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ABSTRACT ' '
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gquantificatior but remain unquestionably important..The case for
facutly development includes the/faculty need to be prepared to work
with new students in .new places, to be made acquainted with .
‘alternative modes of teaching amnd - learning, to be more soph1st1cated
in their knowledge of the workings of the institutiop, and to become
more.conscious of the end of- thealearnlng experlenceifor which

. teaching is a means. Behind thé case for faculty development is the

" concern for institutional survival and for the needs of the Karger
society. Clearly we need. more than the psychologfcal-developmental
approach, which deals na1nly Hlth the strengthening of the
individual, even as we need more than the admlnlstratlve-bureaucra€1c
approach, whlch measures development by institutional criteria.”
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" FACULTY DEVELOPMENT AS HUMAN DEVELOPMENT

Faculty development /programs in colleges and universities must be .

fahlted for tﬁree reasops: first, they do not have adequate theory;

second they do not eqﬁloy a comprehensive approach and third, they

»

-do not-show’a deep intention. Bluntly, most faculty deJ!iopment programs

@ i

are supeyficially conceptualized, parochial in strategles and tactics,
and’ capable of only trivial outcomes. ' ‘

An adequate theory of faculty development will have several compo-

nents. . Involved will be a sophisticated understanding of the process of

. L . . . . . .
professionalization, understood historically, socially, institutionally.

inst/%utions and for faculty. But the Wright Institute people are excep-
I . .
. tiohs to the prevailing condition-and they,oas well as the rest of us, need

E 3 .
alternative formulations from which to choose and on which to base actual

1
,programs , \\\

Whllc the conccptuallzatlon of a faculty devolopment program should

' i'hc rooted in a theory of human dcvolopment, approaches to faculty

t o

[
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‘deVelopmcnt, in terms of strategies and tﬁctics, should be multiple; -
Onlyvan omnibus approach is good enough. Faculty develdbment can be’ - E

‘seen;, as illustratcdbby the assignéd topic of ‘this session, as an

£

appropriate responsc to shifting studeht interests aQ@ needi; But .
that i§ oniy‘oné approach. Faculty development programs must also b¢
seen as a rei?g;sc to shifting faculty interests and nceds, to faculty -
as individuals as well as to the faculty as a professional body. "Still
other levels or approaches to be takén into account, beyond faculty
development in the context of the campus culture or an academic tradition,

include faculty development as a response to the.interests and needs of

the g;:équ\focicty or of particular elements within it.
All of this leads. easily into a third point, having to do with

the deeper and gprc suhStantial outcomes that ought to be the objectives,
of a carefullyﬂconceptualiihg, multi-dimensional faculty development
: S ©- : R
program. The extent to which ihe accomplishments of a faculty devclopment \

. 1 I A

program can be quantificd is the extent to whi€h that program may be

trivialized. Deep qualitative objectives defy quantification, but remain .

-"\
X

unquestionably important. - - J

o \ %
Having stated briefly qhe\;hr%e areas of inquiry for this session,

I will now proceed to.-work in and through and around them in a more

) S

detailed way. - ‘ ‘ ‘

1

The case for faculty developmeﬁm usually includes the following points:

1 ~

‘ \ o -
faculty nced to be prepared to work with new students in new places, that

r

is, with heretoforc undcrrepresented elements who can be reached in ereto-
Forc unuscd locations. Faculty should be made acquainted with alterMative

. S »
» N o

(1=




. modes ‘of teaching anq learning, that is, with computer-assisted instruction,

With videotapes and other media, with contract léarning and the various

L. é
personalizcd systems ‘of instruetion. Faculty ought to be more soph1st}eated

. in their knowledgc of the work1ngs of the 1nst1tut1on, that is, about |

. policies, procedures and campus politics. Also, faculty can become much

more conscious of the end of the learning exper1ence for wh1ch teaching.

' }
is a means, that is, of the competencies students should acquire -as a

.
- "

result of the courses taken. \

”

-

Behind this case of faculty development is the concern for institutional
survival. Colleges and universities\ are alarmed b;\their attr{;&b%\fates
PR / . ) ﬁ‘ . . ‘ A ‘ .
(usually only about 40 percent of a cohort group proceed from freshm;h o

\
\

through senior ycar) and. that loss is attrlbuted in part to 1nadcquate

advising.and poor teaching. Schools are equally troubled about student l J

3

apathy to the collegiate e&perience*and the growing uncefta1nty among f

parents a$ well as the general publac ahqut the 1Nportance of college. /

" The “alternatlves to college” theme is bel ng orchestrated these days but, /

of course, to cducational traditionalists jt sounds like a John Cage com- p ;ﬁ{‘
; \;ékition.% Then, there is the competition fon funding, ptttin education

-

against other agencies of society, particularly health service§, .and the
probability'that'allocations to colleges and univgrsities will not increase
N , S
~ fast enough to cover inflation, let alone allow for the growth or'strength-
. ening of existing programs. No wonder that there is interest in faculty

R ,development programs calculdted to increase product1V1ty, achieve cffici-

encies._and assure accountability.
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«.One might understandably conclude that the institution's concern for

survival coupled with the individual faculty member's concern for job

.

t
y

seturity would assure'suppoft'fo: faculty dcvelopmcnf‘programs. But such |

is not the case. Few colleges or universities have new money for such

activitics'énd‘intcrio§ rcallocations call for slecight-of-hand tricks at

. which most educators are not very good. (It 'should be noted in passing

’,“..-_‘” ,

that somec plates are designating for faculty improvement about onc to threé.
percent of the instructional budge . Also, younger and older facultyrgre
sépsitivd to an implied criticism which is carried by the notion of f;culty
qevelopmenf. Who's underdeveloped? To be tapped for a development program
seémé to QOMe faculty like being a freshman invited into dumbbell English.
1 ) '
Then there is a fceling among faculty that the true professional will tend
to his own aevelopmént. Do lawyers and doctors haVe development prbgrams?
Yet, deépite thSe hesitancies, faculty are coming fbrwardkfo investi-
gate possibilities. Many professional socicties are promoting,this movement
through their committces on teaching. Workshops and conferences are being(
held to cncourage faculty to talk about teaching._ Onc rationgle is that the
i

most influential facultx not only do research but they also dcscr&be it.
. \

N ‘
And those descriptions, written and verbal, are intended to inform others

" and elicit comment and criticism. .Perhaps faculty should ngt only teach but -

i

also talk and write about it; presenting their purposes, themes and hypptheses,
. . f . \

describing their methodologies, reporting processes ‘and listing outcomes.

As with research, the inmtention would be to inform as well hs benefit from
ar n woy,

this exchange with others. X . .




:und%rstandable'h051tat1og on the part of faculty to collgborate in this.-
: , .o .
kind of development. Remember, to gquate faculty development with quanti- . .

Cvocations and-othér practicalities of life. There is subject.matter to be

when thc istitution of hxghcr cducatxon\ls propérly defined and fully o
. : : g}

ndt the heart of the entcrprise. What the faculty should cncourage in

various modes of knowing'; not only ucquaintance with the wuys people learn }

tiveness 50 that o person's questions arce Pifted to a new level of

Il - 3
L] , r
[N ) . and 5 -
N ‘V . |
. . s .
Yet the hesitation on the part 'of faculty makes scnse, for reasons
, . ™ 7 A
N N " ! ' S
beyond the¢ ¢ alrcady stated. Most of the ideus being discussed in con- ‘ "

nection wiih faculty dcvelopmcnt:progr?ms arc of grcéater importance to
thq institution than gp'thu individual,}to administration than to faculty.

Also, they have more to do.with proccddrqs thap 'with substance. They have

/
7

less to do with learning and the learner than they do with quahtifying and

categoriiinglihc relationship-between tcacher and student. Theré~i§ an

tativc cfficicncy:is-to trivializé teaching and(learning. ThatAwhich“can
‘s 7

be quant1f1cd in the 1nst1tut1¢h of cducatton is the least important part

of thc gducatlonal expur1cncc. To dev1se a means for Counting birds in the

Ve
T . B

air is not to understan¢ flyfﬁg

N [
4

JTheretarce skills to bevtuught and lcarned, verbal skills, quantitative

gki}ls.und conceptual skills. And these competencies cam be related to -

transmitted and kntozmatlon to bg learned. And its 51gn1f1cange for citizen-

/ “ ) ,
ship ahd the llfc of soglal rcsponslblll‘y can usually be demonstrated. But

-

understood, we must cgncludb that these activities and hccomplishments arc

1

1

students is not only mastcry of a body of kﬁoncdgé but familiarity with

v * s

~ . T . .
but acgeptance of the Spirit of inguiry. To provoke curijosity and inquisi-

®

.
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- complexity is™in d(tOIpll‘nm‘DC f the most basic order. To develop

b N ) . . / L ! . L e .
faculty skills in purst U of that achicvement. is a timly important
.o ) ‘ \ . o o
oncctiVu. Amd it is-one that should enlist faculty cooperation for it

%

is a goal thay is tiue to. the best tradition of their profession as well

.

o VAN s Co s : o
as to tht best objeetive of the 1kat1tutlun of higher cducation.
. 7 : . -

. ’ . -
JOf course it is hard to measure changes ol that nort, hut it is not

/

meosﬁlblo Surcly a fuvulty member can devise questions to be isked of

.

studcnts, at the beginning Qf a LOUP ;e of ,tud), thc,nnsw;rs to thLh

{ < . :

would show not only” the lovol of the ~s 'enr'e“?ﬁmiiiqfity with the raw

. didtum of the suhject ‘matter but also thu student's capacity for theory,

for criticism, for rolatxonal thinking. Thege same questions could then
be asked at thc end of Lho course, with comparisohs made to determine the

extent to which the §tudnnt has moved atead not only in terms of auw.wers

e
.

given but uestions asked. ' ' : T
. .. P R ] . .

“The decper aims, then, are tq encourage in the student a capacity

»

for good judgment, an ability to untapgle scramblod thoughts, skill in

goals in the person, but the college or university is the institution in

sorting. out options, weighmg them against cach-other in arder to finally
cheose and act.  All of the institutions ot fociety are c{hcntiunnl insti-

tutions in the sepse that they all contribute to the realization of these

£

-

society which is consciously committed, as its firkt purpose, to advancing
4 ) . N
these outcomes . ‘ '
‘ s

. . . \i
« Faculty deovelopment programs, then, must help prot-ssors at this

deep level of professional aecomplishment, This 15 what 1t means to

redly get back Lo basics.
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workshops for entering tcach on procedures such as preparing lectures

and other presentati , on evaluation of student achievement, on academic

advising, on studem_characteristics and the variations in swudent-faculty

O intcracfion.r_Faculty should be cneouraged to have their lectures, semi- v
) . ) . ) - . A

nars, and discussions vidcotaped for their own study. It is also impor-
- Y
. tant to familiarize faculty with a

A 0

teinative modes of tcaching and learning,

| : with self-paced instruction, ficld cxperience, the use of media, and credit
’ \ ‘ b
for prior learning.

Y /
‘ . | . -
\ . Faculty neced to know more than thdy do about the problems that legjg- ’
lators and trustces face when moncy must Npe allocated. How unfair it is to ‘ ;
give sponsors and monitors no stated purposes for programs and courses, \ ]

no criteria for mcusufinh accomplishments, no basis for comparative judg-L
» ‘ i '

wents whgy, by the nature of their responsibility, legislators and boardg

must make comparative judgments. Fuaculty will be evaluated by their '

peers, by students, by cxternal agencies, by the rconstitucency of an cduca-

~N
tional institution. Faculty will either participate in determining proce-

.

#ﬂures for asscssment or the necessaty norms and meaps will be'detdrmined
Y ’ o

clsewhere. . ‘ /
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Ansist that faculty be held accountable only to the judgmgqts of their
professional peers. Clients and patfe?}é participate ‘in the judgment of

lawyers™ and doctors. Indeed, these professionals are more and morecaccount-

s it should be since most- of the
4

able td public policy. And this is

important issues in their work, as with those of academic professionals,
n / N *a
' . ° .
have more to do with cthics and wmorality, with philosophy and theology,

. ‘ . H /

" with sociology, psychology and politici/?han with technical or scientific

judgments. . o .
s ‘ N . , |
More sttention nceds to be given to thie deeper levels of faculty devel-

opiment Q;ecisely becarse so many of the issues arc not procedural but sub-
. ya .

./ .. .
stantive. {Eonsidcr, for example, how important it is for faculty to be

. chmplhrs of the best values of the educated person. Faculty probably teach

mosts through what they do and are, ccrtalnly more than by what thcy swy

-~

Telling a student to read is not nearly as persuasive-as showing the studcnt;.'.
in terms of one's, own attitudes and actions, the power, beauty and uscfﬁl-.
\ R .
ness of a 1ife informed by bpoks and re¢ading. ¢
It was popular not long ago to afguc tﬁa7 a prafcssional's‘SGrV{ce
is distinct and scéqratc from his or her pc;;onul characteristics. To be
sure, we care more about what the surgeon does in the opcrutiég réom than
what he dJid the night bcgsrc. But to stop Qilh that distinction is ;im-
plistic. What the doctor is personally will affeot his profcssibnal skilis

What the H?yuhothuzapxgt experiences~in his own life will influence his °

ndv1cc, Likewis¢, the teacher's life affects his teaching--and hl% students

For studcnts are watching, llbtenxng, not only to‘the subject matter of .

the course but to the oxumplc of the profesgﬂél-thc one who professes.

.




- L . )
/ . -~ i . - L . °
/ ' ' 9 . '
-] . ’

-~ ’

ERIC

Aruitoxt provided by Eic:

- Intérest has revived these days in the ¢lucation of the whole person. /

cd that body, mind and cmétionq all figure in the
/. .

Hence “the return of uiﬁﬁkrion to the rolé&gﬁ

imagination and to mind-body integration. Inferest in the student as
, . / 7
a person ought to be balanced by imce 5t -in the professor as a person,

-

The awarendss thut students leavn in many ways and places, in elubs,

L ‘ o
f We as in classrocas, must be balanced by
rd
- . +

. 8 )
games, and coffge hdﬁses, as

«the rculizutibn that studcnt;-lcarn from faculty in various ways;-f§um
the mentor who is a Fcachcr'and a peréon, f;om the once whose pv;zgnqy
- life uchFts,hi§ profug;ionul life. -
\it is a worthy goal, {hen; to cncouﬁa;slfuculty to cmabody the values
pf cducuﬁionl“toln:gvlc mudcfg of‘ﬂu{cqﬁcatcdlﬁugpn. 11, faculty

/ .
sense, as they should, that the institution of higher cducation has adways

7

~ought to stand slightly apart from society, to be in some ﬁpcciul'gwffurc

4 center of indepeindont 3hinLing, a place characterized by creat ity and

) . |
criticiam, Tet them also bnow or be reminded inca tine vhen thé€ pressures

d »

to become mere functionarics and tine-servers are great that they arc pro-

.
N

fessionals who as indiyidunls shomld uvmbody that which they cspouse for .’//

N 4
- ~

the institution and that which they would encourage in sthdunts, that is,
S . . - .

the attitude of curiosity and inquisitiveness, the gapacity for p:ﬁ;pcctivc_ '
and compassion, the ability to think relationally ind contvxtuMYIy.~

‘a4 Faculty gare not hacks, hot professionals. In the art and craft

-

af tuﬂ?hing @d e u{ngl they are authoritices.  And the dignitycand sig-

e Moancd of thiw protession shoudd mean cnough to them that they strive to
\) . -~ ’

o ‘ . \
.




'

‘liberal learning be reconciled with the preprofessionalisﬁ of studenﬁs in

/”’,N_ggggjvities will be a concern for assumptions,, attitudes, purposed, values.
= : . s A i

: A 5 . .. . ,
ing effectiveness. Faculty from liberal arts colleges are going to-major ~ W

U -10- Lo '
cmbody its best qualities in their an“lives; This is a.goal of faculty _.;.’x
development. - : T o

*

Ey

The Lilly Endowment is expressing interest inﬁqualitq£{:? faculty C
, ~ ' A \ SRS B

development by supporting cfforts uﬂ/hpdaté faculty;skills inAsqueéf- ; o
‘ . - B . ./ ,
matter specializations and by educating faculty in ways ‘te-increase. teach=

-

Ll

universities to learn about the'latest'developments in their diséipliﬁes .
and they are getting -together with gther faculty to discuss how best to
teach ,what they have learned. 'The_Danforth Foundation‘ii cooperating with’

=
various colleges and universities in establishing centers- for teaching and

-l

learning. Some of these pfoérams will ‘be "centeg&ng“,on the improvement of

i

the graduate expericnce for persons who are preparing for teaching, with

special emphasis oni the Teaching Assistant's situation. Others will con- /

centrate on the nceds of certain learners; such as the so-called nontra-, -

3itiona1 student, and will work with facultyAtb increase their effectivenesss ,

[
¢

with thesc learners. Another program will examine the significance for v :
faculty of the current interest shown by many students in ptofessigﬁal

training, vocationalism or carcer education.: Can the tradjtions of
> - N ]

3 ‘

1iberal arts colleges? Otnpn centers will concentrate on the mid-career.-

problems and intcrests of faculty, noting especially the.shifts jin orien-

* . -
tation and prospects for career alterndtives. .Underlying all of. thesc

~ A LEE)
o] ’

+ ' ' <> :
The movement in the centers will be froim the '"how to" questions and answers-. ¢ °

) . " -




[ 3 \\\" . 3 ’ ) “': v .. .
-, . to.those deaIing\qith 'why" and "so what7" These are egforts4to help
. . . » { ‘ i‘
TN , , o ; , .
N ° - . faculty exemplify 11bera1 humane 1earn1ng. . _j B
N i . Lo " ‘ f
e, o Here’is anot er arca of concentration for faculty development again
. .\ . - s’ »
y - at that deeper 1e el of 1mportance Faculty»ought to assume leadership in

P& .

heLping to achicvc a unifying SOlel philosophy for this nation ' More‘

accurutely, thc challengeYnow is to establish an\cducational ratlonale,

/ { AN

‘plus currLculum and governance?\that'will be appropriate for the situation

2 ,—4 -:\ i

: nntoiwhich we seem to be- mOV1ng in thlS countxx\and thrbughout the world.

.:fi,

tAnalysts of conditions (Toynbee, He11broner)fpred£ot\that within \r

reduced standard of 11v1ng and the conta1nment ‘of personal eedom\\Also,

1

the need touconserve natuTal resources and c0pe with the world'Skpopu\h¢4\\

B

growth will necessitate a reduction of at least 10 percent in our standardQJ\\\\\\

~ . of 11v1ng America is now cqnsuming 30 to 40 percent of the world s . . "

\ . +

ﬁbnaturdl resources We eat‘fivef
- ' . : ‘
illate. The require

much-beef as the body can assim-

snts of human survival
. : -y
m date 11m1tations and controls but, additionally, w111 nece551tate a

n-this globe will not only

Y

f thlS nation's assumptions and values ~

3

The home and church med1a and education plus other 1ns§3tutions and
.~bagenc1es will be enlistéd to educate our citiZenry for this radically dif-'

ferent future. But in our colleges and universities there are 600,000

4 S . v

' faculty who constitute a‘special reSOurce. Without claiming that tﬁby are

the most creativc persons (they are not), "’ 1t is fair to assert  that’ they
' } ' &
arc-the best-cducated cadre of‘lcuders in the nation and that.thcy’could

¥

" . ) ~

-
I
~ '
, .
. .




. prospects of the ‘next fey decades

P .
“ i r

be crudial in bringing'peopfe'to‘undcrstand the changes, perils and

et

i

vident thﬁ?ﬁrampant 1nd1V1dual1§m,§:
Als

rls one emphasis that will Layc ‘to be altered

]
K

: It‘§cems cherished in America

and diVersity'will have to be set. There will be rcasons to reexamine

-

notions of community and cxploré the satisfactions of—sharqgﬂg;perience;ﬁi‘

Faculty should be encouraged to bring their competencies to bear on these’
: Ty i ‘ \ . . . ) - B

Al

R it

prospects,

. - . - ¢ .
- . :
‘ , _
e "'. S . - )
. \ T . - . .
. - - 12 - : o . e

the limits of pluralism *

ir

the curriculum.

now pOpular.

Y

‘2

. T P S s /
with special.attention to the significance of such ‘Cchanges for
For examRIe, individyally-patterned courses of study are -

. : : - N Y
Individual Fearning contracts are often a tacit acknowledgment

.

;
that the ‘general cducat1on program has lost whatever coherence 1t ever had
1

~and is n h1ng more than course and _FTE trade- offs betﬁee; faculty 1nterest

There hasn' t'been a def1n1t1ve apd w1de1y 1nf1uent1a1 movcment in

o

-grb

‘general educat19n 51nce Columb1a s program in 1919 The~Harvard URedbobk"

(1945) was the last maJor attempt to explaln and persuade, albe1t a fa11ure

at that un1ver51ty.§ It in fact the Un1ted States is approach1ng a time when

o - R . . v
n

our'peOple'will of'necessity 1iVe closer together, with greater interde-:

[N s 1

.pcndency, when the measured or controlled response w111 be requlred it
is time for faculty to evaluate present curriculum offerings to determ1ne
whcther thcy arc still apprOpr1atc or whether they have become sentlally
dysfunctional in- terms of prepar1ng people fof that future. Cgi:j aspect

of the curriculum,,obviomsly, are out of phase not only w1th future . pros-

- peats but current realities.

k)
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‘ It must be'gfantdd that most

R

acult%/iig/lll organlzed and poorly

d19p05ed fon th1s endcavor They wexe trained and socialized in the 'SO'S

< and '60's’ when empha51s was on individual growth und-lnstltutlonall

~

J .
. expansion. The prochS1on s values as well. as those ot the sponsors

N

» . (\.

fedtured cxpanded budgtts, more -land and bu 1dings,. hlgher cnrol}ments,

N \
sate111te campuses--uall the vaLues,and featurqs that we have co7é to:

identify with‘the cémplex univerSity; Faculty sought degrees, awards,
\

oth1ng c¢an be done, dt is better to see 1deat1ona1 \por1entat10n as a

“

~~_. challenge to faculty dcve10pment

-

é/gdﬁ can it happen? Is it rea115t1c to try? Yes bothk é; the

ectlves st\t d ear11e1——faculty as exemplars of tHe educational ideal

¢
-

and fac .ty as. lcaders in deflnlng the social phllosophyw—are deep in the

o
a

academic tradition. Th profess1on—at its best, as stated ear11er, has
always insisted t an”gduthiohal_iﬁstituﬁion sérVes socicty hgst when

it is a center of cfitical\;;g\z;ggtmve th;nk1ng And faculty haVe repeat-

o . Ldfz accepted the challcnges of society regardlng new tasks. ‘The Land

~
brun2 collcges and th01r Facultlcs have hlstorlcally worked with studtnts

most from rural areas, who often lacked requisite skllls Urban universi- <

-

a <

N

-

':*-6&?{\ '.

Sy

¥

fw-

ties and their facg}ties (such as CCNY) have for decades grappled with the |

. . S
~ . »

challenge of ethmic divérsitg.

Py .

[}

In one sense, then, the task is less fagﬁftxjdcvclopmcnt and more

~.

. nearly faculty rencwal. Faculty should be asked to take up again those

“

n
bl

I}

1o
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tasks'and responsibilities to‘which they have traditionally laid claim.
) ‘
Faculty can be developed by be1ng renewed. - :

A ; S~ o

Thc admlnlstratva or institutional per$pect1ve on deVdQSpment

_programs, I h?ve argued{ deflngs success as the achlevemgntvof:greaterv
faculty‘productivity,'as the abi of fa?u{tyité teach students so
that the1n.1earn1ng can be evaluated by competency meabures, as sk%Il
1n holding st dents 1n the institution /S0 as to reduce attrltlon rates, "

. . . 1

as improved f culty»u fag@@hitigs by night or in off seasons, and sQ o?

>

~

Yet the best administrakprs recognize that 1nd1v1dual development it
) “

ffmay be primary to o be of equal 1mportance with those 1nst1tut10na1 goals.

\ .v That is, unless faculty get in touch with themselves; they will not relgﬁe
cffcctively to students. Until faculty have a’'sense of personal well-béing,
! . Lo N T
. seeidg‘thcmselvés as valued and iﬁportant, they cannot contribg}e mﬁ¢h;fo
thc achievement of 1hst1tut10na%vwe11 -being. - gf {yﬁ

w, %

‘ -

4
4
\{ .- It is this latter thrust that is the presenﬁlcontrlbutlohéof /
. ‘ ' V ' "
structural1st-developmcnta1 thcory, i.e., that the educatlonai community we

" seek, which can only properly be a communlty of 1nd1V1duals W111 not be
- K -
reallzed until strength "in 1nd1V1dua11ty,1s achleved But W1th that

cmphasis comes 3 problem. Because of humankingd's endless fascination

.with the sclf, wWe may never get beyond sélf-exploration—angd into a serious

N

-~

invcstigation of the contributions and requirements of truc community.
e
, : ;

1yp1ca11y, communlty is understood from the point of view of the-inclin-

ations and cgpveniences of the self. Communlty exists for self- fulflllment.

)

Se1f~fugfi1rmpnt is not.cohceited as fidel} to the claims of community.

‘




; : ' . ' ‘ _1\5_,’.
Clearly we need more than the psycholdgical-develogmentdl'approach
which deals mainly with the strengthening of the individual, cven as we »

need more than the administrative-bureaucratic approach which measures
developmengéby institutional criteria. .
Perhaps there are administrators or faculty here who can help us
’ I .
’ o R : a4
move beyond our 5ubstpntia1 complaints and our spirit of complaining about
|
ex1st1ng faculty development programs and towaxd the achiewement of adequate

theory, comprehen51ve approaches, and motivating purposes. Tth would
§

really be/?n interesting development! | . - .

g
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