an

Mrsg ‘Allen are now students at Mississippi State Uni- problem na math book. S

versity. - . v .

o o L | e | | .
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Francis Gavin ‘and Zula
Chitto in the Standing Pine ‘class solve an mterestmg

-

opportunities. As the non-Indian world encroached more and more on the Choctaw communities, the effect of these .

Und'er Artiele 14 and Article 19 of the ’l‘reaty of Dancmg' Rabblt Creek, those who W1shed
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The Indian Reorganization Act of 1934 marked a major turning point in the history “of the
MlSSlSSlppl Choctaws. Under its provisions, the tribe organized a tribal government for the
first time since 1830. In 1935, a temporary organization called the Choctaw Business Commlttee

.was formed as the result of a vote of the Choctaw people to accept the provisions of the IRA: The

committee served as the recognized tribal govexnment until 1945 when the first tribal Constitu-
tion and Bylaws was approved. - This document created the present tr1ba1 counc11 and chalrman
form of government. ° '

The Choctaw 1and b"tse grew from the land. purchase program initiated in the early 1920’
By an Act of Congr ess in 1939 this land was censoljdated and declared to e held in trust by the
federal government, as a result of the failire of the purchase program. Under the IRA additfonal
tand wa:;; purchased for _the tribe. Flnally, by a"Proclamatlon -of the Secretary of the Interior in
1944, tHe land purchasa\n'nder the various programb was declared to be consolidated into a
federal Fesérvation for the Mlelgb_xppx Band 6f Choctaw Indians.

‘The Choctaw Business Comm1ttee and later the Tribal Council, was 1n1t1a11y\un4ble to create
any major impact on tribal life, since it had no power, controlled no resources, and exerclsed httle
real mfluence over agercy programs. . This sxtuatlon persisted well 1nto the 1960 S.

If he early 1960’s, tribal pressure on the BIA became stronger ds incasing organii‘ation oo
developgd. One of the fikst and most tangibJe results was. the creation of Choctdw-Central High
‘Sehool in 1964, which provided secondary Educatlon for Choctaw students at home rather than in -

Oklahonia. _ . B C

°

4
ThlS incr easing vou,e in BIA programs for the Choctaw people coincided with other dev‘elop- '

'ments in the -federal government, with profound impact on current reservation life. Such actioh
. as the various legislations, the establishment of the Officeé of Economic Opportunity, and anti-

poverty programs made the most important impacts on the Mlssmsxppl Band of Choctaw- Indians
with no real _interest in ‘the W@lfare of Indians. ‘ L

-

_SELF- DETERMINATION E .

In 1966, the OEO funded the- Choctaw Commun1ty Action Agency under the authorlty of the-
Tribal Council. The Choctaw’ people began through this Agency to exercise administrative con--
trol over their own programs te a-:substantial degree. This eommitment of Choctaw people to
regain control over tribal affairs brought about substantial changes during the last ten years as .
denionstrated below: : . '

(1) The establishment of the Choctaw Community Action Agency in 1966; . S

(2) The establishment of CHATA Construct‘fon Company in 1970; o ‘

[

(83) A comprehensive reorganization of the Choctaw Tr1ba1 Government administration,and

" (4) The establishment of manpower development and training programs (to 1nc1ude adult
educatlon) in 1970-74; .
‘ 133

(5) A certified school board with the authority to contract for operation of Bureau of Indian
Affalrs schools ; ~

- (6) The building of an adult corrections center and courtroom site;
(7) The establishment of extensive early childhood, mental heaith, and health service pro-

-grams in 1972-74; ° , ~

(8) The: bu11d1ng of three community facility buildings and a swimming pool;
(9) The E}mldmg of lighted softball parks in six Choctaw commun1t1es,

(10) The completion of an industrial park in 1973; )

3 (11) The estabhshment of a department of contlnulng edutation in 1974,

“(12) The enrollment of xﬁre than,100 Choctaw people in institutions of higher education;

Q(‘lé) The' fundmg of arrd beglnnlng construction of a comprehenswe health facility and hospi-
tal for Choctaw.
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During FY 72, the Choetaw Tribal Cotineil coordinated the development and implementation
of a comprehensive tribal government reorganization plan to promote more’ effective governing
processes expected to expand tribal council control ove%\i):'ograms and services operated on the
Choctaw Reservation: This plan was designed in accordange with the federal government’s com-

mitment of. self-determination for Indijan people. 'The broad program priorities set by the Tribal.

.Council emphagized the development of plans and project designed W1th the followmg in mmd

(1) Increasing the efficiency and effectxveness of all tribal programs and reorgamzmg the
Choctaw Tribal Government system; .

(2) Meeting the, manpower development economic development, commumty development
educational and health needs of the Choctaw tribe; . .

@

. (3) Approxxmatmg as nearly s poss:ble the optimal utllxzatxon of Tribal resourcc.;s,

(4) Enablmg the Tribal Council to posxtlon itself to. administer and Joperate on a contractual

~basis all: federal plogi ams that are now conducted by other agencxes ‘for the benefit of the Tribe.

Today’s Choctaw ﬂ‘rxbal Counci] utilized the capaeities and 1n81ghts of the Choctaw people as
they developed plans and proposals moving toward Choctaw Self¢Determination. The Tribal
government’ was, determined ‘to provxde increased reber/ ation opportumtxes in: sueh- vital areas as
health educatlon, economxc development and housmg -

{ , , :
EDUCATION .

\ -

‘Many of the social and economic problems of Choctaw’s past and present were attributed to
federal, state and local neglect in education! Choctaw people, with few .exceptions2, were ‘;yste-
matically denied educational opportunities from the 1830’s until the establishment of federal
gchools in the 1920’s. Even then, educational programs were hmxted to the lowe@; grades thh
emphasis-on agricultural subJects :

2A few Mlssussuppl counties, if the gize of the Choctaw populatmn Justlfled (by county sttndards), maintained
* gchools, paying a Choctaw teacher t\\enty-flve dollaré per month for four months each year. The Catholic Diocese
of Natchez opened a mission with a school in 1884%in one of the Choctaw Communities. Unfortunately, a final attempt
at rémoving the remaining Choctaw people to Oklahoma occurred in 1903 afd-3904, and these schools were ‘closed
shortly thereafter (the mission Holy Rosary, in the Tucker Commumty, continued to operate)

‘ CHECKING WORX—Lena Denson (right) checks the GED STUDENT—Fannie Billie, GED student at Stand-

work of Una Denson in the Standing Pme night class. ing Piney prepares for her examination with Sr. Frances
dGavm VCllfton Lewns\S(m the back) is also a GED stu-
ent
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vunemployment and underemployment with -their attend

. . . N \ ‘ | //
7

' ELEMENTARY AND SECONDARY EDU(‘ATION R

Since 1960, (,hoctaw Tribal Councd efforts were tised to force considérable expansxon of BIA l

operated schools, with many new ‘buildings replacing old and/or obsolete ones. The’ first (and

only) ‘high school Obened in 1964. Prenous]y, any student who wished to continue through high ?

school was forced to dtztend schools in Oklahoma or Kansas. Since its opening, Choctaw Central

High School has expanded to a total of nine modern buildings, including two dormitories which «
- house students from communities too far away from the’ schopl for daily busing. In additidn to the

requlred curriculum, the school offers commercial courses, exploratory vocational subjects and sev-
eral Title programs, i.e. remedial readmg, special dyslexia instruction, remedial mathematxcs,
special education, and bdmgual mus1c ‘

In the area of early childhood edueation, Tribal leaders i in 1968 convmced the national Follow-

~

Through program of the need for new approaches for teaching Choctaw lower elementary children.

In that year, Choctaw’s Follow-Through Program was funded and eontinued through the present
to serve all children in kindergarten through third grade. ‘ - -
EARLY CHILDHOOD EDUCATION o : p

3

(\

In 1971,'the Tribal Council received funding for a Headstart Program which had centers in
each community. Two other early childhoad programs, Family Education and a BIA funded
Parent Child Dev eJopment Program (which includes both day care centers and day care homes)
were funded in 1972 and 1973 respectn ely, and were operated by the Tribal Council.

) 1

At the same time that it was seekmg avenues, ‘to improye early " childhood education, the
Tribal Council was also cogmzant of the socxo-economlc problems which adversely affected the

adult°members of the tribe, As a result of first nonexxste t- and later inadequate - educational -

opportunities, many adults at &hoctaw had no marketabld skills~ard some, in fact, lacked even
those basxc reading and computation skills which allovged Jhem to enter and function successfully
in manpower development programs as well as secure Pyitate sector employment.®* Consequently,
t social problems existed to the detrxment

of Choctaw’s population. Those conditions were furthef aggravated by the unscrupulous and/or

confusing business practices that tribal members“fg consumers often encountered. In recognition -

of these serious problems, Tribal Chairman Phillip Martin.and the Tribal Council felt that their
overall goal of improving the quality of life for all Choctaw people could be facilit'ated by the
establishment. of & tribally controlled AE program desigried in accord with the trlba] philosophy
of self-determination.! Such a program would nof only give ‘thé adults an opportunity. to continue
learning but would also ermhance the employability of tribal members. More importantly, the
Tribal Council felt that an effective adult education program could foster the development of
coping skills necessary for functioning in a complex world and would, thereby, geperate upward
mobility. among the Choctaw people. Futther; the tribal government was not content to merely
1mprove its members’ ability to€ope with the world about them; they sought, rather, to have the

people increase their capacity to control their envir onment, to, in effect, change the status quo— .

both on and off the reservation. Accordingly, the trxbe designed its-adult education program
with two distinet goals in mind: . .- \

encounter in .the non- Indian world;

problems they were most likely y

. (1) Increasing the capacxt;y(o( the Chottaw people as individuals, to assess and resolve the .
0

(2) Increasing the capacity‘of Choctaw. people, as a trxbe, to secure vcont'rolvbf the reservation
and of tribal affairs - )

- JThe modol number bf years of school completed by Choctaw people over 45 years of age is zero. Almost one-
third of the Chectaw heads-of households have completed less than one year of school while less than 4.3 percent of

all households have a head of }aousehold.\\ho has completed hlgh school. Mississippi Band of Choctaw Indians, The;

Choctaw Higher Education Developmont Troject, June 1014 p. 3.

4The philosophy of self-determination hs defined by the Choctaw tribal government to guide its actions follows:
“Reservation development is most likely to be positive and lasting from the standpoint of the Indian people when it

results from action by Indians for Indians, supported by technical and financial assistance which is answerable directly:

to the Indian tribal government which initiates such action.” Mississippi Band of Choctaw Indians, I*lrst Annual
Report of the Choctaw Self-Determination PrOJect 1971-72. p. 14. . -
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* The ex1st1ng BIA-operated adult eucatlon program had had very little success up4;o that p01nt
in achieving the first goal, as the level/of BIA funding and staffing was simply 1nadequate for the
task to be accomplished (only two tegchers were employed to serve the seven Choctaw communi-
ties). Beyond, that, the BIA program was not structured in recognition of language and .cultural ]
differences, i.e. no bilingual instructors were employed.® i

] Even if the BIA Adult Education Program had been given sufflclent resources to achleve

,the first goal, it .would never haveyachieved the second — for. ‘the same reason that reservation 3
G{evelopment had been retarded in/the past: bureaucracles, no matter how)well 1ntent10ned tended . .
inevitably to maintain status qud conditions among the target popula'yl‘ In view of this fact ‘

;nd in accordance with its previously noted concept of self-determiriation, the Tribal Council . i

A ecognized that .only through tribal control could its second goal be realized. It then resolved in ) y
’August 1971, (Resolution CHQO 18072, Aug. 16, 1971) to request that BIA transfer control of and f
responmblllty for the adult edpecation program to the Choctaw Tribal Government ,

Once contract negotiationg with BIA were finalized, the ouncil began an effort for consor- v ’f

./ tium funding which allowed for the design and implementation of gn adult education program plan- '

ned specifically to reflect the thltural attributes of the Choctaw adults and at the same time to
achieve the goals dellneated by the council.

Fundmg from both the/Bureau of Indian LAffairs and the Department of Health Education
L -and Welfare, Office of Education, Division of Adult and Vocational Education—309 (B) monies
B . | —was secured by the tribal council in 1972 and the program began in July of that year.

*x kK K kK

* 5The program was a sm l traditional one which relled heavily on the use of locally gathered instructional ma-

\ terials, some commercial worlttexts, the use of field trips to nearby towns and factories, and the use of films and

: records. -In the early sgventigs, another BIA sponsored adult education program operating in a town approximately

o 50 miles from Choctaw also/failed to produce any marked change in the educational level of the adults here. This

2~ program demanded a long Bus rxde and was learning-laboratory oriented. For the adults, all of whom spoke’ English’

as a second language, the fapes and other programmed instructional material were difficult to work with. Too, the

depersonalization of a leayning laboratory with its cubiclés was not conduclve to developmg a non-threatemngn
atmosphere for those atte dmg the classes. .

-,

J e

‘CONEHA A GROUP—Adults who attend classes in Conehatta include (from far let‘t,) Murphy Solomon, Louise '
Denson, Mallie Smltl\ Laura Hernandez-and Patsy Tubby

<
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- Since its inception in 1972, Choctaw Adult Education functioned sﬁccessfully, producing quan-’

tifiable, almost immediate|yesults. Its ease of operation’and its achievements have been such that

the program staff, Chairman Martin and the Tribal Council believed the

program design could

be easily replicated by other’groups geeking: to reach target populatlons via a community-based

program. * )

. _To facilitate such adoption, then, the remainder of this final pno]ect report was des1gned

as a- manual descrlbmg in detail Choctaw 8 adult educatlon plan.

Y
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PRbGRAM INTENT

Objectives of the p Je‘Tt were based on®the concept. that the program ‘would place equal
emphas1s upon (1) thig delivery of effective client Services and (2) the development of profes-

,sxonals from amoeng the lleqt population served by the program. The commitment to the latter

Was»prompted by the dearth of Indian professionals available to work within the Indian com-
munities® and the belief that Indian professlonals could generate a greater impact on- the clients
and communities which they served than could non-Indian professwnals "PFurther, the ultimate
achievement of the second goal indicated earlier (substitution of tribal control for federal manage-
ment of the Choctaw Reservation) could not be fully’ achlgved “until the bulk of the professwnal/
techmcal posttlons within the tribe were held by tribal members. .

The c11ent populatlon was def1ned as an unselected cross section of bllmgual American In-
dians, members of the Mississippi Band of Choctaw Indians living in six of the seven Choctaw
communities in*East Central Mississippi. Of the 3900 Choctaw people now residentTn Mississippi,

. approximately 3800 hye in these communities (see figures 1 and 2). As of September, 1974, the

the Choctaw people. = .

unemployment rate stood at 86 percent of the Choctaw labor foree.” Of those who were employed,

"47 percent were unskilled laborers, 38 percent were semiskilled, and only 1 percent wére profes-

gionals® (further the. 1\nd1v1dua1’s access to employment was, often hampered by, his not having a
Mississippi driver’s license). Over. 56 -percent of these households ‘had an annual total cash income
of under $3000 and over 81 percent had less than $5000 (per capita income in 1973 was only

- $1012).° The general educational and /occupatlonal skill level was low: in 1971, when Choctaw

Adult Education began, 63 percent of the population had completed third grade; 26 percent had
completed e1ghth grade; and only 9 percent had completed twelfth grade.!® Family use of English
was considered fair to poor in 75 percent of the households with Choctaw being the primary lan-

.guage of communication in over 85 percent of the homes!' (see tables 1 and 2 for a breakdown on

the years of schooling completed and the adillts;reasons for only completing that level).

The proﬁram effort was directed in actuality towatrd two sets of goals: the short term ob-
jectives ‘listell in the proposal and the longer term ob_)ectlves sought by the Tribal Council for

?

il ~

STATED PROPT)SAL OBJECTIVES

The. stated proposal objectives were the followmg (these objectives were derivatives of the
f1rst level goal cited in the History Sectlon) : :

(1) The estabhshment of 1earn1ng centers within the Choctaw comm’unities

(2) The increase of each participant’s reading le\el by at least 1.0 grade level as measured
by comparing his scores on the Gray-Votaw-Rogers General Achievement Test series per each 12 .
months (the successful achievement of this objective will be evaluated relative to the participant’s
level of reading skills upon entry and the regularity of his, attendance). .

(3) The increase of e:\h part1c1pant s computation skills by at least 1.0 grade 1eve1 as mea-
sured by comparing his scores on the Gray-Votaw-Rogers General Achievement Test series per
each 12 months (the successful achievement of this objective will be evaluated relative to the

participant’s level of computatlon skills and the regularity.of his attendance)-
e R3]

(4) The acqu1s1tlon by those clients who so desire, of a Mississippi driver’s license.

(5) ‘The development of a body of ‘learning mater1a1s wh1ch takes into account the mterest
of the participant, his culture, and his needs. _ : . 4

6In 1972 only 22 Mississippi Choctaws had ever compieted college.Q% . v -
"The Choctaw Manpqwer and Demographic Survey. (unpublished) September, 1974. :
8Mississippi Band of Choctaw Indians, Program Narrative: Choctaw On-Campus Intensive Education Program,

. Academic Year, 1974-1975; p. 1.

9Mississippi Band of Choctaw Indlans ProJram Narrative: . Choctaw On-Campus Intens&e Education Program,
Academic year, 1974-1975, p. 1.

10Abstract of Mississippi Choctaw Adult Educational and Occupatlonal/Manpower Deflclencles- Current Status
and Proposed Remedial Action, p, 4. “* .

l1Program Narrative: Choctaw On-Campus Intensive Educatlonw Program Academlc Year 1974- 1975

oo ' 14
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(6) The assessment of learning materials’ adaptable to the Choctav adult. (Imtlally, it had
beén suggested that materials be developed in ‘the Choctaw language;Sthat language; how,ever
%vhile spoken by the entlf:e population, is read by very few people at Choctaw Fewer people still
can write the language. . Such an objective would have been difficult to accomphsh without the
‘assistance of a linguist. )"’ This objective ‘was modified to the task of selecting learning materlals

: wrltten in English on the basu‘; of their compatibility w1th the Choctaw people.

=]

TRIBAL OBJE:CTIVES ,

~ Profram objectives as perceived from the tribal goverriment’s point:of view follow (these ob-
- jectives were derivatives of the second level goal cited in the History Section) :

(1) Via the adult classee, the communities will become more aware of and experience a ‘

decrease in the community problems that result from 1111teracy combined with a lack of knowledge
of consumer skills, legal rights, nutritional and health practlces as measured by the number of
adults who attend the classes and raise questions, as measured by the mention of such concerns
in communlty meetings, and as measured by real decreases in some problems .”'.V '

(=

(2) The Choctaw paraprofeesmnals will aksume positions oﬁ leadershlp as educational change

agents in their communities as measured by their participation* 6n educational and/ol planning

committees, their election to leadership positions within various community groups, and their
pe ceptlon of long term educatlonal needs within the community. o

) The career*laddé¥ for Choctaw praprofess1onals incorporated into the program will ulti-
mate\y produce accredlted teachers with a BS/BA degree -

(4) The program will coordinate its activities w1th those of other tribal agencles g0 as to
maximize expendltUres of available monies. : ) -

12A Dbilingual pro,;ect recently begun at Choctaw was viewed as the most. effective” way of achlevmg wrltten
hteracy in Choctaw both for elementary and high school students and for the adult popu.latlon

IR

TESTING AT CONEHATTA—Anne -Birky, right, goes over directions for the- general achlevement test (given
every six months in the classes) with. (left) Dewey Thomas and LeRoy Williams.
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{58) The basic skills and concep\aéquired in adult educatjon by members of the target pop-

ulation. will provide the tribal government ‘as an employer with more knowledgeable, efficiept '

em ployees

(6) The self—tﬁscxplme required by the adult particlpants, i.e. regular class attendance, com-
pletion of assignments, will carry over into their work habits and reinforce regular work attend-
ance, diligence, and initiative. . .

[ * a o

(7) By channeling more citizens into the labo’r force, the demand on tr1ba1 BIA, and Indian

ies and the operation of commun-
i -]
[

Health service budgets for social services (welfare assistance) {wﬂl be lessened and more resources -

can be devoted to the improvement of Wmmunity facilit
ity wide (non-welfare) programs.

(8) ‘The ei{ample set by aduits who attend the classes w&ll encourage school-age children to
stay in school and contmue their education, even beyond the )s_;econdary level.

- (9) An. increase in the basic educatiogal level of the general population w111 allow the trlbe
“to ‘seek out and encourage private enterprise to locate, expa d and/or mvest in .industry on the
.re ervatlon' .

" resultssare detailed throyghout the remainder of this narrative; efforts to'achieve the remamder
of th€long-term goals are in progress and the results may not be ev1dent for a number of years,

2

ROADSIGNS—Conehatta students take a practlce test on roadsigns following driver education instruction by TrOy

CGhickaway. From left are Hmton Anderson, Houston Anderson, Troy Chlckaway, apd Otto Jefferson.
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per session, one day each week) were also establlshed in the four larger communltle‘;

:c.hurch“es. (In most of thesg “buildings, inadequate lighting and sedtlng, i.e. child-size and/ r

. . DESIGN

0.

COMMUNITY COMPONENTS

Choctaw adult education’s delivery system was designed to givé the adults access to an edu
cational program in their own communities. Initially, these learning centers!? were establi
in the four largest Choctaw_communities so that personal attention and instruction would b
available to most of the people several evemngs each week- Each center was open fb%wo three- -

hour flexibly scheduled evening sessions per week. Initial response to the,program s 8o great

that evening classes were opened in two other communities and day classes (which m

CLASS SITES AND» PHYSICAL FACILITIES o .
The classes were held in BIA sehools, in tribal’ neighborh009 facility buildings, and fn

uncomfortable chairs, lack o ivacy for personaI counseling, poor acousti¢s, and. overcrowdi

were matters of concern for the program aersonnel In fact, none of the-classes, with one excép--

tion, had ifs own classroom. where supplies;could be stored, students could leave books and maga-
zines and books could be left for the students to browse through at their lexsure)

The fact;, however that adults d1d meet and were w1lllng to meet under such adverse condi-

" tions indicated the portability of the program and also suggested that this plan did and could
- work wherever meeting places could be established. S

There were, though certa1n physical elements which, when avallableg contributed to the
estabhs-hment of a comfortable, non-threatening cl1mate for learn1ng These follow:

(1) Lighting was a most important cons1deratlon in choos1ng a class site- Rather than accept--
‘ing any free soom for classes all possibilities were exhausted in securmg a classroom with the
best natural and artificial lighting. (Whether or not llghtlnghs adequate often determined which
- . adults attended class regularly or at all, which adults remained most attent1ve to their studies,

and which adults’ had greater attention spans. ) ,_\

(2) Seating arrangements allowed the adults to sit informally around tables never, unless

absolutely necessary, were adults forced '?o git in traditiondl degks, arranged in rigid, stra1ght‘

rows. Tables allowed the part1c1pants spread their books and papers comfortably and im-

parted a sense of togetherness to the adult% rather than the .sense of separation and formality

that straight rows of chairs often suggested Too, padded chairs were. preferred to hard, metal ones.

(3) Basic classroom furnishings needed at a minim " were a chalk board. (severali~small

‘folding ones work best), a corkboard, bookshelves, a locking filing cabinet, a pencil sharpener,
and ashtrays for each table.

(4) Basic classroom supphes kept on hand included the following: large diameter primary -

pencxls ordinary No. 2 lead pencils; ball point pens; wide-ruled primary paper; composition note-
books (to be wused as VOcabulary notebooks) ; rubber bands—several sizes— (students liked to use
these to hold t’helr worktexts and notebooks together) ; a stapler and staples; paper clips, scratch

‘- paper for working math problems; dictionaries' (elementary, intermediate, collegiate, and picture

for beginning readers) ; dictionaries of synonyms, antonyms, and homonyms; world and USA maps;
encyclopedias; a globe; supplementary reading material on all levels; student enrollment forms;

. diagnostic tests; dlphabet charts; chalk and erasers; illustrated charts, i.e. science concepts, colors,

pictures (particularly photos of current and historical Indian leaders) ; mathematics flash cards,
countlng beads; extra copies of students’ worktexts.

" (5) It was also necessary for the adults to have access to telephone service. Parents were
more likely to attend if they knew they could be reached by telephone Adequate restroom facilities
were necessary.

13The term, learnmg centers, is not used in 1ts usual sense in this reports here, it merely means a class estab-

lished in & community rather than a permanent site stocked with learning material and open at all times. Physical .
. space for such centers is simply not available at Choctaw. Each class must meet in multi-purpose facjlities and be

subject to moving at any time.

»

six houxs:
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(6} Opportumtles for socxahzatlon thhm the classes served several slgn}flcant purposes the !
breaks;allowed the students to relax from the tensions of their day. Most had worked all day and
. . were tired when they reached the class. Free coffee: prpvxded by the program gnd snacks-prepared and
, .~ brought’ by the students enabled the adults to refresh themselves, to engage in informal convepmt
sation with other members of the class |and with the teachers, and, ‘in so doing, to establish an j
esprit which contrlbuted to the program’s| high retention rate. Also, for several sectors of the popug [
e lation; such a§ older people, the adult classes represented the only organized socxal_,utlet other than
the churches that was available. As such the importance of the socialization aspeet of the prqgram
was . recpgmzed and nurtured : @ o ‘ -

CLASS SITES AND STAFFING

[y |

. ) . : -l;';»&

¢ . Tucker Night Coos : E 4.5 o _ 18 -

1

. \ ; Average . f o
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ARTS AND CRAFjIlS=—Mary Lou Farmer (rlght) shows Edwena Anderson how she pleces a fan-pattern qullt. Stu-
dents in the Conehatta mght’ class spent one hour per week working on a quilt, )

N
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PARAPROFESSIONAL COMPONENT ‘ : .

In keeping with thevtribal goal of self-determlnatlon “the adult educatlon 'program was ”de-
- signed to implement a career, development plan which would move the Chectaw paraprofesslonals
* from that status to professmEal status V1a college “coursework, work experlence and 1nten31ve

1n-serVI(:e traini X - © R O el
\ This plan, the p raprofesslonal component, emerged as one of the most slgmflcan‘t achleve- ‘
ments of Choctaw’s adult educatlon program: N L S
CAREER LADDER ~ S

Aside from its primary goal of developing’ Choctaw profedsionals, it was felt that a well-

.planned career ladder could also attribute to an increasingly competent paraprofessional staff, a

~ increase 1n responsibility; otherwise the plan will not wof'k) oo N

“ing or edfeation in order. to quallfy for "‘advancement to a “higher”” level. :

decrease in staff turnover, the establishment of personal and program. related occupational. goals*_
for. paraprofessionals, a.means of rewarding excellence as an mcentlve to paraprofesslonal devel-
opmert, and a means of increasing staff secur1ty . Lo 3 S

! In addition to the above conslderatlons three other quite rmpox’fant factors were takén 1ntob

ki

account dur1ng the. plannlng stage5=-0f a career development plan: - I -
. ®

(1) The plan wads to be one through which the paraprofess1ona1 advanced from var1ou§ entry
leVel jobs into higher paying, more responsible positions (increases in salary must accompany :

N

(2) The plan spec1f1ed that the- paraprofesslonal complete some designated amount of traln-

(8). THe plan was designed 1n recogn1t10n ‘of spec1f1c program differenceg’ and goals and

' reflected the needs 4nd limitations of the client, populatlon of the 1nd1v1dua1 paraprofesslonal

of the supeérvisory profess1onals *and of the p,rograms themselves. v, e

- Further, Choctaw s caxeer development plan clearly did not allow the paraprofesslonal to be
merely aides to the professional, teachers; instead, censiderable independent decision making and
unsupervised WOrk was expected of the paraprofess1ona1s and, on the job, the distinction between.
the professional and the paraprofesslonal was generally blurred. The paraprofessional was ex--
pected to function esséntially as a teacher; he was ass1gned a group of students to plan for, to
select learnlng material for, to evaluate and to teach.- .

Described . below were the steps in the career ladder (the role. the paraprofesswnal was
expected to play as well as the paraprofessional training plan will be detailed in the sect1ons_

on staff selectlon and asslgnment and training, respectively). Q}%
_ Educational Requirement - 4 ' Salary
ENTRY LEVEL - High school graduate or high school Entry level
: equivalency certificate : _
JUNIOR TEACHER 1 Complétion of 32 semester hours college $500 per annum _
, ~ coursework/one to one and one-half years’ - above entry level

“work exper1ence with program ' .

JUNIOR TEACHER II Completion of 56-60 semester hours; one and $1,000 aboye <
. : one-half to two and one-half years’ experience - entry level

with the program .
TEACHER . Completion of BS/BA degree and teacher $4,000-$5,000

certification ~above entry level

N )

Aside from the.salary increments listed, the paraprofessionals were given time off. from
work to attend 9-12 hours of tuition-paid (by the program) college coursework as well as reim-
bursement for the cost of ‘books, and for travel expenses encountered while coming to and from
the classes

PR LN <




STAFFING ‘ ' o o ‘

_ Stafflng, for any program, was always a crucial factor in determlnlng whether or not .a pro-
gram'’s obJectlves could be met; but, for a program such’ as Choctaw‘ Adult Education whose
success hinged essentially upon the rapport established between the staff and members of the '
target populatxon and' betweeny the professionals and paraprofessuonals staff selectlon was ap- o
préached with extreme care, ‘with much attentxon ngen to the prospective employees academic
background work experience, pofentlal for flex 1b111,‘ty, ablllty to.relate to a Wariety of personality
types, and ability to handle crisis situations. ! e ' 2 . '

Th1s sectign of the reporti~then, vmll out>ne ‘the staff posltlons that ex1st , within the Choc-

_ taw Adult Educatlon Program, the competencies requlred for edch, and the responslbllltles each

~ sta,ff mémber was expected to perform. . ) B % y
v T irteen staff members were hired at the program’s' \inception,: one teacher/director, -four
teacherS (center directors), seven paraprofessionals, and one part-time seeretary, Later in the
program year, due to resignations by three teachers ‘the program operated at times w1th two or
three teachers (Wthh glven the chent load) was an 1mposs1ble s1tuatlon%

W )

As enrollment increased, the staff was 1ncreased to meet. the center demands “for addltlonal

" personnel,’ including one-full-time director, four teachers, one full-time secretary (necessary tp -

- handle the paper work generated by the driver education dnd teacher training c°omponents of the . .

' - program), and nine paraprofess1onals (three of whom are Junlor teachers) *‘h 4 - -

e - . ,
. In the selectlon of the staff part1cularly the. selectlon of teachers and paraprofesslonals,

%ertaln 'aspects of the work ‘were clearly communicated: the classes were located in six relatively ,

' remote sectlons, all in rural communities and very often on bad roads which became impassable A
during certaln periods of the year; the project required a regujar schedule of afternoon and night =~
work, W1th considerable weekend act1v1ty to be expected. Thus, individuals with a high degreg of-
mobility and tohe ability to change work schedules on short notice to meet the demands of the learn- . -

¢ ing centers was r;quxred The staff.members were expected to be empathetic to the problems of - %

g the students to be committed, to the concept of Self- Determination for the Choctaw peoplg, and to ..

" - be able to face problems with a realistic, yet optimistic attitude. Furthermore, it. was lmperatlve ST
. that the staff respect the tradltlonal culture of the Choctaw people and abide by the mores of - h ‘

\ each community. , o .

For those staff members who held supervisory positions, the supervxsory approach employed
here was a democratxc participatory one in which the staff discussed mutual problems and arrived i
at solutions to the same. If individual staff members encountered difficulties or failed to perform o
\ their jobs as required,-counseling rather than chastisement was utxl d to eliminate: these areas : ]
* of concern. Adherance to this approach resulted in a comfortablé, s us interchange among staff
with relation to the program’s operation and the evolution. of a well-tralned commxtted cadre of
achers who accepted what their roles were to be.

Fxnally, all professional staff members were expected to accept and actlvely support the pro- -
gram’s career ladder for its paraprofess1onals , . o v

- - , ' Do L
¢ . . . o R e
_— . - FA
14]t is appropriate to note here the 1mmense contribution members of the Mennomte Voluntary Servu:e Unit at’
Choctaw made to the successful operation of this prog’éam during 1972 and most. sof 1973,.three. teacherS—two fall-
. time and one part-time—worked with adult, education (now, ore teacher: ‘working With. thevprogram‘ is @& member of** ~* -
the unit and-the unit hostess provides child care assistance at Tucker. ce‘nter)‘s,; Withott the. VS Unit’s assistance, , /9y
two of the evemng centers probably could not have been ppened ThlSopresene@ of additional teachmg personnel en-, SN S
abled students in the overcrowded classes to progress much more rapldly tl'lan they would have _been &ble to do ) with v °
the:staff available. . RN - P -
For Jmany of the reasons listed above, the Franciscan hlsters ‘of AleeghanY, N Y Werd mva’luable also to the
" program’s delivery of services, In 1973, following the returp.-’to their, hontes by two" Mennomte Voluntéérs, a Fran-
ciscan Sister arrived to replace these teachers, thereby enablingthe continued operatlon of two centers. Another; .
Sister’s coming in 1974 allowed the opening.ofstill* another ddg ‘lt’"learnlng center. Furthernore,, th¢ location of‘the 5 N
Sister’s Convent near one of the more distant Choctaw Tammunities meaht: that home vigitation,and commumty

N contact theres could be measurably increased Since a teacher! dld not have to travel 4_})—50 mxleso‘to accoppl;sh same. S )
’ 4 By o S “a S
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L e o Y S SR . :
THE TEACHER = =~ =~ : | R I
COMPETENCIES® ' - 7 . oy S ‘

The successful adult educatlon teacher at Choctaw has been one who was (1) flexxlzjle tra1nea - -, ’J
\

‘and interested; (2) had a broad subject matter ‘background #iclu ma*thematlcs an{ science;!®" i
(8) was interested in impyoving the coping skills 61~ the target po Iatlon (4) was warm and, Y
.. accepting; (5) was able’ tl empathlzeuw1th0the clients without feeling sorry for them; (6) was ot
able to establish a chmat for lea'rnlng in'a cross-cultural situation; (7). and was cognlzant of and * :
prepared to cope with t problems thez adults brought to the class. D L ,.[
Bas1c employment requlrementle':ere a BS/ BA degree and teacher cer‘tlflcatlon one-twonyears v
teaching experlence, preferably v&?‘ i; "/,a,dults a strong academic backgrOUnd in the fo]lowxng, listed LT )\
in the order of preference: Engl ] ", readxng, mathematics, health and/ Ql; nutrltxon education, sci- ' s
ence; and a ‘satisfactory ‘score on & general achlevement test, administered upoh appllcatxon foL T
the pos1t10n (Note If the targ%t pOpulatlon were predominantly English- speaklr;g,—at}re‘ 1mpor- v
tance of hav1ng soineone with a't orough knowledge oﬁ English grag‘mwwa’ Hlmlnlshed other- o “\j ,

- "ERIC

PArunext provided oy eric [

wise, this was an essent1a1 skx]l{uf the teacher W%Barmtﬁ'a‘ents for the E\nghsh sectior on

the GED.) - 1 e . o I ,

. A’mong"the competencies “ i.”xﬁeﬁigropriate\ for the teachers were these: S

' ‘has knbwledge of t’ﬁe th N Eand practice of teachlng adults; ' Lo - —‘""’
has knowledge of and pxﬁerle;nce in program>development ; g o

'ructure and characterlstlcs of the Choctaw commumtles .

has knowledge of the sogial .
eSSary and des1rab1e for the groy‘{th of adult learmng, ' -

béheves that 1nnovat10n

l also mclude a descrxptlon of certain attitudinal attributes felt o be neces- ‘ v

Qo

5Sectlons descnbmg competen
sary.’ e -
16The importance of selectmg intgl
ability and initiative cannot be over:
1In such a program as this, one cahy

-
‘ent, creative teachers with strong academlc backgrounds, declslon-makmg s

ghasmed particularly if that teacher will be working with GED level students. .
fford to employ teachers who have to be tramed affer they come to work. - :

RN » « . }

GRADUATION ENTER AI
‘n dult education graduation. (Mr Amos is also a student in the Bogue Chltto day class.

L0 21 . o
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: ! .
o possesses s'kllls to effectlvely relate oneself to the students and commumty,
- has knowledge about adult ‘home skills and consumer education and recognlzes “the importance .
~ of each; ' : .
has a’commitment to keep up to date on new developments in-content areas;
has knowledge of social and cultural forces that influence adult learning; h’\
lts.

has knowledge of methods and materials for teaching arithmetic and rehdlng to ad

»~

RESPONSIBILITIES ' - e

. Teachers asslgned to each center were responsxble for the following :

providing information about the’ program to the community ; ’ B

- organizing a plan of skill instruction that demonstrated sequence, continuity, and integration;
planning instruction to begin at the student’s learning level; :

»

" adapting instruction to the background of the student;. ,
utilizing 4 system whereby student and teacher jointly set obJectlves and planned learnlng
experiences; °

.-operating the learning center to include assignments of staff w1th1n each center;
organizing classes fof maximum effectiveness; _

) supervising and training paraprofesslonals at each center;
evaluating staff and students; - _ o .
establishing and nfaintaining individual student files; S

* developing instructional material; o - ' . ’

'coordlnatlng center activities w1th those of other programs .
teaching in the classes , N ‘
informing program director of any relevant developments and/or concerns TN
T " tutorinig paraprofessionals in college coursework when necessary; :
: establishing and malntalnmg community rappor;t via contact with community leaders and
visitation within the communlty,
attending community meetings and social functions.

. QUILTIVG——Ruby ‘Thomas (rlght) and adult educatlon student Laura Hernandez finalize squares for a qullt top
which the class members at Conehatta made as an arts and crafts plolect

o - | f 22 )
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PARAPROFESSIONAL . o .

COMPETENCIES

The paraprofessmnals—both the junior teachers and classroom aides—were invaluable as hnks
lgetf een the community and the adult education program. They, working as teachers, were highly
visiple in each community. Most were interested in community development and participated
actively in various community groups, especially those educational in nature, 1.e. Headstart par-
ent" groups, - Follow Through parent advisory committees, and community development clubs.
Sug¢h involvement was consistent with program philosophy and work, and class schedules were
adjusted to allow- the paraprofessionals to participate in these activities. Whenever possible, the
paraprofessionals employed were successful adult education students who had received their high
schooI equivalency via GED testing. Further the paraprofessionals were assigned to work in the
commumty in which they were from ; selection of the paraprofessional also was based upon that
_individual’s ability to hold the respect of both older and younger age groups within the community
‘as he was the staff member with whom the community identified most readlly and most frequently

w1th adult education.}”

The basxc education requirement was a:high school diploma or GED certlfxcate some work

experience with an education- program was preferable; and satisfactory scores on a general
achxevement test, admlmst‘éred upon apphcat}on for the job was required.

Among thé competencxes cons1dered approprxate for the palaplofessxonal were these: | o

has knowledge of the fundamental bkxll§ of communication (reading, wrltmg, and spellmg) ;
" has knowledge of the primary comprehension skills;
has knowledge of practical arithmetic skxlls

}“‘ has knowledge of adult home-life skills;

has knowledge of and possession of interpersonal skills so that he can effectively relate 4o
studentsg community and staff members; ~
has knowledge of the agencxes found 'within the commumty which can assist the student

RESPONSIBILITIES . '\

All paraprofessionals were responsxble for the following: . "o
. providing instruction to an assigned group of students; .
v "“‘W making and following lesson plans; . ‘
"assuming rewPonsibility when the center dire¢ctor is abbent
developipg’ léarning objectives thh studentj
> - devel {ng' instructional material; ®
as/v-rstmg with student evaluation;
eeping accurate records of each student; ’ v
recruiting new students; ‘
visiting in the community; L
working with community agencies to assxst tudents-

.

assisting teacher with communication; P
attending 9-12 hours college courses each sexdebter and preparing all assigned work for such
courses; o ; A .

«

providing transportatxon for. students to and from classes;’,
assxstmg in extracurricular program, community and reservation wxde activities. .

The junior teachers, however, had the additional] tebponbxbxhtxeq of tedching more classes,

of teaching VGED-level students in addition, to other/le\elb, and of 'being in charge of a learnlng
center with paraprofessionals to Supervise. The junior teachers were also expected to.assist in

: staff'training and evaluation. _ : -

o
-
et

/ .
17This pomt was a« most important consideration in staffmg as it was mest difficult to 1dent1fy potential- staff

’ members who held the respect of both young and old community memibers. .If the elders had complaints about the’

teacher, thefl they and their families were not likely to attend; if the younger people were pot impressed by the staff
member, they were unlikely to accept him as a teacher. Before hiring occured, representative community members

-

were consulted about an applicant’s SUItablllty

e




PROGRAM DIRECTOR o
COMPETENCIES .

The program director’s role here was a multifaceted one, demanding that the person function
as an administrator, curriculum development specialist, supervisor of instruction and counselor.
How well the director filled this role was dependent upon his personal knowledge of the commun-
ities, their real needs and real problems. And, before the individual and community needs could
,be accommodated through educational means, several concurrent efforts on the part of the director

became necessary- ' ‘ N

(1). The estabhshment and mamtenance of a personal acquaintanceship with community
leaders. 5 . ol

:

(2) The establishment, identification with and utilization of existing community or"ganiza-
tions and groups—all of which provided insights into. the commumty as well as served as a base
from which to disseminate information. ' _ S

~

(3) The acquisition of a general knowledge of the population characteristics, institutional
strueture, value systems, economic base, and power structure of the communities via contact with

tribal leaders and individual community members.

(4) Teaching in the classes, displaying the same competenc\\ expected of the classroom

‘&eac’hers. (Thik is an extremely important point. Without having worked as a teacher in the.

dult classes, it was d1ff1cu1t for the director to perceive both staff and student needs. Teaching
also allowed the director constant opportunities to observe and evaluate staff performance.) '

“

(5) Partlclpatlon,pn a regular basis in community functions—both social and non-socjal.

(6) Regular visitation of the adult students and potential students at home and the- active
solicitation: of their opinion on the program and its effectiveness. -

PEARL RIVER DAfy CLAQS—Geogge Isaac, Bonnie Dan, junior teacher Troy Chickaway and Lewns Tubby (from
left to right) spend a morning of serigus study at the- Pearl River Day Class.

-]
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Basic employment requirements were a BS/BA degree and teacher certification, with prefer-
ence given to individuals with a master’s degree in adult and continuing education; one-two years’
teaching experience in adult education; a strong academic background to include language ‘arts,
math, science, and consumer education; and satisfactory scores on a general achievement test,

administered upon apphcatlon for the position.. g
\‘

Among the competenc1es consxdered appropriate for the director were the following:.
. has knowledge of the theory and practlce of teaching in adult educatxon,
has knowledge of recruiting the adult as a learner;
. has knowledge of theory and practice of program development,
has knowledge of the nature of adult education leglslatlon,
can use the techniques of public. rélations; ‘ _
has kniowledge of the processes of learning for adults; .
has .knowledge of the characteristics of the adult|learner;
has a commitment to continuing learnlng,
has knowledge about adult home life skills and consu‘mer education;
has knowledge of federal funding procedures; - vos
can adapt a.curriculum to the needs of adult learners; -

%

has knowledge of and experience in developing instruetional materials suitable for the target ,

population; . ’
has knowledge of and _experience in developing degree plans for paraprofesslonals
» * has knowledge of and experience in applying. both personal and academlc counseling tech-
niques; ) :
= has knowledge of the suitability of commercml materxals for adult learnlng,
has knowledge of and experience in provxdxng in-service education for adult edutation in-
structional staff members;
has knowledge of and experience in applying both formal and informal evaluatlve tools;
> has knowledge of and experience in interpreting evaluative data; . .
has knowledge of and experience in maintaining a record keeping system; 7;\«‘*“
has knowledge of and experiencesin applying organizational skills; :
has knowledge of and experience in administration, budget management, and proposal 'prepa-
ratio'n. , .

RESPONSIBILITIES _ . .
The director was responsible for the followmg

selecting, supervising, and tra1n1ng a staff of

Selecting and purchasing materials and sup

scheduling classes in all communities and making sta

arranging college coursework for the paraprofessional$, providing career counseling for same

and tutoring those 1nd1v1duals i their coursework; ' e » .
- securing physlcal{acxlltles and a means_of transportatlon‘for all classes; ’

"traveligg- througholt the communities in order to maintain contact with community leaders

A

assignments to same;

.. on a- regular basis in order to ascertain how the communlty views the program: ~°*

supervising and coordmatxng the activities of the driver education 1nstructor with those of
~ ddult education; D .

arranging for non-paraprofesslonal staff members to enroll in and attend unxverslty gradu—
ate courses in adult education; . :

substituting for teachers and paraprofessmnals whp were ill or otherwise were not able to
attend;

coordinating prog'ram ‘with other tribal programs o secure maximum effectiveness;

preparmg refunding proposals (to include budget development) ;

developing and maintaining a curriculum adapted to the adults and_their needs;

developxng itable instructional materials;

partlcxpatx in tribal and community functions;

accepting and supporting the concept of self-determination for the Choctaw people;

completing and distributing all reports as required at Choctaw: (1) monthly narratxves to

i
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. . :
the Bureau of\Indian Affairs. to tribal councilmembers and to other program: directors; (2) quar<
terly and annual-reports to DHEW/OE, the tribal chairman, and the contracts officer; (3) monthly .
and annual reports to United ‘Southeastern Tribes, Inc. (to maggk the progress and/or problems of
the paraprofessionals in their college courses); (4) monthly ‘harratives on the progress of the
driver/e(\iucation program to the traffic safety officer, the tribal chairman, and the contracts offi-

/CEer. . : '

PROGRAM SECRETARY | | o
COMPETEXNCIES - * _ A .
Adult education’s- secretary. can better be descrlbed as an offlce manager Shé was integrated

into all aspects of theaprOgram, thereby relieving the instructional staff of many duties, freeing
them for more -clagsroom activities. By employing an individual with both work experience and

. college training, the program had additional manpower for tutoring the paraprofessiorals in their

courseworks, assisting the classes in craft projects and for providing on-the-job training. (This
program’s secretary developed a series of grooming lessons for younger students who had regnest-
ed them; for a staff in-service training session, she developed and presented a series on money

management.) . . o . g . -

Basic employme'tt requirements were a high School-diploma or its eq{;uvalent and Work ex-

perlence w1th prefey;ence sgiven to individuals with college training. .

’

Among the competencies consldered approprlate for the secretary were the following:

knowledge of and experlen,ce w1th déveloping and mamtammg an educational records keepmg
system; - o . :
knowledge of and experlence with the establishment and mamtenance of a filing- system,
knowledge of @nd experience with purchasing procedures ; '
- knowledge of basic principles of accounting; ¢

" 1974 GRADUATION—More than 300 community members gather in the springreach year to attend graduation cere-

monies for adults who received GED diplomas, eighth grade certificates and driver’s licenses,

e
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_ the days when they were in use to transport childrﬁi}.)

b

knowledge of and experience with the operation of offite machines;
knowledge of and experience with basic office proceduyes;
possession of above average typing skills.

RESPONSIBILITIES . . T L
.The program secretary was responsible for the following: : o } oo
performing secretarial duties on a variety of tecthministrative matters;
preparing teaching materlal for use in the classroo
JInventorying supplies/worktexts/other teaching material and replenishing when necessary ;
ass1stmg in developing and maintaining a record keeping: system for class attendance; *
drafting replies for correspondence;
maintaining a filing and record keeping system for the three programs operating from the

adult education office (adult education, United Southeastern Tribes’ Teacher Trammg PrOJect and
«driver education) ; « o o

' preparmg time and attendance reports. , o I

_TRANSPORTATION PLAN - .. - R

Since many of the potential adult students lacked adequate means of trans,bortatlon, and,

even with the establishment of community cJ@sses, still lived t%) or twenty miles from the school, -

\transportatl,on component wag npcessary if the program were to reach the t rget population.
Unfortunately, neither the 'PHEW .grant award nor the Bureau of Indian Affairs c%o\%'a'ct terms

allowed the purchase of vans for use as buses; however, Bureau of Indian Affairs buses (when

not in use by the schools) were available for adult education’s use on a cost reimbursable basis
of 10¢ for each mile traveled. In some of the communities, tribally owned’ Headstart and com-
munity health p/;'ogram vehicles were used in addition to the Bureau’s b es to transport students
to and from classes. (The only negativeqaspect of the plan was the

> wo ol o e e

work in the Bogue Chitto night class. Other students shown are Ellis Thompson (far left) and Mary Robinson [(in
back) .

9

SON TEACHING FATHER-——Jumus Lewis, junior teacher (standing), assists his father, Ben Hollis Lewns, w1th/hls

: 2
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The adults’ lack of transportation posed problems in addition to those entailed in attending
the classes: there was often mo transportation available for the students to travel to the GED
testing ¢enter, to the site for driver’s examinations, to the hospital or clinic, to the tribal office to

conduct business, or to job interviews. While some of the above travel may not be considered a

legitimate concern of a#ult education, the staff generally felt a need to proyide this kind of trans-
portation for the stidents. For this reason, a vehicle permanently assigned to adult education
would have eliminated the complications which arose when 20 students needed transportatlon to
take the GED or to be exammed for eye glasses. , ' :

n
o

A

GHJLDCARE PLAN | s .

Probably every adult education program was plagued by the problem of ﬁrowdmg care f r
the children of those adults who would like to attend classes but who have no one with whom to
leave the children. Choctaw partially solved its childcare needs by the assignment of Operatio
Mainstream and the Tribal Work Experlence Training Program gnrollees to adult educatlon as
part-tlme babysitters. In addition, some .voluntary babysitters were recruited.

This plan worked well for some communities and not at all in others; its success was a func-
tion of the availability of women enrollees. stationed.in each community. In additiop, women who
were available to work as babysitters were usually women who wanted to” and should attend the

adult classes. . .
f [

Desplte the problems encountered in maintaining a‘viable childcare °component,‘ éttendance
at each class clearly increased when a gitter for children was present. Additionally, the number
of husband-wife combinations: attending 1ncreas'ed when parents knew they could;both attend

“classes and bring their children. The program sought also to avoid havmg passive babysitters -

who merely watched the children; rather, efforts were made via, suggestlons and some training
from the supervising teacher to make sure the children were engaged in constructive play or, for
older children, assisted with theu' homework assignments.

DRIVER EDUCATIOI\——Dnver educatlon instructor Willis Tullos prepares for a drlve w1th adults Egbert Cotton,
Prentiss Lewis, Rufus Wesley, and Mrs Thomas Waiter. :

P
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INTERPROGRAM/AGENCY COOPERATION .

Each tribal program at Choctaw was designed-to 'capitalize on the re

i
s available within

other programs; adult education here reflécted this philosophy as the program not only received
funding from two federal agencies, but also established linkages with other tribal programs, with

church groups, and with institutions of higher learning in order to provide a number of, services

which would not have been possible with only the original grant funds (see chart below).

AGENCY
(1) DHEW/Office of
Education

(2) Burezu of Indian
Affairs 18

°

(.3) Mississippi Band of
. Choctaw Indians
(a) Manpower programs
(b) Early Childhood
programs
L
(c) Community Health.
Services

.(d) Community Facility
Services ‘

(e) Traffic Safety

(¢f) Continuing Education
_Center .

id

w

o

(g) Choctaw Legal
Services .

(4) Holy Rosary Catholic
Churcht

" (5) Mennonite Volunteer

ERIC

Aruitoxt provided by Eic:

Service Unit
‘, (6) Franciscian Sisters
of Alleghany, N.Y..

(7) Mississippi ‘State
University

Service, U.S. Dept. of
Agriculture

., 18Bureau of Indian Affairs funds were expended exclus

A

N

' INTERAGENCY/PROGRAM RESOURCES

I

UTILIZED BY CHOEI‘AW ADULT EDUCATIOI;I -,
ACTIVITY CONTRIBUTIONS o
‘Basic education classes for Funding for personnel and supplies - B

the Choctaw communities

GED preparatory~classes for

the Choctaw communiti.e

Transportation

Classroom sites,

. 1S

Childcare

Equipment; day care for

children; transportation;
health education

o

-Transportation

_Yeacher/car

Classroom sites

o0

Driver Education

Career planning; financial
aid; trdnscript evaluation
for program’s paraprofes-
sionals enrolled in classes

Legal rights education
Classroom site

Teachers
) « ‘
s

Teachers

-~

co (2) Cooperative Extension Nutrition, health, and

consumer education

.for adult students

Q

"Funding for personnel

Use of BIA buses to:transport students to and from

* classes

Use of BIA sg:hools as cléssr"ooms for adult educati

-3
. *
v

Use of manpower program enrollees to provide childcare
in the evenings for adults attending classes

q
Use of audio-visual equipment, provision of day care for
children so that mothers could attend day c¢lasses; use
of buses to transport adults to and from classes; coor-
dination with early childhood’s health speciaiist to pro-
vide health education in adult classes

Use of CHS vans to transport students to and from -

classes

Use of community facility buildings as classrooms for

d4dult education

Provision of a driver education teacher and automobile

~

aQ .
Center director and counselor performed these functions

.

Use of CLS attorney to provide classroom construction
in various areas
Use of churchhall as a classroom ' *

o ' : .
Use of members of the Mennonite VSU as teachers ‘in
the program ’ ‘

Use of members of the order as teachers in the program

»
’

Use of consultants who provided ‘in-servicé training for
_the staff and who also provided training in the classes;

provision' of teaching materials

\
.

ive1y7 for personnel salaries.for the GED component and

insufance; equally as valuable their contributions of classroom sites within the BIA schools, the use of BIA buses

for transportation, and the provision of utilities (water, heat,

lights) at no cost to the progriim. Agency Superintend-

ent, Robert Benn, and Educational Programs Administrator, Jimmy Gibson, both Mississippi Choctaws, have con-
sistently supported the program and sought to facilitate its efficient functioning. N

3
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(b) Department of
‘Adult Education

(8) University of Southern
Mississippi/East Central’
Junior College

(9) United Southeastern
Tribes, Inc.

(10) Indian Health
- . Servicel? A

{11) National Health
Services Corps

. 19Choctaw’s Indian Health Service Unit Directo
*  with adult education staff and students in terms of a

In-service training for staff

.
-

College coursework for-
paraprofessionals

' College coursework for

paraprofessionals

In-service training;
classroom instruction

In-service training;
classroom instruction

»

Y

)

a
*

Use of consultant for in.service training; program
evaldation; provision of teaching materials; provision

of graduate coursework for teachers -
i : ¢ .

Provision of on-reservation college courses

Provision of funds for tuition of paraprofessiondls

Provision of staff members for screening adult students 7
for eye glasses; for in-service training for .staff in
health education; for speaking to classes o

Provision of staff members for inservice training and

- for in-class instruction
- e

r\ Frank Henry, a Mississippi Choctaw, was most cooperative
anging a system of screening adults for eye glasses, securing

funds for eye glasses for the students, and supporting health education efforts of the AE staff.

.

Y |

SOLVING MATH PROBLEMS—Joe McMillan (center back). conmsiders,a math problem with Debhie Kirk at the
JTucker riight class. Other students also studying math are (left to right) Jean Tubby, Addie McMillan, Willie Thomp-
son, Mr. McMillan, Ms Kirk, and Kate Billie. ) v .

ERIC
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STAFF - TRAINING .

For such aulong time, it was assumed that the methods used in teaching children. could
be gpplied to the teach1ng of adults; few or no opportunities existed to train individuals as teachers
of adults nor were attempts made to recru1te such specially educated teachers for adult education.

Even when knowledge gathered from research and experience indicated that adults had cer-
tain characteristics that required different teaching techniques than-those employed with children, .
it cont1nued to-be difficult and, in some geographlc ‘areas, impossible to recruit and hire educators
whose training had equipped them to deal with- the adult learner. Given these limitations, the

" development of a good teaching staff for an adult education program became heavily dependent upon

the quality of the program s training component. N

With this in mind, staff development, for the professfonals and paraprofessionals alike, was

‘a priority for Choctaw’s adult education project. For both groups (professional and paraprofes-

sional), orientation sessions, individual instruction (from other staff members), program spon-
sored workshops, non-program sponsored workshops, direct observations, professional conferences,
consultants, and college coursework were utilized as a means of learning about the adult. With
the exception of college coursework, all training experiences were the same for professionals and
paraprofessionals; and the training was viewed as a continuing program- of learnlng -about actual
classroom problems: any legitimate concern in the classroom was subject- matter for study, but
the program was built primarily around the topics llsted_below. .

(1) Physiological, psychologlc\l and sociological characteristics of the adult and their impli--

" cations for teaching/learning;

(2) Program development for adults (to dnclude individualized learner program plannlng) 3
T (3) Teaching/learning material for adults; ’ o
(4) Recruitment techniques;

- (5) Enrollment procedures; - . o

(6) Interview technlques, A ' o o,
(7 Evaluation of student performance levels; ' '
(8) Counseling techniques; - . i

(9) Competency based 1nstrnct10n, .‘ - . - i

(10)- Community relations; L

(11) Evaluation of commercial worktexts;A o - v
(12) Life skills for adults

A description of some portions of the tralnlng plan used by Choctaw Adult Educatlon can be
found on the followmg pages. : .

ORIENTATION

Professionals and pa-raprofess“‘l:'onals,' when they were initially employed, were familiarized
with the characteristics of the adult learner and the socio-economic characteristics of the client
population; with the goals and phlél sophy of the program and the sponsoring organization (Choc-

‘taw Tribal Council) ; with the teachlng material availabltsfor use; with the career development

options available; and with the commlmlty s expectation of the staff. The non-Indian staff Vmem-
ber was also apprised of the nature of his job in terms of cultural differences (most of the areas
covered in orientation meetings were developed in greater detail in subsequent ‘workshops).

For new staff_'members, personal instruction, close communication, and support during the
first critical weeks were important to give the new teacher confidence in his ability to teach adults.

“ (The new-teacher in many cases was like the new adult student; he ‘shared the same insecurities

and was uncomfortable in his role.) In addition to the above, an observation period was essential
to the new staff member's orientation to the program. " He generally spent two weeks v1sxt1ng all
the classes and observing other teachers at work.
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WORKSHOPS AND CONSULTANTS

The workshopa were on-site, intensive two or th ee"day sessions conducted either by outside
consultants, Choctaw’s adult educatlon staff members, or professionals and paraprofessmnals frorh

other tribal programs. ] .
When consultants were employed, they were carefully selected,on the basis of their actual
ly with Indian people, on their ability to design and

teaching experiznce with adults, prefer
bility to involve and interest all staff in the work-

execute practicum experiences, and on thei
shop activities. "Most significantly, the consultants were evaluated in terms of their long run effects
%teig\recommendatlon made and how

upon staff performance, i.e. how well the teachers impleme
program, -

well such recommendatlons worked to solve problems ‘within
Asxde from utilizing consultmg services for stafff trammg, the program personnel here felt
“a need fd)r maintaining contact with a professxonal adult educator, one who was accessible to them .
one who| was interested in the program’s successful evolutlon, and one who would objectively.eval-
uate the/program in its various developmental stages and could offer viable solutions for problems.
Accordingly, after workmg with several consultants, the program established contact with the
adult education department at Mississippi State University, Richard Etheridge, head and utilized
it extengively as an’ excellent source of technical assistance not only in staff trammg but also in

|
i

other areas of program planning and evaluation.
Briefly, some of the woi'kshops which were most benef1c1a1 to the program are descnbed be-
olved, and topics covered. .

low along with the date, personnel in l

ING ON ALGEBRA—Shirley Lewis, GED student at Bogue (‘hltto, concentrawtes on work in her alge-

v

{
. bra book in ppeparation for the GLD exammatlon

%
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- ~Dr. Lora Friedman, consultant

Ne o e

-TEC*HNIQUES OF EVALUATION AND CLASSROOM MANAGEMENT

LRl LN o

b

TECHNIQUES FOR TEACHING BASIC.READING SKILLS } : ;
. . ] . - o . {

Unl‘verslty of Southern MlSSlSSlppl o B

1. Recognizing reading readiness in adults ’ .

2. Developing word analysis skills ' . ' '
a. Phonic skills - . . ‘ . .

b. Structural analysis N i :
c. Syllabication"’ : ' _ _ .

‘d. Context .clues ' . : ; '
Deyeloping word recognition and vocabulary development actlvmes
Developing ‘comprehensive skills

Classifying reading material by grade levels

Rewriting material to correspond with adult grade levels

‘Writing language experience stories

* * L L * .
AN

Dr. Jim Layton, consultant

: L July, 1972
University of Southem Mississippi . i

’
[y

Administering diagnostic readlng scales
Administering general survey tests {to include the Gray-Votaw -Rogers series
Evaluating test results . .

Organjzing for instruction : . _ . ‘ _
a. Physical arrangements : s .
b. Personnel assignments o ' »
¢. Material plicement

d. Data collection (about students)

too, the workshops sought to prepare the teachers for the organizational problems they would
encounter in the classes. Role-playing wa8 used extensively throughout the sessions to give the

teachers a sense of what they would be doing.
. * * L] ] *

EVALUATING COMMLRCIAL MATERIAL IN USE AT CHOCTAW

Choctaw Adult ‘Education staff members April, 1973

/

1. Reviewing supplemental readlng material avallable
a. Positive and negative aspects of same ] .
b. Suggested uses of same
2. Reviewing commercial language texts, available
a. Positive and negative aspects of same
b.” Suggested uses of same | -
3. Reviewing commercial social studies tests available
a. Positive and negative aspects of same
b. Suggested uses of same

This one-day training session was used to” review materia that had been found effective in

teaching and to suggest usage 6f such material. -/
* * * * *
" |
SELF-DETERMINATION AND ITS IMPLICATION FOR CHOCTAW

Bobby Thompsen,-Chocfaw Tribal Vice-Chairman i G ... .. ... May, 1973

1. - Defining self-determination . -
2. Listing tribal council goals ' . o /
3. Describing the tribal government’s organizational plan

4. Describing the benefits of self-determination for members of the trilbe

Another one- -day session, this meeting was scheduled to famiharlze the staff with the organ-
ization of the Choctaw tribal government, its’ function, and its immediate and long’ range plans;
such information was then relayed to each of the Choctaw communities via adult education staff

. EE T T T
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UNDERSTANDING THE ADULT EEARNER AND COMPETENCY BASED INSTRUCTION .

Dr. Richard Etheridge, consultant O . A T August; 1§73 :

Mississippi State University . ‘.

1. . Understanding thé adult learner - . ce
a. . Physiological characteristics of adults . ’ _
b. Psychological characteristics of adults ' . . ' B
c. Sociological eharacteristics of adults : ’ - , o J
2, Identifying teaching/learning problems in the classes-at Choctaw
3. Solving problems via competency based instruction ' . -

a. Ind1v1duallzlng instruction via behavioral objectives and establishing a realistic learning plan for each student

. b Arranglng teaching material to satisfy each student’s goals as defined by the behavioral objectives
4. 'Applylng part-thrée to the solution of problems defined in part two
5. Evaluatlng the workshop: each participant wrote an evaluatlon ‘of the proceedings

v This particular workshop had a telling impact on classroem instruction that wmmued to be
evident; staff members worked individually with the adults, encouraged them (the adults) to set

personal goals, developed: behavioral objectives and an instructional plan for each student to adhere.

to, thereby msurmg that % l?earner s efforts were directed toward reallzmg h1s goals. " .
- »* . * * . % ? (V

PREPARATION OF INCOME TAX FORMS ,

Ed Smith, (,hoctawiegal ‘Services Attorney U S et e e ... January, 1974

1. Definition of terms R . o : . N I
2. Description of forms : '
a. Short form .

b. Long forth * .
3. Deserlptlon of allowahle deduetions

The realization that a number of adults partlcxpatmg in the program had ‘never flled income

"tax returns although they were usually due returns led to this trammg meeting .which provided
“the staff with enough information so that they could assist the adults in. thng an 1n00me tax

" return.
: . * - ‘ & & X . , o
RESOURCES AVAILABLE FOR NUTRITION EDUCATION ¥ I S .
Nancy Ertz, nutrition specialist . . ‘ ) \ - February, 1974

'THE DEVELOPMENT AND* USE.OF TEACHER- MADE MATERIALS ‘

Cooperative Extension Service, M1ss1s51pp1 -State Un1vers1ty e

Ms. Ertz described a va;lety of teaching material available for.nutrition lessons for adult education staff members
as well as for prbhgram personnel from other tribal education programs. Ms. Ertz has subsequently visited a num-
ber of adult education classes and taught lessons dealing with & variety of nutritional needs.

L o
THE TEACHING OF RFADING TO BEGINNING ADULT STUDENTS
and

Dr. Richard Etheridge, consultant S { - - April and May, 1974
Mississippi State University . o - X .

-

These two workshops were preblem- eentered ones for the staff as they were instructed in teaching methodology for
teaching reading” to adults and in developing teacher-made reading material for~the students, At the second work-
shop, methods and’ learning experiences which had emerged earlier were used by the staff as they developed indi-

vidualized learning packets with lesson plans adapted to fit the specific interests of the Choctaw adults who attended’

classes. Thirty lessons were completed in the broad areas of credit, health, nutritiof, and recreation {a copy of

. these leS8sons may be found in volume II of this report)..

Q

ERIC
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Upon completions of the workshops, each partxclpant evaluated them via a written assessment with overwhelmingly
positive results. The sessigns were fruitful ones as both the paraprofessional and professional staff gained.confi-
dence and shaped their own ideas into excellent teaching téchniques. Furthermore, the level of participation by the
staff in the learning situations and their subsequent transferencg of concepts learned here to the classroom demon-

strated the value of such training. (These workshops were prompted by the staff’s realization:that the reading com-
ponent of the'program herg was 1ts weakest and that the commercial materials available on a 0-3.0 grade leve! rere -
_gerferaity inadequate.) . - ™ : 1

X ® ® N -

THE ’BRUTH IN- LENDING ACT AND ITS APPLICATION TO CONTRACTS
Ed Smith, Choctaw Legal Services Attorney

Edward John, Choctaw Legal Services . ... . . . .+ May, 1974

Another brief training lesson this included a blllngual presentatlon of truth-ln lendmg practlces and their impliea-
tions for contracts. When taught in the classes the adults were given contracts to interpret. -

- - s 0000}\
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'IN-SERVICE TRAINING: MONEY MANAGEMENT . L I o

L

THE FOOD DOLLAR S - e S ‘ - \i v
Beth Henry, Adult Educatlon Teacher et e '‘August, 1974 .
1. How to cut costs, ) S S S
a. Selection 'of 4 store . : )
b. Preparatlo'n of a shopping: llst N
-C. Tec}\mlques in buylng meat, mllk fruits and vegetables, breads and cereals. : . ;
2 80nit prlcmg - e : ’ ’ : ‘
g {

" This serles of lessons was developed®by adult educatlon teacher Beth Henry who spent one
day 1nstruct‘ing the remainder of the staff in presenting the iseries in all the classgs. The -unit
taught was, comprlsed of four parts and concluded with a visit to grocery stores to compare prices. .
The response to the lessons was uniformly good, with many adults noting that, for the first time,
tiiey not onl}? compared prices of similar items but also compared prices of similal items when
purchased, at different stores. The lessons.were available to other' community grofips and were
glven in. Headstart Parent Meetmgs A complete copy, with instructions, can be foynd in volume
I of thls report ‘ ' '

IN-SERVICE TRAINING: READING, MATHEMATICS,

Anne erky, ‘Benford Tubby and Troy Chlckaway
Adult. Education Teachers s .

1. Utlhzmi the Laubach Reading Series : d
a. Presentation of available Laubach materials o ) .
b. ‘Positike and negatjve aspects of the series ;
c. Role playing: simulation of a teaching/reading session : .

2. Evdluating \commercial mathematics texts
a. Presentation of available worktexts ‘ X : . N
b. Positive and negative aspects of the series ~
c.  Role playing: simulation of a teaching/reading session .

3. Preparing adult students for the wrltten driver’s examination - ;
a. Methods S : )
- ‘b, Materials | '

R EDUCATION

. Novemlier, 1974

' - - -

8

. December, 1?74

1. Consumer Credit . . . . L s e
dv@ntages of credit » S _ , :
Digadvantages of credit” . /

Carol Moore, Aduit Educatlon Office Manager ..

Soukces and types of credit L
Installment contracts - .

b..
‘e,
.y
“e. Dé’termlnu:g eredit risks
f. PFiguring“‘the cost of credit . |
£. Do’s and don’ts of credit . :
h. Ways to get out of debt . : R .
Budgetlng money ‘ :

a. Steps in making a budget -

b. Following a buuget
3s Savings

a. Services offered by banks

b. Reason for havmg savmgs accounts , )

¢. Summary .. . T
4. Insurance : ‘

a. Types of 1nsura?1ce ) ; y

b. Amount of insurancé needed £ o : .

c. Sources of insurance - . ‘

2.

A - -
Th1s serles of Iessor{Ls were developed by Carol Moore, who had a-specipl interest and exper-

.

management were fairly common w1th1n the claSses, this, group of consumdr lessons was enthusx ¢
astically received. A complete copy of the lessons, with 1nstruct10ns for te chmg, can be found ir
volume II of this’ report. N
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‘bilingual education and also discussed the problems unique to Indian education.

-come in to the conference. . : J

CONFERENCES T . ' ‘ ' :

While the program utlllzed its' own workshops to deal with the ‘specific problems of adult
education, educational conferénces of a more general nature, yet directed toward the particular
concerns of Indian education yere invaluable-to staff development here. A description of these
conferences has been included in the report because the questions addressed at each could be di-
rected toward any area cf education, and the solutions proposed had almost uniVersal relevance
and applicability. . : , P .

. .

EDUCATION: NEW HORIZONS FOR THE CHOCTAWS

Sponsored by the Chochw Tribal Councll the Choctaw Board of Educatlon and the Mississippi Committee for the
Humanities wr {;} . o . s . . . January 10-11, 1974

* Ms. Bea Medicine, Professor of Native American Studies at Dartmouth College and John Rouillard, Chairman of the

Native American Studiegs Department at California State University discussed the issues of contract schools and

All adult eduee*lon staff members were mvolved in this conference They brought parents
and chlldren in from each of the seven communities. One staff member, Benford Tubby, served
as a panel member and other teachers served as group leaders for the various community groups
(see flgure 3) : p

. * o'e'-

EDUCATION NEW HORIZONS FOR THE CHOCTOWS PART 2 - o s
Sponsored by the Choctaw Board of Education - . . o . March 18-19, 1974

_Anslem Davis, admfaistrator from Window Rog¢k School in Arizona, discussed curriculum development in Indian

Education. Abe Plummer, dlrector of Ramah Navajo High School in New Mexxco spoke on culturally relevant Indian
education. -

Again, adult education staff- members provided transportatlon for commumty members to

-

_v___s-w__.,..,....(,k;. .y

READING LFSSON@—qandy Bell center, holds a reading lesson w1th Bogue Chitto students Annie Henry (left) and
Betty Wabllace (rlght) i
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MISSISSIPPI ADULTS EDUCATION ASS'OCIA'I;ION’S CONFERENCE

Jaclson, Mississippi ’ : ) _ ' March 20, 1974 -
All staff members attended this professional meetmg whxch mcluded lectures, panel discussions ard demonstrations
: relatmg ta‘fgdult education. : S / .
) L} L] * L} . .
SECOND ANNUAL CONFERENCE, CHOCTAW BOARD OF EDUCATION ! '

The University of Alabama, Tuscaloosa; Alabama .

All staff members attended this two day meetmg at the University of Alabama which was called to define current
trends in contract Indian schools throughout the country Speakers and their topics were the following:

“A Ratiortale for Individualizing Instruction in Schools” o
Dr. Paul Streif, Indian Education Resources Centerf Albuquerqﬂe, N. M
“Individualizing Instructlon at Rocky Boy School” -
Gerald Gray, Supermtendent Rocky Boy Indian Schooi, Rocky Boy, Montana; : °
“Making Education Programs Relevant to Indian Children” : ’
Ted Rising Sun, Chairman, Busby Contract School Board, Busby, Montana; . L
“A Curriculum for Safety Education in Indian Schools” i .

Carlee Lowery, Indian Education Resources Center, Albuquerque, NM.;

~“Créating a Culture Relevant Curriculum in an Indian School” o ~
- Gerald Gray, Supérintendent, Rocky. Boy Indian School, Rocky Boy, Montana.

» * & 0
‘ N : ]

COUNSELING AND EDUCATION CONFERENCE s -

Umted Southeastern Tribes, Inc. . ) ' '
Sarasota, Flonda B . B S ’ ‘ July 28-25, 1974

In mid-July most of the staff members were in Sarasota for this conference. Sessxons there included instruction in

.- counseling techmques for GED students, instruction in developing a curriculum which included native American hls-

tory and literature, and meetings with GED students from other tribes. (During later sessicns, Choctaw’s Adult
-Education staff members wére invited to worl as counselors with individual students regarding prepa,ratlon for the
GED as well as academic plans following completlon of GED studies.) ‘o

.

» - . ‘

LITERATURE STUDY-—Nell Rogers (left) and Lilly. Bfllie x‘eyiew literature prior to the ‘GED examination,
* . )
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COLLEGE CQURSEWORK S
PARAPROFESSIONALS ar

- .As described in the Design Section (paraprofessional component), the prospects for the tribe’s

- accomplishing its self-determination goals were greatly heightened by the availability of compre-

hensivé in-service training programs and university paralleled college coursework for Choctaw
paraprofessionals working in various educational programs on the.reservation. Developing an

* in-service training plan for the program posed few-problems, but arranging a schedule for college

coursework was more difficult: distances for the paraprofessionals from their home to the near-

, est college or junior college ranged from 80-100 miles; many lacked adequate transportation; and,

in most cases, scheduling conflicts arose between the on-campus course meeting times and the
gstudents’ work assignments. ' ‘

© L

To solve this problem, an agreement reached between the Mississippi Band of Choctaw In-
dians, the University of Southérn Mississippi, and East Cent¥al Junior College brought college
courses to the reservation. at times amenable to-the worlk schedule of the sfudents. The project
cost was fifty-seven dollars per course (three semester hours) ; each class met once each we;k

‘with instructors traveling from the University to teach at Choctaw.® Five classes per semester

were offered and the students usually carried an average load of nine hours.

—

Prior to the beginning of each semester, contact was made with the course instructors ré,
the following areas: - L .

o

(1) Orientation to the special needs which students in the classes might have: - .

J

(2) Orientation to tribal goals for educational programs;

(3) Development of a course outline which would be meaningful to the students in terms of

‘their culture and experiences, yet still meet the university’s accreditation requirements, ie.. the

American literature instructors used an anthology of Native American literature as a basis for
study and urged the students to explore the traditions of oral literature found at Choctaw.

The courses scheduled for Choctaw followed liberal arts core curriculym with education courses
as electives. Ags classes \gere arrariged for each program paraprofessional, he worked with the pro-
gram director and with Choé¢taw’s Continuing Education Center director to devise a flexible degree
plan, thereby insuring that all coursework was transferable to a senior college and/or applicable
to the student’s goals. o o o :

. . B

Once classes began, the students found that a certain amount of tutoring,in some of the more
technical and/gr abstract courses was beneficial to them. Accordingly, their work schedule was
modified to seg) aside office hours for studying and tutorial sessions (see sample schedule below).
Tutoring was provided by the program’s ‘director and teachers and, in some cases, by personnel
from other tribNograms. B ' o !

SAMPLE: WORK/STUDY/CLASS SCHEDULE FOR ADULT EDUCATION PARAPROFESSIONAL

Monday  Tuesday Wednesday . Thursday - ) Friday '

8-12 AM ' 8-12 AM 8-4:30 PM Bogue Chitto 8-12 AM -

Biology . Biology II Pearl River day class , American.

tutoring . class “ day class / Literature II .

12:30-4:30 PM 12:30-4:30 PM : 12:30-4:30 PM

Off National Gbvernment ; R * Tutoring if needed;
: R . otherwise, off

5:30-8:30 PM © o 5:30-8:30 PM °

Pearl River . Pearl River

night class . . night class

Q i

20This approach is consistent with that used by other tribal educational programs in securing college coursework
on the, Choctaw Reservation. . .
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This combination work/study plan was a grueling one for the paraprofessionals, many of

whom work: four nights per week as teachers. Too, all were married and most had children, plac-
~ ing still more demands on their tiine as a,result of family commitments. Still, despite the personal

sacrifices requlred of them, the paraprofessionals made substantial progress in movmg toward

their educational goznls, to include the followmg

o

‘(1) One student, having completed her® basic core curriculum, transferred to a senior college
and is currently enrolled full-time as an on-campus busmess education major;

, (2) Three others, upon completlonQof the fall *74 semester will have completed requirements
for an AA degree;

. ) -

(3) Together,'/ll paraprofessionals earned a total of 384 semester houfs (see figure 4 for a
breakdown on each person’s college hours earned, employment status before Jommg this program,
and educatlonal level) ; g

(4) Grades were average or above average for the programj R

(5) Several paraprofessmnals transferred from adult education to other trlbal programs of-
" fering OJT* more relevant to their particular career goals. (One person became a counselor for
the Continuing Education Center; another enrolled in a secretarial training program; and another
became a counselor of the Manpower Department at Choctaw. - All, however, continued to take
college courses, following their degree plans.) .

© (6) Sq: of the program’s paraprofessionals who are now earning. college credits also earned.

their high schpol equlvalency certificates via the adult education program here.

PROFESSIONALS

Professionals on the staff were urged to further develop their expertise in adult education
via college coursgwork, seminars, and relevant professional meetings and conferences. In addition,
Mississippi’s State Department of Education required six hours of graduate level coursework in
adult education to meet teacher, certification requiréments for adult education. With the exception
of those teachers just employed (September, 1974), all teachers completed this coursework by com-
. muting on their own time over 100 miles to Mississippi State University one or two days each
week. Adult education teaching credentials held by the staff now include the director's M. Ed. in
adult ‘education, one teacher’s M. Ed. ih adult education; and a third teacher’s beginning a gradu-
ate program in adult education. The two newest staff members will begm graduate level course-
. work in adult education in 1975. ’

This level of professional competence contributed to the program’s gains as the teachers did
not require a great deal of OJT, but were instead able to immediately apply their skills to organ-
izing and teaching in the- classes, to developmg learning experlences, and to providing training
‘for the paraprofessmnals ' .

.

" *On'the Job Training -
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DEMONSTRATION ‘FUNCTIONS .
. : N

The innovative “q)roduct” of this program was not a tangible, concrete product, or amanual
or specific instructional materials®® but could be found rather in (1) the flex1blllty of its adminis- -
trative and instructional dpproach, (2) the capacity of this approach to allow for the provlslon
of mdmduallzed non-mechanical learning experiences; (3) the portability and cu‘lturally neutral
nature of the program which allowed it to move into communities, where people gathered easily;
(4) its suitability to a population desiring to develop professmnals via the use of indigeneous
paraprofes:xonals who follow a career ladder that provides college coursework and a degree plan
for them; and (5)7 the’ﬁmmlmal capital purchase requlrements

-

No attempt will be made to suggest that this paltlcular program found and demonstrated

solutions to all the problems which often aceompany adult education programs; rather, the Choc- -

taw project demonatlated that there are no gimmicks always guaranteed to work, no right ans-
wers. This section_of j;he report will detail mstedq .approaches and(attltudes which worked well
at Choctaw and which, with some adaptation, could be useful for other groups.

RECRUITMENT | ) ‘ | '

Before recruitment began in a community, the staff agreed on several points’of policy. These
premlses adopted at the begmnmg of the program and listed below, influenced recruitment, preced-
ures. : :

Choctaw’s project was not just a remedlal/vocatlonal program aimed primarily toward man-
power development. It scught rather to deal with the whole person, not simply with" his lack of
occupational or commurication- skills, but with as many of his human needs as poss1ble (Admit-
tedly, this was an ambitious objective, but one which could be met by coordmatmg adult educa-
tion’s functions with those of other service agencies.) » ’

The dlagnosed needs (as defined by proposal obJectnea) of the target populatlon were not
necessarily those wants expressed by the potential adult students. He was best appealed to by

‘offers of an opportunity to first-satisfy his immediate needs, so that he would thereby perceive

adult education as relewant to his life situation. - _ : k

The program was geared to reach the entire family, not just one or two parents, but was
instead described as an opportunity for families to study together, with baby sitters for younger
children and homework assistance for older children. Older family members were actively sought
as participants; their knowledge of community traditions and interpersonal relationships within
each community made tyém valuable as liasion people with the communities and as resource people
for the teachers.?* -

Recruitment was largely dependent upon home visits by the bilingual paraprofessxonals Work-
ing in their home communities, they visited each family, carefully explaining what the program’s
purpose was, how transportation and child care were arranged and who ‘the teachers were. A
survey form (see volume II for a copy) was used to record each visit. Some initial visits yielded
no response, but if an individual responded positively to the visitor’s overtures,-he (the visitor)
gathered enough mformatlon about the adult in order to allow the teacher to ma/ljé realistic plans
for class meetings. : _ 4

Home visits by the paraprofessionals, because they understood the attitudes, values, fears, and
aspirations of the population, continued to be.a most effective means of recruitment. The recruiting
process was -broadened to include a column in the Choctaw Community News, a newspaper pub-
lished regularly by the tribal government (see figures 5, 6 and 7) ; a brochure mailed to all tribal
members and distributed at local festivals (see figure 8); contact with progsam directors, and
participation by staff members at community functions, i.e. adult education teachers attend com-
rhunity club meetings and discuSs the program there.

21Instructional materials were, however, devised to meet the specific needs evndenced here that were not dealt
with in the available tommercial material. Copies of some of this material can be found in volume II of this report.

220n more than one occasion, an elder in the community would attend class first; if he were satisfied with what
he found he returned to the class with his son or daughter. and they in turn brought their children to the classes.
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*  Tribal councll,members and membersg of the class were also successful recrulters for the classes
by working within their own communjties in support of the classes, encouragxng relatives and

friends to participate in.the classes (for a breakdown on redrultment information, see tables 3

‘and4) . . .-

The means used to interest adults in enfrolling was an appeal that basmallv sald “Tell us
what you want to know if we can’t help you, we'll refer you to a program or agency which can

glve you the training you want.” Very often, GED students who enrolled. to- pursue GED study, -

‘also wanted to learn typing as well. These students were then enrolled in typing classes at ¢he
" local high school (through a gooperative arrangement with the Bureau of Indian Affalrs, Choctaw
Agency) and continued to study for the GED equlvalency in the adult classes

. 0 .
- Lot Coerl

RETENTION " ‘ B . .
. . o
The problem of student ~w1thdrawal which exists as a nagging problem for most adult edu-
cation programs, especially for basic education programs whose participants ‘cannot reallstlcally
look forward to the¢ immediate gains that can be expected for GED partlclpants was not a serious

one for Choctaw’s program; since its inception, the program, which was funded for four eenters °

ard 100 adult students, supported 10 classes with enrollment figures ranging from 240 to 330

~and attendance averafes ranging from 160 to 230. And, the most recent attendance rates indi-
cated that the program. was operatlng at its maximum capacity, based on’ the stafcf available. ‘

Attempts to analyze.the factors that generated such a positive response from -the target
population were not completely conclusive nor $were all the factors that contributed to the attend-
ance figures examined, but some observatlons were made vis 4 wvis . attendance/retentlon for the
program. These follow: v S

(1) Clearly a state of readiness existed among the populatlon brough*t about in part by the
tribal government’s extensive campaign to inform the potential students of the beneflts of educa-
tion in general and by an apparent interest in learnlng for its own sake. :

BOGUE CHITTO NIGHT CLASS—Beth Henry, center, instructs Hazel Willis at the Bogue Chitto night class.

"
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.« ask questlons in the prwacy of his home, away from the presence of other adults.

o

T eag

2

&

- . A : ' - - Y g ~ 2
" (®) Unwaverjng support of the program by the tribal chairman the tribal council members
and tribal program directors lent credibility to the program among communlty people and served

to encourage Wwidespread participation. _ , i

(3) An operating principle of accountability to the community kept communication lines open
and prevented misunderstandings and legitimate cemplaints about the program from escalatlng
and driving students from the classes. Communities were told “This is your program. Use it for
whatever purposes you define.as worthwhlle ra ¥ -

(4) Retention rates were facilitated by satlsfying the student’s immediate goals, i.e. if° an

ult wanted his driver’s license first, then efforts were made to achieve that objective before ”
a}ly‘ other. At the same time that the’stiident was involved in driver education, he was shown a
varlety of books and asked to examine them for possible interest. Encouraged by his mastery of
the skills he came originally o learn ‘and intrigued by the activities of the other students, the

, adult usually chose to remain in the class and set other learning goals for himself.

(5) Adult education staffers regularly met with c‘ommilnity people to discuss the program’s -
status within the communlty, the staff sought to work with the same ~people to ascertain com-

. munity problems and direct the- program toward" solving them.

~

Just as it was utilized in recruiting students, home visitatien was an essential factor in the

. maintenance of consistent attendance rates. First visits were made by the Choctaw staff member.
"Following two or three subsequent visits, the non-Indian staff member accompanied the home"

visitor to a home, with this visit arrangement of the two together continuing until the non-Indian
acher had achieved adequate rapport and familiarity with the community so that*she could
visit alone, thereby increasing the man-hours available for home:visits. Within a few months, all
the program staff visited comfortably, whether alone or in feams in all the communities. These
VlSlts ‘tended to be social rather than official in nature with visitors stopping to have a' meal with
" the adults, inquiring after members of a family who were ill, or chatting informally for a while.
Often the student used the home visit for additional 1nstruct10nal time. He and the teacher had :
longer periods of uninterrupted learning time and many times the student was more “nlllng to

’

Trust relat10nsh1ps established among the teachers and students positively affected retentlon
ratés; once the adult was in the class, he comtinued to receive a great deal of personal attention
" from his teachers. (To the degree that,when teachers failed to demonstrate interest in and warmth

for” 1nd1v1dual students, attendance figures dechned) ot

o

The student-teacher ratio, within the classes also had a telling effect on retent1 n. When the
program first began, substantlal attendance 'declines were noted in classes whose st t-teacher .
‘rate exceeded 10-1. In classes with higher numbers of :adults studying on 0-3 edlcafifonal grade
levels, the acceptable (to the students) ratio fell to 7-1. Generally, higher student-teacher ratios -
did not allow the students to progress as rapldly as they wished. As a result, the program sub-

} scr1bed to the idea that it was desirable to have lower attendancéd figures and’ ‘provide more

quallty’ education for those students currently enrolled, with students moving through the sys-

‘ tem more quickly than would be possible if larger nuribers of students came. As -students saw

fellow class members_successfully complete various leyels in the classes fairly rapidly, then they

¥ were more inclined to remain rather than w1thdraw from classes.
y

Motivation seemed to be educational, soclal and job oriented. Most of the adults comlng to .

and remaining in classes were interested primarily in reading and working with rumbers, and.
“attempts to divert their attention were met with resistance. The classes were very serious, aside
from theq breaks which were established according to student preference. The breaks were ani-
- ‘mated, social periods when coffee (provided by thé progrant) and refreshments ¢provided by the
. students) were served; breaks also allowed the students and teachers to interact and served to
- promote a sense of unity within the class that w4s important to the dass’s stability. While these:

7

23The program had few dropouts (students who left and did not return to class). Rather, the adults tended to
attend classes for a period of time, discontinued attendance for several weeks, and then returned to classes. Each
class also had a core group of students who enrolled when the program began and continued to attend.

1
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social experiences were an integral part of each (in the fall and winter, the class represented the
only organized activity, other than those of the churches, which existed for. older adults here), it
was important that the classes not seem _completely social.

Barriers (non-personal) which were -observed to prevent the student from staying in school
were work and family commitments, community obligations, differences in values, and a need
to continue certain activities which conflicted with class schedules. Unfortunately, some of the
community members who were most supportive of the program were so overloaded with commun-
ity responsibilities that they, despite their interest, were not able to attend classes on a regular
basis (see table 5 for withdrawal data).

J'%\j The most critical period for retammg students in the program. was summer. This is a rural
‘area and during the summer months with long daylight hours, many’ people worked in gardens
x .until seven or eight p.m. Also, in the summer, tribal recreational activities and festivals competed
“with the tlasses for the students’ attention. An extenSwe recreational program of softball and
baseball traditionally existed in the summer for all ages; there were lighted softball fields in
each of the communities with one or two games. scheduled each night-in the week. .Church func-
tions increased, too, with revivals, vacation Bible schools, day camps, and singing constantly in
progress. By late June, community clubs had begun preparatlons which occupied large time seg-

ments for the annual Choctaw Indian Fair which was held in late July each summer. All these -

~ activities comntributed to each communities sense of . itself and were not likely to be displaced . ifi; ,,

“ the summers by adult education classes. In fact, most of the ‘enrolled adults asked that classe

be suspended for 30-60 days during the summer so that other- actwltxes couId be atten‘hed Afor . :

N an indication of attendance fluctuatlons see table 6). = T o . ®

b

Q

"TEACHING/LEARNING STRATEGIES v . : g

- . Shaping a life-centered program which dealt with the real problems ot the Choctaw people
and emphdsued coping skills in {s classes was not achieved by adhering to ‘a single method or
technique to the exclusion of other. Rather, a variety of teachmg ledrnmg stlategles were ex-
;ammed and used to produce a desizable climate for lear nmg :

MONEY MANAGEMENT—CArél” ney management workshop coordinator, revnews’ an income tax form with
adult education junior steach¢ a Farmer and Troy Chickaway. ;
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INITIAL CONTACT

. The first crucial step in establishing a positive climate for learning oecurred when the adult
had his initial contaét with the teachers. The student was warmly and immediately greeted by
the staff, never allowed to stand and wait .uncomfortably and hesitantly for someone to notice
his presence. Once he was welcomed to the class, some questions were asked at this time via an
informal interview conducted: either by the non-Indian teacher or the Choctaw speaking para-
professional, depending upon the student’s knowledge of English®* (no matter who the interviewer

- was, it was essential for all staff members to welcome a new student to their class). Information

to be gathered included the following:* educational background, previous work experiences, stu-
dent’s plans or goals student’s interests, student s birthdate, home and work addresses, and famlly

‘data.

The interviewer explained fully and clearly what the student could expect froxn\éttendlng the

‘class ‘and studying and how the class was structured. At this point, too, the interviewer diagnosed

the student’s level through formal and/or informal means, relieving any -apprehension the adult
might feel by explaining that testing (1) did not mean a pass or fail situation, (2) did not give

~ him a grade, and " (3) would be used to determine -areas that the student needed and did not need

to study, thereby speeding up his progress by, allowing him to concentrate on his weaknesses.?*

~ After pre-testing was completed the teacher showed the student every step in checking his
test, showing him what was missing and explaining how he could study to improve his skllls in

.that area. (Usually, the student responded most positively if he completed one section of the -

test at a time and had the teacher check it before proceeding to another section.) These results
weére analyzed by looking for the greatest number of items or questions incorrectly answered by

areas. Following this analysis each individual was free to determine his own curr1culum with .

the assistance of extensive personal counsellng 2

INDIVI‘UALIZED INSTRUCTION

Although a variety of teaching methods existed with the program, the instructional approach
most frequently utilized was that which treated the student as an individual rather than as a
member of a group. (The students, as mentioned previously were grouped, but only for purposes
of classroom management; each person within the group was treated individually.) In the begin-

ning, all of the teaching staff, none of whom had previously worf;ed exclusively with adults, were -

forced literally. by trial and error to discover effective and acceptable methods for dealing with
each individual. , ) . '

The teachers also found that the individuals attending the classes could be identified as mem-
bers of several possible groups (described below), each with its own idea about how teaching
should occur; they found that with few exceptions, individual attentlon was necessary. (These

group characteristics, the staff felt, could be applied to any populatlon and could be used to ass1st

. adult education teachers in plannlng for 1nd1v1duallzed learning exper1ences°’)

Group A: Economlcally and personally secure, these adults bleil{eved in education; they were
active in communlty affairs. Unlike the remaining groups, they Xked structured and traditional
teaching situations. They could be and in fact preferred to be taught together as a group. -

Group B: Hurt by lack of education, and perhaps unemployed th1s group of adults was fairly

- easy to reach, and, once in the program, showed rapid galns A variety of t/eachlng methods were.
_ necessary to retain them o

ZiExtreme care and sensitivity were exercised at this point so that the adult didn’t feel his life was being pried
into or that he might be subject to ridicule. This enrollment interview was conducted out of the other students’ hear-
ing range, with the interviewer instructed to never press for answers.

ZForms can be found in volume IT of the report.

26Every adult was not tested durmg his initial class meeting; generally, if the adult indicated that he’d had from
0-6 years formal s¢hooling, he was not tested with a general achievement test, but was mformally evaluated via a

+ reading list and a series of math problems. Those individuals who had completed 7- 11+ years’ school were tested on

a general achievement test.
27The classes structured into small groups depending upon the students’ readmg level, as indicated by pretesting,

. and the number of teachers available. Three general levels found in each class were begmnmg, usually 0 level;
intermediate level, some reading skills 2-6; and GED level, reading skills 6-11+. ‘' These categories were further C

broken down into addntmnal groups when more teachers were available.
) _ ' 44 : .
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- . Grouﬁ C: Although far from GED level, these adults 'stili believed they could éet a return
from educatlon They Bucceeded with individualized instruction and a significant amount of at-

tention. . .- . . CE) A
o “ Group D: Finally, the staff was forced to_ recognize the existenee”of a fourth gréup of indi-
. viduals; those adults whose socio-economic conditions were such that they might never be reached
by such a program, and if they did ever attend classes, required a very specialized curriculum and v
extreme sensitivity on the part of the teachers and the other adults in the classes. . . o ;

o Most of the adults who-enrolled in the classeg for basic education fell in groups B or C where
individualized instruction was a necessity if sucess was to be found; individualized instruction
- here included the individual’s setting his own godls to work toward and the teacher’s wﬂhng'ness
to plan learning experiences which aitled the student in achieving these ends. This approach also
demanded a wide variety of consumable teaching material, a low student-teacher ratio, and teachers
*  who were able to operate in a low-keyed personal manner, recogmzmg that nothing could be gained
by affecting an autocratlc and uncompromising stature. : :

There ‘have been; to be sure, disadvantages that the staff observed in using individualized
instruction to the extent that a much larger staff was required; the student sometimes developed-
a dependency relationship; teachers were unwilling and/or unable "to modify their teaching to
accommodate the individual learner; the -adult very often had difficulty functioning in a non-
directive teaching/learning situation, one in which he as the .individual learner was forced to
choose his learning goals. Some adults had difficulty perceiving that individualized instruction

~ was equivalent to “real school”. They occasionally prefered a lecture situation.®®
' ) g

28Education was valued here and. generally, the concept of school that the adults subscribed to was that of the.
schools that they saw their children attendmg or tha¥ they had once attended. Magazines, catalogs and similar pubh- .
cations traditionally used for teaching in adult educgion programs were not thought of as “real books” and as such
were rejected. Films, too, were perceived as entefffainment, as were some consumer lessonq (younger adults, how-
ever, indicated via a survey that they pre;’erred m
Wanted more audio-visuals in the classes).

-
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GRADUATION DANCERS—The: Bogue Chitto dancers annually perform for the graduates and their guests at adult }
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Desp1te the possxble, perhaps li'kely, negatlve results that could be encountered in imple-
menting individualized instruction, the positive attrlbutes\e(such 1nstruct10n as listed below
warranted its use:

°
-

(1)- Dlagnosas of learnmg needs and prescr1pt10n for the same were: 111(e1y to be far more
’accurate if the teacher had frequent one to one encounters with the adult. -

(2) Individualized instruction greatly eased fears among the students for they knew they
would not be called upon to respond specifically to“questions in the presence of others.

(3) Progress for the student occurred more rapidly, usually in direct proportlon to the amount
of uninterrupted teacher time spent with him.

(4) The personal relationship which had such pos1t1ve effects on retention rates were more
111(e1y to evolve if 1nd1v1dual1zqd instrugtion were used in the classes.

(5) Similarly, counsehngﬁ‘Was facilitated by the relatlonshlps established during instrue- h

tional time between student: “and teacher. . ‘

(6) The cost - of 1nd1v1dué;L1zed instruction was not proh1b1t1ve, especlally when Tt was achieved
by differentiated.staffing and learning experiences developed by the teacher and student. Addi-
tional personnel costs were really minimal when one considered that (a) the length of instrue”
tional time required to achieve goals was lessened by individualized instruction, (b) the increased °
number of people- who moved successfully through the program and emerged more quickly wit
‘real skills increaged with 1nd1v1duahzed«1nstructlon, (c) the dollaacost of purchasing and main-
taining expensive teaching machinery and/or commercially prepared modules for: individualized
instruction—while lower. than that of employing additionaf. teachlh personnel—was not -justifi-
able particularly when one considered the positive human gains that could come from a teacher-
student relationship and neVer from a machme or packet of mater1a1 into wh1ch the student had

little or no input. , ‘ _ ' q

The conclusion drawn at Choctaw was that individualized instruction succeeded here where *
other approaches\ employed in the past failed; it was ‘implemented with ease; it required, how-
ever, competent and confident staff members who were hot afraid to plan with and teach each
adult ;nleldually (see table 7 for student preferences of instructional methods). -

. ‘ . ,

cRolpne | o

' There were situgtions when grouping was approprlate for teachlng, certainly, with more than
one teacher worklng within a class, the students had to ‘be “grouped” for staff assignments. De-

termining group makeup, however, was a sens1t1ve, difficult task. After attempting grouping by .

age and sex (women preferred to it with women, men with men, and .younger people—18-23—
with su“"ularly aged- peopl'e) the staff at Choctaw grouped the classes by performance level as
determined by testing and observations. To cope with initial reactions of displeasure that arose
when friends were separated or women’and men were asked to sit at the same. table,.the adults
were a‘rfsked to study with one téacher for awhile, then return to their original seats to work inde-
pendently. .Gradually, the students chose to remain in the .grouped position throughout the day,
not moving back and forth. (New students, however, were always allowed to sit where they
chose unt11 they were comfortable in the class)

There were occasxons when group learning experiences were preferable to individualized in-
struction; these experiences were more possible among members of 0 level groups and GED groups
(there was a greater performance level disparity among members of other groups than among
- members of these two). In fact, the GED groups at Choctaw were composed usually of adults
who preferred more traditional teaching methods, including homework and tests. (Interestingly,.
of 219 adults surveyed, 155 preferred more homework.) The 0 level adults, on the other hand,
were introduced to their first’ learning experiences together, and 'were mutually supportive of
each other (as they were all aware that each was a beginning student). Some positive group
teachmg situations are listed f)elow

(1) ‘Reading lessons, when new vyords were first introduced ;

(2) HandWriting /exercises, so that all students cou'ld.observe the teacher together;

“
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" be questioned. without feeling th:
" characterized by the teacher’

affected the scope of roup interaction which occurred 1nla iven class

°

[

(3)" GED level, new concepts were introd ed i.e. describing.thé atom and its’ structure or
the meaning of style and _clarity as related to coln unication skills; S

(4) Spellmg and vocabulary lessons; /7 \ : i

(5) Some socxal studies reading selections.

Within the group structure, teaching met s varied from lectures to dlscussloﬁs At first,
most group instruction was accomplished cture Not many adults were trained to partici-
pate in discussion;.one used dlscussM fudenty grew in their ability to articulate their
thoughts and achieved a more secyre self—concep*b(one which gllowed the adult to’ be wrgng or to
eatened) ; #most group learnihg in the classes at Q}rocta"w was

explaining a concept fo the members of the ;r:?p’”then soliciting

and answering questions abgut the sub ject matter. This was followed|by individualized instruc-
tion"in the area, i.e. spec1f)
askedy more and more detalled
over&nly rarely id hé as

ing to the group Whole t

stions and discussed with his teacher what had just been gone
uestions or make comments to a cf‘roup as a whole. By first speak-

hen switching to an individual prdcedurg,the teachers provided cén-

tinuous feedback to the students and assisted. them in making immedfate application of what they .

had learned. Th;ere W’e,re of gourse, exceptions to the aboveg description: group structure, com-
pat1b111ty of groyp embers and teacher, and even the community An which the class was held, all

FIELD EXPERIENCES"

’ A popular strategy for learning among the students was field e;‘:periences (trips to places

y N

that had piqued their interest). Some of the trips grew out of the adults’ studies, such as gov--

ernment or native American history. Other visits were the result of the adults art1culated wish
to visit a place never visited before.
&

One field trip, for example, grew out of lessonsfon the branches of government and the adult’s
desire to visit the state capitol. The class traveled to Jackson, Mississippi, on BIA buses to the

.. state capitol building where they were greeted by the state’s governor (telev1sxon coverage of this

tr1p was provided and the class members appeared on the evening news throughout the state;

pictures and news articles appeared in the state newspapers, too). Following the s‘ludents meet-
ing with the governor, the representativ from Choctaw’s district led the group on a tour of the
capitol and accompanied them to a committee hearing where the adults met the legislators pres-

ent. ‘ . o, - - .

Another trip took the students to Nanih Waiya, the legendary burial mound for the Choctaw
people which figured prominently in the Choctaw Creation story. (Many of the adults here had
previously been to Nanih Wa1ya,lbut some of those living in.more distant communities had not
beeh there.)

Following. the Nanih Waiya [trip, the adults were interested in visting other traditional‘)gil-i _

lage sites so trips were taken to/ Moundville State Park in Alabama, the site of numerous mounds
and the remains of villages congtructed by members of the much earlier mound building cultures.

Additional trips were taken to‘ shopping malls, airports, zoos, reservoirs, and to a quick service
restaurant (such as McDonald’s). :

These trips were planned for Saturdays S0 that they cou’ld be famlly events. Often everyone

packed a picnic lunch and ate in a park. . Q- .

CURRICULUM AND MATERIALS

The program’s curriculum was influenced by certain philosophical considerations about edu-
cation’s role in the evolution of a confident, competent population; education was generally used as
a means of molding minority people intd the likeness of the majority .culture as members of the
majority culture perceived education as a means of transmitting culture, a means of constructing
a way of life, improving the lot of individuals and improving self. Schools were planned to help
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the individual have 'a good self-concept, to feel good about himself as a person, to learn the skills
of learning.. Though in practice, the broad socialization function of schools too often subordi-
nated the needs and interests of individual students to the monolith of the average, normal, Anglo,
middle-class student .stereotype. This mechanism wasn’t good, necesdarily, for Indian people

. who didn’t find their language, their history, or their culture when they entered the classroom.

This void ‘worked in a négative sense, chipping away at the student’s self image. The result was

. cultural conﬂlct and a reluctance to become 1nvolved in activities relatipg to schools.

< 3

To' avoid thls reJectlon it became necessary to change the approach to education so that the
individual saw himself positively, that he saw pictures of members of his ethnic group, that he
read stories about them, that he talked about the traditions of his people without fear of ridicule
for holding to them, and, in fact, recelved positive feedback for his following hls tradltlons

.

The adult in classes here, who had probably’ a1ways been urged’to speak English”, if he

.

wanted to be successful" had, through his schooling, fo see that language was merely a com- - .

munication tool; he had to feel that the Choctaw language was good, that it was proper for him
to use it, but that by his learning to use the English 1anguage,
catjon tools.

o

An educational program"

jat reinforced a posxtwe self-concept wag best -a%eved by inte-
grating the culture of the B being taught into the SubJeCt matter. This was done at Choctaw
via the input of the parap dsionals who communicated community and individya) tradltlons
into the program plan and who in their teachlng, constantly provided meanlngful examples to

. the student, i.e.- adults begmnlng in mathematics learned.the English words for numbers by

comparing those terms with the Choctaw words for numerals? vocabulary words were taught by
drawing a picture on the chalkboard, saying the corresponding Choctaw word, and writing its
equivalent in English. Other curriculum components were also added upon the request of stu-

dents, when fundlng and personnel permltted . . . . e
. c . .

LTS

TUCKER CLASS—Mary Agnes Smith, standing, teaches a reading group at Tucker. . ..
~ " 48 / / ¢
¥

gadad T

he was broadeni}lg his communi-




. A " . . . . . .
- . + .
2 . ‘
. . ' : ~ . .
. . . .
- ' ’ » ~

Care was taken too, to insure that each level of the curr1culum allowed the adult to learn
_ and use the problem solving apprl)achq" thereby helping him overcomg/the negat1ve aspects of his :
N _ life which caused him to be labeled d1sadvantaged co

In its eﬁ*rzl-}ustages the curriculum was to be composed k)df these areas: literacy edu at1on
consumer education, -and GED preparatory - (the latter funded by the Bureau of Indian Af?mrs)
The first and latter of these were immegiately accepted by the adults who, at.the same time,
generally rejected any attempts to interest them in consumer/health or legal education. The staff .
wag dismayed as it (1) knew of numerous socio-economic ills ‘which could be corrected by the '
adults’ 1ncreased awareness of consumer’ or1ented skills, (2) had intended to teach reading and '
mathematics via reading and problems that occurg'ed during consumer education lessons, and (3)
had prepared a variety of learning experiences oriented: to increasing consumer knowledge The
adults, however, oblivious to the staff’s chagrm were simply studying those areas that they val-
~ ued; although planners and teachers had identified needs of the target populat1on the adults
. had yet to perceive these same needs. What they did feel was a real desire to learn to read, to add, )
to subtract. They were not especially interested in listening to someone talk to them, either i o
Engl1sh or Choctaw, about thé basic four food groups, about the importance of. reading or havrf
someone read contracts to them before s1gn1ng, or about the d1sadvantages o} overextending
.. oneself through credit. . o .

Two years later, however the curriculum did- 1nclude consumer oriented segments to which-
the adults responded with a great deal of interest. The change in attitude was attributed. to
several factors: (1) most’ s1gn1f1cantly, the adults felt a real need for the lessons, i.e. the tre-
mendous rise in food prices and its effect upon families’ budgets resulted in a series on compar-

" ative shopping, (2) only areas in wh1ch students displayed a genuine interest were studied, and
(3) the lessons were studied initially by only those who articulated the interest and not by the '
entire class. For example, students’ conversation in one group about the problems of maintaining
a used cawr and/or the prohibitive costs of buying new cars prompted a unit on the advantages of
purchasmg a good used car. Usually, as the other students in the class. observed what another
group was studymg, the former group would ask for the same lesson
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/ . REDWATER STUDENT—(from left) Cecelia John and Rena John work with Shirley Willis on a math- problem.
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Aside from overlookmg the reallzatlon that adults. frequently had unfelt needs Wthh they
obviously were not inmterested in sat1sfymg until they (the adults) defined them (needs) as felt,
another important factor was ignored when the consumer section of the curriculum was or1g1nally
planned: to agree to study budgeting, or good nutritional planning, or methods of solving credit
problems meant to many adults that they were unable to cope with these very personal areas of their
lives, that they, in essence, had failed. It was, it seemed, much easier for the adult o study reading
with his peers who also were non-readers. It was quite anothér situation Jor him to examine his
own income and expenditures and to see what he had over-obligated h1mself Too, he was a non-
reader through no fault of his own, and, while his economic problems were often no fault of his own-
either, he often saw them as a résult’of his own m1smanagement :

For consumer education to become viable in the program here and perhaps in programs any-

where, the lessons had to grow out of student inquiry. The procedure of developing a unit was’
similar. to this: an informal conversation among the teacher and students over food prices and -
the shrinking food dollar led to the preparation of a series of lessons on food shopping for this
group of students in one class. (Following this, the teacher who prepared the series added them
to the curriculum and demonstrated/presented the lessons in a workshop to the entire adult edu-
cation staff.) These lessons culminated in comparative food shopping tr1ps at local grocery stores;
during one such visit, adults checking prices at the dairy section, raised’ questions about yogurt
- and cottage cheese as diet foods. The discussion continued when the adults returned to the class
and resulted in a series of lessons on dieting. Other students asked about some foods which they
hadn’t tasted before. The teachers then put together a nutritional series and held a taste party
for the adults so that they could taste new foods and also categorize them into the various food
groups. (In a recent survey 62 percent of the students questioned indicated that they would like .
‘more consum.er—orlented lessons.)

Arts and crafts, very like consumer tOplCS, was mtroduced into the currxculum on the basis
of student requests; women in two commumtxes, ‘Standing Pine and Tucker, learned crocheting
from staff members proficient in that craft; after instruction, one student was able to produce
and sell a nw crocheted shawls. Classes in another community concentrated on Choctaw,
" beadwork; an mit?lctor from the community was invited to attend classes and teach beadwork

one evening per m#nth. Conehatta’s class developed -quilting classes: one hour each ‘week was
spent by the students to piece quilt squares. Later they quilted the quilt and raffled it off in order
to raise money for a class trip. Plans were made. to begin sewmg groups and crafts lessons for
men (wood carvmg, stickball stick making).

Cultural elements, aside from craIts, were 1mplemented into the currlculum via the academic
subjects: Indian history, for example, was integrated into reading and social studies "classes
through a variety of books on various levels (some of the commercial books were well-received
and are described in greater detail in the materials section).

- A modified var1ety of driver education. had been in the curriculum since the program be-
gan. For the first two years, driver education was limited to helping students prepare for the.
written or, in the case of nonreaders, the oral examination for a driver’s license. Despite the
limitations of not having a driver’s education automobile, 32 adults obtained a driver’s license.
Fipally in October, 1974, using Department of Transportation funds, via the Bureau of Indian
Affairs, the program was able to offer a comprehensive driver education program with a certified
driver education instructor and driver education car. The teacher worked on a roving basis, mov-
ing from commu.nitﬁ)g community. He had access to and regularly used the driver simulators
located in the BIA high 'sichool (Currently there are'60 adults enrolled in these classes)

The curriculum also’ provided for study of the Choctaw tribal government, its styucture and
functions. Although a syllabus was not developed for this area, a variety of lessons on issues
. facing the tribal government were presented by both adult education staffers and tribal govern-
ment representatives (who' sometimes happened to be students in the classes) One._con8ideration
the program faced in dealing with this curriculum component was that of different political fac-
tions within each community. In o\gder to avoid alxenatmg members of*one or more groups, staff
members were admonished to be c#refully objective in their presentations, to dxscuss only the
facts, and to avoid any‘attempts to influence student opinien.
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A curriculum outhne, alth\\gh ngt detailed, was prepared and follows; it mcludes comments
about certain components : .

ABREVIATED CURRICULUM OUTLINE

1L Elementary level

-

A, Begmnmg readmg and handwrltmg (Note: This section, rather than delineating the
o familiar tasks involved in teaching reading, will consider, instead comments made by
" Choctaw’s 'reading specialist, Anne Birky, concerning partlcular prob}erms in teaching
: readmg here and possible solutions to same)

Teaching reading to the adult .classes involved accurate-diagnostic procedures, satisfactory
teaching materials, and competent, sensitive ‘teachers. Diagnosis was achieved fairly
quickly by giving the student a standardized reading test (only if it could be determined
that .he would not be frightened and/or embarrassed) or by haﬁg the student page
through a readmg book, asking him to read selections to determine his vocabulary level,
comprehensxon level and oral ,reading skills level.

Fmdmg satisfactory teaching materials which could be utilized by untrained‘teachers
working in a bilingual situation was a most difficult task; after much experimentation,
the Laubach New Streamlined English Series, 0-5, was found to work best here. This
particular series, which not without deficiencies, did teach sight reading as well as pho-
netic reading. (English seemed to be such a difficult language with so many exceptions
to the phonies rules that somg sight memorization was essential. Although older students
had difficulty hearing and rephcatmg many. o{ the phonetlc sounds, some phonies instrue-

tion was 1ncluded so that tl}e students could sound out new, unfamiliar words that were

teachers made their own materials for the students: nouns wgre taught using flash cards
with pictures'on them; when the card was held up, the teacher saidsthe word in Choctaw
and then in English. Sentence structure was taught using work cards arranged ir} the
order of sentences. The teachers often made reading and writing worksheets to teach
the -alphabet, handwriting ‘skills or spelling skills. Chart stories also proved to be good
teaching vehicles as the students dictated a story of their expemences and saw the teacher
record these. . - -

A persistent question that arose among the teaching staff was~that of when to teach the
alphabet. Various commercial reading series attacked the problem at different stages in
the student’s progress. The teachers here found that the student’s reading progress was
facilitated by his knowing the alphabet before attempts were made to teach words. They
found, too, that adults learned nouns more quickly and could begin to.read complete sen-
tences with greater ease and more p.el‘sonal satlsfactlolp when they know only a few verbs
and articles but many nouns. \ v N - :

In adult classes that last for an entire day or in the evening classes, reading was held at
the beginning of the session. The students came to the class with expectations and en-
thusiasms that sometimes waned as the class time passed. Too, the adult was generally
more alert, and more able to assimilate new concepts easily early in the class time.

‘THe teachers of reading had to be very sensitive to all the needs of the students, reahzin'g
that the adults felt inadequate and unable to learn. They had a real need for encourage-

with the students constantly, immediately alert*to the student’s first problem, providing
“remedial activities and support guickly. o 9

Teachers of reading here found also that the student’s ability to learn to read did not
differ with different ages; what was affected by aging, however, was the ability to learn
quickly. Older students, especially those who were non-English speaking, made gains at a
slower pace than did those younger students. The older students required much more
repetition; 1nfact these students were taught for overlearning.

5
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similar to those that they had 'lear"bned in class.) In addition to commercial materials, the .

ment from the teacher and their fellow clasmates. For this reason, the teachers rerfained’
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Fmally, all the staff learned that readmg was not a skill which would be learned qwlckly
by any of the students despite their age and/or previous skills with English. It wa% then,
important that the teachers guide the students toward realistic reading goals. T,ach_mg _
reading required a great deal of innovation on the part of the teachers, and it nequired
further that the teachmg procedures be related to the Choctaw language as ofte% as pos-
s  sible.

A o

B. _Begmnmg arithmetic

¢

Writing numbers and countmg 1-10
Adding: using 0-9
Subtracting: using 0-9
Writing numbers, and counting to 19 .
Writing numbers and counting to 100 : .
Adding: using 10-19; using 10-99 ’
Subtracting: using 10-10; using 10-99
Writing larger numbers ) ‘ -
. Adding: using 100-999
10. Subtracting: using 100-999
S 11. Multiplication using 0-5 as factors .
12. Division: using 0-5 as divisors '
13, Multiplicatiorr: using 0-9 as factors
14. D1v1s10n using 1-9 as factors

e N ol S

II. ! Intermedlate level (These are not detalled outlmes)
X A. English grammar, , : . ’

1. Nouns : ' o
2. Pronouns L ’ N

R R e R e

S

]

|

I\'DIVIDI'ALIZFD IN §TRI‘CTIOV—’\Iost lnstructlon is done on an mdnvnduahzed basis as seen here in the Standing
Pine night class. Lena Denson, standing left, and Shirley Willis ,right, teach Roger Gibson, Joseph ‘Farve, Harry
Polk, and Carmen Jefferson ) . o
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8. Verbs ' ‘ o . " '
4. Adjectives v

5. Prepositions ' :

6. Contractions ' . ’ ¢
7. Negatives T
8. Usage

9. Punectuation
10. The sentence

11. Vocabulary and dictionary skills ] R
12. Spelling - . '

.2

B. Reading “ ‘ | ' o
. 1. Reading passages.

a. Words in context ‘ ‘ )
b. Passage outline '
c. Main ideas , ﬁ,f A :
2. Reading in-social studies (Note: Native American literary writings integrated. into
" the curriculum) - o
o . 3. Reading in natural sciences
‘4, Reading in literature (Note: Native American literary writings .integrated into the
: curriculum) . ) , ' a ’

C. Arithmetic : : e

Value of a number , L
Addition : - L _ ?
Subtraction ' '
"Multiplication »
Division - : ' N
Fractions

Decimals , ;

Measures g

00 N3O N

I1I. GED Preparatory

°
@ 4

A. English grammar (Note: This segment allowed the student writing experiences as well
as practice in the recognition of grammatically correct structures within reading selec-
- tions.) : '

Spelling v

Vocabulary skills _

: Parts of speech , a
Parts of a sentence , _
Common errors i
Style and clarity. o

Punctuation '

Pronunciation markings

Bl A ol S

B. Mathematics
1. Arithmetic

. Fractions -

. Decimal fractions

. Percentage

. Graphs

Properties of numbers
“ f. Signed numbers

oo
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2. Algebra

a. Equations -

b. Evaluations of expressions and formulas
. ¢. ‘Blonomials - ’
d. Polynomials
e. Factoring .
f. Verbal problems
g. Quadratic equations o .

v

»7  h. Simultaneous equations

3. Géometry ) °
a. Angles . e
b. Triangles
¢. Plane and solid figures
d. Rectangular coordinates : , ®

4. Modern Mathematics ,
a. Set theory : ‘ A
b. Inequalities ’ <y

. ¢. Relations and functions

o I d. Properties

4. Furniture and appliance buying -

- a; Bedding
b. Upholstered furniture
o - c¢. Floor covering
d. Wood furniture

[

|

ASSISTING AT RECEPT&)N’—These adult education students served refreshments to those :;t:tending adult educa-
tion graduation and the reception following. From left are Naomi Bell, Janie Bell, Lucy Morris, Delores Ben, Shirley
Lewis, F{wie Dixon and Kate Willis,

.
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C. Literature (Native American literary writings continued to be integrated into the cur-
riculum.) :

* 1. Reading comprehension and vocabulary skills . >
2. Prose :
- a. Fiction
b. Non-fiction
3. Poetry .
4. Drama S °

D. Science

1. Reading comprehension an/d vocabulary skills

2. Earth science S v
3. Biology . ' B T N
4. Physics S : c .
5. Chemistry

E. Social studies (Native American history continued to be integrafed into the curriculum.)

~1. World history
2. American history
3. Economics

4. Government and voting , o *
~

Choctaw Tribal Government

“A. The tribal constitutioﬁ and its provisions

B. The tribal council and its functions

_C. The tribal agencies and their services . : . .

Driver education

A. Rules of the road

B. Road signs .
C. Driving practice via si ators
D. Driving practice via drivey education car

Arts and crafts .

A. Choctaw beadwork
B. Quilting

C. Crocheting-

D. Decoupage

Coping Skills (This component contained health, legal, and consumer edueation.)

A.,Legal education

Y

1. Citizens’ rights ‘

2. Contract terms o ) .
3. Tribal jurisdiction

4. Court procedures R

B, Health education

1. The four major food grouns
2. Special food needs

Nutrition for older people ' ' b
. Nutrition during pregnancy ‘ ,@?
Nutrition during lactation

. Nutrition for diabetics

Nutrition for children

Nutrition for teenagers . ™

*

o e o
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3. Diet plans . .

a. Weight loss dieting
b. Diabetic dieting
~¢. Hypertension control dieting

4. Food preparation

5. Home safety

6. Basic medical procedur:es (These lessons described what a patient could expect when
going into a clinic or hospital for a variety of rgasons and also emphasized the impor-

tance of following directions for taking medicatibns.)
7. Basic first aid

C. Consumer education.

S

3. Clothes buying s

4. Furniture and gppliance buying d

5. Mo/n/ey management

1. Food buying

. Choosing a store .
. ‘Preparing a shopping list
Comparing prices
. Savings on specific items
1.- Meats
ii. Milk
iii. Fruits and vegetables
iv. Breads and cereals-
e. Understandingqunit pricing

o0 o

- 2, Autofobile buying

Choosing the right car
Choosing the right dealer
Evaluating the condition of the car
Determining the car’s market value
Financing the car
. Insuring the car

e e T

a. How to buy
b. Where to buy ,
c¢. How to care-for after purchasing

. Bedding

. Upholstered furniture

Floor covering

Wdod furniture

Window coverings

Accessories

. Kitchen appliances

. Washer and dryer

Home entertainment appliances

Mg ke D o

a. Consumer credit
b. Budgeting money
¢. Savings

d. Insurance

/

-
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g, the,adults mdlcated a heavy preference for co }fnercially made worktexts,

" MATERIALS ! ‘
From the begm? n
a surprising choice fo the staff Early in the program attempts to encgurage the students to uti-
- commercial materials could be found) met with failure. The adults would respond to suggestio
: such (teacher-made) materials be used in classes with “I'd rather work in my real books,’
i.e/ the commercial workbooks. This attitude is attributed to the adult’s recognition of the work
bgoks as being like those his children use in school, his (the adult’s) desire to be enrolled in a real
school, his desire to study like a real student, and, also his not completely accepting his teachers as
- knowledgeable enough to make books for him.to study.

As the program progressed a gradual acceptance of teacher-made mater1a1 occurred in much
the same manner that an acceptance of consumer education occurred: adults articulated an inter:
est in subJects not covered in the commercial books, and the teachers prepared related "learning

\ material. . . p .

b . In addition to the commercial worktexts, teaching materials used were those materials that
. _ the clients accepted. For instance, most of the adults rejected audio-visuals, .indicating that such
)‘/ : were not legitimate learning tools, so no a/v aids have been used. The rejection of filmstrips and

A records was attr1buted to translation difficulties for some adults. Often the dialogue of a film was
so rapid that %the adult didn’t have time to translate what had been sa1d in English into Choctaw
before something else was said.

Only certain types of.-commercial material, however, worked well here; programmed books
(those which had answers for checking exercises) : small pamphlet-like books or programs which

"» material which required the adult to check his own work, correct mistalkes, and pace himself were
-all rejected by the adults. Instead, traditional workbooks which require a teacher to explain exer-
cises and check respohses are favored by the adult perhaps because  he (the adult) wants the
immediate personal contact from a teacher who has watched his progress (see table 8).

- . 'S

For a, beginning sfudent, for a hesitant man or woman coming to school for the first time
in 20 or 30 years, the personal attention of a teacher could not be substituted for by the imperson-
ality of a programmed text., Whjle.these ordinary workbooks were used extensively, each student
was carefully observed while working in his book, praised when he mastered a concept, and cor-
rected immediately when an error was made. Simply to find by checking his own work that he
had marked the correct answer was not enough. He needed encouragement l’fy a teacher who gave
him immediate feedback and discussed his progress or lack of it with him. Also, the workbooks
constituted for the adults concrete evidence that they were learning. Each person kept his work-

incorrect responses.

Using workbooks allowed the staff to teach( for oulearnmg Once a concept had been dis-
cussed, the student had an’array of supplementary exercises which provided the repetition he
may need. It was not uncommon for a student to have two math workbooks, one used as the
primary worktext, the other used as a supplement.

~ There were obviousdisadvantages, of course, to relying heavily on commercial texts: many

. of the books were simply high school workbooks with new covers; or, the best workbooks had
. juvenile illustrations; or, the printing used was not compatable' with aging eyes; or, most im-
"portantly, the books failed to move the adult sequentially from one concept to another; or, the
buoks moved too rapidly, failing to give them time for masteging one concept before moving to

books did not have a teacher’s manual (a necessity if the staff members were inexperienced).
, Because of these obvious objections to commercial books and the adults’ affinity for them, the
> staff rather than developmg a body-of teacher-made learning materials in Choctaw,?® sought to

29Material written in Choctaw ‘at this point would not be possible and/or pract\cal as most Choctaw people
neither read nor write their language, although they do.speak in Choctaw. -

books, and recorded the number of workbooks he had completed ‘and the percentage of correct and’

- lize teacher-made’ materizl, particularly in the ared of consumer edu ation (when no acceptable.

o

used cards, i.e. some excellent reading packets used a series of reading cards or pamphlets; or any

another; or, they assumed that the beginning student knew more that he ‘actually did; or, the .

—



establish crlterxa for' evaluatmg commerc1al texts, adapted the better texts for use at Choctaw,
and gradually, when the adults were ready, 1ntroduced teacher-made materials into.the class—
all goals which were successfully met. :

"‘The very general evaluative criteria, listed b‘elow, grew out of staff observatlons of client
preferences, These criteria were used by the staff in the selection of material. (A list of com-
mercial material that is used at Choctaw with varying degrees of success can be found in volume

- IT of this report.)

(1) The illustrations are adult in nature, avoiding a sense of childishnesé.

(2) The print is dark, clear and easy to read.

(3) The materlals are approprlate to the age group, serve the culture and the geography of
the clients.

(4) The format: pages are large and open easily; the title and cover design do not suggest

a grade level; the paper is non-glare, of good quality; and the book is attractive.
. (5) .The book has an adequate teacher’s manual and answer key.

(6) A means of evaluating student progress accompanies the work. \

* (7) The vocabulary is controlled the adult is not likely to suddenly encounter new words for
whlch he is unprepared. . °

(8) Directions for exercises are easily understood by the student.
(9) The book’s actual level of difficulty is consistent with that stated by the publlsher
(10) The work contains adequate practice exercises.

&

(11) Pacing throughout the book is appropriate for the student’s learning level. (The book
does not hastily move from one concept to another without providing an opportunity for practice.)

RFDWATER DAY CLASS—Students study informally in the classes/wnh a teacher nearby to answer questions.
Shown are Tlnsley Tubby, Sr Frances, and Wilson Dixon.

8
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(12) Supplementary reading material ac_cdmpanjes the books. -
(18) The book includes a glossary and/or defines new and/or difficult words.

~ (14) Books in a series provide for sequence and continuity. Slmllarly, lessons within a book
provxde for sequence and continuity.

(15) Content: the book’s content is relevant and purpoaeful@he book’s content is hot con-
descending ; the book’s content is adult in nature; the exercises do not require the adults to reveal
information which they would rather not reveal; a book which has a number of blanks to fill in,
asking names of family' members, etc., may be offensive to the adults.

(16). Intermedliate and advanced math books inelude an adequate number of vex‘bal problems.
(17). Beginning math books for non-readers have only a few, simply written verbal problems.

- . (18) The book’s price is reasonable.

COUNSELING

Adult counseling was an integral and continuing part of the program here T almost immediately

v

‘after classes began, it became evident that, if the adults were to be free to learn, the staff would

have to concern itself with the student’s everyday problems. No attempts were made to employ
professional counselors; it seemedythat the adult staff member who had previously established
trust relationships with the students were cognizant of the myriad problems dl?‘ought about by
economic stress, marital discontent, alcoholism, lowered Self-esteem, and prejudice, that cropped
up in the lives of the adults and, often by simply listening, assisted th& students more than formal
sessxons with a counselor would have helped them. ' '

Havmg teachers serve as counselors entailed the risks of having one lose hlS obJect1v1ty, be- .

‘come too involved in the personal lives of the adults, and create student dependency upon the

teacher. To lessen the likelihood that such would occur, the program instead employed the ap-
proach that the adults should learn to do things for themselves rather than have someone do for
and ‘or make decisions for them. In counseling, then, the goal was .fo suggest alternatives as
solutions to problems and to allow the adult to choose for himself, trying never to prescribe ans-
wers to probleme for the adult.

-

A%lde from the constant demand for personal counselmg, a position of counseling time was
allotted for some career counseling. These situations arose when the students came into class and
set unrealistic learning goals for themselves; in these cases, the staff assisted the adults in set-
ting realistic goals for themselves; they also sought to work with individual students until those

- adults could. recognize and cope with their own unfel‘tm/nﬂeeds.

The students also requested information about axd assistance with securing job training
(skilled trades) and- or college coursework. The teacher then worked with the Continuing Edu-
cation Center and the Manpower division to place these individuals (when they had completed the
required educational level or while they were acquiring same) in satisfying training situations.
The staff played a similar role in the area of job placement, aiding students who needed jobs or

who wanted better employment. -

The necessity of counseling as a program component could not be underestimated. ‘It was
most important, in sum, that the staff members were able to empathize with the adults and that
they (the staff) were knowledgeable enough about services available to serve as a clearinghouse
for the Various agencies/programs existing to provide human services. g

EVALUATION

Evaluation here—both of program success in broad terms and of 1nd1v1dual student gains—
was continuous, largely informal, and self-administered. : N

Individual student gains were evaluated via analysis of nationally standardized general abil-

ity measures—the Gray-Votaw-Rogers series, Primary, Intermediate and Advancedwlevels, series

A, B, C, and D. (This series was adopted because of its correlation with the GED by the several



- adult education programs in the state, its flexibility of administration and its ease in scoring.)
Evaluation of student progress must include more than mere test gains or losses.” Such qualita-
tive measures could be misleading, as functional illiterates weren’t as likely to show; dramatic
improvements as were those who already had some academic skills. So, instead of relylng com-
pletely on the formal testing, other success indicators (some of which are described below) such
as observatlon, affectlve measures, teacher records, and questlonnalres are utilized.

FORMAL TESTING

Pre-testing: The adults were tested when they enrolled in the program or shortly therea'fter
(Note: Beginning studeénts were not tested nor were fhose adults for whom the test posed a threat
to-their self-concept. The testing procedure for new students required the teacher to thoroughly
orient the individual to the class, tell him about the test, its purposes, and then ask him if he'd

like to take the test or wait until a few weeks had passed.)

Follow-up testing: Once the adult was enrolled and had been pretested, he was tested seml-
annually on approprlate tests. His scores were recorded on his folder.

3

Fol ér system: .Individual folders were kept on each student; background information, test
scores, ahd observations made by the teachers were recorded there. The individual objectives set
by each student were also listed on the folder along with the dates and conditions under which the
objectives were achieved. -

Observation: The staff informally observed and “recorded attitudinal changes that occurred
- among the students, especially in terms of the adults’ attitude toward education, work, family .
responsibilities and self. Observations of bagic skills and coping skills improvement were noted
too. »

-

The adults were asked to evaluate their own progress, usudlly orally in sessions with their
teachers. These encounters were meaningful ones where the student’s delineation of his goals and
his perception of how nearly he had accomplished same were recorded. (For an indication of the
- adults perception of their gains, gee table 9.)

SELF-EVALUATION | \%é

Evaluation of the program’s progress similarly occurred via formal and informal gestures,

mostly informal. Unfortunately, the program was only reviewed once by outside evaluators. A -

formal self-evaluation was not undertaken. Despite this, the program was, however, closely moni-
tored by the funding agencies, the tribal chairman, the tribal eouncil, by community leaders, and
by the community members who quickly picked up discordant notes within the program and trans-
- mitted same to the teachers and.the program administrator.

'

Evaluation of the program was complicated by the range of objectives whose accomphshment
- has to be measured: there are trlbal objectives, program objectives, class objectives and indi-
vidual objectives. In view of this and also in view of the program’s intent to respond to the com-
munity’s wants, a decision was made to evaluate the program’s influence by questioning inform-
ally, the students, the community leaders, the tribal leaders, and the staff; the response was more
than satlsfactory, with all parties involved discussing’ problems objectively and very frankly, and
offering valid Suggestions for prog'ram improvement and development.

Despite the fact that the program was closely observed and held accountable, for its functlons,
it is desirable that it undergo a scrupulous evaluative process. Otherwise, s1gn1f1cant ga1ns will
not be documented nor will deficiencies be ’(1dent1f1ed

J
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: | " RECOMMENDATIONS AND/OR CONCLUSIONS

~ An examination of the data presented in the preceding sections of the report, considered
along with an analysis of staff, student and community needs, resulted in the evolution of sev-
eral conclusions re: program status and a set of recommendations suggested for lmplementatlon
past this report. These fell into the general categories of program structure, teaching/learning
approaches . (all intra-class), and staffing.

PROGRAM STRUCTURE - o
HOME-BASED INSTRUCTION |

i . . . -

Other than that.ihstruction which occurred whenever a teacher or teaching assistant visited.

a student -already involved in adult education.classes, no adults were taught in their home. Com-
munity surveys, however, as well as the acknowledged presence (by both staff and community)
of that group within the population which was not reached by the classroom component of adult
education, indicated that the addition of a home-based component to the program would not only
be well received here but could also serve a valuable function.

Home-based instruction is needed to reach those clients who do not perceive the value of ‘the
classes, thog¢ who are fatalistic, those who have the greatest need, and those who will respond
possibly odly to services in the home. Home-based teachers can .serve to,ease the trauma the

beginning student experiences when he first encounters the classroom s1tuat10n with no previous

exposure to formal education. Many adults would be willing to enter the program if they ‘gpuld
receive a certain amount of tutoring at home prior to entering the classes.® ey

Further v181t1ng teachers can reach the geographically isolated in remote rural areas; by go-
ing into the homes, they can serve the entire family and will be in a position to make referrals
to appropriate agencles.to aid in solving family problems.

Home-based instruction ‘_can be accomplished at Choctaw with additional staff members. Now,

each member is assigned_to work in at least two of the communities; with more personnel, each
individual could be asalgned to only one. commumty for both classroom and home instructional
purposes. :

EXPANSION OF CLASSES

Evening classes are operated in six of the on-reservation communities and day classes are

-~

held in addition to the evening classes in four communities. The remaining two communities have .

also requested day classes. Further, three other communities, one on-reservation, Bogue Homa;,
and two off-reservation, Nanih Waiya and Mashulaville, receive no services from the program,
prlmarlly due to their distance from the center for tribal operations and due to the funding level
of the present program. Sites are available for classes in the areas, only teachers ake lacking. It

is recommended that the program be expanded to serve these communities, all of which are iso- ’

lated from many of the service agencies.

. ba
IMPROVEMENT OF TRANSPORTATION SYSTEM

. In general, transporting the adults to and from classes was accomplished fairly easily. How-
ever, problems arose when the BIA ‘schools, or Headstart, or Community Health Services had their
vehicles in use when the adult classes met. Also, there were constant requests®! from students for
transportation to the tribal office complex, to Philadelphia for driver’s license  examinations, to
Philadelphia for eye and ea" examinations and to the Bureau high school for meetings. Often,

31Travel to the places mentxoned above—tribal offices, Indian Health Service facilities, nearby towns—is not
easily arranged as no ¥viable public transportation exists and the communities are scattered over a five county area.

300ne concern voiced by the adults who had not been to sthool before was that they were hesitant to come to
the classes “knowing ndthing,” as they termed their status. A number of adults—approximately 50—asked that
the teachers come to their homes to teach them basics, i.e. the alphabet, simple ‘addition, or basic handwriting. Once
this task was accomplished, offee they possessed some skills, these same adults said they would be likely to then come

into the community learning centers. (The Appalachian Right to Read Commumty Based Centers reported in their -

.Self-Evaluation Report of August, 1973 that some success had been made in mvolvmg home bound students in addi-
tional educatxonal programs.)
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) ] . ) ) ’;)1 . ' . ‘\‘r,.
this tra%rsportatxon was provided by the staff’s personal automoblles thle it is not recommended
- here that a fleet of buses be purchased for adult education, it is recommended that the program’
have two vans Or station wagons for its use whenever a BIA, Headstart, or CHS bus is not avail-
able and for its use in transporting students during the day (the buses used at night are not
available duiing the day) to meetings, to the hospital, and to driver’s’ examinations.

IMPROVEMENT OF CHILD-CARE SYSTEM , | N

b

Childecare in the. evenings, as was previously noted, was prgvxded by enrollees in the tribe’s
various manpower, pro,]ects“ﬁ Although this arrangement generally worked, a negatxve aspect of
the plan was that the women assigned to care for the children were unable to
Often.they (the sitters) expressed dissatisfaction with the arrangement whjich prevented their
studying. Too, since the women were also not directly employed by adult.education, some prob-
“lems arose Vis 4 vis attendance and working schedules. . It js therefore recommended that adult
education be allowed to employ on a part-time basis one weman from each community who already
has a high school diploma or who is
able to attend chxld-care traxnxng se

PHYSICAL FACILITIES

Physical facilities in some 8communities were excellent while those in others were far less
. than adequate, i.e. in communities with no community building and with no high school the adult
classes were held in sixth grade classrooms at the Buréau schools where the fadults were “forced
to sit in child size chairs and study at child size desks. Lighting and sound-proofing were usually
- inadequate for the older person’s needs. Most dxsturblng, however, was the fact that in only one
community was a class assigned its own classroom; other classes shared their meet1n ith
school children, community groups, and other tribal programs (whose staff might ben the,
room with the adults during day classes) Pr

.

i8.and other adult education related funct10ns
W .

.

$s has been made, ‘however. The Bureau of Ind1an
Affairs remodeled and rewired a building for adult education in one communlty, a'new facility
building with an adult eggcation classroom is nearxng completxon in another; and plans for simi-
lar facilities in each community are bexng made.

}/m recommended that each class have access to a classroom with good. lxghtmg, sound proof- .

ing,/storage space, and adult size tables and chaxrs

SUMMER SCHEDULING

Attendance regularly dec11ned each summer as can be noted in table 6 A provision to allow
the siudents a summer break from classes s recommended due to the following:-

-

\

nd the classes. -

no%;dnterested in uddxtlonal schooling and who will be avail- .

[

e

(1) The adults lived in rural areas and in the summers Cgere ecncerned in the cool late after-

noons and early evemngs with farming and gardenmg activities;

(2) The ch11dren were also home from the boarding schools in the summers and the parents
wanted to be home with these children; .

(3) In- addition, summer recreatxon church, affaxrs and tribal festivals drew adults from the
cIasses,

(4) And, of those adults who remained, many asked that classes be dxsmxssed for a few weeks
(These particular students, while they felt a need to be elsewhere, did not want to completely
withdraw for the summer and as they stated, “miss somethlng at class.”

e
A proposed solution would be to close the classes for six weeks, from mxd-July yntxl Septem~
ber, thereby serving several purposes: . " “o

[}
A

(iy The adults would have a much desired } oreak from the classes,
'(2) The paraprofessionals could carry a full academic courseload with txme for studying.

(3) The teachers who have ext@;\ie teaching duties would be able’ to spend time developing
instrictional materials, updating recordsyand attendxng training. As the program is now struec-
tured, very little time is available for such.

(4) The break would also enable the staff to paxtxcxpate in in-service traxnxng As the pro-
gram now exists, classes must be cancelled in order . to set aside time for in-service training.
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A‘DDITIONQL SKILLS COMPONENT S |

For some adults who earned their high school d1ploma via the GED, finding a better job was
a difficult task, partially because of the student’s lack of additional skills and/or their inability -
to obtain additional skill training. Typlng is a subject most oftef;ﬁiequested by females in the
program and me‘chanxcs training is ‘that often sought by men ile it would be difficult to
offer.the latter, a typing class could be taught with relatively few expenses. Too, mgny of the
women who have earned GED’s could find employment as secretaries and clerk typists if they’
were able to type It is recomnfended that\t-l‘re program seek funds to add this component. :

TEACHING/LEARNING APPROACHES e

LANGUAGE ARTS o : l;

An examlnatlon of test scores ‘revealed the weakest area for grade level ach1evement to be
that of language arts. Jt is recommended that this area be further investigated as to cause, and
that steps be taken to remedy the situation via additional ‘training, identification of better com-

mercial learning material, and the development of relevant teacher-made material.

'INDIVIDUAIJIZED INSTRUCTION .

An individualized, personal approach rather than a pxogrammed mechanxstxc approach was
preferred by the adults as the survey previously cited indicated. Individualized 1nstruct10n led -
. to the development of an interpersonal relationship between the teacher and student which con-
tributed signjficantly to program success and its holding power with the students. It 1s recom-
mended- that this appfoach when appllcable be continued. N .

%
EVALUATION—PROGRAM AND INDIVIDUAL LEARNER

"During preparatlon of the report, an analysis Sf all 1nd1V1dual gains was not possxble due to
irregularities in measurement further, the program’s initial testing and placement system appear-
_ed inadequate. It is recommended that this area beexamined for solutions to the above described
. problems. . . :

Programmatlc evaluation is necessary to insure maximum growth for all the adult educatlon ”

cllents A comprehensive, outside evaluation of all program components has not occurred' and it -

iz recompmended that such be planned and implemented. " '

ADULTS READINESS , . . : .

" Clearly, staff members here saw .that adult learners w1ll not accept and/or partxcxpate in
learnlnglexperlences for which they feel no need, despite the fact that they (the adults) could
benefif from such. It is recommended, then that adult students be exposed to posslble topies for
study and that they have“the benefits of such study clearly . explained, to them. They could not,
ho@zvever be urged to study someth1ng unless they indicate a deflnlte readiness for doing so.

e
- ”

STAFFING - C T

Progress in the adult educatlon program depended ult1mately on a competent, well- 1nformed
dedicated staff—competent and responsible in professional areas, sensitive to adult problems and *
communmnity needs, and capable of adJustxng to a chdnging program. Further it became clear that
paraprofesslonals must not be merely “clerical aides. High school and GED graduates could be
highly successful teachers, given a professional back-up person and a wide range of materials.. It °
is strongly recommended- that paraprofesslonals be utlllzed in 1nstruct10nal roles in adult educat-
" ing programs. S “ : "
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Less thadn 5th grade
. L
§;h;to-6th“grade
7th to 8th grade
9th to 10th grade

11th to 12th grade

More than 12th grade

-

Number of students surVeyed

Male. - 8¢ [EEEEREE

Male
Eemale

Male

Female

Male
Female

?Male

Female

Male
Female

Male
Female

[t ¢

TABLE 1 .

EduCationai Level of Students
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Reasons For Levél 0f schooling Completed: Re Table 1

*No school available s Male

Female

Wanted to work Male
‘ Female

Had to Work' Male
. . Female

’ -

Military: Service Male
. Female

Marriage - Male
‘ o Female

Illness and/or Male
pregnancy - ' Female

Not doing well in Male
k/”,school . Female

Doing well but Male
didn't like schoolFemale

Other Male
) Female

. Number of students surveyed

Male.- 84 @@@I@@@
Feniarleb =135 KKK KKK

*k

%
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%
%
%
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TABLE 3

|
. i
‘ .
Reasons For Attending (lass

Get a job Male
? : Female
Get a better job Male ’ )
Female ‘

Improve self (other Male Sl =

than a better job)Female

1Tojhelp children in Male |Ei&®E
school -. Female ’K* ' sk k -
Have helped childrén Male Ei ' »

with school work Female
»in the past year

8th'gréde diplomé " Male
Female

High school diploma Male

Female ********** ***fk
Qualify ‘for job Male N
training . - Female
'iearn to read and’ Male
write ‘Female
Get a driver's - Male

license ' Female

1Meet college entranceMale

. requirements Female R
Study with other . Male §¥ ‘ ‘ : .
. o . | .
people : ' Female K
See my-friends Mgle . . ' _ ‘
- S Female ﬂ

K
Female KK}

Other , Male

‘0 5 10 15 20 25 30 35 40 45 30 55 60 65 70 75 80

Number of students surveyed : ‘ ’
vale - 54 EEEEEB 00, AR | -
Female - 135 JKKHHKKKK - - | : |
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Friend or
acquaintance

Relative

Tribal Councilman

Outreach worker.

Community News

Adult education
teacher/home
visitor

TABLE 4

Sources Of Information About Adult Edufation

Mle
Female

Male
Female

Male
Female

Male

‘Female

Male

~ Female

Male
Female

- Agency referral (suchMal
© as social sérvicesFemale

NYC,; TWETP)

Another student

. Church

Male
Female

Male

Female

Male
Female

Number of students surveyed

Male - 84
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Got a joba

Got a better‘job Male

Illness and/or
pregnancy

Personal problems Male : .
Female ********

Lack of child c

Distance requirea Male

to travel to
class

.

Passed GED

Working hours
changed

Disliked school
(methods of
instruction,
instructors,

Participation in Male
other training. Female

Participation in Male .

church
activities *
S

Participation in Male

community
activities *

Participation in Male

recreation
programs *

Other N

TABLE -5 -

Reasons For Withdrawal

-«
Male
Female
Female

Male |
- Pemale

are Male
Female

Female KoK

Male

Female * * *
Male [
Female ;ﬂ(

etc.)

" Female

' ale Emam&ma#&m&a
Female pKK

%ok

Female *** KK
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d i@ cl T e & T
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Male .
Female |pksk :

0 5 10 15 20 25 30 _35 40

Number of -students surveyed

Male - 84

EREEEEE

Female - 135 ******** |

* These responses apply to temporary summer w%;hdrawa}s only.
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TABLE 7

-

Student Preference For Types of Instruction
)

Taught 1 at a time Male
Female

Taught in a group Male
by the teacher ° Female

Read and talk with Male
others in the Female
group’
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Number of students surveyed : : o
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Workbooks the ./ Male
" teacher checks Female

Teacher-made lessons Male

s Female
Workbooks that I Male
check . Female

Number of students surveyed

. Male - 84 EEEEEE

Female - 135 ******* : ;‘;L
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TABLE 8

Preference of Books and Materials
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TABLE 9
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Most Worthwhile informa{tiqh Gained. »
Writing Male 3
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Working with numbers Male J
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LOCATION OF CHOCTAW COMMUNITIES
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E\BE program honors graduates =i

Sixteen adult education stu=~

douts who had earncd high
school  equivalency diplemas
during the past six months were
honored at an adulteducation’s
graduation held. April 26 at
Pearl River, wal

Diplomas wereo awarded by

_ Tribal Chairman - Phillip Mar-

tin to,Loonard Bell and Lola

Jackson of Bogue Chitto; Edna.
Lavada |

Smith, Vera Willis, .
Jim, Heary Williams, and
Patrick Willis of Corchatta;
Jane Morris, Minnio Thomp-
aon, Otis Ben, Myrtis Morris
and Willie Mas Jim of Pearl
River; Ruth Ann Willis ° and
Herman Billie of Red Water;
and Shirley and LeRoy Wlllis
of Standing Pine,

Also honored at, tho grad-.

uation were eight adults who °

earned  oighth grade equi-
valoncies, 47 adults who
had perfect attendance records,
and 10 adults who had re-
ceived driver’s licenses and/
or permits recently, Those
recipients . were the follow-

= ing: eighth grade--Shirley Le-

‘wis, Lucy Morris, Janie Bell,
Grady Bell, Sharon Gibson,
Mallie Smith, Patricia Mitch
and Frances Allen; perfect
attendance--Julia Bell, Janie

" ABE GRADUAT[ON--The Adult Basic Education
program held graduation ceremoriies Fnday, Apnl
.26 at the Pearl River Facility Building. The J
-night’s speakers were Frank Henry,
Unit Director;, Jimmie L, Gibson, Choctaw Central
principal; Robert Bemn, Choctaw Agency Supe.r-
and Tribal Chairman Phillip Martin.

intendent

. Bell, Cesil Dlen,
_Cliitto

*Smith,

' CHOCTAW COMMUNITY NEWS

Bell, Wagon Ames, Homer
Boll, Leonard Bell, ‘Rema Boll,
Bessio Jim, BenHollis l.rewls,
Cornelia Morris, Shirley Lews
is, Silman Vaughn, Carl Ro-
binson, Luch Morris; Louise
Denson, Otha Johnson, Mallie
Vera Willis, Hattie
Johnson, Harold Denson, Joo
King, Lavada Jim, Christine
Hickman, M»Kinly Jim, Jane
Morris, Georgo Tubby, Heary
“Tubby, Isa Bell, Naomi Bell,
Otis Ben, Lowis Tubby, Mary
Chlckaw&v, AniiigClemons, Ad-
dio McMillin, Kate, Billio,
Jean Tubby, Loraine Billy,

Tommy Jean Billy, Rena John,

Rosalio Tubby, Clarence Dix-
on, Leona John, Una Denson,

‘Maxine Gibson, Edna Lewis,

Deldres Sockey, ¢and Josoph
Farve; driver’slicense--Will-

ie Dean Cotton, Shirley Lewis, )

Mary Robinson, DmneJoe. Tony
Jerry
and Woodrow Willis,

The graduates’ and an
audience of approximately 300
were addressed by four tribal
leaders who have been
concerned withincreasing edu-
cational  opportunities  for
the Choctaw  people--Frank
Henry, Indian Health Ser-

vice_Director, Choctaw Agen-
c;mwnn, Choctaw A-

. ©

Service

Yo
w .

. 2. .

S

Horman Billie,

goncy Superintendent;, Jimmy
Gibson, Choctaw Central High
School Principal; . and Phillip
Martin, Choctaw Tribal Chair-.
man, ’

The Rev, Thomas Ben said
the invocation. '

Following the graduation, a
recoption  was held for, the
adult students and graduaxion-
guosts, Serving at the re-
deption  were adult students
from pach class: Delores Ben,
Katio Willis, Janio Bell, Shir-
loy Lewis, Lucy Morris, and
Naomj Bell, o

Entertainers at the recep-
tion were Wagon Amos .and
Henry Joe, The Claude Allot
Dancing Troupe, and the
Bogue Chitto Dancers,

y

o)

B

GED™ graduates are (first rew from left) Lols
Jackson, Willie Mae Jim,.Leonard Bell, Rena
e Morris, Minnie Thompson and, Otis Ben,
+{Second row, Frank  Henry, Jimmy. L, Gibson,
Lee Roy Willis, Shirley Willis, Ruth Willis,
Lavada- Jim, Henry
. Vera ancoe, Phllhp Martin. and Robert

mma,

Phﬂndelmil. Mlulﬂ_
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