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Introduction to the Third-Yecar Report

The Complementary Teacher Program was created by Dr. Rita
Ives in 1970 as a programmatic responsc to the needs of special educa-
tion resource teacher preparation at The George Washington University.
The program was implemented in September, 1970 and a proposal was
filed with the Bureau of Education for the Handicapped in November.
The review of the proposal, observation of the Eraining procesé
and eventual funding of the Complementary Teacher Program in 1971-
72 reflected the success of Dr. Ives original model. ,

The Cémplementary'Teacher Program has now been funded for

three years. During that time the program has been permitted to:

~-- actively recruit students to pursue a minor in Special Educa-

tion Complementary Teaching at The George Washington University
where formerly there was no precise special education program

for undergraduates;

-~ recruit highly qualified staff for the purpose of both
teaching in the program as well as pursue the three-year

research design;

-~ initiate publication and dissemination of materials

| reflecting the philosophy and content of this innovative

special education program;

-~ purchase matcrials for the purpose of quality instruction
as well as for the purpose of devising new and better means

for the instruction of special cducation resource personnel;

-~ and develop instruments of measurement in the service of
this program content research and. later, for the purpose of

program research in other special education programs as well.
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These last three years have been tremendously exciting ones!
They have seen continucd refinement of the Complementary Teacher
model +though the philosophic premises undergirding the model
remain the same. They have seen further refinement of the

Complementary Teacher Training Program with the deletion of the

content of one course and the substitution of another that better
met the needs.of the students. They have seen the active involve-~
ment of the university staff of the Complementary Teacher Program
actively and enthustiastically involved in demonstration classes
in public school classrooms of: first, the District of Columbia
Public Schools and:later. tﬁé Public Schools of Prince George's
County, Maryland. And, lastly but most importantly. they have

4 seen the preparation of enthusiastic, creative special education
Complementary Teachers to serve that child population in regular
elementary school classrooms who could be maintained in their regular
class with the special education service of a Complementary Teacher.
In turn, graduates cf the Complementary Teacher Program have con-
tinued to maintain close ties to the university: frequently serving
as participants in numerous aspects of the training process, from
panel particulation to supervision of students. The students
participating in the program have benefited, the graduates of the
program have continued to grow and learn, and, most importantly.
these teachers continue to reflect the phil&sophy of an activity-
based resource program as one service to children with special
needs -~ the children have benefited. This view is shared by the
number of areca school systems who actively recruit graduates of
this program. both in the metropolitan area and as far away as
Florida and California. Graduates of the Complementary Teacher

Program take with them an approach to learning that supports

~\




children in mainstream education and it is significant that so
many who have journeyed to states not having special education
resource programs have implemented Complementary Teacher Programs.
John Dewey stated that we learn by doing; the Complementary
Teacher Program reflects this philosophy in its university train-
ing and the graduates continue to reflect this philosophy in their

work with children.

It has been a most exciting and rewarding three years!!




Progress Report

Major Activities and Accomplishments during this Period.

The 1973-74 academic year saw the increased involvement
of the Complecmentary Teacher Program in the public schools
of the metropolitan Washington area and the continued refine-
ment of the training process. Most gratifying to the university
staff was the continued acceptance of the model as a means of
servicing the needs of children with special needs in public
elementary schools and the increased involvement of the program
graduates in the Complementary Teacher Training Program. After
four years it is clear that the intent of the Complementary
Teacher model has been realized: "a synthesis of the academic
and practical training decmed essential in the production of
competent, creative special education professionals."l The
content of the program, while continuing to reflect the pro-
gram intent, continues to evolve and adapt to meet the needs
of particular groups of students. While the undcrgirding
philosophy of the program is intact, the course readings,
assignments and specific.expericnces continue to reflect that
adaptation to the needs of the individual is truly individual-
ization of programming, whether in an elementary school or in
a university teacher preparation program. The year can best
be summarized as one of continued redirection -- re-cvaluation
and re-emphasis of the content to bhetter reflect the intent,
i.e. providing direct supportive services to children who can
be maintained in regular classes with the support of a special

education Complementary Teacher.

! Ives, Rita, Complementary Teacher Program, BEH Report, 1971, pl 3.
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Major accomplishments during the year included the refine-
ment of the Complementary Teacher Program Achievement Test as
an instrument of measurement of the program content. produc-
tion of teaching materials utilizing vidcotapes for special

teaching purposes, publication of a Handbook for Complementary

Teachers, as well as specific plans to expand the training
program to an additional elementary school at the request of
the §pecial education personnel of the Prince George's County

PubI&c Schools.

a. Refinement of the Training Model.

The Complementary Teacher Training Program centinues
to accomplish its stated intent -~- the preparation of
special education professionals to service children with
special needs through the capacity of Complementary
Teachers. The refinements mentioned throughout this
report focus on improvements in teaching the content
areas of the training process. Foremost among these
during 1973-74 was the increased usage of video equipment.
Originally used to enable students to see themselves in
the role of teacher, as well as direct use with children,
an additional usage developed as the teaching staff of
the Complementary Teacher Program began preparing vingettes
of child behaviors, purposefully edited in a video pre-~
sentation for teaching purposes. Such efforts add sub-
stantially *“o the effectiveness of classroom teaching in
a university setting and provide the tying together of
theory and method for university-based classes that the
deménstration classes taught in an elementary school do
for the off-campus based classes. This increased usage

of the video equipment continued to provide valuable

[aad
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feedback to the student as to his presentation of self

during a teaching activity and served to increase the

development of the observational skills so essential to
good teaching.

By far the most important refinement of the training
process of the Complementary Teacher Program was the con-
tinued emphasis placed on the internship that is the
culminating experience of the training program. Despite
the exigencies of the gas shortage, most students were
given the opportunity to run their own Complementary
Teacher Program or direct a program with another student.
No student chose to follow a traditional student teaching
role! This enthusiasm for the experience for which they
have so diligently prepared themselves is again another
example of the continued refinement of the model and the
response it engenders in students participating in the
program.

One specific refinement of the training model will
occur in Special Education 103 in the spring of 1975 as
the direct result of the contribution of one of the pro-
gram participants. The need has long been felt for
students to actively visit operational models of the
Complementary Teacher Program duriné the junior year but
there has been no specific opportunity for such visits.,
Limited visitation occurred in Special Education 190, but
that was neither the purpose nor the idea} place for such
visits. In the spring of 1973, as studénts were being

grouped for the purposes of their teaching units, provi-

sion was made so that each teacher would have the opporiunity

to visit at least one operational Complementary Teacher
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model either before or after his specific teaching unit.
Students reported that the visit significantly added to
their understanding of the program model and urged that
it be expanded. Therefore, the inclusion of visits to
operational models is of priority importance in Special
Education 103 during the coming year.

Lastly: one refinement of the training model that is
further discussed in section ¢ is the addition of an addi-
tional demonstration seminar at the Hyattsville Elementary
School. This addition to the training process both meets
the need of the training program, eliminates overburdening
the J. Enos Ray School with too many students, and provides
an additional training site for future Complementary

Teachers.

Refinement and Evaluation of the'Operational Model.

The refinement and evaluation of the operational model
again followed the '"on-the-spot" format of the prevgous
year. The 1973-74 academic year saw eleven operating
Complementary Teacher Programs in the metropolitan area.
All of the programs were visited during the school year
and the teaching faculty of the training program met with
program graduates at their bi-monthly meetings agring the
school year. From all of these encounters emerged the
continued sharing that is the heart of this training pro-
gram: sharing of the teaching faculty of the new and
better ways the university uses to prepare Complementary

Teachers, a sharing from graduates of the program of their

experiences in directing Complementary Teacher Programs.

One of the results of this ongoing cooperation was the
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continued refinement of the internship experience of the
training process. Still énother.was the inclusion of
program graduates as consultants to the training process
and their subsequent participation in numerous aspects

of the course experiences in seminar 10l: Dimensions of
the Complementary Teaching Role as well as providing addi-
tional experiences for students participating in the
demonstration seminars. Lastly, the cooperative effort

was visible in jthe work that resulted in the Handbook for

Complementary Teachers. The Handbook was truly a product

of the work of many people, university staff as well as
students, but the continued intcrest and support of pro-
gram graduates provided a focus to the overall effort.
Evaluation of the operational model focused on the
questionnaire submitted to Complementary Teachers,
principals and teachers served by the Complementary
Teachers. The following areas reflect the focus of the

questionnaire:

1. Descriptions of the operating model by principals
and teachers.

2. Investigation of the extent to which the mq@el met
the special education needs of the school. ‘

3. The type of children serviced in the program.

4. 'The type of children seen as bes* serviced in such
a program, _

5. Numerical data relative to number of children ser-
viced daily, per group, directly, indirectly, number

of teachers serviced directly and indirectly, number

of classrooms serviced, etc., as well as the extent
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to which the efforts of the Complementary Teacher
were recéptively received.

6. Would the children serviced in the program have been
better serviced in a self-contained classroom?

7. Was there any change in the dynamics of the school

attributed to the Complementary Teacher Model?

The analysis of the data was supportive of the 1972-73
research and again revealed theIComplementary Teacher as
an effective special education service in the eyes of the
teachers and principals served by the Complementary Teacher.
Tt was further evident that changes in children's behavior
and academic levels were noted as a result of participation
in the Complementary Teacher Program. It was also noted
that teachers were also significantly influenced by the
Cpmplementary Teacher. ’

The product evaluation, 1972-74, provides a clear
indication of the acceptance of the Complementary Teacher
Program as a viable special education resource model in
the metropolitan area. In addition., it has contributed
to and guided the refinement of the operational model as
well as the training proceés.‘ However, as the number of
graduates has increased and more operational m&deis are
available for evaluation, it has become evident that
product evaluation must be further refined in order to
provide a more conclusive answer to nature and quality of
the product of the Complementary Teacher Progfam. There~
fore, the 1973-74 year saw a detailed analysis of product
evaluation with the intent of designing a more finite
product evaluation of the Complementary Teacher Program
for 1974-75.




More Total Integration of the Training Model Within a
Public School System. .

Since September, 1972, the staff and students of the
Complementary Teacher Program have been totally involved
with the staff and students of the J. Enos Ray Elementary
School of the Prince George's County Schools. The alliance
was designed to operate in the service of diverse but

interrelated goals:

1. To train Complementary Teachers who act as special
education schoolbased interventionists. (Accomplished
in the bi-weekly demonstration seminars.)

2. To service indirectly other Ray children by offering
consultant help to the school staff in the areas of
diagnosis and programming.

3. To provide a demonstration site for resource teachers

and other county personnel.

The actual format and operational model of the training
program at the J. Enos Ray Elementary School has been
thoroughly delineated in previous reports. What happened
during 1973-74 was that the cooperative efforts of a county
elementary school and a university training program served

to provide a more thorough training program for special

education resource teachers than in the past. To this
end, the Complementary Teacher Program owes a debt to Mrs.
Rogene Higgins and her staff at the J. Enos Ray Elementary
School.

Because of this support over the last two years as well
as the repeated desires of Mrs. Higgins and the special

education supervisors in Prince George's County. the




training model will remain at the Ray School for the 1974-
75 academic year. But. in response to the increased enroll-
ment of the training program, requiring a larger school,
and the needs of the special education administration in
the county. desiring that a seminar be located in still
another elementary school, the 1974-75 academic year will
see an additional demonstration seminar operating from the
Hyattsville Elementary School. This move serves to increase
the effectiveness of the training process by offering the
added dimension of more than one trainiﬁg site. In addi-
tion, it serves to substantiate the esteem in which both
the training process and the product of the Complementary
Teacher Program are held by this school system. And
lastly, it provides an additional plus in the training
process in that both Ray School and Hyattsville School

will employ the services of graduates of the Complementary
Teacher Program. The cooperation of the Prince Gegrge's
County Schools has been rewarding and gratifying. The
opportunity of preparing junior level college students

in a dynamic schoolbased educational experience is alto-
gether rare. It has been a marvelous relationship for

the university. for the university students, for the county
schools and the children who have participated in the
demonstration classes and in the programs directed by
students as a part of their internship. Truly. this has
been one of the most rewarding aspects of the last three
years. Further, it is hoped that this is just the begin~
ning of a long and beneficial relationship between the

training program and this and cther school systems.

=
.-
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Operation of Complementary Teacher Programs.

The staff of the Complementary Teacher Program is in-~
deed proud of the graduates of the program and is higherly
invested in maintaining contact with all the program's
graduates. Graduates working in the metropolitan area havé
the opportunity to participate in the back-up resources of
the program staff and the staff continues to visit these
fuctioning Complementary Teachers. At present we have

the following information regarding our program graduates:

22 Complementary Teachers

14 Prince George's County. Maryland
1 Baltimore County. Maryland

4 Prince William County. Virginia
1 Worcester, Massachusetts

2 Fairfax County. Virginia

6 Special Education Teachers

3 Elementary Education Teachers

5 Graduate Students in Special Education
7

Job situations unknown at this time

We firmly believe that the record of the graduates of this

program serves as testimony to the value of the Complementary
Teacher model as a replicable and operational role of special
education service that meets identifiable needs. This

belief has been totally supported by the information ob-
tained from principals and teachers of the eleven area
graduates operating Complementary Teacher Programs in 1973-

74. (See Appendix A for product evaluation reports.)
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2. Significant Findings and Events.
The 1973-74 academic year saw the continued refinement of
both process evaluation and product evaluation. The design

which guided the research efforts follows. .

a. Process Evaluation. ‘

The evaluation of the process by which Complementary
Teachers receive their training follows the general design
of the 1972-73 research. Refinements in the research
design have permitted assessment of individuals partici-
pating in the Compiementary Teacher Program in the areas
of "Professionalism" and "Humanism" as in the previous
design but with a éubstantially reduced time factor. The
research continues to focus on the competencies delineated

in the Complementary Teacher model. The following design

provides inspection of these components:

Process Evaluation Design

Pre-Post Design

Pre-testing: September, 1973 Post-testing: April, 1974

Measurements of Humanism

Instrument Intent
Tennessee Self-Concept Scale To assess level of self-csteem
FIRO~B Scale To assess dimensions of inter-

personal relationships

Measurements of Professionalism

Professional Education Test, Measurement of professional
National Teachers Examination information

The Complementary Teacher Program Measurement of students acquisi-
Achievement Test tion of the content of the Com-
plementary Teacher Program

The Ives Psycho-Social Assessment Measurement of sensitivity to the
Scale psycho-dnamics of the classroom

Val-Ed Scale Measurement of an individual's
values as related to education

b
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The majority thrust of the Complementary Teacher Program
occurs during the junior.year of the undergraduate prodram.
The research focused on the training at the onset and
termination of the junior year. This year saw the second
group of seniors to complete the Complementary Teacher
Program who also participated in the research design during
the junior year. The research focused. therefore, on the
onset of the program the junior year and the termination

of the program at the end of the senior year with this

group.

b. Subjects.

This study was composed of two experimental groups
of full-time juniors and seniors majoring in Elementary
Education and minoring in Special Education, i.e. Com-
plementary Teacher Program. Two control groups. composed
of students majoring in Elementary Education with no in-
volvement in the Complementary Teacher Program were also
involved, both a junior and senior group. The total
number of students participating in this study was 76.
The two experimental groups were composed of eighteen
juniors and twenty-one seniors. All 76 participants were
subject to the entrance requirements of the School of
Education. These are (1) sixty credit hours equal to
junior status necessary for entrance., (2) a quality point
average of 2.25, and (3) a personal intexview resulting
in at least one recommendation from a faculty member. In
addition, those participants in the experimental groups
were subject to the additional requirements of the Com~"
plementary Teacher Program. All of the participants 6f
the Complementary Teacher Program were involved in this

study. The control groups were volunteers. The junior

[ . - bA
R N
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comparison sample participated in a pre- and post-~test
design. The senior comparison sample participated in only
one testing. The senior sample tested were all a part of
the research for 1972-73 as juniors in the School of
Education. Table 1, Appendix A, presents the age and

sex of the experimental and comparison samples.

c. Instruments of Humanism
Measurements of Humanism
l. The Tennessee Self-Concept Scale was used to assess

the level of self-esteem. The variable (P) reflects

the individuals self-perception and overall level of
self-esteem. The (V) score, variability, reflects
the amount of inconsistency, a low score being in-
dicative of low variability. The (D) variable, dis-
tribution, is interpreted as measuring certainty
about the way in which one sees himself, a higher
score indicating more definite and certain self-

. 1
perceptions.

2. FIRO-B is an ébbreviation for Fundamental Interper-
sonal Relations Orientation-Behaviro. It is a 54-item
questionnaire which measures three fundamental dimen-
sions of interpersonal relationships: inclusion, control
and affection. Inclusion assesses the degree to which
a person associates with others. Control measures the
extent to which a person assumes responsibility. makes
decisions, or dominates people. The affection score
reflects the degree to which a person becomes emotionally

involved with others. For each variable, two scores,

1

William H. Fitts, Tennessee Self~Concept Manual, Counselor
Recordings and Tests, Nashville, Tennessee, 1965, pp. 2-3.
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symbolized by the letters "e" and "w", are obtained.
The "e" score represents the person's expressed or
manifest behavior. It is overt, observable behavior
in the areas of inclusion, control and affection. The
"w" gscores represent his wanted behavior. They refer
to what the person wants from other people in the
areés of inclusion, control and affection. What he
seeks in his interpersonal relationships is less
directly observable, but it is valuable information

in understanding and predicting his behavior. 1

Measurements of Professionalism

3.

The Professional Education Test of The National
Teachers Examination was used as a measurement of
professional information. The content of the Pro-
fessional Education Test is organized around teaching

roles. Specific areas include:

a. Teacher as an agent of his own culture
b. Planning and organization of instruction
c. The classroom climate

d. Learning and instruction medication

e. Teacher measurement and evaluation of learning

The concept of the test is based on the three content
areas of general education, societal foundations of

education, and teaching principles and practices.

The Complementary Teacher Program Achievement Test was

used as a measure of student's acquisition of the pro-

1 William Schutz., "FIRO-B Scale', Palo Alto, California: Consult-

ing Psychologists Press, Inc., 1958.

2 National Teachers Examination Bulletin of Information -~ 197071,

Princeton, New Jersey, Educational Testing Service, 1970, p. 18.

N
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gram content of the Complementary Teacher Program.

The CTPAT is a refinement of the previously developed
Ives Test and constitutes an alternate form of the Ives
Test in a multiple-choice form. The CTPAT was‘designed
to measure the same areas of the Complementary Teacher
Program as the Ives Test but in a more precise and
compact form. The test is a series of 100 multiﬁle-
choice items drawn from the ten content areas of the
Complementary Teacher Program. The correct answers
were determined by expert judges and the staff of.the

Complementary Teacher Program,

5. The Ives Psycho-Social Assessment Scale was used as a
measurement.of sensitivity to the psycho-dynamics of
the classroom. The Ives Scale consists of a behavioral
description which the subject reads. He then completes
a forced-choice scale in which he must apply the infor-
mation found in the bghaviora; description to the items

found on the scale. The scale consists of fifty items.

6. Val-EAd (Educational Values) Scale was ﬁsed as a measure
of values regarding the "shoulds" of relationships in
the school setting among child, teacher, administrator.
and community. These relationships are measured in the
areas of inclusion, control, and affection, and at the

level of behavior and feelings.3

1 Michael Castleberry.,. Ed.D., "The Complementary Teacher Program

Achievement Test", Department of Special Education, The George
Washington University, Washington, D.C.

Rita Ives, Ed.D.,"The Ives Psycho-Social Assessment Scale",
Department of Special Education, The George Washington University,
Washington, D.C.

3 William Schutz, "Val-Ed Scale": Palo Alto, California: Consult-

ing Psychologists Press, Inc., 1966.

<0
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d. Operational Hypotheses

The preceding information has presented: '

1. The philosophical premise which framed our inquiries
2. The design of the study.

3. The instruments of measurement.

4

. The subjects.

The operational hpyotheses which logically follow are:
The experimental group, students participating in the
Complementary Teacher Program., will evidence a signifi~

cant increase over the control group on

1. Self-esteem as measured by the (P). (V) and (D)

subtests of the Tennessee Self-Concept Scale.

2. Appropriate behaviors relating to interpersonal
relationship as measured by the FIRO-~B Scale.

3. Professional information as measured by the Professional
Education Test of the National Teachers Examination.
the Ives Psycho-Social Assessment Scale: the Comple-
mentary Teacher Program Achievement Test and the

Val~Ed Scale.

e. Test Administration and Scoring
Pre~-test administration to the junior experimental

group was accomplished in group sessions on September 10

and 11,
Date Test
September 10 Complementary Teacher Program Achievement
Test
Ives Psycho~Social Assessment Scale
FIRO-B Scale
September 11 Professional Education Test ~ The National

Teachers Examination
Tennessee Self-Concept Scale
Val-Ed Scale
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Post-testing of the junior experimental group followed

the same pattern as the pre-test:

April 16 and April 18 were the dates for the test admini-
stration with the tests given in the same sequence as the

pre-test:s

Thé pre-test administration to the junior control group
was accomplished mainly in individual test situations with
some small group sessions. Due to a lower than usual
enrollment in the regular elementary education program
every effort was made by the Complementary Teacher Program
staff to individualize scheduling re: test administration
so as tc preserve the Complementary Teacher Program experi-
mental/control group research design. Testing for the
control group was begun on September 17 with completion
by November 20. Participants in the junior control group
were pretested on the same tests as the junior experimental:

Complementary Teacher Program Achievement Test

Ives Psychosocial Assessment Scale

Firo~B Scale

Professional Education Test - The National Teachers

Examination
Tennessee Self-Concept Scale

Val~Ed Scale
The post-testing of the junior control followed the same
pattern as the pre-test. Participants were tested again
mainly on an individual basis with some small groups.
Tests were administered between April 15 and May 11.

The senior experiemental group was tested in group

sessions on May 9 and May 16. The test battery included

PRy
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the Tennecssee Self-Concept and the Complementary Teacher
Program Achievement Test. The Professional Education
Test of the National Teachers Exam score was obtained
from the records in The George Washington University
School of Education.

The Complementary Teacher Program research design
utilizing the same control sample for two years for com-
parison purposes was realized! A senior control sample ’
with N=21l'was tested on the same tests: The Tennessee
Self-Concept and the Complementary Teacher Program Achieve-
ment Test. Their Scores on the Professional Education
Test of the National Teachers Exam were also obtained
from The George Washington University School of Education.
Tests were administered in both small group and individual
sessions between April 17 and May 16. .

The average time for the completion of the testing
for the junior groups was five hours. The average time
for the testing for the senior groups was one hour. All
testing was supervised by the staff of the Complementary
Teacher Program. The Professional Education Test of the
National Teachers Exam was computed and scored by Educa-
tional Testing Service, Princeton, New Jersey; the
iénnessee Self-Concept Scale by Counselor Recordings and
Tests, Nashville, Tennessee. All other tests were adminis-
tered utilizing sense-mark answer sheets and key-punched
using the Optical Mark Page Reader designed by Optical
Scanning Corporation which is located at The George
Washington University School of Medicine. All research

data was rechecked prior to the statistical analysis.
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f. Methodology.

The research design for 1973-74 allowed for an inspec-
tion of the Complementary Teacher Program from a multitude
of perspectives including both program and produc£ evalua-
tion. In summary four studies were inspected: (a) 1973-74
junior experimental/junior control pretest and posttest
design, (b) 1973-74 senior experimental/senior control
posttest scores, (c) 1972-74, a two year study of the same
experimental and control populations, and (d) an analysis
of the students' scores over the three year period which
included Bureau of Education for the Handicapped funding
for the undergraduate teacher training program in special
education. Further investigations were employed to estab-
lish the validity and reliability of the instruments to
measure the stated hypothesis and objectives of the Com-

plementary Teacher Program.

g. Procedures.

Appropriate statistical procedures were applied to
analyze the data utilizing the facilities of The George
Washington University Computer Center.

In the 1973-74 research procedures, computer program
GRADES% designed by Mr. Charles Tack, Computer Systems
Analyst. at The George Washington University, School of

Medicine was adapted to score the CTPAT and the Ives

Psycho-Social Assessment Scale. Computer Program 'I‘ES'I‘SC2

was used for the item~analysis of the CTPAT and the Ives
Scale.

GRADES, a computer program documented and stored at The George
Washington University Computer Center. See Appendix D for
detailed description.

TESTSC, a computer program documented and stored at The George
Washington University Computer Center.
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The Statistical Programs for the Social Sciences
(SPSS) program COUNleas used to tabulate the responses
on the six variables of the FIRO-B Scale. Program COUNT
was also used to summarize the responses on the six
variables of the Val-Ed Scale. Pretest and posttest
mean differences within the groups were determined using
the SPSS t-TEST computer progrmn? Between group differ-
ences were computed using program ANOVA3which produces a
t~statistic and probability level. SPSS program PEARSON
CORR4was used for computing the pretest and posttest corre-
lation coefficients of all the variables and their levels
of significance. ANOVA was also used with the two-way
analysis of variance option for inspecting (1) the two-
year experimental /control design,and (2) the present
junior experiemental and junior control research. This
option produces an F statistic and the probability level
of the factors examined with additional information re-~
garding factor interaction.

Another dimension investigated was the significance
of the correlation of the rank-order ratings for the .
Senior Experimental population on over-all performance
in the Complementary Teacher Program as evaluated by the
Complementary Teacher Program Faculty with their post

program scores on the CTPAT. Program PEARSON CORR was

Norman Nie, Dale Bent and C. Hadlai Hall. Statistical Package

for the Social Sciences (SPSS). COUNT New York: McGraw-Hill
Book Company, 1970. Documented and stored at The George

. Washington University Computer Center.

Ibid. see Appendix D for detailed description.

ANOV§, a computer program documented and stored at The George
Washington University Computer Center.

Niel QE. Cit.
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used to measure the significance of the relationship of
the two variables.

In analyzing the data over the three-year period the
computer program ANOVA was used to test the significance
of the difference between pre-program scores and post-
program scores for the purpose of measuring the degree of
attainment of total program objectives. This provided a
perspective to further examine the similarities and
differences of the three experimental groups. A two-
way analysis of variance was also employed for both: (1)
the experimental class of 1974 with the control class of
1974, and (2) the junior experimental class with the
junior control population. The rationale for this statis-
tical analysis was (1) to test the similarities of the

groups, and (2) to inspect the interation factor.

Results of Hypotheses Testing.

The data presented in this section is the results
from the total score of the Ives Psycho-Social Assessment
Scale; the Positive (P), Variability (V). and Distribution
(D) score of the Tennessee Self-Concept Scale; the total
score of the Professional Education Test of the National
Teachers Examination; the total score of the Complementary
Teacher Program Achievement Test; the FIRO-B Scale; and
the Val-Ed Scale. The comparisons between the experimental
and control groups on the above indicated variables were
computed employing one-tailed t-tests for significance
of differences between independent means. A t-test was
used for determining the significance of the differenqe
in the dependent means of the experimental group compar-
ing the pretest mean with the posttest mean of each

variable.
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i. One Year Analysis.

Operational Hypothesis 1l

The experimental samples, students participating with-
in these margins in ‘*e Complementary Teacher Program, will

evidence a significant increase over the control samples

on the variables measuring self-esteem as measured by the

(P), (V), and (D) subtests of the Tennessee Self-Concept

Scale.

Humanism

1. Tennessee Self-Concept Scale
(a) Analysis of the data regarding the junior samples
scores on the subtest of the Tennessee Self-Concept
Scale measuring self-esteem (the P variable) indicates
no statistical difference in the posttest comparison.
However, an inspection of the beginning and ending year
and standard deviations means reveals an interesting
phenonema. As measured by a t~test the junior control
sample scored significantly higher on this variable on
the pretest as t=1.73,significant at the .05 level.
The junior experimental sample mean =348.89 with junior
control sample mean =369.00. The posttest mean for the
junior experimental sample =365.61 with junior control
sample =358.88. The large standard deviation for the
junior control sample (S.D. =38.04) contributed to the
statistical difference between means not being signifi-

cant. For purposes of program evaluation it can be

assumed that the Complementary Teacher Program contri-
buted to the increase of the self-esteem scores of the

experimental sample. Tables 5, 6, 7, Appendix A.

o Id '7
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(b) An analysis of the variability score indicates
growth inh the desired direction for the junior experi-
mental sample. The t-tests for differences between
means indicated no statistical difference in fhe pre-
or posttest. The junio£ experimental sample, however,
evidenced a decreased variability score in the post-
test, éupportive of the research hyposthesis, while

the junior control sample's scores increased. Table 6,

Appendix A.

(c) The distribution score which measures the cer~
tainty with which a person sees himself,ra higher score
indication of a more definite and certain self-percep-
tion, revealed the junior experimental sample as
approaching a statistically significant difference
when compared with the junior control -sample. The
pre-post pattern of an increase in the mean (115.28 to
127.611) for the junior experimental sample as a de-
crease (123.06 to 119.19) for the junior control sample
was again noted. Table 5, Appendix A.

(d) An inspection of the Tennessee Self-Concept

scores for the seninr samples revealed no statistically
significant differences as measured by t-tests between
the independent means for each sample. The senior
experimental sample demonstrated a higher score on ihe
self-esteem (P) subtest and a lower séore on the
variability (V) subtest. The preceding information

is supportive of the research hypothesis of the Com-

plementary Teacher Program. Table 8, Appendix A.
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Operational Hypothesis 2

The experimental samples, students participating in the
Complementary Teacher Program. wili evidence significant
growth toward appropriate levels on both the overt and
covert dimensions of inclusion, control and affection as
affecting interpersonal relationships as measured by the

FIRO-B Scale. Table 9, Appendix A.

2. FIRO-B
The following score intervals and the interpretations
served as the criterion for analyzing the FIRO-B data.
For each area investigated separate hypothesis were
developed. These were based on the desired behavioral
expectations of the Complementary Teacher Program
graduates. The scale for evaluating scores is as
follows:
0-1 are extremely low scores; the behavior described

will have a compulsive quality.

2-3 are low scores; the behavior mentioned for 1low
scores will be noticeably characteristic of the
person

4-5 are borderline scores; although not extreme, the
person may reveal a tendency toward the behavior
described for high or low scorers. .

6-7 are high scores; the behavior will be noticeably
characteristic of the person.

8-9 are extremely high scores; *the behavior will have a
+ compulsive quality to it.

Inclusion Expressed.

A general hypothesis, that the experimental sample
would achieve higher scores than the control sample in

the area of Inclusion Expressed as an indication of'(l)

1 z
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feeling comfortable in social settings and (2) a tendency
to move toward people was tested. .
An inspection of the data indicated that the expéri-

mental sample's pre-mean of 5.78 was higher than the
control sample's pre-mean of 4.69. During the year of
treatment the experimental sample mean decreased slightly
(5.7/5.4) but was still within the borderline range.

The control sample mean reﬁained constant (4.6/ 4.6).

The data is supportive of the hypothesis that the experi-

mental sample will evidence a tendency towards more

desirable behavior in this area of the scale.

Inclusion Wanted.

A general hypothesis that the experimental sample
mean would be in the low-middle range and remain constant
on the variable Inclusion Wanted as compared with the
control sample mean.

The mean of the experimental sample and of the con-
trol sample both increased. While both were in the
borderline range, this variable may be a reflection of
the teacher-administrator-child cyclic interpersonal

behaviors affected by a teaching environment.

Contrel Expressed.

A general hypothesis that the experimental sample
mean would be higher than the control sample mean on the
Control Expressed variable indicative of leadexrship
characteristics was tested.

An inspection of the posttest scores: experimental
sample (3.4) and control sample (2.2) supports the

hypothesis. Although the scores for both groups are low

there is a significant difference between the groups.

-,
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Control Wanted.

The general hypothesis that the experimental sample
mean would be lower than the control sample on the Con-
trol Wanted variable which is an indication of one's
dependency traits was tested.

The data indicates that the experimental sample
posttest mean was slightly higher in the area of Con-~
trol Wanted than the control. However, both groups were

. in the low range indicating noticable characteristics of

this desired behavior in teachers.

Affection Expressed.

A general hypothesis that the experimental sample
mean would be higher than the control sample mean on
the variable measuring Affection Expressed was tested.
The means of both samples were in the borderline
range. Both samples increased in the appropriate direc-
tion showing growth toward being available to become

emotionally involved with others.

Affection Wanted.

The general hypothesis that the experimental sample
mean would be in the low to middle range and constant

as compared with the control sample mean on this variable.

The results indicate that the experimental sample's
mean was in the borderline range and constant from a
pretest mean of 5.6 to 5.7 for the posttest mean. The
control sample's mean increased from pretest 5.8 to
posttest 6.6. This would seem to indicate a higher need

on the part of the control sample to want others to

initiate close intimate relationships with them. The
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borderline range for the experimental sample seems to
indicate a balanced tendency for initiating and estab-
lishing relationships with othérs.

The use of the FIRO~B scale is still in the investigative
stage. A variety of ways for utilizing the information
are at present being explored. Some of the areas under
consideration are relating to the student internship
placeméhts, student team planning, research to help
determine the type of students that enroll in the Com-
plementary Teacher Program, and a typical profile of
scores that coincide with other research resul£s in-

dicating successful performance in the program.

Operational Hypothesis 3

The experimental samples, students participating in
the Complementary Teacher Program, will evidence signifi-
cant increase over the control samples on the variables

measuring professional information as measured by the

Professional Education Test, the Complementary Teacher
Program Achievement Test, the Ives Scale and the Val-~Ed

Scale.

Professionalism

1. Professional Education Test
(a) The results of the various testings were first
analyzed independently to examine the mean differences
of both the junior experimental sample and the junior
control sample. On the Professional Education Test of
the National Teachers Examination a t-value of 1.98,
significant at the .05 level, was yielded by a t-test

for difference between the dependent means of the pre-
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test and posttest for the junior experimental sample.

The mean of the junior experimental sample increased

from 60.78 to 66.28. The junior control sample in-
creased from 54.38 to 61.25. A t-value of 1.54, signi-~
ficant at the .06 level, was obtained by a t-test applied
to the posttest means of the junior samples. This sup-
ports the hypothesis and previous research findings
regarding the professional knowledge attained in the
Complementary Teacher Training Program. Table 10,

Appendix A.

(b} The hypothesis tésting for the Professional Educa-
tion Test with the senior research samples using a t-test
for the significance of the difference between independent
means yielded t=2.62, significant at the .0l level for
the posttest comparison. This is :upportive of previous

research findings. Table 22, Appendix B.

Complementary Teacher Program Achievement Test
(a) The Complementary Teacher Program Achievement
Test continued to demonstrate validity and reliability

in assessing student acquisition of program content.

. A t-test yielded t=6.50, significant at the .000l

level, in the posttest comparison of the junior samples.

Table 7, Appendix A.

(b) An analysis of the senior samples rcvealed t=19.74,
highly significant at the .0001 level. Table 8, Appendix
A.

(¢} The research utilized the control samples for fur-
thur investigations by comparing the junior sample's
posttest mean with the senior sample posttest mean on
the CTPAT. A t~test vielded t=1.05 which indicated no
significant difference in the control samples. Table 12,

Appendix A.
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(d) A t-value of 5.59, significant at the .0001 level,
was yielded by a t~test between the means of the junior
experimental sample and senior experimental sample in-
dicating the attainment of specific objectives i the

second year of the training program. Table 13, Appendix A.

(e) Further, the posttest CTPAT scores for the com-
bined junior samples yielded a Kuder-Richardson Formula

20 coefficient of .85. Table 1ll, Appendix A.

Ives Psycho-Social Assessment Scale

The Ives Psycho-Social Assessment Scale was used in

the research design for the junion samples. The results
were not significant and indicated further study was
necessary to be able to interpret the scores as they

related to the Complementary Teacher Program.

Val-Ed Scale

The Val-Ed Scale was used to investigate the following
areas relating to values in education: School-Child
Control, Teacher~Child Affection, Teacher-Community
Inclusion, Administrator-Teacher Affection, Administrator-
Community Inclusion, and Teacher—Chilé Control. The
research hypothesis for the first.five was stated as:

"The experimental sample mean will be lower than the
control sample mean on each variable."

An analysis of the data using a two-way analysis of
variance allowed acceptance of only the variable relat-
ing to Administrator-Community Control. The means for
each variable are provided in Table 14. The variable
for Teacher-Child Control was hypothesized as the

experimental‘sample yielding a higher mean than the

H ~on
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control sample. The experimqntal sample posttest mean
of 2.2 as compared with the contgrol sample mecan of 3.2
supports acceptance of this hypéthesis. Table 15,
Appendix A.

“lContinued research and study is being directed
towards an analysis of the Val-Ed instrument and the
hypotheses as to the appiécability to our program and
research purpose. The inaividual scores were analyzed
as a part of the in-depth study of each experimental
sample student. Again, it needs to be presented that
appropriate instruments for the evaluation of the in-
structional and behavioral. objectives of the Complementary
Teacher Program are still to be investigated. However, Q
the development of specific tests, i.e., Ives Psycho-
Social Assessment Scale, Ives Test of Teaching Arts and

Skills and the Complementary Teacher Program Achievement

Test demonstrate the desire and efforts of the staff to

effectively evaluate its program, process and product.

Correlations

Another factor investigated in this study was the rola-
tionship between instruments. It was hypothesized that a
significant relationship would exist between the Professional
Education Test of the National Teachers Examination and the
Complementary Teacher Program Achievement Test.

(a) A Pearson product-moment correlation procedure

yielded r = .513, significant at the .00l level for the

combined experimental sample. Table 16, Appendix A.

(b) The senior experimental sample's CTPAT scores

correlated with the NTE (Professional Education) sub-
test with r= .48, significant at the .0l level. Table
17, Appendix A. '
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(c) The combined junior and senior experimental sample's
scores on the posttest (P) self-esteem variable correlated
with the posttest NTE (Professional Education) subtest of
the Tennessee Self-Concept Scale at the .0l level of
significance and with the CTPAT at the .05 level of
significance. This would be interpreted as the higper

the level of self-esteem - the higher the score on the

NTE or the CTPAT.

(d) The junior experimental sample correlatidn of the
NTE with the CTPAT yielded .65, significant at the .002
level. The post (P) scores correlated with the post (V)

scores with r= .79 significant.

. (e) As another investigation of the validity of the
CTPAT as an indication of achievement in the Comple-
‘mentary Teacher Program the senior experimental sample's
scores correlated with a rank order rating by the Com-
piementary Teacher Program staff bases on over-all
performance in the program. The Pearson product-
moment procedure yielded r= .30. significant at the
.00l level. (N=21) Tablel8 presents the correlations
measuring (1) inter-rater reliability and (Zf sum of

ratings with CTPAT scores.

/’

j. Three Year Analysis
The evaluative measurements that have been continued .
as a pairt of the research over the three year period of
funding by the Bureau of Education for the Handicapped are
the Professional Education Test of the National Teaéhers

Examination and the Tennessee Self-Concept Scales. Data
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collected during the three year period allowed for various
statistical procedures including: t-tests, two-way analysis
of variances, Pearson product-moment correlations. rank—

prder ratings, numerous tabulations and correlations. Table

24, Appendix B.

1. Professional Education Test
An analysis of the scores on the National Teacher
Examination subtest, Professional Education, supports

the hypothesis that the Complementary Teacher Program

contributed significantly to the acquisition of cogni-
tive skills and educational knowledged measured by this
instrument. Data from t-tests for difference between

dependent means of the pretest and the posttest indicate

that participants in the program score statistically
significantly higher. Table 22 presents statistical
data from t-tests for the three experimental samples.
The t-values are all significant at the .05 level of
confidence or higher. Table 23 presents the percentile
ranks for the experimental and control samples for the
1972-73/1973~74 research. The rankings clearly demon-
strate the superior performance of the Complementary
Teacher Program participants. The.junior experimental
sample were significantly higher on the NTE subtest as
compared with the junior control sample as measured by
a two~factor and of variance yielding F=7.11 for

difference in groups, significant at .0l level and

F=8.14 for difference in pre/post, significant at .005

level. Students having completed the two year program
( « N R . .
scored considerably higher than the comparison sample;




the junior experimental sample also demonstrated a high
degree of knowledge and ability by their scores as com-
pared to the junior control sample. A two-factor analysis
of variance on the senior samples yielded F=15.03 for
determining significantly difference between samples on

the NTE, this was significant at the .0002 level.

Tennessee Self-Concept Scale

The Tennessee Self-Concept Scales provide supportive
data that the Complementary Teacher Training Program
provides input, both cognitive and affective that: (1)
increase and stabilize the participants!' positive per-
ceptions of self, (2) lessen the degree of variability
about self, and (3) contribute to a pégitive presentation
related to self—esteem.' (a) The three experimental
samples have all increased statistically significantly
at the .05 or higher level of confidence;on the Postive
(P) variable. (b) The yariability (V) subtest indicated
movement of the groups toward less variance about their
positive self-concept. (c) Scores on the Distribu?ion
(D) variable increased significantly from pre-junior
year to post-senior year. (d) The Pearson product-
moment correlation procedure indicated a significant
relationship between the subtests of the Tennessee and
the performance on the NTPE. (e) Additional data derived
from inspecting the correlation coefficients of the CTPAT
with the Tennessee Self-Concept variables and the NTE
again support the use of this new test for measuring
attainment of the Complementary Teacher Program objectives.
Tables 25, 26, 27, Appendix B.
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Research Findings

The research findings have contributed to the continuous .
development and refinement of the Cdmplementary Teacher Train-
ing Program. Future research will be focused on development
of an instrument for product evaluation. This aspect will
be in addition to continued program and process evaluation.

The survey reporting the employment status reflects the
high marketability of the Complementary Teacher Program
graduates. The acceptance of this resource model by a large
number of school systems indirectly supports the research
hypotheses that the graduates will demonstrate qualities of
humanism and professionalism in a superior manner thus
facilitating emploxment and application of knowledge and

teaching arts and skills acquired during the training process.

k. Variation of Groups.
' One factor which was considered to have possible rami-
fiqatiéns as to the validity of the study was group vari-
ability. The constant factor affecting the samples employed
in this study was the common exposure to the curriculum
of regular elementary education (all samples) and the addi-
tional exposure to the content of the Complementary Teacher
Program of the experimental samples. Students.pufsuing the
program in elementary education are evaluated as to previous
course work and quality point average. While‘it was felt
that there was homogeneity among the groups pgrticipating
in this study, the need to document the variability among
the groups was established. Accordingly, Verbal anaAMath
scores on the College Entrance Examination Board were ob-

tained for the junior experimental and control samples.

G e
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t-tests were computed using library program ANOVA. Results
of the analysis of data indicated that there was no statis-
tically significant difference between the means of either
variable. However, the t-test value for the math variable
was approaching statistical significance at the .05 level
of confidence. Higher math scores for the experimental
group was also a finding of the 1972-73 research. This
factor which is indicative of skill in problem solving and
a general aptitude for good reasoning seems applicable to
the experimental group. Whether this relationship is
significant - acquired knowledge and skill in problem
solving with success in an innovative resource interven-
tion program - will continue to be explored in future

research.

Still another indicator of the variability among the
groups was ;he guality point index accumulated prior to
the junior year. The t-test computed between the junior
experimental and junior comparison groups was not signifi-
cant.

The results of the testing for variation among groups
is presented in Table 2, Appendix A. The additional re-
search indicated that the variability of the samples was
of less than significant nature. This conclusion was
supportive of the ability of the Complementary Teacher
Program Achievement Test to measure the impact of the Com-

plementary Teacher Program on the part of the experimental

samples.
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3. Dissemination Activities.
Major efforts in this area during 1973-74 have been:

Preparation and publication of Handbook for Complementary

Teachers. The publication of the Handbook provides an
opportunity to share information regarding every dimension
of the.Complementary Teacher role. It is intended for
those unfamiliar with the Complementary Teacher model as
well as for those who can use the attached materials and
ideas to more effeciently operate a Complementary Teacher
Program. The Handbook has been almost two years in plan-
ning and preparation and represents a major achievement

of the 1973-74 year.

Publication of an article "Complementary Teaching"

Ly Mrs. Marsha Gregg, Mrs. Gregg worked in cooperation
with Dr. Castleberrg and Mrs. Sobel in this first published
effort on the work of the training program and the Com-
plementary Teacher model. (See Appendix C)

Revision of the Complementary Teacher brochure for recruit-
ment purposes.

Visits to area community and junior colleges for recruit-
ment purposes.

Preparation for a panel role at the 1975 Amcrican Educa-
tion Research Association Convention on process evalua-
tions.

Meetings and cooperative efforts with the Office of
Admissions of the university and the édmissions personnel
of the School of Education to better acquaint them with the

Complementary Teacher Program. The 1974 year saw the first

¢ -I - >
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year in which students transferring specifically for
training as undergraduate special education resourse
professionals became highly evident.

g. Preliminary work on the publication of the resulés of
the last three years research and the development of.the

program model =-- publication scheduled for mid 1975.
Data Collection.

The efforts and energies of the entire program staff
have gone into data collection over the last three years.
From the thorough and exhausting pre/post testing, of program
participants, to the questionnaires submitted to graduates
of the program and the personnel of their schools, program
staff have been actively involved. This role is seen as being
one that will be further increased as the product evaluation
of the Complementary Teacher Program becomes more finite dur-
ing the 1974-75 academic year. Data is summarized throughout

this report and in Tables 3a, b; 4a-f, Appendix A.
Staff Utilization.

The staff of the Complementary Teacher Program for 1973-
74 added the energies and enthusiasm of Graduate Teaching
Assistant and a Graduate Research Assistant to the two full-
time university faculty members. In addition., the actual work-
load centering on the accumulation and compilation of process
and product evaluation, coupled with the additional responsi-
bilities of preparation of the Handbook, required that addi-
tional part-time staff be employed. Further, the cataloguing,

ordering, and maintenance of the resource library became less
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the responsibility of the research assistant than the
responsibility of the program staff. While the specific
duties of the 1973-74 academic year governed staff function-
ing, the maintenance and utilization of the resource com-
ponent of the training program required further evaluation.
Accordingly, for 1974-75, the Complementary Teacher Program
will place all program materials in a Resource Library. with

a full-time staff member assigned to monitor usage of the

library materials., Accordingly., the Department of Speciél
Education has allocated an exceptionally large room for this
purpose, to be shared by the Complementary Teacher Program
and the Special Education/Early Childhood Program. Ms. Jan
Iskowitz will be resource librarian for the coming year. It
is felt that these changes fulfill a need of this program

and serve to facilitate program goals.
6. Activities Planned for Next Year.

The focus of the 1974-75 year in the Complementary Teacher
Program will be on refined evaluation of the product of the
training program and on the publication of results of the
research and on the program model. Preliminary efforts are
already underway in both areas and will continue throughout
the academic year. Greater utilization will be made 6f the

Handbook for Complementary Teachers in recruitment and pro-

gram publicity efforts. Continued efforts in the production
of permanent. video materials for use in the training process
will increase the effectiveness of the process by which

Complementary Teachers are prepared. The process evaluation

of the Complementary Teacher Program will be abridged and

A




refined, based on the results of three years of process re-
search. The Complementary Teacher Program Achievement Test
will be revised and reedited on the basis of item analfsis
results. The CTPAT is expected to provide the central focus
of process evaulation for 1974-75 .and refinement of the Ives
Scale is expected to continue with specific emphasis on the
use of the .scale as an instrument predictive of student per-
formance.

The intent and content of the Complementary Teacher Program
will continue unchanged for 1974-75. The program will operate
from two elementary schools instead of one and the staffing
will reflect the direction of Dr. Edward Rouse, who will assume
‘the role of Coordinator of the Complementary Teacher Program
on 1 September 1974. Mrs. Marjorie Gazvoda, who has served
as Graduate Research Assistant since 1972, has been employed
by the University as Instructor in Special Education. Further,
the Complementary Teacher Program is fortunate to have acquired
the services bf Mrs. Donna Hart as Graduate Teaching Assistant
and Mrs. Amy Gerson as Graduate Research Assistant. Ms. Jan
Iskowitz will function as Research Assistant in charge of the
Resource Library. " The addition of these individuals provides
a staff with years of experience and commitment to reséurce
teaching. It looks like still another gocd year for the Com-

plementary Teacher Progran.

S




APPENDIX A

1, One-Year Research Tables
a, Tables 1 -~ 21
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Table 1

COMPARISON OF THE SEX AND AGE OF THE
EXPERIMENTAL AND COMPARISON SAMPLES.

SEX DISTRIBUTION

~

GROUP N MEAN AGE MEN WOMEN
1972-1974
Senior Experimental 21 20.2857 4 17
Senior Control 21 19.381 0 21
1973-1974
Junior Experimentaln 18 21.000 2 16
Junior Control 16 20.750 1 15




RESULTS OF INVESTIGATION OF THE VARIABILITY

OF THE JUNIOR SAMPLES, 1973 - 74

Standard
+ Variable Junior Samples N Mean Deviation to d
CEEB Experimental 16 513.1250 76.0210
Verbal 1.4336 2
Control 14 468,7141 93.6263
CEEB Experimental 16 507.4375 80.6292
Math ] . 1.5090 2
Control 14 449,0713 128.6727
Quality Experimental 18 2,8722 0.4336
Point . 0.4975 Ky
Index Control 16 2,8062 0.3235
Experimental 18 21,0000 1,9097
Age . 0.4179 32
Control 16 20,7500 1.5275
* Approaching significance
<
'A.
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RESULTS OF INVESTIGATION OF THE VARIABILITY
OF THE JUNIOR SAMPLES, 1973 - 74

Table

2

Standard one-tailed
ples N Mean Deviation to af £(.05) P(1,)
ntal 16 513.1250 76.0210
1.4336 28 1.70 .0814 *
14 468.7141 93.6263
ntal 16 507.4375 80,6292
- 1.5090 28 1.70 .0712%
14 449.0713 128.6727
ntal 18 2.8722 0.4336
0.4975 32 1,70 »3111
16 2.8062 0.,3235
ntal 18 21.0000 1,9097
0.4179 32 1,70 «3394
16 " 20.7500 1,5275
significance
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PRINCLPALS

BLADENSMURG

ROGERS HEICHTS

SAMUEL F.B. MORSE

STEVENS FOREST

.Dclcrtbc Complamentary Taschar
. oparation in your achool.

"l‘a‘Bl_‘e 3a

Our program is an on~
going service for {denti=
fying and scrvicing the
the needs of the 4 - 6
grsders. These acrvices
sre in eddition to the
services provided in tha
reguler classroom.

1. School based interven-
tion program. 2. A
skills program which ia
sctivity oricentad,

J. Support the teachsr
by offaring suggsstions

Helps complement tascher
instruction ia ths clase-
room.

Tha CTP hss functionad
a supportive servics ¢
students and teachara
providing acadeaic @
social ramedistion.

Did CTP meat Sp. Ed. need of
y your achooll

Yes. Many children ot
Blod. require special
help. Our mainstreaming
structurs has effectively
serviced their naeds for
aeveral yearas.

Yas.

To an extent =~ need to
work into program mo¥s
specific diagnostic tech=
niques & emphasize the
specif{ic skilla tesching.

Definitaly yenl

Define sarvica:

Children who need extra
help are identificd by

the classroom tsacher

or other steaff membar.
They meet with tha C.T.
and a program {s developad

Maets with emall groupa
on & daily baais;
intsrast-orisntad activi-
ty progrsm.

1hoss listed sbove, but
nced to do more, much mors
Provided program develop=
xent for e few individual
students (good). Provided
activity based program
(good), especially for
boys but very time con=
suming.

Students reccived aupy
tive help buned on ac4g
nic end social needa.
Groups of studcents mef
after diagnosia and t4
er assessuent in ached
instruct{onsl periods
A Tesource rocm scttin

Typas of childran sarviced:

3 “

Cater to children with
physical handicaps, so-
clal and emotional needs.

Children with learning
problems or emotional
problexa ceusing thea to
have problems learning.

Those children with low
achieveaent, but more
potential than they wars
using, A few of tha
studente vera alovw

Students who exhibitad
learning difficulties
who had experienced py
vious failure due to
those difficulties.

"ol

- ERIC

‘ Aruitoxt provided by Eic:

learners.
Typs best sarvicad: It {a difficulr to dis- Children vith apecific Children who need axt
tinguish s type of child., [lsarnivg problems. support in academic
1f C.T. 18 successful st * ' skills and who nead ¢
establishing e personal er guidance gnd super
relationshi» with child vision during the les
there {s grcat opportuni= ing process.
ty for successfully meat-
ing his/her needs.
Would the children be mors Nol A self-contained pro- {No. Soms, yes. No, tha rasourca room
adcquately serviced in 8 gram wss used when I cams. approach agcma a hesl
3 sclf-contained classroom? Wa switched to mainstrean-~ fer approach.
ing becausa wa axparicnced
probless. -
No. children serviced deily: 23 28 18 « 2 25 .
|
Average no. per group?d $=-6 5 31«5
8 P H .
No. of groups per day: 4 5 L5
groups p ° —
Total no, children serviced
directly this year: about 30 42 30 15 _
Total no. children ssrviced No figuras kept, hovever |113 2= = 40 asCimate $0
Q indircctly this ysard C,T, actad as & cOndultent
’ far many childrea -
|
1

!
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' BLADENSAURG

——

ROGERS HEIGUTS

SAMUEL F.B. MORSE

STEVENS FOREST

WEST LANHAM MILLS

Our program {s an on~
going service for {denti-
fying snd scrvicing ths
ths needs of the 4 - 6
graders. These services
ars in sddition to the
ssrvicas provided in ths
TegulsY classroom.

1. School based intervan-
tion program. 2. A

.l akillu program which is

sctivity oricnted.
3. Support ths tescher
by offsring suggsstions

Helpa conplement tsschar
instruction in ths class~
room.

The CT? has functioned ss
8 supportive service to
students snd tuachers {d
providing scademic snd
socisl remedistion,

Our program is set up to
work with children who
have problems with scade~-
nics ss well as exotions,.
C.T. works with classroom '
teschers, supplements
their program snd docs
things to help children
build sslf-confidencs.

Yas. Many children st
Blad. require special
halp. Our mainstreaming
structurs has effectively
serviced their nseds for
sevarsl yasrs.

Yes.

To sn extent == need to
work into program mors
specific diognostic tech~-
niques & emphasize the
specific skills teaching.

Definitely yes!

Yas.

Children who need extrs
help arce identified by
ths classroom tsscher

0 ethor atsff wembar.
[Thay mest vith ths C.T.
and 8 program is dsvelopsd

Meets with small groups
on & daily basis;
intsrsst-orisntsad sctivi~-
ty program.

1hoss listed sbove, but
need to do more, much mors
Provided progrsm develop=
zent for 8 few individusl
students (good)s Provided
activity based program
(good), especislly for
boys but very time con-
Humfng.

Studcnts received suppor-
tive help bused on scade~
aic snd social nceds.
Groups of students mst
sfter diagnosis snd teach=
oY sssessucnt in schedulsd
instructionsl periods in

& Yesource rocm setting.

Identify children's needs;
develop skille children
lack; dsvelop self sateem;
develop understanding of
othersj davelop self con-

.trol.

Catar to childisn with
physicsl handiceps, so-
cial snd emotionsl nacds.

Children vith learning
problens or emotionsl
problcms csusing thea to

Those children with low
schicvement, but mors
potential than they ware

Students who exhibited
learning difficulties and
who had experienced pra=

Children 2 or more grades

-below level; caotionslly

disturbed children; childran

hsvs problems lesrning. using. A few of ths vious failure dus to who lsck self confidencs.
studcnts wars slow those difficultics.
learners,
It s difficult to dis- Childrsn with specific Children who nced extrs Childrgn who have scedemic
tinguish 8 type of child. {lesrning problams. support in scsdemic probless thst cannot cops
1f C.T. is successful st * ' skills and who need cloa- | im clsss setting.
sstablishing e personal er guidance and super~
relstionshi» with child vision during tho lesrn=
thers is great opportuni- R ing process.
ty for successfully wmeat-
ing his/her useds.
No! A self-contained pro- }No, Soms, Yss. No, tha resourcs Yoom No,
gram vss uged when I came. spprosch sacms 8 heslth~
Wa switched to mainstream- iexr approsch.
ing becsuas ws sxpsrienced :\--
problams, : H
23 28 18 = 24 25 s
L ) 5 J-5 M 6
4 H) L8 5 4or$
sbout 30 LH 30 K} 40
No figuras kept, howevar |113 2= « 40 gatimste $0 30 '

C. Q s & consultant

lotE MC‘leru
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PRINCIPALS BLADENSBURG ROCERS HEICHTS SAMUEL, 7.8, MORSE STEVENS FOREST
. v
Total number tcachers ser-
viced through consultant .
servicea of the Complementary 9 19 1-10 21 Thia includes t
Teacher: entire ataff.
Total nu;bor of classroome .
scrviced directly: ] . 15 [} 13
Has the C.T. co-ordinated Yes! Tha C.T. elvaye Yee. To eome degree, but need | Definitely yee. One
ectivities with reguler cooperstee vith cleesroomw to concentrete for our the etrengths has b
fnatructionsl program? teechere in plenning purpose on epecific the ebility to comn
. skilla teeching more. cate & {nteract wit
. . . ataff concerning et
end thelr progreae.
Vere regular teschers Yea! Our teechersreepact | Yes. Overall, yee. Teachere Definitely yes. Tee

receptive to C.T, efforte?

C.T. & work with her.

have expreased desire for
more skills tceching thru
diagnoatic work upe and
more fecedback of what {e
teking plece during
child'e {natructional
time with C.T,

have sought the ees
ance of the C.Ts an
highly reepected he
viewpoint end rec

stione. .

Honzinucconntul feedback
method:

C.T. scems to use an un-
atructured approach with
teachera. She 1a relaxed
and likes the ateff. Se
she does communicate

freely end receivee teach-
er fnput with {ntereat.

Conferences and die~
cusaione

Direct verbal comtact,

Informal conferentes
which all eteff mewd
were willing to devo
their time plue con=
erencing vith parent

Change in dynamice of
school ettributed to

Complementary Teecher
Model:

Qur teachets have ob-
served C.T.'s essy etyle
snd flexible epproach v/
"kids". They have bogue
to uae theae skilla.

Chenges {n ettitudes by
teachers concerning child-
ren with probleme. Hore
{ndividualizetion by
classroom teachere for
children with learning
probleme.

There eppcars no ati
stteched to etudentsl
sttending theee cle
teachers receptive
tude to suggeetione
willingnese to chang
fncorporste C.T.'s
geations,

Coomentet

The C.T. nas learned
much while et GeW.Us
Keep inspiring proespege
tive teachere,

Very well pleased with
the program, No

‘Tprodlesa,

Keep treining reapo
Conplemantary Teache
C.T. hie bacn an ass
to this etaff end pe
her reaponsibilitiee
ceedingly well,

r.- PN
AN

. [EI{\,
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BLADENSBURC ROGERS HEICHTS SAMUEL ¥.B. MORSE STEVENS FOREST . WEST LANIAM NILLS
.
19 7-10 21 Thia fncludes the 10
entira ataff.
-|1s ' 13 15
al The C.T. alvaya Yae. To aona degrea, but nead Definitaly yes. Oca of Yesu.
paratas with clessroom to concantrats for our the atrengthe haa bean
achere in planaing purposa on apecific the ability to communie
. skille teaching mors. , cata & interact with
. ataff{ concerning atudenta
and their prograss.
el Our taachavaraspect | Yeeo Ovarall, yesa. Teachars Definitaly yaa. Teaachare Yea,

Ts & work with her.

have expressed desirs for
mora akilla tcaching thru
diagnoatic work ups and
wota fcedback of what {a
taking placa during
child's {natructional
time with C,T,

have sought tha assiat=
ance of tha C.T. and
highly respactad har
viewpoint and recommend=
ationa. .

+To G8NA £O uRE an un=
tructurad approach with
acharas Sha {a ralaxed
likea the ataff, Se

¢ doss communicate
raaly and veceives teach-
r input with interaat.

E;;}crcnccn and die-
cuseiana

Diract varbal coatact.

Inforrel conferancea
vhich all ataff mcndeca
vera willing to devota
thair tima plus con-
avencing with paranta.

Taachar diacusaion.

¢ taachars have ob-
rvad C.T.'s aaay atyls

flexible approacl w/
{de"+ Thay have bagua
use these akilla.

Changes in attitudea by
teachera concerning childe
ren with problamas MNaore
individualization by
classroom tcachera for
children with laarning
problama,

There appcara no stigma
attached to atudentas
attending theea classesy
teachera reccptiva atti-
tude to auggeationa &
villingnasa to changs &
incorporata C.T.'s aug=
geationa,

e C.T. nas laarnad

ch vhils at G, W.U,

ap {napiring prespace
va teachers,

Vary vell plessad wicth
tha pragrame. MNa

I prodlana.

Keep training raaponaidle
Complemantary Teachara.
CeTs has bach an assecet

to thia ateff and performad
har veaponaibilitiss ex=
ceadingly wall,

ERIC
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) TEACUZR RESLPONSES TO

Did she

! Have youu Md she How Do you ses Children manifesting Would the children
RESZARCH QULSTIONNAIRE | uscd the work many? | offer you see this vhat kinds of nceda serviced by the
services Jirectly suggestions |as a needed |are best serviced in CTP be more sde-
of the CTP Juith b materials |special ed- }a Complementary qustely werviced
this year? fyour for children Jucation Tesching Progranm? by s self-contsined
children? in your room |vice in your class?
not serviced }school?
directly by
hsr program?
SCHOOL '
SELTSVILLE . . . .
Grade 1 yea yes yes yes Children exhibiting nho
. Igsressive behavior.
Grade 2 yes yes yes . yes Slow lesmers no
Grade 2 yes yes 2 yes yes Specific onc-one in-
struction; social rein-
Jforcement; self-concept
Youilding
Grade ) yes Le: 1 no ves IChiidren below rrade
. level; hyperactive
children; Children who
hced {ndividual atten-
* tion in small groups;
lchildren with learning
Plsnblllty
p L
Crade 3 yes yes 3 no ves Children: with emotional j¥es & no. Sore
faroblexs which prevent [children who are so
then fron lcarning; who §far delow the clasa
. are 50 faf behind that |& have such nerative
they do not {1t into attitudes nigat
the reg. :lassroon pro- [better he served in
keran; vho are disruptive [a self-contained
2ud can't vork in.a reg. [classroon. Thev
classroon, nced a structured
progran all da*, not
fust 1 hour a ¢av,
Grads 3 Yes Yes 7 no yes Children: wvorking be- [No. They are th
low prade level; with a self-contained
czot fonal problems; classroon
R with leaming disabili-
ties.
Crade 4 ves ves Vves yes 5 Children who do not fit |[¥o = perhaps
" in the reg. classroon
sroups Children with
speccial probless.
Grade 5 yes yes 2 no yes Enétional and scholas- |Yes. 1 have soze
tic difficulties. ciildren who I feel
would definitely
profit fron & sclf-
contained special
ed. tvpe of clas<s.
Grade 6 yes yes avg.?] ves ves no
Librarian yes a0 yes ves no
Resource Tchr,| ycs fves 5 no [ves \cting-out kids with Tnat depends on the
1ced for tire-out, high. child,
interest activites;
¢« thdrawn, passive kid« . ‘
sho need attention of
. wall proups; children
:Ath learning problens.
(No grade) yes e ves ‘es ‘hildren who have spe- Yes. A aclf-con~
bal learning difficul- | tained classroon
. Lics; social,exotional, vould be rore bene-
v copnitive. ficial beeouse such
M children do not
* sdant ecacily in a
’ pobile situation.
e - PR
Q Vice irinelpal].ea ves r . Lo ves wroticnal fnstablility; Bo
]:MC 'J/i Lmaterfiy; fuaddlity
to vork up to grd.level
-

1]
I3




T AN e W & A

. TEACHFR KLSPONSEZS TO Have you Did ahe How D1d she Do you see Childsen sanifesting Would the children
© RESEAKCH QULSTIONNAIRE | used the work many? | offer you see this what kiuda of needs scrviced by the
services directly suggestions |as 8 necded Jare best scrviced in CTP be more ade~
of ths CTP (vith 6 materials |special ed- }a Complementary quately serviced
this yesr?l jjour for children jucstion Teaching Progrum? by a self~contsined
. children? in your room |vice in your clasal
not aerviced |school?
directly by
her program?
SCHOOL . .
CHLVZRLY-TUXEDO .
Kindergarten| nn no no ves Children who have & yes
. psrticular learning
disability (math-
rcading). Kindergar-
y ten children who need
extrs help in lesrning
carly identification
akills.
Grade 1 yes yca k] yes yes Slow learncrs and Ho. I felt the
children who are children from ny
{insecure sbout them- class who attended
selves the progran bene-
fitted fron it and
‘ f becsuse of {t could
function better in
the regular class.
Grade 1 yes yes 5 No, I di{d not | yes Hype ictive children; no
request ft. children efther lack-
ing in learning con-
cepts or irmature,
Grade 2 yes ves 5 no yes Those wvho need indfvi- no
dual help, acadenic,
emotional or social
vhich the classroon
teacher of 30 is
unakle. to provide
Grades 2 &6 3 | ves yes k] yes yes Ciildren needing extra Depends on hew nany
help {n very basic self-contained
concept skills and ' classes wvere avail-
fe— shouing 8 special nced able & exactly what
for extra attention the functiss cf the
class wvas. The
children I sen to
to Conplencatary
Teacher do not necd
the services of a
full-tine prorraz-
the freup tine was
adequate. The) also
scc the Reading
Specialist.
Grade 3 ves yes no yes Needs to contrel hie no
emotions; <rengthen
. fself-concept’; develep
social skills; develop
- acadenic skills i
Grade 4 ycs ves 3 no no Slow learners arc best yes
serviced fn subject
areas they're weak in.
Grade 4 ves yes 1 no el Sloe learners; puplls no
!/ cnotional adjust- .
nent problens ‘
Grade 5 yes ves 2 ves [yes Childicn needing {ndi- i tafnk 2t depends
jvidual attention S5 on tne child,
jsnall group work -
Grades 5 & 6 | ves yes no tea=could be fhildren working below no
welpful s:rade level; children
Mo can aencfit froa
very small group work
Grade 6 yes yes no 108 yperactivity; slow= no. -
learnerrs) those ncedings
rork with ranfpulative
levicea, Should also
be classes of bright-
khildren also.

ERIC
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Table 4b

. TYACHER RLSPONSES TO Have you Did she How D3d she Do you see Childsen manifesting Would the children
RESZARCH QUESTIONNALIRE | ueud the work wzany? | oifer you sce this what kiude of needs serviced by the
services directly suggestions |es 8 nveded ([ore best serviced in CIP be more ade~
of ths CTP |sith b waterials |[special ed- |a Complementary quately serviced
this yesr? jyour for children |ucation Teaching Program? by a self-conteined
. children? in your room {vice in your cless?
not serviced Jechool?
° directly by
her program?
SCHOOL, .
CHLV:R1.Y-TUXEDO . .
Kindergarten} no no no ves Children who have a yes
. * perticular learning
. disability (math-
reeding) . Kinderrar-
. ten children vho neced .
) extrs help in learning
. carly identification
okills., '
Grade 1 L) yes k] yes yes Slow learners and o, 1 felt the
children who are children from ny
. § insecure about thew~ class vho attended
selves the propram bene-
fitted from it and
. becsuse of it could
function better in
the regular class.
Grade 1 yes yes S No, I did not | yes Hyperactive children; no
request it. children either lack-
ing in lecarning con~
cepts or {imature,
Grade 2 ‘1 yes ves 5 no yes Those vho need {ndivid no
dual help, acadenic,
emot{onal or social
wvhich the classroom
teacher of 30 is
unabler to provide
Grades 2 & 3 ] ves yes k] yes yes Children needing extra Depends on how nany
help in very basic self-conteined
concept skills and ' classes were avail-
showiny 8 specisl need able & exactly what
for extra attention the functiza of the
class wvas. The
children I sen to
to Conpleuentary
Teacher do not necd
the services of a
{ull-tine prosran-
the grecup time vas
sdequate. They also
sce the Reading
. Specialist,
Gtade 3 ~ yes yes no yes Needs to contrel his no
crotions; strengthen
" fself~concept; develep
ancizl siills; develop
. acadenic skills
Grade 4 yes ves 3 no no Slow leamers arc best yes
serviced in subject "
areas they're weak in.
Grade 4 yes yes 1 no e Slos lesrners; puplls no
1/ emotionsl sdjust-
! sent problens
Greade $ yes ves J ves yes Childien needing indi- i tnink 1t depends
© fvidual attention S on the chfild.
jinall froup wvork
Grades 5 & 6 | ves yes no ren=-could be phildren working below ho
1elpful srade level; children
sho can rencfit fron
sery small group work
Grade 6 yes yos no /e yvperactivity; slow- ~ no -
lecarners; those needing
jork with ranipulative
levices, Should also
e he classca of brights
. khildren also.
r-"€ .
o
QU
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‘ ‘ fPable 4¢

TEACHER RESPORSES TO Heve you Did zhe How Did ehe Do you eee Children manifesting Would the childres
RESEARCH QUECTIONKAIRE | ueed the work nany? | offer you see thie vhat kinds of needs serviced by the
scrvices directly ,ougzestions |ee o necded |ore beot serviced in . CTP be more ode~
of the CTP {with & nateriele |opecial ed~ {e Complementery quately eerviced
thie yeor? |your for children |ucation Teaching Program? by a eelf-conteined
children? {n your room {vice {n your cleeel
not eerviced lechool? ‘ )
directly by
* her program?
b t
CHOO
ROGEAS HEIGHTS
ouxizdgr;ﬁr::n Yoo Yoo [} Jeo Yoo Motor problems, percep- Ycs, in sany caees

ual probleno; children
exhibiting esotional

problens which lead to
difficulty in learning

Grade ) Yoo yoeo 1 yeo dork with children on Yoo
. . an {ndividual vaocio
. QOrade 1 yeo Yoo 2 yoo yoo Motor probleans, percep-| yeo

tual problese

Grade ) yee yoo 1 yoo yoo Children who necd inci-{ o
vidual attentisn and
those who can profit
bee’ from a one to one
relationship

3L clacs cizee
1 6 (1} 1 no yos Children froa hones Yes
Orade Y ! providing little or fewf wore samaller those
' background experiences/ children could be
children who need indi-] helped pore effect~

vidual help ively
o/caild wo, they nocd the
Orade 2 yee yee ! " yee S;i:; ;::::;Zu;/un” nuch emaller ratio of
motor skill problezs/ | student to teacher/
M child who needs indi~ | more coastant por-
. vidual attention/ chile| tonal support anda en=
+sho has behavioral courageszent by the
4 problena adult/constant &

imsediato feeudack of
their perforaance
adoquacies

Grade 2 yes yes 1 no VL1 Spocific loarning dla-
abilities/pesr-intor- .
\, actio:. deficiencios/
negative oelf-concopt/
inadequate socialozo-
tional cevelopnont

QGrade 3 yeoao yeos 2 no yos J@eading and nath dis-
abilities/pescsiiugl
problets

no

Orade 3 ye3 yoo 1 no yeo Individual attentionr/, |:.no
s2al) groups . '

Grade 4 yes yoo 1’ yoo yos Chileren who have not ¥z, WOt in any cana
fully adjusted to ra=

. saining 1n a celf-
contained clagsroon all
. day

Orade 4 you yoo 1 yoo yoe Childron nanifesting no
omotional difficultiec/|
. 1earning d¢icabilitico/
the immature learner

. Grade 4 yeso Yoo yos childron who have dift¥ no

culty relating to their ’
seoro/children who need
10 have certain cikills
. seinforced

Oredo 5 703 yos 1 no yes sh@lren with specific No, cortain children
Learning probloezo who are botter corved by
kkannot function cutiu= | a ¢,T. sho is adle
factorily in a large to function at leaot
sroup or claco becauZe | part time in a redu-
e discipline problens | lar claguroon whore
br the need for extra the prodblexss are not
. elp too severce Others
. are better corviced
by-a,s0lf~contained
“w . clanaroons Tho

e facility in beut
0/

deteranined by tne
nesds of tha child.
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Table 44

TEACKER KESPUNSFS 10 Have you 01d nhe How 012 she Do you see Children*manifesting Would the children
RESEARCH QUESTIONNAIRE | used the work many? | offer you sce this wvhat kinds of needs serviced by the
services directly suggestions |{se 8 necded |are best werviced in CTP be more sde-
of the CTP |with & noteriale [specisl ed- |o Conplenentary quately serviced
this year? |your for children |ucstion Teaching Program? by s self-contained
children? in your room |vice in your . claeal ’
not eerviced |school? i
directly by
her program?
SEHcoL
BOIRIS MY IMTS
Grade 5 ‘Iree 7T no yos Fhildren who do not wor;
) Fatisfactorily in a regH
hlar clasoroon oituatior
Grade 5«0 700 [7e0 4 no Yoo Fhildren wno ncod nore | yes
. * bndividual assiatance
Lhan tho rcgular class~
‘oom teacher hag the
Liie or ability to give/
thildren needing reviev
cork to the point vhere
khe rast of the class
pould be ksld back ’
Grade © o8 [yes no yeo ‘hose children with ero yes

™

J

3

Lional and goclal prob-
Leus/those with learning
iisabllities that fecel
khreatened by large
blaco situntions
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Table 4e

TEZACHFR RESPONSES TO Have you Did ahe How Did she Do you ace Children nauifesting Would the children
RESEANCH QUESTIONNAIRE | uscd the vork many? | offer you see this wvhat kinds of nveds scecviced by the
services dirvectly suzgestions [es a nieded |are best nerviced in CTP be more sde~
of the CTP |uwith & materiold ‘jopecial ed- |a Complementary quately serviced
this ycar? |your for childrén ucatlon Teaching Program? by a self-contsined
children? {n your room Jvice in your - class?
not serviced |achool?
directly by
her progran?
SCHOOL
SAMUEL MORSE ~
No grace yes yes several | no ycs Reredial reading & math| 1 feel this depends
Language development, rreatly on the
oral & written corzuni~ | {ndividual child.
cation,
No grade ycs yea 4 yes yes Need to work on 1 to 1 | yea
basis or close to it,
. wighly structured
schedule
No grade yes yes 2 yes yes Slow leamner no
Grade 2 yes yes 1 no ycs Renec¢ial students nced: | no
ing special reinforce-
nent of subjects and
f needing special help
to strengthen self-
concept.
Grade 3 ws yes 1 no ves Children w/reading yes
nceds.
Grudes &4 & 5] yes yes 1 bl yes I fcel students who axe| no
1 suffering fron sinor
. learning difficulties
are best helped by
. these services. Fs-
. pecially those students
vho are cnotional be-
cause of 2 bad honelife;
they need that added
attention.
Grade S yea yea 2 yea yes Those children that yes
necd a lot of Individu-
al help. Also acnme
chiildren have a handi-
cap & this program has
been a trerendous bene
fit to thex
Grade 5 yes yes no yes Severe reading probl., | Yes, tvo pregra=s
social ,roblers =/ are needed--a self-
learaing disakilities contained for those
Malnatreamin~ « those atudents who abso-
studanta w/ losa severs | lutely cannot func-
but sipnificant learn- | tion in an open-
ing disabilicies. space class and
malnstrean.
Grade 6 yes ves 12 yos yes L.D. children who necd | %o, definftely. Ia-
. special testing and dividual attention
oethods for achievemen: |tine too high,
Also children who need | Planning skills
retediation in specific | tine consuning.
skills gaps.
Grade 6 yes ves 10 yes yes special leaminy prodl, |ves
Auditory & visual dis-
criz=ination: those who
need one- one; less
distraction. .
cn(
&)\A
Q )
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ERIC

Aruitoxt provided by Eic:

Table 4 f

TEAGHER RESPONSES TO Have you Did ahe How Did she Do you joe Children vanifesting Would the children
RESYARCH QUESTIONNAIRE | used the  {work zanyl § offer you see this _[what Xlnds of needs serviced by the
sesvices dircctly suggestions {aza u needed |are beot werviced tn CTP? be more ade~
of the CTP [with & materials fspecisl ed~ [a Complementary quately serviced’
this yesr? |your for children fucstion Teaching trugram? by 2 salf-conteine:
children? fa your voos {vi¢e in your claussf
not. serviced jschool? .
dircctly by
her program? .
scuooL
STEVELS FOREST .
Grade 1 yes yes yes yex Children who need much yes
help in thelr acxdentc
skills and molor skills
Grade 1 yos yes 3 no yes Contafaed sftuation ves
rather thaa open space
hyperactive childrea
v/ learniny icabili- :
ties.
Grada 1 yes [ - yis yeu Need for attention ¢ yes
tested J ¢uring cless tire-
tevaral . childret who have abli-
ity but have pipblens
’ applyin; themselves to
the task: both fas: &
slov moving students
Grade 2 yes yes 3 yes yes Easily distractible yes
: children vho find it
difficult to concen~
trate. .
Grade 2 yes yes 6 yes yes Children who need nuch yes
®nore onc-one acsistance
than one classroon
teacher is able to give
Gracca 2 & 3| yes yes k) yes yes Specific Lea rning No. ] feel that cur
. Disability children Complementary Re-
. source Teachcr re~
. lates very well,

. Her technique &
style does a rreat
dcal to cnhsnce
Yearning. the

chfldren enjoy work-
ing with acr and
are aivays asking o
be taken by her.
Grade ) Les Tes 1 yes ves Speciflc learninn probl. soue
In particular arcas;
Juditory & visual dis-
crimination
Grades 3 & 4 jrcs Tes 7 yes ves sorking below grade yes
. tevel; coordination,
kmotional, memory, aud-
ftory & visual problems
Grade 4 yey bres k) vea qL) hildren who cannot no
function well in groups
ind nced {ndividual
help; problems which
. > t be handled 4n a N
regular classroon
Grades 4 & 5 {yes ves wves yes ,earning disabfilftics no
iuch as visual percep- .
kion dyslexia, ctc.
Grades 4 ¢ 5 Ino 10 no |yes ‘hildren who nced to be. | no
in a small group and
:an bencfit fron relat-
ing to one special
rerson in the school.
Grade 5 ves yes yes yes Reading below ‘grade
level = for survival
tactics or functioning
Grade 5 yes Ves 3 yes yes {Slos learner yC»
Media ves yis Vves yes yes .
Specialist ' ’




IE

TEACHER AESPONSLS 10
RESEARCH QUESTIUNNAIRE

Havae you
used the
services
of the CTP
this yeor?

Did she
vork
directly
with

your
children?

How
wany?

Did she

of fer you
suggestions
b peterials
for children
in your room
not serviced
directly by
her prograa?

Do you sea
e¢ce this

an » needed
specisl ed-
ucation

vice in your
school?

Children manifesting
what kinde of needs
are beat serviced in
s Conplecentsry
Teachiing Program?

Table 49

Would the children
serviced by the
CTP be wore sde~
quately serviced
by a self~containe:
clase?

scloor

WEST LANIAY HILLS
P.E. Tcacher

no

no

yes

yes

Lesrning disabilitiea

no

Kinderparten

yes

yea

yes

yes

“Learning prodIcems and
enntiongl probleny

4

Grede 1

yen

yes

yes

yeC

yes

Grada 1

yes

yes

yes

yes

yes

Grades 1 & 2

yes

yes

yes

yes

‘Leaming <IsabTITUICE,
behavior problems

nao

Grade 2

ves

yes

4

ves

ves

Grade 2

yez

ycs

yes

yes

Learnin, disabilitics;
behavioral problems;
emotional problens

yes

Grade 2

yes

yes

yes

yes

Children who necd snall
group instructions, onc
to onc dircctions, re-
inforceusent of skille
not lecamed in the sclf
contained classroom,
those with cmotfonal &
social problers

noe

Grade 3

yes

yes

11

yes

yes

Slos leamers, children
vho have social adjust-
ment problen ~ disrup-
tive teandencices, chil-
ren v/more severe emo-
tional problems -

1'n not sure

Grades 3 & &

yca

ves

ves

yes

Learning dizabilitics,
low acadenic potential

no

Grede &

yes

yea

no

yes

Children who necd ex-
tra rcecognition end
approval, children
vho have social prob-
lems.

no

o

Crade 4

yes

yes

L L4

ycs

yes

Behavior problems,
those not sble to
funct ion in » eclf-
contained clese

Some o! them

Crade 5

yes

yes

yes

yes

- Leaming disabilities,
behavior todification
for children with be~
hevior probleas, Chil-
dren in nced of scif-
concept improvement &
help fn gctting slong
w/ others

no

Crade 5

yes

yes

yes

yes

Slow lecamers

no

Grades 5 b 6

yes

yes

no

PITH

Low intcllectual abil-
itics nnd/or group
hehavior problems

no

Grade 6

ycs

yes

yes

yes

Children workling at
lesst tvo ycars below
grede level who have
scrious problems w/
reading. Because of
the individual atten~
tion children w, poor
self-concepts benefit
considcrably,

no

ERY

Q

Grade 6

RIC

Aruitoxt provided by Eic:

yes

yce

no

oy

yes

Childrcn who erc un-
able to work in groups
con get individusl
attention,

e —




Table 4h

TLACHER KESPONSES 10 Have you Did she How Did she Do you see Children manifeating Would the childisn
RESEARCH QULSTIONMALRE } uwed the wvork cany? | offer you ses thia what kinds of needs serviced by ths
servicss directly suggestions |as 8 needed Jare best serviced in CIP be wvors sde~
. of ths CTPF |with b caterials {special ed- }a Complementary quately serviced
' this year? |your for children |ucation Teaching Progras? by a self-contsined
children? in your rooa jvice in your class?
not serviced [school?
directly by
hsr prograa? . .
SCHNOL .
TILER .
*Crade 1 yss yes 10 ycs yes Children w/learning . .
disabilities
. GCrade 1 ycs yes 5 yes-used the | yes Those children vho are Yes-sons .
* suggestions arcn't reached by ths
. for ciildren Titls I Program and
in the prog. nssd additional help
: . with rest of in gaining good readins .
' class skills,
. Crades 1 & 2 | no no no yes ] T
Grads 2 yss yes , 2 yes yss . : ?
Crads 2 ycs yes ] yes yes no
.Grade 3 yes T {yes 3 yes yes Remediation of speci- no
. fic problens, auditory
) & visual discrinfnation !
. motor problems,
Crade 3 yes yes 3 yes yas yes & no
Crane 4 yes yes 2 ves yes Need for individual Yes ~ 8 self-,
. . B dnstruction for child cuntained classroon
. w/ lecarning difficul~ ot lecarning disabil-
ties; perception, no- ities
. tor co-ordination.
e Crade & yes yes 3 no yes Enotional yes
Crade & yes yes 2 yes yes Learning problecs di- yes
rectly related to
- classroom ¢i{fficulties-
. . notnecessarlly beha-
. vior problens (percen~
tion, motor, coordina-
tion, etc.)
Crade 5 yes yes ves yes no
Crads 5 yes yes 19 no yes Reoediation of audi- no s
tory, perceptual and
- rotor problems and dis- '
abilities., :
SCROOL
BLADENSBIRC .
Crads & yes yes yes Leamning Disabilitfes |no
Crade 5 yecs yes 3 yes yes Children vho exhibit no
an inabilicy te
direct thensclves in
independent work sit=
uvations; children .
lacking sclf-confi=
M dancs} low abilfty ’
. . rsaders; attention
. . | seekers
A\
Unypraded R
Intervedlate| ycs yes 3 no yes - Children with specific |yes
&4=5=6 . learning problers,
Craduy 6 yes ycs 3 yes yes Acadenic nceds of
children who need help
in reading, math and
. éi . language.
¥
Q R h - ]
’




£-TESTS FOR DIFFERENCE BETWEEN MEANS OF THE JUNIOR
EXPERIMENTAL SAMPLE AND THE JUNIOR CONTROL SAMPLE
ON THE PRETESTS 1973-74
JUNIOR STANDARD
TEST SAMPLES N MEAN DEVIATION £
=B Positive Experimental 18  348,8887 35.6167
o Score -1.7270
" Control 16 369.0000 31.8266
z
§ " Variability Experimental 18 45,3889 16.8003
IL [35] Score 1.1092
=3 Control 16 40.3125 7.6570 -
wwm
-
A Distribution Experimental 18 115.2778 26.5348
2 Score ~0.8642
2 Control 16 123.0625 25.8546
£
NATIONAL TEACHERS Experimental 18 60.7778 8.4683
; EXAMINATION 1.8523
y Professional Control 16 54,3750 11.6039
J Education Subtest
!
A IVES PSYCHOSOCIAL Experimental 18 30.8333 3.9742
d ASSESSMENT SCALE 0.0861
Control 16 30,7143 3.7505
’ COMPLEMENTARY Experimental 18  33.6111 6.1275
i "TEACHER PROGRAM 2.8341
ACHIEVEMENT TEST Control 16 27.5000 6.4395

i :\“"

* 0

* Indicates significant differenceés




| Table 5

L-TESTS FOR DIFFERENCE BETWEEN MEANS OF THE JUNIOR
EXPERIMENTAL SAMPLE AND THE JUNIOR CONTROL SAMPLE .
ON THE PRETESTS 1973-74 '

INIOR STANDARD

IMPLES N MEAN DEVIATION £ df t (.05) P (to)
fperimental 18 348.8887 35.6167 )
-1.7270 32 1.70 .9531 *
)ntrol 16 369.0000 31.8266
jperimental 18 45,3889 16.8003
1.1092 32 1.70 .1378
jntrol 16 40,3125 7.6570 S
fperimental 18 115.2778 26,5348
~0,.8642 32 1.70 .8030
ntrol 16 123.0625 25,8546
tperimental 18 60.7778 8.4683
1.8523 32 1.70 .0366 *
ntrol 16 54,3750 11.6039
jperimental 18 30.8333 3.9742
0.0861 30 1.70 4660
ntrol 16 30,7143 3.7505
erimental 18 33.6111 6.1275 L *
2.8341 32 1.70 .0039
trol 16 27.5000 6.4395

> «_ﬁ!
significant differences ‘ é)x

O




PRESENTATION OF MEANS AND STANDARD DEVIATIONS FOR
THE JUNIOR SAMPLES ON BOTH THE PRETESTS AND THE
POSTTESTS 1973 -~ 1974 )

-~ - CLASS OF 1975 - -

EXPERIMENTAL SAMPLE ~ -CONTROL SAMPL
TEST YEAR IN N MEAN STANDARD N MEAN
' SCHOOL . DEVIATION '
4 Positive Pre Junior 18 348, 8887 35.6205 16 369.0000
O Score
o Post Junior 18 365.6111 32.0331 16 358.8750
3
8o Variability Pre Junior 18 45.3889 16.8003 16 40.3125
e Score
HS Post Junior 18 43.0555 15.3296 16 43,4375
wm
5 3
@ Distribution  Pre'Junior 18 115.2778 26.5348 16 123.0625
- Score
& Post Junior 18 * 127.6111 27,3565 16 119.1875
K
NATIONAL TEACHERS  Pre Junior 18 60,7778 8.4683 16 54,3750
EXAMINATION
Professional Post Junior 18 66.2778 8.1588 16 61.2500
Education Subtest )
IVES PSYCHOSOCIAL Pre Junior 18 .30.8333 3.9742 14 30.7143
. ASSESSMENT SCALE
" 61-3 Post Junior 18 32,0000 2.9506 14 33.7500
COMPLEMENTARY Pre Junior 18 33.6111 6.1275 16 27.5000
TEACHER PROGRAM |
ACHIEVEMENT TEST Post Junior 18 45,2222 6.3112 16 29.8750

O




PRESENTATION OF MEANS AND STANDARD DEVIATIONS FOR
THE JUNIOR SAMPLES ON BOTH THE PRETESTS AND THE

POSTTESTS 1973 ~ 1974

-~ = CLASS OF 1975 - -

Table 6

EXPERIMENTAL SAMPLE

CONTROL SAMPLE

STANDARD

N N MEAN STANDARD N MEAN
- DEVIATION ' DEVIATION
for 18 348.8887 35.6205 16 369. 0000 31.8266
hior 18 365.6111 32,0331 16 358.8750 38,0351
i or 18 45.3889 16.8003 16 40.3125 7.6570
for 18 43.0555 15.3296 16 43.4375 12.3665
f
] T
or 18 115.2778 26.5348 16 123.0625 25.8546
for 18 127.6111 27. 3565 16 119.1875 22.9237
or 18 60.7778 8.4683 16 54.3750 11.6039
for 18 66.2778 8.1588 16 61.2500 10.8658
or 18 .30.8333 3.9742 14 30,7143 3.7505" .,
for 18 32.0000 2.9506 14 33,7500 3.6788
or 18 33.6111 6.1275 16 27.5000 - 6.4359
45.2222 6.3112 16 29.8750 7,4644




t-TESTS FOR DIFFERENCE BETWEEN MEANS OF THE JUNIOR
EXPERIMENTAL SAMPLE AND THE JUNIOR CONTROL SAMPLE
ON THE POSTTESTS 1973-74.
Junior ' STANDARD
TEST SAMPLES N MEAN DEVIATION £, d
3 Positive Experimental 18 365.6111 32,0319
9 Score 0.5605 3
e Control 16 358.8750 38,0351
2
8w Variability Experimental 18  43.0555 15.3296
om
e Score -0.0793 3]
29 Control 16 43.4375 12,3665
v /M
0 B
7 Distribution  Experimental 18 127.6111 27.3563
2] Score . 0.9662 3}
Z Control 16  119.1875 22.9237
£
NATIONAL TEACHERS  Experimental 18 66.2778 8.1588
EXAMINATION ) 1.5364 3
Professional Control 16 61.2500 10.8659
Education Subtest
IVES PSYCHOSOCIAL Experimental 18 32,0000 2.9506
" ASSESSMENT SCALE -1.5379 3
o7 Control 16 33,7500 3.6788
COMPLEMENTARY Experimental 18 45,2222 6.3111
TEACHER PROGRAM 6.4962 3
ACHIEVEMENT TEST  Conmtrol 16 29,8750 7.4644 |
—

* approaching significance
*% highly significant




t~-TESTS FOR DIFFERENCE BETWEEN MEANS OF THE JUNIOR
EXPERIMENTAL SAMPLE AND THE JUNIOR CONTROL SAMPLE

ON THE POSTTESTIS 1973-74.

Table 7

Jior STANDARD one-tailed
PLE? N MEAN DEVIéTION o df E(.OS) P(Eo)
erimental 18 365.6111 32.0319
0.5605 32 1.70 .2895
trol 16 358.8750 38.0351
erimental 18 43,0555 15.3296
-0.0793 32 1.70. .5314
trol 16 43.4375 12,3665
erimental 18 127.6111 27.3563
. 0.9662 32 1.70 .1706
trol 16 119.1875 22.9237
rimental 18 66.2778 8.1588
) 1,5364 32 1.70 L0671 %
trol 16 61.2500 10.8659 ’
rimental 18 32,0000 2.9506 e o
~1.5379 32 1.70 9330  OY
rol 16 33,7500 3.6788
rimental 18 45,2222 6.3111
6.4962 32 1.70 .0000 **
rol 16 29,8750 7.4544

nce




t-TESTS FOR DIFFERENCE BETWEEN MEANS OF THE

'SENIOR SAMPLES ON THE POSTTEST 1973-74

SENIOR STANDARD
' TEST SAMPLES N MEAN DEVIATION to
£
= Positive Experimental 21 373,1428 24.9304
2 Scale .5175
£t Control 21 368.6189 31.3584
&
2 n
8% Variability Experimental 21 40,9048 15,3913
i Score ~0.9434
23 Control 21 45,8095 18.1869
7 =)
[75]
)
o Distribution Experimental 21 130.3810 26.4509
= Score ~-0,0066
5 Control 21 130.4286 20,2400
=] _ g
NATIONAL TEACHERS Experimental 21 68.4286 7.3659
EXAMINATION ) 2.0883
Professional Control 17 63,6470 6.5569
Education Subtest _
COMPLEMENTARY Experimental 21 54,9524 4,5219
TEACHER PROGRAM 19,7387
ACHIEVEMENT: TEST Control 21 27.8095 4,3888

.

{39 * Significant at ,02 level
*%* Highly significant difference between gamples




Table 8

t-TESTS FOR DIFFERENCE BETWEEN MEANS OF THE
SENIOR SAMPLES ON THE POSTTEST 1973-74

STANDARD one~tailed
s N MEAN DEVIATION Lo af E(.05) P(to)
Hmental 21 373.1428 24,9304
.5175 40 1,68 .3038
pl 21 368.6189 31,3584
Hmental 21 40,9048 15.3913
) ~0.9434 40 1.68 .8244
bl 21 . 45.8095 18.1869
Hmental 21 130.3810 26.4509
-0,0066 40 1,68 .5026
1 21 130,4286 20,2400
imental 21 68.4286 7.3659
) 2,0883 36 1,69 .0220%
1 17 63,6470 6.5569
mental 21 54,9524 4,5219 ;
19,7387 40 1.68 .0000%
1 21 27.8095 4,3888

02 level
nt difference between gamples : 57{}

O




Table 9

YARIABLE NANE ] HEAN STANDAKD DLVIATION STANTAFD LKKOR
“ganted Affectton® ’
CGroup '
Junfor Experimental
Pra 18 3.5556 1.8222 0.4295
Post 1% 5.6667 2,0292 0.47¢3
Junior Control
Pre 16 $.72500 1,9149 0.4267
Post 16 6.5625 2,1282 0.5321
“Expressed Affection”
Group
Junior Experimentel .
Pxe 18 4,5556 1.9470 0.4589
Post il 5.1111 1.6047 . 0.3782
Juaior Control ..
Pre 16 4.6875 1.6215 0.4054
Post 16 5.3125 2,2426 0.5607
*Wanted Control"” .
Group ' .
Juanior Experimentel
Pre’ 18 3.6111 1.6139 0.3804
Post 18 ‘ 3.1667 1.8865 0.4447
Junior Control
Pre 16 2,8750 2,0616 0.5154
Post 16 2,7500 2,0494 0.5124 .
"Expreesed Control”
Croup )
Junior Experimentsl
rre 18 3.5556 2,2022 0.5191
Post 18 3.4444 2,2022 0,5191
Junfor Control .
Pre 16 1,5625 1.1529 '\.28!2
Post 16 2,2500 1.6125 0.(;31
“Fuented Inclusion” )
Croup
Junior Experimental R
rre ) 18 " 4.0999 7.3689 0.7541
Post 18 5.7778 2,7128 : '0.6334
Junior Control . ) . M
rre 16 '3.5000 29212 ' 0.7303
rost 16 5.0625 27661 " 0.6520
» Expressed Incluelon”
Croup
Junior Experimentsl '
Pre 18 3.7778 1.7340 0.404
Post 18 S.Ak4lh l.JllSl 0.3256
Q Juninr Control £ ’7} N
rre 1 16008 2,036 0.5141
Post 16 4,685 1.8475 0.4719




t~-TESTS FOR DIFFERENCE BETWEEN THE PRETEST MEANS
AND THE POSTTEST MEANS OF THE EXPERIMENTAL SAMPLE
- - CLASS OF 1975 - -

YEAR IN STANDARD
TEST SCHOOL N MEAN DEVIATION t, - d
g Positive Pre Junio¥ 18 348.8887 35,6167
g Score -1.4811 3
. Post Junior 18 365.6111 32,0319.
g4 Variability Pre Junior 18 45,3889 16,8003
i Score 0.4353 E
2 a Post Junior 18 43,0555 15.3296 ..
@ Distribution Pre Junior 18 115.2778 26.5348
= Score . ) . -1.3730 3
Z Post Junior 18 127.6111 27.3563
|l
NATIONAL TEACHERS Pre Junior 18 60.7778 8.4683
EXAMINATION T -1.9844 3
Professional Post Junior 18 66.2778 8.1588

Education Subtest

* ~veum

48 ]

{

* Highly probable.




B Table .10
i
E
| £-TESTS FOR DIFFERENCE BETWEEN THE PRETEST MEANS
AND THE POSTTEST MEANS OF THE EXPERIMENTAL SAMPLE
-~ - CLASS OF 1975 - -
FAR IN STANDARD one-tailed
BCHOOL N MEAN DEVIATION to df t (.05) P (EO)
pre Junio¥ 18 348.8887 35.6167
~1.4811 34 1.69 9261 %
ost Junior 18 365.6111 32.0319.
re Junior 18 45.3889 16.8003
0.4353 34 1.69 .3331
ost Junior 18 43,0555 15.3296
re Junior 18 115.2778 26.5348 N
) ‘ -1.3730 34 1.69 .9106
ost Junior 18 127.6111 27.3563
re Junior 18" 60.7778 8,4683
‘ ~-1.9844 34 1.69 .9723%
ost Junior 18 66,2778 8.1588




TABLE OF MEANS AND KUDER RICHARDSON CORRELATION COEFFICIEN

FOR THE COMPLEMENTARY TEACHER PROGRAM ACHIEVEMENT TEST

GROUP N MEAN IN STANDARD RANGE
PERCENTILE DEVIATION PERCENTILE
SCORES
i Junior Experimental
E Pre 18 40.98% 7.41 30-59%
5 Post 18 55.15% 7.68 41~-70%
Junior Control
Pre 16 33.53% 7.81 23-48%
! Post 16 36.437% 9.10 26.63%
i Total Juniors
; Experimental & Control
4 Pre 34 37.48% 8.42 23-59%
;
Z Seniof Experimental
i Post 21 67.01 5.51 57-80%
4 Senior Control
'}b4 Post 21 33.91 5.34 23-43%
-.i
i
; Total Senlars
Experimental & Control
Post 42 50.46 17.58 23-80%




TABLE OF MEANS AND KUDER RICHARDSON CORRELATION COEFFICIENTS

FOR THE

COMPLEMENTARY TEACHER PROGRAM ACHIEVEMENT TEST

Table 11

KUDER RICHARDSON

N MEAN IN STANDARD RANGE
PERCENTILE DEVIATION PERCENTILE FORMULA 20
SCORES
18 40.98% 7.41 30-59% .60
18 55.15% 7.68 41-70% .64
16 33.53% 7.81 23-48% .66
16 36.437% 9.10 .26.63% .74
34 37.48% 8.42 23-59% .68
34 ' 46.34% 12,57 26-70% .85
21 67.01 5.5% 57-80% .38 .
; i
21 33.91 5.34 23-437% .28
42 50.46 17.58 23-807% .93




t-TESTS FOR DIFFERENCE BETWEEN MEANS OF THE JUNIOR
CONTROL SAMPLE AND THE SENIOR CONTROL SAMPLE ON THE
POSTTESTS 1973-74

; CONTROL ‘ STANDARD
TEST SAMPLES N MEAN DEVIATION to
g Positive Junior 16 358.8750 38.0351
5 Scale -0,8541
« Senior 21 368.6189 31.3584
EE: .
3]
34 Variability Junior 16 43,4375 12.3665
Q2 Scale -0.4480
E § Senior 21 45,8095 18,1869
no
m (75]
* Distribution Junior 16 119.1875 22,9237
4] Scale . -1,5806
g Senior 21 130.4286 20.2400
2]
NATIONAL TEACHERS Junior 16 61.2500 10.8659
EXAMINATTION _ -0.7727
Prof essional Senior 21 63.6470 6.5569
Examination Subtest |
.
" COMPLEMENTARY Junior 16 * 29,8750 7.4644
TEACHER PROGRAM 1.0538 |
ACHIEVEMENT TEST Senior 21 27.8095 4.,3888 |

* No significant differences between samples




£-TESTS FOR DIFFERENCE BETWEEN MEANS OF THE JUNIOR

POSTTESTS 1973-74

CONTROL SAMPLE AND THE SENIOR CONTROL SAMPLE ON THE

Table 12

CONTROL STANDARD one~talled
BAMPLES N MEAN DEVIATION: to af £(.05) P(§o>
Junior 16 358.8750 38,0351
~0.8541 35 1.69 .8006*
Senior 21 368.6189 31.3584
Junior 16 43.4375 12,3665
-0.4480 35 1.69 .6716*
Senior 21 45,8095 18,1869
“Junior 16 119.1875 22,9237 x
~1.5806 35 1.69 .9385
Senior 21 130.4286 20.2400
Junior 16 61.2500 10.8659 x
-0.7727 31 1.70 7772
Senior 21 63.6470 6.5569
Junior 16 29,8750 7.4644 ‘
1.0538 35 1.69 .1496%
Senior 21 27.8095 4.,3888

nt differences between samples




t-TESTS FOR DIFFERENCE BETWEEN MEANS OF THE JUNIOR
EXPERIMENTAL SAMPLE AND THE SENIOR EXPERIMENTAL
SAMPLE ON THE POSTTESTS 1973-74

t EXPERIMENTAL STANDARD
TEST SAMPLY N MEAN DEVIATION £
¢}
i Positive Junior 18 365.6111 32.0319
A Score -0.8252
t Senior 21 373.1428 24,9304
=)
3
88 Variability Junior 18 43,0555 15,3296
o, 3 Score 0.4358
38 Senior 21 40.9048 15,3913
"8
E w
@ Distribution Junior - 18 127.6111 27.3563
g Score . - 0,3209
& Senior 21 130.3810 26,4509
~
NATIONAL TEACHERS Junior 18 66,2778 8.1588
EXAMINATION . -0,.8651
Professional Senior 21 68,4286 7.3659
Education Subtest _
COMPLEMENTARY Junior 18 45,2222 6.3111
) TEACHER PROGRAM -5,5912
; ACHIEVEMENT TEST Senior 21 54,9524 4,5219

VI e, * Significant difference at .00l level
(

3




Table 13

t~TESTS FOR DIFFERENCE BETWEEN MEANS OF THE JUNIOR
EXPERIMENTAL SAMPLE AND THE SENIOR EXPERIMENTAL
SAMPLE ON THE POSTTESTS 1973-74

EXPERIMENTAL STANDARD one-tailed
SAMPLY N MEAN DEVIATION o df £(.05) P (to)
Junior 18 365,6111 32.0319
- 0.8252 37 1.69 7927
Senior 21 373.1428 24,9304
Junior 18 43.0555 15,3296
0.4358 37 1.69 3327
Senior 21 40,9048 15,3913 :
Junior , 18 127.6111 27.3563
. - 0.3209 37 1.69 ".6250
Senior 21 130.3810 26.4509
Junior 18 66.2778 8.1588
. -0.8651 37 1.69 .8037
Senior 21 68.4286 7.3659
Junior 18 45,2222 6.3111
~-5.5912 37 1.69 0000 *
§enior 21 54,9524 4,5219

—~—n
Pl

ifference at ,001 level

79




TABLE OF MEANS AND KUDER RICHARDSON CORRELATION COEFFICIENTS

FOR THE IVES PSYCHOSOCIAL ASSESSMENT SCALE

GROUP N MEAN STANDARD RANGE
PERCENTILE DEVIATION PERCENTILE
SCORES
Junior Experimental
Pre 18 61.7% 7.93 46-747
Post 18 64.07 5.90 54-767%
Junior Control
Pre 16 61.47 7.50 44-72%
Post 16 . 67.5% 7.35 54-80%




TABLE OF MEANS AND KUDER RICHARDSON CORRELATION COEFFICIENTS
FOR THE IVES PSYCHOSOCIAL ASSESSMENT SCALE

N MEAN STANDARD RANGE KUDER RICHARDSON
PERCENTILE DEVIATION PERCENTILE FORMULA 20
SCORES
18 61.7% 7.93 46-747
18 64.07% 5.90 54-767%
16 61.4% 7.50 44-727
16 . 67.5% 7.35 54-807%

Table 14

0

\-



« TABLE OF MFANS RUR 0k )

VAXIABLE RAME L] MEAN STANDARD DLVIATION STANDAKD ERROR
"Teacher Child A({cc;ldn“
Creup
Junior Ixperimentel
Pre 18 6.0000 1.53)) 0.3w1$
Pest 18 7.0000 1.4552 0.3430
Junior Control
Pre 16 6.7500 1.4832 0.3708
Pest 1% 3.9 1.7689 0.4422
“Adminlatretur Teacher Affection”
Creup
Juaior Experimentel
Pre 18 6.833) 1.5435 0.3638
Pest 18 7,0556 1.3492. 0.3180
. Juajor Control ’
Pre 16 6,3125 1.9225 0.4806
Post 16 5.6875 2.4144 0.6036
"Tescher Child Control”
Croup '
Junfor Eaperimentsld
Pre 18 2.3889 1.6499 0.3889
Post 18 2,2222 1.5925 0.3753
. Junior Control
Pre 16 3,0000 1.5664 0.4916
Post 16 3.1825 1.8697 0.4624
“$chool Child Control
Croup
Juaior Experimentsl
Pre 18 3.5556 2,2809 0.337¢
Post 18 3.9%444 2,1550 0.5079
Juefor Control
. Pre 16 3,3750 1.8212 ©.455)
) Post 16 3.6875 1.9568 0.4892
"Tescher Community Inclusfon’
Crevp
Juafor Experimeetel
rre 18 5.6667 1882 0.200
Pest 1 S.4444 1.9266 0.4517
Jun}or Control
Pre 16 3.7500 2.8166 0.704
Post 16 4.3750 2,5738 0.644
“Aduinistretor Coxcunity Inclusfon”
Croup
Juelor Experimentel
Tre 18 $.0556 2,0996 0.494s
Post ' 18 LYY 1.8542 0.4370
Q Juator Control o .
ERIC Pre 1 3,812 8&: 1,5586 1.5386
Pest 3¢ 5.8750 1.9621 0.4963

Table 15
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Table 16

. CORRELATION MATRICES FOR THE POSTTEST SCORES
. INSPECTING RELATIONSHIPS WITH COMBINED JUNIOR
AND SENIOR SAMPLES

Pearsbn Product-moment Correlation Coefficient

Senior and Junior Experimental

POSTP PUSTY, POSTY NTE CTPAT
POSTP. 1.0000  =-0.4301  Q.78l5  0.3469  0.2564
¢ o) 39 ( 39) ( 391 39)
S=00001 5=0.003 S=00001 S=00015* S UDC*
POSTY.. 140000, 0,633, ~0.1318  —ualllé..
(- 00 (. 35) ( 39 ( 39)
$=0,001  $=0.351  $20.212 © $=0.249
PCSTU 1.0000  0.214F  0.1300
' (. 0) ( 395 { 39) |
%=0.001  $20.095  $=0.215
NTE 1.0000  0.5131
: (0 ( 39) %
$=0.0601  S=u.001X |
CTPAT 1.000G }
( 0) 3
* S indicates the level of significance | ‘
Senior and Junior Control
PUSTE POSTY, POSTY NTE CTPAT
POST? L0000  =0.7260  U.6D26 -0.0920 -.4088 -
0 U 31 370, 33 3Ty
§=0.001 $=0.00l  $=0,001 $=0.305 $=0.006
POSTY. 1.0000 -0.1435  0.0642  0.3383
A vt 37) U .33 (. 37
: $=0. 00l  $20.198  S$=yg.36L  $=0.020
POSTH L0000 0.2223 00645
¢ 00 G 33 (3N
$20.001  S$=U.lu7 . $=0.352
NTE 1.0000 0.5784
s . () .t 33)
$=0.00)  $=0.001
| 3 (  0)
S=U.UUl .




CORRELATION MATRICES OF POSTTEST
SCORES JOR SLNTOK SAMCLES

Table li

Pearson Product-moment Correlation Coefficients

Sanior Experimental

POSTP

PLSTR 1.0050

( 0)

* 5'-00001
PUSTYV
. pdip

NTE

CTPaT

PUSTY

-0.3027
{ 21)
$=0.0%1

POSTR

Ga171%
{ 21)
S=J.Ju ¥

0.2666
(L2
$=0.104

1.0000
( V)
$=0.001

* § indicates the lcvel of significance

Senior Centrol

POSTE

POSTP "1.0000
¢ - 0)
S-‘-0.0US.

POSTY

POSTD

NTE .

CTHAT

POSTY

-0.739%

{ Z1)
S=U. 001

‘100000
{ C)

$=0.001

"'G 02032
( 21)
S=0.189

1.0000
( 0)
$20.001

NTe

0.3915
( 21)
S=U. 040

-0.2215
(i)

S=O . 1.6"7

- 0.2209
-4 21)

5=0.168

1.0000
( 0)
$=0. 001

NTE

0.2677
{ 17}
S=0.149

-003838
{ L7)
S=0.064

-0.0152
( L7)
S=Oo ('77

1.0000
( 0]
S=Uo O‘Jl

CTPAT

O.l’f29
21)

{
S=0.408

T0.0BQL
t 1)
$=0.35 6

000491
( 21)
S=0.410

0.4795
{ 2l)
$=G.01 &*

1.0000

( 0)
$=0.001

CTPAT

=0.116¢
(<)

$=0.3017

0.G%60
{ )
S=0-339

=0, 1448

{ 21) -
5=V.266

0.5033
{ INg

520,020

1.000.0
{ "0
S=u.I01




INTERRATER RELIABILITY AND INDIVIDUAL CORRELATIONS SUM OF RATINGS CORRELATE
EXPERIMENTAL CTPAT SCORE

Pearson correlation coefficients Pearson correlati

[N ——

Sl S2 CTPAT
sl 1.0000 0.9532% .3190%* . SUM
( 0. (21 2y
S=0.001 $=0,.001 $=0,079 |
; CTPAT
82 1.0000 ) 0.2691 i .
( 0) ( 21 j
s=0,001 $=0.119 |
|
CTPAT 1.0000
¢ 0
$%0.001 .
]
* Correlation coefficient of Complementary Teacher * Correlation
Program Faculty 1 with CTP Faculty 2 / high ratings o

correlation

*% Correlation of Faculty 1l ratings with Senior
CTPAT Score )

85




Table 18

ILITY AND INDIVIDUAL CORRELATIONS SUM OF RATINGS CORRELATED WITH SENIOR
EXPERIMENTAL CTPAT SCORES

coefficients Pearson correlation coefficients

1 s2 '+ CTPAT

PR I——
.

SUM CTPAT
L. 0000 0.9532* .3190%* SUM 1.0000 0.2975%
~ - 0) ( 21) (21 C 0 ( 21)
k0.001 S=0.001 s$=0.079 i S=0,001 S=0,001
]
; " CTPAT 1.0000
1,0000 ' 0.2691 i ( 0)
¢ 0 ¢ 1) §=0.001
S=0,001 $=0.119 i
i
1.0000 .
( 0)
S$=0,001 '
\
icient of Complementary Teacher * Correlation coefficient of sum of
y 1 with CTP Faculty 2 / high ratings with CTPAT Scores

culty 1 ratings with Senior

8b




CORRELATION MATRIX OF JUNIOR EXPERIMENTAL s

b E 8D B G U KA ek A Tl Gl b Ul L LR NS '

gt T ey T TWRED PRIy PREL  PRic poste | bosiv wostb eosin  POSTE  POST
- - o s mmuswmm e .. - ——— e S SE———— b d—— — Y =t e sas e suemreime @ ¢ edms ——t——. s ——rets ¢
pico 170090 =0.5893 | 042717 ©.5045  v.60s9 u.6l21 0UB852  =0.a159  wel312  0.5185  0.2a51  O.b

—— mr—eas b Ol

SsJevui

Ry L:l.__l_--lhl...(.. La).. L, Ml .. ~18) .. 180, . t.caa8) . L. LB) . 16)...3 . tvdo..l...
Srd.udd  StULL3T  SEUlLed 330.00% sw.w) Ssy,.001  Smu.023 Ssuedul 30,014  $3u.lle SV,

. = ag—
PREV.

———e

05y ~biovil  —u.282L T L0091 TSo.0980  -v.s0lZ Gl 00,3003 T - 34ET -u.lBbY  =uU.t

RTINS SO DUSRI ¥ PPN U {5 NUR Wy 1. 3 SO0 ISR S CHREC- WU ¥ YOI W Y- § PN WeA § ) JUREY DU ¥ NN Vi

$su.001 $50,300 Ssu. 128 Sau.226 Ssu, 34y S=J.004 S3v.0ul Sau.113 580,019  S=u.22% Ss=u.

— - —— .

—— e

o —y

Tl '

- WIS et A o 0 e e et i et 0+ S &

T 1.0000  0.2613  0.2045  0.658) v i3T8 T IT04EE | ue0Ukh | we3493  =u.le51  0.53
Pttty N RART Y SO S U ¥ S N TSI WL ) SRR GRS Y TR T 1 S TR 4 TR TS I S
T TS 1 s 0,208 SR0,000 T STO030T 3aUch20  SML49S  $R0.077 520,230 S=u.d

- wore e ————— - ——

TES TTiowed w2785 u.eul0  we2B55 o305 T U.UBGT  Uel442  <0.40Y 0.3
PR AT Dt t-Y W RN Y YU RSY-§ JUE By NN NN Y- N WOl 1.7 JO M Y TR P

g0l Se0.13Z  Sd.utv S8U.125  S=d.0s¢ _$0.363  Ss0.001 T $20.025  Swu.d

rYIey N Tooovo  vehats T TNaY  v.e385  0.48%6  v.3244  0.260d  Ouud
. PR ST DN ¢S U ST X YU DAY JOU QU 1 SN DY DO MO 1 S P

. . Smusve Sxued32 $3.,004 S52v.038 $35.020 S5y, 095 SsJu. 6w S=0.d

TPAEC T W 5.'57'1'4 '-u Ny I '6'2'252 T oS e00  -0.lack | 0.94
N $ou —0L —dB {emedd) bl 180 it [ QNS ¥ - JN SSN V") MO P

Sey,0ul s-u.Obl 280,240  Ssu.ltB2 Sa,.009.  $30.2dl SaU.¢

Treste

-  ——— pr——

e Titvoe luldvas T 0.1955 0.2888 "JI:'.:'.E's"":‘.}'.
{ sl Lo 180 fo18) b bl sl d

e e emmrvenmrememt wmlam———— st e @ e eRSIn w Sheet badew  SLSEEEE
, ' . Sayeuvl 389,010 S3u.0U1 SaUe123  53V0.03 Save

Teestvo e e B TR O "-u 0169 <d.uss2  =0.U
L [ TRURE'Y  SER AN 1 J (O UGN V"7 NSO poe

. $30.uvl S3UL234 Ssu.470  SsU.3TL Sey,

pes1s - e 100y Gel971  u.4izh el

. mre  —————— QY FUUPE PN ¥ : ¥ [P SO  FEOII U
- : . $50,0917  $800216  $=u.033 Saued

o — t——— = -—- [ . — . ——— . r—— -+
PUSi Lewwdy  =Uel4l7 vel

nmt— o ! se: s sseemeIms w4

* Indicates. s-trong relationship betwe’en‘“‘“‘"“" R S rer T Rt T4 B e

NTE scores. and..the CTEAT .scores

-

PISTI

x 000y ‘-u:u

St § 98400 i mon voe pemer = e - JUSUR * } JUNN RN
. s-u Ul Ssu.d
- e x wimsms o> o " - —-en o @ T OO pm———— ¢ b =%
P0STe 1.9
ssrnt o - e CE T o grsiema ¢ ;:
‘ TWairosb .
R , . —
{ — y . .
' HH
ol - 41
. \‘l " ' - - haald
ERIC : '

3}
!
N




CORRELATION MATRIX OF
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CORRELATTON MATRIX OF JUNIOR CONTROL SAMPLE
COEFF 1CIENTS
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TWO~-YEAR REPORT OF THE MEANS AND STANDARD DEVIATIONS
OF THE CLASS OF 1974, EXPERIMENTAL AND CONTROL, ON THE
TENNESSEE SELF-CONCEPT SCALE AND THE NATIONAL TEACHERS
EXAMINATION SUBTEST

EXPERIMENTAL SAMPLE CONTROL -S
TEST YEAR IN N MEAN STANDARD N MEAN
SCHOOL DEVIATION
Positive Pre Junior . 21 351.1904 25.4057 21 354.904%
Score :

“ Post Junior 21 360.9521 28.6729 21 362.666

2 o

9 Post Senior 21 373.1428 24,9304 21 368.618¢

2 .

& : )

Q Variabflity Pre Junior 21 46.0952 9.5337 21 43,9524

S84 Score

L3 Post Junior 21 43.6667 13.0051 21 43,381(

-l O

21 .

v 8 Post Senior: 21 40,9048 15.3913 21 45,809

a2 _

%

m Distribution Pre Junior 21 119.5238 24,1756 21 115.5234

,E Sco;e

B Post Junior 21 121.0952 26,1971 21 121,285
Post Senior 21 130.3810 26,4509 21 130.4284

NATIONAL TEACHERS Pre Junior 21 62.2857 7.8240 21 58,5234

EXAMINATION

Professional Post Junior 21 67.2381 6.5108 21 60.0474

Edugation Subtest |
Post Senior 21 68.4286 7.3659 17 63.647

* Nm




TWO-YEAR REPORT OF THE MEANS AND STANDARD DEVIATIONS

OF THE CLASS OF 1974, EXPERIMENTAL AND CONTROL, ON THE
TENNESSEE SELF-CONCEPT SCALE AND THE NATIONAL TEACHERS
EXAMINATION SUBTEST

Table 21

EXPERIMENTAL SAMPLE

CONTROL SAMPLE

IN N MEAN STANDARD N MEAN STANDARD
OL DEVIATION DEVIATION
Junfor . 21 351.1904 25,4057 121 354.,9045 26,7097
Junior 21 360.9521 28.6729 21 362.6665 23.9794
Senior 21 ' 373.1428 24.9304 21 368.6189 31,3584
Junior 21 46,0952 9,5337 21 43,9524 9.8665
Junior 21 43.6667 13.0051 21 43,3810 11.7664
Senior: 21 40.9048 15.3913 21 45.8095 18.1869
Junior 21 119.5238 24,1756 21 115.5238 20,7620
Junfor 21 121.0952 26,1971 21 121.2857 21,7925
Senior 21 130.3810 26,4509 21 130.4286 20,2400
Junior 21 62.2857 7.8240 21 58.5238 8.1279
Junior 21 67.2381 6.5108 21 60.0476 7.9717 ¢ 9.
Senior 21 68. 4286 7.3659 17 63.6470% 6.5569 *
Qo * N= 17




Teacher

School:

Grade:

Complementary Teacher Program operating from

to

Date:

SN




Teacher Questionnaire

1. Have you used the services of the Complemecntary Teacher this year?

YES " NO

2. Did she work directly with your children? YES NO
Bow many? .

e ——————————

3. Did she offer you suggestions and materials for children in your class
pot serviced directly by her program?

YES NO

4. Do you see this as a needed special education service in your school?

YES 10

5. Children manifesting what kind of needs are best serviced in a Com-
plementary Teaching Progran?

6. Would-the children servicéd by The Complementary Tcaching Program be
more adequately serviced by a self-contained classroon?

YES NO




Your school has had the service of a special education
Complementary Teaching Program this school year. The
following information will help us evaluate the effective-
ness of our Complementary Teacher Training Program. Ve
need your irnput to refine the service we offer children
with special needs.

Thank you,

The Complementary Teaching Staff
The George Washington University

L

Note: The term direct service refers to the Complementary
Teacher directly teaching your students. The term indirect
service refers to any consultation offered by the Complementary
Teacher to you in an effort to help you help your students.




"Principal

School:

Name:

Complementary Teaching Program Operated From to’

Date: _




Principal Questionnaire

1. Describe the Special Education Complementary Teaching Program as you
have come to understand it through ite operation in your school.

2. Did the Special Education Complementary Teaching Program meet a special
education need identified in your school?

. 3. Define the service provided.

4, Whay types of children were serviced in the program?

5. What type of child is best serviced in the Complementary Teaching Model?

” o
-

<
-z




6.

7.

8.

10.
1l.
12.

13,

14,

15.

-2~

Would the children serviced by the Complementary Teaching Program be
more adequately serviced by a self-contained classroom?

Number of children serviced on a daily basis by the Complementary Teacher?
Average aumber of children in each group?
Number of groups per day?

Total number of children serviced directly this year?

Total mmber of children serviced indirectly through consultant services
of the Complementary Teacher?

Total number of teachcrs serviced through consultant services of the
Complementary Teacher?

Total number of classrooms serviced directly by this program?

Has the Complementary Teacher made an effort to coordinate her activities
with the regular instructional program of her students?

Has the regular teacher been receptive to these efforts of the
Complementary Teacher?

L
o e
L
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16. that feedback method appears to be most successful between Complementary
" and regular Teacher?

17. Briefly describe any change in the dynamics of your school which you
attribute to the Complementary Teacher Hodel?

18. We-invite any additional comment!!! We value your input!

gk
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APPENDIX B

1. Three-Year Research Tables
a. Tables 22 - 27

2, Report of Program Graduates
a, Class of 1973
b, Class of 1974

U
R
.,“'l\.




A THREE-YEAR ANALYSIS OF THE VARIANCE OF THE EXPERIMENTAL
SAMPLES' SCORES ON THE PROFESSIONAL EDUCATION TEST OF THE
NATIONAL TEACHERS EXAMINATION INDICATING THE E -PROBABILITY

YEAR IN NTE Standard A

Class N SCHOOL Scores Deviation £ df
Pre Junior 58.6500 5.7699

1973 21 (2 yrs.) -4,5658 39
Post Senior 67.8095 6.9830 :
Pre Junior 62.2857 7.8240

1974 21 (2 yrs.) -2.6196 40
Post Senior 68.4286 7.3659
Pre Junior - 60,7778 8.4683

1975 18 1 yr.) -1.9844 34
Post Junior 66,2778 8.1588

= a g

* Indicates high level of probability,




Table 22

A THREE-YEAR ANALYSIS OF THE VARIANCE OF THE EXPERIMENTAL
SAMPLES' SCORES ON THE PROFESSIONAL EDUCATION TEST OF THE
NATIONAL TEACHERS EXAMINATION INDICATING THE t-PROBABILITY

YEAR IN ﬁTE Standard one~tailed
SCHOOL Scores peviation [ df £(.05) P(t,)

Pre Junior 58.6500 5.7699
Post Senior 67.8095 6.9830 )
Pre Junior 62,2857 7.8240

yrs.) -2.6196 40 1.68 .9938%
Post Senior 68.4286 7.3659
Pre Junior 60.7778 8.4683 - ’

| yr.) ~1.9844 34 1.69 .9723%
Post Junior 66,2778 8.1588

10 .

level of probability.




Table 23

€6MPARISON OF THE PERCENTILE RANKS OF THE EXPERIMENTAL
AND CONTROL SAMPLES ON THE NATIONAL TEACHERS
EXAMINATION, PROFESSIONAL EDUCATION SUBTEST.

September 1973 " JUNIOR COMPARISON April 1974 -
S NATIONAL
PRE-TEST PERCENTILE POST-TEST )
Experimental Control RANKS Experimental Control
"1 1 90th 4 4
7 2 75th 7 1
5 3 50th 3 3
2 3 25th 4 6
3 7 10th 0 2
September 1972 SENIOR COMPARISON April 1974
’ NATIONAL
PRE-TEST (beg. Jr. year) PERCENTILE POST-TEST (end Sr. year)
Experimental Control RANKS Experimental . Control
3 2 90th 9% 4
5 4 75th . 4 3
7 2 50th 6 3 ;
5 6 25th 2 7 i
1 ) 3 10th 0 0
* Highly supportive of hypothesis
5




-
INSPECTION OF MEANS AND STANDARD DEVIATIONS FOR
THE COMBINED JUNIOR AND SENIOR EXPERIMENTAL SAMPLES
AND THE COMBINED JUNIOR ‘AND SENIOR CONTROL SAMPLES
ON THE POSTTESTS 1973-74 =
EXPERIMENTAL SAMPLE CONTROL 'S4
POST TEST
: TEST SAMPLES N - MEAN STANDARD N MEJ
DEVIATION
Positive ) . :
o Score Total- 39 369.67%* 28.30 t37 3644
§ Junior & Senior
-
[+¥]
m
2
Sa Vagia:ility Total~ 39 - 41.90% 15,20 37 44 |
a2 core Junior & Senior '
a0
mwn
0 &
o)
] ¢
m
[92]
4] Distribution .
Z Score Total- 39 129.10 * 26,55 37 125,
ﬁ . Junior ‘& Senior
10
NATIONAL TEACHERS -
EXAMINATION - Total~- ‘
Professional Junior & Senior 39 67.44* 7.71 37 624
Education Subtest
COMPLEMENTARY P 1
TEACHER PROGRAM otal- '
ACHIEVEMENT TEST Junior & Senior 39 50,46% 7.26 37 28

o : o
. £]{U: * Supportive of research hypoth eses ﬁ

Text Providod by ER 1




| Table 24

INSPECTION OF MEANS AND STANDARD DEVIATIONS FOR
THE COMBINED JUNIOR AND SENIOR EXPERIMENTAL SAMPLES
AND THE COMBINED JUNIOR AND SENIOR CONTROL SAMPLES
ON THE POSTTESTS 1973-74

EXPERINENTAL SAMPLE CONTROL SAMPLE
™ "TEST
IPLES N . MEAN STANDARD N MEAN STANDARD
DEVIATION DEVIATION
al- 39 369.67* 28.30 Y 364,41 . 34,25
& Senior
E % €N
al- 39 41.90% 15,20 37 44.78 15.78
& Senior )
al- 39 129.10 * 26,55 37 125.57 21.87
& Senior ) PN
105
1- .
& Senior 39 67.44% 7.71 37 62.48 8.85
al-
& Senfor 39 50.46% 7.26 37 28.70 5.92
Q
Vresearch hypoth eses




PRESENTATION OF THREE-YEAR INVESTIGATION OF MEANS AND
STANDARD DEVIATIONS ON THE TENNESSEE SELF-CONCEPT SCALE(
AND THE NATIONAL TEACHERS EXAMINATION SUBTEST FOR THE
EXPERIMENTAL SAMPLES

CLASS . OF 1973 CLASS  OF 1974
TEST YEAR IN N MEAN STANDARD N MEAN STANDARD
SCHOOL DEVIATION DEVIATIO
Positive Pre Junior 20 344,1499 29,5460 21 351.1904 25.4057
Score
“ ) Post Junior 21 360.8095 21 360.9521 28.6729
§ Post Senior 21  370.0952 31,2788 21 373.1428 24,9304
B~
&  Variability Pre Junior 20 46,5000 9.1047 21 46,0952 9.5337
% 7 Score .
E ; _ Post Junior 21 39,5238 21 43,6667  13.0051
- O - a8
@ 8 Post Senior 21 40,3810  9.4999 21 40,9048  15.3913
w 5B ’ )
7
{2 Distribution Pre Junior 20 111.1000  21.4596 21  119.5238  24.1756
% Score :
8 Post Junior 21  121,2380 21 121.0952  26.1971
3 \
:1{}é) Post Senior 21 131.1429 | 26,8128 21 130.3810 26.4509

NATIONAL TEACHERS Pre Junior 20 58.6500 5.7699 21 62,2857 7.8240
EXAMINATION

Professional Post Junior 21 65.6666 21 67.2381 6.5108
! Education Subtest .

Post Senior 21 67.8095 6.9830 21 68,4286 7.3659

Ihterpretation - Scores are stabile and supportive of resear




Table 25

PRESENTATION OF THREE~YEAR INVESTIGATION OF MEANS AND
STANDARD DEVIATIONS ON THE TENNESSEE SELF~CONCEPT SCALES
AND THE NATIONAL TEACHERS EXAMINATION SUBTEST FOR THE
EXPERIMENTAL SAMPLES

CLASS . OF 1973 CLASS OF ° 1974 CLASS  OF 1975
IN N MEAN STANDARD N MEAN STANDARD N MEAN STANDARD
L DEVIATION DEVIATION DEVIATION
unior 20 344.1499 29,5460 21 351.1904 25.4057 18 348.8887 35.6205
Junior 21 360.8095 21 360.9521 28.6729 18 365.6111 32,0331
Senior 21 370.0952 31.2788 21 373.1428 24,9304 18
unior 20 46,5000 9.1047 21 46,0952 9.5337 18 45.3889 16.8003
Junior 21 39.5238 21 43.6667 13.0051 18 43,0555 15.3296 |
o
Senior 21 40,3810 9.4999 21 40,9048 15,3913 18 ‘
unior 20 - 111.1000 21,4596 21 119.5238 24,1756 18 115.2778 26,5348
Junior 21 121.2380 21 121.0952 26.1971 18 127.6111 27.3565
Senfor 21  131.1429 26,8128 21  130.3810  26.4509 18 167
nior 20 58,6500 '5.7699 21 62,2857 7.8240 18 60,7778 8.4683
unior 21 65.6666 21 67.2381 6.5108 18 66,2778 8.1588
enior 21 67.8095 6.9830 21 68.4286 7.3659 18
T "¢ 'on - Scores are stabile and supportive of research hypotheses i




&t~ TESTS FOR DIFFERENCE BETWEEN MEANS FOR PRE~
PROGRAM/POST PROGRAM OF THE EXPERIMENTAL SAMPLE
- - CLASS OF 1973 -~ ~

A YEAR IN STANDARD
TEST SCHCOL N MEAN DEVIATION L
£
3 Positive Pre Junior 20 344.1499 29.5460
& Score ) . g -2:7273
E Post Senior 21 370.0952 31,2788
£
Z 0
3] ; Variability Pre Junior 20 46.5000 9.1047
. o Score 2,1037
B Q Post Senior 21 40.3810 9.4999
éi%
a Distribution Pre Junior © 20 111.1000 21,4596
@ 2 )
Z Score : -2,6342
£ Post Senior 21 131,1429 26,8128
NATIONAYL, TEACHERS Pre Junior 20 58.6500 5.7699
EXAMINATION . ' ~4,5658
Professional Post Senior 21 67.8095 6.9830

BEducation Subtest

} *Indicates high probability of attaining established levels of
supportive of success in CTP ~




Table 26

t- TESTS FOR DIFFERENCE BETWEEN MEANS FOR PRE-
PROGRAM/POST PROGRAM OF THE EXPERIMENTAL SAMPLE
- = CLASS OF 1973 - -

AR IN . ) STANDARD one-tailed
PHOOL N MEAN DEVIATION £ af £.05) - P(go)
Junior 20 344,1499 29.5460 .
: =2:7273 . 39 1.69 9952 *
Senior 21 370.0952 31,2788
unior 20 46.5000 9.1047
: 2,1037 39 1.69 .0210%
Senior . 21 40,3810 9.4999 .
unior ' 20 111.1000 21.4596
- -2.6342 39 1.69 .9940 *
Senior- - 21 131.1429 26.8128
unior 20 58.6500 5.7699
' ~4,5658 39 1.69 1.0000 *

Senior 21 67.8095 6.9830

es high probability of attaining established levels of significance
rtive of success in CTP ~

109




t- TESTS FOR DIFFERENCE BETWEEN MEANS FOR
PRE-PROGRAM/POST-PROGRAM OF THE EXPERIMENTAL SAMPLE
~ ~ CLASS OF 1974 - -

Education Subtest

YEAR IN STANDARD
. TEST SCHOOL N MEAN DEVIATION &

Positive Pre Junior 21 351.1904 25.4057
Score ~2.8261

Post Senior 21 373,1428 24.9304

Variability Pre Junior 21 46,0952 9.5337
Score . 1.3138

Post Senior 21 40.9048 15.3913

Distribution Pre Junior 21 119.5238 24,1756
Score ~1.3884

Post Senior 21 130.3810 26.4509

NATIONAL TEACHERS Pre Junior 21 62.2857 7.8240
EXAMINATION ~-2,6196

Professional Post Senior 21 68,4286 7.3659 .

*High probability
Supportive of research hypbtheses




t3'TESTS FOR DIFFERENCE BETWEEN MEANS FOR

PRE-PROGRAM/POST~PROGRAM OF THE EXPERIMENTAL SAMPLE

- - CLASS OF 1974 - -~

Table 27

IN STANDARD one-~tailed
L N M DEVIATION df t P N
EAN £ £(.05) (to)
unior 21 351,1904 25.4057
-2,8261 40 1.68 .9963%
Senior 21 373,1428 24,9304
unior 21 46,0952 9,5337
1.3138 40 1.68 ,0982
Senior 21 40,9048 15,3913
unior 21 119,5238 24.1756
-1,3884 40 1.68 ,9137
Senior 21 130, 3810 26.4509
unior 21 62,2857 7.8240
-2.,6196 40 1.68 .9938%
Senior 21 68,4286 7.3659 .

*High probability

Supportive of research hyp6theses




GEST COPY RUAILAGLE

Report of Progran Gradustes

Prior Academic Year 72 73

" The George Washington University
-E - X Y NS £ . N ) VYU § () PR 5 (R
ool % Lo, prge | Etudeat Pine=:dnl Co-rzi Buta | Fre- Yogition Placcomnt | Prospma Iype .
?‘ < gozae | Informa- Bo -Xoa | paxa{ Type 2du- —
5 S S G230 tirn rurcs trorat | tion ca-
N L .ﬁ:'(\‘ T
RIS dzes | Sex |Other Fed-jotisr Lavel] tica T
AR o Level
R acarcy Y I X ol = P o— 1 &
i;gi-—::m; .- -arary x x. 1% t«\\k.\\ T Dy se\y Ay s
3 It SeTag < & fes ton ’\c\r\ | gm\(\ -:.t.\\ B\-&.‘t
_ﬂ 3 . A X X f-:\.,_(..\ X A L XA é«:l ‘a‘c‘:\\
5 " X x (\t'\x\ \(_\(\ ﬁ “ne e, ©
k. p % x S S— € =
s X K IRIERERAN © LAt 20y -
- ‘x '; 1‘_,-’"——- ;- .
9 < x 3se- sch AN < 2Res §>~! s ¢
" et X X YOS tMm AN E- Q\x\o %c\\ :‘\3\: X
| 1 A X x "._«‘s_c,\ A N 3‘\»\3 T NeL
19" ~ o X X [$33 (‘m\x\h E- ‘:2\\\5 it.\\ él\ 4.'\. \
_L?« ’ : : teg T, A T \\«)\o S 21\‘5;\
. M., tes Xm *c\r\ t. T ‘&.C\‘\ t‘!"\ﬁx
i X - S = -~
[ & Le s % e - -
ST : RPN B RN
l'.}v:ruv:,,: 9 X X 1 ) '\c\\ % sy A (\.'\5'\'
ij’ ‘. < X X AN S k‘gk ' "'—"\:AL \(‘"\"( ¢
’a, 4 v X X ;‘)Q Ck \(\\ E (‘}\\\0 s(—\’\ ;\\
29 * X LA oy b Qoo wdn 8nsT
N x x A
)
R 1 l ﬁ 4
% eaching



h

‘»

AILABLE

Report of Progran Craduates

Prior Academic Year 72

73

e

The G_eorge Washing_ton University

Q'Y Ll L) () Geogtaphi cﬂ(l&: tion of
-IML o {Sepinn = T 0g ol SN I - .
ﬂwm‘fx;‘f ’Cm"“z:? T.ts Fra- l’oiition Plac§‘_:t Progra Type e et
| 19 Xon para- ypa v
gouzes .’zm t| tion ::@ own/City iy | seate
ox Ped-{ Ciizee Lavel \ i |
am ‘L CO\\\QTQ(' G\Q
1 N ';___ _
% - $1.0a00 R —t . \\b N\“Y\m
X. {25 € \‘k.\\ ‘; \?-\\) <C\—\ i\s{ =& -;\\\ \\\“Q'}.\ >
» el ton )\C\r\ ?—- nm\\ -g\\ \R ;\ \ " ‘ \\L \{Q
X Ay L\ \c\n % S?c.c. N{ sg\ KU XN \\ ; “ ac\“
N \ \ E ane g, C (_c.\\n«\l\q A0y { e ) \{
- (\J‘M — | B = > - Cq\\ﬂﬁtf\\
S ‘ LY
e ars - Aamtcigon Al i k\Qﬁ\\mq‘
. n\%L - %_ = ;3 e Naw Yo
. sen deh S loges Ry e |Renyee Balo 3 Nac y
” t‘; ‘:m AN 13 'p\x\) %c\ Mat \c&umﬁa(k : : W al -g\M‘
; ' \ Aeh I NS PR NS P AEN \'/}e.(\
: - o N\ <- :; N\ <y & Al Lave s, $ A QEVIaN
Ces o W\» A y 3
z " € \%) sdy h\sﬁ Cln g Lc\\' S AN '\{v o
: s st e S e Ll & I Newy
* e X kr.\’\ :. Wk\\c. 4 ¢ Wik | (o) A\ > c
” | T - . can ¢
ees \tt\'\ T ".:A\\ '\7&\\ é\'-\ Gf-\‘w\\lm{\ \\L i ! A Q\(‘ eay
" et | T2 £ 1 Shassh
. = : < ' ¢ Yoy ey N e el Q\qc'\s\'
. =3 kj‘k\ E Jv‘.: 4 \'\‘ ;(\.t 10 A e ! - F\ (2N “l‘\.
X “\&‘— C)\ \L\'\ ‘?\\Q [ }\ ‘: m ’\\t T &t\b _Yi
X RN N \L\\ < 9"\\\1 <\~ \ g - A D ;4]
X AA&_J
|
—
‘ —
1 —
L. ’\_4_4
A by
et



\ : Report of Prcgram Graduates
- . -A - v
: . . . pPrior Academic Year Z3 —7‘/
5 . . "3
t . Handicap and Program Type 3 (;T - \\e SOW
H
Agency/Insticution: \Q\\q C‘S RO A\_. \:\(\C\\\\-\ c\ AT Wete s \\){
(-QC‘\?\L Q‘\Q'\\\\(\?\/ \‘*QC A F?‘-‘Q'“\‘tc.\\\-\
1 2} 73 v (4, ! {€) N
wmzar | Stueent T Finzncia. Sersrt cacs . Pre- Frepa:anio.'. U fositiorn Informat.on. | Placement T
28 ) nforra- N L 73 ! para-, Tune Posizion Type Tlu-
$eoz. 1 zzen ' Zcurces i zion lIn | Pre- ca-
' rraz- 1 Sex ! Ozner | {rederal | Otner ! Leval |Serv i_<ferv z:on
3225 [H 3 F . , ' amoust ‘ amount | ! £y or level
i1 % ! oot : : T Restucet Rmddwer S YSV
i ) % B : 5 i w1 ¥ TSN
e TR ' 1 N S Fo D
AMER . i | : =]
7 ]
DR s N H ! Rt R e T L S D]
¢ | X 1 ' i v — S 1 e
PO T ) S : 1 ] / Tes Do Sthe L
. 1 X ! ! | L T — — -
9 i A : ! ! Re % e R AN T TS
79 AN : ! 1 b v L X2
[ K ! : ‘ SCT = SV D
ra | 'L ) ; i : Res. Ry, Yehe R
\ 73 T ! 1 1 7, “ ‘¢ ~
TEEEMES i ! H /¢ ‘ r S
v s AL ! ! — -~ -
A /1% ‘/\ et . Voo ehe <
TR e S
i RO v : Wete Ry Towe g
75 X : Nea, Class !\
* i Y NCT : ; . Ree et R (H l y
30 LA i\ i ; : i AN T N VA TN o S . Y2y .
[ 1 [} ] [ + []
: i i ] ¢ . H
1 * feve 1 T
1 N i 4 i
3 ' i1 i Y : 1 {
~ T ; ; : 1
cmes § . + N v "
< %%aa L__‘___E : : i {
| 1
J D | |
. L |
1. g/-’x |
l: \)4 . ' 4 » : ‘




Q

ERIC

Aruitoxt provided by Eic:
«

’ Report of Prcgram Graduates
-d -
prior Academic Year 23 —74
>
Handicap and Program Type 3 CT - \e SONT Qi .Q\ GQ XN\,
. N & Q(\\*C‘\p Wasie e n \\\\\\e\s\\)/-
QQ“\'?\!_. Q«\Q{\\(\?\/ \‘%C\\\"{T T EAR G ™
‘3 ] 7 (€) [N i5)
.“1::3:'::.“1: ! Prepa:atio.. ‘ Fosition 4nfo:ru:_on Placement Tude Geograpn;:ai Location of
Ne o Ture position Type posicion
* T 1 Fro=-
. Yy ' -
|reder s 1Serv i Zerv Town/City R/S/C Stace
Anouns ! ! T\ PT '
iLQQ : ! LA 'it{n\«cs_xm \g\\\' PSSV [ > I ey 1\&h§
| _’[\ i : xl | i A (oe S\ r\vi.a _..%_ L Xee v an
) ) TN T2V meslid Ntk S eapiond
- ] — ; e Saa b
] 1 . i : AT, S Y TAY } e Aneclod \\.'.-\4. < Nem _\g.\\b .
'l ' l . e N ——— . . N V™ s
1 I | %5 R Sehi TS — Ry &«*_ﬁp' SN \v.\c\ \‘
! ! i ; et -~ SR SN, S S “\5&‘
! ! 1 R % Rna Avhye S Y \C‘\Ocncjt‘t\k W AN XSS sléfk
; 1 } ’1 B ” 4 %? Wech 1o caly g S “\DbN{\Q&\
' . ’ ; : SCT = SYVS V\u\.é&\n\“a _S &
: i : i Rex Ry b eS® s Nay@ s L \s.c\\»\ol\-
: T ! T P - Ryed .4\\ % NN W 5. X ply
. : : i e S Y—o xS G| S \.\}_e:._}»;w.\
i % . R Arehe = (d\e'¢ ?e.rk (R (‘(\(\vv'Xb.\\B
! LS ‘t g S ?n.\.:a Ce ...[.4(‘ j \’\\(-\0\4\6\‘\
: ' Wet vy B g N v B TS Tvaamhen
{ ! ™Nea . (\asS = 1 S,\.\HO\I’N\\\% S ”\\'\CW\L Aan
i : ReLHac et Rl = | ! TIR¢ anen Lo J— A LN \?\\\5\
i : - ; '\ PPN U ) BT Co L™ee ‘f\Q“x
! 1§ 1] . t '
1 i ? . .
~ e s ' , T -
1 H ' H H
: : ¥ i
i T -
, : :
w
~

o swvapen o

e v 4y o s RTRAS - SR



APPENDIX C

1. Article "Complementary Teaching"
2, Supervisory Personnel Forms

3. Student Devised Evaluation Forms
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photosruphy by the author

B A i e s e - . Fhwo saaLL caxEs with lighted
é_ catidies  are  set befote  the
Victnam veleran and the nine
yaar odd gicl, The video camara
B moves in and the choes breaks in-
\ to “Hoppy Biethday.” It is rot a
surprising scene at Jo Ifmos Ray
Elementary School in Tuhea Park,
where George Waskanaten ¥ 'niver-
-;ily sindents  are i Uadiing  as
compheniary teachers,”

: the seicran soone of the Uni-
u.nii) !lul;ulw ‘-*;)‘) aty ;*uilu’d Wii.:l
elunentiny sindents for o yea-leng
womiter and leborato v speetat
vdugition at o Mandoad cheel n
the W ahimsten suem: <, the il
GIOR e Cnosen e remckent Q

. varite of Barniny ol dioges,
' This upique progrun for student

i .
LU N :!::\\4 a

b

T e - o AR W R ma, oo s s ARt P

tachices (und ot
Drittary o tesource senvies for an
clemicrtary sehool) iy tae resalt of
an  avreement  betwoen George
o Washinaton Universits  and  the
rence Greoree s LCouney Schools, 1t's
a prit frogetam funded in part by
the Buicae dor tiv Educationally
] : Haudicapped (110W),

“We o beliove caral edoeational
OPPOITUNILNS dre prot idad bust for
Al ween handicappsd chaldren are
Lept i the m .iil].\i!\.ﬂl of their
scheol's proaram,” e, Pata {ves,
feanter nd super wale wan of the
.. omylieentary tasher’ pocaram
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(from page 12)

“The course is built wronnd the
premise that & larpe perecetage of
speeind educntion children can be
successtully serviced within regufar

chasses by seheot-bmazed fnterven-
ton teachors, sepponting ead com-
piemcatiizy che regular toachiag pre-
apam,”

10y a happy mariage betwesn the
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Univireity and the pm/.u school,
for Mrs. Roeone Hicvins, p.;..s_.p'xl
at J. Unos Ray, subcribes to the
phileseriv that most clubteen with
spacial ne Is function best in the
regatar chivroom,

“But st classrocm taebers
nepd haln in programing for in-
AVIGURL Recds,  BIPS S COHIS
out, "Atter thoy orzaniee clugaet in-
to ccreral shill fovels tor reading
and eritbmetic, they haven’t the
time. an. rost don't have the train-
ig\g tey dngoss 2 vl s Iy ot fearp-
in and intiate a prescrebed tenrch-
ing technigue.”

I etuen for the resourvee and
teaching services pronided by the
Hmvvm:y. the nublic «chaol offers
classrooms and children,

The hiaay Faces of Kids

The widest pos«ihlo variety of
behavior paticrns s ihe criterion
for sclocting the J. Fros Ray stu-
dent, fer the tearher-training phase
ot the program, Mis, Hicrins, Miss
Hattic f\dlcxx'xj:\. counisJor,  and
clssroom teschers furninh back-
vround ujuiination and confer with
the George Washington <toff: Dr.
Michael Costlcdziry, complementary
tercler coordinator; &, Noncy
Sobel, spoctal education inswructor;
and M hoonaa Wireborr, ::a\:hi:'.;
assistatt Included mothe two semi-
nar grosos ge chtldiea o erades 2
through 0 They wre ag. cor e, sib-
missive, anery, passive. e conple-
meanin teecher candidite who
worls i e sehool fue o entice
year, iy exposad 0 oa ren o entative
g of bewning Wi .'.hi!:::':a and
behaviors.

Children in the opetatiosal mod-
eh, niot part of the wainar pro-
gram, were selected becuire of their
spentat ieeds, Tie GOV sl waoited
with these sl groups on a regu-
lerty schedaled hms. foodit sinth-
"..uk bovs, whose many irasirations
Pound tm Lot g ATRY
ad clesreoa v lion,
ol three tHoies o wook wid B
Casilch.ary and Miso sSobel aad
formad the “Co-op VB They
chove thog owag prowt, a viant
1w hell oot e plases field
touh tp a4 conadun bl ponben of
e Loarcon e i phavers
were e and oot by e
brs ot cluh Warps tie rules
and acaedly playing tie tame and
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teaching others becanie a long, slow
exervite i coopencion, The teach-
ers el d this the fhntp
and directed the e-rics of the
boys toward do.coveiing wlternatives
to their frn:h'atm:r ~fternte ay han,
dling thelr <ocicly.

There wore other models, a fifth
and sixth grade gith’ coping club,
a group of Kindergutoas and firse
graders developmeaninily beliind, and
onc of second and th'id grwers i
need of remedial reading help
When the GW sioil i not busy with
theic teacher-training womi’nurs o
the mude! proaps, they are available

P LR Y B e I PO T
for oo DILALIC G G lehenedy

. i )
I
Lol

eyger asps ~ev 4 wesme s o
di REN NN SERMN prrogianilig

A ‘Typieal Dtay

The aniversty junices und their
assigned siadepts micet taroushont
the fall semester all day cach Tues-
day wned Thuwisday., The teadker-
traine.s are bricfud bofore they go
after tiuerr young Chatves for the
semifnar program, They sit with
their ctudents wud hedp thom »ith
the day's wetivigy. ft gy Le learning
a new phonics game, madany sch-
image doll; in the senoul wood
shnp or “acting out” b the dolla
in a puppet show. Rgcnulcd on
video tape, the childien and stu-
dent teschers have mquq‘ll onpor-
tunitics 1o review their own behavior
and the cffectiveness of their teach-
ing techmques,

When the children etern to their
classtoonys, they are aezet panivd
by their "GW weachers” who spene
lh:. rest of the day helpieg and ¢b-
serving them as weil as otber chil-
dren in the classrooms who evhibit
special veeds, The aftetnonn semi-
nar goup reverses the scheduie
spending the mornings in the ciess-
Tooms. '

Early in the year it was evident
that clove reiationshipy were devei-
oping hichween the GW stidonts and
their voeng  counieparts. They
widhed Rand-in-hand dJown e hall,
st tomether in a oowner of the sepi-

ar reosm makine o leamee, shill
eama { g the paet to nhpr or epee
'.hbif eeess  Hrie e an aw doll
house for their smiler brotiers vnd
sizteny ot home,

A tall beardad University student

into the oy activity, A cood Lolds
her anpry, oz Bthve-shouting, Giirg
grede Lay iy dn her ek, 1e-
straininy b winle she talas softly,
“Thete's anothcr way to do this,

Criarod Canl 36 and latls fin can e
RN TR de makane dvw o dogyaesn e

oul,”

The student teachers are puoiting
together o mclonge of the theories
they study Murrhy's “Autistic Per-
ception,” o l\«.dl s “Life Space In-
teivien,” Bot it's much moie than
thite They a1 personally ivolved
i the dives of the children, “luter-
acting” is lioted as a WK to be ac-
quised and Gaveloped by the coin-
[ ivTicinaly fvahitl Landiddiss,

If success 11t instant, the stu-
dent Leacher is encouraged by long
range indicetions, There's Bdith who
spone itesngic snd wo-word sen-
wenees in s pear whisper when che
joined the cicup in Septembeor, In
her second year of hindeige.ten,
she dido't hoow “in” from “uut’)
conldn’t nare nunbers beyond U1
and was umcupu'm\c to the proup
sumuli, Edub’s GW teacher graope
al eacti opportuntty to draw out a
third and  fourth  word., played
“Lumon says” and repeated  the
diseutions of seminat adiiviees in

exagpersted  voice amd  dramatic
pausomene. The supplaaental ex-
p;‘:'it'll(:t:b are Tielpint haith. Only

cently she began loolang at the
pcxsons spe .lmg wner, nnd she

Arer mm e e

Lokl wavtny u.:\ -.--v oun,nb uawyuuna

given simultancously,

Program Is Uniue

Such extra services es the read-
ing and speech teaciers ofier in cle-
mentary schools, predaie most other
special proprane, Lioie recently the
school-based “Hoater” “aisis,” and
"dingroativ aind piesenpiion” teach-
ers bave appedicd o offer suppoi-
live services 10 Classtoom teachers,
‘The umquencss of the complemen-
tary teacher progran:, however, is
the school-based t.imng designied
to prepare  the  across-categories
teachers yor their rol.s as interven-
tionists.

Following, his jlmim vear with a
minimwn of 325 oL hours i the
demonwration sepuasr prosram, the
SCNIVT Ly lumenters U oacher candi-
date becomes an dern in yet an-
other schiool. He despns, introduces,
and opuates a4 comnplementary
teacliug model prostam. Under the
monitorship of botl tne University

-~

e

THe

T
m L NP - .-~{

. : !
o

.
e s
e H
- . 3o« e "
ao— i-»:—-» :
~ - PRSI T BN
.- .

e e o— o e

* tud

e

e b e & e, 5

ik o 3

'
| RN . ;

€ WA AR P R 4 Fad U S B DR 0 R M RS AL BV S 608 B0 A L R Gk k0 S0 PR PR B g R M R WY & A e A R1L A M B e A 8 9

e v
L-n\'a\

Lol eind v @

NAME .

., > na
o et ‘5 Covpe

PLarn hf‘i“w'rf e, Lol CTERS

NP LTy wRem LT
( AR AR / ¢ . §
.,.-..'.r’ . }‘ & Y
(:-_& MELERT B W e fé

“ x .t
G U . SEFFIRER

‘ »
NS PVLE N RO

Here's the sigi oban .utiw-r.\mnus 2

——and the idedl setior Chiss pit!

Annoan eitents on yowr BHR-
LOC dpa wre rexd by the vudemt
body and public abhe, and can
genetate extra wterest and attend
ance at all your schuat activities
and sposts events,

Ruvpcd all-aluminum constine:
tion is ;vu.\r.nm-vd jor .U vears, Tne
lastivg fiaish s in yoar school
coloi.

BERLOC is the best schoal -.i ‘n
valoe by far--onr 10 low h\
inch son inclodmge 150 rmm"" £
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ready for immediate we.
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and the school, he practices his  penemor o v o e e oo T
© trade tor a nuninum of ¢17ht weeks, ;
In 1972, nive studeats wade up .
the first group to graduate from .
George Yaushiagton in the comple. )
mentary teacher projre-a, All are |
teaching today, five as schoolbused !
mtuvumomsss as they WErL trained. §. . R ‘
e RN RO . e, ‘ . ;
" aprroxime tcly 25 are erpected to ) :
finish in the next two classes. : oo
A process cvaluation of this ex- | / '
periment in sopecial educoion tsach- - : X
er tr:\iningr has been m"rln aned * ) '
product cveluation is due in 1974, i \ - ' '
“The program will continmic to A\ : '
evolve,” Dr. lIves predicts. "To - o :
teach is to be involved in an on- | . i
going diggaostic provess. As e ‘ \“,"\ ’ {
styles  change, ~combinations of o

learning disabilitics, and the teach-
ing services they require, P'*anf"‘
'll.u expennces anounfcrud work

ing with eaceptional children pro-
vide the ‘reolity’ or ‘spezific’ to

v g g -
g
.

- S ‘
which is tigd the general knowledge s, A S 1
of psycholoay, sociology, and peda- oL ‘
gorry. We belicve that ‘real’ experi- A e Beeeeed

Aiithnietie or phoaies zawed are orsaled, boilt, and tanght

" aw H Lytprass 3] HLTS . » . N
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P K . N « T T 7 i B Y by RS At mEReERT s e e R m o

The George Washington University
School of ¥ducation
‘Department of Special Education,

Couplementary Teacher Intern \.-s!-..'?:-“‘(‘ . ‘\ <)(':. m(‘.,,\\\

o ) o ’M

Internship Site __ . €nuon wmobyemy o Tytz oy "~*<,‘. *
. LA N

___ Supervisory Personnel P TN By u“\f\\r"&\

e
3 v e e e .

1. .Describe the Special Education Complementary Teaching Program as
you have come to understand it through the perfomance of the i
Complementary Teachers in your building this term. 7/ .- et asre”

,,&1,«« Leerw o716 W /'CZL:/‘ ,
Wﬂ"‘/"‘;_”;‘(/: ﬁg_ : Ll 7 7% il
dﬂ( A e—r- 7] sy —st’ MW
”__7_%————‘ —— ,d—cM' B ) M
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the Complementaty Tenchin Program offer your school s special
education service? Tl

: 7
" Define the service provided. M _,«ZM %
. P I

/u/ S Lo oo at-et oo
M@ frne/ ad‘;’twn;i‘/:fg;)—‘o/ﬂ W“ :««w
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¢ Evaluate the performance of your Compiementary Teachers. Were they:

Poor Adequate Excellent

(1) Self-Directed 1 2 - @

(2) Prepared end Proficient e .
at agll times ‘1 2 €

(3) Totally involved in
your school program -1 2 €)

Comments
‘/%4/& ﬁu—// adﬂ—c,aﬂu Py & /“q) ’é"‘w
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The George Washington University
School of Education
‘Department of Special Education

‘Complementary Teacher Intern K) ' ko 6~P('(.’.] v
T /

Internship Site \/&“6.\/ Vy'-(? w/ ‘

Supervisory Personnel J o S(J’olr\ Lo @ QN
' J

1. Describe the Special Education Coftplementary Teaching Program as
hrough the performance of the

you have come to understand it t
Complementary Teachers in your building this term.

Te exTer\c( o Cornpil;ﬂén‘f the r&d alai- cn\(jonlnja
here at Valle View. Teward the goal, Mrs, Greele
wWieth small Groups 0§ students in all areas ©F the carmedwm.

maitain 4 clrsseoem’ and werk ¢losel
;.'6gram offer your school a special

{P |'03l"l m
we .~kec{

I*‘WﬂS VYRS SO FU\" !\er —(‘_«'-
.‘lL he G- :'.),“'\(- A Tiaa o of N FE o
W ‘"n‘fa ‘El.(ertoﬁbigme'gtafy 'i‘gaéhfné P
education service?

Define the service provided. x t hew-

3 N - 3} =

‘/CS, VQTY di‘{'lhlf‘&!‘{l 5[1& P‘il avlﬂ't 11
i > ' X , : 3 : 3 l Ya wi il
\A la\@\oove) She was CIHL. T l’)’lalrl—t‘/f(\l\ ?ﬁ\'cc prer

the classyoem

f:O v nfle,(;i W‘P,_;l (, Qegenc
xS

3. Evaluate the performance of your Complementary Teachers. Were they:

Poor Adequate Excellent

(1) Self-Directed : 1 2 (3)

(2) Prepared and Proficient ' .

at all times 1 2 (3)

(3) Totally involved in ' .

your school program 1 2 (3)
Comments: '

:_Z:f‘ has b-eer} ce 2 UL rE 4o have e
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The George Washington University

School of iducation
‘Department of Special Education

. . .
Complementary Teacher Intern E t
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1. Describe the Special Education Complementary Teaching Program as
you have come to understand it through the performance of the

Complementary Teachers in your building this term. . ,
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2. Did the Complementary Teaching Program offer your school a special

education service? L./
-

Define the service provided. -
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3. Evaluate the performance of your Complementary Teachers. Were they:

Poor Adequate Excellent

(1) Self-Directed 1 2 (g)
(2) Prepared and Proficient ' 1
at all times 1 2 3
(3) Totally involved in ' :
your school program 1 2 (é/
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SPECIAL BDUCATION QUESTIONNAIRE

nd

SPECTAL EDUCATION 102: Teaching the Child with Special Needs: Techniquen

/

. pnd Methods
SPECTAL EDUCATICH 103: Teaching the Chiid with Special Veeds: Creative

Progromning

1. Vhat is your reaction to your experiences at J. Enos Ray in relation

to your overall teacher- reining? ' ..
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2. Did you find that the assignments complemented the goals of the

i

|

|

!

|

S

e ado — —b/me/o‘a%/mw o be ity SN !
l

\

two
counsen?
§

0‘?)) T ‘ (
c,oyj:jwﬁé AN both cuaxox,(ad/w.?/w 5 ReAQID,

3. Do you have any suggestions as to how the courses and/or assignments
could be altered to better accomplish these goals?
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4. Do you fecl that the courses could.liave been cqually as valuabie if
held in a university classreoom?
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SPECIAL EUUCATION 189. Pre~I'rofessional Internship in Special Edvcation I
1. Do you think that the nine hours per weck invested in this course were
an f:nrich:nent to your experiencee in Special Educatlion 1027 " y
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SPECIAL EDUCATION 170. Interpersona;/Intrupezsonal Relationships for Teachers
1. Do you feel that the group seminar in Special Eduration 170 was a
valuable addition to your special education training? )
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2. In vhat woye would you change or improve this course?l .
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SPECIAL EDUCATION 190. Pre-Professional Iticrnship in Speciel Tducntion I

A 2

1. llow valuable did you find the visits and guest speakers in Sp. Ed. 1907 ;

{

Mot aprabo WOV waluable o wdire ponle |
v P T . ,

W OdtE JZ e — )Qc‘:ﬁﬂ. Cb_/‘; PO e W p-fﬂf‘i. A

A
/i WAL
oy 6O

oo,

Ao d e .’ [ 47 /f}(.f "/Ji

&/U‘)/\-O& (OE Clac”(r Shaenés '/ ﬂ&(.‘.[b R d ‘ d 1284 ;‘
f- = P& \V}LO' i’),{‘) 0. s Sigle "&»f!‘\/&(-(;}’b ]

o oo Lto ELE ;
. / JUY S ‘)é A ..7( L;{—_-]‘()F v7, (;': )
MNeAs el ~ L 2O . Gl QLS T OV & TNt DEN

% )9*041/3 o AN RETIY ‘G G"/\XJ‘"OO&‘ " w&“'?“’(/
) G ol Y e /Q&m,:,’ﬁi)&, %44/_7-(;\.1 LG TA u.u:c.;t;\.)

Gt /)é. Lx)% wots ., (e Glrown Gorlact (setl % s 12
Pplal s ), /

L

S

.
Aeld

L4

L ann I

-




(O]

2. Do you fezl that the same insights into special educatlon could have
been sccomplished in any other t»ayb? - ¢ 'ﬁ' G(i
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SPICIAL mhucarIci ol dindner. Dlueusious of the Couplementary Teaching Role

1. In vhat ways hus Special Education 101 enhanced your elementary and
specinl education training? A
/
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Do you feel that the rheories, materials, methods and technlquec, ete.

o vl &

covered in the epecial education undargraducte prosram 1s redundant of
what you encountered in regulay o‘memary cducation courses?
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SPECIAL EDUCLTION GULSTIONMAYRE v
SPECTAL FDUCATION 102: Teaching the Child with Special Needp: Techniques
. and deztnoda
SPECIAL EDUCATION 103. ‘“eaching the Child with Spocial Needs: Creative
Trogramming - ;

1. What ic your reaction o your experiencas at J. Enos Ray in relatlen
to your overail teachor-training?
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3, Do you have any sugpestions ag to Low the courses and/or cssignments
could be altored to better aceoupls toh these goals?
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SPECILYL EDUCATION 10¢. Pre-Profescional Iatceuship in Dpzelal Uducatden I

L e d

1. Do you think that the nine hours per weck invested in this courae vere
&n enriciment to your experilences, in Spacial Education 1027
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SPECIAL ELUCATION 170. Interpercona,/Ingrapersonal Relatilomships Lor Teachers

.
1. Do you feel that the group scainar in Special Education 170 was a
valuab;e addition to your special education training?
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SPLCIAL FOUCATION 180. [Pre-Profe.sional Internchip in Special Education IX

1. How valuable did you {ind the visits end guest speakcis in Sp. Ld. 1907
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2. Do you feel that the same insiphts into special education could have
been sccomplished in any other ways?
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STLCIAL LUUCATION 101: Scminar. Dimensions of the Complementary Tenching Role
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1. In what ways has Special Education 101 enbnnced your elementary and
special education training?
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4. How could the course be impravéd?
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Do you fcel that the theories, matericls, mothods and techalques, cte.
covered in the special educatlon undergraduace program is redundant ..
what you encountered in regular cleooentary educntion counses?
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SPECIAL EDUCATION QUESTIOMNAIRL

SPECIAL EDUCATION 102: Teaching the Child with Special Needs: Techniques
and Methods

SPECIAL EDUCATION 103: Teaching the Child with Special Needs: Creative
Programming

1. Vhat is your reaction to your ekperiences at J. Enos Ray in relation

to your overrll teacher-training? [ . Ll g o AMP e (Lo
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3. Do you have any suggestions as to hov the courses snd/or assignments
could be altered to better accomplish these goals?
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P 4. Do you feel that the courses could have been equally as valuable if

held in a university classroom?
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SPECIAL EDUCATION 189. Pre-Professional Internship in Special Education 1

1. Do you think that the nine hours per week invested in this course were
an enrichment to your experiencea in Special Education 1027
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SPECIAL EDUCATION 170: Intetpersona;/Intrapersonal Relationships for Teachers

1. Do you feel that the group seminar in Special Education 170 was a
valuable addition to your special education traini
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2. In ‘what ways would you change or improve thiqrcourse?
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SPECIAL EDUCATION 190: Pre-Professional Internship in Special Education 11

1. How valuable did you find the visits and guest speakers in Sp. Ed. 1907
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2. Do you feel that the same insights into special education could have
been sccomplished in any other ways?

o

SPECIAL EDUCATION 101: Seminar: Dimensions of the Complementary Teaching Role

1. In what ways has Special Education 101 enhanced your elementary and
special education training? \Jiiv atmenae | ¢2?41
&
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Do you feel that the theories, materials, methods and techniques, etc.

covered in the special education undergraduate program is redundant of
what you encountered in regular elementary education courses?
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SPECIAL EDUCATION QUESTIONNAIRE .

SPECIAL EDUCATION 102: Teaching the Child with Special Needs: Techniques
and Methods

SPECIAL EDUCATION 103: Teaching the Child with Special Needs: Creative
Programming * : _ e

* 1., Vhat is your reaction to your experiences at J. Enos Ray 1q:g.elation
to your overall teacher-training? A fv ) lrs CLARKRGT IR o
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2. Did you find that the assiznments complemented the poals of the two

courses? :‘/1),'

3. Do you have any suggestions as to how the courses and/or assignments
could be altered to better accomplish these goals? .
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4. Do you feel that the courses could have been equally as valuable if
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SPECIAL EDUCATION 189. Pre-Professional Internship in Spec‘al Education 1

1. Do you think that the nine hours per wveek invested in this course were
an enrtchment to your experiences in Special Education 102?
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SPECIXL EDUCAIION 170. Interpersona;/Intrapersonal Relationships for Teachers

1. Do you feel that the group seminar in Special Ed-cacion 170 was a
valuable addition to your special education training?
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2. In what ways would you change or improve this course?
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SPECIAL EDUCATION 190. Pre-Professional Internship in Special Education II

1. How valuable did you find the visits and guest speakers in Sp. Ed. 1907
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SPECIAL EDUCATION 101: Semfhar: Dimensions of. the Complementary Teaching Role

3

Do you feel that the same insichts into special education coulci have
boen sccomplished in any other ways? Q t'/u Lk
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1. In what ways has Special Education 101 enhanced, your elementary and ;
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2. How could the course be improved? ;
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Do you feel that the theories, materials, methods and techniques, etc.
covered in the special education undergraduate program is redundant of
what you encountered in regular elementary education courses?
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APPENDIX D

1, Computer Programs
a. GRADES
b, t-Test
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GRADES ==~ AN EOUCATIUNAL MANAGEMENT INFORMATICN SYSTEM.

INTRLODUCTICN

. GURADES IS &M ECUCATIONAL MANAGEMENT INFORMATICN SYSTEM DESIGAKED
TO RELIEVE THE CLASSRECCHM INSTRUCTOR OF THE CLERICAL TASKS IANVOLVED

IN ToE ACMINISTRATION OF MULTIPLE CHOICE EXAMINATICNS, THEIR EVALUATION,
ANO THE MAINTENANCE OF CLASS RECGRDS.

MAVING GNCE ESTA3ILISHED A MAGNETIC TAPE FILE OF THE CLASS ROSTER,
AND IOENTIFICATIUN NUMBERS, WwITH THE "“GRADTPH FECGRAY, GRACES wILL
SCORE s AHALYSIS AND MAINTAIN A +~ILE OF UP TG TWENTY EXAMINATIONS ON A
SINGLE REEL DF MAGNETIC TAPE. THE GRADES SYSTENM KAS DESIGKe0 TG PROVIDE
A GREAT CEAL CF FLEXIBILITY IN ITS PERFORMANCE WhILE MAINTAINING
SIMPLICITY IN ITS USE.

GRAOES KAS TWU SEPARATE INPUTS, ONE THROUGH wSYSIN® CONTAINS THE
PARAMETER AND SU3SET [NFORMATIGHN DESCRIBED LATERy AND THE OTHER THROUGH
. wLATA" CGNTAINS THE EXAM CATA WITH ITS KEY.

THOUGH OESIGNED FCR USE IN CONJUNCTIUN WITH THE QP SCAN 17 OPTICAL
MLRK PAGE FEADER ALD GAUNC STANDARD ANSWER SHEET — A, WHERE THE USER NEEO
GNLY SPECIFY THE EAAM NAME AND NUMBER OF QGUESTICAS IN THE PARAMETER CARD,
ThHE USER CAM, THRUOUGH THE USE OF OTHER SELECTEOD PARAMETERS, USE DATA
PRUCESSED BY THE IEBM 1232 OP"ICAL MARK PAGE READER, OR THE :0P SCAN
STANDARDG ANSWER ShEETS, OR THAT HAVE BEEN NEYPUNCHED FRUM OTHER SOURCES.

THE GRADES SYSTEM CONTAINS THREE MAJOR OISPLAY SECTIONS. THEY ARE

- THE ®TEST GRADING SECTIUN", THE A

NALYS1S CF QUESTIONS (ITEMS) SECTION" ANO

THE “ERROR SECTION',
ERRORS ARE LISTED IN

SEPARATE EX4M FOR PRUCESSING.

THE “RECOPD KEEPING SECTION".
DISPLAY SECTICNS IS COCNTAINED UN THE FCLLOWING PAGES. A FGURTH DI SPLAY,
1S PRCDUCED .UNLY WHEN ERRCRS ARE GENERATEO. THE

THE CRUER OF DETECTION IN THE INPUT OECK TO ITAKE
THEM EASIER TO LOCATE. SINCE A SUBSET OF THE EXSMINATION IS TREATED AS A

DETAILED INFCRMATICN ABOUT EACH CF THUSE

SCME ERROR MESSAGES MAY BE REPEATED IN THE

ERKGR SECTICN AS EACH SUBSET IS BEING PROCESSED.

..
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GRADES = 8N COUCATICANAL MANAGEMENT INFORPATICA SYETEM. . .

TEST LUADING SECTICH . .

. ALL EXAF PAPERS SUBMITTED AE [NCLUDED IN THIS SECTION REGARULESS UF WHETHER THERE 1S OR IS NOT
A MASTER RELOMU FUR THE TUENTIFICATICA NUMDER OF THE Exam PAPER GRADED. N

THE TEST GOADING SECTICN WILL DISPLAY THE FCLLCWIASG? .

1) FREJUENCY OISTRTSUTIGN OF GPALES, WITH VALUES FOR THE MEAN A%D STAND2RD DEVIATION, .
20 FAEQUEINCY DISTPIOUTION CF ADJUSTZD GRADES, IF THE PCST PARAUETER (S SET TU OTHER THAN SORIGINAL®.

30 WISTOUPAM OF GRAUESe wITH THE MELS (M) AND PLUS/FIALS 14 24 24D 3 STANDARD UEVIATIGHS (U) IANDICATED O THE X AX1S.
©) RISTOUKAM-CF ACJUSTLD .GRADES, IF THE POST PARAMETER IS SET TG OTHER TrAh *ORIGINAL®.

$) ANMALYSIS SECTICY. i
64 ULSPLAY OF CCSPECT AMSWERS (KEY). . . }
7) DISPLAY OF STUDENT KESPCWSES.

$) DISPLAY UF ITEF LUMBERS OMITTED, MISSEO. OR MULTI-MARKED. S
9) GPLOING SUMKARY, | . H
300 EXAM FEPORT. . L. . . ) |

IF SUBSETTING IS PERFORMED, EACH SUBSET 1S GPADED AND OISPLAYED IN ThE ABOVE FORMAT.

. PAGE 2
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R AVE S ~ AN EOUCAT [TUNAL MAHAGEMENT INFORMATICA SYSTEM.

ANALYSIS CF CUESTIUNS (ITEMS) SECTION.
ALL EXAM PAPERS SURAITTEDO ARE INCLUOEOD I* THE ANALYSIS. ’ -
THE (NOEX OF ITEM OUFFICULTY, THE INOEX OF CISCRIMINATION, AND THE TFST RELIABILITY (KUDER-RICHAROSON FORHULA.ZUD ARE
OPPUTEY USING THE CCHCEPTS OF PCREPY L. EBEL AS USSCRIbeU I CHAPTERS L4 A0 1S UF MIS 8CCK TITLED
SSENTIALS UF ECUCATIONAL MEASUNEMENT, 1972, A COPY CF wrilCH MAY BE FLUND % TnE LIBRARY JCATALGCS LB 3051.E22). ‘

. THE llEﬁ EVALUATION PRAINTED WITH THE VALUES FCR THE INDEA OF [TEM UIFFICULTY AND OISCREIMINMATION ARE SELECTED AS
OLLURS: \

STEM OIFFICULTY 1TEM EVALUATION

Te ANO UP P00R TO0 OIFFICULT YC SMCW GOCOD OISCRIMINAYION
$1 - 15 . . 60n0 HAS AT LEAST YHPEE=FUURTHS UF T+E »AX{MUM PCTENTIAL OJSCRIMINATION
50 ‘ EXCELLENT HAS MaxXlryM PSTENTLIAL OISCRIMINATION
2% -~ 49 G000 . HAS AT LEAST THREE~FOUATHS OF TrE PAXIMUM FCTENTIAL OISCRIMINATION
SELUN 25 ‘ POGR TO0 EASY TO SHOW GOOU OISCRIMINATION
OISCRIM INATICN JYEM EVALUATION .
40 AND-UP © EXCELLENTY VERY GOOD TEM
30 -~ 239 ccco REASINABLY £300 dUT POSSIBLY SUSJECT TO IMIPROVEMENT
20 - 29 MARGINAL USUALLY NEEUCING AND SEING SUBJECT TC [MPRIVEMENT
8ELCw 20 POCR TO BE REJECTED OR IMPROVED dY RZVISICN

VALUES FCR YHE ABOVE [TEMS OF AMALYSIS ARE CCMFUTED WASEO ON THE CSITERIGN GAGUPS OF APPROXIMATELY 27 PERCENT
TME TCTAL GPCUP WHO RECEIVED HIGHEST SCORES UN THE TEST, AND A LGwkR GROUP CCASISTING OF AN EJUAL NUMBER
RCM THCSE witd MECEIVED LUWEST SCORES. :
THE REMAILING CR MILOLE GROUP IS USEO FOR RESPONSE CCUNT INFORMATION ANO INCLUSICN IN TOTAL PERCENT CORRECT
AND TEST WELIABILITY CCPMPUTATICNS.

THE INOEX OF .ITEM OIFFICULTY RECUIKES THAT THE RESPONSE COUNTS FRCv THE UPPER AND LO<ER GROUPS
TO THE CCARLCT PESPUNSE 35 ADVUEL. SUITRACT THIS SUM FRCM Ink MAXIMUM PUSSIuLE SUY, THAT (S, ThE
SUM UF all RESFCANSE CLUATS, [LELUDING OMIT AND MULTI, FGK THZ UPPER AND LOwi GRIUPS, ALD CIVIOE THE
Ol FFERKEw. & oY THE PAXIMUM POSSIDLE SUMe THE QUOTIENT IS EXPRESSED AS A PEACINIAGE, THAT [S, MULTIPLY bY l0U.
-y -

THE INCEX OF OISCRIMINATIUN RECUIRES THAY YHE LORER GRIUP CUUNY OF CUSRECT RESPINSES 3E SUBTRACTED FROM
THE UPPER GRCUP CCUNT OF CURRECT RESPCNSES. OIVILE THIS DIFFERESCE BY THE maxiMyd POSSILLE OIFFERENCE,
THAT IS, Tz SUM UF ALL RESPONLSE COUNTS, INCLUDING CPMIT AND MULT!, FOR EITAZ THE UPPER QR LOWER GROUP.
THE QLUTIENT IS EXPRESSED AS A PERCENTAGE, THAT {S, MULTIPLY bY 100,

THE KUOER-RICMA®DSON FCPYYLA 20 FOR TEST RELIABILITY REQUIRES THAT THE PROPURTICN UF CCRRECT RESPONSES TO EACH ITEM
BE WULTIPLIES EY THE PRCPORTILN Ur RESPULSES witiCh £RE NOT CUPRECTe THLSE valus$ FO2 ZACK ITEW ARE THEN ALOED FCR ALL ITEMS.
THAT SLP, LIVIDEL BY THE VARIANLCE (SWUARE OF THD STANCARD OEyIATION OF THE TEST SCURES) ShC SLBTRACTEUL FRCM 1, 1S THEN
:utllvtlio WY THE FRACTION OF THE NUMBER OF ITEMS IN THE TEST OIVIOED BY 1 LESS THAN [HE NUMBER OF ITEMS.
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AAUES —= AN EDUCATIDNAL MANAGEMENT INFOPMITICK SYSTEM.

KECCAU KEEPING SECTION.

CHLY THCSE EXANS

WHICH HAVE A MATCHING IDENTUFICATION NUMBER WITH ONE IN THE
ATED IN THIS SECTION. | AK eXCEPTION TO THIS IS PACE IF THE PARAMETER TAPE = NI

HAS GEEN USED. )

MASTER TAPE FILE ARE

. CHECK THE ERRARM SECTICN T0 RESGLVE UNPEPORTED GRACES. THE TEST GkADILG SECTICN WILL CONTAILN ALL TEST lNFOlH,!lON

UNEEPCRTED GELES [HUEXED BY THE E3R04E3US
COVPLETES 114C,])

U85 PCh STUDELTS
U PAY CGRRECT THE 1D,
TnL EX9.CR SECTICN SILL BE PRILUCED OnLY WHEN CNE Qv rURc ERFORS

183

Piad Cle A SEPAFATL
TRE®E 1S WO CCRRESPTADING RECORD ON TAPE.

THERE

ANE ESSENTIALLY SiX

le

al THE END CF THE LEISTING HALALD LY exaM {4 THiS SECTICH
SUMSERS 0% THE DaTA CAaab35 AMD RESUBMIT THE CLAAM,

EASTLY RECOUITZIEC BY STATEMENTS Suln
CR MESSAGES CONCERMING SUBSEITING.

PaGE AND wWiLL uE

CrFITTED.

8Y IDENTIFICATION LuMUER wITH NANE
FCR STUDENT INFGKMATION.

THIS LISTILG dAY BE PUSTED

{.0. MUMBER. & CCUPARTSGN YETWEEN THE EFAUR LIST ANL THE
MAY BE ~cLPFUL 1N RE
IN THES CATEGOIY MAY 8§ EhTinED VIa ThHE UPDATING PRUCEDURE (GRADES = 'YES'), OR

AVE DETECTED. THIS SECTION WILL
AS CARDS NGT IN ORDER,

SETS OF LISTINGS PRCOUCED BY THIS SECT{ON. THEY ARES

SULVING ERRONEOUS J.De NUMBERS.

' 2. ALPHABETIC LISTING BY NAME,
3, RANKING dY AVERAGE TO CATE.
4o PILAILG 8Y GEADE UM THE ExaM GIADED. "
8, RASKING SY GRACE FOR EACH SUBSET, IF SUBSETTING 1S SPECIFIED, . ©
. 6. HISTOGRAM OF AVERAGE TO DATE.
E USE Cr cgl!llh PA!AﬂE!Elg SUCh AS TAPE = °NO°® OR GRADES = 'YES® WILL RESULT IN AN ABBREVIATED SET OF LISTINGS.
1]
. [ ]
. L ]
. - . *
« . -
. - .

O
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G RADES ~—- AN EOQUCATICNAL MANAGEMENT [NFCRMATICN SYSTEM.

TABLE OF PAFAMETERS.

PARAMETER DSFAULY OPTIONS NOTES

hamE VALUE
TITLE . BLANK UP TO SIX OEFALLT CAN ONLY
;o CHARACTERS BE USEOD WHEN UPOATING

AN EXAM WHERE TITLE IS
INCLUDED IN THE DATA
CARD. OTHERWISE THIS
IS A REQUIRED ITEM.

QUESTIUNS 0 (ZERO) 1 T0 150 THIS IS A RECUIRED ITEM,
EXCEPT WHEN GRADES='YES',
GRADES ‘ *'NO* 'YES!
TAPE eYES® YL
T OPTICAL 'NOt 'YES®
KEYS 1 1 705
RE SPONSES 5 2709
KEIGHT . 1.00 . 0.00 TO 9.9S
DEPT . BLANK UP TO THENTY :
: . ~ CHARACTERS' - :
MEAN - 0.00 0.00 TO 100.CO LSED DNLY WHEN ONE OF - : i
e : THE POST OPTICNS IS : !
SELECTED.THE OEFAULT j
VALUE OF 0.00 wlLL BE .
CHARGED IN THE SYSTEH .
TO THE COMPUTED IDEAL
ME AN.
DEVIATIGN 0.00 . 0.00 TO 99.99 USED ONLY WHEN ONE OF '

THE._ POST GPTIONS 1§ ;
“SELECTEDLTHE DEFAULT : '
- VALUE OF 0.00 wILL BE . ;
CHARGED IN THE SYSTEM
TO THE STD.DEV. OF THE
TEST.
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GRADE S ——— AN EOUCATICNAL MANAGEMENT INFURMATICN SYSTEM. *

TAdLE OF PARAMETERS (CONTINUEO}.

PARAMETER ] OEFAULT OPTIONS NOTES
NAME ‘ VALUE :
PUST , "CRIGINAL® *ADJUSTED!
"HIGHEST®
"COMBINE®
SCCSEC "YES® "NO*
SLBSET 0 (ZERO) 1705 ]
ITENMS - 50 1 70 150
S/l 150 3 TC NO LIMIT LIMIT SET 8Y CORE SIZE

GF COMPUTER IN USE.

EACH ITEM ON THE PARAMETER CARO(S) MUST BE SEPARATED 8Y A CCMMA,
CR ELANKL(S).

* THE LAST ITEM MLST BE FOLLOWED BY A SEMI-COLON(;).
ITENMS MAY APPEAR IN ANY OROER.
NLY THOSE ITEMS WHICH THE USER WISHES TO BE CHARGED FROM THE OEFAULT
FOR THAT ITEM NEZED BE ILCLUDEDL ON THE PARAMETER CARO(S) EXCEPT FOR
VITLE AND CUESTICNS, WHICh ARE REQUIREC [TEMS.
AN 1TEM IS INGICATEO BY THE ITEM NAME, AN EQUAL SIGN(=), AND THE VALUE.
FCR ITEMS nlTH A CHARACTER(ALPHAGETIC) VALUE, THE VALUE MUST BE ENCLOSEOD,
8Y APUSTROPHES('). ’
SAMPLE PARAMETER CARD:

TITLE="MS~01*,GUESTIONS=100,TAPE=*NG® (OPTICAL=*YES*,ITEMS=40,0EPT="*SAMPLF';

.- PAGE 6




+ G hADE S == AN EDUCATICNAL MANAGEMENT INFCRMATIUN SYSTEM.

\
PARAMETERS

LSE0 IiN THE RECOPD KEEPING SECTIGN OF THE SYSTEM AS PART OF THE PAGE

. MEADING FOR THE VARIOUS DISPLAYS TU [DENTIFY THE DEPARIMENT ISSUING THE
EAAMINATICN OF FOR wWHAT EVER CTHER INFORMATIGN THE ULSER MAY DESIRE.
OEFAULT IS A BLANK CHARACTER STRING. FORM: DEPT=*AAAAAAAAAAAAAAAAAAAACY,

CtVlATlCN
USED TO ADJUST THE GRADES TO PRODUCE THE SPECIFIEG STANDARD DEVIATION FOR
THE CLASS EXAMINATION. .
OSFAULT IS THE STANDARD DEVIATIGN COMPUTED FOR THE EXAMINATION BY THE
PROGRAM.  FURM: DEVIATION=XX.XX.

GRADES
IF PEKCENT GRADES ARE BEING SUBMITTED TO THE PRGGRAM DIRECTLY, THEN ADD
GRAUES='YES' TO THE LIST OF PARAMETERS. .
DEFAULT IS GRADES=*'NO',

1TENS

USED TU INOICATE HCW PANY RESPONSES ARE CONTA[AED CN CNE CARD OR RECORD.
hHEN USING THE OP SCAN STANDARD ANSWER SHLETS THIS wWILL USUALLY BE SET
10 40,

DEFAULT IS. ITEMS=50.

KEYS

IF MCRE THAN CNE PESPONSE TO A QUESTION 1S TO BE CONSILCERED CORRECT,
THEN ADD KEYS=X WHERE X IS AN INTEGER VALUE SPECIFYING THE NUMBER OF
SETS OF KEY CARDS SUBMITTED IN THE "OATA" INPUT.

DEFAULT IS .KEYS=1.

MEAN

LSED TO ADJUST THE GRAOES TO PRODUCE THE SPECIFIED CLASS MEAN.

ODEFAULT 1S THE ACTUAL CLASS MEAN WHEN THE PFOST PARAMETER IS SET TO
YORIGINAL" AND IS THE [DEAL MEAN COMPUTED BY THE PROGRA4 WHEN THE POST
PARAMETER IS SET TO ONE OF THE CTHER OPTIONSe. FORM: HMEAN=XXXeXX.

CPTICAL

IF THE I8M 1232 OPTICAL MARK PAGE READER HAS BEEN USED TO PRODUCE THE

NEY AND ANSWER DATA, OR IF OP SCAN STANDARD ANSWER SHEETS WERE USEO

{1.E. THE RESPCNSES PUNCHED INM THE DATA CAFDS MUST LE CONVERTED) THEN ADD
OPTICAL='YES' TO THE LIST OF PARAMETERS.

OEFAULT IS GPTICAL='NO'.
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1T G RAVD € S =-— AN EDUCATIONAL MANAGEMENT INFURMATICN SYSTEM. '
f

PARAMETERS (CONTINUED) .
. POST ) ) g -

LSey TU. SELECT THE GRADE TO 8L POSTED IN THE RECOKD NEEPING SECTION.
) DEFAULLT 1S POST='ORIGINAL', THE ORIGINMAL CALCULATEL GXADE.
|- POST=*ACJUSTED! .4 ILL POST THE ADJUSTED GRADES AS CALCULATED USING

THE MEAN AND DEVIATION PARAMETERS.
. pOST=*HIGHEST* Wiyl POST EITHER THE "ORIGIANAL™ OR THE “AQJUSTED"
. GRADES CFPENDING ON WHICH PROCLCED THE HIGHEST CLASS

wna, Ak

: MEAN.
; POST='COMBINE® wILL DISPLAY BOTH THE “ORIGINAL® ARD “ADJUSTEU® GRADES,
AND WILL PUST THE “ORIGINAL" GRADES IN THE .
: : : RECORC. .
GUEST ILNS REGUIREC ITEM

" e® w

INOICATES THE NUMBER OF QUESTIONS ON THE EXAMINATICN, IHCLUDING ANY

OMITTEU, (I1.E. ThE LAST CUESTION NUMBER USED ON THE EXAMINATION).

TH1S PARAMETER MUS APPEAR IN THE PARAMETER LIST, EXCEPT wrtN GRADES='YES'.
. DEFAULT IS QUESTICONS=0.

RESPCNSES

INDICATES TEHE MAXIMUM NUMBER CF RESPONSES OR CHCICES TO ANY QUESTION ON
THE EXAMINATICN.

A TRUE - FALSE EXAMINATICN WOULD USE THE CPTICN RESPONSES=2 IN THE
PARAMETER LIST.

DEFALLT 1S RESPCNSES=5.

WS -

SOCSEC - .

IN DISPLAYING THE GRADES, THIS CPTION WILL CALSE THE.IDENTIFICATION
NUMBERS TO BE PRINTED IN THE FORM XAX—X<-XX¥X. ‘
DEFALLT 1S SOCSEC='NO* WHICH ®ILL CAUSE THE IC NUMBER TO BE PRINTED
b~ IN ThHE FGRM XXXAaXXXX WITH LEAOING ZERCS PRINTED.

© SUBSET

USED TO INCICATE INTO HOW MANY SUBSETS THE EXAM IS TO BE DIVIOED.
SEE THE SECTICN GN SUBSETTING. .
VEFAULT 1S SUBSET= 0.

H STV

USED TOU IMCFEASE THE STCRAGE RECUIREMEMNTS OF TAE SYSTEM WHEN A CLASS SIZE
15 GREATER THAN 150 STUDEATS. THE MAXIMUM VALUE ALLOwED WILL DEPEND ON
Lo THE PARTITION SIZE ALLOCATED CN A SPECIFIC COMFULTER.

PAGE 8
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-6 R ADOE § —~ AN EDUCATICNAL MANAGEMENT [NFORMATICN SYSTLM. .

PARAMETERS (CONTINUED)

TAPE

Ik STUUENT FECORDS ARE NIT. UN MAGNETIC TAPEC, CR THE BGCUKKEEP{NG

ROUTINES AFE NOT DESIRED (l.E. GXADES ARE NOT TO GBF POSTED IN -THE RECORD)
ThEN ADD TAPE='NG' TO THE LIST OF PARAMETEKS.
CEFALLT 1S TAPE='YES!',

TITLE REQUIRED [TEM

INDICATES THE RESERENCE NAME OF THE EXAMINATIGN. THIS REFERENMCE NAME

IS USED TO CORRECT OR UPDATE AN EXAMINATICH AT & LATER DATE, AND

THUS MUST &E A UNIQUE NAME FRCM UTHER EXAM MAMES ThAT HAVE BEEN

STOKEV IN THE TAPS RECCRD.

THIS PARAMETER MUST APPEAR [N THE PARAMETER LIST ULALESS YOU ARE

USING THE UPDATING ROUTINE TO CORRECT MOKE THAN CNE EXAMINATION IN

THE J03. SEE THE SECTION ON UPDATING ROUTINE,.

CEFAULT IS TITLE=! ‘.  FORM: TITLE='AAAAAA' WHERE 'A' [S A
CHARACTER STRING CF UP TO SIX

. ’ ALPHA-NUMERICS.

. WEIGHT

INUDICATES THE WEIGHT TO BE GIVEN YO THE EXAMI\AT!GA IN CALCULATING THE
"AVERAGE TQO DATE,.

‘CEFAULT IS WEIGHT=1.00.
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6 K ADE S == AN EDUCATIGNAL MANAGEMENT INFCRMATICN SYSTEM.

SULMISSICH CF PREDETERMINED GRADES CR UPDATING PROCEDURE.

PARAMET ER GRADES='YES'.

DATA CARD FORVAT.

VAKTABLE. CARD COLUMN FORMAT NOTES
[ " JU NUMBER 1 -9 XXXXXXXXX
TITLE 10 - 15 AAAAAA IF USED IT MLST BE EXACTLY

COPIED FRCM PREVIOUS TITLE USED
INCLUDING LEADING BLANKS.

GRADE 16 = 21 - XXX.XX .
WEIGHT - 22 - 24 XXX, IMPLIED DECIVAL (X.XX)
CTITLE

IF GRADES SUBMITTED IN THE JOB ARE ALL FOR--THE SAME T(TLE (ADOING
PREVIOUSLY CALCULATED GRACES TO THE STUDINTS ACCUMULATIVE RECORO , OR
IF UPDATING ONLY ONE EXAM) THEN THE TITLE (CARC CCLUMN 10 — 15) MAYBE
LEFT' 8LANK 1N THE DATA CARC AND [NSERTED I THE PARAMETER CARO FOR THAT .
JGi.
IF GKAUES SUBMITTED IN THE JOB ARE TO UPDATE MCRE THAN ONE TITLE THEN
THE TITLE.1S INSERTEO [M THE DATA CARD AMO THE TITLE PARAMETER OMITTED.
TFE TITLE PARAMETER WILL CVERRIOL THE TITLE FEILD IN THE OATA CARDS UNLESS
THE PARAMETER TITLE IS BLANK OR OMITTEO FRGM THE PARAMETER CARD.

GRADE
GRAGE MAY BE PUNCHEC ANYWHERE IN CARO COLUMNS 16 — 21 IF A DECIMAL i

PCINT 1S PUMCHED. GTHERAISE AN IMPLIEO DECIMAL PGINT IS ASSUMED AND THE !

ISNTEGER PORTIUN OF THE GRADE MUST bE PUNCHED IN CARD CULUMNS 18 = 19 AKNO

The DECTMAL PCRTIGN PUNCHED Ih CARO COLUNNS 20 ~ 21 (EXECPT FOR A GRADE OF

100 wrAlCH IS PUNCHED It TARO CGLUMNS 17 = 19). THE DECIMAL PORTION MAY

BE CMITTEL IF 22R0. A GRAGE OF “EXEMPT" OR ni{NC." MALY BE SUGMITTED UR YOU

MAY LSE ThE ABERIVIATION E ORI AS LONG AS THE LETTERS E OR I ARE PUNCHEO

IN CAKDU CCLUNN 16,

IF WEIGHT 15 OMITTEO FROM THE OATA CARO, OR 000 1S PUNCHEQ IN THE
REIGHT FIELD( CARD COLUMNS 22 - 24), THEN THE WEIGHT PARAMETER FROM THE
PARAMETER CARDC FOR TiE JGB IS SUBSTITUTED. [F THE WEIGHT PARAMETER )
CMITTED, REMEMBER THAT THE DIFALLT FOR THE WEIGHT IS 1.00. .

IF TITLE PAPAMETER FOR THE JOB IS OMITTED THEN THE wEIGHT DATA FIELD IN
THE UATA CALRD MUST BE PUNCHEQ.

PAGE 10
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GCRADES === AN EDUCATIGNAL MANAGEMENT INFORMATICN SYSTEM.

SUBHISSICN OF PREDLTEAMINED GDAOES OR UPDATING PRUCEDURE (CONT INUED) &

SUMMARY

1o TO 40D A NEW SET OF GRADES TG THE STUDEMT RECORD, (1.E.) ESSAY OR LAB
GRAVE, PUT .THE TITLE OF THE EXAM AND THE WEIGHT OF THE EXAM IN THE
PARAMETER CARD &AMD SET THE PARAMETER GRADES='YES!,
FILLIN THE [0 (CARD COLUMNS 1= 9) AMD GRADE (CARD CULUMNS 16 = 21)
CALY IN EACH CATA CARD. IF YCU ARE UPDATING CR ACOING TGO A SINGLE
PREVIOUSLY STCEED EXAM YLU MAY (SE THIS PRUCCDURE CR  THE PKROCEDURE
FOR UPCATING MURE ThAN CHE EXAM.

2. TO ADD TO PREVIQUSLY STORED EXAMS OR TO CHANGE GRADES OR HEIGHTS OF
PREVIOUS EXAMS, LEAVE THE TITLE ANO WEIGHT FILLOS GUT OF THE PARAMETER *
CARD AND PLACE THEM IN THE 1ITLE (CARD COLUMNS 10 =~ 1%) ANO WEIGHT
(CARD COLUMNS 22 - 24) FIELOS OF EACH CATA CAROD.

\ 3. TC CHANGE THE WSIGHT OF A PREVIOUSLY STORED EXAM WHEN YOU HAVE NO
AGOITIGNS OR UPDATES TO MAKE UNDEQ® [HAT EXAM TITLE, PICK A STUOENT

RECURD AND PUNCit THE IC, TITLE, ANO GRAUE FIELOS FRUM THE P.ECORD AND

PLUT THE NEW WEIGHT IN THE WEIGHT FEILO OF THE CATA CARD. SINCE YDU

ARE REPLCATING THE STORED INFCKMATION IN ALL FIELDOS EXCEPT WEIGHT, THE

STUDENTS RECORD wlILL REMAIN UNCHANGEO AMND THE NEn WEIGHT WILL BE POSTED

FOR THE EXAM AND NEW AVERAGES CALCULATEO.

4« A SIMPLE WAY TO REMEABER WHAT DATA IS REQUIRED IN THE DATA CAROS IS
' TRAT IF TITLE [S PUNCHED, WEIGHT MUST BE PUNCHED GR IT WILL BE
UPCATEO TO A VALUE OF ZEROD.

PAGE 11
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GRADES ~=— AN EDUCATIONAL MANAGEMENT INFCRMATICN SYSTEM,

KEY AND EXAM CATA CARDS

_PARAMETER GRADES='NO'. . ' ' .

_DATA CARD FGRMAT.

VAKIABLE CARD COLUMY  FURMAT NOTES

10 NUMIER 1-9 XXXXXXXXX

CARD NUMBER 10 X

RESPONSES 11 - 50 x MAY BE EXTENDED TO CARD CGLUMN 80 .
\ . WITH THE “ITEMM PARAMETER, OR -FOR

TAPE INPUT, ®ITEM" MAY BE SEI TO 150.

1.0. NUMBER
ANY ANUMGER OF CIGITS UP TG A 9 DIGIT SCCIAL SECURITY NUMBER IS TO BE
"PLACED If CARD COLUMNS 1 — 9 OF EACH CARD SUBMITTED. WHEN MGRE THAN ONE
CAKD IS RECUIRED, (1.E. TFE VALUE OF THE PARAMETERS “(UESTIONS" DIVIDED BY
WITENS! [S GREATER THAM CGNE) THE SYSTEM CHECKS EACH CARD IN THL SET FOR
MATCHING [.C. NUMBEFS. FRRORS wELL BE DISPLAYED IN THE ERROR SECTION UNDER
"WCARDS NCT IN ORDER™ AND ThHE SYSTEM WILL HALT PROCESSING.

.

¥
K CARD NUMBER
e
: IF MORE THAN CNE CARD IS REQUIRED, SEE 1.D. NUMBER ABOVE, THEN EACH
3 CARD [N A SET MUST BE SEQUELCE NUMBERED IN CARC CCLUMN L0, STARTING HITH
: THE DIGIT 1. THIS IS REQUIRED FOR USER PROTECTICN. -
: A MAXIAUM OF 9 CARDS PER SET IS ALLCHED. EFKORS WILL BE DISPLAYED IN THE
: ERKOK SECTICN UNUER "CARDS NOT [N ORDER® AND THE SYSTEM WILL HALT
3 FROCESS [NGa,
i RESPUNSES
it s
i THE STUDENTS RESPCHSES TO THE QUESTIONS GN THE EXAMINATION oTART IN
‘ CARD CULUMN 11 AMD CONTINUE FOR THE NUMBER OF CCLUMNS SPECIFIED I[N THE

PARAMETER "[TEMSY,

PAGE 12
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RADE S --- 4N EDUCATICNAL MANAGKMENT INFOREAT ICN SYSTEM.

KEY ANO EXAM DATA CARDS (CONTIHUED).

KEY Ca D(S)

™ KEY 1S PUNCHED EXACTLY THE SAME AS TME STUDENT DATA CARDS, EXCEPT
THAT TnE 1.D. WUN3ER 1S LEFT HLANK OR PUNCHED wITh ZEROS. IN PLACE OF THE
RESPLISES, T CURRECT ANSKER IS PUNCHEO. A QUESTICGN MAY BE OMITTED FRCM
THE EAAM BY LEAVING THAT QUESTION BLANK IN THE KEY. ThE SYSTEM ALLCAS THE
USE) T} SPECIFY ThAT A QUESTION OR QUESTIONS IS TC HAVE MORE THAN ONE
CURKELT RESPCHSE. A SET OF KLY CARDS IS REGUIKED FCR EACH CORKLCT RESPCNSE
DESIRid, WITH & MAXIMUM OF 5 SETS ALLGWED. EXCEFT FUx THE FIRST SET OF KEY
CARUS, UMLY THUSE WUESTIGHS KITH MORE TIHAN ONE CCRRECT RESPONSE NEED BE

PUNChEUy THE REST CF YhE CAPD IS LEFT BLANN, ‘.

cauton: IF A KEY REQUIRES MORE THAN ONE CARD IN THE SET, THE ADDED KEYS
MUST ALSU CCATALIN THAT NUMRER QF CARDS WITH l.D. AND CARD NUMBERS PUNCHED,
Event THOUGH THE PFST OF THE CARD IS BLANK. THE USER MUST MAKE SURE THAT THE
AUUEDL arY SETS FULLOW THE CRIGINAL KEY IN THE DATA DECK, SINCE BLANKS IN
The ¢ IRST SET OF KEY CARDS SIGHAL AN OMITTED QUESTION. THE KEYS PARAMETER
1S SET TU THE NUMBER CF SETS SUBMITTED. THE KEY SETS MUST BE THE FIRST
CAKUS UF TkE “CATA" DECK.

WHEN GSED WITH THE OPTICAL SCANNING AT GehoUe. THE "DATA® CARDS ARE
AUTOMATICALLY FORKMATTED, AND THE USER NEED ONLY FILL OUT A ANSWER SHEET
Wil THE CCRRECT .RESPCMSES rUR THE KEY AMD MARK ACCITIONAL SHEETYS FOR ADDED
KEYS ONLY IN THOSE QUESTIGNS THAT HAVE MULTIPLE CCRRECT ANSWERS.

-

——

PAGE 13
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! " GRADES =-— AN [CUCATICNAL MANAGEMENT INFORMATICK SYSTEM.

.

SUJSSETTING AN EXAM

PARAMETER SUBSETS=X WHERE X 1S GREATER ThHAN 0 (ZERO).

CATA (ARD FURMAT .
SUSSET CATA CAKDS AP PUNCHED IN FREE FORMAT (I.E. THERE ARE NO
SPECIFLED CARD CCLUMNS RESERVED FOR THE DATA).

TME DATA ITENS MUST APPEAP [N THE FOLLGWING ORUER, SEPARATED BY COMMAS
LR BLARS: SULSET NAME, NUMBER OF QUESTIONS IN THE SUBSET, GUESTICN
KUt e RS 1N ASCENDING G9DER. NO SEHI-COLON REWUIREC AT .THE ENO OF THE

CAld CARD. SUZSET NAME MUST BE ENCLOSED IN APCSTROPHES(®), AND CONTAIN

LESY THAN SIX CHARACTERS. . ‘
(1
5 EAAMPLE:  'MATH'45,1,9,21,50,56 .
. SUSSET NAME IS MATH, THE SUBSET CONTAINS 5 CULESTIGNS WHICH ARE
QUESTIUNS 1+9+21¢53,AN0 56,
SUSSETTING 1S FOR [WFORMAT IOMAL DISPLAY OALY, ANO CANNOT BE USED FCR
PLSTInG TO & STUOL.:TS PLCGRO. THE SUSSET INFORMATICN IS NOT STOREO AND
_THEREFORE 1S LOST AT THE CONCLUSICN CF THE JGB.
wHEN SUBSETTING 1S SPECIFIED, THE SYSTEM WILL, AFTER PROCESSING THE
EniIRE EXAM, EXTRACT EACH SUSBSET FROM THL EXANM AND PROCESS IT AS A SEPARATE
EAAMINATICN. 2LL INFORMATICN DISPLAYED FOR THE wHCLE EXAM IS REPEATED FOR
THE SUSSET. THIS IS A LSEFUL TOCL TO THE USER WFEN RE DESIRES TO SEE HOW
THE CLASS PERFURMED ON SELECTED AREAS OF THE EXAMINATION.
THE SUBSET DATA CARDS FCLLCA THE PARAMETER CARCS IN THE “SYSIN'" INPUT
CECN. )
!
i ]
PAGE 14
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CRADES -—- AN ECuCATICNAL MAKAGEMENT INFURMATION SYSTEM.
CECK STRUCTUFE '

LSE A JGB SUBMITTAL CARD AND SPECIFY UPAle IS 70 BE USED, PLUS YOUR TAPE,

‘. /7 STANUARD JOB CAKL 1Th ESTiMaTED TIME SET AT 2 MINUTES FOR EACH Exan AND
SUUSEY. (1.E. FOR AN EXAM WiTH 2 SUBSETS USE
. ¢ MINUTES),
(  ESTINATED LInes sev ar » THOUSAND FOR CACH Exay

AND SUSSET.(1.¢, FOR AN ExaM WITH 2 SUYSETS USE
6 THOUSAND LINES). ' .

{ AND cLASS=8
/7 ExEc PLIX6.0SN='M57337.TACR'.PRGG='CRADES‘
. //GC.PTRY . pp SYSULT=A.0CB=(RCCPM=UA.SLKSIZE=133).COPIES=1 p
. //G0.EkKUx 00 SYSGUT:A.DCB:(PFCFN=UA.BLKSIZE=133)

//GU.TTAPE DO VUL=SER=KXAXXX'UN{T=2600'UISP=(OLU.PASS)'DSN=GRADAV, )

XAXXXX REPLACED BY YOUR TAPE SERIAL NUMBER
// 0C6=(RECFM=FB'LRECL=lSS.&LNSKZE=2015) )

THE ABOVE Two C4RDS ARE T0O BE OMITTED IF ycu ARE NOT USING TapE
1/6C.8YSIN DD x

PARAMETER CARD(S)
) SUSSET CARDI(S) IF USING SUBSETTING
/% .
.+ //GO.DATA 0D =
: NEY CARD(S)
STUDENT DATA CaRDS

) GR PRE=PUNCHED GRADES MAY BE SUBSTITUTED FOR KEY AND STUDENT DAT A,

/%
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G RAULCES ~—~ AN EDUCATIGNAL MANAGEMENT [NFGRMATICN SYSTEM.

MASTER TAPE INITIALIZATION

THE MASYER TaPE FCR THE GRADES SYSTEM [S CREATED THROUGH THE USE OF A
SEPARATE PFCGRAM TO ELIMINATE THE ACCICENYAL ERASUKE DR REWRITTING OF THE
TAPE DUKING THE RUNNIKG GF GRADES.

THE, CARD FORMAT FOR SUBMITTING I.D. AUMBERS AND NAMES FOR THE TAPE FILE
1S AS FOLLOWS:
VAR LABLE CARD COLUWN

o —— —— — ey g S >

l.D. NUMBER 1-9

NAME 11- 36 .
A PARAMETER CARD IS REQUIRED WITH THE DEPARTMENT NANE D# COURSE 1.D.
PUNCHEO IN CARD CCLUMNS 1 =~ 40, AND IS PLACED [N FRCNT OF THE CLASS RUSTER.

THE NaME IS TO BE PUNCHED IN THE FUORM CF LAST NAME, FOLLOWED BY A
CCHMA, THEN ThE FIRST MAME. IF THE PROGRAM DOES NCT FIND A COMMA, IT WILL
_ PLACE TRAT PURTION COF THE NAME FROM THE LEFT TQ ThE FIKST BLANK IN THE
LAST NAME, AND THE NEXT HCM-BLANK CHARACTER TO ThE END OF THE NAME FIELD
IN ThE FIRST MNAME. 15 CHARACTERS ARE ALLOWED FOR ThE LAST MAME AND L1
CHARACTERS FOK THE FIRST NAME. IF EITHER NAME IS LCNGER THEN ALLOWED, IT
wlLL OE TRUNCATED ON THE RIGHT.

CECK STRUCTURE

USE A JOB SUBMITTAL CARC AND SPECIFY UPACK1 IS TO BE USED, PLUS YDUR TAPE.

/7 STANUARD JOUB CARD WITH ESTIMATED TIME SET AT 2 MINUTES
ESTIMATED LINES SET AY 2 THOUSAND

AND CLASS-2
// EXEC PLLX6,0SN='¥S7387.TACK',PROG="GRADTP?
/7/GO.TAPE ‘ol VOLSSER=XXXXXXyUNIT=2400,01SP=(NEW,PASS),DSN=GRADAY,

XXXXXX REPLACED B8Y YOUR TAPE SERIAL NUMbER.
7/ DCb=lRECFN=FB,LRECL=155,BLKSIZE=2015)
/7/GC.SYSIN DD *
" PARAMETER CARO S
CATA CARDS .
/% ;

PAGE 16
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20. SUBPROGRAM T-TEST: COMPARISON OF SAMPLE MEANS1

Subprogram T-TEST provides the capability of computing Student's
t and probability ievels for testing whether or not the difference between
two sample means is significant., Twc types oi tests may be performed:

1. Independent samples--cases are classified into two groups and a test
of mean differences is pecformed for specified variables.

2. Paired samples--for paired observations arranged case-wise, a test of
treatment effects is performed. For example, the same (or similar)
individual (or object) is measured before and after treatment. This '
is sometimes called a correlated t-test, '
The tests are for equality/inequality of the mean, but other hypotheses
may be tested. The full range of SPSS data-modification and data-selec-

tion procedures may beé used.

A brief introduction to testing hypotheses about sample means is

presented here. Some users may prefer to skip directly to Section 20.2.

20,1, INTRODUCTION TO THE T-TEST OF SIGNIFICANCE

In many investigations, the rescarcher is prin.ri.y interested
in discovering and evaluating differences between effects, cvathur than the
effects themselves. For example, one may be interested iu the dlifercnce
in income for people at various levels of education. Thc xusI comwon of
this type of analysis is the comparison of two groups of supjects, with
the group means as the basis for comparison. An example of this would be
to determine the difference in income between college graduates and non-
graduates. This example is an instance where the two groups preexist the
analysis. 1In some cases, a rescarcher may randomly assign subjucts to twe.
groups and apply a treatment to one group. Treatment effects are measured
by comparing the two groups. For example, the effect of a brand'of tooth

paste on the prevention of cavities might be tested this way.

In the comparison of group means, the term "treatment" is used to

reter to the hasis on which the two groups are differentiated. 1In the

1

The T-test procedure was developed, programmed, and documented for

the SPSS CDC-6400 version by James Tuccy at Northwestexu University.

Q. 1()4)
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first cxample, college education is the treatment; in the sccond example,

it is very natural to call the toothpaste the treatment,

20.1.1. THE PROBLEM

Since it is most often impossible, 5r at least impractical, to
compute a group mean based on all members of the group, the researcher
must use a sample. The true but unknown mean for a group is called the
"population mean'"; it is estimated by the "sample mean." The comﬁarison
of two group means is thus a problem of comparison of two sample means,
and from that, inferring the differgncc bet&een the means of the parent

populations.,

The basic problem is to determine whether or not a difference

between two samples implies a true difference in the parent populations.

Since it is'highly probable that two.samples from the sane
population would be different due to the natural variability in the pop-
ulation, it is clear that a difference in samplec means does not neces-
sarily imply a difference in the populations. The preceding statcment
hits at the general approach to be used; namely, given a sample f{rom eagh
of the two groups, consider whether or not it would be "reasonable" to

draw two such samples from a single population,

The goal of the statisiical analysis is to establish that a dif-
ference batween two samples is significant., "Significant" here dues not
mean "important" or "of consequence'; it is used here to mean "indicative
of" or 'signifying" a true difference between the two populations. The

- systematic approach used to test sample differences is as follows:

(1) A null hypothesis and a corresponding alternative hypothesis

are formulated. The null hypothesis (Ho) must be a precise statement, for

which some statistic (and probability) can ba computed,

Typically, H, is what the researcher is trying to disprove or
reject, so that the alternative hypothesis (Hl) can be accepted., Most

often “0 states that the population means are the same (“0:/u1 =/02).

Another poasible statemen! Ho is that the population means differ by

e “,.’ * ‘
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a specific amount (e.g., “0:/‘1 Mo 5.2). H1 is usually the set of all
other possible outcomes (lllz/.al #/42; Hy: pay = 4y ¥ 5.2).

(2) A "significance level" for testing HO is chosen. Since sam-

pling is being used, a decision to accept or reject HO cannot be made with
absolute certainty; the decision must be based on probabilities. The sig-
nificance level is the smallest probability that will be dccepted as reas-

onable (i.e.,, due to chance or sample variability),

(3) The samples are taken and the two sample means and variances

are computed,

(4) Assuming "0 is true, the t statistic (sec below) is computed,
From the frequency distribution of the statistic the probability of getting
a more extreme value of the statistic is computed, Intuitively, this is _
the probability of drawing two samples that differ more than the pair actu-

ally drawn,

(5) 1If the probability computed in step 4 is smaller than the

significance level chosen in step 2, H is rejected. If the probability

0
is larger, HO is not rejected, However, this does not necessarily imply
that HO is true, only that the true situation is not "significantly" dif-

ferent from that assumed by the null hypothesis.

Typical values for significance level chosen in step 2 are .05
or .01. The specific value of the significance level chosen is based both

on the scriousness of the type I error (rejecting H, when it is true) as

0

opposed to the type II error (accepting H, when it is false). The signifi=-

1
cance level is exactly the probability of rejecting H. when it is true,

0
Thus, if type I error is very serious, the significance level would be
set correspondingly low (.00l is sometimes used). On the other hand, if
type II error has the worse consequence, the significance level could be

raised (e.g., .10).

: . Nl
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APPENDIX E

Complementary Tcacher Program Course Outlines

Bibliography of Complementary Tcacher Program
Resource Text

Recruitment Correspondence
a, Description of Program

b, Letters re: Studénts Processing for CTP Acceptance
c. Dissemination Pamphlet
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The George 'eshington University
School of LCducation
Department of Fducation

Special Iducation 101 Mrs. M. Sobel
Fall Tern 1973

SEMIAR: DIMEUSIONS OF THE COLPLEMENTARY TEACLI!G ROLE

Course Purpose:

The purpose of this course is to provide experience that will build
expertise in the rany areas of operation essential to successful compleunentary
teachin~., These essentizl arcas of operation are presented under three main
headings:

1. Insights and Techniques of Group :ianagement
2. Techniques of Remedial Instruction
3. The Complencntary Teacher: The Operational Role

Instructional Objectives:

1. Knouledse of age appropriate fears, wishes, and interests.
2. Ability to sense subtle chanzes in the psychological clirate,

3. 4bility to select and utilize age appropriate finger plays, poetry,
and literature in the service of group control.

4. AlLility to utilize various systens for coding otservational data.

%, AbLiliily to utilize organizetional devices in the services of groun
control.

6. ALility to purposefully initiate, conduct, and follou-throurh the
Life Space Interview technique.

7. Familiarity vith instructional/ remedial techniques in the arca of
readine, writing, and math.

8. Ability to delineate, describe, and operate the Complementary Teachin;
tiodel within tne Continuunm of Services.

Required Reading:

1, Carter, Ronald D. MHelp! These Kids Are Driving lie Crazy.
2., Gearheart, I.R. Education of the Exceptlonal Child.

3. Love, larold V. lducetlny ixceptional Children im Regular Classrooms.

4, lieachar, Merle L. and Wiesen, Allen I, Chanpin~ Classroon fehavior:
A Lunual Yor Trecision Teachins.
5. Rowen, Betty. Tue Children \le See.

Course Dequircuents:

1. Tarticipation in all seminar activities- role playing, discussions,
prescntations, and problem—-solving aroups.

2, Completion of all course assignnents - O TLIDI

3. Class Attendance,

[ T LN



Course Sessions: Page 2
1. INSIGHTS AND TECLNIQULS OF GROUP {IANAGI:ENT '

Septenber 13: Overview of Course
. Information - Gathering

Septeuber 20: Imsishts: Age appropriate fears, wishes, and interests.
Sensitivity to chances in psychologrical clirate
Film: “Lonniec's Day"

Septenber 27: Observation: ™he tlow, thys, and Uhats
"Rollin' tith :ita"

Octoler 4: Life Space Intervier:

© October 11: Therapeutic Miliecu
"quick~change ' ideas

II. “ThE CONPLEXKTARY TEACLER: TL OPERATIOJAL ROLZ

October 18: Presentation and Procedures of the Complementary -

Teacher Yrogran

Groupine

Record t.eeping

Guest spealer: A pirst Year Conmxiementary Teachex
“Last Year's Internship”

October 25; Structurins The j‘our
"Get~Lack! Syndrone

ity

iloverber 1: Panel: “Real Yorld" Situations

ifovenber J: Jot: Interviéws
III. TECUGIOUES OF RElEDIAL LISTTRUCTION

tlovenber 15: vriting
Frosti; Frogran
Kemedial ‘'ritins .
Reading
Fernald
G1llingham

R s U

tlovertber 2¢: neadin: Arithnetic
“Creative Reading® "Renedial” lath

Deceuiber §: You are the Complenentary Teacher




Course Assipnnents:

Assignuent ) -

Assignnent 2 -

Assignuent 3 -

Assignuent 4 ~

Assiguient 5 -

Assignuent 6 ~ Read C

and where do you stand on t!
a philosophy of special cducation?

Page 3
Reviey ¢hild develotient sources, Read Chapters 9 & 10 {n
foven book. Yresent a docuuented 1ist of fears, interests,
and wishes of the rre~school (4 to o), primary (¢ to 9),
and intermediate (¢ to 12) age child,

Due = Septenber 2
Read Carter's look, Roven's CLapter 4, and ‘ieact
bool:. React to these books in terns of their practical
application for you, Relate this to your child at 3Zay in
terns of controlling his hehavior,

an and 'iegen's

ue ~ October 4

Read Chapters 1,2, and 3 in the Gearheart book. Read
Chapters 1 and 2 in the Love book. TDTresent a paper in
vhich you synthesize their individual presentations and
in vhich you present the kind of information requested
in the study guide for tiiese boolkic.,

Jue - Octoker 18

kead Chapters 7 and § in tie Gearheart book., Read Chapters
O and 9 in the Love Look. This as

sslomment asls you to
present a paper identical to tie intent ‘of assirnment 3,
Use the study puide,

Due ~ October 25

kead Chapter 1J i1u the Gearheart bock.

Read Chapter 3 in
the Love book, Zeact and compare,

Follow the study cuide,
Due - llovember 1

aapter 11 and 12 in the Gearheart book. Lead chapters
11 and 12 in the Love book. Synthesize the whilosophies of
these boolis. :'hat controversial issucs have neaning to you
1ese issues? Are you developin~

Ylease feel free to ex-

press those budding ?hilosophical thoughtsy,

Assignment 7 -

.. vitkin a school and within that syet
of a practicing Complenentary Teazcher
school and within systen referral proc
resources. Compare these perceptions
explanation of how a referral works.,

Conduct a thorourh investigzation of ¢

Due -~ ilovember 15
4 <neé resource services
e Discuss perceptions”
about the tithin
edures tc other
with the administrative

Due ~ Movember 29
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The Georee ‘ashinston Univexrscity
achool of Lducation
Department of Special wducatior:

Special Education 101 1lrg. .. Sobel
Tall 1973

study Gulde

Education of the ¥xeeptional (iild -~ Lducating Treentional Children in
Ly S.R. Cearheart Teceultar Clagsrofnd by ..arold L. Love

In this course you axe required to read tuo related but diverse
presentations of a sincle subject. The subject 1s the education of
exceptional children., These bools contain information that any Ygelf-
respecting special educator’™ shiould nossessS. After your year at Ray
1 .now vou all fell irto the abeve categoXy.

.
The following questions are intended as 2 guide to your ‘study. AT
questions will not apply to 21l chauters, »0St wi11! 4s_you preparé the

assienments concerncy ith these twvo books cousider cacti~of the follouina
questions and vhen applicalle ipclude the ansvers in your papcrs.

~
w <

1. that definitions are offered by the authors?
2. Vhat salicnt characteristics o the autiors present?
3. ﬁ?at range of procrams ard prcscnted?
4. Which proprams arc tne more typicall
5. *hat trends are delincated?

6. 'ihat important profesgionals are singled out as historically significant?

7. 1In your opinion, how 1s the special education population under consideration
best serviced?

8., tou does the population under consideration relate to the Corplementary
meacher Program?

g, Uhat is the bias of the authox?
10. liow does the bias of the autlior cocpare to the bilac of this propran?
11. Vhat services presented would vou tap as a Complouentary Toacher?

12. Lid you learn something nexr? Vhat?

o

-
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THE GEORGE~UASHIHGTOH UIYIVERSITY
SCHOOL OF BEDUCATION
DEPARTLIIIT OF SPECIAL EDUCATIO:!

SPECIAL EDUCATION 102 ifr. i, Castleberrxy
Fall 1973 lirs. il. Sobel

Teaching the Child with Special Nggggjmﬂyggpggg_gggmggggggglg

COURSE PURFOSE: The purpose of this coursc is to sensitize future special
educators to the educational and psycho-social nceds of
children who require the services of special education.
This course will emphasize tvo primary points:

(1) The role of interpersonal dynamics in special
education, and

(2) The adaptation of the curriculum and the psycho-eocial
climate to meet individual needs.

COURSE PEQUIREMENTS:

1. Attendance at toth the Tuesday and Thursday denmonstratinn
scuinars.  The demonstration sewinar ig a 3 hour bi-
weel:ly session conducted at the J. Enos Ray Llementary
School. J. Enos Ray ig located at the cormer of ilew
Hanpshire Avenue and Ray Road 1in Prince George's Counnty.
The phone nurber is 270-2440.

2, Completion of written assignument on TIHE.

3. The preparation of teaching materials as needed.

4, Participation in all seninar activities, ile. role
playing, discussions, reports as indicated.

5. Final /zam.
COURSE OBJECTIVES:

Ability to recognize the dynamic information nccessary to
prograu a child for success.

Ability to oollect dynanic information.

hbility to usec dynamic information in adjusting the
curriculum and the psychological cliniate to meet individual
needs.




lir. Castleberry

SPLCIAL EDUCATION 102
TFall term 1973

REQUIRED READLIG:
i, Petry, Ann. The Street

2. Aston-llarner, Sylvia. Teacher

1rg. Sobel

Schwartz, Louis. “The Clinical Teacher' (Handout)

3. iiager, Robert. Preparing Instructional Objectives.

4. Carter, Ronald D, Help.These rids are Driving ile Crazy.

5, Smith, Robert. Diagnos

is of Educational Difficulties.

6. Saint Exupery, A. de. The Little Prince.

7. ‘Hlliams, lfargery. The Velveteen Rabbit.

§. Various class handouts
9. Review of designated research

COURSE SESSIOMS: -

September 11 - Introduction. Room 430, Building C

September 13 - Firﬁt class at J. Enos Lay Elementary School.
will attend from 9-12.

GEJERAL DATE IPFORMATION
Thanksgiving, Noverber 22 - no class
Classes resuze ilovember 25

Classes End, December 6

Exanination Period, December 12-21

The Child
The emphasis of this period will be on obacrvi

preting the behavior of the._chi
will be concerned with the select

1

Lveryone

ng, noting and~inter-
1ren referred to our service, Ve
jon of child participants.




SPECIAL EDUCATION 102 Mr. Castleberry
TFall 1973 Mrs. Sobel

Assismment 1: Complete the boolt The Street and present a paper in vhich
you analyze the behavior of the child Bub. You are in
possession of considerable intimate knowledpe of this child.
Direct your paper to the question ‘That is Bub all about?”
Infer, speculate and interpret his total functioning. You
are being asked to thoroughly know Dub as you will need to
know each child vwith whom you will work in the future.

This paper is due September 27.

Assignment 2: Read ilager's book, Preparing Instructional Objectives and
bool:, llelp These Kids Are Driving lle Crazy.

isnment has two parts:

A. The iager bool is precise in its specificity of learn-
ing objectives. Such precision can be interpreted so
as to restrict the educational frecdom of the child.
React to this kind of preciscness in educational pro-
graming and its implications in providing a situation
in vhich a child is free to learn. This possible cur-
tailment of freedom can also be viewed in Cartex's
book. PReact to Carter's obvious desire to have
teachers "manipulate” children. This assignment is
primarily asking you to inspect and react to the concept
of individual freedom as it relates to the iiager and
Carter books.

B, You are in possession of intimate knowledge concerning
the child Zub. State three specific measurable instruc-
tional objectives based on your lknouledge of Bub's
academic needs, a la liager., State three behavioral
objectives based on your knovledge of his psycho-social
nceds, a la Carter.

This assignment is due October 11.

The Curriculun

This period vill emphasize the elementary school, curticulun asg'it
specifically relates to the chil :ren of the demonstration seminar.

Assignment 3: Read Teacher. |
|
|

A. Relate the educational techniques and philosophy of
Ashton-i/arner to the children with vhom we work at

J. Enos Ray.

B. Read Schuwartz's article “The Chinical Teacher'. Com-
pare Schwartz's “teacher’ and Ashton-Varner's “‘teacher''.

This assignment ié due October 25.

ERIC | 196




Fall Term 1973

Assignuent &4

pres

a.

o
- s

The enphasis
components of the

Assicnment 3¢

structional program.

in

‘ SPECIAL EDUCATION 102

Srith's book, Teacher Diarnos
provides iwuch information on
assessient and evaluation.

nesses of “your child.”

you possess to insure this child a strong an
Plan a series of diagnostics cvaluations

i‘r. Castleberry
iirs. Sobtel

There is a ricih literature on the learning characteristics
of the educable mentally retarde¢ child.

literature and synthesize the information.
in which you discuss the learning characteristics of the

educable mentally rotarded child as they relate to the

Rescarch this
Present a paper

entation of instructional activities.

“his assicnuwent asks you to direct your atteation to
the question ‘what knovledge has research presented of
the learning style of these children and how must this
knovledge guide their instructional prozram?’

Your reviey of the literature should incluce at least
three sources in each of the following curriculum arcas -

reading, math, and writing.

In each of the above curriculum areas present one page
in which you outline 3 possible activities you might
employ to teach a lesson in each of the curriculun areas.
Three diffe:>nt lessons designed to facilitate the same
instructional objective and based on the ceneral charac-
teristics you have discussed in the first part of your

paper.

This assignment 1is due iMovember 8.

The Interaction
child/teacher/curriculum

of this final period will be on the interaction of the
instructional milicu. '

js of Zaucational pifficulties,
techiniques of informal, tcacher
weview the strenzths and weak-

1hat additional {information nust
d relevant in-

the basic curriculum areas that will provide you uith

the necessary information.

8.

b.

Ce

yaat instruments will you use?
Present a rationale for your choice of instruments.

On the basls of uhat you nov knou about your student,
outline the kind of psychological climate you would

1o
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design for his informal diagnostic intervieu.

di. Is the concept of “individual freedom* incompatible with
Smith's call for specific instructional ovjectives. Uhat
are the philosophical implications involved.

This assignment is due November 29.
Assignment 6. The books, The Little Prince and The Velveteen Rabbit are
loaded with statements reiterated by the philosophy and theories

of the Compleuentary Teaching program. Pull sore of these
statements and react to them.

This final assignment is due December 4.

Final date to be announced.

NOTE: ‘tHopefully students will be avare of the scheduling complications
involved in a training program of this nature. Any schedule revisions

needed will be announced as early as possible and the general message
here is: HAIG LOOSE!!!
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The Georee "'asiinoton Undversity
Scihool of Lducation
Department of Special llducation

Special Tducation 1332 Dr. ichacl Castleberry
Spring Term 1974 “frs. Tancie Soh:l

TEACHING ThL CUILY ""ITY SPLCIAL LETTS:
CTIATIVE PROGVALT LG

Coursc Purpose:

The purpose of this course is to prarmatically utilize tihrourh creative
prosrasming tue dvnaric information collected in: the First half of the
seminar: Soceial M'ucation 102. This course vwill enphasize two nrirary
points. )

1. Asscssrent as the basis for creative prograrming
AD
2. Creative prosrarmine as the instrument of intervention in the
school failurc cycle.

-

Cours2 Xcoquirenonts:

o'

1. attendance at both the Tuasday and Thursday deronstration serinars.
These sorinars are held at the J. ros “ay Tleorentary Sclhiool located
at lev nampsiirc and lay Road. ‘Fours 9:0C to 12:3C and 12:33 to 3:30.

2, Completion of rvritten assicmments - on tire.

3., Tarticipation in the plaunine and execution of the «ducational procran
of the deronstration ceminar.

4, Final cxam.

1. ULetey, Jonn: TI'urerience and Educatdion.

2. SHreikurs, Rudolf and Grey, Lorcn: A ilew Approach to Discipline:
Locical Conscrouences.

3. Frier8on, rdwara end rarte, altex: Iducatineg Childron with Learnine
Disabilities: felected "eadincs

4, Trostls, "arlanne and laslow, Yhyllls: Loarnin-s Troblers in the
Classgroon,

5. Goffman, Irvinr: The Presentation of €n)f in Twveryday Life.

6. Talbot, Toby: %Whe orle of the Child,

Coursc Cbijsctives:

1. Ability to plan an intercst undt based on a thorourih assessrnt of the
acaderiie and cmotional noeds of the students of the danoustration
serinar.

2. Ability to nrovide (make or collect) the nccessary teaching matcrials
necded for a specific unit,
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D

Coursc Oijcctives: (cornt'd)

3. 4bility to cxecute,d.e, ,lan. introduce, motivate, teach and cvaluate
2 b4 b4 2 9
an interest unit aimad at strenethenine tie tasic lancuapc arts skills
of the students.

4. ALility to asscss academic levels, state instructional soals hased on tuis
asscssment and cormlt to Raper an eiducationnl prosran erhodyivrg swecific

tcachiny technigues and activities.

Course Scssions:

mt,

There vill »e 26 nreetin~s of the demonstratien seriinay. The first 2 scssions
;111 ke plannip-. The last 2 scssions will be IDI's, If &4 weeks arc

alloved for each interest unit vith 3 peogle per taachine cowmittee, then

3 units can be presented. The reraining 16 sessions can bo used for students

presenting another unit. Some units can take 5 weeks,
Tor the dermonstration seminar to be a creative, and successful experience
for the children the prorran nust renain flexritle. It's nice to have

extra timet!! .

Vritten Lssicennents:

¢

¢4y yritten assignnents are roquired. They are based on the raquired readin-~s.

Assionient 1t % Due January 31
Nead Prescatation of folf ir ivarviavy Life. Tresent a paper
in vhici. you gynthesize tho philosophy of the author and
discuss tuc relevance of thils Lool: for you as a spaclal
education professional.

2

Assisonent 2 #*ue Pcbruary 14
Rezd Froatis % ifaslow, Farts IV and V7, Snith's chanter on
acadurndcs, and Ashlock and Stephens'. Present a varilety of
altcrnative remedial procedures for teachins children.
Select three or four arcas in which the ci:ild you selcct is
havine difficulty., Usine the above wentioned tooks as
resourcas ~ and docurenting their usc - construct the
‘. materials you would usc to program that child., Include:

(a) 2 description of the arca of difficulty,e.”. visual-
motor, auditory discrimination, etc.
(*) soccific reredial materials for rach deficlency area .

Ltssipnment 3 “Nue February 28
nead Yrostis & Maslow, Part 1I. Sumsmarizo the salient
voints described in Chapters 4-8. Read "reikurs, Tart X,
Comparc and/or contact the theovics found in Frostir/Haslow
vith Dreilur's vieus. Tresent three snecific interactions
betueen you, the teacher, and youx student (or students)
vhen loeical conscoucnces could have been or verc uscd to
resolve the disrupting situations,




Assionments: (cont'd)

Assionment 4 “Due ‘“farch 21
From tae following list of tovics, secleet one in which you
do the folloiine:

1. Thorousrhly investicate thyourh readins and/or exaninine
tiic aprropriate materials the topic.

%, In a paper, synthcesize and/or explain the salient
aspects of the topic.

3. Be prepared to present your findines to your sondnar.

Tooics: -
1. Frierson & Earbe: I, fcction A: Overvic:
. Section B: The Cuild with Train
- Dysfunctions
2. " * " II, Section A: Special Tducation,

Fsycholosy & Sociolory
Scetion L: Heurolooy, Psychiatry &

] TFediatrics
3. " " " IV, Section A: Rationale for Nducation
’ Section P: Tducational Trocedures

4. Language Fxperience: Duse, Yeabody, & SRA Vits

5. Readines Jeanne Chall, Learnin~ to Yead. The Great
Debate.

6. Jean Piaget: Learning Theories
77 liaria i'ontessori: Theories & materials

8. Karly childhood evaluation kits: Pcterson, I'SLY,
MeCurthy

9. Fritz "edl: Concapt of Therapeutic [Hilieu
Concept of Life-Space Intervieving

10. V18C and Stanford-rinet
Assi~nment 5 *Due April 4

Nead Part 5 in Tallot and xperience & Fducation.

This year you have effected chanre in children's lives
by practicinn straterics vhich you have studied in theory.
These books nresent scveral philosonhical viermoints vhich
are the essences of your work this year. Fresent a paner
in vhich you synthesize these philosophies, citine their
specific relatlionship to those undereirdine you real-life
expexiences thils year in the Couplementary Teacher "rooram.

s
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Assienment 6: due Anril 3C:

Using Smith, Frostie~ and ‘aslov, and. Frierson and Farbe ag
resources:

1. Prepara a diarrostic assessnent kit
2. Conduct 2 Informal Dlapnostic Tnterviews (1°1)
3. On the basis of the information pained in the IR
3. prusent instructional levels
b. fornmulate precise instructional objectives in each
academic areca
C. dasi~r an instructional procran in the service of
the stated instructional ol*joctives
d.  suenast specific materials and technicues to be
cnployed.

B - 4 %t ——
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The George Vashineton University
School of I'ducation
Department of Special Education

Special ILducation 170 Mr. Castleberry
Fall 1973
THTRAPERSONAL/ TATURPLRSOUAL RELATIONSHIPS FOR TIACITRS

Course Iurpose:

The purpose of thils course 1s to sensitize future teachers to a
greater avareness in the couslderation of factors lealing to successful
interaction with children.

Course fRecuirem nts:

a, Class attendance

b, Completion of written assignments on_time,
c. Thinking

d, Sharing

In this course you are not competing against your fellor students,
The goal of the course is to facilitate optinmum lcarning for every student,
You are encouraged to share ideas and perceptions vith others in the
course. The capacity to see the worth of sharing and testine your owm
learning 1is indicative of an openness cssential to successful teaching.

Course Objectilves:

Ability to intcract with children nuided by the knowvledoc of such
concopts as Redl's 'therapeutic wmilieu," Adler's “life style,"Sullivan's
“"the self as the reflected appraisal of significant others."

Ability to interact with the total school staff gulded by the
knowvledge and theory of interpersonal dynarmics.

Required leadiungs:

Cowbs, Arthmr (ed.) Perceiving, Dehavine, Decomira
“iwrphy, Gardner "Perceptual Autism” (handout)
0'lieill, Iugene ‘Long Day's Journcy

0'lieill, Lugene The Iceman Cometh

Powell, John Why Am T Afraid to Tell You "ho I am?
Sullivan, Adler, Forney {handouts)

Toffler, Alvin Tuture Shock

¥

You are encouragcd to discuss any problems or concerns yovu may have
concerning the course, Appointments are easily arrarged by phoning

676~5174, stoppinyg by the Do artment of Specilal Lducation(Cldg.C, Poon 420

seeing the instructor beforc or after class, or contacting the Ilnstyuctor
at 524-5195,

17




Read ings: Special Lducation 170 2 N

PBL, pps. 9-G4 September 17 Introduction
Film: "Leo Beuerman’ e

PBR, pps. 65-163 September 24 Rogers, Maslow, Combs, Kelley
Filnm: "Journey into Self™

Pib, pps. 164-253 October 1 Pogsers, ‘faslow, Combs, Kelley
Film: ‘ifaslow and Self-Actuali-

zation”
October 8 Sullivan, Adler, YForney
handout: liurphy October 15 Gestalt Theory

Film: 'Trederick Perls and
Cestalt Therecny"

handout :Systems Thry. October 22 Perceptual Autism
October 29 Systems Theory
*lovenber 5 0"lleill's- ‘The Iceman Cometh
llovermber 12 0""eill's~ Long Day's Journcy
ilovember 19 Toffler~ Future Shocit
Vovember 26 Dynamics of Relaticnships
Decenber 3 Surmary

Course Assisnnents:

Assignnment 1: Due September 24 -

Select the most meaningful interaction you have had of a positive
nature for you. Jescribe the situation and events and, using the perceptual
model in Pbl,-analyze the interactions and feelings as you perceived them.
Include yourself!

Assignment 2: Due October 8

The readings you have encountered thus far- vnvera, Haslov, Combs,
Kelley-provide theory relative to the “'family of ideas” undergirding this
course. Analyze the theories presented and react (a) in regard to you as an
individual, (b) your relationships uith others, and (c) implications in your
worlk as a teacher.

Agsimument 3: Due October 22
To be completed in class

Assignment 4: Due Hovember 5 . .
You have nov spent an intense anount of time together. You bhovld be in
possession of dynamic information conccruning sore needs, styles, and 'panes’

playec of at least one meuber of this proup. DO 10T IDENTIFY THE UITBIR but
present:
a. The dynamic information you have collected.
b. Offer a rationale for the diagnosis you have made (evidente that
brought you to this point.)
c. Suggest the attitudes and techmiques you would use to create a
therapeutic nilicu in order to ‘‘teach' that person.

Assiomaent 5: Due Hovember 19

Analyze your cxperiences in the course thus far. Uhat have you Jearned?
How have you changed? las the experience been of meaning to you? or? Uhat
have you perceived your investment to be? ilas it been of worth? Jow?

Assigiment 6: Due December 3
O'tieill's Long Day's Journey is a study in intcrpexsonal relationships.

Interpret and analyze it 1ollow1ng the concepts and theories presented to

il

you throuch your readings thus far.




TUE GEORGE VASHINGTO UilIVERSITY
SCHOOL OF LRUCATIO:
DLPARTLENT OF SYECIAL EBUCATIOL

SPECTAL EDUCATICJ 189 . 1IICHAEL CASTLEBERRY
Fall - 1973

PRE~PROFESSIOUAL INTERWSUIP Iil SPECIAL EDUCATION

COURSL DESCRIITIOJ:This internship will be conducted at J. Lnos Ray Rlcrentary
School Students will spend 7 hours per week enzaged in
souwe type of classroom participation. This course will be
taught in conjunction with S$pecial Education 102. Students
will have an opportunity to obscrve clementary pupils in
demonstration seminar and in the milieu of their classroom. -

COURSZ PUNPOSE: The purpose of thils course is identical to the purposc of
Special Tiducation 102. The purpose of this course is to
sensitize future special educators to the emotional and
educational needs of children who require the services of
‘special education. This course will emphasize two primary
points.

1. The role of iatcrpersonal dynanics in special
education and

2. The adaptation of the curriculum and the psycho-
social climate in order to meet iandividual. neads.

COURSE REGQUIREIELTS:

1. _Each student wlll select and study one child partici- .
pating in the demonstration seminar.

2. Seven hours per weck: (or the equivalent thereof) will
be spent observing and interacting with the child in
the context of the regular class nilieu.

3. Bach student vill be expected to attend the monthly
discussion meeting throughout the term.

COURSL TLXTS: Ashlock and Stephen, Lducational Therapy in the Elercntary
School,

- Good and Srophy, Looking in Classrooms

URITTEN ASSIGILINNTS: .

Agsignuent 1: DuedNovember 1

Present a paper in which you speculate on the wotives -
attractions - aspirations - that led you to chooze the
particular child with whom you will work this year.

37




-

Special Education 189 ifr, Michael Castleberiy

Assionment 2: Duc loverber 15

-~

>
1. Investigate various formats used in the presentationy
- of case studies (use and note at least three giffcrent

sources of information).

2. Present a paper in which you outline the format you
intend to use for the collection and presentation of
your case study data.

Assignment 3: Duc December 6

Present a thorourh case study of the child with whom you
have worked all term. 4his case study will empnasize:

(1) the educational needs of the child
(2) the psycho-social style of the child

(3) the personalized curriculun required to program the
child for success

Present all.background and operational informaticn that
you conslde: relevant to the life style of this child.

.
Y




The George tlashington -University
School of Education
pepartrent of Special Education

Special Education 190 pr. Michael Castleberry
Spring, 1974
Preprofessional Internship in Special Fducation II

o

Course Purpose:

The purpose of this course is to familiarize the student with the concept of
comprehensive special education programming, i.e., vertical and horizontal
accommodations. In the service of this purpose instructional experiences arc
designed to familiarize students with the range of special education services 2
offered by three area public school systems and several private special schools.

Course Objectives:

1. The ability to delineate the various types of special education programs
in this area.

2. The ability to describe the scope of the particular special education
gervice offered by the complementary teacher.

3. The ability to describe the continuum. of special education services need-
ed to service the rmultifarious demands of the child with special needs.

Course Requirements:

1. An average of &4 hours per week will be spent either in the field or in
seminars conducted by special education leadership personnel of the greater
metropulitan arca.

2. Each student will be respongible for a written record (of the type they
prefer) which presents:

a. The type of program visited
b. The population tiic specific programs were designed to serve
c. An evaluation of the program in relation to its gtated purpose

3. Each student will be responsible for a written summary of the corres=
ponding Cearheart chapter to correspond with type of special education site
ViSitedo

Class Segsions:

This course depends almost entirely on the cooperation of the surrounding school
systems. Ve have been most fortunate in receiving their full cooperation. The
following schedule must remain flexible as it involves the coumitments of many
people.

Required Reading:

1. Rerne, E. Games People Play.
2. Decker, S. An Empty Spoon.
~3.  Cullum, A. Push Dack the Desks.
L. TFast, J. Dody Language.
5. Beery, K. _vlodels foxr ilsinstraaming.
6. Rothman, E. -The Anpel Tnside Henk Sour.
7. Gearheart, B.R. Education ot the rLoecptional Child.

g. Gardner, J. Self-Rencval.




Coursc Assipnments:

With the exception of the Ge
and fast reading.

An excellent and terse way to do this is to quote the authotrs aid vrelate the
quote to program philosophy.

1,
2,
3.
&,
5.

6.

7.
8.

Due

January 25
February 1
February 15
February 22
larch 1
Harch 8
April S
April 26

course Sessions:

Dates’

Jan. 18
9-12
c-430

Jan. 25
0-12
Cc=430

Teb. 1
9-12
c-430

Feb. 8,
15,22

March 1
9-12
c-430

thool System

Dept. of Sp. Ed.
G.W. University

Prince George's Cty.
Public Schools

Prince Georges Cty.
Public Schools

iiontgomery County
Public Schools

-2~ ;
arheart book the above books are short, interesting '
You are divected to read all seven books (excluding Gearheart)
and to commit to paper a onc page reaction., Do not summarize the book. React to
the book in the light of the goals of the Complementary Teacher Training Program,
|
\
\
|
|

0fficial

‘Dr. Castleberry

Book

Decker

Berry

Rothman

Fast

Berne

Cullum

Gardner

Sumnary of visitations and
Gearheart chapters

Activity

‘Introduction/organization

Comprchensive Sp. Ed.
Programs - Cascade Con=
tinuum Comprehansive Plan

Dr. Perry Botwin
Dept. Chairman

PRESENTATION:

An overview of the nature
& geals of the Sp. Ed.
pept. of P.G. Cty.

Mrs. Jane Riggin
Admin. Asst. for
Sp. Ed. P.G. Cty.
Public Schools,
Upper Marlboro, Md.
627-4800 cx.241

Three sessions spent in
various Sp. Ed. settings
in P. G, County

Mrs. Riggin &
staff

PRESENTATION:

An overview of the nature
& goals of the Special
Ed. Dept. of Montgomery

Mrs. Geraldine
Meltz, Supervisor
of School-Based
Programs, Mark

Twain- School, 1551 Cty.
Avery Rd., Rockville,
‘Md. 20853, 762-4350




pates

March 3,22

March 29 -
April 5

April 12
9-12
C~430

April 19

Sch061 System

liontgomery Cty.
Public Schools

D.C. Public Schools

SUITARY

Private schools
Sp. Ed. facilities
Vao - Md." D.C.

-3-

Official

Mrs. Meltz &
staff

Activity

Two sessions spent in
various special education
settings in the lont-
gomery Cty. Pub. Schools.

Site visits to various
special education scttings
in the D.C. public school
system. .

Site visits to various
private schools servicing
exceptional children.




The Georee ''ashington University
School of Tducation
Departnent of Special ducaticn

Special Lducation 187 Instructor: iirs. N. Sobel
Fall 1573 : )

SPECIAL STUDY I SPELCIAL EDUCATION

This course is desirned to provide individual study
in Special Education. 1t permits specialized instruction
in facets of Special Education for the individual enrolled
in the Couplementary Teachine Program, the undergraduate
prograin in Special Iducation; furtlerrore, it provides
exposure and experience for undersraduates in other rajor
field areas wuho seek spdividualized programming in Special
I'ducation.. The study is executed in specific elewmentary
schools uith supervision by both the school and the
university.

.
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The George Washington University \
School of Education
Department, of Special Education

Sperial Education 198 Mrs. Nancie Sobel, Instructor
Spring 1974

DIRECTED STUDY IN SPECIAL EDUCATION

Course Purpese:

The purpose of this independent study is to provide an overview of exceptionality
in children. This overview includes investigation of the continuum of services
for children needing special help.

Course Objeclives:

The ability to describe characteristics of thuse children classified as exceptional
within each area of exceptionality aud specify characteristics common to all.

The ability to describe the various learning stvles and adaptations within
curriculum which have to be made to teach these children.

The ability to delineate the.continuum of services concept.

Course Requirements:

To attend the designated site visits. Regular attendance at discussion sessions
and prompt completion of written assignments.

Seminar Dates : in Building C, Room 437, from 1-2:00 P.M

Feb., 6 March 27
Feb, 20 April 10
March 6 April 17

Visitation Dates:

The following visitations have been arranged for you. If transportation
problems arise, please communicate this to me.

Date Location Contact Person Nature
Jaa. 25 . Dept. of Sp. Education Dr. Perry Botwin Comprehensive Sp. .
9-12 ) G.W. University Dept. Chairman Programs-Cascade
C-4306 Continuum Comprehen
sive Plan
Feb. 1 Cerebral Palsy Development Center Mrs. Elaine Payne site visit to priv.
9-12 of Northern Virginia Director school servicing
111l North Cherry Street . 534-5353 children with
Falls Church, va. 22046 cerebral palsy.

—
~~
.




Date
Feb. 8
9:45-

Feb. 22

i

March 8

March 22

March 29

April 5

April 19

Location

St. John's Child Development

Center
5005 Mac Arthur Blvd. N.W
Washington, D.C. 20016

Complementary Teaching Program

Gallaudet College
Kendall Elementary School

7th St. & Florida Ave. N.E

Washington, D.C. 20002

Cooperative School for
Handicapped Children
4710 N. Thambliss St.
Alexandria, Va. 22312

Sharpe Haalth School
4300 13th St N.W.
Washington, D.C.

Rose School
Area A Mental Health

Leary School
2849 Meadow View Rd.
Falls Church, Va. 22042

s

Contact Person

Mrs. Lorraine Botwin

Supervisor
363-7032

Mrs. Olive Tiller
Visitor Coordinator &
Public Relations
447-0621

Mrs., Joan Gendreau
941-1499

Mrs. Orelia’Ledbetter
Acting Asst. Principal
629-7077 (

Mr. Fairfield Butt
Principal
625-4351

Mr. Albert Leary
Director

573-5400

Nature

\

site visit to priva
school gervicing
educable mentally
retarded children

site visit to public
school to see
resource program

site .visit to
private school
servicing deaf
children

site visit to privat
school servicing
multiply handicapped
children

site visit to public
school servicing
physically handi-
capped children

site visit to public’
facility for emo~ :
tionally disturbed |
children

site visit to ¢
private school for
learning disabled
children

N
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Written Assignments:

Preceeding each visit, do the following:

1. Summarize the salient features of at least two articles

concerning the "area of exceptionality"” you will pe
visiting,

2. Include som2 documente

d recommendations for educational
pPractices for and plac

cnents of the children being discussed,

Following each visit, do the following:

l. Write about what you actually saw during your visit.
Include the nature, number, and %lages of the population,
description of the facility, activities you observed,
staff responsibilities, and other highlights,

2. {omment upon your impressionsg by integrating 1ldeas from
that which you read and that which you saw.

3. As a result of the experiencé,

state what qQuestions,
concerns, ctec., you have,

‘Sugpested Beading laterials:

Any journal concerning exceptionality,

Journal of Learning Digabilities

Exceptional Children

Jouyrnal of Speech and Hearing

Jones, Reginald, Probl

ems and Jssues in the Fducation of Exceptional
Children.

Gearheart, B, R., ed., Education of the Exceptional Children.

Jones, Morris, ed., Special Education Programs.

Love, H.D., Education of Exceptional Children in Regular Classrooms.

This 18 only a beginning of supgestions,

Browse in our officae
library. Select readings listed in our exten

give bibliography.

184
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Couplementary Teacher Program
Departuent of Special Education
The George ashington University
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Undergraduate Speclal Education:
. THE_COMPLEMENTARY TEACHIR PROGRAM
To the Inquiring Student:

The George Washington Unilversity offexs a 24 hour
undergraduate sequence in Special Education. Students
of this program major in Elementary Education. A dual
prcparation is gained - Elementary Education/Special
Education and the degree of Bachelor of Arts is awarded.

The following statement imparts the philosophy,
goals, and role delineation of thc Complementary Teacher
Pregram. It Is also the intent of the following information
to answer questions most frequently asked by interested
students. :

Michael Castleberry, Ed.D
Coordinator

Telephone: (202)- 676~6174
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"What Is This Program All About??"

We are “about"children —- children with speclal needs. We
face the problem of producing high quality manpowet geaved to service
large numbers of children within the structure of the public school
system. This intent bears the philosophy and goals of the Complementary
Teacher Program. ) -

Our Pbilosophy:

1. We believe that all children desexrve an equal educational
opportunity.

2. We believe that the above statement is facilitated by efforts to
keep handicapped children in the regular classroom.

3. We believe that a large percentage of special education candidates
may be successfully serviced within the regular classroom if epecial
education school~based Interveation programs support and complement
services of regular education.

Our Goals:

The above philosophical premise logically leads to the follouwing
statement of goals.

1. To train teachers who can effcctively function as a supportive
complementary special education service to the cfforts of regular
education.

2. To produce a Speclal Education Complementary Teacher who by virtue
of her sexvice keeps an impressive percentage of exceptional
children in the regular classroom and out of situations that
stigmatize and iwpede children with special nceds.

"with What Type of Children Will I Work??"

The children served by the Speclal Educatlon- Complementary Teacher
are enequivocally "exceptioual children'. llowever, their handicap
might not be the highly visible handlcap the neophyte teacher associates
with special education. The Vlirginia State Department of Special
Education defines exceptlonal children as those children who deviate
from the norm, physically, mentally or emotionally, to the extent that
they are unable to profit from instructicn in the regular classroom.
They require different instructlonal techniques or special services
to meet their specliilc needs.

The child population to be served by this prngram falls within the
above delineation. The questlon of severity of handlcap becomes
important. It is far casier to identify a child &5 a retarded
momgoloid than it is to identify a retarded reader as a child hand-
icapped by perceptual-motor problems. It is casier to identify a psychotice
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child than it 1s to identify a child crippled by emotional stress. A
contiruum of speclal education services is nceded to serve the range of
disabilities confronting public education. The service offered by the
Special Education Complementary Teacher is one such serxvice within this
range of sexvices. 'The children to be served represent children suffering
from various handicaps. The following characteristics represent a
partial list of the empirical traits of these childien. The Special
Education Complementary Tecacher serves those children who: evidence
school fallure as a life-styla and for whom the regular classroom channcl
has failed. FEvidepca wide discrepancy, in school achievement, chiidren
who function normally in certain arcas of the curricuium but who fail

in others and for whom the regular education channel is not enough to
make the difference. Evidence acting-out, angry behavior, those children
who spend many sthool heurs standing outside the classroom door or in the
principals office-and for whuem a complementary special education service
is deemed essential by all schcol personnel. Evidence withdrawn,
retreating behavior and for whem the classroom teacher uttexrs the
pi;aintiff cry "If I only had more time." Evidence absentee problems and
for whom the regular class fails.

In every public school thers arve children vhose special need elude
categorization ond whose needs go unserved. These children ure thie douain
of Special Education. William C. Geer, Exccutive Secretary of the Council
for Exceptional Children recently wrote a letter which appeared in the
Washington Post. He comm:ated on the discontinuation of special educa-
tion classes in the Falls Church Schools. lle said:

“Falls Church has taken a step that 1s being considered
by school systems and special educators all over the country.
It's evident that most children who have learaing problems
do much better in thelr education, their daily living and
in overceoming their learning difficulties when thoy are

: made welcoms in the group of children their own age than
when they arc excluded by being placed in secperate classes."

Tails training program is designed.to train persornel who can competent-
1t support the regular cducational chennels thus keeplng mwmy exceptional
children in main-stream cducation.

"In Wnat Type of Setting Will I Work??"

The Complementary Teachier Program is a school based intervention model.
Special Education tzachers are prepared to work within the structure of
the public school system. We believe that the greatest nuuber of speclal
cducation caadidates can best be serviced by a school based interven-
tiondst and this becomes the emphasis of our program.
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The role concedved for a graduate of this program 1s that of Special
Education Complementary Teacher. The word "complementary" is deflacd in
The Oxford Universal Dicticnary as '"'That which when addcd, completes a
whole." The Special Education Complementary Teacher acts to fulfill
this need.

The setting for this service is the public elementary school. The
Special Educatlion Complementary Teacher is assigned a room bu* not a class.
She is an on-the~spot, immcdiate service to children with special necds -
she functlons in the service of school-based interveation goals. She
meets individual nceds in both group and individual settings. Children
sec her on a regularly scheduled basis and on a spontancous '‘nends" basis.
Ler role at any given school and at any gilvern time can only be defined
in terms of the special needs of children. She is not an "all-things"
to all children. She is a complement to existing channels; she is a
school-bt ..ed service to children for whom the regular classroom fails.

On a given day a Special Education Complementary Teacher may wotk
with a group of children who are non-readers. These children may be from
several different grade levels and from different classrooms. The aim
fo the complementary teacher is to complement the language-arts goals
of the regular teacher. She wotld do this in an educational activity
designed to motivate and stimulate children who see themselves as
failures. There are many creative approaches to be utilized for this
purpose. Our training program is designed to build the insights and
tnowledge that undergird the skills of creative teaching. In the simall
group settings the Special Education Complementary Teacher would be
very avare of the fact that she is dealing with children who have
evidenced a life-ctyle of failurc. She would take great care not to
duplicate the techniques of the regular teacher which although sound,
have failed with these children. Instead she would scarch for the edvca-
tional activlty which would involve, motivate and "reach" these children.
She would be gulded by the thoughts of John Dewey:

"The most important attitude that can be formed is that

of desire to go on learning. If impetus in this dircctlon
is weakéned instead of being intensified, something much
more than were lack of preparation takes place. 'The pupil
is actually robved of native capacities which otherwise
would enable him to cope with the circumstances that he
meets in the course of his life."

The Complementary Teacher will also see children on an individual
basis. She will talk with childxen who need an "ear" and a "friend."
This is not to say she is a counsclor or psychiatrist. She is not-
she 1s a special teacher trained to remediate feelings as well as skills,
The Special Education Complewantary Teacher is a trained professional,
equipped to perform the service Fritz Redl has defined as"mediating
school-life experiences.”" In all her dealings with children the Special .
Education Complementary Teacher remains cognizant of her role as oue
service in an array of services. She has a specialized service to offer
o children in need; and that service is made more effective by the inter-
ERJIC xelation of relevant school services.
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The philesonhy, goals, skills and setting of this training medel are
empirically derived. It is a simple, uncomplicated model evolving out of
8 simple, uncomplicated need --- children vhose spacial educational nceds go
unmet. The theoretical undergirdings of this pregram are as old as Reusseau,
Pestalozzi and Froebel, They are as new as 3runer, Postman-Weingarten and
Holt. Zoncerned principals, good classroom teachers and dedicated anciliaxy
personncl have incidentally functioned in the service of the nceds delined
by tiis proposal. The claim of this propesal is modest.

Special Education. needs a service which:
1. 1Is specifically designed to minister to the special needs of
children by cecmplementing and supporting the work of the regular

classroom teacher and,

2. For which personnel are specifically trained.

4. "What Will You Teach Me??"

The goals of this program have been stated., These goals dictate the
skills to be developed., Instructional experiences are desigred to devalep
the folliowing skills,

Tne Goals:

"To train tecachers who can effectively function 25 a supportive,

conplemantary special education service to the efforts of ragular elencatary

education,"

The Skills:

1. 1The ability to assess a child's level of academic f{unctioning.

2. Ability to plen, initiate and execute appropriate inatructionsl
programs in the arcas of language arts and arithmetic,

3, Ability to utilize grade-appropriate curriculum materials in the
instractional program,

4, Ability to interact, with children guided by the knowledge of such

concepts as Sullivan's "the self as a reflected appraisal of sig-
nificant others” ~ Redl's "life space intervicwing" - Adler's "life
styie" and Murphy's "Autistic perception.

5. Ability to assess a child's style of learning and to discern vhich
teaching technique complements his unique style,

6. Ability to intevact with the total school staff guided by the knowladpe
and theory of interporsonal dynamics,




The Goals

to produce a Special Education Complementary Teacher who by virtue of
her service keeps an impressive percentage of exceptional children in the
regular classroom and out of situations that stigmatize and impede
children with special needs,

The Skills

1. AbJlity to recognize the dynamic information nccessary to icogram a child
for success. *

2, Ability to collect this dynamic information.

3. Ability to use this information by adjusting the curriculum and psychi-
logical climate to meect individual needs.

4, Ability to utilize the resources of the total school program so as to
better program a child for success.

5. Ability to utilize the resources of the total school system, as well as
-the comnunity at large, so as to better program a child for success.

6. Ability to view the need for a continuum of special education services
and understand that the special educution service of the complementary
teacher is but one service in the range of services.

7. Ability to discern the appropriate special education service demanded
by a parilcular child's behavior.

5. What Courses Are Required??

The following information presents the four year curriculum of elementary
education majors. All students preparing for entrance in the Complementary
Teacher Program must follow this plan.

The Complementary Teaching Program begins in the junior year. All
Special Education courses represent electives. Thus the elective siot
appearing in the clementary education program mislead spceial educaticn
students. The special education courses are the electives.

The special education sequence is as follows:

Junlor Year - Fall .Scmester

Speclal Education 102 Teachlng the Cchild with Special Needs: Methods and
Hatcl‘ials 000000000000000000..000000000.000000000003

Special Education 170 Interpersonal/Intrapersonal Relatlonships for
Special Lducatlon Teachers eceeessevsnersesescsesssd

Special Education 189 Pre-Professional Internship:, Observing the Speclal
Child in the Regular Class Miliew seeveecvescveseedd

it




Junior Year - Spring Semester

Special Education 103 Teaching the Child Witrh Special Needs: Creative

Progran‘.m’i(ng "'."'.."""'."."""..""'..'."3
Special Education 190 Pre-rrofessional Internship: Tnspoetfng o Cont tnime
Of SpeCZ".al Educ‘nt"inn Scivicon ..4...000............3

-

Serior Year -~ Fall Semester

Special Education 101 Seminar: Dimensions of the Complementary Teaching

ROle .0oooooooo.ooottoo.ooooooootov.tttotoooootoooos

Senicr Year - Spring Semestoyw

Special Education 199 Internship in Complementary Teaching «veeeeseseess 6

Special Education 102, 103, 170, 189, and 190 must be taken prior to the
senior year.
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THE GEORGE WASHINGTON UMIVERSITY
SCii0OL OF EDUCATION
Suggested Progran.
(PRE~EDUCATION ~ COLUMBIAM COLLEGE)
ELEMENTARY EDUCATION MAJOR

First Semester Second Scmester

English 9 or 10 3 English 11 3
Pistory 71 3 History 72 3
Math 9 3 Math 10 3
PE (First Group) 1 PE (First Group) 1
Scilence 3-4 Science 3-4
Elective 3 Elective .3
16-17 TOTAL 1617

TOTAL

Third Semester

Fourth Semester

Econ. 1 or Geog. 51 or 52 3 Econ. 1 or Geog. 51 or 52 3

Engl. 51, 71, or 91 3 English 52, 72, or 92 3

PE (First Group) 1 Psyc. 29 % 3

Psyc. 22 3 Social Studies 3

Science 3~ 4 Spcech & Drama 1 or 11 3

Socilal Studies 3 TOTAL 15
TOTAL  16-17

The 9 hours in
Fifteen

For trancfer to the School of Education, 63 hours are neceded.
sclence must include courses in both plysical and biological sciences.
hours of English are required for certification in Virginia

SCII0OL OF EDUCATION

Fifth Scmester Sixth Semester

Art or Music* (Suzvey) 3 Act or Music® (Survey) 3

Education 108%% or 123 3 Education 108%* or 123 3

PE (Sacound .Croup) Ed. 115 or elcctive 3

(Recommend PE 1.22) 3 Elective _89

Elective . 8-9 TCTAL 17-18
TOTAL ~ T17-18

Seven Scmester Eighth Scmester

Education 111° 15 Lducaticn 112 3

Elective 2=3 Education 135 - 9
TOTAL  17-18 TOTAL 12

A minimum of 126 semester hours is neecded for graduation. In some cases, one
maj be given advanced standing in certaln course areas (especlally foreign lang-
vage and Lnglish); hovever, the number of hLours in this specific arca must mect

the minimum for certification,

*Ags approved by advisor,

**Regerve one morning,
work.,

*Includes field work in scliools also as a course requirement.

National Teecher Examination must be taken prior to graduation. :f ‘

ERIC

other than Friday, form 8:00 &.m. to 1:00 p.m. for ficld
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REQUIRED COUPSES

Sp.Ed. 101 Scrinar: Dimensions of the Complementary Teaching Role (3)
Instructlonal oxperiences designed to refine the insigats
ard competencies cssential for successful operztion of the
Complementary Teaching Model - Senior year - Fall term.

Sp.Ed. 102 Teaching the Child with Svecial Meeds: Methods and Matcrials (3)
Latoratory course taught in an elementary public school.
Students chserve and participate in a demonstratien seminar
conducted by the instructor. Must be taken concurrently with
Sp.Ed. 189. Junior - Fall term.

Sp.Ed. 103 Teaching the Cbild with Special Needs: Creative Programming  (3)
Continvation cf Sp.Ed. 102, Concencration on the total
pregramming of the child with special nezeds. Must be t.aken
concurrently with Sp.Ed. 199 - Junilor year - Spring term.

Sp.Fd. 170 Interpersonal/Intrapersonal Relationships for Tcachers (3
Consideraticn of factors leadirg to successiul iateraction
with children - Junior ycar - Fall term.

Sp.Ed. 189 Pre-Professicnal Tnternshin: Observing tha Special Child
in the Reeular Class Milieu ' &)

Supervised interaship in school setting. Emphasis on
intensive study of a child cvidencing specizl neads.

Must be taken concurrently with Sp.Ed. 102 - Junior year-
Fall term.

Sp.Ed. 190 Pre-Professional Tntarnship - Inspectling a Continuem of
Srecial Edveation Sexvices (3)
Chsoxvation and participation in various special education
settings. Emphesis cn exposure and familiarity with goals
and programs of varlous special education nodels. Must be
taken concurreantly with Sp.Ed. 103 - Junlor year - Spring term

Sp.Ed. 159 Interachip in Complementary Teaching (6)
. Supevvised tecching internship in a school basad intervention
pregzam.  Student teaching with children icdertified 2s ncedling
- special education sevvices. A minimum cf 210 clock hours is
requived. Pre-requisite: Permission of the instructor,
Setitor year - Spring term.

FLECTIE COURSES:
Sp.Ed. 197-8 Special Study in Special Education (Individual Study) (3-3)
Sp.Ed. 289 Tha Diagnostic Procedure 3

Examioaticn of the rationale, techniques and tools essentilal

to academlc end psycholegical assessment. Desiyned to

provide practice as well as faniliarlty with stondaxrd dlagnostic
procadures. Pre-requisite: Permission of the imstructor.
(Sumazr only)

1y .
ﬂg {:j
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Sp.Ed. 290 Control and Management Technigues in the Classroom (3)
Examinaticn of tae thecry, techniques and tools essential
for group control. Designed to provide practice as w2ll as
famtliarity with the various theosies of contral of human behavior.
Pre-requisite: Permission of the instructor. (Summeri:ziiy)

£, .
ro .1y '
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6."How Do I Get Into the Program??"

Formel application muct be made directly to the Complementary Teaching
Propcam. Adwitfance to thls progrem is comtingent upen afmititane to the
Geonge Vashington University and admittence to the Schoal cof Educatlicn,
However, acceptanze by the School of Education does nct sutematically odmit
a stwdent to the Comrnlerantary Teaching Irogran, terarate sof of ro-
cuiramants oparates within the Special Eluaation Departneat. Tae enclesed
application form provides the necesscry dnfexmation.

7. "What's So Different About This Program??"

ha Complementary Teaching Program is unique in two reepects. First,

it is one of & very few undergraduate progrems in special oducation preparing

chers for sevvice in zcross—-categorles school-based intervention, Sacond,
the core of this training is reseived in a putlic elementary school. The
"yeal" specicl cducation needs of chiidren become tha stimulus and foous of the
tralaing process. The experiencas encountered wvorking with exneptizonal
chisrdven previde the "reality" or the "zpecific” to which is tied the Becneial”
Leowledze of peychnlogy, soclology and podagogy. e beiicve that "real"
evpevience with "recl" children preduces "reai' teachers,

ERIC

Aruitoxt provided by Eic:




THE

| GEORGE
WASHINGTON
UNIVERSITY

Washington, D.C. 20006 [ Department of Special Education | (202) 676-6170

Dear

‘¥We have an innevative and challenging non-categorical
, special education uaderpraduate program here at The George
Washington University. Our program is a tventy-£our hour
total s2quence. It begins in the Fall of the Juailcr year
énd all course work wmust be taken in sequence.,

Uur studentg meior in elementary education and minor
in special educatimn., The enclosed materisls will cxplain
the iatent and content of our program. Entyance intec cur
Program is not autcmatic. A parsonal Interview is requived
az well as the information required on the encloscd applica-
tion blank. Please contact me 1f I can ansuer further

questions.

Sincerely,

Hichacl Castlebenry, 24,0

Coordinater

Complementary Feacher Training Program
HC.jt
ciclognrey

£,
. for 2% -
Q
ERIC
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THE
GEORGE
WASHINGTON
UNIVERSITY

Washington, D.C. 20006 [ Department of Special Education [ {202) 676-6170

Dear

- This is to inform you that your application to the
Undergraduate Complementary Teacher Program of the Special
Education Department has been reccived. It will receive
careful consideration. Action will be facilitated by your
attention to the additional requirements of (1) three letters
of reference; (2) official transcript of all college credit
to date; (3) statement of your professional goals; (4) per-
sonal interview; (5) a one page summary of your perceptions
of the intervicw,

Please feel free to contact us if you have questions
or concerns,

Sincerely,

Michael Castleberry, Ed.D
Cooxdinator
Complementary Teacher Program

SRy
v H ‘




THE

GEORGE
WASHINGTON
UNIVERSITY

Washington, D.C. 20006 / Department of Special Education | (202) 676-6170

Dear

We wish to congratulate you on having been selected for the
traineeship in Special Education for which you have applied.

In order thar we may complete the processing of your grant
award, it is dmperative that we receive a lettor of accentance
from you within the next few days.

If you have any questions regarding your program please
contact a nember of the Complementary Teacher Program staff
at 202-675-6174,

Sincerely,

iflchael Castleberry, Ed.D
Coordinatox
Complementary Teacher Program

He:jt

A A

—~
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The Complementary Teacher Program is an inno-
vative undergraduate training sequence preparing

teachers to work as special education public
school-based interventionists.

working
children
needs.
The Co
Program
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Bmplementary Teacher Program is an inno-

indergraduate training sequence preparing
is to work as special education public
-based interventionists.

Students receive the core of
their special education train-
ing in a public school while
working with small groups of
children manifesting special
needs.
The Complementary Teacher
Program is an exciting and dy-
namic educational experience.
Training begins in the junior
year. Students enrolled in this
special education program
must major in elementary edu-
l
l
1

cation. A duai preparation is
thus gained.
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GEORGE. WASHINGTON -

UNIVERSITY

THE
Debartment of Special Education

THE

COMPLEMENTARY
TEACHER |

PROGRAM

‘Dr. Michael Castleberry .
Complementary Teacher Program

" Department of Special Education

.George Washington University
.2201°G Street, N.W.,
-Washington, D.C. 20006

For detailed information dnd application
forms contact

Dr. Michael Castleberry
Complementary Teacher Program
Department of Special Education
George Washington University
2201 G Street, N.W.

Washington, D.C. 20006

(202) 676-6174

Although the program begins in the junior
year, it is essenti_al that interested freshmen
-and sophomores consult with the adviser

2= --4yvance scheduling. ;
Q ) 8 ]
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