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.PROPCSING A MODEL ASSESSMENT AND INTERVENTION PROGRAM FOR °

_‘ ] LEARNING DISABLED‘ADOLESCENTS IN A TYPICAL SCHOGL .POPULATION

-

R )

MaJor.emphasib and interest in screening tests for learning disabled i

ghildfén focus primarily on preschoolers and first graders/ Tﬁis attenfiéﬁfis -

t

gi‘fn to assessment of chilgren's readiness for academic learning especially,(
’ .
for the acquisition of reading skills. Longitudinal studies of children ages

. L-T have been done by deHirsch (1966) and her team of researcper% in New York ~

City resulting in the construction of a predictive index, for the/reading

1Y

/ . . 1 .
readiness of young children. Jansky and deHirsch (1973) have produced\a . '
screening test and diagnostic follow-up for 5 and 6 year old children., These *
’ - L ¢ . a . .

tes'ts are. descriibed in the book Pfe#enting_Reading Failure of which Janpky and
v |

deHirsch are the authors. . ¢ . :

1

A}

~
v

K The recent great increase in feadiness tests is indicated by the‘f¢ct

/ \ * .
. that 29 different readiness- tests are listed in Buros 1972 seventh editfon of
the Mental Measurements Yearbook 'as compared to the 1listing of 8 such tFéts in
. S ’

. - . -, .y
tﬁe 1965 Yearbook. This interest in attempting @Q«identify the high risk er -

AY

learning,disabled child before he-fails in school has received considerable
_impetus from ghe widespread ttention currently being given to spedial needs

N childfen in the researc nd popular literature in thé‘United Syates. ’

Educators in other countries have tended to depend more on teachers"

-

ot

- . obserVathps of young children-than on readiness tests mo'identify!children
» v . who are not ready for formai_learning. Actually a survey done recently of ‘
U.S8. school districts indicated that the Metfopolitab Readiness Test (1969) is

- , ., .

still the most. popular screening test and that kindérgartenSand first grade

teachers' p;edyetabil?ty of acaﬁemfd‘problem children is high.*® In spite of
. N -‘v“ : -

the increased experimentation.with readiness tests, it would appear that

'

dependence on staﬁdqrdized tests and teachers' observations is the norm‘fof ]

-

T
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3 “most U.B\éixschools._'lt is too early go predict the future of other screening

’ ) ) '
tests such.- as the Jamsky although considerable research has gone into this
// . -

project. . / .y

Another interesting trend in_g?féening tests is the development of behav-

ior analysés by Adelman and Feshbach (1971) featuring a.student rating scale.
- . . . ) e s
Items, dealing with the child's cognitive, affective and sogial functioning in

B .

the claserom are an important part of the scale. Dependence on thé . .
iy . ' .
/
teacher 8 ability to use this scale seems to be Justified to date according éb -

l

b recent article ﬁlQTh) by these researchers. Stott and Morgan of the Univerz

sity of Guelph Centre for Educational Disabilities have also designed a behav-

-

ioral analysis which seems to be promising. This analysis focuses on research 7
Lo~ : i

, - done by Stott (1973) indicating that inefficient learning stratégies character-
; : P .
N J . : .
ize thé high risk child. However, these scales will need more widespread use

by teachers before their reliability éan be determined.
Meanwhile, the interest in early screening tests predominates the e&&qa-
. tianel séene and little attention is being given to the screening_ of adoles-
. . k] .

cents who\have severe learning problems. Because of the iAcreaséd pressure

;1' placed on hdo}escents in‘ighustrialized sqcieties to be functionally literate

\ ]

and competent consumers, the need for identification of the learning disabled
¢ . .

adolescent‘seems impertant. Screening tests used with adolescents to date
have‘enconntered preblema with administration .and interpretation which have =

¢ limited their.nsefulness. ~Also, the information obtained from the screeningl

o has been limited primerily to a amall‘percentage of the tested pepulation.

. L' Large scale szreening is only Justifiable in the op1nion of many school admin-

: "istratgﬁﬂjlhen it yields data which can be wiéely used by school personnel. .

R T The'Cu;;;e—MiIOnaa Screening Test (1975) has been designed in an attempt

f‘ to provide g measure that will identify adolescents who have severe learning

- ' - /




problems in the basic skills of reading,-writing, language and mathematics
@&
It also attempts to furnish ‘data which'will help s¢hool personnel to know the

students who are and those who are nof progressing as expected in the.basic

—
e

. skills.

L]
. ﬁscriy_tion of the Test - Experimental Edition

\\ . The CMST consists of eight subtests divided into three major parts. Eaéh

-

T ) 14

part can be administered by & c}sssroom‘teacher in 40 miputes. Part I con- _
sists of four subtests: a reading comxrehension test, a yritten test of autg-,
~matic recall of“seQuential information, a copying test &nd a test of auditory

- sequential memory. All subtests are written and are administered to an entire

class with ample time ‘limits. Part II consists of three subtests: a Cloze
7 ‘ » ‘ w ‘

" test of language, a written reeall test of study type reading and a dictation

. test. Part IIT is a scaled mathematics test covering basic arithmetic and

measurementxgrades 2-8.
i , 7 .
The reading comprehension test is- the key subtest for the determination

of literacy levels. Graded reading selections, dlevels 2, U, 6 and‘8, are pro-

vided for administration to adolescents of grades 7 and 8. A paragraph at
reading level 10 is included for the more able 9th graders who want to attermpt
it. in the allotted time. All reading selections have been tested for read-

ability using the F¥ readability formula. Sample 1 shows Level B which is

. mritten at 4th gradd reading ldvel. The comprehension questions (Sample 2)
.“ V"" -

: ' contain ten multiple cnoice items measuring ability to identify main ideas, =

< literal and inferentialsfacts and to draw a logical conclusion
) i

. Directions Samﬂlb 3 ~attempt to encourage each student to develop the
proper mind set for ?he reading test by reading éarefully and being able to

. recall what he reads,well enough to identify the correct response to each

-

question. Based on)research of the value of a scaled reading inventory, this
o 7“'\ )
’ f
- "} - » ’ L)

1
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test proves to be (according to the data processed.to‘date).a good'measure of

. b j

[

_ the reading levels of the studehts "'The range is w1de énough to, encourage the

s

»severely.disabled readers to try the tes% and to challenge the more able

readers to do their best. . N ’

~ ' ]

The answWer sheet is numbered consecutively from one to fifty. The ‘cut-
off point is set “at the p01nt where a student fa&ls below 70% on any series of

ten questions. This T70% level is used to identify each student's reading

[

instructional'level based on criteria for informal reading inventories (IRI)*i/

widely accepted by the International Reading Association. .

¢ 5

The results of this test are used to-select Part II so that the Cloze

(

" (Semple k) and written recall (content area) selections are matched to each

student's reading level based on his performance on the reading comprehension _

subtest. The purpose of the Cloze test is to measure each student's ability

7/

to use the redundancy of the English language to aid him in understanding a c

selection. This use of'closu}e involves knowledge of hoth lexical and struce

tural words. Every fifth word is deyeteda E . } .

v

The writing tesgts are designed to identify students who appear 'to have -

sequential memory, revisualization (spelling) and copying (visual—moto or -~

.
<

—~

=

dysgraphia) problems.  The students are given three minutes to write th%//x

| '
alphabet, days of the week and months of the year in sequential order: The

-

copying exercise involves a 1_ word article with l2 punctuation marks. The
students are given seven minutes to complete this part of the test. These
stime limits were determined'by preliminary testing done at the Gordon College

Landuage and Learning Center. All adoléscents used inlthis'sampling'had mod-
< i . L . . ’
erate to severe learning disabilities including several students having slow

-

handwriting skill.

A

The fourth subtest invglves five series of letters read sl%ﬁgy (one
/ I ;

I

)

¢ |
2 - o
f

:
b,
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~ '~ geries at a time) by the teacher gnd then written uy each student).' The'serieeJ ‘
* ranged from three letters to seven letters -in lengthk, This test s\ designed

to measure short-term memory ability ofyauditory input involving- s)

* -
) €

recall. ¢ v T s
’ -

i ’ . * -

The tests cover the mﬁﬂgr,academicﬁareas in which adolescents
cific learning disabilities would tend to reveal deficits, namely, reading,
writing, spelling and arithmetic. 'They alsG focus on major deficits o learn~

ing involved in processing information which are charad@eristic of th earn—

- . <@ N \
ing disabled child's performance. These include sequential memory (shbrt-terms
. - AR \ .

. i k
and long-term), revisualization hf orthographic information, revisualiz tion,

i

of letter formation, auditory mgémory, language closure, organization of \ideas ;
1

- ‘

for. retention, visuomotor ceordination and recall of basic number facts.

o

T~ ) \ . . . . . R
The Results -of the Screening

Results of the screening of LTl eighth graders"and L4219 ninth graders com-

prising tﬂe entire school population of, these grades have been analy%ed. "The

Vs I * . -‘. -

community is located on. th€ north shodre of Boston and is desiénated as typical
because the school ‘population represents a cross section of various social
strata, including inner city and suburban adolescents.' A typical ninth grade

of a.vocationalttechnical school was also administered the screening.test.

-

Processing of data for the seventh grade is not yet compléted 'Soreening

of seventh\graders was done in another community, and included the two Junior '\
2

¢
high schools in the city and involved more than 1, @OO students This pgpula--

w7

tion also represents a typical cross—section of a city populationl

First the results were: tabulated and -the adolescents who showed\ﬂeyere

/ ‘ . ) -

deficits in reading, writing,- language and mathematics were listed. ( Major

<

classification was done of the entire population based on literacy l1evels.

Because 99% literacy is a national U.5.A. goal of the ‘70 s and forms the
. ) . Ny .
Q . - . ‘ -
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"raison dtetre” of the Rignt to Read program, it was ‘decided that the literacf
claSsi}icationpwould be the nost aséful ahd beneficial one to the.school J
personnel,v Focus was'p{imarily put on functional literacy, which isldefined.
to.mean ability‘to read.at_eighth grade level," as a realistic goal fon}the 3 ’ /
eighth and ninth graders The entire ninth grade.popﬁlation of a vocationall . /
technical population wasoalso included in the data analysis of literacy ? “ .
levels. Although functlonal literacy is set at fourth grade level in world l

pepulation statistics as quoted by Malmquist (1973), this woulo be considered

Ty

. \: 'M/ . . . .
only a semi-literacy level in industrialized~countries’such as the U.S.A.

a

The functional level of°literacy means that a_level has been attained in

developmental reading ability to enable the individual to extend his rdnge of
’knowledge independently and to read Job applications, manuals, cookbooks,
nevspapers, governmeht fopms, direptions‘for use of appliances, tools, food

and med%ﬁ)nes,‘ The eighth grade reading level is commonly accepted as the

level- at which most of these }unctional,materials are written.

P s
Table 1 illustrates the réBults of the screening tests in terms of non-

literates, semi-literates-and functional literates. The classification of

degrees of reading disability follows™Debray-Ritzen's and Melekian's (197()
v i

LN

description of,mooerate td'tery gsevere reading disability for older students

.
of two to: four years or more of* retardation (years below expected reading

IS

level).

.The'percentaée of functional literates ranges‘from 36% for the ninth ' ,
grade vocational students to 47.7% of regular ninth graders.' The most signif-
icant classification is the .19.8% of the eighth graéers,‘lB.l% of tne ninth
gradeps and 28% ofvthe vocational students who were reading.at fourth level or

below.

Analysis of the madhing of performance on the Cloze test with reading




¢t i : ) k .
comprehension scores are. illustrated in Table 2. The match was consistent in

65.6% of the eighth graders tested and 73% ‘of the n1nth graders.. The correla-

tion between the performance on the two tests as wgrked out statistically was

» - =

L6, which-is significant. This result coincides favorably with research by ..
‘ Rankin and Culhahe (l969) relating Cloze scores to instructional level in

which every fifth word was deleted. A, significant correlatiqn of 83 was

- ~

" reported by Ransom (1968) in which performance on informal reading inventories
with Cloze tests was_compared. Jones and Pikulski 197h) also compared Cloze -

test and informal_reading inventory scores, and Comprehensive ‘Test of Basic
. ~ \

Skills~and Cloze test scoreg, obtaining coefficients of .67 and .73 respec-

tick Y. In those “stu ies preliminary ‘practice in use of Cloze procedure and

IRI was provided for the students before the actual testing commenced

3
. In revising the Cloze subtest of the CMST time for student practice with
"
~one. short paragraph:will be included in the test booklet. This paragraph will

_be at foﬁrth grade level difficulty and willvhave every fifth word deleted but

will npt be related in content to the test selections. 4This'revision should
result in a higher corJ:iazion\between students performances bn the two tests
and stréngthen the‘reliability of the Cloze test. . SN

Instructional reading level on the Cloze test was set at 3l 56% accuracy : .
. )

on fourth, sixth and eighth grade reading levels It has been noted that an . *

analysis of the ninth gred® results indicate that most students who scored
below thgir reading compreh®nsipn scores on the Cloze teet were in the slow

sections of their grade and were reading at{grade level 4 or at the expected

-

reading ability of a 9 year old child.

»

. A Model Program ] ‘ -

On one hand, tﬁg research reports for'efficLent remediation of learning -

~-.

disabled adolescents are pessimistic/as expressed by Goldberg and Schiffman




approximately 80%'of the second grade children

a 6% remediation of ninth grade students". ’
8

ere remediated in contrast to

the other hand, npre recently;

successful programs with adolegcents havi evere learning broblems are being

currently reported more wi&ely in educational journals. Perhaps we a¥e begin-
. ning to realize that more adolescents can benefit from‘meaningfui.educational

intervention than we théught. Holloway (1973) Directqi ofsthe Right to Read, ‘
L7
expressed the opinion. of many educators and remedial readﬁh@ clinicfans, when . ®
" _~ @ ‘

she stated that illiterate adoleﬁqentsgﬁhould,haveﬂa chance .to change - to
< . X ' - : . .
become literates. "Her conviction appears td be genulhe whén she assertd that

reaﬂing disabled adolescentshcan learn to read and can benefit'by carefully

designed programs which work in all socio-ecodomic‘stratalof soclety. 05;
o - h e
course, these programs have to be adapted.to the students who have learning

4 . - -
£ L]

needs and want to know what can be done to héfn yhem progress on the road to

. / » ; ,ooov
literacy. A . Lo

The Hartford, Connecticut inner-city higvyschool turn-afound language

program has been one of these successful pro;rams for severat\yeaxs and has

become a model for -inspiring educatdrs.and /adolescents to believe thatr

-

severely disah;ed readers can become fun
. L4

. cally literate people. Many of us who.

ionally and, in some cases, academi- Ca
ave offéred special tutorial programs’

to ndolescents and adults during the y%ars can support the ‘opinion that we

should not write off the learning disabled adolescent as hopeless The risk
(educationally and professiohally) mAy be great but the resu{is can be very
revarding eSpecfally to the adolescent who feexs that he ib a faithre in a
society that/places so much emphasis on literacy.

—

A model] program for the learning disabled adolescents in this population

has to be irfitiated and developeﬂ by caring, competent people who believe that
. ' . |

- | 10 , -




all of these learninﬁ hand&ggfped have the right‘to learn and also have the
A ability to do so. This expectant, self- fulfillinz\$¥egpecy is one of the basic

_principles upon'which successful educational proeedures rest.

-
o

Study of the researcﬂ Yitera ure;Yields_many helpful ideas &nd encourages

the personnel involved in this experimental assessment to devise a comprehen-

sive program which will provide worthwhile educational intervention Sheldon's
{

and Sherman's (lQTh) articIe presents some excellent ideas on organization And

‘ ~l .
grouping of special needs ¢hildrern’. The IRA publication, Journal of Reading,

has in recent issues presented some helpful descriptiogs of progrsm emphases,’
including‘intervention.to’prevent dropouts, as described by Mulligan (1974).
Frankel-kl§7h? describes the oroéram which she developed in a social studies
‘class of poorly'motivated seventh graders wnose reading levels ranged from
third to eleuenth grade. Her major theme was integration of communication
skills including reading with consumer education.and projects of interest to
the etudents;' Stanchfield and Wiseman (197k) as English$teachers describe spe-
cific procedures which they use successfully iﬁ teaching reading skills to
secohdary students . Emphasis is on cognitive skills development.

These articles are especially applicable to the community featured in
this paper. It has a high dropout and delinquency rate. It is attypical
adolescent populntion representing a cross -section of academically productive

and non-productive gtudents. About 20% of%f?e ones who finally grndunte from

»oos .
the hign schpol will go to college. Some of\them will complete the vocational

high school eourse which is rated good. Howeveér, admission is limited to a

.. ~ /
. selected Jumber young people. ‘

V-

Obvigusly, arff intervention program for thesegeighth and ninth graders

., o

1
st be initiated as sopn as possible What type of-program is feasible for i
i
this year, taking into consideration the existinp personnel who are typical ‘

a
\ -~

ro
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éiassroom teachers including two deveﬁopmental reading teachers, two remedial

reading teachers, some pant-time remedial math tutors, one speech therapist and

v

- ~ two, guidance counselors?

‘

- ‘It Qould be well to recall Schiffman's conviction that 'the major emphasis -

_of a successful program must b§ placed_upen the training oftthe classroom
N : j .

teachers and not gpgﬂ the addition of specialists. "I do not believe that the
. séhools will ever solve or even eontain this serigus problem merely through the
addition of large numbers of .reading specialists or diagnostic and treatnent
clinics", he wrote (1972).
Therefore, the following steps are proposed as a;snggested modei prbgram

L3

of intervention for 'this population: . )

~ hd
Y

.1. Anaiyze the data to discern which functional illiterates would bénefit
from remedial reading or mathematics fnstruct}on (Grong A); :

2. Identify students (Group B) shOwing symptoms of specific learning dis-

orders who need follow—up diagnosis or assessment. Their program will

- . need to be basically ?ifferent than Group A' s program.

3. Select available key nersonnel who belicve that A well- designed pro—
; : gram will work. They'spould“;& willing to work as a team in planning
s - . ,
and implehenting the prggrsm. Special emphasgis shéuid bedplaced on . .
recruitiné'clsssreom teneners to Join the teum°effort.
) ) . Initibte an in-service training progrnm for clnssrepmﬁteuchers. tutors,
and program consultant$ incaning on-the-job trsining. The initial
: pkase of the proéram should consist of an intensive.five-dny workshop
. )
similar to*the one implemented in cooperation with Ohio Btate Univerr

. sity and described as an -exemplary model for teaching learning

\ disabled edolescents. This program described in Q?srhéart's (1973) _

2

book, Learning Disabilities: Educational Strategies, emphasizes both

4




| , T

o o ; : assessment'and;teacher~traihing. It describes'how‘towuse the déta
b, f’ ‘I‘; already procured from the screeningAtest,_includingﬁwhich students
} N o - o

‘ need criterjon-referenced reading skills testsato guide‘thé teachersfgi
~ ‘ in setting'up learning statioéé orﬁother special grouping\for instrucn
%°" ‘ tion'within the classroom;:.The proposed in—service_programfﬁould»

also include a weekly workshopvdealing with specific'problemsu
' encountered in'implementing'the intervention program. Observations -

- -

and demonstrations would ge 1mplemented by the specialists focus1ng %% 4
k-

]
X
i

. * - L—; “ EEAKA
. on teaching speqaﬁ}c reading skills related to the different contentk%
- ot {\
areas, how to help students select books which" they will read how
g . N Eg?

to'organizehand'ggpup in a classroom, how to 1mplement correct class-

- ~ v ) ) ’ ' ' >
. ' . .

oy -
o 49

h

room innovations and management for the.learning‘disabled. This pro-
) .0 ’ 1] 1 . , - / : .
gram would be gearEd‘to;the improvement of students who show moderate
e , . i ) ‘ . ) o . ,
. deficits (i.e.,.the sixth reading level group comprised of 3Ll stu-
¥ - —tem—— . . . . ., -

o - . ..

| . dents) in reading,'wriﬂing and math. As &any content teachers as

3 ' possible should be involved in this phase of the program because,"

~

these students are- scatterediﬁhroughout the present classes.
= . '
About 50% £ the so- called able‘students appear to need assis—

" tance in study skills as indicated.by the results of tﬁe*Written

: . Récall Test. ' Training in study skills instruction and practice
Lo . T ;g* # . .
~ - > Pshould be given in the workShops ‘and actual demonstrationsfﬁresented

.in different‘classes. Also, .some students of the 344 reading at "d
sixth level will need special Yeading instruction three times weekly

g;',-. ' . . S -
3 involving learning stayions as a supplement to the regular classroom
/

] " - experience. A model on v1deo tap£71s available - actually initiated
. P d”
as a reading skills center approach five years ago in-three hetero—
) RN o &

a

° genously grouped sixth grade, classes. This‘model could be” easily

C

»
)
- .\.
'
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2y

. 12}" : . . L

R '
-

k.

adapted tot eighth and ninthlééﬁdes by the developmental reading
. . ) L » -

teachers. Para—professional ides (one to assist each teacher, two

- .

‘in all) Wguld be helpful assets espec1ally to superv1se the use of

-:(h
ki ¥

the. AXVaequipment making of progress charts, and other individual-

"
-

1zed act1v1t1es Similar math programs would be developed

L)

- . - |

Video taping of workshogvtrainees would ass1st in self—evalu—

ation. Also resource specialists who will be brought in for the
. . ! N 5
. workshops woul@ be video taped. : ‘ , ‘o

_ Students jndicating symptoms of specific learning disabilities

vould be given special supplemental ‘tutorial instruction-during the
. . » LI
. : - -
- = same period of time, two days weekly. , ~ &

’ ' \

5. The next step proposed is to focus on the severely learning disabled.”

E

Ll

A complete evaluation of the 83 persons in¥the eighth grade reading

‘ Qat fourth level or below or functioning at fourth level or~below in

‘s

math, would be-‘undertaken. Tentative evaluation may need to be done ®#

in order to launch the program as the present core evaluation team

T

- prOcedﬁFe 1s%g§ow However, one of the remedial reading teachers is ©

./ *".«%"""“»-n

- : ..«-,' P}

trained in-teaching’ LD adolescentseand ‘has 1dentiﬁaed_mgpy of - the LD

@ -

[N

students. Others have already been diagnosed as LD at community
clinics. Consequently, the- program could be 1n1t1ate@;and complete

A

assessment done as tlme permits. The LD consultant for the system

plans to administer a WRAT Test to each of these suspected LD stuf ,

s

.dents.

3

-
.

W

In dOrder to mbetﬁ$he needs of this group a rather different

Oy

LN

-Qf. schedule should be planned ‘First, .a team of specialists and

%~

teachers who relate well to this type of adolescent should be devel-

-

oped. There is no learning specialist available this year. One

 t . Y
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* be taught by English teachers who fave aptitudé to teach these ado-

= : . ) T N » o -
' : ) 13 A _ b

~
L
\
1]
-3

should be recruited for next yeér. The two remgpdial reading teachers

Lwill nged to carry as much of the load aé‘possfﬁie.

Selection of students for the completely,différent schedules

A}

.should be made on composite low scores on CMST (Screening Test), WRAT
N . .
and Stanford Achievement Tes&s,and-teachers’ questionnaire. The lat- o

N - N

. 3 . - .
ter would also include questions on the behavior patterns of the stu-
%y . & . * .

: .

dents,.Qegree of motivatfon.ahd feapning sfrategies used most frei;; !

quently: Input from counselotrs would also be solicited. Students
' . |
woyld be selected for different groups based on their instructional

needs and behavior patterns. - \ '

'
t
1

‘Three periods of each school day should be devoted, (1) to
meeting with remedial reading teacher for specific skills instruction
. = ‘ :

»

o

based on major reading prq%lems - Group A persons whose major skills

"deficiency is word identification skills and Group B students whose o

“

‘needs center on poor language devélopment and reading comprehension
problems. Group C students would meet in smaller' groups and be com-

prised of students who need oral expression, written expression, ¥
. e

~intensive reading: skills instructiod andemuch p}actice for mastery and

., transfer. Severe behavioral problem adolescents should not be’

lp‘_:r : . —;,r. ' Y
included in any one of thesé threée groups. {2) A second period should
: : i

(4 -
A A\

be given to use oﬁ_instructiondl tages such as tape recorded text-
books, special pre-vocational ahd vocational materials, books of inter-

est to the students, discussion groups for, oral expression development,

- /’

special language’ training using cloze procedures and language patﬁerns

materials. This class would replace-the regular English period and

P

lescents differently, relate well fo them and will use A-V materials
b4 .
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} ]

to develop lsnguage and rjﬁding ability. Writingawili also be

~

}atsught by use of overhead projectors, experlence storles,vspelllng

N

“bssed.on persodsl spelling files and other functionsl materials.

Typewriters should be available especially for'use of visuomotor

handicapped students.
’ -

. -
A third period would be planned and devotéd to practice sessions

Volunteers directed by a competent teacher

£

for\mastery of skills.
Who\ﬁnderstands1IPI and can work effectively to help students 3%0

peeé more help in unde}stsndigg the skiil beisg prscf@ced‘ané which ’
hss been taught\én smsll gsoups in tﬁé.class directed by the résedial

reading teacher. These three teachers would nged to work and plan as

x4 AN .
s . . J /

a tean, meeting weeklx\on a regular basis, and using criterion;/,(’”
-

'

.

rials. The progrsm should be coordinated and integrated as, well as
possible, . _ TR

-~
-

. IAnother core team in math and sc1ence would be developed ;u
involving two periods’dgily in which tutdrial math is offered. Prac-

tical projects such as budgeting, purchasing, study of local indus-

)
a

sries, eétc. should be developed with the sciesce and math teachers

sna tutors working together in plsnn;ng aﬁd'implementstion; -;v\
Times for counseling should be scheduled as needed and each stu-

dent should be responsible to one staff member whose Job it w111 be

‘o

to determine’whether or not he is making the progress expected, coop-

‘eyating with the program, keeping suitable reporting recqrds, ful- -

fi1ling contracts if this applies. One period daily should be util-
ized for learning by -listening (social studies) and another for phys-

ical education, art, etc. : . .

- 16

referenced test data, punch cards and instructional and mastery mate-

e
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/ ‘Hard core LD studeﬁ%s (those pooriy motivated to learn), the

Y
- »

. » -
mosjseverely disabled (still in learning, to read stage - second,

levgl or below) and having coﬁcomitant problems should be referred to
Ay . St . . ’

< e

.

. ‘the learningvclinic in the area (Language and arning Cent;r) and to
| a counseling glinic, if needéd, whiéh is av;iii:?e in the town. Soﬁe.
may need to be sent to a local day school in the area which caters to
[special LD adolescents. This wouid be necessary only if fhé parents
and school are'tétally unable to cope with the learning prob;eps.
This model will have to be modified ;s it dewvelops. Support of the com-

munity should be solicited as soon as the program is planned by the p;ofes—

‘. . sionals, students and parents. m~ ‘ -

4 Summary © oy \
' \
QL : The Currie-Milonas Sécondary Screening Test.seems to have promise as an
effective instrument to identify adolescents who need to be réferred for fur-
~ ther évaluamio§~ahd'whb need .a specially deéigged integrated program in basic
, g[cémmunication ana math’éiills. Tt also provides valuable information Po ’
‘ 'hélassroom teachers as tbyliteracy, language and math‘levéls of other students.
A‘program-df intervention needs to be-designed and initiated as soon as pos-

/ " sible being tailor-made-to the resources of the school system involved and to

the special needs of the adolescznts. The intervention program should be

‘imaginative. It should draw flrom the successful experiences of other secon-

dary piograms, focusing oé:fﬁe improvement of the integration of reading and

ISy

I math skills into the total curricwlum. One of the major goals of the model
Lo

,
%

program must be an ongoing training of classroom teachers in procedures for

“this integration~ The major goal should be to improve literacy and learning

i »

Yo

throughout the entire population screened by the test.

1
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, TABLE 1
CLAS§IFICZTION OF STUDENTS INTO LITERACY CATEGORIES BASED ON
CIVST READING-ACHIEVEMENT SCORES. )
o | GROES  GRNES VoL, (@
CLASSIFICATION . M | 7 M|z N7
FUNCTIONAL LITERATES 4 |38 26147 70| %
AT P %8 |

NON-DISABLED

S L HTERAES S
READING LEVEL 6) (B)-

MILD DISABLED .

R (B4 182 W2 0| F

R R Y e s ST R e

) S%HR;ERALE%_ q) W 72 ]‘7f2. 731154 42|24

COSEERELY.DISBLED - | »

_ S |26 13|27 17
Mebieton s .
MOST SEVERELY DISABLED” = = o

OAS - 119 by 193

L X
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( - TABLE 2. |
ComPARISON OF PEADING LEVELS AS DETERMINED BY READiNG
/ ComprereNsION AND CLoze Tests - CMST
' IVELS (SWE)  GANE R GRAE O
- N 4 N A
8 17 z.o 18| 3®.1
/ 6 .11 | 2.5 15 | 4.2
s ll‘.'_ . 47 | 11,2 51 10.7
\ \ TOTALS 275 | 656 37| 73
,
; 5.
1] /
!
;‘




Level B
SAMPLE 1 |« - A ' .

rs -

Some airlines carry more animals than people. ' All sizes of animals
travel by pir. Baby chicks are often airplane passengers. They

may be riding on the same plane with an eiéphant or two.

-
J .

~

Most eleph%nhsldo not seem to like flying. They are better passen-
gers if they have a friend along._ Before takeoff, a lchicken may be

kept with an elephant and sent along, as company.fo; the elephant.

LIS
-
¢ ’

é
‘Thousands of fish go flying. -They are put into plasticﬁbggs of

water. Air is pumped into each bag, and it is sealed.

!
¢

!
Animal-plane passengers- have their own likes and dislikes. Birds
must travel in a light part of the plane. Snakes get %;ong‘betfer

in a dark place.

»

T

imals usualfy are good passengers. If they become excited, they

‘

can be calmed.by being talked to and patted. .

. p .
Special animal stewards take cdre of flying ap;mals. Thiie people

say that-wild animals are better flyers than tame ahimals.

.“ . 1 ' - . ~

) &

[\

R

) . . . : _ Page. 4




11.

13.

" 14,

15.

g

story to travel by ?ir was

a. an elephant.
b. a horse.

c a dog-.

d a crqcodile.
Théy sometimes ship chickens
with elephants

a. SO there will be more
room.

b. because chickens are ¥
afraid.

c. ,elephgnts act better
with a friend.
d.

How do fish travel? -

a. 1in plastic bags.

b. in pkastic bags with
watefr. : c

vCc, iy plastic bags with

water and air.
in tanks. :

Lo 'i‘ével"B
SAMPLE 2 SRR
This story is mainly about l6.
a. airplane pilots. hw
.b. animals travellng by *
air. :
c. airplane passengers.
d. animals.
What do some airlines carry 17
- more of then people?‘ S '
a. freight
b. soldiers.
o. mail.
d. animals. |
The 1argest,animél in this , 18.

19.

oo

~_&

Which animals prefer a dark

© place? s
a. birds. . _
b. snakes. , :
c. elephants. : LR
d. chickens. «

& ) b
Who takes care of the animals
when they travel?
’
special’ animal stewards
special nurses
z00 keepers.
animal trainers.

a0 oD

How mény fish* go £flying?
very few.
hundreds.
thousands.
none of these. w
fiow do they calm horse passen-
gers?
1

ai by covering their heads.
b. by playing qguiet music.
¢ by giving them drugs.
d by talking to them and

~ patting them. ”

Wwhy do you think so many ani-
mals are shipped by air?

a. because animals naturally
like to fly.

~b.” so they can go.from one

. piace 40 another more
quickly.

" "c. it does not cost very much.
d. there are naot enough trains
- and trucks.
. & ’
ar? Y
./ ¥ N
/
€,
(fu |
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E-MILONAS SCREENING, TEST -. N

(CMST)
. L . © For ‘ ~ o R
/ SECONDARY SCHOOL
/ Examiner s Copy - Part- I, Section I °
SAMPLE 3
I .
To The Examiner- ; ' :

b 4 - A
This is not a timed test. - However, every pupil shou%% be encouraged 'ﬁ&
to read as quickly as he can. Careful &bservation of the students ‘\.
is important. No one should be allowed to look at a selection again ‘ 3N
after he has commenced answering the questions . &

» . %

Each pupil should have a test booklet, an answer sheet, and a pen..

Read the.directions to the students and ask 'them to follow the read~ \

. ing of them., Be sure that every student understands what he is to -

do before you give the signal to turn the page and begin. ) ‘ Ve

Total Lime allotted for Part T. Please adhere to the time limits

‘Section3I -, 20 minutes_

Section IT - 3 minutes . ) v ) .
Section III'~ 7 minutes - - \
Section IV - 2 minutes (for reading and writing) - , _—

Read the *following directions to the Eupils.v

1

To The Pugil'
\
This is a scaled test, starting with an easy reading selection and
proceeding to more difficult levels. You are to start reading the
first selection as soon as you are given a signal to do so by your
teacher. Read the selection carefully as you will be asked questions
about the materials which you have read as soon as yop have finished
readjing. You will nhot be permitted to look back at the selection for
help in answering tge questions. Therefore, it is very important that
you concentrate on the ideas which you are reading. .

As soon as you have finished reading the first selection, begin to
answer the questions on the next page’. Write the letter (a, b, c, 4d)
of the best answer to each question on the space provided on .your

' answer sheet. Then read the second selection caréfully, turn. the page,
answer the questions, and continue in ‘the same manner until you reach
a selection that .is too difficult fOr you. Stop at that point and-
wait for further nstructions. - i

Turn -the page and start reading.

/

Vd




CMST

% Part II, Section *I--Cloze Technigue

Level A
, SAMPLE ) ’ " ICELAND: LAND OF FIRE AND ICE
9 « Hot springs in Iceland? - Tt's true. Not far from .
+he shore, near the capital 'C/'T)’ Reykjavik,
there are hot sp,o INGS , or cracks 1in the ’/ ‘ .
ground where rising steam . T clouds that jb like
¢ ) . In fact, part of city's name
means smoKing ; i5 so much hot
in the springs that s is used to heat
homes, the*city bu1ildings, - large publlc swimming
pools. &l
v
large part of Iceland ' covered with
glaciers which . fields of 1ce covered
snow. No one lives , because it is cold
bare. There are als? ' volcanoes which erupt now
A "then), sending rlvers of e liquid rock
called ava , their slopes
. ¥ .
‘ Other: parts ' Iceland, however, are grassy .
~ which make good pasture . -, Here farmers ralse sheep,
} \ 9y * andj ponies. The climate . . not suitable
for growlng and corn, because 1t too
rainy ang cold. , grass and hay grow
“ in the 10ng cool ‘ ; the very cold winters s
" not kill them. The i is lespecially important because
' i can be stored for . the animals during .
. . * the ’ ’ »
. ' . + B
_Many people in Iceland ‘ fishermen. They fish for
and herring. When they the fish in,
they : *  them to freezing plants,. ' then”’
« load them on * to be sold in countries.
‘ These ships then the fish to other '
" returning with things which Icelanders cannot make
or . « in their own country.
[ 4




