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The Commumty Relations Commission was established under the Race Relations

Act 1968 Under the Act 1t has the broad duties’ .

{4). to encourage the establishment of, and assist others to take steps to secure the
establishment of. harmonious community relations and to co-ordinate on a
national basis the measures adopted for that purpose by others, and

ib) to adwvise the Secretary of State for the Home Department on any matter referred
to the Commussion by him and to make recommendations to him, on any matter
which the Commission considers should be brought to his attention
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Foreword

9

. The Community Relations Commuission is anaious 1o see an increase in the provision
of in-service training for teachers, especially in multi-racial areas, on the needs of
multi-cultural education. We urge this because we believe that the educational system -
should respond to the unnecessary under-achievement of minority group children 1n
our schools.

Pre-service traiming in this area, while vital, sull does not affect the majonty of
teachers, neither can it be expected to provide answers to the institutional and
organisational requirements of individual multi-racial schopls

We conclude that school-based in-service training is the most likely way of helping ‘
multi-racial schools to meet the needs of all their pupils.

This booklet is designed to be of use to in-service course providers, especially in local
authorities. We hope it will be helpful

Alan Little
Director of Reference and Technical Services .
Community Relations Commission J
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Introduction and Summary

..

Z/The Community Relations Commuission is concerned tu increase the effectiveness of
the in-service traimng of teachers for the educational needs of our multr-racial
society ' This booklet contains mformation about what s happening in this field at
the present time and 15> an dattempt to evdluate the effe«.tueness of various types of
course. It 1> hoped ¥t 1t will be of use 10 course pl’O\ldel's especially within local
authonties The information was gathered by means of discussions buth with teachers
themselves and with those concerned with the provision of courses

Initial traiming on the educational needs of our multi-racial soulety s vital, and the
Commussion discusses this field in & complementary publication Teadher Education for
a Multi-Cultural Society 2 As this sort of initial trainung 1s a relatively new development
it affects an increasing yet still small proportion of the total number of teachers. In
addition, as mipority group pupils are concentrated in certain areas, the greatest need
for tcacher educatton on the needs of multi-racial schools is 1n these areas.

Statistics ufoEdmanun published by the DES for 1272,% shaws that 64", of schools 1n
this cbuntry have no immigrants,* whereas 8 of schools have 107, or over and 3%, of
schools have 25°, or over * Teachers in multi-racial areas need pra«.tnal help in a
comparatively new situdation, yet many hdve not had the opportunity to become
acquaintéd with information and technigues relevant to working in this mult-ingual,
multi- Lultural multi-racial environment For this reason, in this booklet we address
ourselves to the question of in-service teacher education in multi-racial areas, realising
that much remains to be dune in other areas, but that the approach may need to differ.

It is clear from the NE ER study® that few teachers in multi-racial areas have had the

1 Sec also In Service Teacher Traming in Multi-Racial Areas A rcpurl uf a seminar held at
the Impenal Hotel, London 26 January 1974 Avadabie free from the CRC

Teacher Edwcation for u Multi-Cultural Sucicty  The report of a joint working party of the
Community Relatiuns Commission and the Assouation of Teachers in Colleges and
Departments of Education, June 1974 Available free from the CRC

197215 the last year for which these statistics are published
The term ‘wmmugrant’ refers to the DES defimtion ysed in the comipletion uf Form 7 )
Sce statistical appendix  Appendix 3

The National Foundation fur Educational Research have published the tindings of a ycar's
rescarch intu the education of Cluldren from muinonity ethrie groups The study was based on
imnugrants’ as defined by the DES formula and has been issucd in twu volumnes Tinigrant
Pupils in England The LF 4 Rosponse And Orgamisation i .’tluln—Ra_.‘lizl Schools, 1972
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L] ‘
opportunity to attend in-service tramming courses on lh(. needs ot minonity groups in ‘
education. During the three-year period studied (1968-70) vnly 157, of primary
teachers and 37, of secundary schoul teachers had attended any course dealing with
work with ‘immigrants’. This situation still appedrs to persist although the Gouvern-
ment White Paper, Education A Frameworh for Expansion (December 1972), points |
the way to increased provision of in-service training ‘

»

‘60. The James Commuttee considered 1t essential that there be adequate vpportun- |
ities for the continued education and training of all teachers at intervals throughout 1
their careers. It was, therefore, their leading and most widely endorsed recom- |
mendation that all teachers should be‘entitled to release for in-service training for
periods equivalent to vne term in every seven years of service 1n the first instance.

They estimated that actual take-up of such an entitlement would result in 39, of

the teaching force being absent un secondment from schools at any one time, this
involves a fourfold increase in present opportumty

«

61. The Government propuse tu give effect to the Committee’s reeommendation,

\Sm the firm belief that expenditure to achieve an expansion of in-service training of

this order 1s 4 necessary tnvestment in the future quality of the teaching force. The |

recommendation will need to be implemented over a period as increases in the 4‘

teaching force permit larger numbers of teachers to be released The raising of {

the school-leaving age will put staffing standards under temporary strain, bul the

Government’s aim 15 that a substantial expansion of in-service traiming should

‘ begin in the school year 1974-75 and should thereafter continue progressively so as
to reach the target of 3°, release by 1981 °

" This booklet is written in the light of this Government commitment and in the hope
that 1t will be honoured as soon as posstble .

Three facts emerged from our discussions, firstly, that the teachers we talked to are
becoming more aware of the need fur support and information to help them with thar
own particular situation 1n urban areas

A\ $rcondly, those teachers we spoke to felt that traditional forms of in-service teacher
education were not adequate to meet the demands made of them in the mufti-raual
school, and felt that training for teaching«n this situation should be qualitatively
different from training for teaching a specific subject such as mathematics Multi-
cultbral education was thought o be mure ke ROSLA or the teaching of mined

* ability groups in that its sutcess depended more un the involsement and understanding
of the entire staff und un the management and commitment of the school as a whole,
than on technigues which can be readily assimilated by an individual specialist teacher

For this reason many felt that, some 10 service tratning courses for multi-cultural
education should be directed .|{t;hc policy of individual schools These courses, it was

ERIC | 8 1
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said, should involve those 1n a situation to formulate policy, including not only the
head teacher and staff but also the local authonty and even the community of which

the school1s part Bearing this in muind, 1t became clear during this study that national
courses, fur example, those run by the Department of Education and Suence and
Colleges und Departments of Education, and courses provided by local authorities for

the professional refreshment‘of individual teachers, are not in themselves adequate to .
enable schools tu develop the ethos and techmques required for multi-cultural educa-

tion This 15 not to deny the important role uf these courses fur individual teachers, but

1t was thought that institutional change 1s necessary to meet the needs of multi-cultural
education, and this must involve the schoul as o whole For this purpose school-based
In-service traimng courses were thought to be the most effective because they were most
likely to influence policy ..
Thirdly, we did not find much evidence in current provision that this concept of
in-service traiung for multi-racial schools had been understood or accepted by the
majorfty of course providers Examples of the involvement of the entire school staff in
discussion of principles and policies of multi-cultural education were rare

In conclusion this booklet 15 intended to provide some evaluation of the differing
purposes and influence of vanious courses which have taken place 1t comes to the
conclusion that the new multi-racial situation in which many schools find themselves
requires that the entire stuff be given the chance to look at the situation and to develop
corporately techmques and understanding for dealing with 1t

.
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1 Why should there be in-service training on multi-cultural
education? '

{

. -

The présent indications are that the educational system s failing to meet the needs of
children of mlnonty’groﬂps. In consequence they are performing at lower levels than
white children from roughly similar backgrounds. Fhis 1s true of children entirely
educated 1n this country as well as of children who have had only part of their
education here. 4 )

' Two separate sources of evidence provide these indications™. a senes of enquines
conducted by the Inner London Education Authurity and investigations by the
National Foundation for Educational Research -

Six years ago the ILEA initiated a survey of the literacy of pupils at the beginning of
their second year of junior schooling, 1t shuwed 4 disturbing gap between the per-
formance of immigrant pupils and that of the indigenous pupulation. Nearly twice as
many immigrant children were described as poor readers compared with the
indigenous population (28 5°, of immigrants compared with 14.87, of native born
were defined as poor readers). The same survey suggested that four times as many
indigenous pupils were "good’ readers as were immugrants ([2”, compared with 37 )
Follow-up research in the ILEA doneyn 1971 indicates that “as in the previous survey
immigrant attainment was vn daverage markedly lower than that of nun-immugrants’
and that the mean reading age for immigrants is at least a year below that of non-
immugrants. Information collected about the same pupils at the end of their primary
schuohng indicates that twice as many immigrant pupils are found at the buttym of the
performance distribution than would be eapected by chance and unly about une-third
ofithe expected prupurtion is placed in the upper Rands. Perhaps more sigmificant, the
ILEA researches shuw that even pupils from munonty groups who have been fully
edycated in this country are still functioning across the primary curriculum at a level
weh\below that of the indigenous population and compansons within the schools
suggbsted that minotity group pupils are not performing at the same level as under-
privileged white pupils # N

Their low performance is an important factor in their pl“ucmcnt in lower ability
streams in those primary and particularly those secondary schools which retain

» v

7 Both these surveys were of imnngrant” children as defined by the DES formuld
8 .Educational Needs of Children fromt Mmority” Ethme Groups (CRC 1974)
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slrc‘ammg The Natenal Foundation for Education Research’s survey, Organisation
i Multi-Racial Schools, shows that West Indian, Indian and Pakistani u,hlldrcn were
more Jften found in the lower streams Of the secundary multi-racial schouls which were
surveyed by Tuwnsend and Brittan, only tive reported that black and brown pupils
were frequently placed in the higher streams Only a few reported that black vr brown
| children were clustered in the muiddle streams and in these cases they were referring to

Indians and Pakistams Moteover, alihivugh this patiern of low stream placement
| and low performance upplied throughout the educational system, larger proportions
| of minonty, group pupils stay on at school in theyfifth_and sixth forms of ‘secondary
schools compared to indigenous pupils, but then folloW relatively low-level courses,
such as "0’ level or CSE In higher studies the proportions of munonity children are
reversed, a smadller proportion of these children in the sixth form takes'A’level courses
cumpared with indigenous pupils. Only one in five West Indian sixth formers was
sfullowing such 4 Course, the proportion of Indrmns and Pakistants was vnly slightly
higher °
Thuse concerned with multi-cultural education have advanced several reasons for this
fallure of the educational system First, 1t 15 dllcgc:i that schools have altered them-
selves too little 1o meet their changed intake of pupils Many schools and teachers,

1U1s said, are attempting to teach children from minonity graups in exactly the same
l way as they taught when théir schoul had only white pupils Secundly, sume teachers .
are said to expett their black pupils to do poorly and it 1s extremely difficult for the
pupils to avoid fulfilling’ this expectation Thardly, 1t 15 said that some pupils from
| minority groups have seen that thuse who have left school into have not been accepted
* employment and souiety In consequence those who are sull at school du not see edu-

cdativn as offering them anythiug they will be able tu use to their advantage after they .

have left school Finally, itis said thatinsufficient attention has been paid by the educa-

tional system to the language needs of some pupils.

Our discussions with teachers in mult-racial situations left us 1n no doubt that many
of them feel that children from nnnority groups were not dong as well as wl
chuldren, but they felt at a loss to improve the situation

\'\On,c thing is certain  our West Indian hids are under-achieving at schovl and 1 do
not know what we can do about 1" (Head of junior school in Reading).

Obviowsly not all minonty group children are performing below the avetage for

indigenous children at school, but many are F mployment prospects for many of these

children, therefore, are unlikely to be good The dangers of the situation dare obvious

that we wilt establish by lack of understanding and lack of response to changing
| needs g lower class, which will be casily distanguished by 1ts colour, and which 1
k either unemployed or able to do only the most memal'work

9 Otganisation i Multi- Rucial Schools, H I R Townsend and I Brttan (NFER1972)
\ \
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Our educauonal system cannot by itself create 4 racially just society, but it can have .
some influence In-service training, therefure, is an important means by which .
teachers can be prepared for teaching in multi-racial school¥@nd ¢un be niade aware |
of how to improve their performance in catering for minority gthnue groups. It is an |
important vehicle for adaptation to a cunstantly changing situation where goodwill 1s
not enough to equip the teacher to cope with the everyday demands of the multi-
racjal classroom.”, .
\
The fact that minority group pupils are concentrated in certain areas!” and in certain |
. schools in those areas presents an opportunity for the LEAs concerned to make highly ‘
relevant local provision in a situation where teachers are motivated to increase their |
effective ess in the multi-racial classroom. . “
i
In conclusion we are considering the provision of in-service training for teachers in the
c¢nt t of the present under-achievement of children from minority ethnic groups and
what can be done, given both the concentration of these (Hildren and the promised

increase in provision of in-service training for teachers. ,

10 Appendix 11 shows the distribution of immugrant (DES definition) pupils.
. ¢ A ‘ \




2 The existing provision

«
.

We spéhe to teachers ard course-providers about the range of present provision.

There was agreement on four basic 1deas:

a Diversity - a need to provide a diversity of courses to cover the range of needs
experienced by teachers in the multi-racial classtoom

b School-oriented Courses - a need to establish the principle that a multi-cultural ethos |
can only be achieved in a sghool with the co-operation and understandmg of the |
entire staff. . |

¢« Training Trainers - a need to train the trainers who wn[l run these courses.!! i

d Resources - a need for the provision of resources. v . i

|

- ]

Course content . . .
-

The courses we looked at placed differing emphasis on the vanious components, but
included the following
t Information on the background of immugration, the situation of minonty ethnic
groups in this country. and the immediate locality . and on the community resources
available 1n a multi-racial area .
1 Technical aspects involving the presentation and discussion of methods of
tcaLhmg English as a second language, techmques of classroum mdnagement
. curriculum development and methods of dbbemenl of children from minonty
* groups
i Attitudes involving the changing of attitudes by the use of films, small discussion
.groups, meeting with the local minonity community both frequently and informally.
Throughout theyprovision of these courses there was felt o be 4 need to maintain a
balance betwéen dealing with the practical needs of the immediate situation and
covermg more academic matenal C *

Diversity-of provision ‘ -
There 1s. as yet, httle co-ordinated in-service training provisivn for mult-racial
suhools, but sufﬁucnl mnti.itm:s h.uc bccn t.ikcn to ginean indication of the possible

Q ' 13 | 13
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range of provision which LEAs might consider There are various ways of providing
in-service training, including

a Annual induction course lasting for approaimately one week at the Teachers
Centre for new teachers which, for example, provides the opportumty to create an
awareness of the 1ssues invobved 1g mulu- cultural education. to study the local socl
and demographic situation, to discuss wmmumgauun and class management, and
to acquaint themselves with essential aids o ldngudgc tuitivn  for example, Scope
Stages 1 and 2, Concept 7-9, Breakthrough to Literacy,

. - o\ ‘

b Langudge-oriented counse at the Temchers Centre, which provides the uppurtunily
for teachers concerned with teaching English”as a secund language to improve then
expertise and techmiques with the aim of providing the lucal authority with a body
of such expertise . R

¢ Communication-oriented course at the Teachers Centre, fur teachers who want tu
increase their effectiveness in teaching their subjectis) to pupils who do not speak
standard English as o first language, including an introduction o situational
language and effecive communication

J General courses on multi-ultural education aimed at the individual subject teacher
in secandary schools and class teacher in primary schypols, which give information,
which might include an introductivn to the techmiques of teaching their subjectis)

. lo children who do not speak English as tReir first language, the difficulues that

minofity group children face in vur educational system, possibilities for improve-

ment rélevant to the individual situativn of each teacher Within these courses the
different needs of infant, jumor and secdndary teachers need to be cunsidered These
general courses can be provided by means of a Jday conference at the Teachers

Centre, or a series of evening meetings, both with facilities for discussion

i)

.

e Workshop courses at the Teachers Centre to allow teachers working in a mulu-
raual classroom to exchange information, methods of communication, and to
produce materials, within age ranges, relevant to aspects of the mult-cultural
curriculum :

/A senies of general afternoon’ courses at the Teachers Centre for individual subjeqt
teachers and class teachers where teachers are given tme off to attend
.
g A repeated series of afternoon courses at the Teachers Centre wliere teachers are
drawn 1n succession from the same schools and given tiie off to consider issues of
multi-cultural education and the relevance of these to therr owiy situation

3 .

h A course for hboud teachers at the Teachers Centre, where not only issues affecting

ERIC et 11
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the multi-racial (assroom are discussed but also the institutional and urganisationdl
implications of the multi-racial school

1 School-based in-service traiing courses where the entire school staff 1s involved
(either vn one day when the school 1s cloged or 1n 4 series of after-school meetingsy
in & discussion of 1ssues of multi-cultural eduwation relevant to their own school,
(that 1s the area in which the school 1s situated, turnover of staff, the amount of
community resources a\allablc\;lhc support Likely from local experts)

/ Sthool community-oniented in-service training courses where the school staff,
parents. “pupils, representatives from local community services and other people
concerned with the formulation and effect of school policy can meet to discuss
important issues, away from the school These could include, for example, a
discussion of the relevance and direction of the school vrganisation and ethos to the
community of which its pupils are a part

These courses have between them a vanety of aims including
I creating a body of commitment and focal potnt for ideas.
1 making as many teachers as possible aware of the issues imvolved.
ui the production of matenals.
v building expertise in language teaching and communication and in other aspects of
multi-cultural education | » ‘

Moreover, there was agreement among the course providers to whom we spoke that
there 15 a further etucial aim for in-service training provision in this field That is to be
able to provide u wituation in which the insututional implications of multi-cultural
education can be worked out within the school ssstem, and within the local authonty
context 3

The first fise courses imentioned 1n the above range need not involve the school from
which the teacher comes in any commitment to multi-cultural education Sessions could,
for example. be held after schoul. or on Saturday However. if the provision of courses
15 ulumately to have an effect on multi-racial schools, there must be some encourage-
ment o teachers to attend such courses Many teachers to whom we spoke felt that
this encouragement should take the form of ime off to attend  They felt that this would
indicate the importance attached by their head and their LEA to this area The last
five courses 1n the listimvalve a commitment an behalf of the school or head teacher

n

The complementary role of national courses

. .
Finally those we spoke to felt that 1t 1s important to recognise the complementarny role
of major institutions working in this tield, especially the Colleges and Departments of

ERIC & 15 ;
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[Education and the Department of Education and Science whu provide ¢ wide and
developing range uf courses. It is essential that courses fur hey people, such as LEA ]
advisers on multi-cultural education, head teachers and representatives of national
organisations, should continue to take place at nativnal level to ensure a cunstant

' exchange of expertise to sumulate interest in multi-racial educativn and to develop 4
co-ordinated approach to tackle the task which faces our multi-racial schools

v
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3 Case histories

Below we describe, a number of ways in which pro»’xsxun has been made for the in-
service training of teachers in multi-racial situattons. From talking to some of the
teachers who have taken part in these courses we have tried to build up a picture for
&\ se, on why the teacher attended, what the course was expected to provide,
her .it provided it, the extent to which the teacher was able to put into
pr. wlidtdhad been learnt from the course and the effect on the school as a whole.

]

Examples of courses to train ;pecialist language teachers

There 1> much evidence tu shuw that the non-English speaking child does not ‘pick up’
English, over ‘tlme“m the playground’ tu a standard which will enable him to compete
equally with indigenous pupils Therefore in-service vourses for teachers in teaching
English ds a secund language have perhaps the most dicect effect on the child in that”
they pruvide a framework for teachers to give non-English speakers a foundation for a
successful school career Huwever, by lovking at the context in which these courses are
provided we have alsu tried tp see what the wider effects uf these courses mught be We
*‘conclude that where separate provision has ocoprred, often as the most immediately
effective and expedient way to cope with the basie language needs of non-English
speaking chuldren. many seachers now mvolved in this separate provision feet 1solated
and unable tu influence the learning situation in which their pupils will find them-
selsey when they leave the language entre Many feel that separate provision hus
hampered the gruwth of appreciation amung other teachers of the issues 1nvolved in
~ teaching, for cxample, geugraphy, history and inaths, tu g chuld sufﬁucntly mtclhgcnt
to understand the concepts of the discipline but hclq back by ah mddequatc grasp of
sophisticated Enghsh language

Course 1. One term course lkading o the RSA quallﬁullwn in tw;hmg English as a
second laingusage .
This wourse 18 provided by a lacal authiorsty to train spc»nhst teacBlers in mult-cultural .
cducation with spdlral referencg to teactung Enghxh as & second language. It leads to
the RSA Qualification in this subject and consists of a upe<term secondment followed
by the placement of teackiers whu have fimshed' the coutse in pruahat pusts 1n the
Authunty/e teaching service.’ It 1o probably helpful to place this course in the context
of vther provisions relevant to multi-cultural education made by the focal authority.

.
»
Fl

O

LRE - 17




These are - aseries of induction programmes fur teachers entering the authonty which
include specific preparation for classroom work 1n schools with a substantial number
of children from minonty groups. 4 second specialist language course dlso leadingto
the RSA qualification but requining attendance un one afternvon and vne eveming per
week throughout the vear. but not automatically leading to g speaialist placement at -
the end, one six-week (or equivalent) course vn multi-culturat education for individual
teachers who would like to attend. various programmes to mget individual needs, such
as parucipation in resources development. and the creation of a speaialist centre for
research and development purposes which includes buth ¢ language and a commumity
division and 15> undertaking research, resvurce development and in-service training 1n
many aspects of multi-cultural education

A copy of the tourse programme is attached as Appe;{dn v o

The ten teachers to whom we spoke had taken positions as specialist language
teachers on cumpletion of the course, sorne 1n language centres rup by the authornity
Because of this special situation, no teacher expfessed a conflict between what was
expected 1n the school situation as ¢ result of hasvdng been un the course, and what they
felt they would like to do Subsequently une of the two teachers.wt spoke to who had -
tahen up a special language post in an ordifgary school left for finanaial reasons and

now teaches remedial English in 4 comprefjensive schuol on a hugher scale post She
believes the course on teaching English as % secund language has equipped her to do
remedial work Nevertheless, the expenighce of this teacher did pose 4 more general
question echoed By the course provideps, of the status and promdtion prospects of
trained language specialists This dulhpnl\ by providing a useful qualification for its.
‘hnguage teachers at the mmplchon of their course, had, W some extent, solved this
problem. However, one teacher we poke to said that most placements after the course
were at a Scale 1 level, which nbiousl\ reflected the prionty which a head, and o
some exlent the local guthonty, jﬂdgcd on the work This was ern;ul‘!{rl) hard on
teachers who had perhaps given up Scale 2 0r 3 posts o train to teach English as o
second.language Two of the teachers we spoke to were replacing teachers who had
previously been on the course, and who had now left teaching English as 4 second
language for more lucrative pusts While the expertise these teachers have is potentially
relevant 10 any teaching situation, the local authinty aimed at bulding a core «:V
trained speqialists and 1n that sense were not dcn\lm. the full bencfit from the
tratning programme

Reasons for gomng on the course were similar, mainly an mterest to teach Eaghsh as a
second lgnguage. and an interest in teaching culdren from nnnonty ethnie groups
Secondment on full pay (Scale 1) for a term, and the turther quahification vn comple-
tion of the course, wtr%alm satd to be important incentives '

»

. The expectation Which thte teachers hdd of the course were satishied Most people
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agreed that tie course had given both an eacellent grounding in the theory of teaching
English as a second language and in mure general aspects of education for ¢ multi-
cultural suciety such as information abdut minurits groups, yummunity resources and
curnculum desvelopment There was spme feeling that there was insufficient practical
experience of assessing language levels, but as one teacher put 1t,

‘I don’t suppese you ever get enough practice at that’

The course therefore had had the effect of making these teachers feel able to cope
more confidently with the task of teaching English as a second language. and of
relating 1n a positive way to children tn minority ethnic groups, .

On the wider issues of affecting the educational institutions of their local authority
towards a more multi-cultural ethos, the teachers we spoke to 1n the language centres
felt unhappy about.the effect they had un .schools in terms of creating greater
understanding but felt that, in generat, other teachers were very grateful that
children with whom they previously had had no communication could now speak some
English. Thuse 1n vther schools said they felt similar gratitude from other members of
staff but that, overall, upportunity was limfitedfor discugyion, for example, in the staff
room, of wideg issues  They felt that opportunity for affecting such areas as curriculum

development was myre a function of persundlity than Jf being a language teacher.

It was interesting that because the course was based at the specialist centre, which
houses a resource team and undertakes a considerable amount of research and de-
velopment activity, .the centre continued to be a focal point fur the support
and continued interest of many teachers who had attended wourses there. These
teachers, including language specialists, tended_tu meet as groups to form workshops
and tu_make madterials relevant to multi-cultural education This seems lmportanf. as
the means of influencing schools from within were nut open to thuse who worked

. In language centres

v

3

The courdly providers were aware of the dilemma posed by the need to give non-
English speaking chuldren langudge in a professionally structured way, and the daggers
in making language teaching seem beyond the ordinary teacher. They saw part of their
work as helping the lunguage centres to make teachers in their area more aware of the
role they coyld play in the education of puptls for whom English is a second language.

The 1ocal authonty were also quick to point vut that although they were training
specialist teachérsfor language centres and ordinary schools, these teachers could only
20 to schools where the head recognised a need for this type of provision They did not
necessdanily go where they might be most needed The lowal authority has inspectors
who. as part of their duties, are expected to stimulate an awareness of these needs
among head teachers, but there is no way of ensuring that this machinery works in

every case ' ' - )
» . (
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Summary: The course was designed 1o equip teachers tu teach English as a secund
language and 1o take specialist jobs in the education service It fulfilled this valuable
function very well For several reasons. including the existence of separate institutions,

for language leaching, and other teachers’ expectations of the rule of the ];mgua&.c
teacher, opportuntty did not often arise.for these teachers to affect the total school
environment of the children from minunty ethnic groups whum they taught There |
was, however, a substantal “spin off* effect of the course in the sense that many
participants continued 10 belong 10 wurking parties and suppurt groups involved 1n
multi-cultural ‘edycation .

Course H: One-week course in teaching English as a second language

Our second example of 1n-service training provision for language teachers is run by
another local authority Tt forms part of a wide-ranging service based at the Teachers
Centre. under the supervision of an advisor for multi-cultural education The authonity |
operaltes [anguage centres for non-English speaking children up tu secondary school |
age and also provides a service of trained languagé teachers for secondary schools J
where such a post 1s'requested by the head - ,

The service has a resource team of four people. a co-ordinator for in-seryice teaining,
a ‘member to work with curnculum development and ethnic studies 1n schools. a
member to produce and supply resources and materials, and a specia list adviser on
Enghsh as a second language. In additun 10 training specialist language teachers the
service runs courses for ordinary teachers un multi-culturdl education and visits schools
with numbers of minority group children to see what the service can do to help them.
A course for head teachers is also provided 10 create some awareness of the issues
mvolved in multi-cultural education Attendance for non-specialist teachers 1s voluntary
and 1n the words of the co-ordinator for in-service tramning,

“You do tend to see the same faces at everything - although mlh every year the

general interest grows and attendance goes up’

The teachers for the language centres are recruited without having need of previous
experience in this field and are trained at the vanious language centres under a.system
of group teaching The course we looked at is run by the resource team for new
teachers at the Teachers Centre g _September, and provides an introduction to the
centre, methods and matenals for tdaching language. an introduction to sttuational
language. and to cultural interferencf and curniculum development Two examples of
programmes are attached as Appendix V' There 15 a follow-up coutse in the second ur
third term of that year o discwSs the practical impheations of the course and to
prowdc further support where needed.  *

The fifteen teachers we interviewed therefore had o dual in-service tranung experience,
one 1 situ at the languago centre at which they work and vne at the Teachers Centre
The team teaching situation and the shared training of the staff of cach centre allowed
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tor the creation of centre “language sehemes . based not only on materwls such as
Scope and Breahthrough to Literacy, but un the specitie situation of the children in
their school

[n this case all the teachers on the course at the Teachers Centre were there because

. 1
they had been recruited fur spevial posts, and the course was 4 condition of employ-

ment Everybody agreed that it was necessary, mainly to gain expertise. but also to

exchange views and get support and confidence from some theoretical groundwork
When I first artnved at the language centre | had absolutely no idea of what 1s
involved in teaching English to non-English speaking children. [ have used all the
techniques and help [ have been given

'Ynu need to hnow technigues (of teaching English as a second language) - you need
o' hnow you are doing the right things, 97 your confidence and that of the Chlld
disappears”’

(Quotations from two teachers on the course )

fn addition all paruaipants put into practice what was learnt un the course, the course
fulfilled u necessary, relevant function and was therefore used The, teachers to whom
we spoke felt they had been successful in the sense of giving 4 large number of children
a foundapion for g successful sehoul career, but many said they fett isolated in so far
a5 theg had little communication with their pupik’ future schools and they felt this was
notn the best interest of the child who needed continued language help.

To some extent the gap between the language centres and the urdinary schools was
being bridged, by plauing speaidlist language teachers.in secondary schools, by
inviting ordinary teachers to work in the language centres fur a4 week (although this
iy Dot 4 widespread practice) and by the visiing and resource service of the full-time
team Spectalint language posts in schouls are filled by teachers who have been at
language centrés for two to three years This seems to combing the needs of thc
schools fur trained staff with the needs of the teachers in language centres to get back
into the main-streamy of school life and have similar promotion chances to their
agues The few specialist teachers in formal schouls to whom we spoke considered
7500 many schouls there was still a Lack of awareness about multi-cultural education
{'the wider sense However, because of the support from the centre, the abiltty to get
suttable materials, the back up in terms of curriculum development matenals, these
teachers felt they had somie opportunity to inflgnce the school vi the wider aspects of
multi-cultural education It was said that sunply by being able to answer factual

yuestions about the background from which the children came, the specialist language ,

staff helpedrin somie way (o mmprove understanding and the eavironment for the chitd.
.

There was evidence of increasing interest in the held of multi-cultural education {n the

authority as & whole "Voluntary attendance of teacherd on courses at the centre on the

’
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education of children from nunonty cthoie groups was lugh For exaniple, approat-
mately 100 teachers attended 4 series of seven weekly after-school sessigns, yet a
similar course two years previously produced a very poor response

Summary: In the opinion uf thuse teachers who took part, the in-service training
course to equip teachers to teach English ds a second language was useful and
successful  Opportunity to affect the normal school environment wds obviously
limited for teachers in language centres, yet many felt this tu be impurtant for the
child’s sustained development However, language teachers in secondary schools
appeared not only to be fulfilling their duty uf teaching English 45 a secund language,
but had more oppurtunity tu*help the nurmal schoul reach an understanding of the
issuesanvolved in mulii-culturd education Much ofthis upportunity could be attributed
to the confidence and materials provided by the resource team at the Teachers
Centre and tu the links of memberp of this team with individual schools und teachers
mn those schools. s

Examples of courses designed to give individuals insight into multi-
cultural education ’

Course IH. A ten weeck course on the cducation of children from minority groaps

This course was provided by a4 College of Education to give individuals insight into
the education of children from munority groups, aged 8-13 years, and was recruited
nationally. The course was the equivalent uf ten weeks' long o four-wéek part in the
autumn term, ten Friday sesstuny in the spring term and four weehs in the sumimer
term Twelve peuple completed the course It covered diverse aspects of multi-cultural
education, including language work, informational and affectine content and
individual practicathelp for teachers in their work 1n schools

A copy’oﬁhc programme 1s atlached as Appendix VI

The thajority urpdl'llt.lpdnls to whom we spuke were involved in the teaching of
chaldren from minosity groups and in particular with teaching English as o second
language They went un the course wanung to ufiprove their expertise 1n language
teaching as well as their understanding of the wider issues of multi-cultural education.
In the majority of cases the LEAs suggested that these people should go. Ong head
we spohe to felt he needed to improve his knowledge of multi-caltural education. The
last of the seven teachers we were able to contact deseribed himself as " class teacher
whu happens to have had a sprinkling of immugrants in my carc over the last five years
or 50" and he wished to learn more about them

v

The group brought to the course different levels of expertise and experience, but all
those we spuke tu had a high level of interest in multi-cultural education and o motiva-
tion to learn more about 1t
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Everyone felt they had benefited persunally from the course, and generally agreed- that
it was informativet supportive and very well worth attending. Despite the fact that
most people we.spoke tu were very involved in the education of immigrants in their
authority, seyeral commented that it provided the first opportunity for in-service
training«n this field that they had received. ‘

There emerged in the discussions of the course a distinction between whether the
course had been successful 1n what it set vut to do {most people agreed 1t had),
and what those who attended felt they needed by way of help in their particular
Situation. ’ N
'l would have liked more about language teaching.’
’ ’ 3
‘I would have preferred a course on language teaching, not that the course farled,- 1t
Was not 4 course on language teaching  but I would have liked more help to }‘ecl
happy in my situation at school.' '

“ ‘I know I am a rare case, and the course couldn’t cover everything, but I have a
large number of Chinese children in my school and | need to knuow more abput their
background The course obviously couldn’t do this in the time we had.’

¢ -
This highlighted another dilemma in the presentation of 4 natiorfal course, that despite
the fact that many teachers were engaged in teaching English as a second language,
expertise within this group varied enormously, and while some of the group made
statements like those above, others said things like, '
‘I was already familiar with,the principles of teaching English as 4 second language
s0 I did not gain a tremendous amount front that part of the course.’

«

Teachersin language centres appeared o find great interest expressed by their colleagues
about the course, suitable matenals and books, and had no difficulty in putting into
practice the 1deas they had received on the course, even on the wider issues of
mult-cultural education However, the language teacher from an ordinary school
said that as fur as she was able to judge, she had not made any changes in the ethos
of the school as 4 result of having been un the vourse, although she stressed how much
she, personally, had benefited from 1t. . \
‘In fact, a contributing factor to my leaving the schoul shortly after I returned from
the course was the attitude of the headmaster. [ prepared-an accuunt of what had
happened on the course and how we might develop aspeutém ool, and he
put the account 1n his drawer and 1 did not see it again )

One teacher from a local authonity language centre also felt disappuinted with the
opportumty she had to follow up aspects of the course
‘Wedo not have an advisor at local authority level for multi-cultural education and,
thercfore, cffective communication on thes subject via the local education office to
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the schools 1§ fimited 1 do not feetd et individuably contadt C'\*CL_\,“._I\_UUI with new,
ideas I receive - as yeellas carry out my duties as a lunguage teacher but'l feel that I
might ‘have made god constructive use of tis course 1 discussion and with the
support of an adviser The structure simply does not help me '

‘.
-5

There b hittle doubt that of the partteipants we spuke to only une was ind strong

position 1o enable his school to reflect a multi-cultural ethos Although the course was

of no.more benefit to him persunally thyn any other member, the fact that he 15 o head-
. master means his sphere of influence 1s considerably greater than that of the uthers

A comment frum the lass teacher who déstribed himsell as the odd dember out on
the course’, because he was not so directly engaged in the teaching of children from
munurity groups, emphasised the great potential influence of this type of course un the
primary situation where one teacher h.l\,.l class for a year, and where he s to o large
extent fesponsible for ereating the type uf environmentin which they work

*May I say it was a finst-class-course 1n every way which ceriainly broadened my
. point of View, gicreasing my hnowledge of the problems of immngrants which has

carried over obvious[y to my present class group * ° .

¢ . " - -

Sl;mmary: This course was extremely good and successful in giving individifaly
insight into mult-cultural education Only 1n two cases out of the seven we tooked at
did the course have the potential to affect the school system towards 4 more mulu-
cultural ethos, and this was g reflection not of the impact of the course on the indi-
viduyal concerned, but of their status and role 1n the school from which they came

N .
Course 1V . A ten-day course on the role of the school in multi-racial socicty
This w4y a national course. It was residential and lasted for ten days The aim of the
course, i dddition to mnmbulmg to each individual’s personal experience, was o
explore the problems uf extending the in-service traiming of teachers in mult-racial
schools. Tt included topics specific to multi-racial schools, assessment procedures,
relations with immigrant communities and second-phase language twtion, and
also topies relevant to multi-racial schools, but of consequence for all schouls 10 a
mult-radial society The course was attended mainly by representatives from mult-
racial areas, including teachers, advisers and head teachers

Maost of the sample of mine participants we intersicwed had gonc on the coarse at the
request of their local authority or head teacher Most of them had a comnutment to
and interest in mult-cultural education One person said.

"I keep seeing the same old faces on the courses T attend
This apparent predominance of comnutted” teachers and advisors had implications o
twarways fur the effectiveness of the course. if effectiveness iy defined by the amount ‘
of change and extengon of m-service traming which oceurs as 4 result ‘

Q : 2
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Firstly, many teachers seemed to be working along the lines discussed and were
currently uapplmg.,mlh practical solutions
“The course proved encouraging in that the hines of progression with our local
environment here were simuar to patterns of progress dmuss\cd within our own
school 1t seems we are in harmony with the methods of approach attempted by
colleagues in catering for imouigrants 1n the schoul. Many of the same problems
were expeniended by colleagues elsewhere in the country  sume problems seem to
defy attempts to find a solution ™ (Letter from course participant)
The problem remained of how to approach the large number of teachers who have yet
shown httlg interest in multi-cultural education Another partcipant sad. - }
I am obliged to adopt a low profile on courses T have been on because my sym-
pathies are known and there 15 4 certain amount of jealousy that I am allowed to go
on varouws Cimougrant courses” I 1 talked about them o lot I know | would
antagonise people [ do notsee these courses s effecting change 1n the school.’

Sccondly. it <reated more confusion about what dareds of the course were relevant to
those tedchers who did not come from mult-racial areas. Sume teachers we spohd to
sdid they found there was insufficient time to gain constructive suggestions for {he
extension of in-service tratming in their own situation, os such o wide variety pf
environments and involvements in multi-cultural education were rcprescnlcd

In addition, although there were advisers, head teaghers and department heads on
the course, the general feeling among those we spoke to was that the assembly was not
sufficiently high-powered in view of the aims of the counse Three of vur sample who
satd they repurted back to their local authonity on the eourse had o far received no
indication of what might happen as a result. Sume felt that the discussions posed
many questions which they would have liked their authonty to consider but that they,
as teachers, would have Liked more answers This reinforced the feeling that there
should have been mure "hey” people there, key 1o terms of status in the local authority
In this sense many felt that the course did not achiese what they felt it had s¢t outto do

However. the teachers we spol\cw{o all found parts of the course o be of help and
interest to them personally The informational content was wonsidered useful,
espectally the book display and films Without exception our sample all considered the
oppurtunity tu exchange experiences and advice one of the muyt vatiable parts of the
course, because they felt they could find n these discussions solutions 3f practical
relevance to their own problems 1n school One teacher sad,
‘I wonder whether 1t may prove possible at o future course to have teachers or
community workers who could give short talks of their uwu experiences, including
problems, solution-seeking routes, which proved effdetive and which gained
negative or smull success wnd reasons why the result took this form elt that more
positive discussion ume on selected practical themes would have been of u»?,' cg

(u) how to cope with a non-F nglish-speahing child m lus first month i an English




school, (b) how to encourage parental interest and involvement in s«.huul dﬁdll’b
(A useful shde talk was given regarding this).’
" *

Sumwry: In some ways the céutSe was not considered u successby thuse participants
we spoke to, the status, the varying commitment and confusion of purpuse of thoae
attendlng prevented the emergence of effective suggestions for the improvement of
in-service training in particular situations. However, most individuals gained some
professional®and academic refreshment from attending the course and in this way
found it-of use. , -

‘In some ways I see this type of course as a safety net, i that it g1ves an upportunity

for teachers interested in this field to meet and discuss with similarly motivated

teachers It keeps up morale, and for some 1t breaks new ground - [ think we would

be hoping for too much If we expccted more.” (Course participant)

Courses designed to give the whole school “staff insight into multi-
cultural education and its implications for their school

Course V: A school-based course

_ This course was prowded for the entire staff of a girls’ sc;onddr) school by a locdl

authority. It consisted ufoneﬂnectmg per week for six weeks, after schoul, but with an
early closure on that day. . -,

A copy of the programmeris attached as Appendix VII

.

Before discussing how the course came about and what effect it had on the school. it s
important to look at the local authonity environment in which it oceurred. 1t s
necessary to see how this course did not, and probably could not, have vecurred 1n
1solation.

This authority has madc extensive provision for the education of mmont) groups
under the organisation of an adviser, assistant education officef.espeially in the field of
language teaching Courses relevant to'multi-cultural education take place throughout
the year at thé¢ Teachers Centre, including 4 course leading to the RSA qualification
in teaching English 4y a second language The authotity also finances o large adult

-

language teaching unit under its further education budget and the team working in the

unit provide a ready- madc resource team for course providers tu draw updn, In
additioh the local duthonty gives financial support to many extra-mural activities,
for example, four Sdturda) schools for English teaching, extended-day programmes at
a number of schools and a large number of holiday projects It also sees ats role as
supporting inittatives from the field for increasing in-service ftaining and the under-
standing of multi-cultural education. The role of the officer in putting the case for
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resources at departmental and committee level within the authonty has, therefore,
been crucial to the development of this worly The duthynt\ alsu h¢s available two
fairly high-powered educatf®n resource teams

i The Commumnity Education Team, whose duty 1s to fuster community education in
any way they can, consists of a leader, at adviser level, and four team members,
orty a4 social worker Attached to the team 15.a teather responsible for informal
adult langpage groups An organiser of home language tuition also works in close
contact with the team An education lnformdtlun ufficer provides a further link with
the community

The Education Support Team, whose duties are case study oniented to offer support»
and advice to individuals and schools, consists of an adviser us leader, two teachers,
a social worker and a health visitor

In addition the environment has both attracted and fostered 4 group of teachers who
want to increase understanding of multi-cultural education and who meet to produce,
materials which inform colleagues ‘ip%.thc cer?gn’umt) 1n thus field

Lo - \
The in-service course at the girls’ secondary school was imitiated by their specialist
second language teacher She was stimulated to approach her head about the possi-
bility of attemptipg such a course as 4 result of attending o similar course, based on a
group of schools in another part of the authonity The head wds responsive to the 1dea
and the school asked the officer to arrange it A member of the Community Eduuatlon
Team acted as co-ordinator for the course ) L

The headmustress summarised for-us what she felt to be the cffc«.ts of' the course on
, the school ) A
u The language problems of the nun-English-speaking ctuld as compared with those
h— Of the deprived child were better understoud by everyone who attended. The
language specialist said she felt this made a difference Yo the children whcn they left
her reception class to join colleagues’ classes
b As a result of discussiuns following the course, an integrated studies course across
f cultures of music, drama, art and needlework has been planned Also changes have
" occurred in the home ecunomics, history of music, and drama lessons as a result of
the course
+ « Resources and books relevant to education 1in o multi-raual classroom, previously
known onl) to a few staff, were now made known and available to all the 5taff
«d Sutar lessons are now provided as an option for mufic students
¢ The school has a West Indian counsellor for its puptls .
f The head felt that new teachers were affected by the discussion and atmosphere in
the staff room, so that a greater understanding of multi-cultural education in the
school as a whole was likely to follow

The changes ghich took place cannot be aftributed solely to the course, but many
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staff felt that 1> importance lay in the corpurate eftect on the school, giving direction
and support to individual effort allowing effective discussiun 10 take place

With one or two exceptions the course was attended by the entire staff Most of the
fifteen teachers we interviewed (including those who subsequently moditied. their
curriculum, in some way as 4 result of being on the course) said that they would not
have gone to a similar course at*the Teachers' Centre, mainly for reasons of ume
involved, travelling and transport difficulties Some teachers alsu said that they felt as
it was about their own school they should attend There seemed little doubt that
attendance was encouraged by the positive attitude of the head and the fact that thes
course started before the end of the school day

' ~
All the staff we spokg to said that they had personally got sumething out of the course .
in terms ofaddnion;i information and increased understanding One teacher said, N
‘All teachers need to get oyt of the school from time o ume (o refresh themselves,
but we also need mutual support and co-operation in our school situation and this
type of course helps.’

Despite the fact that the course seems 10 have had sume success, 1t was felt that two

factors in ‘particular reduced 1ts potential impagt

a The timing - the course tooR place at the end of the summer term and the staff
therefore had a time lag of six weeks before they could follow up the ideas which
emerged from the course

b The situation of the school - the school was underguing reorganisation lu’,ﬁl in with
the overall plan of the authonity to have lower, middle and upper schools, and this
involved some upheaval for both staff and pupils

Summary: The course not unly had an effect on each individudl teacher but, in the
opinion of the head and hef staff, it also had aworporate effect un the school institution
as a whole The main results were an increase 1n understanding of the language
problems faced by non—_EnglnshwpqalGn\g children, a widening of the curniculum, and a
greater awareness of matenials and resvurces for multi-cultural education, on behalf of
teachers who admitied they would otherwise not have attended such a course In
effect there was, therefure, a noticeable effect on the totdl environment of pupils in
that multi-racial school, there was increased understanding und communication

It 15 worth ‘scllmg out here some camments on the value of schoul-based 1n-service
training from the leader of the Community Education Team 2

1
“In discussing the value of the school-based courses, I'd like first f0 consder it m the
context of the unsatisfuctors aspects of the teacher centre tvpe course, in particular
as 1t relates-to after-school courses

12 Taken from a rcipurvlrsuhmnllcd o the loeal authonty from the Commamity Fducauon”

Team
1Y
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Attendange can often be'very fluctuating and seems o relate directly to the diffance |
between the course centre and the different schools from which teachers have to |
travel. -

it On the whole. the teacher centre type course attracts vnly the specealist teachers
relevant to a particular field and this 1s obviously appropriate in many subjects
But in other more general fields (eg immugrant backgrounds. the usesof language.
communily education. etc) which are of relevance to all teachers, it 1s common to
find only the same hard core of the dedicated or professional course-goers attending
time and again

iti Out of the immediate school context in which ideds must be applied. there can
always be a tendency for discussion to be carried on at sumew hat ideal level, which
leaves a teacher feeling unsure about the application of ideas arising from discussion

to hus own particular school. -

iv If an in-service course 1s intended to influence change in the school stuation
beyond that of the individual teacher in his classroom. then a course awdy from the
school 15 hard pressed to do this. since it cannot take full account’ of the real
situation that needs to be influenced 4f change is to be effected - eg personalities
departmental structures, physical conditions of the school. etc ¢

v The chance of utilising the teacher’s own experience.and immediate concerns as *
Jnaterial for a course often seems to be limited in the teacher centre type dourse.
There seems a tendency for the “expert™ who s lecturing 1o dommalc rather than
to draw out the particular concerns of many teachers.-

v A major problem with in-service gourscs 15 the problem of adequdte support and
follow-up ur the school situation.

‘The school-based course seems, in my experience. to go some wdy ta meeting some of
< 'he problems raised above 1n in-service training.
3 I Attendance, this problem is greatly simplhfied In both courses I've helped to
co-ordinate, attendance has been lugh and consistent (In one of the largest
secondary schools in the borough. numbers remained around 40-50 ", of the whulc
staff. in a smaller secondary schoul almost the entire staff «.unslstcnll) attended -
this was encouraged by ending the school 15 minutes earhier un the parucular days
of the course) One of the advantages. in terms of attendance. must probably be
attributed to the interest and backing uf the head and senior members of the staff

Annter-disuiplinary group often produces a4 surprisingly creative crass-fertilisation
of ideas This has been true in my experience of an dcross-the-board representation
,of all subjects among the staff attending & schoul-based course g the domestic
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science and the Enghsh teachers seeing what they had tu contnibute tu each othcr 5
work in the field of immigrant education.

As far as it's ever possible, those attending the schuul-based course share the same

situation. Some of the benefits anising from this common situatiun can be listed as.

a individuals draw on common concerns and €xperiences in discussion,

b they can think 1n concrete practical terms towards feasible changes in a situation
in which all have a vested interest;

¢ suggestions can be modified on the spot in the light of practical Lmitations that
may be pointed out by the staff.

.
.

Heads and heads of department are brought into discussion «nd these are the
peuple whose opinions need to be itfluenced 1n order to effect changes in the schogl
In some of the discussions [ have sat 1n on, problems have been raised by younger
members of staff of which more senior members had previously béen unaware.

The school-based course prondcs the possibility .of drawang on the particular

_expenence and experuse of the individuals on the staff, who can additionally be an

¥i

wntegral part of the course progtamme. One in-service course gave the majority of
the staff for the first tme the opportumty of learmng what aims and approaches
their fellow staff member adopted in her immigrant reception class.

The question of follow-up to an 1n-service course can more easily be builtin than in
the teacher centre type course. If, tn-built 1n the course programpme, 1s a concern for
pragugal steps to be tmplemented tn the schoul these stand a fair chance of coming
about. Also,the need for an additional course or senies of discussions may become
apparent and these can be quite casily implemented. Again the presence of the
senior members of staff can be stratcglc

The future. The Community Education Team in this authonty are sull in the process o

of

new concept of school-based in-service training.

formulating their thinking about the most effective way tu deal with the relatively

-

They believe 1t to be important to stnke the correct balance between informatfonal
content and an opportumity for the teachers to articulate their ideas and needs. Too

mu

ch tnformation may lead to irrelevancy and may reduce the ordinary teacher to

misplaced feelings of inadequacy - 'l don’t know anything about this’ On the other
hand, a school-based 1n-service course where the information content was drastically -

red

uced was critiised by participants for its lack of direction and structure, and as a

result was ineffective. In order to strike this balance and to encourage young teachers
to feel uminhibited abuut expressing their views in the presence of more experienced

ol
sch
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leagues, the group now feel that the appropnate format for in service training in
ools may be an initial wu,gse followed by small group discussions. with cxpcrts on
» "}‘ B
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the spot to rhake contributtons where neceasar) and to give some structure and
direction to the discussion

This method demands both commitment tv find dnswers tu probtems relevand to thmr.
situation and increased contrbution from the staff, It will, therefore, nout succeed in
effecting changes in the school unless this type of interest is present 1n at least 4 small
group of staff Although there has been no time to-assess.the results of this, the
Community Education Team have recently been asked to help in designing an
in-service school-based cours¢ for a comprehensive school in vollaboration wigh a
group of teachers on the staff. It is hoped that practical, cffective suggestions will.come
from the course, mainly from the staff themselves, 1o increase the relevanoc of the
school to the multi-racial commumity which it serves A gruudl factor in this, the
Commumty Edycation Team believe. is the persistence af « wokag party of staff to
carry recommendations through to action after the courie has.ended | \C

A copy of the programme 1s attached as Appendix VIII

. . - . \ LT
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mmomy group children, and who feel some afswers to be in the provision of\ in-

LEAs and their schools who are sceking 4 solution to the under-achievemet of .
service teacher training, ma) msh to consider the following wmlusnons 1

« 2 Thereisa need for dixersity of provision within in-service training ‘4
© Itwillbe dear, even from the small sample of cases described above, that there ns.\
* netfssary and a clear role for many different types of prosvision of in-service training *
in this field. : , \
- o ; |
. . The school-based course has the greatest potgnual tu influence the schuol environ- \ |
meny of the pupil, but it cannot be effective in 1solation. A process of stimulation \‘
and creation of demand for at least sume_teachers ‘the school must prc»edc A

successful, school-based courses.

® LEAs should, il}erefore, consider the diversity of courses they mught provide, in a
complementdry role to the provision of national courses by the D.ES, Departments |

and Colleges of Education and other major institutions. 4

b There is a need to dlarify the purpose and, as far as possible, the implications of cach ‘
- type of coursa ¢ ) ;
. As the provision of in-service training increases, the techmical eapertise of the :
prouders also grows. As there 15 as yet hittle in- serm.c training n this area. it i |
Ilkcly that some local authorities will be considenng provision for the first time. “The
aim of the provision will probably hinge on certain basic questions, such as.
1 How many different ethnic groups are there in the schools, and whiat'i¢ the .
relative size of cach?
Approximately how many of these are English speaking, nun-English spe'akmg.
.. Speak a dialect form of English?
ifi In which schools are these groups significant?
, v Do the teachers consider these children are under-achieving, in any way. or
- expertencing any adjustment or language difficultics?
and will grow to. take account of uther dimenstons like the local resvurees in the area
such as knowledgeable teachers as suitable courses are planned.

»

It 15 important that all course providers are aware of the potential influence and

‘G ‘ . ;3 .
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role of different types of courses so that. for example, they do not eapect significant
follow-up activity 16 oceur 1n schuols s o result of ¢ course at « Teachers Centre,
which at most will stimulate interest and awareness 1n 4 group of teachers If the
course 15 voluntary these teachers are likely to have a fair amount of commitment to
multi-culturaleducation in any cask. Some courses should be aimed at reaching those
teachers who have previously not shown interest in this field. An element of
encouragement by allowing time off toajtend might be introduced, or the course
will fail in 1ts purpose. If the course is aimed at attracting heads of primary schools
because of their potential influence in the school, then it ts important that the local
authonity explain to the head why he should attend If the aim 1s to affect the
environment of a school towards a4 more multi-racidl ethos, then d school-based
course will be required.
N -

*
Clearly a major purpose of any course is to be relevant to the situation in which the
parucipants work Itis therefore necessary to strike a balance between information,
and discussion and contnibutions from the participants, and to avoid the domination
of the course by ‘experts’ ' .

*

Finally, itis important for the course providers to think ahead to the implications ef
the success of the course For example. the promotion prospects and future of
trained langudge specialists mast be considered as an integral part of planming their -
training The ymplication of setting up d course to sumulate interest 1n malt-cultural
cducatian s fthat thie local authority must be prepared to foster that interest and to
build on A Similarly. 115 likely that without the appuintment of working patties of
staff to follow through recommendations emerging from a school-based course, the
course will not be fully effective

.

¢ There is a need to consider the structures of mstntut:un; which the courses are trying
to affect }
It is clear that courses at Teachers Centres for heads, and even class teachers from
prmmary schools, will have 4 more penktrating effect in the school for organisational
reasons than courses for heads of secondary schools yn that speualist subject
Hdepartments have some dcgrcc of autonomy It"1s likely that if the head of a
*secondary school 1s moved to make changes by the insight he has gained from a
course on multi-cultural education, he 15 unlikely to achiese 4 great deal without
backing from the heads of departments A schopl-based caurse, ur courses based on
a group of schools, may fulfil the task of allowing the schodt to make effective
decisions about future work and operation 1t may also help solve the difficulty of
lmplcmentmg any curniculum change, in that howsver vahd the suggestion for
change’ the wnlcm i5 hardly ever durectly transferable from one school tu another .
A school-based Course gives opportumty for some collective judgement to be made
on modifications to the curriculum

S 33 .
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The development of the currentt Government propusal tu appuint pr»fessnurial_
tutors for the in-service training of new teachers will alsv have imphcations for

course providers. Facilities for the Teachers Centres to co-uperate with schools
should be increased by this link

d There is a need to recognise the essential role of the LEA adviser on multi-cultural

* ‘educatior in the pravision of in-service training
It 1s necessary that someune knowledgeable in the field of multi gultural edueation
be respunsible for co-urdinting the provision of in-service trammg The greater the
mﬂuencc this person has within the local authority, the more likely he 15 to gain
resqurces such as hugh scale posts for his team of experts and financial backing for .
prujécts. One mude of opgration 1s that areds of respunsibility wll be delegated 1o a
teamn at the Teachers Centre once a link has been"estabhshed with the adviser.

[y

3

e There i> a need to tap the natural resources of the arca in terms of skill and expertise
Most local authorities will have at present in their area a potential ‘resource team’
of dedicated experienced teachers who could be used to wisit schools, discuss
training needs with heads, provide courses at schools and Teacher Centres of
practical relevance to teachers and to liaiserwith other agencies  for cx'fimch, local
community relations councits and collect materials. It 15 important: that local
authorities seck vut and encourage these teachers to be trained to perform these.
functions. These groups will need.to be given some support in order that the
authority can encourage a valuable vehicle for effecting change towatds a greater
understanding of minority gthnic groups. Local authofities can benefit in this area
by a response to local teacher xmuatlve's. :

» .

~

f There is a heed to provide suitable facilities and media resources
The local adviser and his resource team, while they are the key resources in the
provision of in-service traiming in ths field, cannot be fully effective without acuess
to matenals and resources for multiultural education It 1s important that funds .
be sct astde for the provision of such resources as hterature, audio-visual aids, work-
shop matenials at the Teachers Centre, and that the local authority makes full use of
other ‘resource banks 1n the area, for example, in Colleges of Education. oo

|
|
|
\
|

g There is a' need to consider what factors will limit the potential efectiveness of
in-service training courses .
Given suigable corditions for the proviston of in-service traiming in ths field, for
example an experienced resource team, back-up fadilities, lucal authonity support,
the encouragement of Joedl groups, st 1s ltkely that external conditions which mdy
limit the effectiveness of courses will be taken 1nto account. But suceess will still
. depend in.part upon the following criteng, though this histas fot exhaustive.
i pressure on staff  1f the staff come to the course tired at the end of the day they ‘
will not get as much out of it asf they were given some time off,

’
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ii importance the staff attach to the course - the attitude of the head and the local
authority is crucial to the frame of mind.in which the staff approach.a course,

3 » and to the éﬂ”cctiveness of any decisions rcachcd onsuch a cou'rae

iii the current situation at school - rapid turnover of staff or a re-orgamsatlon will
need to be taken into account in the preparation, of an in- sennc trammg course
for a school.

44“444_44‘,““4ﬁ

Recg)mméndations N ‘ .

N | ~

queytion of school management and of the participatton of the entire staff in finding
appyopriate strategies for all children in a multi-racial sch

It‘is recommended that local authorities in multi-racial areas Ne the oppor-
'tumty for\sch\)ol based in-service training courses to take place, where the 1mpl|ca-
tions of multl-cu.wal education can bg worked out for the whole school. -

. - L4
A »

J

».Zi'ﬁlis recommended that local authorities in multi-racial areas provide a diversity of
in-service training courses to cater for the various needs of teachers in multi-ractal
classrooms. -

3 Itis recommended that focal authorm?s appoint an adviser to co-ordinate in-service

5 training for muiti-cultural education and to influénce the direction of resources to
this area.
¢ . e

4 It is recommended that loc};l authorities use experienced teachers from the area to
create a resource team which can be used to visit schools, draw on local contmunity
resources, discuss thé training needs of staff with head teachers and provide courses
at schools and Teacher Centres on multi-cultural education.

5 It is recommended that local authorities set funds, aside for the provision of such
resources as literature, audio- \lsual aids and workshop materials at the Teachers
Ccntrc, to be used by the resource team and local teachers. . :

6 Itis recommended that local authorities establish links with other resource banks for
multi-cultural education in the area, for example local Colleges of Education.

7 It is recommended that local authorities consider the functions of national LOUrses,
in particular in the development of a co-ordinated approach for tackling the task
which faces our multi-racial schools, and send their key people to these courses.

Y
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Appendix ! E

Resources

. . .
This appendix isintended to b?OLQ[aCthal help to course providers and it sets out a
select list of resources relevant to education for a multi-cultural socigty It is intended

. to pgovide useful guidelines and is in no way definitive. The appendix is divided info

. A

t. the Mllowing sections: . .
A i Books - ) L "
' ii Journats -.- . o - :

iii Audio-visual aids - ,
iv Useful addresses S ' L

The Commumty Relations Commussion and local Community Relations Officers
. (mentioned 1n. more detail below) are m touch with many people concerned with
education for a multi-racial society, mg:lu&‘mg\\oluntary associations, local authority
advisers, colleges and departments of educatio _teachers and minority groups, angd
would be pleased to give information, contacts aﬁd{sistance to course providers
* «(Telephane: 01-836 3545). :

. N . N »
) ;BOOI(S Sy ’ N ,\r - ' . ’ N

Useful bibhographigs are often contained 1n bogks and journal articles concerned with

education for a multi-cultural society and aspects of it. In addition some bibliographies

are produced as separate publications. These includa: ~

| Community Relations Commission. Education for\a Muln'-a‘ultural Society: a
. bibliography for teachers. Revised edition 1974. N

Day, Allison. The Library i the Multi-Racal Secondary School. a Caribbean book \\
£ School Library Association. Community Relations Commissidn 1971 -

3 Derrick, June. English for Imnugrant Children. an annotated list. National Book
b League 1973. .

4 Elkin, Judlth«(compllcr). Books for the Multi-Racial Classroom 1972. (Library
' Association Youth Libraries Group, Pamphlet No 10).

5 Hill, Janet (editor). Books for.Children._ the homelands of immigrants in Bhirain
Institute of Race Relations 1971.

. L
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6 Kehr, Helen Préfudices. racist - relzgwus - natwwnalist. V alentine Mntchell (for the
Instigute of Contemporary Hlstory) 1971. 1
.\ \ . \\
\7 Lambeth leranes Black Bnton.s a select b:blwgrapln ol race (wmpnled b) l@n
Buchanan) London Borough of Lambeth 1972. .

8 New Beacon Books Ltd Special Caribbean booklist for teachers, parents and
teenagcrs
. . ‘ [ .
9 Sivanandan, A. Coloured Immigrants in Bruain. a select biblography. IRR,
Research Publications 1972. .

10 Willes, Mary A survey of books about the educatiO/I of immugrants. Association
for the Education of Pupils from Overseas 1971.

Journals v

Among journals of particular relevance are: o

CRC Journal Monthly journal of the Community

' Relations Commission. Published by
the Community Relations Commission,
" 15/16 Bedford Street, London WC2E

‘ . 9HX. Tel: 01-836 3545.

Education and Community Relations Monthly education bulletin published
by-sthe Community Ralations Com-
mission.

Language Teaching and Community Relations “Quarterly bulletin for adult language

. teaching. Published by the Commumtv

Relations Commission. .

New Community Quarterly journal of the Communi
Relations Commissjon. Published/;)v!
the Commubity Relations Commission.
Race A quarterly journal published by the
, . Institute of Race Relations, 247/249

Pentonville Road, London NG.

Race Today Monthly journal pyblished by  Towards
Racial Justice, 74 kespeare Road,
London SE24 OPP.
Tel: 01-737-2268.
Runnymede Trust Bulletin Monthly bulletin published by The
> : Runnymede Trust, Stuar{ House, 1

. - TudogStreet, London EC4Y 0AD.
Teacher Education and Commumty Relations  Termly bulletin published by the Com-
, munity Relations Commissiori.

-
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Audlo-wsg’l alds ' . ’ \
Useful indexes covering audio-visual aids are: ’
I CELPIS (Colleges of Education Learning Programmees Information Service) This
lists some audio-visual materials made by colleges and departmcnts of education
' Particularly relevant ieadings in the first edition are: —
Education 371.97 Special Education - Immigrants; and )
English 428.24 English as a Second Language - Immigrants.

2 HELPIS‘(ngher Education Learning Programmes Information Scr\lce) This
_covers some audio-visual materials made by higher and further education institu-
tions. It is arranged in classified order ard has a subject index

3 Bntish Natlonal‘FllmL Catalogue. Short films and documentaries only !

The foliowing organisations and firms hire out of sell relevant films and tapes’
BBC Enterprises Film Hire \ s
25 The Boroughs
Hendon . \ .
London NW4 4AR ' . \

Tel: 01-202 5342

British Film Institute Distribution Library
42/43 Lower Marsh . /
London SEI 7RG

Tel: 01-928 4742

Central Film Library . i
Government Building ‘
Broomyard Avenue

London W3 7JB

Tel: 01-743 5555 {

Community Relations Commission
15/16 Bedford Street

London WC2E 9HX

Tel: 01-836 3545

s + - Concord Films Council Ltd
Nacton
Ipswich IP100JZ . \
Tel: Ipswich (0473) 76012

o - ., ¥ 7 38
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The Other Cinema - N \
12 Little Newport Street A -

London WC2H 7JJ
Tel: 01-7348508  °

Open University - _ o
Walton Half Do : i
Milton Keynes MK7 6AA ) _ \‘«
Tel: Milton Keynes (0908) 74066 !

Useful addresses ' '
" Commonwealth Institute

Library and Resource Centre

Kensington High Street

London W8GNQ RSN

Tel: 01-602 3252 ' )
The Library and Resource Centre of the lCommonwealth Institute has a wide range of
loan material to stimulate interest in the contemporary Commonwealth, It has
material on race relations and education in multi-racial schools as well as on the
Commonwealth and assocgated topics. The ‘material is in, vanous formats. There are
books, pamphilets, pcnodxcal articles, wall n.harts wall maps, illustrations, study kits,
samples of products, 35 mm filmstrips, slide sets, overhead projector transparenc:cs
tape recordings, cassette recordings and records.

~»
The Library and Resource Centre is open from 10.00 am to 5.30 pm Monday to
Saturday, and visitors are encouraged to come and select their own materials if
possible A librarian is always available to give advice when required. The loan scheme
is free - users pay any return postage.

Community and Race Relations Unit {CRRU) -

British, Council of Churches

10 Eaton Gate

London SWIW 9BT ~

Tel: 01-730 9611
CRRU is concerned in the field of community and race relations with education and
guidance, particularly of the Christian commumty and with the encouragement of
local community projects in the UK. The unit has produced a number ofpubluatnons
details on request. o

Community Relations Commission (CRC)

15716 Bedford Street

London WC2E 9HX

Tel: 01-836 3545
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The C'ommns;lon has published a variety of studies on aspecig,of commumty refations
and 1ts Education Department produces material relevant to education in a multi-
racial society. It 15 in touch with many people concerned with multi-racial education
- and can provide information helpful to coarse prosviders on request

Local Community Relations Officers '

There are over eighty local Community Relations Officers working throughout the
ountry 1n areas where minority groups are concentrated. These officers have links
1th minority groups in the community and many are able to offer advige to colleges on

ting up multi-cultural studiés courses - particularly on arranging relevant field-

work expenience for students. A full list of Community Relations Councils 1s available

/ from the Commumgty Relattons Commissidn, 15 16 Bedford Strest, London WC2E
9HX. Tel: 01-836 3544, )

Centre for Information 0q Language Teaching (CILT) ™
State House \

63 High Holborn |

London WCIR 4TN .
. Tel: 01-242 9020 .
* CILT was established 1n 1966 to collect dad co-ordinate information about all aspects
of modern languages and the tcaching of modern language This information is
available to individuals and organisations ofessionally congerned with language
teaching. CILT can provide advice to teachers and teacher-trainersand has up-to-date

information about teaching methods and materialg, \\

-

N,

& CILT, together with the Engﬁﬁh-Tcachmg Informatiyn Centre of the British Council |

(ETIC) maintains a Language-Teaching Library and aR Audio-Visual Library which

«  can be used for reference and research. The latter includles facilities for listening to
recorded material and for viewing shdes and filmstrips The CILT *Register of Current
Reseasch’ covers all disciplines relating to language teaching, and the Centre also
produces ‘Select Lists™ (short ntroductory bibliographies for languag chers,
including some relating to English for immigrants), ‘Lists of Tea ifg Materials’,
‘Information Guides' and ‘Information Papers’. A leaflet giving details of these
services is available on request.

Anstitute of Race Relations

247,249 Pentonville Road

London NIONG

Tel: 01-837 0041 : .
The Institute of Race Relations 15 an unofficial and non-pohtical body, founded in
1958, to encourage and facilitate the study of the relafions between races cverywhere
It has pubhshed a wide variety of studies on aspects of community relations The
Institute has an extensive ibrary of international hiterature, chiefly concerned with the
Third World.
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. anthrgpology, an extensive blblnography Ws;cllanceus information. .

The Media Resources Centre of the Inner London Edusauon Authority

Highbury Station Road
. Islington

London N1 I1SB

Tel: 01-226 9143
The Media Resources Centre produces both materials, for exdmple packs on Black
Studies, Indian history, etc, and lists of resource information. Details of published
material and on-going work can be obtained on application.

* National Association for Multi-racial Education (NAME) *
Association Secretary: A. N. Fitchett
" 19 Margreave Road
Chaddesden . )
Derby DE2 6JD )
Tel: Derby (0332) 673439 (School 22551)

"NAME wasformerly the National Federation of Associations for the Education of

Pupils from Overséas (ATEPOs). The new Association has wider aims than that which
it replaces. The local NAME associations are concerned to help teachers in mult-
racia preas. They are particularly interested in the problems of language teaching,
both to non- English speakers and to West Indian children. However, their activities
relate to the whole school curriculum, and to relevant areas outside it. Teaching
English is seen as a means rathér than ¢ art end in itself. Conferences, workshop,
discussion study-groups and exhibitions are osigamsed, in many cases with the
assistance of Local Education Authorities and Teachers Centres.

AY

Royal Anthropotogical W -

36 Craven Street

London WC2N 5NG .

Tel: 01-930 6328 3 '
The Royal Anthropological Society have compiled a folder giving 4 guide to resource
materials. The folder is issued on a three-yearly basis and will be kept up to date each
three yeargperiod. This folder attempts to aid teachers locate resources available at
present. éﬁhe contents include lists of films with a brief description and cost, umiversity
dc rtq]cnts where there is an interest in anthropology, and non.university teachers of

.

N 1
L3

The Rynnymede Trust
Stuart House ‘ {
1 Tudor Street ..

London EC4Y 0AD

Tel: 01-353 8626~
The Runnymede Trust is.an mdependcnt foundation set up to provide information
and to promote public education on race relations. The Trust has publnsheq a wide
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variety of studies on aspects of community, relations - a full list of these cap be obtained
on application.

School of Oriental and African Studies \

Malet Street

London WCIE 7HP

Tel: 01-637 2388 ,
The Extramural Studies Division of London Unnersity’s School of Oriental and
African Studies offers help to teachers and Colleges of Education with courses on
Africa and Asia. This help takes three forms. Firstly, the Division can provide
Jecturers from the School’s staff to give lectures or seminars in courses on geography,
history, art, music, literature, religion and general studies. Secondly, the School can
organise conferences on specific geographical areas ot on themes such as Development
to support programmes of work being done in schools and colleges. Thirdly, the
Division runsa Resource Centre at 2, 3 Bloomsbury Square, London WC1A 2ZRL, which
contains a selection of reference books, a selection of books for use by secondary
school pupils, and a collection of printed and duplicated matenal produced by a wide
range of organisations, charities, governments, pressure groups, ete. All the material in
the Resource Centre is card-indexed by area for easy reference. There 1s a small
collegtion of audio-visual material and also a card index, by area, to all audio-vssual
material available in the United Kingdom un Asia and Afnca. The Centre 1s open from
10.00 am to 5.00 pm all week-days and teachers are welcome to use the facilities avail-
able for examining books and matenial oh Asia and Africa. There s, however, at
present no loan system. ,
Voluntary Committee on Overseas Aid and Development (VCQAD)

Parnell House |

25 Wilton Road .

London SWIV 1JS . !

Tel’ 01-828 7611 ,
The Education Unit of* VCOAD co-ordinates the educational work in Britain of
various overseas aid charities, such as Oxfam, Christian Aid and War on Want.
VCOAD provides teaching matenials for pupils, student-teachers and, teachers doing
work on developing countries. Full details of resources available on request.

4
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The extent of the enquiry

In all about 100 teachers or others concerned with in-service traiming for the multi-
racial classroom were interviewed in depth. The interviews were conducted-by the
Reference Division of the CRC. No questionnaire was used as such but a hist of topics
to be covered was drawn up before all th¢ interviews took place.

The interviews were conducted dyring the summer term 1974, and included teachers
and others in the Inner and Outer Lorfdon Baroughs, the Midlands and the North.

) We would like to express our thanks'again to the many people who have contributed
their experience and expertise.
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Appendix Il
Immigrant Pupils

Authorities and maintained schools with diffetent densities of
Sull-tsime immigrant pupilst

ra

~ January 1972

~

( .

(i) Authorities Number of Authorities? where full-time H
’ immigrants as a percentage of all full-time * a
pupils are: ‘€
~ E
, 2
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‘ Type of Authority
ILEA districts? s — 4 4 - 3 1 — — — 12
Outer London Boroughs 2 1 1 2 6 5 3 — 20
English County Boroughs — — 1 5 14 13 46 — 79
English Counties — -- -— - 1 3 39 3 46
Welsh Authorities - - -— - - — 15 2 .17
England and Wales 2 5 6 10 ) 21 103 5 174
Region
North — —— — - - — 14 -— 14
Yorkshire and Humberside — - — — 2 1 4 8 1 16
East Midlands - - 1 — 2 1 7 1 12
East Anglia C, = — — - - 2 6 — 8 .
Greater London® 2 5 5 5 7 5 3, - 32,
Other South-East —_ —_— - - 4 2 17 — 23
South-West - - - — — 2 10 1 13
West Midiands - — — 2 4 3 7. — 16
North-West — - — 1 4 2 16 — 23
_ Wales - — — — — — 15 2 17
. England and Wales % 5 6 10 22 21 103 5 114

I For the definstion of immegrant pupils sec paragraphs 36 and 17 of the Explanatory Notes of
Statistics of Edycation. - ,

2 Inner London Education Authority distnicts have beeh counted individually.

“ 3 Notincluded in the previous column. )
. - \
Source: Statistics of Education 1972, Schools, Volume 1, HMSO. Table 35.

. . \
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Appendix II - continued . el . -
-
(i) Schools Number of scliools where full-time
’ ' immigrantsas.a percentage of all tull-time - .
r upils are: g
R & -
' . ’ v . E
\ g
8 8] = S \2
. - [ vy N
* w B S 0} 5 5 £
) 4 < T e ° - - ]
oy Q ] ] ] g g ~ . @
- ) ) ) -] 1 i
, s 5.5 5 & 7 $ EE %
& ] b e " ~ o) -
Type of Authority L .

s ILEA districts 294 89 13 138 207 148 75 30 1,094
Outer London Boroughs 241 73 19 142 259 383 6 204 1,857 I ‘
English County Boroughs 361 111 152 25‘) 428 ° 804 1,665 2,923 6,695
English Counties 66 28 58 112 308 835 2285 12,758 16,450 ’
Welsh Authorities . i | | 2 21 41 200 2,009 2,276

‘ S % L '
England and Wales e 9632‘ 302 443 645 1,223 Z,?ll 4,661 17,924 28372
Region '
North — — 2 8 14 63 200 1,993 2,280

- Yorkshire and Humberside 63 24 50 .7 93 197 429 1,966 2,904
East Midlands .54 14 21 33 7 . 122 315 1,587 2,219
East Anglia 6 4 6 9 47 103 202 850 1,227
Greater London 535 162 232 280 4661 531 s11 234 2,951
Other South-East 51 29 41 78 195 521 1,253 2,887 5,055

. South-West BRER 5 8 23 54 164 294 2,019 2,582
West Midlands 173 42 51 78 13 261- 556" 1,686 2,983 ,
North-West 65 21 31 58 118 268 701 2,633 3,895
Wales | 1 1 2 .21 41 200 2,009 2,276

L England and Wales 963 302 , 443 645 1,223 ) 2,211 4,661 17,924 28,372
1 Notincluded in the previous column. \ , J

' Source: Statistics-of Edu¢ation 1972, Schools, Volume 1, HMSO. . =

.o ‘ S
. r
| T |

v \ : , .
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. : \ ,
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. 'Appendix IV g
\‘
'One-term course for teachers of non-English-speaking children, 1973 -&
Monday * Tuesday ' Wednesday / Thursday Friday '
Introduction té Language Patterns Observatio : Obsenvationin Ob;enauon in
Language and Materials Schools Schools Schools
y . h Language v Language Learning
N . Acquisition in P -
Young Ghildren
Observation 1n Observation 1n Observatior in Obsenvation in Observation 1n .
}Scbools Schools Schools : Schools Schools
Materials for Seminar on
Language Observation
N . ’ Teaching Period
(Scope 2) €
* . ' ' L > . & [ S
. ¥ °, -
Language Oral Patterns Language Teaching Practice Teaching Practice
(practical) {verbal) - (discussion)
Sound System of . e “x
Visit English | Workshop/ Private Study/ Psychological
. Tutorials Tutorials Considérations
Y Language '
6 1] - [ 3

(X}

. o . RISCL I . € i e e

AR

’ : .
Listening Skills ! Listening Skills Significdnueof ,  Teathing Practice | Intonation and

and, Teaching Learners’ Errors - Stress |
Concept 7-9 Techniques | . - ... Privaie Study/ .
- * Workshop/ Tutorials Materials .
JVisits . *_ Tatorials ) (songs, stories, etc)
Sl . .2 e L - o e A.L:-: .-

Dialogues and Simple Visual Aids Workshop
Games in ‘

Teaching Practice Private Study

Language Materials Study Concept, . ° * Backgrourtd 6 Visit
. ' : Fbrmatioh * Immigrants from
Language Teaching India
S . .
Concepts of Private Study Workshop, Teaching Practice  Teaching Reading
Classification Tutorial ‘
| Teaching Reading Materials Matenals? |
ﬂranguagc Seminar .Background to ! ‘
; . Immigrants from
‘ West Indics 1
:, : / (Black Studics)
S 4 - e . 4 . ‘
+ ] ' ' 46 ‘
\ERIC | | ‘
‘ B f N \ R
|ERC —
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Appendix 1V - continued

Tuesda

Wednesday

Monday
Peveloping Visit Attitudes to
Communication s Correctness
Skill
. Workshop
Mechanical Aids
for » eading ° o, .
West Indian Writing Materials  Private Study,
Creole ‘ Tutorals
Mixed Ability .
Language Seminar  Groups Workshop,
. ! . Tutorials
A
Writing Materials Writing Materials  Language through
~ Art and Craft
West Indian Private Study Workshop
Community in . .
Britain o, . . Jilap Language
' Materials
Worksh(;p Establishing Basic Assessment and
. . Language Needs  Testing of
‘Immigrants in * Language
Schools Infant Teachers
L Panel Workshops/
s Tutorials
'y
' Workshop/
Tutorials

’

Books for the Prejudice in

ks

Multi-racial Schools
s Schools K
ne Worksh’(?p F/ :
§
Q v
ERIC © , .

Aruitoxt provided by Eic: .

Immigrants from
Hong Kong °*

Visit .

< The ilqlc of the
Language Teacher

Thursday

Friday
Teaching Practice Language Seminar
Sikhismand the  Teaching Writing
Sikh Community’  Skills
in Britain . " .
R A

Teaching Practice  Private Study

Backéround to
Immigrants from

Schools

Teaching Practice

‘

Educational Needs
of Newly-arrived

Cypms Immigrants from i
" Caribbean ;
JTeaching Practiee . Teaching English
, for'Work
Nature of . ' .
. Prejudice *.Drama Derived oo
' . Language .
Film Techniques | ;
Teaching Practice  NFER Language
Tests »
Privatc Study/ .
Tutorials Children from
Portugal
Teaching Practice  Visit
Observation in ~ ~ Secondary

Teachers Panel ¢
[ 3

- ———— - a

47




A%endix \")

Examplel = .

\

In-service course for new‘ly-appomted siuffl in anfuni educuiwn cenwes. u coarse wimed iv siimaluie, to
provide wdeas and suggestions and an undei siunding of ieaching un u spevial field of eduvaiwn

)

)

s

——

Monday-§ November 9.00-10.15

.9 .-

. " 10.30-12.00 .

)

" Tuesday November " 9.00-10,15
- . e

. . 10.30-12.00

Wedhesday 7 November  9.00410.15

10.30-12.00

g W b e - ' — - e - L
“Thursday 8 November " 9.00-10.15
- 10.30-12.00

Friday 9 November . 9.00-10.15

. a

e -

L}
10.30-12.00

- As seen thrg’ugh the eyes of the teacher/social warker

-

THE ROLE OF THE TEACHER .
‘A practical look at one’s mponsnblhtlcs as a teacher of
" young children Lt .
break .
NUMBER ) : T
An oxpcncnccd and, practlcal look at what thls involves
— ~ .,, { -7 N
WHAT IS LANGUAGE" .
How one begins to understand and teabs’ English™as g
sccond Tanguagc - BT
B b N
“break ' N T Yo

- Suggestions and jdeas ¥

e b e iy = = o

*

AN ASIAN- WAY OF LIFE ~
Social and educational background |Ilhstratéd by shd&s‘

~

break e .
. ”

THE_ASIAN CULTURE IN THE LOCALITY

. -
.
3 '

A

THE PROCESS OF LEARNING'TO READ
The developing of a skill .

- ot
-

SONGS AND RHYMES
break .. . ¢

STORIES
Development of a basic idea

SI‘I‘UAT]ONAL LANGUAGE WORK GROUPS
The scope of languagc around a situation .

break

Continucd
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* Appendix V-eontinu;d

PR

9

Friday 9 November

Follow-up course 1974

Moxday 6 May
Tuesday 7 May

Wednesday 8 May

~

Thursday 9 May

’
\

Friday 10 May

1.30-2.30

" 245-3.30

Ve

)

RN

| .}35;2.45

3.00-3.45

. 1.45-2.45

3.00-3.45

9.45-11.30
1.45-2.45

3.00-3.45

1.45-2.45

3.00-3.45

1.45-2.45

-

TIME TO TRANSFER
What the first school expects and the requirements of
adapting to a new situation for centre children

break

FINALE .
Time for discussion

./K' | .

.. v - -

MATHEMATICS FOR THE 57 YEAR OLDS
Eq#fpment, its uses, suggestions and ideas

break ¢

Continued

PRE-READING
Further ideas and suggestions and time to look at

apparatus v -
»
break®

¢

Continued | '

ART AND CRAFT (Workshop)
LANGUAGE WORKSHOPS

break . : a N
Cont’inucd ' . “ . ‘ ‘

' IRV

AIDS AND APPARATUS N

Additional ideas for the use of materials ‘
break

PARENT AND CHILD
In an Asjan culture

«

CULTURAL INTERFERENCE,
In language, home and school
Discusslion amd question time

break

Continu;:d . :




Appendix V - continued

Example I . !

Immigrant Education: A preparation course

;.

[P

ERI

PO A .1 7ox rovided by ERIC .
.

January 23 9.30-10.45 What the Centres hope to achieve
infant level ~
junior
, . 'scnior
break h, * :
i ) i .
11.00-12.00 ‘Language through the curriculum )
ﬁ A ‘.
January 30 . 1.30-2.30 L.anguage through stories .
LI ) '
bpeak . . \ {
2.45-3.45 N\mbcr and mathematics for the immigrant- \\
February 6 1.30-2.30 Methods and materials for language teaching T
. break
. . L
' 243-3.45 Background to subject work .
— — i : \\\
. \
February 13 9.30-10.45 Use of aids and equipment for language teaching
break
11.00-12.00 Teacher/Social worker and the Asian
. - ) ) . - —‘(
February 20 9.30-10.15 Acquiring the skills of reading .
break e
11.00-12.00 Culture interference throughout the curriculum
1 - - - - -
February 27 . 1.30-2.30 Situational language workgroups
‘ break :
2.45-345  Continucd f
h / - .
Qo lvn O\ \




Appeqdlx VL .

In-service courses Yor teachers on the education of immigrant children (8-13 years)

2

’
N e o e o

-

.

lntroduct\.)ry opening lecture. The Multi-Racial School’ (olus discussion).
. Individual meeting, programme for term. Reading lists. Group selection
for ‘A’ and ‘B’ visits and film.

Legture. ‘Immigration in Perspective' (survey and“discussion).
‘A’ Language — Lectures‘Language and Concept Formation’'.

‘B Language Lecture. ‘Phonetics (Phonology). Difficulties encountered
_ by Indian, Pakistani, Greek, Turkish speakers.
« Direct,method lesson in Japanese,

e e e - e o - L. - -

‘C" Language - Elements of English. English as a second language.
*Language in infant schools.

L ”

‘D’ Language - ‘Scope’ (I and II). Research projects.
Continued all afternoon.

.

v ‘. - ¢

‘E* Language - University of Brixton, ‘Hullo, Hullo!" BBC taped broad-
casts and York (C. Hansom) Project.
‘Structuring a Story* and workshops.

‘F* Language ~ ALL DAY ¢
Matcrials making for ﬁrst-%gc Language Learning Workshops. .
¥

e - = .- - SR

Lecture. ‘Immigrant Children in British Schools and discussion.
Preparation for visits (and ﬁlm?) v

’

-

GROUP VISITS ALL DAY
Gtoup A to schools.
Group B to reception, languagc ccntres ete.

Y

VISITS ALL DAY ~. \
Group A to reception centres, ete. : .
Group B to schools. !

a

W ) 51 . 51
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, Appendix VI - continued \\ .o "

Week 3 ‘ \ ' .
Monday  ° EDUCATIONAL PATTERNS LEFT BEHIND :

(a) Punjab and Gujerat.
(b) The Caribbean. . -

- i .

Tuesday ) IMMIGRANT CHILDREN IN BRITISH SCHOOLS

Lecture: Educational attitudes, expectations of. parents, llﬂlSOn with
parents, etc. {Caribbean).

Lecture: ‘Prejudice’.

Wednesday Lecture. Educationg! attitudes and expectations of parents, etc..(Asia).
Lecture: %chologi 1 factors relating to immigrant children.

‘

Thursday .Group A and B rogether\Visits to schools in Leicester,
Friday ’ Seminars from visits so far ( xsc:phncs, controls, organisation, attitudes,
etc). .

Lecture: ‘The ability and asseSsmém of immigrant children’.

[

\

7

eek 4 NB. Displays of books from John'\La Rose (New Beacon Books Ltd)
. and Library Association gll thi§ week.
t . - , ' s
onday  ° ALL-DAY VISIT TO BIRMINGHAM )

(Teachers Centre, Language Centre and sghools [Robert Chapman])

o L /,,_, : SR

Tuesday o Follow-up discissions after Birmingham visit: )
(1) General
(2) Language ¢
! IMMIGRANT COMMUNITIES IN BRITAIN
. I Lecture: ‘India, Pakistan and Bangladesh’ (including homes).

S
L - v - - - - - - - 5

Wednesday 1T Lecture: ‘The Caribbean'.
111 Lecture: ‘Pakistanis’. . s .

. N

Tﬁr‘sday Immigrant Communities in Britain :
k FORUM - speakers - qiftstions. .,

FILMS e

D . * - ’\
Friday Individual consultations over peisonal investigations and work to be |
carricd out within the teachers own school and class. |

Lecture: Home and school. \ v

- LI
S v

- Ok

c ‘ »

' . ~ i
Aruitoxt provided by Eic: ¢ Iy
' i

y




Appendix VI - continued *

R | e e e e e B -

Spring Term - : o ‘
Week 1 ° _ .

v . 1

Friday 12 January Mecting in College |, . o . . |
(in College) ’ ’ - . }
|

B T I T PV O - U Y N

Week 2 BRI
Friday 19 January 2

. Wetk 3.
Friday 26 January

Week 4 .
Fridgy 2 February

Week 5 ’
Friday 9 February Teachers come back fo ach of these days.
. . Therefore the themg4€ The work in the schools’,
. Week 6 - Individual help jt6gether with group sharing and discussions

Friday 16 February

Week 7
Friday 23 February

Week 8
Friday 2 March’

VALUES OF SCHOOL AND SQCIETY

4 ‘ >

Lecture, Intcgrahon and assimilation as affecting cducanonal pracncc
Use of indigenous lltcraturc and story.

e e **_4_ _

Tuesday ‘ _Religious Education
- ! Lecture: Hindui$m and Sikhism (implications for tcachmg)
Lccture Multi-racial assemblies.

¢ ’

Wednesday . Mathematics am] Science (‘Language
‘Socigl Studies* (History §nd geograp
1

)
, *Language of”).

(Y U

Thursday /

s SRR ER

ERIC

'
‘ f i




Appendix VI - continued &

Friday ‘ Timetable planning, work planning, teaching materials, survey of existing
books, pictures, apparatus, etc.
. VISIT: Teachers and Language Centre. -
“ Week 2 .
Monday ALL DAY »

¢ The Birmingham West Indian Langliage Project.

.

Tuesday Lecture/Demonstration. Language, mime, drama (class of chlldrcn)
Lecture, The immigrant school-leaver, adjustment - preparation, for work
and society). ) -
Wednesday VISITS: Institute of Race Relations — morning
. CRC - afternoon - LI
. "Commonwealth Institutc — morning
: . New Beacon Books Ltd (publishing Canbbcan), am or pm
N e s T ST T T T Ty
Thursday REPORTS AND DlSCUSSlONS FROM VlSlTS /
- Plus ‘Festival of Friendship’ (film). .
- Lecture 1: Education for community rc”latigns. .
S NP . SIS
\ I/
Friday ‘ - ture 2; *Further developments since the &Kosc Report’. |
. , Teachers” own studies shared with the grqup. .‘ 1
1] ~ ’\ — -_.‘V/‘ -_; Tt T
Week 3 , : ‘
Monday LANGUAGE WORKSHOP AL}.OAY (Makmg) .
/ PR T S — [ - -
Tuesday | . AVA ('Soft wear"): Projéctors, slides, tapcs, etc. R
H
chnwlday ' AVA: Television,’etc related to language, plus film.
- ¥
e I e . . .
Thursday VISIT: To Language Lab. r‘ 1 ;
Follow-up from visit and oper fpr reading, libraw,coWg\c \
P o
. ‘ oo \ .
- \ {
K3 S
yest
o4 AN ‘
Q ‘ . oo } l \
| ERIC S O A
. « ) !
IR L
| 3 FIEAN




Appendix Vl—continne.d . . ) . . / |

\\‘ I e .

Friday ) FILMS: ‘Punjabi Village' . . 5
. ‘Immigrant S¢hool Leavers' .

“Jamaica 1971° 3

‘Colbeck Village' (DES films)
‘Old Harbqur Primary School’
_*Passage ta England’
*Sid's Family’
Lecture: ‘Equvality of opportunity?".

/
Week 4 MULTI-CULTURAL SCHOOLS

Monday 1 At Infant Level
. Follow-up in seminar groups.

L ”_‘7( e U

esday IL At Primary Lower Junior and Middle Level .
% BOOK EXHIBITION ALL DAY (Library)
(CRG, L gmaps, OUP, National Book Trust, Delhi) \
- Follow-yp in seminar groupss ) )
> N ‘ w o . . 'Y
. kN R T \ o ,
11 Af Secondary Level
Follgw-up.

' - -

minar discussions (follow-up df three days in the schools in groups)
/ IBRARY

P e e e e e e e _— - PSUEI I T

NAL LECTURE (also to be a Full College Lecture):
“Yawards a multi-cultural society®

‘Where am 1?7,
o . Tda-party for Heads of sch?fs’, etc repre-ented on cou plus cou
/ m¢mbers and tutors. .
/ . ’ — o o *. N ‘
x
4 > f » * ’
. . *
* + ' ’
' /
' - 2
o
\‘1 Ay 15 . 55




ERI

“ Appendix Vi

Y
Course on the multi-}'rzcial school for the staff
Programme . f
l‘-— - A;“._ T - . - - - \. _:

* Week 1 (13 Jutie) Introduction
7. Asian backgrounds
. < *

Week 2 (20 June) Incorporating the Asian background in the schaol lesson
: (i) Materials, sources and bibliographies’
(i) Ideas for thc subject tcacher

Week 3 (27 June) Thc snuauon of the;mmxgrant teenager - at school and after

-

 students in the school

- \
Week 4 (4 July) / Language needs of As
: i i (Firs} phase)

. . ’ (ii).Requircmc{\ts int ordmary,subject class (Swond phase)
Week 5(11 July) . . The West Indian students i} the school T
. Some notes on background,\materjals and sources for the class, language
needs . \\ ! ' .
Week 6'(18 July) Information abuut ethnic and integrated studies approaches in t ult-
racigl school

Appendii(Vlll

The community and the school: An in-service course for staff

- A - - - , - . . o

1 (6 May) *Principles of community education’ -
A .
.2 (13 ng) ‘Issues in community organisation’
N \and:
: The role of the social sgrvices acting as a link between different groups in
c commumty and logal borough services®

k] (20'May) Communmcs ~ rsles and values”™
4 (3 June) Some of the gommumtics from which the school population 1s drawn’

' -
5 (10 Junc) Course partiupants to form working parties to dis.uss ‘Where we go from

here’. The aim of the working parties will be to emerge with some decisions

6 (17 June) about prax.u»al development from the course (Outside speakers may be

invited to sit 1n on the working partics in a consultative role )

4
»

Aruitoxt provided by Eic:

4?
i : . L. . J
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/ ‘ : L ‘.
' Sglected CRC Publications

A Bibliography for Tc'achcrs - / / " Free
Teacher Education for a Multi-cultural Society ~ Frge
(Joint CRG/ATDCE Commiltee publication)

Language * Free
Christopher Candlin and June emck ‘.

World Religions: Aids for Teachers (3rd edition) ‘ \ 35p
Linguistjc Problems of West Irldian Children ' \ Free

Backgro nd to the Educatjonal Dlﬂicultncs of Somchsﬂndnan Chnldrcn " - Free
CRC Evidence to the B!fllock Committee on Reading and the Use of 'Enghish Free
CRC Evidence on Educationto the House of Commons Select Commxttec on

Race Relations and Imniigration i . i Free
Dialect in School ‘ ‘ L . Free
J Wight ) - . .

Language Teagling Schemes in England and Scotland Free
Teaching English as a Second Language to Women ) Free
Educatlonal Needis of Children from Mmonty Groups. Reference Semes No. | 30p
The Employment f Non-English- Spcakmg Workers. What Industry Must Dp. .
Reference Series Np. 2 30p -

Unemployment a ‘H(l:melcssncss A Report. Reference Series No. 3 (HMSO) £1.00
"One Year On* A R ort on the Rcscttlement of the Refugees from Uganda in:

Bntam ‘Reference Series No. 4, . 60p
Rcsponsc tq the Rcconjmcndatlons of the Select Committee. Rf:fcrencc . )
Series No. 5 \ 75p
The i’.mploymcnt of Bla k People in a London Bortgh \ ' 25p
Ethtiic Minorities in Brithin: Statistical Data i Free
Th¢ Annual Report of th Coﬁ;mumty Relations Commnssns(n .
1973-74 (HMSO) \ . 59
Race Relations in Britai, A Seclect Blbhography \wth Emphasis on ..
Ethnic Minorities (4th edition) Free
CRC evidence to the NYEC working party on Job 0pportumtlcs below '

craft level Free

[Kc 57 ‘
A5 ) - \\ I 7]
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