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* ~¥KJ //hands of gducators, and whlch,

. . ) N .
. "The, sources’ of educatiodal science are any proportions \

of ascertained kno&iedée that enter into the heart, bead and

by enterlng iny rendgr the per—? "

v . >
[ SR,
1 . "

formance of thekeducatlonal functlon more enllghtened, more

*
A > .

humane, moregtruly edacat;enaf than 1t was béfore. But there

e 3 . L]

’
. - .- < ee———y s v 4 - {

1s no way to dlscover what is more truly edugatlbnal except
. by the continuatlon of the edu ational act‘ltself.‘/;ﬁe dis-~ -«
’ . . & . ’
covery is never made; it is'always,mﬁplng."* .
* / a.v.& - - * .

' ( ;. * ‘ ’ PR

.. % .
*John Dewey, The Source of a >:ience of Education. New York: Horance

leerlght, 1929,wpp. 76-77 as stated in Lawrence Cremin, Notes on #
Educatlon, p. 4 . .
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R ‘A. 'The Mlddlé College Model- . . ©
s ‘ . ; . .” . . * 4 . B .
. T N .? S S
.o T ] RS i ) 4 Y’:'Z
. &  In the late 1960's, a study entitled the Four-School ' o
e Study Report recobnlzed that the exlstang tran31tlon.9§tween
U . LY » .
. .~ high. school and college was poorly artlcu}ated and 1n some N
B . v . - ‘
. ~cases, dlsruptlve and wasteful: “The reportkg%;ied “for )
. : ‘,. - o> :

< .estab11Sh1ng grades 13 and l4\;n the 1ndependent schools t e
"' h T e e ,f_._l!._,..__..‘.., »

represented by the study. The report's récgmmendatlogs had

e~ ‘ ,
k in mlnd.prlmarlly an educationally elite §tudent population.:

& -
-—3Y The program proposed thereln called for‘tpe humanlstlc ex- ) )
Lo+—" . w )

'4
o ploratlon of llberal arts rather thén academlc speclallzatlo
[ ) . \.,’ “
. . & e -
. ) the trend .at thé time, . . o - .
"’, (¥ v - ' ;. -\ s ° *

- , One edudational inhovation founded along, the lines .
¥ ¢ ’

T outllned in the Four--School Study Report was Simon's Rock Mlddle
L . R N

PR

College, in Great Barrington, Massachusetts.** It wasrestabllsh—

r ' »
~ - LY

ﬁ ed expressly for,tpe purpose of facilitating the°transition of
. o . © * ]

.
h)

» + . - - ‘.. = BN

* .The Four-~School Study‘Committee, 16-20: The Liberal Education
©of'an Age. Group, College Entrance Examinatioq.Board, N.Y. 1970.

‘ - %% See "Testing 'the Middle College Concept", College Manadement,
s Janugrx, 1969, p. 35-39. '
Gy
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Qr1v1leged young people from adolesence "to adulthood

l -

9w
Rock Middle College comblnes the laét two years of hlgh ool w1th

. -

the first two years oﬁ college and leads to an’ Assoc1ate ongrts
!

degrécJ Iﬂ.ls prlvqtely fhnded charges a substantlal tultfon,

g'

S and'*s academacaily selectlve. The aims of Simon's Rock in 1ude:'\
. , ' . . C
Q*Sl). encouraglng 1ntelle¢tual 1nqu1ry In the humanlstlc tradltlon
»;while‘discouraqlné spec;atlzatlon ;nd:haree} prepegetlon; and (2)
fieilitating.the'transit' ﬂ*inte‘coliegezahd adtlthood while
ahoidihg the‘disrpptive discontinuiiies‘usually encountefedhat

-
-

¥ 7 : e °t - . ) . o’
age 18., The methods Simon's Rock ‘ugses to achieve these aims in-
.‘ . -~ 0 . .. * . “

clﬁae'the residential integration of’ age groups, small classes,
Y RN . o N ‘
3 . ) e A K
; interdisciplinary offe:}ngs and flexible scheduling. -

: :

»

The U. S. Internationel'Univefsity of-CaliforniaLhisl

.

¢ -

instituted another middle college similar-to Simon's Rock. It

-

‘aims to help young men and meen—tQ,mature,intellectuallyG
v . e, o .

emstionaIly .and, socially. To. achieve these goels, the Yniversity

-~ ’
. o . .
of -Catffornia relies oéfi‘flexible liberal arts curriculum
+ A N ) “d - * 4

&>

tai1lored around the needs “and goals of'inﬁividual students, an’

v - I . * P .
interdisciplinary appxeachvcehtefed around themes, and independ-
. - v ! ) - o, ' L. ’ N ?. N ¢ .
ent stgdy. v . . o

‘ » - . L <
.
b 4

Other colleges, notably'C. W. Post and the University

-

of Chicago, have followed the recommeﬁdatioﬁgleﬁ the Four-school °
. . oy co .

r o o . %, o e . : o T s ~

Study by 1nst1tut1ng early admissions programs, making* it pos:

.
14 4

VoA
51ble for high-achieving students who have not completed the
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thh gradevto enter college. The Union of Experimenting Colleges,
¥ ' \; N

long noted for 1ts.innoVative .approach to higher education. is

‘also exploring this poss1bility. .Another, older pattern of co-
t Sy .

.operation between high schools and colleges similar to. the above
‘\ Y, %4 >

R models has existed for some time in normal schools, as teache s‘

-~ . ' . ..

-

. colleges were formerly known. These have often sponsored high

échools.located on .campus. The_egplicit purpose of these schools

[
t .

1 (of which Hunter College High éihool is a"celebrated e&ample),

has been to train ‘eachers. Little attempt was made in these

programs to articulate the transition from. high school to

- .

~

college and high school §tudents were kept structurally separate \

4
from°the college.

LY

e

B. The LaGuardia Middle\College: Goals  and Objecti;es
~ . ] T - / — 3
. ' ® ‘_ v . .y %)

The Middle College at LaGuardia Community College,

whlle draWing on the cumulative exp/pience of Similar institutions,

of~ K

.
P

differs from other such colleges in several important ways. First,
' ¢ 3
© it is the only middle college located in an urban setting, ad-

¢ bl o

dressing itself specifically to the problems of open admissions

v

students not academically shperior.‘ Second, it is the only such
v, .
school to offer a free education, thus’ proViding this opportunvty

'to those who cannot afford to attend more expensive, prlvate

/
innovative programs., Third it is attached to an ongoing

»

1 .

college program, and hence hopes to provide positive peexr role

y g SN

\"
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_ models and a str:zizted transition’ from high school to college. @

‘of CUNY has opened the door of’hlgher educatlon to groups pre-

in the educational community. =~ { : . oy

X \l- 2 .’"

Fourth, it is the{odily such college to integrate career prepara- -
£ - b‘b . " ‘ - ’ ;

. - . t i /

tion with,gcademic education. Fifth, and perhaps most notably,

L4

it is the on ly such 1nst1tutlon khgwn which speczflcally 1ncludes

the low sk111ed with the pufpose of offerlng a comprehensive
Sy
- ) -
remedtal progranm for these students.’ . - at
i - N ] ‘ . L
. - .‘ . .. 0y ) & b 'l’ -
. The Middle College at LaGuardia Community College will
£ N - ., . .

[ 2 .. *, X - .
attempt to meet several specific as well .as moreé-géneral concerns.
i : Y - : . B
’ - . . ‘A
One spékific concern is remedial help for open admissjons students
. ’ . N \

-
»

. . . oo . . Che e e s«
of the City Unlverslty of New York. mhe open adm1ss10ns~program . e
* / .

viously exclused from it, Aany oflwhom lack baslc skills.* BY

offering an extensive remedtéi program, ;he Mlddle College hapes .
- . |
to reduce the magnltude of the remedlal prdblem faced by CUNY andED

to save tax dollars. The 1essons learned from the Mlddle 0011ege e A
\

experience will hopafully be'dissemipated and applled.elsewhere
. | + i B .

° N P9

-

In a more general iense, the Mlddle ColLege aims at
~ L \
serv;ng other needs, perhaps less 1mmed1ate, but no less 1mport— '
s . :

ant@é These are the adolescent's needs for a smoother maturatipn '

’ N g L . K . ° e
process, and society's needs ggr.a more effective integration of

1
.

N 4

_ .

= . . \ - - 4.’-. - . 4
, . . )

* See 'David Lavin and Barbara Jacobsun, Gpen Admissions at CUNY; A
Degcription of Academlc Outcomes After Three Semesters, CUNY, Office

3 of Program and Policy Rpsearch, 1973. . ¢

9 - R
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young adults 1nto the w1der community. The segregation‘and isola- . i
‘ s

' s
tion of adolescents and the lackk\f\opportunltles for contxnuous

A}

1nteractlon with adults (other ghan parents) magss the tran51—

tion from adolesc%nce 1nto adulthood often abrupt and sometlmes

» -
o’ . “ »
P

dlsruptlve. Young persons often have\little systematic -exposure, - -

. other than through family, to the various aspccts of adult Yife, ’
]

1né%ad1ng the world of work and.the respons1b;11ty of de 1slon N PR

= \
» % < PR -
maklng- ] * )’ " . )

» .
; ~e . i N
‘ o . .

f . With 1ncomplet and sometimes‘}ncorrect knowledge of ’;
. b " - .

,&3'\ "’

varlous qpcupa/igns and of thelr spec1f1c training-requirementsﬂ é
BN * ‘\. y,

,young people appea 1nadequately equlpped to make satlsfylng - -
o -
career cholcest' For the 1nd1V1dual this may result in-a failure
b \.. ] ¢ ‘ ’ ( . - '
to dez?lop one ‘S, f 11 potentlal or ip underachlevement, espec1ally
Al P *

if one” s cholces are Lnapproprlate.' For our socxety,,lt may re-=
o . f 4 ) . _,/ .
. { . =

sult in the waste of Xaluable human reeources, and possib*y in - |
A ;
\afhlgh level-of dlscontent among crtlzens. - . E K - NP s

) ’ f"s\ ‘

ool The Mlddle'College program w1ll attempt to address 1b§elf 5

[

to these'problemsﬁ It plans to help$young people cope w1th the
0»“ - -‘ . ’ N ' » : ST
* For the general‘theo of status, transition, seg Barney G. Glaser
and Anselm L. Str s, Status Passage, €hicago, Aldine-Atherton,
. Inc,, 1971 and James Coléman, "et al, Youth [(Chicago: Un1vers1ty
‘of Chicago Press 1974). For the’ manpower aspect, see Dav1d Rogars,
"Vocational and Career Education, ™ Teachers College Record, May,

. 1973; Roman. C. Pucinski & Sharlene ‘Pearlman, The Courage. tb Cchange’,
Englewood Cliffs,N. J.,Prentlce-Hall, 1971, (partlcularly‘MarV1n
Feldman, "Opting for Career Education: Emergency of the Community
College"), Ivar Berg, Bducation and Jobs: The Great Training Robhery
N. Y.,Praeger, 1970; dnd the publications of tle Human Resources
Project, Columbia Un1vers1ty. For the soc1al~psycholog1cal aspect, .

see S.N.Eisenstadt, PYom 'Generation to Generation: Age Groups and

>

-»

J

oocial Structure, N.Y., The Free Press; 1958. ) .

a . > " . . 'Y . . ) . .
.o, N -~ * -.wio . L - . .
) t. . ‘:‘. ‘., . :_:_ :l“ N . t

3
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’ of Education. ' . ‘ . } N

”

demﬂhds‘pf colleqe and society by upgradan"thelr bas1c skllls ,

through an’ ;nd1v1duallzed, remedlal curriculum. It also hopes to

achigvé’a.%etter articulation between high school and college, and

o ; ’

between adolesence and adulthood, by encouraginé high school
' * Ty ' + §
students to interast extensively with older students and with

. . N .
~ *

'teachers. And, it hopes to help young people gain experience 2 the
decision making pfoi?ss, particularly with regard to career chéices!

by emphasizing the probleg'- solving ﬁrocess’as a maﬁor curricular

area. R

“
L]

o . .
.( . _ Planning activity fdr the Middle College was initiated
. - . oy , : . '
in 1971 and continued through the 1973-4 academic year. The idea

was developed by the Assistant-Dean:of Faculty at LaGuardia after
5 . TN

consultation with the Vice Chancellor of the City University and
LaGuardia's President. The primary task of the Middle College was

,to provide more effective remedial help to:high school students'

-
P ’

deficient in basic skills. 'Originally, the Middle Ccollege was

envisioned as an independent schooi under the aegis of the State

'University of New York, but when that did not materialize, it was

« &

;edesigned as’ an alternd@ive school under the New York qity Board
/. ’ ' . ¢

B
’ - —— —_

* This section is based on ‘a report by Janet Lleberman, Mary CQhep,
Karen Rlzman, The Mldd&e Collége, 1974 mlmeograph

.
. . -
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. In the first phase, the Middle College élanﬁérs visited
. ‘ : e
s | I

: - : . . N
4nmi\§:udied many innovative as well as outstdnding traditional
. o, ! .- e i . B ) & ' ‘\ )
programs. A survey of New York City employers willing to provide
. ) P M a

s
3

‘career interhships fof,high school §tudents waé prepared, and ai'

pésition paper on the_philosdphx and suggesteq/proé;am for coopéra—

-

. . )
tive education was drafted. lanners designqd the curriculum for

‘ : e ‘ o ‘
the Middle College to meet\the'requi;eméﬁts of New York City and
-t

New York State for a high, school diploma. Planners also prest

1S

pared a cé&éréhensivg pléh, @ith:consultaiioﬂ,from‘the Board of."

LEduéation and other outside experts. The comprehensive plan in-
y - . ]
- . H N .

. . \ ’
cluded an evalq;%}on whﬁbh ipcorporated measures oﬁistﬁdent .
.. . <o T N

achievement and.a systema%ic analysis of the progrim&s structure

. - s !
. * !

and dynamics. Planners then soljcited reéctipns tg the planning

- i ‘e .

document from various segments of_the educational community, and,
# . . . T , e .

»

wherever possible, revised the plan to include such recommenda-

. - 3 . v M . . - ';—‘:
. & * » ° - ¢ * N
+ tions. ; . .
s \_ ‘a " » ~ .
. } . v
R : xf ' R - .
D. -Research - S © . : .
0 ‘ .“. P\ . t - . ] 1 »
. » . .
- % 6'\‘ ——r F rd "., - . LR
N B » - [N
AY - * . -
- Recent observations have demonstrated- that research .
. - - t .

may benefit when field work and survey methods are used. in a
] ¢ - T .

"
~
-

. > . = - - .
»
- . : . « L
s > . n R4 2 *
. ! \ - .
. - . *
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., - ' ""“' ' . ‘ Q i
-CQmplementary manner.f Rbcordlngly, the Mlddle College evaluatlon

. S o ‘ A %

de31gn utlllzes ﬁ%th methods,.nThe,survey qomponent 1ncludes the
:.- '\\ ! ®

‘admanascratlon of~ach1ev ent and attltudlnal tests as-well as P

~ [ .
N\ ¢ .. M

LYY
N

demographld'surveys. ’The fleld resegrqh, on.the other _hand, ", -

3

, T < w0 e
stresses “the technlques of 1nterv1ew1ng and part1c1pant obser~’ O
v : . * v ; /
s 7 Q R *’ . “ - \‘ . o, ¢ . * . \/
vation,, . R Yt . . Ca, L. b
1 N S ¥ « L . . : - - 7
. \ : o . ‘ o) P~ L
- N » -l ¥
-7 6 \':’ t y ’ ‘,. * - A” R . s"" g e ' P
The firsfk.series, of 1nterviews and obserVatioqs has T

b rd * “
- « -
13 ~ .
% &, ‘ S
.

’

- - N . .
. been compléted and ahalyzed. - It foguses on the pssllmxnary .

s R . ~,(\:/\
phase of the program, the recrultmenﬂ process. The fleld staff ‘:'

‘- -~ -

C .

gathered 1nformat10n from.;he thrpe groups of parth&pants in e .
N . R T

FE a ]

the program - plann1ng staff, Ju"or hlgh school guldance \ .

/ L— ’ ' *
\, -
counselors and sgudentsv~ through he use of structured, pen-

s o - ' . .: C e )

ended interviews. Interuueﬁgdata were s1multaneously supplemented

* * Ea . b 4

by systematic observation of the\recruiting and pla’ning rocesses.
: ' d plagning ptoces

. . .
- . . .

. n . . o . .~.
. e R T
Future pians\cail for further 1nterv1ews of program e “te
\‘ .

- L

pgrticipants. In addltlon, the fleld workers W1ll conduct

_’ o
. S Y B
- - ,
[} . . } B *. . ¢
- LI » ) -
[ + ~
w R » s M 3 e s e
< —T g n —— —
' . - r d >l -

I

*  See Sam D. Slebeg, "The Integratlon of Fleldwork and survey Methods "o
American’Journal of Sociology;’ 78, Mdy, 1973, p. "1335-1360. _ Sleber '
arguesﬁkhat through the use of field work, e¢ritical factors mayGBe

" identified and, relatlonshlps among themdguggested the full complexit

' and sublety'of\the subject matter under study may be captured w1thout

loss or dlstortlon due to quantlflcatlon- survey. questions may be
focused and made more relevant to the subject undexr study: and re-
search findings may be Lnterpreted and illustrated throughgthe .
researcher.s intimate famlllaglty with the field:- On'the other
hand, Sleber%potes, survey methods. may lend precision to the flnd—
" ingsrof field research by demonstratlng the\generallty of -observa- 1
tions (or the limits of such generallty) and by verlfylng field © ¢
. 1nterpretatlons, ’ @'ﬁ - o . |
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4 " . ) S
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Eﬁﬁarticipant Observationléi a continuous basis, in order to qain

/ v . . - " 8
a co;;;;h2331ve understandlng of the dynamlés of the program.

- . .

The fleld staff w1ll observe ¢dassroom 1ntgractlon as well as

‘x.\fparticipate'in formal\and informal activities.

" . "~ v M . N

S e e N ) - -
' The Sp°lelC 1nterests of the f1eld staff are in gaining

'a‘ <

. analytlc uhgerstandlngaof at least” four of: the program s major

~

. 2). Career educatlon, 1nclud1ng the program's efforts and
* the partlclpant s attitudes and behav1or.' '

’
p™ 3 v.e

'3) The social ihteriace betweer the Middle College add
- the college cor n%t;es and ‘its 1mpact on both com- -
munities. , . ¢ . ‘
4) 'The 1mpact¢of the program s structure and size on
its partlclpants and the college communlty at, large. .
: & L . .

e - - - “ s/

‘ A .-
From =a theoreticalvﬁewpoint,*one objective of field wérk

il

is exploratory, i.e., to identify factors and reldtionships that

may contribute totan\uhderstanding of the prggram but whose ex~
. L . e B y

istence or nuances may have previoqsmy‘eluded.investégators,gi

'Ly

itself and by thé literature of social science. “The valldity of
. . I' .
. . . { L 4
the aSta ahd its interpretations will be continuously examined.,
) . A ]
This approach w1ll hopefully lead to a "theory of practice,"

v . -
£

which emerges from the dynamlcslof the field itself rather than

~

. ¥ ' Vo d

compone s’ T e d // ) / ’ .
Py o E - N [ - . ] -
. \ -
A1), Remedlal (bas1c skills) and non~remed1al 1nstructlon,
;/// ) partlcularly part1c1pantso attitudes and behavior -
’ // towardﬁcurrlculum methods, - an@ materlals.
I . a

< g [ v ¢ .
Another objective is to test hypotheses suggested by the field work .




\:‘. ' - I s - ° .
. - . . .k : e ]
from the researchers' a priori notions. . Mo

' * \ ' ' . N . N
From a practical pdént of view, the field work analy51s,

- K - . . A

issued in intermitteht reports., may oonéilbute to the program by

1ncrea51ng the part1c1pants awpreness of varlous ors at
- A

work.\ In addltlon, the field study may be’ 1nformat;ve to those

» *

- . - ‘
edu*atlod programs in search of a. model

~
! . S

"

.gther

”*© . e et e et e S At e e

— et i i ot iy -

P
3 A

i ‘A

* On the method and theory of part1c1pant observatlon, see Barney G.
Glaser\and.Anselm L. Strauss, The Dlscovery of Grounded Theory:*
Strategies for Qualitative Research Chicago, Aldine Publishing Co-,
1987. For examples of the use ofparticipant observation in educa-
tional cettings see Howard §S. Becker & Blanche Geer, "Part1c1pant
Observation: ‘The Analysis of Qualitative Field Data" in Richard N.
Adams & Jack J. Preiss, eds., Human Organization Research, Homewood,
Illinois, Dotrsey Press,; 1960; Jack D. Mezirow "Analysis and Inter-

" pretation of Adult Basic Education Experlence in the Inner City:
Toward a Theory of Practice in the Publlc ‘Schools" Teachers College,
Columbia UnlverS1ty»197l mimeographed, Roberta Ash, "An Educational .
,Experlment in the Inner City: A Part1c1pant Observer'‘s Report," in
Daviqd, Street, ed., Innovation’ in Mass Education, N.Y. John Wiley &
‘Sons, 1969; Seymour B. Sarason, The Culture of the Schodl and the .
Problém of Change, Boston, Allyn & Bacon, 1971; G. Alexander Moore,J
Realities of the Urban Classroom, N.Y., Anchor Books, 1967.

< { ‘

“ -




LI

for the Middle College.
N 4 ~ 1 .

.&‘
selected by .a random sampllng of 160 students refeﬂred to the
™ |
b
1

The Recruitment Process:,

hesearch_Methodology

Dtiring the recruitm

4

2 LY N " - . .
. B §_~ i . e .
5, [ : v
: N A . .
. . o fo
hi e
e

{process, 141 students were selected

This numBer includes 135 stedentswwho were

.

Middle College by 7 area junlor hlgh schools.\fAn addxtlopal 6

tudents entered on a tdir
¢ -

»

{)ﬁ’ ‘

-l
egi admit" basisty These students are

¥

those students who elther applled oQ their own initiative or were

referred to Mlddle College by a communlty agency.

above cases the criiglla wh1ch determlned a candldates ellglblllty ;

- SRy

" more of the follOWing factors: e . - /

ware:
i
2.
3.
4
.8

24" or school dlstrlct 30. :
: 1

d PO |

In all of the

X \ - e

The student shall reside in e1ther school drstrlct

!

Tﬁe student'e wllllngness to attend.M;ddle College
shall be suppgrted by parental conseént. i

e -~

The record of the student shall shqwéevidence of under-
achievements, defined as a level of achievement signi-
‘4

. ficantly below potential as evaluated by the staffs of

the éendlng schools. Such evidence may.include one or

poor attendance A h
. f N X N / .

. d’ctft:.%lng‘
high rate of scholastlz failure.' .

talent or interest in énly one area ‘/
dissatisfaction with gome aspect of .the J

current or anticipated program. ) /
kKt \

O 0N o W

\J
|

Generally, all components of
at or, above the sixth

and mathematics scores shall b
grade level. However, to provide a cross section of

a tenth grade population, approximately 15% of the

students selected will have reading and/or math . f
scores between the fourth and sixth grade levels, f
provided they have been retained 1n the I.S. schools

r . ’4
the student’ s readlng
p

-

!
at least once. ' , '
18 ]
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' 47 catlonal setting, as posltlve attrlbutes oﬁ;the

. tion of student achievemént in readlng;,writlng and computation

skills. ‘Thée field staff adminiStered the Informal Reading Inventory

’ ) ' 17 )
. ale 8-
"
. *
‘ .

5. dle 1t lslhoped that the student shall de51re to
enter Laduardia Community College upon successful
completion of the first three years of the Mlddle .
Collede program, students who ‘will ultlmately .

- ‘gnteér branches of CURY other than LaGuardla Com~~ «
¢ munity College are acceptable. .

6. « The student and his parents shall support flexi-

bility, 1nd1vxduallzatlon. and an "alternative edu-

; _'program, -
7. The’ student shall be interested 1n\career explora-
; tion ?nd supervxsed field expnrlence educatlon.
4 . - - ,\ -
Researchers gmployed three 'test J.nstruments and two fleld
14 - %

metho&s durlng the recrultment process. The tests incla “/ aun’ -

Infdrmal Read;ng Inventory (IRI), a ertlng Samé&e and the Cal~

- [N

ifornia Achlevement,yest, Thelr purpose was to galn an apurecxa—

————

PR3 3 N T T

-
and the Writing Sample to' each student candidate .individually at .

+

* . hi . . R * ¥ - . " B
the student's junior high school. The staff administered the f .

california Achieyement Test at Lasuardia Compnunity College .to

¢

tuese.students who had been admitted.

' L

% A} . L ' i
"The administration of the IﬁI and Writing Sample at

the junior high school was part of a larger recruitment procedure

1

employed by field staff members. . Once the participating schools
. » = * - m

—— e o - — > " o S~ O WS g

* We are indebted to jithe following members of the field staff £or
their efforts during the recruitment process:; Evelyn Alper, Ruth
Antosofsky, Lynn Byk, Esther Davison, Janet Lleberman, Mary
McGrath, Rlvka Perlman, Karen- Rlzman, .Carol Poteat. *

. I'4

]
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L

. héd ihentigiéd'potential candidates, they invited the rébéérch,
. » . *

*

* ® v . M i e '
staff to.visit the qq%didates and the guidance counselors at
_thgir respective schools in prder to conduct interviews.aund ob-

servations.¢ At this time, thé.gield wdfkers interviewed e&efy

applicant as well as the guidaunce_counseloxr of°each school
» R N » 5

* « "-’ -
~

- visiked. . . _
! ‘ . » Y
The purpose of the preliminary interviewing and observa-
. tion of Middle College research was to gain a aescriﬁfive under- .
» " - by -

- . H " ’ ’
the recruitment proéess itself. This analysis at-

’
Y

4
standing of
‘e " S R / .
. tempted to determind, among other things, how high school

- .y

students and guidance counselors were informed of the program,

<

L4

yt 1.

what their initial perceptions of-the prograﬁ,@eréh what the

- t *

motives of applicants wer?;/;gé what the role of the guidance

EE

counselors in student sele¥tion was. In addition, the staff

hoped to gather, information on student career aspirations and to
: . . .- \ .

o

acquire a comparative view, gleaned from guidance. gounselers,

educational and

<

. studéents and Middle College staff, of students'

\ PR

social édngerns.
Regruitmént of faculfy and staff began dypgng the %ail
ﬁuatter, 1973. The program deQeloper, the program ai;ector and
2% initial plawning staff Qf‘tW6 began to recruit teachers in
February,’l974 and\students in April, 1974. gesearche;s inter;
viewgd the plaﬁning staff in Mar?h’I 4 and conducéea ?es%&ng,
interviewing énd obéér;ation during April and Méy, 1974T~\Tﬁ€$'

3 B &
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tr : | L . - ) : 1y r -
data analysis,.including tabulation and coding, took place ldur:.ng
L ) . ) . n ' . * (4
June and July, 1974. » . -
‘ N . . R :l N . s
T con . o
. . . L]
. i ! . )
5 . . L L34 f
‘} * . .
e . 4 . )“’% . . e . N
° ) “ v . « @ -
‘! ’ . 1
\\ . T, : .
\ ‘ Cu. . ¢ ’
. A
’ 13
\ < \ o -4 o s d . e .
N .
+ ')
H
i - .4 ) ¥ 2 ‘ /. » "
' ! * v . AN -,
' -3
/ ( : - * & ' - .
! ’ r"/ [ Nt oﬁ
3 ,'l . . N ‘\% ) . .
e . . X ‘
. M . .
’ ] ' . I . N
~ ’ - - hd A . .
r < . . . N
N ~ - ’ »
. ‘ : ¥ ‘\ ’ M VK " & ’ . /
’ .o . N 1 .
‘ - "
* . [ . .
t - i . L - . '
A ' . 4 \/ » o
’ . - . . , K [ -
. A o -
I/ o K " L ¢ ". 4 £t .
/ .
<& , .
i . 2 . e ! ~ » ;.
v N . . . -
; . \ ‘ . . . ..
* .- - = ‘/ .
‘ * " P . R “yr
) ’ < ) . . .
K .
_ . . . . .
A . L s
'Y » 1 N
¢ 1 N -
y X
L] ’ \) N ‘ . s 1
. - . . . '
: ', . . N ) ,
. , ¥ P
’ o 2 ( . . ~
. . o~ . e N - . -,“
) ' ‘ 3., 3 v \ v
v ' ) .o ¢ Y . - ¥ ¢ . 2
~ A s
I~ — ‘ ,
b . - R .
‘e - ., , -
' ' ' . .
. o . « ¢ - )
: ' , . Soa?
. - )
) - k) ' — . . - M .
. \) * C N : \( -~ 0t v . . L
' | [ N g .
v - :
. ) ¢ , \ i ? . .
LY . . « R s
- ® !. { -
' . . . o -4 .
" ° i ’ LI 19 ) * ¥
. ‘ . v .,

E

-
Aruitoxt provided by Eic: .

(A
L3
.
.

.




. III?; Testing * ' )y
. £? éegordanee with the two metheds‘hen;%oned abeve,
f . rasearch findingg‘are og two types: thoee whish are numer}eally .
o;iented”aha those which lend éheﬁselveé to a more\duq‘itatiye
analysis. .The follo?ing test'results are an exemple of the 7
, . 4 ' -
. former. - a ’ ' ' : ' ) ’
A.a IqﬁormalTReadng fnveptorét .N?: Stdidents ggggeggggé ‘
p .ﬁ\ L .Gfede LeVei 6 or abo;e 51 - o 52 - ..
' MY \ . ‘ . -
N, . .Grade Lével s 52 33 J :
Vo ) ‘Grads ﬁeVel 4 - 32 * 20
j elow hevel 4 3 2 .
[ ' . np . i ; ‘ ) - & ’
,\\. B. Comparison With Met;epolitah %eeging Sub-test
F;<; g ' ‘L On_oé above grade level ' 16 - Ib,,
. "' 2. One year, below grade leveijsf 14 ; , 9 3
L34 T{,;o yeérs below grade level 35, l YR
./ 4, . Three yeare below ;raae level 22 3 — lé
C ’ )5. Four or more years below B o i ; AN
\ grade level ’ 49 ’ 31 .
Ly g 6. Two or more years below . T S .
\ . grade’ level . -~ 106 66
\/ ‘
¢ . /

ﬁ \
\ .
.-

/ . ¢

-

Ly =

thlS

‘* Since these’ tests were made, Mr. Kenneth Berger has assumed
d . the responsiblllty for Middle College testing.
test results are listed here for the purpose of rounding out

£ ' s !

‘

report.

' Y

e\ « 20‘

Prellmlnary
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LA S

. ~ 4 . . R
6‘ C. *Writing Sample’Results No. Sﬁudgnts Percen%aqe
' R T 'No appdrént seriopus deficienées . ) -
v o essay level . 32 . 20
ST 2. Coherent writing but in | I \\
. need of remediatign - . . A
paragraph@level o 38 . .24 -
3. Remedlatlon need - ,
sentence level . 57 ’ . 35
} . )
4- Extensive remediation '/) *
b . needed sentence lével 24 . . 15 -
’ ", ‘;T 4 ) " [y . ) ) ’ & .
R-a The California,Aqhievement Test Score results in reading

2

and mathematics will be forth comlng. The Metropolitan Mathe-

M+
A
. matics scores aré as follows:
¢ '
E. " Metropolitan Mathematlcs _ No. Students: Percentage
- Sub-~-test . . K )
» ! v ’ . ’
1. *0n or above grade . : '
. level N 3 479
2. One year belOW'grade ' ’
r T level . “10 ) 6
‘ - 2 3. Two years below grade . . ’
. . Ievel . 19 . ’ - v 11
! _ 4. ' Three years below grade . '
- level 27 - 17
! o 5. Rour or mofe years below ' v | B
. ‘ - grade level L 56 35 «
’ 6§ Students who, are two or ; . '
. more years below grade * L
A ) “level L 102 64
\ . e i 2
’ . ] - ]
D) . F
k -




Iw. - Research Flndlggs~ Personal Interviews : »

L . . N .

. ‘J o 1 oo . . e,
) B 3 - . o ~ «
P . ) .

The<fqllowing paragraphs attempt to illuminate, in'a -

: L o .
descriptive manner, major characteristics or themes which emerged
N * . v . A N

. b‘ ‘ L . ) * ~
from the. analysis of structured open—ended‘interviews. The }

©

themes were coded from ‘the individual oral reeponses and were ,
4

‘ranked according to frequency of mention. *x An attempi is made

'to convey the meaniné‘of eacﬁ categqff by citing typicad responses.
. n . : .
The résgénseq wefe recorded. verbatim and*ege‘ci;ea wi%hont ehanges.
~While,‘mu:h ef_wﬁét follows is described in a gualitative ﬁenner,\
responses which ere more! épproniatef§ undefstood npmericaily
. v ’ . f!

are rendered in tabular form.

» A

-

< 0 . .
A. Communication of the Middle College Program to the Jupior
lligh School Communitiés . . - .

’

/ . .
. 1. ° Guidance Counselors

S, e !
® When asked what their, initial solurcenof information

.
. .
LI ]

about the Middle College was, the counselor s most frequent volun-

- -

tary response was that he/ she“:ad initially been informed of the

* For a more detailed description of this mathod see Bernard Berelson,
Content Analys;s, Gencoe, Illinois, Free- Press; 1952.

~

** Wnen several themes were mentioned in a single response, each theme

-

was counted as one mention even,lf one of those themed was maniionald

. . more than once. Hence, the té%al number of themes méntioned in

response. to any single question exceeded the number of respondents.

Minor themes (mentioned substantially. less frequently than other

themes) .were left out of the analy51s." For frequency distributions
".of themes, ‘'see Appendix:A. \\j;} g,

-

:"

. l . ' L




program by the Middle College Directordor Assistant Director at a

¢ ) - . iy . . 4 5

district school meeﬁing. Typical respon%és were, "We were /»°
’ fBrmally informed in a d}strict meeting, where we met ‘Dr. Peltz,

. Director," or, "We had a district meeting.and learned agbout

. %~ .
Middle- College at’ that time."

. <
- ® .
2. students
- ' ’ . -~ ¢ N .
ad g Students, according to their open-ended auswers,

L}

o ' . < .

had been informed of the program most frequently through their

A . R ’ '
guidance counselors. The gfeet majority of respopses ‘Simply

mentioned the counselor by name or stated.ﬁMy guidance counselor."

A notable number of responsés 1nd1cated that first~hand know1edge

- i R —

came from a Middle College representatlve v151t1ng the schooh
e
typlcal response in thlS cétegory was "When the "lady, Mrs. Poteat,

- ' y

Assistant Director, came down to the audltorlum, heard that it was

good,‘ work and .study, stayed and sounded\good, so I said why not
try it.‘ Sounded good." An interesting nuhhef cf student replies
indicatea that the initial information cameﬂfrom‘peers or
relet;ves, including parents. students were recorded as.seying:

.

"M&'mother,saw[it in an-article and brought it‘up in a PTA meet- €

ing...:." "My girl. friends told me that they signed up for the
school,” and .... "some guy in my nelghborhood goes to LaGuardla
and he was telling me about it." "Content analysis indicates

‘ ) [N
that other forms of communication, such as writt7n material and

’

I3




*

-

-students;, andmfinally the planning staffs.

b N -

LA

teachers' announcements, played a ¢1nor role in 1nform1ng the . ¢

o

. * .
- x -

studentS’aboutithe program. ' L e

., In the remalnlng part of thé analysls, we present first, the
- .
guldance counselors perceptlons about varloué lssues, then the

- e v . ° . /

« .. ,'.‘ * .‘“ ); . .. . § L. . - R 'Y
' " ) - K = N - b
B. Guidance Counselors and their Perceptions
“ .
. . ] .

R .
1. The dedle College Programl . _ s

o L4
.

-

éuidahce counselorsvwere_asked what they thought

. . ? “ ] ) » . . N

were the most interesting aspects of the Middle College program

. ) T Y- C
. ) . .

from the students 901nt of view. The counselors' comnments may

-3 . ¢ . ' - v

be divided into two broad cat?gorles- percelyed goaLs of the‘pro—~
' A I

gram and perceiged means towards ach1ev1ng these goals.
4

- - L
In terms of goals,-counselors predomlnately saw

J

the Middle COllege predomlnantly as, an effort to "redeem" those

’

.-
-

students whose;récords indicate that they would have dropped out |

of high schoolqeventually. One counselor explalned that the “

4

purpose of the Middle gollege, in her view, was “to salvage high-
risk students;.to me 4 the needs of students for whom the normal

hlgH school qurrlculum would probably result in dropping out, not

/ .
flnxshlng and not going on to college." Beyond 1n1t1ally

"salvagﬁng" marg}nal students from dropplng/out of high school,

counselors' responses suggésted that the program's currictlum

.and structure ﬁight§he able to retain students through at least

possessing‘"ppténtially‘higheretentive capacity."”

a part‘bf college. The Middle College was thus characterized as

a

» . -, . g

Fa




) . 2 ~ AV . 1

. > Y ,
PR * .

[ : b Al . ,

~ . .

. wav . N v ¢

. !
. in terms of means, guidance counselors saw individualized

¢ 1nstructlon as Middle College s pr1nc1pal method of retaining

students. "As I see lt", one respondent neted, "they are attemptlng
‘to=get children who would not sugceed in the normal track and glve

them an individualized program." Another,suggested that the
~

Mlddle College could help those wno "have thlngs to work out and

- N A

who are seeklng 1nd1v1dual attentlon

0
‘
N

2. Perceptlons of the Target Populatlon Sought by the
Middle College , . -

[
4
~ L) t

o . Guidance counselors perceived the\Middle College as

foruslng its efforts on a student populatlon who had potential but
v o L4 ’m

who needed to be motlvated in ways other than those offered in a

-

traditional high school setting. XA representakive response cited

the-Middle College as & potentially profitablé‘experience for

L

“a child who needs the flex1b111ty of a curriculum where he .

wouldn‘t be in a lock~step pattern, where electlve courses are

< . ! ' .
'

‘available in his. area of 1nterest."‘ Another saw the program as . -

°

pnealing to a child who has turned off structunal aducation

T ]
L}
" 1

throughout his educatlonal life ..}
)

Conversely, a patterned Berception of’ the klnd of

students who" would not proflt from the Mlddle College experience

o

emerged from the guldance cQunselors responses. Those students "who

- ¢

«~ - are already motivated" or "whp function in a normal, structured,

classic school environment" wouldl perhaps not benefit. In this

N N . )
. [




) . ‘ )
_case, one counselor remarked,{fhe student' "wouldn't need it."
Another pattern of remarks in 1cated’that students«whqse low

~

gntentlal precluded a successful completlon of any course of

’
.

-

’

study were not an appropriate target populatlon for the Mldd}e Lo ?'

¢’ <

coilege. Those students who "had not shown‘a potentlal for o
* - “ e . ‘e
A success” would, in the counselors' view,. n ot succeed in the e
A\ . .l . ’ v . ‘ Ay -
Middle College. R A
3. Perceptlons of student Attltudes toward the‘MiddIé Colhege
@ T

When speculatlng on how students v1ewed the Middle \

[}
% -
< (

College, counselors stressed three themes equally. One theme was , -

LY
tnat students would favorably v1ew the 1ntended flex1ble academic 1
3 . B . “”'
e
environment, which would_have "less structure“ and one where - ‘/\;

"courses of study would be determined by the chlldren s needs'and 7

1) - '

interests." A second theme was that students would enjoy "the
exposuré to careers." The third major theme was the opportuniig

' . younger students would have to be in a college atmosphere.

m“

"Well, I heard them falk\\\They like a place that's called a, .

college," one respondent~said. Y, ‘
\/. . X \ . . . . s
4., perceptions of Parental Response S

»
»

According to the counselors, parents ¥ere almost
unanlmous in approving of the Middle Cdllege. Counselors sald :

. that most parents were aware of their children's difflcultles'

L3

.-, . .
\)‘(,: . R ZG b A ~ -




* o -5 ’ ' . ‘ ¢ . ’, o
and expressed hopes that.'the Middle'Qollege would meet their needs.
7 4 . ’ - “ * . ’\ « ' t . .
’ - . . / : R
One counselor»noted - _— % . : S .

A »
- - .
. .

,

"Parents of those youngsters whd?v1s1ted<w1th us , . .

‘[ ’ ‘Vere extremely receptive. They recognlzed that fﬁﬁ\

‘. for their partlcular child who is experlenclng .N\\
ST _ diffieulty, it's an 1nvaluable opportunlt? " They
L all hoped that their chlldren would be successful =

-’ -

' ‘and-accepted. . - : LT e
4 \ &% - ’ ~ : e = : ‘
. . . - . e )

>
-

* -\ .. . T s )
T Ba Perceptions_pi? School-:Relat'edl ;Prob?remsu Affecting R . ¢
- , r} e ) R _‘, Cy A ., a v

P

) - .. Teen~Age Students AR .~

-

€ i

L p -
A » ” ' * >

Counselors percelved students to be’ concerned W1th

7
- ‘

. two major'interrelated problems, coﬁing«hcademically and socially.
T § ) ! :’lv 2 . - . © » / . = ‘ ! A v
*As oneAcounse;or'descrlbed these>concerns, ’ .

L4

~

o
"THere' ig so much in an environment where you are

'constantly being "tested~-and you don't measure up-
. Yo develop frustration., }n order, to function as
o a sane human being. you dgyélop defense mechanisms,
and usually,they are-negative ones‘"‘ -\ .
. S R . -
';Another noted¢ . ’ Y P

*

and their reputation ils so sullied by peers, that
.+~ they can't get out, of this situation.” -,

o

The school communlty 1§s such a low epinion of them,’

’ . : " 1
.

Perceptlons of Socletal Problems Affecting Teenage “Students

>,

Accordlng to the counselors, famlly matters outwelghed

A




h »
* : -
- -t .
N o

o R s ’ 2 N .
« conservative- family values. counselors cited-evidence of con-

v ”~

servatrve famlly values in such 1nstances as evenlng curfew hours,

as well as more broadly, a student s career choice. Representa—

‘v
)
. -

tive remarks were, , .
7 .- ! S T
. - "fhe problem of chlldren complalnlng to parents
that they are soO strict /= they can't go out in -
‘ the evenings, c¢an 't comé home later than 3:30 or
4 00. They're restrlctEd so much. o

LT

. i
P N "In th1s rticular community this is an extremely . ( -
conservéilve lower~mi dle-class neighborhood with
most of the parents blue- —-collar or civil-service
workers. The conservatlsm is often reflected.ln_ )
aspirational jevels that in many instances are be- -
) low, true poténtial, and there is in many cases a- .
- _ tone for personallty development. - ;r

I
o . ’ ;
S |

. in . ~ f o 3
- 7:<perceptions of the Interface Between the Middle @Gollegeé and
. i L r o 9 |
- . Al rd - ,
College and :.College Populations . .
- — —— - % - v -

Counselors' responses indicated both possible idvantages,

\hnd posslble ‘disadvantages stemmlng from the 1nteractlon ofgthe

CL. College and the Mlddle College populatlons. Thelr remarks %1sted

as the primary advantage of the 1nteractlon the exposure of‘younger

students to posltlve role models, i.e. to students who had success—/

T, fully completed hlgh school and entered college. :The effect

would’be ‘to encourage the younger students to remain in schLol

Expressive of this theme was the quotatlon, "I th1nk it will k eg\

|

them in school longer because they won't feel too mature. iIt's

‘1ike the ice.cream at the end of the stick., The fact that they

€

r— . N




~

canfgo\on to LaGuardia'afterQards will keep them'there." Another

B

counselor replled, "Very often when studehts are with a group of

more successful students it- has a godd impact; they see results..."”

A
"e
'

Among the dlsadvantages mentioned were- the concerns

1 -

over students ch01ces of negatlve role models, and students

desire to have equal freedoms and prxvxleges thh college students.’
: |
Yoot There s always the possibility that the models that they *

|

select may not be the best," one respondent said. Another

volunteered, "They could try to” emulate the behavior of older

- . s \'!

students in feeling they should havé the same amount of freedom
- N i
from the:Lr garents, even though they re younger- for Axample,

hours, datlng oo J
\ I
-y . -~ -

In this section we analyzed the percdeptions, of guidance

.

counselors about the Middle College, its promises and problems.

1 A

We turn now to a description of the student body and their

-

[y
’

cercdptions. ' .

. ’ [
- C. Students And Their Perceptions

-

' . The followxng demographic data were gathered about

the Mlddle CoIlege students by the field researchers (Tables l-8)

-~——

p ' : o
’ 29 ,




S

Y

LN
.

, in their families. . , . |

Note the tendency of Middle College students not to be| first-born
L

1 .

!

{
. , . . . »
1. FAMILY SIZE .. J A
Number of Chlldren _Numbér of Students Percen E
in the Family o e /
.. lor2 o T 34 ' 2&6/
3 S 35 . . 25%/"°
4 v 26 e . 1%%‘.““ .
. ~;‘\w , "( Y . . {’ !
\ 5 ) ' .16 ’ 11%
. . 16 . - f
—- -1
6 or more . . 29 20%
- . . ) . ’ . ’? i
s - . . 140, - 10?%-
vlf ‘should be. noted that "50% of student bz?y are- members 6f]feiative~
’ .- l T ) . P ) '.P B ‘, . ;
ly large-families = four or more children. - R .
' - o ‘.' S - iu '
. . * ) ...“ . X - ’ . / g .
. 2. BIRTH ORPER . . i . i
Birth Orxder " Numper of Students - Peécenta e
‘ . ——7———~7411~“
<1
Oldest child or only : f T
child , I 33 ‘ /24/
Ll exa N . [’ s
- ='_M;ddle;ch11d ) LT 64 f'46%:
Youngest cﬁild . ' - 43 ' 31%{
A ~ ' ;
) \C 140 .| 100%:

Co e STt Tren et PR I T
[ ~ . A '
LY € ‘ - a .
hi N L 3
- t :
N .
.

<, ) .
& ! “ . {1 Lo /
* Figures were rounded to nearest percentage point. Consequgnt '8
- percent figures may not adad up to 100% ; a,/

» . . I’ .

\ . . | . .

- . /7, [l
: 30 |
» hi ! A
b




3. a.- JNATIVE TONGUE (Other than Eﬂéliéh)* ' S
Langgage ‘~ :‘ Number’of Stﬁdengs - Per;entége ’
. v Spanis.}l. T 17 | , . T 12% ":;'
;o -Gre\/ek ' , | ' 2%: ‘

.italian; n "' . 1% «

,Nl
i, N W

' Oother foreign \ T 1%, ‘
* ’ I 16‘%.‘ ‘ “

< '

. .
B %
v -

‘%, b, FOREIGN LANGUBGES SPOKEN AT HOME

.

o Language Number 6f Students )?ercentage°
, spanish = . T 25 o 18%
N R ; ' ‘. ?
% 1talian .10 T 7%

« s .
HE -

.. . Greek , _— ’ 3 ' 2%

41 o 29%

3 »

: . *k ' . ' B
4.. TSCHOOL DISTRICT . . ’

. NCateggg& Lo Number of. $tudents Percéntage-
"* I, Area : B L,
. A. District 24 . ~ . 54%
' J.H.S. 73 21" . o
- 7 J.H.8., 93, 20 .
 J.H.S, 119, 17 :
. J.H.S. 125 = 29 .

> ,‘ ’ 87 . ) : L°

Distr -
J.H.S., 10 T & 1 '
. . J.H.S. 141 o210 - ‘
. J.H.S..204 36 .
e 68

* Figures to the nearest percentage point. '

**Research staff w1shes to ackngwledge its appreciation to the Middle
College Admlnlstratlon for its aid in the computatlon of Tables 4-8.
Tables 4-8 are based on 160 appllcants.

1
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Percéntéée

Categogz Number of Students
. ,C. Direct Admits ™. ,i . 3%
Mater Christi - ( 1 r
- Llnden J.H.S. 1
- Queens Vocational H. S. 5 2 .
. Halsey J.H.S. ’ 5
. 160 " T100%
sj]‘ i
5., SEX . Number of Students Péréeﬁ;age
A. Female o617 429
B. Male 93 . _58%
: 160 '100%
6. RACE
A. Non-White .55 . 34%
;- B. White 105 66%
) 160 100%
7. ,STUDENTS RETAINED IN ONE .OR MORE GRADES ‘
A. District 24 24 15%
B. District 30 22 14%
46 29%

8.

A”TENDANCE (BASED ON APP

A.
B.

.t C.

D.
'E.

o Fo

‘G.

~under 5 Days
0 Days
11 - 20 Days
21 ~ 36 Days
31 - 40 pays
over 40 Days

A

23
41
47
19
16
10

Students Absent More Than TwoO Weéks

of the School Year )

o2

XIMATELY 181 DAYS PER SCHOOL YEAR)

A}

14%
28%
29%
11%
10%

6%

I




9. STUDENT EXPECTATIONS WITH REGARD TO THE MIDDLE COLLEGE

PROGRAM .
- M"/ ¥ - .
o ‘ Student responses to a question askiﬁg what they hoped

4

to gain from the Middle College-prongﬁ may be divided into three

" principal catégories: educational, vocational and social goals.

The education theme was predominant. In this category, students i

exblainedhthat they wished to attend Middle College first, because
the program led directly to col%ege; second, because they felt it

offered nay better education;" and third, because of the appeal of
spgcial featﬁres, e. Q., small classes, remédiallhelp, and curri-~

\\.,

culum. Illustrations’ of these varlatlons on the educational theme

may be seen in the follbwingérepresentatlve remarks:

“That I won't be wasting time from hlgh school to college --
\ . I m going to LaGuardia SO I can just keep onh. .
"The college is rlght next to the high school and I won't
have to go to another school."

"I don't know what they i.e., parents hope to gain, but I
hope to galn learning ability. and to do better in school.”

L4 -

"I could 1earn better and keep out of trouble."J L.

...They have some subjects there - photography I like.
There’ s not too many kids in a class." | . -/

_"rhey feel in a sense that I need a lot of help in differ-
ent classes, -in subjects like math and sciende. If I go
to the Middle College with 20 or so in a class theyiwould
have more time-: for me." .

Career related reasons followed educational.reasons
» ot -
in order of frequency of reply. Students felt that Middle College

~
¥ 4

* The validity of the results in this section was corroborated by
analys1s of the Informal ertlng Sample, which yielded the same’
‘requency of themes.

.

1? *
ndey . .
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10. STUDENTS' CAREER EXPECTATION

'} A ¢ Students indicated the following career expectations: N

*

A. Technical Fields Number of Sﬁudents

™ ’ Coﬁp;zéxs _— . 15 IR

Bl

S

£ N - - -
Photographer / audio visual % 13 .
Mechanic, electrici®an N 13
. * . ° e £ 3 N
Aviation : 3 '
< P t’ . 5 . . " fi;‘;‘
) : Engineering ' ¢ : ’ T3 g’ ‘
, Electronicg ° ' 2 -
. , 49 ?
b . - ! . = ‘ - . - \:,
. -,
vB;,HeaIth‘Sérvices 3 A ' T
C e R Nurse 7 X ‘ : 14
St ! . Physician -+ ' |« {' 5
Y -Medicalror dental aégistént' 4 )
* « Veterinarian ‘ d T2 \
. oo ) . ’ 257 -
i C. Creative, Performing and Applied . \
. Arts, Sports ’ o .
, . : ‘ \
’ Artist, musician - ° . 6 - ’ . .
& . . ..
Athlete T 6 [
l‘ ¢ * /
Stewardess, model . 2 -
)
Designer, decoratdr . 2 .
. : . . 16 .
* As volunteered, by response frequency. Where more than one career
was volunteered, each career choice was counted. ‘




; One theme wasfthﬁt many youths éxperienced academic diffi

N\

-

Numbeér of Students
.

~

f

, D. Teaching and Counseling 14 .
s E. Seé;etarigl & office work 14.
o [
F. ngial work . ‘ 7 R
G. crafts, skilled labor, o
, - tonstruction, carpentry 4
. “"mruck Driving , 2,
S 6 :
H. Accounting ’ 7 . ]
I...Civil Serv%ce, (including :
: uniformed services) 7.
J. Law ° ) 5 " /
’ . A . ¢ ' 'ﬁ"
~, Ko Otﬁer 'v , 3%,
# Work with children . 7 "
, wdrk with hands 3
r & :
* ‘Help people ‘ 2 N « ,
( _ ' 12 . .
. Lo Don't know . . ' 7 ‘ ; =

N b

N

Schbol - Relate@ Problems Affecting Teenagers.

- f.;
5

When-aékea about major school-related prdblems affecting

.«

~ i [ >
tqeq?gens, student responses indicated two predominant cancerns.
¥

culties
3

- -

or felt uninterested in school and school subjects. Students often

* L

Wsed the word "bored" when 'expressing this theme.
* I



v

s . .

. | ‘A second, related theme was that relations between
teachers and students were stra;ned. Typlcally, students volun-~

teered. 4 e ) " N

L]

"I have no problems, but I~guess teacher harassmpnt. I
think teachers should have a free hand but not throw

_ the book at you." : S .
B . "Hav1ng a prcblem with your Feacher if you don't like
him and he don't like you.™ .

/
"Teachers - they dén't” glve'you a-chance to explain
yourself " /

i
i

;" A third theme, mentibned‘by a small but significant

/

number of st udents, was prdblems related to drugs and alcohol.
7/ . .
Some students mentioned ghat.the causes of their desire, for drugs
. - :
were in academic frustrations and problems with the teachers, while

¢

P .

. ‘ i ‘ ‘
others mentioned the consequences of drugs +- even more severe
* . / -

academic and disciplinary difficulties, - ‘ .

12. problems in Society Affecting Teenagers

;

The princdpdl probiems students saw ‘as affecting
their peers were first of all, drugs, alcohol and crlme, and
secondly, confllcts w1th adults, particularly with narents. On l
the subject of drugs, while some replies suggested that the ‘

problem might be waning, the single answer "drugs" was neverthe-
: - . .

less the predcminant response. The remarks concerning conflicts

» N & , . 4 -

with adults may be illustrated by the following cpm@ents: .
1 - 4
"Pressure from your parents - your parents want
1 you to beé somethlng and you want to ‘be somethlng
"else. !




"They (teen-agers) don't want to stay in the
toE house the whole, day -~ their parents.won't
.let them out..." 4 .

1 *

"Mostly the older generatlon -~ they just don t
uriderstand us.“ , !

. "Adults, everything you do they get on your back;
they don't let you do what you want."” ’

LK

B

13. Interface Between Middle College and College Populations.

Students foresaw both educational ahd social benefits

-
. . b k4

to themselves from 1nteractlon with the College communlty. In

>

regard to the educatlonal theme, the most outstandlng comments

lndicated that,students saw the mixed«community as prov1d1ng-con~
ditions conducive for learning. Repeatedly, students remarked,
"Probably learn more. I could have a conversation
with college students and they could tell me things
I need help with," .

R

1

"Well, if I have any’ trouble and I make friends wmth
) thém, they can try and help me - you know, school.
* * If I'm having trouble in a certain.‘class they're
o older than me and they probably know all about 'it."

Y...you might meet college students when you re in .t
. 7 the tenth grade and they could help you, Yather than
teachers helping you. " - Y .

N
[

In addition to enlisting the aid of college stidents

in their. high school Qork, students suggested that they might

learn other .things from the alder students,‘partioularly what

~

college itself was like. Characteristic’'responses were,

"They could‘tell me how it feels to -be in college,
if college is good for me,.and all that." .

-

v 1 . ) .
. x . 37 . “
. .




"I guess, talking to the@, they would tell me how
it xs, so I could decide whether to go on with
t" N . . ) .

. 1 .

In the social sphere, stgdents‘antigipated that the

cleege_milieu'would help them in their own process of maturation.

3 N ) N 7

Typical responses were: .

-

ny wili mature faster.!

v...,we wouldn't get treated like elementaly kids

-~ for example, same lunchrooms. We'd learn to

cope with blgger problems. - Behave like adults
! and not like/chlldren."

v

"With older people you have a sense of being older

yourself, and I think with-college .students I

would also gain by their actions and the way they
. tal]s " 4 .
“I'1l get to see how they act, more mature and
stuff. It'll keep me from fooling around. u
I could see how people older than me work in the
school. I could learn frog their example how to
behave in a public place.".'gg

- -

When asked to reflect on possible disadvantages

¥
resulting from attend1ng a program in_a college environment,
students often felt that, there would be few or no disadvantages,

When they did express concern, it was that as the youngest,
2 . -

smallest, or at times least knowledgeable studenﬁs; they ﬁight

< 0 5 . . '
acquire an inferior status. Depicted statements were:

¥

) (, "That I am not as old as they are -~ that they
might put me'aside." .o .

"rhey might Lpok:down on me because I am younger."
A




inckiné on you; hittin you."

\ ‘ "Well, that they re older than me -- maybe they
won't even bother-- say 'Just get: rld of the
- squlrt' L . ' -

"Like if you don't know the answer, they'll snap at
you, they won't tell yau." .2

14. Ppersonal Remedial ‘Needs. ' - -SK\\’
The lelowing“tab%e lists the frequency of mentions

by students of specific areas of needs:

< L4

~Area Response Frequency ., .

-
. .

Mathematics . 89 .
English ' ’ . 60

Science . s , ) 43 .

[§

Social Studies . ".- o 25 -

-

Foreign Language _ ’ - 21

Gym or Art L o2

. . ‘ '

. . S'I‘UDENTS' ESTIMATES OF THE NUMBER OF AREA'S‘
IN WHICH THEY NEED REMEDIATION

~

<

Number of Students . Number of Subjects Mentiohed

. - 2 - - _"None"

a7 _ 1

2 - ‘ a1l

$

It'should bé’noted that students seem largely aware

-

of their own limitations.




\ , 2N ) ) w *
> . D. .Planning Staff and Their~Pe;ceptiens.‘ .

~ -

L4
e -

1. pPerception of Middle College Program
Planners' responses indicated the staff's perceptions
. ' of both the goals and the methods of the Middle College. In

.term$ of goals, planners ‘gave niost weight to tiie remedial nature

»
-~

pf thé\Middle College. A second and related themeﬁﬁgg’gﬁat ef
"salvaglng" students possess1ng "unreellzed petential", motlva‘w

- o ing them to attain hlgher education, and helplng them to achieve

[y

a level qf‘self-realization. Representative of the twc_themea

“

LN

were the‘fdllowinéz
"To. cut doWn "on the remedlal'help students will need :
when they entér the Community College. To help ;
students find .an 1dent1ty....“ '
"To determine wﬁat the critical factors are in reduc-
ing the need for remediation at the City University :
and to enlarge the nurber of students that g0 to ¥
RO higher educatlon...ﬂ, :
i ‘ %
“Salvaglng from oblivich those who wouldn't- complete
high school. 1In a broader.sensg, the Middle College
may serve as a model for chrldren to see others in
.o blmllar economic condltlons succeed in contlnulng

A \ . e . "/ﬁ

their educatlon."

- AN

In terms. of’means, planneré' responses gave equal

’ weight to small classes, interdisciplinary curriculum, individ-

ualized inétruction, and the teacher-counselorvihnoggtion when
explaining how Middle College would accomplish its objectives i

N

To wit: "...helping. this population raise its aspirations to

*Based on persohal interview with program developer, program director,
assistant director and faculty resourse person.. -

PS

40
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- endompass higher edueation through a remedial prognam, smalllclass“

side, an 1nvo1ved staff, interdisq1§11nary approacﬁ' ‘and utiliza-

.

. £idn of college facilities, : . Y.
. . -l. , ' . * \{—v‘\%
S B > : ‘ . .
2. Perscnal Goals o . ~
oA RN . -~

’A”‘o- . .
(i\‘ Planners remarks bore out the theme that the Middle

=

Cdliege represenﬁed an opportunityfforfprofessional growth. For

~ef§9p1€§/ ) ‘"Refinement of gkills as a reading specialist,"
. cr EAN :
;T ' "Opportunity te utilize expertise....I developed

' - of a remedial nature. . '
’ 3

4

P N . 5

3. Perception of. School - Related Prdblems Affecting Teenagers

< -

‘ n«'Planners‘,remarks'supported the students and_yhe
v ’ o

<

- cdghséidfb' belief ﬁp&tfte;nagers' primary concern in ‘school was

-

aéadenic perforﬁance. Typical cohﬁente were: "How they are going

té make it scholastically*ot'academically,“ or "lack of success

.. . .
> . ) - f‘:
' + - *
.

it a Subje"cfl_ggga':..ﬂ- ~~~~~

- . . .
H G * [

4. Perception of Societal Proﬁggps Affgg ing Teenage

L4

.No clear pattern of themes em ed . 1n respons
H . AN

this questi:l Two responses indicated that soc1etak concerns -

A
.
~

affected students only to the degree that they affected their

home livas. Of the two other responses, one suggested that sope

~gtudents' involvement with a separate rgubculture" exacerbated

¢

<

a3 | N

-~




4 T e
<

‘. ' . o ‘i i
the problem of integration into the larger society. The other L

’
. 3

response observed that students lamented thg-apparent meanlnglessnc -z

~ ¥
of adult’ goals and values. . ‘ N o - o
i ) . , . e
! -
4
5} Perceptlons ‘of the Interface between Middle College ol
and the CQLIege Populatlons \ £ ¢4
, | . . .- » . &
’ ; ) e
. / With regard to the potential dvantages of mixing thev :
}2‘ [ ;‘

two gogplatlons, the Prlnclpal response pat ern indicated that*the *;'

]
l

College environment would serve to motLVate Middle College students. ..

» - !F -_‘. '(
Typical responses were: “Hopefully,.Collegesstudents will furnish R
" ) a » : ’ £

good working models for these kids who need to see a measure of . ’¢;4Q

social and academic success -- kids like themselves." "It's an “1g%~

opportunity to have an exchanire with older students....I think fégaif
B . - o 1

it will provide m?tivation." . '_ l o
/}\ With regard to potential disadvantages, planners "m,ﬂ

mentioned two concerns. One was the possibility of negative
peer médels.améng the College population: "The extent to which

»

| 3 . N . . B -
these models are playful and hell-bent on not working." Another - i

¢ : ;"!‘

observation was that younger students mignt have some difficulty .
, .o N :

adjusting to the amount of "freedom" college life offered: "I -

think some stu&énts will not be able to handle the freedom," or,
\ !
n,...temptations in the way other students of college age are
more free because their programs are different -- they can come
, : .

and go as they please." ' ' ’ . '_)/

1
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6. Perception of Student Remédial Needs ' T

. ' !
Area ‘ « Response .Frequency o

Mathematics
4 - P
Reading h 3

.
L] . -

3

Social Studies /~—- o R

r//

 Writing ! 1

Everything : 1

. +
A d
. .
.
+
.
.
<
/ . .
- *
.
b
N
. f ’
. . N
.
" *
4 -
’ -
.
<
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Communic

l.

- High School and Hi

A, Most ﬂ

“‘Labout'the Middls/ColleQe from & personal repxesentatiﬁb of the .
) ) M e ¢ .

.

_prograir, usua“I§ the directof or a stafﬁ'membefb f : ’ .
B. udents received’ their initial lnfordation concerning
. - H
{ ) o ‘ . ]
College primarily from their‘guidgncejcounselor.

iddle’college,Program's.Goaléyan&'Meaqs

A. Counselors saw Middle College predomJnantly as a pro-
- } .4

gfam-to "salvage" students whose‘potentia; had got yet been real- .

|

!
I

- ized. The term "high%risk“ is typical of their descfiption of .

students in this category. Counselors further éuggested that

the-"1nd1v1dua11zed"‘nature of the program migh give the Middle

t4 . .

|
CoIlege a low attrltlon rate, and’ that students would enjoy the
L

. R
"flexible academlc environment," "exposure to c;reers" and being

e !
]

. N , i ; " ]
"in.a place called collegé." Parents, accorging to cdounselors,

’ .

* were for the most part aware of their children's alfflcultleS’ .

c 2

4nd were hopeful that the program would meet the students needs.‘

N ' " ¢ B. The planners' pérceptlons of the Mldd&e College's
B Vo

goals were similar in substance to those of the qounselors. They

: . N | ) .

.. cited the program's "redeeming" nature wigp regafd to marginal
4

- o L

i
1




. . ’ xt. -
- . »

students, as Well as. the Mlddle College’ s aim of motlvatln stfdents

. o
to remain in formal education. Planners responses listed remed- J
jation as the chief emphasis of program. I )
C. Students' response patterns’tended toibe fayprable to the R

Middle College. In order of freguency of reply, students'’ commexnts
=ention the following desirable program aspects: ‘ - .
o, i L - .
- \ e ”

1. Middle.College leads directly to'college’ o

2. The-atﬁbsphere will encourage them to learn .

- -

3., Shell Classes/Remediétion

' |

&

4, Mlddle College w1ll elther teach a spec1f1c job'sgllls

“ -

/

or would prepare them fOr a better job in general .

Y. New and posxtlve peer influences would help them: to mature.
| . : ot
'@v/ o . ’ ] . X
e ‘ . A
3. Interface Between Middle College and College Populations

~ . ' 'y

- A, Counselors and planners responses suggested that the \

N

interface .between the Middle College and the College populatlons

would have potentlal advantages as well as d;sadvantages. Anong

the adv&ntages, the theme of. po\Entlal po§1t1ve peer lnfluences

was predominant. Counselors and planners favorably looked upon’

the fact that the Middle College students would interact with |

i

academically successful ®and socially adjusted older peers. Anong
the disadvantages, both counselors and planners cited the pos-

. Ll ;s
sibility of negative role models, academically and socially.




<t —dl

i
L)

In addition, both groups speculated that “freedom".might,be an
1ssue for the Middle College students. Students might either
desire the same freedoms as their College counterparts or they

"might t be able to handle" the additional freedoms that the

&

Middle College would in fact extend to them.

- «

-
-

B. .Students looked forward to interacting‘withxt}e QOllege

)

community and often expressed elation about it. One Student

s1mply responded, "I gquess I feel just happy about 1t I feel
3 + ’N . e
great.? Often they could not think of any possible disadvantages.

The major advantage the students foresaw was better opportunities

N

" for learning, especially the pfospect of academic help from the .
. * » . .

. . L
College students. 1In addition, students emphasized that inter-

»
-

acting with older students would help them to mature, and con-

\ . . 8 4 <
. "

sequently to gain in prestige. Conversely, the main disadvantage

the interviewers cited was the possible blow to their prestige
‘/ * v N .
stemming from being younger and possessing less kngwledge and

_sophistication than the College students. Few students antici~
pated the problem of negative role models that counselors and,
L4 l A{

staff members foresaw.

N\ 4, Career Plans .

-

Students were primafily interested in bursuing tech~

L

nical careers (including photography and computer oriented occu-

" pations), careers in health services (chiefly nursing), careers

v

Al

48 | | -
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in sports and arts, teaching careers, and secretarial or busi-
ot ’ : . ¥ . . .
—/pess-careers.
| - . <. \

ol f . $5. . Remedial Needs v W |

All people interviewed -- students, planning sta%f
and guidanoe counselors -- agreed that students needed exteﬁs%ue
remedial\help,‘and that most help was needed in Englisp and math-
5 : L .

.3

’ ematics. S : . -
‘ 6. sChool Related Problems . i ' ;
. .. @ . . R R .. .
A ‘ . A, Guldance counselors remarked that academic dlffxcultrfs

-
-

_constituted the most serious problem affecting students j.n‘scl;loél,k

» "\ ! S

y while sotial.problems -~ peer relations —- were second.
. B . . . i .
h\\ - B. The plannlng staff agreed that low acadeylc achlevement
) N \\

~

was the most serlous problem facing students in school. :

’ -

c. Students themselves‘mentioned academic difficulﬁieé,

+

: §
ihebility to achieve rapport with teachers, and ioredom and, im- ;

' t
petience with school in’general'es the overriding school~related ;
. . problems.A A éiénificant mieority mentioned dlsciplinary problemsf
. h !
in generel, and drugsiand.alcohol in particular, as otherlconi :
. . . cerns. | ' ‘ ‘ P

?. Societal Problems . . o

A. Guldance counselors saw relations with the1r famllles ,

; -/

as the most impottant problem affecting teenagers outside the.

.
1

school. Family problems were seen to revolve around issues of
. -7

n

strictness .and freedom, pareﬁtal conservatism and adolescent

A ’

1, Q . A

'rel)elli:on. ' v . L

- >
/ B R ’




[ L . . S + N
. - 2 } N N . :
TR . . ) . s . .: o )
: B. The planning staff indicated that teen-agers were
,affected by social problems only vicariously., as they affected
- - PN » '
parents. Economic problems (unemployment) and moral problems
y . S e L s .
. 7/
. (spiritual meaninglessness) were seen as adding to the genera- '
: ., tional clash. : . ~
~ C. Students, in contrast to guidance counselors and staff, -
. > . o y
. ) o 5 .7 . \ SN
mentioned problems related to drugs and alcchol, crime and de- .
- ; R - . . - | )
: : linquency, more often than any other set of social problems. S,
¢ ' M . -
s v . The generational clash, however, also emerged as a major non-
,‘)'/ K » \‘ B 2 . . v .
: school concern:of teen-agers. .
> ’ ', v ’ 4
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Discussion .

&

- v 3 .
our researgp discussion places the Middle College

program in the context of broader issues facing society. The

Middle College research findings may contribute to the literature °

.

. on the'tfansitionref youth to adulthood, a subject of notable L

]

+

. L s . *
interest to scholars and to .society in general. '

S

Ly . s

- )
.
.
.

A second potentiai eontributioh of the Middle College .

- -

research lies in the area of dec1sxon-mak1ng, partlcularly ‘with

“ 2
¢

regard to career choices. As soc1al scientists explore extenslve-
ly the influence of the indiv;dual's work on his self-fulfillment,
attention is.increaéingly focused on the fole\formal education

ek -
may ‘play in aiding in the selection of a career. '

-

A third issue to which the Mlddle College eXperlence

may be relevant is whether or not our.publlc school enterprise

v’ . ~

may maintain or upgrade its quality education while at the same’

. -
time sponsor diverse educaticnal approaches. The identification

s

of various learning styles among students has challenged our school

\

N

\ . :

* S.N. Elsenstadt, From Generation to Genexation (Glencoe: Free Press,1958)
Kenneth Keniston, Youth and. Dissent (New York: Harcourt, Brace,Jjoranovic
1971); George Pettit,Prisoners of Culture (New York: Charles Scribners"
sons, l970), Erik Erikson, Childhood and Society (New York: W.W.Norton
and Co.,1958); Phillippe Aries, Centuries of childhood:A Social History
of Family Llfe (New York:A.A.Knopf, 1962), and James S. Coleman et al
Youth Transition to Adulthood (Chicago:University of Chlcago ‘Press, 1974)

**See Thomas F. Green, Work, Lelsure and the American Schools(NewﬁYork-
Random House,1968) ;B. Frank Brown, ed., The Reform of Secondary Educa-
tién, National Commission for The Reform of Secondary Education (New
York: McGraw—Hlll 1973)

we
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W1thout sacr1f1c1ng éxcell nce. The Middle College) together wlth

~

ki

challenge.

. A fourth noteworthy, int is the Middle College's:

potentl?l contribution to the issue of the effectlveness of school-

*
ing ln,general., Natlonal and intern tlonal studies are currently
A

/ - b

debatlng the merlts of schools with re ard to such lssues‘as

) ri - i,
- future earning capacity and soc1a1 mobllxty.q Nevertheless, both

.

\

critics and advocates of schooling alike generally agre that

1

whatever the school's effectlveness 1n these respects, the ed- .

ucatlon process 1tself~p1ays’an 1mportant role in the 1ntellectua1

¥ . s

-and social development of the 1nd1v1dua1. In this llght scholars
v . /,. . S

recommend that school N'ﬁ'oul be a personally enrlchlng experlence. "

-

" several aspects of the Mlddle College approach, including the ‘ .

14

house system, the teacher-counselor role, the remedial emphasis_

»

and the career orientation appear to have‘potentlal worth to the
. L . . g © . )

- growth of the individual. .

R .
) LI Y . . [} N
4 \ . ¢
'
A "
.

o« o F N
. -~ \ \

. -
- -

* For a dlSCUSSlon of this issue see James S. Coleman et _al, Equality of
Educational Opportunlty (Washlngton- U.S. Government Printing Office,
1966) ; Chrlstopher Jencks et al. Inequality ' (New York: Harper and Row
1972); International Education ‘Association. International studies in’
<Educatlon Series (New Ydrk- John Wiley and Sons, 1967--73) .
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APPENDIX A - CODING DATA: FREQUENCY OF THEMES .
L

/
. Recruitment Process .
A. . whom did Middle -College want to recruit?
B. What was the procedure?
C. What was the prime source of information?

Guidance counselors' perception of the target population

, perform, in traditional setting.

Planning staff:
(2) - Newspaper adverthement
(2) - Dr. Peltz N ¢ !
Guidance counselors~'

(5) - District meetind with Dr..Peltz and Mrs. Poteat

(2) - Newspapers - Only sketchy informz:ion, i.e.
parents had read it in Long Islana Press. Primary"
source still mentioned as meeting. C

(1) - Colleagues ~ "indirectly through other c¢ounselors"

(1) - Mlddle College staff -~ "Mrs. Poteat called "

Students-

(78) -.Guldance counselors - either mentloned by name or
simply "guidance counselor"

(26) < Middle College staff ("when a lady came to the
"school") .

(18) - Peers and- relatives (including parents)

(9) - Written communication

(9). - Auditorium, meetlng ox assembly

(5) - Teacher )

(6) - "In school" - not specified,

. -~

4
L3

(Questions #3, 4, 6.) :
. {4) - Children with potential who need to be motivated

to. perform up to ability.
(3) - Low self image; rejected by society, unable to

(2) ~ Motivation ‘
* (1) ~ Economically deprived
+ (1) - Dynamic kids.
(3) ~ children who do well in tradltlonal setting
. would not-benefit
(5) = Those w1th below par potentlal would not
benefit



IT  Guidance Counselors Attitudes’ (Qu'estion‘ #7)

3

A. Expectations w1th,regard to Middle College program-

e (3) - Retention— .
- (4) - Salvaging tnose not well served by tradltlonal o

programs‘
(1) - St1mulat1ng 1nterest in college .
. © (1) - Remediation”. ™« .
‘ (3) - Ind1v1duallzed Ainstruct ion A ‘

(1)

College (adult) atmosphere . ) -

B. Views about students perspectlves with regard t\\Mlddle
College (Question #8) ‘ : . \\\ )
* (3) - Flexibility of. instructlon shaped Sy students', nseds
' and interests; individual attention
(3) ~ Exposure to work .
) (3) ~ Exposure to college . _ v,
(2) - New chance: fresn start-
" (2) - Status, self image .
. (1) - Remedlatlon »
‘ ‘ (1) Less Structure - more freedom

C. Views, about parents perspectives with regard to Mladle
L - ) - College. (Question #9) ‘
’ ‘ (5) - Enthusiasm, hopefulness, excitement, receptﬂveness
) . (1) - Retention :
. . *+v - (L) - children's motivation -
- 3 (1) - "salvation for kids"
(1) - Remediation
. ) D. School-related problems affecting chlldren (Question =11"
T, ' (4) - Coping with academic environment:; frustration of
not coping ’
(1) - Rebelliousness and the generation gap
(1) - Balance between. freedom and responsibility
(1) - Moral anomié .
(5) - Acceptance by peers; ego development; self image
E. Social problems affectlng students (Questlon #12)
(1) - Demise of moral values
(2) - Drugs o L
(1) -~ Drinking o )
(3) - Peer acceptance . : T, e
(4) - Parental strictness and "hang—ups"- fam:Lly relation
(2) - Allenatlon from soc1ally sanctioned goals arid value

hY




-

. . N | . |
perceptions of interface with college students (Quedtion #14,152;
(1) - Exposure to college would arouse int>rést in and W

»
#

4 3

problehs affeéting.studehts (Question #13)

— Commuhity perceived as. stable, working class, ﬁ§m11Yf3

and  social disorganizatiqn
frihigrant parents. - ‘Secon
Poverty

- F mily conservatism

- Agpirational Ievé} too low

!
.

. motivation for college >

- Positive role models -

~ Nedative role models, -+ -t
- Exposure to careers - <. -
- Ego - debunking effe¢t 6f being youngest
- Immaturity o6f Middle College students

= Exposure.to too much freédom

- Lack 6f gym and tem facilities'

- ‘Counseling '‘can solve’ the problems

- Chance to achieve success '

- No disadvantages Lo

-

.

A

and Their Attitudes

Family Size :
Fifty percent come from families of
25% - X, 2 children . . e

/

.
3

v

enekation experience

!
[
i
1
{

.

{

!

oriented . « _ L
- Coimunity perceived as having'a weak fdmily structure

-

four or more ¢hildren.

Community
- (2)
~ (1)
A(z)
(1)
(3)
(1)
G.
.. (4)
' (3)-
“ . (1;
. (1
3)
(1)
(2)
(4)
(3)
CIIT Students
A.
B; Biréh

25% -~ 3 children
20% - 4 children .
10% ~ 5 children . . . »
20% - .6 children.or more ' .
order” ‘ ‘ I
* 25% - oldest child or only child ‘
45% - middle child S _—
" 30% - youngest child . > —
e

x3
.
P
&
.
*
.
»

-




12% - Spanish-speaking 16% Spanish
1% - Italian-speaking 7% Italian
2% - Greek-speaking . 2% Greek
1% - Other ‘ ) : * 1% Other

D, _Expectations with regard to the Mlddle CQllege .

c. Mother ianguage - Language' spoken at home

(M)
(11)

. (11)

. " (15)
- (23)

(16)

(9)
R ¢ )|

)
' o as)

(2)

(14)
, )
- (1)

I

1. Educational (115)
‘(8) - Retention =~ stay in school

) 2, Cafeer (50) _
’ (58) - Better opportunltles - unspecified: become

I

3. Social (15)
. (3) - More enjoyable atmosphere a
) ‘(7)) ~ Get away from bad peer influences
(5) ~"Positive influence of older students

4. . parents or guidance counselor decided_ (22) .
5. Other'altefnatives are horrible or nonexistent (9 ~

6. COhveniencea (5). - ' .
E. Career Expectatlons \

. l. Medical (25) ‘ ‘ ’
. +. ' (4) - Doctor, including specialist

I

2. Teachef,*cegnselor (14) g
3. Social work (7)

4, -Secretary, office work (14) : '

‘Content ef educatlon~ remedial help
‘Structure: small classes, individual attention

v -- e e s,

Go to college- \ .
Content of educatlon- ore interesting subject
matter

Learn better \
Good education

"somethlng" in life . . -
Learn ‘a profession {after Middle. College) T
Learn a trade (in Middle College), something that
LaGuardia "can give me directly" R ‘
Exposure to work world .
Qualify fox a better job in general ‘

-
.

¥

I'4

Veternarlan, work with animals

 Nurse -,

Medlpal or dental assistant

Occupational therapy ‘ . :

B35




*

5. Creative, perrorming and applied arts and sports (1o} 7
(6) - Athlete I
(6) - Artist, musician ' X

.(2) - Stewardess, model ' ' e
(2) - Designer, decorator : .

6. Technological (62)
(15) - Computers

. ~(3) - Alrplane pilot

; ——(18)}—Photography,—audio=visual aidg: ' . B R

F.

(2) ~ Electronicy, technical ékllls o :
(11) - Engineering s
(13) - Mechanics, electricity, automotlve skillsh

- 0 -
)

7. Crafts, skilled labor (8)
(4) - Construction, .carpentry . ‘ S
(2} - Truck dr1v1ng . s @
(2) - Hair dressing : , ' :
] ) ‘ ~ L . :
8. Accounting- (7), . ' , o B

-

9. Civil Service (7.7 K . .
10,. Own business (2) ' , ,
11, raw -(5)

12. General (23)

Work with animals - (11)
Work with children (7) . .
Help people - (2) o .\
Work with hands (3) ' . ~

13.' Other (6)

14. Don't know (7)
Perceptions of school—related pnoblems ’

(46) - Academic difficulties, irrelevancy, boredom,truancy

- (10) - Having £he wrong attitudes about school and work., -
(students)

(45) ‘= The teachers -- communicating with them )
(16) -~ Disciplinary trouble

(8) '~ Soéial (peer) acceptance E

- (19) - ‘Drugs

(2) - Large classes )

(1) - Getting up early

(17) - Preedom and restrictions :

(1)
(4)

Racial and gang wars
Don't know, none




1

(2)

.-

G.. Perceptions of social problems _ ;
(15) - crime, Endallsm and their consequences: being
associated with it, being v:.ctlmn.zed by it
(49)‘ - Drugs, alcghol - . -
.(38) = Family and adults: lack ot cownum.catlon, freedom
and rebellion .
" (15) - Friends; lack of recreation fac:.l:.tles,
_ —z% '~ growing up; hang-ups; acne; bad friends
*(7) - School . =
(8) - Unemployment . o7
(8) - politics, polut:.on, discrimination] poverty
- (20) - Don't know, none, reluc'tanc_e tb respend -
- - N d ’
H. Views /towai:&'s interface with College - ‘ T
(45) - JLearn better; college student could help academlcally
W T, a.nd ‘otherwise e o .
*  (18) - Exposure to idea.of college '
" - (10) - College materials and teaching
oo - More mature; behave better - :
$© & (4) - Just happy about ‘it; status ' .
(12) -~ No advantages, .oxr volunteered disadvantages
N (14) -~ Don't khow
~ (44) - Inférior status of being youngest; being sniubbed;
.‘ social disadvantages '
(14) - Bad kids
(2) - Envy of their freedom and privileges Y
) (5) - No.gym : .
\ (5) - Inconvenience : ‘
(69) -~ No d:.sadvantages- don't know, volunteered advantages
. - “
I. Views on remedial needs i
. (60) « English- . ’ o i
(89) < Math’ o \
‘ (43) - Science ST - /’
(25) - Social Studies '
(21) - Foreign.La”nguage v . -
,_‘,m(z_) - G}(I%n,dAft \ o o .\..?" ,
(47) - One subject mentioned et )
» (66) - Two subjects mentioned . . ) )
" {21) -~ Three subjects mentioned ' . o
(3) - Four subjects mentioned X ~ .
(2) - "m1ir . S

— "Nope 1] . s . .




Iv.

‘B. Personal goals o

. ' (1) - Sexual tensions : \

'Planning'Staff‘s’Attitudes i L ’ .

A, Perception of qoals of Middle Collegé program
. (3) - Remediation; 1solate factors in remediatlon
(2) - Raising asp:.rat:.ons for éollege- successful role

models "
. {2) = self=wrealization andidentity ) .
. (2) ~ salvaging losers, identifying populatlon w1th

. unrealized potential .
(1) - Career exploration '
(1) - small classes -
(1) < Interdisciplinary instruction St
(1) ~ Awareness unit _—
(1) - Individualized 1nstruct;on ' S
(1) - Teacher-counselor role

(2) - - Professional growth . ~ .
(2) - Personal growth. - . ?.

C. Views on studeQFs,perspectives toward the Middle College 2
(1) -~ Control ,over .environment '
(1) - Intimacy with staff ! o 2
(2) -+~ Being on college campus -
(2) - Contact' with college people _ - >
¢ (1) - Career education . ’

- . €.

D. - School problems affecting students
(4) - Academic achievement 5
(%) - Social acceptance \ . K
(1) - Continuity between school and- 1life

T
»

E. Social problems affécting sfu@gnté e _—
(1) = Hpme problems} unemployment -
. (1)’ -~ Adults' sense of meanlngless and splrltual decay
(1) - Adult prcblems - unspeclfled
.+, (1) - student subculture and lack of. 4ntegration into
. . larger soclety Y ¢ N
o (l) - Not affected by issues of morallty and freedom

“
]

F. Interface with college students . ‘ » L
) (2)" ~ Positive peex models
(3) - Negative ' peer models

(2) - Exposure to college o
(1) - Resources ;
., (1) - Positive self image .

(2) - Too much freedom

‘ (1) - Being swallowed up in large groups
(3) - College's percéptlon of Middle College unformedxyet s

»

i ]

a8
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.

: : >

G. Views on students remedial needs
PRGN ~ (3) - Reading
) (3) - Mathematics
. (1) - Bocial studies: .
. (1) - Writing . .
(1) - Everything: ‘

P N !
'




APPENDIX‘C:u— RESEARCH INSTRUMENTS £

T - ipterview Guide - Hiéh School Guidance Counéelbrs“
N +
Explanation: The following questions are designed to e11c1t 1nfor-
mation which may help Middle College.faculty, anﬁ staff
in developing their educational program,

Yy I
. : . ‘ ) I
Dat‘e H * R ' * h v i
Time: ’ } ) !
Name of high schoolandinitials of guidance counselo

Y

t -4
1. How did you first hear about the Middle College? P
2., WHat do you see as the Middle College s goals or object1VeS?

3. In your opinion, what type of student would profit from the -
Middle College.program as you understand it?

4, Who would not profit?

5. 0f those who mlght profit7 how does the Middle 0011ege compare

- with othér immediate options available to them? .

6. Does your school have a siynificant group of students who may
profit from,the Middle College but will not likely maKe the ™
effort to apply? If so, could you kindly mention some o

. the reasons why they may not make the effort?

7. In your opinion, what do you think will be the most interesting

aspect of the Middle College program from the student s point
‘» .of view?

8+ How do you think parents w111 react to their child s participation
in the program?

S. How would you describe your personal feelings toward the Middle
College as an innovative program?

10. What school—related problem or problems do you think teen~agers

' regard as major ones?

il. What problem(s) in society do you think most affect teen-agers?
12, What advantages do you think will accrue to students by attending

' classes in the same building as college students?

« 13, What disadvantages? -




t

II - Interview Guide - Middle College Staff

- - L

Date:
Time: .
Place:

How were you recruited? .
What was your previous: job?
What ‘do’ you see as the Middle College's goals or objectlves°
Who formulated those_goals?.
what, if any, personal goals do you have in this venture?
How do you view your role in the Middle COI%§ge?
At this point, what person bt body bears. ultimate responsiblllty
for the decisions for the Middle‘@ollege? e
What opinion, if any, do you thlnk college-wlde communlty holds of
. the Middle College? .t .
~ What do you think will be the most 1nteresting aspect of the
program from the student's point of view?
what type of career asplratlons do you percelve “the Middle College
! students as having? .
Has the matter of educational material and teacnlng technlques g
‘ ‘been discussed as of yet?
I1f so, what particular approaches may be tried 1n order to enhance
students motivation to learn?
What school-related problem or problems do you think teenagers
' regard as major one(s)?
What problem(s) .in society do you think most affect teenagers?
" What advantages do you think Middle College students will have by
being ‘in’ the same bulldlng with college students?
Any disadvantages? ~
In which subjects do you think Middle College students will be in
most need of help ot
What type of background do .you think a person should possess in
order to be a successful teacher-in-counselor inm the Middle
College? .

»
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" What . disadvantages are there?

1II - Interview Guide - Students
( ’ ) rl
: “ . A Y
Name ' ' - . o

-

) " ' «

School
I know you already answered this questlon 1n your writtng
sample, but could you tell us again in your own words what
you and your parents hope to gain from the Mlddle College? ;
Age on last birthday. . o .
How many children are there in your family? -~ ~ - o
Are you the oldest; youngest!, oxr'one of the middle chlldren?.j :
Did you learn another language before you learned English?
Is there another 1anguage othet than Engllsh spoken at ngme?
Which? ,
How did you first hear about the Middle COllege?
What type of work would you like to do as an adult?
What training do you think you'll need to do that work aghan - . '
adult? '
How would you handle a smtuatlon in a classroom if you were
bored by the material and the presentatlon?
What problem in school do you think most’ affects teenagers?
what problems in soc1ety do you think most affect teenagers?
what advantages do you think you will have by being in the
.sam¢ building with college. students? ) .

- » .-

0}

In whlch subjects are you most in need of help?. - . .

-
* )
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