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SUMMARY

On March 11, 1975, Commissioner Ewald B. Nyquist presented high school

diplomas to the first eighteen graduates of the Central New York External

High School Diploma Program. The ceremony, held at the State University at

Cortland, was attended by some two hundred persons who have been involved

in the program since its inception, families and friends of the graduates.

Commissioner Nyquist, in describing the program, called it "humane and

relevant" and hoped for its adoption throughout the state.

The graduation exercise was a milestone in the developmental effort

which was begun by Stephen K. Bailey in 1972. The event was a happy and

significant pause in the on-going demonstration of the educational innova-

tion for adults, and the ceremony itself was a concrete summary of the pro-

gress to date on the project.

The following report describes the project's progress from August 1974

through April 1975. It contains a description of the unique characteristics

of the program and the specific details of the design and implementation of

the demonstration and assessment system. The report presents the steps from

conceptual design to an operational procedure which, although currently in

practice, represents only a phase in the logical completion of the demon-

stration. If we are to answer essential questions about feasibility and

replication, and bring the demonstration to completion, it is required that

we continue to operate the program until 1977.

5
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DEVELOPMENT OF A PERFORMANCE ASSESSMENT SYSTEM
FOR THE CENTRAL NEW YORK EXTERNAL HIGH SCHOOL DIPLOMA PROGRAM

I. INTRODUCTION

The purpose of this report is to trace the progress made by the

assessment staff of the Regional Learning Service of Central New York (RLS)

in the development of a performance assessment procedure for certification

of adults at the secondary school level through an external high school

diploma program. The aim has been to create a new diploma program

specifically tailored to the needs and experiences of adults in twentieth

century America.

The demonstration, funded by the Ford Foundation and by the New York

State Education Department., is being conducted by RLS, a division of the

Syracuse University Research Corporation. Dr. Ruth S. Nickse, Project

Director, is assisted by Ms. Linda Lehman and three part-time persons

assigned to the assessment staff.

II. HIGHLIGHTS OF PROGRAM

The Central New York External High School Diploma Program, guided in

its design by a set of assumptions about adult students, is essentially an

assessment program quite different from familiar standardized machine-scored

testing programs.

The development of this new performance assessment system was predicated

on the RLS understanding of the need felt by many adult learners for a testing

f;
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situation responsive to their particular abilities and concerns. It was

anticipated that many potential diploma candidates would have had disappoint-

ments ana failures in standardized group testing situations and could, there-

fore, be expected to be highly text anxious; perhaps cynical and rebellious

about testing which was irrelevant to their concerns as adults; very busy

managing full-time jobs and families; highly motivated to work for a diploma

after years out of school; responsible; and in need of an opportunity to

choose assessment modes which would best enable them to present their skills

and competencies. These assumptions about potential candidates led to the>

development of an assessment program which is unique. Some key features are

summarized below.

Flexibility in Time and Location. The system's self-paced characteris-

tics provide the opportunity for busy adults with heavy responsibilities to

establish some of the conditions of testing. Three out of five assessment

tasks can be completed at home, or, if preferred by the student, performed

in the RLS office without time limits. This flexibility in timing, as well

as some choice of environment (home or at the RLS office) offers testing con-

ditions designed to reduce test anxiety and improve performance.

Open Information on Requirements. The competencies which must be

demonstrated for successful completion of the program are made explicit and

are discussed freely during the counseling and the final assessment procedure.

This openness of the test content represents a departure from familiar test

procedures and is consonant with the structure and philosophy of the program.

7
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Breadth of Skills and Knowledge. In addition to comprehension and

recall skills, the program rewards occupational skills and process skills

with emphasis on the lattet. Many of the items in the tasks call for

application of cognitive skills of synthesis and analysis, rather than

requiring the more familiar, and lower order thinking skills of compre-

hension and recall.

Variety of Communication Modes. The take-home projects require pre-

sentations of student's work in written form, and provide opportunity for

those with strong writing skills to present them in this fashion. In

addition, two oral performance interviews encourage persons who may feel

more comfortable in expressing themselves and what they know through speech.

Flexibility of Assessment. Process skills, such as accurate math

functions, which have only one "right" answer, of course, must be answered

with 10') percent accuracy. Many other items, however, have a broad range

of acceptable answers, e.g., items which ask for a person to present infor-

mation about the location, use and comparison of community resources. Items

that require documentation or other proofs can be supported in a variety of

acceptable forms.

Continuous Feedback to Students. Progress through the assessment

program is transmitted at each step to students through written reports

mailed to their homes. Assignment tasks are not "failed" or "passed."

There is no "passing score." Competencies are simply demonstrated or

S
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not demonstrated and each competency is so noted in he task performance

report to the student. If a competency has not been demonstrated (it is

either incomplete or incorrect) an explanation of the error is included.

Unlimited Opportunities to Demonstrate Competencies. Students may

attempt as often as they wish to demonstrate those competencies they were

unable to exercise adequately on the five basic assessment tasks. Since

clearly defined competencies are being assessed, there is no need for a

learner to repeat an entire task when a particular competency has not been

demonstrated.

III. PROGRAM OBJECTIVES - SEPTEMBER 1974 TO APRIL 1975

The objectives of the program during Phase III, covered by the con-

tract September 1, 1974 December 1975, was three fold: (1) to field test

(demonstrate) all components of the model for an external high school diploma,

(2) to award diplomas to those who demonstrate the competencies which con-

stitute the content of the external diploma, and (3) to produce the final

text of an assessment package that would be suitable for use by local school

districts and the State. Substantial progress has been made on objectives

one and two. The field test with actual diploma candidates began formally

on December 1, 1974. By April 1975, 20 adults have received high school

diplomas. Objective three activities are underway and will be discussed

later. The progress to date on the above objectives follows.



A. Objective One - The Field Test Demonstration

All components of the program had to be pre-tested on paid sub-

jects in order to prepare a legitimate demonstration of an external high

school diploma program. This initial pre-testing, which would closely

approxin.ate the procedures to be used during the subsequent demonstration,

was aesigned and implemented during the period from August 1974 through

November 30, 1974. The only valid demonstration, however, is with actual

diploma candidates. Field testing with candidates began December 1, 1974.

Before field testing could be conducted, a number of major prepar-

atory steps were completed: definition of performance criteria, development

of the assessment components (diagnostic and final testing instruments for

assessing Generalized and Individualized Competencies) and operational design

of the assessment system by which the demonstration would be conducted.

1. Definition of Performance Criteria

When an assessment procedure is developed, a value is placed on

certain knowledges and skills. Therefore, the precursor of any assessment

system is the identification of the content area to be tested. For this pro-

ject, identification of content meant the translation of the Generalized

Competencies selected by the Design Group into behavioral terms, with accom-

panying performance indicators, which could be the basis for the development

of new assessment procedures.

Accordingly, in October 1973, a task force of persons was

assembled to define the minimum competencies. The fourteen persons were



selected according to the following criteria:

1. Knowledge of the secondary school curricula.

2. Prior teaching or work experience with adult learners.

3. Broad life experience.

4. Ability and prior experience in writing behavioral objectives.

Two assumptions, based on familiarity with the needs of adult

learners, provided a working framework for the task force:

1. That although the acquisition of learning may be discrete,

its application is wholistic. Therefore, competencies in

the tool subjects (communication and computation) as we'.:

as in Life Skills must be survival-oriented and demonstrable

in context.

2. That coping adults in a changing society must be able to

use process skills such as data gathering, manipulation,

and application in problem solving with intormation that

is personally and socially relevant. Therefore, com-

petencies and the performances by which they are tested

must be related to the common developmental tasks of

adulthood.

The fourteen developers, working in small groups, across and

within disciplines, identified and selected by consensus sixty-four competencies

which they felt responded to this question, "What skills do adults need to cope

with daily living?" When a preliminary list of competencies had been identi-

fied, persons from small business, industry, unions, schools and social agencies

were asked to react to each competency. Their written comments and their rat-

ings of the importance and rolevance of the competencies were provided as

feedback on which the development group based firther selection of the com-

petencies and refinement of the performance indicators.

See Appendix A, Competency Development Task Force.
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On Zaren 14, 1975, the third draft of the competencies list was

approved by the Regional Committee for the External Diploma Program, and

submitted by its chairman to the State Education Lepartment for its approval

of a pre-test to be conducted through December 1974. The Department, on

August 21, 1974, instructed the Regional Learning Service to proceed with

field testing of the competencies assessment system.

2. Design of Assessment. Components

A new assessment program offering adults an alternative system

at demonstrating real-life competencies in practical settings was the goal of

the assessment design effort. A battery of standardized instruments, notu,:d

on youngsters in high school classes, obviously would not produce the sought

for alternatives nor the opportunity to apply the competencies to the practical

problems faced by adults.

Therefore, the assessment team developed a new assessment system

with the following objectives:

1. To give some control over the testing environment to the

candidates. This was accomplished by designing the process

of diagnosis and assessment to be initiated on demand by the

candidates and self- paced.

2. To make the assessment process a learning experience.

Thus, candidates are fully informed of requirements and

their performances at each step. The testing process

emphasizes syLthesizing and application, rather than

simply knowledge and comprehension.

See Appendix B.

12
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3. To relate assessment in form and content to the con-

cerns o. adults. The content, therefore, consists of

projects based on the practical developmental tasks of

adulthood (changing residence, applying for a job, con-

sumer awareness, caring for family -.al health).

These projects are performed as take-,,eme simulations and

as oral interviews. This process permits flexible

scheduling for completing the work.

4. To make the testing process humane. Thus, the procedure

is individualized, allowing candidates to assume much

responsibility while providing them with continuous feed-

back and success experiences.

a. Diagno,ic Procedures

The RLS assessment staff decided to include, at the outset

of the assessment process, a diagnostic step. This provides candidates with

(1) concrete information about the competency required, (2) supportive feed-

back on the many competencies they already possess, (3) specific information

on the competencies they still need to develop, and (4) experience in modes of

assessment they did not encounter in school. Basically, RLS wanted to give

candidates a feeling of confidence while helping them to overcome any feelings

of inadequacy and failure.

Not all competencies could be tested by available commer-

cial instruments so the staff designed several new diagnostic instruments.

*
Haveghurst, Robert, Developmental Tasks and Education (Third Edition),

David McKay, New York, 1972.
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Instruments Designed by RLS

. Self-Assessment Checklist - RLS. A self-administered checklist

1, familiarized candidates with the Generalized Competencies

which they will be asked to demonstrate in the final assessment.

it asks them to rate their own abilities, primarily in the Life

Skills area.

. 'Aath Diagnostic RLS. A math diagnostic based on the required

math competencies which must be demonstrated in the final assess-

ment procedure.

. Writiug Diagnostic RLS. A writing diagnostic, based on writing

competencies which must be demonstrated in the final assessment

procedure.

Some commercial Instruments were sufficient for diagnostic

purposes in the program.

Commercial Instruments

Reading/Everyday Activities in Life (R/EAL) - Lichtman. A standardized

reading test developed by the Job Corps for use with adults. It is

self-administered and based on comprehension of materials common to

adult reading tasks (maps, sets of directions, job applications, matrix

reading, leases).

. Self-..drected Search Holland. A self-administered inventory for

use in determining occupational interests and abilities.
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b. Assessment of Generalized Competencies

Tne assessment team developed five assessment instruments

or tasks for the assessment of Generalized Competencies. Each task provides

a framework within which the candidates demonstrate a variety of generalized

competencies in fulfillment of requirements for the diploma program.

A brief description of the five tasks follows:

TASK 1: CHANGE OF RESIDENCE - This task of selecting

a new apartment through the want-ad section of the newspaper provides an

opportunity for the demonstration of many widely-used competencies. Computa-

tion, measurement, reading, writing, map skills are tested.

TASK II: PERSONAL AND FAMILY HEALTH - An oral interview

by a public health n.rse, using a structured checklist, elicits competencies

in personal and family health and safety.

TASK III: OCCUPATIONAL PREPAREDNESS - Job seeking skills

are demonstrated through such activities as comparing and classifying jobs

advertised in newspapers, writing a resume and letters of application for

jobs, and identifying payroll deductions.

TASK IV: PERFORMANCE INTERVIEW - A trained assessor poses

problems in measurement, conversion, map skills and in listening and viewing.

A writing exercise on the topic "Why I Need a High School Dip'oma" becomes tae

basis for a semi-structured conversation concerning the students' values, needs

anc

TASK V: CONSUMER AWARENESS - This task is focused on

applying problem solving skills to consumer purchases. The candidate is required
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to demonstrate re.a.ning, reading and writing sk!lis as they are related to

good consumer practices.

This combination of three take-home
projects and two oral

assignments provides the opportunity for demonstration of the sixty-four com-

petencies deemed as minimum requirements in computation, communication, and

other Life Skills. Successful performance of these competencies is required

of all students. The tasks are not sequential and can be performed in any

order.

c. Assessment of Individualized Competencies

In addition to
demonstrating a common set of minialum

Generalized Competencies,
each candidate must also prove possession of

advanced competencies in an area of his or her choice.

There are at present three areas in which students may

request to complete assessments in Individualized Competencies. This allows

wide choice for students, as they must meet requirements in only one of the

three possible areas and within each area there are choices to be made. The

areas are:

. Occupational/Vocational.

. Advanced Academic (for college preparation).

. Advanced Specialized Competencies.

Each area identified within the individualized Competencies

presents a need for a different assessment technique.

(1) Occupational/Vocational (entry
level job skills).

There are two alternatives available to candidates should they choose assess-

ment in area.
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. Employers Testimony. This assessment procedure

is designed for candidates who have worked for a year or more at the same job.

Documentation in the form of a questionnaire filled out by an immediate super-

visor attests to the on-the-job duties and responsibilities of the candidates.

A worker characteristics
checklist, also filled out by the supervisor, rates

the candidate cn non-skills characteristics which are important to that par-

ticular job. Satisfactory documentation, through employers testimony, con-

stitutes meeting occupational/vocational requirements for the diploma program.

. Performance. This assessment procedure may be

requested by candidates who have occupational/vocational
skills, but have

not been employed for a years' time, who are self-employed, or who are

employed in a family business. Judgment of specialists in the particular

occupational/vocational area is sought in evaluating entry-level job skills

of the candidates. The RLS assessment staff locates a Master Craftsperson,

one who is employed as a professional in that field, and arranges for a

performance assessment to be conducted insofar as possible in an on-the-job

setting. A,eement on criteria for judging entry-level job skills in each

field must be determined by consensus of experts, and great variations exist

even among experts in the same field as to what consitutes entry-level criteria

for jobs. Therefore, the RLS assessment staff carefully selects an appropriate

craftsperson to perform the assessment and accepts, as well as collects, the

criteria by which the candidate is evaluated. In this manner, criteria for

different jobs, expressed by specialists, are collected and analyzed by the

PIS assessment staff for future occupational/vocational assessments.

17
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.
New York State Licensing. The assessment staff

is investigating the potential of accepting current New York State licenses

in occupational fields as evidence of occupational competence. An acceptable

current license would constitute satisfactory
documentation, and would fulfill

the occupational/vocational
requirement.

(2) Advanced Academic. This assessment procedure was

developed from the suggestions of admissions administrators at several local

two- and four-year colleges.
Called the Advanced Academic Task, it requires

candidates to demonstrate a readiness for college level work by requiring them

to present several kinds of evidence. The evidence requested involves auto-

biographical essays which outline
candidates' past and present educational

aims, as well as a feasibility analysis of the particular problems candidates

might encounter in college attendance. Some evidence of ability to do college

work is required. This evidence may be of two kinds,
presentation of some

original work which indicates college level abilities, or an acceptable score

on standardized tests in math and reading competencies. The Iowa Test of

Educational Development in math and reading has been selected by the assess-

ment team as an appropriate instrument for indicating readiness for college

level work. This test, although somewhat at odds with the assessment philosophy

of the program, has been used in the absence of other suitable assessment pro-

cedures which would attest to the ability of adults to do college level work.

Other acceptable criteria for making this judgment are under exploration by

the assessment ..aff.

iN
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(3) Advanced Specialized. This assessment procedure,

designed primarily to enable persons to demonstrate a strong avocational skill,

presents a similar assessment problem as that of the occupational/vocational

area, and is handled by the use of judgment of specialists.

3. Design of the Operation of the Assessment System

The organization of the assessment procedures from program entry

to program exit can be summarized in eight steps. The diagram which follows

presents the eight steps as they would be taken Ly any student.

Step 1: Students are assigned RLS learning consultants villo ,es-

cribe the alternative diploma programs
available (e.g., high school equivalency,

twenty-four community college credits, evening high school).

Step 2: For students who select the external diploma program,

diagnostic pre-testing is administered by the RLS learning consultant (see

description of diagnostic instruments, Section 1).

Step 2A: If diagnostic pre-testing exposes deficiencies in com-

petencies, learning prescriptions are issued, and students enter necessary

learning phases. These may be brief or extended, depending on the deficiency.

Students are informed by RLS of the places and persons in the community where

competencies can be learned.

Step 3: If diagnostic pre-testing reveals that competencies are

at the required level, the student immediately begins the assessment of Generalized

Competencies (Tasks I - V described above). Since candidates could receive help

from others on the tasks they complete at home, they are required to demonstra:.-

certain key competencies to the assessment staff. The competencies to be spot-

checked are known in advance by the candidates.

q
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Step The individualized assessment area is picked by students,

and the processes are initiated to fulfill these requirements. Step 4 occurs

concurrently with Step 3.

Step 5: The post-task assessment is the occasion for the demon-

stration of Generalized Competencies not successfully demonstrated in Tasks I - V.

Post-task assessments may be repeated until competencies are demonstrated.

Step 6: The RLS assessment team constantly monitors students'

progress and issues progress reports to students, as well as maintaining records

and assembling students' portfolios. Upon their recommendation, completed port-

folios are submitted for review by the Regional Committee.

Step_7: The Regional Committee,
composed of 16 local persons from

education, business and industry, meet monthly to review the portfolios which

contain the records of student performance in assessments, to approve them,

and to recommend awarding of diplomas for successful completion of requirements.

Step 8: On the recommendation of the Regional Committee, the

Cortland, New York, City School Board awards Cortland diplomas to successful

students on a bi-monthly basis. Special circumstances may result in a more

frequent action on the part of the Cortland School Board.

A Procedures Manual for the assessment system was developed as

a guideline for use by the learning consultants and staff. It sets forth all

steps in the assessment system: diagnostic testing, task taking, feedback and

records maintenance. It also describes the roles of the student, the learning

consultant, the RLS assessment staff (two full-time, one part-time) and the

part-rime assessors (two).
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4. Pre-Test of Assessment System

Both the test instruments (tasks) and the process itself (of

take-home projects, oral assessments) were pre-cested by paid subjects in

the fall of 1974, during the months of September, October and November. A

short description of the pre-test follows.

a. Selection and Recruitment of Subjects

The paid subjects were selected to be as similar to the

anticipated target population as possible in age and ethnic background. A11

had high school diplomas, but no further education. The selection of subjects

wit;-, high school diplomas was desirable. If credentialed adults had these

skills, tnen others seeking the same credentials could legitimately be expected

to demonstrate them.

b. Selection of Observers

Because information on both content and process of the

assessment program was needed, trained observers with experience in observa-

tion techniques were recruited from graduate students of Syracuse University.

They were told by the assessment staff to act as "private secretaries' to the

subjects, recording all activities and feelings expressed by subjects as they

worked through each task.

c. Method of Pre-Testing

As each task was developed, subjectiolserver pairs were

scheduled to meet with a member of the assessment staff for a briefing session

wnich included getting acquainted and establishing rapport. The pairs then

22
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worked together
until the task was completed, under conditions which would

approximate those expected of adults in a self-directed,
take-home project.

Observers reco'-r'sd ,11 actions and comments of the subjects, and accompanied

them wherever .iecessary for successful
completion of the task. When the

subject finished a task, a debriefing
occurred and the subject contributed

insights as to clarity of directions,
format of task, misconceptions and

misunderstandings.
Each task was revised repeatedly on the basis of input

from subject - observer pairs
until directions and procedures were clearly

stated. Each of the five tasks designed to elicit the Generalized Competeu,:ies

was tested in this fashion by the adult subjects.
Fortunately, eight of the

subjects were able to complete each of the tasks providing
continuity and con-

sistency of reactions.
Also, the same observers were used throughout the pre-

tests. These in-depth field experiences,
although small in numbers of subjects,

generated 314 hours of subject-observer
interactions and provided sufficient

feedback to accomplish revisions of task instruments.

The same type of subject/observer
interaction was used to

pre-test processes in the Individualized
Competencies areas, but because of

time pressures,
only one of each type of Individualized Assessment procedure

was attempted. These resulted in process revisions also, but more experience

with this portion of the diploma is needed.

An Occupational/Vocational
Assessment in the area of entry-

level neat cutting skills was
carried out by an observer and paid apprentice

meat cutter. This included
location of an appropriate master butcher, an

interview to determine assessment
conditions, and then an actual meatcutting
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performance test, carried out on-site by the master butcher, the subject

apprentice, and the observer. From this experience, criteria for entry-level

job skills in meat cutting were evolved. It is anticipated that the criteria

generated by several master craftspersons will
provide an array of entry-level

job skills which, at some later date, can be established as diploma program

minimums. This is the model which will be used whenever it is necessary to

assess occupational/vocational
competencies in lieu of a years' satisfactory

experience on the job. The process itself seems to be adequate but will be

adjusted in light of experience.

The Advanced Academic area, which was defined by admissions

directors of several local colleges and junior colleges, was also pre-tested

with one paid subject. The individual,
following the outlines of the college

readiness task,
assembled a college readiness portfolio

and also took stan-

dardized tests in math and reading competencies.
She presented this portfolio

to local admissions officers at one public two-year
institution and at a four-

year private institution for discussion. Both administrative
officials pro-

vided feedback to the RLS assessment
:staff as to the

adequacy of the materials

which will guide the continuing refinement of this process.

A Specialized Competencies
Assessment in the area of art was

also carried out. A student submitted a portfolio of original art productions

for judgment and for recognition in the Specialized Competencies area. The

RLS assessment staff located a commercial artist,
arranged for an on-site visit

to the studio, where the products were
evaluated and some useful criteria

were delineated for commercial art job skills at entry level.

24
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As a result of the pre-test of the five tasks designed

to elicit Generalized Competencies
and the pre-test of the three areas of

the Individualized
Competencies, the following were revised and judged adequate

for use with candidates. All instruments and processes, however, are considered

in the first generation stage and require data from actual use to refine them

properly.

1. Diagnostic pre-test instruments.

2. Final assessment tasks (Generalized Competencies),

3. Final assessment tasks (Individualized Competencies).

4. Spot checks.

5. Post-task assessment procedures.

5. Role of RLS Learning Consultant

The role of the RLS Learning Consultants in Phase III of the

external diploma project has three dimensions: (a) program development,

(b) counseling of adult learners, and (c) administration of diagnostic testing.

a. Program Development

Learning consultants have assisted in the development of the

program, principally in providing feedback in the design of operations and pro-

cedures of the assessment system. A ten-step procedures manual, which is used

by the learning
consultants to counsel

individuals in the program is a result

of training sessions held by the assessment staff and tit. learning consultants.

2 5
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5. Counseling Adult Learners

Learning consultants have counseled adult learners who have

expressed a need to obtain a high school diploma. Learning consultants impart

detailed information on the four alternative paths to the high school credential

in New York State (the CED, adult high school programs, the 24-hour community

college ro.Ate and the Central New York External Diploma program). Individuals

choosing to work for a high school credential
through the external diploma pro-

gram hive been assigned learning
consultants who have explained the program

details to them, and provided support and encouragement.

c. Administration of Diagnostic Testing

Learning consultants have attended several training sessions

which have equipped them to administer diagnostic testing for the external

diploma program. This step in assessment
provides the learning consultants

and the adult learners with specific knowledge of their strengths and weak-

nesses before they begin the final assessment process.
The final assessment

process is administered by the assessment staff. During the final assessment

phase, the learning
consultant's role is largely supportive.

The three dimensions
described above have constituted the role of

the learning consultants in the external diploma program through the development

phase of the project. The experience to date is not representative of the role

of the learning consultant in any replication of program. No replication would

need to utilize persons such as learning consultants for development of procedures,

as they are now complete.

7G
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The principal function of the learning consultants now in the

demonstration are counseling and diagnostic testing. It is not clear at this

early stage of the demonstration how much counseling will be necessary in any

replication. Phis is one of the
questions to be studied as the field test

demonstration continues. Data is currently being gathered
towards this end.

B. Objective Two - Awarding of the Diplomas

By December 1, 1974, the system was
complete enough to begin assess-

ing students, and on January 28, 1975, the Cortland School Board unanimously

voted to award its high school diploma to the first ten graduates who had

successfully completed the program by that date.

On March 11, 1975, Commissioner Nyquist officially presented the

Cortland City School District diplomas to the first eighteen graduates of

toe program. The ceremony, held at SUNY Cortland, was attended by several

hundred persons who had been involved at one time or another in the develop-

ment of the program, and by relatives and friends of the graduates.

The awarding of a Cortland City School diploma
occurred as a result

of several presentations given by the RLS assessment
staff to the Cortland

Board of Education and communications
from the State Education Department.

On October 3, 19/4, a Department official requested the Cortland City School

Board to award its diploma to individuals throughout the five counties in

Central New York who complete the ex4.^rnal diploma program. On October 22nd,

Cortland Board members unanimously
voted to do so when candidates are recommended

by the Regional Committee.
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The Regional Committee for the External Diploma Program has con-

tributed and continues to contribute to its successful demonstration. The

members f the Regional Committee act as the school board for the diploma

process: Members include educators, administrators, business and union

representatives from throughout the Central New York area. They meet

monthly :or three to four hours with the assessment staff to review and

monitor its work.

The Committee members, who volunteer their services, read and review

the portfolios which contain all of the work completed by each of the can-'_:

dates for the diploma. They formally vote to recommend that the Cortland

City School Board award its diplomas to the candidates under review. Committee

members make policy decisions concerning many aspects of the program as well.

They have, as occasion demanded, served on sub-committees to assist in re-

design of the procedures manual, to plan the graduation ceremonies, and to

fill, with appropriate members, vacancies on the Committee.

They also act as liaison between [BLS and the State Education Depart-

ment, and report to the Joint Management Team of regional educators. Because

of their business, professional and personal affiliations, the members are

spokespersons for the program on many community levels. Their commitment.

high level of enthusiasm, and participation is an essential component of the

assessment system and has contributed significantly to the successful comple-

tion of the program by the candidates.

Demographic information is gathered on the persons engaged as candi-

dates in the program and is incorporated into case studies of the individuals



in the program. This information is gathered to provide feedback on the

system to the assessment team.

Information on First Eighteen Graduates

Age Range 19 61 years (average 34.5 years)

Sex

Race

9 men, 9 women

9 black, 9 white

24

In mid-April.
there are 41 persons in the program, in various

phases of counseling,
diagnostic testing,

learning, or final assessment. On

thy average, individuals are taking less than three months to complete the

assessment system which is self-paced and self-initiated.

In order to gather complete data on the content and the process of

the assessment system, an extensive post-graduation
interview schedule has

been designed, and is being administered to all graduates of the program by

members of the assessment staff. This information,
which is enthusiastically

reported by the recent graduates, will become the basis for program revision

and refinement. A recent graduate of the program will be asked to become a

member of the Regional Committee.
In addition, a one-year follow-up interview

is planned to determine how having earned the high school credential has

affected the educational or job goals of the graduates.

29
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t. 011.,,tive Three - Production of a Final External

Diploma Assessment Package

Ihe successfal
completion of the program by 20 graduates by mid-

April is a major achievement. It does not provide, however, an adequate

experience and data base on which to produce the definitive texts of a com

pleted az,sessment package, including cost analyses, personnel and training

recommendations, and manuals for assessors and clients.

RLS had planned to test the assessment
procedures in a school setting

but first needs more
experience with its own

administration of the program. The

present Contract with the Department will enable the
demonstration to continue

only through June 1975. RLS will, therefore, request an extension of the con-

tract to continue the demonstration in several settings
for two years to collect

the data necessary for replication of the external diploma program throughout

the State of New York.

TV. Ct.%CLUSION

finis report has described the substantial
progress made on objectives

on2 and two in Phase III. RLS has set in motion the field test, but the demon-

.)tration is by no mean complete. Completion of the program, including all

components necessary for replication, will be accomplished when the following

objectives have been attained.

1.
Decentralization of RLS effort to Cortland, possibly Oswego,

and Auburn.

Demonstration of program in other environments.

.
Revision of assessment package based on experience.

:40
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Questions which remain to be answered prior to recommendation for

replication include:

1. '..flat are the costs of replication?

2. What are the possible sites for replication?

3. 0:hat are the personnel and training techniques necessary to

implement the program?

Phis educational
alternative has had, in its short life, a demonstrable

impact on the lives of some 20 adults who have completed it and another 40 still

in the program. It is imperative for the success of the pro;;ram, and for its

potential impact on thousands of adults, for it to be continued until the

unansuered and presently unanserable questions have been explored. If RLS

were to ,levelop texts of manuals for assessors and clients on the basis of

experience through June 1975, they would be appropriate for
Syracuse, but of

limited value elsewhere.
Therefore, RLS wishes to Continue' the demonstration

in ,: v,Irl,y of setting., with diverse population groups, to refine the asstss-

ment components of the program, and to ensure its transferability.

ai



27

APPENDIX A

CENTRAL NEW YORK STATE EXTERNAL HIGH SCHOOL DIPLOMA PROGRAM

COMPETENCY DEVELOPMENT TASK FORCE

Nina Abler
925 Seventh North Street

Liverpool, New York 13088

451-4197
T-House Coordinator
Syracuse City School District

William D. Baldwin

R. D. No. 4, Westmore Lane

Cortland, New York 13045

607/756-6824
Cortland Senior High School

James J. Bigsby
236 Coleridge Avenue
Syracuse, New York 13204

4ih-1575
Occupational Learning Center

Michael E. Borelli
R. D. No. 2, Saulsbury Road

Tully, New Yok 13159

696-8412
Cortland Junior High School

idtricia M. Coolican

300 Audubon Parkway,
Apartment A10

Syracuse, New York 13224

446-3124
Futures Institute (Part-Time)

Dcbc.rt B. Daley

4607 Brookhill Drive South

Manlius, New York 13104

682-5616
.
Janesville-Dewitt High School

Helen M. Dierks
13: Dormar Drive
N)rth Syracuse, New York 13212

698-3109
;.eague of Women Voters

Marguerite G. Johnson

114 Lincoln Avenue
Syracuse, New York 13204

478-7053
Prescott School (Evenings)

Peter K. Kavanagh

147 Hastings Place

Syracuse, New York 13206

475-0554
Roosevelt Junior High School

Virginia Lewis
1001 West High Terrace

Syracuse, New York 13219

468-5688
George Washington School Career Center

Patricia Lotito
120 Scotholm Terrace

Syracuse, New York

446-6798
Salt City Playhouse

John B. Romano

5068 Briarledge Road

North Syracuse, New York 13212

458-8082
Janesville - Dewitt High School

Polly Spedding
R. D. No. I

Geneva, New York 14456

798-1204
Ontario County Cooperative Extension

Herb T. Williams
2209 East Fayette Street

Syracuse, New York

446-2465
Folk Art Gallery, Director
Afro-American Study Center Faculty

Syracuse University
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APPENDIX B

REGIONAL COMMITTEE FOR

THE CENTRAL NEW YORK EXTERNAL HIGH SCHOOL DIPLOMA PROGRAM

Cl AIRMAN

Paul Haley
District Superintendent

Cayuga County BOCES
234 South Street Road

Auburn, New York 13021

MEMBERS

Louis Alteri
Manager, Foreman Relations
General Electric Company
Building 2, Room 205
Electronics Parkway
Syracuse, New York

Dr. Daniel L. Apling
Principal on Special Assignment

to the Director of Occupational

and Continuing Education
Syracuse City School District
409 West Genesee Street
Syracuse, New York 13201

Marian Z. Beauchamp, Principal

Camillus Junior High School

Ike Dixon Road
Camillus, New York 13031

Peter Blomerley
Dean of the College
Thompkins-Cortland Community College

170 North Street
Dryden, New York 13053

Robert Bond, Teacher
Hamilton Central High School
Hamilton, New York 13346

Ann V. Gillick, Counselor
Liverpool High School

901 Walnut Avenue
Syracuse, New York
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Irvin E. Henry, Executive ()Ulcer

Onondaga-Madison Counties BOCES

6820 Thompson Road
Syracuse, New York 13211

Dr. James B. Knox
Superintendent of Schools

Education House
130 South Street
Auburn, New York 13021

Judy Nommik, Counselor

Cortland County BUCES and Schools

135 Westminster Avenue
Syracuse, New York 13210

Arthur Shedd
Superintendent of Schools
Cortland City Schools
Cortland, New York 13045

Samuel Villani, Secretary-Treasurer

Local No. 200
Service Employees International

P. O. Box 1200
Syracuse, New York 13201

Barbara Wheler
Member, Board of Education
Cazenovia Central School District

4735 Ridge Read

Cazenovia, New York 13035
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EX-OFFICIO MEMBERS

Francis U. Macy, Director
Regional Learning Service

of Central New York

405 uak Street
Syracuse, New York 13203

Mr. Joseph Mangano
Chief, Bureau of Continuing Education

State Education Department

Albany, New York 12234
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