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PREFACE,

0

During the past decade, American education has witnessed a change
40

in attitude towai'd the gifted. Special instructional programs fOr

these special youngsters are on the rase, as educators receive greater

support from federal, state, and local agencies. Thisis not to say,

however, that the dilemma over adequate programming has been solved:

.Meaningful parleyalbetween parents and school officials, along with

quant Ities'Of research, are needed so that'gifted children are ensured

the r ght to an appropriate education.

o many who are deeply involved with the education of the mentally

gifted, PASEMG is a most familiar operation. This organization through

its/ conferences, workshops and newsletters has since 1951 been vital

in 'campaigning the cause of gifted education. PASEMG unlike imilar

organizations, has not been simply a vehicle for professionals the

Feld," but has included parents as well in its construct, thus enabling

:t

lli
e establishment of ,conpiderabl "grass roots" action, for the good of j.

1

tsifted'youngsters.

These'proceedings from the 3,974 PASEMG Conference.at Pehnsylvanfa'

!State University are dedicated torthis most important force, the parents

, of gifted children. First, are honored to present the timely wordd

of John C. Gowan, a noted lender in the area of gifted education. Then,

4,
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the.inforive Nxte.oc)pach discussion session are- offered. 'These

practical meetings have been organised under two headings, those deallag

with parental concerns and those with teacher concerns.
4

11 ip hopea that every Conference-participant and educator reading

this material wil find something. germane to his,particular scholastic

interests. The m terial presented should at least:118 a reassuring

measure that this organization-is thorougaly'inVolved in the gifted

child'i present and future welfare in societ

S., .
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INTRODUCTION

John C. Gowan has published widely across the United 't ates. He is

#

wej.1-known for his articles and books on creativity and dance for

.gifted children. Dr. Gowan also produced the first anno ated bibliographies

for taterial in the area of the gifted. He has been citedas one of the

100 thost prolific educational researchers in the U. S, by the Institute

of Higher Education., Furthermore, he has held many'national offices

of distinction,'including President of the.Associetion for the Gifted'

(TAG), a division of the Council for Exceptional Children (CEC):, At

resent, he is Ptesident of the National Aebociation for Gifted.Children

(NAGC).

Dr. Gowan discusses curricular models for stimulating developme

and creativity by presenting outstanding research "Studies conducted

-qt

over the past two decades. He maintains that 'such research can reveal

1,
some provocative technique's for identifying and educating the gifted

child.
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THE GIFTED CHILD:
TODAY AND TOMORROW

John C. Gowan

Professor. of ,Education

California State University,,,

Los Angeles, California

It is how a quarter of a century since January 1, 1950. During

this important interval, wheh enormous changes have taken ace in

every facet Of American culture,,what progresshas been m de,fn our

research and theories about gifted children?..

Before answering this qUestion, let 'us note for benefit Of

our younger readers, a few of the changes which have /aken place'in

eduCational psychology and practice durihg that time. Some of these,
, .

with respect to the academically talented, have been well documented

/

by Dr. Charles Bish in an adjacent article, but further comment is

juatiped.here. It was this.quarterscentury that 'saw the rise of

federal funding and intervention in education pf all kinds, from
,

the Supreme Court decision regarding segregaU6n through NDEA, apd

ESEA to the present activist stance of the USOE, which has now

included the NIE and the new Federal TducStion Act (just signeby

President Ford) which specifically aliqcates moneys-for the gifted

and talented. It has seen man explode the hydrogen bomb, and go to
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the won, develop computeP and cOritrapeptive techriology (both With

fundamental impact on educational curriculum); it)las witnessed student

activism, women's liberation, ancLmass inflation,'iall.ot which will.

exert profound if subtle influences on the future educational picture.

.

It is a very different'world we live in in-1975 than we did in-1950.

In comparison with these enormous changes -in American values

and life stiles, it is really surprising to find only modest changes.

in theory and research on ,the academically talented during this

1)
period. Perhaps thi's failure has been due to the fact that we have

' been looking in the wrong places. In the long journey of development

from an art to a science, thinkers are-generally saddled with a number
a

of specious but easy-to-accept concepts which are no better than symptoms

of the problem, but have no real relationship to the basic _underlying

variables. For example,' for two thousand yes:rsscience slept while

philoSophers based their theories on-the attf.qtive but fallacious

.concept of the "four elements" (earth, air, fire, and .rater). In'the

19th Century when scientists finally.came to an understanding of what

elements really were (as seen in Mendeleev's Periodic Table), this

:) rthocognitive concept fueled a blast-off of scientific advance which

has now literally put mankind in orbit. It is probable that a similar

. ,escalation in behavioral science .only awaits discoyery of the basic

parameters., Nowhere is this phenomenon better seen than in gifted

child research which has turned up dry hole after dry hole in suCil

investigations'as (a) grouping, acceleration, and enrichment; (b)

underachievement, and (c) personality studies of the gifted.

Furthermorf, we still cannot' answer the following basic citAtions

for lack of proper research and/or theory:

3



1. How can`-we intervene educationally to promote more

creative adults?

2'. What should a differentiated curricalum(for the

gifted, be ;like?

How should a. gifted child program be' administered,

and what cost-benefit ratio should b& sought?

.. .

.4 What are the specific environmental detaila favoring

or retarding tHe development, of creativity in-gifted children?

%. . . . .,

What are thta 4ignificant research milestone gthat do stand, X.
111 t

, ,
.

. .
.

during this pastlquarter-century? I would like to select twelve such.

. benchmarks whicAeirto vary from the ordiarv. in that they Coraa,111

le,'
same definitive d Lure I e past.

First and fq emodt isGUilford'aStructure'of Intellect theory

(Guiford:1967) This factor-analytic advance over Terman's unifactor

concept of "g" has enormous i,MPlications for-idntification and
,

curriculum intervention, most of which have nbt been explicated at

present. F

Second is the middle life follOW-b.,p;study of Teman-and Oden

(1959) gifted children, which Among other things gtiowed that

mental age in these people. kppt increasing through fifty, ank'

.(b)tone-third of the children of these "termites". were above the -

130 IQ level. The develOpmental and genetic implications Of these;'

two facts need further emphasis, which'Zah-come only through more

longitudinal studies, of which We. have none :t present.
r, 10

Third is the important of "iiredispOsing 'guidance as noted'

in.Brandweini' forggtten c assic the Cited Childas a Future
t

Scientist 01955).' While We have accepted similar faets with regard
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toiathletic coaches, Brandwein- was the first to spell out the necessary

.parameters for the training of talent.

- Fourth is the remarkabl

.onthe personality of gi

differences were due not t

udy of,B;Isall and Stelifre (1955)

children, which.showed that personality

intelligence but to socioeconomic class

differences. 'As.lpng as we c tinue to ignore SES\differences, and

sweep them under the rug.we shall be in the positio of tine animals
/

in Orwe,11's Anifmal Farm ("all-the animals are equal Ut. the.pigs

are more eq41. than'anyorie else"),', but if we .would pays attention to
,

.

his important atixilliary variable we might reseal 4 way to

ynthesize" SES through early educational interventiOr

Fifth, the Pegnato and Birch (1959 research on iden ficatiorr.

procedures,deserves much more careful attbritioh. Pegnato showed

.

that bath the efficiency and effectiveness of various identeificqtidn-

screed's were much less than "had bden assumed, and thus laid the

'4

basis for sound research on identification, wbi/ch has unfortunately

generally not followed his insightful lend:

Sixth was the Getzels and Jackson study on the ,interrelationships

between creativity and giftedness (1962). This.famOua book changed
4

for all time the foam of gifted child education, making itp auxilliary

to the productiori of creative adUlts... . _

. ,.
.

c.

Seventh 'has been the multivaridd investigation of Torrance

(1962,1964) on developing creativity in chil en and his attempts to

0.masure it via the Torrance tats. While w still do not'know the

reason for.the slump in creativity at th feurth_gradc, his research

has.f.ueled a generation of-younger nrholarn.
. -

5

1
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Eighth has been the Aschner and Gallagher studies at 'Illinois

(1961 in using the SOI in the classr6om to develop curriculum. It

1§ a pi y that this work was not further funded, and that the

'professional activities of Aschner were cut short. In later times,_

thiatype ocf activity has been forwarded by Frank Williams (1971),
I

'MatY41eeker (1969), and, Charles Gray and Richard Youngs (1974) .

Ninth wad the DeWitt Clinton High School study of Goldberg and

Passow (1958), one of the few adequate school surrey of the' gifted

ever recorded. It s owed among other thing 'that improvement in

Underachievers required assistance, with learning skil's and

identification with a supportive teacher.
it^

Tenth has been the brilliant studies by Ertl (1966) on the
/

inStantaneous'measurement of intelligence by means of speed of

reaction to a light ray. While.this method depends on the concept

of "g" as "conductance of the central nervous' system" it has

important and novel implications which need to be tested.

Eleventh has been the developtental theories of Erikson and

gnitive and affective developmental stages which have

been fused by the writer (1972) into the Periodic-developmental
iN

stage theory which for the first time attempts explanation of some

of thereasons which cause gifted c 'ldren to evelop as they do.

(Example: the rLching of verbal readiness while still in the

initiative-intuitive "fantasy" stage from four to six gives the

gifted child a much better hold.on verbal creativity).

Last but not least has been the progression of identificatn

procedures from the Stanford Binet t pe of test to biographical

inforMation as seen in the Alpha Biographical InVentory of Taylor,

the doctoral of Malone (1974), and some of the work'of Torrance,

-
4

1t
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Ithatena (1913), and Bruch.(1973). This is'an.important.advanc0
tv

which is just beginning to make its presence felt.

As one looks at this research in an effort to dlassify it, one

finds four items in the area Of intelligence and its identification,

three in the area Of curricplum, and two each inthe areau -Of development

and creativity. ,These four:are evidently the areas thiit need pursuing.

IA an effort to make that plireuit more .productive in the years-ahead

we suggest that a shift should be made from surface symptoms to

underlying basic concepts as follOws4
9

.1.. Surface symptom: Intelligence; basic concept: Structure Of,,
a

. .

Intellect factors, ' Re
k

search will be retarded as long as we are hung up

on the mdsleading stereotype of unifactor intelligence; we need to,

adopt, fully the concept that there are many factors of intellect.

2. Surface syniptom: Gifted child; basic concept: creative
. '-

individual. The concept that we should focus on a gifted Child defined

as one Who has an arbitrary intelligence quotient is no longer viable.

In the first place, a definition depending upon an arbitrary. level

,

of!eQ is obviously superficial; in theesecond place, giftedness

represents only potentiality: the major variable is.creativity.

should redefine giftedness therefore as the potential to become,

A

verbally creative; and talentednees asthe potential to become

4ionverbally creative.

3. Surface symptom: ChronoloAical'growth; basin cohcept:

developMental stages. Development i "to growth as quality is -Co quantity.
. e

Development isstep-=-driSe and epigenetic; and discontinuous; growth is

4

continuous and in the form Of an exponential curve.

'
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4. Surface symptom: -Accelerationenrichment and grouping;

A
`basic Concept: a gdalitativel?y differentiated curriculum capable of\

'

inducing' creative'performanCe based, on the stimulatfOn of SOI factors,

I 4

propriate developMent levels., This task is the hardest to do,
, -'-

: '

since i equires a strong subject background and educational expertise!
.

on the part ofthe-CurriculuM developer, plus knowledge both of SO1
,

. 441

and developmental theory. It i8, however, absolutely indispensible,
',-

.

if we are properly'to'perforWour task ast6 -teachers of the able.

Let us take a leaf from Playsic4 education where all this is so

much Clearer. There-a-aoach ows what looking for: athletic,

performance. He recruits likely candidates and timUlatesyhatever

abilities they present; he thiliS----Ebt-recruits and.develOps athletic

talent. -He would never think of'sugge on that g. man eight feet

tall become :a coxswain instead of a basketball player or that a man

five feet tall should reverse the'roles. He has a qualititstively

different curriculum, which is practiced intensively, and no one ,

regards him as an elitist for insisting that his charges have special

and extra trainin., For him, physical educat4on is the.stimulation

of the talents presented y his students to their ultimate maxi

And when he does this, we honohim, pay him a,large salary, arI brag

that he has produced ah All American, player or an Olympic star.

When our society wakes up to'the fact that the productiOn of

creative talent is equally as important-aS the produciOnof

professional football players, perhaps even a iittle more So, we

will be able to.face'the, challenges of this and the next 'Century with

a mentality somewhat advanced from that of the Roman emperors.

.7"

814



"Bread and circuses" may be a panacea for the -Roman mobs as "hamburgers

and TV" are for USctoday; but only creative talent will solve some of

the more pi)ssing challanges of this and the next century. The youth

we educate today will be just id time for that\encounter. It is not

a bit too early to commence on our considerable task.

ti

4
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STATUS OF GIFTED EDUCATION.
AT STATE AND-FEDERAL LEVELS

Nolletta Bingaman.

Regional Advisor
Division of Special Education
Harrisburg, Pennsylvania.

ON THE FEDERAL FRONT

As most cf you knOw, Federal legislation for the gifted and talented

became a reality with. the passage of the Education.Amendments of 1974.

Section 404 (a part of the Special Project Act) gives etatUtoty_authotity

to our office to administer the prpgrams and projects authotized by the

legislation and to coordinate all programs for gifted and talented

children and youth which are administered by the Office of Education.

- The legislation. provides for the following:

"grants to State educational agencies and docareducational a nci-es

to assist in the planning, development, operation, anef improve nt of

programs and projects ,designed to meet the-special educational needs of

gifted and talented-hiadren at the preschool and element

school levels";

and secondary

"grants to State education agencies fZirTmrposes of. establishing and

mayntaining, directly or thrbugh grants to institutions of higher education,

a program'for training educators of the gifted and talented and theit

supervisors6;

12

19



"grants to institutions of higher'education, non-profit agencies
,

institutions for leadership training, including internships with

ocal, Stateor Federal agencies and other public or private groups";

"contacts for the'es ablishment and operation of model projects

L .

or the identification and education of special target populationt of

ifted and talented children, including such activities, as career.
)

'education, bilingual eddcation', and prOgrams of education 'for handl-

.icapped children and for educationally disadvantaged children"; and

"dissemination to the public.of information pertaining to

education of the gifted and talented."

The appropriation for this program will becomeavailable:first

in Fiscal Year 1976, which begins JUly 1, 1975. The budget request

by the Administration-is for $2.56 million. The Office fdr Gifted and

Talented has \been working with the Office of General Counsel, assisted

'by public advksors, to develop "the regulations for administration of
te A

-, this program. Draft regulations are scheduled for publication in the

Federal Register in April-1975,'and program, announcements end requests

,

for Rroposals giving notice of application deadgnes and procedures

-'4ewill be published by July,1975 Persons who want to'receive this 7

, - 4

:infOrmation.may-obtaiffAt either froe,the Federal Register or by

... .

, ..,

wrktipg td this-office or yOUr-states.reqUesting.that information be
ap

'sent Wheg,k....,becomes-available All programhannouncements and

. .

guidelines ' 3,1 be mailed =to the fifty states and territories when

le"
. . .

they, beiome- available .,:'.
_ ,

, . .
.

* .
. _ ..

N . -With the.evectatidn of enormous,interest-in this program and

the strineencies imposed by limited resources, strategies for-obtaining
. ,

maximum benefit from approved projects become more, important than ever.
'411.

All projects are to be funded.o?1 a;diompetitive basis--that is, there is
-

no formula for distribdtion,as exists for State grant programs.- This-

.`"



means that every'appliCation will be reviewed on a fully competitiVe
-

basis by'qualifled readers from the field and t Office of Education.

Awards will be made on the basis of review. iteria which emphasize the ,

planned coordination of already existing res rces wfehin a State

4
or locality, multi-institutional cooperation, high-quality activities

' i

which achieve a multholier-effect, dissemination and replication Of

' Ai
ptoject,outcomes, general effectiveness, and cost efnkiency.

If tentative plank are approved and 'funding becomes available, we

plan to support five categories of activities:

1. The majority of the funds will be used to 'fund 12 to 15 .

state comprehensive programs each of which might 'contain one or more
t

coordinated model local education agency project's, provision for
.

integrated in-serviceAeacher-triiining through institutions of higher

_ .

education, and a statefgrilnt which could include funds for any number

of activities from planning-to internships or scholarships for, gifted

. w
youth., Due to theshortaga of.fundit,g, mostlocE0 education agency

-

.

;projects funded in FY 76 will be, included as a part ofthese.,

'comprehensive state panages.. Most of the progratha will be funded for

two years with competitiverenewals for the second year (Approximately .

$1.1;million during Q.

-
' 2. The training of 12 to 15 leaderaPer.yek; for''the gifted and

talented through a cpsortium,pf academic institutions and internshipt.

A major project will be funded creating a-consortiuM of institutions

which will grant graduate,acacifmfc.creditand
t degrees to potential

.

.

.., .
. N ,1,

.
leaders for work pursued at any of the consortium institutions and

,
,

. T
3

internship work with a national, regional Cr local organization.

(Approximately $250,000,dUring,,,FY '76).



3, A .project to provide communication, technical support, training,

educational information and'sprvides, planning and evaluation to local,

state, regional and national education ageneies and associationa. This

project will coordinate with and be supportive,of the various Other local,
0

-state and national projects funded under the legislatiOn. Though this
0, .

.project will receive a major proportion of its fUnding from the Federal

generate a proportiOn of its .revenue .frbmgovernMent-, it is expected

quality services and products rendered to states, local agencies and other

organizations. (Approximately $175,000 during FY 76).:

4. A small amount Of money will bp used to'support approxiMately

5 to 8 contracts which Will'be made to delhonstrate-activities of anX

exemplary nature which show response to majo Adentifiable'needs for
4

special, arget groups of gifted and talented youth such as the culturally

differ n , bilingual, handicapped, educationally disadvantaged and-career

6

education projects. RFF's will be - issued soliciting proposals'for

exemplary prOjectb which have implications. Projects mist

demonstrate high probability of success, replicability, and an economy

of resources. Federal funds will not be used for basic supporty but

rather will supply critical services which promote validation,.

evaluation, replication, and dissemination of the model. (Approximately

.$250,000 for FY 76).

5. An analysis of requirements will-he,funded to identify) the

critical inforMation mate ials most needed by practitioners Working

with the gifted'(teachers, 'administrators, parents, and students) ., After

the pridiqty information needs are identified further contracts will

be' let,to'design, develop and disseminate those products. (Approximately
r.

$125,000 in FY 76).

4.
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'These are the plans that we have developed in order to. achieve the
I ,

highest possible impaot'from the small amount of funding we expect to

have available. Though it 16 too early to-begin writing proposals

(application, materia],g and guidelines have not even been approvedor

publishedyet), it is not too'early to begin planning andcoordinating.

I wanted. to share with you these preaim4.nary plans and thank those of

you-who whO,have given us your counsel ;during these past months.

It is my, sincere hope that we advocate's in behalf of the gifted

and talented, recognizing that we represent a minority group -in

. \
Atherican educatidn, and recognizing that thete are insufficient funds.

to serVe the entire country, will pull together in auned\oartnership

ih,behalf of this country's most neg lected and. valuable natural'
.0

.resource- -our two mil3lon gifted and talented youth.

INFORMATION AGENCJES

EAST COAST
.

Mr. James Miley, Assistant Director
ERIC Clearinghouse '\

1920 Association Drive
Reston, Virginia

'(703- 620 -3660)

WEST COAST

Leadership Training Institute
st Coast Office

Mr. Irving S. Sato
Suite PH-C
316 West 2nd Street
Lot Angeles, California 90012

ON THE STATEiFRONT'

okl

The State Board of Educ ation is currently considering matters of

,policy in relation to Special Education. *the eight uestions under

,; . ,

(considerNatiori, several directly relate to the Gifted 1tSid Talented with

.item 2-being be paramount importance. Thi''s question, "Should the .

4
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concept of Right to Education (as it appres in the case of the Menially'

Retacied) including due process bearings be extended to all,arpas of
,

exceptionalitids?" 4 . -

.
'If accepted as policy the existing programs fOr.gifted and talented

students will be assured a permanent.placeiim education; and a p4sh

,for-a full spectrum of differential education will be demanded from the
. . 4

-. State Boar of Education.

The/State Board of Education; in wrestling with this question, needs
/ .

Tinpurom the public. Those of us who are adyocates of the gifted

.can provide this input by encouraging adoption of this polity.' We-can

further ,,encourage them to uae a 3% figure in the determination of who is

gifted rather than the 1% figure theyare.nOw cons i-dz-Ls PASEMG's

executive committee strongly.siggesta that you write say One or

both of the following:

Mt.,Dcitiald Rappaport
Chairman of.the State Board of Educmtion.

/ C/o Price Waterhouse and Co.
Second Floor-
Independence Mall West
Philadelphia, PA 19116

- Dr. Jameti.H. Rowland,. Sr.
Chairman,OUncil of BasieEducation
Q12 North.11th.Street
Harrisburg,, PA *17.1.03 .

17.
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PANT GROUPS
1.1a'14-

'A

Stanley Gutin

RI4ofesoor, Wilkes College
WilkosBarre, Pennsylvania

4.H

44% and

l';:rdall Manning

Supervisor, Gift6d Program. ' o

Apphlachia Interpediate Unit #8 ,

ii":
' Holid'airiburg-,: Pearisyly..enia .,

/ q

;V ,
'4 :,.

.

Zs

4

.

/
i

.: 'There is a red need rbor\organttation of parents prior to

the "crisis" stage and a comparable need for continued reinforcement

of An order to sustain their interest and involvement On an

, ongoing basis. Parent groups must function 1-n an advisory capacity

to the schools, exert certain'subtle presiures'on the s hoofs to
r,

insure qualiyprogramming, ,beflexible and understanding of the

many'problems facing the dchools and offer support whenever possible.

Radical action and reactive militancydoes not seem to be as effective

S. means of handling problem situations as sustained, Supportive

advocaw.

Unfortunately, gifted'childt-en do not.evoke the emotional

responses in the.community nor doe's the rause 11)r gifted programs have the

"plcitical clout" of the"hanuicapped exeeptionaliles." In spite of this, the

gifted continue to be truly handicapped, by lack of adequate
9
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provisions for their.needs,Terhaps more so than any other exceptiOnalityt.

The influence ofsuch organizations as 'the Pennsylvania AsSodiation for

Retarded bitiziens (PARC.) and the Association for Children with Learning r`

Disabilities (ACLD.) has been most effect4ve in bringing about needed
a

changes to insure appropriate educational opportunities for their own

exCeptionalitles. But what happenpto the gifted? Who fnsur46.that

1.

they have apropriate educational opportunities?

Parents:of the gift$ must likewise develOpeffective organizations,

4

both locally as well, as at the'State and national levels in order to

insure that gifted children receive effective programs geared to their

needs. -Therefbre, the following guidelines, adopte4 from California

Parents for the Gifted, are offered as an effective approach to

organizing an association of parents of the gifted:
4 *

1. ,'Write to established organizations fob copies of materials and

-suggestions.

2. Form a committee eomposed of.Several concerned, articulate
parents; influeniial school personne1,1prominent. community
Members., and students. -Thenselect a temporary
DiacusS problems; need for organization, benefits to be derived,

and possible activities. Plan an:initial.drganiAing meeting.
Choose a topic and speaker of certain appealgto parents of the

gifted.

3
.

. Contact key school adminictrators about the proposed meeting.

Enlist their supiport'and involvement, and ask them .to facilitate

publicity to parents of the gifted via notices to.. -be mailed

to known parents of gifted chiTldren by the school. Or make

contacts independently.through a 'telephone committee.

4. Use part of the first meeting to formulate a sign-up list of

parents interested in forming an organization; ask those
present, to list others who should'be contacted.

5. Check the mailing list initially with title school system
consultant for the gifted, if thereis one,. or with an

administrator. Add names.' .

a
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. At the-first meeting, survey parents regarding their special'
needs and suggestions tor actiVities. Through the,organizing
committee, appoint a=nominatingecommittee, and establiehan
initial list of needed committees: Constitution, Finance,
Community Resources, Liaison witfrSohool-Board and School
"Pergola/lel:legislative; Special. Interest Groups for Children,__

and ProFram are a representatiVe,list. You may wish to start
with, some of Shese, and add others later,

e .

The'second meeting can 10,a7dbibined bUsiness and informational
meeting: noMinations,annonncement of committees, communicating
results of survey, and a speaker and topic of vital interest to.
the parents, After elections, conducted either at' the meeting
or by mail, the organization is on iipq way.

%

9
.

For parents who wish to develop associations, contact with established

u

-1(

groups can bb most useful. A comprehensive list would be lengthy; those

listed are among the largest and oldest:
,

California Parents for-the Gifted .(a federation of all groups)
Beverly King, ExecAve Directbr ,

4821 Dot Juan- "_
Woodland Hills, California 91364

Gifted Children's Association of San Fernando,Valley, Inc.
5521 Reseda Boulevard, -

1i'arzana, California' 91356,

Lyceum,of the Monterey Peninsula-
.

24945 Valley Way
Carmel, California 93921

an Diego Association for' Gifted Children.
P. 0. Box 9179
San Diego; California 92109

FloridaAssociation for the Giftgd
Dorothy Sisk
University of South Florida
Tampa, 'Florida 33620 "" .q

Gifted ,Child Society of New Jersey
bina Ginsberg, Executive Directors-

.

56 Glen Gray Road :.
Oakland, New Jersey 07b36'

'Texas Association for the Education of the Gifted
F. Beatrice Hall, Executive Director
'P. 0. Box 547
Austin, Texas 78767

Minnesota Council for the Gifted
'Barbara Ross_
*4567 Gaywood Drive

1;) Minntonka, Minnesota 55331

20 27 .



k

Addi,tional resource groups in other Stat s and in the other agencies

-to contact have been compiled by the ERIC Clearinghouse on Handicapped and/

Gifted Children in a bulletin entitled Gifted. and Talented Children and

Youth A Selected Guide to Resources for Anformation Materials and

Assistance.

- The detailed statement which fol ows is based on the experiences of

parents in developing a large and vary effective parent federation. It

.contains many cvaivable suggestions

SO YOU WANT/TO 'START AN ASSOCIATION

PHASE I

- It is important to.remember that each communit d ffers its needs and

each group of parents must evaluate these needs an rmlne its own

goals and objectives and ts.own methOd for fulfill g these determined

goals. Some associatio s work closely and cooper ively with their schools

in curriculum develop eni and/or in providing in-school, extracurricular,

Saturday, or summer rograms. Others find it necessary to be essentially

independent and provide opportunities f6.i tAe children on their own while

actively working for programs in their schools., School districts should

provide a fullt me program within the school day for the gifted that is

commensurate ith their abilities; work to get it there.

First of a771. - don't rush headlong into an undertaking of this sort. Don't

try to. do everything at once. Work an the most.important areas first.

Impatie ce is a big problem when a new group begins to form. 'If you are

to be successful,, you must.take time to explore ideas and develop unity,

understanding,'and common goals. Take your time and lay a firm foundation

for your new association. 'Start'with a reasonably sized steering committee



with an interim chairman and committees:: Take -time, to become acquainted

with one another. ThA can prevent devastating conflicts from arising

later. Develop the framework for an association before inviting the

general publics to participate. Too many voices can make organization

difficult: This framework should include a suggested name fcii. your

association, suggested by-laws, 'and suggested goals, objectives, and

priorities.

Contact the oiler associations and ask to be-put on their newsletter

mailing list, §tudy their newsletter*s; you will pick up a lot of goo&

ideas. You might offer to donate a small amount of money to cover

printing and mailing costs.

You may want to stalit with a Parent Education Series or Parent Workshop.

Speakers and 2e6ource persons should be available through Adult Education,

.

ydur school district, or 'from your local college. This is.s. good, way to

expose your community to, the needs and characteristics of gifted children,

, to what your schools are providing, and to nit. the first members of your

association. Add other areas gradually as you have the timp, pccple,-

and cooperation to develop and carry them out.

Cooperate with your schools. Don't operate as an obvious pressure group

but let your schools know what you want. As they get to know you and

respect your work and the sincerity of your efforts1 yOu'la'be amazed at
. 4

the cooperation extended you. Don't ask for the impossible. Statewide,

the gifted represent 3 percent of.the-school populatlbn. Administrators

have. other areas of responsibility and concern, too: Work for the best

classroom situations possible. Remember - there 16.no such thing as a

perfect program; to suggest perfection is tc stand still and this we ,

.;

must not'do. .Become knowledgeable about what the pchools are doing and
ti



what they can do through the use of district, state, and federal funds.

Encourage, use- of these funds in wayS that'are meaningful to your community.

.s groups develop in your state, you will benefit from the formation of a-

federation too encourage and evaluate programs; ib seek and encourage state

and federal legislation for gifted children by the cooperative efforts of

the parent associations for gifted; to exchange information amot these

groups; to encourage and assist in the formation of new parent associations

for gifted; and to provide inforiation to persons who are not in a\,7al

parent association.

Efforts in the area of legislation are important. Become familiar with ,

existing and!'prppose'd state and federal legislation. Take advantage of

' every opportunity to educate your legislators about, the need for substantial

and meaningful programs for gifted 'students.

PHASE.II

In choosing a name for your association, consider the following:

1. Use of the word "gifted",in your name acts as a screening

device and.avoids,midunderstanding of purpose.

2: .The word "parent" in your name Will clearly indibate that
,:ths is a parent rather than a professional group..

3. "Children" in the association name is limiting and has a

tendency, to alienate the secondary student.

Keep your by-laws as simple and flexible as possible. Most of the house-
'

keeping and business affairs of yOur association will be performed at

Board meetings. bdn't hamstring yourself with too, many restricttoons'and

specifics or with the necessity of going to your tembership for approval

to conduct association business. If these specifics must be written down,

put them in Standing Rules or Procedures where they cal mce easily be

changed when the need arises '(and You will find that, a Small

23
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t
core of dedicated hardworking members will be doing most of the work, so

make it easy on yourselves. There will be plenty of opportunity for those

who. really want to participate., Set the requiied quorum for conducting

- .

business at association meetings fairly low.

An Executive Board needs a minimum of three officers - President, Vice,

President, and Secretary- Treasurer. Beyond that it is optional. Keep

.
yourBoard flexible so you can add members withoutamendment as the

association grows and as new areas are developed. A good solution to

this is to provide in the by-laws for speCific officers plus "'officers,

chairmen, or directors as needed for the efficient and adequate functioning

of the association". The vice president shoUld-pe left free of too
,

many duties in order to act as the president's right hand. This is the

officer who must fulfill the presidency in the event of the resignation

or incapacity of the president. The vice 'president should be fully'

knowledgeable of ell functiOns of the association.

0

You' will be wise to incorporate in order to. limit your personal liability

and.io provide association property and income tax exemptions,. Memj?ership

dues -and donations will be tax deductible by your tember.s. An attorney

A

member may be willing to donate his services.

An Advisory Board including representatives f;I:Om eaucatiorebusindsb and

industry, andcivic urganiz# ations.is a valuable asset. Associations
A

benefit from the'diversity Of this apprOach. Advisgrs assist your

association in two ways.' They call provide contacts, advice, scholarships,

tours, etc. As they develop an.understanding of the-needs of gifted they

will be a valuable public relations link with your community at. large.

Encourage your advisors to attend your meetings. However, they are busy

people and their attendance should not be required.

214
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Membership dues should realistically permit the association to function

without the necessity for fund raising drives.' Your membership will

- ,
appreciate this. Volunteer time of officers and members can, best be

spent in work toward stated goals. $10 per year; per family,is a

realistic amount.

- "Newsletters are an essential link with your membership. Not everyone ..

yell attend your Meetings. It should provide them not only with association

news but also with news of legislative activity, conferences, meetings,

hearings, speeches, educational opportunities, research-, articles, and

studies pertinent to gifted.

Materials mailed to members should carry first class postage or be mailed

sufficiently early to insure, deliVery on time if 'lower .class postags 1*$

-used. Consult your postmaster for various types c,f,posta1 permits and

bulk mailing rates. A non-profit organization. permit' enables you to mail

200 or more tdentical pieces at a greatly reduced rate when mailed at. the, 4.

same time and sorted by zip code.

yoU'will need to explore insurange coverage, especially if you ate

involving children in classes or activities. Insurance providing for

acts ot negligence onlSr is available - no medical.payment unless'
r.

negligence is proved. Property damage and non-ownership auto insurance

may be advisable. If you use public school or college facilities, the

districtSchool Or college district may wish to be n.hmed as an additionally named

insured tb your policy'. Consult a knowledgeable insurance association:

In addition, aonsider,using Medical Release, Parent Responsibility, and"

'Trip Permit forms for activities involving Minors.

25 c ;
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Geneialry association,meetings are planned fbr an adult eilitlien ce with the

e subject limited to the area of gifted (testing, schoo l programs, methods,

of instructioncharaCteristics of gifted, legislation; etc.). Occasionally.

programs should be pls.nned for children and provide topics of an educative

nature or an opportunity to7showcase their enrichment class achieveMets

(art show, drama production:.puppet show, dance, music, science or hobby

fair). ASsociation meetings.provide the best oppOrtunity for interaction.

When possible, plan your meetings to allow for an informal setting, question

and answer period or group, discussion, modest refreshments, and time

to linger and chat with others at the conclusion of the meeting.. Business

conducted at meetings where young peoPle are present'should,be limited to

announcements. Conduct.yOtA- necessary busineis at Meetings for adults.

.

PHASE III

4

Some assoclationa, in seeking alternatives to inadequate school programs,

developed association enrichment Programs which they Constdered.a Band-
,

,

Aid approach. to the problem and which would serve the children until

dUch time aw'stimulating programs were offered in the public schools.

While these association prograMs have,beenbeneficial, you should weigh;'
.,

1

-the following' factors carefully'if you 'are considering offering an

enrichment pro rat:

1.' cotmunitysponsored education program takes the pressure

4'f the schools to meet the special. needs of gifted students.
.4p.-

,

2. In,tatisfying the temporary need's of the child, the parents
tend -Co relax and no longer'feePphe pressure to become'

,involved in the association's goals of quality education for
gifted.in the public schools. They tend-to-accept this.substitute
,instead or insisting thht the student be served in the regular

school program.

3. Enrichment becomes such a time and energy consuming activity
that an organization may become totally immersed in the

1

business of enrichment, forgetting that enrichment is not the
primary purpose of the association.

26
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Extra-curricular
young person for
for other phases
pebbles or,watch

enrichment programs continue to penalize a
being bright. It takes away time,needed
of his development - time to just kick
cloud shapes form.

Comprehensive enrichment programs may build your membership quickly, but
6

parent demand for these programs is_indatiable and you may soon find that.,

pu have a tiger by the tail. Other associations have been successful

by working directly with their school district and by providing informative

newsletters, lecture series, parent education, stimulating.association

meetings, and,exciting family outings.

Keeping in mind the above admOnitions, there.are unique enrichment

opportunities whidh you as an association can'provide utilizing special

facilities, natural settings, and persons with unusual talesiits within or

near your community. Exercise constant care that these enrichment

activities do not become the dominant association effort.

fi

Field trips and cultural outings can be n exciting pa$,t of your program.

You.dan prdvide tours of plades not ava lable to an indil.dual (behind-the-

scene at the museum, stock market, hospital, courts, library, industry,

. etc.). Nature outings conducted by a capable leader are very aucfessful.

(fossil digging, nature walks, tidepools,gem collecting, the zoo).

Special one-day workshops providing in-depth exploration of a subject area.

Special interest clubs in hAby areas. chess; model railroading;

coins, stamp, or rock collecting. 1

Career exploration series for secondary students . .

$

Enrichment classes offered onfa weekly basis Presenting an opportunity to

explore areas tot available through the regular school program . .
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,
Summer workshops for gifted co-sponsored by, or offered in conjunction

f

N "
. ,

.
. :

, with, your locd1 school didtrict,
v
dollege,'or universitypan offer:

'

- ;
For children: An opportunity to explore, expend, andenrich. Two

different appr\oaehes toeurriculum are:

"Bread and but6erffl subjects (math, science, humanities)
taught-in,:creatile and inndvative ways. This approach
is especially good when teacliei' training is an
important part of the workslibP. The` teach can take

their experiences and learning'llack_ftOtheir regular
/classroom situation.' '

f

Workshops in Specific subjecIts. drama,.arts, science,
math," TV, filmmaking, photography,-short story writing,
compviers, astronomy, marine biology,archaeology,
political science, etc.'

For parents: 'A course dedigned"to assist them in:Understanding and
guiding thkir gifted children.

For teachers: A college credit bourse designed to'train them to
' understand the needt of and-tp work creatively with

gifted students.

For counselors: A college credit course-designed to train them to
guide gifted students.

Each .of the foregoing enrichment activities n`eed`s to be unique and not
N %-

otherwise available.to young people. They should be offered as a

"learning for` fan" experien e only. No tests or grades'should be given

and no attempt. made to eValuate the students`" learning or progress.

Classes should be kept small to allow for interaction and individual
..,) .

. .

attention. Clashes should not be limited to 4cademic subjects; gifted

children need to,explo e other areas, ,too. Parents must be strongly

ipcouraged to allow th\children to eleet their own 0.4ivities. .

..._

t discipline problems,' Ve children placid in situations chosen

by their parents.

PHASE IV

Assimilation of new members is a continuing process. Coffees open to

all who are interested, whether'new members, old members, or simply

interested persons, are invaluable. Here you can give\the'history, back-

281:
tit)



tt

ground, and philosophy of your associatiqn. Themeetings should be

informal and questions encouraged. This is sometimes the first opportunity
0

many parents have had to meet with other parents of gifted and talk freely

about their chilsdren. Much comfort is derived from finding out that you

are not alone with your problems and concerns - that other families are

experiencing similar situations.

A library of resource materials on'gifted: Most public libraries have a

limited collection in this field. Consider

material. to your public aibrgry or community

will be available to your members, students, leachers,* the\general;

contributing books and

college library where they

public. Include books, pamphlets, leaflets,,etc-. There is much mateiqal

available from your schools, the StateA,Department of Education, the U. S.

Office of Education, and,the Government Printing Office.

Testing service:' You maywant to set up a testing service for your

members. Such testing should be administered by a licensed or credentialed

school psychologist, not a psychometrist.. To be most helpful, the service

Must includta conference with the parents. Some school districts do

not accept private testing for official school records or for identification

as gifted.. You will need to determipe this. Testing can ph-ovide

information and insights that will be helpful to parents in guiding their
Zp

children, but do not encourage indiscriminate testing. Parents should

have a sound reason, other than idle curiosity, for requesting testing.

- Scholarship Fund: You may want to set up a Financial Aid Scholarship

prograth fqr those families who cannot afford to join and/or participate

. ,

in'activities involving fees. Experience has shown that a minimum

.payment preserves pride and dignity and gives valuelto the offering. A

29



minimum Payment provides a sense of commitment; the dropout rates very

high in totally free programs. Encourage families' on 'scholarship \c) pay

.'what they cieafford.

Potpourri of questions:, You will find a great variety of questions beihg

00*
asked you by persons seeking information or help.

Can you tell me vhere I can rent a microscope? Buy specimens for

dissection? Do yOu know of any societies or clubs in my child's hobby.. . .

chess, astronomy, rocks, and gems?

Information qan be compiled on where to-get hard-to-find items or on

hobby clubs or societies. Other areas are more difficult. You will need

to determine a policy regarding recommendations or referrals.

Can you recommend sources for . . . tutoring, music lessons, art lasses,

foreign language instruction?

Can 'You recommend a nursery school? A private school?

I'm moving to your Area; which schools have the best programs for gifted?,

Ineed to talk to someone; can you help me? My child is in an unhappy

school situation . . . inadequate program or teacher, teacher/child

conflict, child bared, child'Aisruptive, child underachieving. Or, my

child is a loner and has no friends and I'm worried. A sympathetic ear

1s sometimes the best therapy you can offer.

Publicity: You will not always have control over the publicity given

.youx,association, but when seeking or approving publicity, be careful

not to exploit; or expose the children'uhnecessfiri1y. Try to encourage

sympathetic and intelligent reporting - no "egghead" or "oddball"

image and no interviewing of young children on controversial subjects:

4
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'GUIDANCE FOR PARENTS
OF GIFTED CHILDREN

John C. Gowan
.17

Professor of Education
California State University
Los Angeles,'Califbrnia

The format of this session permitted an open question and.answer.

session in which Dr. Cowan served as consultant. The three major items

presented for discussion follow. 0

(1) What is the role of parents in fostering and sustaining
giftedness, in their childrdn?

(2) What can parents do .collectively to'insure appropriate
educational 'opportunities for their gifted children in
the public schools?

0 (3) What effect does single 'parent families have on'the
gifted child?

'PARENTS AND THEIR CHILD'S GIFTEDNESS

In reaction to the first question we might turn to the research

related to creatively gifted' children. In a recent study, the comparison

of low creative giftedness versus Aghlicreative giftedness, the

following factors were considered signific-ant:

(a) The influence of older siblings
(b) The attention of the parent of the opposite sex
(c) Special lessons in music, dance and art
(d) A differentiated structure in tearing characterized

by.more liberal, less restrictive rearing
practices.
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'After a Careful analysis of these fac;tors we conclude that (b) and (d)

tend to be more. highly significant. FLrthermore, we- should consider what

the school ean do'to compensate for this needed structure whell that

structure does,nit exist fn thb home environment. Obviously there is
.

no true substitute foi- the stimulating and i}Urturing home, but schools

can offer alternatives which will yield high returns.' The research

tends to confirm that anyintervention seems to, Yield positive results

with gifted children. With enrichtent and exposure tariy of the

-deficiencies of the rion-nurturang home can be minimized. Older students

verroften becOme effecEivesubstituies for older siblings and :

significant adults.can affect the young gifted student in many positive

areas.

.P NTSANI? !THEIR CHILD'S EDUCATION

In response q the.,aecondrquestion, several possible solutions may

... ....

be cited.
.

,

. , i

i . .

,.

,First, 'parents ^h to monitor the .

.
,

'school's pxogram
'

in order to determine the ilegree,7.t,o eich 'nu curriculum

is,differcntially designed to .meet the needs.cetf,e gifted.popdIat,idn. .,..,, e

.

;,' r.1

The advent of such legislation as the "Sunshine,Biii' provides parents
.,.

5.,
.

.

with the opportunity to attend meet gs and, therefore, 'gives them .

e .
A,

4.

"input power; at the ecision-making level.

A thorough understanding of their district's philbsoPhy of
.

education, particularly asit'relates to exceptional.children, is

essential, as well as an awareness-of school law and its implications

for gifted children.

- Second, parents are en influential lobby whose sphere pf influence

can effect dhanges. It is suggested that regular attendance at school

boardneetihgs and at other decision-making meetings by well-informed

3r
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parents is of the utmost importance. The tunction'Of parents here IS

in ,an advocacy role as well as serving in an advisory capacity to those

who make the decisibns.

Third,,Supplemental to established gifted programs or in the.

'absence of adequate programMing for gifted children, Terents have been

successful in pibmoting and ptoviding stimulating programs outside the
-

Confines of the school. Such activities apSaturday programs, cultural

tours, and the provision of mentors for gifted children are, cited as

examples oe parent-initiated activities which have been successful.

It is re-emphasized, however, that school law provides for the implem ntation

t
:of,differential'prograths within the schools. The Saturday program or

other Parent originated proVisionaHshould not be'the only provisions, but

only supplemental to good,e4uCational planning for the'gifted. '

SINGLE PARENTGUD THE GIFTED CHILD
O

Finally, what can be done regarding gifted children bei raised

in a single-parent family "Sitiation. There is no question that the

absence of a parent in the family:construct does negatively influence,
-4 -

the child. The degree to which it affectsthe child, however, depends

on numerous variables.

Single parents can compensate for.the loss by-being aware of the

child's needs as well as being COgnizant of the anxiety created. by

divorce in the_child. Aware of this, then,'every effort should be

made by both parents to:

,

(1) maintain a positr relationship with the childi.

. ,

(2) exclude hiii from being involved in misunderstandings between
the parents; ..

.,-

(3) work out common goal and insure.as much conpistancy as
possible in handling the child; and .

40
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( 4) diminish any guilt the child may have in relation to his
role in the family: break -up. In'addifionv both parents-
sholad.maintain a supportive,attitude and a sustained
interest in the child.'s. school program, as yell as
promote 'as much o an enriClibd hiame epvironment as

V..: 4.

ti

e,
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HUMANITIES FOR THE GIFTED

Jean Fair

BuckotCounty Intermediate Unit #22
Doylestown: Pennsylvania

IE

Humanities -wia.t ds 1,t?. At the risk of employing exceptionally

poor syntax, Humanities has been defined Its. %hen you get it all

together". And perhaps, this is the truest definition, for sufely,

it is more than just a two-hour course. It should be an entire

learning experience. .The geeral intent should be a committed

effort to . relate all disciplinesto the study of man and, his

.hulnanness, and further, to relate all-learning to the individual'

talents and needs.
iJ

We should view the Humanities as a vehicle for providing the

:best possible learning epvironm4114ent in order*for the student to

attain these four goals:

1. A, coherent view of the world

AnOppenness to all the possibilities of a'problem,
situation, etc.--a recognition of alternatives

3. Dtevelopment of a critical sense in evaluating a situation,

issue, or problem

4. An enthusiasm for the acquisition and-humane use of
knowledge



These goals, stressed by the National Humanities Faculty, 'seem

-

rather imposing. Certainly the definition is all-encoMPagsing and

rather staggering in implication when one is faced with a class of-
,

A

students .with abundant brain power and .41e teacher is caught.with a

"teach..anything-becausef-it-all-relates-to-being-humeephilosdphy.

Bait like any other pi-ograth, if carefully planned with a-fi
,

foundkeldn, it will? not topple.

° IA BuCkp Cougty, at interdiscipl nary approach is utiliZed

whereby the social sciences are coordinated with the fine, arts.*

Our prOgtams -now extend from the primFY lev91 into twelfth'grade,'

exploineMankind
' 4

planes ineticative

yid:t,philosophical, political, religibus, and artistic

of,respectike cult4res.

,nInterspeltsed with the heavy' concentration of social sciences

and fine arts is a recurrent emphasis upon the following techniques:

Voracious required reading, thematically organized

"Seminer_discuseions which attempt to relate 'the peat and
preseht, witn an omnipresent emphasis: upon contempotary
and controversial aspects.of-'our lives

4w,

3. Vast amountd of creative Writing in additioh to the usual
reeearch activities and reports .

4. ,Stress upon the essential mechanics of communication,
basic 'skill areas of. critical thinking and reading: spelling,
word usage, and good composition form

4

Expo'sure to'a diversity of media and resources:i.e., films,
thuseums, universities,-v,isitinglecturersr.planetariums,
theaters, and concert halls, all for the' enhancement of
the classroom program

6. Opportunities for artistic productivity by students whereby
individual enthusiasms for the arts can be freely expressed

7.

'-

Prdvision for independeAt study, inquiry, and discovery

t36 44
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4.

-4

The 'speaker included Many specific examples from'herr'own Classrpam
, .. .

' . ,

experiences in discussing eachofhe above areas.' She also stressed,
0

the particular guidelines and philosophical tenets used,iin establishing

d curriculum geared'to ?he academically talented youngster. The

- session closed with the remark:

iririad of pdssibilities exist

,

/
,

"Characterized by a flurry'of labor,
A

within this' program for exciting,

rewarding hours Of teachingand learning. "_

.

4

0

; "saws,

410
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EXPLORING CREATIVITY

Louise Rosliind ,

McK6e;port SchPol District
:McKeesport, Pennsylvania

and

Marion Stitt
Williamsiort Public Schp0.8
Williamsport, Pennsylvania

1

'I,

0

Harold'Anderson in Creativity and its Cultivation states that

creativity is universal in children, while in adults it is nearly non-

existent. The obvious qUestiOnthat ariese is: What happens along

the,WAy-to this' enormous universal resource? This seems ,t6 be both

'the. leading.question and quest of our presentlage*.

One of 4he7Time-Life series, entitled The Mystery of-Creativity,
'

1

. .

Ment,ions that creativity is not necessarily linked to creative talent.'
'.

Creativity can be subdivided into the followin& constituent elements:

1. .Hei.ghtgped'perception - the ability. -to recognize

sig iA'icant as1ects of the world that tttersAmig4_miss.

2. -Log al connections - the ability to relate obiervations

in a meaningful way.

3. Obseryed interactions - the,courage and drive to apply these

perceptions to some new resull

416
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Albert Einstein is credited with the follmAng statement: "To

stimulate creativity, one must develop the childlike inclination for-
_

play, and the childlike desire for recognition:". In 540er todbe a'
. .

creative Child and to have a healthy carry-over into adult creativity,

one'utlist consider the following special needs:

1. Child-adult relationships - children need strong models.

2. Relevaricy - children need involvement with real-life

problems.'

3. Classrooms without walls.

l. Time and freedom_ to be creative.

4"/
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GUIDANCE FOR TEACHERS-
. OF OIFTED CHILDREN

Zahn C, Gowan

0
Professor pf Education .

California State University
Los Angeles, California

t.

4

Teachers of ihp gifted must place responsibility on the' chi14

for regular curriculum. In addition, the student must, on his own,

' ".be prepared to take tests by district wide testing programs and any

other testa required by the high school, Approach to subject matter

shOuld be self-directed but planned by the teacher. Topics should

be exciting to the teacher as excitement is contagious. (See

Creative Encounters in the Classroom)

%

Two prerequisites for an exciting curriculum are as follows:

1. , Affective domain is ae'important as cognitive domain.

*0*

This can be developed through the two of Piaget's Theory

of Contingency.

2k Creativity in gifted children can be induced and stimulated

. C

only if the teacher is herself creative.

Ther- hould be different ways of identifying-gifted children

ottierk.th IQ, such as biographical information, teacher recommendation,

peer recommendatiftp leadership qualities exhibi ed, etc. The

lik

4o
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is

A

Connecticut State Plan is considered onecofthe best for identification.

It allows much-latituae for.selection. Cal. Taylor of the University of

Utah in Salt Lake City has a very good biographical survey for the

identification of Gifted Children.

There is a need for a c1fferentiated education in preparing the

teacher of gifted students. Liberal Arts is the best educatidn for all

teachers but especially for teachers of the Gifted. They must know a

good amount about the classics, the humanities, and the sciences. However,

the greatest need is a rennovation of the teacher training undergraduate

program for all teachers, as theii first obligation is to teach teachers

how to be creative and how to be teachers.

/t.

a
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