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The purpose of this paper is to define HETFIRE (the
title of a report by the Higher Education Task,%orce on Improvenment
~and Reform in American Educatiom), and to ideptify and discuss the
key elements contained in. HETFIRE. The task force was established in
1972 to determine and conceptualize the best thinking of “he higher
! education teacher sducation community concerning the reform of '
* Aperican education.’ The report presented the following three ' -
-recommendations:' (1) accelerated educational reform; (2) creation of ’
~personnel development centers; and (3) partnership‘or shared Coe
responsibility in teacher education. The report suggested a number of
significant issues, three of which are examined and challenged in

~ this paper. This paper states that' the questions of the purposes
‘which formal schooling should serve is completely ignored in HETFIRE;
hence we continue to retain and support a conservative,
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" subject-matter-centered, aliemnating form of education. The¢ paper also

' ' disagrees with HETFIRE's suggestion that. university professors move-
into’ the realm of pragmatic problem splving in the schools. Instead
of its confusing the roles of thleoreticians and practitionhers, the

. paper suggests that the HETFIRE report should have urged the
continued need and support for educatiomnal t Teticians at all

institutions preparing teachers. The pa also disagrees with

HETFIRE's, advocacy of giving equal power to tgachers, school

administrators, community groups, representatives of industry, and. ‘ ~
o interested lay people. (BD) B ' . o, o ’
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1. \

What is Hetfire? What are the key-elements contained in Hetfite? What is

N

'the 11ke1y import of these elements for ‘Teacher Education? The purpose of th1s

paper is “to prov1de responses. to these quest1ons .

. Let us beg1n by exam1n1ng the acronym HETFIRE This's§mbo1 vefers to the
title of the Report of the ngher Education Task Force on Improvement and Reform ]
in Amer1can Education which was re]eased late»1n 1973. Estab11shed in January,

1972, this Task Force cons1sted of twelve educators ten adm1n1strators in h1gher |

- education and LWO professors They were comm1551oned by the Un1ted States 0ff1ce .

"-of Education, but 1dent1f1ea and appo1nted 301nt1y by the USOE and the Amer1can

ASSOC1at1on of Co]]eges for Teacher Educat1on. The purpose of the Task Force was
& N

to determine and conceptua11be the bnst think1ng of the higher educat1on teacher

educ?t1on commun1ty concernnng the reform of Amer1can educat1on~ In their report,
’(; 4

Ihowever, thev revea]ed a re]uctance to proc1a1m themselves the vo1ce of h1gher '

educat1on. Instead, they chose to report their views as the1r oo]lectrwe opinions,

based upon a consensuel coMmitment-to cu]tural p]ura]ismfend local autonomy, With

.the hope that such a venture would provoke others to analyze andKassess the- qua]— -

ity of the1r th1nk1ng What were the s1gn1f1cant e]ements contained in the1r re-'
port? . ‘\ ;

"“There were three: 1. accelerated educationel‘refbrm, 2. personnel deveTop#'7
ment centers,'and 3}rpartnership in teacher educatiohﬂ Let me'briefly descrihe'_
each of these elements. The need fo reform Amerfcanféducation is a theme which ]
permeates the report. Commencing with a solid Danuin{en asserthpn_that fthis is .

a time of survival of the fittest,"I the reoort vaduely touches on fhe sources

]Denemark Ceorge W. and Yff Joost, Obligation Tor Reform, The Final Report of
the H1gher Educgtion Task Force on Improvement and Reform ‘in American Education,

" Washington, D.C.: Amerlgén Association of oolleges for Tedcher Education, January, =
1974, p. 1, : ; : .
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'ofpthese-demands;fcr reform; It distingu1shes between'“repalr," “revolutlon" and
"accelerated reform.“ It. reaects "repaﬁr" .as simply useless tinkering, and "re-

4volut1on“ because "1t contrad1cts all that is known to be good about one of the

most highly developed and’ effect1ve education systems in the world 2 It empha-

'sizes “accelerated reform,“ wh.ch is character1zed as a “reasoned and rational ap-

4

proach to 1mprovenent w3

4 Personnel development center represents a construct developed and employed

'; by the Task Force to facil1tate the achievement of accelerated refbrm 4 A Center,fl

tﬁe task Force stressEs, 1s ""not to be construed as a new place but as a new set -

i

of lnterrelatlonshlps among people that would operate 1n an’ existlng or comblna-

~ tion of exlst1ng locations. ;45 (emphas1s mine) That 1s to. say, a var1ety of peo- _

ple concerned with the quality of teacher preparation, and the reform of Aner1can

I

education would be engaged in the Center. These people would form new "symbiotic, .

~

_ telationships" with one another. . P .o

/. v

Qut of these relationships. would emerge the’thlrd basic element of the pro- .'

2

posal, shared respon51b1l1ty, a partnershlp, in teacner educatlona Here the Tashl
- Force has chosen to adopt a value p051t10n in whlch they assert the need to changeu

the relationships between institutions of h1gher educatlon engaged in preparing

teachers and a var1ety of other publlc groups and agenc1es Power to make deci- -

7/
sions, to develop and to 1mplement programs “of teachergggucatIOn would be trans-

ferred from existing structures to institutions operated on a collaborative basis.

HETFIRE, then, is a report, commissioned by an agency-of the federal

this construct is rery similar to the "The Training Complex," chapter 8, in
Teachers For The.Real World by B. Othanel Smith, et. al., Washington, D.C.:
Amerlcan Association of Colléges for Teacher Educatlon, December, 1968.

’/5Denemark 0p. cit., p. 39.
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governnent (USOE) » wh1ch strong]y recommends that three changes be made in teach-
“er education 1n/order to reform Ameri an_education - refbrm shou]d be acce]erated
personne] devegapment centers should :e\estab]1shed and dec1s1on-mak1ng responsx-"
. bilities should be shared. . _ X\\ T . e

There are many attributes of this report wh1ch deserve vigorous exam1nat1on

I sha]x confine myse]f to three. educat1ona1 purpose (value), theoryyand,prac- "

-

tice, and inst1tut1ona] autonomy . : T D\ ‘- 'o

~ .
1

Educé%hona] Purpose LVa]ue)

<

. Nhat stands out most c]ear]y about th1s report 1s the fa1th wh1ch the membeps ~ .

‘of the Task Force continue to have that dny prob]ems in fbrma] schoo]1ng can be |

sqlved andPany reform effected ifgon]y we recognize and create new ent1t1es e: g ,

a new organ1zat1ona1 system ]1ke a Personne] Development Center; or if we place,

1nned1ate control of teacher education in the hands of the local commun1ty, €.0.,

: by emphus141ng "shared responSIbllxty," or 1f the methodo]oglce] system tc be em-

¥

-+

f plode would be based upon the tenets of performance ‘based teacher educat1on a

'manaoemnnt-or1ented dldactic, conservative, extr1ns1cally contro]]ed essent1alls-

tic approach to classroom teach1ng , R X ﬁ

Both the proposed organxzat1bna1 system and the methodolog1ca] system stress

o
»

" the emp]oyment of systems analysis with its fnput-output cybernet1c féedback ar-

: angements quallty-controls and eff1c1ency aims. Presumab]y the McNamara con-

- ception o a Program—Plann1ng-Budget1ng System for assessing the cost—effect1veness

of programs would be emp]oyed to evaluate both the organ1zat1ona] and the methodo- )

'1og|ca1 aspects of this scheme Both frameworks” organ1zat1on and’ methodo]ogy, per-

ceive the student as a product to be mo]ded and shaped from w1thout via forma]
fe]

schooling. Both stress those va]uesaand attitudes mdst c!osely allied with our in-

dustrial system. EOth reveal the'accuracy of the contention of Michael B. K&tz -

DA wha concluded from'his work that‘the.primary purp se of schools in American society

~
e
-
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has al@ays been "the trahsmiSSIOn of the do;nnant social and economic va]ues. | ¢
e o Consequent]y, it 1s Important to ask a strateg1c quest1on - one wh1ch is dey
| cept1Ve1y simp]e and yet one which must be asked about a11 efforts to 1nduce
change and reform in a rat1ona1 and reasoned fashion. The quest1on is, what are
? the.purposes which formal schoollng should serve? .The question of purpose is ig-
| nored comp]ete]y in HETFIRE Onevcah‘only conclude that vather fhanxbe1ng a rea-
soned approach to ach1evement<of reform in Amer1can educauuon, it is an aimless,
m1ndleES¢mess1ng around and re-or er1ng of the eleménts contained-in the present

s1tuat10n.7

b4

e We have had a h1story of such reform efforts in Amer1can educat1on s1nce the

«A11 at the expens@ of carefu11y de11neated common]y agreed upon ends.

s1gn1fhcant study by Joseph M. Rice ‘in the late 19th céntury 8 Por the most part

.,11tt1e or noth1ng has come of these efforts because we did not come to any k1nd of
A

agreement among ourseTves about the purposes wh1ch educat1on ought to serve. -

Hence we continte to retalg and support a conservat1ve subaect-matter centered
Mo -

\ a11enat1ng form' of schoo]ing throughout our country. : .
& The issue I am raising here 1s one of the most 1mportant quest1ons in Amer1can

educat1on today, - the quest1on of purposes (va]ues) of educat1on. HETFIRE does

3 L]

noth1ng to resolve this matter. .
- Thaory-Practice ' .

-

The suggestion within HETFIRE that uni!ersityvﬁrofeSSors,-especia11y profes-

sors of education, move into the realm of pragmatic probiem solving in the schools

ﬁ ' [

i

6Katz Michael B., C]ass Bureaucracy and Schoo]s The I1lusion of Change 1n
Amer1can Education, New York Praeger, 1971. .

1t is conceivable, of course, that the. purposes of HETFIRE have been determ1ned by -
decision-making w1th1n "1nner circles," and that HETFIRE constitutes an effort to
persuade others. to agree and support. An interesting ana]ys1s of this form of in-
quiry and persuasion. can be- found in ETHICS, Vol. LXII No. January, 1952, "Phi-
Tosophy and Action” by Richard NcKeon, Pp. 79 100 , N .

3R1ce, Joseph M., The Public School System of the Un1ted States, New York: Century
o  Company, 1893. . < ‘ ' .

<
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vie deve]op pr1nc1p1es theories and organ1zed knowledge. about “Educat1on.

& '- N | T T c e K
is very much like suggestxng that des1gn englneers leave the1r work tab]es move.
‘to the assembly 11ne and commence dea11ng d1rect1y'w1th the practical problems of
too] usage and maintenance,,product assemb]y-and/production techniques. The op-
erational procedures and management of educatfona] programs is the-job of classe °
room teachers, schoo] administrators and superv1sors not of un1vers1ty professors.
> One can surm1se that this problem may have emerged because of an 1mprec1se
use of th; term "Educat1on “9 Two. meanings have been attached to it by a va;1ety
of thinkers: 1. a Practical’ connotat1on which stresses the act1V1ty of teach1ng

itself, e.q., se1ect1on of subject matter, seTect1on of methods and exper1ences,

facilitating human relations and eva]uating the work of ch11dren in a formal 1earn—i

~ ing environment ; and 2. ref]ective]y think1ng aosut education in genera] in wh1ch

«10

By\con using ‘the ‘roles of theoreticians and pract1t10ners HETFIRE tends to

advocace a dangerous path for Ameri can educat1on to fb]]ow. When an individual

becomes engaged ln”1dent1fy1ng faults and creat1ng remed1es in school curricu]a,¢

methodolog;\and organization, it tends to take all of one's time, energy and at-

tention. o | ’ I S -

HETFIRE s failure to recOgn1ze such outcomes and what wou]d happen if those

xproféssors engaged in research, theory deve]opment and d1ssem1nat1on of thought

relative to forma] schoo]1ng were to be forced into different roles and’ made ‘to en-

gage in the pract1ca1, c1assroom prob]ems of institutional ma1ntenance and manage- 4

\

ment represehts a most ser1cus prob]em Sarratt emphas1zes th1s matter when he

'
.. ’ 2 A

a L . ) )

4 o

9Another reason cou]d be the ubiquitous suggestion, especially prevaTant among
faculty in the liberal arts, that professors of education are primarily responsi-
ble for the Tack of respongiveness gf the schools to change.  This is patent non-
sense. Harry S. Broudy puts this argument to rest in The Real World of the Pub-
1ic Schools, .New York: Harcourt, Brace Jovanovich, Inc., 1972. This is a book

* which aill tearher educators ought to examine thoroughly

a 10Frankena, W1111am K., Ph110sophy of Education New York: Macm111an Co., 1965 pP. ?

. e .




states: - N
"I speak from experience, fer Iy left‘the university to go'into a high school
and engage in such fnonteline refbrm and 1mprovement The cultural shock'was
severe. I realized, after the first few days', that most of my: time had to be RO
devoted to the da11y problems of " political negot1ataon w1th parents facu]ty ' \\g
and students, not to ment1on financial auditors. I also realized, on the
other’hand my need %or'stimulation.frOm my former colleagues in curriculum
.theory to broaden my vision, to look at a]ternat1ve approaches, cees It |
+  seems, however, that*either one is going to be a theorist or a practitioner.
| Occupying some m1dd1e p051t1on, «.. Just wi]] not.wark...."jj
. “‘Nhi]e I recognize'the achracy of'HETFIRE‘s position re]ative to some of the . .,'
‘: shortcom1ngs 1n programs designed to prepare teachers I vigorously oppose its re- -
. connendat1ons ‘that’ un1versfty professors of educat1on ought to abandon their work
on theory and theory dissemination and devote their time, attent1on and energy to
the pract1ca1 rea]m of the classroom | -
The report wou]d have been much more significant if it had urged the cont1n-
\ued need-and support for edUcat1ona1 theoret1c1ans at all 1nst1tut1ons prepar1ng
teachers It is not too much theory that the teachers in our schools today pos- .

sess - rather, it is far too littie. We have been, in far too many 1nstances, LT

sat1sfhed with prepar1ng "teachers as techn1c1ans rather than as’ thoughtfu], ends-
‘means or1ented, educators ~Teaching is far too 1mportant to be left in such hands.
I am very much afraid tﬁé@ if HETFIRE 1is implemented, hoWever,_this condition can

.only-be exacerbated. -

s

’Institutiona] Autonomy , _ ' .

-

_The Titerature has begun-to reveal a strong emphasis on the need to entrust -

LY
L4
‘«

e

~, - ]]Sarratt Pobert J., "Curriculum Theory: Controversy, ChaT]enge and Future Con- '
; " cerns," in Heightened Consciousness, Cultural Revolution, and Curriculum Theory
by William Pinar, Editor, Berkeley, Calif.: McCutchdﬁ?Pub]1sh1ng‘Corp., 1974, p. 26.
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greater power to teachers, schoo1 admlnistrators, various commun1ty groups , repre— . -]
_»sentat1ves of industry and 1nterested ]ay people in the requ]at1on of Amer1can Ed- j
| ucation. This emphasis has led to the emergence of what is coming to be called 3
: PARITY.]2 The essent1a] attrlbute of this concept is the. delegat1on of the intel- j
lectua] respons1b111t1es of schalars to determine the ends and means within the1rf3 . %
'chosen_d1sc1p]1nes to indivt:Fa]s and groups who have had no fbrma] preparat1on or j
experience in these disc%pli es HETFIRE emp]oys such pﬂrases as “synergy of con- ;
cerned 1ndiv1dua1s," "symblot1c relat1onsh1p," "openness. in partnersh1p," "a peo- l
“'ple partnership,” "equal re]at1onsh1ps,“ and "shared respons1b111ty,“ to descr1be |
.~1ts intentions in this regard. I be11eve that d1a]ogue consu?tatidn discussion 1 | ,j
] and‘reasoned debate with groups 1nterested in teacher education would be‘one thing -
very 1mportant and very good, indeed - and someth1ng which perceptive, open-m1nded < .
teacher educators have been doing for years. A]]ocat1ng to them the power to de-
cide mattérs of scholarsth and preparat1on by ‘e al,vote * howaver, is someth1ng
else a]tbgether.. PARITY represents a direct atta y soc1eta1 groups on the
:pr1nc1p1e that a univers1ty is a commhnity of scho1®rs. not 1n quest of power, but

A

in quest of truth and the anestricted r1ght to seek clear understand1ngs of he

<@

“phenomena w1th whlch they are. concerned Acceptance of thjs concept in any form

' 55 bound to reinstate aysystem of 1nte11ectua] tyranny which ultimately must hav% 7

' ser1ous consequences for the freedom of un1vers1ty facu]ty to think, 1nqu1re and |
teach We must a]ways remember that the u1t1mate_purpose of the un1vers1ty is to
prov1de the 1nte1]ectua] moral and aesthetic ]eadershjp without which a civiliza-

tion woiild surely f]ounder. HETFIRE denies this with its stress on equivalent re-
sponsibi]ify throujh PARiTY. This concept ought to be firmly resisted by all

“ s
¥

]ZMcCarcy, Donald J. et. at., New Perspectives on Teacher'Education, San Francisco:

Jossey -Bass Publishers, 1973, see especially tne final chapter for a treatment
of the.source of this concept, as well as some interesting revelations about the * .
experience of the personnel in the U.S.0.E. : .
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~ Summary b ’ A I -

* education.
~were examined in this article:

~institutional autonomy.

N AR SO S
\ g - N . ‘ . . N . |
thoughtvful educators, professwna] organizatwns and others nterested 'in the v1a- .

'Y

bihty of bur civilization. = ¢ /

. HETFIRE is the t1t1e of a- report submtted to the l}mted States Ofﬁ ce of Edu-

catwn by a H1gher Education Task Force on- Impmvement and Reform in Amemc’én Edy- -

cation: It%ecommends that 1. reform be accelerated, 2. perscnne]Udevelopm-nt

centers be created, and 3. responsibility be. shared as ways to 1mprove teacher. - .

‘The report suggested*a number of sig /ﬁcant 1ssues, three of wh1 ch

educational purpose (val ue), theory-practice’, and

'
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