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REPORT SUMMARY

'A. Time Period Covered

The Final Report of the exemplary project, "A Sheltered Work
Experience Centered Vocational Curriculum for Low Achieving Students",
at Sylacauga, Alabama covers the three year period from July 1, 1970

to June 30, 1973.

B. Goals and Objectives

The central purpose of the Sylacauga Exemplary Program was to
demonstrate practices found effective for working with socio-economically
disadvantaged and other dropout-prone students. More specifically the
program objectives were:

1. To provide student counseling services necessary to assist
students in appraising their current interests, aptitudes,
skills, and personalities in relation to occupational
preferences.

2. To provide a sheltered work experience vocational curriculum
) for youth and to follow through with the vocational counseling
services necessary to assist students in selecting and
developing entry level skills for occupations commensurate
with their abilities, interests, and aptitudes.

C. Procedures Followed

Upon initiation of the project, the first major activity was staff

recruitment and training. An excellent in-service training program
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utilizing many consultants from the State of Alabama was conducted to
properly orient the teacher-coordinators and work station supervisors
for dealing with youth with special needs. . The project added a total
of four teacher-coordinators to the Sylacauga City School System's
regular teaching staff. Two of the teacher-coordinators were based at
Sylacauga High School and the other two were located at East Highland
Junior High School.

The teacher-coordinators ha§ approximately one month lead time
prior to students entering the ﬁrogram. This' time period was used for
identification and selection of dropout-prone students as well as
development and modification of curriculum materials utilizing behavioral
objectives. These teacher-coordinators were also responsible for
locating sheltered work stations (at school) and part—-time employment for
students after school hours. Their duties entailed the supervision of
these "special" students along with the supervision provided by the work
station supervisors. The teacher-coordinators were also responsible for
working with the sheltered work station supervisors, at school, to develop
individualized learning experiences for students directly related to the
skills, dutles and responsibilities these students were involved in on
the job.

Five program-of-study areas were developed for students in the
Sylacauga Exemplary Project by the teacher-coordinators under the
direction of the project director. These five program-of-study areas
and the number of students who participated in each over the three years

of operation were:
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Program of Study Area Participants

1. Grounds Keeping and Landscaping 49
2. Janitorial and Custodial Services 64
3. Domestic Services 52
4. Food Service 46
5. Maintenance Service for Building & Equipment 1

The program of studies centered around work experience. Most
pupils worked under the direction uf =zn immediate supervisor prbvided by
the school system at these work stations. As an example, the students
concentrating on Food Service Activities worked under the supervision
of the Lunch Room Director at their station; the students concentrating
on Janitorial and Custodial Services worked directl§ under the guidance
of the Head Custodian at their assigned stations; while the students
concentrating on Domestic Services worked directly under the supervision
of the Director of the Day Care Center. The teacher—coordinator provided
overall supervision of all work experiences in his unit. It was expected
that students would remain in the instructional program until they developed
emp loyment skills at a level which would enable them to obtain and retain
a job. )

Program~of-study activities were based upon the premise that the
participants would benefit most from learning experiences in which basic
or compensatory education was combined with and related to acquilsition
of vocational skills appropriate to the students abilities and interests.
Gener:al and vocational guidance services and all other pupil programs and
servyices established for the total pupil population were an integral
paxt of the program.

Students identified as meeting the proposal criteria were contacted
and had the program explained to them. Each of these students were asked

if they wished to participate in the program. If they expressed an interest,

the teacher-coordinators visited the parents and explained the program
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to them. Upon parental approval the students were then enrolled in the
project. The teacher-coordinators also visited the home of students to
talk with parents to assist in retaining the students in the project.

Stﬁdents were administered aptitude tests, personality tests, and
interest inventory tests by which to aid in assisting the students in
making realistic occupational choices. Counselors assisted the students
in appraising their current interests, aptitudes, abilities and personalities
in relation to their occupational preference.

It was recommended to each student upon program entry that during
their first six weeks in the program, they explore at least three program-
of-study areas before deciding an area to concentrate on. After exposura
to the different exploratory experiences, the student made a tentative
occupational area selection and was assigned to work directly under an
on-campus sheltered work station supervisor. If at a later date the
students desired to change occupational areas he was permitted to do so.

Occupational information and group guidance were an integrated part
in the daily activities of the participants. Guidance and counseling
activities were mainly in the form of individual or small group sessions
conducted by the teacher-coordinator and/or immediate work station
supervisors throughout the project. Most of these sessions were directly
related to assisting students in their self-appraisal in relation to an
occupational objective for the future.

Combined with the vocational instruction was a well-developed
compensatory instruction program in basic communication skills, reading,
and mathematics skills. As much of this instruction as possible was
focused on the information deemed necessary to.ferform satisfacterily

in the chosen occupational areas. Under the direction of the project
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director, the teacher-coordinators developed 38 teaching urits for low
achieving students. It is felt that this material utilizing individualized
instruction coupled with vocational orientation, information, and work
experience activities greatly contributed to the overall success of the
project. |

It is noted that the project director and teacher--cocrdinators,
along with the counselors when their duties permitted, met ac least monthly
to evaluate students, discuss problems, analyze situations, and propose
solutions in carrying out the program and assisting in meeting the needs

of the students.

D. Results and Accomplishments

The participants in the Sylacauga Exemplary Project exhibited a
decreasing number of student absences for each year of operation over
the previous year. Of 62 students who participated in the program more
than one year, 34 of these students had fewer absences their last year
than they did their first year. Of the total 89 students who
participated in the Sylacauga Exemplary Project during its three years
of operation, only 13 students left the program as legal age dropouts.
These 13 (14.6%) students accounted for 632 (27.8%) days absent out of
2276 days absent for participants that were reported for the three years
of operation,

Over 507% of these students held part-time jobs during the school
term with 34 of these students reportedly earning $40,788.57 during the
three years of program operation. Many of these part-time jobs were
also in the five program-of-study areas of the participants. Thirty-

one of these 34 were still in the program at the end of 1972-73 school year.
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The earnings from these part-time jobs apparently contributed greatly
to an improvement of the student's self—conéept image and how he viewed
his school and community. The school administrators and project staff
noted an improvement in many of these students’ personal groomiﬁé habits
and an increased amount of participation by these students in school
events, sports, clubs, and other extra curricula activities.

Based on the California Basic Skills Test and the Gates-MacGinitie
Reading Test, the academic achievement of the students exposed to the
sheltered work-experience vocational curriculum exhibited a higher
rate of learning achievement per year than the students had exhibited
prior to program entry. Fifty-seven students had a mean galn of better
than one grade level for the year tested on the total of the California
Basic Skills Test. Forty-two students tested over a one to three year
academic period exhibited a better than 60% rate of gain per yéar in
reading ability as measured by the Gates-MacGinitie Reading Test compared
to their average rate of gain in reading prior to program entry.

Five program-of-study areas were developed for students in the
Sylacauga Exemplary Project. Under the able guidance of the project
director, teacher-~coordinators developed 38 teaching units for low
achieving students emphasizing as much as possible individualized learning
experiences for students directly related to the skills, duties and
responsibilities these students were involved in on the job.-

Many field trips were arranged for participants to provide additional
exposure to various occupations and work settings. This permitted students

to observe the reason for learning by association with work.
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As a result of the project, the total school system 1s more cognizant
of what can be achieved by focusing an educational system on a common
goal. The administrators and the Sylacauga School Board has deemed the
Sylacauga Exemplary Project so successful in helping meet the needs of
low achieving students that it has been continued in almost its entirety

for a fourth year of operation at the expense of the local school system.

E. Evaluation

A minimum of one "on-site" visit per quarter was made throughout
the three years the project operated. These visits were of one to

twa days in length and enabled the evaluation team to: (1) observe

project activities in the classrooms and schools; (2) receive oral
and written reports and testimony from the project staff; (3) interview
Project staff, administrators, faculty, station-supervisors, and students;
and (4) revie& materials produced by the project staff.

In general, the evaluation team concluded that:

1. The project demonstrated reasonable success in carrying
out and achieving Objective 1 and Objective 2.

2. Some weaknesses cited in the first and second year annual
evaluation reports were not acted on. :

3. The compensatory and remedial components of the program

were outstanding in contributing to the overall success
of the program.

4. Teacher-coordinators had difficulty in finding part-time off=-
campus work for all students in the program because of many
behavioral characteristics of these "special" students.

5. The program has proven to be so successful in meeting the needs
of low achieving students that it has been continued for the

fourth year almost in its entirety at the expense of the local
school system.
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Overall, the evaluation team was convinced that a work experience
curriculum as envisioned and implemented in the Sylacauga Exemplary
Project was an effective force in’assistiné students 1n making realistic
occupational preferences. It is also felt that these successful project
components implemented at Sylacauga will continue to be an effective
force in improving the educational opportunities and successes for low

achieving educationally and/or socio-economically disadvantaged youth.

F. Conclusions and Recommendations

The Sylacauga Exemplary Project demonstrated much success in
providing instruction and dealing with problems of low achieving students.
The project staff and the evaluators feel that the most successful
component would be transferable; to other school systems in the state and
nation, if a receptive attitud; existed. Decision-makers in Special
Education should seriously consider orienting many of thelr programs
toward the approach used in this project.

While this program demonstrated that basic compensatory math and
communication skills centering around the students' part-time job or
sheltered work experience station aid motivate students to learn, further
curriculum development should be undertaken in this area.

Projects of this type require more of the abilities and time of
professional counselors because of a concentration of students with
"special" problems. Also, the test batteries, interest inventories,
personality tests, and aptitude tests act as real interest-getters and
motivators for self-appraisal, and as a polnt of departure for counselors
to enter into discussion of the world of work and occupational preferences

with students. The test batteries along with group counseling sessions
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appear to stimulate and motivate students to realistically appraise
themselves in relation to the world of work.
Adequate lead time is essential for planning and instructional

material development before implementation of the program. Reading

- matérials should be developed for each student's particular reading level
and should be meaningfully related to their particular area of interest.
Where possible, part-time jobs should be made available to all
participants as these are considered in many cases to be status symbols
and, in addition, provide money for students to attend school functions

and buy items necessary for personal grooming.

Sheltered work stations for participants should be located where
possible away from the students "homeﬁ school. Older students whose
work station were located in elementary schools were looked up to by
younger students,

Regardless of their educational level, reading and basic education
courses should be taught in the same school, grade wise, or in a higher
grade location. .To do less invites alienation of the participates who
tend}to feel this to be degrading.

Utilization of outside consultants can be a big asset in providing
indepth in-service training to staff and non-professional work station
supervisors. Non-professional work station supervisors cannot be expected

_initially to have any expertise in supervising students and teaching
basic skills, but with adequate in-service training can become valuable
- members of the instructional team.

Based on the significant findings of the third party evaluators and

conclusions drawn by the project staff and school administrators, it was

concluded that the project demonstrated much success in:

, ” s
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(1) providing student counseling services necessary to assist
students in appraising their current interest, aptitudes,
skills and personalities in relation to occupational .
preference, (Objective 1) and

) (2) providing a sheltered work experience vocational curriculum
for youth and following through with vocational counseling
services necessary to assist students in selecting and

- developing entry level skills for occupations commensurate
with their abilities, interest, and aptitudes. (Objective 2),
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A SHELTERED WORK EXPERIENCE CENTERED
VOCATIONAL CURRICULUM FOR LOW
ACHIEVING STUDENTS

I. -THE CONTEXT
The Locale

Sylacauga, located slightly to the east of the geographical center
of Alabama, in Talladega County, is situated in the fertile Coosa Valley
area of the State. It is 51 miles southeast of Birmingham, and 63 miles
north of Montgomery, the capitol city. Known as "The Marble City",
Sylacauga is located on the only known commerical deposit of cream white
marble in the entire world.l

Sylacauga had a population of 12,255 according to the 1970 census.
This was a -4.9 percent decrease from the population of 12,857 reported
in 1960. There are 9.25 square miles within the city limits. The racial
structure changed only slightly between the 1960 and 1970 census. Since
1960, there has been a 5 percent increase in the white population and a

5> percent decrease in the non-white percentage of the total population,

In the 1970 census, 77 percent of Sylacauga's population was non-white.2

1 Alabama Encyclopedia. Edited by Jessie M.
Richardson, Vol. 1 Book of Facts, the American Southern Publishing Co.,
Northport, Alabama, 1965.

2y.s. Dept. of Commerce, Bureau of the Census, General Social and
Economic Characteristics, Alabama, 1970.
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The major industrial concerns in Sylacayga manufacture textiles,
metals and produets connected with the marble business. Sylacauga and the
surrounding counties are noted as a rich agricyltural region. Grainms,
cotton, livestock and poultry are raiged in the area, Tree farming has -
also become an important program in Talladega County.

The total number of people 16 years and older, employed in Sylacauga
in 1970 was 4,545 with 1,837 of these being female. The breakdpwn of

occupationg in Sylacauga was as follows:

Professional, technical and kindred 485

Managers and administrators, except farm 496

Sales workers 266
Clerical and kindred 581
Coaftsmen, foreman & kindred 623
Operatives, except transport 916
Transport equipment operativyes 168 .
Laborers, except farm 244 .
Farmers and farm managers 10
Farm laborers and foremen 4

Service workers, except private household 579

Private household workers 173

In Talladega County, the unemployment rate as of March, 1971 was
4.8 per 100 civilian work force participants. This rate represented a
total of 1,210 unemployed persons. This unemployment rate in Talladega
County was somewhat below the average of 5.0 for Alabama as a whole.
Two hundred fifty-eight of the 3,229 families in Sylacauga were -
receiving public welfare payments., The mean income of pyblic assistance

families for 1970 was $777. The mean income of all families in Sylacauga




according to the 1970 census was $7,311 with a per capita income of
persons being $2,460. According to 1970 census report, 20Z of
S8ylacauga's families had incomes below the poverty level. The mean

family income for this 207% was $2,024.
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The School System
The Sylacauga Sheltered Work Experiemnce Program served 2 schools in
the Sylacauga City School System, East Highland Junior High School, and
Sylacauga High School. These were the only secondary schools operated
by the Sylacauga Board of Education. Sylacauga High School encompassed
grades 9-+12 while East Highland Junior High School served grades 7-8.
In addition to these schools, the Sylacauga Board of Education operated
4 elementary schools. Within Talladega County, the county school system
operated 7 secondary and 11 elementary schools: In addition, a
secondary area vocational school is located in Talladega County to seyve
the deaf and blind.
During the 1971-72 school year, there were 2,052 white and 940 non=
white students enralled in grades 1-12 in the Sylacauga City School
System. Sylacauga reported 31 dropouts for the school year 1971~72. The
median school years completed for all males 25 years old and over in
Sylacauga was 11.4. Forty-six and five tenths percent of the males 25
years old and over were high school graduptes according to the 1970
census.
For females in Sylacauga, the median schpol years completed for those

25 years old and over was 10.9, The number of females in Sylacauga 25

years old and over who graduated from high school was 41.8 percent

according to 1970 census.




In 1970, there were 883 high school graduates in all of Talladega
County with 400 of these entering college as freshmen. The estimated
number of disadvantaged children aged 6-17 throughout the county in

1972 was 4,799.

Needs Assessment

It 1s a responsibility of society, usually acting through the public
schools, to provide all youth with an educational environment and learning
experiences which will assist them in the maximum development of their
patential as positively functioning members of the society of which they
are a part, One of the most vexing problems in public high schools is
providing for the educational needs of low achieving.and/or socially
"and economically disadvantaged youths.

Because of enactment and inforcement of compulsory schoaol attendance
laws, youth may no longer quit school merely because they are not interested
or not successful in academic pursuits. With the many technological
advances in the world of work and the changing nature of soclety, school~
age youths are now expected to be in school and the schools are expected
to provide for them.

As late as 1969, 254 students between 13 and 16 years of age in the
Sylacauga City Schools were identified as being educationally disadvantaged,
socio~economically disadvantaged or both. In the absence of school
programs which have holding power for them, these students are prone to
leave school.

There seemed to be an apparent need in the Sylacauga City Schoolg for

a program designed to retain these students in the instructional program
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at least until they have acquired salable employment skills, Such a
program should also provide an educational environment conducive to
student's acquisition of essential personal, academic and social skills,
Vocational education, in the opinion of the Sylacauga City Board
of Education, was the appropriate vehicle through which to meet the needs
of these disadvantaged students. The program basis was that these
students could benefit from basic or compensatory education combined
with the acquisition of vocational skills appropriate to their abilities

and interests.

Historical Background

The Sylacauga Project entitled, "A Sheltered Work Experience Centered
Vocational Curriculum for Low Achieving Students", was funded through
the U.S. Office of Education under the provisions of Part D of the
Vocational Education Amendments of 1968. The program began March 1, 197¢,
and ended February 28, 1973 coveriné a time span of 36 months. The
proposal had not been previously submitted to any other agency or
arganization, including the U.S. Office of Education.

The primary objective of the program was to retain dropout-prone
students in the instructional program until they develop salable
employment skills and acquire basic skills and understandings essential
to civic and social responsibility. In order to accomplish this objective,
the courses of study were based on functional learning experiences with
immediate potential for application to daily living needs of students.

Actual work experience activity was conducted on or near the school sites.




The Sylacauga City Curriculum Council, representing all phases of
the educational program, strongly recommended such a program. The program
also had the full endorsement of the Sylacauga Vocational Education
Advisory Committee who served in an advisory capacity for the project.

The program was administered under the Sylacauga City Board of Education
with the Superintendent of Education acting as the Chief Executive Officer.
The project director was directly responsible to the superintendent.
Consultants from Alabama Stafe Department of Education, Auburn University,
the State Employment Service and Vocational Rehabilitation were recruited
to assist with the project.

There were no major problems in acceptance of this program by the
community or parents. All of the students, when surveyed, expressed
positive attitudes toqard the program. Many of the students have been able
to obtain part-time employment as a direct result of the program.

Community resource people have made an outstanding contribution to the

occupational information phase of the program.
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II. THE PROBLEM AND ITS SIGNIFICANCE

It is a responsibility of society, usually acting through the public
schools to provide all youth with an educational environment and learning
experiences which will assist them in the maximum development of their
potential as positively functioning members of the society of which they
are a part.

The project was an effort toward the solution of a problem which
is becoming one of the most vexing in the public high schools--providing
for the educational needs of low achieving and/or socially and economically
disadvantaged youth. The problem was not new nor was it peculiar to the
public high schools.

As recently as thirty or forty years ago, the world of work was an
. acceptable alternative to high school attendance in moving from adolescence
to adult status (1961; 12). A youth could leave school as soon as his

parents and the law would allow and enter a labor market where a sound body

and willingness to work were acceptable currency.

Because of enactment and enforcement of compulsoryvschool attendance
laws, youth may no longer quit school merely because they are not interested
or not successful in academic pursuits.

Kolstoe and Frey (1965; 17) noted that "unions, fair trade employment
practices, and state and federal laws make it difficult for a sixteen year=
old to obtain employment'. Technological advances, labor-saving devices

und a decrease in the farm labor force have eliminated many jobs which were
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previously available to unskilled youth and those with less than a high
school education (1961; 12). With these changes in the nature of society
and the work force, school-age youth are now expected to be in school

and the schools are expected to provide for them (1962; 4).

In 1968-69, during the formulation of "A Five Year Plan for Vocational
Education in the Sylacauga City School", 254 students between thirteen and
sixteen years of age were identified as being educationally disadvantaged,
so¢io-economically disadvantaged, or both. 1In the absence of school
programs which have holding power for them, these students are prone to
leave school as soon as compulsory attendance laws permit, often prior
to or during the first year of high school.

There was an apparent need in the Sylacauga City Schools for a program
designed to retain these students in the instructional program at least
until they héd acquired salable employment skills. Such a program should
also provide an educational environment conducive to students' acquisition
of essential personal, academic, and social skills. The most relevant
education for these youth is that which they perceive as helping them
become responsible, self-supporting adults.

Appropriately designed progr;ms for educationally and socio-economically
disadvantaged students apparently can have a positive effect upon school
attendance and retention (1966; 15), and can make the transition from school
to employment more satisfying (1967; 8).

Those programs must be designed with recognition that disadvantaged
youth have; in addition to the normal problems of moving from adolescence
to adulthood, problems which are probably factors of their variation from
"normal” students with respect to measured intelligence, and family, cultural,

and environmental backgrounds. Although the term disadvantaged makes




reference to a group of populations which differ from each other in a
number of ways, they have certain characteristics in common. Among these
are low social status, low econoﬁic status, a lack of participation in
community affairs, infrequent or no employment, and low educational

achievement. Students from homes in this category come to the school

i
with a definite disadvantage since their culture has failed to provide
them with the experiences that are common to the kinds of students that ‘
the schools are accustomed to teaching.
Gallington (1965; 9) noted that potential dropouts, when compared
to potential graduates, are absent about twice as many days per academic
year, have lower grade point averages, and participate in fewer extra-
curricular activities.
This program consisted of application and demonstration 1n Sylacauga
City Schools of practices which had been found effective elsewhere in
‘overcoming the educational problems presented by socio—economically
disadvantaged and other dropout-prone students.
A primary goal of this program was to identify such students and
enroll them in appropriate educational activities before their tendency
to drop out becomes irreversible. Disadvantaged students, because of
thelr lack of success in traditiohal academically-oriented programs,
lack faith in the schools as a means of solving their problems. Providing
these special students with the means to raise thelr socio-economic standipg
will do much to eliminate thls alienation toward education. These studentsg
have often experienced failure in school and are likely to continue to fail
unless a situation is arranged in which meaningful activities are provided
which appear to the students to offer a strong chance of success. It was

the position of the Sylacauga City Board of Education that vocational

education would be an appropriate vehicle for thils type educational program.
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Program activities were based upon the premise that these students
could benefit most from learning experiences in which basic or compensatory
education is combined with and related to acquisition of vocational skills
appropriate to their abilities and interests. Individualized courses of
study and practical, functional learning experiences with immediate
potential for application to daily living needs were stressed. These
pupils, many of whom are over-age for their grade placement, were not
presently being helped by the regular vocational program since many of
them had not reached the senior high school level where most of the
vocational programs are located. It was thought that a work experience
centered program could be instrumental in making those students economically
productive citizens and at the same time provide them with the basic skills
and understanding needed for civic and social responsibility. The
Sylacauga City Curriculum Council, representing all phases of the
educational program, had strongly recommended such a program and assigned
to it the highest priority. 1In additign3 this program had the full endorseW‘,‘
ment of the Sylacauga Vocational Education Advisory Committee.

Matthews and Roam stated that in their Curriculum Demonstration Program
for Potential Dropouts, classroom experiences were drawn from daily
Yiving needs of the students:

It was the purpose to cultivate favorable attitudes

toward school and all forms of living. Teachers kept

in mind that this group of students needed changes in

their basic attitudes. The classroom activitiés were

planned and carried out in such a way as to develop ;

social skills and competencies. (1966; 18).
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Comprehensive programs for those youth often included some form of
cooperative work experience, preceded by sheltered, in-school activities
to prepare the students for participation in a competitive work situatioﬁi
Acquisition of desirable attitudes and general knowledge about the world
of work was often viewed as being at least as important as acquisition of
specific job competencies.

Studies by Matthews and Roam (19663 18) and Galazan and Lenard (1964‘
7) lend support to Karnes' (1966; 15) assertion that experimental treatment
programs for dropout and delinquency-prone students do not significantly
improve vertical attainment in academic achievement and that emphasis mighf
properly be shifted from vertical attainment in tool subjects to helping
students learn to apply their knowledge and ability to'vocationally-oriéﬁﬁéi
situations.

The research literature pertaining to school programs for low-achieving
students was replete with references to the need for individualized courséé
of study and the need fo? practical, functional learning experiences with
immediate potential for application to the daily living needs of students;
There seems to be agreement on inclusion of some sort of work experience
program as an integral part of'ﬁhe course of study.

Karnes (1966; 15) stated that "The progressive work experience
program shoﬁld be the focal point of the curriculum with academic work
stressing those learnings which promote the acquisition of knowledge and
skills needed to insure vocational success". |

Matthews and Roam reported that because community work experience fo;
students under sixteen years of age were limited by labor laws, and
because other students were not ready for employment in the community,

a sheltered work station was set up to prepare them for employment.
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Sheltered work experilence not only taught students desirable attitudes
and general knowledge but, in some cases, provided them with salable
skills.

Vocational counseling services were provided continuously. It was
thought that continuing presentation of concrete occupational information
would be vital to the success of this project.

In addition to those students who entered full-time employment after
completing their training, it was anticipated that several students would
2nroll in ‘other vocational programs offered by the school system. The
teachers and coordinators of these programs assisted in project planning
and were directly involved in recruiting and placing students in this

program,
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IIT. OBJECTIVES

The central purpose of this program was to demonstrate practices
found effective for working with socio—economically disadvantaged and
other dropout-prone students. More specifically the program objectives

were.:

1. To provide student counseling services necessary to assist
students in appraising their current interests, aptitudes,
skills, and personalities in relation to occupational
preferences.

2. To provide a sheltered work experience vocational curriculum
for youth and to follow through with the vocational
counseling services necessary to assist students in selecting
and developing entry level skills for occupations commensurate
with their abilities, interests, and aptitudes.

¥
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. IV. PROGRAM DESCRIPTION

Scope of Program

The Sylacauga Exemplary Project has been in operation for the past
three years. During 1970-71, 56 students were enrolled in the program,
and in 1971-72, 69 students.participated. During the last year of the
project, 46 students benefited from the program. Over the three year
period, 89 different students were enrolled. A total of 20 students who
were in the program at its inception stayed for all three years; 42
students spent two years in the program and 29 were enrolled for one year
only during the three years.

The students were enrolled from grades 7-12 and ranged in age from
13 to 16 upon Program entry. Each student was educationally and/or socio~
economically disadvantaged and was identified as a dropout-prone student
prior to enrollment in the program. On the WAIS and/or WISC test all
students scored between 49 and 83 I.Q. range with the exception of one

student who scored 90.

Objectives

The central purpose of this program was to demonstrate practices

found effective for working with socio-economically disadvantaged and othep

- dropout-prone students. More specifically the program objectives were:




1. To provide student counseling services necessary to assist
students in appraising their current interests, aptitudes,
skills, and personalities in relation to occupational preferences.
2. To provide a sheltered work experience vocational curriculum
for youth and to follow through with the vocational counseling
services necessary to assist students in selecting and developing
entry level skills for occupations commensurate with their

abilities, interests, and aptitudes.

Personnel

The project, "A Sheltered Work Experience Centered Vocationai
Curriculum for Low Achieving Students", at Sylacauga added a total of
four teacher-coordinators to the Sylacauga City School System's regular
teaching staff. Two of the teacher~coordinators were based at Sylacauga
High School and the other two were located at East Highland Junior High
School. .

The project had three différent directors during its durétion. The
first two project directors left the school system after receiving
promotions to higher positions. The present project director spent
eighteen months in the position. She is to be commended for her out-
standing leadership and commitment to the program. She added much
continuity to the project and was primarily responsible for the development
of the curriculum materials directly related to the program.

Other personnel, including work station supervisors, consultants,
" and a part-time secretary, also spent time working with the project.

The Project-Director was paid solely from local funds and was a member

of the administrative staff of the school system. Twenty percent of the
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project director's time was spent administering the exemplary project.
The duties of the project director included coordination of program
activities, development of in-service programs, administrative duties,
supervision of curriculum material development, liason officer to the
Advisory Committee, resource material location, and general supervision
of the project.

The project director had been a school teacher and an administrator
in the school system for many years, as well as having been an elected
school board member. Her contacts in the community proved to be a most
valuable asset to the project. The project director's cdmpaésion and undey-
standing of the "'special" students in the project greatly attributed to |

the success demonstrated by the program.

The Teacher—Coordinators (4) had the responsibility of providing
the total instructional program for the participating students. These
project personnel provided all compensatory instruction in all subject
areas related to the project with one exception. A reading specialist
was provided to assist some students at the beginning of the program.

These teacher-coordinators were also responsible for locating
sheltered work stations (at school) and part-time employment for students
after school hours. Their duties entailed the supervision of these "special
students along with the supervision provided by the work station
supervisors. The teacher-coordinators- were also responsible for working
with the sheltered work station supervisors at school, to develop
individualized learning experiences for students directly related to the
skills, duties and responsibilities these students were involved in on

the job.

The qualifications of the teacher-coordinators were varied.




Teacher A had a B.S. in Home Economics with a minor in
sclence. During her fourteen years of various teaching experience,
of which many were in vocational education, she had obtained a
Masters Degree in Nutrition, Foods, and Institutional Management.

Teacher B had a B.S. in Elementary Education. During her
twelve years of teaching experience, she had also become certified
to teach in junior high school.

Teacher C had a provisional certificate and was a pastor
of a local church. He had an AB degree in education and psychology
and a minor in history. He also had a TLB degree in Religion with
a minor in Social Studies. He had done considerable youth wnrk in
connection with his church activities, which was & valuable asset
with these "special youth.

Teacher D had a B.S. degree in Physical Education and a minor
in science. During her seven years of varied teaching experiences, -
she had also become certified in English and health. She attended
the in~service program for local bus drivers and had become qualified
to drive a school bus for this system. This was very valuable for the
program since she was able to drive students to their scheduled work
stations throughout the school system.

Two teacher-coordinators were replaced during the three years of
nroject operation. All teacher~coordinators possessed a very genuine
concern and understanding for these "special" youth which was the primary
factor contributing to the success of the project.

The Sheltered Work Station Supervisors (10) were utilized in connection

with the program. They consisted of the following local school personnel: -
%4 head dieticians; 4 head custodians; 1 supervisor of a day care center;

1 supervisor of a rwecreation center.
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These work station supervisors were provided some in-service work |
to ggsist them in dealing with;these "special" students before the program
beg;n operation. They along with the teacher-coordinators, were
responsible for the skills training of these students. They were also

. responsible for the supervision of these students in their work setting.
Upon periodically evaluating the students on the checklist (Appendix K),
they met with the teacher-coordinators to provide input into the
instructional program.

These sheltered work station supervisors were provided no
additional compensation for assisting these students.‘ However, most
were extremely pleased to have the opportunity to help these students

with "special” problems.

The Consultants utilized in the project were from (1) the Alabama

State Department of Education, (2) the Department of Vocational and Adult

Education, Auburn University, (3) the State Employment Service, (4) the

Vocational Rehabilitation Department, (5) the Division of Trade and

- Industrial Education, Tuscaloosa, Alabama, and (6) the Occupational

o

Research and Development Unit at Auburn University, Auburn, Alabama.

The Third Party Evaluators consisted of the staff members from the
Occupational Research and Development Unit, Department of Vocationmal and

Adult Education, Auburn University, Auburn, Alabama.

Organizational Details

The project, "A Sheltered Work Experience Centered Vocational
Curriculum for Low Achieving Students', at Sylacauga was funded for three

years. This present report is a final evaluation of those three years

from July 1, 1970 through June 30, 1973.
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The project adher:d to the proposal guidelines in most all cases
axtremely well. Origiially, three schools were to be utilized in the
project. However, two schools, East Highland Junior High Schoél and
Sylacauga High School were selected to participate based on the following
criteria: (a) number >f educational and socio—economically disadvantaged
and other dropout-prone students; (b) availability of facilities; and

(c) attitude of administrators and faculty toward this typé of program.

Physical Arrangements

The school system purchased two portable classroom units to
accommodate the two programs at East Highland Junior High School. Two
classrooms were provided at Sylacauga High School during the first two
years. -
One divided classroom was provided for two programs at Sylacauga
High School during the last year of operation. This crowded condition v .
caused some problems$ however, the administration made every effort to
provide adequate space. The whole scho;1 system was extremely crowded
and it was apparent that this situation could not be helped. (At
present a new high school facility is under construction).
It is noted that during the third year of operation one program was
at East Highland Junior High School and three programs existed at Sylacauga
High School.
No major physical changes were made in any of the schools in the

system to accommodate any component of the project.

Review and Planning

At the beginning of the project a two day orientation and planning

session was held with teacher-coordinators under the direction of the
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project director. Only the project staff, project director, work station
supervisors, and the vocational counselor were involved. Periodic
planning sessions were held after school hours throughout the duration
of the project.

One day each month was also devoted to periodic review and planning
by the project director, the vocational counselor, and project stéff.

Once each quarter the project staff, the project director, and the
superintendent met with the third party evaluators for project planning
and evaluation review.

As a result of these reviewing and pianning sessions the following
changes were made: -

1. More curriculum and instructional materials were focused around
a vocational education theme. .

Example: Many more math problems were focused around the
students’ sheltered work station.

2. More attention was given to providing additional hands-on
experiences.

3. Instructional materials were developed utilizing behavioral
objectives for the first time.

4. More career education materials were sought and obtained for
these special students on a reading level they could comprehend.

5. Key plans and procedures were developed for reorienting the
sheltered work station supervisors to deal with the many special
problems associated with these socio~economically disadvantaged
youth.

6. More sheltered work stations were identified for use in the school
system. '

7. More attention was given by the vocational counselor to assist the
students in appraising their interest, aptitude, and personalities
in relation to the world of work.

As a part of the planning and review the evaluation instrument,

"Evaluation Instrument for Exemplary Programs in Vocational Education"

(page 51) was developed by the Occupational Research and Development
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Unit at Auburn University. This instrument was used in two previous
annual progress reports for 1970-71 and 1971-72 to note significant

findings relative to the total program.

In-Service Training

At the beginning of the project a two day orientation workshop was
conducted under the.supervision of the project director. All project
staff and the vocational counselor participated.

Upon completion of the orientation workshop, a follow-up in-service
program was conducted for the purpose of organizing and developing
curriculum materials. Much emphasis at this time was devoted to
attempting to relate much of the curriculum materials to the particﬁlar
sheltered work stations. Part of the time in this workshop was also
devoted to the professional training of project personnel,

Periodic in-service sessions were held throughout the three years of
operation. Most of the attention in these sessions was devoted to
curriculum and instructional material development.

During August of 1972, a three day workshop was held to assist
teacher-coordinators in becoming more vocationally oriented. This workshop
was centered around behavioral objectives for vocational education, attitude
development, self-concept development, and task analysis. The local home
economic instructor, Mrs. Virginia Taylor, who had a great deal of
competency in the area of behavioral objectives coﬁtributed greatly to
the success of this workshop. Mrs. Taylor periodically provided~assistaﬁce
to the teacher-coordinators in the development of many of their instructional
materials,

Mr. James R. Thomas, Curriculum Specialist for Trade and Industrial

Education in the State Department of Education, assisted greatly in the
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task analysis phase of the workshop. He also conducted two follow-up
one day workshops to show the teacher-coordinators how to utilize the
task analysis of a job in the development of instructional materials.

Dr. Edwin Kurth, Professor in the Department of Vocational Education
at Auburn University provided an excellent orientation for the self-concept
and attitude development phase of the in-service program. Many of his
ideas were incorporated into the total program.

The workshop was organized and directed by Dr. James Bob Drake,
Director of the Occupational Research and Development Unit at Auburn
University.

One of the teacher-coordinators attended, on her own time, ...

a bus driver training class conducted by the school system to quélify as a
school bus driver. She completed the requirements, and has since driven
the bus which provides transportation for students to and from their
shelte cd work stations. This allowed for many additional sheltered work
stations to be utilized in the project which proved to be a valﬁable
asset.

In August of 1972, the project staff also participated in a one day
career education workshop conducted by a consultant from the Cobb, County,

Georgia School System and a consultant from the Phenix City, Alabama School

System.

Activities and Services

The central purpose of the project, "A Sheltered Work Experience
Centered Vocational Curriculum for Low Achieving Students", was to

demonstrate practices found effective for working with socio-economically

disadvantaged and other dropout~prone youth. Program activities and




services were based upon the premise that students could benefit most
from learning experiences in which basic or compensatory education is
combined with and related to acquisition of vocational skills appropriate
to their abilities, interest, and personalities.

The specific objectives for the Sylacauga Exemplary Project were
given earlier in this report (See page 13). 'They should be kept in mind
while reading the descriptions of activities, methods, and services
which follow.

Upon funding of the project, the first major activity was staff
recruitment and training. (See page 15). An excellent training program
was conducted to properly orient the teacher-coordinators for dealing with
these special youth. ‘- |

The next major activity was the identification of dropout-prone
youtﬂ4to participate in the program. Students from ages 13 through 16,
who recorded the highest score on Gallington's Objective Instrument ‘
(Appendix Q ), were asked'if they wished to participate in the program.
If they expressed an interest the teacher~coordina£ors visited the parents
and explained the program to them. Upon parental appreoval the'students
were then enrolled in the project. The teacher-cootrdinators also visited
the home of students to talk with parents to assist in retaining the
students in the project.

Teacher-coordinators were provided approximately one month planning
time before students enrolled in the program for curriculum and instructional
material development. -

During the first 24 weeks of program operation, the students did
exploratory work in five major occupational areas to give them an -
opportunity to develop an interest or see if they had the aptitude to perform

somewhat successfully. The five exploratory areas were: (1) Grounds
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Keeping and Landscaping; (2) Janitorial and Custvdial Services; (3)
Domestic Services; (4) Food Service Activities; and (5) Maintenance
Service for Buildings and Equipment. The exploratory experience related
Lo these occupational areas consisted of two major components, Component,
one consisted of the academic or classroom instruction related to fhe
occupational areas, while component two COASiSted of actual job
exposure'in an on-campus sheltered work station. The students in the
sheltered work station were under the direct supervision of the work
station supervisor and the teacher~coordinators.

Once students had been exposed to the different exploratory
experiences, they made a tentative occupational area selection and were
assigﬁed to work directly under an on-campus work station supervisor.
However, if at a later date they desired to change occupational areas they
were permitted to do so.

On-campus sheltered work-experience station supervisors were provided
by the school system to direct the supervised work experiences of these
special youth. The sheltered work station supervisors by major occupational
areas were as follows: (1) the Director of Lunchroom Programs for the
Food Services activities; (2) the Head Custodian for the Janitorial and
Custodial Services and Maintenance Services for Buildings and Equipment;
(3) the Director of the Day Care Center for Domestic Services and (3)
the Head Grounds Keeper for the area of Grounds Keeping and Landscaping.

Combined with the vocational instruction was a Well—developed
compensatory instruétion program in basic communication skills and
mathematics skills. As much of this instruction as possible was focused
on the information deemed necessary to perform satisfactorily in the chosen
occupational areas. Other academic instruction of a basic nature was

offered in other academic areas as science, history, etc.
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Many students also participated in a remedial reading program under
the direction of the reading specialist of the school system.
Numerous vocational guidance and counseling services were provided
students. These services included: (1) individual counselihg; (2)
group counseling; (3) an occupational information program; (4) part-time -
job placement gervices; (5) test batteries (GATB aptitude test, Kuaer
interest test, and 16 PF Short Form personality test); (6) group
discussion of test battery results centering around the world of work,
and (7) behavioral counseling.
An attempt was made to individualize courses of study to include
practical functional, learning experiences with immediate potential for |
application to daily living needs.
Excellent progress wee made in the creation, adaption and/or
modification of vocational curriculum materials and general education
curriculum materials for use with educationally and/or socio-economically
disadvantaged youth. .
Increased extra-curricula participation of these special youth was
encouraged throﬁgh the forming of a project newspaper and a vocational
youth club for project participants.
Another major activity that seemed to add success to the project was
the visits of the teacher-coordinators to the sheltered work stations
and to the part-time jobs (jobs in the community) held by the students.
The part-time jobs assisted greatly in the self;concept development of
these special students in that the money they earned was chiefly spent .
on clothes that appeared to increase their self-image.
The on-campus sheltered work stations turned out to be prestigious
positions for these students and proved to be strong motivational factors

for behavior control.
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These project classes also undertook several community civic projects
which provided them an excellent opportunity to become involved in
meaningful community activities.

The teacher-coordinators constantly sought part-time jobs.for these
students in the community. Much effort throughout the three years was
expended in this endeavor. ’

The key service provided these special students was the realization
that someone really had an interest in them and cared what happened to

them. Each teacher-coordinator had this genuine concern which really was

the key to the total success of the project.

A Typical Day

Each student's program-of-study:was~ tentatively-organized around his
work in his on-campus sheltered work-experience station. Each teacher—
coordinator provided a core program of academic learning experiences
each day along with the related vocational instruction. It is felt that
the basic education based on concrete problems faced each day by the
students made a vital contribution to the success of the total program.,

During each school day, all students worked under the direction
of an immediate sheltered work-experience station supervisor for two and
one-half hours. Work experiences were provided in the following five
areas:

1. Grounds Keeping and TLandscaping

2. Janitorial and Custodial Services

3. Domestic Serwvices

4. Food Service Activities

5. Maintenance Services for Building and Equipment

Students in the exemplary project were kept real active and were

constantly involved in activitigs. The following indicates a typical

daily schedule:




Work Experience 2% hours

Basic Academic Program 1 hour

Reading Instruction 1 hour

Health and Physical Education 1 hour

Occupational Information 1 hour .
Lunch, Assemblies, Group Guidance, Recess 3/4 hour '

The students at East Highland under the direction of the school

system reading specialist also participate& in a Developmental Reading

|
|
Program. |

Instructional Equipment and Materials

Vocational curriculum materials and general education curriculum

materials were adapted and/or modified for use in the project. "A complete

bibliography of materials used is included in Appendix M.

A total of 38 teaching units, covering three major areas were

developed by the four teacher-coordinators. A list of the teaching

units developed for low achieving students is included in Appendix M.

The five major areas covered and the number of teaching units included )

in each are: (1) Self-concept and Attitude Development (1" teaching

units); (2) Communication Skills (11 teaching units); and (3) Work

Areas (20 teaching units in four work areas). A series of supervision

check lists were also developed by the teacher-coordinators. (See

Appendix K),

The instructional materials used in the project included materials

for a low reading age and were well 1llustrated with pictures and drawings.




Parent-Community Involvement

The Parents

The parents were not directly involved in the implementation of the
project. However, several meetings were held with parents to explain the
exemplary project and its components. The teacher~coordinators visited
the homes of students to discuss the program and student progress. One
day each year was set aside for parents to visit and see work that the
students were doing. Parents were also used as resource persons for

providing occupational information and career information.

The Community

Three special mee;ings were called involving parents, community
leaders, and members of the local Vocational Advisory Council to discuss
the program and point out its major strengths and weaknesses.

Numerous persons from the business and industry community were
utilized as resource persons.

The community provided part~time jobs for many of these students
fully understanding that they were "special" students, many-of which had .
problems.

The community also acted readily to provide sources for field trips.
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Budget

The Sylacauga Exemplary Project operated on a total budget of
$144,514.13 over the three year period. A federal grant of $133,114.13 was
coupled with $11,400 in local funds. The federal funds were provided under
the Provisions of Part D of the Vocational Education Amendments of 1968; -

The first year of operation required $47,023.21 in federal funds, |
while the second year funding was for $44,796.97. The third year required
$41,293.95 in federal funds. There were no indirect costs budgeted in the
project. Appendix R provides a broad category breakdown of the project.

The total cost per pupil for the first year of operation was $909. 34;
for the second year $701.41; and for the third year $982.48. These figures
were arrived at by dividing the total amount of funds budgeted for each
year by the total number of students served each year.

The normal per pupil cost in the Sylacauga Public Schools was $516.22
for state and local funds the 1972~73 school year. Additional detailed
budget information is available from the office of the Superintendent .

of Education, Sylacauga Public Schools, Sylacauga, Alabama 35150.
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V. RESULTS AND ACCOMPLISHMENTS

The administration of the Sylacauga School District and the
Sylacauga School Board recognized that it w;s the responsibilitf.of
soclety to provide all youth with an educational environment and learning
experiences that would assist them in the maximum development of their
potential and as-positively functioning members of the society of which
they are a part.

In 1968-69, 254 students of the Sylacauga City School District
between the ages of 13 and 16 years of age, were identified as being
educationally di§advantaged, socio-economically disadvantaged, or both.
In absence of school programs which have holding power for them, these
students are prone to leave school as soon as compulsory attendance laws
permit,

The administration and the Sylacauga School Board, while recognizing
that the problem was not new nor was it unique to the Sylacauga School

District, decreed that it was necessary to provide for the educational

- .. - . .o~ —
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>vheed§ of 16w—achie§ing and)or socialif and economically disadvantaged
youth. Such a program was designed by Sylacauga School District to
retain these students in the instructional program at least until they
had acquired salable skills. The program was designed to provide an
educational environmént conducive to the students' acquisition of
essential personal, academic and éocial skills based on the premise that

the most relevant education for these youth was that which they perceived

as helping them become responsible, self-supporting adults.




Upon initiation of the project, the first major activity was staff
recruitment and training. An excellent in-service training program
utilizing many consultants from the State of Alabama was conducted to
properly orient the teacher-coordinators and work station supervisors
for dealing with youth with special needs.

The teacher-coordinators had approximatély one month lead time prior
to students entering the program. This time period was used for
identification and selectionAof dropout-prone students as well as
development and modification of curriculum materials utilizing behavioral
objectives., These teacher-coordinators were also responsible for locating
sheltered work stations (at school) and part-time employment for students
after school hours. Their duties entailed the supervision of these "special”
students along with the supervision provided by the work station
supefvisors. The teacher-coordinators were also responsible for working
with the sheltered work station supervisors, at school, to de&elop
individualized learning experiences for students directly related to the
skills, duties and responsibilities these students were involved in on
the job.

Five program-of-study areas were developed for students in the

"Sylacauga Exemplary Project.- ‘These five program-of-study areas and the °
number of students who participated in each over the three years of

operation were:

Program-of-Study Area Participants
l. Grounds Keeping and Landscaping 49
2. Janitorial and Custodial Services 64
3. Domestic Services 52
4, TFood Service 46
5. Maintenance Service for Building & Equipment 1




While relatively a small community, over 50% of these students held
part-time jobs during the school term with 34 of fhese students repbrtedly
earning $40,788.57 during the three years of program operation. Many
of these part-time jobs were also in the five program—of-study areas of -
the participants.

It is hypothesized that the ability of teacher-coordinators to help
the student obtain part-time employment after school played an important
part in the retention of these dropout-prone students in school. It is
noted that of the 34 students reported as earning $40,788.57 during the
three years of program operation, 31 were in the program at the end of the
1972-73 school year and the other 3 reportedly had been in the program during
that year. -

The earnings from these part-time jobs apparently contriﬁuted
greatly to an improvement of the student's self-concept image and how he
viewed his school and community. The school administrators noted an
improvement in personal grooming habits and an increased amount of
participation by these students in school events, sports, clubs, and
other extra curricula activities.

School administrators were constantly amazed at the reduced absences
. of students. who entered the program. Of 62 students-who partdcipated-in- - -- -
the program more than one year, 34 of these students had fewer absences
their last year than they did their first year. Of the total é9 students
who participated in the Sylacauga Exemplary Project during its three
years of operation, only 13 students left the program as legal-age dropouts,
These 13 (14.6%) students accounted for 632 (27.8%) days absent out of
2276 days absent for participants that were reported for the three years
of operation. The Sylacauga Exemplary Project showed a decreasing number

of student absences for each year of operation over the previous year.
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The Sylacauga Exemplary Project utilized a well developed
compensatory instructional program in £asic communications and mathematics
skills as much as possible to focus instruction on the information deemed
necessary to perform satisfactorily in the chosen occupationél areas.

The evaluators felt that the compensatory education component of the
project contributed greatly to the developmené of basic skills and'abilities
needed for job entry and/or continuing education for vocational students
with special needs in their vocational programs.

Based on the California Basic Skills Test, the academic achievement
of the students exposed to the sheltered work-experience vocational
curriculum did exhibit a higher rate of learning achievement per year
than they'had exhibited prior to program entry. Fifty-seven students
had a mean gain of better than one grade level for the year tested on
the total of the California Basic Skills Test. The evaluators felt that
this positive rate-of-change in learning was a direct result of the more
favorable curriculum that was developed for thcse low—~achieving students
and the close contact these students had with the teacher-coordinators
and other teachers who cooperated closely with the participants in the
project. The evaluators also felt that this component of the project

did comtribute greatly to thie developmérnt 6f basic skills and abilities
needed for job entry and/or continuing education for students with special
needs in vocational education.

A remedial reading program was a viable part of the Sylacauga
Exemplary Project with most participants enrolled in reading one hour o
each day. Of the total 89 participants, 42 were administered the Gates-
MacGinitie Reading Test, both as a pre-test and as a post-test. All of
the participants tested were in the program from one to three academic

‘ years between pre-~test and post-test. Prior to program entry each

53 33




participant had at time of pre~test an avérage yearly mean gain of 0.454
reading levels per year of school attendance., Those same 42 partiéipants
exhibited an average yearly gain of 0.766 reading levels per year of
school attendance during their participation in the Sylacauga Ekemplary
Project.

Under the direction of the project director, the teacher-coordinators
developed 38 teaching units for low achieving students. These were
organized into a 138 page publication entitled "Selected Teaching Units
Developed by the Teacher-Coordinators for a Sheltered Work Experience
Centered Vocational Curriculum for Low Achieving Students". The units
included materials with a low reading age level and were well illustrated
with pictures and drawings. It is felt that this material utiliéing
individualized instruction coupled with vocational orientation, information,
and work experience activities greatly contributed to the overall
success of the project.

Many field trips were arranged for participants to provide additional
exposure to various occupations and work setting. This permitted students
to observe the reason for learning by association with work.

The project was‘wellhpub;icized locally and. throughout the surrounding.
area. Over ten articles concerning the project and its components were
published in the local newspaper over the three years of operation.

As a result of the project, the total school system is more cognizant
of what can be achieved by focusing an educatioﬁal system on a common
goal. The administrators and the Sylacauga School Board has‘deemed
the Sylacauga Exemplary Project so successful in helping meet the needs

of low achieving students that it has been continued almost in its entirety

for a fourth year of operation.




VI. THE EVALUATION

The purpose of this report ig to present a third paﬁty evaluation of
activities and progress in the exemplary project, “A Sheltered Work
Experience Centered Vocational Curriculim for Low Achieying Students",
located at Sylacauga, Alabama and conducted by the Sylacayga (Alabama)

City Board of Education. The three yéar project; which this report covers,
was‘initiated July 1, 1970 and conducted through June 30, 1973,

| A three metber evaluation committee or team prepared this final report,
The team members includedi Mr. Paul Davis,'Research Asspciate in the
Occupational Research and Dévelspment Unit (ORDU), Auburn University,
Aubu?n, Alabamaj; Mrs. Alice Morgan, Research Asgociate (ORDU) Atiburn
Uﬁiversity, Auburn, Alabama; and Dr, James Bob Drake, Assistant Professor
and Director of ORDU, Auburn University, Auburp, Alabama, The director
of the ORDU was involved in the evaluation throughoyt the duration of the

project. L R,

A mini;um of gﬁe "on-site" visit of ope to two days in length each
quarter was made by the evaluation team. Tﬁese “on~site" visits enabled
the evaluators to:

(1) observe project activities in the classroom and schools

(2) receive oral and written reports and testimony from the project
staff

(3) interview project staff, administrators, faculty, work-gtation
supervisars, and students
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The committee was exteﬁded all opportunities to address questions to
both the staff and students and to offer suggestiong. Many times after
& visit, the evaluation team reviewed their findings with the total
faculty who were involved in the program.

Through participation in two workshops during the three years, the
committee had excellent opportunities to become acquainted with
administration, project staff, faculty, and community. It is believed
that this assisted greatly in the openness and candor in which the staff
and faculty distussed the project.

~All data for the evaluation yere gathered and supplied by the praoject
gtaff. The project staff compiled the Evaluation Data Matrix (Appendix A)
and made it dvailable to the evaluation team. The data were then coded,
card punched, and varified from the Data Matrix. All data frequency

counts and statistics were arrived at through the use of the canned -

" computer program, Statistical Package for the Social Sciences~SPSS
- (1970, 21) utilizing the IBM 370-155 computer at the Auburn Univgrsity
Computer Center.
Activities fdf the Sylacauga Project have been documented in quarterly
. and interim reports over the past three ypars and the most signdficant
findings, with action taken on those findings, are reviewed in the "Process
Bvaluation" gection of this report.

The following evaluation section of this report attempts to provide
evidence and draw conclusions as to whether this S&lacauga Exemplary
Project fulfilled its objectives. Since most ¢f the information relative

to the project has ?een discussed in detail in ather sections of this .
report, only a brief outline touching on critical points will be brought

out in the evaluation of each project objective,

| il o
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An evaluation discussion relative to "process" and "product"
evaluation is reported for each objective outlined in an attempt to

provide the rational for the conclusions and recommendations drawn.

Objectives

The central purpose of this program was to demonstrate practices
found effective for working with soclo-economically disadvantaged and
other dropout-prone students., More specifically, the program objectives
were:

1. To provide student counseling services necessary to assist

students in appraising their current interest, aptitudes,

skills, and personalities in relation to occupational preferences.
2, To provide a sheltered work experience vocational curriculum

for youth and to follow through with the vocational counseling

services necessary to assist students in selecting and developing

entry level skills for occupations commensurate with their

abilities, interest, and aptitudes.

This report presents evaluations of the program's success in achieving

each of the two specific objectives.

Choosing Participants

The students in the Sylacauga Project were primarily selected for
the project for the first year through the use of the Gallington's
Objective Instrument (Appendix Q) for identifying potential dropouts.
Those students with the highest score on the instrument were then
contacted to see if they desired to enroll in the project. If a student
expressed a desire to enroll, then the student's parents were contacted

and the program was explained to them. Upon parent approval, the

students were then enrolled in the project.




During the second and third year of project operation, the Gallington
Objective Instrument was not used as much to identify potential enrollees.
Administrator and teacher referral were the primary critefia used to
identify potential students.

The students, once enrolled in the project, received all of their
instruction in the project class, with the exception of some students who
received some instruction in the special systemwide reading clinic.

Of the 89 different individual students who were enrolled in the
project over the three years, 16 transfered out‘of the project while
29 students dropped out ofrschool or moved to another school system.

There is no evidence that the students who left the project were
identifiably different than those students who remained in the program,
Besides the students who left the program, there were several students

who attended very poorly and missed a great deal of the program. During -
the first year 9 (16.1%) of 56 participants, during the second year,

11 (15.9%) of 69 participants, and during the third year; 6 (13.0%) of

46 students missed 25 or more days. However, these students were not
excluded from the evaluation,

Attendance in the project was voluntary and the project operated
during the regular school hours and most of these students came very
regularly, especially considering their past attendance records before
they enrolled in the project,

This project evgluation utilized the total population of students who

were enrolled in the project.

Describing Participants

There were 56 students enrolled in the project the first year of

goperation, 69 the second year and 46 the third year. During the three
37
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years, there were 25.8%Z white and 74.2% black students enrolled in the
project. The male and female breakdown reveals that 65.2% were male and
34.8% were female participants.

The grade level of participants ranged from the éevenﬁh grade to the
eleventh. The age of program participants ranged from thirteen to sixteen
years upon entry into the Sylacauga Exemplafy Project.

The mean reading level on the California Basic Skills Test for 57
students who entered the program and were tested was at the 3.56 grade
level. ForEy—two of the students who were administered the Gates-MacGinitie
Reading Test upon entering the program had a mean grade reading level of
3.83.

All students reported in the program were classified as mentally
handicapped (scores 80 or below on I.Q. Test) or were mentally and

physically handicapped.

Measuring Changes

This section of the report ceniers around "Process" and "Product"
evaluation discussion.

The process evaluation evaluation concentrates on the findings relative
to project implementation over the three year duration of the program.

The evaluation instrument (page 51), "Evaluation Tnstrument for
Exemplary Programs in Vocational Education", was used in each quarterly
visit to the project.* Its results and findings were reviewed with the

project director and superintendent after each visit. On several occasions

*"The Evaluation Instrument for Exemplary Programs in Vocational
Education", was developed by the Occupational Research and Development
Unit (ORDU) at Auburn University, Auburn, Alabama.
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the results and findings were also reviewed with the teacher-coordinators.

The instrument with its results was published in each of the two annual

progress reports completed on the project. | -
The product evaluation discussion in the product evaluation relates

to the measures applied to find out whether the program objectives were

achieved and how the measures matched the objectives,
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The process evaluation discussion presents four key components.
They are as follows:

1. First Year Evaluative Findings With Action Taken During the
Second Year of Operation

2. Second Year Evaluative Findings With Action Taken During the :
Third Year of Operation

3. Process Comments of Proposal Objectives Accomplishments as
Related to Program Objectives For the Second Year of Operation

4. Evaluation Instrument for Exemplary Programs in Vocational
Education

First Year Evaluative Findings With
Action Taken During the Second
Year of Operation

The most significant evaluative findings (page 3 and 4) by the
Occupational Research and Development Unit Evaluative Team from the First
Annual Progress Report follows with action taken during this second year
of operation:

1. Resource people made an outstanding contribution to the occupational
information phase of the progran.

Action taken--Resource persons were still utilized in the project
with good results, However, available evidence seemed to indicate
that the use of resource persons declined somewhat during this year.
Efforts should be made to increase the use of these persons during
the next year of program operation.

2. The system has purchased one temporary classroom for use as a
laboratory facility for one phase of the program.

Action taken--The system has now obtained two temporary classroom
facilities for utilization in the project. When compared to total
facilities in the school system, the facilities for the program
are as good as any others.

v

3. Teacher-coordinators have had to scavenge much equipment. More
basic equipment is needed to provide more relevant experiences
for students.
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Action taken--Little additional equipment has been purchaged.
More equipment is needed to provide relevant experiences for
students if they are to become familiar with equipment
currently used in business and industry.

4. Many students are assigned and are working well with their
immediate supervisors, especially in the area of food services.

- ' Action taken--Evidence indicates that students are still working
very satisfactorily with their immediate supervisors and
strongest program seems to be in the area of food services.

5. Student selection was based on the guidelines set forth in the
proposal.

Action taken--New students selected for the second year appear
to have been selected based mostly on teacher referral. Student
selection next year should follow guidelines established in the
proposal.

6. Administrators and teacher-coordinators have expressed a need
for a small greenhouse to provide additional experiences for
students so they can become qualified for employment in the
community in an area where employment exists.

Action taken-~-No greenhouse facility has been purchased and no
evidence of plans exist for purchasing a facility for next year.
Teacher-coordinator has offered many exploratory experiences
utilizing make-shift equipment during the past year. Assistance
needs to be provided to provide equipment for instructional

- purposes next year.

7. Students are encouraged and are constantly helped to appraise
themselves in relation to their expected position in the world
of work.

Action taken~-Students discuss themselves in relation to the
world of work. However, more adequate use needs to be made to
test batteries for this purpose. A vocational evaluation for
each student conducted through the Rehabilitation Service could
possibly assist students even more in appraising themselves in
relation to the world of work.

8. Many students have obtained part-time employment as a direct
result of the program.

Action taken--Most all students have had some part-time employment
during the year. More time needs to be devoted to securing part-
time employment for these special students, however. This part-
time employment can be of much value for these students in that it
can, (1) assist in developing positive work attitudes, (2) prepare
students for routine in the world of work, (3) provide much
needed exploratory experiences, (4) assist in developing a salable
skill, and (5) give students an opportunity to make money that he
can use to stay in school or buy clothes to enhance his self-
concept.

-~ .
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10.

11.

12,

13.

14.

Absenteeism for most students enrolled has dropped significantly
over previous years.

Action taken-——Most all chronic absenteeism has been stopped.

Only about three students continue to be absentee problems. It .
is felt that if more equipment could be purchased to provide more

relevant experiences, possibly these problems could be eliminated.

Only one student has terminated the program and this was because
of problems he had had previously. He is now in a Boys Industrial
School. :

Action taken--Two other students have now terminated program and
they have full-time employment.

Instructors are constantly seeking new methods for working with
students.

Action taken--Instructors are still seeking new methods for dealing
with these special students. However, they need some assistance

in locating, developing, and initiating new teaching methods.

They also need to become more familiar with how and why they are
utilizing cercain techniques.

Provisions are available for student movement between academic
and vocational instruction. One student has moved back into the
regular academic program,

Action taken--Provisions still exist for student movement between
academic and vocational instruction. No evidence exists to
indicate that any other student has moved back into the regular
academic program.

Compensatory instruction is a strong point of the program.
Students seem to feel more comfortable in this program. They
expressed a liking of the compensatory studies over the regular
academic program. Additional work needs to be done to relate
the compensatory instruction to vocational education.

Action taken--Compensatory instruction continues to be a strong
phase of the program. Teacher-coordinators still need to relate
more of the compensatory instruction around a vocational education
theme. Example: Math problems need to be related to problems

in the students' major areas of interest.

Discussion with students have progressively indicated a more .
positive attitude toward work and vocational education.

Action taken--Existing evidence continues to indicate that students
are continuing to develop more positive attitudes toward work and
vocational education. Students have visited one area school that
appeared to impress them. Several have indicated they would 1like
to attend to develop a skill for later emp loyment.
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15. Occupational information and guidance are an integral part of
the program.

Action taken—--Occupational information and guidance continue to
- be an integral phase of the project, but each area needs to be
strengthened. Regular school counselors need to become more
involved in the guidance aspects of the program through actual
. student contact or through in-service education for teacher—
coordinators.

16. The commitment of teacher-coordinators to place students even
in part-time employment after school and on weekends adds much
to the program.

Action taken--Teacher-coordinators appear to still have a
commitment to finding and placing students in part-time employment.
More total program effort needs to be provided in this direction,
however. :

17. No qualified instructor could be fournd for one school included in
the program until late in the school year and many phases of that
program are still in the development stage.

Action taken--One change in teacher-coordinators was made during

the year. The new teacher-coordinator has a keen interest in the

success of the program and is expected to add much to the program
N " next year.

18. Teacher~coordinators are gaining confidence with their new
approaches to solving educational problems.

Actlon taken-~Teachers possess great confidence in dealing with
problems concerning the compencatory aspect of the program. More

emphasis needs to be gilven to providing vocationally related
instruction. Experiences in this area will build teacher confidence,

Second Year Evaluative Findings With
Action Taken During the Third
Year of Operation
All evaluation findings affect where it is felt the exemplary program

should have been after completing the second year of operation. The most

- significant evaluation findings by the review team from the Occupational

Research and Development Unit at Auburn University were as follows:




All students when surveyed, expressed positive attitudes toward
the program. Each student indicated that he or she would like
to continue in the program next year. Students seem to favor
the following aspects of the program over the regular academic
program: (1) more interest shown by instructor, (2) more
individual instruction by teacher-coordinators, and (3) the
opportunity to work and make money while in school.

Action taken-~This positive condition has continued to exist
throughout the duration of the project.

Now that compensatory and remedial education aspects of the program
are beginning to become established, there is a need to continue
to increase the emphasis upon training for employment.

A. It would be desirable for teachers and work station supervisors
to work out task analysis, job skill development guides, task
objectives for each student, and evaluation procedures for each
task objective.

B. Teacher-coordinators should begin to provide job related
vocational instruction for those students now employed.

C. In-service training for teacher-coordinators utilizing
consultants in vocational education could assist the program
in becoming more vocationally oriented. A workshop to assist
in implementing these recommendations is being planned for
August, 1972.

Action taken-~The compensatory and remedial aspects of the program .
continued to be an oustanding phase of the project. Two workshops,

where outside consultants were utilized were held to assist
teacher-~coordinators in orienting their instructional materials

toward a more vocational setting. Even though much improvement

was made in this area, more still needed to be done in this area.

Each teacher-coordinator's understanding and concern for these
special students is to be commended.

Action taken--The teacher-coordinator's humanistic concern for
these '"special" students continued to be an outstanding asset
of the project.

More time needs to be spent by the teacher-coordinators in
articulating the program objectives in the community. This could
be of help in (1) locating training stationms, (2) locating
part-time employment, (3) obtaining support of resource people,
(4) locating relevant businesses for field trips, (5) obtaining
assistance in securing supplies and/or equipment, and (6)
promoting the program in order to extend the program locally
when project is completed.
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Action taken--Several more training stations for students were
identified but little evidence exists to indicate that teacher-
coordinators spent additional time attempting to articulate

the project objective to the community.

Many students have obtained at least some part-time employment

as a direct result of efforts made by the teacher-coordinators.
One student made over $900 during the year. Students seem to
favor the work aspects of the project and it seems to be a

strong motivating force for many students. If some students

do not wish to spend all their spdare time in part-time employment,
a buddy system for training stations should be considered.

Action taken--Teacher-coordinators continued to seek and place
these special students who they felt could accept responsibility.
Over fifty percent of the students held some part—-time employment
while enrolled in the project. These students who worked
averaged earning $513.45 a year while enrolled in the program.
Administrators, teacher-coordinators, and students all felt

that this being able to earn extra money: was a strong

motivator for the project.

Revision of detailed teaching units should be made and developed
in a form of publication. These units will be published and
distributed statewide to enhance the development of Alabama's
handicapped and disadvantaged units. Teachers have made a
commendable start in the development of these materials.

Action taken--A very good 135 page publication, "Selected
Teaching Units Developed by the Tzacher~Coordinators for a
Sheltered Work Experience Curriculum for Low Achieving Students",
was developed through the project. Most of the included
materials are very good for working with these "special students".
A limited number of these materials have been distributed
statewide. Most of the materials would be good for working with
special education classes also.

Basic equipment is needed to provide relevant experiences for
students,

Action taken--Very little additional equipment was purchased.
The administration cited lack of funds as a logical reason why
this was not done.

The project has had three different directors over the past year
which has contributed to some overall loss in continuity in the
total program. The new project director is providing overall
leadership now to further develop the project and her interest
and leadership will contribute greatly to the success of the

program.




10.

11.

12,

Action taken~-The new project director continued to provide
excellent supervision and leadership for the project. Without
her active involvement in the project much would not have been
accomplished.

Continued effort needs to be made to keep the information on the
Evaluation Data Matrix current to provide pertinent information
related to the program at all times.

Action taken~~In most instances the Data Matrix was kept current.
However, some items were omitted which caused many problems in
analyzing the outcome or product evaluation of the project,

In the literature review of Gallington's work (page 6; paragraph

2 of the proposal) it was noted that potential dropouts, when
compared to potential graduates, participated in fewer extra-
curricular activities. With this point in mind, a vocational

club was started in each class to get maximum student participation.
Students seemed to feel more a part of the class now and seem to
enjoy many of the activities carried out by the club,

Action taken~-The vocational club continued to be a vital component
of the project. It provided students the opportunity to participate
in leadership roles where they had never had the opportunity.

More effort.should be made to individualize each student's
instructional program.

Action taken--Little evidence exists to indicate that additional
effort was made to individualize each student's instructional
program.

In revising and expanding the occupational information units,
instructors should remember that for these units to be effective
they should: (1) be fairly detailed and specific in describing
the nature of specific jobs; (2) indicate alternative paths into
jobs; (3) indicate the probable limits of advancement in each
field; and (4) indicate the linkage between occupations.

Action taken--Copies of occupational information units and
discussions with teacher~coordinators reveal that much effort
was made to develop comprehensive occupational units.

AN
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Process Comments of Proposal Objectives
Accomplishments as Related to Program Objectives
For The Second Year of Operation

The central purpose of this program was to demonstrate practices
found effective for working with socio—economically disadvantaged and
other dropout-prone students.

Comment~-~Each instructor has been mainly responsible for developing
his or her techniques for dealing with these special youth. It should
be remembered that exemplary programs are supposed to be low risk
projects. This means that they should be developed around methodologies
and techniques that have been proven effective elsewhere. By doing
this, it is assumed that exemplary programs should have a low risk

of failure. More coordinated effort and in-service instruction needs
to be provided teacher-coordinators to assist them in locating and
initiating methodologies and techniques found effective elsewhere.
Teacher-~coordinators are very competent and with some assistance,

they can develop quickly in this area.

Objective 1--To provide student counseling services necessary 2o assist
students in appraising thein cunnent intenests, aptitudes,
sRALLS, and personalities in nelation to oceupational
preferences.

Comment-~Students have not been administered any interest,

N aptitude, or personality test batteries to assist in
appraising themselves in relation to their occupational
preferences. Realizing that for most of these students ‘
taking a test battery would be most difficult, other techniques
for accomplishing this objective should be tried. Teacher-
coordinators have talked about and discussed these major
points in a very subjective manner with students, but more
needs to be attempted in this area. FEach student should
also go through a vocational evaluation conducted by the
Rehabilitation Services to assist them in appraising themselves.
The new project director, the regular school counselor and
each teacher-coordinator have assured the evaluation team
that progress will be made in this area.

Objective 2--To provide a sheltered wonk experience vocational cwuriculum
for youth and to folbow through with vocational counseling
senvices necessarny to assist students in selecting and
developing entry Level shills fon occupations commensunate
with thein abilities, interests, and aptitudes.




Comment~~Many on-campus sheltered work experiences were
provided students. Teacher-coordinators and sheltered work
experience supervisors appear to have excellent working
relationships. Teacher-coordinators and work experience
supervisors are still developing many aspects of this

program component. More effort needs to be centered on
developing entry level skill in students so they may obtain
employment. Task analysis and performance objectives
centered around the sheltered work experience program could
benefit students tremendously. . A workshop has been planned
for August, 1972 to assist teacher-coordinators in

conducting task analysis and developing behavioral objectives.



EVALUATION INSTRUMENT FOR EXEMPLARY
PROGRAMS IN VOCATIONAL EDUCATION®

School or gchool System Sylacauga (Alabama) City School System

School year 1972-73 Year of operation Third

Program Ti '2: A Sheltered Work Experience Centered Vocational Curriculum
for Low Achieving Student:
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A, Administratioq 1. Respunsibility for the .
and Supervision | prugram Ls tfunctionally X Comment
_assigne’ to one individual. Ll N
2. T:ach :rs and counselors |

he e consleted self-appraisal |X
ir rrume.ts for their respec- |

o

| ti e prograns. ]
Students had selected one of
3. Students are'following X four occupational areas and
th: ir planncd courses of concentrated most of their
stdy. studies in their planned are4.
Teachers developed good
4. Teachers have teaching X| |teaching units for lesson of

El
!

instruction. Many units were
tested, revised and publisheT.

| plans for esch unit of in- ‘
structicn included in ,
_programs. i

A limited number of activities
- 5. Program is being promoted lX were conducted over the threé
!

with school faculty, stu- years to promote the project
de .ts, parents and community :
- ! Browps. o
Comments by administr.tors, te.chers and/or students:
*The instrument was developed by the Occupational Research and Development Unit (ORDU) at
Auburn University, Auburn, Alabama. All appraisal factors for this report were responded
to considering where the evaluators felt the project should be after its third year of
operation,
**Project has had three directors during its three years of operation. Program lost some
continuity, but new director added much in the development and implementation of the project.
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! Annual Project Evaluations df
!A. Administration b. Prograi: rusults are being X program results have been !
jand Supervision coordinated and disseminated, distributed to local adminig-
.(Cont'd.) trators and state vocationax
i staff. X
/. School is involving busi- Business and industry has |
ness and industry in program X been involved very little in
dev-lopment. actual program development.
’ Involvement has centered
around them being utilized .
for field trips and as sourdes
for resource persons.
do Lo }
8. Cooperzative arrangements X '
have Leen made with other
school systems or non-profit ’
private schools. '
The Sylacauga Vocational ’
P. Advisory committees are A X Advisory Committee supposed y
properly constituted and ) serves in an advisory capacity
active. for the project. However, ,
no evidence exists to indicgte
’ that they were involved in |
i the development of the ;
f project. The project has bqen
| discussed with them by the 1
] J teacher-coordinators and I -
Comments by administrators, teachers and/or students: students on two occasions.
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Two classroom trailers were !
B. Facilities 10. Adequate classroom purchased by the City Board:
space is available for all X for use in the project. Class+
phases of the program. rooms have been assigned fo?
program use only.¥ b
11. Basic laboratories and Little basic laboratory space
equipment are provided for X and equipment was available
- the exploration and orienta- More basic equipment to
tion functions. provide relevant hands-on-

* _ experiences was desperately
12. Specific skills labora- needed. |
tories and equipment are Almost no skills laboratoriés**

- available and current with and equipment were available.
business and industry !
practices.

—t —

13. Safety is prominent in Work safety is constantly |
the design and operation of discussed with these !
the classrooms and labora- X "special" students.
tories.
14. Arrangements have been X
made in the community for
the use of specilalized
equipment and facilities

L not available at school.

CQ&ments by administrators, teachers and/or students:

All school plants are over-crowded. Compared to all other programs in the system, as much

- space as possible has been provided for the exemplary program.

**However, the equipment used in the work stations were what was actually used in the work

- setting.
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! Many exploratory activities;

. Curriculum 15. Activities and experi- and experiences were conducted

| ences are being conducted X to enhance self-understanding

| to enhance self-understanding of students in relation to
in relation to the world of the world of work. |

work at the junior high '

[

, level.

fhrough the use of shéIteij
work stations, work study and .
utilization of some basic
equipmenty a minimum amount ok
exploratory and preparatory |

16. Provisians have been
made for exploratory and X
| preparatory instruction at
LEE? senior high level.

-

17. Provisions are made for instruction were provided. !
work experience, coopera- Provisions were made and 47
tive education and similar Teacher-Coordinators attemptied
programs for all students X very hard to provide work !
during the school year and/ experiences for these "specyal"
or in the summer, making students. Almost all students
possible & wide variety of who were able to be placed in
occupational offerings. an occupational setting were
laced. ‘

18. Provisions are made for
potential dropouts, general
and academic students, not
previously enrolled in vo-
cational programs to recelve
specific intensive training
in job entry skills just
prior to leaving school.

Eogpents by administrators, teachers and/or studentis:

For the third year of operation, many more exploratory experiences should have been initiated.
It is realized where 1little basic equipment exists, it became extremely difficult to

implement this component. However, it is felt that some method could have been identified

to assist in providing these activitiles for students.
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C. Curriculum
(Cont'd.)
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Provisions are incorporated ;
19. Provisions are made % into the Pr?QECt deS}g:. tfowj
for intensive occupational eVer, no evidence exis s f
guidance and counseling indicate that any intensive ;
for students before they occupational guidance and !
terminate, generally in- counseling were carried out. |
creased just before stu-~ |
dert's termination and for !
initial job placement. i
20. Provisions are made ;
for releasing young i
workers from jobs on part- X 5
time basils to increase i
educational attainment. :
i
|
21. New approaches and Teacher-~Coordinators constantly
tested innovations which X searched to find new materialq
have emerged from recent and new methods to incorporate
research and demonstra- into the project. l
tions are utilized. :
:
l
i
|
22. Provisions are made to
motivate and provide pre- ,
professional preparation X
for potential vocational
— teachers.
womrents by administrators, teachers and/or students:

ERIC
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. Provisions were available and
C. Curriculum 23. Provisions are avail~ four students moved back into

(Cont'd.) gble for stsde?t mozemEﬂt the academic area successfully.
etween academic and voca-
tional instruction.

B4

24. Provisions have been

made for broad occupational
orientation for all students [X
at the elementary and secon-
dary levels to increase stu-
dent awareness of range of

career options. i

25. Compensatory education The compensatory education 441

for vocational students is program was one of the Strong st
an integral part of the components of the program.
program. Teacher-Coordinators and studeénts
seemed to feel more comfortable
with this phase of the project.
However, many more compensatoty
education units should have béen
developed in students' major
ocational area of interest.

Comments by administrators, teachers and/or students:




Couments by administrators, teachers and/or students:
all students except two expressed extremely favorable comments about
yed expressed a keen interest in continuing the project after
Many parents came to school to seek enrollment of their children in
Many other students in the school system also sought to enter the project.

E

Aruitoxt provided by Eic:
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C. Curriculum 2¢. The curriculum is i X{ Comment*
:(Cdnt'd.) a:cepted by the student
' body.
? N . — - e e e i
i 2/. The program is designed The program had the Hé§1gn and
; appeared to be developing
te develop in students .
) . positive attitudes toward work
vocational maturity and
‘o . when surveyed, students seemed
pusitive attitudes toward X . : X
| to enjoy talking about their jobs
| work. P
and the responsibility attached
to their jobs. They continuously
noted that they were able to
‘ make money and help support
—_— Lol themselves, e —
P All teachers worked hard to
2b. Staff members are pro- provide occupational information
viding occupational informa- X{ |in their classes. When they
tion in their area of identified some weaknesses thev
sy ecialization. sought resource perscns to fill
the void.
29. The program is designed ghe {eac?er—Cogrdlnatorgl. :
to broaden and improve the gve oped a 13 fp?ge pu 1cation
vocational education X{ |© ma?yltyzes ° 1?s§ru§t ona
curriculums. : mate?la s to use wit F ese
special students. A minimum -
I number Bave been distributed
o | statewilde. B o

Over the three years,
the program. All students surve
its completion as such.
the program.
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All teacher-coordinators : |
D. Instruction 30. Teachers are employed worked in the areas where thdy
and assigned to instructional X| |had the most competencies. |
duties within thelr area of i
competency. ;
1
31. Teacher loads are adjus- !
ted to levels which allow X i
for preparation, student ! :
personnel services, and !
curriculum development. !
32. Outside consultants and Only persons outside the fie#d -
speclalists other than pro- X of education that have been |
fessional educators are utilized are local persons ,
being utilized. used as resource persons.* |
33. Exchange of personnel f
between 8chools, industry X
and school, school and other !
agenciles, institutions or :
organizations 1s practiced. !
s
34. Program {ig developing Many students,when surveyed;w
positive faculty and student have expressed an interest i
attitudes toward vocational attending an area school. i
education. X| |Faculty members and all ‘
administrators have expressed a
desire for additional programs e
Comments by administrators, teachers and/or students: of this type in the system. h

*No other outside consultants have been utilized in program development activities.
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iL. instruct ion 35. Program is being served
(C.nt'd.) by a central library in
: which a career in them ig
| prevalent.
X

36. Specialized department
references are available for
all majors.

needed to have been located ga
made available to students.,

37. An organized and
systematic program of in-
structional evaluation is
present and students are
performing at a predeter-
mined level.

buring the Third year or
operation, a workshop for
developing and incorporating
behavioral objectives into th
instructional program was helf.
Much additional work needed
to be done in this area.

(,mmcncé"g§ administrators, teachers and/or students:
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L. ) Teacher-coordinators have
E..Studeﬁt . 38. ?r9v1810ns are made for access to all students recor&s.
Personnel Services|obtaining information about X Program records are kept on
studeats. each student. Every teachert
coordinator has visited every
student's home to gain
additional personal
information.
39. Provisions are made for Teacher—-coordinators used .
the maintenance and use of much of the information on
the information about i hand for diagnostic purposes
students. It is felt that the school's ’
vocational counselors should
; have worked more with them
on how to better use the
X information on hand.
|
Cozments by administrators, teachers and/or students:
o
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Teacher-coordinators in the
E. Student 4C. Well developed, active project provided almost all
Perso?nel Servicesjgridance prugram for non- guidance services for these
(Cont'd.) ccllege bound youth is special youth. They had a
fuactioning. good occupational information
program functioning. However,
X it i1s felt that the regular
school counselors needed to
i become more involved in the
i direct student contact and in
i in-service education program
for teachers.
|
41 Students are selecting
vo:ational courses that
re.ate to their interest, X
ap itude and personality.
42 Placement of graduates The teacher~coordinators
is considered a school continued to place many
re ponsibility and is func- students in work study
ti nally coordinated by one X settings.
pe ‘son.

Comments by administr, tors, teachers and/or students:

*
At the beginning of the program, placement of these "special" students was hindered more by

poor attitudes than any other single factor.
students did not want to work.

toward work.

positions and sought to keep these positions.

At the beginning of the project, most of these
However, at the end of the first
the other two years, the teacher-coordinators were able to change
Students began to look at their jobs in the sheltere

year, continuing through
this negative attitude
d work stations as status
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up of every school “ to have this commitment
termi ice, because they even spent
much time in seeking part-
time employment for students.
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. Public 44. Tt: proyvam is being X published.
Relations active iy pu.licized and
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In the Sylacauga Project, two main objectives were established.

The proposal spelled out one or more major means of evaluating each
specific objective. The evaluation team developed a Data Matrix
(Appendix A) to assist the project coordinator in systematizing and
gathering the pertinent information. The evaluation team stressed orally
and in writing, after each visit, that the Evaluation Data Matrix should
be kept current. Because of incomplete data reported relative to some

of the specific objectives, some of the conclusions drawn should be
considered with caution.

To determine if students exposed to the sheltered work experience
program acted in a certaln manner, the following evaluation criteria
related to each objective were measured. The proposal indicated that
students exposed to the program would:

1. Make realistic occupational preferences as indicated by a
comparison of counselor assessments prior to enrolling in
program, instructor assessments during the program, and
employment findings on annual and three-year follow-up
of students occupations. (Criteria for Objective 1).

2. Remain in the instructional program until they develop
employment skills at a level which will enable them to
obtain and retain a job as indicated by employment findings
on annual and three-year follow-up of student occupations.
(Criteria for Objective 2).

3. Display a greater positive aititude toward school as
measured by mean gains on the Battle Student Attitude
Scale and school attendance records. (Criteria for
Objective 2).

4. Reflect a more poéitive self-concept as measured by mean
gains on free writing projective exercises and mean gains
on the Thematic Apperception Test as modified for Inferred
Self-Concept in middle grade students. (Criteria for .
Objective 2).

5. Develop a higher level of academic achlevement as measured

by mean gains on the California Test of Basic Skills and on
the California Achievement Test. (Criteria for Objective 2).
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Pre-enting and Analyzing Data

Information is pr-sented and analyzed around each of the two

specific c¢bjectives.

Objective 1--To provide student counseling services necessary to
assist students in appraising their cwuvient interests,
aptitudes, skills, and personalities .in relation to
thein oceupational preferences.

During the three years of the project operation, a total of 89

individual students were involved in the Sylacauga Exemplary Project.
The pupils served by the project were to be selected from a student

pool utilizing the following criteria:

1. Total score on Gallington's Objective Instrument (See Appendix
Q)

2. Age of pupil (Minimum 13 and maximum 16)
3. Parental approval of their child's participation in the program
. Fifty-six students were selected for the program the first year of

operation using the above guidelines. Some of the 26 students who entered
the program during the second year of operation were selected by teacher
referral, rather than use of the established guidelines. Those students
who entered the program during the third year of operation were reportedly
selected by the use of the established criteria.

Gallington's Objective Instrumenf for identifying potential dropouts
and general instructions for its use is included in Appendix §. These

- scores were recorded in columns 8-16 cn the Evaluation Data Matrix #1

(Appendix A). Type handicap, if any, was to be recorded on Column 7.

Data submitted to the evaluators indicated that assessments of many

of the students were not complete. The conclusions drawn, however, were




based on the data reported, and the reader is cautioned to consider
these factors before accepting final decisions for transferability
purposes.

The data as reported on Evaluation Data Matrix #1, for students
participating in the program, ranged from 12 to 25 on the Gallington's
Objective Instrument with an sverage of 18.64 per student participant.
The participants were also reported to be educationally and/or physically
handicapped.

As previously noted, assessments of some students were not complete.
This came about in some cases because of a lack of uniform information
on permanent record cards. This information is needed to fully utilize
the Gallington Instrument. This lack of uniform information contributed
to the use of teacher and/or administrator referral for student entry into
the Sylacauga Exemplary Project rather than the use of the Gallington's
Objective Instrument and established guidelines.

The first year of operation of the Sylacauga Exemplary Project was
for the most part exploratory in nature. Of the 56 students who
participated in the project during the first year of operation, 42
students participated in three program-of-study areas. These were:

1. Grounds Keeping and Landscaping

2. Janitorial and Custodial Services

3. Domestic Services

The other 14 students conéentrated thelr studies on Food Service
Activities. 1In addition to the first year's program exploratory nature,
throughout the life of the project it was recommended to each student
upon program entry that during their first six weeks in the program they

explore at least three program~of-study areas before deciding on an area

for concentration.




TABLE 1

STUDENT PARTICIPANTS IN THE SYLACAUGA EXEMPLARY
PROJECT AND THE TOTAL NUMBER OF PROGRAM-OF-STUDY
AREAS THAT EACH PARTICIPATED IN

Total Number of Number of Participants

Program~of-Study Areas In Different Program—of-
That Students Participated in Study Areas
4 15
3 29
2 17
1 28
SuM 89

Students were not limited to any fixed choice of work experiences
as indicated by Table 1. This table indicates that some students
participated in work experience activities in as many as four program-
of-study areas. Fifteen students participated in four program-of-study
areas, 29 students participated in three program-of-study areas, 17
students participated in two program-of-study areas, and 28 students
participated in only one program-of-study area.

Table 2 indicates that 64 students participated in the Janitorial
and Custodial program-of-study area, 52 in Domestic Services, 49 in Grounds

Keeping and Landscaping, 46 in Food Services, and one in Maintenance

Services for Buildings and Equipment program—-of-study area.
Program-of-study activities were to be based upon the premise that
the participants could benefit most from learning experiences in which

basic or compensatory education is combined with and related to acquisiticn

of vocational skills appropriate to the students abilities and interests.




TABLE 2

NUMBER OF STUDENT PARTICIPANTS IN THE SYLACAUGA
EXEMPLARY PROJECT BY SCHOOL YEAR BY PROGRAM-

OF-STUDY ARFA ‘ .
School Year } .
Program-of~Study Area 1970- 1971~ 1972- Total Number
1971 1972 1973 of Different
Participants
1. Grounds Keeping & Landscaping 42 11 8 49
2. Janitorial and Custodial 42 20 21 64
3. Domestic Services 42 4 12 52
4, TFood Services 14 31 19 . 46
5. Maintenance Service for
Buildings and equipment 0 0 1 1

General and vocaﬁional guldance services, and all other pupil programs
and services established for the total pupil population, were to be
an integral part of the program.

Ccunselors were to aid in assessing the students interests, aptitudes,
abilities and personalities by use of test batteries and inventories.
The counselors were to assist the students in appraising their current
interests, aptitudes, abilities and personalities in relation to their
occupational preference. Once the student had selécted a program-of-study
area, the counselors were to indicate whether or not they felt the student

had made a realistic choice. After the student had been in a program~of-

study for three months the teacher-coordinator, based on subjective

opinion, was to indicate whether or not he felt that the student made a -

realistic choice.




The evaluators concluded that based on student comments ‘Appendix J),

communication with_schoal administrators (Appendix G) and teacher- |
coordinators, intermediite evaluations and observations, and reported

R student job records that some student participants were generally making

realistic occupational assessments.

Some school administrators Jdid feel that more counseling services
should have been provided by a professionally trained person in this area.
:ven though some counseling services were provided by the school counselors
and each teacher-coordinator, it was concluded that some students were -
not providsd adequate professional counseling services to assist them in
appraising their current interests, aptitudes, skills, and personalities
in relation to occupational preferences.

Students were administered aptitude testg, personality tests, and
interest inventory tests to aild in assisting them in making realistic
occupational choices. However, the evaluators received no information
7ith which to compare counselor assessment of the student prior to
enrollment in the program,with instructor assessment during the program,
in regard to the student making a realistic occupational choice. It
is noted though, that the project director and teacher-coordinators, along
with the counselors when their duties permitted, met at least monthly to
evaluate students, discuss problems, analyze situations, and propose
solutions in carrying out the program and assisting in meeting the needs
of the students.

Occupational information and group guidance were an integrated part
in the daily activities of the participants. Guidance and counseling

activities were mainly in the form of individual or small group sessions

conducted by the teacher-coordinator and/or immediate work station

supervisors throughout the project. Most of these sessions were directly
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related to assisting students in thelr self-appraisal in relation to an
occupational objective for the future.

It was observed from student earning records that some students
were employed afternoons, weekends, and summers in areas of employment
that were directly related to or in their school experience program-of-
study areas. During the three years of operation of the Sylacauga
Exemplary Project, 34 student participants were reported to have earned
$40,788.57. This was an average earning of $1,199.66 per student
participant. These 34 students were in the project from one to thrée
years. On a yearly basis, these 34 students earned $513.45 per year for

each participant whose earning record was reported.

Objective 2--To provide a sheltered work experience vocational
cwinlenlum for youth and to foflow through with the
vocational counseling services necessary to assist
students in se2lecting and developing entry Level .
ARCLEs gon occupations commensurate with thein
abilities, intenrests, and aptitudes.

The program of studies centered around work experience. To have
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|
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| enough work stations to provide useful work experiences, it was necessary
to utilize the complete Sylacauga School District. Students were
vtransported to and from their work stations in a bus driven by a teacher-

| coordinator. Most pupils worked undef the direction of an immediate

supervisor provided by the school system at these work stations. As an

example, the students concentrating on Food Service Activities worked

under the supervision of the Lunch Room Director at their station; the

students concentrating on Janitorial and Custodial Services worked
