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* occurred.

* segsion. = ..
> \_,‘ 1 } . »
Throughout the material,' emphasis is given to teaching the
lowj;ncome and minority student. Hoyever, as part1c1pants .
disdovered over and over, what was good teach1ng.£or the low

. e & . ) .
e . - ..
belgado College ‘i L .
. This instiBute grew but’ of the joint concern of the .
Director and of Delgado College administration and faculty. A¢

‘by assisting their teachers in
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R ‘e ‘BACKGROUND AND GOALS . L3
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E . /}/3 » *Introduction
Vel [ k1 .
“+
; The mater}al in this ‘report 1s,presented in three phnts B
. ,and organxzedé;n A way that was cons1dered to maximize its use- }
“fulnéss to th Jun1or and community oollege reader..
V! First 1s ma~er1a1 on the ‘background’of the 1nst1tute, .

showing how it was conceptualized and how 1% was planned. N
a summary of various ideas which were suggestga\
by the differendinstructors brought in for the insti{tute, and

i to community colleges, These are organlzed
by content and not dwgording to the order in which they.,

7

Th1rd is a summary o each session pregentqd in the. -
chronological ordek in which>the sessions wefe heldf. Each .
instructor was asked to wrmte a s&mmary of the material he pre-
sented. ,When the instructor ,did not prov1de sugh a summary or
when the session in question,was a discussiof or somé other,
kind of presentation, that d1d not lend itself™to this kind of
summary, the Dx:ec‘or summarlzed thé transgription of the

income student, was helpful to all students.

-«

,Background and Goals of the Institute ) -’,

a social work educator, the, Director had special concern with
minority and low income individuals and how these ¢tould be
helped educaticnally. Delgado had -a long history of increasing
involvement with this group of students. Out of this joint
toncern came a decision to atte!pt to help th;s kind of student
heir teaching %oles. . bDelgado
teachers were very much interested in this kind of learning.
Many Delgado faculty had come from low income and minority
families and knew from their own experiences the problems of
this group of stLdents. . R -
- l .

Founded as the Isaac Delgado Central Trades School in the
Ci'ty of New Orleans on a 57-acre campus adjacent to City Park,
what is now Dergado “Junior College was named for its generous
.benéfactor who, in 1890 bequested to the £ity the residue of his
estate to establish the school and provide for ‘its growth.

. A { L
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; Funds contrlbUted‘by the State Department of Education and

various programs of the Federal Government have aided Delgado

. through the years. . . ., . .

o ’ In 1960 the school's name was}%hanqed to Delgado Trades ,

’ and Techrfical Instxtute, and technical junior college courses
were implemented. AssBciate degrees were awarded for tha first ;
time to graduates in 1960. The, following year a Vocatlonal e =
Rehabilitation Center was opened on the campus prov;dlng job

' evaluation and services to the handicapped.

»

By actlon of the Louisiana State Legislature in l§66
Delgado Junior College was récognlzed and approvéd as a pllot ,
Junxor college for the State of Louisjiana., 1In *1970, Delgado
Junior College, was transferred from the C{ty of New Orleans to
the Louisiana State Board of Education. ’

’ .
&

g As a trade and tech lcal school, Delgado anepted\"drop,‘x

Outs® from other 'schools. When it became Delgado ‘Trades and ’/’
PO Technical Institute it conthued}an,open door policy. As it .

- moved to become a community college, it continuedsto concern ‘
xtself with ddmitting students who had no other place to go.

Its minimum tuitiop payments,.which were ftequently waived orx .

‘~ provaded for by various kinds of scliolarship aids, attracted

* more and more low income students, and students from mxnoritn

groups. . . ’ v oe .

r At the time this 1nst1tute was in pregress,. the students
at Belgado College numbered about 4,700. Approxlmate%y 25 per
7) cent of these were black and about 35 per cent came from .
— ‘amxl;es with incomes of less than $6,000. During the last
three years the number of students grew about 30\per cent from : -
i,ggo ;o 4,700. The number of faculty increased from 111 to
497

A L4

’

. -4
The unlque position of Delgado Junior College in Loulslana N -
s the only.junior college in the state, and the conSequent lack .
f comparable 1nst1§utlons with whom its personnel could discuss .
- ommon problems, caused it to think of itself as a developing .

institution. The fully'integrated racia¥ character of the

student body and fagulty and its belief that what its faculty
could learn aboat teachlng\low income students would be of value <

\thnmﬁlar colleges in the south led Delgado to attempt to take

’ a leadership role among developing institutions and thus provide
a prototype for other junior colleges who might want to develop
L institutes of this type. . < e
) ' \ . . '
Goals Of the Institute ot - 4
. - " % %
. h . MY
o The. overall goal of the institute was threefold. y

%
. -

First, it sought to learn fore about the educational néeds
0f,low income students by discussion with the students them-
R selves and with teachefs who had experlence in teaching them-
. second, it sought to train teachers in handling the educational
o needs of these students so that they could improve their own
teaching and help train others; third, it proposed to évaluate .
the effectiveness of this program,so that a report could be /
written that other’ Junlog and cp-munity colleges could use in
planning and carrying' ou s;mllar programs. . \

.
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! poxr two reasons, an early décision was made that the
ingtitute would cover a year rather ghap a summer,.or shorter

. time. First, faculty believed that tenchers. gould participate
e better in an insti e while thgy were jin the nidst of day, by
day problems of tesiﬁigg students from.low income families and
minoxity groups. Everyday eiperiences would, thus suggest
content for institute -discussions. Second, by having the
institute during the period hhile they were teaching rather than,
_«during the summer,participants.could immediately test out and
"~ apply &0, their classxoom s%ﬁua;iong what they were learning.
¢ ] “«\s -

- > -

- - * i .
. ThQ report of this institute was egpecteﬁ,not’onny to _
' assist other junior and community colleges in planning and
carrying ou: sipilar instituteg but also was expected to
stimulate other institutes at flelgado Junior College, It was
believed, that specific additi¢nal .needs would be brought out by.
this institute. Part of ‘the institute cohtent was planned to be
intellectupl, as teachers$ Xeakned how to meet the educatiomal
needs of low, income and mihorify students; part was®planned to
be attitudinal as teachers lea®ned to discugs their own
attitudes and the attitudes Jf others to this kind of student .
. and to interact with the low income and minority students who
.. . participated in the instituyte. .
L4 "~
! M . ) ‘.
Selection of Institute Participants'_ .

<.

[4

.’ : » L]
L In accordance with plans outlined ip the grant proposal
beol funded by the Office of Education, no prestructuring of the.,
imstitute, program was attempted by the Director or any of the
* Delgado faculty. Ifistead, the twenty Delgado faculty, tﬁq_five
Delgido students fromy'low income and minority fafilies, ard the
five representatives from the low income and minority »communi-
v ties who made up the participants of 'the institute met for a
-week in August, 1970, tq ident: ajor needs and content on
vhich the institute was'to be baseq.

.

In accord wigh~plans for th2 institute, an invitation was
sent out only to‘Delgado faculty. From those who indicated
interest, the twenty faculty for whom stipends were budgeted
from institute funds were selected._ Students from Delgado were
selected in a similéx fashion by inviting a number of low

. inconfe and minority students and selecting five who expressed
. interest. Five persons from the low income community were
I} obtained through various community agencies.

The twernty faculty who were selected included both older
faculty with tenure, who had been with the college for some
* time and whose p@sitions put them in formal and informal leader-
'ship roles, and younger faculty who represented "ngw blood" to
AR Delgado. Selection of faculty for the,instikute was aimed at
establishing .a group representing various levels of edpcatipn
and different disciplines. The group included persons who hag
been with Delgado College beforesit had become a community

‘ college and those Who had comd in oply within the last year or
two. _Attitudes about minority students apd about low income
’ families ranged from conServative to liberal. Some persons were

included. whose .teaching duties were limited but whose other
' duties brought them into contact with students from low income
Y and minority families., Others were selected because of théir
. X A g
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. le dershxp pos.;t:.on in the College-with the J.dea that they woulg

o urn pass on thelir learning to other teachers and thus .
. ] nulbxply the effect of the :.nstu:ute. . .
.ot Fatulty were iavited by means. of a brochure (See Append;)( .
. A). Sxxtk-seven brochures were segt out describing the
. . xnstz.tute, The same nymber of applications were sent out in
response' .to Jjthe inqguiries received and forty, completed applica-
" . .tidns were returned. Thirty-fpur applicants weré then offered
N ~admssxon and of these 49 fephed posxta.vely. .
. 3 Y '.l‘hat the actual. groupfmet the selection crxtenol?\ e .
* _mentioned above can bd seen in the following tabular presenta—
] ~. t:.on of teachers name and background. . . - o
« B & - & - - B
. - -+ 11— .
¢ PARTICIPANT Teathing Specialty _ Years of _ Years Highesg > .
- . ., or Other Function Teaching; at Pegre R
Lot i Experience Delgado <
Dr' Newfon . - .
Grant ' Matbematics , 1 15 ..4 E4.D
» Mr John ' Lo
T Canerday Heﬁl}.h . . . 31 . 3 BS .
* Ed
Miss Barbara? ! N . . .
. Scotty Secretanal Studies 10* 7 MRE
. Mr. Benjafmxn
N Ploger . ., Fine Arts 40 8 MFA
.7 Mr. T.J. Fmancxal Axg_ ' T
Yy Bethune - Placément O fxcer 6* 4 . BS *
: Dr. A. P. Education and Pubhc
: Ceiarrusso Services* - 25 22 E4.D.
v+ Mrs. Shirley Counselor & General -
* . Brown Education S 5 .5 M.Ed.
Mr. John., ¢ T, .
s , D'Augin Au_tomotive Mechanics 10 v 7 MS
Caroline . v
Nicholls Social Em'orker 2% L. 1% MSW
Chester . ; . . - '
' «Frederic Machinist Laboratories 15 - 15 ALS:
; William A. Administrator, Ingtituticnal . R
Gill, Jx. Studies & Develdpment 15 2 M.EQ *
. William : )
. Panter * Social Science 10 5. MA
Mary Ruth Adult Busipess ) ‘ :
. Holleman Communu:y Services 20 3 MS
N } Fred — . " .- s 3 a
Donaldson Dist;ributive Education 6 6 A.S
c - \ ’
- Corhelia ; /’
Rathke . Engligh 25 4 BA
. Harwood Business Y,
Brown Administration 5 -4  MBA
° o Y " ’ v’ )
- LY
. ] \ ‘ . . 8
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Other junior and.community colleges who wish to try this
kind of institute may not wish to limit it to their own faculty. s
There is no reason that it heed be soWlimited, though bringing
a in persons from more than one institution could complicate .
applying the learning achieved. -Igough the problems of low
income students are similar from ohe college to another, .
different settings cduld have different*problems dealing with
. them. * An impoitant reason for limiting this institute to Delgado
Junior College was becauss part of the institute was aimed’at
applying what was bq}ng learqed directly to DeZgado.

AU Students and community xesidents who weré selected as

. representatives of low income families and sodgp-ecoﬂomicqlly
deprived areas were selected on the basis of their intelligence,
lesdership within theix peer grodp, and in, an attempt to provide
diversity of viewpoint, All of the original five students did

graduated, and others dropped out and transferréd, but as, one .

.. _student lefts another student was selectedas a replacement. Two

of the students, Jodeph Bonomolo and Katherine Schmidt, remained
with the group during the entirf year and made fignificant con-

not stay with the group during the entire year because, some ,

t’ - " * N
‘ N 5
; . . i
. 1] . <y
PARTICIPA&T Teaching Specialty Years of yéars Highest
or Other Function Teaching at , Degree. N
Experience Delgado -
o G . B . ’ .
- Donald W' .
Eppling . Mathematics 3% 3 3k BS* Yo ,
. g . R .
John Asst. Dean, Student » . DTN
. Kane « Services \ 915 LA ','M.§d.
i - . - : ~
Evans Supervisor ‘of Building . High .
Bistes Mainten&nce 4 17 * -School :
T NORE . . . piploma
: ' T . o, c “w -

“

-

Mrs. Shjrley Daniels Community Representative Model Cities
° Mr., R. J. Detiege Coﬁmunitj Representative Xavier University
» '] -
Mrs.® Helen Johpson Community Representative Model Cities .

T N g
A / il
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tributions tq,both the selection of topics and to the .
discussions., . . ~ . .
1< . . ;i © /
Representatives of the student body and representatives of
. ' thq socio-economically deprived community areas and their ,
oréanizational af{i}iation, if any, were as follows: -
- . -
i PARTICIPANT Student or ~ .+ Organizational °
. . Community Representative’Affiliation
Joseph Bonomolo? Student Delgado Jr. College . - 4
. Kathleen Schmidt Student belgado Jr. ‘College’
. Gayle Bellizan. - --- Student L) _Delgado..Jr. College
»» Mrs. Susie Beard 'Community Represehtagi@i Model Cities \X
1 4
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' * SPLANNING THE INSTITUTE
"+7 . .~ Introductibn i .o .
- ) \ Y .

Thé intensive-work for a week_duﬁing August,, 1970, with
participaqts was. aimed at helping them work togethef as ‘a grolp
as well as having the goal of selecting.content f£aor the two )
_sessions, each month for the followin§ nine months for which .
fuldg were_available. . : Lo .

. . . . - e S . .

s In‘preparatipn for theése meetings: in August, the pisector .
had prepared some material about the per ems of low income
students.'‘This included @ bibliography about their background

. and educational problems. (See‘Appgndi;xB for tiis apd other

. bibliographies). o .
- . ’ L .

« The original grdht reguest Yad included a two weel period
. in August fot these planning sessioms. Activityllas to include

institute, a questionnaire -to students ahQut what they saw as
faculty" needs, and the developftent of plans to recruit 'more low
income, Students. Becaus€é funds reseiveﬁ were less than request-
ed, however, plans were modified and these activities were not
included in these August segsions. X
still believe these acfivities would W3d strength to a similar
institute that othef. community collegeY, might want to plart, and
o if.at.all”possible recommend’ their inclMgibn. If they camnot be
\ included, the.institute can of course be carried out,vithout
them as this one was, and these activities may be car¥ied out
separately on their own. 1In fact, Delgado has begun to parti-
cipate in a compensatory program to prepare for college approxi<
mately 100 "high risk students” (those £rom low ingome families
and deprived socio-economic backgrounds who have ppor high ,
.School records). This was funded under, the Officetof Education
Grant Number 6BNIH 59-2775 with Delgadqg working as, part.of a,
consort%pm of other junior cblleggs. ' .

~Except for the bibliographical material, and a very
minimum Structuxe for. the first week, the institutie leader
deliberately avoided a directive_ role. After planning the con~
tent.déscribed below, the group &ecided that experts §rom
various content argas would be brought in for twice monthly
sessions. Further agre€ment was reathed that the first half of
each day would be spent in a presentation by the consultant or
instructor, while the second half of each day was 'to be.sflent in
discussion oX houW the content could be applied to Delgado. 1
While this exact delineation of time was not followed in every?
session, it was used ‘in general and participants considered it a
helpful part.of .the plan. . i ’ K

The twice monthly sessions were scheduled from September,
1970, through May, 1971, on the second Friday and the second
Saturday of each month/ aftexr the faculty and students indicated
this caused least disruption in their schedules. This"schedule
# was adhered to exgept when an instructor or' consultant ,gould not
meet with the faculty at the specified time. Faculty were ¢

.
.

N v‘ - s ( .
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a survey of needs of other faculty not *participating in the ' e

acplty at Delgado,. hgwever,‘ ,l
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1
granted compensatory time Yor the Saturdays they spent in the
institute sessions. An evaluation and symmary session led by the
Director was held early in June, 187l.
E

"The last four weeks of the institute were set aside for
avaluation of the.success of the projectfand writing this final
report. An additional sixty rdays was later requested and
obtaineéd from the granting agency to proyide for time for
completing this material, and reproducing it for dissemination \
to other colleges. ‘ B ‘ )

. ’ s

The Physical Setting and Outliné of'the Planning veek

3

M The institute began with a meeting lasting from August 3,
1976, through August 7, 1970, with all participants présent. In
accord with the original plan for the institute, this first week
was kKept as unstructured as possible. It seems likely that this
«tone set in the first week carried forward to the rest of the
institute for whatever helpful or hindering effect ghis may have

had. . .

-, The physical setting of the institute was arranged with the
1dea of maximieing group interaction and when this setting was
found to be successful it was continued throughout the year. It

. .is reported in detail in the eVent other cdlleges wish to
duplicate it. ;

»

All of the group sat in a large xtom with four long tables
{each about 15 Peel long) arranged in the form of a hollow square
so that bach participant could face each of the others. Since
the group understood that both the content discusseg@ and the
method of carrying on this institute was something that other
communa ty colleges would want to know -about, they agreed to have
all materials tape recorded and transcribed. A cardioid micro-
phone was set up in the center of each of the long tables. These
mycrophones were connected to a m’ ~rophone mixer which-was set up
?n a table in the center of the hollow square. From thé mixer
the input ran into a Wolensak tape recorder which was op the
same table. The recorder speed was 3 3/4“inches per second.

Once the media technician had adjysted the microphones ad mixer
for'the needs of the gzoup it was not necessary that someone be
1n cbnstant attendance. The use of 7 inch tape reels meant that
the two sides of two tapes were enough for a day-long discussion.
The fidelity of this recording system was excellent and it was
rare when a éontribution of any of the participants was not
ifncluded in the transcription. - t

*

There *is no evidence that the recording of material e
inhibited the discussion in any way; in fact those who read the
transcription or listened to the tapes considered the discussion
«to be Spontaneous. The unstructured nature of the first wacks
discussion carried over into succeeding weeks, and if the
discussion lacked anyth®ng, it was direction and structure rather
than spontaneity. ’ \

The Director began the institute by explaining the basis on
which the participants hagd been selected, why certain students
. had been chosen, and why peradns from the community were present.
Solibipatigﬂ_of contributions from all was made and the
L]
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expectation that everyone would attend every session was ‘
mentioned. The interest of the group in the institute is
supported by the fact that attendance during this first wee. was
almost perfect, except for a few absences that werg excused.

.

At various times during this first week of the institute,
the Director provided some literature for participants to read
that related to low income students. This plan was followed
partly because the Director’did mct know just wnat the partici-
pants would bring to the institute and partly to provide some . __
‘common background for discussion. From the discussion during

) the first day or kwo, it appeared that some garticipaqts xead
this material carefully while others xead it less thoroughly.
Copias of the book “"Lducationally Disadvantaged Students in

. Social Work Cducation” were made available to all participants
in the institute. %This had come to the attention cf the
director in his rule as social work educator, and appeared o be
more applicable to junior college teaching than most of the
literature he had encountered on low income students, which
appeared to apply to primary and secorda¥y schools. . .

- .
puring June and quly of 1970, in prsparation fcr the - i
institute the Director, had completed a wide review of the
literature on students trom low income families, and during this
August week, as gudstions were xaissd on particular topics, he

.. * < provided abstracts of various artlicles %o the parxticipants.

‘. Abstracts, rather than the articles themselves were used because
the unstructured and unplanned nature of the inst.tute made it
impossible to plan ahead of,tim€ what should be read and to get
authors’ pexmission pfior to the institute for repxnduction #f «
thedr articles. » ~

Y . The Directo;\éuggested that the group th.nk about looking
at low income students in terms of knowing them {who they ware),
understanding them {what were thei;/ptoblemsL and teaching them.

The first Aay was used by thy¢ group to develop an outline
, to be followed during the first wgek. They decided to discuss
- four topics ahd set aside. approxifitely one day to wach. Soue
of t:e topics, however, ovexlapp: somé extent and required
merg or less than a day's.time. fThege topics were as follows:
L)

- 1. what is meant by a low income student orrone from a
- E m{norlty,group? s .

* . 2% What are the geals to be sought for:this kind of
student?

. What are the prohklems in the background of the Tow
income student? . .

4. ¥hat are some suggeszed solutiond to theae pxcblemsf‘ ,,,,,

The fiiéh day was &llocated to planning for the 18 sessicns
to be held twice a month from September, 1970, to May, 19?1.

. buring the week, as the participants.went through the above
topics, the discussion did not necessarily proceed in the orderly
fashion shown in this zcpdrt. The 'writar has combined material
from.various sessions during this period and 3ummazized.mgph of
it.

P
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e, 2 Characterxstxcs of Low Income or Mxnorxty Students | % ,
S s Ay "
P The.fLrst day's discussion Qf what was meant by a "low
‘s income or mxnorxty student” helped the_group to focus on the
type of student they. would be dlscussxng. Questxons which wergé , .,
P ralshgmana answered duripg the first day included some Bf the )
0!

-

‘23,:'~ follpwing: Is this a homogenous grqup of stidents? * How are
C T, they alike and how differgnt? what are the observed character-.

" )}stxcs .0f this kind of student? How do these students dxffer

from Students who come from other-" so»xo-economxc backgrounds

= but san be expected to have trouble in learning? How can tbe
V& studants who are likely to have the most problems be sepaxated
. et from those who are likely to be successful? What are the signs
ot Ty e OF" emotxonaY problems as compargd to phtellectual ®ones? What s
. 1 ° seems to maﬁe for difficultiss in adjastment to thé school L

.. *

..

e < @mlture by,these students?.: . . - D ‘ ‘i -

] » .

153 iow dncorie .and Minority students were far from bejhg all alike

,and that they probably wexe as varied yn charactekistics as any T,

:f

jother group of students. Participants’ ayceed thAl some students
would probably have ‘many of the characteristics dé¥cribed beldw
e while other$™had only some of these characterdstics. Funpher,
‘. 1 fthete were rematks that the current situation of a studeht did.
» not necessarily insure he wa¥ not educaCmonalln‘dxsadyantaged
“ For example, the families of some middle or‘high income students
might now be earning more than those of low income students, but i
. . % during the students' former.years these students might have been
N . 14 a low income family: or at the time a student entered Relgado
Junior College.he might be living with both parents while .8
o earller he ¥ived wlth a brother or sister, or only one parént. v
. -
Within these lxm;tsqﬁpartxcxpants agreed to focus on the
-7+'} students who came from a family with low income, a student who
A had been depriyed of the kind of culture and ¥alues to which the
average junior college ‘or conmunity college student had béen
exposed. It vas agreed that the description agreed on applied \
4 to both. black and white students, but probably.to more blacks .
N than whites. ' (At the time of this institute Delgado Jupior )
. ‘ College had about 25 per cent black Students. Other.mj OIISieS ¥
. _ such as Cubans, Puerto Richns_and so forth probably made up”less
. than 1 per cent of the population). o
Pomme ts from the participants described the student with
. whom this xgstxtute was conckrned as follows; e

L

1. Avstudent who has not been "educate&” to the lével
that coulg, be expected,even though he or she might have
graduated from high school. - ~ - 4

. The group be11eved that gaps in knowledge were assoclated
with the fact that these students often had shown a highexr
absenteeism rate than other students in Qther hxgh schools.
Despite their generally good motxvi%;on to stay in college, thig
absenteeism sometime -continyed becalse theses students' economit

* . situation reguired ,tifit they work while going to college’ N
¢ Experience showed further that these students had often{gone to
¢ olger schools in .poogrer neighborhcods where Reachers had\heavier

. mork loads. The heavier work load of the teachers and tie more
£requept,behavior probléms in the classrooms 1n these schools

L J . i
B _ . \ ° !
- . " . v ' - -
R e B ¢ S .
Copd ~
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- .
The partlcxpants answered ihase questxons by eciding: that . ‘§_“h
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: all meant that these students ha obably geceived less = -
instructional g&me. . v L ] .

’

2, These students knew lesg about life as webl as about
school than other students. They .knew less- about the/cultur .
‘ of the' majofity than o{:her .studénts. . . ? e

PR « * 3, These studerits had a mpre limited vocabulary than
@ other students and therefore had problems in reading and in
» talking with others. Th;s was comhlned with less facility
with numbers and quantitative concepts. Further, the group N
agfeed~that these’ students had not learned to listen. '
e e
‘ . 4. ‘rhough the 11terature about; thlS kind of student - ¢
’ indicated that many had a negative attitude to education,. the
ﬂeigado facultw disagreed that this was chavacterxstlc of -
’ pelgado studépts'. In fact, nart1c1pants commented on the
differenceé between the aspiration of these students and their
, ‘ ability. Many. of these students appeared highly motivated to
. complete.college, though this mot;vatlon was considered to be a
. pract;callone. The participants agreed that this kind of «.
-~ student with which this institute was concerned tended to learn .
because of Qract1ca1 reasons, and not because »f a liking Yor
knowledge for its own. sake, These Students' fee11ng about educa-
tion vas considered to be, related .to a difference in values from
N the average student. [Thése students were seen to be present.
. ' .oriented" rather thdn “"future oriented," and wanting to ,set and .
s L reach xmmediate goals éatger than 1ong term ones, 1
<y . o i ]
5. -All agreeq that these students had a low or at most a
moderat® amount of §e1f confidence, though.many tended to hide
. _behihd a facade Qﬁ__&npw it a11" behavior. .

- i

\\' 6. The gxoup noted that these students had problems with -
c . abstract thinking although many appeared to be above average in
solving practlcal concrete problems. * - ‘
) . A ‘.
2 7. ALl agrbed that therad was no reason to he11eve these .
students had less Dotential fo:\{earnxng than other students.
All agreed that although thexa were many problems in measuring
- ‘their ability their basrc intellzgenge appeared to be as good as
other students.

POY . » . €
~

8.. In many cases these studentd were observed to have
lacked one qr both parents so they lacked parental models. In
many cases the teachers believed that it was necessary for the

« téacher to serve as 2 parental model for these. students.

£

‘e

<

~

3 Goals to be Set for Low Ipcome and Minority Students
. The participants rather quickly agreed that the goals for
: the low income student should be the same as for' any other
student. The student members of this group were particularly
* definite about this, indicating that it was a disservice to
students to permit éhem to pass classqugk that they did not
know, since this would influence their a ility.gﬁh
h * Further discussion, however, led to the decisio
ultimate goal ‘would be the same for all students, for low income
students an 1ntermed1at9 goal might be different. .

hold jobs.
hat while the .

-
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For example, an intermediate goal for the low income
student might be to build confidence rather than to provide
substantive knowledge. Other intermediate goals might be to
teach him or her to take notes or how to use the’library. In
attempting to help the student reach these goals it was agreed
that it _was impoxtant to maximize successes and help the student
build congidence, but this must be done in a way that did not

., give’ falge tonfidence. . . , .
Further, the group agreed that to reach the same goals,
N each student might require a different amount of time. For

) these students as a group more time might bé requirxed than for

/ the group of students who are not from low income and minority

. families. This latter emphasis on the use of time’'as a .

», variable while the learning to be aclrieved remained constant'was
to become one of the important themes of the institute. .

<

Problems in the Background of Students Influencing
- O Their Educational Progress <.

Iy .

JAlL particibants in the'institute believed that the chief
problem of these students was financial. There was considerable
discussion of .this issue with egcursiuns into educational
probléms created by the‘financggl 6nes. ..

Lt ¢
Although financing was available to Delgado students in
the form of work-study plans, grants, and loans, the person ©
handling these loans felt that students did not make use of '
resources as effectively as they hmight. . Student members of the
. group concurred with this belie¥., Despite publicity from
. teachers and others about resources available, students reported
. that many of their friends did not appear. to know what aid was
available. A difficulty dbout the work study plan’was that it
paid somewhat less than students could earn in the community.
wWhile some participants thought students wdrked less, hard at
work study jobs than in the community; nevertheless the more
aggressive students appeared to select 3655 in the community
rather than work study. Students*also appeared to react
negatively to the personal questions about their finances that
were required for them to qualify for financial aid, Sopme
students were reported as not knowing the answers to some
questions that were ag¥ed such as family income or savings, ¢
Others could not see why they had to answer thése questions if
they were going to work for the aid received. Student members
.of the group raised the question why family situations, shofla
be a deciding factor in who worked, especially for older stude nts.
If these students were delivering work edqual to the pay they
received, why did they have to be given the .job on the basis of
need? Students reported that some felloy students seemed
suspicious of loans that could be arranged for them, possibly
because they had come from 2 culture where loans exposed them
to "loan sharks," they were’ thus reluctant to ask for loans.
*

The need for students to work, either at work study jobs
in the college, or in the community, was hoted to bring on
secondary problems. A relatively large number of "sleepers" was
reported in class. Many of the teachers thought some students
worked from.5:00 pm to 2:00 am and then tried to attend college
during the day. Those whose work permitted them to get home at

. ¥
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reasdnable hours often had too short a time for-homework,
_particularly home wock that rquirqg many ,hours of drall.
-~
¢ After financial ones, problems with families.weré ‘ton-
sidered Lo be the next most important source of educatiopal s
difficulty. THere was, discussion of students who could not¥get
help from their parents with their léssons because they were
- .already further along in school than their parents .} other
. who parents' attitude to education tended to reduce gi\elmmfiate
student‘motivatioq."ln some cases, parents were said to be
enrolled in some of the federal training programs not because
they expected to get a job kut because of the money they were
e being paid for training, and this had a negative effect om the
students' attitude to learning. Participants agreed that
community resources gere Ynadequaté to help with personal and
social problems of the families sﬁ these students. -
- \ P

>

»

- Specific educational problems arising out of these back-+
ground problems had been discussed when the group was deéad
what was, meant by disadvantageg students. The group then moved
into a discussion of possible solutions to .these problems and

. ' areas about which they wanted more knowledge, and spent the last
two days on these issues. 4
4 ; ) 1Y

i . 7

Suggested Solutions for Low Income gtudents '’
R T —— .+ BEducational Probiems

. As in any unstructured and &reative discussion, the group
gt did not move smoothly to the suggestions listed below. The
organization is one worked out by the writer with Ege help of
the group during the last day of the August meetings. Most
suggested splutions represent¢d ideas that the participants
wanted to know more about and were uted as a’ framéwork for
planning. for the 18 sessions from September through May. Other .
“tdeas which were brought out, byt which the group decided not to
. pursue are mentioned belause they may be of use-tg other
' colleges who wish to carry out similar institutes®
. - - ‘4 . R .
The general framework emphasized by the group consisted of
scheduling gessions first on those problems and suggested .
solutions that they. believed needed to be discussed early in the
semester, From these they moved to general ideas fot dealing
' with problems of the low income students, and then more specific
teaching aides.' - %

’ .

. The participants asked that the fixst two sessions be
devoted to topics tHat were related to their immediafe concern
about students in September. They hoped to learn, some things
that would hélp to solve these problems for low income and
minority students. for the 1970~71 school year. These were
"physical problems of the low income student" and "how to plan
an orientation for low income‘studentpz" Faculty hoped the
formér topic might help them to develop a health screening
program and that the latter would help them improve their
orientation plans for September 1970. The latter was-achieved;
the former was not. However, a faculty committee began work on
a health screening program which is expected to be ready

. .* shortly. .. N
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(f/f oOutlihe for -the- Eighteen Sessioms L.
w o

’ . Topics forhgpe eighteen sessions and""the order in which
they were discussed,%ggether wita the pPkincipal instructors ox

, -consultants were as follows: - ) .
- Sep&smber - Sessionllz Problems that Low Incomé and Minorkty

Studéats Bring to College, Including .. -
Both Physical and Educationa) Disa-
) *  bilities. Panel Members: Mr. Warren
L, e d McKenna, Director, University Health >
. Service, Xavier University, New:Orleans,:
) Y Louisiana; Dr. Gene Hassinger, Medic¢al
- Director, New Orleans Public™Schopl
N System; Panel Moderator: Mrs.” Mae
’ Charlton, East Jefferson Mental Health
’} . , Clﬂniq, Metairie, Logisi%pa

. and Minority Students to Collede Life.
. . Panel' Members: Dr. Robert C. Gowdy,
Assistant Dean,. Junior Division,
. Louisiana State Univers4ty, New Orleans,
t < La.; Mr. Elias wi}liam;z Dean of Men,
@ Xavier Upiversity, New Orleans, La.j and
Mr. James E. White, Jr., Director of

* , Freshman Studies, Southern University,

- - " New Orleans, La: . ' ~

" J\ s€ssion 2: Howto Orient and Intrdbduce Low Income

-~ October - Session l: General Educational Problems of Lgw
s © Income amd Minority Students Found at
LI, © Other Colleges and Methods of Dealing
L . with. These.. Instructor: Dr. Walter
R i ‘ Ehlers, Professor of Social Work, -
' ) gégrida State University, 'Tallahasgee,
t rida .

~

' . .
Sessi%n 2: TeacHer~Student Relationshipssand the
. Use'of Self by the Teacher as an Aid in
= b, Meeting Learning Problems of Low Income
‘ gnd Minority Students. Instructor: Mr.
Lirry Pool, Lecturér, School ©f Social
o Work, Florida State' University, .
- , Tallahassee, Florida , N . N
November - Session 1l: The Meaning and Interpretation of
’ Standardized Tests for Low Income and
. ’ Minority Students; Tests That Teachers.
l Can Use Themselves in Class. Instruce
tors: Dr. Mohamed J. Shaik, Director,
Division of Education, Xavier University,

“: , { . New Orleans, Louisiana; Dr. Wesley Jay

, L Hansche, Psychology Department, Tylane
T, . ‘University, New-Orleans, Louisiana

: Sessiop 2: Handling Practic¢al Class Problems of Low

Income and Minority Students, such as
Diffichlties in ollowing Directions,

. Lack of Skills, Student Attitudes to
Learning, etc. Instxuctor: Dr. Melvin

v A3

‘ N A
ERIC - | .

A FuiText provided by Eric 1 . "
i




,

December -~ Session 1: mﬂered1tary and Environmental Influences
Affecting Learning of Low Income and,

- - 1
- s I
) . ’ Se&'ssion 2:
v
€ - .
“x »
’ N

* - January - Session l:

R .

% .o .

February - Session 1:

- )

, * [N
l - | ) )
. Segsion 2:
’
L / B N.‘ ‘
et March = Session l:
!

|
;.
' Session 2:
|
|
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Orleans, Louisiana

Gkuwel Director, Center for Teacher

Educa xon, Tulane Un10e551ty, " New
Orleans, Louisiana N

Minority Students; Suggestions for

Dealing with These Based on Empirical-

Repearch. Instructor: Dr. Alvin L.
Bextrand, Department of Soc1ology,
Louisiana State University, Baton
Rouge, Louis1ana

Generalized stcuss1on of the Relation
between Objectives and Remedial Work for’

Low Thcome and Minority Students.
Instructor: bDPr, Louis Bartilleaux,

Assistant Director, Center for Teachdr

Education, Tulane‘Unxvnrg}ty, New

Specif;c D1scu551on of How to Formulate
Objectives 12—Behavxora1 Terms for Low
ndrity Students. . Instruc-
tor: Dx. Maurice Dutton, Associates for
Research-in Business, Educatioﬁ and .

Income ahd M

omputéis . .

Selecting Legrnxﬁg Experiences. and

Compensatory-or Remedial.Work ghat Fits

Objectives Set'fer Low Income and

Minsr1ty Students. Instructor: Dr. -
Maurice Dutton, Associates for Research
in Business, Educationh, and Computers

Use of Educat10na1 Media and Resources
for Audio-Visual Aids for, Low Incdome
» and Minority Students, Instructor:

Wwilliam J.- Quinley, Director, Media
Centerp Florida State University,
Tallahassee, Florida -

. Mid-Point Planning and Evaluation Led

"by Dr. Harzris K. Goldstein, Project
Directox - .

1

Instructional Innovation and a Special

Compensatory, Educatxon Program.

Instructor: Dr. Carol Zion, Special

Asgistant £d the Vice™President,
Miami~Dade Junior College .
{

Problems
Needs of Low Income and Minority

Students at Malcolm X Junior College,
Chicago, Illinois. Instructor: Mr.

Floyd DuBois, Director, Counzelxng
Services, Malcolm X Junior College

»

nd Soluations in ﬂeétlng the




Session 1: Improving Teaching Skills and'Tech-
nigues faor Low Incomé and Minority
Students. Instruotor: Dr. Laura Tray-

wick, University of South Carolina.

- -

Y N
Teacher Evaluation Utilizing a System of
Interaction Analysis. 1Instructor: Dr.
Laura.Traywick, UniverXsity of South*
Carolina L -

Session

Financed Programs Aimed at
Helping “Low Income and, Minority Students
and Sepsitizing Educators. Instructor:
Mr. Donald!Peterson, City College of
San Francisgo

Y B ‘
Final Evaluition and Summation led by
Dr. Harris Goldstein, Projegt
Director i -

i -~

-

Session Federall

.

Session

.

[ i *

\ !
cs Not| Covered

) "Other Topi

Sone’ topics about which some tipulty expressed fn;eréat
but which were not included because they were hot supported by

_“the majority are.listed in order of the extent of faculty ]

interest,

« Py ) -
What can be done by teachers or coupselors to reduce the
" problem in families of -students? -

. . . »
Should a plan be made for meetings with parents or for
scmeone to go into tite home? (Some of the faculty believed .that

. @ plan should be made for.the lattet.)
. ; :

.

- ’ LIEY
B . v -
How can faculty differentiate between the stgdeﬁg_wh is
going to have educational problems because of backgrodnd féctors
previously mentioned, and a student who is going to have
difficulty becauge of limited intellectual potential, severe
egotional probléms, or otherwise?
k- .

-
. .

How can faculty deal with student problems with drués?
(This included a request for information on symptoms caused by
drugs and educational information to be given students about
drugs.) N '

» . a

. - ’ Y .
Topics suggested by the direc&or hut which Delgado
teachers did not feel they wanted _to disquss because faculty did
not ggel were educational problems at Delgado:

e

. [ B4

., How to handle disruption or anti-social behavior in class?, . °

"

How to handle student rejection of lbw income students?

-~ rd
Prior~to lecturing ahd leading discussions, instructors
were asked to submit outlines of contént they planned to cover.
‘Similiarly, they were asked to make available to the group,
prior to their sdssion the names of any books and references \
. they planngd to use. Because participdnts wanted material they \
could use in the clagsroom, they .asked that content cover only

»
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t‘ « - CHAPTER III -
_ CoL e § ‘
: , o SUMMARY . .« * Lt R
The content of the 1ns't:1tute has been summar;zed under
thrge headings:1 , I .. . o
) 1, Underétandinq pﬁoblems the low income and minority » o Y )
student brings “to college, including physical and . .
Y psychologlcal problems and cultural background;

2. Improving teaching methods w1th this txpe of student,

3. Innovat1Ve and special programs to help this type Qf | ' ¢
Ab student. 7

A ‘ . .

Problems and Background

Soc1olog1cal studies show that low income and minor1ty -
students frequently have a fatalistic apptoach to life that is
almost a belplessness, @n overrredction Eg the present so that
the deferring of gains is difficuylt for em, a tendency to
authoritarianism with employers and with their fam111es, and a
tendency to think in concfete.terms. Remedies suggested %o .
teachers were. to help Yeduce “"role inadequacy”<€and "role ..
boredom” by .either lo r1ng demands and helping students to moJe
at the}r own pace or by increasing.demand. as qecessary. "Role .
frustration" could be limited by providin§ work that the -
student has the facilities to handle and "role. ambivalence"” by
calling to students' attention their own ambivalent attitudes
and suggesting solutions. The importance of using- Telations i
with significant others, perhaps former students from low incomg - .
and minority groups who were successful, as role models for .
students vas mentioned as a way of stimulating students to break <
away from_softe of the limiting factors from cultural influentes. 3

s (Session 7)

5

PhYSiCal examinations of this kind of student have shown . L I
many health problems and more problems than .other students .
particularly in the area of respiratory disease, obeinc and -
oral ill health. Their medical care has usually been™erisis
oriented and thus they need hplp in learning, to use hea}th altd
disease prgyventing programs. The recommended physical Bcreening
program for these students should include a physical exam, chest
x-ray-, blood serology for syphilis, skin test for tuberculosis,
and hearing and eye examinations. Bécause few students have had
private physicians, some other arrangements must be made through
community resourcés for phys1cal examination. (Session 1) '

¥

\ - - ]
1The material in th1s summary does not necessarily follow
the order in which the material was presented to the partici-
pants. The order of the material presented to participants was
neéessarily $nfluenced by times, various speakers were available.
To help } ‘the reader fipd further details on topicg; that follow,
the number of the session to which the material refers is
mentioned in parentheses at the éend of the reference.
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The low income and minority student, because he has been
exposed to much more limited aspects of life, enters college
with limited khowledge of what iscéxngted. The orientation for
this kind of student shouid thus prowide not only peer and
faculty help at entrance but some continuing assistance along
*compensatory lines. At eﬁtiﬁnce they can be helped to earn v
about the camp#is and its resources and the requirements of
school, but at least a one semester course should be planned to
help them adjust to college life and to help fi11 in Some of the
gaps they have because of their limited background. This
semester's work can cover such topice as financial aid, student
organizations, university rules and regulations, How to take
notes, how tp use the library, development of a Vocabulffry and
study skills, dizpussion of college customs and dress, .and
information on drugs, alcoholism, selective service, sex educa-
~tion, current isspes, and present day problems. (Session 2)

Studies have shown that this kind of student like othe B
students often tends to be influenced towards success or faillre
by what isvexpected of him or her. The teacher can help
students better if he or she thinks of two sources of leaxning
problems, those within the student, which relate to the Students
~feeling of pride, confidence, self identity and so forth and
those external to the student having to do with good housing,
meaningful jobs and so forth. It was agreed that teachers could
modify the external environment. i terms of what infltences
came from the college itself, and*could help reduce problems .
, from the internal environment by their attitude to students.
{Session 3) . - .
. . .
Psychological tests can nbasqu~£éasonably weéll what low
. income and minority students know, less well what they are
interested in, and probably only poorly what the students are
and what they may become. Tests with these studepts may be used
in €wo ways: to learn how, the student fits in with college -
norms or as educational diagnostic aids. In the former sense,
their use is linmited because the low income and minority
student's background has been limited by his culture so that his
test scores are likely to be low. and not a reflection of his e
general ability. In-the latter sense, as diagnostic aids,
* however, tests can help the student understand his areas of
weakness .and.can show his response to compensatory courses.
The experts who presented the matexial on tests cautioned against
using:tests to‘guide student decisions about whether students
should entey cdllege but suggested they could be used helpfully
to guide stullents within the college. (Session §) .

*

Suggesti¥ns were made that teachers try tq focus on
student's strengths and make a conscious use of self as an agent
to reinforce these strengths. Teachers were urged to go out to
withdrawn or quiet students (who were often ignored because they

aused no trouble). Repeatedly, teachers were asked to permit
<§5udénts.to work at their oyn pace,to evaluate their own

ztivities, and to modify their own behavior,so that they could
get the kind of student behavior which they were seeking,
Specific reinforcement of desirable behavior, for egaﬁple, a
statement "you gave very specific examples today and this helped
the rest of the class" is one way to reinforce desixable student

ehavior. Rol laying was also suggested as a way of changing
students’ attftudes to each other. (Session 4) '
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'Impzqgéng Teaching Methods for This Type‘of Student

In.developing teaching. methods for low income and mxnozxty
-students, teachers shouldkbuxld on student's strengths such as
strength in group :elationships, willingness to accept early
responsibility, less sugceptab1l1tylto prestige and statﬂ?
factors, beind physically and visually oriented for learning,
and haying few established l2arning patterns so that few
patterns need to be changed Leatnxng;ettateg1es should move
from congrete to abgtract, &zke use of reinforcement of more
than one sensory input, and provide a rate of exposure thatefits
in with the student's learning rate. Dividing tie class into
sub- groups on the basis of diagnostic testing, breaking down
learning ipto small p1eces and offering satisfaction and reward
for compleg;on of each piece were genetal pz1nc1ples said to
help these Students. (Sessiom 6) p

. Both remedial and compensatoty wgzk and the usual program
fof low 1nc§me and minority students should be guided by
sPecific behavioral objectives that are set for them.  While
studenls from other backgrounds may* learn to cope with' ambiguous
objectives, it #s particularly Importa for these students to
have objectives ich are specific and’'stated in behavioral
terme that stude:Qg can undexrstand. The 8uggest1on was made
that teachers think of learning as influenced by t ree dimen-~
sions, cognitive, affective, and psyghomotor. S ing objec~
tives in behavioral terms.serves two purposes; one can téll by .
medns of diagnostic tests whether students had reached these
obJect1ves and if not, analyze whether cognitive, affective, or
psychomotor factors were 1nfluenc1ng lack of progress; one could
then use objectives to revise instructional material or change
teaching techniques to. meet stulents' needs., In too many
courses the degree to which st ts reach the objectives was
set not by the objectives themselves but by the amount of time
allocated to the course. At the end of this time the student
either passed or failed with consequent possible damage "to his .
self concept. By permitting students to completet the course’ at
the speed best for each, all or almost all of the students
should be able to reach course objegt;%es which were properly
stated and properly taught. (Seesion .

In permitting students to m6ve at their own pace to reach
behaviorally stated objectives, onhe encounterS the problem of
fitting this in to the current college structure. Suggestion
was made that enough time be provided for the slowest student to
reach the objectives, while at the same time stimulation and
additional work was offered to other students who could move
faster. The ne€xt course could then be sectioned at two levels,
one for those who had met minimum objectives and one for those .
who had gone further. L2cause learning can take place without a
teacher, the teacher can assist most by structuring situations
for planned change and by encouraging and supporting the
learner. Using words like "understanding," "knowing," ,"appre-
c1ating" were given as examples of poorly stated objectives.

Better and more behaviorally stated objectives were ones like
"identxfy the difference between," "construct a " or
*compare and contzast and ¥ ." (Sessions 9 & 10)

Educational media has been found eébec1ally helpful to low
inqgme and minority students' learning becadse its ‘Yise provides



. ¢ ’ £ - -
-’ more than one mode of, present]txon and comes closest to provad-
xng’indLVL alized instruction. The overhead prOJector which
. permits facllty to face the class and make use of both viguwal 7
and auditory presentations at the sahe time is considered one i % .
of the begt types of media. Audio cassettes and work books
permxt st dentq to move at théir own pdce, tb repeat material
when they need 1t, and may be coordinated with visual presenta-
tions on sele¢ted subjects. Students can operate these devices
on their own. Self testing devices can be added so that the
stldent. can guide his progress by how mu h he has, already
learned. When supplemented an instrugtor who can answer
students’ questions, this re ;ded material comes close to
. . being an ideal learning situation for the low income and
. minorfty student. The aundio visual material can also be used
- for this type of student to reduce cultural gaps as the student
. can lock at and listen to travel logs and presentations on art
and music as well as content of his courses! (Session 11) -

y} A balanced design for learnlng reqpires that teachers not
. Y only use media but various teaching technxques, one-to-orne
activities, small group and large group activities and so forth®
7 . Material should be multi-level, multi-area, and mhlti-media.
Teachers should use dxscussxan, exploration, and que tzqning.
Some techniques which teachers can use jinvolve role playang (to
warm up the group, to communicate a problem or to change
B attitudes),, round table discussion, panel discussion, buzz , !
groups (where a specific problem is discussed Jor a limited . ..
‘/ time), and brain storming (when no idea 1s criticized and where_
emphasxs i on quantxty) (Sessxon 15) .
’ The teacher interested in improving his or her teaching
will continually evaluate the téaching process, This includes
. Mot only a study of whether students have reached objectives
. and some assessment of the problems in the student but also Some
d concurrent assessment of the process of teaching itself. There
are several methods by which the teacher may obtain &n analysis
of his or her own teaching procék%es. Most of these involve
recording the teaching on tape and playing it back and analyzing 5
the play-back. Another method is to have one or more colleagues
sit in class and record the analysis. Various conceptual
* categories can be used 1in this analysis, including descrxptxon
of what the teacher does such as, accepts feeling, praises,
accepts students' 1deas, asks questions, lectures, gives direc-
- .tion, and so forth. 'Other categories can be used to show what
students did, that is whether they responded to teachers or
other students. This analysis often Xeveals patterns in the
teacher's operation about which he or she is not aware but
which one can use to improve student learning. (Session 16)

N L 3
Innovative and Special Programs for Low Income and
Minority Students

In plann1ng innovativg programs, enough time must be given
to work these out. Experience indicates this probably takes
three years, with the first year carr; oat a general idea,

.the second year providing some refine%t%d/pnd the third year
being for polishing. Evaluation shoul®/of course be continuéd
throughout the program. Innovative programs should rais
questions about many of the current.standards and how realistic
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is it a real standard tb require a

student in secretarial scienczhto be able to read her own short

these are! For example:

hand nptes rather than requirifg that the teacher should be able
to read them? One must decidé how much english a student who
will be a fireman or nurse should learn, or how much arithmetic
is necessary for a girl who will be operating a cash register
when thesmachiné doeés the subtraction for hpr. Helping students
to take responsibility in various ways has been found helpful.
Given objectives stated. in behavioral terms, low income and
minority students have been able to g¥ade themselves. This is
particularly helpful in ingreasing their ability to deal wi;ﬁ
reality. Some other innovabjve devices along these lines a
the use of "guest cards" whexe a student is permitted to sit in
a class as a guest. This permits him.to see, th' content, and
decide,whether he thinks he can handle it. Use of modular units
of short duration (4 - 6 weeks) permits students to repeat
courses almost immediately when thek have had trouble passing
them rather than having to wait a quaxter or semester until the
course is taught again. Laboratory methods of teaching courses
lik# english and mathemati¥cs combined with considerable
counseling by professional persons has helped to reduce drop out
and failure ratés. With low income and mindxity students the
first three weeks of each quarter appear to bé the critical
period. (Session 13) '
Other‘innovative programs are related to Qgmpensatory
courseés, supportive services, culturally related courses, and
employment of students when they havé completed their work. .
Eiperience has shown thatwstudents can learn basic skills like
eAglish in “carrier" courses like social science and history.
More study of this kind of use for other courses is needed.
Compensatory courses appear to have been most successful when
no students are permitted to fail. When a student does not
meet the objectives he can be given an incomplete Yrade thereby
helping to improve his self concept. Peer counseling can
provide him information about college life and various resources
of the campus and assist particularly those students from

# deprived cultural.backgrounds. Comnunity counselors or persons

who live in the student’s neighborhood have been used to help
learn why students may be absent or appear to have particular
troubles ifi school. They. often know about students' familial
and financial situations. Ope way to reduce frustration of low
income and minority, students“is to help with financial problems,
provide peer and group counseling and help find jobs after the
student graduates. (Session 14) N
M €
Questions which have hﬁﬁn rajsed in innovative programs
re such as the following: at is there, about ,the physical
properties of a classroom which makes it a sacred place to |
learn? Can students learn better elsewhere, for example, in the
community? How can students learn best from other students?
Can students help by becoming more active in desilyning, courses
for other students? New programs now being developed &in place
emphasis on being student centered and student created and
student controlled as much as possible. One can help the,
student become involved in new. intqrest areas, and help him see
some of the realities of the life situation. Student evaluation
of teaching is an important aspect of this kind of planning.
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Having mobxle counse11ng units which can go to the potential
student, or drop out is one way of helpzng students enter and

e - .
=

conkinaé in college. (Session 17) .
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COLLEGE ENTRANCE PROBLEMS AWD, METHODS OF DEALING
;. WITH THEM) _
’ ' Session 1 -

An Example of a Realflt Screening Program L.
‘ - Warren McKenna, B.S.
. %avier has found that there are a number of ‘health
’ problens amang. their ztudents that fecéssitate the Yniversity's
. own health screening program, even though students may have had
prior health ggxeening before adm1ss;on. This 1& carried out
as follows. . .

lu A report of a ghysical examination from the family
doctor is rquired and the student 1s\requested to Supplement
this by a famzly ealth history. . . .

2. A chest x-ray and serology for syphilis is completed
at the University by the State Health Department.

LN

3. ‘Every student gets a ‘hearing exam1nat1on by means of a
audiometer and an eye bxamination (telebinocular evaluation).
THe audiometer has proven its value as a guide in making. spe¢ial
arrangements for students .with subnormal hearing, determining

fitness of a candidate for a particular activity and as a
ldi gnestic Referrals are .made for, otgscopic examinations
when {ndica ed. The Keystnne Visual-Survey tests are binocular.
This provides information on vision_at both far points and near
2 points and is particularly valuable, therefore, ,in checking the
vision- of students. These findings are especially important,
of course, in vocational sztuations that maké special demands
on student vision or hearing: *
P 4. Students cannot register until they get a health
\clearance card baged on the above.,

o .

5. Students are brought back per1od1cally for follow-up.ﬁ
If presdraptiqns are needed they are given these on the campus.

6. Once a week students have a prophylact1c dental
service. Every student must visit the dentist once in his
fréshman year. f . -

L . - . N » -

P A - N ‘e
T *

1'rhe material for this session was presented at a panel
discpssion by two Speakers: Mr. Warien McKenna, Director,
Uaiversity Health C&nter. Xavier University, New Orxleans,
Louisiana (a predominantly black university), and Dr. Gene C.'
Hassingez, Medical Director, New Orleans Public Schools System.
Mrs. Mae Charlton, of the East Jefferson Mental Health Clinic,
\Mgsuirie, Louisiana (a éhburb of New Orleans) served as ¢
’ - moderator.
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7. If the student needs psych1atr1c help, the Un1vers1ty
provxdes for the first visit.
L[ 4
Financing is provided through a student health fee which
is part of the total student fee. Many physigians provide
voluntary services. -

The function of the University Health Service,is to teach .
the student to be concerned about his health, and how to take
. care of hirself, as well as to identify problems that may .
Xxnterfere with his coll¢ge life. Thus Xavier sees the health
service as teaching preventzon and health care even when the
student is not sick. Xavier believes that health education
must be individualizéd and fust not be carried out on a mass
basis because people misunddrstand if they do not get a chance
to ask questions. Health insurance is not yet required but )
they would like the studentssto have this. .. - ’

F—

“ » .
- . a

S . . DISCUSSION

¥ Discussion brought out that the most often found health
problems have been resp1ratory ones, obeszty, and oral ill

hézlch. . o

. ‘Ravier gefinitely believes that low income students have
more health problems than other students. Those students in
Xavier's compensatory “SEEK" program from rural areas have had

. ,more illness and have needed much more counseling with regard
to thezr attitude to health than other students.
"t»
Most néeded now, according, to xav1er s future plans, is
additional serVvice on a 24 hour basis and an infirmaxy since
the only bed care now is two beds in one dormitory.

}In reply to a question on the cost, the spemker indicated
that the student pays $7.50 a semester. Doctors are all
volunteers. The state health department does the x-rays.

An Ideal Mealth Screening Program
o Gene C. Hassinger, M.D.

school setting, it is first necessaxy to define objectives,
develop a means of implementation, and détermine a metl.od of
evaluating the total effectivenéss of the program.

In a school where the majority of the students are from a
family in the low income bracket and of a m1nor1ty race, it is
probably a valid assumption that very few of the students have
had ,a continuing source of medical care. For the most part, .
any ‘medical care ‘that they have rece1ved has been crisis
oriented, rather than medical care directed at promot1ng health
and preventing disease. ¢

Certainly any medical program is concerned with the total
wellbeing of the individual, but in an educational setting
particular emphasis is placed on discovering defects that would
impair learning., Simply stated--a well child learns better.

. In order to develop a program for health services in a
|
|

.
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A student should attain and maintain optimal physical and mental
health 1n ot¥der to maximize his educational opportunity.

. With this ideal philosophy in mind, “we return to reality
in the form of budget limitations. A well-planned program can
return full value for the dollar spent. The des1gn of the
medical forms to be used is the initial step in planning. The
medical ‘history information apd the details of the physical
examiration may vary depending on the age of the students or the
reason for the examination.

.

f

* The next decision 1s the determination of the person that
%111 provide the reqh1red exaninaticn. In general, a student's
private doctor is best,suited for this task because he would be
familiar with the past history and would be in a position to
initiate any corrections necessary. However, as stated pre-
viously, low income families seldom have a primary phys1c1an
dixecting the health care of its members. Therefore, ofher
arrangements must he made for the examination of the students.
In some areas, community health services may be used, or a
physician may be employed by the educat1onal system. To be of
any value, the form completedtin this examination should not
just be filed, but should be reviewed by a health professional
who w1ll'ass1st the student in obtaining correct1on of any
defects noted . . i

Scfeenlng tests for vision and hearing are an integral
part of a school health program. Follow-up of those who fail
these tests is essential in an _educational system.

Prevention and control of contag ous and infectious
diseases is.a.historical component of a school health program.
It is still important. Immunizations appropriate to the age of
the student should be required. Skin testing for tuberculosis
with»follow-up of positive reactors should continue for the
benefit of the individual student, as well as for the protection

.of his associates. Obviously, students with infectious or
contagious diseases should be excluded from school until the
danger of contagion is past, Someone must be glven the
author1ty and responsibility for making decisions in these cases

In addition to the provision of health services, an
educational system, at any level, should equip the student with
a background of health knowledge sufficient for him to make
positive decisions for healthful living for the rest of his
life. This, of course, {g,health education. Because kanowledge
in the health field is changing rapidly and the technigues of
teaching it are improving, educators should constantly up-date
their material in this area.

The cooperation of many people from various disciplines is
essential for a well-planned, coordinated, and effective health
program in an educational setting. ~

' . DISCUSSION
Discussion of Dr. Haesinger's report brought cut the
danger of fragmenting the student among the various health
specialists. The suggestion was made that someone develop a
) ~
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relationsh1p with each student and help h m or her to work on Py
his health problems. This could be a faculty adviser, faculty ,
R counselor, or an advanced student in the College who could
provide peer‘help Thzs person would help the student put
together what the vatious specialists had said, help the student

understand this material and thus develop a sound attitude to o
health. If this was a peer counseloxr, some trafhing would be
- needed. . Lo . ) -7 e
PR é

!

Purther discussion brought out the need to know something
about the health resources in the community and the fact that

r in some communities it might be necessary to develop health -

' resourges before an adequate health screening program could

bécome operational. - a

. k]

Participants in the institute believed that at Delgado < 2
Junior College, as at most junior colleges,there was.a need for ’
a place where students with health problems could be referred. . .
At thg time of this instltute,Delgado had no such resource.

The group ¥ecommended. that some of Delgado s problems
regarding health screenind be handled by designating someone to
study the community resources and plan according to Dr.
Hassingsr's suggestions. It was believed that g committed
could be.appo1n;ed to do this and that possibly a grant could
be obtajned to pay for expenses of this kind of study and

planning. ) -
* . * .
. . 2
P Session 2 '

. "y . -
)
R Questions to be Asked in Constructing An 0r1entat1on
T . Program

Robert C. Gowdy, Ph.D. D

In an attempt to develop an orientation program, one must
first decide what the program ig to be about. The following
quest1ons must be answered: 3

l, For whom is the orieniation program intended?
2. To what is the person beipg oriented?

3. %Yhat is the program supposed to do?

. ..

— .

2The material for this.session was presented by three

persons: Dr. Robert C. Gowdy) Assistant Dean, Junior Division,
Louisiana State University,.Nc¢w Orleans; Mr. Elias Williams,
Dean of Men‘Xavier University, New Oxleans; and Mr. James E,
White, Director of Freshmen Studies, Southern University, New .
Orleans. . . b

* 3Because of a failure of the tape recoxder for this

segsion, Dr. Gowdy's material was not recorded. .He was ndt able

to reconstruct his material but submitted the material above as .

an outline of his presentation. /
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4. Who is the staff to be?

5. What means are to be employedf

6. Is the program achmplishing what it is supposed to%

1

Orientat1on at Xavier University
Elias wWilliams, M.S. .~

he orlentatlon program at Xavier is in three parts.. THe
first part occurs before the students get to the campus, the
second, part is handled the first week on campus, and the third
part cont1nues throughout the first semestex. Xavier believes
this program has worked for the benefit of both the University,
and the student. The University learns about the ,students and’
the students learn about the University. 9

‘Two steps are taken before the student arrives on campus
First, the student is%asked to write and send an.autobiography
to the University. Secend,a group of sophomo;es are desxgnated
as big brothers and big sisters, each f§eshman is assxgngd to
one of these and advised of this person's name. The student
often corresponds with the big brother or big sister before
coming to the campus. \
‘ , Dburing the first week there are five aspects to the
orientation. ’ . R -

1 1. Large group assemblies are held during which maps and
directlon and other signs on buildings of the campus are
descr1bed, and campus pexsonallties are introduced. .

2. Student proBlems are discussed, including financial
aid.  Over 80 per cent of the students at Xavier need some
,f1nanc1al .aid. v .

\ Y
g" 3. A placement test 4in Engligh is glven. ‘
Ve

4. An orientation by representatives of the student
government is provided, with the idea of getting the student‘
involved in campus and city affairs. .

5. Big brothers and big sisters help the students get
settled in'tbe dormitory.

During the first semester there is a freshmen seminar.
Ten sections ,0f small groups are set up. These sections discuss
how to, take notes, how to take examinations, how to use the
l1brary, and work on developing a vocabulary. There is some
lectUre and some discussion. They. disquss social tustoms at
Xavier. There is np dress standard, but they discuss what is
generally worn. 0ccupat1onal guidance is provided. Speakers
from industry are brought,in. Realities in the world of work
are discussed. Counseling is provided on selective sexvice,
,drugs, alcoholism and so forth w1thout moralizing.

o




Orxen;atlon at Southern University
-James E, Mum,JL,MA. - . -

At Southern, oxxentation is deen as helping the student to
* take a fresh look ay himself, as well as helping the student
adjust to the commynhity of the Gollege. Four hundred freshmen
. . entersd in September and 150 in June of this last year. The .
June group received a modified orientation. The orientation .
this past year had six .parts.. ' N N

L

1, .Welcome by appropriate faculty members, includxng
. introdugtion to the faculty and general information about
' financial aid and the student handbook. This was through a

general lecture given all students. .
]

2. A placement test in math and english'qu given. On
the basis of these test scores the student was put in an henor
section, a.regular section, or a remedial section.

v 3. A mixer was held to promgte sociai'interaction.

- - 4., An information program with parents was provided.
This included those parents who responded to an invitation to
this program and included about 75 parentg and perhaps 50
N students. ! .

5. Rre-registration advice wﬁs provided with 5 .counselors
servxng 450. students .

6. Freshmen Orientation 110, a one semester course was
.. _reguired of, all entering students. .his course covers academic
. standing, rules and Yegulations of the tniversity, student
organizations, library use, and current social problems, such
as drug abuse, unemployment, future of the black colleges and
so forth. Experts from New Orleans in these various subfects
o~ are brought in for help in planning.

-

“+ southern believes this plan needs modification and the
following suggestions have bgen made: , g '

- 1. That the course should include more than the trad;-
tional orientation presentations, such as study skills, *social
amenities, rules and regylation, use of bocks and library,
academic .preview, and career opportunities;

’ 2. That the time alloted for orientation in the above
degcribed areas be xeduced;

L .
- b .
3. That current issues and bresent day problems should be
included as an integral part of the total orientation program; W

.

4. That more effective ways and means of studying for
each course should be taught by individual instructors with the
aim of reducing the large number of failures exper1enced by
students. Although excellent information has been given about
general study habits, there is a need for information regarding
how to study for specific disciplines and succeed in specific

* ,courses in each subject of each discipline. :

-
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3\ Suggested outcomes from these proposed chapges would be
to: LY
\ 1. Make this course more relevant to stugent interests,

;.V ‘needs, and abilities; ’

+2. * Provide challenging -experiences which relate to the
problem of students' present day society;

3, Create an atmosphere of'étudent self-reliance, se}f-
assurance, and self-d1rect10n, and thus hélp to, develop
individual competeﬂce in a contempoxary socletyp

L

- 4. Develop ways and means for permittlnq students to
exper1ence satisfaction, success, security; s »

5. Make provisions for plann1ng ways and means tﬁaé

" would foster better comprehension, on the part of students forx

mastexry of d:he r\%orous academ:.c' programs . - .
\
The proposed course outline For the neﬂ course ;s as
: follows- . ‘ , .
. 1. Class Period,I: Academ1c standatds ,

"

2. Class Period II: Rules and regulations

3. Class: Period III: Student life and services--

including student oxganizations . R
L4
/ -
. 4. Class Periods IV - X{ Familiarization with library
* (7 sess1oﬂs) )

"

5. Class Periods X -~ XVI: Discussion of current social
issueg (6 sessions) . N s

¢
Large group lectures {(All Freshmen) .

-

Small group discussions (sections)

It has been recommended: R
3

1. That the course be offered on a "pass-fail® basis;

4
2. That thp course be offered for one hour credit;

. . 3. That the course be offered during the fall semester,
only;: . ' )
4. Th&g there be a block of six Mondays (Using the

Science Lecture Hall) from 1ll: 00 a.m. to 12:00 noon .for large

o group discussions. b
- ‘
. < ¢
P DISCUSSION .
« Discussion of this presentation by part1c1pants brought
out theAfollowing. *
. e . .
. WY ey "
\‘1 . da i i ~
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At Xavier, incoming freshmen students have a conference
with the counselor. One of the male counselors reads the
autobiqgraphy of male students and one of the female counselors
reads the autobiography of female students whath'is submitted
before the studént comes to college. Bach conference lasts as
long as necessary but ubually a2 minimum of 10 - 15 m1nutes is
spent. with.each student. «

-,

r»

All participants agreed that transfer students present a
special problem for the orientation session.and when the number
of these is large enough some plans should b& made for them.
Plans for transfer students probably need to be different from
those for beginning freshmen since they have had some cbllege
experience, and the orientation should probably focus on the
particular college which they are entering rather than on
college life in general. The group of participants agreed that
something like this should be developed for Delgado and as a
guide for developing this, students would be asked what they p
belleved was- needed. P

There was general agreement that students' attitude to
the or1entat1on course would probably be improved if they
received a pas§1ng grade for it simply by attending and if no
tests’/were given. . . %

. A discussion whether personnel records on students should
be shared with faculty led the growp to conclude that these
should be available if needed, but that faculty probably would
nof want to -see all, their students' records rdutinely. Students
should understand when they prepare these records that they will
be available to faculty. 4

. -

The discussion for this session included considerable
thinking on how Delgado could develop an orientation program
of its own. The group believed that a talent show which Pelgado
had*had -in the past -could be usedl as a'mixer for orlentatlon.
Students could be asked whether they liked drama and music, and
some could perform while others danced, talked, or watched.

.
L]

-
v

A suggest1on was made that a packet be prepared for
students who applied for admission and that a handbook be -
prepared for students who-clme to the college for the f1rst :
time. This could be given out at a group orientation session P
sugh as that held at Xavier. The participants liked the idea
of a preregistration period such as Xavier had and appeared to
settle on a two day period as approprlate to Delgado's needs.

It was agreed this preregistradtion period should provide a
.summary of school facilities, courses students ‘could take and
some of the terminology of college life. Much of this could Le
given in a large assembly.if it was followed by small group
meetings where students had a chance to ask questions and meet
indiv.dual faculty. The partxcipants thought these small group .
meetings. could be focused on various content areas such as
english, business admxn1strat1on, ete. with students having an
opportunity to meet with more than one group to learn something
of the content and requirements of these various content areas.
After orientation week, the group belleved that a one seméster .
orientation course should be scheduled that was similar to what
Xavier had. .

i . z N %
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GENERAL LEARNING PROBLEMS AND USE OF SELF

«
»

. 2 . .

* R ; A Session 3
2 1 . -~ - «
Learning Problems of Disadvantaged Students?! ;
. h\\ Walter Ehlers, D.S.W. p

From the finding§ of some of the authorities working in
the area of learning problems, we can learm not only what is
known, but also the fallacies and myths that surround the
subject area. s
) The findings of %hé Coleman Report,? the Institute,for

" Developmental Studies,? the Rosenthal, and Jacobson Study4 and
some of my own observations regarding Project Xnow How in .
Tallahassee s‘provide some data necessary for a better under- w
standing of low income angd minority students. »

These summary reports of extensive studies must neces-

sarily 'be overly terse and therefore will not deal with the
subtleties. : N

& -

IS

o
. . The C¢lemzn Report "Equality of Educational Opportunity,”
is a 737 page monograph that was commissiohed by the Office of
Ed“ggi%?" and completed by the Coleman team in 1966. It
immetiately became one of the most controversial pieces of
educational research of our time. However, thefe is enough
supporting evidence in at least four areas so it can act as a

N [ %

Lrne material for this sessjon is from a lecture and pre-
sentation by Pr. Walter Ehlers, Professor of Social Work, .
Florida State University, Tallahassee, Florida. Dr. Ehlers
spoke from his: perspective as director of-a grant aimed at
special training Qf loy income students in the graduate school
by means of computer assisted instruction and®his work on
"Project Know How" aimgd at upgrading the learning skills of
low income students. in Tallahdssee, ;lorida. - .

A . -

- ¢ 14
* 29ames Coleman, et. al., Eguality of Educational Oppor-
tunity, U.S+ Government PublicatioHl, 1946. v PO

s 3Fred bgwledge, To Change,é Child, Chicago, Quadrangle
Books, 1967. . y -

& 4pobert Rosentha & Tenore Jacobson, Pygmalion in the
Clasgroomy N. Y.,*Holt, Rinehart & Winston, Inc., 1968,

5Personal experience as a member of the research staff.

A rext Provided by ERC . . .




bd [ 3 .
> guide for a better, understanding of gnd ‘appreciation for
leayning problems.. .

f . First, the’Coleman Report showed that difficulties in
learning were related to being with classmates who also had
+ learning. problems, and often behavior problems ,as well.
» ~ H
Second, it pointed out thé fact thag children learn most
from one another and that .this "informal curriculum" exerts a
v very Potent effect on the learner. For black children this
means that being in an environment in which reading and writing
are performed poorly results in even further depressing the
potentiadlly better gtudent. . A

<
A

Third, the report concluded that a child is influenced by
his_classmates' social class background and aspirations (whether
*his classmates are‘white or black.) - -
Fourth, after examiningd school to school differences
. betwgen the "best" and the "worst" scilools, the report concluded
that khese differences apparently has less effect than were
usually believed and that. the major reasons fo; unequal academic
? achievement must lie outside the school. *

»

s This severely truncated version of the Coleman Report
. cannot zanswer all the questions the reader may peose. "A reading
of the fll report and Perhaps one or more appraisals of the
S document would be beneficial.b .
2 .
A’ second major piece ofd{esearch on student learning was
done by the Institute for Developmental Studies.7 Martin
Peutsch, Director of the Institute, is quoted as saying that the
. parents of the disadvantaged are themselves distrustful of any-
thing that goes on at a school setting.8 After seven years'of
work the Institute personnel believe that low income and =
minority children can be helped, but with several gualifications.
For example, enrichment of the curriculum leads to important
gains, however, it is quite possible that early gains may be
. lost unless special enrichment programs_continue through at
. . least the first three elemenfary years. In another portion
a statement is made that "children wha experience at least five
years of institute-enriched classes will maintain their
'superiority' on various measures of achievement."

6See for example: Susan S. Stodolsky and Gerald Lesser,

"Learning Patterns in the Disadvantaged,” in Harvard Educationa
Review, Vol. 37, No. 4, 1967, pp. 546-593 and also: ristophe
Jenks, "A Reappraisal of the Most Contrové&sial Educational

- Document of Our Time," The New York Times Magazine, Aug. 10,

| 1969. \ :

| Tsee: Fred powledge, To Change a Child: A Report on the
| Institute for Ddvelopmental Studies, Chicago, Quadrangle BoOOKS,

1967. ) ]
81bid., pp. 94-95. . '
‘ 91bid, p. 97. . o
10 - -
Ibid, P. 108. * a,

-/\ ’ .‘ x ” »
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(A common thread.in the Deutsch materj is'thff the

students must be diven a chance to succeed & TheySneed the

: experience of sfccess. It is noteworthy that the [Rosenthal and

N Jacebson study,although not directed to the same point, in

o effect allowed students to succeed. By "suggesting” or point-

- ing out that certain students were “"ready to spurt" the

I teachers actually made it possible for them to dpurt! Much of *
the low motivation of the disadvantaged may be attributed to
teachers who decide a priori that “the caFe is hopeless," thgt

* no*progress may be eXpected, and then find that their predic-
tions are correct!

1

R !
: . In respect to the work of Project Know How in Tallahassee,
\‘1 one comment shauld be highlighted. In working with poor
children, both white and black, it was necessary to help them
nverbalize." Young college students acted as *verbalizers" and
‘\\!stayed close to the children (age 1% to 3) for the morning
hours of the pre-schgul. This type of stimulation (as in The
-Institute for Developmental Studies) may be expected to prove
productive if continued on into the grade school. .
- !
R » With thas background of facts from research in mind, the
teaclier can think of two sources of learning problems. These
are the “interior" environment {what goes on in the mind of the
student) which includes a feeling of pride, confidence, self-
identity, motivation to leaxrn,.and the "exterior" enyironment
which tells the student what society thinks of him and his
. parents. This relates to need for nmeaningful jobs, good

housing, dignitx,\and value as a person as well as civil .
rights. " ‘ *

\. . DISCUSSION

Al

Discussion of this presentation led to the following:

" -
Can teachers do afiything about the e¥terior environment?
» The group agreed that the teacher could modify the exterior °
environment as far as the college itself was concerned, and
could deal with the student in a way that it might modify his
feelings about himself. The importance of specifying objec-
tives, developing a method,to reach.each goal and of evaluating
whether the goals wegg_reached was discussed in some detail.

i The speaker suggested the lse of para professional or
older students to help Younger ones as counselors. (At this
point the participants had some question about this plan;
however, by the final week of. the institute they appeared to
£indit a sound approach and were very interested in trying it
! at Délgado Junior College.) !

The speaker discussed computer assisted instruction and
how this permitted the student to proceed at his own pace to
make up for gaps in his knowledga. The participants ‘agreed
that gaps in knowledge of low income and mindrity students were

* considerable, but this did not mean these students were.
necessarily less intelligent or able to learn. .

~
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Aruitoxt provided by Eic:

x

o




Session 4

11

.
.
v

v .
Conscious Use of Self in Teaching the “High-Risk Student"
o ' Larry D. Pool, M.S.W, -

' LTS
The student which this workshop has labeled as "low -
income" or from a "minority group" can better be referred to as
. the "high-risk" student. The. phrases low income and rninority
force one into defining the conditions etc. which describe and
document a state of deficienty. If caugh® up in this, the
teachex has committed the errors of focusing on weaknesses
rdather than strengths, of raising doubts and uncertainties
rather than conveying expectations of adequacy and positive
experiences. Regardless of how weak a student may be, a
positive orientation toward him, at any educational level, cay
identify the present stance of the studentl? and to focus on'
theése strengths that can be identified. *

Conscious use of selgjﬁill require that teachers made a
. decision as to which traits or behaviors of the student they
will begin to respond to. Teachers who are behaviorally
. oriented will want to reimforce things which they want to see
increase in frequency (by conscious specific things the teacher
4 says and/or does} recognizing that those behaviors (statements,
, acts) which are not reinforced will at the same¢ time go through
a process known as extinction. .

: Some of the concepts for this session jnclude: 1)teach-
B ing attitudes effect learning, 2) there are positive and
negative teaching styles, 3) there are behaviors which should
be praised while others should be ignored,4) clear and specific
behavioral objectives should be a guide line to teachez rein-
forcement,5) there are certain patterning aspects of teaching
and 6) games and role playing may be helpful in teaching.

Do teachers intervene or enter into a teacher-student
relationship at a level or in a fashion whereby the outcome, as
~felt by the student, is one of support and understanding? " The
question here is not so much as to the desired outcome but
whather or not the teacher takes initiative or places responsi-
bility for teacher-student interaction on the shoulders: of the
. student. How muchfiyitiative does the teacher take? What if a
— ) ?“~\ :

e material that follows is from a lecture and
discussion led by Mr. Larry Pool, Lecturer, School of Social
Wedfare, Florida State Upiversity, Tallahassee, Florida, Mr,
Pool spoke from his background as consultant to the school
social work systems of Florida and neighboring states where he
had often digcussed this topic.

.

lsz the phrase "to identify the present stance of the
- student" is meant his attitude toward learning, his attitude
toward whether or not he will be given an honest chance to
express himself, ‘etc. as well as his understanding of academig,
skills he does or doesn't possess. N

]
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student seems to be avoiding the teacher? 1If the teacher .
observes that a student is involved in a destructive or failure

oriented pattern of activities does the teacher have a respon-

sibility to get to know the student, to try to influence and

bring about a different activity pattein2 .

Some teachers may, feel junior college students are adults
who should he respons1ble for themselves, and that to succeed
or fail is thus completely up to the student. Not so! Teacher
attitude has been found through reseaxch to be a highly
important variable that influences students. .

In many instances what one expects greatly influengces
what one finds. Rosenthal ‘and Jacobson in the text, ?xgmal1on .
in The Classroom! suggest that*teacher expectation is a more
important influence on the extent of the students' success in
learning than éven the quality of materials be1ng used. For
the qualified and creative teagher the students' previous lack
of academic success and the lack of available resources are at
worst only inconveniences, not barriers. Teachers who instruct
the high risk student must believe basically that the student
can learn and wants to learn. Such teachers are interested in

, supporting student success. “Their concern is to avoid student
failure, [

One suggestion for helping :to avoid studeht failure is to
allow a student to work at his own pace. Do not’routinely hold .
every student to a semester or quarter schedule, allow a .
student to finish one-half of a course one quarter and the
second half the following quarter rather than having teo repeat .
the total, course the second quarter. The beginning, unsure,
hesitant student has thus been accomodated in a manner which has,
been receptive of his needs and interest. The teachex has
started where the student iz and moved one step forward.

Rosenthal and Jacobson showed that students do well where
the teacher expects they will. Rosenthal reported after tests
that rats performed far better when the experimenters were tocld
falsely that the rats had bheen spec1fically bred for intelli~
gence. After the tests the experimenters confirmed the fact
that this was true. However, the samé rats consistently N
turhed in poor performances when the experimenters had been told
that they werée dull.

-

. A similar test involving school children resulted in
similar findings. Randomly selected students in first and
second grades of a San Prancisco elementary school made up the
research population. Teachers were tald that these students
looked like real "comers" and that tests the students had
taken indicated strongly that these students would make signifi-
cant gains in their learning during this, school year. Rosenthal
believes that his test provided important evidence supporting
the common thesis that many students, particularily minority
group ¢hildren, turn out dull because their teachers expect
them to be dull. 1In the case of the elementary children, the
teacher perceived these children as intelligent because they
expected to see intelligent behaviox. -

3

1309. cited. "’
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. Other studieé have shown that when teacherxs are compared,
some are more Ppositive than othgrs in the frequency with which
v they positively treinforce student participation, In a papet Ly

- pr.-Charles Madsen, "Rules, Praise and Ignore,"+* teachers were
found to be able to increase the frequency of their positive
resgnnses to students once data had been collected which des-
cribed their present behavior for them, Although all the
teachers in his study perceived themselves as positive teachers
there was a great difference in the frequency of their
responses when observed for 20 minute data collesting periods,

Consistent with the above approach would be the fact that
if teachens are going to praise students and give then
recognitiof for performance they will want to conscientiously

y ot identify those behaviors which they feel lead to success. 1In
other words what are those~things teachers want to see a
student doing over a period of time. The nex. step is to take
every opportunity to be specific in commenting on what is
erpected and clearly reinforcing this behavior as it is ex-

- pressed by students. A}teacﬂ@r wouldn't just say to a student,
"you.did a great job in tlassitcday." What does that mean?
Instead, one,might say to him, "you gave some very clear,
specific -examples in class today. It was excellent the way ycu
asked a question of your classmate to get him to be mcre
specific,” .

Interesting teaching techniques which can help the teacher
to increase interaction between students and to promote spon-
_taneous Vverbal discussion are xole playing and the use of

- academic games. Role playing is when Students act ovt what
they- feel would be the behavior, attitudes and feelings of a
given person in a given situation. Discussion can involve the

' “5tudent who has taken- this role as well as those observing.

! Gaming is the use of game rules, points and penalties to record

interaction between students or teams of Students around ‘an
educational unit of learning. An excellent resource is the
book by Raser, Simulation and Society: an Exploration of

Scientific Gaming.l3 In addition to aequopxng game theory he

provides many examples of gaming in use in educational settings
and includes an extensive biblipyraphy which is helpful ia

following up on some of th2 resources he mentions, .

Y
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DISGUSSION \

Questions from the group led to specific suggestions how
desirable behavior could be reinforced. The instructor pro-
vided exampleS of what a teacher could say to a student. "I
appreciate the way you look at me when I am lecturing as it
helps.me to know whether you understand what I am sayifg,” or’
"the fact that you interact with one another is a good way to
learn." , M

14Char1es M. Madsen, Jr., "An Analysis of the Reinforcing
Function of Sit Down Commands," Unpublished paper, Florida State
Univarsity. .

15John Raser, "bSimulation and Society, An Exploration of
Scientific Gaming," Allyn and Bacon, 1369.
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- Participants raised some questions whether it was possible
to be as flexible as the speaker suggested and some pointed out
that they believed that it was necessary to be more structured
with the student to prepare him for the real world which they
' . considered +to be less flewxible. Thig was especially true among
o the feachers from the trade and technical school. The group
o reacted positively to the point that the student should trust
- the teacher. All agreed that the student behavior in the
-classroom was a better indication of whether he needed help
than details about his background.

bod N
-
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CHAPTER VI

..

T TESTI“F FOR AND DEALING WITH SPECIFIC LEARNING DIFFICULTIES

- 3

’

. . Session § .

The Use &f Tests with Minordfty Groups_and/or the
Academically Disadvantaged
+ Mohammed J. Shaik- Ph.D.

N

It is<not infrequent for a college, in an effort to
provide maximum services. to students, to develop a very
sophisticatpd testing program. Besides serving the clientele,
the use of many and- variéd types of instruments to evaluate
students tends to-classify the institution among the
academically éTlite.

»

- Before desidning a testing program, however, the following
questions need to be answered:-

.

1. what trait or guality is it that the institution

wishes to measure? .
:/
2. What is th% conposition of the group and/or
* expeTient 1 background of the persons being ‘

~eva1uated? ¢ ~

3. In comsideration of:the two foregoing questions, what
is & valid instrument for measuring the traits in
. . question? .
. .

4. What use will be made of the information obtained?

Individuals assigned the tasks of developihg institutional
testting programs are usually aware of those traits which appear
to .Be \conducive to success at their Eartxcular college. Because
there are a vast number of commercially prepared instruments on
today's market, finding tests designed-to measure these traits
is not a difficult job. When there is doubt about the value of
an instrumént, much assistance can usually“be secured by reading
current evaluatory and research reports.

Prchably the greatest probleJ,afxses when one compares
the sample of the population on which these tests were standard-
ized and the xndrviduals/or groups with whom we wish to use
them. ID testing students from minority groups or academically

disadvantaged backgrounds, it is neceSsary to first learn
- - »

lThis material yaiépresented by two speakers, Dr. Mohammed
J. Shaik, birect of\Q_T-varsion of Education, Xaviexr Univer~
sity, New Orleans, Louisiana, and Dr. Wesley Jay Hansche,
Psychology Department, Tulane University, New Orleans,

Louisiana. - . .
. T s o -
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something about the social, economic, and cultural environments
Hf the individuals before trying to evaluate their academic
level or potential. In order for testing programs to contain
csome measure of validity, they must be geared to the experien-
tial background of the individuals Peing tested.

Although a ‘test may have a high coefficient of validity
and reliability, it is often very inadequate when used for .,
testing students from minority‘groups, There exists little
relationship between the individual experfences which the
various test items are designed to measure and the life-styles
of ,the individuals to be evaluated. We then do these students
a further injustice when we' evaluate them according to a set of
nqrms which are totally indppropriate for them.

Since tests are tools which should assist an institution
in more adequately performing its functions, when administered
to students from minority groups thé use of the results should
be carefully considered. One could fairly well guess without
giving a test that these students do not meet the norms
established” for the population in general.

L. ’

What then is the philosophy of the.college regarding the
education of students from minority groups and/or educationally
disadvantaged backgrounds? poes the institution us¢ test
results for screeéning purposes, to empirically demonstrate that
these students do not belong there and thus eliminate them? Or,
as a college, is it truly dedicated to a teaching function? 1Is
it using tests to determine levels of academic achievement,
problematic areas, and strengths and weaknesses of students for
the purpose of implementing its program?

If a college is to accept minority and/or academically

disadvantaged students, it is necessary that its curriculum

. deviaté considerably from the status quo. It should reflect
remediation, individualization, and above all innovation.
Through its programs, the institution demonstxates acceptable
educitional pedagogy since it builds upon the students' present
level of development. Here, indeed, it performs a service since
the measure of a good school is not how competent the student
was when he arrived but how he is evaluated when he leaves.

\ .

) ) DISCUSSION

* Questions to Dr. Shaik after his presentation brouéht out
tﬁe following: .

Modern testing is about 50 years old and may be divided
ipto three categories: agtitude, achievement, and bersonality
tests., All tests are "fallible" but some more so than others.

Tests can mkasure "reasonably well" what a person knows,
énss well what he is interested in and only poorly what he is
e d what he may become. Thus interest tests are less accurate
than knowledge tests, and personality tests are less accurate
than either. JAll tests should be used in connection with other
measures. K]

3
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Further caution was given that in talkiné about tests one
should not talk about tests in general, but on%y about specific
kinds of tests for .specific purposes. J

The central purpose of tests are twofold; Q

A. To help the student understand hi@seif. Emphasis is
on helping him to understand and not coerceing him to do so.

B. To help educztors make judgments about the students.
/Tests give only information and this information must be
considered in accord with othex information in making decisions.
Tests do not make decisions. .

[y I'd

Because the college population-Z§~1qss hpmogeneous as
compared to 20 years ago, testing may be less meaningful than
in the past. Tests are but samples of behavigr, and subject to
sampling errors. Test scores are influenced Dy innate ‘ability -
and. by the exposure the individual has had.

L s we e e
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Testing From the Institutional Point Of Vi%w as Opposed

to the Counseling Point

v " Wesley

<

£ View

Jay Hansche, Ah.D.

pr. Hansche discussed differengﬁs in testing fxrom the

institutional point of view as oppos

of view. -

. From the counseling
the score is hidh or low,
thing for the individual.

d to the counsel%yé point”

’ ’ A "
point of view, regardless, of whether
the test score is used to plan some~

He may be counseled toward or away

from something. Fyom the institutional point of view, the test
score is used to plan for groups. In this case certain groups
are seélected and others are .left out,. / .

/ .
. Agmissions testing is used to predict the probabiligy that
a st 1t will "get a C average." These are not IQ tests but
tests for scholastxc ability. Each college has to decide which
tests predict best for the population/?ﬁ students applying to
it. @
The most common tests are called the ACT (American College
Test) and the CEEB (College Entrance Examination, Boards); the
SCAT ,(School and College Ability Tgst) by ETS is also well
known. Each school must work out a probability estimate of the
likeX¥hood of the student comp;eting college work, basing this
on certain tests and the student’s grades, and then decide
which tests to use and a cut-off point for edch test.

. There are various kinds of "usage" tests, such as an
english usage test, mathematics usage test, a social studies
test that measures evaluative reasoning, and a natural science
test that measures critical reasoning and problem solving in the

.

.
. *

2Dr. Hansche did not provide a~summary of his presentation,
Thus the material here is a Summary by the Director of the
Institute from the tranBcription of the tape.
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matural sciences. All these were described as power tests where
{ the student has as much time as he needs.

e

pr. Hansche stressed that test scores must be interpreted
*in the light of other material. Persons above any critical
score that was set as a cut-off point for admission to college
might be admitted on the basis of test results but’ for persons
below the critical score, one must find extenuatlng circum-

stances. - ,
’

Some of the Delgado faculty had questioné about setting a
criticgl score and indicated it conflicted with the open door’
policy N ,

This led to a discussion of various policies on admission: s,

1. oOpen door policy where everyoné was admitted; . ,

.

2, " Putting the applications in order by test scores or
some other criteria and dec¢iding on a cut-off point.

Some Delgado faculty members raised the guestion: why

should Delgado try to predict success if the college had an Gy
open~door. policy. Discussion indicated that even with an open %j
door pollc tests could be used for educatlonal diagnoses and _ _ o

p;annlng the level of courses and curriculum. The idea ot&;sxng
testing diagnostically in this fashioh appeared to be a ne®Jone
to Defgado faculty.

\\\\ The speaker .pointed out that placing the student in a .
remedial section might be treating the symptom but not the

cause of the trouble. Students with low scores could get help
from the counselor to find out why they scored low. All agreed
that it was difficult for téachers to talk to students about
problems because of heavy work loads and because of students’ ! .
fears of committing themselves.

Some teachexs believed tests could, be useful to guide
students, away from certain content. .The faculty disagreed on
this. The speaker commented that he did not believe that
students' abilities were unrelated, that current testing theory
showed the abilities in different areas were related and that if
this was so, it was unlikely that students would have diffic ylty
or be unable to learn one subject and not another. While tpere
might be some individual differences, much could be overcome if

the student proceeded at his own pace. s
- ’
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Session 6 .

Handling Practical Classroom Rroblems of Low Income and
' Minority Students such as Difficulties in Following .
Directions, Lack of Skills, Attitudé to Learning3
Mglvin Gruwell, Ph.D. .

It is basic that all persons learn in the same way--
throdgh the senses. It is also basic that experience sharpens
the sénse that is used in any given experience. The nerve .
endings are brought together and patterns are formed., Obviously
a lack of experiences will create a situation so that when
compared to,anothér individual who has had many varied
equglence ’ one concludes that a "disadvantaged" 31tuatlon
exists. .
] * . . * N

A Much has been written about,disadvantaged@ learners. Most

accounts include indications that thqy are:

1. Oriented to the physical and visual rather than,to
the aural; b

. . 2. Content-centered rather than form-gentered;

3. Externally oriented rather than introspective;’ #
4. Problem~centered JFather than abstract-centered;
5. " Inductive rather than deductjive reasoners;

6. Spatially oriented rather than temporally orientegd;

7. Slow, careful, patient and perserving in areas they
feel are 1mportdnt, .

* \ 8. Incllned to communicate through actions rather;than
words; R N

! 9. Deficient in auditory attention and interpretation
) skills; . .

-~ t
10. Oriented toward concrete application of what is
learned; . \ *

H

11. short in attention span, exper1enc1ng d;ff;cultles
in following directionsg;

12, Having significant gaﬁs in knowledge and information,
with this tendency-to be cumulatlggl .
- -~
13. Lacking experiences of receiving approval for success
in tasks. ‘

N
a

?Qp. Melvin Gruwell, Department of Edgcation, Tulane
Uniyersity,' New Orleans, Louisiana, presentéd this material.

*
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While these deficiencies are major, this kind of student
may have the following strengths:

1., Less sibling rivalry than in middle class families;

- Id
2. Kk tendency to have a strong concern for the welfare of
others; > . .

3. Less ;usceptibility to status and prestige factors;
4. Accepting of responsibility at an early age;

5. Possessing superior ccordination .and physical skills;

6. . Being physically and visuaily oriented; ¢

LU

’ 7. Relating well to concrete experiences;

8. Haviny a lack of learnlrg sets so that few patterns
- will need to be altered.

With these few basics a teacher can begin to organize the
teaching~learning experiences to provide a maximum use of the
senses. The multi-sensory approach to teaching-learning becomes
crucial.

~ - )
. .

. Learnxng strategies should be organized to cap1tal1ze on
I moving from the concrete to the abstract.

Use non-verbal communxcat‘on to motivate and stimulate
verbal responses$, recognizing the fact that language usage is
learned and is refined through usage. Disregard the errors.

Comipliment and reinforce the correct responses. Recognize
that they understand msre lariguage than they use.

A number of factors are 1dent1f1ed. Learning experiences”
must be many ahd varied. Multi-approaches to a single learning
task may need to be uséd. Some critical elements are:

1. Self-concept;

., 2. Language;

L]

3. Environment that cdunters learning experiences of the
school; : -

.

4. Lack of sensitivity to the teacher;

5. Limited school-community communication network;

‘6, Limited multi-culture experiences; .

7. Wide diSparxty between teacher expectation and
acceptance of students.

Under these condxtxons visual media can.play a great part
in extending the vicarious learning and will utilize the visual-
oriented learning patterns of the student. Abstract explana-
tions have little meaning. No two low income or minority
students will respond to exactly the same stimulir with the same

ERIC o Ay o .

Aruitoxt provided by Eic: ' ,
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r intensity, thus teaching-learning patterns must be individualiz-
ed providing for & much slowgr rate of exposure, The rein- \
forcement interval must be much shorter than usual and have a
. greater intgnsity. L. .
.
DISCUSSION \ .
P . -

* The dzscusszon after Dr. Gruwell's lecture brought out the
following points: _
One of the better ways to improve learning of the low

income or minority student is to involve him in the decision
making processes of .the institution. The speaker .pointed out .
that decisions are based on the substantive knowledge of the
student and that he' can increase this substantive knowledge by
participating. in decision making.

Another suggestion was to break down learning into pieces
and to reward progréss on each piece. . There appedrs to be more
advantage for the lcw income student & carry out exercises in
class rather than taking them’home where he may not only be
unable to get help, but may find that he 1s aoctually prevented
from- workzng because of home condztlons. In answer to a ques-
tion, the speaker indicated that some anxXiety might be helpful
to students, but not so much that they cannot handle it. The
teacher might need to create some anxiety when it is not present -
and to reduce anxiety when it seems to interfere with learning.
The speaker further suggested that a class could be divided ’
into subgroups on the basis of some preassessment of the class.
R 4 He suggested that 4 test could be used for this purpose and that
’ even if the tests were not valid they tended to show relative
- rank, He would,then propose that the instructor try to deal
with these groups at different levels. The speaker believed
. that a structure for learping should provide reinforcement such
as drills and class exerckses and that this was better than a
permissive situation. 4 X
. Schools should be like a real’life experience, with the
: student participating in planning. Students who were going to
» school and workzng at school~related jobs would probauly be
. meeting their "now"” need for reinforcement. While work-study
appears to have been developed originally to provide students
with funds, it appears to have large segondary bhénefits in that
. the student can see the applimability of what he is Jlearning.

Dr. Gruwell suggested that teachers might give a'compre-
hensive exam in the first ox second week of the class and then
have frank discussions with the students on their reactions to
their scores. He thought some students who did poorly on this v

* could be asked to drop the class and go into a "holding
structure where they would get remedial or compensatory woxk.
Others could then move ahead with the class. The idea was to
sepaxate those who .could complete a semester's work in the time
alloted from those who could not and to have the student partici-
pate.in this decision. N

Students who scored high might be given a passing d¢yade and
could be exempted from the course or move.on to another course.

’ .

. o . . ‘ a8 e
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disadvantaged students to a compensatory course reduced the
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SRR _ CHAPTER VII .. \

< . .
HEREDITARY AND ENVIRONMENTAL INFLUENCES--CLASS OBJECTIVES
‘“ AND REMEDIAL WORK 4
Segsion 7 :
- ‘ » N ’ - . N
L\
o Hereditary and Environmental Influences Affecting the
«Leavning of Low Income and Minority Students® .
PR Alvin L. Bertrand, Ph.D. !
" The sociological apéroach to the study of social prdblems,
whatever their nature, begins with the assumption that human

study in the interest of change. Furthermore, all social
interaction is seen as taking place within recognizable social
structures, which have an idealized component {culture) and a
concrete manifestation (sogial organization). Said another way,
individuals are conditioned to behave in certain ways as a.
result of having participated in particulax’social systens,
such. as families, gangs, schools, and communities. The
behavioral characteristics of so-called low income and minority
persons must be explained and understood in this context.

Work with the low income and minority student, from the
sociological viewpoint, calls for the following additional basic
insights: , . )

§ 1. The behavior patterns which such a person has learned
are those mecessary to survive in his environment, but they are
¢ usually inadequate for life and competition in a middle-class

. school ér occupational setting. .

. F g
2. This makes it negessary to develop rémedial programg
for- resocializing these individuals and at the same time calls *
for*particular strategies in the implementation of these T
programs,. such as specially prepared teachers and counselorg.

3. The expenditure of time and effort on behalf of these
individuals is socially justifiable.in terms of increasing the
individual's potential for productivity and hapginess, angd -
increasing the potential for achieving total so ietal goals’of
higher levels iof living and of opportunity.

-

v
P ) i

. L] ¥ .

lThis session was largely a ledture by Dr. Alvin L.
Bef¥yand, Department of Sociology, Louisiana State University,
Baton ,Rouge, Louisiana. Participantg had originally requested
that this material be scheduled earlier, but due to djfficulties
in scheduling it was changed to this)period. The material was
considered sufficiently valuable to warrant its use even though
presented later than planggd\ L

. . . .
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behavior is patterned and predictable, and therefore subject tot—"
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. In terms of specifics, the teacher or counselor who plans
to work with low income students must develQp an appreciation
for and an understanding of their life styles and of the problem
of prejudice which they face. The primary indicators of the

life styles of the disadvantaged are:

-"L. their Ppatterns of interaction-~that is, who the
persons are with whom they associate; the concepts of reference
groups and significant otherg have relevance here; .

2, the nature of their symbolic possessions--that is what
they seek in the way of consumption items, including their
g tendency toward immediate gratification;

° 3. the nature of their symbolic activities--guch as what

: they do for recreation, what gathering places they habitually
. seek, and what,type of behavior has high prestige in their
evaluation, .

" «Studies of the above patterns tend to indicate that the
life styles of the low income students are characterized by
. four distinctive themes:

t
1. fatalism which is manifested in a fierce feeling of
helplessness; '
2. an orientation to the present, which makes it diffi~
cult to comprehend the value of saving or of deferring wishes
and desires; '

. x '

. » . 3. a tendency toward authoritarianism, both in their

relations with employers and other classes, and in their conduct

in the home and among peer groups;

. +

n 4. a tendency to 'think and to comprehend in terms of
concreteness, with abstract notions being difficult for them to
grasps . .
The problems of prejudice which are inherent in the
intzoduction of these students into a "normal" middle class
‘educational ex community setting are those of social distance
and stereotyping. The former is indicated by obvious feelings
of discomfort in social relations. These feelings are inspired
by group differences in race, dge, socio~economic status, etc.
and are reinforced by a fear of the reaction of one's Primary
group associates. Stereotyping is characterized by the use of
identities or labels to characterize a total group. Thess
terms are generally related to feelings of “superiority and
hoatility. . o

Y

.

The challenge to the teacher or administrator who works
with low income students is to help the latter develop new
self-concepts. This means helping them sdlve their role
problems such as frustration and inadequacy by providing them

. ! * with khe proper social and occupational skills. The latter
L must be accomplished without creating unrealistic expectations,
which have a potential for developing into crises of a personal
. or group nature. This challenge does not represent an
impossible task. Studies have.shown th  role-models, such as
teachers and counselors, can profoundly .nfluence thoge with
7 e * T~
>} v
. \)( - ) P . ")-h- \
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‘ &
whom they work and help even the most culturally deprived to™
achieve a sense of accomplishment and of belonging.

¢ * DISCUSSION
Most of khxs gession was spent with Dr, Bertrand providing
the material above. However, the discussion brought out the
. followzng points.

* Sociology has some concepts which-can be used not only to
help the low income and minority student but also to serve as
models for change. The following are examples:

*

Role inadequacy occurs when an individual is asked t¢ do
something and does not or cannot reach the morms for this
objective. This often leads to deviant behavior: One way to
deal with this is to lower the demands of the role and thus
reduce frustration. .

Role frustration differs from role inadequacy in that the

student knows how to get the job done but does not have the

¢ facilities available to him. For example, the student may have
a situation which requires logking up something in an encyclo-
ped1§ and he knows how to do this’but does not have -the
reference. The speaker pointed out that the answer to this is
not to make assignments for which students do not have
facilities or that will frustrate them, or to obtain the
facilities before the assignments are made, so_ these would be
available.

Role ambivalence refers to situations where two refereice
. .groups offer diffexrent ways of doing something. For example, a
student from a prejudiced home may be asked by his class whom
he'd like to work with, and will say no to a student from
another race. This puts him in a conflict situation since one
reference group, his family says no and another, his classmates
: say yes. This could be handled by bringing this situation
consciously to the student'’s attent.on, and letting him see the
conflict so hg can make a decision about what he wanted to do.
. . . N 1 t .
* Role boredom refers to a situation where one group is
i moying too fast for another. This could be handled by asking
the faster student to help the others or by dividing the
students into two groups so they can work at their own pace.

Another. suggest1on wh;ch resulted from the discussion was
4 . " to help the low income student find ®significant others." Thus,
he has someone that he can use as a model. It is best that this

be someone from his own group with whom hewcan identify.
Discussion here suggested that former Delgado students might be
brought back to talk te cuxsrent students and become :gle models.

. The speaker pointed out that the self-concept is as
strongly rooted in the family as in the individual. Sgme
families expect too much and some expect too little. ,This led
the discussion to how some group work with the family nght
help if resources would permit %it.

‘ Aruitoxt provided by Eic:
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. Session 8
- 4 |
K . X
The Relationship Between Setting Educa;ional Objectives and .
Remedial Work for Low Income and Minority Students
Louis Barrilleaux,’ Ph.D.
Beyond the lack of general agreement on parposes, there is .
a need to describe with specificity the minimal anticipated
outcomes of instructional programs. Without this precision,
neither the instructional program nor the student's progress can
be effectively evaluated. Some consequences?\ an amazing
tendency to defend almost any program because there is no
standard agaihst which to measure performance, and the charge
that most preparation programs are irrelevant since the estab-
lishment of appropriate outcomes has typically not been thought
through. * :
The ambiguity of projected instructional outcomes or
objectives adds to the problems of the learner from low income
and minority groups. %hile the affluent child may learn to cope
- - with this ambiguity and his environment may permit him to make
0 necessary adaptations, the instructional disadvantggemeat of the |
learner from the lower incpme and minority groups is simply
intensified whep-there is a lack of a clear notion as to what
it is that he is supposed to be able to do as a resulkt of
instruction. R
. : ’ > N - .
. Teachers of minority and”low income students have a_unique
need for instructiocnal materials, and time to develcp instruc-
tional programs based on performance objectives anrd centered
about the following three dimensions of learning outcomes.
Ld

1
1. Cognitive~~-Selection of intelleGtual essentials and
the problems of establishiny learning sequences. ' N
2. Afféctive——Unique pzoﬁlems and techniques in the .
imprévement of attitude toward learning. .

. 3. Psychomotor--Problems and successful @épzoaches in the
development of skills in vocational and technical fields.

. Rather thean instructing low income and minority groups at
an asdumed level of competence, the gstablishment of pezfozmgbce .
obyuctives and criterion-referenced evaluation perfmits the,
instouckor to diagnose and prescribe individually--a mdjor
' characteristic of a professional instructor.
$ DISCUSSION ’ . . .

- . .

Discussion brought ocut both additional’ &etails related to
pr. Barrilleaux' presentation and.some other materials. For
example, the cognitive dimension of learning was said to have

T

2The material for this session was presented by Dr. Louis
Barrilleaux, Assistant Director, Center for Teacher Education,
Tulane University, New Orleans, louisiana. o,
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d1fferent levels ranging from the recall of factd to their

* Synthesis. The speaker also pointed out examples of behavioral
objectives and indicated that there were two kinds ¢f tests
that could be used for these. The first was the norm reference
test which-was inappropriate in many instances.3 Discussion
revealed that the problem with this kind of test.was that it did
not provide a diagnosis of the seudent's educational needs.

' The speaker ra.sed the question how many students needed
to,fail 1f placed in the pxoper group according to his ability,
that is, in & group accoxding to an educational diagnosis of
the student's needs, and the group agreed that they did not
think any student should fail in such a situdtion. He then
Jiscussed what he calléd .the criterion reference test.

\\J/o This 1s a test of how well the student knows certain -
material. The major difference in this and the norm reference

test is in the use of results. A statement of course Objectives

would be a logical guide for this criterion reference kind of

test. This kind of test, unlike the norm reference test, can

be used for a single individual. The speaker emphasized that

the criterion reference test was an important alternative.to the .
norn reference test., i

. v

Course objectives were said to provide a gpide fQr pre-
paring criterion test items. Behavioral objectives corjtain
action words like list, identify, construct, interpret.\ The _
obJect1ves should include the conditions under which th
behavior is carried out and the level of performance reqyired.
Some examples of termlnology used in constructing behavidral
objectives were given: "distinguish between; solve a problem
about; identify areas in; construct, give a list of; state or
recall; compare or list similarities or differences.* He
compared these with non behavioral objectives like "to develop,
to understand to appreciate, to apply feeling foxr," »

AN

There was considerable discusslon of the differences for
¥§dents between hLaving objectives like "understanding” and
s stated in behavioral terms. ) d

’
.

Reasons for writing behavioral objectives are twofold:

l¢ to evaluéte the instructional program by neans of
criterion test items. If students do not learn these it may
£  be the 1ns*ructor s fault;

2.> to‘prov1de a basis for revision of the instruction. 0
The speaker Said when behgvioral objectives were properly .
stated, 95 per cent of t students should achieve 90 per cent R
rof them. The group had difficulty accepting this and there was I
consideraltle discussion of this. However, the speaker's
explanatidon that behavioral objectives could be set for short
periods Jike a week or a month helped to clarify this.

Y X

*
.

3fhls referred ko the kind of test which placed stydents
in a rank order according to preestablished norms.
. ‘ /
=~
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The speaker stregsed an important difference at thas point.,
He said .that the wel] establlshed curriculm with behavioral
objectives no longer honors time as a comstant. This means,
that the objectives themselves areé the constant for .each
. student. Each student. is expectedto reach these but not .
necessarily in tne same, amount of time. In®the usual curriculum,
where time is a constant the students learn different amounts of
, the ob%sctives so that the objectives are variables. He

. suggestied that time should be the variable and the objective

_ !+ Ishould be the constant.

[ " - _ o ——

S . This led to an exc.ting discussion. Some teachers thought
this could be done in teaching trades, but not in acadewic
courses. Others thought.it was,related to the number of

- stydents the teachers had. There was discussion how this could
- be\worked outy under the usual teaching structure of a semester.
Did the studeht wait until the end of a semester if he finished
earYier or should the semester be changed so that the student
could start a ngw course during the semester? Difficulties in
schefluling flexibly were discussed, but all agreed this was an
.exciting idea. " ) '

1]

€

AS the speaker moved to discussing affective dimensions he
- . said this is where one enters the learners' system.,( During the
‘initial stages, hope is that the ledrning will have a good
emotional impact. THrough the emotional impact, cognition is
influenced and ‘through cognition the psychomotor acticis by
. which we know whether objectives are reached is developed.
w— . The speaker said ope would hope the student at least likes the
sybject as much when he finishes as when he started.

There was discussion at this point of the problem of the
threat of failure and how this influenced the student's
: attitude. The group agreed that the low income and minority
groups are particularly influenced by attitudes of others and by
their own self concepts. For example, expecting a portion of

studentf to fail could possibly cause failure.
4

This led to discussion how teachers could give more

* security to thz student by providing non verbal cues of their
liking and respect. The speaker pointed out how helpful this
could be to the student to feel that he was liked and wanted,
and how this could help him move into the cognitive area. There
was. considerable discussion here and some attitude¢ change
dppeared. to take place in the group. .

¢

. . The discussion concluded by the speaker pointing out that
. it was through psychomotor activities as shown in behdvioral
. objectives that the stdent demonstrated what he had learned

3 .
- 8
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CHAPTER VIII'

a

FORMULATION OF OBJECTIVES iN BEHAVIORAL TERMS AND SELECTION
OF APPROPRIATE LEARNING EXPERIENCES]'
Maurice Dutton, Ph.D.

Sessions 9 & 10
. : , , .
— - —Thetwo days were planned to utilize “experiential . —
. learning” as opposed to lecturing. Through modeling this form of
. “teaching~learning® it was hoped to illustrate its superiority
) especially with low income and minority students. Small group
N process, learning through self discovery, and programmed
. f{audio-visual) materia.s were all utilized as well as structured
. discussions designed around a problem solving format.

1

Teéchigg the Disadvantaged

The participants were divided into two groups. Throughout
the morning of the first day they developed definitions for .
(1) teaching, (2) instruection, and (3) learnihg. THese defini-
- tions were then shared and discussed. The primary purpose of
this exercise was to point up the different roles of the
. teacher and to emphasize that no matter what the teacher does,
learning is done only by the student. Learning may take place
without a "teacher. The primary purpose of a teachér is to
assist the student in the learning process by structuring
learning situations for planned change, by stimulating the
learner, and by encouraging and supporting the Iearner. E
The importance of experiential learning situations was
stressed in the materials distributed and discussed.

-

« -

Remedial .Programs and Basic Studies

The afternoon of the firet day focused on examining the
philosophy and major goals of Delgade Junipr College as they

i %The speaker for both of these sesfsions was Dr. Maurice

. Dutton, now employed by Associates for Hesearch in Business,
Education, and Computers. Dr. Dutton wds formerly director of -
a program to train rural teachers of loW income and minority

. students in Texas and,prior to ‘this was/Assistant Déan of

Students at Trxnity University in San Antonio, Texas.

Dr. Dutton's presentation was aimed at stimulat.ng disgu
sion and attitude change, and helping the participants learﬁiﬁo
develop behavioral ob;ggﬁxves related to their own work. He
brought material which provided questions to which participants
could react and examples of gocd and poor behavioral objectives.
The group was asked to revise these and to¢ operationalize some
of the poor objectives as well as they could. Dr. Dutton's own
summary of what he tried to do is presented first and is follow-
T ““ed"by*crre”quma:‘rcff"the—dmuggtmri e s B

Aruitoxt provided by Eic:
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telated to the low 1ncome and minority student. Special atten~
tioh was focused on progr which resulted from the philosophy
and major goals of Delgado that were especially designed for ox

..whxch gave special services to these students.

Differxent remedial programs were compered to and con-
trasted with the various basic studies programs being conducted
across the cquntry.

\ .
Planning Educational Gonls and Behavioral Objectived)

The 3econd day was spent utilizing some progr d (audio-
visual) materials oa educational goals and on writing \instruc-
tional objectives in behavioral terms. In addxtxon to{the
programmed materials several structured exercxses for cogniz-
ing the writing of behavioral ob;ectives were used.

4
N, .
. PISCUSSION /
The group readily accepted the idea that student behavxor
should be changed and that learning took place with or without
a teacher. While not all of the changes in learning were .
behavior (and some could be attitudinal as well) all agreed that
attitudinal changes must be shown by behavioral changes, as this
was the only way one conld make observations of what had taken

lace.
p / 1 4

N

In a discussion of how teachers coulayhelp students to ~
reach the goals set, there was considerable emphasis on being

able to structure programs so that students could move at thedr
own pace, §tudents at Delgado had agked for an ungraded system.
So far indiwidual teachers had tried various innovative.devides
to help students move at their own pace, and hoped that further
work by £he College on this could move forward.

In discussing an, ungraded system, questions led to a
discussion of what was meant by failing or passing. After some
discussion, this led to agreement that passing should mean that
the student had mastered certain concepts and demonstrated this
by behaving in certaxn ways rather than just moving on.

One of the best ways for this sded system to £it in
with the present system appedred to be provide enough time
for the slower student to reach an accéeptable standard of per=
formance. Other students could reach this level earlier and
move on to higher levels. Thus, within & semester or Juarter,
students could be expected tc complete a certain amount of
learning or more. Fox both the group who completed the minimum
and those who had moved further, the next quarter could.contain
courses at”various levels into which each group could rove.

The second day of this presentation was taken up with
each teacher working on behavioral objectives related tc his own
course or a subject he was teaching. The group became aware of
the difficulty in translating certaif ideas into pbjectives.

The instxucktor suggested they concentrate.on the verb or a,
noun equivalént in a statement of objectives and they were’

©— . ..8hown hoW_to do_this. . There was. dismfssiomexactly what\ were

Aruitoxt provided by Eic:
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the indications for understanding such as being able to name,

to describe, to discuss, and so forth. All agreed that objec-
tives should be stated in terms of what the studenp d1d and not
what+ the teacher did. . »

1 ’

The gXoup agreed that words li£§ understanding, knowing, .
appreciating and so forth were poorly stated objectlves, while B
those that said "identify the difference between” Qr "construct
a .or compare, or contrast were better. oo

z At the -end of the two days the speaker summarized how he
saw the teacher as an "assistor" in learning and as an enabler.
He believed that media had an important role with low income
and minority studentd but that the teacher had to help the
student make effective use of media. The “Advantage of
behaviorally stated objectives is that one could know what to
expect of the student and when the student had reached these=

Ay 2 .
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L2 CHAPTER IX

JUSE OF EDUCATIONAL MEDIA

' - Sessioq 1} * A :
~ = . 11 N N
' I Educational Techgolog& in fnstructionl . ~ .
. - - - W,.-J. Quinly, M.A.L.S. _
. .
) *Those of us who Bre concerned wlth instruction have a
- number of concerns, principal among which are: . LN
1., Dropouts. The 29 per cent of our youth who do not .
‘finish college, who have fewer job u.portunities, and who stand 10
to lose some $350,000 in life income. . s «

2. Ability of ‘the teather, or is teaching a rofession?
The NEA is resisting e 1mposition ©0X any standards up the
evaluation of instruction and/or productivity, and the ﬁ,aching

profession has not developed standards of professionalisfu that
are found in most professions., What other profession could fail
_ 29 per cent of the time and not face suits for malpractice?

. \ 3. course objectives. Few teachers have defised their
course objectives, stating what the student is to learn, why
he should learn the prescribed information, or what he, should
do with- this krniowledge. . . . N

- L

Students should have access to thé final test for_the
course, so:that they will be awar-> of what they are expected to .
learn from the course, but most fa. 'lty prefer to keep the

' objectives,' if any, a secret, ‘

‘ 4. S&ingle mode of gresentation with no alternative gathﬁ" .
te learning. 1s rebPorted that per cent of our ainstructors
' teach from the textbook, and most textbooks are written for the .
teacher instead of the student, As a general rule, "if you »
understand the text, you pass. If you fail to understand the '

text, you fail. There are no.alternative paths to learning the,

same’ body of knowledge. Most faculty have pot taken th; time

P i ‘o ¢

-«

Arhe material for this session was presented by Mr. W. J,

Quinly, Director of Information of the University Media Centez,
Florida State University, Tallahassee, Florida. He spoke from
a wide background of experience in the use of media in many

sethings. i ¢
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to develop A teaching program, but are as a physzczan with only
ane cure? . ' P

5. -No;pre-test for entry;bghabior. It is assumed that
all students have achieved the same level of competence and.
have identical backgrounds when they enter the class. Students
with subject matter deficiencies are not identified, and those
with a prior knowledge of some of the material to be covered in
the course are required to sit through a second presentation,
wasting time that could be better spent in more productive
activity. B .

»

Aruitoxt provided by Eic:

6. Cunulative ignorance. ‘Some students are permztted to
continue through school, although they have not achieved the
level of reading or understanding whzéh will permit them to
read the material designed for their current grade level.

Their ignorance is compounded. -

7. Testing. Most 1astructors have no concept of proper
test construction, and without course objectives, it is
difficult to proberly delineate between those who have passed
and failed. The "curve" tells only how much the student learned
in comparison with his classmates, not how much he learned of
the course content.

>
.

Far too many studehts are subjected to pen and pencil
tests of skills. (//”

-
»

Media in- Instruction
The ultimate in instruction is individualized programs,
but this is not feasible in the majority of situations. The
alternative is to improve classroom instruction in order to
permit the student to "see what you meén,” and give.added impact
to the lesson by providing auditory experiences to support the
visual impact. Retention is dramatically greater when both the
vigual and auditory senses are involved.

In the marketplace are literally hundreds of thousands of
films, filmstrips, pre-recorded audio and video tapes, slides
and transparencies available .o the classroom instructor. There
will always ke a place for locally-produced materials, but one
should determine first if usable material already exists to
save the expense and Yelays of re-inventing the wheel.

The most useful of all audigqjsual deviges is_the overhead
projector with transparenczes. It permits the teacher to face

_the class, may be used in a lighted room, permits the develop-

ERIC

-

ment of material or ideas through the use of overlays, and
ves as a chalkboard while retaining the material previously
presented on an acetate roll.

-

€
Colored pens and pencils are availé%le, both permanent and
water soluble. Transparencies can be produced on most office
copiers, transparencies and spirit masters can be produced on
the thermographic (3M) offiice copiers, and the permanent slides
in color can be produced on ccnventional blueprint equipment.
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N - ‘/ Independent Study A <
’ 4
- It is becoming obvious that increasing emphasis is being

given 1ndependent study as a possible solution to the problem
of individual differences in learning rate, academic interests,
and learnihg schedule.
Audic cassettes and workbooks provide the easiest avenue .
to independent study. Pre-recorded class lectures, supplemented
by printed material permit the student .to study at a time of his
choosing and at his own rate of progress, with opportunity for
necessary repgats of.material when desired. Each lesson can
incorporate a review or testing session so that the student can
evaluate his progress. Periodic seminars with the faculty
member permit the Student to question and discuss the material
< pkesented previously. *

Faculty mémbers find that although the recorded lessons
require them to develop new matexials, their lectures are “more
explicit and the presentation which previously required an hour
can be given inm 35-40 minutes. .

When visuals are incorporated through the use of synchro-
nized tape-sl1de presentations, there are usually more slides » .
presented’ with better coordination, since the problem of .
scheduling the screen and equipment are eliminated.

f
t

Faculty members find that the time previously spent .
"presenting* can be better utilized by upgrading the dlscussxon .
periods or counselihgstudents. .

.

Members of the administration find that the demand for
class.oom space is lessened since the class meets together . ¥
onlYy once & week, and that the actual cost of instruction can
be reduced. .0f greatest importance is the fact that the student
generally preférs the auto-tutoral approach. ! .

There are three general types of recorded material: ,

. 1. Lectures: Class lectures, instruction on equipment
operation, lab preparation, background information for tours, _
recorded student presentatlons for review or self-evaluation,
etc. :

» 4
2. Resources- Living history, interviews w1th notables,
experts, professxonal presentatlons, conwvention reports, etc.

. 3. Exercises: Shorthand, language d;1lls, rote learning, §
etc. A .
. , Portable Videotape Redorders

Among the most versatile of the audiovisual devices 13 the
portable videotape recorder. Using the VTR, it is possible to
record both the audio and video on,any presentat for eathex
immediate replay ox subFequent use. Since the videotape may be
used for over 500 plays, the tape cost of each recording or
replay is only about 60¢ an hour. '

, Y
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With these units it is possible to record skills, whether
in the operation of a lathe ox a golf swing; visiting lecturers,
or any other presentation in color or black and white wherein
both the audio and visual are important. ) )

* The development of the video cassette will permit us to
use video materials both in our homes and for independent study.
Their development should be watched with the greatest interest.

" ’ DISCUSSION
The discyssion that followed this presentation was partly
demonstration of various eguipment to the faculty and partly
answers to their qtiestions about it. The faculty had an
opportunitx td participate in the use of this med:a.

N

The instructor showed the use of the overhead projector

. and how to make transparencies for it. He demonstrated tape
presentation and the use of cassettes in teaching and learning.
He talked about the "programmer" and how this could be used to
coordinate visual and auditory material. The use of the fespon-
der, a piece of equipment where the students write answers to
questions on an IBM card which later could be used for testing
or teaching, was then discussed. This machine permits the
student to move from one gdestion to another at a rate pre-
viously determined by the teacher and, if desirable, only when
he answers correctly the previous question.

‘ The‘dxscussion brought out the following fdeas. The usge
of media appeared to be particularly helpful to the low incg#le
and minoritx student in making use of more than one senso

pexmits him to listen to tapes of music, to see travel logs and
+ other material which he would not otherwise set.

\ .

The speaker referred the group to thd "Westinghouse
Learning Directory"” available from the Westinghouse Learning
Corporation, 100 Park Avenue, New York, N. Y., 10017 which lists
over 200,000 kinds of media.

Fd

In response to questions, the speaker indicated that he
thgught the copyright laws would permit teachers to make
transparencies from books for use with the overhead projector
for class xoom use if credit was given to the author apd if they
were not, sol The speaker showed various sized drawings with

A different parts in different cglors. He discussed the, ugse of
these drawings in “progressive disclosure” and how tegghers
could make use of this to help the student focus on vgg
of the drawing ‘that the instructor wanted to emphasizes: .

E] - -

In terms of the future, the speaker saw considerable more
use of media. He saw video tapes as likely to be used a great
deal moxe. He visualized more ,computer banks of data and more
use of the computer in teachmng, pointing out errors, and
providing remedial materials suitable for individual student

» needs. - ,

! o .- . 2
, [ERIC R g
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input in learning and particularly in expanding his horizons. It .

ious parts

v
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At the conclusion of this discussion participants had an
opportunity to try to use various pieces of media equipment in
two sessions of two hours each, * .
- LY \
Session 12 R : ~
£

N,

Session 12wias used for an evaluation, See page 72.
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CHAPTER X

- .

EXPERIENTIAL REPORTS ON CURRENT PROBLEMS AND PROGRAMS
WITH LOW INCOME AND MINORITY STpDFNTS

<

Session 13

-

- -

Instructlonallinnovations and SpecLal Compensatory Programvl
Carol Zion, Ph.D..~

- -

+  fThe factors that make for a'successful student are
student ability, student motivation, faculty skills, faculty
motivation, and real standards rather than artificial standaxds.
The speaker suggested that in trying to help students one mu§2
concentrate first on which ¢of thege factors was most amenable
to change.. R N >
.

. S
- E ]
In he}zigg low incomé and minority stpdents, experience,
at Miami Dade Junior College has shown that the first three ,
weeks are, ccritical, It is during these three weeks that the
student 1s most likely to lose .intérest or "bg,turned off.”
The speaker suggested try’.y to help the studént xeach his
dreams and ideals as mugn as possible and not o txy to mpves the
student to reality too much too soon. )

The speaker believed it was important that faculty look at
whether their standards were real or artificial. She indicated
there had been niany instances where she found artificial
standards that tended to make students lose interest or make it
difficult for them to proceed.- An example she cited of an
artificial standard. was asking.students to bé able to take a
test without their books and notes,, when in real life the
student would have, the books and note¢ available tp him on a
job; or to ask a student in secretarial science to write short-
hand that was clear enough for a teacher to read, whereas on
a job the secretary would only né¢ed to be able to read her owh
notes. The faculty must look carefully at thé kind of criteria
for mathematics and english that should be used for a student
who is going to be a fireman or a nurse. The speaker raised
the rhetorical question whether it was necessary for a student
to be, able to add mentally if she were going to work as a
clerk with a cash register’or adding machine.

—

At Miami Dade,- which has had considerable experience with
low income and minoiity students, aqﬂ has attempted many

f
1The material for this session was presented by Dr. Carol
zion, Special Assistant to the Vice President, Miami-Dade Junior
College, Miami, Florida. Dr. %Zion did not present a summary of
her material and the following is thus an abstract of recorde

material from her presentation and discussion.

\
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.experimentS and innqvations, considerable has been. learned about
how to help' and hold the interest of this kindsof student,
The following material was brought out partly by questions and
partly by Dr. Zion's presentation. .-

[ 4 ]

A. PFirst one must give any new plan time to become effec-
tive. Dr. zion believes that at least three years were
necessary to put a new teaching plan int& effect. 1In the first
year one might flounder, in the second year errors could be
largely eliminated, and the third year could be used for polish-
ing the product. . .

T B .

B. Experience has shown that whatever was helpful to the
low income and minority student was probably also helpful to
other kinds ‘of students.

C. The least effective method of teaching is lectuxing.
Use of media appears to have a high rank among suctessful
methods. With media however, one must not leave things up to
the student but one must have interaction with and after the
media hetween student and student and between.student and
teacher. -

D. Dr. Zion discusseé an experimental method with
students who had learned to work in groups and grade themselves.
She pointed out how this was possible once the teacher worked
out criteria for student pse. She,had moved from letting the
students grade only 25 per cent of theil work to making her
oyn contribution only 25 per cent of the grade while the
students contributed the other 75 per cent through self-grading
and peer-grading. fhe has found that student grades compare
closely—to Rers and believes this is important in helping the

. student develop a realistic feeling tgzard the course and

particularly in helping the student leirn how to deal with

authority.

In answur to guestions, pr. zion indicated that the
criteria she gave”students covered such points as whethex the
student locked at other student points of view, whether the
student made a contribution to thg grodp, whether he changed the
subject too often and went into irrelevant areas, howgmnuch
interaction there was, whether reports had enough detail, and
whether the detail covered was that expected. . o -

M E. Students were not put in classes according to their
background. They Wad more success in mixing students with both
good and limited yackgrounds together and setting the pace «of
the course to the pace of the slower students and expecting
the other student®, to move ahead at a faster Pace. -

F. .In the compensatory courses, the gtudent was perjnitte
ed to take as long as he liked and whenever he reached the

objectives, he received-a passing grade. L

. G. Miami Dade has made use of "guest cards* as a device

to help studehts have more realistic expectations. Many students_
appear to aim too high. By permitting them to sit in on certain
courses that they think they might be interestud in (as a guest)
they thus find out what is expected. ,Then, if they enroil they
do so on the basis of xealdstic knowlédge of what is expected.

- >
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By having the student make the choice,éhé‘is helped éa develop

further maturity of judgment and the proper attitude toward
anthority. s

P

had a vital role in the_:

H., The counseling program has .
is used not only tgnplace

.«Buccess,of most of the students., I
students properly in classes but alSo to help the stqde\f decide
whether he goes into a cdompensatc.y course, into the junior
college courses or into comnunity follege courses, al&L3§ which
are different levels of education/at Miami-Dade. ’ .

!

.

o

I, Administghcggp,
and be involved in any chafge. .,
approval from one level to ano er*but actual discussion in
some informal way. Just as fagulty must not pounce on the
students 3 administration must fiot pounce on the faculty.
A .

J. Use ha§ been made the "modular approach” which is
a three or four week unit thdt a student can complete, If the
student has difficulty in cofipleting a unit he can go back and
repeat itwwithout having to wait for the next semester for the
course to be taught again. -

, and students must communicate
d

K. Whenever possiblg, a laboxatory method of teaching has
been used. This means that there is an opportunity to do many
of the exercises in the classxoom where someone is present to
help the student. Not only math and english are being taught
this way but they are e erimenting with other courses as.well.

- -
.

Session 14

problems and Solutipng in Meeting the Needs of Low Income
and Mindrity Students at Malcolm X

Junior College?

Floyd Dubois, M.A.

This one-day wB¥shop presents some problems, indicates
how these relate to,per3ons working in the field of junior
college level programs, tnd involves the participants in
problems relevant in helping minoxity students to achieve
success8 in college¢., - - i

- A college must define its goals, policies and philosophies.
As it does this, these are uyseful as guidelines that recognize
. and attempt to upgrade a large segment of the country's popula-

*+ tion. Students whose education has suffered from crippling
circumstances that prevent utilization of their academic poten-
tial need assistance, suppor{, and encouragement from many
resources.

.

2This session was led by Mr. Floyd Dubois, Directer of
- Counseling, Malcélm X Junior College, Chicago, Illinois. Malcolm
X is a predominantly black junior and community college., In his
presentation, Mr. Dubois provided a number of questions which
were answéred in the discussion that followed. : Tt

.

<

PAruiitex: provided by ERiC - -
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L g j Some ‘methods relating to furthering academic success
are forms of compensatory education, supportive services, the
rollegxate programs, and méthods of teachxng culturally related
courses for the minority student. -

Students, facukty and adm;nistrators must be 1nvolved in
development of programs needed for i1mproving academic compe-
tencies through compensatory education:

A, Idehtifying students and selectlng e:xterxa for
i participants,

+

B, Imprdbing and developing innovative teaching methods
and materials of course work to be in such.a program.

c. Providing special supportive services.
] »
' p. Meaﬁs of seeking evaluatig:(and follow-up of students.

. Part!bipants should discuss and f£ind answers to the
questions- How can employdent be obtained when students
complete collegiate T & O programs?

. Related to this are other questxons- How can feasibility
studies be made to determxne what vocational programs are
needed? What should be the relation of supportive courses in

\ vocational programs? What different problems occur for students
in ‘tha T & O programs, problems such as transferability of
credit, articulagion with other colleges, etc.?

The instxtute § participants should deal with the proﬁlem

success of the mlnority student. They should answer questions

‘( of culturally-r q&ated courses that may further the college

like: How can our students benefit £rom culturally-related
courses? Who should teach such courses, black or white
instructors, or non-racially identifiable faculty? What kinds
of courses may be offered and what credit transferability should
they have? Should such courses be pequired in all curricula?
What races of students may attend such cqrrxcula?

- ? YN

DISCUSSION

After *going over the questxons above, the group discussed
each topic in turn. - .

coursed on the basis of test scores was a biased method of .
assigning them, but in the absence of a better method that this
probably should be used. At least the test scores provided
some kind of rank order in terms of what was expected in the
* outside world. The speaker believed that tutdrial help and
learning some the basic skills in, "carriexr courses" such as _
learning english in sacial secience. and history courses was a
?:ttig plan than remedial courses in the subject of english
se . . .

The speaker discussed a number of supports for the compen~

N 311 agreed that .putting students into compensatoxy

o ...Satory program and methods of helping. the student. NS student

is permitted to fail, and peer counseéling and community
. . Y
> . ® .
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counseling are available to help him. Informality and as few )
rules and structure as‘pdssible are used. »
.t . .

No student fails. If a student does not finish a course,
he is given an incomplete and theoretically may finish it at

ahy ‘later date. This often serves as an important motivational

‘. device. In practice, students do not remain in college if they
have earned no credits for two s@mesters. However, they can
: ' return unider certain conditions.

.

Peer counseling makes use of other student{ who operate,
on a paid basis to help their student peers. They provide
information about college life, abcut, how students can find
their way about the campus and on the yarious rescurces of the
: campus, how Lo use the library, how to study and forth. They
gef] instructions in school policies, ip the use of campus
reshurces, in grading, in attendance requirement$§, graduation
requirements, etc., so they can help other students. They
report problems to the professional counselors. . .

s

. The community counselors are persons who axe familiar with
a block ox area in the city and its residents. These persons
are not necessarily proYessionally trained as counselors but are
leaders in their area &nd help the student with family and .
environmental problems. They can often be contacted by the peer |
counselors or the professional counselors for help, in finding
..out what is causing some students to have difficulty in school., <

e

Attendance is not reguired but peer counselors txy to help
the students who are not going to clasa. The first three or
four weeks of the new semester is critical. K This is aimed at
the approximately one-third of the class who may drop out during

N this period. The peer counselor often works with the community
counselor and may go to the students home when a student is not
attending regularly. In revponse to questions, Mr. Dubois
indicated that Malcolm X does not feel that going to students'

. . homes is an infringement on student rights or privacy. He
believes that when a student decides to attend college,'he .
gives the college a xight to help him in every way,possible.

N 1

. In mdving to the question of student employment after

finishing school, there was discussion.on how low income and .
minority studénts often did not want to take jobs in the service
occupations, Faculty at Delgado Jurior College ‘indicated that

. . this was similar-to a-situation some years ago among almost
all students who attended college who considered that they did
not want to "dirty their hands.® Some Delgado faculty felt

. that industry was now training executifses by starting them in
menial and sexrvices jobs, and it might be necessary to help
young people to recognize that taking a service job for a

. limited time was not necessarily a loss qﬁ status. -

The black studies program was discussed.’and belief was
expresged that this probably should no longer be a separate
program. Jnformation about black heros and about black life
should be a part of various curriculum areas and each of the

. courses gnould contain some contdyt _on this jubject. Co.

_ othdx_factors that help in retaining students’ in college. .  _
were brought out. These were adequate financial aid and

y -



,prov1d1ng interesting activities to studepts.

Q

Aruitoxt provided by Eic:

college and go to work. They try to provide other interesting
. outside activities for students such as werk with art and
media, ind on- the newspaper.
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At Malcolm X
they attempt.to pay for jobs at school with a pay scale that is
competi.tive with the community. Otherwise students leave
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’ CHAPTER XT

IMPROVING TEACHING SKILLS

. ‘ Sessions 15 & 16*

Laura TEfaywick, Ph.D.

A school is three things: people, ideas, and a place, in
that order of imporxtance. A balanced design for learning will
include both student selected and teacher determined activities.
There will also be one-to-one actdvities, small group \
activities, and large group activities in the classroom. The
materials will be multi~level, multi-media, aad multi-area. The
teacher will, use varying methods, 1nc1uding discussion, explora-
. tion, and- questxonzng.

' 2

Questiorning may be employed for:
1. Clarificationr (Will you explain that a little more?),

\. - t

2. Qualification (All animals? 1Is there a time when that

is not true?) .
3. Elaboration (Tell us some more about what they do .

because I'm not sure yet how that fits in.) .

Techniques wh1ch the teacher can use in the classroom
include student involvement, group progess, and zole-pxayxng
{siffulation). ~ Some purposes of role-playing are: ,

1. Jg warm-up-a group, to get involvement;,

To communicate a problem, so?ething real to talk

4,

N Tol test bar{ous ways of solving problem etc.;

: 4. To change attitudes.:

K There is a difference Between class talk and a class

discussion. StudGents need to be able to talk.-to each other and
to develop the ability to work well in groups. The groups need
to be heterogenous and establish rules for discussi..s. These

’

e
*

.
LY . . "

1These two sessions were led by br. Laura Traywick, of the
University of South Carolina, at Columbia, South Carolina. In
the first session Dx. Traywick discussed how to improve teaching
gkills and techniques,~ In the second she explained "interaction
e#nalysis" as a method that teachers could use to study and

improve their own Leachinq and see how this could be improved.
»
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rules may be abandoned when c etency in group work evolves.

Disagreements among group me s are usually due to a differ-
ence in definition, information, or values. Students need to
lear’ to pose questions as well as answer them. -
-
Some types of disgussion exi:erienceg ares * R

- ~ .
_ , 1+ Round-table discussion. This is composed of from
s three to eight people, including a moderator. 3
» .
. 2, Panel discusgion. This discussion also includes a
moderator, but it is more fqrmal and more audience-oriented
¢han the round-table discussion. Each member is cast in the
role of an authority on the subject, ,The members may role-play,
‘ or they may question thegaudienge. - . .

3. Buzz groups. ‘Bach group if composed of five, or six
members, which may include 2 chairmah and a recordexr.. A specific
problem is discussed and there is a {imited amount of time to
arrive at ah answer or response. L ~

N e B ’ .
N Brainstorming. This diScussiqn .is a means of releasing
group creativity. The theory is that mxs ‘production of ideas
will yield spme good . ones. The foux basic rules for brain-

storming are: N ..
&. No idea may be criticized, evaluated or reljected .
during the session. A .
. . - .
EEER b. All ideas are accepidble. * 3 .
r'l .

c. émphasis ds[plaged on quantity of suggestions. ‘

. d. Group n(nemp“ers may add to, combine or improve the

ideas of \%hfrg. . ' .
Even if the tea wer employs varied ﬁethods and te’é‘lmiq\ues,
<he stddents may still \tune out” the teacher at times. This
may be due to the #tudents' ~egocentricity, boredom, or the ”
teacher's voice, irreleyancy.of ‘the lessor, etc. N
* -

[y

'

J - - "
" ~Do we listen to all that we hear? Listening extends 4
hearing through reaction, idehtificatﬁon, and. thoyght. Listening
involves recognizing sounds, giving them meaning %rom one's
experjence, reacting to or interpreting them, and jintegrating
them with pne'’s knowledge and axperiences. Our listening may
be passive-appreciative, attentive, or analytical. Hearing does
not guaraytee listening! The teacher must aid the student in ...
developing listening $kilds. ° L ; . . .

«,. Do we eoery truly perceive all that we see? We probably
A only perceive the messages that seem ifportant to us. We
: réceive .more Messages through out sens& of vision than through
: the other four senses. We place great confidence in what we see

and thevmegsages are rith in detail. “ - *
«* - . P

. - .
Students' perceptions are influenced by their background
?;f preyious experiences and they may ignore a stimulus until .
iey know the meaning to give to it. A student may also ,
recollect his feéelings when he was las{: confronted with the .
* .

.
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stimulus and react accordingly. The impact of a stimulus may be

weakened by its overuse. e effective teacher will break the ,

‘habit of one style of presentation and wisely use a variety of

instructipqal materials, including audio-visual aigs.

-7 P M 3 4 .

: The teacher interested in improving his effectiveness will
continually evaluate his teaching. One method frequently used
for analyzing teaching behaviors is the Flanders System of Inter-
action Analysis. The ten categories in this system used to
code happenings in the classroom include teachex talk, student
talk, and silencedor confusion. The teacher talk categories

: further emphasize the direct and indirect influgnce of the
teacher. These emphases help the teacher understand his role in
the classroom ahd give cues'to aid his concept of desirable

B teacher behavior. Interaction analysis can assist in creating

in a teacher an ayareness of his-habits, methdds of teaching,

and behavior in the classroom, with an eventual modification of
his behavior toward his goal..

L4
s —

DISCUSSION

The aiscﬂssion of the first day brought out some addi-
tional details related to the various sections of Dr. Traywick's
‘paper mentioned above. ot
. " . .

Specific_methods by which student discussion could be

improved were brought out... Foy example, the teachér could help
, the student become aw#fe of whit he was doing as 'he was doing
it, such as talking tog much or not enough;  the teacher could
set an example for the student and explain how she was doing
this so .that students tould imitate her. The honest teacher N
Would find that honesty helps to stimulate discussion. Some
c}agsgs need enceuragement and some need restriction in discus-
*  siod. ¢ *
e .a"l @ o
Participation could be encouragbd by asking student$ to
talk to the group rather than the teacher. The group could be
he'lped to forget tRat the teacher is present. The teacher

could give the students a lead by asking a question that

stimulated their thinking. Student knowlcdge abput a subject on
l which students were knowledgeable could be recognized and

studentq could be asked to bring this knowledge té class. .

Permitting some impu}sive interruptions is onk way to help avoid

overstructuring a situation.” )

During the second day, the group learned about "interaction
analysis" and listened tc @ number of tapes of teaching sessions.
They practic¢ed using this analysis system for coding these tapes
of teacher and student behavior ang learned to appPly this <
analysis to their own work. Dr. Traywick explained that .
teachers could tape ﬁheir class sessions and then use this
analytic method of assessing Chq}r pwn teaching skili.

L

The speaker explained that there are many.ways of
arialyzing teachexr behavior and a number of different ways of
attempting to code what was happening in the class. As a
beginning, she suggested thé Flanderg system which used ten
codes. Later teachers could develop more descriminating codés

! if they wished or fi?f some other system. In some systems thi

- -
<
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v & teacher coded at a certain time interval, for example every

! three seconds. In other systems, the teacher coded every
4 sentence, In this particular exercise teachers were asked to
code evexy thrge setonds as to what kind of behavior was going

on in 5;ass. , "
. Qgﬁﬁgne ten éategories, categories one to seven referred
to the teacher, gategories eight and nine to the Student whilg

category ten Leferred to silence or confusion.,. -
1

3

et

| I -

e Dr. Traywick pointed oat that the allocation of seven of
the ten categqries to.teachers' behavior was deliberate because

the primary purpose was to help the teacher learn what she was

doing and how she coulﬁ improve her own teaching., - .
h--33 i ’ -

b The code and descriptions of the ten categories of

behavior were described as follows: , . "
1. Accepts feelings--including reactions to and

clarifyihg student”feglings . . . .
2, raises or encourages . ¢

v .
3. Qécepts or summarizes Student ideas .
N 4. asks guestions '

5. Lectures ’ PR

- % ’ -

\ 6. Gives directiods fi ; a -, R

¢ 7. Criticizes or justifies guthority
.* 8. student talking in response, to teacher
. . . P >
. 9.  Student talking-<initiated by student . ¥
- ’- - +
10. (Coded as 0) Confusion or silence. h
w “

then teachers have doubt about which of the codes to use,

Dr. Traywick suggested they code in the category most Jistant
4 from the center of the scale, that is the category most distant
frdm.category 5. .

S%te: practicing. this coding on a number of tapes whicH Dr.
Traywick provided, the group agreed tha{nlt was particularly
useful in comparing teaching of low income and minoxity students
with the teachind of other students. It would tell the teacher
whethexr she was doing what she wanted to do,or she could let
someone else listen to her® tape and get help with it. br. Traywick
explained how tg&chers could’look at the coding for various
patterns such as combinations,of 4, 8, agd 2 which showed that
the teacher asked a questigfi,“the student responded, and the
teacher praised. Or a cod¢ 9, 2, and 9 would show that t .
student initiated the commeht, the teacher praisecd and the
student initiated another ' comment. These represented different
kinds of classroom situatiocns,
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CHAPTER XII . il
) - ‘

SPECIAL PROGRAMS AIMED AT THE LOW INCOME OR
MINORITY STUDENT

- 3

s Session 17

.
> -
» Some Assumptions Underlying Special Programs and
~ Y. Examples of Thesel 2

Donald Peterson, M.A.

. 1

Atitention shéuld be directed to some of the assumptigns
upon which educators in general, and junior college educators in
particular base all or most of their courses, programs gpd/or
behavioral objectives. For example one should study such
rhetorical questions as, "Is standard english a viable insStruc-,
tional sbjective? Is there an instructional objective which
preceede "standard" english proficiéncy? What is.there about the
physical prxoperties of a college classroom that makes of it a
"sacred"” place of learning? Might not the learning experience
be moved off of the college campus proper? Might not students
learn mdre, more freely, from other students? Why cannot
students sensibly and realistically design their own courses of
study?* Serious consideration of these Questions could lead to
the need to rethink some of the pat answers and smoothly honed
generaljzations used in education today. The lLife-experience
and woyld-view of youth today are sufficiently unique as to
requirg new approaches and attitudes on the parts of educators<-
some even acknowledge this point as parents. ,

Some programs and educational~alternatives in which I
have been centrally involved in my various professional
activities are as follows: These 3pbiwities and/or programs fit
the speaker and %he tollege concerned but could be inappropriate
for the participaMts’ school; these ideas are catalytic rather
than prescriptive. The participants ought to look for their own
apprcpriate answers, alternatives andZor %nnovations.

‘Among the programs in'this context are: R

-

«
1. Ccity College of San Francisco Experimental College

2. Mini-Coll®ge at DeAnza College, California .

3. Disadvantaged Youth Project -
¢
* 4, Core~-Curriculum at Chabot College, California

.
5.. Community Learning Cenéer, ‘Brookdale, New Jersey

6. Basic Studies Program, Tarrant County JC, Texas.

-

1This session was led b{ Mr., Donald Peterson, Instructor
and Coordinator of the Experimental College, City Cellege of San

Fran co., use of a failure of the recording eguipment
X F e E T o P up of Mt~ poterson's Summagy Blus somé

notes he left with the Director.
70
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Special emphasis is placed on the following points at the

CCSF Experimental College:
1, Student-cgnggfed and student directed;
_;2. ‘Students involved in curriculum desigh;

3. students able to get involved in interest areas not
’ v

., offered by regular college; - R
4, Serves as a.sounding board for dedired Or needed
changes in curriculum; ° . .t
( N
s 5. Faculty members can pilot courses; .

6.+ It provides a free and risk-free atmosphere for the
new, uniqge,unusual and creative. * -

Because of the success of .the Experimental College, it
* was posSible te propose and bring about the following student-
centered or student-directed programs or committees:

l. praft-counseling ° .

.

& 2., Tripartite cpmmittee‘bn student governance . \
. 3. Course and teacher évaluation . )
. f. Student Advice Center : ‘ ¢
, 5. .Chfld-Care Center - . ? ‘.
_ * 6, Book Exchange ) . T
! 7. Pilm Series . Q)
o - \

»

. 8. Speakers forum.

* [

In plahning for students, sgpecial and particular attention
should be paid to the unique aspeécts of college students today,
e.g., increased low-income student population, drugs in the ¢
classroom and on ﬁhe campus, and the’ counter-cultur2 mentality.

Material on the Mini-College at the DeAnzafollege, Los
Altos Hillse, California (Richard J. Rios, Consukfant) indicated
that this program was for Mexican-Americans. They aim to
identify dpecial needs of Mexican-Amerjicans, particulaxly those
who have finishéd high sclfool and could not attend junior college
because of financial reasons and those.who had dropped out of
high school. This program was planned to increase juniof college
enrollment by means of precollege preparation progzams which
included teacher aid to help some students complete high school
and gome work with languages that might Be ‘needed.

Material on the Mobile Counseling Vehicle at Contra Costa *
Junior College, revealed that this college had a 24 foot mobile
home ‘divided intg two sound proof offices. ‘his brought a
counselor to low income and minority individuals and provided
counseling which appeared to be aimed at helping them get junior
college remedial programs. 4

. .

.
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CHAPTER XIIIX

.

? EVALUATION

LR .

Three evaluations were carried out during the course of
this institute. The first was in November to get reaction to
the September and October sessions and see if the format for
presentation was satisfactory. The second was at mid course to
. learn what other material was needed. The third was the final
evaluation to determine if the institute had met its goals.

The first evaluation was by means of an informal discus-
.sion with the committee representing the participants and was
held in November, 1970. During this discussion the committeg
expressed satisfaction with the progress of the institute and
requests were made for more emphasis on practical teaching
problems and solutions to these rather than theoretical material.
This wesulted in some rescheduling of some sessions and changes
in’others. Lo d

The second evaluation (or mid-term evaluation) was at
session 12, slightly more than half way through the institute.
This wgs carried out by means of a guestionnaire which revealed
that teachers considered most helpful those ingtructors whose
sessions dealt directly with improving their teachxng and less
helpful those who prov.ded background material on low income
and nxnorxty students,

. This questionnaire asked which xnstructors they had liked
or enjoyed most and from which instructors they learned the
most. (A copy of this is in Appendix C), There was almost a
perfect relationship between what teachers liked and what they
considered most useful. , B

The help by Dr. Dutton on behavioral objectives was ranked
highest both in term®>ef liking and usefulness. Next was Dr.
Barrileaux's general discussion on thiaisubject, followed by
Pr. Gruell's material on handling practical class problems. Dz,
Hansche's material on testing was closely ranked next. The.
smallest votekof confidence was given to material on orienta-
tiop. Other instructors were ganked about equally in the middle
oéle scale, ¢

After completing these questionnaires at the mid-term
meeting, an open discussion was encouraged to obtain suggestions
for content that the teacdhers wanted at future meetings. The'

. following suggestxons were made.and were incorporated into
later sessions by locating instructors who could present
material of this kxnd. . L

1. Par;xcxpants wantga'to know what other ingtitutes were
being funded by the Office of Education and “hat content was
being prasented at the meetings.

2. They wanted to hear about new and innovative
technjques with low ‘income and minority students.

\ . 72 i
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3. Related to this was an interest in efforts to develop

undiscovered potential ih these students. -

4. The group asked for speakers who "had been on the
firing line," that is-those who had engaged in ‘actual contact
with low income and minority students and were speakxng from
practical experience. ,

5. The group wanted to hear about what they considered
were‘ghree kinds of students; those who were ready for junior
college, those who would be ready when they completed compen-
satory work, and those who might have some potential but who
were not yet ready for compensatory or remedial work.

The final evaluation was carried out by means of a

. questionnaire in three parts and completed at the eighteenth
segsion after all instructors had presented thei. material. A
mailed questionnaire was also sent to students of participants.
.
The first part of this consisted of narrative answers to
eight questions asking for the chief strengths and chief weak-

‘- nesses of the institute as seen by paxticipants, what changes
they would suggest 1f the instatute were to be replanned, what
they learned most and what they contributed most to it, and what
could be brought to other teachers by them. The last two
questions were not about the institute itself but attempted to

. get at attitudes by asking indirect questxons. These guestions
asked if teachers would be intérested in attending other similar
institutes and what changes each partxcipant would recommehd at

Delgado as a result of thelr experiences in the institute?

Three questions then asked participants to scale on a 10

" point scale: ..
rd \ Il N
A. Value of the institute to each * .o
= B. Extent of knowledge they gained about the problems of

low income and minority students in general
- “¢.. Their feelings about these students.

The third part of this questionnaire asked teachers to .
indicate how much they had learned about each of the topics
presented in the institute, and whether this had helped them to
deal with problems related to these topics. They were asked - -
to reply to these questions by using a 4 point scale graded
adgectlvely into “"much," “some,","little," and "none."

The questionnaire as a whole required approximately one
hour for teachers to complete. . ¢

Resul'ts of an analysis of the first eight questions were
as follows.

speakers themsclves (by about a,third of the respondents), and

The chief strengths of the institute were segn as the
the variety of actual experiences that they brought (by another

third). Next, was the freedom to talk about and discuss the .,
various subjects, and the atmosphere, purpose, and efforts of
staff.
O
" A\l
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. Chief weaknesses were reported gs*a feeling that the
institute was too general, and that it should havé had more
focus on the low in&ome and disadvantaged student rather than on
general problems of teaching (about one-quarter of respondents), C’
and that it should have more practical rather than theoretical
aspects (about one-quarter). Other responses were about
equally divided among commerts that the Speakers did not. under-
stand Delgado's particular problems, the speakers came from too
many varied situations, that the participants themselves were
too varied in their interest and background, and that some of
the participants did not attend or involve themselves in the
institute sufficiently.

If the institute was to be planned over, changes suggested
were quite varied. About one-third said they would hope that
more teachers would know more about Delgado Junior College, and
about the same proportion wanted instructors to have more
practical knowledge of the topic being presented. About the
same proportion gsked for more and broader content and believed
that the ,institute would have been improved by broader partici-
pation from faculty from other colleges: )

“rhe most important idea learned from the institute appear-
ed to be understanding of the low income and minority students
and the recognition of the relation between student attitudes
and faculty attitudes and student problems. This was noted by
over half of the respondents. The next most frequent comment
was recqognition of the individudl nature of the student's
problems and the specific teaching skills that they acquired to
help with these problems, by almost all the remainder.

Most participants had difficulty in telling what they con-
tributed to the institute and limited this to their attitude,
attendance, or participation in discussion. & few indicated
that they thought they had been able to be helpful by bringing
some of the general problems specifically down to Delgado's
needs through their knowledge of the institution. Some of the
membérs (apparently from the community) indicated they thought
they had contributed their knowledge of community problems.

Almost all participants believed they could bring to
other teachers more understanding of the low income and minority
student, especially recognition of the problem of attitudes of
teachexrs' to students as well as stydents' attitudes to others.
.The next most frequently mentioned topic was specific ways of
bhetter teaching these students. P

Three out of four respondents indicated that they would be
very much interested in attending other institutes. About 15
per cent were neutxal and about 10 per cent were negative.

Most important change which participants thought should
take place at Delgado as a result of the institute was more and
better counseling programs, includirffg helping teachers to learn
more about how they could guide students to the counseling
services. (This was mentioned by almost half of the respondents)
NexXt most important was better prientation for students and more
individualized instruction. This latter included comments such
as the moving at the students'pacd, better grading, individualiz-
ed study, developing behavioral objectives, and disseminatina
what had been learned to other teachers by another half.
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On the second part of the schedule, most teachers or
.about two out of three rated the institute as more useful than
not. About a quarter said it was the best use that could have
been.made of their time, : -

About the same proportioh, two out of three, rated them-
selves as having learned something about many problems or
considerable about all kinds of problenms. 4

»
The same proportion described their attitude as very
sympathetic to these students. No one reported little sympathy -
to then. - . ' ‘

When asked about the specific learning about each of the

subjects covered in the institite, though there were some
negative comments about sociology and about tco Much theory,
the subjeck «which respondents reported as learning the most
about was hereditary and environmental influences on learning of
low income and minority students. . This may have been because
this was covered not only in the sociological lecture Mt was
a basic idea roughout many other sessions. Next most
learning was achieved on formulating and, writing behavioral 4
objectives. , Least learning was achieved, according to reports '
from particibants, on how to handle physical problems of
students, use of tescs for .teachers to obtain an educational
diagnosis, and about other federal programs aimed at helping low
income and minority students. Except for these reports, <
learning about other topics appeared .to be relatively uniform. -
AbBut one-quarter of the participants tended to say they had
learned much, about one~half had learned some, and about a
quarter reported they had learned little or none. The frequency

' distribution for each of the topics into these adjectival

*  descriptions is listed below. .

12. What are the physical disabilities low income and minority
students bring to college and the impact on their education?

©

. r
_7 Much '15 Some _3 Little _0 None _0 Absent _0 Blank

13. How to handle these physical and educational problems of
low income and minority students.

_4 Much 10 some _9 Little ._i None _l Absent _0 Blank

14Z Problems in planning orientation apd introduction to college
life for low income and minority students.

_8 Much 10 Some _7 Little _O None 0 Absent _0 Blank

15. How to handle problems and how to plan orientation for low
income and minority students. .

_5 Much 11 SOM',_'_I_ Little ,2 None _0 Absent _0 Blank

"ERIC
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16.

17.
18.
19.
20.
21,

22.

23.

24,

25.

27,

ERIC

‘

-

Knowledgé of low.income and minority students' problems
with unequgl opportunities and poor self concept.

_8 Much 15'Some _1 Little _1 Nome _0 Absent _0 Blank
Hc:w to handle the above pro{)lems in junior college,

_5 Much 12 Some _7 Little _1 None ‘0 Absent _0 Blank
Kind._s of educationally limiting student classroom behavxor.‘
3 Much 13 Some _4 Little _0 None _4 Absent _1 Blank
How to handle student behavior not condusive to learning
and how tc let the low income and minority student know
what behavior is desirable. ‘
.2 Much 12 Some _4 Little _3 None _l Absent _0 Blank

Meaning and use of ACT {American College Tests) and other
educational diagnosis tésts, .

_3 Much 14 Some _6 Little 2 NOne _0 Absent _0 Blank |
Use of tests by teachers to get educational d:iiagnosis.
_1 Much 13 Some Vfl Little _2 None _1l Absent _l Blank

Typical low income and minority student limitations in
skills and attitudes toward learning. .

' 6 Much 13 Some _6 Little _0 None _0 Absent _0 Blank
How to handle the above problems. '
.l Much 16 Some _6 Little _2 None _0 Absent _0 Blank

Hereditary and environmental influences affecting learning
of low income and minority students.

il Much _8 Some _4 Little 0 None _2 Abseht _0 Blank

How to deal with hereditary and environmental influences on
learning in the classroom. -

_3 Much 11 Some _4 Little _3 None _4 Absent _0 Blank

Relationship between goals or objectives and remedial work
for low income and minority students.

9 Much 11 Some _4 Little _1 None _0 Absent _0 Blank

How to utilize g'oals or objectives in proviading remedial
work for low income and minority students.

.

.5 Much 12 Some _4 Little _3 None _0 Absent _0 Blank

i

~
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.

28., value of formulating objectives in behavioral ,texms for
low income and minority students. .

_9 Mugh 11 Some _3 Little _1 None _1 Absent _0 Blank
29. How to write behavioral objectives.
_9 Much 6 Some _S Little _l None _4 Absent _0 Blank

~ 30. Value of the l;se of audie-visual aids with low income and
‘minority students.’ ;

-7 Much _9 Some _2 Little _2 None _5 Absent _0 Blank
31 How to utilize audio-visual materials and equipment in the
‘ clagsroom as an aid in teaching low incomé and minority
students. .
5 Much 10 Some _3 Little _é_ None _5 Absent 0 Blagk

32. Knowledge of special programs for low income and minority
students at other junior colleges.

.6 Much 14 Some _2 Little _0 None _3 Absent _0 Blank

2
33. How to adopt some of the ideas implpment.ed at other schools
into your classroom and school.

v
.3 Much 15 some _3 Little _1 None _l Absent _0 Blank

\ 34. Knowledge of different teaching skills and techniques
. useful in teaching low income and minority students.

_S.Much 13 some _4 Little _2 None °_0 Absent _0 Blank

35. Putting into use various teaching skills and techniques in
teaching low income and minority students. '

A Much 14 Some 34 piltle _2 None _1 Absent _0 Blank
36. Knowledge of interaction) analysis and teacher evaluation.

A4 MucH 14 some _4 Little _0 None _3 Absent _0 Blank
37. _How to evaluate yourself or fellow teachers using inter-
“+action analysis, s,

3

. .
_3 Much 12 some _5 Little _0 None_. 5 Absent _0 Blank

38. Knowledge of other federal programs aimed at helping
. educators to better understand and help low income and
. minority students. -

¢

1 Much 10 Some _6 Little _2 None\i_ﬁ Absent _0 Blank =~

39. How to utilize some ideas from other Yederal programs in

your own work.
.2 Much 10 Some _4 Little _2 Nong® _7 Absent _0 Blank

’
.
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—9 Seemed neither to like nor not to like me -

78 . f N

’

.. 4o, ‘Knowledge of how to farry on‘teachei training institutes.

_5 Much’ 11 Sope A Littlé _L'Woms _5 Absent _0 Blank

iearn in institutes to help low income
tudents. ) .

$
4_ Little _3 Absent _0 Blank
T T *

A questionnaire sent to 50 low ingome and m;nogity students
u

10 scme

of these teachers was returned by 37 of them. Two Qut of three

knew of this institute, but most had learned about it through

students rather than teachers.
s ! *

Because no comr rable .data was obtained from students whose
teachers were not in the ln titute, results must be interpreted
with caution .about whether Student reactions were the outcome
of the institute. However, student :eactions to teacher., were
overwhelmingly pbsitive. ,

[}

- K L

The frequency distribution of studenk responses to seven

re given below.

- ///////quest1ons about teachers' knowledge and undezstandxng of students
e a

27 Seemed toYlike me . (/ .. “
~T Séemed not to like me - ’

24, Good understanding of hy particula: problems of learning

'I Poor understanding of my part1qu1a: problems of learning

I?}Neithe: er poor nor good understand1ng of ny particular
problems ¢f learning

28 Good attempts to meet my learning 'needs

‘% Poor attempts to meet my learning needs

—4 Neither good not poor attempts to.meet my learning needs

16 Good understanding of my family background i .

“2Z Poor understanding of my family background :

I9 Neither good nor poor undexstanding of my family background
L .

27 Good attempt to help me get adjusted te college '

2 Poor attempt to help me get adjusted to college

:E Weither good not poor attempt to nelp me get adjusted to,

N

4 Good attempt
Poor attempt
1Y Neither good

/
Il

28 Good attempt

college .

i -~
to help me work at my own speed

to help me work at my own speed
nor pooxr attempt to help me work‘at My own speed

to help me catch up on things I hadn't learned

before this year .

Poor attempt to help me catch up on thlngs T hadn t learned
) before this year

7 Neither goodinor poor attempt to help me catch up on things
I hadn't learned before this year.

bo
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Baged on a concéentrated week-Iong ,study s

in August, 1970, of needs of disadvan- . !

taged students by a group of faculty,

students and leaders from the community

who know the problems of the aisadvantaged,
*  this ingtitute will provide part-time . .

training. from September, 1970 {(one day _— .

" every two weeks) to June, 1971, for e

selected junior college faculty, in Co .

teaching disadvantaged (socio~eéonoq§cally ' Lot L

%Fprived) students. T L. .

* E)
. anteht wiIl be seletted jointly by faculty, |
disadvantaged students, and leaders from .
, sogio-economically deprived communities, ~ b
-and then taught,by instructors from “
Jeading 'universities.’ It will .include
v knowledge ot ‘the cultural, economic and
educational backgrounds of disadvantaged
students, how and when to provide reémedial.
work, miethod¥ of obtaining and déveloping '
instructional material, the use of
audio-visual aids, use of tutors and peer
teachers, and methods of individual and
. group 'courseling s

. M 4
1
,
M L3
A
. \
{’i
‘’
- »
A\
L4
¢
» .
. ,
. . b
Id I A
S B
R - . ~X*
v \) . » » {




Program begxns'ﬁugust 3 - August 7, 1970
Full time daily sessions for this week.

Program continues with two meetings pere

tonth, from September 1970 - May 1971
inclusive, of oné day each with the day

of the week to be selected by participants. .

Criteria for Admission:™ . ’ .
- Participation is limited to persons living
in the New Orleans area (within commuting .
distance 9f Delgado Collegd) who are teach-
ing, counseling ox who have other contact
with students from minority and low income N
families, students themselves, and perséns

10 are representative of such families

rom the local community.

In selecting .individuals for participation,

and othexwise ip the administration of

“this program, Delgadc College will no.
discriminate on the grounds of race, color,
or national origin of any applicant or
participant.

A ) . '
Credit: ~ .
Participants mdy receive up to 6 hours of
credit, as eligible, upon application.
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Staff will be selected on the basis of

content decided on by participants during

the first week of the institute.

Stipends of $75/week will be paid each
participant for the full time week in
August-~No stipend will be paid for the
remainder of the institute.

There are nu funds for travel or éarti-
cipants, No textbooks will be required.
No housing is available for participants.
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* . APPENDIX B

BIBLIOGRAPRY ] ]
1. Ausubel, David P. "The Effects of Cultural Deprivation on
Learning Patterns."” Audio-Visual Instruction, Jan.,
1965, pp. 10-12.

. . o »
The author believes that the culturally deprived child
has a distinctive learning pattern that is the result
of certain specific factors in his background. Adequate
instruction can help to stimulate the development of
those abilities in which he is weak.

2. Beckex, Howard S. "Social Class Variation and the Teacher- '
Pupil Relationship." Journal of Educational Sociology,
. April, 1952, pp. 451-4865.

.

This article discusses three problems and how they
affect the teacher-student relationship--the problem of
teaching, of discipline, and of mor{l acceptance.

3. Bennis, Warren G. "The Temporary Society.” The Journal of
Creat "ve Behavior. Fall, 1969, pp. 223-226. *

A social psychologists' view of the way America' is
moving. The Temporary Society contains elements which
are both exciting and frightening. .
" L4 [

4. Bloom, Benjamin S. "Learning for Mastery." (to be published
as a chapter in Bloom, Hastings, Madaus: Formative anfi -
Summative Evaluation of Student Learping, McGraw-Ailll_.
18727 ) L R h
.In this paper, Bloom considers one approach to learning
for mastery and the underlying thuoretical concepts,
techniques, and research findings required: He contends
that the basic problem in developing a strategy for
mastery learning is in determining individual diffeéren-
ces in students which can be related to the teaching
and learning process. -

. L4
- 5. Bloom, Benjamin. Taxonomy of Educational Objectives

Handbook I: Cognitive Domain. New fork: David McKay
Co., Inc., 1970.

' - »
Bloom discusses objectives that can be used for teaching
critical thinking, for designing teaching objectives, ox
for any kind of problem-solving. The six objectives, or
, steps, in order of ascending complexity are knowledge,
comprehension, application, analysis, synthesis, and
evaluation.
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6. Burton, Jean L. "Intelligence and Intelligence Testing.,"
The Disadvantaged. Edited by John C. Gowan and George
Demon. Sprlqggleld, Il}inois: C. C. Thomas Co., 1966.
The author discusses the two positions taken in, view of
intelligence tists and thé culturally underpravileged,
« concluding that the tests can be valuable for providing
' certain types of }nformation. .
7. Cass, James. "Can the University Survive the Black

Challenge?" + Saturday Review, June 21, 1969, pp, 68-71,
83-84, \ ’

This article traces the plight of blacks in higher - =
education from early integration efforts to the egents
Yeading 'up to militant, damands for separatism. The
binlversities are urged to heed the black challenge that
demands accomodation to the aspirations of minowuity
groups whose members, in the past, have had only token
participation ig the higher edycation enterprise.

8. Coleman, James, et al. %ggality of Educational Opportunity.
U. S. Government Pub ication, 1966. R

A controversial piece of research commissioned by the

Office of Education showing, among other things, that

difficulties in learning were yelated to being with
—. , classmates who also had learning problems, and often

- . behavior problems as well. .

),
4 -

9. Cornish, Edward.. "Future Shock.” The Futurist, Octobex,
1970, pp. 175-180. . Yoo

The book, Future Shoék, By Alvin Toffler is reviewed.
'The main thesis 1is that more and more people are -
suffering from, the imp%ct of too rapid social change.

: ]

10. “"Pacilitation Lea;gxpg Seen as Boon to Schools.” Education
U.5.A., Decembei\I, 1969, p. 8l.

' Carl Rogexrs urge;\graining of teachers to become
facilitators who ¢ creagte a psychological, climate in
which the student feéels free to be curious and experi~
mental. This trainihg is done through intensive group
experiences for the teachers.

11. Fantini, '» D., and Wein tein, Gerald. "hxcerpts from
Towar.. .. Contact Curriculum" (Pamphlet drawn from new
nook, The Disadvanbiigad: ' Challenges to Education)
Order from Antl-Defamatiod\ieague of B'nai BTrith, 315

Lexington Ave., NY, NY. .

" This  pamphlet discusses the importance of moving from
. established currficular approaches that avoid contact

with the learner to those which have better possibiljties
of reaching especially the dis dvantaged student. _The
authors hypothesize that what mdkes the most contact is
whatever is most relevant to the\learner and which makes
4 connection between the affectivd and cognitave aspects
of the learner. . N
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12. Goodlad, John I. ‘“How Do We Learn?", Saturday Review,
June 21, 1969, pp. 74-75, 85-86.

.

L]
Though there is inéreased research into education and
-+«he process of learning, such as programred learning,
direct study of teacher-pupil interaction, etc., the
major cowponents of.a model of causal factors in the
leayning process and the relative contz?bution of the
‘respective components is still unknown. The develop~
ment of an educational science, upon which action can
- b2 based and the effects of eduycational innovations can
b: predicted, must be based upon sound research.

.13. Greenbaum, Leonard. “"Prejudice and Purpose in Compensatory

Programs." College Coinposition and Communication. XI1X,
(Dec., 1968), pp. 365-311.

The author discusses discrimination as being a "white"
‘problem and purports that trying to correct an jmbalanc-
‘ed ragial ratio by starting compensatory programs is in
- effect allowing prejudices to_define programs and in *
* turn, allowing those programs to reinforce fnejud;ces.

14. Himes, Joseph F. “Some Work-Related Cultural Deprivations
of Lower Class Negro Youths." Journal of Marriage and
- the Family. Noveerr, 1964, pp. 447-439.
L4

. The writer points out how the lower class youth is dig-
advantaged with regard to work in that he has never had
refevant work models, doesn't understand the job situa-

. tion and values’ that go with ﬁt' ’

: ]

%
*

\ . ;
15. Hughson, Arthur. "The Case for Intelligence Testing."
Disadvantaged child. Edited by Joe Frost and Glenn

Hawkes. New York: Houghton Mifflen Co., 1956.

The article argues for the use of I.Q. Tests, espécially

in measuring’ the botential of average and above dverage

stggents.

16. Irelan, Lola, M., ed. Low Income Life Styles., Washington,
D.C,ﬂ U. S. Dept. of HEW, Welfare Agministration,
Division of s Publication No: 14, 1966.

The report discusses three basic differences in the, life
style of the disadvantaged student from the middle class
student. One is his reference group, the second is the
symbolic value of possessions, and third ig his symbolic
activities. ; J

17. Katz, Ixwin., “Academic Motivation and Equal Opportunity."
Harvard Educational Review XXXVIII, (Winter, -1968)
pb. 57-65. : . -

This article documents by research that the lower class
child dues not have realistic standards for self~-
evaluation or for self-approval. As he criticizes him-~
self, his anxiety is reduced because he feels punished.
Becadse his angiety’ is ‘reduced, his motivation is also
reduced. i ~ .

) . T~
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18. Kuhn, James. W, "Would Horatio Alger Need a Degree?",
. . Saturday Review, Decepber 19, 1970, pp. 54-55, 64-66.

A startling article that, qiscusses,studieé by Ivar Berg
that examine the assumption that more schooling auto- >
matically means better job performance. The evidence,

. though too fragmented to be conclusive, points to the
concept. that job performance and schooling, are, at best, ,
. only Jloosely related. .

19. Madsen, Charles M., Jr, "An Analysis of the Reinforcing

. Fuinction of Sit Down Commands.™ Unpublished paper,
s Florida State University. -
N - 2 LA
This-study has to do with discibline in the.,classroom
and hoy a teacher becomes either too positive or too
negatiye, He describes a method by which a teacher
gdght be helped with his attitudes and style of teaching,

20, Mager, Robert F. Developing Attitumde Toward Learning.
. Palo Alto, CaliFfornia: Fearnon Publishers, 1968, .

. This book is about how to avoid'teaching students to
- dislike and reject what you are teaching. It is about
. ‘,athe conditions that influence student attitude, how tb
-- recognize it, and how to evalua*e it.

21. Mager, Robert F. Preparing Instructional Objectives. Palo
. Alto, California: Fearnon Poblishers, 1962,

. - .
This book makes the assumption that befofe you prepare
instruction, choose ﬁatqrials, machine or method, you
must be able to state your goals., Mager's purpose is to
show teachers how to state objectives in the way that
best communicates their intent to others.

: 22. Mager, Robert F. anpd Beach, Kenneth M., Jr. Developin
. Vocational Instruction. Palo Alto, California: Fearncn
. . pPublishers, 1967. . . 5
{ . P

This book, for vocational and technical instructors,
describes the steps involved in developing ¢ourses of
instruction that tan be demonstrated to facilitate
learning,

23. Marsh, Georgia. "Junior Colleges and NWegross." Southern
Edacation Report, Sept. 1968, pp. 11-17. .

This article surveys the lagging black enrollment in

“ desegregated Florida Junior Colleges. One of the few
with significant increases in black enrollment is Miami-
Dade Junior College and the author dis~cusses some of
the reasons, such as aggressive recruitment.
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24.

25,

26.

27.

. 29.
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Martin, Joﬁn Henry. "Kaleidoscope For Learning." Satufagy
Review, June 21, 2969, pp. 76%77, 86. -

The disadvantaged learner is not being reached because
typical schools rely upon exploitation of motivations
and behaviors induced by middle class child-rearing
methods. Technoiogy that is multi-~sensory in its
capabilities and whose behaviot can be manipulated by
the learner allows the personalized learninq necessary.

- 3 » k3 : 3
McCreary, Eugene. "Scme Positive ‘Charactéristics of -
Disadvantaged Learners and Their Implications for, .

Education.” The Disadvantaged Learner--Knowing, Under-
standing, Educating--Edited By staten N. Webster.

San francisco: qhandler Publishing Co., 1966.

M ’ 4 -

The writer points out five special skills, understand-
ings and appreéciations often found in disadvantaged
learners; and which can be built upon. These are 1)
practical knowledge, 2) #xperience i ife, 3f strong
in-group feeling, 4) self-reliance afd Zutonomy, .
5) appreciation of the value of educdtion eéven if they
are not intexested in sthool.

Mead, Margarét. "Youth Revolt: The Futur¥ is How."
Saturday Review, January 10, 1970, pp. 23=25, 113.

The author discusses the many rapid changes in.the world
community and the consequences. This new "prefigura-
tive" culture is one in which adults must learn from
the youth. )
LY

Moore, wWilliam, Jr. Against the Odds. San Francisco:
Jossey-Bass Publishers, 1970.

This book is about the high~rigk, junior. college student
and his struggle against the odds:or the college
curriculum and teaching. 4

a .
Meorman, Elliott Duane. "The Benefit of Anger." Saturday
Review, June'gl, 1969, pp. 72-73, 84.

There is a dual goal for higher education and black
people-~the usual educational function of creating a
restless, questioning and creative student, .and the
added dimension of providing for cultural identification
and pride. The, authoX argues that black students have
proposed constructive alternativés and that the future
depends on the positive response of the academjc
community. R )

’

Morison, Bradley G. "The Artist as Teacher." Saturday

Review, December 19, 1970, pp. 51-53, 63-66.

The thrust of current education, oftei with federal
support is to’integrate the arts deeply into the curric-
ulum. Learning that simple exposure was not enough,
artists are increasingly being brought into the class-
room, and with dramatic success.
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30.

31,

32.

33,

34,

35.

36.

powledge, Fred. To Change a Child: A Report on the Insti-
tute for Developmental studies. Chicago: Quadrangle
Books, 1967.

Gains made by disadvantaged students because of enriched
classes may be lost if not continued through at least
the first three elementary yeaxs.

Raser, John. “Simulation and Society, An Exploration of
Scientific Gaming," Allyn and Bacon, 1969.

Reissman, Frank. "The Culture of the Underprivileged--A
New Look." The Disadvantaged Learner--Knowing, Under-
standing, Educating. Edited by Staten N. Webster.

San Francisco: Chandler Publishing Co., 1966.

The author giveés some of the positive and negative
traits (in terms of facilitating education) found in
the culture of the underprivileged.

Rosenthal, Robert and Jacobson, Lenore. Pygmalion in the
Classroom. New York: Holt, Rinéhart & Winston, Inc.,

The author, throuygh resgarch, shows the influence of

teacher attitude upon gtudent performance. The student

often may fail because the teacher expects him to, not

because he can't learn.

Slater, Philip E. "Cultures in Collision."™ Psychology
Today, July, 1970, pp. 31-32, 66-68. .

This very insightful article examines the igsues in the
war between the youth of today and their elders-~issues
varying from scarcity to love to taste to perscnal
daintiness. |

Snyder, Benson R. "The Ecological Trap." Technology
Review, Junuary, 1971, pp. 31-37.

Students and the universities are confronted with rapid
change in the .technoleogical environment. To meet ‘the
chlallenge, they must learn to be truly flexible, not
just adjustable.

Stodolsky, Suasan S. and Lesser, Gerald. "Learning Patterns
in the Disadvantaged." Harvard Educational Review,
XXxviI (Fall, 1967), 546-593.

The authors discuss the disadvantaged student and test~
ing and influences on learning such as environmental
press and teaching technigues. Based on their research,
they found that within ethnic groups, the pattern of
mental abilities was the same for middle and lower
~classes, but the former was higher on the same pattern.

L , " _
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37. Yourman, Julius. "The Case Against Group I.Q. Testing in
Schools with Culturally Disadvantaged Pupils.” Dis-
advantaged Child, Edited by Joe Frost and Glenn Hawkes.
Neéw York: Houghton Mifflen Co., 1966.

The article argues that group I.Q. tests do not have
high predictive validity in measuring capacity to learn

in culturally disadvantaged students and that they
sl'\ould be discontinued.
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APPENDIX C

EVALUATION FORMS

. 5

° QUESTIONNAIRE FOR PARTICIPANTS
INSTITUTE FOR TEACHER TRAINING, DELGADQ COLLEGE
AUGUST 1970-May 1971

Directions: You are being asked to complete the guestions below
to evaluate the institute you have just completed, so that your
responses may be used to plan better institutes in the future.
On the write-in questions, only one or two sentences are
expected, though you may write moxe if you wish. Please try to
give an answer to each question and do not leave any gquesticns
blank. [}

1, What was the chief strength of this institutg?ﬁ .

2. What was the chief weakness of the institute? N

e

3. If you have a chance to plan the institute over, what is th9/
' most important chiange you would suggest?
-

4. What is the most important idea you learned from the
institute? .

S. What was your most important contribution toc the institute?
6. What can you bring from the institute to other teachers?

7. To what extent were your experiences at the institute such
that you would elect to attend other institutes at Delgado?

8. What changes would you recommend at Delgado as a result of
the content of this institute?

N

On the scales below make a vertical line at the place that
best describes your reaction. You may mark on a number or
between themn. .

1

9. Extent of valuc of thé insfitute to you.

1 2 3 4 5 ¢ 7 88 9 10
of almost  of some of considex-&” one of+ °
no value , value but able valfie . the best
a waste . more use- more useful uses o. N
of time less than than useless my‘t1me

useful -

. o




Exten£ of knowledge gained of Iearning problems of low

=

O

:

e

- .

RIC

10.
income apd minority students. " \ - .
{Note this is how m,u'ch you learned, not how much you know)
1 2" 3 .3 5 6 7 '8 g 10
Learned learned learned learned
,  little some some’ considexable
and that about about many about almost
RV only about some probiems ' - all kinds of
& very few problems or muéh problems
problems’ - about some -
. problems - - s
11, Feelings about low income and minority students?
1 2 3 4 5 6 7 g 9 10
I feel I fqel I feel
little some. very
sympathy , sSymgathy sympathetic -
. for them for them toward them

* * N
The following are subjects covered in the institute. Please
indicate the extent you learned about each from the - .
institute by putting a lettex in the parentheses Lefore the
\.statement. )

M for much or a great deal ,

Use
Use S fdr some -
Use L for little -, . , .
Use N £Oor none . .
Use X before any of the subjects you th.nk were_covered in
sessions you missed. ’
12. ()} what are the pﬁysical,disabilities low income and
) mincrity st\xéents bring to college and ‘the impact~on
R their education. - 7
13.7 ( ) How to handle thege physical and educatiunal problems
of low incom€ and minority students.
14. { ) Problems in planning orientation anc introductien to
college life for-low incom¢ and minority students.
15. ( ) How to handle problems and M to plan orientaticn
for low income and minority students. o :
16. ( ). Knowledge of low income and minority students! .
probléns with unequal opportunities and poor self :
concept.’ . T
- - L . 1 ‘
17.- { ) How to handle.the aboye problems in junior college.
8. () Kinés of educationally lin;iting student classroem

" behavigr, .- .

19. ( ), How to handle student behavior ngt condusive to
learning and how to let the low Yhcome and minority
itudent know what behavior is.desirable. *

-
. .




20.

23,
24,

26.

27.

()

W)

Méaning and use of ACT {American College Tests) and
other educational diagnosis tests.

Use Of tests by teachers to get educatxonal /
diagnoges.

Typical low income and minority student lamitations ,
in skills and attitudes towagd learning. )

How to handle the above problems, . 3 *

Hereditary and envigonmental influences affecting

leurning @f low income and minority students. N
- 1 - L y

How to deal with hereditary and envaironmental .

xnfluences on learning in the clasarocm.

Relationship between goals or ob)ect}vzs and
. remed1d] work for low income and minoxity students.

How to utilize goals or objectives in providing
remedial work for low income and mincrity students.

Valuz of formulating oh;ectzves in behavioral terms
for low incdome and minority atudon*s. r

How “to write bLhavxornl ob1ectx 05,

A Value of the use of avdio~-visual aidg,with low
income and minority s udenta.

How to utilize audio-v1uual materials and EQuipﬂunt
in the classroom as an aid in teaching low income
and minority students.

¥nowledge of special programs for#fow incors and
minority students at othey juq&or colleges.
* S

Hgw to adop: some of the ideus implemented at other
#sthools into your classroom and school- ‘
Knowledge of different t2aching skills and techniques
useful in teaching low income and m;nurity studentsg.
Putting into use varxagﬁltﬂaching skxllsvund
techniques useful in teadhing low income and m;notlty
students. . . ;
Knowledge of interdct‘on analysis and teacher
evaluation.

£S - [3ad
How to evidluate yourself or fellew teachers using
interaction analysis. o
Knowledge of other federal programs aimed at helping
educators to better understand and help low income.
and minority studeﬁts.

Hdw to utxlxze some ldeas from other £ede:al prog:ams
in your own work.

N g
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\QUESTION‘NAIRE POR STUDENTS . P
INSTITUTE FOR TEACHER TRAINING, DELGADO COLLEGE
A

»

PUGUET 1970 - MAY 1971 |

.

pirections: From fAudust 1970 to May 1971, pelgadc has had an
Institute for training certain of its teacheyrs to better .teac{\
and’ h:gp ‘students’ Your help in answering*these questions will
help Delgado to evaluate the effectiveness of this institute -
and to plan other institutes. For the first three questions,
put a check ;i.n the box of th"e answer that fits you best,

. . 2 >

1.” bid y‘bu know this institute was going on?

~

~ - -

N .
. —— Yes . . .g,‘:__ No .-
-2. How did,you hear aboit it:?f- . . . .
> ) * S L4 .
: A. ' ___ pidn't know of it. \
. B. ___ Learned of it from a teacher. :
A€, T oJlearred of it from a student. -
. D. ___ bon't remember how I learned. v,
hd - ¢ . .
« 3. Did you know, that 7 ¢ - ~was participating
in this institute? ' ( . - !
. . -
. ___Yes t, s * ___No * s
P , . . - rFy
Put“% chedk in the blank before one of the statements for
- each numbe}' you noted in .« khis year.
‘“ "4, A. . __Seemed to like mef
— B. "*__ Segmed not té like me .
. __ seemed neither to like nor not to like me .
I A .
S. A. __4Good undesrstanding' of my particular pr\'ob_lems of
> learning L .. F .
B. +__ Poor understanding of my,garticu}.a; problems of
. learning . P . *
- C.- Neithertpebr nor good)\&de.rstandjang of my/pérticular

-~ problems of learning
6. A. Good dttempts to meet my learning needs "‘%. p M
™ B. Poor attempts to meet my ]./Qarning néeds’
c. Neither good nor poor attemﬁts to meet my learping

. *  needs .
» - '} \ . Va /'(\
. 7. A. Good understanding of my famfly backgrouhd i
PR “ B. . Poor understanding of my family background .
.C. ' . Neither good nor poor understanding,‘\of my family
f« background ~ . .
L t %
‘8. a. Good attempt to help me-‘get adjusted to college
‘e B. Poor. attempt to help:me get adjusted to college

'ERIC

A
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C. Meither good nor poor- attempt to help me get adjusted
~ "to collegg ) - » i
- '

9, Aa. Good® attempt to help me work at my own speed

B. _ _Poor attempt,to help me work at my own speed L
., c. Neither good nor poor attempt to elp me work at my
; own speed . , . ... -
l/‘ . w '

»

x
.
.
. .
2
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i

"‘.95

10.- A. =~ Good attémpt to help me catch up on th:.ngs 1 hadn t
» "5 learned before this year.
B. __Poor attempt to help me catch up on th:.ngs I hadn' t
b learned hefdre this year.
C. __Neither good nox poor attempt to help me catdh up
o on things I hadn't learned gxefore this year.
.

. x

After yau have completed d:h;.s questionnaire, please return 1t
:m the enclosed self-addressed ,envelope.

N .

UNIVERSITY OF CALIF.
M-y LOS ANGELES

: | 0CT 24 1975

/)
.

. o *  CLEARINGHOUSE FOR
LT ‘ JUNIOR COLLEGES
. . ] l'
N * f: T . ) ¥ t -,
o e ] ,
’ hY
- Blanks in item three were filled in with tHe'name of
an institute participant. The questionpaire was then mailed to
, students. ? .
N AR NV . .
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