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or studied run the risk of being'misuhdgrstood or misused. Even worse,

84

A Model to Develop Student Concep% Learning qnd Prob]em-So]Ving
Skills: Mddifying Gagne for Planning, Instruction, and Assess-

ment in the Social Studies]’2

t ‘v

Robert J.- Stahl

" . Wellesley T. Corbett, dJr.
Christine B. Button
Harry J. LaCava

<

One of the major prob]é@s in tﬁe field of social stddies education is
the looseness or non-specificity of many of the definitions and tqrms.which
p{?aksucp'an imporggnf role in the p]anniné,'otganizatfﬁn, and ésse;sment
of jnstfyctipn. This 1oésenes§.of definitions may contribute to a discrep-
ancylbetweeh what teachers wquld like to feach and what they do, in fact,
teach. For éxamblg,.the c{gssqoom teacher interested in having Student;
learn the me;hing of and.poséibIe uses -for the cdﬁcepf "revolution" must

operate from a clearly articulated definition of revolution. Clear state-

ments . of definition or relevant attributes of concept labels make planning

| énd teaching in the social studies more efficient and effective. Lacking

specific definition, many social studies concepts currently being taught
- Ut . R < /@r.gh

~

such results make the teaching'of,concébts to students almost meaningless.

. ~" - ‘ - -
One way to improve instructioh and increase student Tearning in the social
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studies¥s .to develop prec1se definitions for the concepts used wh11e s1mu1-

taneous]y aSS1st1ng teachers in the use of logical modes of 1nstruct1ona] .

behaV1or. ‘ / , ; ' ,///

.

. /
The purpose of this paper is to report how Gagne's model in The Conditions

of Learning (1970) was adapted in order to develop activities, pre-obgectives,
and test items for soc1a1 studies concept instruction. The mod1f1ed model and -
re]ated mater1a{s to be discussed ‘herein were part of a Florida Department of
Education State-Wide Assessment Project at the University of Florida, College
of Education The final products of the project include eight prototypes

) which presented a mode] 6f planning, . sequenc1ng, and assessing 1nstruct1on.

After study1ng Gagne s mode] and the 11terature re]evant to concept

]earn1ng i the soc1a1 studies, 1t was decided that ra;her'than bend the social
f* studies to fit Gagne, Gagne S mode] should be mod1f1ed to f1t the soc1a] studies.
As a resu]t, modifications in Gagne's. model were made at the ru]e 1earn1ng and
problem soIV1ng ]eve]s to make it cons1stent\r1th soc1a1 stud1es and social
sc1ence concepts and data. In order te be succeszul within the framework of o
% the mod1f1ed Gagne model, precise definitions of each of the concepts and the
deve]opment of a "concept cluster" were needed. \
Concepts were viewed as abstractions by wh1ch\men sort out and- arrange,
different aspects of human experience. The names o> concepts are TabeIs at;ached in
“to spec1f1c and unique activities, behaviors or phenomena ]n the env1ronment for
the purpose of asS1st1ng an 1nd1V1dua1 to understand and find mean1ng in his
exper1ence. Prototype mater1als were developed using concepts defined in terms
of the situational or tonti ual conditions necessary for their—definit?on and
appldcation. The definiti Cs'c]early stipulate the’cond%tion(s),that must exist
jbel to'he applied as being accurate. Either*the

Te

: a' in order for the concept 1
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~ ’ . condition exists or it dpes not. If the specific condition is net ‘then -
.it‘can be described by the concept label conSistent With the condition,l
For exampLés the concept of conflict was defined abstractiy as: If and

, only if there are two or more mutuai]y incompatable entities (within a ’ <

system), then there is conf]ict I this way, eqch conceptiwas qefined"

abstractly in terms of “if, . . . then . . ." conditional statements, )

i.e., "If and only if theseiconditions an;>net, then Concept Ajexists.? .

(See Figune 1).

To write the definitions in terms of conditional statements, each of

the concepts selected were studied empirically- -Each concept. was examined et o

in terms of how it is used by scholars in the various socia] SCience dis-

N -
,

ciplines. For examp]e, the conpept conflict reqUired an investigation into

He fields of history, economics, politica] science, psychology, sociology,

socia] psychoTogys and phi]osophy. With the definitions acquired from the |
‘. scho]ars of these disciplines serVing as the basis of yntheSis, each con--;
~ cept was then qefined abstract]y in terms of a conditio or set of conditions
which were unique to itsetf and consistent with the soci i science'discipiine.
The resu]ting‘conditional]y stated definitions were especiflly‘usefui,for‘
" social studies instruction:hecpyse while bui]ding‘frpm the \social scienceé,

. they were not tied to eny Specific social science discipling. Consequent1j,

~ . the concepts, by definition, were "content-free.f (The definition of conflict

_ , <L Lo,
studies concept.). s o LT

. . 1 Co e
: . After arrivingggt an abstract definition, each concept was further
‘anelyzed and defined aTong two additional dimensions, In ‘the second ‘or —_—

© 'conditional definition dimension, each concept was examined fﬁom the per-

spective of the social scientist in terms of the kinds of specific conditions
- i _ _ .
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L DEFINING STRATEGY ' .

L Abstract Definition - " If-and Qﬁly if -

L3

Sea

-

o

v - 3
N . .

(' I1. Conditional Definition Social Scientists use
B . ' , " this conéept in the
following situations:

v -

’

1 € . \
"~ L. Utilitadiah Definition Social Scientists use  §
e > + this concept in order :
— ) . to interpret and
AR - eéxplain the following
o7 ' ) . types of phenpmena: =

’.
)

- “Figure 1: A-model of the three dimensions of tﬁé' .
. ; .- defining strategy for each concept. o i .
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- - . &
r




oy
.\{.

\he wou]d expect to be present for the concept ]abe] to be used\ For |
’example, conf11ct is likely ‘to be present 1f groups have mobed toward
extreme 1deolog1ca] pos1t1ons. The th1rd or utilitarian déf1n1tvon
'kdtmens1on prOV1ded -examples of situations that social sclentlsts are ‘
_\mos«t.hke]y to:exp]am,& terms,of concepts within their di cfphne.‘- One
sitoation where the socda1 scientist wod}d likely use the ¢ ncept conflict

in order to categor1ze afid exp]a1n data is when groups strugg]e over values,
such as the confrontation of police and protestors during the 1968 Democrat1c
‘Conventnon 1n Chicago. Besides prov1d1ng 1hcreased understanding of the, R
abstract def1n1t1on these add1t1ona1 d1mens1ons further serve. to, prov1de

; c]ar}ty to those 1ook1ng for more content centered def1n1t1ons. _ .

In ana]yz1ng-the field’ of ‘social- studies, it was rea11zed that in most |
instances, certa1n cond1tions or phenomenon tended thoccur in close prox1m1ty
o to each other They appeared to be related 1nd1rect1y‘and sem1-dependentay -

of one another. In most 1nstances, one did nGt f1nd a _concept (or'a cond1t1on
consistent with a concept) appear1ng in 1so]at1on In fact, data from the
field suggested that when one finds one concept (set of conditions), he .,,,'
usua]]y finds others. For examp]e, when _one f1nds anh examp]e of' conf]1ct,
he usually finds ifstances of v1o]ence or compet1t1on or norms, etc. Th1s
suggested that rather than approach soc1a] stud1es conceptqbased 1nstruct1on
in terms of a number of randomly selected concepts a concept ctuster be .
| identified and used. (See Figure 2). ~The, concept cluiter selected centered
" around the concept conflict and 1nc]uded seven ‘additional concepts. Theseé
seven concepts were: compet1t1on violence, po]ar1zat1on soc1a] so]1dar1ty,

relative deprivation, norm, and role. (See F1gure 3). By adopt1ng the c]uster .

approach the proJect staff .in effect recogn1zed two important aspects of socva]

3 -
A . -
) . - . .
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CONCEPT CLUSTER : s

Y f
.

Figure 2: A d1agram of the concept. cluster phenomenon suggested
| by the sacidl studies. . -

1




\CONCEPT CLUSTER

Relative
Deprivation

Social .
Solidarity

Figure 3 A d1agram dep1ct1ng the e1ght concép%s
- - conf11ct concept c%uster;u
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stUdies data. First where. one of the concepts was pres t-w1th1n the dafa,

" social sciences may define it. Furthermore, the sdcial science dis iplines

-concept or a hierérchia] concept subconcept app oach. (See Figure 4)

'chafning~two/concept§: one forms a rule. T_‘se rules, when they are developed,

are-based on logical and, empirical grounds

"regard. to the social studies, a rule is a/proposition that is sufficiently

For example, the rule,

“probab]e to warrant verification in par;ncu]ar cases. ,

_If contlict then Miolence is 1ike]y "'not only chajhs the concept conflict

to the concept v1o]ence but it a]so tates a propo"1t1on that has"a High

&

probab1]1ty of befhg va11d G1ven a/set’ of data 0 ‘ber -interpreted, soc1a]

stud%es—ru}es—~espeeaa11y—when»us%n -concepts_wi ln_q«glxgn concept c]uster,

they carl be tested log1ca11y by 1nferr1ng -

-

data presented in the s1tuat1on a

“what' 7s probab]y true but not pro ded spe 1f1ca11y in a s1tuat1on as given.

In add-tqon"soc1a] stud1es ru]es.take t e form of-"if, . . ., then . . .%

“~

. conditiokal statements. This form a]]o s one to see more c]ear]y the relation-
ship betwéﬁn two concepts such “that ;7 ofe concept (of the c]uster) exnsts,

. then one of\the other.concepts is algo very Tikely to be found.’

Ll

“ At the problem solving Jeve],éfhe Gagne model was modified to allow for
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a number of plausible solutions to fit the phobiematic situation. Since

S

o

ocial phenomenon and dec1s1on maklng frequently a]]ow for several possible

blem so]v1ng Tevel was not restricted to one correct answer or so]ut1on /
The. teacher cou]d ask students to hypothes1ze reasonab]e causes of seme

event or behavior .given in the\data and to state the causes in the form of
comb1n1ng rules or stating a relationship between two rules. For examp]e,

a student might exp]a1n a prob]em situation with the statement, "If people

_are polar1zed, they may ex erience role conflict and cause v1o]ence to others."
gide

The teacher may also ask nts~o deveiop social poiicies by which the -
. sttuation presented to him can b:‘fesdlggd;,\These are central examp]es‘of
problem so]ving'wtthin the field of social studies instructdon\and are con-
sistent with the modified Gagne model. According to the modified model, the
types of problems. students are to resp]ve as a result of instruction are pre-
determined by the teacher. However, the particu]an cambination(s) of rules,

\

exb]anation‘ofgre]ationship among rules, and the suggested po]icies for

resolving the problem are more open to student thinking.

With certain adaptat1ons Gagne s mode] can be applied to the soc1a]
~
studies. A]though he. 1ncorporates e1ght levels in his model, proﬁﬁem so]v1ng,

...........
----------

1d teach conceptually based centent and 1og1ca] procedures of
nqu1yy Cohsequent]y{ it is these five levels that were the focus
gf learning activities?developed in the prototype materials.

These five formis of 1earn1ng can be arranged in a hierarchy and v1sua1-

. ized as stair steps (F1gure 5). Accordtng to this model, when one heg1ns to

plan instruction, he first identifies the kinds of problems students are to

00012 g
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. resolve as a_resuit of the instruction. Having identified the'kinds of

prob]ems to be solved, one isolates the-rules students are to combinerinf

\ order to so]ve the problems. Knowing the rules, one ana]yzes the ru]es in

- order to determine the concepts that are to be diagnosed, for, and if Tinking,
which are to be taught. working know]edge and understanding«at the conceptual
level would require the ability to discriminate among phenomenon using

defining attributes in order to select positive instances. Such discriminatory

abjlities are dependent on.student learning of prerequisite verbal association.
.. The order of ptanning is.to be contrasted with the sequence Qf instruction
In d1agnosing and planning, the teacher moves from the complex (e.g., problem
, so]v1ng) to the more simple learning tasks (e.g., discrimination 1earning)

-~ In teaching, one moves from the simple (e. 9. discrimination learning) to the
more complex ]earning tasks (e g., prob]em so]v1ng) A visual description of
how Gagne's mode] is used in order to sequence instruction is presented in
Figure . 6 ActiVities ;or student learning cons1stent with the modified Gagne
model were deve]oped and inc]dded in the prototype materials. As such, these
actiVities do prov1de_mode]s according to which teachers can plan and deveiop

R4

. P o . .
their own instructional materials.

In terms of assessment, mhen Gagne's mode] is used as a‘basis for planning

. .and sequencing instruction, one first diagnoses in order to determine the skill
" level at which.instruction should begin, This diagnosis occurs prior to the

planning and development of 1earning activities or the initiatfon of instruc-
tign. Having deve]oped and administered the diagnostic instrument, the test
results prov1de the teacher with information for p]anning and- initiating in-

>

struction. The prototype incTuded pre objectives and test items consistent

© with the modified Gagne model.. ~
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- IhrEe-pre-obJec ives were wr1tten to define in measurab]e terms -the
observab]e behav1ors to\be exh1b1ted by the student at ‘the d1scr1m1nat1on,
concept and rute ]earnrfs\ievels Thus there _were three pre-obaectwves

for the d1scr1m1nat1on learning Ieve] three pre-obJect1ves for the concept .
]earn1ng ]eve] and three pre-obJectlves for the ru]e 1earn1ng level. Pre- X
obJect1ves were not written for the problem solving ]eve] as probIem solving.

was viewed as being open ended ik, that a variety of solutions could accurately

be'proposed for a given proh]em. '
Each pre-objective for the'discriminatﬁon and concept leveTs orreSponded

to a d1men§1on of the concept outlined 1n the concept's def1n1t10n (i.e., def1ned

" 1in termé of;the perspectives of the soc1a1 sc1ent1sts) The def1n1tlon of con-

___cept confljct included four types of conf]ict group conflict; role conflict;
mot1vat1ona] conf11ct and cogn1t1ve d1ssonance. Each pre-objective spec1f1ed
the type of ‘conflict the student was to 1dent1fy in the test item that fo]]owed
For examp]e, 1n the first discrimination Tevel pre-obJect1ve the studen% was

" given the def1n1t1on of conf11ct and four samples of human behavior from which
he was to identify the examp]e of group conf]1ct. In similar fashion, the
second d1scr1m1nat1on Tevel pre-obaect1ve focused on mot1vat1ona1 conflict,

and the th1rd pre-obJect1ve focused on cogn1t1ve d1ssonance. The same pattern ,
was fol]owed at’ the .cancept ]earn1ng ]eve] |

The ru]e ]earnlng pre-obJectlves requ1red students to interpret a situation
by se]ect1ng the statement which chained the concept conf]1ct and one other
concept apprOpr1ate to exp]a1n1ng the S1tuat1on. In one rule learning pre-

obJect1ve conf]1ct was cha1ned to soc1a1 solidarity to form the_puTe, "If

g
¢ ~

there is, confllct then soc1a] so]1dar1ty is ]1ke]y." The two remaining pre-.

7

obaectlves at the ru]e 1earn]ng Tevel chalned conf]1ct-with violence and
SO .

1’ ) " .
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T poTarization nespectively’to form=if-theh~statements.l" . : ' / K
- - I .

e Three test 1tems followed each pre~ob3ect1ve at ‘each TeveT One test :

“ item was’wr1tten for grades 5 and- 6, orie for grades 7 and 8, and one fbr -

/ . 7

»
5

grades 9 through 12. A1l the“test items for eac? pre-obJect1ve were szm1Tar
in format. They var1ed in the Tanguage? vocabu}ary, and sentende structure
o ‘ accord1ng‘to grade Tevel The d1scr1m1nat1on ﬂeveT test ltem gave the student .
& the def1n1t1on of the concept in the d1rect:7hs and T1sted One exampTe of the
- concept and three. non-exampTes Two formats were used for the concept test

% 1tems. Bne format szted an examp]e and three non-examples of the concept

Y 4

s ' w1thout g1vxng the student the def1n1t1on. Ihe second format prov1ded a

s1ngTe s1tuat1on and one statement accurately deffngng the S1tuation as an ,/

’ example of the concept and three d1stractors. The ruTe Tearn1ng test 1tems

(@2

- provided the student w1th a s1tuatlon which was foTTowed by four rules or
proﬁos1t10ns§£ne of wh1ch accurate]y expla1né; the events in the situation. ' ?.
The contextua] s1tuat1ops in thé test 1tems were aTT hypothet1ca1 in
naturea No part1Cu1ar soc1a1 science d1sc1pl1ne was used to provide the

. factual base for. the 1tems. It was be11eved the hypothet1ca] nature of the

t ‘“

1tems woqu enabTe sdc1a1 stud1es to use_the 1tems regardTess of the 9c1f1c
v o content ‘being taught or for use as models for teacher-wr1tten 1tems wjghq

LoE ) :

' gﬁven d1SC1pT1ne or cgntent area Thus the test 1tems coqu be used to assess s

s , a student s skill TeveT 1n regard to the spec1f1o concept under study by using
S 5 i Lt . -

content-free contexts rather than s1tuat1ons spec1f1c to the socia] studies

content area in wh1ch the concept was or1g1na11y'stud1ed and Tearned Further- .
2 \e
_more, the test 1tems cou]d be used by the cTassroom teacher as a form of‘obJec- ’

B
R N

ﬁgﬁ' t1Ve feedback for purposes of assess1ng the effects of h1s (her) own 1nstruct1on

-

Social stud1es teachers and superV1sors from three FTor1da counties (Marion,

o . s . P N
AR " . >

. * d . oo
. 14 R [ . v - ! ) ¢ N
- ‘ . = L, -2 . . - - - . . 4
- . , N . . ‘g Yal X 7N ’ . . "
* ‘ . . N s, ’ "
e e S ; s iy ARCEEE T P ‘ L
. . . (™ . A4 4 “t & - + v ‘ .
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Monroe, and Orange) were assembled to assess the utility and communicability

of the prototype maten;als. FollOW1ng each of three workshops which included '

an 1ntroduct1on to the purposes and mater1als of the project and the read1ng

of two of the prototypes a 23-item quest10nna1re was administered. to the

y part1c1pants. Six (6) superv1sors eleven_(ll) elementary teachers “eight . .
(8) Junior high teachers, and six (6)- secondary teachers responded to. the _t
quest1onna1re by checking one of s1x categor1es op-a L1kert-type scale ranglng
“from strongly agree to strongly d1sagree v ‘
The data collected on the questionnaire révealed that the. workshop part1c1-

pants perce1ved (See Tables in Appendix for tabular data) : '

1. the. mater1alszas be1ng very valuable in demonstrat1ng one way of
’ : pplyIng Gagne s levels of learn1ng to soc1al stud1es 1nstruct1on

(TabTe I ); . o , ,
2. the act1v1t1es as be1ng read and<understood by students (Tabl@ II)°

. the pre~ob3ect1ves as _being clearly stated and worth of achaeveméhl?

. * (Tables$ III & IV); o "N o ;

. the test_items as be1ng approprlate and adequate to measure student
nlearn1ng as defined by the pre-object1ve~(Jables V& VI);- ‘
. ¢ .
themselves as using the teaching act1v1t1es and recommend1ng their
us to other teachers (Tables VII through X), _

. thems@lves as using the test items and recommend1ng the1r use to other 1
teach s (Tables. VII throUgh X); and

‘each of\ the eight concepts 1n the cluster as being appropr1ate for

Nhen asked t 1dent1fy the three concepts they would most want to teach

if they'had to tea three, the part1c1pants selected the concepts of confl1ct

). The three ieast preferred were social sol1darity (4 -

votes) and v1olence ani polar1zat1on (5 votes each) The quest10nna1re responses

-

) . )
i . N >
RPN e .
‘. ocolg o
. o i £ 8 v « .
N 3 . M - - v
. N . “ .

~ V) o , : .
(8 .\',i L - 3 A s .o -t
‘g . . - . - ;P s

A

"y

. stud nts as being able'to read and respond t0~the test 1tems (Table XI)\

A

- student to study and learn (Tables XII through XVI). _ ot "

k]
4
«




prov1de adequate data to infer that soc1a1 s}udles teachers and superv1sors

@

do value concept ~-based and organized 1nstn7ct1on and Tearning, and that they

value mater1a1s and workshops wh1chrprou/de them with ways of learning and - . ‘

applying conceptebased models ‘such as ‘Gagne's to their own school situatfons:

In conclus1on, Gagne's model in The Cond1t1ons of 'Learning (1970) can be - -

/
mod1f1ed to form a logical model that might be. app]1ed to planning and teaching ‘

- the social studies. This model can be used to develop logical teach1ng pro~

cedures and 1nstruct1ona1 act1v1t1es cons1stent with complex 1evels of student

1earn1ng In addition, pre-obJect1ves and test 1tems to assess student learnings

can be ‘written. Furthermore, social studies teachers and supervisors perce1ve

Gagne's nodel as modified, to be a useful construct. They responded positively

to the jdea that conceptual-based instruction might be used to generate inquiry,

"skills transferable to problem-solving tasks and to instructionafiacttvities and
/ - « &

- test items congruent with the model., = - _ '

i
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Data found in this Appendix were collected following three. in-servige--
workshops by J. Doyle Casteel and Wellesley T. Corbett, Jr. on behalf
of the-entire staff. The staff consisted of the following: J. Doyle” -
, Casteel, Project Director; Christine,B.‘Button; Wellesley T. Corbett, -
. . dJdr., Co-Director; John W. Gregory; Harry T. .LaCava; andARoberth:'Stahl.,

s 2.$bé€?a1,thaﬁks is extended to Dr. Patricia. Spears,”Social Studies.Consultant,
. Florida“Department of Education, Tallahassee, Florida far her permission to
se wanting further *,

1

B )

“* Use parts ‘of-these data for purposes of this.paper, . (Tho: _
Idata relevant jto the project should contactﬁDr; Spéé}s djrgctly.)

b




A N ._,TABLEI\\.,'

- \\ »

S FOCUS oF RESPONSE ITEMS: \ WORKSHOP ;
v Reippnsé‘ Item: "The workshop enab]ed me 'to see one way of ' » "
: o applying Gagne's levels of learning to R '
DL ) ) socw] studies mstructwn.“ L B}

!

" Reaction by County

< N *

"

Marion Orange _ Monroe  Total

. Strongly {\g.ree,.. Y S 9 . " 4 Y o
‘, Agree . .3 3 3 13 LT
éiightlyiAgree e Lo 0 0 |
| 'Shghtly DISagree . . 0o - 0 0 0
Dlsagree _ 0 0o ., -0 0 ’
Strongly ~D1sagree~" 0 0:, I

o
(=]

v

) 7y Reactwn Accordmg td Role . ' N
ot o a e : Teacher, Gra;ies AN }
Supervisors 4-6. 7-8 9-12/ ‘ngta]

.- Strongly Agree . .‘ 42 7 5- 17

e Agree | a4 1o 13-

! o ' 5‘.?'9ht1y’l\grjee; g . 0. o - ‘o0 \\‘ 0 0
: | Slightly Disagree 0 B 0 0 \‘\ 0 Oq.&;-“ }
: Disagree. T 0 .. 0 \\o ' 0
- T Strongly Disagree - 0s 0 ,.0 0 0




N X‘ {i . b
i T ]
P 2 - TABLE I * .
. - ' R . -0 . $ - ., - J7
) FOCUS OF RESPONSE ITEMS: CLASSROOM ACTIVITIES .
Response.Item: "In my opian‘ion, the teaching activities written
for students of the school-Tevel I teach can be °
read and understood by students-at that grade
, Tevel." * ' e s ‘
\,‘J\.(‘I. ' s - ¢ . ’ ‘. ,
C T Reaction by County :
"4 \\,\ ' . Marion Orange . Monroe Total
. f@}trongly Agree ' 0 0 ;3

, Agree. 16

il

Slightly Agree .
Slightly Disagree -

- Disagree . . 3 & 1,
, , e A
Strongly Disagree 0 0 O .. 0
- b5 ! . o, L e : L, : : . .
' 1. ‘Reaction According to Role . ‘ .
i ‘ <o o Teachev%s . Grade‘s:‘\,., .
Supervisors: 4-6 © - 7-8 . 9-121" Total

/¢

’

’30 Strongly A.C'Jf‘e.e .0

0
9

‘ b ” . i :
Agrée T 3 .. , 1 3 16
My \ . . . ’ ¥ . < “\\\\
Stightly. Agree . 1. 0 4 1- \8
i ¢ u ‘ ¢ oo o L ; .
Slightly Disagree . 0 . ~0 o0 1 1
L o oy ' ' N
Disagree .. 0 1 0 0 T
. . b N ‘ > / . Lo o
Strongly Disa};ree . 0 . 0 0" 0 0
¥ A~ ., #', - .
.* Twp supervisdrs and one teacher did not respond, to this item.
y @ . Y I . '/ K
~ . . - - / I-
\ ‘ Ci ‘
/ B 00022 \
. ) IS -




TABLE 1M’

, P d
3

-

N

.

s
-
on

v
. . i}
' v

Reaction by County

- Response Item: " ﬁThe pﬁe~objeétive§'in the pro
- I read were clearly stated." *

FOCUS{ON RESPONSE ITEMS: PRE-OBJEGTIVES -

totype that

1 ) Marion . Orange  Monroe Tot;;
2 6 3~ 11
9 4 5 18
"o ‘0 0 S0 -
" STightly Disagree 0 0 0 0.
‘Disagree’ 0 0 -0 0 .
§tropgly Qisq;ree' 0 0 -0 0
Reaction According to Role ”
\ , . Teachers, Grades: ‘.
_ \\ Supervisors\ -6 . 7-8 9-12 \ Total .
e . Strongly Agree 2 4 * n
ﬂaégree o ‘ \\ 4 6
Slightly Agree - - 0 0
_ Slightly Disagree \\ 0 0
Disagréé - \0' 0
Strongly Diségree ,3\ 0

e




S o 4 . - / - =‘f‘,l ES
] ) . - - ’ ,’Vﬁ B o - ) - \\-
ST mBLEIV O,
FOCUS OF RESPONSE ITEM: PRE-0BJECTIVES ) N '
Response Item: "If the Coqpébt in the prototype that I read L ~ %
, ~were to be taught, the pre-objectives for each - C
X of Gagne's levels are worthy of achievement." *
s , ' s
. . , o ' . "
. 3 Reaction-by County ’ U g
- \ " Marion Orange  -Monrge *  Total' .
Strongly Agree . 2 5. 4 IR
" Agree ' b 5 . 3 17
. Slightly Agree 0 1.+ 0 i f
Slightly Disagree =~ - 10 0 0 0-
.. Disagree 0 0 0 [
" Strongly Disagree = ¢ 0 0 0 0
] | ‘\i\ ‘\-‘" q" .‘ -aJ
", A o * Reaction According to Role A
o , " Teachers, Grades: :
"~ Supervisors  4-6 7-8 _9-12  Total
Strongly Agree . . 2 4 2 3- nmn -
Agree 4 6 4 3 17
- Slightly Agree 0 0 1 v 1 Co
} Sljght]y D%sagree -0 0- o _ 0 0
Disagfee - 0 0 0 0 .0
\\\\— Strongly Disagree 0 0 0 0 0
‘ o »~

[

* Onéfteacher did net respond to this item.

. "

e
H




-TAB!'.E v

FOCUS OF RESPONSE ITEMS:VﬂTEST‘ITEMS

3

- - "
~. ~ .~‘

E‘Response Ttem: "The ‘test. items would adequately mea%ure the e
' pre-abaectives for~wh1ch they were.ertten." * .

H
K \

-

Reaction’ by County

. ‘Marion . " Orange ﬁgnnoe, _Total
" ’ ’ \‘:‘v ) N “ ! . ' ‘ R s
Strongly Agree , 2 ;o 3. .9

e,

Agree o ) '8
IS]ightly Agree '
STightly Disagree ™.

1

Disagree

-Strongly Disagree

Y

React10n AccordJng to Role

, . i Teachers, Grades.
. Supervisors  4-6 7-8 9-12 .

:

Strongly Agreéw“

‘Agree

Siigﬁtly Agree X

Slight]y‘Diségree‘

.. Disagree ,
Strongly Disagnee'

~
.

] .
+ % .One, supervisor did
[%Y .




TABLE VI

1/

» L
- .

FOCUS OF RESPONSE ITEMS: PRE-OBJECTIVES  *. .

Response Item: "If the concept in the prototype that I read
were to be taught, students at my school.level

o ’ - would be capable of achieving the desired outcome." *
R : _
. 0% . .
b, A Reaction -hy County
" Marion Orange Monroe  Total
. = . . > T
: St&gngly Agree h 0 0 1 1
Aghee P R T g 23
Slightly Agree "2 1 AT
: 5
- STightly Disagree ) 1} 1 0 .
Disagree | N " o 0 0 - 0"
‘*Strongly’Djsagree B ©lp. IO' « 0
oo, . .-
! -
_ Reaction According to Role
o« ) . . )
. * . Teachers, Grades:
Supervisors 4-6 7-8 . 9-12 Total -
Strorgly Agree 0 - . 1 0" o 1
Agree. ' 3 s 6 3 23
Slightly Agree 2 0 1T 1 4
" Slghtly Disagree Q@ ~ 0 . ' 1 0 1
.Disagree 0 0 0 0 0
. . . .
Strongly Disagree 0 - 0 0 0! 0

i

Pad

* One Superv%sor'did not respond to this item.

vi

-7 . oo026
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#::‘}‘ "-‘ ;‘.:.” ) ‘<‘.. ' - v : > - - : - K |
i ;’ ‘(‘—; \' - :j T . > h . ) ’ ’ ) 25

L e ~ TABLE VIT™ - )
0% so i . FOCUS OF RESPONSE ITEMs: CLASSROON ACTIVITIES | .~ -
3 . Response Item: "If I were to tedch theconcepts of rélative - -

LT o L deprivation and role, I would probably use .
ot ' 4., the teaching activities-written for the grade *
Gl 7 - % level T teach ™ - HE -

-

v ’ , e : "Z] kS React{on by Courty .

\

e e . "?,"'idarioﬁ’."»"“'wa,nge . Monroe - Total
N C . -~ x ) - ¢ ‘ .
T . Strongly 'Agree_ N4 - B 4. 13 :

. 3
. I+ TAgree - L. L6 BEE 2 12
L8 o, - Yoo

T

T L . "~Sl‘]'gh£'l.y Agree ’

" 4. . - Slightly Disagree = 0 -~ @ . g o
’;; Ve s Disagree - . 'l 0 0.' ~ 1 !
S o Sf_'rongTy Disagree = . 0 1 .0 R
. " ' . . T - ’ . Y . . ’
. - Co ~ Reaction According to Role -

g . _Teachers, Grades: ,
Los e " Supervisors " 4-6 ' 7-8 9-12  Total

- . . . » - - .

¢ . Strongly-Agree - * . 2 .5 1 s 3

«* " Agree 4 3. 4 1 12 *
T . . - LI .
g Slightly Agree - .0 1 2 0 3
" . Slightly Disagree ~ 0 - 1 "0 0 1
<7 T Disagree - Y. 0 0 1 o - .1
0 0 0o "0 0"

Y ..w .. - Strongly Disagree

e &y, .

0 < , ”
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. TABLE VIIL

I\

\ E FOCUS OF RESPONSE ITEMS: CLASSROOM ACTIVITIES

1 - . ‘
Response Item:

"If the concepts. of relative &eprivation and
role were to be_.taught by those who teach at

my- school, I would recommend that they tse
teaching activitiées written for that level,”

i

Strongly. Agree

Agree - . -

\ | Flightly Agree
c "+ Slightly Disagree

7

. .Disagree.

ot Strongly Disagree

-

N

Reaction by County

Maribnf

A\

ol

Orange  Monroe Total -

0‘ »

2

8
2
0

'3 .6

© © o o »
o

."Reacti&ﬁ;Ac;ordjné‘to Role
e ' . Teachers, Grades: ,
46 7-8 ' 9-12 . Total .

: ("StrdngTy Agree-

_ Agree |

h Slight1y'Agree .
Slightly Disagreey ’

. ‘Disagree

Strongly Disagree "

Supervisors

e

-, N}

ot

NN — S — S — T

o SR

RN

0 2. .. 6
5 .20
2. ' 3

0

1
]

O O O O
Q
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S R TABLEIX i oo

R . "o, FOCUS OF RESPONSE -ITEMS: PROTOTYPETILITY SR

.. 0. Response Itemf "I would predict that of thé'social studies . -

- ' . - ‘teachers who receive a prototype, the per~ . - . L

. Centage of teachiérs:who wluld yse it.is:" N
Béac'tion,léyf(.‘ounty- _ ,

‘ ) - -H;r’ibn Orange . Monroé . - Total

- , 75-100% _ R T T D S

L . 50-75% 4 o1 1, . .

=L oo ' : . . N

o

~ 25-50% -
el 0-25%

’ *

b

6 |
3 . 8 12
S R

. i Rgaction‘ According ‘to qu'e» ' -

Teachef§ ) ﬂGrades:

R Supervisors 46 7-8  9-12 - Total o
e 7o o T o 2 '
. © O soursg -5 EET z . .n
- | 'jamz: o .7 3 '273'72 fess
o 'Lol.25,%, S o . 2 .2 AL |
/ : . g ' ‘ : . | |




S T TABLE X :';":.f’ .o T B

. FOCUS OF RESPONSE ITEMS: wo}zxsnnﬁ" TP

. Response Item: "Tf a workshop were made ava11ab1e for. those

o 0L .-Who teach at my school, I would make the . . T,

A fol]ow1ng ‘recommendation concern1ng therr I -
R . participation.". . - o EE {, S

. LN
- " . . e - »
o

- - M - . 3 -
~

Reaction by County \ "

." Marjon . Orange  Monroe : . Tokal ,

n By ali’ means, g. - 7 8 6 a1

B Ybu w111ﬁprobab1y R - & LY T
[ f1nd 1t,usefu1 e : T ' oo -

[T}
'
LR
i

Go but don't. - - ' ,o' _ 0. 0. 0 @W;; - _.52
expect much. . . - ) - A

- Make up your own Y KT B o 1 e L
. m1nd co e o . . ‘ T :

Y

Stay home. e Y T T R

-g s :‘ ‘ - M ; . ' ' - - .
_ . ey React1on Accord1ng to Role e L

- r =
. . ' . Teactiers, Grades: | '
e ...« Supervisors  4-6 7-8  ° 9-12 Total

gyaﬂ means, @ w6 . 5 6 4 2 ’

- You W111 probab]y” .0 5 B 1 2 ; ¢ 8
o fﬁnd 1t useful t:“ R ‘

Go, but don t N
- expect much. ﬁlff}ya e

. m1nd. 1' e ,‘~ e, R T S L S

o PECURE S S
Stay home.g-sf' L]

fo,
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ST TABLE xz
: SO
St - ﬁ . ‘;. ;..:., ‘fo, Y

S MLt kL. FoC0S OPRESPONSE mzms;; O
Cu ot CGNCEPTS SELECTED FOR PROTOTYPE DEVELOPMEﬂT S

K Ré'spnn/531 Teen: "wmcfx of | the concepts deftmec?f i the appenchx . T
- - of the prototype do you beTieve are appriopmate s
“ : for students at. the grade level you teach? ]

P b 'f . T ’. . ’ ‘ . !
< - ’ 1et e L
* ;. . .k

, Number of Pos1t1ve Responses for Each Concegt R
T B “ by Ccuntz - ' R

~ 7 243 - - L -

Marwn Orange " Monroe . Total v - .. % ..o

Confhct RS , ’f-@;]* 12” 7. s

TRote’ T f}gz',-’ e

20 r0
2 L LY

V1olence‘ N [ St (1 5

Social So'hdamfy S g ~"9

-

“Norm . - RS T R

- .o - st

7
polarization . Y. 7 g T SR S
Competition - T 10 . 12 7, 29 * ‘ ;




TABLE XII

R A
PRI ‘ i,y @

-] FOCUS o RESPONSE IfEMS‘ BN
L CONQEPTS sr—:uscrsa FOR PROTOTYPE DEVELOPMENT

« : ,
: . ."' - A e T .’ ’

-’; Response Item‘* “whfth of the concepts def1ned in the appendwx of.
e, the prototype do you believe are appropqpate for
T ;‘ students at the grade 1£ve1 you.teach?"

¥

Number of P051£1V8 Responses for, Each Concept
AT Accordlng to Role .

PO

oo L Teachers, Gradés.
Superv1sors v‘4-6:.1§'7%8 : 9&12

0. O,

Cbnflzct
Role e

Ao

o o oy oo

V1olenc 3:

7

- Soc1a1 Soid d,rity
”,‘~"c

4

Nofm_~~ R

Polar1zat1on

";Compet1t1on*

3

Reiat;ve Depr;vati"
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TABLE Ky

FOCUS OF RESPONSE ITEMS“
CONCEPTS SELECTED FOR PROTDTYPE DEVELOPMEN]’ o

. .. . v » .',

:Response Ite(n "If you had to teach three of the above concepts,
*.which three wou'ld You choose?" : ‘ —

" “

Number of Times Each Concept was in Preferred C]ass v
S Accord'mg to Rolée, ?.' ~ .

T Teachers, Grades: .. . - -
Supervisors. -4-6 . 7-8 - "9-12 Igtal:

7V
5
2

Compeh t1 on .

-"‘

Relatwe Uepr:watwn .




S T mBE
ST e © FOCUS OF RESPONSE TTEMS:" ,
oL \ .., -/ GONCEPTS SELECTED FOR PROTOTYPE DEVELOPMENT
: ‘.:, \(Response ifem:‘-"lf'you could ggt_teach three of the above condepts,f‘n-
A . : which three would you choose not to teach?” * ;
T . - . ~
SR \ "7 Number of Times Each Concept was” Rejected S0
- : ’ . N By County . . ~ o
S S . Marion Orange. Monrod~ Total . i

T, .. ) . o
Conklfet N o
0

o Raed IR Sx 3
?L@; ' Vio]enkfﬁ , ‘ . o 1 ‘g |
‘ ' Social Solidarity. ﬁ 5 716

rd
- °

Norm

Cdmpetition )

¥

S N ~ ~ N w
-
pa—r
w

3
7
5
L Po]arﬁzatiéé | - 5 ‘
’ 3
4

w NN
~i
Ry

Relative Deprdition

) - . ) ’ : . Lo

. . * One elementary.gggphek rejected only one concept. One h%gh schoolff, R Q"

L e teacher. did notgraspond’to this item. One supervisor rejected only.. -~ '
- one concept, one did not respond, and still another commented, . . .:. -
R ‘ “None. T could modify all to my grade level." :
A . . . ) P - ;’ ) - . . . ‘ =,
A @ ’m .
’.:’*l; ~ 3 %
SR 1y Y o




e o . TABLE XVI
‘ ’ ;i! AR
o B . FOCUS QF RESPONSE ITEMS: ,
'CONCEPTS.§ELECTED FbﬁfPROTOTYPE DEVELOPMENT
S Response Item: - "If yﬁu could not teach three of the above concepts;
S which three would you choose not to teach2" f "
Number of Times Each Concept was Rejected . :
- L According to RoTe '
N ' . . - . Teachers, Grades:
' C _ ' Supervisor, 4-6 - 7-8 9-12  Tota] .
. Conflict - 0 0 o 1
“Rolet L 4 Y 0 2 2 4.
“ Violence | 1 2. 2 1 T
" . Social Solidarity 2 . 6. 6.. 2 16
o Nem .+ g <4 s 4. 13
' Polarization 37 T 9% 4 53 19
~ Competition N 2 20 2 7
. Relative Deprivation 3 ‘5 3 0 n’

"* One elementary teacher rejected only one concept. One high school
teacher did not respond-to this item. One supervisor rejected only
one concept, one did not respond, and still another commented, "None,

.1 could modify all to my grade leveil." . . ~

I
i
i
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LT T “FoCus G RESPONSE ITEMS: TEST ITEMS, - . -

. N o w e
- . 0 ‘ . @ :
> v, . - . - e

N 4 ¢ ( o - %~ -

; _”1‘Ré5ponsé_rtem* "Students at my school ‘would not be ab1e~to
R read the test Items written for them." *

PSR . . o,
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