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Introduction

Ih reoent\years. there has been much controversy
oonoerning which teaching methods and ourrioulum formats are N
Bost valid for . community college students. Many educators j ' 5

I 2

point out that since two~year institutions must aoooumodato

heterogeneous studeht‘bodies.‘includins many underprepare /

and disadvantaged students, radically new teaching-learnipg ', -

IR

apﬁroaohes are in order and should even be the norm-=at '
least for standard and credit courses. Some faculty 5 bers.
prefer & more structured approach to teaohing--even 1n&?ud1ng
the use or the so=called “learning obJeot1Ve8" oonoept..
Othexrs olaim that underprepare? and heterogeneous populatiQns '

should be taught by means or ugstruotured roruats; a more :
struoctured one, whioh misht tend to "1nt1m1data“ studenta. ;

. }\%“‘\\;}“E\ :‘\:%\t\.”

'_Some insist on Oonstant an&’radioal 1nnovat1on in the ine-

atruotional and curriculum areas, Others argue that a more

N S 4
-

traditional methodology combined with a quite 11 tod innova-
t! approach o8 thre optimum prooedure. ot oourz. there y B
many Antermediate viewpolats betWeen‘these extremes.
Statement of Purpose
Tho purpose of this Maaor Applied Research Project is
t asoertain. by ‘means of two questionnaires, one objectiwa
and one subjective in nature, jJust what a seleoted. random
saﬁple of faculty membexs 1n f1Ve South Florida Community

Colleges believes are valid and invallid approaohes in tﬂgﬁ
£

¥

ar#as of currioulum and 1nstruotion.

‘\ - 6 h . \
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. Statement of Major Issues and Research Questions,

1
¥

In :ecgnt'yeérs most Amerlosn collegés have been
tfying'tqtinew ideas to improve their programs. Principles
or eg&iltarianism have been Lhereasingly outweighing those
or sgleotivity and elitism.1 Because or rising expectations.
there hﬁi been a world-wide value shift with respect to
education as indicated by the UNESCO report, Learning to Be.?
This 1mportant‘Work points out that “every 1nd1vidual must -
ybe in a position to keep learning throughout his life,” and
that "education should be &iqpensed With and acquired through
a m&ltiplicity of means." It goes oﬁ to say . that teaching,
contrary to traditional ideas and practice. should adapt -
1tself to the learner.3 . S e

| Until the late 1960°s, higher educational institu-
tions in America went along with these positions. But then,
for-a‘variety\a? Yeasons, fputiic attitudes and support for
higher education turned from position suﬁbort to negative
critj.oiam."4 Accountabteity and efficiency have now become
important ractors as wWell as change., Change fog/the sake '
of change, without regard to Whether the propo ed change '//f
will aocomplish goals better than curreant practice. too
otten tends to be the norn. S. V. Martovana and Ellegn .

Kuhns point out:

— . r

' It /change/ is unlikely to benefit either:
. "¥nstitutional survival or student learning,
and 1is especially' dangerous when the process
- of change takes the form of reaction -to
-one crisis arter anothexr « « o & and the'™
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concomi tant all too often is. the intro-» '
duction of .random changes=-if.: ‘anything N
which shows promise of 1ncrea§1ng enrolle
ment3 or bringing in more resources or a
solving any other immediate“difficulty.d

Both the popular media and 'séhola¥ly Journals have
eggegme more critical than ever of the drop in academic -
achievement of [Anerican studeﬂ€§' . -This deterioration has

"been reported fronm the reeglte of verious soholastic apti-

tude tests given by euch well-known testing organizationa aBVL

N

% the Educational Testing Service (ETS) and the American

College Testing Program (ACT). Both of these agencies
V\\o\ )
report that achlevement scores for ent¥ring college fresiimen,

haVe dropped every year for the past ten years for & tJZAE’
of more than 15 peroent. Similar results have been reported
for those taking the F&orida Twelfth Grade thievement Tests.
As & rosult, students coming to college ave often not pre~
' pared to do college wWork. Indeed. as has~Variously been
reported, perhaps a majority of community college students,
4 Who usuell&‘enter on an pen'doorf policy, are two or more
'yeera below "grade lerei? as they«enter{college. .
- xnnovat1Ve teaching techniques have been ublquitous
in the public schools for more tnen a ecede. and have long
been employed in. community colieges as ??11' Some critics, '

are beginning to argue that these meth ds, whatever their

form. may not be the panacea that thei éupporters,havexlqng’ ’

\ claimed them to be. Obviously, there are many other feotore
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the 'schools and in community. colleges. Still, it is important

to reconsider some of the optimistic promlses whion "change"
was supposed to nroduoe.' Obviously, change and innovation
are -needed in the curriculum and in instruotion. It.is the
°degree of change on which there is so much disagreement.
Topios to be consldered in this study Will include:
(a) Dealing with underprepared students.
(b) Programmed and individualized instruction.
e (c) Testing oharaoteristios andrrormats.
(d) The use of eduehpional “*hardware,”
. (e) Instructional aooountebility.. ‘
‘ ~* (f) Student evaluations of instruotors. ‘ - . '
'“r;(g) Academic grade inflauion.
. (h) Innovative programs in general.
. “ Sources of Information and Assistance ;o
h revieu of the iiterature oonoaﬁning feoulty members
views on ourrioulum and instruction.in today 8 institutions
or higher education not only showed understandable disagree~
ment concerning good pro&edures in these areas, but also
indicated a great deal ‘of concern that what ortgn\goeed as

useful change was, in/reality. a serious reduction in aoademio

s St

i

standards and ques: {onable eduoational praotioe.

In order oyasoertain Just what faoulty members at
five Soutn Flor(ya Community Colleges believed oonoerning
the problems. ér currioculum and instruotvon-at that level,

&wo questionnaireS\were devised (one subJeotive and one




oojective) and were later compléteg by a eelected..random'
sample of*instructors at theee:ihstitutione;x'The'resulté’
of these findings were examined, both by means of careful
observable analysis and with the ald of the computer. Epeee .
,findlnge’can be found in Chapter IV of.this,study as wel ,as_

4in the Appendices. L. ) 7/

Implications and Significance '
) Tpe'implicatione and significahce of a study such as
this can be great, ﬁpch of‘the‘litergture.concerping the
compunity college curriculum and instruction has pointed out’
the nee? for change. To & great extent,. changes of many

~
types have indeed occurredp-often a8 a result of the writlnge

[

of professional educators. Yet it is important to.know to
ﬁhct egtg%t‘the teachers at the community college level -
agree with man& of the 1nnovat1ve procedures that have(teea
derianded-=from individualized 1nstruct1onito the reduced
importance of cognitive learning, If informatidhn of this
sort, can be given to critics who constantly demand hore end
more radical change. both groups can gain a better knowledge ]
of which innoVat1Ve techniques have or have not been working
in the classroom and to what degree.° of course. critics
Ihave alvays blamed classroon teachers' failures to succeed
with 1nnovat1ve 1deas on the latter® s raulty use of and

biae towards some»of the new methods. In spite'of this

| problem. community oollege raculty members' opinions con-
cerning‘ourriculum and instruction could be of great interdst

"L . " ' . \
‘and benefit to those concerned with education on that level.

PN

10.




-~ CHAP“ER 11 I
;-'_;////~ Baokgroundﬂand Revieu of the Literature ,‘

The question of’ what is and what is not vaiid with .,

some of the newer teaehing methods ‘and curriculums in communi ty
A

colleges today has been disputed for a number of years and .

is unlikely to be resolved to everyone s satisfaction in the

[
9

foreseeable ruture. Engene F. Miller. in The Journal or
T s
__gggg_Education. epears of tne value of 8 disoiplined.
struotured, «collese educati'on, which he maintains_nee-been
weakened oi student aotiviemleinoe the 1960'8; 'He'olaime | 3\
" that this‘”has brought American education to a poiﬁt of \\\Q\
'orieis without parallel in 1ts long history."6 David Beieman \ (
points out that many faoulty meﬁbers agree with ‘the above " ‘\ \
statement. but he aleo olaims that ngdy, of the younger ones
Ae"are ”boréa by“fheir own reeeercn in many'oases. eﬁbited by ‘
the oultural revolution and eager to iﬁentify with what eeemaa
to be youthful and energetic; they read 'into the gtudenﬁ
nmvement support/ror'their own ideals.?7_ Staténents suﬁh as
theseé, by two minent eduoatore. are oertainly oritical or »
. the etuden; novement tof’ the 1960 s. whioh was a feotor in
“/(//////~bringin§/on/;;;9so-oalle& sfﬁdent orisis of that period, the ; ‘

imp#ot ¢f which 18 still very muoh with ua today. ns will

l .

be. noted below, while—many of theee reaults undoubtedly
~ have been benerroial to higher education. still more may

.t"
-

not have been. .

' » . - ".
' N ' ‘e . ’
13 ~
5.9 Sy - »o % W ®
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oW résearcher in the cou-

N * 'I . .
.K.lPatriciaeross, well-

aunity college fieﬁd.-writes sigmnificantlys

iversal poste-

'y education has probably ot been
understood, and certainly not been-accepted,
by the majority of people whose life\ugrk

The most common pooitlonamong
faoulty who consider themselves enlighteiied
nigher education should be open to ™.
all those able and willing %o do tho wotk '
in the mammer and form in which i1t 18 now

A second position 1s taken by

a growing minoriiy to ‘'loWer the standards®
of acabemic education in order to get
oredentials in the hands of the dls-
advantaged so that they can obtain the .
materfal and soclal-benefits of soolety.

The fuiﬂ meaning ol

is educatlon.

offered.

. Neféﬁ r position 15 adequate for these
urpose of education 1s
Ul ential of each person
to live a fulfllled and constructive

lish that end we
iards. ~ Quite the con=-
anlze education around
pust demand of each
standards of perfors
zatlon of his o her .

1imize the po

* And to acco
need not lower sta
we should o
remise: tha
at the highes
e in-the_utili

. Richaxd L, Barhetg'p(-the‘§§§te'vpiversity of New York

- at Albany, himself a young .faculty membe, sajds:
_— it demand for mddlfis.
catién and for the abandonment of long
tlce 1 a destruetive
1% in-the irrepareble
¢ traditiondlscollegt -
titution has = .
: ver the.yes%s and shiould. .
«  be changed only Moderately until concrete,

_ . . .superior &ltetnatives have been demonstra

. ‘,'o; _o‘ tﬁ’e 1H0

s i - established: pxac
- force Which may res
déterioration of the trs

. s¥stem. ~The traditldnal ins
. -ghown ‘14€s8 value ©

‘ ‘ RS ’ \ ¢ : - o
‘No'1éss an authority than Robert F. Goheen, for many years
«'Jfﬁ s fpiesident of Princeton Un1Verslty.°diecqpsins'eduéation and

- the ourrioculun, maintains thatj;the‘qIﬂnméy‘sometimes be
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Ja V4 more deeply releyant than thepew,*0 . [ e
‘ ."}‘.i« - . The above arguments. suggest that while change may -~

T — be indicated with ragard to sohe phases of teaching and

“.~tthe curriculum, cnange may also lead to a poorer as well-

‘ as to a better situation¥concerning the e
In other words. change ehould no{ take place aimply because.

1]
‘\.‘1

. Many times an in “fctor “will make a ‘mad dash for .
relev ce, aimipg for a teaching style that is more enter=

" o _~ t31ni;§‘ han it is informative * says Ronaiafgﬁartz

e -

. . olaime tha ~instructors have a responsibility’ *not to be
flaccid and~ T in thelir teaching ;‘however. they aleo Have ;
an obligation to\see that ”valuable time is~not wasted and
‘Q frivolously used.\ Swartz contends that the attempt to"
. *make learning fun® ¢an end up teacniqg ‘students how to be
1rresponsible,1? po‘f§, rtz, the fact that csrtain students
are underprepared and largely unmotivated'for academic work
would not’ indlcate that ‘such eaknessges oould be resolved

‘to a significant degree by makins learning fun. In his ‘

opinion. the instructor 8 ability to motivate such unmilling
.students }s limited; most of the ‘effort must be made by the

s

: student himself,

"\ 4
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. )
- * -
, N
“a - L * (%) ~
“ERIC S 13
P'ull Provided by ERIC ” ’
O . \ ' N
3 « Ry , .




\ . ‘ .
~= —6n tha_n&ngg hand, i ovators in educatlon -13ke Ko ,
‘K- Patr&cia Cross are more willing' \pan some ?r ‘the above ‘ =
oritica te acoommodate underpreyared and unwilling st&ﬁents. ;}‘\“
*Z?:
: .. _ She 9xplains that the American syskem of eduoation is moving
, .t from the meritocratic éra to ope of egalitarianism.13 Cross
A Y NG ) oy
. ‘argues that acoess to hisher zaucation not suita le ror the -
‘\\ - - development of 1ndlvidual ‘calen < T touktful value. and \
. \ .."""'b-.
5 _ . that a society as complez as ou{\ needs bQ enoourdtqfaiversity
b ~
in the curxiculum. Such & sociat should no \rely ‘oh
_ traditionally have been recognized é\qgétabla hoademic
i A . Al
- gtandards of achievement. All‘stud ts hould. niot ¥oNFhe .
same thing at tha same time, says Cr- S
an educational.syseem *which spends moye attent on corredting
weaknesses of New Students than in developing their strengt s."
2 " Fog Crossv‘"new students“‘are defivied as those students who
8oore ¢h the lowest third of aoademio ab;
/ outc
f éw Students ‘gre posit1Ve1y attracte
to éareers; they prefer to lgarn'tﬁln
that-are tangible.and useftii, . New-
Students prefer the vocaﬁional rather
than the.acadenlc m&del that is 'so
: h y prized by the college fapulty.
- - New Students piclk adademic activities.
.o that will. teach them hOW'to nake & -
o \s. good livl%
' {} Solie critlosAof Qra&itgp u
- . field experience a:xg way of learﬁi ge Bak
example, has criti"ged colleges for thelilr faiIu;é'%o5g_
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:Collegés

~::‘on commnnity college as Well as four-year bollege curr

" 1umsl\1€\i§\highly unlikely that a single college could \\\\\\\

innovative educétioﬁ. He also supports

teaching ‘techniques as 1ndependent stud

\t€z ology for 1natruotion Lnstitutional-te)e o
cartri&g:rloading frfgg::;;;;uter technology, interdiscie- -\~\\:

plinary.st dies. nenswestern stu s, new %}assrfom and
1lidrary designs. residené%ﬁl hall 1nstruction. experience. _
abroad. field eiperience as a Way of learning, student
1nr1uence on the c\rriculum. research-briented programs.
calendar revision.,an& seminara.for freshmen.la\ While

most of these formgts,could have & beneficial influeénce
R

— e e gy

4.—""""

- - \

nenting all of Sone or

r\hefit rrom'imple programs.
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' exrs might. )
~ be of benefit to the community college. Bu
r'“\_\“ﬁ , °
\ hei\rﬁi\\;~thexkﬁzglfgf_ifii:::i?4tailored to[the
' |
- students, and a%uinietration . ,

oan be EIFré“ent and excellent. She claims. that the time is

. pest when a single type of institution can hope to serve the
Theeds of the diverse po;\\\ti\n now seeking highexr education.
Cross says tn;t\it\Ie probably Wrong to believe that univer- .
sities Ean provide the best type of education for "new
students” hat this is a perpetuation of an elitist philoeophy

in an egalitarian era.i§2:3¥? . Stanley agrees. pointing out

H. Bell, speaks out for the rather recent emphasis on learping
or behaviorel objectives in the curriculum, which he cleims\.

LV SR 3

is essential if colleges and schools are to be held account-
able for the outcome of their programs.zq_ For Bell, teaching
R with the aid of behavioral objectives would help to prove

that students are learning something which can be specifically .

i

i
neasured. ﬁe belieVes that if. proper objectives are established %
by the ourrioulum comnittee in cooperation with the instrustor,. }
]

: i
|

\.

16 ‘ “.. .
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RETAY ﬁ~thig\§z§t§:ftc~a.degree. adnitt

/s
n
‘ A

12

o)
educational prob%ems--student unrest and boredom. Says {,

f

\\g\ : T actually be prepare for oollege wOrk. Th;§E<aho support
( - \‘"”Sehq cttvesuaggkc ntingency management in the
\VVE o curriculum argu; that these/ systems must be employed\j?\
' the instructor 1s to.be he table W ,
(or failure). of hls teachi gr~ - ~_ -
P~
o EdwWard N. Hobson' c/aims that aocountabi has
\} 1mportant ubstant1Ve effects on two very pressing curreé -

N H bsona R e ‘ . - .“_¢1_

Stu ents Want to know specifically what
1s axpected of them. Such expectation

statles behavioral objectives for his
course and shares them with the students. :
This 1s an essential\ingredient o : '

in turn are then to be~Reld acgountable .
N for the use of thely timd and eneryy.

. GIxing then. ‘behavioral ob ctiv 8 and
appropriate learning resources places°
specific responsidbilities upd themy . - %
‘This shquld have impac¢t upon the problem -

. of stude unrest.21 .

on ‘the othex- h. d, . Rdn W ?nearon and Robert G. .

Templin are not quite 80 anguine about the benerits of
"‘w~“‘iearn1nk objeotives as are ell and Hobson. They support
g that we;l-designed and

of'behavloral 6§§!et1Ves are & valuable.

innova;izefprogfaﬁ§‘
. <
fag~pr in the learn;ng process becausez L

they increase 1nstructiondl efficiency ‘

‘and effect1Veness. facilitate learning,
and organize the,instructional plan into "
a meaningful whole-so that the outoomes

can be measured.pnd asgessed.22 p

i X4

- can |be met when the faculty member clearly ' -

requirement of aécountadb . Students AR



~

_* the instruétor mist face when he attempts to employ them

. But~%h68e authors explain that there are many critios
“of the_behavioral ‘objectives ooncept/%ho claim that it has-

they agree with tneseooritios. :Such opponents .of t e system

Behavioral obJeotives apprd&oh to education is one that
”trains" rather than "eduoateSx\\\guoh argumen s maintain

¢

‘ that oomplex human behavior oannot be reduced to meohanistio

measurements without dehumanizrng“€§557~h§“1ngsprog§§§;23

Shearon and.Templin cite research sponsored by the

L4

can
Eduoational Research Assooiation 1ndioating there is little
support Tor either side of the debate to show that behavioral

;k obJect1Ves do or do not fao;%itate learning.zn In spite of

-

this finding. Shearon and Templin support the . behavioral

B obaeot%ves oonoept to the extent that the learner '8 motiva-

tion toward and commitment to the attainment of those ~objec~ -~

tives are §ep These must be secured not ‘just with regard!

to the aooept t\those objectives aione. "but also 1n \‘ ) \
7

the seleotion and design of learning experienoes to meet
#hose objeotives."25 N N _ _
The above oomments on behavioral obJeotiVes genexally

Q

" support them as a teaohing tobl. 'Yet there are many problems

’

properly. Behavioral objectdves concepts may include

specifio measuremént'teohnioues which are not usually so

Y S
'




éood 1nstfuctors ﬁﬁe‘réther complicated format of sétting up

'the uneche-?itman studies.

« 1

teaching strengths.z.6 T ' '

arguments against 1?.

z . - .\ .

evident in more conventional teaching formats.

formal behavioral objectives may not be suited to thelr

~

In spite of certain limitations, the behavioral
objedtives . format can serve a useful purpose if it is not

too rigidly formuldted. But there are many powerful

s 4

support the concept of behavioral object1Ves; John Huther.
of the University of North Carolina Jjust as strongly opposes
their use.2? Huther sharply disagrees.with the Cohen and

muoh doudt about how well any set of objectives oovers &
given body of knoWledge. 'Says Huthers

Furthermore, the -process of confronting

. students dally with specified obdbjectives

invites questioning. Will such objectives
continue to be acceptable over an extended

- period of time?28

The disturbing feature of such an approach
to evaluation is that the learning which

is guaranteed as a result of it becomes '
unassallable,. For example, evidence oited
to prove that learning has occurred might

be that 90 percent in an English class re-
celved "A" grades. Such evidence is impres-
sive but 1ts weakmness is that it is selfe
validating., Any outside audit of the
learning that has occurred is irrelevant
by definition if it attempts to assess any
thing other than what has been specified in
the objectives.<9

-

119 ,.‘

th for éomé

While Arthur M. Cohen's well-known
book Dateline 79 (1969}, and John Roueche’s and John P}tman'g)
A Modest'Propbsals:'students Can Leaxrn (1972) strongly |

Huther claims that there is

st

- —



The bitter battle over the advantages and disadvan- R

P
v

tages of such 1ssues as behavioral objectives and account-
ability 4n the teaching process will undoubtediy continue
“bo be fought for some time £6 come. It goes without saying
_that change in both college teaching and_curricnlum is in
order and has been for'some time. The importént'ﬁuestion,
of course, 1s to ascertain how much change 18 proper, and in

7N

what 5:ea8 of the educational process this rnnovation should

\.»\ .

. take place. 4s already noted. the vast numbers of *new

B,
‘\ [ ,:%

students” who have inundated community co}}eges &n reoent B
years have called for majox change». Yet opposing camps
are still in sharp disagreement a3 to what, oonstttutes
reasonable and valid change. and what is change whiéh mersly
leads to lower standards and legs acoountability. Cross and
Baskin. abOVe. make strong arguments for rather radical
ohangea gnile Miller and Bamett are quite skeptical of
many changes whioh are already in operation. As noted _
above, much ohange that has oceurred is valid and useful;'
certain accommodations for the “new. ¥disadvantaged.
"underprepared, " and “low-achieving" student are propef and
'useful. It is ovex,the’ﬁgﬁﬁer and degree or change that

" the battle is. JDéing fought. C

»‘\

Perhapg ono. of the Sevefﬁnt critios of rerorm tn -

higher education 18 John Mannin Professor of Humanit;ea
at M1ohigaantat;’tniversity. ﬁa maintains that reform in

oducation. as in eVerything else has its limits of tolerance,

T v .
Manning sayss : N .
. . * : : .
<0
. — - %
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. Students are invited to design their o

i . ovin ocourses, grade theixr own work, and

- slosh around in administratlion. - Formal ‘

- grades and vigorous examinations are .y
abandoned . + » «-8ll of Whikh are : f
driving some of the more serious minded - , f
to retire to thelir academic specialties , .
in disgust. Many verbal young students,
of course, are delighted, and prefer to
be graded onm thelr un-thought out opinions
on the latest films, pornmography, sexual
mores3, homosexuallty of prcmarital sex,

RN o thexurban crisis and the Establishment, |
- + or to rationalize violence aad self- .

’ indulgence.3° '

.. ' Manning goes.on to admit that individual choice _
" should be respeoted--even When Wrong. 'But he maintains '
that "the only fundamental authority emanates frcm knowledge.
disciplined and creattve imagination. loglical scholarship,
and uncoﬁtaminated evidence. Maaning looks back fondly .
to the time when profeesozs were assumed to know moTe than
undersraduates; when it was believed that"this inequity
" could be oorrected by a disciplined.oouxse of instructicn.?3}
Critics such as Manning, as well as several others
that is taking place in higﬁer education. Ali the argumente
of K. Patricia Cross and Samuel Baskin to the coutrary,
apparently have 11ttle effect on these conservatives.' mine ‘
. the Carnegie Coumission and Newman’reports on education call
for certain fundamental change in hisher education, albeit
not 8o drastic as some plans. nany congervativeg and even’
eome'moderacee"are quitewﬁnnappy‘with much of the change

that has already taken place. o S
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by wa ing televised prograus, others by participating in
group disoussions, and still others by liptening to well- R

presenc%d lectures. These oritics claim t?at because of such
A

. individihy student differences, there should be alternate
ﬁ‘?"i 5

olasseam the same subject. each taugnt“by a different

medium. ‘§\ erefore. a student who prafers group ‘discussion

i

should not be required to take courses given by the 1ecture

or televﬂaion rormat. Likewise, tho who prefer to take
{°

objectIVé,Aype exam¢nations only should not be r quired teo

¢ §>
write 6uﬁ

Al
Michigghﬁ% ‘

This wellxks Vn expert in the field of evaluaﬁion claims

swers 1n examination books. But Paul Dszsel of

“that a1 stqdents. regardless of prafereﬁbe. should have

type answor to examlnation questions. Dressel claims that

- ‘ |
&ﬁbated for todayfs world._33 o

"/ l

K. gétricia Cross, the well-lmown advocate of change .

- in educatroé claims that it 15 essential to permit wide

1nd1v1dual #ariation in choice of subject, since this is 8

more humane and realistic approach.3“ Once students get /out
*l
of sohool. ghe explains, they chodse the areas*&n whic they

t
display o?mpetencies. Only .in school are %tudents reouired
to. diaplay their weaknesses; “human dignity demands the :

-
X

. i
AR . * !

Y
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te Uhiveroity sharply disagrees'WIth th1s posi 1on.

et




ight to be good at something." says Cross, who quotes John
Gardner: “'An excellent plumber 1s infinitely nore admirable
than an incompetent philosopher.'"35 Cross explains ‘that
new students®™ have learned in school that giving the wrong
answers is painful. She, thereio e, favors the guaranteed
succese” programs which Cohen and Roueche, above, favor=-
" a part of the learning objectives format. She malntains that
this progran is'sound because 1t inYOAVes starting”the atudent
where‘he is; ae'ne,gains confidencﬁ& he is gradually moved
* to more difficult tasks. In this/way he gains a reward by
doing something ﬁh;ch\ne thoug: he might not be able to do._.
In this type of learaning fo t, say; Cross. comparison with
fellow students becomes ir"levant. since the student simply

seeks the development of' is own com.petencies.36

While ‘thexre

ubtedly 18 a need tor using‘new
C‘n' o teaching methods to Accommodate new and non-traditional
&tudents. the ques ion of how to properly account for academio
standards under £he new curriculun and teaching_methods
" remains diffic’lt to resolve. lriters such as John Roueche
_and Terry Q; nion apparently are not very much concerned
| with acadenilc standards and accountability a8 these terns
have tragitionally been understood.‘ Indeed. 0’Banion claims

A
that th curriculum for non-traditignai students should be

Bho aptitude. He would even do away with the use\of
dipgnostic tests, since they indicate to etudents thté

: ‘ = C
”;//}". | /// L. . ' 5' |
CERIC.. - o N R //'
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//- weaknesses (a negative'factor) as well as their strengths 37
' It is very olear from the above discussion that there

15 a definite need to haVe more 1nformation on whsE;EIESS>
of innovative programs are useful ané:WEfEﬁ’Ehould be dis-

ce/gegxzix“ﬁﬁt’a‘ab6§§:/;o‘2:;;nitive answe/s can be reached
L whioch would satisfy the entire academlc community. Yet the
more documentary evidenge evailaole. tnefﬁﬂtter: indeed,
much hard information must be obtained before answers to -
. ' thie question can be forthcoming; ‘One's philosophy of
education will guide one in this area as much as factual B o

’1nformation. Nevertheless, the latter is still valuable 1n

shedding light on the validity of c,hanges\ ocourring in 'K
higher education.. . ° ' .

%
It is disqu1et1ng to read that after five years/ef .

|

|
“the most flexible and progressive undergraduate curr{oulum o ‘
to be found in any major Anmerican un1Versity todayw" the ?
program at Brown University 1s now struggling for survival
against heavy odds and criticism.J0 Reporter Robert Refhholo R
explaing Brown's difficulty with 1ts innovative ourrdculum

by quoting Brown University student body president John

L]
Carusonea ) \

i'-\ .

) _ : , |
N ‘ I represent the malnstream of "student . |
' S : sentiment in seeking career goals and , 1
moving away from intellectual finger - 1

J o\ painting., A lot of 1illusionhs have been -
_ : . _ : shattered-~there has been a resyrgence - 1
. T f realism. People realize that the i
) B \é,/aorld is a competitive place.l? i

\ ¥

) |
\
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U. S. News and World Report reports disillusionment

with some of the innovative programs that only a’dScade ago
promised to ﬁring success to the public school and~college

olassrooms.lf0 ﬁost experimental courses, sometimes‘called (0
"\ 5

"finger painting _courses by cynical undergraduates, are
reported to be not nearly so’ popular as a few years ago.

Some pf these. critics say, were "bull sessions™ with no-

specific intellectual rnerfl.t.’l”1 The sanme popular ournal

reports in another-article ‘that today, educators ar und the

' country are taking a fresh and often disillusioned loek at

i *new math" and other innovations tnat were supposed to revo- . -

lutighize clasaroom learning during the last fifteen years.42
Says U. S. News: '

.

In many cities nbw expensive teaching -. : N

machines gather dust in storeTooms becauser N
s both students and teachers are bored with B .

them==or because theré is no longer anyone‘m

around to operate and Iepalyr themn, All- -

but ‘110 of 30 regional education labora-

tories.that the federal government established

for testing such new techniquﬁs have been

. closed in the last few years,

n .
P T, P I

e

Yetﬁnot all that has beén introduced into the currie
oulum in recent years should be discarded; indeed. some of
it is quite useful. Mortimer Smith. ExecutiVe Director of

the Counc 1 for Basic Education. wWaich is hardly an organiza~

_ _JAALAJ T T

tion stéanding for great amounts of innhovative instruction
admi

r - . . A

'
i

»

'Back to the basiés’ or 'up the .- =~
i - three R's' are comforting but 8implistio
\\\;\\ battle cries. My hope is that we will < - K
. borrow the best of both worlds and end
up: ¢hallenging and instructing studﬁﬁts i -
. without. stifling or confusing them. : -

\‘\_\ Ad

-~
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- Many crrtics of the more liberal persuasion elaim

e that the acquisition of cognitive information is not a major
itrpose of higher education. More 1mportently. as has been
pointed out for decades on the public scnool level. are the
attitudes. 1nterests. skills and 1nterpersona1 relationships

which students may receive from their educatlonal experienee.

N
Mahy critics who take this position maintain that the student .
. woulé "be better served 1 less emphasis ‘'weXre placed on the
“basics" (reading, writing, mathematics, and studyvskills) |
aed more wWere put on teaching techniques which attraet
students to the learning situation. The more varied the j
learning experience. aoeording to this argument, the better ‘

it 138 ror the student-~espec1a11y fer the underprepared

-

'etudent. , . s |

- Baagi:‘zndieates that.a single college course of one ‘:'~“~‘ﬁe
: o . L . S
‘sqmester 4 employ the following teachiﬁg approaches: 3 o) }

_Aindependent studies, teanm teacning. "field“ experienee. new

}1nstruotional spaces, seminar 1nstructional television, com=

Jputer technology, films, learning center. telecultures, o

interdisciplinary approaches--and even others.4S This

varied approach may attract many students, particularlyl

the disinterested or underprepared community college student.

But 1t should‘be remembered that most community college

classes meet'only 150 minutes per Week. It appears almost

€hyeically impossible to aceomplish all of these media |

c uring the relativel few instruc ol |

etanées and te hniques ? ing y '///,/////to | 1
|
|

b . Pl
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to see why they are required to learn a particular subject.

is helpful, especlally for the underprepared and disinterested

. _ _ ,
RS . )

student contact hours avallable and still manage to cover

. sufficlent syRstantive materlal--if that too,were an

. D

objective. . 2\‘-\M

L T eee,

Iet John Roueche 1s perhaps correct when né polnts
out that a curriculum dictated by traditlonqeakes;little
sense to the. "new students." He rerers to a gecent sess
with minority students and English faculty memhaza_at_ono_-x \\\
“hQ""-\u

community college when the guestion was asked:

Who decided that all students should be

required to learn only that literature

written on a small group of islands off ¢

.the coasty of Western Europe? Why do f

we always start each literature course '

with this fellow Beowulf? Has anyone in

England written anything since 1900? . Do

you honestly expect us to like Ezis stufr?

- It has no meaning in our world.
Boueche points out that non-trsditional students need

They seek higher education decause they are looking for
particular jobs, which Wi1l produce higher .incomes And the ’
benefits of a better, llfe. He also claims that grading
policles and practices should be non~punitive 1n order that

such students” can gain a feeling of success whlch they nay

have lacked previously. Rather thawn lowering %mandaras.
_Roueche argues that this plan would give such students as

imuch time as 1s necessary to accomplish the required

learning taski . . : - ‘

©

Roueche clalms that the use of "learning packages"

s 1]
. '
: . . v
‘ﬁ < . 3
z L i ;
- ' . :
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\\Btudent. Th se\pac ‘ges, he éxﬁléiﬁs?\includeka variEty\\\\\\_ N
of media. rangi\\\from pgog ammed matezials\::cq\ordi rbed - «;;

~

s
‘{l:, gl\ ‘\s\igulati on -

KT oy -
\\
\7~ \\

e =
T «
RS \

strategies should be a!gilable for student selection. ~This ;f s

e = e — |

.. \\
’student. Indeed, there

LN YN
LI sy ti 18 \"Q _—
'T =~ = N ~

. regent evidenae o\
points out that many of these innovative ideds, which take

appear to indicate beneficial re

methods such as Rouechefs. on the other

coiipetition out of learning and achievement, and which some=- -
 times stressrinnotation ahd accommodation et the expense‘or -
'cognitive information, have not brouéht the happy results
whioh their optimisticgadvocates'expected. Dr; Kenneth -
CIark. the respected black social psychologist, who has’ been .
active in the civil rights movement. is scathing in his
appraisel of what has happened to our schools over the past
e decade.49 Says . CIark: ; . C,
5 - - Without apology I would say that I ui a
- . © tradltionalist . . .« Any theory that a
student shouldn't be -pressured, that he -
shouldn‘'t be frustrated, imposes on the - * o @

child the most horrible form of self-
_ oeception.

O

]




The\' ) uotation uardly-agrees with Roueche 8
\\;rgumenc;\;::zia\gk\\ES‘Ezaexe not be subjeat to punitive_
‘gTading or that they should be allowed to study at their
_ own often leisurely) pace. CIark goes on to sayx ,'Uhder :
~ . \\the guise of protecting and not Tfrustrating the studentN

educators use double-talk and alidvis to hide the fact that
many teachers simply don't teach ”51

e~ iamt Herald columnist Maztin L. Gross, who often
\\\\\;it o\\ional subjects, 15 especially critical of

\

the uge-o o-called\teaching machines.52. He oclaims that

- \ \ﬁ}ﬂ\zzg? of \Yhar Kere’ has_been in use in many classrooms
~ \\E\F\sv

er\\\decade W h.senerally disappointing results.

RS

;;:: \\\\Such modern learning techniques. says Gross, were supposed
Yo revolutionize education and make the old~-fashicned methods--

7“\\\\;;:;\; and teacher--look awkward by comparison. Gross refers to a

. coordinator of a project to study, the effectiveness of ’
roreign lansusge laboratory systems ia Pennsylvsnia schools.

The results of this and other studies haVe been most dis-

. -~
~ ~

) appointing.53

x . St other\modern _teaching techniques whioh promised .
"so much no longer look so promising. according to Dr. Fred.
T Wilhelms, Executive Secretary of the National Association -

of ‘Secondary Principals. He decries the general failure

of the coﬂcept of “"team teaching," once ‘claimed to be the

oo : dy made\by Dr. Phili D. Smith (among others) of the 77‘5“7




" instructor. 55

Eisenhower, Stockton State, and others, none have fully

Yet thelabove criticisms of some of tﬁedinnovative
teaching techniques of recent years should not be an indict-
nent of other successiul experiments which are now being
developéd in the schools and colleges.. Cooperative and -

work-study programs, while not exaoctly new, are uidely

spread is blocked'by chlild laboz laws and scarcity of jobs
and union contracts. The community collegeé can do a still

better job in preparing young people for Jobs by giving them

accepted a8 the best tools*?or cdreexr education; but their N .
better and more realistic guidance. These colleges in parti=- -

" oular have been offering workers a change in mid-career so

7 thst tﬁa&’Aré~n5t condemned for lite to a bad Job.56 . b

Writing in The. Chronicle of Higher Education. Allen e

*innovative” undergraduate colleges that Were eStablished

in the 1960's, such,as gampshire. New College, Kirkland. ..

A

". realized the utopian hopes of their founders. All, says

Laocy, "Were conoei"ed in optimism and born with the high

Lacy points’ out significantly that of all the ”neW" or . ' _
hopes that they would become laboratories of innovation

and creativity for the rest of higher education.~ Lacy,




' eges'have ngt,on failed to

Se Who come to new

t that the rhetoric will be
;\\\\\ o " true, that oals and ideas proclaimed
S the qatalog wiIl\Qg @eso:iptions of

LTS T——-/vhat mctually goes on, that "Eréwhon" will

) ] In.fact be relevant, interdisciplinary,
student-centered, oomm\\ix\riap. innovative,

S NG - leolleges ®

N or whdt- aYe=-yau: before Ta cu ty ,
‘ " erg and Students begin\to 58 thelr
; : , tga T ., \\9\
- - e = T \f\ T~
edLtorTz égk_425m%1?ﬁ¥§i>Newspnger;zyy\c.
points out that it ?s'"?r\i*hculo\gsly edsy thesb\ gs; -

- RS
e . QﬁlleseS. "W

doing thing more than brushing 1lightly against edu

graduat from high school. and from

It blghes educators for their specious arguments thati

| I " N
"fludking thoso who fail to learn will scar students psycho-

" cizes oollege faculty members who argue that it is not their
responsibility to teach studenos to read and write. While,

At B%Verely oriticizes then "ﬂor onrolling semi-il erates

and g;Eﬁﬁiﬁtns;them. willy'nilly. Just as the high schools

'logioally by telling them they have failed. It also criti-”

—

the editorial does not blame colleges for the latter problem, .




. State Board of Regents that \C" could no longer be ocpnsidered

the ”benchmark" because profe-»-rsrin the state's universi-

ties are handing out too many and B s.59 Mautz' report

explains that in Florida s unive rsit ¥

more than 50 percent

of the students are getting A's\and B's; and that at the _
orida with

24,000 students, about 60 PerCeRy T bRe~giMeNts are

state's largest instit 0l .thae Uiversity of ¥

this category., Mautz says that such acadﬁﬁr"‘” ade

misleads parents into thinking that the

children are doing better work than they S

, : are. The grading system is no longer ' CTTEEEEN
‘ - meaningful. Obvlously not 60 percent
of our students are above average. 0

f in agreement with Mautz 43 Florida Begent Marshall

/

A ) 5riser. saying that in his opinion "A B=-plus now indicates

an average student. He points outrthat "students. parents
/

" and raculty are” ill-served by this kind of soft grading and

e

[ soft thinking. The Mautz report indicates that otREr\ [~ .
- - B R
factors tend to oontradiot auy Justification for a continuing

i
4]

trend toward higher grades. It explains that while grades

\\gwt\\“ , have gone up, students' performances cn most state and |
N )
> national standardized tests. such as the Florida Twelfth

-

Grade Test and the Educational Testing Service examinﬁtions.

e

noted aboVe. have oontinued to go down. The Report blames
" the "soft grading on a oonoept of no-fallure-~ueaning that
students are passed through the eduoational system despite L
the faot that they may do falluve work, - ‘ ’

=

.
.
. -

-
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.. The Chancellor's report also blgmes the problem on
student évaluations of theif professors, explaining that
some 1nstruotors are arraid to glve tough grades because
of the evaluations which students might give them at the

end of the course. After giving several other reasons for

easy grading, Nautz says that he plans to tTy to get the

sfate's professors to start using more C's in their grading,

although he admits that professoxrs have the right to grade
as they please 62 , " .

Qhe above examples may be some of the reasons why
so=called “quality educgtidh:_is being threatened. While
1t 18 true that grades in theuselves are not the criterion
fof good education.linflated grading, which does not in
;ny ﬁay reflect the real achievement of collegé students,
is a factor which can threaten academic standards and the
quality of,higher ‘education. 7 T

The past decade has beéen one of constantly chansing
and highly 1nnovat17e curriculum and instructional formats

which are being employed in literally hundreds of community

v ) . .
colleges throughout;t@eﬁﬂhiteq'States. Yot it is somewhat

discouraging to ieadgalmoSt‘daily'in the popﬁlar media, and

in some of the scholarly journals as well, that many innova-

tions are apparentiy not producing what some of theif
Zealous supporters had promised. Ianovations as 8uch may

not be the true oulprit: new teaching techniques and.curri-
culums sometimes are necessary to dccommodate changing \
: - . \

\

3
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‘ oontinuing to oont?ibute to the instructional process. The

.8chool and college instructors have often not applied'the

' is._of course, true that gome of them havawoeen_suooessful l

'best of the newer ourrioulums and instructional formats

reconsideration as to which ourrioulums and instruotional

conditions and life-styles. Dis boiﬁting—resulte sometinmes

appear to have occurred because . dioal and unproved_programs

| may have been introduoed too often and in wholesale measure.

For more than two decades, indeed, the pablio gohools have

been experimenting with certain .innovative teaching teohniques“‘
which may have neglected the basics in order tq interest

and accommodate the "new student.” The colleges are now
inheriting the effects or some of these teaohing innovations,
and_it,has been Teported thidt many thousaﬁds or‘semi-literate o
students have been inundating the two-year and even some
fouréyear inetitutionsi Apologists for some innovative

programs blame much of the’ problem on the fact that public

new methods propexly. Howevex, enough time has now passed

to allow for an assessment of some of these programs. It

(the limited .and Judloious use of audio-visual materials, . .

some individualized instruotional formats. etc.) and are

-

should be retained. Yet the time is already oVerdue ror a

-~

methods pretend to offer aoademio ohallque but really do
not. One of thess, as already noted, is t lmost exolusiVe

use of objectiva-type testing at the expenaqmor subJeotiVe

"

A

or “written-oomprehensive examinations. -';3 ; W
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© in article appearing in the Fort Lauderdale News

reports that publishers of college textbooks are increasingly
resorting to elmplified lenguage in tﬁelr‘tooks *to adjust
'to a new element in higher education--the oollege student
who cannot read at traditional college levels.”63 The
artiole oontinuesa ' ‘o' '
] Although most of the pressure for simpli- ,
fied textbooks comes from community colleges,
. the established four-year colleges are

- . also glving signs that- today's studeat,

ralsed on television, movies and what

one educator called "the anti- ~language

assumptions of our culture” are having

. trouble with -the English language When
they get to college. L -

It is true. of ooﬁrse. that hundreds of thousands of
_ students now in college. especially in oommunlty colleges,
would mot have been there twenty years ago because of their )
limited aoademic abilities and their disadvantaged economlo
position. Yet in an ef‘ort to aooommodete the underprepared
and dleadvantaged student, it may be that standards have been
unduly lowered at many institutions of hlgher eduoation;
that students are being "passed® when they have aopieveo _
- Telatively little in their studies. The concept that a
student must gain a. feeling of suocess to aehieve even more ,
may be valid from a psyohologlcal viewpoint, But a pasaing
grade ghould not be given merely to oonflrm thls dictum.
Texrrel H. Bell, the United States Commisgioner of

Edneation. agks for more programs in oareer education to

eonform with,potentlal Job openings, but at the same tinme

* .
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critibizes colleges which do not teach students correct .

3

.EnglﬁshAsnd substantive msterial.65 Bell says: St

!

b . .

'"‘3 As 1deas proliferate, as facts multiply,

it is more important than ever sthat a -
Young man or woman know how to write 66

about them easily and understandably.

~

Bell partiocularly stresses that the need today is to:rleam
dk
salable 8kills. He also points out that students should

learn to develop values And’'to conform to high'academi

)

standards.

Rdbert A, Goldwin. a special consultant to President

'Ford. ‘takes a somewhat differen position from’Bell, although

he too admits’ that colleges should train students in

_salable skil.s. Goldwin. however, questions the oVer-

RN

‘“the skills of a mind trained to think, to imagine and

emphasis on salable skills, pointing out:

; A school that devotes itself tatall 7810

f unquestionably to salable skills, e5=

: pecially in a time of high unemployment, o

' gending young nen and women into the . T

L. .- world armed only with a narrow range of -
skills, 1s. sending lambe into_the lion's
‘den. Too many people Jearn only one
narrowly defined set of 'skills in schoéol,

\ trained to fill a.position in one wellw

defined industry. And then that %ndustry .
stops hiring or lays wofkers off.67 :

,Goidwin claimg that there is more to 1living than earning a

1iving, and he maintalns that the skills of enalyzing,

_experimenting. discuss;ng. reading, and wrftfhg mst be

developed. These are the ones that are always in demand=-

to éxpreas-itse;r.”éa



-mind are still the important ingredients which a college

The present lower absolute numbérlof high achievers on

' t", figures.themselves 1ndicate. sinee there are more

32

. Wnile the above tWo experts differ ‘somewhat in their \

emphasis on ealable<skillS~andfon lrberal‘educatlpn.-both i 1
admit that salaple skills, sound learning, and a trained

education should offer students today, as 1n4freziou§_xg,rs
The Chromicle of Higher Education//ﬁ/rdly a con-

servative newspaper, in recent months has been reporting

repeatedly on the falling achievement scores of newly admitted -

first-year college students. _Says The Chroniclea :
Y . ‘The number of high school seniors. scoring I
- 'at high.levels on the Scholastic Aptitude- -
: .- Test has dropped dramatically since the - - .
S ' m1d-1960's, ‘data from the College Entrance
" Examtnation Board indicates. )

Between 1967 and 1974, the number of . high ..
school Juniors and seniors scoring above L

700 on the verbal S.A.T. test fell by . '
half-<down -from appriximately 32,000 to

16,000, The number of stugents scoring

above 600 fell by a third. ’

college entrance examinations 1s even more alarming than

people taking them (at all Tevels of abillty).- Yet only = -

half as many reach the 700-plus achieveient level as elght S

years ago, and onIy two thirds as many now reach theesoo- . 1
plus level comparéd with l967. _ P \ R ~i
i

vt

The Chroniele. in another article, continues to sound

-

aa

the alarm when it points out that college studentsftoday

are ueing the English language at a lower leVel of proficiency

3
. \Ii
than ever.before in the hxﬁtorv Of American education.{,f;_ " C s

I
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Says The -Chronicle:

The complaints have come not only Srom
institutions enrolling ‘nontraditional’
students but also from pretigious private
campuses where, faculty members say, many ' ‘
students lack the skills needed to complete

course asslgnments, 70

The Cpronicle reports that an 1nst1tdtion as prestigious
as the University of California at Berkeley has 1,165 of its
freshmen, 45 percent of the enteripg class, taking remedial
work in ﬁngllsh. This program adViSeS.high schools t; reine-
state an advanced composition course for all students in the‘
\\ 1lth grade who plan to go to college.” This report, and
literally hupdrsds__.of others throughout the nation, inadicate
that todFmanr public school and college students are simply
"passing through" thelr institutions without learning at
acceptable levels. especially in the areas of'subject matter,g ;
wrltlng skills, and reasoning ability. Efplapatibss for
this serious state of affairs are soAhumerous that,it is
difflgult»tqfsort~outjthe valid from the invalid. Some.
leducators argue that still more 1nnovat1ve teaching methods
are called for 1n spite of the fact that the world of education
today’ seems to be inundated with “new approaches" to 1n-
:~~stru tion and the curriculum, More conservat1Ve critlcs .
Coe attrl te part of the problem to too much 1nnovation, claiming
that not nearly enough emphasis is beilng placed on the basics
at the public school level the result being the greatly

reduced achieVement scores, noﬁed above.: To argue that

critics have always decried weaknesses 1n student achievement
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C levels does not help to explain or resolve the problem.
Indeed, most reports on the subject in recent months indlicate v/
that students (including community college students) are . .

"achlieving® at lofer/leVéIs than ih prévious years,
t Lauderdale News brings: the problem_cioser

£

to home when it captions an article "Flunking College Getting ;

Harder - Regents." - The Florids Board of Regents reports that

it 1s now harder : nk dut” of a Florida g miversity

than it

has eclined 1n B ///t,ys’
at theﬁssge/time:g///p-

antace A s . -
muoh/i oreased:j;gays e report; . - S /_.
i Ths7e 1s np evidence that s '

level of Florida studénts enrolling in-

T the state university ystem is rising»s s
T * '~ The inference that high grades can beg B
. e attributed to higher abllity levels of ~
~ . students 4s not supported by the avqrases
: >,, shown (1n the report), '
- T A -

At the University of West Florida, D and __ S
F grades went from 10 pexrcent in 1969 to . )
L percent in 1973.72 R
Florida'Beéents Board member Marshall ﬁsrris\olaims;thsg
one reason for grade inflation is that some administrators
examine 1nstruotors rexrformance ratings when revieWing
faculty contraots; nany teachers not on tenure are hesitant
o o 8LVE 16w grades. Another reason, says Yarshall, ?E\%hat
| | colleges try to retain on their rosters as many students as |
- //’//// possible to recelve the most funding. Still another reason

for the higher grading of students {in spite -of lower test

’
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scores on achievement tests) is that, for many faculty

members today, .grades do not mean as much as they previously

d1d.73 N /

In the present period of eccnomichecessicn it is N7 \\\;
.o -
inportant that academlic grade inflation, lowered academic

standards, and Waste of any kind in the public sector be

seriously examined. With adninistrators complaining that a

r’"c/p” nay haVe to be put on community college enroliments

f""

”because of reduced runding from state legislatures, it is
now mcrq mportant than ever that students. who make little

effcrt tc ettpnu classes or to achieve in their studies Qe

\tcld they will no longer be allowed to waste the tazpayers'

.............................................

shculd be made to help and encourage underp pared and dise
| adVanteged st ents to achieVe. cheVer. a copllege shcdld |

| demane/rﬁfiiifin that 1ts students make at lea§t moderate

’ﬁ/;;;;rte to attend classes and to succeed in the\. An in-

structor can "imnovatc” in the classroom and accommodate tife

/ccmmunity ccllege classrccm. students unwillingneus to make

& reaspnable effort wlthin their own capabilities cannot be
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placed under the umbrella of "accommodating the underprepared

student.

-

The Broward Community College g@ggggg, the student
weekly newspaper. interviewed a number of 1nstructors at
Broward Community College (hereafter referred to as B.C.C.),
asking their opinions of the preparation that B.C.C. studentS\W?
had received in the nublic schools. The responses generally
were quite unfhvorable.74 Donna Wilkinson, head of the
' B. C c. ggglish Department, pointed out that OVer a third of ’
the students had come from hign school totally unprepared

in the basics of English. The general consensus among the

teaohers 1nterv1ewed was that this is a g*owing problen. . -
The respo/ses from many othér instructors Were that more and -
more students cannot ‘read, write. oxr spell-at. anywhere near,

-

‘acceptable levels. One instructor termed these students
' a8 *thé?%roduot of an inadequate éducational system."75 &
) One student, When quesffo&\d whether the students Were getting

the basios in their pre-college education. said ‘tha

not believe 80, He responded: "We didn't learn any
or spelling or- any - of those things 1n higa school. The

“

k

|
‘teachers Just assumed that we'd already had‘them. Another - ,"~ :

" B.C.C. student’ ‘coumented that his parents "had a more pasic . ‘

1

education then we did; teachers don't teach the. -same things ..
thél sed to."76 ' . S L, ’ v

‘v & — o ’ " / ' . . <
So much 1s being said 1n the press and elsewhere o

‘.ooncerning the weaknesses of present day basioc eduoation--

-
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-and ”hardware” of many types. these advanoes should perhaps  .°

Forms for New Funotions, questions the traditiongl concept

because of the knowledge explosion._\ Yet even though it may ;{ . ¢

- students a certain body of Knowledge, along with skillg,

W

the use of open olassrooms, of unstructured classroom pro-

" omdures, of student reading,and,yriting deficlencles~~that it 4

makes sezious people wonder if perhaps American education
has gone too far im its efforts to accommodate disinterested,
disadvantaged, and underprepared students at the expense of

|
\
J
basic education. while it 1s undoubtedly true that certain. \
innoVative teaching and ourrioulum approaches should be used

to take adVantage of recent advances in educational reseaxrch

,-.

supplement rather than supplant the more traditional methods.
) *On the other hand. K. Patricia Cross ohapter "New . 2

-of aoademio standards in higher eduoation.77\ She claims

that "the task of~oonweying information in tﬁe academic .
disoipline;\ia,beoomins untenable as a teaching. fuaotion .

e true,_as she claims, that "in'every forty minutes enowgh <7 .

new information 1s gemerated to fill a tWenty-four volume

enoyolopedia." this faot should, not cause the discard of <

‘some of higher education's long standing alms--of teaching

attitudes, interests and the like. The argument‘that it is

( ~y

‘not neoessary to remember information because “you can always .

look it up” 18 as invalid today as it eVer was. N A
,Crosa' major argyment, which nay have séme validity, ,

is that the academic disoiplines form‘too_narrowoéﬁbasq
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';;upon Which to bulld a soclety. She argues thatacademic

’success is not highly related to success in life outside

of acadene, and claims’that "we have overemphasiZed the

. importance of that narrow range of human abilities that -

enable people to.perform tasks in the school-system."78
Says Cross;

. Euman abllities tend to be modestly R
related; a relationship exists between
high school grades and leadership position.
This modest correlation, hovever, may be
attributed more to the success experiences
and the resultant self-confidence of the .
good student than it may be to any innate ) o~
relationshig between academio and social
abilities.?

-

While Cross, undoubtedly is correct when she states

that higher education does not_involve itself with all or

- éven most. or the human skills and abilities. 1t is perhaps

.unfair to criticize, 1nst1tutions or higher education for

this fallure, While. the hatlon and the world need many T

__of these human gkills and abilities, it ig probably-doubtful

that most of them can best be deVeloped in colleges or even

in post-gecondary institutions of any type. ~ It is posaiﬁle

that America, in its effort to make higher education available
to everyone. is trying to force it on those who would be - -
better erVed in apprenticeship or other types of 'programs,

_Cross points out that "new students"’?those in the _

" lowest third academically) demand that traditional education

must be redesigned for the “egalitarian exa."80 gpe 88Yys1

8




They /Students/ drop out of our traditional
schools; they quit listening to lectures;
they fail to put forth their best effort;
they score low on conveational tests’ de~"
.8igned to reflect the heart of the tradi-
tional academic curriculum; they get low
marks for their school performsnce; their
‘interests, lelsure-time activities, and -
"hobbies are "nonacademic"; they fail to

. develop self—confidence, -and they .tell us

. that they are nervous and tense in class.S8l

To oounteraop the above situation. Cross desires to make new

 educational programs to fit "new_soudents" rather than to. .

continue to use some of the moxre traditional 1pétrpctional
formats. she golnts out that "new stuﬂeots" are positively
attracted to ceieers and prefer to learn things that are
tangible and useful. They prefer a vocational model that
will teaoh them what they need to know to make a good
llving. She maintains that as mach money per studént '
should be spent on "new 8tudents” in community colleges ae

.
on more traditional s&ydents in universities. This approach

- Would make certain that "@ifferent” wWould be equated With

”Best” and not "least.” Only by offering people the ohance‘A
to succeed in different waye. says Cross, "will' we eVer'achieve -
dignity“apd'respect ﬁor‘all,”sz ; ' '
-Cfossf arguments have merit if they are eméloyed

propexrly. 'On:the other hand, they can also Have a dele~-.
terious effect on what has usually been recognized as quality
eduoatlon. Few people woula deny Soacalled "hew students*"
the right to a good postaseoondarx education. Yet iffit.is ’

true that wmany “new souogpts"i(and others as Well)'show
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1ittle interest in academlc education, as Cross indicates,
these students should not be badgered and enticed into

~

following such programs. - ~ I

While there is much tnat is valuable in Cross' bosition.
she may not be entirely correct. She says that students who
do not achieve in standdard academic pursuits should be
evaluated for their abilities and skills in other areas; they '
should not be graded down since they have not gchieved in
academics.83 Her position is that B whole new generation
of disadvantaged people will emegge if these students receive

Iow grades. ‘Shie opts for broader_and more varied curricula

~ 0~ .

s0 that everyone's abilitieé may be judged in the areas-in
which they are most successful.&# The comnuni ty. college. of

course, nas followed tnis position in general and now offers.
oo
‘ﬁtraining and studies in a myriad of both career-oriented
S L ’ .
‘pnd transfer programs. This development is commendable.

T Yet'i¥ 15 doubtful whether the student Would be well served

rif-academic courses and standards were reduced below thelr
] present stance simply to accommodate non-academically inclined
"x@Lstudents who would like to receive high grades’ in these Tt
' greas as well as in their career-oriénted ones. Cross. of
course, denies that lowered‘standards would necessarily
occur: yet it 'is difficult for an unbiased observer to be
;convinced of this.ract. Certainly there is enough room for’
all types of ocoupational skills and abilities in a country

as .large as the United .States. A successful plumber or

a5
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owner of a plumbing business usually has more status in the’
community and" earns more money'than,an‘unsnccessfnl lawyer,
’ - ’ ) v N\‘
for example. Each person should be allowed to follow ‘the'

trainingﬁpr academic progrem which begt suits his inclina-

tions and aptitudes. Yet to reduce standards in community o -
college academic programs so that career oriented“ students
may succeed in a required course such as English composition
or social science (as cften occurs today) is hardly the
best answer to the prcblem.. _
| Cross.would like to develop the kind of learhing
soclety in which “the able academlcian but poor mechanic
exchanges tutoring services with the elcw/reéde; but good .
mechanic."85 This plan, she argues, would allow each to
teach in_his Gvn area of excellence and learn in his area
of proposed competence. It would eléﬁw for equal oppor-
tunity tc'meen more than "the chance to develop competence
"in the area cf'scﬁébne'else‘cﬁetiength%“asw’This’idee’ie"
commendable in theory, yet there is some questicn concerningz
the practicality of this format. MNany students who have .
outside jobs might not be interested in "tutoring"® othex
studerits, regardless of the ‘possible benefits that might
accrue from such activities.. i

— ’
.

The well-known black columnist. William Raspberry,

of the Washington Post, writes about “"The Decline and Fall

of the College Degree.“87 He claims that we are tomn

between two equally appealing but mutually exclusive -

}
i

a6 L




notions. The first is that college ig a reasonable means

of training a;leadership cadre. The second is a rejection

of ‘anything that smacks of elitism. Says Raspberry:

i8 somewhat surprising.

as edgcator Kenneth‘Clark. the'respec

»

Sooner’ or later we're going.to have -to"
face up to the fact that equality of -
opportunity and inequality of results
are not necessarily incompatible.

When we do, maybe we will be willing to A
open the .entry door to college wide enough
to glve everyone a chance to try and at”
the same’time to keep the.exit ddor small .
enough so tggt the whole thing is worth

the . effort. ‘ .

The above statement by a black and liberal journalist/

appear to tdke the same,position. 'Both men suggest that
- . 4 )

underp:epéfed black and other students should not be given

good grades simply because they happen to bg underprepare¢ N

or disadvantaged. Says Cldark, in a sca%hing appraisal of

-

~What has happened £& the scHools over the past decade:

. 1.

I would'say I am a traditionalist. I do
not see any substitute for the public )
schools teaching reading; writing, and
arlthematic as the ‘base upon which all °
forms of education must rest.. .I.don't
believeé a child‘can play any constyuctive
role in this society if he is unable to. i
read- o¥ if he does not have an elementary. --

- sense’-of grammatical structure. Children

who have not mastered basic skills, are

" always aware of 'and humiliated by that-
" fact.. Any theory. that a child shouldn't
‘be 'pressured, that he shouldn't be -

frustrated imposes on the child the most .
horrible form of self depreciation . «.'s .-
The essential ingredient in teaching children

s to‘respect the child by insistingrthat C

he does learn,89

However, other black liberals such

ted social pgychologist.
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_ The gbove two black writers appear almost too cone

© servative in their outlook. Yet there is & great deal of
. great deal of

value in what they Sa&;' To.put credentials in the hands

of the disadvantaged or disinterested who have not earngd

them will only reduce the college degree's value for

others, who come by these degrees through serious effort;)

According to Jesuit Paul Reinert, president of St, Louis

Univérsity, "the busiressmen representing local companies

have been - -screaming bloody murder that their young prospects

can't spell, can't add. can't express themselves orally

or in writing."9° The continued overuse of “multiple.

choice” and other types of objective testing formats in the .

classroom will hardly help to alleviate this serious problem.

While it is undoubtedly true’ that the communi ty college

-instructor with large classes should not be required to

give written or "blue took” tests all the time, perhaps a

third of his examinations should bet of a written format, .

The English composition instructors cannot solve the students®
' writing problems alone; they_need nelp from the entire faculty
. in this task. ) .

Franklin Patterson of the University of Massachusetts
at a recent conference told the directors of university
oomputer services and other administrators in higher education
‘that the printed book is still the most importantiﬁnd in-
fluential plece of technology in edncation.91 Patterson

cXaims that "it is more portable. less destruoctable, and
’ f‘..)‘ o .
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more adaptable to any condition than any competitive device.*

'He also points out that it requires no support system. such
as electricity and is universally accepted.“92 His major
point is that although there has been much innovation re-

cently in educatienal hardware, “there have been few signi-

ficant, widely adopted innovations 'in the essential processes

of learning." He claims that most. of these have been in
: the social organization of education and in a trend” toward
individualizing learning - situationse93 Patterson's position
is- valid. although he Would probably be quick to admit that
" the computer and educational technology in general have had
a useful and sometimes important impact on the curriculum '
"and on instruction. Yet we should employ these tools only
‘ in ways which will benefit the student- they should not be
overused so as to prevent students from receiving training
- in writing examinations and papers of &ll types. Technology
can be employed to’ relieve some of the burden of the routine
tasks which teachers tradi onally have had to perform. Yet
this does not mean that they should be allowed to completely'
excuse instructors from grading students written work, It
is no secret, for example. that in many community colleges

4

the majority of instructors use obJective testing formats
R i

exelusively. ' , o T

Vermont Royster, retired editor of the Wall Street

Journal. and at present teaching at the University of North
Carolina at Chapel Hill, writes about “The New Illiteracy."94

48
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Tt should further be added that the ability to write English .

Co

He refers to an article in the .New Iork'Times:which'says .

‘that textbook publishers are constantly receiving word from e
the nation's colleges that large numbers of college students
simply cannot read English well enough to "understand texte
'books previously-used and understood by generations of ’
students. The publishers. as a result. are lowering the
‘level of what the students read. Says Roysters
More, they're ewven simplifying the English
-in their guldebook on how to read text-.
- books, -The previous editions of this . ~
gulde, published by the Association of
-a\American Publishers. were written at the
-twelfth-grade reading level., Now it has ]
been rewritten:to fit a ninth grade reading .
level, And this for college freshmen.95 A o
Royster reports that at the University of wisonsin-
in Madison more than one’ third of the applicants to 1t§
*8chool of Journalism. where writing ability is a necessity.
oannot meet the requirements in. spelling, grammar, word

usage. and punctuation. He puts most of the blame for this_

appalling situation on the many teachers and administrators °
who are convinced that reading and written expression are
outmoded~-that Jone can acquire all of the data one really
needs through visual means. Royster says:kz o ‘
' : The plain truth is that without language i o &
We can neither learn nor think, " And - SR

. those to whom written language is a

mystery find, like some primitive people
that the world itself is a mysﬁery.96

" .
at an acceptable level is not ohly important because of - |

Royster's arguments concerning language skills. Practice - i
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stantive material which has been learned. Bloom's famous

'in the Classroom,* the study that populariZed many of the

' stating that. the concepts are good but that they have Tarely

‘and ideas are simply too esoteric to be of much practical

* _use, a hough it is possible that the open classroom idea,

46

in writing at least parts of classroom examinations, as

noted above’, gives the student the skill in presenting sub-

onomy explains this problem in detail and’has long been
recognized as an authoxrity inh this area. Classroom examinations
which aTe 1limited to "objective" formats, while they can de
quite difficult to pass," do not offexr the student this
valuable experience, which is so important if he is to be
considered educated at even a modest'level. , . gl

Whilé this paper is mainly concerned with education

at the community college level, there should also be a

reference to the public schools as well if the problem is
to be understood fully. Charles Silberman, author of "Crisis i

innovations of the 1960's, has recently. criticized the way
the concept of "open classrooms" has been put into use in
thousands of schools throughout the country. vSilberman
says that in some of these:
' The noise level got so high that nobody knew
what he was doing. They used programmed
instrué¢tion which is not individual in the
real sense., It was chaos, and kids didn't
learn a goddam thing.97 -

The above problem cannot be explained auay simply by

been employed properly. Perhaps some innovative theories
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are today. But let us not assume that they will be so

:“preéehﬁ time a‘étrong'move"ﬁaok to phonics techniques in the

under id/al circumstances, might have some merit, stil .
. in education we mnst aeal with the pragmatic; what cannot
" be put to practical use, giVen the obviously diffioult
problems that exist in many classrooms, may not be useful
in the long run. ‘

As Euggested above, moderate and oarefully considered
innovative.praotioes. oombine@ witﬁ a generous emount of

proven treditional methods, may be the best answer to this

controversial problem. Curriculums and instruction undoubted}y

will be somewhat difrerent a decade hence from what they :
|
ohanged as to be nearly unrecognizable compared with today's i

approaches--as ‘some critics would lead us to belleve., Today .

i

" many innovative techniques which were thought to be a panaoeaf

for the classrooin only a feW years ago are now being seriously

questioned and even discarded. -For example, there 1s at the

teaching of reading.. In many areas of the country the
popularity of the permissive and the open school is already
’ slowing down compared with that of a morxe traditional in-
gtitution. Reports Néwsweek: |

At the open—eduoation" school /in Pasedena,

California/ the enrollment.is 550 and the

waiting list is 515. At the John Marshall"

Fundamental School, however, a total of .
1,700 students are enrolled and the .
waiting 1ist has pasged. the 1,000 mark.98 ‘

'Newsweek reports similar public school enrollments in many

areas of the country today.




' Dean Mario Fantini's book Public Schools ¢f Choice

asks for the establishmenﬁ of ellvkinds of. educational
1ns%itutione for a11 Xinds o‘ people. If some studente

tl‘yrieh in an open~classroom environqent. they should

v

be able to have one. For those who seém to need a more
traditlonal ‘structure, that too should be available.99 \
On balanee. the growing eall for a return to the bas}os B
_ seems & healthy indication that,many Americans have‘been
questioning some educational nostrums given them by a few
Well=-meaning Suﬁ mfsdirected innovators.loo' If the pbin%ed
book 48 still the major teaching tool, as mentioned aboVe.
perhaps educational ehange will be steady but more moderate

than some people suspect. R s

h_




'CHAPTER III
',Methbdologz<or Procedure

In order to make this study both manageavle and coms |
prehensive. it was decided to 1limit it to two academic areas A ‘f
at each of the five South Fiorida community colleges inVOIVeda

social ecience and English-foreign language.. In a few in-
" stances thls included instructors who taught some "Directed
Studies* courses (for the serliously underprepared students )4
. At one campus the foreign language instructors were notl
cluded. since courses at that institution weXre all taught at
another campus. At two campuses. speech instructors Were
included Within the Englisn Department. o
The five colleges included in the- study Were Broward

COmmunitJ Coliege (Central campus) in Fort Lauderdale=-~the
" home inatitutlon of the investigatox: flant-Dade Communty
College (South Campug) in Miami; Ste Petersburg Community
vvCollege (01earwaterVCampus): Manatee Community College in
| Bradenton; and Edison Community 0011ege in Fbrt Myers., Twenty °
respondents completed the instruments (both obJectiVe and sub= .= ,
Jective) at each of the two largest campuses (Miami-Dade -and
Broward); twelve each at st. Pete rsburg and Manatee; and ten
at Edison. gseventy-four in all. These represented approximately

the following percentages of all instructors. in the social ‘

sclence and English-foreign 1anguage areas of the respective

campusess - - R _ o _

Broward Miami-Dade‘~' St. Petersburg Manatee Edison -
20 20 12 Sz 10
L 5 30 25
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It was felt that the above percentages Wexe . suffioiently
high to yield significant findings, aithough. of’ oourseh
| :_one oannot aSsume that they’represent opinions of alt faoulty
lmembers ip‘all aoauemio areas of the respective campuses.
As ﬁreviously'indioated.,the study embloyed the;hse .
'of two instruments,4eaohiof which concérned :aoultj opinions
_about curriculum and instruotion. Thé first (Part I) was

a ten-item instrument, the responses _"Fﬁie were scaled

from 1 to 5 to represent degrees of agreement W ach

' jitem;—;1”7fepresenting-”stronélxkdisagreé;”?tnzggiz\:\3; agly

.

. agree. The second sdction (Part II) inciuded six subject Lve.

questions calling . fo openaended responses. ‘it\ﬁa: ﬁoﬁegk\ EANN N
lhthat this plan of using both objectiVe and subject f\s- \\QFX\
\.\\\ :

ponses would contribute toward more oomprehensivE‘\v:\sEEBnge;\\\f"*1

. - . i

|

findings than an o'oJeotive response form elone. whim _ ™

a

often used in investigations. Of !ourSe, the prooedure

used was mere difficult to eﬁbloy than the typioal mai;-in

obJeotive response format. -\\ \‘ - - /\'

Since Broward was the home institution of the investi- S

‘ [y

gator. the instrunents were first distributed at that campus;

I also, faoulty member assistants were not needed. aS'they o

B * - B
) . . L c ..
et e

-
»  WeYXe at the othexr four institutions.e A limited "trial run”ﬂ

-distribution of the questionnaires was employeu at Broward

/ 2]

toa oertain if there were any ambiguous statements or




IS .

Miami=Dade (South) Campus wére made to obtain the required ) oo
< ~ number of partioipants. and t0 complete at, least the objeot1Ve
G part or‘the instrument {in most instances} duans the visits.'

<At the other three campuses, where feWer respondents Were

\
Except or'the Broward Campus. one or two faoulty
,members- who were aoquaintanoés of the investigator introf

duced him personally, or indirectly by message, to many of

the available faculby members and helped in.the distribution
" and’ collection of the \questionnaires. In dome instances the
respondents oompleted both instruments while the investigator
was in their general offio area. In most cases, hoWeVer.
the instruments Were returne by mail within a week or twWo,,
after they had been oolleoted Y the oooperating feoulty
members on the respective campuses. - A few questionnaires
Were oompleted 1ater and” sent directly to the 1hVestigator.
. Since Broward Wwas the inVest;éator s home institution, ° -
| many'respondents ware able to return the instruments through
thb campus mall system, although some returned them. in
person, - At. Miami-Dade, where tWenty partioipant34Were / - _ e
invoIVed. (4s at Broward) two faoulty aoquaintanees assisted.(\ . ﬂ.{
one from sooial soienee and one from “nglish. At each .of the ‘
other three campuses only oné faculty assistaﬁt wasineede-.-
All of these aldes were thoroughly orisnted in the format -
' .andYe\;eotiVes of the study. 80 that they could answer any

cf the respondents questions in the absenoe of the investigstor.

-\
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.:\_ ) . . ' M‘&_
—fj”A' Each respondent was instructed to write his numerical .

ansWers to each of the statements in Part I 1n the spaces

- —imge

provided on the 1nstrument 1tselr.. The subjective responses

Tor Part II were written (or tyged in,some inétances) on

*

separate pages of paper. A copy of both parts of the ine LT
strument is included below. .
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10,

-fpleesa‘put ot

N

— .
ﬁn¢ Instruction

Response Scale Key

Faculty Opinion On Curriculum

- Part I (objective Reéﬁonses):‘w B
YTect numérical response in the space provided)

strongly agzree

‘agree
undecided
-disagree

strongly disagree

.

More "innovative" programs should be introduced into

1. The prime concideration of most commni ty coileges.'
> should be to accommodate the underprepared student.

N

th community'cgllégec

In ‘recent years. community colleges, in their effort
to accommodate the disadvantaged and. underprepared
student, may have emphasized accommodation too much

5
b -
3
2
1

and cognitive learning %too.little,

Many specificriibqral arts or general education course
requirements are no longer mandatory at community

colleges. Thls is a good trend.

Student evaluations of their instructors may irtie !
-This may help cause academid._ -

midate the latter,
grade inflation.

" The state of Fiorida“has“recéﬁé;y’rédﬁi}éd”ﬁggg ine |
‘structional accountability, This.is
general for community college education, -

College entrance scores are réported to have deterio:
dted by more than 15 percent in recent years.

should be a mattex fo
education,

A structured course is more compatidle to
format than a non-structured one,

T serious concern in. higher

AT

s

a good trenq ia

This

a’

ny teachi g-'

So=called "educéﬁional hardvare"” should take over most
of the duties of the imstructor in a few years g4 hqp~

he will becone more of & “facilitator for learning
than an instructor as the term is now understood.

4

should include much more individualized instruct on,

- which will allow studeats
in most olasses.

|
|
J
1
l
The érend of the futu@e in community college education -

to study at thei: own prate .
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. Part II (Subjeotive Besponses) _ N
. A }J Please respond on separate pages to the following open-ended .
- _,_‘__*,‘,,‘_, [ (D-IGBtJ.OXIS_o, s = e e ¥ TETATMSNTIS T S retemeTh sime o eI e Samme o e i 1’""‘_4‘”‘7"“,""'.‘“*2"‘7"':“.;

e PR - - -~

1, Do you believe the use of the College Level Eduoational
- Program (C.L.E.P.) test, which often allows a student to
preempt a course if he scorés at least in the' 50th per- '
centile, is a properxr substitute for taking a course?
Should the percentile reguinement for passing be higher? ’
" Should some subjective or written responses also bBe
nandatory as well as the objective ones now required?

2, Comment on ‘the use ‘of individualized instructional - v
formats (study at your own rate, etc.) for classroom . "]
learning. What do you think of learning and behaviorsl

, objectives systems as an instructional format? .What __—
" experience, if any, have you had with then?. : . 3

3. ‘Comment ¢n the use of the lecture and class discussion \
in the community college classroom. To what extent
oA do you use each and why? ‘

, k. Do you belteve that there has been an overuse of the = .
all-objective test format in classroom tests? Should . _ .
students be required to- take more subjective or .
combination-type tests (objective-subjective) in order

to gain some experience in writing and in organizing T
8kills under test conditions? . -

5. Comment on the practice of "academic grade inflation*
{instructors grading students highexr than their work
Warrants), which is reported to have occurred in recent . . . .. . |
reaXs.’ Do you believe this has occurred? Is one of . o
~~J‘=sons the practice of using student evaluations

reoent Years™conmu ;
ao\Bmmodate the disadveng -fed and the underprepared
udent, may have emphasi -ccommodation too mych
and ‘cognitive. learning too 1 z D hese adjust-
ments threaten academic standards or goals? Comment.




In Chapter IV. under "Findings. (Analysis and
Evaluation)” bothwseotions of the instrument will be des-
oribed. Each item will be presented individualiy. folloWed
vy “Results" and ”Comment" in Part I. ‘and by "Analyses” ih -
Part II. In Chapter,IV’there will also be summary oompret
- hensive analyses toiiowmg Parts I and IT respectively. A:fso.
five separate tebles;in the, Appendix of this study will
graphically represent the responses of.§a1 seventy-four
of the‘partioipents; A majority of the detailed responses . .
‘to the subjective" questions will also be found in the |
Appendix, Because of space limitations. repetitious. redun=
'dant and oVerly long responses will sometimes be abridged

—or‘omitted. A representatiVe,sample of tne responses to
_ all 6f the subjective or open-ended quéstions will be ine
' ~cluded in the nppen&ix. While the number of respondents
from the five campuses in this study is limited, iv &8 _
”.sufficiently Tepresentative to make<a study of this type )
1va1uabie. ' ‘ ‘

Chapter V, the 'fina.l_'oha.pt\er of this Major Applied "

Research Project, will'inolude a summary of- the material
ooVered_in the first four onapters. The hypotheses will be

< . - \
) N ‘ . ’ .
restated as inferences with some degree of commitment and

-t

generalization. Recommendations and practical suggestions
for inmplementation of the findings will be mentioned as

. . / .
well as some suggestions for possible additional research.
' X L ot . .

60
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e “ S CHAPT“R IV
. Results and Analyses of the Ten objective
and the Six.SubJectixe “Open=Ended Responses. - e

Statistical Analyses of the Ten Objective Responses |

COmparing'Responses of the Instructorsi Thesfivei_,e;w 3;¢'

Possible responses to each obJective.statement were compared

to the five possible responses to each of'the other statements
for each campus in two-dimensional contingency tables. The
expe?ted value tables contained excessive numbers of zero

or low value entries, which precluded valid statistical con-
.clusions. Therefore, the responses "strongly-digagree" (l)
through strongly agree” (5) were reassigned: values of .,
"disagree" (&) for the first two classifications and "agree"
.(2) for the last two. The intermediate classification
' ”undecided“ (3). was deleted. There was an average of only
six responses omitted from ‘each table. The new contingenoy
tables developed from the adﬁusted data produced two-dimensional

“tables containing only four cells ‘and expected values entries;
which resulted in valid statistical chi-squgre tests. \m: 3 -
A most signiyicant comparison occurred betweenlstate;ent
9 ("whether educational hardware should take over most of the
duties of Jh\“instructor in a few. years so that he Wil
beoome mote of at’ﬁacilitator for learning thanean instructor
eﬁ the term 18 now understood") and Statement 2 (supporting
more innoVatiVe programs). Those who supported more innovative

programs (Statement 2) alsd tended to believe that educational

hardware would take' over the duties of the instructor. - Those

L s T T

* N
. , -
S~ . -
. . . . .

T - . 64



Y - . S i - .
e N
. . - % . N . - ..
» - . ; < . .

who disagreed with Statement 2 also tended to disagree with
Statement 9, This high amount of disagreement exceeded , '\;.

— . PR s

expected values with & high degree ‘of statisbical signifi~ o

o

cance, (p<.001). - SR .
Another interesting comparison was observed between

' responses to Statements 5 and 10. Those teachers who felt
intimidated by student evaluations of thelr instructors (5)
.also disapproved to a great’extent of dndividualiﬁed instruc-
tion (10), while those Wno looked with favor on student = |

‘ evaluat;ons of their instructors thought well of 1nd1vidualized
1nstruct1on. From this it might be sald that 1nstructors who
had less fear of being evaluated by students might prefer a
more personal relationship with students. on the other hand.’m
1nd1viduaiized instruction sometimes Kas included auto-tutorial'
(programmed instruction, etc.), whereby £he 1nstructor plays
an even more reduced part in teaching the individual student
than in large lecture classes. In any event, the relationship
between Statements 5 and 10 shows a significant statistical
validity of p¢.001. Mis is far beyond the lével of, signt-

L ficance of .05 (or +01), values below which chance is usually

—\ N/

not oonsidered to play a part. Of course; the statistical

factor -can be 1nterpreted in. a number of Ways. . N

32 hd

In a comparison betWeen Statements 8 (preference in °

= ‘4

teaching a structured course) and 10 (that the future 1n corim
munity college educatlon should 1nc1ude more 1nd1v1dualized
instruction) it X:s expected that a maJority of those who pre~

ferred a structured teaching format Would not like 1ndiv1dualized

. . .‘ '_ 62\‘\ K LN N y -




3

2

N : . 5
instruotion. However, the pergentage that took this positibm

far exceeded the expected walue (p_,( 00l1), /|

Sy T 2 In ‘all, there Were twentyiséven tables with statisti- N

—

cally significant piéalues 034 05). Twelve of ‘the statis-.
tically most s;gnificant of these are included in the'Appendi;
, aloné with thelr respective expected vaipe tables, chi-squares
and-probabllities. . : o o .
Comparing Responses px Inst&tuthpnc As was true with '

~ . a -

ﬁﬁe~qneggzons. a statistically valld conclusion in a com=-

parison betweenzyhe\;nstructors and the campuses studied was
not possidble %ecéuse of the large number of cells containing
no values or small values (léss than 5). Therefore, the
' campuses Were grouped 1n§o two classifications: Broward
(Central), Miami-Dadé (South) and St. Petersburg (Clearwater)
were 1isted as 1arge:(Manatee and Edison as small. In a
opmpaiiscn between large and small campuses, in reference
to the ten objective statements, there was no significant
difference. On the otner hand, there was a recognizeable'
dirference in objective responses between the St. Petersburg
campus and the other four campuses. althosgh this did not
reach the statistically significant difference value, of .05
~to reduce theﬁfactor of chance. The comparison between Sgté
Petersburg and the,four other campuses will be examined in
detadl in Chapter IV, Statistical data from the computer
comparingicampuses and 1nstructors. as well as open-ended \\

response data. can be fouad in the Appendix of this study.'
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Statements 1 2 3 L. .. 3 ~ 8 9 10 -
- Average Values 2,25 2,90 3.85 2.55 3.2 3, 2/’% 9 3.3 2 2,6

'?our)'did.not agree tnatﬁthis shouid be its major responsi-

“ © ' I Presentation and Analysis of Data

~ . ’ . ' ¢

. °art I

Analysis 6f the ObjeotiVe Responses'to the Ten .
Statements in Part I of the Instrument (by Campus) -

' Key‘to Scale Values -

J strongly agree
o . - agree .
: *undecided
+disagree
.strongly disagree 1 v o

7

W Eun

Broward Community College (Central Campus)
. 20 Respondents

Average Numerical Response Values from the Twenty.
Broward Participants for Each of the Ten Objective
Statements .

Statement 1

»

The prime consideration of most oommunity oolleges should Ye

to accommodate the wnderprepared student. &
' Resuits '
" . strongly agree @, 1 -.,. ' T
. Aagree .2 ®
L undecided - 3,
disagree '
. strongly disagree; 5

. Comment

Even though there 1s little doubt that an important

—~
<

-
Iy

funotion of the oommunié; college is to %ceommodate the under- . -

,v*"

s, e
YA

prepared student. most of the respondents (ratio of fqurteen to

vility. It is sometimes implied in much of the community -

oollege literature that great emphasis in the oommunity

f 3 o,
N7 \

2 .
U
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college should be on helping underprepared students to
succeed in thelr studies. and this may. indeed be one of the )
prime missions of the conmunity college. Yet Trom the above |,
results it is quite clear that most of the respondents at
Broward did not belieVe that this should be ‘the major function
of the community college. A number of oral statements at
Broward pointed out that one of the major Weaknesses of the
gystem as 1t now exists 1s that the commumnity coanas
already lowered its standards far too much in a vain effoxrt /////
to accommodate many students who are. "unwilling to be
accommodated., ¥ |

Statement: 2

¥

More "innovative" programs should be introduced into the
community college curriculum,

- , . ~

., Comment

While eight instructors were generally in agreement

with this statement, eleven Were not. It is posSible that

not all of the respondents interpreted the word "innovation"

in ghe same way. For some the term may have had - a positive

connotation, with “"innovative program" being equated with

good simply because it was inmmovative. For the majority the

term may have taken on a more pejorative meaning because: .

.

. some respondents m ght have ascertained through personal

' experience that many so-called “innovative" Programs have

not necessarily been useful, : ﬁggm?'




‘learnﬂng as such., This inVestigatqr has noticed that at

problimp-far more than during the period of the early sixtie

. / . .
f
Statement'}"

In recent years community colleges, in their effort to accom-
modate the disadvantaged and underprepared:student, may have
emphasized accommomjtggn too much and cognitive learning

tog 1ittle. T}

/

Results“

“strongly agree 1

agree -3

. undecided "1
T disagree -5
77\“\\~strongly disagree 1

Comment - - T

: The fact that thirteen respondents Wereyzg7;greement

while‘only six wWere not 1nd;cates that the majority have
been éoncerned that accommo&étion for thc underprepared |

b
b

mnay hQVe'gone too far, compared with an emphasié on cogniltive

Browaﬁd during the past few years, especially, more inst ctcrs

have dpoken in informal conVersations concerning this

1
i

when érading more’ accurately reflected the quality of a

" gtudent 's work.

Statement 4 . -
P — — S /

Many specific liberal arts.or general educ;tion course
requirements are no longer mandatory at community colleges.
This is a good trend. .

Results ; .
strongly agree 2 :
agree L
: , . undecided - 2
o disagree 7
) , £

| . strongly disagree
N '. : | |




" appear to many instructors to be re&uced in vigor ahd one-

N ’ . L ) :
Comment ' - -
—* A}

Twelve respondents disagreed with the statement that

4 P T T PR

the reduction of specific genera} education course require~
ments was good. while only six supported. this trend. In
1971 changes Were made at Broward conderning the associate ..

degree requirements. As a result, courses such as foreign

" languages, history, political science, ‘and certain English

" courses are no longer required. It is.now possible to earn .

a degree by taking very few specific courses that are manda-

tory. This chang allows students tg choose programs which

- . —

‘Sidéd' ’ . LN
ad

- -

Statement 5

Stﬁdent/;valuations of thelr instructors may Antimidate the
latter. This may tend to cause academic grade inflation.

Results . ' .
C strongly agree 3
S : . agree.. R - « = -
undecided ,' 1 y
disagree’ A -
strongly disagree 2 -

Comnment _

i

An eleVen/;o elght majority agreed with this statement,

In fact during the 1974-1975 academic year the facuity voted

~

to do away with the- student evaluation of 1nstructors‘ formats

. because o dissatisfaction with the instrument. It is '

p le that a new questionnaire may be adopted - in the
future, but as yet no, decision has been made. Many Broward

instructors ‘have admitted in informal conVersations that they

“ ) . ﬁ

) 1
-
- . - i P
v 5 . N .
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. cussed in greater detail below.

= P J

Were often’ forced to change theif?teaohing style in order to

Pscore well® on the student evaluations--inoluding a reduotion i

-~

in aoademio ptandards. While 8 number of studies were made

in the late 1960's and early 1970's in support of student

’0«

-evaluations of thelr instructors, more recent ones have

indicated that they Were contributing to academic grade

inflation and lowered standards. This problem will be dis-

. N d
-~ Statement 6 ’

The state of Florida has recéntly required more instructional
accountability. This 1s a good trend in general for conme
munity college eduoation. ) T~ .

) © " Results . ‘
‘tmrongly agree L
agree 5 Co
. undecided , L ..
{ . " disagree- . ’ 5
o strongly disagree 2
|

" Comment

The results of faculty opinion concerning this state~= - -

ment were divided. with nine in favor and'seVen opposed;
It is pdssible that a number of respondents Were not quite
sure what was meant by accountability in this instance.
Indeed. the Florida State Legislature, the Florida State
Community College Counoii. and the administrat;ons of. the

various Florida community colleges are still uncertain as to;

" what will be involved Within thig concert. Indeed, thé

definition.of what should be inoluded within the parameters

" of the term “aocountability" is a nationwide dilemma. the

. .
. -
8 ’ :
v e \
: N\ ~
H -
. .
B .
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\\.' A strongly disagreelr\mg D
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state of MlchigauAand othexr states have also.been~wrestliug
with the implications of the problem. Pe‘rhaps many moxe
\instructors will support the prlnciple of accountability When'
its implications and format are more, specifically defined,
Statement Z

College entrance scores are reported to haVe.dete iorated‘by
more than 15 percent in recent years. This development should
be a matter of serious concern for‘co unity colleg education.

L, . Results
strongly agree 1

o ., agree A b
Lo undecided 1 . 2

T disagree - 2

\

. COmment \ ‘ ' -
The fourteen to°fcuE general agTeement .with this state- -t

“‘ment leaves little doudbt concerning most o the respondents'

feelinss bout this statement‘ The problem of reduced

& v
y »’ ,
academic achieVement scores has repeatedly been reported in

the popular media;and 1n scholarly Journals. Undo,btedly

\\ .
classes.\ Since reduced\achieVement scores are constaht N4

\
B i e oy \

being reported 1n\the\\\ess as being concomitant W1th acad

\\ '
grade 1n£lation. this is perhaps an eVen more serious problem. N
This developme t has often been a topic of dlscussion among

\ .
B C.L.. faculty Kbmbers. A ‘n‘ - SN

‘\

. : o

Statement & )

A structured ct
than a non-stru

-




\ Results

. s¢ sStrongly agree
- .agree )
. undeclided.
. disagree
: strongly disagree
R

W o

: /.o - . . .
r

Sirice twelve respopdents agreed and only seve

eed.\Eﬁe\affirmatives showed a dectded advantage.

coincide with fxon-s_tri;cture% or '
" might Better accommodate underprepared students; others ma
have thoug;;igﬁiuntured teapﬁ;ng fermats wou%@/inhibit "new
p " students," whose curriculum should operate on a day-to;day .

basis according to student need. While prdgrammed_instruction

and learning packages are usually considered structured, the

fact that they are also employed in an open-ended time format

~

might be considered non-structured.

LN ‘

: . Statement 9
Educational “"hardware" should take overymost of the duties of
fthe instructor in a few yedrs so that he will become more of
“facilitator for learning“ than an instructor. as the term
1s now understood. -

-~ - Results ' : .

~ v ——— . ?

strongly agree. 1

. agree - 3

. . . undecided “ g
disagree o

. - strongly disagree 4

Las IAY
-

g

- . Comment
~ . ——-—Q—

Since thirteen disagreed generally and only four




[ -]

&greed with’ this statement, there is 1itt

]

of the Broward people

thi s ovemhelmingly

—

would become the/panaoea for most instructional problems,
not achieved ds much as.had been expected.

equiphent that’ was so ubiguitous in the Dade and Broward

been removed because of disappointing results,
equipment may be useful as an adjundihto.the work of the

instruétor, its limitations are seeg perhaps more clearly

- Y
today than a decade
/

‘ The negatTve\res:onse to - _
- this stdtement may-aiso“haée_ooourred—teoause of Qe in- *'~ff‘_ t_—

ftructors

instruotional eqqument

( .

\_ \

of reports in the me

muoh audio-visual equipment. which at one time was thought

County publyo gchool classrooms in the 1960 8 has largely .

self-interest; they may have feared that such .
in,this.day,of academio

The trend of* the future
include much more individualized instruction, which will allow
students ‘to study at ‘their own rate in most cases. y

‘strongly‘agree
-agree = O

/

.// ) . 66 ‘ .

/
/
doubt that most
7§re opposed to the statement. Part. of
';Zgative response may have ooourred beoause

a that educational "hardware," including _

S

For eiample} TV \\

a -~

o]
¥

While such

9]

or two ago.

might threaten thelr teaohing positions

underemployment. - L ..

Statement 10

in oommunity oollege education should

L

Results

N
undecided
disagree
strongly -disagree



: 2

Comment,'

- The large ratio of disazjeement to/agreement on thi's

statement (twelve to six) na._Have resylted from the fact

that some respondents beliéved, as ms indicated in their

subjective responses be ow. that ndlvidualized instruction

(not only small clasges With a most one-tOeone relation- ‘

ship_between studeft and ingtructor, but also the use of | )

learning packages. prografimed instruction. etc ) may encourage

the ‘less motivated st dents to procrastinate with their | - ////

Awork., This has bee documented‘not onay in community \\/////////
/ A S N )

colleges, but alsg atCinstitutibns such asﬁFlorida’Atlantic .“\\ ‘

University in Béca Batbn, andvat Nova'High School in Fort ‘ ' ‘ \‘{'

_Lauderdale, Florida. Others Tay Yiave been convinced that

working at Pne's own rate with learning packages

grammed uormats ¢cans e a rather dull and solitary effo t
for thesaVerage student in spite of.the so-called "reward
’system" built into these methods. Of oourse. autoLtutorial
and other individualizeg instructlonal methods cen be very . o
-useful in some situations. ;?hgaone:to-one relationsnip _ ' ;x

. ) ~
between’ teacher and seriousl underprepared student (some- .

times enployed in very small classes) can also~be useful, : 'Q\
~

cially squeezed e
. N ’ - . N
N - y ~ . T \ -
\ - \\~ 4

But this is a 'ostly format for i

*

institutions.

N\
N
N




Hiami-Dade Community College (South Campus)
) : QO.Bespondents )
- ;)‘.“ R . —- - . - ‘\ . ) . ,.
Statements i 2 3 & 5 6 7 8 9 .10 o
Average Values 2.2 2.8 4,0 2 3 3.3 3.3 3.9 3.8 2.2 2 8

v

. .Average Numerical Responses of the Twenty
Miami-Dade Participants for each of the Ten
‘Objective Statements

Statement 1

\\\u The prime consideration of most community colleges should be g
\ o accommodate the underprepared student. - <~

. - Results
\\\\ - strongly agree o . - : Y
\ .. agree 5 . .
undecided .0 S
disegree . ~9 )

‘strongly disag;ee 6

L

£ifteen to fivelmargin the respondents at Miami-
ed with this statement. In a discussion

12

ted that the statemenm might




\Ju«- ’ ' . 6’9

Statement 2

More "innovatiVe programs" should belintroduced into the
= community‘college. )

A\
° Results

strongly agree
agree
undecided

. "disagree . -

. Strongly disagree

WD O\

Comment
Yy . I

BY & twelve to eight margin the respondents disagreed
: with the:statement. In discussing the problem with some of
them. son€ said that the term "innovation" had a pejorative
meaning to them if it simply meant that still more innovative
approaches should be introduced even though many had Proved

%o be. disappointments; FeW wWere against innbvation as such,

but some expressed the desire that these formats\should be
tested and digested moTe caﬁefuily befd?e they were intro-

duced on a large scale.//Qﬁ the other hand, a few strongly

'supported more innovatiVe techniques or principles.;

‘o B hai Statement 3 . ...
In Tecent years community collegeswsin thelr effort to dccom-"
modate the disadvantaged and underprepsred; student, may have

emphasized accommodation\teo much and cognitive.lea%ning~too
little. v .

‘i<=>§” ‘ . S oo Results ' ) : R

.

74

strongly ag;EB‘ -— 5 ) I
. agree - 10 - -

undecided : 1 . :

disagreé . 4

strongly disagree 0




(U
' Comment
Ml ' - , -
. , The ~overwhelmingly affirmative response of fifteen to . S

vfour left no doubt that most of the respondents believed that
‘community college accommodation of” the underprepared may
'have gone too far. _Experience with disinterested students,
and reports in the popular media about lowered achieVement ' -

. ~ ' n
scores may have had an impact on these respondents,\as\some

-

mentioned verbally.
‘Statement 4 . .

" Many specific liberal arﬁs or general education course
requirements are'no longer mandatory at community.colleges, -
This is a good trend. . . g :

Results.

strongly agree - 0

agree 5
S et — e - - undecided I ¢

" disagree : 11
strongly disagree 4

. [

Comment

: , T,
- The fiegative votes were favored by'a'ratiolof fifteen ”7,'°Y”
to fite.- Some of-the respondents, especially those teaching
English. said that in recent years specific general education

_course requirements for the associate degree had been.much

“reduced. ' Theéy claimed that it Was now possible for students
pursﬁing collgge transfer programs to take a hodge-podge i
of ”easy” courses in- their own;area of interest almost to the-° e t

f‘exclusion of a ”balanced" academic fare, Instructors teaching .
English composftion WEre especially concerned that students : .

Were able to transrer to the upper division of the university
bl

with 1ess than minrmum writing skills, f f‘_ ) 3 . “'{

.




Statement 5

Student evaluations of their”instructors ray intimidate the
latter. This may contribute to academic grade inflation.

Results f'
strongiy agree
. agree
undeclded -
" disagree
strongly disagree ™
Comment ”
8y
By an eleven to seven margin there was agreement with
the statement. Three or four of these respondents/said orally ).
that academic grade inflation had become a reality not only
7 in community colleges but also at many four-year institutions.
Several of the instructors spoke of this development at
Miami-Dade; 1t has several times been reported in the Iécal
press.. Cne of_ the causes for it, several respondents maintained.

was the system of student' s evaluating‘their instructors.

v
H N
J

e

. Statement. 6 ¢
The state of Fiorida has recently required more institutional
accountablility. This is a good, thing in general for con-

munity. college education, -

-

Results

strongly agree s
agree
undecided. .
disagree .

7 strongly. :Esagree

. Co t

&‘?f - By an eleven to five margin the Miami-Da e_people)

e

supcorted ‘the stateient. Several spoke stronglggagainst
' the so-called "I Divisggn," which was suppdsed’%o help

et




prepare academically deficient students fcr‘regular classes.

They claimed that little was being accomplished in those

¢lasses as far as they could ascertain. Pérhaps they feit M

Mb.‘.‘

(as indlcated by tﬁei;_responses to Statement’ 6)\that more :

. accountability in this an&?cther areas would. help to improve

L b""u
o,

the quality of education and academra.standards at the

instituticn.\ . A . ]
& »

Statemeig/; . ;
College ehtrance scores dre f/;o d to have detericrated by )
joore than 15 percent in recent years. This development .
‘should be a matter for serious concern in higher education.

' Results
« - e strongly agree
. agree
undecided
disagree - )
N strongly dlsagree

AW £N\0-

e " Comment

By a thirteeii to four margin'the respcndents:ycted in
. ~ the affirmative that detericration in student sccres was LN

, ] 'matter of concern. Three pointed out tha:,;ega rigorous .
" academic gstandards were emplcyed'in reetnt yearsZthan pre~

viously,‘bcth at the secondary ¥ével and at the ommunity

ccllege. They repcrted cnstantly seeing tha Tésults of

‘iOWered achieVement levelsnin their‘classes. On the other

"-. S

. hand, two respondents stated that they a1d not believe scores ~ —.

T

( on échievement tests, such as the Ficrigf.gxe}fth Grade Test,
i\a\\-~“‘“*§hou1d be of much conceralﬂ_gggxfﬁe%t'these'tests should be N

Trant

altered to adcommodate the Jbilities of some of, the "new

students.® ‘ R =

4/(

- . -




- .
v
-

"

Sfatement 8.

A structured course is more compatible with my teéghing
format than a non-structured one

=

- C B;_HiE§
' strongly agree ) "
agree ) 9
undecided 1l
disagree 3 ‘
1 1]

strongly disagree .
 Comment
By a ratlo of fifteen to four these instructors chose

the structured over the non-structured format., Several said

that in their opinion the day of the "rap session" class Nasg, -
. .

or at least should be, diminishing in importance; that 1t
had become popular to some extent as a result of the’V1etnam
War, and may now have begun to "bottom out.*  As a teaching-'
learning device it may now, to _some deéree. have outlived

1ts usefulness, Some argued that it had often been used

- -

to accomﬁodate sﬁudents. but that 1t had been overrated as

a teaching technique.

> ) Statement 9

Educational "hardware" should take over most of the duties of
‘the instructor in a few years so that he ‘wWill becore more of

a "facllitator for learning" than an instructor, as the term
1s now understood.

I

Results‘
' strongly agree 2. )
agree 3
- * -undecided 0
'+ disagree 7
8

strongly disagree

P
P




Comment

Fifteen of twenty respondents were opposed to this

e

“ 'stateneﬁt.riThese 1nstructprs pEInted out that meny students
did nqt‘enjoy suto-tutorlall1nstruction, although two res-
pondents insisted that its use would be exparded in the

1 future. Some said that the lack of verbal 1nterchange between
instructor an& student that usually exists in conventional
classes was a major wWweakness of 1nstruction by "teaching
nmachines.” This might be the 1nstructional format used if

the instructor were merely to be a "facilitator for learnings

-~

they maintained. T fa ' | :
Statement 10 %

The trend of the future in community college education should
include much more individualized instruction, which will
allow students to study at their own rate in most classes.

L e T Results e e T

strongly agree 2

agree 6

-undecided - - X

disagree 1l

strongly dissgrée 1
Comment

‘By an eleven to,eight margin ‘the vote was negative,

ere 1s some similarity betwegn Statements 9 and 10,

there was stronge sagreement with Statement 9 than with

10, This may have resulted fTom act that Statement 9§ .

actually indicated a reduced role for the instTuBtory While '

. 10 simply suggested a greater use of 1nd1vid 1zed 1nstruction.<

In any event, neither statement was support d by a majority

)

,of the respondents at Miami-Dade.

-



St. Petersburg Community College
(Clearwater Campus) - 12 Respondents

Statoments 1 2 3 L 5 6 ? 8 9 . 10
Averags Vslues 2.83 4.0 3.5 3.75 -2.75 3.91 3.75 3.17 3.58 3.75

Average Numerical Response Values of the Twelve
St. Petersburg Participants for each of the Ten
Objective Statements

Statement 1

The prime consideration of most community colleges should be
to accommodate the underprepared student.

* Results
"strongly agree 1

agree - 4 -
undecided 0
disagree 6
1

strongly dlsagree
o Comment
By»aﬂrgbiotof seven to five,; respondents at St.
Petersburg disagreed with the first statement. However,
this wés a lower ratio of disagreement than at eithexr Broward
or Miami~-Dade.
Statement 2

More "innovative" programs should be 1ntrodpced into the

community collgse.

| - . BResults
\ strongly agree 7
agree 2 .
undecided 0
disagree "3 [
0

strongly dlsagree
Cdmment : *

The respondents at St. Petersburg differed rédically

from those at Broward and Miami-Dade on this statement.

s




more cognitive learning.

St. Petersburg definI%ely Tavo}ed more‘;nnovative programs
and procedures in the classroom (nine to three), while the
othar two campuses, althougn mixsd in their responee, slightly
favared the negative., Since several‘of the Skt. Petersbﬁig
fespcndents faughtespecial clasges for the underpreparea

student, this may have been a factor concerning the strong

interest in more innovative teachling procedures.

Statement 3
In recent years community colleges, in their fort to accome
modate the disadvantaged and underprepared student, may .have
emphasized accommodation too much and cognitive leafning too
little. -~

Results ' N
strongly agree 2 \:
agree 7 -
undecided 0
~disagree 1

2

strongly disagree
‘ Comment : B
By a nine to three margin the St. Petersburé respon—

dents were similar to Broward and Miami-Dade in that they
believed that the comnunity college may now be tryrng to
accomnodate the underprepared student at the_expepse*of_
cognitive learning. This is an interesting poinﬁ; considering
the fact that these same respondents supported moreilnnovat1Ve

programs., Apparently they belleve unlike the Broward and

Miami-Dade people, that more innovative programs ecan produce

k-
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-

Statement 4

Many specific liberal arts or general education course re-
quirements are no longer mandatory at community colleges.
This is a good trend. ' ’ ‘

W

.
’

Azsuits

X - .
strongly agree 3 /;f’ ~
agree 6 =
undecided /0 -
disagree 3.

0

strongly/g;séér B
//L -
| Commgnr——

By a ntné*fﬁ’fﬁ?é;/ratio the response to this state=-
nment wﬁs affirmative, Agaln this was a significanti& different
result fYom Broward's and Miami-Dade's. ‘Except for Statement
3+ the St. Petersburg instructors have responded quite

differently from those at Broward and Miami-Daqé. At thls
| campus a "reading specialist” as well as twéﬁinstructors,lu
' in the "birected Studies" program, which 1s being phaéed out,

Wwere included in the group. This fact may have had some
influence on the responses. .Still the personalities and
phllosophies of the respondents may have been the more
inportant deciding factors.
. Statement 5 Y

Al

Student evaluations of instructors may intimidate the latter,
Thlis may help to cause academic grade inflation.

LBesults
strongly agree 1
agree b
undecided 0
- disagree 5
’ strongly disagree 2

82



dlsasreed with the statement The cloéeness of the rati

*
.

« does not make the result very di{ferent from the Broward,

-

‘M;amiwnade sc8res, where the result was narrowly in the
3+ LN . 1 ) \ e : .
affirmative, Of course, some 1ﬂ§tructors dislike admitting

.By tbe close margin of seven ive these instructors

‘that student evaluations of }nst%-uctors might have any affect

on their grading policies, Whild student eValnatéons of
ivl

instructors. may Ro
: respectable studies have recently appeared to_
how that 1s a coxrelation Letween student evaluations
of 1nstructii§f£;;zéqademio grade lation. Some previous
:~studies nad takeﬁ}an opposite positions ‘
6

—

o \\ PR . Statemen
e ™~ :

. e r t
The stat--o;\ orida has recentlerequired more;instruc-
tional aceount lity. This is algood trend in\general

. for community coliege education. .
o ' ~ A""  Resulfs . o

‘\ A strgnsly agr%e 4 .
\ " .. agree 5
R . .. ‘undecided 1
£~ ot disagree : 2
(RN - .y strongly digagree 0

\ o 3, - ‘ /Oomm nt

. \

) ;}th the statement-~even morg

and Miaml- Dade. fSt Petergburs

efit instruction tofsone degree,’

4 (] 1) . oot et L N
_/g accountabiltt;//in its best ' } hot bolieVe




e \\\ ‘ |
\ \

orts, with an emphasis on th;\Wr\hg tﬁtngs*\xgertainly

accountability at its best is.a good thing. Lét us hope .
tﬁét\?lorida accountabllity will heiﬁkto imgrova education,

whtch\}t\zery well might, N “ .g\\
) . = \\‘\\\H *
h Statement 7 -

N

Col’ege\entrance achlievement scores are reported t' have
deteriorated by more than 15 percent in recent year This "=
development should be a.matter for seriqgf\oonoern in high

education. -

Resuits“ MMﬁ**““%wwg5'

v *

strongly agree - 5
‘agree. S 3.
undecided ™, 0
oL disagree 2
s strongly dlsagree 2

e : ' Comment C o
~» . ) ' -
with the statement., This Was\:\eimiiar but not quit

definite result as at Béoward‘ Aiagi Dade, where a

ment was even more in the affk{mattVé""”fnﬂgny event, the B

,ma{ority agreed that the prbblekhis a serious one. Perhaps -
‘ B

~

‘~sem€-of those voting in the negati _ aid so'because they
felt bg;t achievement\tests should be hanged to, é”K\hAZfiEe

_ the abilities oi_apme undetB?epared stud ~ts.e This suggestlon ™

hag -been made in some eduoatiohad\ﬂournals. \ - '

Statement 8

A
En e

5;
v
n




strongly 1sasree
Comment

ctured course and four

hY

hgpld take over most of the dutles
h\we ears so that he will becoue uore
“Reaxning” than an instructor as the

"n,,,/~“”ﬁhdecided

/ disagree

»\‘strongly disagree

TR -
'Comment




N

~

: ) , Statement 10 Qk" »
. g@
The trend of’ the future 1n community college educat VLR

should include much more indivigualized instruction, which

will allow students to stﬁ@g at th rate in most
classes. .

1

y Results T
. — o

strongly agreé\\\\ 4
.agree “\\§
"3

3

undecided e
disagree
strongly disagree

e

# . Comment

By a ratio of eight to three these respondents agreed\
- with the statement. This result is again quite different

from tRose at Browardp' d Miami-Dade. Besides the reasons

— indicated above, still anct er factor may help explain this

“difference

-

The 1nVestigator was\able to ascertain that
faculty member at St.jPat\f

L4

the assisti urg was a former

educational “philosophy. She completed onémof

~

herself. While this does not explain the liberal peisuasr

N ) o Because, the fina kwo camp es, Manatee "and Edisén,a\\ -
Were smaller than the'three br\yious
o
study them simultaneously. ) . .
N

»

8_{;‘ ‘ ) \4, N\

. . ‘
. i N
N vy
L] N »
R B o .
.lt
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¢ T
tatements

> -Average Values

i

‘ ' Edlson Comminity ColTSme < :

N - |~ 10 Bespo.-ents

.. Statements 1, 2] 3 b 5N\ 6 \‘- 10
xa\AVeB&ge. Values 109 30 : L" 1 2,1 3 2 . ? ik.h 3./, O\ 2. \
0@; Average !umerical Response V lues of the Ten \

Edison articipants ch of the Ten Objective
R Stqtemerts— :

rd

' Statement 1 :
/
The prime considératian \of most community colleges should be
~to. accommodate the upderptepared student.
N T - ‘*“*Q———-'ﬁ O
™~ \Manabee Commwuni ty College )
: : Resulda - - -~ - -

N strongly agree
) agree
\3\ | undecide
LN ~ disagree
N strongly disagr

.. \\\\ Edison Community Colleée
— AN BResults \\
P . strongly agree 0
| ‘agree _ 1
] %%gcided' -
agree R
sty oné&x\disagree 4 ,
. \\g t | /
. ,“ﬁ.-\ conmmen \

rs) Toufﬁm- g1 ee respondents did not
J
fe

cons dera) 1on or moa\ ?ﬁan&xy colleges

j\the underprepa ed student.\\gy an eilght

P“Qﬂb(TCN
!
1
3
i
i

ﬁ SO 1nstructors‘ lso disagreed~n1th

Nenyrer™
\m-cna'd"‘""" \ '

;87 «
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the statement. Both of these Were one-sided margfhs similar
to. those of Broward and Miami-bgde but different from that

of 5t., Petersburg, where the ratio was onf& a close six to

four in the negative, - ‘ /
Statement 2 !

" )
More "innovative" programs should b introduced into the
community c¢ollege.

Manatee Community College
Results

strongly agree
agree '
undecided °
di sagree
strongly dlisagree

Edison Community. College
Results r~

e

NEFHURH

strongly agree v

agree

undecldeg

disagree | :
: strongly ‘dlsagree

o4& FWno

Comment S

o

Since Manatee's preﬁerence on this statement was split

six to six, and Edison was in favor of mo

g
o3v e,
¥ oy

programs by ‘only fiVe to four, it codi@“be-sa :ﬁg ~~~~~

.,
N...‘.

twWwo were almost identical in théir choice conce
¥,

innovative prograus. These results wer,

and Xighi-Dade's. Only at St. Petersburg was the

preference (nineth\ztife) for more innovative programs.

modate the disadvantaged and underprepared: student, may haye
emphasized accommodation too much [and cognitive learning tqo
little. ) Lo L o A

e S

- v' . -, I ¢
- ' JRfatenent , \
» In recent years community collegesy in thelr éffort to acdom=




8l

Manatee Community College

Results
strongly agree 2
- agree 5
. undecldad 1 ,
o dlsagree 2
strongly disagree 2
Edlison Community College .
Besults
. strongly agree 4 ,
' agree L
undecided ) 1
——— : disagree ' 1 . s
strongly disgagree 0
, . ' | Comment
. , /"/
Manatee's seven to four agreement with the statemenit
- ~N .
was not as strong as Edison's eight to one. Both results o
were similar to those of the other three campuses. In this |
statement at least, all campuses agreed rather strongly" that 1
' ' : |
in recent years community colleges, in their effort to accom= §
. !
modate the disadvantaged and the underprepared student, may N
" have emphasized accommodation too much and cognitive learning »

too little, , L .

¢

Statement 4 -

. ) - - \
Many specific liberal arts or general education course ree :l\
quirements are no longer mandatory at community colleges.
This is a good trend. ' o . \

Manatee Community College .
Results '3 ra

. strongly agree

Yok agree é -

: undecided /\ .

/ : dlsagree : ' f
. . strongly disagree 3




Edison Community College
Results

strongly agree
agree

undecided
dlsagree

strongly disagree

Comment
lianatee by eight to three and Edison by eight'to two
disagreed with this statement. It is thus evident that these

) - r
respondents favored more stringent general education course

' requirements for degree-seeking students. It is possiblé |
that the reduced specific general :j;;EEIeQ.course'requirements
‘may have helpéd to.reduce the number of studgﬁf 'taking

courses in the respondent's-teaching/areas.‘ S;:;\Z;;Erdg§ors / '

may have believed that the present less stringent course

o

requirements may reduce £he quality of education pffered

by the college. In any event, all campuses but St, Pptersbyrg.

deplored the reduction in specific course.requireménts for .

*

‘the associate degree. ° /. N

Statement 5 )

Student efaluations of thelr instrictors may intimidate.the . .,.
latter, his may tend to cause academic grade inflation, . 2 .ot

ol ".«3”21~.‘/
&

. Manatee Community College -
i ‘Results -

strongly agree
agree ‘
undecided
_disagree

strongly disagree




13

)

Edison Community College

Results /
strongly agree 1 '
agree 5
undeclded 0
disagree 3
1

. strongly disagree
I

~

lanatee generally disagreed with this statement by

/

seven to fiye, while Edison generally agreed by six to four.

Even though the majorities were reversed, the results were

so close that ithgcould not really be said that the tvo'

institutions were r'dically opposed on the statement. Broward

and- Mani-Dade both agreed, by fairly close margins, that
stgdent evéluations of thelr in ?ructors might intimidate the
léfﬁer which could contribute to academic grade inflation.
Cnly St. Petersburg differed rad call& from the/éthers, with
a nine to three ratig opposingjt~e statement. In any event,
tgis is a highly controversial problem which is being studied
t the n;tional leVe}. |
A . ' Statemen g/ .
he state: of“Flor;da has recently required more instructioffal
ccountadbllity. This is a good trend in general foy¥ com-
unity college education. |

Manatee Community College

Results
strongly agree L )
_agree 5
o undecidegq™ 1
- didagree’ 2
0 .

strongly disagree
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Edison Communi&x»College

Results N
_ strongly agree 1l
. ' N agree -2
. undecldeqd ‘ 3
disagree 1
strongly disagree 3

Comment IR
By nine to two Manatee gave an affirmative respohsé.
but by six to’;our Edison disapproved, .Those/responding. |
in the affirmative ma& have become disenchanted with both
the instructor and student levels of ‘achievement af,both
secondafy and community college levels, For them, account-
abilitg may have meant that more academlcally demanding
prograﬁs in both areas are what is needed; 0f course, those
. who opﬁbsed the concept of state accouﬁtability/may consider
that this might lead to time¥Wast1hg efforts in filling out
xr document% and forms, with little improvement in fhe achleve~ '
ment levels of students.> Apparently mor? Edisqn than Mahatee‘
People saw accountability to the state ag slmply more "red
tape" rather than bettéi education for students. - e
. , [ | Statement 7 ' |
e College entr;nce achlevement scores are reported to have
deteriorated by more than 15 percent in recent years. This

develoopment should be a matter of serious concem in higher
education, :

»

ﬁanatee Communi ty College
' Results ) .

” strongly agree 2" 3

agree o 6

, undecided 3
/ ' disagree 0
' ) "8trongly disagree 0

- 9z




.Edison Community College

Results
trongly agree 5 ’
agrs o ly
undeclded )
) disagree 0 .
strongly dlsazgree 0

Comment

Both campuses; Manatee by nine to zero and Edison by

i
»

eight to zero, responded-in the affirmative, By these wide
margins both groups agreed that the problem of deteriorating

emic achievement levels was of serious concern. In

v

fact, the mijority of the respondents from all five campuses '
agreed on this statement., Therefore, eVen th&uéh iﬁwmaﬁy ..

respects the t. Petersburg people differed materially from

£ B P .-

the other cam uses an. this statement;’ all Wwera in agreement.

Py -

T Statement 8

A structured cpurse 1s moxre compatidle with my teaching
format than a 1on-structured one.,
Lo

i Manatee Community College

> Results. ]
, ! strongly agree 1
agree 9
undecided 1l
dlsagree 01

J ' strongly dlsagree 0 ’

ﬁdison COmmunity College
Results .

strongly agree
agree

undeclded
disagree |
strongly dfhagree

O DDWWN




Comment

Both campuses favored a structured qver a non-sérnctured
teaching format, Manatee by ten to one and Edison by five to
two, Respondents from both campuses stated that by structured
they did not mean rigid. Several pointed out that they did
not believe in “rap sessions"--formats which sometimes pre-
tend to help solve some of the personal problems students
have and to "teach" at the same time, On the above statement
all,eampusesrput St. Petersbufg_took Similar views,

( | Statement 9

Educétienal\"hardware" should taie over most of the dutiles

of the lnstructor in a few years so that he will become more
.of a "facilitator for learning" than an instructor as the

N . N

the statement concerning the instructor as a “fagilitator Tor

,~" ; term is now understood,
o i Yanatee Community College \
Ky - ' Results
. 1 | strongly agree 0. . . i
- - e agree L )
Y undecided 0. . - ’
/ . / ~ disagree 6 \\53
) - strongly disagree 2
+ s " ° Edison Community College ;
Results
3
. . o ~strongly agree _ ‘
R ‘ N agree - 1l ' T
- w undec¥ded oy . .o
, - |+ dlsagree . oo
N L d ] ‘/strdngly disagree A ' el K i
Manatig and Edison disagreed with this statement by ) i
: . |
eight to four and elght to .one ratios respectiVely. Since )
i

learning“ was originally made more than a depade aée, with .
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w ‘ little indication even today that this development 1s indeed

- occurring, 1t is possible that these respondents havg declded

| that this deVelopment will not oczur in thsJ fozéseeable future.
Perhaps the many reports 1n\the media that much educatlonal
"hardware” 1s now "rusting in storage aress“ becsnse of 1ts
not having lived up to the sanguine prognostitions\of its
earlier supporters may also have influenced the respondents.
Again, Broward and Mlami-Dade agreed with the Manaﬁge-Edison
position but St. Petersburg took the opposing position by a

close margin. '
Statement 10 *{ . .
The trend of the future in community college eduga ion should
include much more individualized instruction, which will

allow students to study at their own rate in most classes.

Manatee Comrmunity College
Hesults

strongly agree
agree

undecided
dlsagree

strongly disagree

ownmdd &
’

Edison Conmunity College
Hesults /

- N strongly agree 0
N agree < 3
¢ undecided 2 )
) _ disagree : 4
A , strongly disagree 1
/\ -
V/ S Comment
c Y ) Manatee s respondents split evenly on this question, but :

Edison disagreed with the statement by a five to three ratio..

These rasults were similar to the BroWard and Miami~Dade respon=

dents. whp/ﬁgneed with Edisgn by favoring the negat1Ve. St.
s Petersburg py a wide nargin.took the affirmative positione=~ a

° . rnlike anqufathe other campuges. . . O
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(pleass put correct numerical respo&ﬁé in the space provided)
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Faculty Opinion on Curriculum iAnd Instrudtion

1n,most‘clg§sesa
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Part I (Objective Responses)

Regponse Scale Key

s et v e

strongly agree
agree
undecided

. dlsagree
strongly dlsagree 1.

N £

The prime consideration of most community colleges
should be to accommodate the underprepared student, ' -

More "innovative" programs should be introduced into
the commnity college. : L

In recent years community college3, in their effort
to, accommodate the disadvantaged and underprepared
student, may have emphasized accommodation too much
and cognitive learning too dittle,

Many specific liberal ‘arts or general education
course requirements are no longer mandatory at come
mnity colleges, This is a good trend.

‘Student evaluations of their instructors may intie
midate the latter. This may help cause academic
grade inflation. .

The state of Florida ﬁas recently required more
instructional accountability. Thig is a good trend
in general for community college education.

College entrance scores are reported to have deterior-.
ated by more fthan 15 percent in recent Years, This
should be a patter for serious concern in higher i
education. _ T . “
A structured course is more compatible with my
teaching format than a non-structured one.
So~called educational “hardware" should take over most
of the duties of the instructor in a few years so ‘
that he will become more of a "fac litator for learning"
than an instructor as the term is now understood,

. . i T - ‘o
The trend of -the:future in commnity college education
should; include much more individualized 1nstrd€fion7—“~7r
which will all®W students to sfudy\.at their own rate- //

o . \
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%p Tables of Averaged wmm@oﬁmmm to the Ten Objective Statements
for All Flve Community Colilege Campuses¥

wwoswua Community College ) '
// . (Central Campus) .

Statements 1 - 2 3 b 5 6 7 8 9 10

Average Values 2.25 2.90 3.85 2.55 3.2 3.2 3.9 3.3 2.4 [2.6
) a . - k\-.. > . :

h Miami-Dade Community College \\\\
o {South npsvzmv o
Statements 1 2 3 4 s 6 . 7 8 9 10

Average Values 2.2 2.8 L.o 2.3 3.3 , 3.3 3.9 3.8 2.2 2.9

s .
. . "

St. Petersburg Community College
(Clearvater Campus)

97

Statements 1 2 3 4 5 6 7 8 10
Average Values 2.83 4.0 3.5 3.75 2.75 3.91 - 3.75 3.17 3.38 3.75

~

Manatee Community College .

Statements 1 2 3 " 5 6 7 8 9 10
Average Values 1.8 3.0 3.2 2.3 2.8 3.9 k.o 3.8 2.5 3.1

— Edison Community College
, Statements 1 2 3 » ~ s 6 ? 8 9 10
Average Values 1.9 3.1 4.1 2.1 3.2 2.7 r.: 3.5 1.9 2.7

*Refer to page 93 for Statements 1-10. ) . .
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~ more iiberalized curriculums than did those from the other

95
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Summarized Comparison of the .Numerical Values of the
Averaged Responses to the Ten Objective Statements
for All Five Community College Campuses

Although the detailed tables representing the res-
ponses to the ﬁen‘objectiVe Statzments for all flve community
college campuses can be found in the Appendix of this study,

P

thelr averaged rpsponses can graphically be seen above,"'

‘From the analyses of the statements which were made in Part I,

it can be noted that, in gemeral, St. Petersburg's responses

éhowed.a somewhat greater preference for innovation and for

fouf campuses. This can also be noticed by observing the //

above five tablés. For example, St. Petersburg gave more

affirmative responses to Statqmentgl,*concerning the prime

consideration of community colleges, than the other campuses.,

Likewise, that same campus gave more affirmative
response to increasing:the number of innovative courses '
(Statement 2). Further, it was least concerned with the
fact that student evalggtions of thelr instructdrs might
intimidate the latter which, therefore, mlght help to cause
acadenic grade 1nflation‘(Statement 5). It was by a slight
margin that the'campus‘;ost supportive of instructional
gccountabllity as projeéted by the state of Florida was
least concerned about the fact that college/éntrance achieve=
ment scores had deteriorated (Statement 6),/ Further, St.

/

Petersburg supported the structured teaching: format the

least of the five campuses (Statement 85{ Also, by a

4
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substantial margin over the others, it felt that educational

. ' ' ok

- hardware should, in a few years, take over most of the duties
of the instructor (Statehent é). on Statemerits 3 and Q its
preferences were similar to those of the other 1nst1tutionst -

While St. Petersburé's responses were not radically
different from those of the other campuses, they were moderately
so. lany of the reasons for this difference have already

_ been discussed. Tt is interesting to note, however, that

a number of respohdents on the other four campuses admitted

" that in previous Years they had taken a more imnovative and
liberal approach to instruction than they now do. Thelr
retreap to a someqhat more que&ate stance was in part the
reeultqof dieappointlng reporté 1n'the nedia and elsewhere
concerning declining student achieVement scores. after many
years of 1nnovat1¢e experimentation and their own experiences «
in teaching. Some of these reflections have been 1ndicated

in Part II of the present chapter ahd in thegopen-ended

f

responses found in the Appendix. . .
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Part IT

Analyses of the Subjective Responses to the
Six Open~Ended Questions

Do you believe the use of the College-Level Educational
Program {(C.L.E.P,) test, which often allows a student to
preempt a course if he scores at least in the fiftieth -~
percentile, is a proper alternative to taking a ocourse?
Should some subjective or written responses also be manda-
tory as well as the objective ones now used? 2

] Broward Community College (Central Campus)
20 Respondents)

Approximatély £Wo' thirds of Broward's respondents
Qgread.“yith varying dfkrees of enthusiasm, that students
should be allowed to téke the C.L.E.P. test in order to pre-
empt courses in whfbp they might have previous knowledge, On

the other hand, virtually all of the pafrticipants suggested

changes in the present format of the C.L.E.P. test. Most,
claiéed that the fiftleth percentile requirement for passing
was f;o l?w, maintaining that between t?ﬁ sixtieth and
eightieth percéntiles would be a more f%?%istic figure,

About three quarters of the respondents sgid that part of.
the test (at least 25 percent) should be subjective in nature.
It should be pointed out that sirce 974 thé Broward studé;ts
taking C.L.E.P. must take the newly devised subjective part
of the English test, The Broward admissions office reported
that since thelintroduction of the subjectivq section in

the English test, less than.half of the studénts who pass

the objective part .manage té pass the essay nequirement,

'
which 1s graded by the Broward English departFent. This
. . - ,
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_ fact alone may be enough to suggest the lack of validity
of the test bﬁfore the subjective section'Was'required at
Brosard. Manj Florida community colleges still do no: re-
quire the ess%y pdt ot the English C.L.Z.P. test.

| Sone 1nstrﬁ&tors choosing to eliminate C.L.E.P, at
Broward sald that 1n most subject1Ve areas 1t tests only a
limited amount oﬂ'recognition of subJect matter. They claimed
that the benefits of classroom interaction, and other types
of learning that can be gained only from actually taking a
course, would be lacking. One foreign language instructor -
sald that he was ﬁot oppoged to allowing students to preempt
basic courses by means of C.L.E.P. in order to take an advanéed
courge in the area; yet he was opposed to éiving college
credit fér preempting courses. He explained that high
school graduates entering college with two &ears of a foreign
Iaﬁguage normally take an advanced course in that area;'yet
they do‘not recelive cpllege credit for the courses taken in
high school which allowed them to enter an advanced college
course. He asked, therefore, why a person passing a C. L,E P.
test should receliye college credit when his knowledge of the
course might be less than that of the high school graduate

Awho éid not receive credit for more knowledge. Finally. it
can be said that the majority of Broward respondents did
support- the C.L.E.P. concepu. but would like to change

certaln of fts features,

v 103 Y
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Miami~Dade Community College (South Campus )
(20 Respondents)

. Agp;oximately 60 percent of the Miami-Dade respondents
suppcrtad the C.L.E.?. tesz, With three more giving vers
reiucraant support to it. Most of those in favor of C.L.E.P.
Were very definite that the passing score shéuld be ralsed

' from the fiftieth percentile to bétWeen the sixtieth and

| the elghtlieth. Several questioned the Florida State mandate
of the fiftieth percentile. One pointed out that until
recent years the University of Florida's requirement for
passing the C.L.E.P. test was the seventieth percentile,
and asked why this figure should not be adopted on a state- ¥
wide level instead of the presenﬁ fiftieth percentiie one.

One respondent supported C.L.E.P. to allow students
to enter an advanced course but not to be used for college

credit. Others pointed out that C.L.E.P., was originally

v
>
7

P
%
;

+ - devlged for the mature student who had been out of school
for a number of years. These respondents opfosed granting
college credit to recent high school students who could not

have gained very much experience while out of school--as opposed

‘ »
~
N-‘\

to the case of more.mature students. Several of these NN

people sald that the C.L.E.P. tests were really not compre- o
ST

hen81Ve enough to judge mastery of course material. A few
Miami~Dade instructors sald that the C.L.E.P. was satisfactory
for testing skills such as mathematics, but claimed that ‘"
) » freshman Ené}ish tests, unless they were exﬁhnded to include
a mandatory and substantial written section, should be
5

v
N
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abandoned. Unlike Broward,bmlami-Dade, oes not require the
written part of the English test. In/?act, some respondents
at Miaml-Dada said thaat no C.L.E.?, zést Was valld unless
it included at leas:t a small sect17h of written material.

) One instructor sald that CAL E.P., test requirements
are too low; that "they cheapen/éhe quiality and intent of
the académic procedure.” St11Y another sald that one of
hls students in the previous term had failed English three
tines at the Universlty of Miami and was making D's at
Miami- Dade§k1th two diffegént instructors in two courses.
Then the student was easy¥ly able to "clep” the courses.
Another respondent ran?éz to eliminate the C.L.E.P. .test and
to substitute a deparyﬁental written éest to be admlnistered
and graded by the'c7ilege department of each academic.area.

Finally, 1t /can be sald that while a majority of the
Mlami:Dade peoplg’supported the use of C,L.E.P. tests, most
of them wished yg have 1t altered. They wanted 1t to repre-
sent a more vafid and rigorous experlience for the student.
This is espi74ally interesting since at.Miaml-Dade hundreds
of student%/take these tests successfully, without having
to take the written section of the English test.

sSt. ?;tersbqgg Community College (Clearwater Campps)
/ (12 Respondents)

, About three-fourths of the St. Petersburg respondents

.suppqéted the C.L.E.P. tests, but many would alter them.

ho:e than half wished to have the passing grade of the test

rglsed. About two-thirds of those supporting the C.L.E.P.

10
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tests asked for a written or subjective sgéé;en--either for
English alone or for all of the tests. Several sald that
the written section should not be included because of theﬁ
time consumed in grading suca tests. -~ One supporter of

C.L.E.P. tests sald: “Let's free the sthdent to let him get

. Xpnte the work he wants to get into.” Two others insisted ’

that the individual departmentjﬁi\1nst1tution devise its own
test which would better~@pnform to the requirements of that
particular course Qﬂgered at the college.

. Manatee Community College
(12 Respondents

At Manatee about .70 percent Of. the respondents supported

". ¢.L.E.P. but ‘many would like to make changes in its pro-

cedures by increasing the percentile score for passing, and
by adding a written section to the exam, especially in
English. One‘supporter wished to have the percentlle for
pasging ralsed somewhat, but polnted out that the majority
of people taking C.L.E.P. tests were in the upper 25 percent
of thelr classes and went on to pass at an equally high
level more advanced courses after having passed C.L.E.g.
Another sald the C.L.E.P. passing score was far tootlow.
elaimlng that he had "clep" students who were unable to

handle the following course sequence. 8Still another had

“mixed emotions, pofnting out that as the parent of two

children in college it was ‘true that the fipanc(al benefits
from C.L.E.P. were appealing. But as a teacher English

this respondent explained that preempting freshman English

hY
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"denied the student éhe opportunity to' learn specific and
efficlent techniques fo; developing research papers, which
would be required of him in many academlc area3.” "Clepping
out” wmost freshman coﬁrseslat a major university, said tnis
\}réspondent. makes for a more difficult adjustment period.
Finally, while several people at Manaﬁée accepted
" C.L.E.P. in its present form, the majority asked for changes.
| A few opposed the entire concept of C.L.E.P.

- - Edison Community College \
. : (10 Respondents) -

At Edison, support fo; C.L.E.P., 18 also mixed. More
than half of the respondents.supborted it in general, but
most .of them wanted to ralse the passiig score to between
the siztieth and elghty-fifth percentiles. About the same
number wanged to add a written section to the English tests.
Seyeral supported the use of C.L.E.P. in skills and highly
factual cou;ses. One opponent of the:.C.L.E.P. test salq_that
college is, in parp. an attitudinal and emotlonal experience
which 1s by-passed by C.L.E.P. This resgopdent asked for
more studies tQ see ?hat kind of student is being turneq out
by C.L.E.P, exams. Another criticized the C.L.E.P. oonéept‘
fg; not offering the personal experiences of hearing a creative
instructor, or becoming involved in lliely class discussions,

"It can be sald that the responses from all five
colleges étu¢ied, oﬂ’the average, gave perhaps a two-thirds

.support to C.L.E.P., tests. However, few of these people

were satisfied with the test as it now exists. At least

L
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of the-tests or not, asked fér higher passing sc and for‘
a written p£ subjective section of the tést--at least for
English, While it 48 true that %Pe latter now exists as ;n. .
optional part of the test, many Florida community collegea,
do not make this part mandatory. For examﬁle. as noted ™ ~
above, Broward does, but Miami-Dadé does @ot. At Broward,
relatively few people have been reoéf;Iﬁg\S.L.E.P. cre@ité.
while at Miami-Dade each year many hundreds do So. One
reason why so many people take and pass C.L.E.P. tests at
this institution is tha; they are highly publgplzed there=-
more so than at Broward. The Niami-Dade Testing Office
reported that it is possidle through C.L.E.P. for a student
"to preempt 45 of 64 college credits needed for graduation.
At no time'while taking tﬂeae tests does the student ever
have to write a éupgle sentence (even for the English test,
under these circumstances.) While this systeﬁ‘may save
money for the state of Florida, and a great deal of time and
effort for thé stud%nt. definitive studies have not yet been
made concerning the results of these tests, |

) Question 2 f /
Comment on the use of individualized instructional formats ‘
. {study at your own rate, etc.) for classroom learning. . What
do you think of learning and behavioral objectives systems

a8 instructional formats? What experience, if any, -have
. You had with them? ,



\ 1/
. ~— . - ™

\\

Broward d\ﬁmunity College (Centra}~ mpus) .
(ZO\Respondents) T

e

~

The majority of the respondents to this question were
hesltant about supporting the coacept of 1ndividuallzed
Instruction. Five pointed out that this type of instruction
might encourage the average student to do less work than he

would do in nonfindividualiZed or conventional classes. N

Gveral admitted that 1ndlvidualized instruction formats
might be useful in classes for superior students who are
hiéhly motiyated to "work on their own." Otﬁers sald that
this type &6f instruction might be useful for underpreparedAt
students Who could not keep up witW normal class work-loads
and who must be given individualiZed help, A few poin.ted out
that valuable interchange of ideas between instructor and
students would be lost if an auto-tutorial type of indivi-i
dualized instruction“were employed. ‘
As for the use of behavioral objectiVes, support for
this format was falrly evenly divided. Few ruled out the
concept entireig. but many\quegtiipedaits value if it con-
centrated on the\iearning of specifie concepts and "bits
of information" rather than on broad and flexible objectives.

Three respondents did not favor rigid types of behaviéral

’ objectives wherecb students learned specified types of

Anformation from the textbook to the exclusion of_others.
Several supported behavioral objectives which specified
that a reasonable number of representative units in a course

be covered. Flexible and comprehensive obJectives were

N

107




gpcndents reported

ole experience with behavioral

for their own courses had been

mandated by campus administration, The re8ponses concerning
their Yal#e were mixed. Perhaps a quartexr of them were .

L - strongly supportive while another quartergﬁere Just as

opposed. Many of the others took a middle position.

L]

objectfves,

ut witnout formallzing them by name. Some ‘
o warned ageinst the gse_of mechanlzed obJectlves "mgndated .
N e O

from abgve.” One imstructor sald that he had been required

\\- \\;;\;Eite\them out\e%cprding to speclflcations from the campus

\\\\ adminisbratlodj\\hti:hat .he would not employ them in his

NN
\classes. It appeared that\many respondents would be satisfied

if objectives simply eVOi;éd from individual teaching formats,
employed in an on-going, natural process. Nhile the majority
__ did not favor detalled behavioral objectives which the adminis~
tratidn required them to write, many did support broader ones:
which would ensure that most of the course outlines would -
be covered in an organlzed and structured manner.
As for 1nd1v1dualized instruction, several people
('favored this format I™r teaching certain skills snch as
‘composition, or for 1nstruction for superlor students., It
was also considered valuable in helplng underprepared
i
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\\llterature,-etc. Two sald indlvidualize 1nstruc§;pnal

\formaés of the programmed learning typé reduced 1pt€;ag/;on -
'ﬁetween students and instructor. Others saiq_ghéiﬁi/ ;;;;//m
dualized instruction which can be‘used 1n/vé;§ gmgii{;i;;s

[}

18 too expensive economically, especially in‘a/ﬁgf;od'of
economic recession. Three pointed out'thaf/

ISﬁing students
H

to work at their own rate simply encoursges average and below- :;
average students to studgé}éss;-to “goofngf” instead of
turning work ;h éhd tﬁiiné exams at appropr;;fe times. Yet,
as already indicated, many respondenﬁé did see value in indi-
vidualized ;%ééruction for certain skill training, for
superlior students, and for spedial classes rdr the seriously

.

underprepared student. “_ 3.

St. Petersburg Community College (Clearwater Campus)
(12 Respondents) :

At this campus, unlike at Browafd.and Miami-pade,
behavioral objectives conbépts Were sqpportéd by more than a
majority of the respondents, althéugh a‘few Were rather ‘
vehemently oppo;ed to them. One résponded t§ them affirﬁa—

"tively by referring to them aé simlar to '"study guides,"
which to a degree describes‘thip. Yet while behavioral
objectives have been discussed in the’ iite:;'af:pre of the

community college extensi%ely, especlally in reéent yqaré,'

-
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they sometimes are considered a modificatlén of an old 1
teaching practice that has been used intermittently for |
decades in‘the pugiic schools; sometimes they wtere referred . |
to a; "workbooks.” 'In the 1920's and 1930‘'s teachers often
used them, and critics referred to. them as *busy work."
Although students at that time disliked working with them,

they probably did serve a useful purpose if they were not

~

overused. Still, it is a bit surprising to hear that the

- “pefined formats are often included in the category of innova-

x

tive instruction.

In any event, the St. Petersburg instructors, for the

most part, supported them, but several complained that they
sometimes are responsible for artificial or inflexible R
teaching, especilally if théy are not broadly structured,
One, St. Petersbur; respﬁndent even sald fhat behavioral
objectives were being uséd by thelr administration "to
,punish and 1n£im1date instructors by requiring and evaluating
behavioral objectives rather than as a means toward 1mpfOVed
instruction.” wa respondents sald that behavioral objec-
tives might not be suitable for everyone's‘teachlng style,
but if they accommodated an instructor’s teachlng style they
coulé be helpful in the teaching process.

The respopges concerning individualized instruction
wgfe mixed. Slightly more than a majority fa%ored this t\_‘-_
format generally, but. several were opposed bgcause of time .

limitations--1f "individualized" meant the individual

4480 °




- encouraged

.‘to have been updated into "behavioral objecti;es." One
iperson spoke of Behavioral objectives as "another educational

‘glmmick.” A few consldered them’more imporgant for skill

‘guardedly, and several people sald these‘could lead to poor

attention of the instructor rather than auto-tutorial or

programmed instruction. Many of those supporting indivi-

dualized instructional formats did so because of the wide
differences thalf exist Ln studeats’ motivétlon aad learning

ability. It w indicated by three people that foxr the

“very slow stud¢nt and for the superior student such instruction

could be usefyl, but for the average student it sometimes
m.to "put off" required tasks. ‘ A

Manatee Community College
(12 Respondents)

él tly ovef one half of these participants favored'
the use of'behaviaral objectives--but with reservations. One
responden/ sald that "they have always been a part of learning,
but are now more visible o:/ﬁgscriptiVe of what the teacher
actually expects to achiéve with instruction.” He probadbly
was referring té the old-fashioneq warkbook format, mentioned

by a St, Pe}éisburg réspondent above, which he now may believe

courses than for "inedact disciplines."

\
" Individuallized instructional formats were supported

L
teaching and learning i1f not used properly. A few warned
that individualized instruction at some institutions often
meant.independent study, vhich they opposed eéxcept perhaps

for-superior students. One polnted out that 1f individuallized
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study formats were of the programmed learning varlety, with
< )

little student-teacher input, it could be detrimental to the
learning process, which shpuld include some instructor-

student relationships. Szveral people took the eclectic

approach, explaining that different people learn in different'

‘ways--different forﬁats night be employed for the same .

course, including 1ndiv1dualized instruction. In conclusion,’
it can be sald that perhaps a bare majority of the Manatee
participants supported both individualized instruction ‘and

behavioral objectives if these terms were broadly inter-

-
-

preted; however, there were some people who were strongly

~

opposed to both.

Edison Community College
(10 Respondents)

At Edison, es at Miami-Dade and St. Petersburg, most
of the respondents had had a great deal of experlence dealing
with behqvioral objectives. Even so, thelr.support for
them was limited indeed, and sometim;s the responses were .
quite hostile. Only about a third of the participants generally
gave thelr approval. In fact, virtually none supported the
concept of behavioral objectives as the major format for
thelr own teaching. Most claimed that'sgge administrators
have gone too far in requirin; comnunity college instructors
to use this approach for most\of their tegchigg, regardless
of the-inclinations ;nd preferences of the 1pstructor as of

the type of material being taught. . Behavioral objective

formats were compared with the correspondence school type

- o 142
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of teaching by one participant, they were criticized for
drastically reducing the time allowed for the lecture-discussion
format, “whicnh was esbecial;y us=ful in soclal sclencs
classes 1T maxlmum beneflts to the stullent were to be
achieved."

Individualized instructional formats wére likewlse
criticized at Edison, although some respondent; admitted
that with some atypical students and in certain skill areas,
like composition and typing, individualized 1nspruction was -
useful. On the other hand, two respondents sald that in
courses dealing with controversial material, the leéture-
discussion rather than individualizedhand auto-tutorial. .
forms was preferable. Most respondents at Edison did not -
support the use of individualized formats for the majority

of non-skill; subject matter classes on the community college

level, i "

»

AY

It can Se said that'ina;f4dua;1ged ingtructional f&r:‘
mats of various types Werelﬂot%sépported §§'th§(pajority of
the respondents at the five campuses e?cept uﬁder very Speclal’
circumstances. A substantiai;numbgr of rgspbndenté did see

a place for small groﬁp and'aﬁto-tutorial instruction in
speclal programs fbr the seri&usly}underpreparéd. where
improved reading and coﬁpositibn skills rather than.subject
matter were of prime concern. 4Also, a limited number of

L

éuperior students, both in regular and in .*honors" classes,

‘might be able to learn at an accelerated pace through some

. ~ L,
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individualized instiuction end course enrichment., For the

- vast:majority of stu&ents, however, the conventional class=-

~
- ——

room‘fax@gt was preferred.

t

o~ uesttion
. T Quesbton )

Commgnt on the use of the lecture and class discussion in the
commpinity college classroom, To what extent do you use each
and why?

Broward Communitz College (Central Campus)
iR (20 Respondents)

‘/ ! ’ - '
At Broward. the lecture-discussion format is still very

much| favored by ‘most of the respondents.' Indeed, many pointed
out that the/i;ctur; 1s still perhaps the single most impor-
tant| teaching format, although many*agreed that discussion in*
class was alsc\important. Only two respondents mentioned
spec}fically that other formats were of importance, although
seveal did say they sometimes used sudio visual materials.

*+ One instructor said that he was not especiaily interested in'

covering the subject matter of a course; indeed, he said that

he probably covered only a small part of the course as such.

He was primarily concerned with keeping his students interested

so that they would not withdraw from his classes. Thérefore. \

he said, he used films and other audio visual materials
during‘&ost of his class periods. Most of the grades he
gave mbre A’'s and B's; he was not concerned with academic
standards as such,

On the other hand, tbe fact that many of the respon-
,denﬁs sald they used the lecture~discussion ﬁethod almost

. i -
- ex¢lusively indicates the popularity of thése methods in




splte of the myriad innovative formats- so often promoted

. fn educational textbooks and articles. It is difficult to
~believe that most of these instructors were unaware of some
of these newer technlques (lndeed, a few said they had-trled
' some but Wwere unhappy with the results and discarded them)

. Many simply indicated that for them the lecture~discussion
works but, with some audlo visual materlal included ﬁd¥
change of pace. Only a.very few used other more "imovative"
techniques (games, rap sessions, small groups, etc.).

Miami-Dade Community College (South Campus)
- . (20 Respondents)

’ - Af this campus the 1ecture-dlscuéslon format was

vervhelmingly.the most popular one. Sdme did use audio

\ terials to some extent. Only two respondents menw

tioned thalxghey used “"affective” learning approdches to an&

degree, while a significanﬁ'number 1ndlcated indirectly that

they did not. The great emphasls on innOVative teachiné

methods, mentioned so often in educational literature (with

the exception of some use of audio visual materials) seems

to have had relatively little effect on these reépondents‘

B Indeed, two or three mentioned that the use of such devices
as ledrning ﬁ;ckages Wwas something they hdd tried with

dlsappolnblng results.

St. Petersburg Community College (Clearwater Campus)
(12 Respondents)

At this campus a number of the respondents, more so

| than at Broward and Miami-Dade, appear to haye put some

7”3‘55*
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emphasis on "small group” or other innovative teaching pro-
ceduz;es. Still, about two-thirds supported the lecture~
discussion technique as the pfime format for thelr classes.
One sald that averaze and better-than-avsrage students "seem
to prefer it [J:ecture-dfscussiog and either do not need any
other methods in order to learn or dislike the disruption
that may rasult from changing their WOrk-study hablts,"”

This same instructor sald that "supplegentingkbr substituting

this with individualized methods 1s needed for underprepared

N

or lower abllity students who need brodding} repetition,
graphic explanation--or their own time to do their Work:ﬁf

Several sald that when subject matter ratﬁbr than sgkills 1s '

i)

taught, thé lecture should predominate.
Another respondent saild that "the lecture angd class.

e

'discussion. the way I use them, are very valuable.¥ This

person sald that he gets favorable student response on the

evaluations of the instructor, and that many students comment

"that thelr class notes were most useful., He Went on to say

that he tried an individualized program-learning package

at one time and the class dld significantly worse than with
the lecture method. Some people suppofted the use of "av® <
materials to some degree, and several spoke against tﬁa
discussion method unless students and instructor were well

prepared for it. It can be said that while at St. Petersburg

\:\ “» )

e

somewhat more innovative approaches to teaching may have
; / iy .
been supported than Broward and' at Mlaml-Dade, the

|
|
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‘majority of respondents still supported the lecture-discussion

v
4
i

Ts the basls for thelr teaching. ) r

Manates ‘Community College
{12 Respondsaants)

R
| "~ Ac Manatez there was support for the lecture-discussion
fbrmat by most respondents, but perhaps a third of these
recognized the need for audio vioual materials as a maJor
tefching device. One mentioned that an i1ideal class should

offer optionsy a combination,of 1ecture~disoussion. audlo

visual. and auto-tutorlal, depending on the type of material

_being studied and the preferences and abllities of the

students.' One participant sald he used 1ecture-discussion as
the major format of his teaching "supported by periodic
demonstrations and films,” While there was some support

for alternatfve teaching'methods"at Manatee, most respondents
favored the use of the lecture-discussion format as the most
important single type of presentation.

Edison Community College
(10 Respondents)

At Edison, lectures and class diséhsgi%n_emerged as
the most important single format for more than three-fourths
of the respondents. A few sald they used audio visual
materials rather frequently. Another preferred panel dis~

cusslons and individualized formats. This teacher sald "I~

-t

1limit lecture remarks only to clarification and to misunder~

stood prlnciples, and to act as a devil's advocate 1n some

situations--or to offer alternate solutions.” One spoke

15
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/ .
against the use of the "learning package" type of indivi-

dualized instruction. As noted above, more thén two-thirds
used the lscture-discussion for the most part, but the

remalnder used some of the formats mentioned above as well,

‘Question %

Do you belleve that there has been an overuse of. the all-
objective test format in classroom tests? Should students
be required to take more subjective or combination-type

tests (objective=-subjective) in order to géln some experience
and organizing skills under test conditions?

O

Broward Communitx,College (Central Campus)
. (20 Respondents)

By an overwhelming majority of perhaps 80 percent,
Broward 1nstructors agreed that there has been an overuse of
the all-objectlve test format at the college. Many people
gave reasons why this phenomenon has occurred, 1nclﬁd1ng
the fact that subjective exams take tooqlong to grade. .It
mé; be true that many instructors have decided to use all-
objective testing not only because they.are so easy to
grade, but also because thelr frequent use sgemed to testifyi

to their viability. .o

S k &

A significant number of participants at Broward was

'véry concerned with the-almost universal use of objective

test formats in some departments.. One said:

Before my days they used to says 'high
school glves you a decent education.' In
my days they sald: 'high school no longer
gives you a decent education'~-all it does
1s make you literatue and little more. Now
all we can say is: 'high school does not -

" even give one literacy, much less a decent
education.“ -

-
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A few respondentéwaid say that in the English fleld
there was not an OVerudé of objectiVeltests.\altheugh one
sald that even in this area there was too much use of this
format. Many admlttsd that the ccmblnacion-type(best
(objective-subjective) wWas excellent. If the subjective -
section were used only on alternative tests (With the use of
all-objective tests at other times) ;tfwould be possible for
instructors to grade these tests without expending excessive
periods of time. One respondent satd: “"If an instructor

cannot take time fo: formulate good subjective test material

‘ and grade it according to clarity and content he obviously

does not have the %time to prepare his classes correctly or to

evaluate his teaching methods effectively.* . Y

' ,
»

Finall#*.it can be sald that at Broward, mosé respon=
dents were highly critical of the overuse of all-objective
testing formats, but many admitted ;hat they used them for.
various reasons.

S Miami-Dade Community College (South Campus)
(20 Respondents)

By a large ratio the Miami-Dade respondents agreed
that there has been a great overuse of obJebtive testing
at that institution and a neglect of subjective forﬁets.
Several pointed out that students cannot get experience
in writing and in analyzing questie%s under the pressure of
'test conditions if they do_net take‘subjective-éype tests.,
This abllity is highly valued B& employers §eek1ng employees

with the potential for advancement.
,‘4
k
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Many Niami~Dade people admitted that they egployed
objective test formats excessively because of 1arge—eia58e51
and pointed out some ?dvanuages of this type of test, Yet
maost admitted that the combination (objectivé—subjectlée)
format may be the best of all types. It .can be added that
the bﬁrden of grading subjective tests wﬁuld,not be too great
even with large classes if perhaps tﬁo-thirdé of testing were
objeotive and one-third subjective.

St Petersburg Community College (Cleaxwater Campus)
(12 Respondents)

Overwhelmingly the St. Petersburg respondents agreed
that there had been an overuse of the objective examination
at that campus. One sald that "tests of this kind often
reflect the mindlessness of the course content and thelr ‘
irrelevance to the studeﬁé. ﬁis goals and needs." He went
on to séy‘that written tests give the student experience in
organizing material systematically and loglcally. Yet he
was not‘sure how often students need this ability today if
they transfer to the university. Another respondent doubted
the value’of written examlnations. He polnted out: "No

one glves essay exams. Therefore, why should we give esséy
exars to glve students practiée in essay éxams which no one

glves?” This statement is highly suspect, especlially in

reference to class at the unlversity level. On the other hand,

most ‘of the other respondents strongly supported the value of

Written exams or a combination of bbth objective and subjective.

b e e
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o . " Manatee Community College
’ (12 Respondents) -

Every,respondent at this campus agreed thé%‘there
had been an overuse of bbJectiQe testing abt thne exbenee of
writtee~exams, which,'they sald, were extregely valueble
instructional tools. One person, for example, sald that he
very much favored subjectlve evaluati'on, pointing out that
his students can elect a module which iﬁcludes a research
paper and some subjectlve testing. Another balg: "f think |

many types of classes S\Bt 1t (objective testing) to death."

-

He sald that he preferred to “wstretch" students by making

them organize facts and communicate them as ﬂell as_to learn
them. e did aduit, hovever, that time and limite(:l:@cademig
stande;as are the majdr‘drawoacks to thelr use. Still "
another sai&\ghat in his opinie\\fhe\e§§ey test 1s.the most
valid measurement. of student achieVement;\\Hegpoin%ed out,

however, that "in man& cases, class size precludes the use

of this type of test.” -

Although all of the respondents agreed.that objective
Aﬁge;ting 1s very much overused, many 1pstructors haﬁe con-
tinued to use 1t exclusively. As noted earlier, fhe alternating
of combination-type Eests with all-objective ones could be
‘the solution to the problem., (

Edison Community Coliege = -
(10 Respondents)

At this campus, all but one respondenf-strongly agreed

-

that objective testing was belng overused. Even the negative

% ~
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. respondent sald that subjective testlng\&hggif\:e combined
with the all-objective format, but brought up t eggg?al

, 'problem of 1nstrﬁctor limitation-time in zZrading thise
tests, One respondent polntzd out that it is difficuit %o

make a proper evaluation of the knowledge and skills of

students by means of objective tests only. He explained that

. his tests were usually a combination of objeg&lVe%%zg Bubry,
&

jective sections. Another,sald, "Objective tests “at least
for me, are cop-outs. Bﬁt I have been forced to take this
‘easy way out because of the increased student load." A
third person sald that all-objective test formats are poor
| for'any stu@ent. He pointed out that his students had no©
concept of writing or skills in organization.f He pleaded
for combination-type tests; otherwise, any skills learned
in English composition, he maintained, "would atrophy.”
< At Edlson, as at the other four campuses, there was
‘stro?g support for more written or “blue book" tests. Ye%
many.instructors admitted they relied on the all-objective
type due to the pressure of large classes. As Previously
T stated, combination-type tests could accommodate the needs

of both 1nstruq§orf%Pd student 1f they were more often

employed.

X

Question 5

Yomment on the practice of "academic grade inflation” (in-
- §tructors grading students higher than' thelr work warrants)
ich 1s reported to have occurred in recent years. Do you
lieve thls has happened? If so, what are some of the

_; rgasons why this may have occurred? Have students' evalua-
’ tions of thelr instructgt’s been a factor? Comment.
|
:
|

.
A
/
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Browa Commtnitg/éollege (Central Canpus )
(20 Bespondents)

The Broward respondents by more than an eighty-fiv»
percent ratlio gareed thét acadealc grade inflatioa had indeed.
occurrad on tf (v camp,us.. Some instructors feared that Student
enrollments in —heii areas might “drop and that higher mnimum
enrollments in each class were being mandated. Maer spoke '

of administrative pressures to keep enrollment figures high ’
at the college. Other\ﬁgpertant reasons lneciuded the influence

of student evaluations of their 1nstructors.vthe results of

‘Which might have an adverse affect on an instructor'’s status

#Ith the colrbge. In order to lmprove their student evalua-

tions, 1nstructors sald faculty members sometlimes have

. emnphasized thelr popularity with their students more than the

fact‘that the students learn at acceptable levels. Others
explained that instructors have been increasingly in competi~-,
t1ion to’reduce student withdrawals from class. An instructor's
*holding powef' if high 1is reeognized as a good aecomplishment
by the administration. Therefore. one instructor sald, "Give
’e;n A's and B's and keep”;;‘!” .

Some instructors sald that many students are in college
who sﬁould not be there, tbe community college'philosophy"nbt
withstanding. They explaﬁned that'these people simply did not
have the motlivation or baékground of a ninth grader, regardless

of what methods the'instructor could devise. Another spoke

of "students o{ithe TV, audlo vlisual age, who are not taught
\ ¢
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in the public schools to read and szte/at acceptable levels,"

whose inadequacles hamper the learning process. He also™~’
spokz of student evaluations of instructors as an important

factor influenclng academic grade lnflatioa. Anothar reasoa

ci?e was "watered-down courses which adjust grades accor- -

Another reason cited*Ni'Broward for.aoademic grade
inilation was the abandonment of requirements that Btudents
take certaln general education courses which happen to have
been in an instructor 's specific discipline. ‘It was pointed
out that such: changes in the curriculum have caused Some
faculty members to fear for their jobs, so they reduce the
student workload required in their classes in order to make
thelr courses more popular.

On the other hand, one respondent sald that if academic
grade inflation has occurred, it hasn't bothered him/her.

This person-said it was worthwhile to stress a student's

- achievement rather than his weaknesses. The respondent

admitted that this approach might make it difficult to
evaluate products oi academic grade inflation, but then.
stated, "they always have fhe G. B E. /Graduat's™ d
Examination§7. The participant summed it up by saying,
"Student evaluations of instructors are good if-the form
tests teacher effectiveness rather than punctuality."

One respondent criticized idealistic educators ”who

blame teachers for students' failures.-seldom realizing
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that students themselves are the major reason for their own
fallures." He sald that "politics and public relations

are also involved~--it doesn't look good 4f many individuals
fail or doa't g;aduabe.“ Yet another person sald that
academic grade inflation makes it diffjcult or a teacher
/’with pProfessional standards and is also unfair to the student
wno thinks he is better prepared than he really is. .

Still another participant cleimed that certain innova-
tive instructional metﬁods. whick claim that "égucation
should be 'sold to the ﬂgw generaéion as a pleasant, agreeable
activity instead of as ‘the old idea that the student should
suffer to some deg;ee fo learn, were an influence." Finally,
one participant said tHat the relaxed and less~-punitive
grading system adopted ag Broward in recent years, which
allows students to withdraw from a course without penalty
" almost until the final exam, is another-factor in academic
grade inflation. |

’

Nlami-Dade Community College (South Campus)
(20 Respondents)

{
4

At Miami-Dade, as well as at Broward, most of the
respondents agreea that academic grade inflation at that
campus does exist and that it has many bhad features. Severﬁl
sald that academlc grade inflation developed partly as a
result of administrative evaluation of an instructor's com-
petence based ;; theifblative number of students in his class

who nade passing grades. Some sald that student, evaluations

\\~—ofr?éculty membefs, when they are used by the administration'

.
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as part of the angpal evaiuation process, has also contri-
buted to the problem. Further, it was pointed out that
admintstrative policy changes concerning the time when a///////
Student may drop a course osfore he is considered to have
failed it havec also had an 1nf1uence.9n grade 1nflation.‘
. Students may now recelve a "W" grade, which is non-gunitiVe.
| | almost up to the final exams. This in itself may not
necessarily re a btad factor, however. \
Another respondent sald that the quality of work for
each letter grade h;d §uffered "because of administrators™
charges of bigotry or poor cémmunity college spirit” if the
Instructor falled a student. He .sald that “an A by anotﬁer
name may really b;va c.” ' \
Still another person placed a major bart of the blame
for academic grade inflation on ineffectual teaéhlng of
' reading and writing skills in the public 8chools; others
s placed it on student evaluations of their instructors.
~ Excessively liberal attitudes toward the underprivileged
student and the writings of ultra-liberal “education pro-
fessors" were some factors mentioned. Still other respondents
spoke of faculty members’ need to be popular. They mentioned
that in the late 1960's the trend was sfarted to raise grades
tolpreVent students from being drafted into the army. One
berson blamed “flexible grading systems" and "performance

LN h ‘s
contracting,” which leave instructors with "fewer clear-cut

JISURNEE . 2

Judgments for standards of performance.” He a&lso sald that -

€
!
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in the community college, with its wide range of student ’
abilities, instructors may have been inelined to lower over-
all stancéards to accommodate the dilsadvantaged and nnder-
¢ o 11

prepared. ¥

Onirparticipant-blamed the problem on the "contingency .
hang-up this society has about success.f and the "terrible
unacceptablility of failing"; dlso, on the desire of schools
to make a "good image for themselveS. One respondent sald
that "grade inflation thrusts into our faces an unrealistic
picture of estimated.capacity and true accomplishqent.”

Many people at this campus spoke of teachgrs being
intimidated by student evaluations, and of "administrators
who Wwere eager to maintain full classrooms.” On the other
hand, one participant said that grade inflation was partly
the result of students® entering college Mth a greater
degree of sophistication. He stated that grade inflation
"was partly due to the fact that cheatiné has oecome a
sclence.” Still another respondent spoke of the difficulty
.that well- intentioned'teachers in public schools have with
large classes representing ethnic, religious and language
differences, which are influential in causing varying levels
of student achievement, To accommodate this problem, he

sald, instructors simply grade easler. Job security of

teachers and "theilr tendency to blend in and not rock the

boat” were other factors mentioned.




1L

St. Petersburg Community College (Clearwater Campus )
(12 Respondents)

At this campus pernavms only 80 percent, in contrast .

to even higher levels at Broward and Miaml-pade, felt thac

\academic grade inflation had_occurred: still, this is a high

fithire. Of the many respongents at St. Petersburg who

agreed that academic grade inflation exlsts on the campus,
several sald that it was partly due to_instructors’ Ycarrylag
favor® with students in order that teachers might in turn *
receive high student evaluations. One pointed out: “Many
students nowadays are aore or less undisciplined, especially
in the area of study. As a' result, they tend to drop subjects
if they believe they will not be receiving a high enough
grade." (Withdrawal from a*course is now possible almost

up to final exams under theiless runitive grading system

now in effect at St. Peterspurg. - Sometimes, said one
respondent, students will complain to the administration 1f
they are not receiving high enough grades in a class. Raéker:.l
than resist the problem, many instructors simply grade higher
in drder to preclude such possibilities. In previous years

students rarely went to the administration under such cir- '

cumstances; 1f they did, it rarely ‘did thenm any good. He

sald that now things are different.’ - '
) One respondent agreed very much that academic érage’/),al

inflation does exist at St.  Petersburg, pointing out that

some students there '"cannot read and write as well as my

-
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eleven-year-old daughter.® It was also pointed out that
declining enrollments at tﬁigfcampus and administrative
pressires on the faculty in terms of ;quatinz student fallure
or thﬁdradal with instructor fallure, Were factors lnfluenciﬁg
academic grade inflation. However, another particlpant
maintained that “the whole discussion about academic grade
inflation 1s 'spurious'." This person said that the problem
could be resolved simply by eliminating grades, and poinggd
out that "the whole grading process, as a small part of the
credentlalling process, 18 so shot through with teachar |
subject'%vity that 1t comes to little more than academic
impediments." Yet at least three other'respondents ma;ntained
that,gradqg are an important factor in the evaluation process.
Another reépondent,named teachers and ultimately
school self-preservation as the'main causes of academic
érade inflation. This is an interesting remark, since of
éhe five 1nst1tutions’studied. St. Petersburg is the one which
1s most threatened with declining énrollments.l Sti1ll another
participant placed a major portion of the blame on student
evaluations of the instructor, saying: "I do not support
student evaluations at all. While in theory they should be
a valuable and useful guide, in p;actice they are unreliable
and an 1nfiuence\pn acédemiq grade inflation."” ' Many other
respondents sald the same thing.

One person pointed out that educational "experts”

sonetlimes maintain théf higher grades encourage students to




do better academicaliy. and that is why some instructors,

use grade inflation at St. Petersburg. He also Sald that

. certain other institutlons. wialcn are really concerned about

the phenomeaon of grade inflatioa, havs solved th=2 provlém

"by administering special tests to students which would somehow

,weed out those who managed to slip through He felt that -such

’

a practice might be necessary in certain fields,

Another respondent saild that other reasons for academic
grade inflation were the changing nature of student popula-
tilons (backgrounad, preparedness, interests, and ambitions),
the knowledge explosion changing patterns of communication
(T.V., etc.), changing cultural patterns, and rising expec-
tations of blackg and the disadvantéged. He pointed out
that "we all read less, and listen and watch more, "

A final respondent said that academic grade inflation
has been 1nfluenped by the faoct that the college administra-
tion in recent tiﬁesshas impressed the faculty_wizh the need
to attract and HQld students. He explained, “"Numbers of
{Qrops' have been‘noted for various regséns by the academic
dean.” He went on, to explain that the administration has
said tﬁat this is a ”stﬁdents' market,' and that "all students
are educable.," The idea pﬁﬁ'forth has been that the
instructor has only to discover the particular method
{gimalck, package) that will ;turn on" the student. The
instructor at this college has been 1mpressegé§1th the fact °
that his job "may depend on the number: of stutcnts who sign up

for his/her claSSes."'

[



acceptable human activity." Another participant claimed
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Manates Community College . . ~———o_ !
(12 Respondents) T e

At Manatee about 75 percent of the respondants agreed

that acadsmic grade inflation had occurred on this campus:.

One participant said that the need of some 1nstruct

relate to the youth movement and the xisetofdstudént.rights

and Protests may be factors 1nfluencing the phenomenon of

tions of thelr instructors and of teachers® attempts to

gain popularity with students as being factors. Still others.

quke.of “instructor laziness," the "nice-guy syndrome* and

the idea that "high grades will give students confidence."

Yet what bothered this respondent most concerning academic

grade inflation was the fact that colleges were *turning

students loose’ on the world who cannot perform at the minimum

acctﬁtable level." — S
| oﬁ the other hand, one—reSpondent sald that he had not

personally experieﬁced the problem of academic grade inflation.

For him the grading system was very similar to what it was

twenty years ago:. He malntalned that entering college students
today are better prepared and that this factor could result

in hizher. g?ades. Another person disagreed with that position,
pointing out that ac;demic grade inflation was academlcally
destructive. He quoted John Gardner, who has saild: We must

learn to honor excellence (demand it) in every soclally

’
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that academic gragde inflation might be ha}ted by performance=-
oriented educatidn."Stiil another said that academic grade

[}
inflation has occurred "because our socliety has ‘degree
. ’ ’

manta’ &8s a part of social acceptance.”
Edison Community College '’
(10 BRespondents)

grade inflation has indeed occurred. Somé.said it was becagse

sc many students are 1nadeqhate1y prepared Ebr college work.
Others sald that tbere is much pressure on instructors to
keep the F.T.E. (full timé equivalent numbers of students)!
up and the attrition rate dbwn. One respondeﬁ% sald instruc-
tors inflate grades in order to be assured of "classes that
make." ' .
Cn the other hand, %nother Partié¢ipant claimed that,
in some ins?ances, the use of specific bebavioral objectives
and course outlines has helped to take the guessing out of
tests. ' He maintained that this practice has allowed students
to achlieve higher grades, which he claims is "higher achieve-
ment" rather than academic grade inflation. S5till another

respondent maintained that as a result of their administra-

tion's requixing the use of the behavioral objectives format

in the classroom, he had had a Aiffi¢ ustment period

in his teaching. He later realized that hig.greE} effort
to be "fair" to his students resulted in ovqrcompensétion,

so that many high grades, mostly A's, were given without his

127 .

Virtually all of the Edison people agreed that academic




] " 128 1
demanding complementary effort on the part of the students. i
He now belleves that no grading system should "suddenly \ _ |
reward students who produce little effort in thénlparning |

pracess.”

-

oy Another instructor at Edison said that academlc grade

inflation has resulted partly because instructors, for a

number of reasons, seek large class enrollments as a sign of

1

§kigh grades will cut down student frustrations, thus de-

creasing unrest on campus. He ‘further pointed out that some
% ' .

faculty members belleve that student evaluations are a threat

|
|
|
1
]
popularity. He also said that some teagheré belleve that ]
|
i
to their job security and, therefore, give higher gradea;. i
Others, he sald, are simply apathetlc; 1t is easter to give
high grades than to worry about possible consequences of' o ‘
giving lower ones. ¢ ‘
A respondent at Edison sald that while there has been ,
academic grade inflatilon at that campus, the use of behaVvioral . .
objectives, re-testing, and an almost no-fail grading system
has established a setting in which students who perform can‘
get A's and B's. While he favored this format, he said that
established objectives have been set too low. He was also
critizal because a majority of his students have serious
reading, writing or "analyzing" deficiencies. Therefore.'
he raintalned, C and D students have succeeded in getting

higher grades than they really should. He blamed pressure

from "authority," the needlfor higher enrollments and v

b
7
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' behqyioral obJectives systems as prime factors contributing
to academic grade inflation,

St11l another instructor named political and state
financial problems in Plorida as importaant facto?s in Florida
community éolieges' academic grade inflation, as the colleges
are influenced by the numbers of gfaduates produced, students
in classes, and student "successes" as indicated by grades.
He blamed student evaluations of their 1né£ructors as well
as the writings of liberal educators in the field of com-~
munity céllege education. A final respondent blamed publicized
printouts of instructors® grade inflation and faculty fear
of job loss if "F.T.E.’s" drop. Student evaluations of their
instructors, upper division institutlions® reducing thelr
academlc standards, and a "new type of faculty" were other

reasons cited for influencing academic grade inflation.

Question 6 T

1

In recent years community colleges, in their effort to accom-
modate the disadvantaged and underprepared student, may have
emphasized accommodgtion too much and cognitive learning too
1¥ttle., Do these adjustments threaten academic standards

or goals? Comment.

»

Broward Community College (Central Campus)
(20 Respondents)

There seems to be little doubt that fhe respondents
at Broward Communiéy College were very much concerned with
the lowering of academic standards in recent years, not only
at Broward but at commnnitg_colleges in general. Whilé two
réspondepts did not think lowering of academic standards was

a major problem, claiming that what 18”1mportant 48 simply

~
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to "meet the needs of the students," most of the remaﬁnder
did. One person in particular was so disgg;bed as to question
the present American collega standards (gspecially at the
two-year institution), and to call for a return to the past,
"when quality education and academic st dards really meant . T
something. others While not so extreme 1% their criticism.

blamed college administrations. among. others, ~¥For being more

concerned with large enrollments. meaning greater state
funding, than with quality.educa on and standards. Most
pointed out that the community college_ has ,gone much too far
in its efforts to accommodate the underﬁr\pared student. an‘
effort, they sald, which has done much to reduce academic
standards. While two respondents were concerned only with

student “needs," and wére little concerned with standards,

another spokXe of almost 60 percent of commnnitxhcollegéfstudents“

being "functional 1lliterates.” Most of the recbondent@
asked for more cognitiVe learning. even 1f it meant lej
accommodation of the underprepared.

" Miami-Dade Community College (South Caipus )
(20 Respondents)

At Miami-Dade.falthough most respondents deplorgd the .
lcwared acadenmlc standards prevalling at that community
college and at others, a substantial number aid support
efforys belng made to accommodate the seriously underprepared

gtudents in special classes, Still, approximately half were
9, ‘

_upimpressed with thc improrement made by suéh students in

these special classes, Som& spoke of the "I Divislon" .




&
courses but expressed unhappiness because undérprepared

students were not required to sign up for them, Several
expléined that the spécial or "Directed Studleé“ courses
were belnz ph?sed out in the fubture. At that time thesé
studgnts would simply be placed into regular classes uhere,
ostensibly, special accommodatloqé would be made for them,
It was not indicated whether this change hés occurred because
of reduced funding or becaﬁse the courses had not been
sucgessful 1n‘the opinion of the administration.

Several respondents did point out that thers had
been too much accommodatiéﬁ of seriously underprepered
students and that thls did indeed threaten academic standards.
Two indicated that such standards were‘far too low. On tHe
other hand, Qany respondents seemed falrly satisfled that
accommodatiﬁé underprepared students was a major job of the
community college, and were not concerned about‘academlc
standaris as suéh.

" ‘ Manatee Community College
(12 Respondents)

While none of the respondents belieyed that special
programs for the underprepared threatened academic standards,
~several indlcated that they had seen few success;ul results
from these efforts. Two believed that such programs were
helpful to the syudeqts taking them. Perhaps some did not
quite understand the real thrust of the questién, since théy

did not address themselves to the possibility that cognitive

learning may be acquired at a lower level than in previous
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courses (for the seriously underprepared student) as "Watered-

down" and of limited benefit. Others claimed that general
adadem;c standard§ were beinz ersded because of excessive
emphasls on underproparod students--perhaps more than on
better prepared ones. On the othef‘hand. two respondents
sald that still more shoulq_pe done for the slow léarner,
especlally in the area of English composipionc Some partici-
pants criticized the admlniétration for not requiring all
serlously underprepared students to be placed 1ﬁ these
special classés, as gsuch students have an option to attend
them, Since many chose standard couraes. they have caused
academic standards at the college to erode even further than

4

gheir present low sfatus.

While some respondents supported the con&épt of speclal

. classes for very underprepared students, others afgued that

too many of these students, who were often unwlilling to\put
much effort into their studles, were contributing to lowa:
academibstand.ards--to the detriment of all. Many respon-

o,

_dents felt that the admlnistration should require greater

effort from disinterested stq\gntSz that ”accommodation“
had gone too far.

St. Petersburg Community College (Clearwater Campus )
(12 Respondents)

—

. At S8t. Petersburg Community College éhe majority of

the respondents did not seq'too much accommodation of students

‘as 5 threat to'academ}c)standards. Many supported special

courses to help these students; others supported these

ot
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Years., Several respondents simply 1ndicafed the names of

the courses offered for the underprepared rather than responding
to their achievements. Still, as already noted, at least:

two were doubtfnl that the programs for the slow learners

Were accomplishing much, although they did not believe that

they should be discarded. .

Edison Community College
(10 Respondents)

At Edison Community College most of the Pespondents
Were unimpressed with the results of special classes fof the
underprepared. One sald that much of this remedial effort
should be done in tne county school program rather than at
tge community collegé. while others pointed out that the
herolc efforts of/the college to accommodate the underprepared

students have had a deleterious effect on academic standards.,

.Cne respondent argued that far more should be done for the

bright studths; these were the ones who, after going to

 the university, returned to the community and made great

contributions~-partly as a result, of the inexpensive educa-

tional opPortunities afforded them at the community college.
* !

A few respondents sald that special programs for the

underprepared could be useful, but that these courses should

, not offer academic credit, as was usually the case.  They

explained that étudents should remain in special classes_until
/s

they had achieved at least at a minimal 1eve1. They believed

that too many wWere simply passed on" to regular classes

while they were still seriously underprepared--especially

P Kol
j.';u‘f
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in verbal abilities. Generally, these respondents believed
that the abpve practices,' among others, tended to lower .

standards e?>the comrunity college. !

Summary

Most of the respondents from the five community
colleges in this study agreed that academic grade inflation
was indeed a phenomenon that had reached their campuses. As
indicated, numerous reasons were given, including the influence
of college administrators, student evaluations of their in-
structors, high‘pe:cehtages of entering community college
students who were seriously underprepared to do college work,
fear of lowering enrollments, the influence of experts in the
fleld of education who have piayed down the importance of
grades and the more conventional goale of education, the
general lowering of academic standards, the use of behavioral
" objectives, and myriad other factors. What is important to
recognize is the near unanimiii;ff the respondents who have
recognized the fact that academfc grade inflation hés.occurred,
and the high percentage of instructors who agreed that
academic standards are se;iouslyhbeing threatened, . !

On the other hapé, there wes a rather small minority
of respcndents, perhaps more at St. Petersburg Community
Ccilege than elsewhere. who Were elther unaware of a problem
of lc;;;ed academic standards or felt that if it did exist
i1t was of 1little consequence. Perhaps as many as 85 to 90

percent of the particlipants were concerned about the prohlem,
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" which they believed Mas eroding academic standards.

The abave analyses of the data (much of which can be

found 1n_the~Appendix of this study) to a la{ge Eegree

support nany of the ideas and statéments‘preéeﬁtad in Chapfer,II

of this study, "Background and Review of the Literature."

For example, a number of references mentioned in Chapter II -
J;it1c1Zed practices such as academic grade inflation; student
evaluations of their instructors; unusually 1ﬁnovat1ve

teaching hethods which may tend to reduce. academic standards; ]
excessive accommodation of undefﬁreparéd students which may
not encourage or require students to work at reasonable
levels of achlevement; and‘'excesslve use of objective tests
at the expense of subjective or written ones. The latter
practice does not require that students show thelr ability
to analyze and organizé information under test conditaéns.

Although analyses of the subjective responghggyay not
e :

-~ -
—

—

have considered every response in detail, they Wers sufficlently

comprehensive as to gfve a good picture/Gf/E;i’participants'

opinions and reactions to the tGSI;s under study. The chl~

square analyses obtainé&nfrqm the computer printout, which

are included in Appendix B, show the twelve statistically

most significant p-value relationships (p .005) between:

the respective o%Jective statementz in Rart I of the

duestionﬁaire. : : ‘ . T
The statistical tables representing the individual ‘

campuses upder study (Appendix A) complement the text &

«
- |
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material by graphical{y represénting the objective responses.
Within the body of this paper (pages 92-93) a table is
included which repfeséuts the éVerage& objectiva respons=3

by campus. Appendix 4 includes in its five tables all of -

the numerical responses by campus. s

1.8
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CHAPTEB »
P Sumnmary, I plications and Recommendations
‘ Summary

The preceding findinss represent, by means of two
parts of a questionnaire, one objective and one subjective in
natﬁre. what selected and available faculty members at five
South Florida community colleges believe are valid and
invalid épproaches in’ the areas of curriculum and instruction.

The findings of the present. study clearly indicate
that, on the average, peihaps three-fourths of the respon-
dents at the five campuses under study be11QVe that a more

. mgderate approach to further innovative efforts in curriculum
and instruction 1s needed. These respondents believe that
\\‘;///In varying degrees the herolc efforts which many community
colleges emﬁloy 1n’dea11ng with underprepared studenfs should
be reduced. It appears that this negqtive Tresponse was not
because they were opposed to innovation and change in curri-
culum and instruction per se; rather, they apparently believe
that such programs should be more carefully tested before e
they are put into general use. The disappointing results of
gome innovative programs they ‘have tried were a major reason
for this negative response. For the supporters of éﬁese

programns constantly to blame improper application of these

innovative techniques for their failure is hardly the solution

to the problem.
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Most of the participants in this study disagreed that
the prime aim of most community colleges was to accommodate
the underpfepaiéd student. Also, approximately three-fourths
indicated that community colleges, in their effort to accom-
modate the disad%antaged and underprepared student, may
have overemphasized accommodation at the expense of cognitive
learning. Oral additions to this question indicated that
the time may have come to call a halt to the continuance of
reduced academic standards in the name 6f accommodating
the underprepared. Some respondents said that a sizeable
number of the underprepared students are simply unwilling
or unable to put forth the effort that minimum college
Ach;evement demands. A few respondents disagreed:with this
posltlon; . " .. o s

A majority of the respondents called for a reduced
rate of more 1nno€ht1ve programs., Apparently, for sqme “
people, the term "innovation" has ﬁ'positlve"connotatlon.
almost regardless of the~type of innovation being considered.
Yet thé'majorlty épparéntly have come to question some~of
these programs an@ many see a, number of those already employed
as a threat to academic standards and good edpcatlon.

A slzeable majority of the instructors who participated
in this study indicated by their objective‘étatement responses
that the trend toward redu&ed or altered.general education
gourse requlrgmenté for degree atﬁdents is invalid. While

their responses may have indicated the need for some

“ »

-
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relaxation in this area, the majority were definitely opposed
to condoning increased numbefs of elective courses at the
expense of previously required ones. At Browa:d some peoble
were opposed to the practice of allowing "esoteric" courses
in English literature to substitute for a survey of literaturs
course in satisfying the humanities requirement. At least‘ .
three-fourths of the respondepts saw a definite relationsﬁiﬁ
between student evaluations of thelr instructoré and academic
grad; 1quation. A sizeablglnumber were quite outspoken
about this problem. Although there were a number of studies
in the late 1960's and early 1970's which claimed that the
influence of student evaluations of instructors on academic
grade inflation was relatively-minor. more recent studles
have indicated that the effect is considerable. In any
event, the particlpants of the pr;;ent study were in agree-
" ment with the latter position. (
The question concerning the state of Floridafs recently
« introduced instructional accountabllity plan for higﬁer

educgtion received mixed responses. Those supporting this
deveiopment probably saw it as aﬁ eff&rt to obtaln better
education; those opposing it may have done so because they
believed it would introduce more “red ;ape” into the educa-
tional system than 1t would good educational procedures. Both
positidns have been supported 1p professional periodicals and

in the press. It is possible that if more.of thé’respondents

believed that an accountability system could be devised at the

&
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state level which could really hehp te insure better educa-

- tion, more of them would have voted affirmatively on the

"statement. It 18 entirely possible that in the future such

/

& format will be devised.

A very high majority of tne regpondents at all of the
campuses strongly deplored the seriously declining college
entrance examination scores as reported by the nation's two
best-known testing services and wtdely written up in the
press. The fact that the number of students now scoring high
on the College Entrance Examanatioh Boards has declined
sharply in recent Years was of serious concern to the respon-

)

dents. This unhappy situation coincides with the declining
Florida Twelfth Grade Test scores, which have been evident

in the past few years. While this problem is derived directly
from the public schools, it 18 also one of serious concern

for the community colleges, .

A sizeable majority of the participants faVOted

structured teaching formats over non-structureé\onee. Yet
most ‘did not agree that educatignal “hardware” should take

over the duties of the instructor in a fey years so that he

" Will become more of a "facilitator for learning" than an

instructor as the term is presently understood. This would
indicate that the participating instructors did not neces-

sarily equate structured teaching formats with eduoational

"hardware® or programmed instruction.
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By close to a f;o-thirds majority the respondents did
not agree that the trend of the future in community collegé .
éducatioﬁ*should include much more individualized instruction,
¥hich would allow students to study at their own rate in
most classes., St. Petersburg voted in the affirmative on
thié question, but ﬁroward. Miami-Dade and Edison disagreed
by wide margins. Manatee took a middle position.

In reference to the.rirst of the six subjective,
open-ended questions, a majority of the respondents supported
the use of the College Level Examinatior Program (C.L.E.P.),

Nbutfﬁost of the supporters asked for changes in 1t; format.,
Fo{ example, & very substantial majority of the participanté
asied for a higher passing grade and a composition or essay
\\ part to be added to the 6bJe§t1ve section, especially for
the English composition.test. While fhe C.L.E.P. recently
\ added an optional writing section to 1ts English composition
test, many éommunity colleges, including Miami-Dade, where
" large numbers of students receive college credit through ’
C.L.EﬂR...still do not require this part of the test; this
information was verified by the Miami-Dade Testing Office.
On the other hand, Broward now requires that students.taking
 the C.L.E.P. in English composition include the writing sample

ARy

format. Ip 18 interesting to note, according to its admigsions
office, that at Broward less than half of those passing the

objective part of the English composition C.L.E.P. also !

succesd in the written pa:t. This might also prove to be

4

. .
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‘ true at Miami-Dade if the written section of the test were
required at that institution also. In any event, this
information is a clear warninglthat a written part should
be required for this examination at all institutions, and
18 an indication that the writing ability of community ‘
college students may be quite low. Ordinarily, only soﬁq
of the academically superior students take these tests, If
many of tﬁem cannot succeed in the composition section of
the examination, the remaining students may prove to be even’
less successful in English composition--at leébt until they
take a course at the community college level.

The respondents were rathef mixed on thelr opinions
of individualized instructional rorﬁats. although the méjority
" were hesitant in supporting them except for special types of
classes. Recognizing that there are greater differences :
among student abilities today than in earlier years because
more peoplq\ng attending ooilege than ever before, the
concept of individualized instruction at first glance appears
to be a good one. Ind;ed; under some circumstances it may
very well add to the learning opportunities of highly diverse
~student bodles. Some approaches to individualized instruction
have included mﬁltiple tracking and ability grouping; inter-
disciplinary and stu&ent designed majors; programmed instruce-
tion and learning contracts; and alternatg paths to meeting

specific degree or competency requirements of individualized

instruction. Others include 1ndependent\;Eiay$\d;£90ted




read;ns. and individual or auto-tutorial'techniques. in- ' k
cluding programmed instruction. Ot ) ‘ : .Xv\{
In recent years so-called learning éontraqts have

‘been employed at’ some 1qst1tﬁt1 ns. These are written aé;ee- ﬁ
ments or commitments between a sbudent and a faculty member

regarding a particular amount of tudent work, and the insti-

tutional reward or qrédié.for' s work.1% Wnile the pro- §

ponents of learning contrgcts praise them for getting students
involved in their indlividual learning\ program, they have a o
number of weaknesses. Some students become quite anxious

and feel under pressure. They seek relief through performance
in a competitive manner.1°3 Also, contract leagning has not |
brot&ht the educational "drama® that some had predicted. }
Further, contract learning demands ;trong motivation by the ' i
student; also, while coﬁtra&ts allow for increased creativ}ty.
they neither insure nor oreate lﬁ. ;t is élso possible that

the 1n@1v1dual curricular aﬁproach may éost much more than

"
T A T

traditionalkcurriculums. a real problem in a day of economic

s B

recession. While individual instructional formats have certain
(* advantages in accoﬁmodating seriously underprepared, and, on
' occasion, superior students, their use on a large sqale is
debatable. In fact, this is the position which the maJorit;?“';
of respondqnts took in this séudy. Pérhafaxthree-fourths \
preferred the lecture-~discussion format for the typicél
classroom situation, although a certain amount of 1ndi;1dualized

inatructloh for special classes, already noted, was supported.

Ei{fc 148 o |




As for the use of beha ioral or learning objectives

in the instructional pProcess the responses Were again mixed.
If the term “learning pbjeotiVes" were to refer to broadiy
bagsed objectives which would insure that a substantial part

of the projected course were actually\Q\\gred by the ‘class, a
majority of the respondents appeared to be supportive. On

the other hand, if the term referred to a detailed, "mandated
‘ from above" type of fo } a substantial majority were' in

opposition. At BrOWard; for example, few of the participants

|

used‘learning objectiVes}in the narrow sense, probably to

some degree because quwé:dfs aaministration has not required
them. Moreover, at least three-fourths of the participants

at Broward opposed their use in a formal sense, although

many, did support the general concept of objectives. On the
other hand, at Misui-Dede and at Edison, whére the administra-
tions did require their use, their support was by considerably
less than a majority. Some respondents, in supporting them,
pointed out that behavioral obJectiVes redﬁced the amount

of marginal learning activities and non«structured class
activity that often take place in some classes. Others sald
that behavioral objectives offered mechanized learning, and
often took the human factor out of classroom activity. At
8t. Petersburg they received a majority support, while at

~

Manatee, support for them Was‘mixed.

A

\\ii\mhgwgégwof the lesture and of class discussion were

still very much in evidence at the five community colleges _

)
’
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Other methods such aé\in\}viduaIIZed instruction and group
dynamioS'xere used, but only to a relatively small degree.
Many participants supported the lecture-discussion because_
they, felt that, in many ways, 1t was the most efficient and
practical method to teach in most community college situations,
where falrly large olasseé are the general rule. A sizeable
number did concede that other formats are useful under special '
circumstances. While soﬁe writers in the community college
field:have'beén predicting the decline and even the demise
of the lecture-discussion format, it 1s still very much in
use by a strong majority of these respondents. A number of
them indicated that they had at times tried alternate teaching
techniques, including individualized instructional formats,
but for the typical classroom sitpation’ they had found that
‘the }égture-diaousslon method ﬁgg‘ est.

Almo;t all respondents ogﬁthe Ve campuses malntained
‘that there definitely. has been a@ overuse of the obiecp{ve
test format 1n cldssroom tests. | Many pointed

practice was mainly the result Tf having large num

t that this

8 of
students in their classes; that written tests required
instructor to spend too much time gradlné. Many admlt&ed
that most of the chers on thedlr campus, except perhaps

thosé of English composition courses, used objective tests
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almost exclusively. . §ome did admit that .a comblnation-type
test of objective and subjective questions could give students

training in writing and organizing substantive material and

at thg same time would not be too great a burden on the

NPT

1nstructo£ nbo graded them. Perhaps only 30 percent of the
test need be of the subject1Ve or written format. Another

plan might alternate tests between objective and subjectbé%

_designs. If a campus admlnistrator were'to suggest this

plan at a faculty meeting,.with valid reasons for its implemen-

tation, 1t is possible that both an improved evaluhtion

" format and better education for students might result. This

change might truly offer more "relevant" education, to use a

popular word of the day./ Employers have for a number of years

¢ )
deplored the writing and analytical skills of their college-

eﬂhcated employees. The above suggestion might help to

L]
improve this situation. .

-

, The‘pfoblem of academioc grade inflation has been
wideiy pﬁblicized in the popular media. Most of the respon-
dents were wedl aware of its existence, aithough a few elther
doubted 1t or sald that even if 1t were preéalent.~1t was of
little concerh to tﬁem. The vast majority gave numnerous

reasons why this phenomenon has developed, not the least of

which being the recently ublgquitous practice of studeﬁ%

, evaluations of thelr instructors. -A number of people exw

plained that instructors have been giving inflated grades .

in order to be well-evaluated in turn Dby thelr students.
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Other reasons for academic grade inflation were that many
community college students Wwere underprepared, causing
academic standards to decline; as a result.‘gpade inflation
had ‘occurred. Another reason given was pressure from adminis-
"trators on instructors to grade higher in order to reduce
student w1£hdrawa1s from classes. Many other reasons were ‘
stated to explain the phenomenon of academic grade inflation.
Finally, a solid mejorlty of the respondents did #
agree that many adjustments made by community colleges to
aecommodate underprepared or unwilling students did indeed e
threaten academic standards. On the other hand, many approved
of adJustments such as special classes for the seriously.
underprepared student, 1nc1ud1ng'ind1v1dualized instruction
of various types. Yet many respondents pointed out that
éajﬁgzhents hase been employed to too great an extent in
"typical"” classes; that many instructors have graded students
higher or reduced their class assignments in order to insure
their teaching positions., A number of participants polnted
(67; that when adjustments by the 1nstructor are made which

simply “Water-down" academic standards and requirements, .

such a practice can be deleterious to both the college and
sfhdents. When such adjustments are made gn order to teach
basic information in special classes to seriously under-
‘prepared students, they can be useful--provided that such
classes reaily demand that these students apply themselves

to their studies. Otherwise, these classes can simply be a

.

\
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"cop-out.” Some respondents did say that they have rarely

NP

seen beneficial fesults from such classes; others simply i
sald that they were in no position to Judge their value but
Were willing. "to give them a chance.”

Implications

A United Press International article reports on "The
Grade Crisis,” explaining that there is a credibility crisis
in the grades being passed out in the nation's colleges. It
explains that grades go up as natlonal test scores go downj

a belief already noted above, and corroborated by many of
!

the participants in this study. This news report says that

A and B marks are increasingly common and that:
Sometimes .under pressure from students
going over a teacher's head to the dean,

C grades are changed to B and the D grade
is rare; the F grade has practically dis-
appeared., Puffed up grades at many schools
do not honestly reflect a student's per~
formance . + + » While colleges have been
undergoing a period of inflating grades,
scholastic aptitude scores on college

entrance examinations have been going
down_ 105

It is interesting to note bhat during the recent decade of

declining college entrance scores, many of the newer and more
innovat1Ve tegchiﬁg methods have been widely employed in the

ublic schools as well Qﬁ in the community colleges. While .
there are other causes that may play an important part in &b I

these declining scores, radically innovative teaching tech~-

niques and curriculums, which have-fiot been sufficiently

proven, may Well be an impo t factor. At least many of

study believe this to be
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true. Apparegtl§ there still‘is a wide gulf between some of
the educational theoflgls and writers, who support radically
1nnovat1yé prograps, and many of the practitioners, who
attempt to use them. Again it must be pointed out, however,
that a moderate amount of curriculum innovation }or a changing

world is in order, and some of this has been supporte

many of the regpondents., It 18 the degree and method of

innovation that continue to fire the controversy.

In reviewing the literature on th&€8e topics in Chapter-
II, it was ascertained,phat a moderate amount of innovation
18 necessary in a changing world. Yet the majority of the
writings referred to or qQuoted in this stu@y maintained
that curriculum and instructional changes that have been
occurring at many'community coleges in recent years may be |
too radical--at least in some important areas. The economic
recession, which has reduced public funding for communitysfm‘i
colléges in many states, including Florida, may have had ;hm,'
impect on some highly innovative programs. Since many of
these changes sometimes stress affective rather than cogni-
tive iearning. and interpersonal relat;opshiﬁs ratﬁer than
subject matter, it is possibie that some legislﬁtors nay
have shown their disapproval by voting for relatively lowerea
funding for community colleges.

Many educators are sharply critical of legislators

1

who are voting for reduced funding for education, including
3

community collegeés, in this day of recession. This criticism

18 understandable, However, the chaotic disoiplinary

‘
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condltions which exist in many public schools, which for
years'have been employing innovative formats such as open
classrooms, all-objsctive testing, and televised classes, -
combined with drast1calli IOWQreq student achievement scores,
are not likely to induce legislators to vote for higher
funding., Unwilling students, whether in the public schools
or-in compunity colleges, can be induced to become more
‘Anterested in their studies only up.to a certaiqglevgl, '
fegardless of pedagogical method. If excessive ;;éoommodation“
of these people ooppiéues to increase, with still ‘more
unproven methodology which is supposed to "é¢hange" them,
1t 18 possible that educational standards will continue to
decline, Changing the standardized tests to accommodate
: thé student will not sdlve the problem. The concept of
salvaging underprepared, unw1111ng and disadvantaged students
is a most commendable one and should be supported; yet

there are 1limits to its effectiveness. Perhaps those limits
have already been exceedsd in some areas--1f quality educaéion
_ 18 to be of prime consideration. For example, students in
the community colleges who make little effort in their
studies and have high class absence records should not be
cbndoned; Unfortunately, many community colleges do 1ittle
to correct this situation. While class attendance policles
were not specifically included in the questionnaire, this
problem was indicated in verbal discussions with some of

the participants.
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Kenneth B, Newell of Virginla Commonwealth University,
writing in The Chronicle of Higher Education, says that what
18 needed 1s:

an evaluation systen thét compensates for

the varlable advantage of high grades over

low /concerning student evaluations of

their instructors/, a system in which

slatisticlans relate to grades the evalua-

tlons submitted by students and calculate

a modified average eva%uation proportional

to the relationship.l0 -~
Newell maintains that until such a systenm 1§ developed and
adopted, “teachers will continue to glve higher grades for
thelr own protection, and inflation will continue to soar."107

The present study recognizes the serious problems
confronting community colleges, and the large numbers of
ethnic, underprepared, and disadvantaged students with whonm
it must deal., Certainly many accommodations must be made
under these oircumstances-~accommodations which were not so
necessary a generation ago. Yet educators must not become
80 caught up with accommodating students that they lose thel
sense of perspective about what is and what i8 not good
education. The problem 1s not simply one.of accommodating
underprepared students who, for whatever Treason, do not t

.

forth sufficlent effort tp‘gucoeed in their stugies., I

——————

has also gpread to the so~cqlled "traditio student/-~-and




Florida Twelfth Grade Examinations,. ciféd above. The entfiﬂ :

educational process may be in decline, Explglning away the
problem by saying that lower cpllege entrance scores are of '
little consequence in today's changing world, and that reduced
ability to write the English language does not matter, as

some educators have maintained, does not help to solve the
problem., Not until there is greater emphasis on basic edg-
cation and more stringent demands on students, botp in the

public schools and in the community colleges, wilk real J

headway be made. Open classrooms, objective testing, ethnic B
. e '

studies, interpersonal relationships, understanding diverse
students, implementing more innovative inst 'Jn. indivi-
dualized instruction, and learning contracts ‘all have

some value in specific situations. However, these innovations
and accommodations must not be so extensive ds to weaken

the educational process rather than strengthen it. Education
includes a certain amount of basic, substantive knowledge and
skill, effort on the part of the learner, and his preparation
for a competitive world. The ability to obtaln and use
factual material 13 a major feature of edﬁéﬁﬁion. The average
student will not achieve these by means of more academic

grade inflation and- more liberal class attendance policles,
Method, systems, and accommodation mugt not b; substitutes

for effort and academic achievement. Thig argument 1is )
especlally valid by the time the student reaéﬁeé the community -

college level in his studies.

.
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Willlam Raspberry, the noted black columnist of the
Washington Post, cited above, deplores the practice of

coileges' "passing” students who come from disadvantaged

)

-

Few /colleges/ have been sufficlently "cruel® _ "

to flunk out large numbers of students -

. . whose academic backgrounds rendered them
- incapable of handling college work, and

still fewer have been "mean" enough to

| . . force their low-income students to spend

| . an extra one or two years tuition to make

|

|

\

educational ba¢kgrounds. He says:
|

up for their educational shortfall. Too
often, they try to "achieve academic excel-
lence by declaration, leaving their graduates

. to blame it on "racism" when they find
themse%ggs unable to compete in the real
* world, - '

§ ) Since 8o much criticism of certain innovative teaching
' and curricular techniques has been appearing for s con-
8lderable amount of time in the popular media and elsevhere,

it might be good for educators to heed some of this “advice

|

|

‘

1 'of the people” and to put it into practice. Indeed, this

.plan 1s already being implemented in a number of pubiic

school systems throughout the country, including Dade and

Broward counties in South Fiorida. the scene of this stfdy.

| Both s6hool systems are soon to start pilot basic education
programs for a few of their schools. These will be voiunt;ry

in that both teachers and students may-requeéf that they be

2

included in the experiment, Under the Dade County format

Students will be expected to keep quiet, - )
be neat, courteous, line up quickly, use
good table manners, do homework and get to
school on time . , . . Students will work
for better grades and won't be promoted
until they pass. They will study in self-
‘contained classrooms under one teacher.

o ‘ 458




Tyler's plan fa Dade School Board member/ :
Wwas a rejection of open classrooms, team o
teaching, non-graded prdgrams and other ‘
innovations for “those students who feel /
the need for a more structured learning
environment.* He called his approach an ’

- experiment to halt declining Dade reading
and math achievement test scores. He
urged that a special staff committee be .
set up to evaluate the "basic skillg" -
schoolsg.

o

The results of the above plan for Dade County, Florida,
Which is similar to one now being introduced into Broward

County, should eventually have an effect on both Miami-Dade

and Broward Community Colleges. Reports of excellent results

from newly establighed ”basic'sohools” in Pusa@ena. California
and elsewhere have already been reported. While the "wave

of the future" will undoudbtedly include continuing curriculum
and instruction changgfto sone degree, it ma& also include

a greatér emphasis on what often have been considered tradi-
tional education ”basiJ skills.” Alternate schools to
accommodate students who prefer dirrerént approaches to
education may be part of the answer. In any event, somethiig ~
must Egvgone to improve the quality and academic standards

.of our public schools and community colleges, and thé answer
18 not necessarily a financial oné. Textbook companies
reporting that on numerous occasionsf%ﬁéy havel;;en forced {*3
to déwngrade thélreadipg level of thelr first-year college |
textbooks from the twelfth grade to the ninth grade (due to
the inability of college students to comprehend at the higher

level) some thinking people are beginning tosrelieVe that,

-~
[}
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higher education's problems are reaching crisis p:oportions.llo

The principle impetus for the lowered reading level for.
textbooks, incidentally, has been the community college. l}
The findings in the present study indicate that the
majority of.the teachers who were queried was concerned
‘about declining academic standards at the community college
level. Innovation at the community college may still be of
benefit, but there probably sﬁould be a reduction in the
rate of introducing more innovative programs of the type so
much in fashion in recent years. Change should include a
combination of more basic education and substantive education,
tégéther with some of the best innovative procedures.
Educationaly"hardware" canﬁﬁe useful, :or example, but the
machine should not be allowed to negateythe all-important
human fact;r in the teaching process. For example, computer-
graded tests c#n be used profitably so long as classroom

testing also includes a generous amount of instructor~graded

'written material. Accommodation for the underprepared .

student should certainly be made; but this should not allow
people falling into this category to come to class at will
and to make only a half-hearted effort to study.’' It should
be realized by now that_ﬁg?Nall reople have the interest

or ability to undertake ébliege level or even remedial studies

~of a meaningful type. The argument that virtually every
_American citizen should be offered a community college

education if he wants one is sound. That everyone should

-t
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actually attend such an 1nst1tution.\iegard1ess of his
desire and will to study, is not a valid position. No _
teaching mefhodologieS. regardless. é& their innovative con-
cepts, can make the college experieﬁce.WOrthwhile to the
unwilling student. In this period of history, when college
graduates in large numbers are unable to find jobs suitable
to their education, alternate approaches to the college
experience may be a better plan for many people not willing
to put forth the effort required 1n|academic pursuits, Nﬁn-
degree and on-therjob training programs may be better for
them. Cooperative education programs may be the answer for
some people; yet these and other brograms should not be of
degree-gfanting staéhs unless they truly represent a commite
ment to study. Apprenticeship programs of various types-
for many young people may be more valid than degree-granting
studies. , .
Legislatures, including -Florida's, are reducing the
percentage of state funding going into higher education and
into cOmmunity éolleges in particular, Legislators hear
about high school and even college students who can rea&
and write at only fifth and sixtﬁ grade 1;;els of ability.
At the same time they know that vast sums are-béing spent
on education, jand that there was a time when this problen,
under somewhgt different circumstnnces( was far less serious.
As already gentioned, while éhere are other possible rqg§§h§~

for the présent situation, many lawmakers are becoming
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critical of éome of the above mentioned curriculum and
instructional approaches..which have pr@mised far Qore\than
they have delivered. Basic learning skills and a disciplined_
mnd are as important today, if not moreso, than in previous

decades. An editorial in the Miami Herald, ”3}gher Education,

Lower Quality?," explains the problem succinctly in saying:

As the Regents /Florida Board of/ begin
to face up to basic problems, the issue
of "quality versus quantity" - should be
high on the agenda, And if inadequate

) - state funding forces a choice, we hope )
the Board opts for quality, even at the
cost of 1limiting access to college,

The state and the univénsity system do

*No one a favor by cramming college class-

rooms with academically unqualified, semi-

literate students whose sheer persistence

is eventually rewarded with a diploma so ‘

devalued that it signifies nothing,112 ’
Both outgoing Florida State University Chancellor Robert
Mautz and'incoming Chancellor E. T; York in the same article
back up the above, positioén,113

Recommendations

Perhaps the day has arrived when community colleges

‘should stress quality education in fact and not Just as a

slogan, This does not, as aiready noted, nec;;Eari : mean
further expenditures of state and local monies, Unlesé‘

academlc standards are Taised at the cbmmqpipy collége 1e§é1.
the value of the college degreé will conﬁinue'to decline, "

Certainly a community college is not a selective liberal

arts college and should not try to be one. Yet it should

b
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stillﬁhave academic standards which are more ccncerned with
producing an-educated and trained citizenry than simply in_

(;/accommodating everyone at the chest\ccmmcn denominator.

Unless ,academic standards are railsed to a reasonable 1eVe1
of-achievement, the underprepared and disinterested student

11 continue to drag down the academic climate of the, entire
v

instituticn. ‘This does not apply. of" _course, tc courses not

offered for academic credit. K. Patricia Cross haS‘said.

28 noted above, that thekpommunity'ccmlege's function 18 not
to simply put credentials into the hands of tné undexprepared
student; this would be a disservice both to the student and
to the institution.

!

+

N . What is suggested from the present study are moderate

changes in the community college curriculum.and instruction 1

formats. not a drastic overhaul of’the entire structure. “The

compunity college has contributed to a great deal to American
‘education; let this contribution be even greater in yearp to \

come, In recent years it has not reached its full potential,

to some degree because of the reaecns cited in this study.
Commuhity college courees,whichnare offered for college credit
" shoudd standAfor'something.. Doing away with grades will not

solve the proﬁlem.

"y

Doing’away,with competition in college

does not preclude it in one 8 post-collegiate actiﬁities.
T3

A
" comprehenstve one of statewide scope, which might inciude

The above study could be"a model fdr a much more'

& all departments of.each instituticn atudied. An‘edgiticnal
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communlty college sometimes makes too strenuous an effort to
' recruit underprepared students for its coil&g\;l§Vel programs.
Still another might ask if the liber;l\éiass atte\\\ ce \\\w§¥§&“
policies at many community colleges should be made m533\L<::i§g
stringent, especially in this day of non-punitive grading,

It might further be asked if liberal attendance policies

« \\\ reduce academic achievement, which is often compensated for

o T

. ]
\o{\:nstructo*" hio glve passing grades to almost all students\\

result of what they believe is admdnistratiVe pressure
AN

to do B0, ’
\\

The- aboVe findings -and recommendations do not neces-

sarily mainta that there be a downgrading of affectiVe

learning in favor of cognitive learning at the community

college, Interpers 1l relationships and learning to live in
SN .

soclety are valid'aims fox higher education, Yet the prime

purpose or attending college\*a\to obtain an education, .

SubstantiVe learning in preparati\n for professional and
career education must not be allOWed§:o\deoline as a result
) of an overemphasis on affective learning or n accommodating-—
_. students who are unwilling to put forth a mininmum amount of‘~\

‘effort. Encounter groups and group dynamics may, under

E certain circumstances, have a favorable effect on an indivie
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Finally. it should be pointed out that,not ‘all of the
respondents agreed with the major findings or the study. More
" of the respondents at St. Petersburg supp rted innovative - ;
instruction and accommodation at the prezzat rate of increase ;
than did those on the other four oampuées. ‘Even at St.
Petereb;rg. however, the overall responses to these questions
Were aixed. At the other .campuses, espeoially at Broward,
Mami-Dade and Edison. there was a clear call for a reduoed'
rate of more innovative teaching and curricular adjustments,
and a strong call for more substantive learning and basic

educational skills..

[}

. While/}t 18 trve that a number of community college
students who transfer to four-year colleges and uni ersities

' appear to do r’//onabiy well in their studiea at. the upper
division institutions. this does not tell the entire story.

/

/
Conversations with seVeral faoulty membera 4nd a deap at
&

Flortda State Uhiveréity indicate that { that’ institution,
for example),academic standards have 6235 lowered in the past )
soéeral years tp accommodate the students now entering from
"both secondary schools and the community colleges. This

information coincides with the Miami Herald editorial. quoted

///aboVe. "Higher Education. Lower Quality?. 4 . \M .
Basio aoademio skills, suoh as the ability to leamn

! subatantiVe material and to write examinatioig and papere.




- Further, a summary of these findings will be presented to

colleges which participated in this Major Applied Research

161

to a four-year institution have repeatedly told this writer
that the community college does not demand nearly enougu/////’f
academically in pﬁgparing them for the university, although

& number of them dld say that some of their community co ege

instructors were fine teachers and sometimes more congerned

TN

with student welfare than mﬁny of thelr university counter-

3::2?1 Community college faeulty members too often reduce
mi

a ¢ standards in their clasges in order#o become more
popular with students, and to compete with their colleague
for more students. Perhaps faculty miube:s of all de
should cooperatively set up guidelines so that certafn minimum
academit standards for all clj%sés are upheld.

" The findings of this study wi%l be pres " e

|
'Broward Community College gdministfatiun. including academic ]

deans, division chairpersons, department heads, and faculty.

the administrations of the other four South Florida community

4

who helped to make this study possible.

Project, as well as to each of the cooperating faculty members .

A copy of this study will be sent to ERIC, The

Community College Clearinghouse, where, 1548 hoped, 1t will
be read by many community coliege administrators and faculty
membere.‘and other rnterestgd persons.

' In recent months some of'the findings of the above

study have been presented to the Commuriity College Soecial

186 -
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Science Convention, meeting in Dallas, Texas, and to the
Florida Political Science Association, meeting in Gainsville,
Florida. In both instances the,bresentations Were enthu-
slastically received, and were the bases rof much serious
discussion, Alsa. shorter pépers. in the form of practicums,

based on some of the above material, have already been

published in ERIC, Ihe Community College Clearinghouse,

(March and May. 1975) and in Improving College and University

Teaching Yearbook (1975), published by the Oregon State
University Press. Still another article appears in the

Community College Social Science Quarteriy (Winter, 1975).

" A follow-up inVestigation (witﬁgy two years) is
planned at Broward COmmunity College to ascertain the efreot
which this study may haVe had at that institution in the
areas of qurriculum and 1nstruction. The format for such a
study will ask how the present investigation helped to
influence administrators‘ and faculty members' viewpoints
topics such as evaluation, curriculum. instruction and
the like. Other questions and topics, Yet to be devised,
will be included in the follow-up study. ST

In the last analysis, community colleges as well ag
public four-year institutions will upgrade themselves only -
when the people, through their legislato}s. call fpf*improVed.
academic -standards and curricular and instructional formats;
The powers of college administrators and academic boards
are limited; they are eventually responsible to the repre-

sentatives of the people and to the people themselves, In

387
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récent months there does seem to be an impetus from the press
for change of the nature 1nd1cated.1q this study. In a
democratic society activity of this kind often develops
8lowly: 1n“this instance it cannot come too soon. In many
. respects the comunity college has been doing a good job in
trying to teach people of varied abllities, interests,
ambitions, and backgrounds, It can do an even better one
if some of theﬁfindings and sﬁggestiéns made in this study

are examined and considered for possible implementation.,

-
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APPENDIX B

Contingency Tables of Respunses
To Objective Statements With rirgh

Chi-Square Values (p<¢.001)

Question 1 (Row) Versus Question 4 (Column)

Agree - Disagree
Agree 10 )
Disagree 14 39
Total 24 44

——— .. Observable Values

Agree , Disagree
Agree 5 0
Disagree 19 34
Total 24 44
.o . Expected Values

‘Chi-Square = 8,2943
Probability of Chi-Square = ,0044

Ly

Total

15

53
68

Total
15
53

68

Question 1 (Row) Versus Question 6 (Column)

A

Agree( Disagree
Agree 4 9
- Disagree 37 10
Total’/ 41 19

Observable Values

Agree Disagree
Agree- .9 4
Disagree 32 15
" Total 41 19

S Expected Values

¢ ;

Chi-Square = 10,8220
Probability of Chi-Square = ,0014.

{

-

Total
13
47

e,

60 -

Total
47
60
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Question 1 (Row) Versus Question 10 (Column) .

Agree Disagree . _ Total S
Agree 11 3 14
Disagree - 17 33 50
Total 28 . 36 64

Observable Valdes

] Agiee Disagree Total
- Agree 6 8 14
Disagree 22 28 ‘ 50
" Total = T 28 36 64

Expected Values: , . ‘ -

}Chi-Square = 8.,8294
Probability 'of Chi-Square = .0UZ¥
/

.

Question 2 (Row) Versus Question 5 (Columm)

Agree Disagree' Total
Agree 11 23 34
Disagree 25 9 34
Total 36 32" | 68"
/ i Observable Values \ ,
\ o] |
) Agree Disagree ~ '-. Total
Agree ) 18 16 34 .
. Disagree 18 . 16 34 ST
' Total 8 36 32 68
\Expected Values '

Chi-Square = 11,5694 ¥ ‘
Probability of Chi-Square = .0011




Question 2 (Row) Versus Question 9 "(Columm)

Agree
Agree 13
Disagree 3
Total 21
" Agree
Agree 11

Disagree 10

Total 21

Chi-Square = 14.4225

Disagree
6
- 29
“45
Qbservable Values

Disagree
23
22

. 45
Expected Values

Probability of Chi-Square = .0004

Total
34
32

66 -

Total .
34 N
32 )

66

Question 2 (Row) Versus Question 10 (Column)

Agree
Agree 22 ,
Disagree 7
Total 29
g : Agree
’ Agree 15
Disagree 14

~Total . 29

hi-Square = 11,8780

Disagree
11
23

34
Observable Values

Disagree
18
16
34
Expected Values

Probability of Chi-Square = ,0009

- Total
33
30

Tes

Total
33
)

63 -
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Question 3 (Row) Versus Questiér; 7 (Columm)

Agree Disagree Tocal 1
. A\gree 45 e 50 ‘ ‘
Disagree 6 ~ 6 R
isagres | _6 \
Total © 52 10 62 :
Observable Values : b
. . Agree ' Disagree Total
Agree 42 8 ' 50 o , :
Disagree 10 2 . 12 .
Total 52 10 - 62 .
' F.xpected Values ‘
Chi-Square = 12,6194 g

-, Probability’ of Chi\-Square = 6007

 Question 4 (Row) Versus Question 10 (Column) o

\

e 4 /"\

Agree Di'sagree "Total
. ‘Aéree "15 8 23
Disagree 13 - 28 41
~ “ D N - . - N
Total, 28 36 " 64~ . r
A N . Observable Values
Agi'ee Disagree Total
Aoree T 10 .13 ) 23
. Disagree 18 23 41
Total.” " " 28 ’ 36 64
) Ekpected Values
b .
e AF%,Chi Square =%,7233 = . .0

Probability of Chi- Square = z‘QOQS .
L .
s

3
B
-t




Questio;x S (Row) Versus Question 7 (Colum) -

Agree Disagree ~ « fotal
Agree 33 2 ' 35
-, Disagree 19 9 28
’ © Total - 52 11 © 63

Observable Values

N [}
. !

., , Agree ' Disagree Total
Agree - 29 -- 6 . 35.

i Disagree 23 .S 28
" * Total 52 S 11 . 63

T e

- Expected Values |

4. Cni-Square = 7.5301
Probability of Chi-Square = ,0063 -

n hd

’

|

| , :
. Question S (Row)-Versu$ Question 10 (Colwm)

I

I

!

Agree Diéagree Total
Agree 8 . 26 34
_ Disagree . 20 ' 9 ' 29
Total 285 35 63

4

Observable Values

) " : - 1Agree Disagree | “ Total
Agree 15 19 . 34
: Disagree 13 16 ' 29
} " Total » 28 35 63
. ° RN ' ' Jxpected Values
Chi-Square = 13,0856 L.

Probability of Chi-Square = .0006

e e
Banichl i it
L)
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d
uestion 7 {Row) Varsus \uestion 10 (Column) . 3
Agree Disagree Total
* Agree 16 , 32 48
Disagree 9 ‘ 1 10
Total - 25 33 58
. * Observable Values
- Agree Disagree Total
Agree 21 27 . 48 .
Disagree 4 - 6: 10
Total 25 - 33 . 58
, * « Expected Values .
. : Chi-Square = 10,8360 ‘ p
e , Probability of Chi-Square = ,0014 . - o _ .
e ) . ‘ “ , ' ‘-ﬁ" o
Question 8 .(Row) Versus Questicn 10 (Column) , _ _::,' :
» - .
. Agres Diségree ] .Total ,
Agree - 15 28 43
Disagree =~ 1 T2 16- -
» . Total « 29 30 59
: : Observable Values '
T .
. ¢ Agree : Disagree . Total-
Agree t21 22 ; 43. .
. Pisagree 8 s 8 " 16 - PR Iy
B — — _ .
7 Total T 29 (- 59 N )
, +  Expected Values T .
Chi-Square = 12,9170 ' . ' , PR
* Probability of Chi-Square = ,0006 S : // . o
“ L4
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APPENDIX C
-— :

Representative Sampling of the Subjective Responses.to the

Six Open-Ended Questions of Part II of the Questionnaire i
|
|
|
\
|

(Some responses have heesn cmitted or occasionally abrydged
because of rsaundancy, overly long answers aad space llmi~
‘tations,.)

o Question 1 : L, \\\

Do you belleve that the use of the College Level Examination
. . Progrem (C.L.E.P.), which often alléws a student to pre-empt a
. course 1f he scores at least in the 50th percentile, ig a proper
substitute for taking a course? Should the percentile re-
quirement for passing be higher? Should some subjective or

, written responses also be mandatory as well as the objective
- ones now required?. . :

Responses

Broward Commnity College (Central Campus)

"

r . . '

(a) No. 1In addition to theé percéntile needing to be higher,
obfective tests indicate recognition without application.
Subjectlve and written responses would better reveal

- ) how well a student's thought processes can apply a
glven set of data-solving problems, for instance.

(b) It would, of course, be nonsense to require a student

b~ - to—-take a course, the content of which he has already . |
- , mastered (hence placement tests, C.L.E.P., etc.), I s 4

‘ see no objection to allowing a student to “test out" (

of a course. But must we grant credit for 1t? In

MFL (Modern Foreign Languages) we have students who

sklp the first year courses because they have had two

years of a foreign language in high school, but they

, .. get né credit for the exemption. Certainly writteg .
S answers should be required in a course whose objective '
¢ " ¢ 1s to write clearly {e.g. English 101).' /

/ i
(c) The percentile of 50 is too ‘low and written work should

- be required. Also, the test should reflect the course
being pre-empged. .

- (d) This type of test should be avoided at all cost. Of
A . course I7£elieve there should be.written answers and
' oral. But many /students/ can heither wfite nor talk.

(e) The percentage, for passing should be raised and there
should be somz subjective material (written) required.

s, . Cbjective s mainly test recall--more.than that is
‘ . heeded to”understand a subject so that credit can be
e recelved. » :
S N s ‘ ‘ B
L K"’\z&"‘yo . o ’ ° ¥ (:4“ ¢ . [4 N

o ' {”“\ ) R
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(f) The C.L.E.P. test passing grade should be raised to -

70% and should include some written as well as objective
responses,

{3} Some subjectiva or writcen responsss shoula be mwandatory
for C.L'E.P’ o

.(h) The C,L.E,P. percentile 18 o.k. bit let®s have some
. essay--especlally in the non-physical science areas.

(1) I do not believe C.L.E.P. is a proper substitute for

taking a course. I believe the C.L.E.P, exams should
be elimn&tedo : :

- (J) C.L.E.P. is not and cannot be a satisfactory substitute
for actually taking the course in some disciplines. The
fiftleth percentile is too low for passing. While
requiring some written work in lieu of all obJjective
Work 1s certailnly desirable, it is not perhaps very
feasible. We live in a computer age and the administration
of C.L.E.P, might become too cumbersome. I would recommend
requirements or perhaps even. total discontinuance.

o

that the 50th percentile was acceptable. I would
definitely opt for 75% instead. -Written responses

would not be necessary provided objective questions are
designed. '

(1) The percentile should be at least 704, Also, some

. subjective or written responses should be mandatory.
, 3
(m) . I firmly believe in the C.L.E.P, test. But that per-
centlle should be raised to about 70%: I understand
) that the institution can choose its own flgure., I

. don't believe that subjective or written esponses are
- necessary. Considering 'that most instructors do not

\
1
(k) I think C.L.E.P. 18 a good idea. "However, I was tnaware -
|
|
|
|
|
|

come close to finishing the course material, a 70%
response on & C.L.E.P. test would be entirely adequate.,
This would free a student to take advanced lstory courses
or follow other interests. I'm firmly opposed ‘to

- locking students into a class to create Jobs
structors. These comments ap Yy only to basic:

(n) I think C.L.E.P..is satisFactory now. T see no reason

: for taking a cours less the student demonstrates that. " .
he doesn't &;asp/fﬁ; material covered in' that ¢ourse, °
Subjective or written responses Become ‘cufibersome in a
large school system and are sScored too subjectively. No
two papers are sdored.ldeptically. I think the present
systémlﬁor%f::i{fgg;/ptffécply. ~ ‘ .

— et
PUARN

.




(o)

(p)

(a)

(b)

(c)

(d)

(e)

‘into credits. I think using it to glve credit to high

o/

PRSIV

»

~

C.L.E.P, 18 a good i1dea--1f (a) the passing requirement p
is railsed to, say, 75% and (b) a written (at ///
least 25% of the test) is included to teSt the student’s
ability to communicate correctl effectively in hig///
native languags. As C.L.E.P. 1% now, it's a ridlculous

gLt to the studsnt.

For some courses C.L.E.P. may be all right t
phases of nursing, muslc, physical exercides<and,
perhaps, even forelgn langidages. But for his%ory,
English, mathematics thé score should be much higher.,
At least some written material (up to 75 responkes,
perhaps) should be a part of the test.

Miami-Dade Community College (South Campus)

I do not believe the C.L.E.P. test for freshman com-
position 1s a valid representation of what a student
needs to learn in a composition course. Thus I do not
think that passing such a test at the §Oth pPercentile
18 a substitute for taking the course.. Either the
“passing score” should be ralsed and written material
be required, or the whole thing should be dropped.

I do not think the C.L.E.P. test 18 a préper substitute
for taking a course, particularly one in English com-
position. I thought that the original purpose of the
C.L.E.P. test was to provide the mature student, long
out of high school, a way of translating his experience

school graduates 1s a kind of vitiation of its purpose.
I think the passing percentile should be higher. At
one time 1t was the 75th percentile at the University
of Florlda. I prefer that the present figure be ralsed
or the test not be used at all. I do not know how .
subjective or written responses could be used or made
nandatory. )

v
It depends on the course. For courses abundarit with
cognitive input, C.L.E.P. 1s fine. However, for courses
having to do with process, such as human relations, the
idea of giving credit or C.L.E.P. 18 absured,

I belleve in the use of C.L.E.P. The requirement for
passing might be higher--in the normal range of about
75% and up. '

1

The C.L.E.P. test is a good idea for g “skills" course
such as math, but for freshman EnglisH it should be
abolished. Too many things not readlly measurable take
place in the cldssroom. Wrliting several themes and
o
rd
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exchanging ideas with othg;_ﬁggdents is essential to
-_\\‘ -
freshman co??osit T o , —— .
(f) No, the 50th percentile or near it is not sufficie£;::>
«~7In my opinion; it shoula be raised tg about 654, I
feal-it would have a mors wvalid test/if it did laclude
several -essay questions--perhaps a ¢noice of three out
of six for purposes of revealing hogw capable the student
at this level is in expressing him/herself.

<

(8) The C.L.E.P., test is not a valid substitute for taking =~
a course, The student's background should be evaluated .
by the appropriate faculty member., If the stud is
deemed to have an adequate background, a written, s

e test should be agministered to determin ]

e for the course. ‘

The' percentile score of 50 on the C.L.E.P. test reflects
D level competency, which is passing. Pass-fall grades
do not indicate the level of competency and thus are .
-often not transferable. I believe that -1 f several -
courses are permitted under C.L.E.P., th€é competency - B
level should be C. I DBelieve sore Q(LiE.P. tests do
hav mandatory written responses. is is essential

an area such as English composi¥tion. Where the
1n$t1tutron requires essay tests or term papers for
‘course wWork, I believe they ould be able to insist
upon wWritten responses in e C.L.E.P, tests,

-

(1) Nothing could replace the classroom experience. HoWever, -
" C.L.E.P. is a workable alternative. Yes, the perqantile
should be considerably higher-~75: While mo fficult
to grade, any s6rt of written response-would show depth! !
of knowledge as opposed to kﬁowléﬁée per Se., P

//// (J) A C.L.E.P., test is not a ubstitutg cation. A |

, basic ingredient is lac ng;;faé’lty- '
Rather than broaden its'use by addi
_Jéctive or written respanses, I

\\ ~“the C.L.E.P. test to cases

dent relations.
additional sub-

1d 1imit and restridt. -
e students, ving had 4 .
‘re now 1n /d of accelerated

?

fruitful maturing'procesa
studies. 4

C.L.E. P. 1S not a proper s bs;égyzé/for a course as C.L: E P
now stands. The percentage reqired dbased on a multiple~ .
choice exam is of no consegyence. It should.be an essay
exam administered by gpe aca emic departments. '
- .‘
From what I know of the /C. L. .P. 7 test, the score
requirements aré too low as a ubstitute for the course

‘l

or courses .being pre-empted. ten the C.L.E.P. tes@k yoos
are rather far remgved from the\objectives of the g ,’/)///‘
e i T oee— Ll “.\" ,/','i/,
) L , / ///’// ~ \ P /.//
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—__courses being pre-empted.

(|

K(n)

(o)

(a}

(v)

(c)

uld be required, but that is the least important
ctor as often the courses being pre--mpted are tested
by objective tests only! ;

C.L.E.P. test requlrementé are. . too low, 'Thesy cheapea .
thé quality and intent or the gcademic procedure. . -

The C.L.E.P. test does not measure the student's ability.
to write an English sentence. One .of my students last
tern had falled English three tlmes at the Unlversity

of Miami and was making ‘two D's here with two different
instructors in two courses. He "clepped" the courses.
The C.L.E.P. 1s not a substitute for the experience of
taking the classes.,

The C.L.E.P. test is not a valid substltute for taking

_a course. The student's background should be evaluated

by the appropriate faculty members. If the student is
deemed to have an adequate background, a written, sub-
Jective test.should be administered to determine his
grade for the course.

St. Petersburg Community College (Clearwater Campus)

It depends on the course. Fror a basic math or English
course the C.L.E.P. test at the 75th percentile seems
appropriate 1if some subjective or written responses are
required for the English course. Probgbly any intro-
ductory Social sclence or humanities course could ‘
profitably be "Clepped" (!) if the test were adequately
devised, the percentile requirement for passing were
higher, and written responses were included.’ But I
don't believe there should be C.L.E.P. t&sts in courses
where class particlipation leads to new insights -or where
there is a possibility of real 1nte11ect or personal
growth.

I do not see the C.L.E.P. test in terms of a "substltute
for taking a course,* whether proper or improper. I

see it as an indicator of the probable value of the
course to the student. I feel that'it works reasonably
well, is certally to the advantage of .students, and
admits the possibility that the 75% of Iife spent outside
of school might have so educational value. —

;L.E.P. is a proper substitute
for taking a course. I like to see the percentile
requirement ralsed to the 75th centile, however,

I do not believe that it is hecessary.to have subjective
or written\responses as part ¢f C.L.E. Who would

L 435 o ..
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I do belﬁeve that t
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have time to read all of these? Besides, if the per-
centile were ralsed, as I suggested, the need for the
written responses might be obviated. Let'’s try that
approacn first.

No--1t 1is ot a proger substituce for takiaz a course.

It should have a nigher percentile and include some
written material. .

I have no objections to C.L.E.P. at the 50th percentile.
Of course, it may not be a substitute for taking a
course, say in composition; but let's free up the student
to get into the work he wants to get into. He can

always come back and take a mini-unit in son@thing he

finds he needs in the future. No new responses are
needed. _ .

Absolutely not--regarding performance colrses such as
freshman English. The C.L.E.P. test involves "decoding,"
8o to speak, while course work involves “encoding"~-two
different processes. Regarding "ocontent" courses, 504 '
1s far too low. Purther, the C.L.E.P. test for *content”
courses should contaln an essay question worth 25% of

tne tes}y score, with "passing" belng determined by a
Student/s having achleved at least 85% of the "objective"
sectlon and at least 80F of the "essay" section.

I believe C.L.E.P.-ing "elementdry" courses i3 permissable,
but I definitely think that -a score at the 50th percentile
is too low (recommend at least 75)., I also believe
there should be some subjective or written responses as
well as objective ones, especlally in English. \)

bjective

Percéntilé not high enough. There should be su
material in the test. The test as 1t is is not a proper
substitute as credit for a course.

I do not believe the C.L.E.P. test and its present use
are justifiedi~ First, paper and pencil tests that put
thelir gmphasis on facts and skills should be downplayed
by every educator. 2lso, testing out of a course can
be much better-héndled i1f the instructor or institution
devises its own learning sgstem for each course, pro-
viding for instruction, testing and progress at the
student's pace. The change of the percentile would

not affect my views, nor would the inclusion of sub-
Jective or written responses.

»
v

rganatee Community Colleke

Yes, I am in favor of C.L.E.P. Bes!a;ch has consigﬁéntly

~ > 1
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. : , AN
shown that the majority of those "C.L.E.P.ing” courses \\\
are in the uppsr 25% anyway and go on to pass, equally YN
high, more advanced courses. 3But the percentils on \

{

C.L.E.®. should be raised. " \

1

:u
I have mixXed emoclons regarding the‘C.L.E\P,_fredlc. <
A8 tha parent of two children in college at the same

.time, the financia%)benerits derived via the C.L.E.P.

test 1s appealing.. As a teacher of the English language,
I fear that the C.L.E.P. test credit often denles the *
student the, opportunity to learn specific, efficient
techniques for developing research papers which will be
required of him in many academic areas and, therefore,
renders an injustice to the student. Furthermore, I
sense that a student who has "Clepped" most of hisg
freshman year, particularly if he is a freshman student
at a major university, 18 meted out.a more difficult

ad justmentyperiod from the standpoint of emotional and
mental setg than he would have had under normal cir-’
cumstances, sinceé he is expected to operate academically
at the sophomore or junior levels sags the benefits

of freshman course experlence.

I believe that the C.L.E.P. test is a “proper" sub-
stitute for courses which primarily emphasize recall

and understanding of factusl knowledge. I think that the
50th percentile 1s an adequate score for credit. I do
not think that subjective or written responses should

be mandatory,

The norms are appropriate (50th percentile). I do
believVe some Wwritten responses would be appropriate,
particularly for ths English exdm. -The current test
does not in any way measure the student's ability to
communicate effectively in written form.

Am for C.L.E.P. with some reservations, The percentile
requirements are probably reasonable. If applied com=
municatlons sk1llls and cognitive abilities could be
measured agalnst some common standards. I belleve it
would be helpful to have subjective, written responses
included. . .

I do belleve the C.L.E.P. requirement is far too low
and 1s not a substitute for taking a course. I've had
"C.L.E.P. students" who were unable to handle the next
coursa sequence-—qg@pe-a number of times. '

Yes, 1t 1S a proper substitute for.the general education
requlirement. No, the percentile should not be higher. No
subjective evaluation should be required.




(a)

(b)

(c)

-(d)

(e)

(f)
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Edison Community College -

/
Yes, C.L.E.P. 18 an acceptable alternative as a means of
acqulring credlt for the student who is capable of
demonstrating proflctency equal to or better than what
would be earned from classroom experlence. C.L.E.P.

1s Dbast suited to skill courses or to those that are
highly factual in content. The percentile requirement
should be considerably Higher than the 50th. I feel
very gtrongly that written responses should be mandatory.

(a) I think the C.L.E.P. is a good test,
(b) The score might be raised to 60th percentile.
(c) No, the subjective answers would be too time coasuming.

No--I am against the C.L.E.P. test. Because I believe ...— "
college should set attitudinal or emotional tones

these get by--passed in C.L.E.P. Soclety is not just

facts. Studies are needed to see what kind of student

We are turning out with C.L.E.P., examshw. I don't know ‘Qh

about higher percentiles, . Subjective and written res-
ppnses are a possibility, N
i AN

Logically, the C.L.E.P. program<ought to be a perfedt
substitute for the taking of a course. This woul tie
true 1f one assumed that the only reason for taking\
required course would be to learn some fact:dggni'gfh‘x
a partlicular subject, which could be measursd objective
Of course, anyone who teaches knows that this is a false N
assumption. The valldity of studying any subject also N

depends upon the student learning to see relationshipi, T

to think, to have the personal experience of hearingla ‘.
creative instructor or becoming involved in lively cﬁass D
)

_ discussions, etc. The C.L.E.P. test does not do thi

of course, The percentile requirement should definit%ly
be higher and there should be a 1limit to the number of -
courdes which can be exempted for the student to be Re
considered ed&cayed. It would be more desirable for
the student to have some written responses required if
a qualifled person would be grading it.

In my opinion the ugsé of C.L.E.P. test scores, which
allow credlt for -sores in the 50th percentile, is’
academically dishoneSt. In my opinion no score under ey
the 75th percentil® should be accepted. Further, I~ &% 7
would allow only subject matter tests but not general.

ones to be used for pre-empting purposes.

I regard C.L.E.P. tests as suitable substiﬁutes for.\&p
ecourses to establlish proficlency in certaln fields.
Criteria for passing should be the §Otb pesgentile ,

> oo
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rather than the 50th. Some written responses should be
required on C.L.E.P. tests in the social sclences.
Thesa should carry a welght of 25% of tha total.

Genevrally I do not think the C.L.E.P. t=st is a proper
substitute for taking a course. Specifically, if a
person’s background and experlences nave gotten him far
more knowledge and expertise than is tested for on the
C.L.E.P., then I think the C.L.E.P. 18 a beneficial
device for assisting the person in not having to prove
himself in a full course. To prevent a person Tron
"lucking out® or just skimming through, I believe the
percentile passing requirement should be much higher,
say ;809. I am not familiar with C.L.E.P.“test forms, -
but”I would say that if they do not already include
subjectlve or written answers, then they should be
mandatorially required. Objective testing simply does
not elicit enough information from the person taking

the test. .Too many unknowns can be only lightly touched
upon or skippad completely.

I believe 1n the C.L.E.P. program as I bellieve that it
is a waste gf time and energy to repeat courses of
which the student already has the knowledge and skill

taught in that course. I believe that the 50th percentile
is too low, however. - .

. O [m—
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Ouestion*g o \

Comment on the use of individualized formats (ftuqy at your own
rate, etc.) for classroom learninz. What do you-think of
learning and beshaviorsl objectlves SYy3Lams as an instructional
format? What experienc=, if any, have you had with thew?

\

Responses o
Broward Communltx,Collegg (Central Campus)

{(a) From a philosophical standpoint, ihndivigualfZed instruction
seems ldeal in areas of study where skills are involved.
SHowever, in disciplines that involve ideas and concepts
the exchange of ideas emong st ents and instructor is
very important. A combinatioitiof _both individuslized and
a more conventlbnal approach ngbt be good if it were not
for the' practical lkmitat}ons of large class loads and
*productivity™ goals. From a practical standpoint this
approach would work only irf the instructor were willing
to devote many hoursito this method.

As for learhing objectives, they probably are useful if
they are set up in broad and flexible form. BRigld learning
objectives in my opinlon, are detrimeantal to the liberal
arts (non-skill) type of course, and tend to fragment -
education into "pleces® of learning.

(b) Individualized forms of instruction tend to bore me--I
prefer the interplay of ideas and personalities. However,
I have had 1little experience in this area. As for learning
objJectives, I have mixed feelings. Detalled learning

v. ObJectlves can dehumanize education--make it mechanical,

General and Bbroad objectives could be useful since they
would help to guarantee that the course is covering a
representative sample of the material. .

(c) All instructors should have definite learning objectives
and some direction in behavioral objectives. Most students
prefer a structured course. Individualized formats should
be saved for exceptionally capable students and for indi-
vidual study courses. Speclal classes for the underprepared
might find this method useful. For regular classes I do
not favor individualized instruction.

~(d) I think learning and behavioral objectives are needed, - I

do not favor individualized instruction except for special
classes. In forelgn language teaching I prefer the "glve-
and-take" system where 1deas and information can be
exchanged.




(e)

(f)

Individualized instrugtion is advisable only in honors
courses or with superior students in regular classes. It
1s nelther practicdl nor wise for the majority. The
good student, however, has the personal disciplihe to make
good use of the addsd responsibility such a forma: puts.
on him. All instructors should have spzcific obtectives
in thelr teaching. But I'm against what 1s sometimes
ciassified as behavioral objectlives--mechanized require-
ments which are not very different from the fise of "work-
books” in the secondary or elementary scho of a by-gone
e2riod. If the objectives are clear and gomprehensivew-

-fine; otherwise, learning becomes rolte memory and com-

-

puterized--similar to old-fashioned workbooks, in some
respects,

No doubt 1ndlvidualized instruction is effective in rany
instances. However, I think the interaction in a class
is essentlal to education. By this I mean the Socratic
method of teaching with discusslon and explanation of an
1ssue. I think the ‘'setting of objectives is important,
but often only academic objectives are set--with no room

* or’concern for personal ‘objectives in the course.

(g)

(1)

¥ -
Learning at one's own rate is fine. However, the business
of educating the larger public is not the proper place
to be using individualizeéd instructional formats. If this
must be done, auditing a icourse rather than taking it for
credlt i1s the proper way {for those in need of individualized
instruction to get thelr jeducation. I do not approve of
"learning objectives*" as :such as a useful teaching method,
although, it is true, tquhing should have objectives,

I believe strongly in in Bvidualized instructional formats
for classroom learning. d& try to glve every unusual or
tnderprepared student such an opportunity. This is
extremely difficult to do’when one is teaching over 100
English composition students. Learning and behavioral

‘objectlves are important adjuncts to teaching, but they

should not, in my opinion, be the only determinants-of
what goes on in the classtoom. '

Yes, I use behavioral objectives,. especially in 5.P.A.N.S.
(special classes for the underprepared) and also in my
other courses. With more advanced classes a teacher's
objectives can be more .general; with basic classes very
specific objectives need to be met. K

Individualized instruction is practicable only for the more
mature student=-not generally indicated for 17-19 year olds.
Too much temptation to "goof off." The instructor has
important things to say and to discuss with the group.

~
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(k)

(1)

-(m)

(n)

' what to learn or what to do. The student himself-should NG

“~are reasonably broad, “they may be a good teaching method. .

‘promlse. Instead of spreading out the work for a course  °
" - vver a longer period of time for slow workers, I would

,class, perhaps takin® fewer classes. Logically, you canmnot

4

Learning objectives are useful onl& if properly applied.
They should be used as guldelines rather than as minute
particles of information to be learned.'

I've had 1little if any expertence with individnuallzed

Lnstructlon in th: classroon. However, the preseat system
of allowWing students to work at their own raie both in and
out oi class iz not satlsfactory. The majority of studenfg/

if allowed to set their own pace, wWill make little progres

in the classroom and probably even less outside the class-
room. '

I have had no experlence with the use oflindividualiipd
instructional formats., However, I am inclined to think
that in a class of students of various abilities the

better students would tend to be neglected, as probably a
disproportionate amount of the. instructor's time wosld\g\\

pProbably be spent on the poorer S However, if all [ij///
students could receive equal instructional time, some N
courses might advantageously.use indl alized instruc- L
tional formats for the benefit of studeﬁgégginvarious . B
.abilities, am a bit hesitant about endo g the ‘
academlc concept of behavioral objectives. Teaching, as T

well as life, cannot constantly mark out with "feed back"

make certaln judgements about what should be learned in
his reading., On the other hand, if learning objectives

I do not have experience in ihdividualized instructional
formatsi,.  I_have, among my students, young people who come ‘
from Nova /High School/" where this system is at work.

Even the brightest claim that it is wonderful; I never -
heard one say that it is unsatlisfactory. ’ j\\\\

With unlimited resources I could philosophically agresa witH/ .
total individualization. Since We wlll always have limited ;
resources, I have to take a practical viewpoint and com-

1like to see these pe%glg.spendnmore time each day on a

decture etc. when each student is. at a different place
The slow workers are exactly the’ students who also cannot [N
Work independently pprough Self-help types of approaches.,

I do not believe that the individualized instructional ;
formats are desirable for the average student. Only "honors" ]
peopXe are capable of using such teaching methodology. I ,
have had some experience with this, Sometimes classes for
the seriously underprepared find them useful, Behavioral
!
1

objectives formats can be helpful if they are not too

detalled. ‘

-
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Miaml-Dade Community College\£§puth Chgshsl

I have written behavioral objectives for' three courses. I

think they can halp orgaanlze and structur=s a course wh=n
they ares us=d as soamethlag to teach toward., Exclusivsaly,
they become dangerous to education. I am not a gsuppodrter
of lndlviduallzed lnstructioa Formats except in special
classes. :

v ——— -
—— T \
e ——————
e

Individualized instructional formats can be valuable,

~

particularly when so many wide differences exist in motiva=_

tion and ability.\ Behavioral objectives made~by the
teacher for his own slasses can be valuable, but those
handed down from "aboval can be destructive. I have been
required to set them up fnminute detall, dut have no
intention of utilizing them, _— .

.

I have had extensive experience writing and developing
behavioral objectives, and I think such objectives are both
valid, useful and even necessary, in college teaching. As
for individual instructional programs, some that I've seen
are excellently developed and administered; others are an

&

abominatgon. a parady of learning.
Y

I-think any good teacher, wifhnout so structuring themn,

usesd certaln kinds of individualized formats in classroom
learning. I think the formalized naming of learning
objectives and behavioral objectives is a kind of game

by which weg are trying to find names to label .those things
which will take place anyhow. I think we need to stress
content, and all these other things Will come automatically,
My expsrience with objectives has me think they are
"gimmicky." ;\\ , )

' N , . .
I do.not believe 1n\bshavioral objectives or in indivi-
dualized instruction. MICKEY MOUSE! - *

(f) "Study at your own rate” is not conducive to discipline

(&)

and academic excellence. At best it allows the "slow" or
poor student an excuse for falling behind. Tnis goes for
most 1lndividualized instructional férmats, Learning and
behavioral objectives promote a lock~step methodology-- .
but at least they prevent an instructor from teaching the -
same colirse for hlstory and political science. .- I have
written-objectives and still am writing them. Unpleasant!

S%me courses, §¥ch as English Composition or Developmental
sadiing, are difficult to teach on an individualized bagig=-
less they are "programmed." The interaction of the class
is important to the instructor in communication With the

students, Stimulating ideas can be contagious.,

o
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Indiv;g:EIized instructional formats have always seemed
Wwell based from a philosopnical aspect. In reality, I
have never used the format nor have I seen 1t in use. I
would tend to be suspicious of thea Procadure until it waa
exhaustively tasted. :

Time 18 a reallty in the Job world. Individuafized'in-

Struction i1s what the instructor is for, but within limits.

Behavioral Objectives are 0.X.--but they should be used

creatively and not in order to limit what 1s taught; they - °

can be an excuse for simplistic teaching and evaluation,

All wmy classes have them. I have Wwritten them for three

courses! They are required .
. v /

I think behavioral objectives are an egxillenﬁ ldea and I

have approved of them since we have inshituted them at

, Mlami-Dade (South) in social Sclence. Objectives.make

the course clearer for students and avoid exces8s garbage L,
included at the arbitrary will of the instrictor., Behavioral .
objectives are a bit more difficult to measure and to deal
Wwith, but again I believe they have a positive valie,

¥Study at one's own rate* preSupposes a system that can
allow for the time and measurable Successa for such a progran
Wwithout padding .the results for the poorer and slower

'student. It has merit, but in a public institution, where

time i1s of the essence, it is & bit hard to do.

Individualized instructional formats work with well- .
motivated students and weekly supsrvision, .and tutorial;
individualized formats are the only solution I've seen

for underprepared students, This counteracts the frustration
of falling when success can be seen. The "study~at-your-
oWn-rate” idea works over a tinme plan, .not in instruction
but in student Product. . Objectives have helped to clarify
vwhat is taught, but they often-omit unmeasurables or long
range effects on students. The behavioral objective format
18 awkward and the language is restructive,inflated and . °
abstract., I have worked with then, written them, and worked
around then, Y ‘

For an instructor with five or more sections, individual -
attentlon for students may be difficult, Students studying,
at their own rate 1s nothing new unless they individually
ask 4o0.be tested whenever they feel ready for an exam. For K -
obVlious reasons, this would be difficult tobggmply—wtfHTJQ?
Students vho complete units before—others ght be en- .

' - “couraged to investigate other materials which could facilitate

broader comprehension of Sublect matter. - Slower studentge--
in fact all students experiencing confusion or difficulties~=-
are usually encouraged to seek help from the -instructor,

We have employed both cognitive and affective objectives

v
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in the edué 1on§/ program. They have been heflpful insofar
as clarifying what students are expected to knpw in ful-
filling rse requlirements. Such objectives also help
1n_ structliring courses for the instmactor.

RN

indivldnalizzd instruc»lo& 13 necsssary to the t,acnlﬂs of
composition. Most behavioral objectives I have:seen are

so clumsily worded or incapable of objective megsurement /-

that I find them worthiess«» \

, /

When feasible, the student should ba allowed to learn at %////
his own rate. Behavioral objectives as a .format for g8~
room 1nstruction stink! They have recently been in duced
into the courses I teach. They do not allow enouj freedpm
-of instruction for the professdr or enough freedok in
learning for the student. "o
I don't see hopgnyone can accomplish anything without a
flrn set of objectives. I have taught four courses for
which there are -departmental cognitive and affective |
objedbtives. Thnese are not necessarily my objectives, and
in most cases were wristen to coo¥dinate with a particular
textbook. As such, they are Ke-work, v I belleve that any
college instructor shouwld be-able to present his objectives
for his coursegjand supporxt” them with evaluative instruments
and data. HKowevser, I do hot belleve that the objectives
need to be the same f each person, i1f several instructors
of one course aré asic agreement on its content. Nor
do I belleve that & prescribed form for objectives is
necessary as lo as ‘they are clearly stated.

. 3 |

At the college level, schedules and the number of students
make 1t ‘d¥fficult to individualize instruction under normel |
cirzgmgtances. It 1s possible to use programmed ‘texts for
som ourses, permltting The student to work at his own

sed, These ars most useful for courses such as math,

exre cogﬁitlva objectives predominate and gk?ll 1s the
dg¢sired goal. I have  found that offering tions, such as
farliable work for A, B, and C grades 13 not/desirable for
the students. The pbor student, or.the interestegd ‘one,
cay be relleved to Have only a minimum unt of work to
ass the course. The better students’ that they do not
feel™eshgllenged to work up to maxi capadbllity under
ariable Pransz, such as having to/do’a term paper in order 3@

to\get an A/ everr~4<£ they have ades/ on all other work. .°

I thitgk indivig ‘allze- : truct on 13 ssential for remedial
Wwork, ang ;;j— is g —t the college level by
special z,~sions. vid »d_pfogram for a few
especla

with & normal load, Otherwise, Mnless the Imsgitution

-
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(a)

(d)

[} * “Va

is willing to establish honors programs with independent
study credit, with sufficient instructor time permitted,
such ideas simply are not feasible.

Indxvlduéllzea format3 ni snht havs,a purposz in some
courses, but [ feel they would ba' less than useiul in

my classroom. Objectlve systems can be helpful to instructor .

and student alike, but only if used with a certain amount
of flexibility. . -

St~

St. Petersburg Community College (Clearwater Campus)

I am presemtly in my second year of experimentation with \
the use of individualized instructional formats for English .
composItion ( a sk11l). The learning objectives and
behavioral objectives are part of this format as use it,
and understand that it is beilng used around the g6 try.
Since I have begun to use these methods, I have found that
thére seems to be less confusion in the minds of my
students as to what I expect of them. Perhaps my enthu-
slasm 1s distorting my perception. I hope not.,

/

I have had no experience in writing behavioral objectives,
But I do not think behavipral objectives and goals make

A

‘much practical sense as an instructional format.

"I have usgd behdvioral obJectives extensively in composition.,

I consider the format. quite successful, and for my own
teaching style prefer it to the lecture system, The student
needs to know what 18 expescted of him. Behavioral objece:
tives, tthen criterion referenced, prevent teachers fron
being capricious (such as the English teacher who flunks
the paper bescause of spelling errors). I have taught at
least 10 sections of composition using behavioral objectives.
However, I am not suggesting that they are the only way
to go. Alternate modes are also needed to fit the learning
style of the teacher, R

* .
Given “open-ended" semester, 0.X. Learning Objectives/
Behavioral Objectives--such systems force “"content orienta-
tlon" at the expsnse of other meaningful, truly educating
eXperiences, I have had experlence writing them and have
witnessed them in action. I believe that the "necessity"”
of writing them is often used as a means of "putting down"

Leachers, and that in sone systems, especially in Secondary_ ‘

,Schools, the evaluation of one’s "behavioral objectives®
18 used more as a means -of intimidation and “punishment"
than as a potential means of improving education,

Nt




-{e)

(f)

(g)

(h)

(1)

(J)

- T

. . e
Individual instructional formats are needed 1n order to

help some students learn, especially’since we now have such |
a wide variance of abilities in the classroom. Setting [
{
|

~up learning objectives ls an ildeul way to approach lndivi-

dualized lnstruction. However, Lt requlres g grsat deal |
of preparation time for ths teacher to set up, a good \
deal of expense to get the sultable "hard" and "soft" ware,

and continuous monitoring and revision to make it work. I

have studled under Dr. John Roueche and worked out a unit
of study for a three week perlod. Other teachers who have
(perhaps half-heartedly) tried it complained that there was
not enough time to go into the subject on such a detalled,
step-by~step basis. I am goling to try it again with two
groups (one deaf and the other normal) to see how it works
out. .

~ N ~

I am strongly in favor of 1nd1v1dualiged instructional
formats. I prefer to interpret "individuallzed" as meaning
more 't Just adjusting time. I think of behavioral ‘
objectilV9s systems as a greaf ald in learning and hence a
desirable instructional format. I am currently teaching
four sections of individualized composition,

I belleve every course should be developed on an indivi-
dualized study, system's approach. Learning objectives, _
behavioral objectives or performance objectives are
extremely important to the process, but stating aor writing
them under rigid standards does as. much harm a3 good. I
favor "goals" as Mager describes thiem. I have had nine
years experience teaching, writing and developing visuals
for a system's approach.

Self-paced instructlon is very effective with respect to
poorly prepared students and for high achieving studeats,
It has saved many students from fallure. My experience

has shown that ‘more toplcs can be learned than with lecture
presentations. - .
'ne use of individuallzed instruetlion i1s becoming more
wldespread and has been used 1n our departsent in many and
varied courses. It has met wWith & varlety of responses
from sStudents and teachers alike. The biggest problem

. seens to be that students procrastinate and really feel

the need for some deadllnes, or else they never complete
the course. Also, *some prefer the lecture method, Ideally,
both methods should be avallable so the student could have
a cholce~-~to choose the -one that would benefit him the most.

Theoretically, individualized instructlional formats are
great; but at our college they don't seem to have worked,
according to the feedback I have recelved from students and
some faculty members who have triled it..

4

L E07

\

I




//// I ;‘,. »
T 2U5

I have found learfilng objectives and behavioral objectives
very helpful as an_instructional format. I Mse them for
every unit I teath {Psychology and Anthropalogy) Tite .
students universally endorse theam and t! {study guLii?f*-‘s\\;\
allow me to gLve move Stimulating lectures or lead fruitful -
discusstons rather than belng chained to the texthook or

to handouts. The studeats have the securlty of knowing

wnat material they wlll be tested on, and so can gnjoy .4

the i1llustrative and extra material presented in class. |

There 1s more,time for discussions.

<

v

Manatee Community College

le g
i

(a) Individualized instructional units are a mea o an end.
They should not be used to exclude the teacher dontatt
completely. Instructor approval can be a motiv ting factor
even at the college level. Behavioral objectives are good,

\ They are goals or ailms that have always been a rt of
planning but are now more visible or,descrlptlve of what
. the teacher actually expects to achieye with instruction.

(b) I firmly believe that each person should be able|to earn
at his own rate. In the absence of this ideal, the nimunm
requirement for a learning situatlion would be a set o
behavioral objectives. I have developed these objectlves

_ for each module of each course I teach and find that,! as
_ . expected, students perform better whem they are appralsed
‘ of what one expects them to have accomplished. .

-..—,"

{(c) This (behavioral obJect1Ves format) 18 fine for the right
teacher or team of teachers. For the traditional teacher
this "bugs the hell” out of him. The learning and be-‘
havioral objective format may be another educational .

gzzmick. not needed 1f the instructor is doing a good\
J of teaching. I've had no experience in it, but all .
v . our course syllabl now must be so written.

¢ (d) The theory of 1nd1v1duallzed instructional formats is an
ideal one. Learning or behavioral objectives are essential
0 the success of the individualized format. It has been
ny- experience that in practice individualized instruction
requires assistants in the classroom, smaller classes, or
both, in order to be successful.

(e) I think that well-constructed, individualized instructional.
formats are valuable for classroom learning. I use the
term "individualized" to mean offering a.cholce of learning
activities and "rate" to the learner--not as synonymous
with "independent" study. In some subject areas, such as
writing, small group work 1s essential. Large group in-
.strliction is useful for selected situatlons in alnmost any
subject area, .

v k4 "~
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(h)

(1)

(a)

. by sharing their ideas and’'beliefs.

Individualized instiuction is desirable if class numbers
are low. With the current economie trend tozgrd larger

classes, the mechanics of individualized %Bs'ruction becone
oVerwnelm!izx. . s

U think that learning objectivas ars dé&cial In arems ™
where brchavioral ana performance skills ean be measured,
They are also important in the inezact disciplines, but
are more subject to interpretation and Seat-of-the~pants
Judgement (usually very non-uniférm). I tHink that well
thought through progressions of objectives makes for a

good learning format. I have had considerable experience
With them in two gourses. .~ )

2

h]

"Different strokes for different folks." The way I learn
something probably is not the most effective way the next
person will learn.:: I'm in favor of different formats for
the same course-~concerning individualized instruction,
Behavioral objectives are a tool and Should be used as
such. They do allow for a solid base from which to builg
individual instructional formats in that they put learning
or a competency basis. I have developed behavioral
objJectives for the courses I teach,

I ¢

If individualized instruction means establishing an in-
dividual learning program that corresponds to a student's
learning style, I am, all for it. However, many institutions
and administrations interpret it to mean independent study.
This I am against, The statement of performance objectives

promotes better learning., I use this format in all of my// 7

courses,

v
v b "
-

Edison Community College . * - ///
1]

Some courses may lend themselves to an individualized
instructional format. However, as a social science teacher,
I belleve that much would be lost in classroom teaching if
class dlscussions were eliminated, 'It is my bellef that
all students can learn a great deal abqut‘their fellow man
The comments made by
a slo¥ learner mdy be as valid as or even superior to those
nade by higher achievers. ' .

\ - ke
Good teachers have slways established goals for themselves
ahd thelr students. Teachérs and students should account
for their ab%ions. Behavioral objectives have for a long
time been a part of a good lésson plan. : However, it is
my belief that educators have gone overboard on the be- .
havioral objective syndrone. The day-tb~-day management -
of the classroom needs to remain flexible to allow fox
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differences 1n ngeds and experiences of the students. THe
students can be the best judge of what adjustments need to
be made, and ths teacher should not be restricted by too
detalled bzhavloral objectlvas, wnich ware planned loag

- before Lhe flrst class me=ting. -

/

(o) For some courses individualized 1n3trud%ion i1s ideal, in
theory at least. For such skills as typing, forelgn ‘
languages, and reading it may even be practical. In courses
that, deal with' .controversial issues, where discussion,
debate, etc. are essential 1t is almost impossible to use
profitably. There are any number of bright, well-motivated
students who have the self discipline that is necessary
to profit from individualized instruction. On the other

N hand, there are far more who don't and can’t. The real
.Problem, however, lies in the extra burden that falls on
‘the institution. An instructor at a community college, who
/ carries a 15-15 hour load with-elasses composed of 35+
+ students simply does not have the time to provide quality
’ individualized instruction., I find the use of behavioral
’ a objectives to be a helpful tool--but I do object, stronzly,
to the coercion, the mandatory requirement that they must
be used and must be approved by every level of administration.
I take particular exception to thiz as an obligation to
- the state., I feel that this should be a matter of policy
at the individual institution, and that exceptions should
be granted when appropriate, When policles of this nature
are dictatorlal, abuses resylt. I have been told that in
some clasges course outlines are distributed on the first
day, and students are invited to drop the outlines into
the wastebasket as they leave the room! -

I've had the dismal experience of discovering thét,one of
ny previous Division Chairmen has presented part-time
Instructors with copies of ny course outline!

(c) I think that perhaps in some disciplines and with some
students that individualized formats can be used succéssfully.
But I must temper thls statement by stingent limitations \

, on both discliplines and students to the few and tne gifted., -
Generally, I do not agree with the philosophy of indivi-
duailzed instructional formats. If human behavior could
be_so easlly channeled, then coxrrespondence schools could

st as easlly replace conventional colleges and universities,
I belleve, instead, in the carrot and the stick philosophy=~-
thet 18, learning motivated by a combination of reward and -
punishment. - .
, In recent years I have changed my attitudes toward both
' learning end behavioral objectives; I now belleve that they .
have a valid place in the learning proaess. But.I nust say

¢
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- that the rigild taboos imposed on such words as “apprecliation*
and “judgement” have hindered rather than alded the tran-
sltion from the 0ld to tha new methods of teacainz., I
accept 1t but do not .wholly approve the strictly bzhavioral

- method. C :

(d) We use behavioral objectives at our college and have for
almost five years. I find them helpful to some degree,
but what good are they if the students ignore them? Further,
11" they are too detalled, each instructor might as well

_ write a complete text for.hls courses. In the case of

T individualized instruction, such a fopmat bages a tendency

to fragment the instructors, teaching, even when, as in

my case, laboratory (language) or tutorial services are
avallable,

(e) Individualized instructional formats, from the students®
point of view, are invaluable for skill courses such as
" reading, math, etc, It -is difficult to use then for con-
ceptual courses, since it seems that the best method for
them should include class discussion. I have had much -
experience With the system of behavioral objectives, and
feel that they are valid only to a degree. Certainly
there are .some facts wnlch a student ought to retain,
and these can be included in the obJectives., There are
. tasks (papers, etc.) which can be learned in this manaer,
The tendency, though, has been to omit the idea of quality
of a student's work and to consider only quantity. This
is highly dangerous, not only from an academic point of
view but Slso from the student's. Thls 18 especially true
when he 1¢ later expected to perform quality work on the
Job or in graduate study. The greatest mistake being
made in the behavioral sciences ig when administrators
require instructors to use this methdd of instruction for
al urses. Whlle some courses may work all right this
vay, othe do not. I really belleve that the motivation
behind ‘this 1dea 1is to prevent instructors from making
value judgements 'about ideas and to water down higher
education into a quantitative kihd of occupational training,
not dealing with "dangerous" ideas er values.

I have taught courses in humanities and art history using

behdvioral objectives and this experlence has born out ny

feellngs. Students become more concern=d with grades than
With learning, and many students, particularly those with

maturity and insight, object strongly to them /benhavioral

objectives/. : :

. |
(f) I think we've gone overboard in thls area--a fad which has }
become an administrative bible in Some areas for certaln ‘ |
books, words etc. ' It has become an intrusion in some. areas ;
/////,,/«”fb academic freedom in the use of methods.+ It is a complete |
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denial of using the in uitive method for learning, and,
therefore, a dogmatic approach to learning. It is a demand
that everyona use the sg¢ientific, empirical, prazmwatlc
approach to laarning. learnlng always supposed to bs
simple aad all gpa2llzd out? I8 11fe this way? This is

not a rejzction ol objactives, but a concern for other
types of objectives. It 1s a type of state and institu-

tionally formed objectives demanded in a dogmatic waye.
No discussiont .

. {g) Learning and behavioral objectives do not work in certain

courses due to the nature of the course which requires
extensive work in the classroom. -

(h) Individualized instructional formats are sultable for
some students in certain courses. The optlon should be
avallable. An across-the~board policy, however, is un-
sound. In some fields of study--especially in. the social
sclences~-~the learning situation shou bea social
sltuation; otherwlise, the learning has 1Ittle validity

or justification on any ground for support by the ]
clety. N

The\emphasis on learning objectives 1is ggpropriate. A
certaln degree, of extremism is to be expected, but it should
sted. ”%ehavioral objectives are a step in the right
if not pushed to silly extremes more sulted to
\courses IR learning how to operate machines, In several
\&ears expexience with this approach, I am still discovering
new, more 8 table behavioral objectives. ' However, the
demands on ond's time tend to lead to overemphasis on the
text as a source of authoritative data.

t

Question 3

Comment on the use of the lecture and class discussions in the
comnmunlty college tlassroom. To what extent do you use each
and why?

o> ' .

. ﬁespoases - \

Broward Community College (Central Campus) A

|

(a) I believe in class discussion only if it is structured
and prepared for by students. "Pooled ignorance" is
useless. I think much can be’learned froma good lectdre.
and feel it's a shame that “lecture" has come to be-a-
dirty Word. e "
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(b) I use the lecture extensively, and discussion to the extent
that it proves profitable-~this varies from ohe class to
the next. I lecture to supplement assigned reading and to
produce questions and discussion. I_tzy to challenge the
studznt to think and to chack on how well he 1§,grasping
the asslgned readlns.

(c) Lecture, 3/%*--discussion, l/4-~very little else except
on~occasion.5

(d) In foreign languages the instructional process is both a

. glve and repeat process,” especially on lower levels. On

higher levels, perhaps, as related to the junlor college,

the effort i to apply structural patterms. Lecture and
discussion e quite helpful when treating literature,

history and [cultural aspects,.

(e)‘ Most of my fourses are lecture-discussior. I explain new
" materials first and then haVve discussion to get various
Viewpoints/and polnts of interest, Occasionally I might
show a fi concerning the topic at hand.
(f) In the cqmmunity college "parallel® program and lecture
in most cases the preferable one, Freshmen and
sophomoyes are still only acquiring basic knowledge to be
applied/in the upper divisions. A small amount of dis-
cussion may fit into the course, but there can be a great
waste of time with students talking on subjects about
which they have not yet acquired sufficient background
knowledge.

(g) Both lecture and discussion should be used during the hour.
© I find that a fifty minute lecture ( on some point of

grammar.or ilterary work) bores the student. They really
prefer discussion (in forelgn language) of a question and
answer format. But there 1s sometimes an impatlence to
sit backy listen, and take notes. These two formats are
the maln bases for my courses. HoWever, I show four films
per term ln each class; and, of course, students must also
attend the language lab, _ !

(h) Lecturing is necessary in a classroom. Students listen
and are relaxed and resting. This, I believe, i8 what
they like and want. Discussion may be interesting for
.Soze but not for all, 1.e.~-in an English class. In a
foreilgn language class it i1s difficult to have students
talk unless they know the language falrly well. I do not
approve of "learning instruction packages,"

) ' {
(1) Lectures, unless you are emulating Winston Churghill, are
a bore., I¥do very little lecturing., I try to have class
discussion that is kept*ordeg}y and 1ntelligent{ ."Rap"
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(1)

(k)

(1)

(m)

(n)

(o)

(p)

(a)

sesslons are a waste of valuable time, teach very little,’
and are a "cop out” for the poorly prepared instructor.
¢ ,

I uss lscture and discussion. Both work well, but If'
never lecture for more than 15 minuts:s at aay tlme-~I
teach French, . .

I teach history and use lecture/discussion almost ex-
clusively. If a community college is to prepare students
for higher education, this is the only meaningfﬁl way,
probably, to present a course. "AV" alds can be used,
but overuse of them is a step towards regression into the
past, when many secondary school "history-government"
teachers were coaches first and teachers third (receivers
of pay checks belng second).

In my French classes I lecture not over one third of any-
normal class period. Rarely will a community college
student profit from a class devoid of participation., On
a‘ra;e occaslon I may use a film. :

x ¢ .
Lecture and class dlscussion should both be utilized and
both are the basis for my classes., If the class'is an.
introdustory one, probably more lecture is necessary
(75%)s> If 1t 1s a second or third sequence course,
prossibly 60%-lecture. '

Lecture and discussion are the best methods for academic

instruction in the community college. By the time the

student has reached college age, he should be self disci~

plined enough not to decome too bored.> On occasion I

use "AV* J?é% énough for change of pace,- &
' .

Each instructor should use the method whicW:achleVves his

or her objectives, My classes are about 50/%0, depending

on the subject, the particular graup cbmposingleach class,

and how I happen to feel. Some background is necessary

before meaningful discussion can take place; some discussion

J.s needed to make a lecture clear and, therefore, meaningful.

I prefer lecture in basic courses and use discussion in
the more advanced. I feel instructors at all levels spend
too much time "discussing” and never care enough to give

. Students the “basics." Discussion is very nice ,for the

coffee shop. 1

In one of my classes (the use of film in literature) I do
not lecture at all., I believe constant dialogue is
preferable, although a certaih amount of lecturing is
necessary in literature courses. I use films a great deal
for my classes in “The Fllm as Literature.,®

°




(b))

(c)

(a)

(e)

(g)

Miaml-Dade Community College (South Campus)

If the instructor has a body of materlal that the student
mu3t get, lecture 13 quite necessary. In a course in
wotld literature I usz lecture almost exclusively, Dis-
cussion has lts place: Lt 13 relaxing and frequently
entertaining. I7 Lt helps learning, it is useiul, I
nave not been very successiul with discussion, although

I would like to be., However, I do not think it should be

_& substitute for szolid preparation by the teacher.

Lecture and class discussion are most important. I use

both extensively. It 1is important in a college as diverse
as ours to have students of different races, colors, creeds °
and countries to hear other than standard views., ¢

There 1s an even division between lecture, discussion and
audlo-visual alds in some classes, including my own.

In most courses the student wants to feel he 1s growing
in knowledge. Lecture and discussion should be balanced
to this end. Qccasionally I include a film.

Unless the instructor is a brilliant lecturer, and nmost

- are not, formal lectures accomplish little, Open dis-

cussion in a class of fewer than thi'rty students, on the
other hand, seems t® be very profitable for everyone in
the class. Outside of a bit of audio-visual materials,
other "newer® approaches have been pretty useless for-me.

In general level survey or basic studies courses the .
lecture 13 always (partly) essentlal. I have always relied
on this approach in order to transmit basic core concepts
in the course and to facilitate course behavioral objectives.
Class discussion 18 also most essential, and I haVe‘plways
encouraged such among my students, Discussion not only -
reveals how effectively learning is or is not facilitated
(though not the only way, of course); it also gives

students the opportunity to reveal some of theilr human-ness,
Other teaching approaches (Audig-Visual, etc.) are of only
minor importance, ‘\\\ ) ‘

In most of my classes I use a comblnatloﬁ of formal lectures;
for presenting major toplcs not satisfactorily covered

ir the text, and informal lecture-discussion (or lecture-
participation) modes., These are by far the major formats

of my courses. In a few courses I use few formal lecturzs
and a good deal of participatory activity of an affective
nature., This 1s particularly satisfattory in Dynamics of
Behavior and Introduction to Education,
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(h)

(1)

(3)
(k)

(1)

(m)

(n)

(a)

Lecture and discussion are the most effective forms of
classroom instruction. I rely on them about 80% of the
time. OQOccasionally I use a bit of audio-visual material.

Both lecture and discussion are solid teaching techniquesg--
the ideal is a skillful blending of the two, with most
welght on lectura.

My academic classes are largely lecture and discussion.

*Pavem nostrum quotidianum“--our generation has not been
able to improve on the techniques of the masters. Did
Socrates ever glve a multiple-cholice exam?

I use lecture-discussion as the basis for my courses on a
50-50 ratio. I need student response and discussion to
be certein the materials are understood. Lectures are
explanatory. :

I use lecture most but have considerable success with
both. I am more adept at lecture and my students prefer
my lecture method. But I try to use discussion and parti-
cipation on a planned basis. Gathering chairs in a circle
and pooling ignorance is not my bag, and I usually fall N
at that method. Both lecture and discussion have a place,

but both should be planned and interwoven for effective

results.

I always use a combination of lecture-class discussion-=
active exercise participation, with an emphaslis on the
latter. Both lecture and class discussion are kept to a
minimum except when ideas are to be generated. The ratio

becomes more equal when I teach sophomore-level literature
classes, v

St. Petersburg Community College (Clearwater Campus)

I do not use the lecture method to any extent, although
sone kinds of information for my classes will be avallable
on video~tape in the AV section of the library. Class
discussions are valuable for most students and I do in-
corporate some into my individualized sections also. In
ny Creative Writing courses class discussion and peer
critiques are essential. I have always found that students
need to relate to each other 1f the educational process

1s going to mean anything to them. I would not wish to
abandon personal interaction in the classroom. One of

the saddest. comments that I often hear from students who
have transferred to the universities where "standards are
8o high” 18 that the experience has seemed so impersonal to
them. How can that sort of educatlion bg sald to be a
humanizing one? _ oo
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I use lecture almost exclusiyely in humanities and lecture
and discusslion (or student work) equally in drama; pre-
domlnantly discussion (student ¥ork) in speech or acting.

-

Lecture shonld be used rarely--i1t's a medleval custows
started because books were rarely and expensive (and other
m=dia non-existent. If one must lecbure, he guzhb to be

a great gpeaker in the rhetoric of his delive®by and in

‘hils use of principles of learning, such as concept teaching.,

I rarely lecture, even though I think I am good at it,

The "lecture" as I know 1t to exist in junior college class-
rooms 18 not thne "beast" I experiericed in the clagsrooms
of the unliversity I attended, and certainly it is not the
"blind monster” of 1ts auditorium sessions., HRather, X<
has evolved to be largely "verbal paraphrasing of textbook
content"--plus "illustratives" undexrstandable by the
poorest students ln the class. Tnhls 1s because s0 many 7
Junior college stude¢nts are unable to read college Level
(or even i2th grade) material intelligently. Add to thls
inability thelr weakness in "wrlitiag skills"--thie sub-
sequent demise of written examwinations!--and the proper
designation for many of tThewn is “Tunctionally illiterate
at the college level.,". Thus the lecture as I know it at
Junior colleges 18 a necessity~~an arm outstretched to

the student. f

Academlc students of higih intelligence are generally so
used to the procedure using lecture and class discussion
that they.elther do not need any other methods in order

to learn or dlsilke the disruption that may result fronm
changing thelir work-study havits. Supplementing (and in
some cases substituting for) with individualized (audio-
tutorial or other) methods 1s needed for underprepared, i
slower-thinking or lower ability students who need prodding,
repetition, graphic explanation, or thelr own time in

which to do their work. When subject matter rather than
skills are taught, the lecture should predominate.

I feel the lecture and class discussion, the way I use them
in my courses, are very valuable., I get very favorabdle
student response on the evaluations (of the instructor)
conducted by students at the end of each semester. Nany
students comment that thelir class notes were most userful

to them in learning thne matexlal., They are free to comment
and are encouraged to do so., I tried an individualized,
program-learning -Package, once on & particular unit and the
class did. significantly worse than those in the otner class
who 'had the lecture. The students commented that they
missed the lnteractlon with the teacher and with other
students that the.other situation provided. -

L™
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(1)

(a)

(b)

(h) -
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I belleve strongly that both the lecture and class dis- o
cussion have a place in the community college classroom,
It devends on the expertise of the instructor as to which
1s wore effective, and partially oun ths type of course.
One thlng T do not find useful--the so-called learning
package. [ tried 1t with disappointing results.

An introductory content course in a fiell completely new
to the student almost has to be largely lecture--with
leeway, of course, for questions and gome discussion. In
second level courses in Psychology it would appear that
more discusslion would be appropriate. So many variables
are involved, it 1s lmpossible to glve a clear cut answer.
I use lecture mostly in my%Anthropology courses, but N\§
discussion mostly in my Adolescent Psychology. It depends
on how verbal people are in ‘certailn classes.

Lecture and discussion generally are the poorest cholce
of instruction. I nefgz/use elther in ny classes.

I belleve (from what my studentsrtell me) that lecturing

1s wldely praeticed,,narrowly derended, and substantially.
over-rated. Class &?scuosion 1s better than no dilscussion,
but in my experlence it 1s seldom vital unless it has

heen preceded by group work and enough time to establish -

a large group sense. (A class discussion with no circularity
of response, and no mdre than dufiful involvement, is a
dreary busliness. I teach English composition, .

Manatee Community College

The lecture and class discusslion format of instruction is
better sulted to some curricula than to others. I employ
lecture~discussion foxr the presentation of principles. Much
of my instruction in English-Communlicatlons is presented
through a laboratory format.

I 'belleve that there 1s a place for both lecture and class
discussion in the college classroom, and that the choice
should depend on the learning objectives to be acoomplished.
I use both methods (about 407 lecture-~60% discussion v
I use lecture for presentation of large amounts of fo
mation (which the teacher can syntheslze from variou
sources) or information which requires explanation over

‘and above that given in other resources avallable to the N

students. Dlscussion i1s used for hlgher level, cognitive
objectives as "group problem solving situations," affective
objectives=-such as dlscussion of feelings and attitudes,
as well as for the opportunity for people to ask questions
to clarify thelr own individual understanding.

)
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Since most of my classes are falrl .\Ehg. e;:;;é
discussion method of teaching is the most\practicald,

. 4s a method that I use a majority of the time in my vlasses.
g . N\ .
{c) Tnis is ong alternative delivery system. I % it should
b= posslviF‘to bgVa a large lecture 3ection, a shall dig-

cusslon section’and an auto-tutorial sectlon for the sane
course. I use€ the lecture ond discussion format a gres
deal. One of my classes 1s large, which makes it difficult
to use §9rﬁ§ts other than the lecture. In ny other courses,
class/g scusslion and involvement by the student is a prims
factor. '

(d) The lecture method is quite effective with mature college
students, It isn't the method 1tself but rather the skill
in which 1t 1s used that makes the difference, I use the
lecture method with periodic demonstrations and films on
occasion., I encourage questions so that my presentation
1s not the formal, traditional lecture, .

(e) There 1§‘a place for botht Class size, amount of facts,
and degreg¢ of behavioral change all bear on this. Students
prefer particlpative activities. I use lecture more
heavily incteaching principles and facts, and participative
techniques to explore feelings, broaden scope of under-
stending and inprove motivation.

(f) 'The use of lecture and clasz discussion depends upon the

size of the class. Whenever possible I try to combine
lecture and discussion about half and half. I have little’
faith in "learning packages" and other such “"devices." 7
Sometimes I vary the pace with AV material. o

L3

(8) This method (lecture-dfscussion), sorry to say, is still
used by over 50% of our teachers., It is a comfortable and
easy way to teach. In my courses in education and psycho=-
logy 1 try to vary this by Audio Visual materials and auto-
tutorial at tines,

X

] Edison Community College

(a) Lectures and class discussion still have a place in the
community college ciassroom. I use this method of in-
struction a great deal. I stress class discussion more

. than' Yectures. Of course, students need to be prepared
when they come to class, .

(b) Lecture and class discussion are the backbone of all my
classes. Lecture tends to predominate in introductoxry
clasges and, discussion=debate in advanced ones, I utilize




(c)

(d)

(e)

(f)

1]

both because I have never found a other technique that
1s more effective (including so- learning in struc-
tional packagzes). I make every effort to creatz a relaxed,
non~threateninz gtmospheres 1n the classroom. I fina so
many students who have been stiffled and discouraged from
asking questions or co¢tr1buttn to discussloa in early
childhood elementary school ‘expdTriences tinat I make a
blg point of "there is no such fthing as a dumb question"
a "If you do not understand & concept, please let me

oWw"” so that I can re-word, use additional examples or
Whatever else to clarify the point., This is obviously
effective since I consistently receive high ratings on
student evaluationégig thls area. ‘ .
I use both the lecture and the class discussion. There
are certaln aspects of my discipline of speech- instruction-~
theory, philosophy and concepts--that are best covered
in the classroom through lecture presentation and others
that lend themselves to natural and worthwhile discussion.
So I use both, primarily being convenience and clrcum-
stance govern.

/
I use both lecture and discussion because the nature of the
subject requires a great deal of discussion. I see little
value 1n the use of gimmicks such as learning packages, etc.

Lecture deserves a place in the community college classroom
as one of a varlety of instructional methods. Too much
empnasls on downgrading or eliminating lecture probably
constitutes to poor quality rather than lmproved technique
when 1t is used. New emphasis on TV may correct this.

Class dlscussions--especially a mixture of small group
discussions-~articulatéd with lecture and/or AV presenta-

tions are deemed valuable learning experiences and are

frequently used.

Iy approach is to limit the traditional lecture session .

to Introductory materials only. Then class discussion;
including individual and/or panel groups, takes over. I -
limtt "lecture remarks” only to clarify misunderstood
princliples, to act as a devil's advocate in some sltuations,
or to offer alternative solutions.

The lecture and discussion method is still thWe best tech-
nique for the teaching of the courses I teach. I usc

them, I belleve, to good .advantage, and supplement with
audio~visual materials such as films, slides, music, etc,

It humanities, particularly, the student cannot be told

Just to go and read and then take a test. He needs help “
and guldance, since much of the reading is difficult,
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Aiso. I deal with values and concepts which are not
absolute and, therefore, must be dlscussed. .

() I am in hé;anities--philosophy--heavy on classroom partici-
pation, althouzgh I do lecturs some.

(n) I use both lecture and discussion because the nature of
~ the subject requires a great deal of dlscussion. I don't
8o 1n for fads such as learning packets, etc. although
occaslonally I use audlo-visual materlals.

Question &4

Do you belleve that there has been an overuse of the all-objective
test format 1n classroom tests? Should students be required to
take more subjective or combination-type tests (odbjective-~
subjectivs) in order to gain some experlence in writing and
organizing skllls under test condltions?

Rcsponses
Broward Community College (Central Campus)

(a) More writing i1s needed; one begets the other: students
cannot Write because they are not required to do soj;
bhecause students are not required to write, they never
1earn this skill.

M -

Before ny days they used to say: "hign school gives you a
decent education.” In my days they sald: "High school

no longer glves. you a decent education; all it does 1is
make you llterate; and little more." Now all we can say
'1s: "high school does not even give one literacy, much
less a decent education.®

(b) I almost never give an "objective" test., English courseés-
do not lend themselves to such testing. Writing is dem-
onstrated by writing. A wrltten test can de objective.

I feel that most English teachers still prefer the "essay
examo

(c) No, I do not believe objective éxd&s are overused except
when they are mpstly matching. Have a strong belief in °
good multiple choio’ questions. My experlence with sub-
Jectl ve questlons-1s that glven the average B.C.C. student, .
1{ the teacher is weyl-organized and prepared in lecture,
the responses, are good. ' If "the teacher just "shoots the
breeze" responses w.ll be medium to poor. If a teacher
can teach and a student can write, fine, If the teacher
Just talks, it doesn’t matter either way.

Y
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(d)
(e)

(f)

(g)

| (n)

(1)

(J)

(k)
(1)

(m)
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Yes, indeed. There has been so much overuse, of the all-
objective test in high school that the studeﬁts. in most

cases, don't know what to do if they are presented with ///’

different exams.

The objective test is the result of high enrollments.
Reading 150 essays iz no fun. However, I myself think a
combination of subjective and objective is the best route.

In the English area there 18 not an overuse of objective
tests since they are rarely used. I don't know about
other areas. I do know my students report they have
little writing ta do now and the same 1s true of their
high school.

The objective type of test 1s not a true measure of know=-
ledge. - I believe some written work shquld be required.
This 18 particularly true if the student has not passed

the level where he can read and write the language with
some faclility. Here again we have become slaves to numbers
and the easlest way out, .

I bellieve in the combination objective-subjective approach.
Howeve¥, if incorporated into today's college scene the
maximum teaching load would have to be reduced to nine

hours. . -~

Yes. More writing and substantial evaluation of the
abllity to express cneself. Small sections make thie
feasible.

Yes! Yes! All-objective tests show laziness and uselessness
on the part of the teacher. If an instructor cannot take
time to formulate a good essay and grade it according to
clarity and content, he obviomusly does not have ‘the time

to prepare his classes correctly or to evaluate his own
teaching methods effectively.

Yes., ' Much moré writing should be done in most classes.

Yes, let them write. We are not robots or push-button
machines. The human brain needs special nourishment that

only much good reading and serious writing can healthfully .
do.

Yes, I agree entirely. «Writing should be emphasized in
college; if an individual does not learn and know how to
write at that level, he never will,

More original thinking, organizing and writing should be
required on tests throughout the college,

e o
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(0) Yes indeed. How are Englisn teachers supposed to convince
thelr students of the need to develop proper wWriting skills
wnen no other instructors requlre a %emonstration of thes3e
skillis? 1 onserve that far too many students caanot
spell, refuse to us= th- dictlonary, hava only a vague
notton about proper punctuation and even capitalization,

" They do not mova lozically from one thoughb to anotheg.
" It takes a greatc desl of practice to overcome this dis-
connected, unrelated kincd of thinking and writing.

(p) There is no doubt but that stndents need to practice ana
learn ho% to express thezs-lves through writiig respon.es
under pressure, Tne obJective test glves no indicacion of
.8 student's abllity in this direction, nor does 1t give

"him any practical experience. A big weakness in our
educational system today is the lack’ of preparedness in
these fundameptals in the student's pre-college years.

}Jiami-Dade Community College (Souﬁh Caxbpus )

[}

(a} Yes.  The only kind of test which measures the student's
xnowledge of writing skills and literature ar®e tests
onn the synthesis level. One of my units in Englisn 120
is on taking essay exams and taking lecture notes.

(b) I do not know to what: extent other departments use all-
objective tests, I believ: students shoulé be required
To wrlite 1n every course as a way of galning experlence
and organizing skill. . -

(c) I belleve objective tests are very much overused. There
should be more sadjective (well thought out on speciiic
abjectives) and a combination of both'types. . '

3 .
(d) - Yes--I certalnly agree there is not enough emphasis on
* subjective or written types of tests in the comsmnity
college., ' ]
Wt . ’

(e} There is a possible overuse of such ts. However, vwith
class size and semester lodd as it gs. 1t almost becomes
a necessary tool (objsctive test) of the teacher. Thne
ideal would include subjectlve testing--as it does develop
sx11ls untouched and unteined vy objective exams.,

(f) Yes, I do believe there 1s an overuse of all-objective
tests. An important psrt of learning is the ability to
formulate responses and to organize material. I think
the ideal test is one_wnhicn includes one major essay
questlon in which thz student must synthesize the major
idea(s) in the unit belng tested, one or two short essays..

i
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(a)

(b)
(c)
{d)

(e)

(f)

Vi

.Teaching students to write will be so much easier and

on Subsidiary ideas, and a few short answer "identify and
glve the significance of" key terms, dates, persons or
whatever. - y

Subjectivs tests are generally more effactive teaching—
‘learning devices than objectiva tests—.increased us

of objzctlve tests represents an unfortunate comordﬁIEE“““-—-~—
with the need for greater productivity in community
college instructional prograus.

I personally prefer the essay type as a means of testing .
comprehension, but usually employ the obJective test because
of the large numbers of students I teach each term. It

is not the function of most courses to teach proper gram-
matical expression. English and essay courses through
grammar school should have prepared the would-be collese
student in this regard.

I think there has been an outrageous o;erﬁs5—3?;33333the—-——;;:_:

testing in the classroom. Rarely do such tests demonstrate
anything other than:a student's ability to retain data.

certainly more profitable when most courses demand written
essays from students.

~

St. Petersburg Community Cdllege (Clearwater Campus)

There has been an overuse of the all-objective test format,
but when one has 200 students, some of whom cannot write,
and at least five qulzzes are glven in each of six classes,
there really is no alternative, I believe. If classe$

were smaller and student load less, I would prefer at least
some essay Qquestions.

I don't think it i1s necessary to give subjective tests.

Yes, I certainly believe subjective testing should be
nsgd, at least to some extent at the community college.

* o
Yes, definitely. I strongly believe a test containing a
variety of types of questions are best, although they are
very time consuming to grade which is why nany teachers
don't use them.

I would. say that there has been a tendency in recent years
to overemphasize the all-objective #€st (mainly to make
grading easier). There should some subjective or ,
combination-type tests as well as for the purposes sta d.
and to get a better #dea of the student 8 performances

4

Definitely. Absolutely.

\
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e

= (n)
(1)

(3)

(a)

o (b)

———— —— ———Ztearfhing device.
. _not-the format. )

Yes, all-objective tests have been greatly overused.

Usually 1t 1s confined to cognitive learning, as if

nothing else existed. I see no value to forcing students

to take comblnatlon tests to prepare them for taking -
more tests. However, if a test of any kind can bz developsd
wrereby o student undsrstands more and sees more. after
taking ths test than before, th: test can be a gzood ,
But the emphasis muyst be on the content,

~N

Yes, Yes. Unquestionably.

Indeed I do believe that there has been an overuse of the
all-objective test format in classroom tests. It seems
also that the tests of this kind often reflect the mind-
lessness of the course content, and its relevance to the
student and his goals and needs., I would like to see

nore lnstructors ask students to write e3say type answers.
This helps them organize material systematically and
logically. Yet when they get to the universities, how
often do they need to use this skill of on the &pot
writing? I wonder. ,
The qiestion is academic, Any instructors who feel 1t
necessary can give essay tests. But to urge it in general
1s to argue! No one gives essay exams, Therefore, we
must glve essay exams to gilve students practice in essay
exams which no one gives,

~

Manatee Community College

Yes; certainly students should think and write more examina-
tions. One thing debllitating against this has been
larger and larger classes assigned each teach&r. Too, .

going tB‘iEnggg;iomputer scored tests have let out the '
subjective. . . _ . .

I do think students should be forced to think rather than
parrot--I am very much in favor of subjective evaluation.
Fy students can elect a module, which results in a research
paper, graded for both-content and presentation. :

I lean toward the combination (objective-subjective) test.

" But large numbers of students may force the all-objective

type test upon me if ‘for no other reason than ease of
scoring. ) -

Yes, I think in some types
testing) to death. I
xaking them organiz
use them. Time
drawbacks.,

tlasses Weﬁggﬁgi;t (objective-
er to "stretol studengggurj;://///

acts and commufilicate them as 1 as

d limited "standards" are the-major
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(e) Yes, I believe the entire test syndrome is out of hand.
We have made so much of tests results that we now t ach
With that awareness and we pu: more empnasis on reading _
abillty as it applies to ans#aring objective t=3t questions,
Writing wauld allow the studenc to eXpress himself more and
let you f?ﬁa\ouc what he knows rather thaa what ne Foes
not know, )

(f) Yes, but with large classes one is forced to use objective
tests mostly. ‘ Yes, I am for objective-subjective com-
bination type tests. yd
(8) It is my opinion that the essay test is the most accurate ~.
N . ) i
- Deasurement of student achievement., However, in many

-

cases the class size precludes the use of this type o(\\\;\\\\\\\\\

(h) Yes, I belleve that there has been an overuse of poorly
constructed obhjective tests., Most test for the level of
recall and some understanding and this is not sufficient..
In the absence of objective test items which measure
higher level cognitive skills such as understanding,
analysls synthesis and evaluation, subjective items should
be included.

(1) I feel very strongly that the 6bject1Ve format has been

overused., tudents need more essay tests to gailn experiifgg//"
in organizing and expressing thoughts.

AL

'~ Edison Community College

(a) It is difficult in Some courses to make a proper evaluation
of the knowledge and skills of the student with objective
tests only. Tne students should be glven opportunities
to express themselves in varied ways, My tests are usually
a combination type (objective and subjective),

(b). Yes, I do believe there has been an overuse of the all~
- objective format in classroom tests, These tests, at least
for me, are cop-olits. But I have been forced to take this
. easy way out because of the increased student load. As
~ & result, I rely much more on the more easlly grdded
objective test, generally.the simple true-false. test-or
the short completion test (one or two words only). I
earnestly belleve that my students should be required to
take more subjective or combination-type tests; but I will
not do so because of the greatly increased time required
for conscientiously grading them. Aftex all, there is a .
limit to my own time and snergy.
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(c) The all-objective test format has, in my opinion, bveen
greatly overemphasized by many, myself included, In
recent years, I have swung away and allocated a weight of
thlrty to forty percent to essay question$s requiring analysis
and synthesls of data. Subjective portions of these tests
havs be=n “takes~home, " . .

(d) I feel, and our students' initial writing samples tend to

hear me out, that an all-ocbjective test formdt is poor
for any student. Many students have no concept of writing
or skills of loglc. Therefore, I feel that combination- °

, type tests should be used., Otherwise, any skills learned

in composition will atrophy.

(e) As long as the teacher loads of community college instruce
tors i1s so high, 1t will be necessary to mostly use ob- .
Jectlve tests in order to’8eal with the number of students
Wwe carry. This 1s unfortunate, since only certain Xinds
of knowledge can be tested this way. The student also
needs to have experience in writing and expression of
ldeas. He does not get enougnh of this kind of experlence
in the community college today. ° v

(f) Yes to all questions but dus to increasihg class loads
this goal has become less attainable’, : \ L

(g) Yes, I belleve there should be more objective=-sudbjective

tests to permit the student to galn greater writing skills,

(h) Yes, Yes, Yes. All objective, multiple-guess, true~-false,
matching or whatever=~provided by the instruction manual
that accompanies the textbook and acquires no efﬂprt on

the part of the instructor to grade is truly repugnant
to me, ‘ -
‘ t -

Question 5

Comment on the practice of academic grade inflation (instructors
grading students higher than thelr work warrants), which is &
reported to have occurred in recent years. 80, what are

some of the reasons why? Has the practice of udbng student
evaluations of their instructprs beema=factor?

- Responses
Broward Community College (Central Cémpusf

«a)—0fe reason for academl¢ grade inflation is pressure from
the administration., Another is pressure from students
through *"Teacher Evaluations."”




7’ ‘ - ~ 1
. . 7 (b) Grade inflatifon has\occurred because: (1) instructors —
g Wwant bodies in thelr'classes to warrant their owH exis-
.+~ tence on the job; (2) some -ofthe lnstructors are under-
prepared; (3} fear ropving enrollments in some ateas
and t rsssutes applled by “weak kneed" educators (too_ .
often adninistrators) trying to keep students happy (and
dHMb)o ’ ’ :

e

Better teachers and Individualized teachifig methods can”
help. I do not believe“that there is " r inflation.
mass-media and an inclrease in background knowledge
better students., e

(4) ¢ Increasingly in cotipetition.to "hold®
o they grade higher., Many more courses
rather than required. So give A's and

-

-

udents are in college riow Who should not be there, The,
courses are "watered down" and grades are adjusted accor- i
dingly. The problem.gtems particularly from the fact that
this 1s the T.V., audlo-visual student not taught to read
and write; thus h ering the learning process., Students
valuating £ﬁ§f?ﬁ%mdrs has also been an impgrtant factor
ademic grade/inflation,

(e)

- .
-

(f) Academic grade Anflation has been a serious matter since
the mid-six I believe this was brought on by the
fallure of adminristrators to .take positiwve action during
a period of ciwvil unrest. Many professors were forced to
maintain student appeal for job security reasons. Students
evaluating instructors 1s another reason for academic grade
inflation, : :

- ,

()7 Grade inflation comes from fear of losing one's teaching
position. The statlc situatfon concerning the number of
college students and the abandonment of the requi rement
that students have to take some hours of an instructor's
specificedisclipline have caused many’faculty members to
fear for thelir jobs and to make it easier for students
in order to make the course more popular. This is not

good, As for student evaluations ‘of % they
certalnly have contributed-to -acnde G Bl on,
Student evaluations are—a waste stances,
They are-trustworthy only in extreme bases of teacher

incompetence,

(h) If academlc grade inflation has occurred, .1t doesn't
bother me. I find it worthwhile to stress a student's
achlevement so am not concernped with academic grade in-
flation. It is a bit difficulX for graduate schools to
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evaluate products of academic grade inflation, but they
always have the G.R.E. Student evaluatlons of lnstructors
are good 1f the form tests teacher effect1Veness ratner b
than punctua*‘tj.

(1) I havs not particularly scen 1t [academic grads’ inflation/ /
at B.C.C., but one of the gréatest Forces encouraglng it
1s the pernicious practice of students evaluating faculty
by administrative edict.
(3) ,Academic grade inflation is definitely with us. This is
greatly due to pressure on lnstructors by administrators
who are primarily interested in swellling enrollments.
Further, our present day soclety seems braih washed with
the 1dea that everyone should have a ‘coliege education.
As a result, many community groups and politiclans oppor-
tunistically push this false premise, It has been proven
time and agaln that at least 90% of the students evaluate
. the instructor by how well they 'individually are doing in
his (her) class. As a result, many instructors engage ‘
in popularity contests with thelr colleagues in order to
obtain a high evaluation, with the detrimental outcome '
of reduced academic standards and the glving of inflated
grades, )
(k) The pressure ‘of the administration or the teachers has )
. caused it /academic grade inflatioén/. Also, idealistic
educators who blame the teachers for a student's fallure
seldom realize that many students-are at fault for their .,
own fallure. Finally. politics and public relations are
involved: 1t/ﬁ6esn t look good if too many individuals .
fall or don graduate. Sometimes 1t 1sﬁ/pe, eachers'
fault; ﬁ;zy/gsss students to get then e f thelr classes

or they sémetimes are not good teachers in several respects. .

~1s difficult on a teacher with professional standards and
v is wnfalr to the student who then thinks he 1s better

;

. | !
(1) Yes, academic gFade inflation Has occurfed. This fact

|

) prepared than he 1is, |

_~—v@;;:ET?EFﬁ6t~familiar~w1th the articles cited about academic .
grade inflation. I do think this has occurred. I attribute

- 1t largely_ to the mandate handed down to teachers not to

) ‘ggi}ustudents. Iike many things, this too will pass.

. (n) "Academic grade inflation" 1s a result of the emphasls on
‘ " innovation in the-~field of education. It 1s also part of
the idea that educatlon should be "sold" to the new generae
" tions as a pleasant, agreeable activity instead of the
. old, stereotyped idea that tﬁé”stu&ent~should "suffer”
° to learn. ' . -




“(0) I de not believe academic grade inflation has occurred.
Some instructors have always done this, but they have
@een matched by teachers who have always graded too hard.

{p}) 1 deplore the practice of agademic grade inflatioa a3 I
believe it glves a false sernse of 3chlevemznT to students
who later {find that they really have not mastered the
skills necessary to function in society. One cause of
this might bs a sense of insecurity on the part of teachers
who feel-threatened when they do not attract sufficient
numbers of students to satisfy administration requirements,

(a) I'm sure inflation of marks has occurred in recent years.
Why, I'm not sure. I suspect that with the generous
pélicy at many colleges today, potentially falling students
drop out before they fall; thus the grades of those who

y remgin seem to "inflate" the number of high ones. Between
one.-Half to one third of my beginning students drop out
of every class from the first to the final drop day.
Rarely does a failing studant remain. In addition, many
schools no longer give failure or even "D's." In a period
when teaching Jobs are scarce, I suspect that a c¢certain
amount of "good-guyism" is attempted by giving high marks,

\\\ However, I have rarely seen an "easy marker” who was

*liked" or respected. °

°

‘Miami-Dade Community College (South Campus)

(a) T think we have become less sure of our judgement, and in
the absence of certainty it is better not to be too harsh.
I think inflation is widespread; all values seem to be <
cheaper now.

O
'

(b) Yes, academic grade inflation has occurred. Why? A
multiplicity of reasons. Effect? Nothing which in the
future can't be_guietly adjusted. " Some students are
Tloating around with exaggerated notions of thelr skills .
end abllities. Yes, academic grade inflation has occurred
in recent years. It ls caused by the so~called "success
ratio;"” that is, evaluation of an instructor's competence
on the basis of the relative number of his students that
make a grade of C or above. Student evaluations of faculty,

—_— when they are used by the administration as part of the

) Q*\Eﬁﬁﬁﬁl~evaluation‘proeesst\also has contributed to grade

- .*4nflation. Finally, changes in policies concerning when a
" student may drop a course before he is considered failing
: it has an influence. Students may now receive a withdrawal
(W) grade, which is non-punitive, almost Up to final exams.

L]
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(c)

(d)

“(e)

(f)

(z)

P (h)

(1)

: \FR:::iaing else, have helped to cause grade inflation.

- ' : St . 226

\
The quality of work for each grade has suffered, or slipped,
because of pressures from adminlstrators and charges of
bigotry or "poor" community college spirit if the in-
structor falls a student. If all lnstitutisns would daofine
"skills" with the same grade assignment (or academic

‘standard), I could accept the new definition of grades or

non-punitive grading. But an "A" by another name may be
a “C¥%, T

Yes, academic grade inflatlon has occurred on ever“ aca-
demlc level. It probably stems from ineffectual teaching
of reading and writing skills in the public school system.

Yes, academic grade inflation has occurred! This may be
in part because of the emphasis on the success ratio of
teachers (passing students compared with falling students).
The open door has probably had some effect on grade in-
flation too--and student evaluations of 1nstructors..

Academic grade lnflation’ is a definite problems faculty
members need to be loved and be populars excessively

liberal attltudes towards the underprivilesed: also. student
evaluations of teachers. -

Academic srade inflation has occurred partly because of the
administration’s pilaying with such things as "success
ratio"s also due to the lack of backbone on the part of
some faculty members. Also, the writings of "education"”
professors.

Yes, there has been academlic grade inflation in this

school ang, according to reports in any numher of sources.,
18 a national trend. Larger enrollments, admlnrstratlve
pressure, the late 1960's fear that "flunked" male students
might end up dead in Vietnam are all possible causes; so
are student evaluations of instructors.

I am not at all certaln that gzgde inflation has taken
place. If it has, part of the reason may lie in the trend
toward flexible grading systems and “performance con-
tracting,” which leave the instructor with considerably '
fewer clear-cut stagggggs/o “performance. In the com- -
munity college, wit e Wlde range of student ablljties,
instructors may be inclined to lower-overall standards”

to accommodate the disadvantaged and underprepared,. I~

fAnd that upper division universities I have attended
génerally have a higher performance standard today than,
when I dld my undergraduate work., I belleve "grade
inflation” 1s probably able to be correlated directly th
admission standards. Also, student evaluations of lnstructors,
which tend to be more of popularity Judgements than any=

1
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(k)

(1)

(m)

. (o)

Yes, scademlc grade inflation has probably occurred, in
pert because of the continuing hang-up thls soclety has -
about success and the "terriblep unacceptabdbllity"” of L
falling. Also, in iarze part becauss of the desirte of Aﬁ:;////
schools to make a Ygood image” for themselves. Who wants
farlures? This 15 the feelinz »f most institutlons and
indiviauals. Grade inflatlon thrusts in our races an . A
unrealistic plcture of estimated capabllity and true e
accomplishmerni, and 1t can only further serve to heap e
discredlt on those groups and institutions whlch partake d

of 1ts involvenent, -

"Grade inflation" is certainly real, and 1t constitutes an
injudtice to both the student and to soclety. It is -
profipted. I suspect, by teachers intimidated by student
evdluations, and by administrations eager to maintain

full classrooms. The theories of "education specialists"
have also had an‘effect., .
Grade inflation 1s to some extent a result of behavioral
objectives, whicn have made measurable standards not

&S vague or complex, thus increasing the number of students
who can reach them, Partly because our students are entering
college more sophisticated and partly because cheating has
become a sclence.

There undoubtedly has been grade inflation in all colleglate
institutions. Tne reasons- may be less faith in the

grading system on the instructor's part, as well as the i
riecessity for high grades to enter advanced programs of
various kinds+—Some instructors are fearful that they _
may look bad if they glve poor grades. The administration .
hias pushed toward academlic grade inflation in the community
college. N Y,

I suspect academic grade inflation has occgrred[::\ESme

extent. The faculty may feel some pressure to keep pass/
fail ratios at an optimum level. ’/,,<ﬁ5;§93

Some posesibilities 6f grade inflation are the open door
policy; lowering of standards in the public schools; the
difficulty that well-intentioned teachers in public schools
have with large classes representing different ethnic,
religious, language differences and levels of educatlon;
student evaluations of instructors; Jjob security; the
tendency to blend in and .not "make waves" nor "rock the
boat:" and finally, the feeling of both instructors and -
students that there has been a loss of individual identity.
Academic grade inflation may also be caused by soclal ‘

. pressures, the dropping out of poorer students and the loss

of what one may consider as normal.

-
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. (p) Yes, academic grade inflation has taken place. There ha$
= been pressure to give the students a "successiul" ex-
perience. This means giving petter grades and "watexing
down" courses so "drops” are reduced. Student evaluations
L of instructors and writers in the fleld of education have

\ also had an influence in academic grads inflation.
4

St. Petersburg Community College (Clearwater Campus)

(a) Grades and grading methiods have changed over the last ten
years, but the changes are not all "inflation." In genexa
education courses I believe the pressure on instructors
18 greatest. Students are not as well prepared, some
courses are required, instructors have a fuzzy idea of
what should be taught, and, most importantly, 1nstruction
has remained 1neffective.

(b) I do not know very much about "grade inflation.* Sonme
has occurred on this campus because of pressyre to retain
students. “N\

. {c) I don't believe academic grade inflation has occurred in
. our department (except for one teacher) and really don't
believe it's a problem yet at pur school. However, our
academic dean A28 expressed concern over the high with-
drawal rate from courses, and some teachers have -been
brought to task. The real problem lies with students
not possessing basic skills in reading, math and English;
but our administration remains blind to this fact. .

(d) I think I have noticed a trend toward "academic grade 1
inflation,* which may have occurred due to ¢t "currying
of {gvor" encouraged by student evaluation or teachers; '
also, because nmeny students nowadays are more or less
undisciplined, especially in the area of study, so tend
to drop subjects when "pressed," or complain to the o

- : admini stration. - s

rd

(e) 4Academic grade inflation has occurred. Students who can-
not read and write as well as my eleven year old daughter--
ones who are struggling in Remedial Reading and Writing,
who have taken them and falled, are by~passing substantial
collége credit courses for easy ones 18 has been
, possible because many previously "requi dﬁ,céurses are
) " . no longer needed.for the A.A. degree. This change has
' occurred because of admini strative’ pressure as well as
student pressure, Administrativé'“pressure" upon the
. faculty, equating student fallure or withdrawal with
y ¢"instructor failure." Also influential 1s the absence of
placement in courses accordlng to student ‘achievement 1
scores, . ) _ . 1




(f)

(g)

(h)

(1)

(J)

I think the whole discussidn about_ academic grade in-
flation i1s spurious. Cure: simply eliminate grades.

. The whole grading process, as a small part of the creden~
tlaling process, is so shot through with teacher sub-
Jectivity that it comes to little more than academic
impedimenta. But such stuff will be around a long tims,

_far grading is a major 'source of teacher power,

Academic grade inflation is an undeniable fact, Teacher
self-preservation and ultimate school self-preservation,

is the main cause, I do not support student evaluation

at all. While in theory it should be a useful and valuable
gulde, in practice it is unreliable--an influence on
academic grade inflation.

I think that some people feel that grade inflation has
occurred because instructors are afraid of student eva-
luations. Others think that higher grades encourage
students, and they may do better overall academically if
they are given the boost of higher grades. I suppose that
there 1s a 1littlg truth to both theories, However, who
knows? Maybe it's a question of instructors really becoming
interested in the students as well as the subject matter <7
of thelr courses, So as a result, their assessment of -
student achievement is now more realistic than it need

‘b, Certain schools which are really anxious about the
Phenomenon of grade inflation have soIved the problem by
administering special tests wnich will somehow weed out ‘
those who managed to slip through. I surpose that such °*
a practice ig necessary in special fields.

I suppose some iustructors may grade-higher than they

used to, which is not the same as grafiink “"higher than
thelr work warrants," Many instructops kake ingto account
.such redlities as the changing nature\of stggggz population
(background, preparedness, idterésts, ambiLions), the :
knowTédge explosion, changing patterns of edmmunication
(TV, etc.), changing cultural patterns, employment, and
rising aspirations of blacks and the disadvantaged. We

all read less-and listen and watch more,

I do bellieve there has been “"academic grade inflation" in
the last few years and that it has been subtly encouraged
by the administration, which has until this year impressed
us with the need to attract and hold students. Numbers

of "drops"” have been noted for various classes by the
Academic Dean, We have been led to understand this is a
"student's market" and educators have been stressing the
belief that all stuydents are educable--the instructor

has only to discover the particular method (“"gimmick,"
“package)..that will "turn him on." Furthermore, the

<4




very job of an instructor may depend on the number of
students who sign up for his/her course. If the instructor
has the reputation for being a "hard" grader, students

wlll oftan take someons else's course.

-

\

ianatee Community Colleze

Grade inflation may be caused by far too many variables
to attempt a listing. Perhaps a major one is the need of
some instructors to relate to the youth movement. The
recent '‘rise of student rights and protests may also be

a factor. Although I support student evaluation of -
instructors if they include a written section as well as
objective responses, they do ne}p to cause academlc

grade inflation.

I do not know that academic grade inflation has occurred.

I am not aware that academic grade inflation exists except
through rumor. If it exists, I believe it is an attempt
to gain popularity. A course may gain popularity as an
easy mark, but the Students laugh behind the instructor's
back,

Yes, I belleve it has occurred and some of the ieasons for
it are instructor laziness, "nice-guy" syndrone; 'also as
student motivation (helping low confidence students). But
I see many dangers to the practice. The only danger that
concerns me seriously is that of turning students loose

on the world who really can't perform at the "minimunm
acceptable level” (whatever that may mean),

I personally have not exverienced grade inflation. The

grading system seems to be very similar to 20 years ago. .
I do believe entering college students are bettel) prepared.
which could -result in higher grades.

Inflatin rades in my opinion is academically destructive.
A standard of ex nce _must be maintained. John Gardner.
sald: "We musf learn -to honor excellence (demand it), in
every socially acceptable human activity. The soclet

which scorns excellence in plumbing because plumbing is a \
humble activity and tolerates shoddiness in philosophy ’
because 1t 1s an exaulted activity will have nelther

good plumbing nor good philosophy!n Neither its pipes noxr - °
the—~theories will hold water." ) '

I belleve that "academic grade inflation" is a fact and
not a myth. To halt the inflation rate we must become more

‘

performance oriented. '
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(h) I do not belleve that many instructors are guilty of
academic grade inflation. Most instructors are aware that
. students Who have been "given* grades feel cheated, and
.. in the long run the instructor who inflates grgdes to win
" popularity defaats his purpose. . - pa -

(1) With fhe U.S.A. trying to "higher educate” most of the P
"college age® people, this inflation is bound to happen.
Yes, 1t has occurred--because our soc¢iety has "degree e
///mania“ as a part of soclal acceptance.

- /

f ;/// Edlson Community College g
4 & S -
(a) Yes, I believe academic grade inflation is occurring. There
* are several variables involved here. I think the most

significant one lies in the fact that so many of our
— students are inadequately prepared. So much pressure 1is »
put on instructors to keep the F.T.E. up and the attrition -
rate down that some instructors may yleld to the temptation
of lowering standards and inflating grades. Othérs may
do So in order to be agsured of classes that "make." I -
would hlpe that this 1s so in very vew cases, but I'm - ‘
afrald that 1t does make a small contribution to the problem.

(b) One of the benefits of course outlines with specific
behavioral objectives has been the elimination of much of

‘J the guessing game between/§tudents and teachers. When .
course requirements are spelled out and stehdards set to . -
achieve specific grades, the student 1s more likely to -

achieve higher grades. This means hligher achlevement and
not "academic grade inflation.." 3
(c) I have not consqiouﬁi; enggzed in the practice of "academlic
' grafe inflation;¥ however,”I have unwillingly fallen into
the procedure in rgcent years in making the transition from
the old, subjective type of teaching to the new, more
objective type. I had to establish new standards of grading
: based on new and unfamllliar behavioral patterns in student
ectivity, and the résult was a harrowing adjustment period
during which I tried to be falr in rewarding the students
aporopriately for.thelr efforts. I realize now that my
'fairness" often became over-compensation, so that many
high grades, mostly A's, were glven without demanding com- -
plementing efforts by students. While I have largely e
abandoned my “old "hell-curve" system of grading, I do not
bellieve any grading system should suddenly reward students
who produce little effort in the learning process.
(d) Yes, I belleve academic grade inflation has occurred and
in many respects I feel gullty. Some of the reasons are ‘

A ]
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the desire/df/the instructors to use large classes as a
slgn of popularity--the instructor's feeling that high
grades wlll cut down frustrations, thus decrezsing unrest
and riotous conditions on campus. ~There is also the )
feeling by faculty members that student evaluations are a
, ) . “threat to their job security. Therefore, they offer high
. grades as a bribe for outstanding evaluations. Finally,
- some faculty members offer high grades out of apathy. ~ ’
) They are more willing to follow this line, than to kgep
up~-to~date in their field of instruction. Regardless
of the reason, this is unethical and really is another
sign of moral bBankruptcy., )

(e) The literature and my own experience suggest that there hag. -~
been "academic grade inflation." On the other hand, be- -
havioral objectives, re-testing, end no faillures--with-

i drawal instead, without penalty, have established a setting
: in which students who perform can get A's or B's,%and if
they want nothing lower can dzf'op/out. X believe that thogse’
Who stlck with 1t do learn mofe in relation to the es-
tablished objectives. This may be regarded as a plugs
- On the other hand, I also beligve that established ob~
e Jectlves have been welghty factors. . -

(f) "Academic grdde inflation" certainly has occurred in the
last few years, particularly in the Florida system. The -
reasons are mostly political, since financing is becoming
nore and more dependent on the number of student.successes.

The community collegi; at first were given the jobof ‘ -

"cooling out"” the pooyr students while insuring the American

ay of giving them tih opportunity for sutcess, Now, due

o political pressures etc., the colleges are beling
pressured into producing more successes. Student evalugtions ~_
of teachers are much to blame for acade grade inflation.

, (g) Academic grade inflation may have oécurred. Reasons:

(1) printouts (publicized) of instructors and grades
: given; (2) faculty feayfﬁiiéﬁﬂlosing thelr positions if
-FsT.E. dropst+ (3) faeulty reaction (fearful) of student
evaluations; (&) upper institutions changing standards;

- (5) new type faculty. )

(h). Yes, I belleve "academic grade inflation" does exist in
- many colleges. One reason may beﬁto attract students to

a class in Qr to assure a proper number of students
in the classToom,\ -
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(a)

(b)

(c)

(c)

In recent years community colleges, in their effort
modate the disadvantaged and underpreparsd studengs may have
emphasized accommodatioa too much and cognitiv
little. Comment.

' to quantity or numbers of students and not nearly enough

"clined. Contemporary methods and teaching aids must be

.discussions developed on a question and answer approach.

Question 6

o accom=

sarning too

Responses . -7

b/l

Broward Community College (Central Campus)

Adjustments made in curriculum, instruction and in dcadentc
standards at my community college and probably at others
have been too extensive. .This is particularly true of
academic standards. Too much consideration has been given

to quality and academic achievement.

Students are in college now who should not be there. The
courses are "wWatered down" and grades are adjusted accor-
dingly. The problem partially stems from the fact that
What we have i8“the "T.V., audio-visual student"--npot
teught to reéad and write, thus hampering the leazg}ng
ocess. .- ~

Not entirely. The instructional level must meet the needs
of .the students now in college. That means a reduction of
the past higher levels as students® abilities have de~

utilized to stimulate the students® learning process,
Every possible system must be altered and regeared to
match the incoming student. A new challenge greets ed-
ucation--to expand and to fugction nét as a conservative
institution but as one of con lecdating with students who
need assistance. The classroom will no longexr suffice for
each and every student. Emphasis now must be placed on a
closer teacher-student relationship if these new students
are to be encouraged to continue in higher .education.
Study alds of all types and descriptions must be used. ¢
The lecture approach must be reoriented with more interesting

Bend to meet the needs of the students or education will
become a babysitting service even on the Junior College.-”
level. .

Education has become a business and success is now equated e
in numbers of students and not in quality of education. L

Students in the grammar Schools are passed without mastering
the three R's and "almost 60% of so-called college studentsﬁmgf
(especially at the community college level) are functional  ~— A%
i1lliterates, I cannot imagine a worse educational system

/'. o <8
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in the western world than that now in thé U.S. We must . .
turn. b the clock and "teach fundamentals, and hold .
students at a certain level of accomplishment, Innova- “e

(e)

(£)

S

(h)

tion started in the 1940's and began the decline of
educatlon., and thls fact can easlly bs established.

It is a function of the community college to provide
opportunity to people with a minimum of financial risk, .
This is fine g3 long as it does not result in the
lowering of academic standards, ,The administration is
pushing the notion of retaining as many students as
possible in order to keep state financial support high.
This results in the lowering of standards, which con-
stitutes a fraud upon the student, taxpayer and the pro-
fessional standards of the higher education profession,

fhe community college has certainly gone too far in accom-

modation at the expense of cognitive learning. - The student
Who expects to earn a university parallel A.A. degree

should be required 'to take at least one year of English
composition, two years of a foreign language, one year..of ’
history, etc. By giving the student the complete smorgasbord
to pick from, he ends up with a hodge-podge 5?\unzelated
subjects, with/no firm foundation in anything., It is

human nature to want to choose the easy "rap” gubjects

like education, psychology, sociology, etc. and avoid the

“*hard content" courses--math, science, languages and

history. 1If a student is not working for a degtee, let
hin take what he damn well pleases--but, there should be
some standardization ¢f curriculum for degree students,
Furthermore, the .trend ta offer exMkic or esoteric courses
at the community college level is ridiculous--how does

one sgecialiZerbefore he has”an overview of the whole
field? . '

I think that while some accommodation Was'necessary to get
us out of the middle ages in education, the abolition of

- ——Tequireménts in various areas (history, literature, foreign

languages, etc,)- threatens our social structure seriously
and turns our schools into trade schools. The eventual
result will be a poorly informed and dull citizenry.

Accommodation and adjustment for the seriously under-

repared students can realistically be.made, by providing
reading and writing labs; also, perhaps a semester of '
non-credit preparatory work. Otherwise, remedial work
could better be provided by high schools or other types -
of institutions., Using §his plan would not lower standards., -

Really, I think the major adjustment is the S.P.A.N.S. .
Program (for the very underprepared). The 090 courses are, //;/
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in ny opinion. a further insult to tha underprepared
student who has been overcrowded and overlooked for twelve
years of public education. The standardized program of
095 English (for the underprepared) has little if anything
to do with meeting lndividual student's needs.

(1) I feel that some of the adjustments in curriculum for “new"
students (whom I define as culturally deprived) are ex-
cellent. However, any lowering of academic standards
I find deplorable. The goals of the community college seem :
to differ now from what they were ten years ago; i.e., the
criteria being post high school age regardless of whether
the student wants professional, academic, technical, or * -
enrichment courses. .

Miaml-Dade Community College (South Campus) . | .

(a) I think in my community college we are doing less and less
. to,accommodate the student who 1s underprepared in reading
and writing. We do not have remedial composition as such. .
In mathematics, sclence, accounting, and typing we acconm- ’
modate the student Quite well by giving him varying IeVels
upon which he nay begin.

(b) It seems like they are giving education away. Standards
are almost non-existent. They belleve anyone 1s capable
of being a scholar, Readling and writing labs seem a
‘necessary evil--but worthwhile. The admission of so
' many unprepared students is threatening to academic  °
. standards. , - 2

(c) The "I" Division (for the seriously underprepared) is an
example that comes to mind, and from information volunteered
by its students, I qQuestlon its effectiveness.

-(d) The "I" Division, which "spoon-feeds“ and ‘partially teaches

disadvantaged students * commo@ates" too .much. This -
< could be useful as a reme 1 measure on a non-~credit
: basis.. I do belleve that the present system is destructiVe

of academic .standards. -

“writing labs are
students and have

e suffered thanks to our . 2
in VYery large numbers of

4@ with in

Qping their skills
they are placed in large
"prepared" student®, the ten-

(e) The "I" Division does this.
used, These attempt to
. ‘falled and academi
public schoo
poor students.

(f) Underprepared
many different ways
and achievements.,
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(g)°

(h)

(1)

(3)

(k)

(1)

(m)

We have a special division designed for maximum personal
attention and individual "contract” approaches to learning,
which is supposed to accommodate the special students,
especlially the underprepared, Howevar, it does not reach
all the underprepared, and its coursss simply requlr= less
work of the students involved. This 15 not equivalen:
WOoTK over extended periods of time, and not integrating
remedial teaching. We also have reading and writing labs,
which can be taken for credit or used as tutorial services,
Agalin, one cannot require the student to avail himself of
these services, and in the advisement process test scores
and transcripts are often not available so that the

. student can be charnheled where he belongs.

We have remedlal classes and a liberal drop policy. Yes,
our policies have emphaslized accommodation too much and
cognitive learning too little, :

Underprepared students are encouraged to register for

gmnmdial course instruction and to complete certain

minimum ,requirements before moving on to higher levels..
Forelgn language students, barrng a problem with compre=-
hending English, are.encouraged to enter into specially
designated foreign language sections of basic studies
courses. I belleve such procediires have been useful and
Proper and do not tend to threaten academic standards

or goals.

The underprepared student has the choice of being frus-
trated in regular classes or goddled in the "I* Division
("1" for Intercurricula). Human relations should be
supplemented with cognitive content. The Learning Support
System (tutorial labs in readifig and writing) needs to be
funded and used. Basic, minimum standards for composition
should be set and tested. It is unfalr for the teacher

of the sequential required course to accept inadequately
prepared students, College credit should be granted only
when the students meet the proper skill levels,

“I" Division for the very underprepared students includes
"watered down" facts and skills learning. Labs--writing
and reading; excellent under the .circupstances, -
Preparatory or lower level- courses--without college transfer
credit~-are the main means for handling the problem. The .
program has had relatively little effect overall. In
general, academic standards are under attack from many

other areas as well. Con )

We have the Learning Support Center and the "I" Division,
They seem to. work well for the motivated student but poorly
for the one who is not. There does seem to be a lowering

of academic standards. - '

g |



(n)

(a)

(b)

(c)

(a)

(e)

(f)

We have remedial clinies which are a fine idea. We also
have speclal sections of courses designed to include a
strictly homogeneous population of students, such as the
disadvantaged, P.E. majors, etc. . The latter idea defeats
the purposz, g -

~

St. Petersburg Community College (Clearwater Campus)

We have had a program of Directed Studies‘}or edial

wbrk, but this will be cut back severely in the ) ,;»»*””’f‘

I don't know what plans are being made for the under— —
prepared student next year, Directed Studies would have
been more useful 1f they had not been strictly voluntary.
Often the student who needed it did not sign up;for it.

~N

We have only "Directed.Studies"--courses in-English, math ‘k\\\

and reading, but mot enough students use them. We need
dlagnostic testing and mandatory courses for those students
deficient in basic skills. I do not think we have stressed
accommodation too much and cognitive learning too little,

~

Self-paced courses in fundamentals are offered in com- ESRH

position, reading and mathematics. A special block Program x

1s for especlially poor students. It is unsuccessful on
this campus, but very successful on the other campus .-
[St. Petersburg/. These adjustments do not threaten stan~ - ' -
dards since they precede the standard courses. -

. Three courses, one in-"math and two in English, are offered
for underprepared students., Some other courses, very

few, offer individ ized study which makes allowances

for such students. More remedial courses and imp oved .
instruction are both desiraklle and proper. I dod't have

a high opinion of “"academi¢ standards" as the tef¥m.is T .
generally used, ) )
The major adjustment, up to this time, has been Directed ’
Studles, deslgned to help prepare some student for regular

course wWork. Next year, however, this will be abandoned

and the remediation- (preparation) will become a function

of the regular class, Under these conditions i1t will bve

essential to have time adjustments available. I believe

‘that attending regular classes can be more profitable for

these students than a special department--if the instructor

helps it happen.

Directed Studies_Wasdzgzpﬁse}y set up to assist under- ,
prepared students, s as we often get With "oPen-door” e
admisslon. Undoubtedly these courses have been helpful,

but many students resent the "stigma" of being placed in




\\\\\\' TN, T
: ‘ “C I "g\*i ‘ ’ :
- N ,_»\/"’"ld‘ ~
_ such courses, no matter how great théir-weed. The college
. is now planning, I understand, to incorporate directed ’\\

studies in each department as a source of help to regular
teachers with problem students.'

{8) Remedial courses are offered. Also, a special progran for
the "culturally deprived" exists. Further, off campus -
study centers are sponsored and funded. The on-campus
__ offerings seem useful and proper:; the off=campus .¢ffering
‘Seens -proper in theory--not in practice, and of questionable..

\\\\\\ ~ _value. Under a regular "seméster system" the academic
, . 8tandards are threatened, not by remediation programs but
N by non-compulsory enréllment in them. short, Academic

X lence hing€s-upon the "open=~door policy" being com=-
pteme "oug§g_gﬁﬁerings appropriate to students' .
-~ acad c ability<Ievels, and implemented in terms of

~__ 2PPro ia\gezfzdeht placement in courses according to
~zgstudent le f ability. '

™~
(h) Our college has centered its work fap the "unprepared"
student in two areas: "Directed Studies" courses in ,
English and math,and—%otai‘ﬁiﬁE;tunity program--one mostly
\\\\N\\\\\gizect€d~a the underprepared black student. Both have
n of min®r value., The best system is that_of the o
student working with a teacher-manager starting where the ~

- student is gnd car im on. These adjustments do not NG
"threaten" [goals and s =they support them!

(L) A great deal of adjustment ha students .
are completély "unprepared”--not tT"underpreparat=y —
For college|level work in humanities, area, the level, -
consequently, is lower and progress is sl r as a result
of these adjustmen '

{J) We hawve. had {the TOPS pNrog
but I believe it is being ph
Studlies for at' least gix years,
cut. It will become part of the Comm

[0}

at S.P.J.C. for three yea Su_ <
out. We have had Directed
t too is being phased

. - where the English courses are involved.— Wit 4
N\\\ﬁk ) ) ,individualized courses thé& underprepared student Qo
“Qik feel the, sti of being in a special class, but finds
“"engouragementLby enjoying a more personalized gran

which fits hi _needs[and abilitlesg--ye ulates his ‘\\\\\\;
optimal progress, I ;do not fe competency-based,
. criterion referenced| 8~4re a threat to academic stan~ . ~
* . dards. I see 'th
rerained too lgng_unv
of the students. !

h

| |

a8 a modification to a system that has
potential

nged and unaware of the

~




Manatee Community Cpllege

(a) I feel that remedial and tutorial programs (and teacher
commitiment to the individuality of the student) are

- —useful and propsr. As to threatening academic standaras,
I have formed no dsfinite opinion,

1ded Studies" for all students .
e, Florida 12th Grade Exam. Four
“Wlth a satisfactory grade. These
composition, reading skllls,.deVelgp-
study skills.,\ There is no threat to

dards as a result\ of this program; but I

ee or hear about these| students “succeeding" ox

@aking:figglgz:ggurses ajter they complete the, program.

Cur college has developed a/remedial Program f£o accom-
modate the underprepared st ent., I believe the idea is
good, but many students see i as a Punishment. I think
that two of the courses in the P

("Reading" and "Psychology"--how t study, etc,) but the

) —~ remaining two should be dropped, Instead, students should

™~ take designated sections of regular English and math. If
they don't finish these in one term, they should be allgwed
to continue where they left off. I do not think remedial
courses threaten the academic standards of-the college,
but I rarely hear about any successes which have bBeen-
achieved. I neyer seem to get the "products” of these—
classes in any o classes. ~

(b) We require a progran af "
vwho score below 150 o
courses must be co
courses are Eng
mental math
academic

>

\\\\\\u (d) The students with lea ing problems are assigned to remedial
\\\\\\\~ classes in math, English, and personal psychology. These
ul purpose, but their efficiency
I do not believe they are a threat
cademic standards of the college,

(e) My institution pays 1ip service to the community college
philésophy. Each student should have a means to start
from where he is, and have the bpportunitgi;o get to
Wwhere he wants to go. To me this says individualized
instruction, learning resource center and qualified per-"
sonnel. None of these are available to any great extent
at this institution. Tge disadvantaged student renains \\\\
disadvantaged. . '

Edison Community College

~

. ' (a) Underprepared gtudents have been organized into special
3 ' classes for special Instruction designed to remedy their
deficiencies or problems in soclalizatlion, reading, writing




L]

(b)

(c)

(a)

T (e)

. 'speclal students, I think there 1s some necessity for |

R 240

and mathematicse. They have been actively Sought\Q!EL~dé~ —
recrulted and subsidized. .AII-of these operations’ erote—_ - _
academic standards;and\fhewéigiépy\af\education being
deliverad iun higher educatlon.  IFthe—rationale fSr such. ——
actlvity is valid--and I bzizreve it i3--thea the remsdial
instruction should b# carriesd out ln tae county. school

system., o -

Special programs,. classes, etc, are offered for the
seriously underprepared. Some are useful and proper and
others threaten academic goals. — .
We have courses in reading, pre~college level math, writing
etc, for the students who are deficient in these areas.,

We also have a program for the educatiohally disadvantaged
(mostly black) who come to our campus and take some of the
required courses in classes Which are small, more intimate,
and where the material is carefully chosen for their

level, These are useful and proper, though I feel it is
questionable practice to give full college credit for

these courses, since they are not the same courses given to

~

the rest of the student body. o

Underprepared students make up a great percentage of our
Special SerfTEES\P;ogzg;\\we also find far too many other
students underprepared T:\Eggiééh. The institution's .
pollicy 1s oppos=d to basic p ramsy.and thus many students
who are really not minimally pXspared are passed, As now
followed, such a policy does not even prepare “"the great .
American average student." In my opinion we must bey ~.
academically honest with our students, and if they need

baslc skills, they should be taught-as such--without
regular college credit. . T T e

-

c e
My knowledge of adJustments to accommodate the under-
prepared student at my community college is based mainly
on hearsy and intexmittent sources and bits of information.
There have beem, as I understand 1t, a few skills courses
offered in the past, and\sgge now, in whkich instruction
was given but no credit was offered. Recently, however,
speclal courses are belng offered to special students~-~
tre disadvantaged and blacks and ofha;s-;in whieh credit
1s glven even though the standards hnhve-been set lower
than for\the average college studenty I do not believe
this is fair to anyone--not to ‘the disadVantaged student,
who may be led to - believe he is achiev: g—more than he is,
nor to the average stud ~—WNo Ay think his own efforts
are not beln arded ‘sufficiently in comparison with the

»

training the disadvantaged student, but only in remedial,

‘non-credit courses, And yes, I do think strongly that

~

permissive adjustments and sops to the disadvantaged students
threaten academic standards, - ot

“l’\ £} Rand T~
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(£} ‘A very great deal of effort has been made to Tecrult,
provide financlal support and to inform the community of
opportunities for the underprepared student. Special

) + classes are set up. for remedial work-in some areas., Very
- personally, I feel that far too much &ffort has dbsen put
" tnto acqulring "bodies" and far too llttl ceffort has gone
: into meeting the very real needs of underpiepared studaats.
Thelr greatest deficlencies are in verbal-skills. In my
opinion these students should be retained ih
_ grams in reading, composition and math until su
as they can demonstrate the level of proficiency ‘that
reflects an "earned" high school diploma, In our area,
unfortunately, it 1s possible for a "student?" to acgulre
a high school diploma despite the fact that he/she ¢ '
read or writle or spe2l beyond the 3§axqr Lth grade leve
Consequently, many of our regular students experience
cultural shock if they are expected to write a paragraph.

Since I am one of the few surviving members of the en-
dangered specles of college instructors who give es
( tests, I'm -acutelys aware of how poorly prepared tie
local students are for college level studies.- We need
not-only to provide but to insist upon far greater op-
portunities for the students who .are labeled ag dls-
" advantaged. They are admitted to regular college credit
classes long before they are adequately prepared.
- many instructors, in order not to be criticlzed fo
students, "pass" the non-achieving students. The extent
to which this presents a threat to Academic standards
goals lies with the individual instruetor, who far too ..
often goes along with academlc grade inflation.. I believe \
- far more should be done for the bright and achleving s ient ~
\ ~\$han is done; most of the effort is for the underprepared.
— t 1t 15 the good students who 'come back to express
- ‘ eclation and return to the community to utiljize their
~ ~ varlous talents and enrich the local (fene.

[
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.Autoblographical Sketch
Chester Haddleman was graduated in 1941 from Clark
bnlversity in Worcsster, Massachusetts with an A.B. degree.
After serving for more thaa thres years in the United States

Army, much of which was in combat areas 1n the Pacific area

““during World War II, he was honorably discharged in October,

1945, He then worked for the federal government and followed o
this by three years in family business. ‘

. He taught Soclal Studies and English on the sedondary
SChool.leVel in Massachusetts from 1949-1957. , He received
the Ed, M. degree from Massachusetts State College in 1951
and the Sixth Year Profess;onal Diploma in Education in
19§7 from the University of Connecticut. In.1961 he received
the A.M. degres from Clark Un1VersiFy (Elstory and Government),

M did further graduate work in History at the University

' -
of North Carolina at Chapel Hill (1970-1972)., In July of .

1975 he was awarded a certificate from Georgetown Un1Vers1ty s
Cenuc; for Personalized Instructlon for successfu} completion

of the Worksiop on the Personalized System.of Instruction,

conducted by its Center For Personalized Insﬁructidn.'
Chester Handleman is presen§l§/(s1nqe 1961) a faculs

member in History and Political/Sbience at Broﬁa d Communi ty.

Secretary of the Faculty Senate and 1s Secre ary—Elect /?
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the Faculty for the ye 1975-1976., He 18 also a member

of the TFaculty Advisory Committee to the President of the
College, and has recently been nominated to serva on the
Ad Hoc Faculty Committee to review the college curriculun.
//// He 1s.also an active member;of the Broward CTommunity College
, Speakers® Bureau, repres;nting the college at’logal clubs,
t} condominiums and other organ;zatlons on an average of once
a month. His topics are usually in the areas of international

relations and national politics. |

Two of Chester Handleman's articles appear in summary
form in the March and May (1975) issues of' ERIC, The Junior
ope 57 his articles in the field
of education appears ving College and University

College Clearinghouse.

Teaching Yearbook 41975), by the Oregon State

University Pre le in the rield of education
e W nEer 1ssu§ of the Community}

lé%(Winter. 1975)s He has

at the Florida Conference of '

(196

appears in summary

College Social ®sc

presented professional pap
College Teachers of H¥spo ; at the Community College
__Pvclal Selence Convgftiof 41973, 1974); and at the Florida

Political Scilence Assoéiatl ual Meeting (1975)., .-
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