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e THE END OF STUDENT ACTIVISH

BRENT MACK SHEA
State Univeroity of New York at 8inghamton

American student activism has ended. In order to account for
its demise, some: explapation for its occurrence in the first place
seems uscful. Such explanations involve reference -to fdmily sogial-

ization, university conditions, societal-based issues, and to the P

possibility of Social change. If the end of student activism &an
somehow be explained in terms of its causes and its consequences,
this discussion may dontribute to the continuing analysis of this
phenomenon. - Predictions will be seen to be difficult to.make, even
in the context of recent knowledge. . .

«

. >

EXPLANATIONS FOR THE RISE OF STUDENT ACTIVISM
- The development of higher schooling has given rise to a clas-
sical pattern of factors resulting in.mass student movements which
oppose the established political order (Ben-David and Collins, 1967;
Shils, 70%._ Activism is typically faciliated by the freedom af-
forded Studepts, by traditional university autonomy, and by the
segregation of students into enclaves. Student movements appear to
occur with the frustrated expectations of students for the implemen-
tation of modern ideas they have acquired through education. va
typical regime, unresponsive to proposals for reform, is repressive.
Educated youths in ao<opomm=w countries have always been faced with
political corrdption, combined with the personal frustration that
career opportunities commensurate with their schooling were not
available. -

) X

American student activism is hard to
this classical pattern for two reasons: 1) repression of students
did not occur until after activism occurred, and 2) career oppor-
tunities had been open to most American students. These two factors:
seem mqoge relevant to explaining the continuation or recuxrence of
activism than its onset. However, repression had always been ex-
perienced by minority Americans, and increased schooling among lar-
ger numbers of youth may have accounted for a greater awareness om.
governmental injustice. -

A

University or Societal Issues?
. © Clark Kerr (1968), a sociologist, a former President of Berke-
ley, and an early casualty of the student Tevolt, has .suggested sev:
eral conditions precipitating the introase in student political ac~
tivity. Among these were: the critical mags of students in large -
universities; the student culture, which disseminated an ideology
»osvrpmwuwsw political reform and existential experience at the ex-

.

~

account for in terms of .

21

pense of vocational advancement and affluence; the explosive issues
of the 60's, including civil rights, the Vietnam war, the quality
of education, and the rapid, uncontrolled expansion of mass corpor-
ations and governnent bureaucragies; and, finally, the extension
of the period of youth which,-through financial dependencé, post-
pones too long the  opportunity for real participation in society.

A somewhat mmnosmon indictment of the university is made by
. Heirich (1970}, t:o.nvmnwom that: > . .

The liberal university espouses the causes of the
national establishment to the neglect, even damage of
other -interests here and abroad; in the name of acadenic

~ p#freedop anything goes so long as it supports ind furthers
the interests 9f the currently powerfui; research in
American universities has become central to American
military domination abroad; universities recguit and
train an unquestioning labor force for the central ex-
ploitative economic interests ofthe nation. . .

N

R Rossman (1972) concurs with this appraisal of the university,

describing it as an authoritarian complex whose anti-human char-
acter-is reflected-everywhere, from the sterile architecture ("dorm
lounges looking like dentists offices™), to the departmental sys-
ten, ("forming closed, hierarchial parallel societies"), to the cur-

riculum itself ("that doesn't teach students what they need to knuw").

Nisbet (1970) complains that the student movement was .-the re-

suit of adolescent boredom and "stark grabbing for power.' His

ungenerous assessment relates the-activists' family socialization
to their‘violent encounter with the university

Jhe cry for relevance in the curriculum was the
211 too familiar middle class child's cry to be enter-
tained, to be stimulated, tor be listened to, having
become accustomed in their. homes to get attention tb
whatever was on their minds. :

Halleck (1968) also attributes students' inability to tolerate
‘frustration, deriving from their contact with the university or the
larger society, to their permissive socialization. The result is
violent behavior and uncompromising demands. Another time-worn ex-.
planation espoused by Halleck, the "alienation producing quality of
American education,' is' held accountable for activism, owing to the
difficulty of sustaining noavonwnw<m=on among students all the way
* through high school and into the college years. :
)

Nisbet explains thaf the objective of the student movement was
not reform of the university but overthrow of the surrounding soctial
order. This effort to effect a revoluton in the'social
initiated by Mario Savio in 1964, who, despite his imputed desire
to reform the university, actually wanted social revolution:
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" Revolution on first a local, then national,"and ) . . i *
finally, world scale. This was what the reading of ' nations; and the begrayal of Presidential administrations, in epi-
Lenin, Trotsky, Fanon, Mao, Che, and Marcuse had helped sodes such as the @mw om vwmmn Hq this way student unrest is 'seen
stimulate. . . (but) who, it must be confessed had some- as a response to life in America in the twentieth century.
thing more substantial in"mind when they issued the call v
for revolution. than theipositiod of the American middle
class student in college. . . (Nisbet, 1970)

) . Youth as a Class

Y, - TR DNVERY VR

According to Nisbet, the misinterpretatiqn of university adminis- The economically and socially passive role imposed on youth
trators like Clark Kerr that the university itself was the major . well-into physiological adulthood, combined with the troubling
cause of activism led to academic reform of the American univer- : question of what their education is prepafing them fory are uséd
sity. . { to explain activism. Lasch and Genovese (1969) observe that one
. \ ' feature of neo-capitalism in America is the presence of large groups

The question 6f the contribution of university impersonality,] of youth who are excluded from production and who must be kept in
cnnomvosww<a=omm. and byreaucratization was handled in a more em- - vwmmom of detentian mcnr.mm the :=*<onmwn<. This large scale exclu-
pirical way by ‘Scott and El-Assal (1969). Although they concluded sion from useful work is a relatively new phenomenon. Often, the
that such upiversity characteristics were important causes of acti- presence of youth in the university cannot even be justified as ca-
vism, Dunlap (1970) held that most student protest oreginated from reer prepatration, because much education is irrelevant to subsequent
a concern with major societal problems, e.g., poverty, militarism, employment (Berg, 1970). Halleck (1968) also refers to the boredom
racism, and the failure of the university to combat these problems. and powerlessness experienced by youth, exacerbated by feelings of
Protest did not result from a concern with the educational exper- futility and meaninglessness, which create an atmosphere of discon-
ience of students in the university. - il tent. Mayhew (1968) observes: '

The university has been'charged with so much of the responsi- ¢ © ., Some of the struggle of college students in their
bility for the student revolt that is is almost surprising to read middle twenties to obtain a share of the governance of =
Somer's (1965) account of life at Berkeley before the Free Speech a college may in reality be an effort to stimulate a
Movement, in which he says the majority of students there felt the . part of adulthood that their economic condition denies -
administration treated them as mature, responsible adults, and that . them. In earlier times a twenty ‘five year old male was
‘they were generally satisfied with their educational experience, \ Mmmvosmvvvwo for a part of society.)-The modern twenty
Mario Savio's major complaint in 1964 was that the University of . ive year old-college student labors with-considerable
California produced human resources for industry and the military ’ guilt bgcause he is not similarly placed. //////III/IIILIIIJ
but neglectgd the poor.(Savio, 1965). Peterson (1966) also pro-

vides data Yhich demonstrate that off-campus social and political Scott and Lyman (1970) point out that those who are students,

issues, ratfler than campus conditions, were the importapt factors - despite age, experience, or marital status, are victims of a myth .
in producing activism. Even the 1968 demonstration at Columbia is mcmvonn«<m of industrial society that "one is not an adult until
explained as-having bec¢h pregipitated by the University's complicity one is gainfully employed as a productive member of society." _And
with the military establishment and the racist nature of Columbia's youth, through the educational process itself, are becoming aware
relations with Harlem rather than the University's educational char- . that productivity as such is not necessary to the extent and for

acteristics (Bell, 1969). (Later repressive measures taken bx the the reasons that it once was. Jencks and Riesman (1968) agree:

i i monstrat t ed ma to call f its restruc- = °
mWWMMMJan against demonstrators ause ny to er 1t ’ b e The enforced dependence of students encouragels
. . . g (cruxl mroa to create a make-believe world in which it is as
Some support for the off-campus issues explanation is available if they were grown up. To achieve this, they nust or-
for as late as 1970 from the results of a Playboy national poll ’ . ganize their own lives, set their own ideals, and deny
taken in the Fall of that year. The poll, based on a sample of : the authority and legitimacy of the adult world thnr
7000 students at 200 US campuses, concluded that the most .important they cannot join. . . by insisting on the abolition of . .
' issues were, in order of importance, the Vietnam war, racial conflict, all forms of dependency, students convert their adoles- -
the environment, government repression, overpopulation, the economy, cent status to that of an adult, .
crime, student rights, and women's liberation. Lunsford (1968) cata- . L. L. . ! ) -
. logs other issues: the perceived injustices suffered by blacks and student >naomo owiFan nwwmm analysis is sometimes used to explain
. wonen through discripination and males through the draft; the tra- . is . mn v<wms. 4 lthough, as pointed out by Delfini (i%69), youth
dition of law breaking in American life, ranging from the illegal- 7:0 exp OFMo w< either income or type of work, nwavnmmpnmnwos
ities of race relations to the General Electric price fixing incident; - owcaowmammnm”MMwmwoswwuwow”mwm wmcmmvwwwmwmwmwm mmm nrcwwmpwmqmnvsm
i . i i i . i- - e realization o
the violent character. of US rymnoww. including several nmnm:n assassi surplus value through the unpaid labor and time of productive work-

.
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ers."” MNass radicalization of traditiona®ly privileged college
youth cannot be etplained solely in terms of political conscious-
ness caused by current issues. A rival explanation is mro shrink-
ing labor market for college graduates at a time of rapidly in- ¢
creasing levels of education. During the shift from the-old to
the new technological base, the demand for technical w nwonm and
"social technicians,' positions for which the "sons of the indus-
trial proletariat"” are now being trained, will override the de-
mand for professionals. The middle class victims of this process
are not voluntary dropouts; the system is dropping them out.

) . . - .

De1fini predicts the-decompgsition of the' middle class and'
the-establishment of an educatiphal system -which, through its chan-,
neling funggion, will train a relatiyely small technical work force
and prepate passive population for the consumption of ncHn:nmn
This will sumo the university the foecus of the class struggle, just
as the factory was in the nineteenth century. .The-conflict shifts
to the university mainly because it is the focus of the transfor-
mation of the class structure. Such an explanation makes the ap-
parent break with one’s class origins whieh characterizes student \
activism seem less mysterioys. t h
‘theses that the nosnonnwm~WWﬂnmo= of the youth .ulture, with its

It also adds credibility to the . ot

1 ® °

junior colleges have escaped® confrontations’ simply because they
still emphasize teaching, a view which assunés the institutional
structure of higher education, with .its alienated student-teacher
«.-relationships.,, contributes to activism. O'Banion (1969) reports
' that junior college student activism has been mbn:mﬁ?.o: such is-’
sues as food s¢érvice and student dress rather than 'on major social
issues. Likewise he attributes this to students' relative lack of
personal freedom, because most live-at home and are more likely to

wo employed, at least part-time, than four-year studernts,

- For purposes of implying causation, the -junior college may be

’ considered a control group, in which case activisnp would be explaified
in terms of how the two educational institutions differ. Genetally,,

: a comparison yields variables such as lower socideconomic status,

the immediate family ties of studénts, direct ofaunity influence,

part-time employment, and clcser relationships! h fdculty .and ad-
ministration. Hypotheses advancing these variables as causes of

activism gain some support ‘from the case of the junior college.
5 e —_— .

. Also relevant to affluence”is the "boredom-meafiinglessness- - ]
-restlessness' hypothesis advanced by Halléck (1968) that while in -
a poor society/the very need for survival requires a structured,

highly direc existence, a mdre affluent society encourages the

{

/

.uM:upnw<wn< training,\pusic"festivals, and dope, is a_conscious . . __inventiom of riew struggles and. imaginary ‘Rardships in the absence
effort to direct youth into harmless, profitable pursuits. . ... % - of any real ones. A related proposition comes from Scott and Lyman -

. . . ~ . ° . e (1970) who propose: . - 3 .o : .

. Being Rich'inAperica . - Modern youth see themselves as victims of a . . i
.. . i L. . N system that invites compliance, adjustment, and com-
Unlike those who claim the system itself is dropping out mid- mitment to the socially determined 1ife cycle., -If /
dle class yobuth, Gottlieb and Campbell (1968) take the view that . they wild postpone their impulses for imhediate Sex-
the "hippie" wants out. ual and hedonistic satisfaction, invest their energies -
. ’ . ’ ) . . . S in preparation for future careers, align their person-
No matter how painful or absurd is the business, . arities to indicate not only accordance with but alsa -
- of nn%t»:n up in America, they can stay within the - attachment té the value system in which they find them- .
. accepted framework if they choose.to do s6. They are . selves, and enthusiastically accepr their fate. ... ° .
not forced tq withdraw or to take the nOHomOm theglien- . they will be rewarded with both.the symbols and sureties .
* ated. The alienation o the poor is forced. True, -théy” . . of the American dream: 2 comfortable, middlesclass exis-, *,
. . might not 1i the- good life of the middle class if they . , tence... . .. . .

" . " had it, but one must have it to be able to reject it, Lo 3 . ] -

. e . - ) iddi 1 uth Missing from this formula for a pleasant’ life is a“sense of adventure.
‘Additional support for the conténtion that while middle class ﬂm 0B The conventional roles.and positively valued statuses of society
want out, wogking class youth want in, isszoffered by Berger in his - ¢hold little posgsibility of giving ‘their ihacumbents any "kick," i.e.,
discusiion of volungary downward mobility (1971). The.two-ygar e any value high enough to be taken as the {'center of one's life™.
college student, who is typically of lower socloecondmic status *  (Klapp, 1969). 'Scott agd Lyman also- suggest nfun one reason fbr the

...than his four-year counterpart (Rehberg, '1972; Cohen, 1969), offers . persistence of student activism is that it was® fun, and one conse-

" an opportunity. for testing this hypothesis. .. " Quence of a fuh experience is the desire to continue it. Abbie Hoff-

¥

~ ~ + ' .

. ones (1969)" after surveying junior college administratorsg *
mosnwmmom nMWn awo nmajority of such schoals *had no, protest_at all,
and when it did occur, it centered around such issues as”stiudent,

‘publications. The_nonfesident nature of.the junior college was
thought to be the nmost ‘important reason for the lack of protest, w

- in-which gase farilly and ‘cqmmunity influences act to lessen the
noauwdwwnn< of activist involwement. &wuvcn (1969) nwuusw nrmm

'

.
. '

O

.

« -+fan (1968), éxplaining this £x

pressive function of activism, urged
students to have a good time.”

"I don't like the concept of a move-

ment built on sacrifice, aommnunmo=~_mdmvmnnuvw~wn<. frustration,

* and guilt." After interviewing protestors, Scott and Lyman coneluded
‘that violent forms of activism are productive of "an-afterlife of o

euphoria™ and a sense of impediacy and unselfconsciousness which is

" not available in any other kind of role behavior. Also,- activism

. -
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calls into play old skills for new purposes, and provides oppor-
tunities to explore and develop latent talents. An example of
this might be the design and construction of barricades by archi-,
tectural students during the Columbia revolt. .

. . An Example of Social Change

Flacks (1970) remarks:

Although it is hard to demonstrate empirically, .
it is Vvery plausible to argue the emergence and spread
of an 'alienated' youth culture in the 60's was not ‘
simply a functional adaptation by the system or some
ordinary expression of youthful faddishness and exuber- .
ance, but rather an expression and a catalyst of pro-
. found cultural disintegration and transformation. If .
intellectual and 'uncommitted' youth werc the agents in

. this ‘cultural change, they were agents because they were

least able to accept or be accepted by conventional peer

society and therefore most vulnerable to cultural strain

and most ready for cultural change.

From a societal perspective, Flacks seecs activism as a result of a
cultural breakdown, wherein the socialization provided by the mother-
centered nuclear family inculcates values vulnerable to the contra-
dictions of day to day life. This incoherence of the culture with -
family socialization is characterized by self-denial and self-dis-
cipline on one ha-d and mowm-omvnommwos and hedonism on the other.
Though the values engenderéd in the family do appear suitable for
creating the appropriate kinds of people for technological society,
e.g8., nunwoﬁuwwn< and flexibility, inherent in the same family sit- |
uation is the tendency to gencrate feelings of discontent with es-
tablished institutions and roles.

The student movement, which Flacks said originated in the so-
cialization of uppe dle class children, was accompanied by a. -
counter culture o mmitted youth' of similar social origins,
but whose parents did n communicate a value system capable of sus-
taining®or guidihg politiwgl activism. These uncommitted youth have
been described as "having p ems achieving independence’ and "hav-
difficulty in relating to conve\tional definitions of masculine sex
roles,” due to the physical absdpce,” psychological distance, or role
model inadequacy of the father (Xenniston, 1967). But whatever the
psychological etiology, the presence of a segment of non-polaticjzed .
alienated youth, combined with those holding definite political view-
points, helps account for The beginnings of activism to the degree
* both groups shared a sense of revulsion with and exclusion froi con-

ventiona) adult sogiety and the life of thelr pecrs.

The diffusion of this ideology, or what might be construed as
the developmenit of,a collective consciousness, was facilitated by
youth enclaves-and the media (which acted as a substutute for face-
to-face interaction). Youth enclaves, where disconcerted youth

SR, .

LS

gather, are the result of a political-economic system which requires
thg concentyation of large numbers of youth in universities nily-
tary installations, and urban ghettoes {Horowitz and mnwnnwwna..wouov
Such "critical masses" may have had the effect of nmwsmonmunu and
‘magnifying grievances and alienations of those within them. Perhars
the most significant aspect of: the -media effect was the occurrencés
of popular culture itself, which represented a novel fusion of intel-
lectual and "pop" culture.., Although this fusion night be explained
by increased levels of mass education, according to Flacks, it was
largely due to the creation of new art forms that "synthesized as-
pects of both high and low culture." Long hair and drugs, origi-
nating in the subculture of alienated intellectual students in the
1950's, vmnmam diffused, notable through the new music which vouu”
larized the idea of cultural opposition. This music, composed and
vmnmonsmn by the middle class itself, was characterized by a dJde-
nﬂommon.wsnwnmmn in the romantic boy-girl relationships of the 1950's
along with an increased incidence of themes relating to drug use
criticisms of society, communal living, the beauty of nature m:w.
the necessity of revolution ‘{Shea, 1972). - ’ ’

_ Student activism is seen to result partially from a
tion process which ill-prepared youth for assimilation
reaucratic, university sww“oc. more from a/combination of 1) the

diffusion of a youth cu re through enciaves and the media, and
2) the myriad issues arising in the society all at ore’time, and

perhaps most from affluence - both the experience m:M/Vﬂbaw. of
being rich. N

spcializa-
into a bu-——

mxvr>z>ﬂmon FQR THE DEMISE OF STUDENT ACTIVISM -

.. On a general level, Mauss (1971) “says that a problem inherent
in, any social movement's attempt at transforming sQciety is the:dan-
ger of suppression when the movement is too radical in its actions
. and its aims, and the danger of absorption and cooptation when it
is too moderate. The student movement suffered the effects of both
nn:wonm.« The success of agents_,of social control at coercion cannot
be overlooked as an explanation for the demise of campus' activisn,
Both this high likelihood of suppression, combined with the conces-.
MwOMm to some Mncnosn demands, contributed to the end of the move-
ent, : '

" The Failure of Ideology

Nisbet (1970) attributed the failure of activism partially to

the middle class character 6f the student population: '%othing 1n

the family life from which these students derive is likeiv to fit
. them for the dedicated, disciplined, demanding life of the hard-
core revolutionary."® Taylor (1972) concurs, saying that activiscs

defined themselves and their radicalism in terms of the action they

. took rather than by an ideology or theory of monwm~LWo<o»=nwou.. A
second reason for the collapse of the movement, accarding to Nisbet

was that it did not arise from any clear orientation of students or

. -
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from any commitment to the values of the academic world, and was
therefore not really studgnt revolt. Any successful revolution,
he contends, has had a close, '‘pexsisting coincidence of objéctives
,and ideology. *
Piccone (1969) holds that demonstrators were not themselves .

‘fully awate of what they were doing, which accounts for their
ideologically conditioned responses to questions about their pro-

test activity. Ferrandino (1969) points out the movement, lacking

a good social analysis, emerged in abstractions of love and filower 3

power. This implicit ideology dictated communal sharing, refusal

to perform alienating labor, and that all one had to do to solve

all problems was '"get his head together." Drug sale. and usage,
while promoting group solidarity, nowcwnoa in extremely exploita-
tive versions of capitalism. Greeley (1972) alsé blames the move-
ment*for a lack of conscious objectives, analytic skills, or per-
sistence. Also, serious revolutionaries would have been more inter-
ested in winning allies and making converts than in denouncing the
rest of American society. T

. Only the blacks had a commitment to concrete goals, and this -
was not in their role as students but in their role as blacks.
For them the campus was a base for expanding the struggle taking ;
place in the ghetto, the factories, and the government, Their rel-
atively tight discipline was evident at Columbia (Avorn, 1969),
where, in several incidents, blacks were embarrassed and disturbed
by activities..of white student protestors. ’

v

Schaar and Wolin (1969) contend that the student revolt was ° .
.doomed to failure because it :JM a revolt of the middle class against -
itself: -

» . * v

How little similarity there is between the politics
of the students and phe classical revolutionary situations~
is evidenced inthe intense and almost universal hostility . -
of the working class and the rural populations toward .the =
students. The hatred of the masses is stirred by the abra- -
sive politics on campus, and general slovenliness of the
students. It is kept in motion by the continuous spectacle
- of thé€, sons and daughters of those who made it in America .

ahd who now defileythose values of work, achievement, and

upwand mobility-which sustain the city worker and the people -
of the small towns and rural areas. . . It is, moreover,

an nnmosvn at revolution which dares ‘'not go into the streets,

the factories, and (increasingly) the ghettoes.

-~

~

-
-

Changing Times
Greeley (1972) says the movement ended because the student‘body -
‘' changes: "If there is one iron law of changing generations, it is .
.that one- year's freshmen are likely to bhe extremely skeptical of
what was popular with last yeur's seniors." Lipset (1972) describes.
-the growing Sense of despair g¢xperienced by students in the late
1960’s which reached its height during the Cambodian invasion. The

.

10*

~—

decline of labor market opportunities for college educated workers
has affected levels of student activism, and has caused a greater
emphasis on security and money as factors in career checices. Schaar
and Wolin (1969), in their examination of the possibility for a stu-
dent revolt, remind us that a society capable‘of produting so many

consumer goods, providing endless varieties of entertainment,. and -

sustaining relatively high levels of employment is a difficult tar-
get for a revolutionary to attack, * .
A survey by Yankelovich
of students rejects attitudes held by ‘the preceding one. Although
they are pacifistic and egalitarian, in 1971, 59 perceant reported
they accepted easily the "power and authority of the police,” clos
to 66 percent identified religion and patriotism*as important, and,
85 percent agreed with statements such as:"Society needs some le-
gally based authority in order to prevent chaos” and "Business is
intended to make a profit." The end of the draft and the war, along
with black separatism, which has reduced the moral ‘pressure felt by
some sznom. have-contributed to attitude changes.

-

.

~ ! v

Other Explanations

A S
& * :- « 4 A ’ ) *
. - A [
Abstruse explanations include Endlemen's (1972) that a contrib-
anﬂm factor to the movement's end was that the "illusions of cQm-
munal brotherhood in the 'communes' of liberated buildings cannot
.vo sustained beyond the time of crisis-ecstacy, ' Afterward, the worDd=
1s gray again rather than instantly and magically transformed." Also,
although sqme ofqthe males who led the movement experienced confron-
tations 'as an initiation into manhood, they received no real vali-
dation of slGch a transformation from the -larger society, so the move-
ment failed as a puberty right. e
1 ~ b >
Greeley concludes that the movement ended because "it was above
all a search for something to believe in and something to belong to,
and it awnsoa out to be incapable of promising either faitiror com-
munity. * . .

* .

S

As the\draf® was ending and the war was winding amﬁ:. 2 new wm:n
eration of students arrived orn the campus. The familiar social issues
may ‘have seemed hackneyed to them by now.. Distracted hy their concern
.With employment, jimpressed with the awesome power of the agents of
social control, encouraged by widespread university reform, unguided
by a coherent ideology, and disillusioned by ap activism which had
nw«obwnoa other American%, students settled down to studying, listen-
wwm toerecords, msostw pot, and letting the activism of the 1569's
ie. c s
’ bl

< <

. * RESULTS OF STUDENT ACTIVISM .

v -

4
: [t was not for nothing that the movement ended: It's negative
results may have as much explanatory power as its more positive ones
» w . . * . v -
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. ; . zo:;nosmnncnnm<omnosmoncosnom .o State;’open admissions policies at the City University of New York
v ] )y » . . and md.zCnmmnm. etc., the mav«wnmnwos being that now that students
w: response to ‘campus <mo~o=nm.,mm<MMMW\mmMno legislatures pas- comprise a constjtuency, it is unlikely any college administrator
sed bills making illegual campus trespas} , class disruption, and will disregard the views of any substantial student group in the
other acts deemed detrimental to the college community (Edwards, future.
* %wQOVa Such repressive measures are likely to be related to the g N S, — . "
Yesignation of 72 college presidents during the final, five years of ° : Another positive accomplishment of the movement is the recent
student activism in America. ) ) amendment to the Higher Education Act, which suggests students be
e t : . R LT _represented on boards of trustees as voting members oh every campus
. Nisbet (1970) says the greatest single gn-campus xesult of the . in the nation, a measure which might never have occurred to the Sen-
v . student revolt was the refinement of police technology, which was . ate, had the movement never happened (Greeley, 1972). ’ -
endorsed by the American people after the Chicago Democratic Conven- - y . o '
- ‘tion in 1968: k . . . - 8 N :ownvn: (1972) contends that the result of greatest long-fern :
X . i ) ‘ wwmswmwnwsnm which the movement accomplished is the equalization of
. . There are better, less visible, less naocvww:m ) omvonncswn« mon.svsonwn< students. Also, the anti-war movement,
. (to middle class consciences), and far more effective based ip the university, probably lessened the.possibility of greater
. ways now at police disposal. Laws.hgve been passed at American military involvement in foreign campaigns. The delescala-
both national and state levels, administrative rulings . tion of the Vietnam war has likewise been attributed to activism. .
. - have been handed down by the'innumerable agehcies with L s -
. which the university deals, aniversity administrators - Ferrandine (1969) calls the movement successful because of the
have been decisively toughened. These are feal and . Mnnw<wms stirred up in high schools, service indusXries, and arong’
" immddiate consequences of- 1964-69. i . - Street people and draftees. I% must be admitted, hoyever, that the.
4 . o - . use 0m marijuana v«»nwounnoovm or the presence of facfory workers at
. Greeley, (1972) says a major result of the mgvement was the jus- music festivals is not going to result in revolution. Perhaps the

JCLRPIP - A Sl . . ffect of the movement h i . ;
S tification it provided for massive budget cuts for American higher greatest effec ¢ movement on the general popudlation was its
p g n g impact on fashion, nudity, bell bottoms, long hair, rock, and dope

oacnunwob.:onwmoawmmammcvvonnmonZons.m:unvo~mnwom5mcu-< Cmmo
‘increased after demonstrations. Some, like Flacks (1970), assert 8e. ’
that the campus confrontations were self-defeating because they were Lipset (1972) believ th 1 . . (00
“unintelligible to many who cannot understand the ingratitude of pam- may be in its nocsnonchmwno o:nmmw nmmm«sw result ofthe movenent
pered kids for the sanctuaries for whtich they have been provided.” tional notions about education m:aowomeommmmnmmmemwmw Mms<o=- .
» ‘ t e .
] . nvnwswnrow:nno»mnmsn:m<mnmmn<0mwmmmnocnmom ovoﬁws >Sm“mmwm

E soci i +
More Positive Consequences ety as an important development;

> - v

The social inventions of intellectual youth - *
. the youth counterculture and the mncmmwnhso: left -
7m<m been crucial in the transformation ¢f the con-
sciousness om an entire generation. By creating new
. anom of being young, these inventions helped to un- )
aonawsm‘ms already obsolete cultural framework and

y
. ~ »

X Gusfield (1972) remarks that it is paradexical studepnt activism
succeeded in making so mamy university reforms given ,the hostility
of the government and the public. Lunsford (1968), commenting on
sthe effectiveness of student protest, says that where ever students
demonstrated, the common:response was grefiter opportunity for polit-

| ical participation iR campus governance. Among the results listed . . te

W by wwwoavmnmvﬁwwVOV were: an increase in grading optiong, more rel- an alteady stagnating political.order. .

- evant courses, black studies curricula, the yirtual end to ROTC, and
the establishment of the advisory role of the student, variouysly in- . .
volving minority and suuonmwm <mnw=m vo:mm. Green Mwmouw SOnm m:wwm . An Unintended Consequence
documented these results: t phase out of ROTC at Columbia, Hayvard, . Y .

. Dartmouth; the disaffiliation of Stanford University from the Stgn- sion of mmummmnmwmmwwwwoﬂmmwmmmnnw MM<M”MMnMMQmanMMmc~M Omrnrm diffu- g
ford Research Institute; establjishment of a c=w<onmwn% senjte.at - . strata least touched by ‘ts currently celeb Y g isely t omo.momew
Columbia with.21 students out of 101 senators; establishment of fac- tonsciousness." 'y Y celebrated transformations of

Given the absence of a guiding ideology, such unan-

ulty-student senates at Yeshiva University and Reed College; creation ticipated consequences are not surprising

<" Yof student positions on boards of trustees of Massachusetts public
universities and Vanderbilt University, American University, and the [nvokin . . . i '

i ) : - g the Pareto circulatio i
c=m<onmwm¥.0m xosnmnxwv oxvon«sosnuw underground ncan~nc~m atr wnOJ:n that the upward mobility now vmnww”nmw Mwwwwmmwwmwwwm.wmnmmn clalas
black studies curricula at Princeton, Rutgers, Antioch, San mnm¢n~mno lege graduates will strengthen the class structure b 5w<msm Mw“ mww.

. : -
L
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N . . c o aas . . . This
t watd reventing rigidity, and discouraging revolution.
M”:Wﬂvommmmnwa class will replace upper middle class dropouts, who

-are' voluntarily downwardly mobile, in supplying the personnel re-

™~

quirezents 6f .the technological society. Pareto would predict such
circulation is necessary if a society is to survive. The counter-
cul'ture is opposed to the achievement-oriented -Protestant ethic, "
which is perceived as "alienated, being uptight, inimical to life.

!

ibility that this circulation will ever occur may be
most MWWoMM”wn on &wonron,nrm youth culture makes the nnu:mpnuos.no
pernanent counterculture. To the oxnmsn.nrmn it does, such @ot:rmnaa
mO@w»w zobility will. exist. Whether it is voluntary or .not is argue
by iDelfini (1969) and Gottlieb and Campbell (1968). Berger m:wmomnm
that a nore likely development will be an overall repudiation of
careers in the status hierarchies of business, government, and scien-
tific technoYogy, accompanied by an unmmvnwsno of careers such as
T-group leader of "humanistic sociologist.

M;.ﬁﬁl..?

; essing the movement, whether its deficits offset gains is-
bom OWWwMWM. vomrmvm it is too soon to tell whether the Mwwmnw<o
consequences of advances in police mnwo¢no. destruction of col mmm.f
facilities, tightening of higher educatioa budgets, m:a.nvo nmww vwsw
unpopularity of the American student throughout the society wi e L
balanced or overridden by the effect of the movement on anMCm socCia
and curricular reform, cultural alternatives, and >Bonmnm¢ oreign

policy. -

s
.

ey ]

! PREDICTIONS . _
1; y ) . ] iy .
N cariousness inHlerent {n prediction-making -is well illus-
nﬂWMoM#mvaM article by Greep (1967) ::wnr.wmsosnm.nro vqmumnnm@
shortage of PhD's as a result of the Selective Service monvmwonmno
draft oldest mep first.. The prediction involves a total wOmm:%rw
42,000 doctorates during the period from 1967 to 1970 alone:’ s
loss can never be Bmaw up.'.

- " \ .
_ More immediately relevant to the topic of student protest is

, ) i i i he late 1950's
the fact that, although social scientists during t
nwadoa that the inhérént stability, flexibility, and openness of
the Anerican political system, along with its increasing mmm~¢o=no.
would absorb any opposition moyements, the events om m:o 1960°'s
proved them wrong. Keeping this warning in mind, it is nonetheless,
in'teresting to attempt prediction.

-
<

ch ‘efforts to determine the subsequen’t careers of monsom
-nnw<mmmmwwowwn.u general avoidance of both moderate politics Mpnom
conventional occupational pursuits. Green, (1970), in rww mwc y n.
forcer meabers of the Berkeley Free mvoonq Movement, foun ,w=o<=:o e
neither freaked out nor upwardly mobile five years wmnnnw a@m mqm:
such study (Maidenbexng and Meyer, 1970). reports increased radicalisnm
among the fifty percent or so who remained activists.

.

2 |

\;.

constitute

tionary potential exists in_the employment situ

mented <their predecessors may cease to ex

33

/\’

r - o
Fendrich, Tarleau, and Simons (1972) found support for
ton's hypothesis (1968) that "political ‘acfivism is an intens
sonal experience that can change the goals, values, and identities
of those involved." They found that, ten years later, former ciyil
rights activists, compared to former student government members ard
apolitical students; were much more heavily .concentrated mw the

knowledge and human service occupations, and were more likely

ﬁm:wm-
€ per-

to

demonstrate and participate in illegal political activitieg. n#wwm

‘the student government and apolitical control groups of this study
reported current involvement with civic groups which reinforce, prev- .

alent social institutions, activists were more likely to. be Woc:a

in organizations committed to a "humanistic reordeging of sbcial
institutions.” Cpoptation or retreatism does not seem to have oc-
curred among former activists over the past decade. .They ‘have,
instead, combined ideological cfmmitment with the pressures of
making a living, votihg and nosnnwchmsn to the community.
Flacks (1970) suggests these radicals in the vnomommmomm nay
the tlass with the potential for fulfulling the revolition-
ary role Marx expected for the industrial proletariat:

%

1

If the _youth revolt has, up to now , been charged
with a failure to promote concrete alternatives, such ,
charges will be less and less relevant as the new rad¢
‘icals in the professions develop. . . remaking the ca-
reers they have accepted in terms of their own moral

and political perspectives and those established in the
student movement.*

+

=2 ]

4

These professionals
mat.on of the health system,

cansumer rights, education, social wel-
fare, and criminal justice. {

i}

A recent study of students at Okla
establish student conceptions of "
reports that the imean level of

the lower limit of the highest de
(Porter, 1971), TIf this conception
the ascetism of Consciousness~III a
ascribed to the new
selves.

homa University designed to
average comfort levels! of income,
economicc comfort was approximately
cile,of the US income distribution
characterizes students generally,
nd the anti-materialist mengality
generation seem challenged by the young then-
Given such a desire for economic security, perhaps revolu-
ation of college grad-
uates,’who axe increasingly underemployed ‘and unemployed to ‘a degree
unknown wﬂ this country. As in.the case of the classical student
movement wqmam<mwovw:m nations, this experience will result ip. frus-
tration,' which cduld lead to significant radicalization, in view of
the'population projections that predict a large increase in the ndm-
, ber of adults during this decade. However, it is possible that
. Youth facing great economic insecurity will be politically cautious
and more hard working, and that the promise of affluence which tor-
ist, in which case a .ounter-
‘A third alternative is that
how mitigate-the problem.

s

revolutionary situation will exist.
.Conscious politjcal ‘decision will some

IC
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are formulating concrete proposals for transfor-
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-change is not likely.

Endleman (1972) predicts the university will survive and”ac-
comodate’ to a condition in which an increasing proportion of the
age cohort is enrolled, especially among racial and ethnic minori-~
ties. Such x situation will result in a modification.of institu-
tional standards in a way that will more closely conform to the - ..
abilities of the masses. Additionally, students will probably set-
their own limits on the degree of responsibility they desire in
university governance. The presence of former student activists

will probably influence curricula and pedagogical styles.

Regarding, large-scale Msmwwnmnmosm of the movement, Delfini
(1969) contends that in the impending transition from the old to
the new technological base, and. during reconstruction of the class
structure, capitalism will be most unstable. The prospect of re-
constituting society on a new basis. seems great because of the
increasing proportion of the society which is being subjected to
continuously higher levels of education. Exposure to higher edu-
cation puts students in the privileged position of seeing the con-
tradictions of capitlaism.

- Pl
At the same time we study history, literature,

. and philgsophy, we are exposed to the practicalyappli-
cation of the socia} sciences (control of subjedt pop-
ulations at home and abroad; utilization of publgc in-
stitutions by private interests and the defense &epart-
ment). . .

~ : T
1f this educational experience is mediated by structures which can
riise the level of consciousness of students to that of a class,
some reconstitution of the class structure may .be imminent. Pic-
cone (1969), discussing the revolutionary possibilities of the
counterculture, says: .

The self-liberation attainable within the counter-

culture, to the extent it does not alter the concrete

social context within which the liberated individual will

have to operate,.can only be temporary, for the real

causes of alienation and isolation that reduce the human

subject to the level of repressed, abstract consumers re-

main operative. .
If the advanced industrial society is able: to remedy deprivation sit-
uwations - particularly through mass culture itself--fundamental social
Insofar as the counterculture is an alternate
it becomes another gxpression of the present political
realities. Insofar as the youth revolt and counterculture are con-
strued asirevolution itself, a mystification of revolutionary pos-
sibilities will ocgur. And insofar as the youth culture simply de-
mands pore anplif#ers and leather goods rather than more Mercurys or
electric carving kriives, it contributes significantly to the main-
tenance of present economic arrangements. AS Ferrandino (1969) points
out, Dylan, for example, while articulating the necessity of com-
munity and social criticism, became an outstanding example of a suc-
cessful capitalist. Ferrandino concludes:

nmwnCno.

- Id

v,

» .

4 ”
The appeal of the hippie subculture may well
fade away, but the vision of a practical culture 'in
which man is free from labor, free to begin the, task
of constructing truly human relationships, vnocwvww -
has been prematurely launched and will continue to Lo
. haunt capitalist society. . )

. L]
Flacks emphasizes that while alternative 1ife styles must be seen to
work and provide satisfying, rational ways of solving personal and
social problems, somé¢ vision of the social order is necessary. With-
out such a program no majority of the society will be willing to risk
the security of the status quo for alternatives such-as the sharing*
of economic and child raising responsibilities.

o . - .

- e km

e . + CONCLUSION s
monwo~owhhww.mxvpmswnwosm appear to monCm, n ti

native explanations; and nounwscmemm. From mcnw mnWMWWWMMMw<M~nMnm
_Student movement can be seen to arise initially from the vnnmwwmn
juxtaposition of intense and numerous social issues with a special
kind of primary socialization which addressed itself to values af-
fecting these issues, and which resulted in an alienated youtlq cul-
ture. From that culture--a commercial, entertainment-oriented phe-
nomenon made possible by a combination of affluence and mass com-
munication--later came student activists, the last of which were
more the product of a media effect than of socialization.processes.

. 3muon@monwm~wmwcmmmmtmn.n:manmmnn7m=<.
wvnonpn« rights, lost intensity of interest as nrmxm:mwMOM%wmemwﬂWU
n.mmpm with in the press, in party platforms) and by the Adninistra¥™
wos wnmomm.. Concessions were gained, especially in the University
though it is still not clear to what extent its imperfections con-
tributed to the student revolt. The affluence which had made it all
possible, ﬁrwn: permitted some youth ‘to be concerned with such ab-
stract entities as values in the first placg, and which had caused
the mote guilty among them to act, gradually appeared threatened.
All this was in the midst of growing society-wide antagonism, new
programs of crowd control, and the attendant suspicion of counter-
Productivity. As csmsvwowsmsn among college graduates becamgs more
common, a return.to privatism among students paralleled the attempt
of the nation to return to relative isblation. ' )

. In nrmmm.nmnsm a renewal of interest in activism by students
might be anticipated, but not until continued affluence is assured

or denied, and not until the possibility of repression either be-
comes gredter than it is or ceases to exist at all.

- .
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