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A norm-referenced evaluation system, which evaluates

the student in comparison to his peers, is rejected in favor of a
criterion-referenced system. The latter, which rates the perforsance
of a student on an absolute standard, makes for an individuvalized
approach. Twg kinds of tests are distinguished, the foraative,
administered during the course of learning, and the summative, which
evaluates achievement following a given period of imstruction. It is
suggested that formative tests be of the criterion-referenced type. A
specific testing program is outlined whereby an aptitude test is
administered before instruction begins. When instruction begins,
testing is tied directly to the teac¢hing process. The advantage of
this is knowing immediately which items need more work.
Criterion-referenced testing also de-emphasizes competition, reduces
anxiety about learning, and encourages teachers to set realistic and
. reachable goals, thus helping the less able students. Future language
instruction should place greater emphasis on the teaching and testing
of communicdtive competence. The results of an experiment conducted
at the University of Illinois to determine the effectiveness of
ingorporating competence training into’ the learning process reinforce
the isportance of teaching communicative competence. A suggested
foreiqp language testing progras follows the article. (CLK)
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Paul Pinsteur, SUNY at Albany i

-

Spydent pertormance has traditionally been evalu-
ated on a nonmnreferenced, pelative basis. The student
preeives o wrade fur his performance in comparison
with his peers. tather than fur the absolute value of
that  perfurmance  in and of itself. The
peforenced svstem has permicious etfects. Tt imphies

-
nori-

that. for a ~tudent’s grade tu mean any thing. there
muet be a reference group of students who attain
Jower gades than his. [t iusists that there be winners
ain] losers. 1t creates: non-achievers. How does it do
this? By insisting that a test on w hich most students
get Mgh mades is not difficult enough. Measureinent
textbooks will tell you that, to uwure a wmaximuin
spread of scores, your test items should be answered
correctly by only 50 to 60 of the students, on the
average. If 90 answer correctly, you must find
- harder items. The sad result is that almost half the
class will be labeled “below-average.” It is evident
Jt a steady diet of punitive grades will have a
disastrous effect ony the morale of low-aghieving
students.

These considerations have led to renewed interest
in the notion of criterion-referenced testing, in which
a stugent’s performance is rated by an absolute
stan has he of has he not mastered the
objectives of this unit of study? — rather than in
relation to his classmates’ performance. 1f 95% of the
clase perform well, that’s fine. This approach focuses

on the objectives to be reached. saying nothing about
-how long it may takya student to reach them. It
thereby fosters clanfy in the statement of objectives
and individualization in the methods of instruction.

The group working on Benjamin Bloom's concept
of “mastery learning” has made a useful distinction
between “formative” and “summative” evaluapion.
Achievement tests given at the end of major units are
likelv to be “summative.” They sum up the students’

I achievement over a period of instruction. “Forma-
_“\\ tive” tests are applied during the course of learning
N and the sooner the better. Formative tests assess
- whether the students have mastered the material

S taught today or this we

) 1 hev are as much a guide
~D Y

for the teacher as a fueasure of student performance.
The tracher wants (or -hould want) to keep
constant touch with the sbidents’ progeess = 'not =@
as tu ra-le them but xo as to adjust his traching to
their b-araing, [t has been recommended, in fact, that
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no grardes be given for formative tests. Thev are for
quality control.

[t wwems «lear that Formative tests should be uf the
“eriterionrebrened ™ variets . Tt also seens likels
that certain “summative” Lr:,g. will have to eemain
norm-relerenced at lea-t Yas fone as the present
are with vs and we are obliged
by the school suthuritivs to spread the yrades out e
an appronipately “normalcunie™ pattern. The impli-
cation at present is that a teacher whose students ol
get high grades = not a sood teacher but an rasy
marher. To be cousidered u fair marker, she must
spreal her grades over the spectrum from A to Foor
at least A to D, regardlpss of the studeuts” peeforme
ance on any absolute standard. 1 her studeots are o}
doing well, she ups the stumdards u itil some do
poorly. [ have suggested in the pust that an excellent
case might be made for considering ody Aand B to
be passing grades in foreign language, becaus# foreim
languages are wore sequential than any other subject.
A “C” in Spanish 1 is a virtual guarantee that the
student will do very poorly in-his Spanish 2 .
Therefore he should not go there.

['d like to sugyest a testing program for the average
school, under present circumstances — that is to say,
where individualization is far from complete and
teachers are expected to give a spectrum of urades
(Ser Addendum). This is not a visiortary program, but

a workable one. It begins before lunguage study itself, ™

with an aptitude test whose purpuse 18 to yve the
echool a means to sectfon students in relatively
homogeneous fashion, and — quite importantly — to

identify unusual learmers: those who may lave special |

aptitude for languages ora special luck of aptitude.

Once instruction begins, testing is intimately in-
corporated in the ‘moment-to-moment teaching pro-
cess. After all, how is a teacher to know when a point
has been sufficiently drilled unless she is receiving
constant feedback from the students? Since the

advent of programmed instruction, teaching and .

testing have been virtually inseparable. To show you

what 1 mean. let’s do a drill ou the present perfert =

tense in Fremh — the pussé composé. 11 state a

gentence in the present. and you state the same :

sentener in the past. Fur example, it 1say Je purle uu
téléphone, sun wonlid v J aijparls au telephone.

e i
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* Je parle au téléphone. -
Bobert pose une qm«tlun -
Marie domue Ja réponse. - - -

Guod. %o farit’s a ty pical patteen drill. NowX «ull be
transfurmed into a test. Nuw give vourself a check.|
murk for evers one you et cwht andan ‘\"if you g,ct]‘

it wrons

\l.mr donne la réponse. - - -

Jc recols le paquet. - - -

Je l'vurre. - - -

Mu sorur me reg,nrde ce-

Mais elle ne voit rien. -

Wus thaba drill or a teat” l.lun t knuu and 1 dqn t
really care — the point i that it provided instant
feedback on liow well we were doing at mastering the
passe wwumpuse. As a teacher 1 would use this
information to adjust 1t nest lesson to students’
needs, [ would not want to wait until Friday s test, or
even longer, to discover that more work on the passé
compu= was needed: [ want to know this now. |
would point out. incidentally. that quizzes like this
add nothing to the teacher’s burden. Since she does
not'intend to record the wrade, she can merely ak for
a show of hands t§ figed out how students are doing.
This can of course be done in the foreim luanguage
virtually from the first week of class.

The vral exam is a European idea which 1ve seen
work well in American ~houls. The idea is to
conduct a seni-formal ural evam in which cach
student appears before 4 committee pf at least two
teachers, talks for two or three minutes ST prepared
subject, and then is questioned by one)or both
teachers. They may chat with him abou
common interest, ash him to describe a picture or
two, ete. The whole thing takes no more than five
minutes. Yet it may spark a vear’s‘worth of motiva.
tion to practice speaking. because students know it is
coming and that it cannot be prepared for by
cramming the night befure. [t requires a minimum of
organizatiun (putting two classes together. fur_ex-
ample, so the teachers van furm a testing committee)
and ean produce excellent results in terms of putting
teeth into the speaking ohjective. [t would be wise for
schools tu institute the ‘rad evam now, aruinst the
day when the speaking part of the Regents becumes

u
b

tupics of

. mnore structured. as has heen proposed, alon: the lines

of the fatario speahing test. which very much
resembles the exam | layv e been desenlan .
Critepiomyeferenced

gatheredd o hielp to the 1 obde tindent.

te-ts ‘are, as ven have

LT decemph oo canpetiten atwong
stindente f;n-‘-r b crnretytioen sttt e ol
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to tahe the test more than onere.

3. They euhiance understunding by steessing con-
crete and practical presentation . derived from
clear statements of course objectives.

4. They encotrage teachers to set realistic, reach-
able goals: the poals are adjusted to one's own!
students rather than to a “norm™ or “refer.

. ence” group. ’
So much for the pregent state of affairs. Now I'd

like to look ahead und see what Kind of fureign

language tests may be in store for us in the future.

Our present-day testing methods are being criti-
cized with_ more and more repularity . Jolin Carroll,
Bernard Spolshy, and Leon Jukobovits have discussed
and eritivized what they call “disceete-point™ testing
— _thuat 13 to sy,
features one by one: an item for the imperfect of first
conjugation verbs, an item for the partitive, for verbs
conjugated with étres for the subjunctive. and s on.
We spend most of our cluse time teaching these
features one by one, and so it seems rea:ouable to
test them vne by 6ne.

But writers like TESL specialist John Oller point
out that the totality o€ language is greater than the
sum of its compbnent parts, Language is context,
enwotional impact, linnuendo, human relating, gesture,
grimace, and so juuch more. These indispensable
fraturey of natuedl speech are entirely negected in
the “discrete-poin{™ approach to testing. Uller wishes
to reincorpurate them, He urges us to replace our
linguistic model with a pragmatic model which would
nclwile not only what is being said. but who is saving
it to whom, in which circumstances, and why.,

Two main routes are bring proposed these days for’
replacing “discrete-point™ tests by others that will
more nearlv approximate the complesits of natural
communication. These two routes ase
testing and "(-umpc

OFf the two, the first can be disposed of in 4 few
words as it is really nothing new, testing
meeely mneans  that one should have the student
pecform some tashy that require him to use several
language shills at once and to display now this. now
that point of knowledge of the furrl-fn language. Oller
offers as evamples the Claze test and the dictation.

the testing of specific language

-

“intexrative”
~
" .

tence” testing.

“Integrative ™

The Cloze test is a sort of pul’li‘.ﬂ -]t:“z\tallnui it s a
passaze in which certain words have [\:H-n uvnntted,
The tudeat histens tocthe pus-age ona tipe eeconding
ared attempts to Al in acmany of the pjisanys sonlds
as e can et me rearad L parenthe-ti SN that he i
o dped o thae
v boadality < -‘llv the Lin oz

by s knowledee o thd Goanhition
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tw weene whepe, Ollee poants ont thet e luave
el tod o teaelt what b valls the “rannnar ol
| e by an whinhe we wenld oy stenatieslhy leail
v ~tudent< to an alalty to use all this contestuul
E e~ Lbothe wmantne and sy atactic, that a4 nalive
; speaber awes autematicdly to belp i snderstund
: whit b hears e reads A dis ueaon ol this wouhl
; leasl u= tows tar atield, bat T woulil fike te point ot
. that vrwe senws, o the books and artpdes appraring:
§ these davs. a retuen to the dictation techaigue that
y had been played down by the audivingual method.
? The wew craphasis, however, 1 upon dytation s o
X quick arel ready means o cleck on listenugg comper-

liension, tather than to divell un details of the wiitig

. svsten. .

‘ I weubd like to pecount an experiment e teaching
andd b tioe communicatve competence wlich took

- place at the University ol Hinois under the dicertion

; of Sanedrg Savignon. Comntuncative competence
means the abiity to tunction in ady naue exchange.
Limanstic competence - using foregn lunguage

words in an acceptable order — is only part of 1t
Communicative competence ashs how successtul a
student would be at petting directibns to the nearest
phanmnarcy. How accurate an account could be pven
of an acvident hie had just witnesed? Coubl e mahe
mtroductions at a dinner party ?

We all hnow that masteey of the segurate fratures
of a langnage does nut necessarily add up to the
ability tu use it for communication. But the audiv-
lingual precepts under which most of us uperate make
us caiitious about introduging free commuication
too early. We feel the student must fiest acquice o

i <ot of structures and vocabulary, and same
promunciation habits. The :saumptiun says that a

’ student who tries to <peak freely hefore he hnows
much of the language will make many incoreect
utteranmees which  he will latee find dificult to
unlearn. He gy also breeome discouraged at b
wability  to speak and give up teving Heue, we
contine early activities to memuornization, deilling, anel
“dicected commuuication™ undee the teacher’s stoct
conteal — “Ask Suzy what color deess she s wearing
today,” and so on. Our tests are largely of the
: diserete prant variety and et these Qusic premises.

To test the vahdits of these beligls, Sandra
Saviton set up threes laers of " bew
wtuddente - two c'\prrlmvnlul clasars aml ane vonteal

L IR SR VY S W

g Prench

elu-s The nombers wore amdl - 120 U5 anl 15
‘ anred thae e limstatoen bost v all other repects the
Enpe e il e v g Folle adonte . amid <l oot <taty<tt

call vl ant oot o ~grele the ciradl vnndo re I

T
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theee o Liwsis studied by the sane meedified andiu-
huvual taethol, using the it hitsnored Hareis and
Fovegur tes b The stusleits were pris-testrd anad fod
to be suoilar i Langmage aptitude serbal DCund high
whocd geades O teacher taught the two expen.
tental croups and another the control gronp the two
teue biers wepe somdar e bahpround, erevened the
cume veentation, winl were aaperieed thrulnﬁhuut the
vear by the satme pesson. )

Al theee slasces went theongl the sune conese of
stuede fooer ddav s a week, but o the hitth ll..l& thees il
ditberent tlhngs. The control group went to the
tanzugge lab for g closeh coopdinated Lab s caon, ae
le bwen customary at that universits . The fest
petmentd proup, instead of poing to the Lib.
recened u series of cultiral oreentabion sessinns
vemideted e Fuglish, these were designed b ceeate
witere=t i Foench cultuee and theeehy, Topetally, to
wwrease their wmtecest in learning the lansuage. This
wronp aw some exeellent Feencle filis. discuseed
Feene b pulities, Frenclyart, French wine,and <o on

The second espedmentd roup received teamng
w commumication desimed not only to jave them
practive in conversing, but to free them ol Jl
utlibitions regarding the need Tor accuracy. They
weee made to feel free ubout “petting the mewnny
actu~s " by whatever means they could muster. They
went through  sessdons on prectings, legve tahing,
infurmation-getting, and informativn-gving, and prad.
ually worked up to gving descriptions andd eepuorts.
They coull ush at any time how to sav something in
French, and could insert un English word it uecessary
v s ot o get stuck and to heep on talking, Some of
the talk must have been atrocious, but no matter —
then wenton, happily habbling in broken French.

At the end of ane semester, all theee Joups weee
trted by teamed native speakees iy four part test
[hecu~sion, Information-gettung, Reporting, and De.
snption. The tosts appear to have been carefully
prepaced aml seored. 1 owould sav they el test
“cotnnutie dbive competence.™

The grsults will not surprise vou. The geoap that
had practiced Communicating pecformed sigmlicantly
better than either of the other two gronps. On other
trcte b e hievement (CEFE hstemmy and reashing, and
final wrodes) theee was e simnficant ditlerence,
ek the  “oommuneatne™ group had bacher
wrrtea Lhe bves o un bowr o the longuaze Labodad net
abfedt p"rhnrm.ﬂn,‘:’ weoany wav, whn h wrvme toe

woate that the Lol s werdees 0 beeries e

1],

it gbteer b bl s 1 Joo e
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What dews this sl scale exprriment show? Tt
reitegates sameghing Ae hnow. but of which we
tequirs prrtodi; l(l:um]m;: = that ~tudents learn
rvactls what they ure taught and tested o 1 oue
objrtive & communicative cempetence,  then we
need o teach awd test this explicith, We cannot
gt ot will gwow by ataplt through teaching the
buildaeg Blod ks ol Tanguasge. 1t s eacoursgaing to note
that »sen devoting one fperiad pre week to free
conpunnpation seenes togroduse eeaalta. At the very
lead® we should think about leaving some timie for

free conversation un a regular basts, with no punitive
cotrection whatever during those sessions \We alw
need to adik e section ur two to vur speaking tests in
whih the student for his success in
communicating rather than fu;*ngui:-tic accuracy.
Where we will get the strength to hxten to wll that
fractured French | do not know: but | do believe we
must find it, because making | mistahes  — even
horeendous  mistahes sud lots of is an
unarvoidable component of growth,

Wwe  seore

them -

Suggested FL Testing Program

Tvpe of teite Crt.!Norm rof.

Aptitude Test s
Teadhngrvarning quizees crit.
Progress tests crit.

Heview bLists vt norm
. .

Midterm & tinal exams cat/norm

Oral vxam ot /norm

Standardized test noctn

When gieen?
prior to study
amost daily

weelly

every bt weehs
nud-year, end of uyt‘ar
1 ur 2 per vear

e 0.1 .
exery 23 years

Purpose(s)
sectioning, pudance
learning, teacher information

learning, motivation, teacher
informution

motivation, grading
grading

grading, motivate speakiny

program control, plut rment
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