
, wanperZig
publications

Cooyriqht 1974American Alliance for Health.
Physical Education and

Recreation

A National
Affiliate of the National

Education
Association

1201 Sixteenth Street N W
Washington, D C 20036



agrCar%
Ii1 ls 4:q4:0!)

. 1111:11. h.i t' 111C .4riou, silints..11e. to Ain't!
pruilion

nu,tt:ct.--,1111' A in I% OW
realdl%Pfl 144:

anittilg drug
siciVitdC11i% -41 hh '

The Concept
1 here are in, 4.1e.tt uI xt,tter, to

Litt3.-..tioza%

titt.-re mt h.: a chit,- m
Tad i141

-.at
els:vim:Inc

tor Azto-4
uri..trt.41,1%

Attzt- th.t.t
K.-21.1%11m- ho.,

14-. to im
411th:tenth .411,:r htv. otfat:11-fi milt%r,:e*4%elret.

,kvaht,
A 1:1,11 kali% h, %he'

%tt 1111% h- sis Jitd cArtsm%

1th:
1;litkato:4, pi.* roic m

drug
/21.4f ,zat ro;

4 4.:11114 E htlit
in'tittt it 144

414-141414 athf
flt114414 t tt U tit e gl! elle: lel eget 'elelei

it74ntliti t- t art
titg 4 '441l

44, JpI lu te 4; 1:4414 ntnt.. tir410%
3111-.41.4r.alltiIsititt:1". mg- ark!

113.--Itmg duS
arcFkA411. Sail.

hedth.,,,Itn-, tintanatat m.1111 :t

:1411 Skat:
ikr-trtmcnit, ot dEkjviott.
IttlovIt-stunt

fr-4

A h.:1

tilt,
on, cc :1-cd itl: -oca

t. t hh.hv-1,5 ..4`41/81 siAtt eM.Ik ate in Ti
*A I/4!

111C1C

. Oink.
2:utt .t114:.! Lz,i

Lk 1,
IkttliustNxtd,

4nittl: f%..-.111..- bet. elk'that Nat: tt: h.:1 1;J,

hu
t..4,4-11cm

ivcn et lel
athi thAs
j4t11::

it
LipeiVri

I itc .3::ti

sIttp.M.:nt 1%-it.:,
JI f;:.

.2



DOCUMENT RESUME

ED 110 426 SP 009 415

AUTHOR Winn, Mitchell
TITLE The Drug Alternative.
INSTITUTION American Alliance for. Health, Physical Education, and

Pecreation, Washington, D.C.
PUB DATE 74

' NOTE 1 65a.
AVAILAaLE FROM American Alliance for Health, Physical Education, and

.Recrealdon, 1201 Sixteenth Street, N.W., Washington,
D.C.

EDPS PPICE
DESCPIPTORS

MF-$0.76 PLUS POSTAGE. HC Not Available from EDRS.
*Developmental Guidance; *Drug Abuse; *Drug
Education; Drag' Therapy; Health Education; Peer
Acceptance; Personality Devplopment; Personal Values;
Self Concept; *Self Esteem;' Self Evaluation

ABSTPACT
This book was written for educators and counselors,

but its concepts are applicable to anyone wh9 works with youth. It
contains five chapters, the fist of which emphasizes that building
self-esteem is the best way to counter serious drug misuse. In
chapter two, the kinds of pressures youngsters must cope with are
discussed. In this chapter internal pressures are identified as those
which relate to gender, cultural traditions, expectations, and roles
such as (a) tale/female, (b) ethnic, (c) religious, (d)
urban/non-urban, and (e) patriotic. External pressures, such as (a).
parental, (b) ,peer, (c) authority, (d) legal, and (e) reward, are
defined as those being common to all young people. Chapter three
deals with experiential learning and values clarification as means
for achieving better communication and better decision making
processes. This chapter discusses the phases of values clarification:
(a) choosing', (b) prizing, and (c) acting.kChapter four is a
discussion of how a teacher should apply values clarification
techniqns to himself, in order to learn why he respondes in certain
ways. The final chapter stresses that using the building of
self-esteet to 'counter drug misuse would succeed best if many' people
would commit themselves to its principles. An appendix is attached
which includes (a) experiential learning exercises, (b) selected
readings, and (c) drug/alcohol information sources. (RC)

***********************************************************************
Documents acquired by ERIC include many informal unpublished

* materials not available from other sources. EPIC makes every effort *-
* to obtain the best copy available. nevertheless, items mf marginal *

* reproducibility are often encountered and this affects the quality *

* of the microfiche and hardcopy reproductions EPIC makes available *

* via the EPIC Document Reproduction Service (EDRS). EDRS is not
* responsible for the quality of the original document. Reproductions *
* supplied by EDPS are the best that can be made from the original.
***********************************************************************



Peer
As the child approaches adolescence. the influence of peer

pressure grim s in inverse ratio to that orparent,pressure, vvith
approval b), peers eventual!) approv A b) parents as

Inevitable generational differetices come into play.. For
example, a )oung girl brought up in a IA orld of birth control ma)
have less reluctance about sexual acti\ it) than her mother had a
generation ago. With pressure from her contemporaries to
experiment ,4 ith,,ex or he tagged hopeless') ,old fashioned, she
might find it easier to risk parental disapprov at than 'sot ial
ostracism b.) peers. Then too, there is the time honored
inclinatiOn toss ard peer conformity that ever) )oungcr
generation succumbs to despite equal!) time honored
protestAions about inch\ idualism.

Form, as often as function. is the hone of contention.
Youth has been "getting high- as part of socializing for aciong

as generations nosy alive hay P bi...4 around. In grandpa's day,
kids got off on bathtub gin. In dad's adolescencelt \vas "Seven
& Sev en. Fo4,,the Aquarian generation, It's been "pot.- For
the generations to come ... vvho knovs?

Ana,clusiv e last about neer pressure is that k He it is
constant, it is also constant') changing What is "in- toda) is

passe tomornm .:additionally . despite a popular notion that
the )ounger generation s ill hie\ itabk do just as their fathers
before them. the nature of behav ioral change is cybernetic: each
generation learns from the' one ahead and.the one behind, It is

the confusitin over this that causes so mach of the breakdovv n in

dialogue bemeen pandits and then children oribemeen teachers
and students. "I just can't talk to him'' could as c.i.f.') he said:
"He doesn't take the same' risks I ad.- s Ilia in a functional
sense fu <t I11:t true.

Peer pressure is prollahl the most profound external

pressure the de% aoping person \perk:noes To he appreciated

h) one" contemporaries is olten the best mirror a child h:is

30
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PREFACE

= Whiloitis book is directed toward educators and counselors, its

concepts are applicable to all w ho work ith youth -=incluai ng

parents.

klioread these page" will say , "It's %cry interesting, but

what has this to do with drug ?" The answer-is, this isn't a
conventional drug manual We are concerned with drugs but
we view this issue 'as.part (4 something larger. .

Others will say, "It seems to make sense, but its LItyplicated
and probabl!, wouldn't work for some kids. To these we reply.

"Yes. it isn't ells) ... and yes# some kids won't tie able to

respond positik ." We lane no mil\ ersal solution to any
problem.

What we hake done is look honcstl at a single fact that a

linkage exists between serious drug misuse and lack of '

self-esteem and turn this tact around to encourage the
building of sell- esteem from K through 12 as the best defense
against Aelf-destnkme behak tor such as scnous drug misuse.

This boot, is a reflection of the heart and unashamedly so. In

r-.



.

e,

consideration of its content. people whose lives and work
brought them to the drug scene have eihdred counsel and the

common conviction that application of these ideas can both
',enrich life and enhance awareness of its worth.

What follows is not just toreducators ar.y more than it is just for

their charges. It is f9r anyone concerned with the desensitizing
aspects of our time

In this sense, we are all both teachers and students.

Nlitehell Winn
Philadelphia, 1974
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pas
sus
prologue

Drug use is here to stay . In a world whert,the pressures and

uncertainties of everyday life become increasingly complex, the

need to find and use personal affirmation or escape mechatiism.h

becomes more acute. Mugs, including alcohol*. offer a
profound and absolute way to rein:ye oneself temporatily of
pressures, real Zy imaginary, that are pall of the survival or
identity press.

To arttue that drugs. as an escape neechanii,m. are more

lethal than candy bars. science-eh:lion-Am els, or even sky-
'diving,,,is to miss the point. Millions of dollars have been
spent with dubious result in trvinu. to persuade, young people that
drug use is stup'd because it is dangerous. Kids don't respond
to this argumen any better than their fathers would to the
argument that war is lethal, dierefore no one should he a soldier.
On thedrug se ne. as in war, it's always "the other guy" who
gets hurt.

Yet, the l;Lt remains that thousands of young lives have

been damaged or lost eeause of drug misuse, and the feeling

perskts, in-the anguish of the nation over this problem, that
, somehow all of us share iesponsibilitysior it.

mstval iLts h-cn tirdtt n tikt+tcktt lurstNe &Ulla
-.311.11111,11,V 01 .tkOht11 111 tt111,11 .11111,t, of the harmer lvdds hr odat, non. whale

munr,.1.fic 11%, rah. L1Rrt t..td, 4.tentitti. dassittLatioll
lktfitoi .1, .1 +.11112 .111.1 111.. 1.10 111.11 means Al.liklion h, 11m1 .4111,1,111,.

1111, illo:11...11 01Z11111,1111 p1,1,1, 111 111%,' tna addh,111111 Huh% Ith-

,tathittig rtcrvnkc, to drt, in-ilk., ,Iwtild h. tilitki,tooki to
,t1L44tol tpse 6
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Like it or not, educators are ink olved'in the prdblen to a
great degree because they have the opportunity to affect young
lives in a very special IA ay . Unenciqnbered with the motional
connections of family, They can bring the sort of trained
ob'ectiyity to their relationships with young people few others

n. That they hay e thus far been most!) frustrated in this matter
bespeaks no particular inadequacy on, their part: they have

altered mainly because thdy haven't had the too1k) do the joh.,
rOr the truth is. that to date. the approach to the drug dilsmmair
has been an extension of a national pol icy that sought simplistic
solutions to human problems in terms that have been thin.
but humanistic.

We cannot «menorat :. theAlrug tragedy w ith the big lie:
smoking marijuana does not int:\ nab!) lead to shoot ing,heroin.
Young people knew this years before dray. "experts"

.._
, acknowledgeil it.

W dru
even

ameliorate the drug tragedy by moralising: in a

society $. h re en national leaders show contempt for law on a
grand scale the question of right k's wrong is meaningless on
the street. 1

We La1 nnot ameliorate the drug tragedy by technological
persuasion: (\II the chnh:al, data in the world is irrelevant to the
person merwlielmed by th'e complexity of life,.

We cannot ameliorate the drug tragedy by inlefnsitike
IMadison Akenue sliLkness. a billboard that snderingl) 'asks

"Why do you s\ippose they-call It dope?'' only series t() alienate
I.

further those ink ol ed with drugs(
We cannot\amelioratc the drug tragedy by !1-1) pocrisy : the

sant lion and en 2 lorilikation of alcoholihol as an adeeptable form

of dug use ill an ,im nation to the young the consequence of
kihch is yet to he, felt Mcohonsm is the preier foryi 01'
addiction in America. ,

i ._,/'

,
. And, we cannot =etiolate the drug pronlenvn)
Lonsignng those gripped h) illici't drugs to a Hite of alternate.

but controlled and socially "acLeptable.' drutvititat are equally

(kddicting. t-
i

i
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To thexducator sincerely committed to helping the young
fi gain a positive perspectPe on the drug scene, these apppaches

.tierce Only io evict:lige an airii-Cly forhdable
Fartunately , a nem, national concept is emerging %%ilia

emlihasiyes positive, rather than n*...iativ r approaches, and some

states. like California. reipte basic health education along
affecthe lines as a prerequisitf (RI-cacti-LT certification.

Still, there, are no simple milutions to,the drift; problenis.
And there are no single solutions tp the drug probleM.
But if-an) approach is to succeed, IlJeognition must be

g.i%en the fact that escape from certain realities is part of the
human condition, and that, moremer, escapist helm ior isn't
necessarily counter - productive.

The Common Rector
Drug casualties come from till v.alks of life,. No ethnic or

religioukgroup, no sOcial set, economic class or professfon is

14 IthOlit 1 ietims. The poi askeness of serious drug misuse
lea\es'noareit untouched. In our highly mobile society with its,
sophiisticated, communications sy stems: the drug scene can he

any whesre. -

And yet, desPite the ariegatedYatkgrounds of those ho

becometnmeshed m:ith Limp, ante common factor emerges
%%hen drug use reaches self-destnictie levels. its victims ere,

with rare meption, unhappy 11 ith themselves.
. Which is nol to say that drug dependents are sAithinut an)

sense ..ot sell-esteem. Voris it to say that anyone in the straight

world, the non-(.1rug \%ho has rtseh ahme the pressures

that drug, dependents succumb to. should feel-superior It is
simply to say that those entrapped by (hugs usually ha\ e
insufficient internal resources to ise abo% e the pressures and.

self-doubts that ai c part of the htiman evenence.
That drug dependents generall think poorly of themsek es

is %%ell documented. Sociologists, pepologists and ,,Inost

00:!°one in some "a% associated ssith had \ iota! .mimeo
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agrees that fortify ing,self-este&in is a key part of dependency

rehabilitation.
WIT) .-then. havethe various approaches to the drug

problem been so demonstrahl u accessful? Why is the

recidivism rate among drugdependents so high?'

The Concept
There are no clear-cut answers to these question;: But

there may be a clue in the fact that treating self-destructive.. ,
behav ior almost in ariably occurs after that behavior h
mahifested. or. to put it differently, after a low level
self-Oeem has permitted the indiv idual to succumb to
pressures and self-doubts ,

Which leads to the concept.of this book ... and explains
why, educators may. play a key role in alio kiting the drug
problem: The hottt'at fa (liTtter craw drug mi%ure Li fa
develop and rettdOn e %ell-evieem during an Individual'
formative vit:Iry evpecutIlv while he i% Cl child.

vanous drugs of misuse and their effects, and ways of

identifying and trealing drutusers. are not the subject of this
hook. Still, this is important information for.drugtliscussions.
and educators unfamiliar w ith it should mtact their State
Departmehts of Education, or one /f' several national

information sources for-appropriate' resource material. What

this hook is concerned ith is the area ofdfug misuse for w hich

virtually no solid data exists: the "why.' of it.
What there is-to Work wlijh are some grim alley-the-11kt

facts. that thousands of y ming people bCcome drug casualties:

that little of vk hat has been done to deal w ith the drug probicm

has been very t-flective, and that something must he attempted

to counter drug misuse long before it might hap*.
The aim of this hook is to sensitlie educators to soi of the

important behav ioral presure that affect how filo interact ith

'Sei Appcndrc, !Lie hl

14



people The idea is that, gi%en.this understanding. educators
'will he hettei equipped to thseiner and font() positk e aspects

)oung likes, and I;;No doing. ameliorate the problems of
LiroA\ing up including tin(i.;;<.

k#uildinu self-estepl is not lint) important as6t dwg misuse
countermeasure-. it is central to the total leaming and lde

ocess

15



L pressures
and
risk taking

While human failure can sometimes be gauged; no one has

) et devised an sound a) to measure success: it simply doesn't

lend itself to statistical anal) si , particularly where behasior is

concerned.
Bu.it is possible to gauge the success or effectiveness of

communication while it is happeni The degree of !cycling.

interaction. and trust sharing that a teacher enjoys ih dealing
o with your people is an important indicator of this. For this

reason, an attempt to deal w ith ideas concerning behavior
should occur in as small a group as possible. One simply cannot

get sensitive interaction %then delding ith people on a mass

or lecture basis.
Critical to an understanding of haus ior is understanding

risk-taking. In our competitise (icie:3, the risk taker is a hero:

the greater the risk sirs is ed. the more impressisc the individual

who .survived it. II ,Charles Lindbergh or Edmund Hillary
hadn't taken and survo, ed great risks. Isho would

remember them? And what is it that impels people to race fast

cars, tight bulls or go user Niagara Falk in a barrel?

or all_such people. more is in ()Ikea than any tangible

gain. For each indis ideal. it's a ts a) to pros e something to

himself, a Asa) to enhance sell-image..-i form of do-it-yours&

personal reinforcement.
So too for the young person grow* tip Each

achiesement. each challenge mgt. is part of the maturing



process in term, 0/ the tin/rt./du, %seh-pen (pion To he able
to sat did that epcc ial to one'N peers. is to has e passed

another benchmark in griming up. Our culttire places high
alue on sophistication, or. to use the lexicon of the >ming. "On

being cool
And, being cool can range from v, diking a railroad track or

riding no-hands on a bic:ccle: to smoking cigarettes. c i ping
and drinkylg dad's beer, or doing drugs. E'er> child goes,
through this . and usual! on to other things more mundane.
13tWtor some. certain kinds of risk taking become a raison
hire. a means xs her eh> . through escalation: the drac

attention to themsek e. and become, es en if for the moment, a
kind of hero For the person into drug. as his form of
sett-expres,ion, the °cc klose stirs ed becomes a badge of
distinction. In his \cork!, he's not unlike the adsenturer v,ho

.alt ilk' races ancrconquers the di t t icult Mountain. Cheating death
i. eNerN one's tantas

To Just knocc ledge din risk taking is part of discos eiing
sell-esteem is. hoccecer., insult ment to equip the educator tip
recogniie its parameters and \chat these parameters mean.
Lquall important are ident0 mg and understanding the
pressures that are part of th: process. being Lm are that often
these pressures conflict. and. most significantly: recognizing
the Llear-rdationshm hem ecn risk taking and decision making.

Identiling the kinds of pressure. soungsters must cope
kItil di) icult because mans pressures oerlap. The process 'is
tat:dilated somecc hat. him 2r, grouping them into I x
tieneral cati!gorics Hitt r no/ and t kW! Mil While the grouping.,
Md.`, appear arbitrar . the need for understanding their
components is c

18



INTERNAL PRESSURES
Internal pressures are those Ilia relate to gender, cultural

traditions, expectations and roles. Unhke.external pressures
which bear on all young people-, internal pressures arc
selective') applicable, Major subdivisions into which such

pressures could be di . ided include:

( I) Male/Female
(2) Ethnic
(3) Religious
14) Urban/Non-urban
(5) Patriotic .

Internal pressures affect inch ideal risk'takine in terms of

pre-shaping haw. ior w alm( reference to risks. Teachers also

are subject to such pre ssures, and their responses to them can, in

tu affect the wa youngsters achieve.

Male/Female
The greatest determinant of rule expectation is gender.

Until recently , our society general]) accepted well-established

preconceptions about sexual roles. Classicd11) girls were

expected to he soft. sweet, emotionally demonstrative persons

who would grow up to become housewives and mothers. Boys

were expected to he tough. bra e and unsentimental (big ho) s

don't cr I. and grow up to become breadw inners. husbands and

fathers
The temale who allied a career mer motherhood was

idol) scorned The male who w as disinterested in having 'a

lamil> was like') to be Libeled immature.' But males could

'fold alinost an) job. and all top decision-making occupations.

particular') in the business world.. were their sole pros ince

Jobs thought suitable for females were general!) in the setA ice

areas or positions ancillary to w hat men were doing. such as

19



waitress, nurse, secretary, and the like, A female professional
was a ran:: exception, and in many cases, females in such

occupations, unless self-employed. were paid less for their
work than were men similarly occupied. A common rationale
for this inequity was that %%omen were unreliable employees in

that the} %.% ou Id ine% itably lea% e to ha% e babies or to accompany
husbands building careers elsewhere:

Since World War II, %%hen women filled many "male"
jobs for absent set-% icemen. community 'attitudes towards

women in man} occupations, bine been slow I) changing.
Having proved they could do well rn % irtu-all} any kind of work.
ctien increasingly have demanded a better chance for

`employment and at wages comparable to those paid their
male-counterparts.

Change in traditional roles for females got lts greatest
impetus, however, in the sithes ith ,the dev elophient and

widespread acceptance of new and highly effecti% e types of
birth control for women., Freed from the biolouical entrapment
of pregnancy.. many v omen began to question the concept of

universal motherhood and for some. marnage became a less
desirable goal.

Other factors that changed traditional female roles were:,
grow ing aw artiness ()few erpopulation as at? ecological concern.

ider community acceptance of nonmarttal cohabitation. and
women liberation mo% ements which so ulzht and obtained

.
national legislation ensurin;z equal employ ment opportunities.

The w idesptead ado ent of contraception and more Mx:nil

abortion law s has had a profound et fect on a hat was heretofore

the greate.st area of risk taking for young females. In a like
manner, it has affected sexual risk taking for.), oung males.
Settal roles for young people ha%0 been,gicatls altered by these
ehamies. Females are beLomm., More au,,iessie m making
se \tial demands on partners. and istial relationships in% 01% ing
se \ are more common.

Changes in male role have been less profound than those

20



for females, but they hate been nonetheless significant. Unlike
females. who hate struggled for more opportunity in many
fields. males hate beconie less "success" oriented than once
ttas the case. In part a concomitant of the expansion of female
roles. males are not), some hat less inclined to assume
responsibilities sAhich fmmerty tt ere part of society's
expectations of them. While most young males still adhere to
traditional notions of family formation and career do, elopment,
substantial numbers are delaying the proces \\bile exploring
alternate life sty les tt ithin the context of situations which
impose minimal personal restraints.

With the shotgun marriage': he' oming less of a
phenomenon and tt ith dependency on male support less urgent,
than it once wa,t, an increasing* number of )(Ring people aware
of the high lot el tit marital failure exPerienced by their elders,
are dela!: ing marriage and family formation. ,

Recognition of these Important changes in maleileina4
role epectations is critical to the teacher seeking ti,ays
to reinlOrce sell-esteem in the young. This is pain's llarly
significant in lo% of the tact that parents. for the apst part. find
it hard to accept these changes. The teacher tt hothltiks little
girls should plat tt ith dolls and little hot s should think of
heonung doctors or lattyerse Could he lotting seeds
()I resistance that might late' he c \pressed It\ serjousidrug misuse,
Reinlon.ement of sell-esteem for the young of both sexes not),
requires that all Ilk aspirations be clic:Offal:C(1 lor et eryone, If
little Pe,,L;\ ro he president of anything it hen she grotis
up ... tt hy not!

Ethnic
Not long a, o. slhookluldien tt eie taught that tinerk.1`,1

tt as a great melting pot Ins peoples from all ot el 1 the tt orld.

Indeed. part of our sense of gicatness tt as daReI d from the



belief that it didn't mattev ho your grandpa was or where he
came from we were all one happy national family.

No more.
Largely as a result of the struggle of blacks to enter the

mainstream, the concept of rat. ial or ethnic pride has been
developed to the point that the Anglicizing of America is now a
thing of the past, Today . people paste decals on automobiles

indicating Italian, German. French and What-Have-You
heritage. Third or fourth-generation Americans who don't
know the mother tongue of their ancestors are seeking clues to

their origins.
The desire for identity in this Wm, as a further reinforcer

of self-esteem, is one kind of answer to the racial slurs and
innuendos that have been an ugly part of American life for to

long. The Chicano sitting in a Texas classrooms doesn't feel like

being a second-class citizen: pretty or not, the black girl newly
arrived in a suburban classroom believes that black is beautiful;

theJewish boy ho wants to he an actor doesn't daydream about

anew homogenized name to go up in lights: and Km+ alski isn't

ashamed to have kalbase in his lunchbox.
Accepting differences instead of pretending they don't

exist is a new and better way of things. But it's equally
important, in dealing w ith and reinforcing the feelings of y rung

pe iple. that there he understanding of w hat these differences
imply . For exampIL, if the Chicano boy were to find himself in
trouble and be required to participate in group counseling, that
decision could be ed as a great insult by his family:
Mexican-Americans pride themsek es in holding family
counsel on serious matters.

For the youngster coining from a strong ethnic
background. risk taking in any lorm that could create hero status

is a powerful stimulus, If he succeeds. it's 'Ike a success for all

of his hind. Ethnic heroes ha: e beenrart of the American scene

Ior a long time,.
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For blacks. Chicanos and American Indians. ethnic origin

is more than mere declaration: they are what they look like ...
and that's more demanding. emotionally. than being a
self-proclaimed white anything. Moreos cr. generations of fitard

experience in dealing with an often intolerant white majority

has. made them particularly sensi t e to any kind of interaction

with "outsiders." By way of illustration, the white teacher
dealing with a black child can expect sonic deme of mrstrust
and must he aware that "visible ethnics.' will resort to
time-probed techniques for maintaining distance with people
they hale no reason to trust. For blacks. dealing w ith "whitey."

may require "shuckine and jis ing" a kind of "play dumb"

dialogue used as sell-plotection.
Sonic, belies e that large ethnic concentrations of

youngsteri,, require teachers of the same ethnic extraction.

According to this theory, a black teacher who grew up in the
ghetto is best able to empathue with black kids from similar
circumstance.-But grow ing up in the ghetto does not necessarily

make,one an e flectke teacher. anymore than grow in up in a

comfortable w hite' suburb means one is w ithout sensitivity to the

hopes and fear:, all children has e. Teachers can be effective in

the classroom no matter where they come from pros ided they

recognise their ow it origins as w ell as those of their students and

what this all implies. It the teacher is aware of these factors,
chances are that youngsters who might otherwise resort to
serious risk taking to prmc their ethnic worth may find it
unnecessary to do so.

Religious
any religion with suhstanttal numbers of followers has

adherents in the I, sited States. He that as it may . the principal

religious force in this country is that (lensed from the
Judea-Christlirn heritage as relined by the Protestant Ethic of

Calsanist times and adapted. as a modern cultural concept. as

the Success Ethic.
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The iy-incipal tenets of this phtlosophx are that man is
imperfect and must seek to im pros e himself so that he will he

acceptable to God , The concept of reward is al so operati e here:
if a man does %\el I in Ine it is probahl) because he is pleasing
God: it he has adx et-sit) . he is pa) in tier some shortcoming. In

either case. he has a chance at acceptance af:er death pros ided

he conducts himself in a certain w a) id anticipation of it.
Heaen is the reward for all w ho have measured up.

Risk taking is operati e i thin the religious context in that

failure to measure up to God's expectations can consign an
tndn idual to a state NN here his soul can find no peace e% en after

death. From Jew ish philosophy conies the ha'.ic rules of
conduct enunciated in the Ten Commandments., In the main.
Christianit) is an offshoot of these ideas with a less angr) God
as the centerpiece and w uh k's represented as a special figure

direct') sent LI) God, The Protestant Ethic refinement is that
men must toil. and he who toils 'Most mighul) has the best
chance at heir\ en after death as well as material sucT
during life

In our culture. the Success ( Protestant) Ethic has become

fundamental to our notion of ndi idual accumulation of goods
and use of resources. There are no delineated upper restrictions

to w hat an ind !dual should ha e. or e en hope to ha\ e: The
sky's the limit

Risk taking is %er) important to those in olved in the
Success Ethic. Almiist e er) rags-to-riches slur) in olx es
someone who stepped out of the parade and went another
direction to make good. In \ rthut Dead, ola
.Sahlutan,, Willie Loman's failure is underscored fi) the brother
ss ho reminds him: "I v en( into the jungle a poor man and came

out rich at 21 r. To he a Success Ethic w inner, one must he
,tgressi e; tough, determined and. abuse all unsentimental.,

Among the oung there is a _growing uneasiness
concerning the SuLLess I.thtc Man) hel le% e the accumulation

of things isn't worth the struggle it requites. For parents who
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have sacrificed much to pro*le a higher living standard, this
seeming ingratitude bn the part of their children can become a
point' of antagonism.

It is also true that for niany of the young, the rejection of
"things" is part of counter-culture conformity, a temporary
trade-off of comfort for the harder life of the poor. Having
comfort to fall back on makes poverty easier. It is the rare poor
person who wouldn't gladly trade his Situation for one of

affluence.
Whatever the reason ,and however sincere the rejection of

the Success Ethic and the accumulative life, it's a kind of risk
taking that few parents feel easy abut. For them, the alternative
life style many youngsters admire is somehow a personal insult.
Those who are unwilling to work hard to get thnigs are easily'
categorized as "bums."

Regrettably, there are many decent parents whose agony
over-the life style preferences of the young blinds them to
valuable endeavors. A university dean whose son dropped out
of college to handcraft furniture regardechthe decision as a sign
of persdnal failure for them both. How much better it might
have been for each person's self-esteem had the father been able

to take pride in his son's creativity.
While there is less literal adherence to religious dogma

today than several generations ago, many persons base their
ethics on biblical or other religious, principles. This is
particularly true of those who follow Roman Catholic or
Protestant Fundamentalist doctrines.

Teachers are nor supposed to be,concerned with students'
religious preferences. But meaningful interaction with young
peoplAquires familiarity withtheir,religious philosophies and
the ways in which these ideas shape emotional structure., As
long as response to these factors is not judgemental. knowledge
of them can he very helpful in enhancing interpersonal
communication. Equally important, teachers should be aware
of the way in which their beliefs, may affect their responses.
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Religion organised along traditional lifts is particularly
demanding for today 's youth who seem less inclined toward .
aceeptanceof its restraints and formalities than their elders.
Many churches report declining attendance and interest on the
pin of the young,

Teachers should not conclude, however, that young
people are without religious feeling. What distinguishet, them
from their parents is their-impatience with religious form and
church-gbing.. That they may differkvith their elders about
matters Of life style does not necessarily suggest they are less
moral. Moveinents like, the Jesus People and others based on
both wesiem anN eastern religious philosophies. indicate
substantial interest in religious matters by young people -the
principal followers of such sects.

Urban/Non-Urbani
At one time, this internal pressure factor would hiive been

delineated Urban/Rural, but today's rural dw- el ter is inah more
sophisticated than his predecessors, and he is joined by the
suburbanite who dabbles at being "country."

The principal difference between the urban and non-urban
pers6n is.that the city dweller leads a higher intensity life with
less sense of security . Consequently , the child who grows up in

the city may be more suspicious, less open, and less likely to get
into personal sharing than is his non-urban counterpart.

Risk-taking is an every day fact of life in the city. People.
traffic, commercial bustle, and criminal activ itj are just some of
the urban child's daily concerns. The urban child is soon
confronted with alcohol and other kinds of drues, and may,
moreover, discover that the traffickers in these things (Big Risk
Takers) acquire a quasi-hero status.

Because many urban children come from poverty
Situations, thciir role models may he older people in the
community who have n i;en above poverty by unusual activities
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often outside the law In the parlance of the street. this is

"working a hustle. It might range from numbers mining to
pimping or drug deal ig The cool hustler the *Supertly"
ss ith clothe,lai d a big custom car is as much a hero to
the impressionable IN sects child as was the Lone Ranger to an

earlier. nondrug*generati
When.> nu 're poor, risk taking 9n sometimes he more than

sw at. to reinforce identit> and self-(steen Sometimes, it's the

reqqirement for fundamental survival.

Patriotic
Only a generation ago. patriotism w as a word almost

anyone could define and all definitions %ould he pretty much

alike.
Neat any more

After sending > ouch to w ar three times tithin 30 years. old

concepts of patriotism has e become umiceeptable to some who

argue that "peace is Fr.itriotic. The esealatain of the Indoeh:na

conflict brCiught this difference into sharp locus in the '70s and

.,__bcame hitterl> do ish e national issue. In the main, it w as the

>oung who led the opposition to the ,ar.
Risk taking was er> mpch part of the argument.

Most older people:, particularly those 'ho remembered ,or
serN ed in World War it felt that military duty was even

. soundg man's obligation: regardless of political considerations;
Mans young people thought the polite al issues were of prime
importance, arguing the war was unjust and a blot against
traditoonal Atiterityall respect tor'sell-determination of peoples.
Act usat ms of cow ardice sere met Altit'accusations i)1
murdering. W ar resistante demonstrations annand the nation
irk reased in numher and si /c. f-.entuall> . as casualties from

mounted\''. mole older people hi:Ilan tc) question the

moRilus of the \w ill and Congress brought pressure to end

American im oli einem in it.
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The impact of war resistance on the very young was
considerable. Those whOe older brothers and sisters ppposed

their parents on tho issue tended to side with their siblings. For

some, the death or incapacitation of brothers who had been in
the fighting: withkitunderstIrlding its relevance to .Anierican
life was beyond comprehension, Finally opposition to the war
by substantial numbers of veterans of it some at: whom

rejected medals for valor they had won on its battlefields
maiiohe conflict-one where tralitional hero roles became
invalid. In short, risk taking in this situation became a loser's
game..

The politiehng of the young presents teachers with an
extremely delicate situation., Because-political considerations
Tire often attended hy strong emotional feelings, dealing openly

_with children on such matters requires special sensitivity. The
temptation to take sides when discussing topics like Vietnam,
oblieatlon to the nation, the nature of patriotism, and the like is"...

_./Thard to avoid., But because this is a very important internal
pressure* that v. ill be with children long after they have become

adults, it is one of great importance,
The pressure of patriotism is the pressuresof conscience.

* * *
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EXTERNAL PRESSURES

'External pressures are those w hich tend to affect all young

people, no matter what their internal pressure situations ma) be.,

Important components are:

(1) Parental
(2) Peer
(3) Authority
(4) Legal
(5) Reward
ititik taking in response to external pressures becomes

bperathe prrmarilY through resistance to the pressures.

Parental
From the time oraWareness until adotescence, parent,

Pressure is the principal,beha% ipr detemiinant the young person

must adapt to. Forti;,Thme, rigid codes of behavior are expected.

For others, a permissiveness that makes virtually no demands is

the rule: Whites er the polio) of the family each child is taught

that *parents has e'q me Inds dexpectatatns against v hich
his beha;ior'will be Meas ed.

For. most youngslers, the learning process begins at [rime

ith emphasis on w hat the) should not do often exec: r
instruction in w hat should he dole. For the teacher interested

dealing effecto. el) w ith )(lung people, understanding of
familial expepions can Ile'an unp6nant clue to risk-taking.
behavior.

White parent pressure at)esn't decline w ith the advent of

peer pressUre, its influence begins to lessen as soon as the .

youngster has coir6ict w ith ,other children and the family
attitudes they represent.

ra.
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Peer
As the child approaches adolescence, the influence of peer

pressure grim in inxerse ratio to that of,parent pressure, \kith

approx. al ti peers ex entuall> merrkling approx it ht parents as
mex liable genera ional differeNces come into pla).. For
evample, a ming girl brought up in a kkorkl of birth control ma%

hay e less reluctance about se \nal aLti it than her mother had a

generation ago With pressure from her contemporaries to
experiment V.Ith,W or be tagged hopelessl old fashioned. she
might find it easier to risk parental disapprox al than
ostracism b.x peers. Then too. thew is the time honored

inclinatiOn, timard peer conformit> that ee*, younger
generation succumbs to despite equal!) time honored

protestations about individualism.
Form.. as often as function. is the hone of contention.

Youth has been "getting high as part of socialising for asjong

as generations noxx alixc hacc beei around. In grandpa's (la}.

kids got of f on bathtub gin. In dad's adolescence xxas ''Sex en

& Seen.'' Forkthe Aquarian generation.. it's been "pot. For
the generations to come vv ho knoxx

ilteeilisi;e 'act about peer pressure is that ~chile it is

constant. it is also constantly changing. What is "in today is

passe tomorroxx . despite a popular notion that

the ()Linger generation cc ill inex itabh, do Just as their ratherk,

before them, the nature of helm% ioral change is cybernetic: each

ileneration leains from the one ahead and the one behind It is

the con fits& oc er this that causes so rubel] of the breakdoxxn in

dialogue het x\ een pareats and their children oribetxxeen teachers

and students lust can't talk to him'' could as easily be said:

"He doesn't take the same risks Ilia In a functional
sense lust isiay t true.

Peer pressine is prollabl: the most plotound external
pressUre the de% eloping person iv:rat:110\es To he appreciated

FA one's contemporaries is often the held iMrror a child has
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when he subsconsciously asks himself. "How am I doing?" If
peers approve. while parents do not, chances am the resulting
conflict will he resolved in favor of the contemporaries.

Understanding the need Tor peer approval is fundamental
t teachers seeking better interaction with students. But a
prerequisite for this is awareness of what current peer pressures
may be. as weii as awareness of areas of conflict from the home.

Authority
An overlapping pressure that becomes more significant as

the child enters school and continues throughout his lifetime is
that of authority". It is in this area that the educator is most
intimately invoked because his role carries with it substantial
authority power.

For the youngster, a certain ambivalence is often attached
to the authority figure, beginning with parents (who make him
feel badly by disapproval or withdrawal of privileges), and
extending later to ttCachers (who can hurt him with grades.
detentions, had reports or recommendations) or policemen (who
,iie him ii1 kets. or make him moNe from a corner, or call him

"kid").
The educator is in a particularly sensitiN e position because

he may find his on sense of self - esteem threatened by the
students ,Zith whom interaction is required. If a child is
rebelholis or shows contempt for what the teacher is doing, a
natural reaction is to use authority rights to 'deal with the
problem. The difficulty here is that the unpleasant behax ioral
manifestation may represent lust the tip of an iceberg of
discontent. If no particular happening precipitates the incident,
the teacher must ask hiniself hy his student responded in a
manner out of keeping with what w as going on.

Much of the problem with authority figures is rigid use of
power in petty ways that diminish its value in more critical
situations A group of CalitOrnii educators attending a drug
seminar had an examplc of this w hen, at the eonelt4m of their



class, the instructor asked them to line up by twos at the door,'

Their first response was to laugh at his "cute joke,- The
instructor reacted to their laugh with a stern face and insisted

they do as told, After they reluctantly complied, their rising
anger changed to insight when the instructor made a quiet
observation on the petty use of authority.

In dealing with the youngster who exhibits problematic
behavior, the educator must have an awareness of those factors

which affect his own beha% tor and respon;,e patterns as well

as those :which impact the student's. Educators a'so require
reinforcement of self-esteem, and, like young people, their
actkns are often affected by the same internal and-external
pressures that set role models for them., Sorting out what these

pressures are, and knowing how they affect one's feelings and

responses are vital to maintaining perspective on the lives of
others. An authority liguie should mean more to a child than the

image of a person with power: more importantly, authority
should impart the idea of people sense. Or, as the kids would
say:, "He's got it toeether. It's had grammar, but it's a great

compliment,.

Legal
The fact that stringent laves exist regarding illicit drugs and

their use requires recognition. The legal-consequences of dnig

misuse also affect the problem.
Advocates of strong drug laws argue that the laws are

designed to protect people fiom the deleterious effects of drugs

improperly used, and therefore, such laws arc
Opponents of strong drug laws argue that the laws seek to

regulate morality and creaT another category of victimless
crime (along %1 ith gambling and prostitution) %1 hich. they hold,

should not he subject to control. Therefore. such laws are bad.

There are also a numher of divergent views, falling
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between these two, on the appropriateness of existing law about

drugs.
Many who hake listened to arguments feel that debate

about drug laws has significance beyond the drug question..

What is aystake is the fundamental consideration about whether

laws should be in: ariably respected. whether or not they are

deemed moral. In the a idcspread disregard for drug laws, an

erosion in the traditional American respect for law as the

backbone of social compact has become a matter of deep

concern.
At the heart of the issue are the law s regarding marijuana

Use While these prohibitions haA e become less stringent in their

consequences than once w as, the case.. those who oppose the

law s cite lack of scientific eN idence of marjuana's alleged evils

as confirmed by a presidential commission asked to explore the

matter) as reason to decrimmali/e use of the suktance., They

say the continuance of man walla laws in the face of such

findings places otherwise lam -abiding people into the category

of breakers and thereby enxles respect for law.

While there are many w ho agree that -Americans should not

be guided by had law s, they feel the way to rectif\' the

situation is to amend the law s h due process rather than simply

ignore tneni, rnen' argument is that law s should he worthy of

respect it' w Care to as, Old social chaos but they should not he

flaunted during the process of change.
Whale\ er one's fee,lin;,,s on this issue, there can he uu

doubt that the presence of such laws does influence behm ior.

One of the sole ettects of klmg law including those attending

is the deleterious effect they ha :c had on

community /police relationships. While the issue rages on. those

charged w th enforcement ale the men in the middle. Clearly . it

police were allowed to wee laws according to each of neer'

psonal con cton. there would he no legal equity . Therefore,

police must enforce the law Ille ev,t, even though Lnei)
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action taken rel ink c to marijuana regulations causes resentment
in some quarters.

The attitude of the young lov and the police is a matter of
special concern. Where once the ,,olice ofFicc;r was a respected
member of the commtni it% A% horn youngsters could look up to.
this is less the case today.

Certainly some measure of this resentment has been well
earned: the had record compiled by some police in dealing with

minorities, "hippies." war protestors and others has tarnished
their image.. More recently, however, law enforcement
departments across the nation have recruited more minority
members and younger, more progressive of";i.et..rs with better
educations and keener social insight in order that they more
accurately and fairly represent the inteicsts of their
communities,

,But police are people too. Failure to recognize the
frustrations police must cope with in doing their jobs can only
exacerbate the problem and further erode respect for law . Many
community-minded officers hake seen criminals go free after
apprehension at personal risk: the clogged courts that leave
criminals on the street long after execution of crimes weaken
confidence in the system; the seeming impunity of major
criminals suggests corruption in high places. Given these
conditions, the risks are too great, the personal abuse to
constant, and lack of community support too frequent to
promote enlightened as 411 as effective law enforcement.

These are sophisticated issues for young minds.
Nonetheless, the teacher who w ishes to communicate with
young people about the pressures that affect life in a way
relating to risk taking and self-esteem must deal w ith them in an
open, unbiased way.

One of the drug scene ironies educators must face is that
sonic jurisdickons require them to report any thing they know
concerning drug actkity For the teacher trying to reach a
youngster seeking help. this poses a great moral dilemma. One
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must either turn away from the child, or by reporting him.

destroy any possibility of really helping this or any other young

person. Alternatively . one can break the law by ignoring it, thus

running the risk of being a reluctant accessory to a crime,
To overcome this problem, some .jurisdictions have

enacted special legislation called "confidentiality labs" which

permit teachers to help young people with drug problems

ithout running afoul of drug laws. Mar) land was the first state

to enact such legislation. and its law has become the model for

similar legislation elsewhere.
Because,leveling, open exchange and mutual 'respect are

criticalin dealing vith young people on the drug issue, it's
important that educators involved in such activities acquaint
themselv es with local drug laws as well as the drug policies of

_their school or school district., If these policies make no

pros ision for frank and confidential teacher/student exchange,

decisions to permit this should be sought.

Reward
The reward pressure concept was probably invented by a

goat-cart driver who discovered carrots. The idea that "doing'

this w ill get you that" has given more impetus to mankind than

the boot and club combined.
For the student, the reward of education (the carrot). too

often is the grade. While the trend i< aN% ay from this in favor of

nongrading, evaluation techniques. the grade is still used by

many teachers as a method of telling a student what is thought

about him. The tragedy of the traditional grading system, with

all its competitive connotations, is that it often fails to regard the

individual in terms of his personal progress. This failure is

further complicated by the fact that in some educational
institutions. particularly 0% erc row ded inner city schools,

behav ior often becomes a prime determinant of the grade.
Accordingly many young people with potential, frustrated
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with the conditions of their classrooms, become "problems"

who are repeatedly 'aded or sometimes "passed just .to he
gotten rid or: With their potential undeveloped and their
aspiiations ignored, such students are faced w ith the choice of

dropping out or ' 'graduating' as functional illiterates prepared
for or nothing.

Thfrustration of students struueltng for a sense of
personal growth and worth within the confines of what is, too
often, a custodial situation. also has its counterpart in so -cal led

"bettei- schools.'' Whereas the high school diploma used to be a

meaningful educational term ipal point. this is no longer true due

to expansion of higher education facilities and a concomitant
raising of education requirements hs employers.. Toth),
e en prosaic jobs often require a college degree as a basic

prerequisite. and the high school diploma is significant only in

terms of the grades it represents relatise to consideration for
college entrance Thus, the reward of good high school =des
is a chance to once again chase the carrot of good grades in

order to obtain the degree necessary to g6 a better job.
While the concept of formal education being necessary tb

"prepare for life'' is still alit! witlf respect to coenitixe
learning, the freqUent lack of affectixe inpu; has left many
oung people bew ildered about themsch es and a societ) which

teaches them to aspire to the high-income business or
professional worlds while sneering at artisans' occupations.

A significant number of contemporarr young people don't

respond to the classic education/life plan or feel at ()Xis w ith the

high-income carrot principle. Consequent!). they view college
education as irrele% ant and elitist and either forego it or dropout

in la% or of simpler lies w ith greater tx)tenlial for personal
creates its . Instead of "doing this ..,oto get that'' (external
reward), the young person today is Just as apt to sad, "I'll do
this only if it makes me feel good about fn (internal

reward).
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If reward pressure for students continues along the same

lines it .tradiPonally has, and if rigid adherence to codes of
,behavior continues to preoccupy some educators more than the

development of self-esteem, self- realization prospects for their

students will remain dim, Given such an atmosphere, it

should surprise noose that man) )uung people react in terms

of drug misuse.,
Insensitive use of discipline relative to revs ord is illustrated

by the experience of a ,voung child who had been told repeatedly

to "be quiet and behave." When found sitting alone in an empty

classroom and asked what he w as doing there, he replied, "I'm

being-have."
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eking'
better
decisions

Our society reveres the decision maker. In our folklore,
such a figure is a person of determination, strength and
leadership quality. He (the figure invariably seems to be male)

is something, of a hero,
We lionize the decision maker becaus we perceive he has

faced certain risks ... and overcome them hy his decision. In the

ease of a President facing a missile crisis.The relationship of risk

taking to decision making is clear, We see it also for the

battle-winning general, goal-making tiiotbal I -player and even

the winner of the Irish Sweepstakes.,
What we don't perceive is that all people are decision

makers and that risk taking is invariably part of the
decision-making process, At mininium, the risk we take with

any decision is that it proves to he less than the best choice. For

some, a question as mundane as "What shall I wear today?"

may imply the same kind of anxiety, on the personal wale, as a

top executive's determination to invet millions in a new

enterprise.
Failure to recognise the importance of decision making for

ever) one particularly for tit: young is t allure to recognize

a very important universal human activity .

While es er) one is exp6rienced in decision making, few are

consistently good at it. and fewer still at ease with the process.

In important measure, the anxiety associated- ith decison
making comes about because we have an imperfect vision of
ourselves ond the wit) to which we relate to others v. ho ma) be

affected by the decision or pass judgment on it.
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Oveicoming decision-making inhibitions requires
fortification in three essential and related areas. First, there is a

need for a clearer picture of ourselves as a prerequisite for fully
appreciating our feelings about given decisions; second, there is

a need for better teaniques in communicating those feelings to

dthers; and third, there is a need for a system of evaluating

decisions to be certain they truly reflect what we feel,
Behavioral sUentist... studying these problems, have made

important strides in recent years, Experiential learning
techniques have been dev doped which has e pros ed effective in

overcoming the societal and self-imposed restraints which
hinder the kind of personal recognition and expression essential

to the decision-making process. And, a system has been
dev eloped whereby personal decisions can be ek aluated to learn

if they truly reflect the reclines of the person who_has made

them..

The beauty ail all is. that the techniques for experiential
learning and values clarification (as the decision/evaluation
system is called) can be easily mastered and applias For the
educator concerned w ith destructive behaviors such as drug
misuse, these learning techniques. combined with an
understanding of the linkage between formative pressures. risk

taking, and the decision making process. becoive humanistic
tools vtith which he can build the elements of self-esteem
essential to positive growth and learning..

w

* * *
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EXPERIENTIAL LEARNING
The' basic idea of expenential,leaming is that if you can get

people to share feelings within the context of special situations
("experienCes") specifically designed to give climens,ion

to identity and provide p better, nonthreatening way of

communicating, the participants will makeyaluable discoveries

about themselves and others that will res'uli in a more positive

way of dealing with life.
I

The xvay in which this is achieved is remarkably siniple
as several sample experiences in the Appendbl demonstrate In

the main, the teacher employs a series of experiences usually

of increasing sophistication as he works with participants to

overcome their uneasiness about revealing themselves and

dealing with others on personal terms.
At the outset, he will usually employ exer c ises designed to

"break ,the ices, giving participants some awareness of one

another. Openers might be simple name-games in which

participants go around a circle introducing one another or telling

something about their neighbor based on brief "pick -'partner"
chats about -"what I like to do for fun," As the exercises

prOgress, participants might have tc; deal with such matters as

word association ("strong as a bull ''), bragging (is it really

bad?,), positive focus (''five nice things about me are ...."), and

brth.
Neither special equipment nor an elabora te setting is

necessary for experiential learning. The usual requirements are:,

a trained leader to act as a guide and a catalyst; the participants: a

room large enough to hold everone comtor?ably and

informally and simple things like paper and pencils, and

perhaps a blackboard and chalk.
The participants need not know one: anotherat the outset:

indeed it's often hetier if they don't as one of the great things

that happens w ith experiential learning is discovering new ways

to know strangers quickly and personally .
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Many of the experiences can he applied on a one-to-one

basis. but most work best in group situations. Also, while many

of the experiences are desigoed for people past the elementary

school age, even those designed for younger people can often be

used effectively w ith older gieups. It is sometimes said that one

can be too young for some experiential learning, but one can
never be too old.

The number and variety of exercises that can be used in
experiential learning is remarkably great, and people engaged in

this process are constantly developing new experiences or
modifying existing ones to better fit particular requirements.

Excellent samples of experiences designed for all kinds of
learning problems may be found in the Appendix.

Freedom from Fears
Most 9t us are reluctant to express our thinking and

feelings, fearing we shalcbe thought stupid, silly, square,
cowardly, incompetent and generally unattractive. Therefore,
we. arc often afraid to speak out, dance, paint, sing or read
aloud, try something new, approach people or even love.,

As the.objective of experiential learning is to free peQpIe
from needless fears that are self-imposed or inspired by others

and, by so doing, liberate the power to create, to think, to learj,

and feel aood about life, the teacher must show great sensi ti% ity

in working with ,participants.
The instructions applicable to most experiential learning

situations are as follows: the participant is encouraged to be as

truthful and honest as possible; he is urged not to be too modest
..

about his good qualities and told if's OK to mention things
about himself he perceives, not to he good., and he is also
cautioned not to exaggerate his good qualities or his
deficiencies, common mistakes that many make.

The instructions for groups generally follow these lines:
first, really listen to others and try not to interrupt. Interruption
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is identified as a sign that one isn't interested in theother per,son.
Paying attention makes the speaker feel good. Interrupting
makes the speaker feel bad, thus discouraging "sharing'on his
part. People respond both to good feelings and had When
feelings are bad, an insurmountable communications wall is
thrown up: when feelings are good. people arc grateful and
friendship is possible.

_

Also. feel free to tell others what you like about them by
praising their good qualities. People so treated will want to
respond in a positis e w as , cooperate. w ork harder:share more.
and equally import4nt, to look for good qualities in other. s.
Being negatix e is just as easy. but the result of this is to create an

adversary, who is defensive, suspicious and closed to
constructive collaboration on any level.

Finally , be honest when praising, say frig only that which is

sincerely felt. An insincere compliment. no matter how
attracth e. can arouse suspicion on the part of recipient.11e
will think he is being softened up for sonic exploitive purpose.
For some people, particularly those witl a poor sense of
self-esteem, any compliment may be viewed with suspicion.
For these individuals. it might he necessary to explain why one
admires a certain characteristic'. (Exanplz: "I think you are a
sensitise person because you made a point of asking Mary to
join us when yoCi noticed she was holding bark.")

Whatever the approach, the experience should
demonstrate that a sense of self-esteem is a fundamental
requirement of human life, In a world of increasing
interdtrpendence, the degree to which We are successful in
fortifying self-esteem is the degree to whia we attain that
which is worth haling

* * *
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VALUES CLARIFICATION
4 No one has yet de' ised a foolproof system to CN aluate

decision making. but considerable thought ha' 'been giN en to a
technique for improxing the process. The technique is called

clarifiCation.
Essential() alms clarification approach to

communicating which enables the person expressing himseIrto
do so in a malfalir Nkhich w i ll most lionestl> reflect how he feels ,

The, greatest benefit of Nalues clan fication is that it enables an
indixidual to understand hinuself better while improxing his
communications with others.

For the teacher concerned about opening meaningful
.axenues '43Afhlmunication ttith (students, familiarit). with the
basic talues clarification process can proNide the additional
benefit of improvng communication in mans other
areas including: teacher/teacher, teacher/administrator,
teacher/parent. and teacher/communit) .

While there are some tariations in the w ax in which values
clarification can he described, it is essentially a three-phase
process with tw otPacif> ing steps in each phase.' "the phases are

pritutig and acting.
In the choosing phase, tamesclanticatton is'accompiished

ht examining whether a decision is made freest and alter
thoughtful consideration of altem .,atixes

In the pining phase. Nalues clarification discloses if the
choice ischeri shed and one w hich the decis fon maker would be

willing to affirm publicl.x.
In the acting phase. Nulues clarification rocals if ther

l moslaitaiiins hascs1 oil th. Rdths, stud Simon LonNtrus.t Its I aim s and

ha, buts! tir ith I atm ( ( )1 halo I Merrill

Biv(fiks, I 9661

44

4:1



. .

decision maker actually does any thing w ith his choice and if
he is sure he woulirdo it again.

Values clanfication'is accomplished through application
of simple questions and st6tegies regarding these phases
questions whose purpose, is to make certain that a feeling
expressed is tndy reflective of an attitude held.

While values clarification works best on a one-to-one
basis, it is.pbssible to use clarify ijig responses ith more than
uric person at a time. The kinds of expressions t at.rellect
attitudes, aspirations. interests, purposes, cons icti ms, worries
and opinions are those foi:whit'h the process is nips effectixe.
Key phirasesAequiring clarification arc those whit include
terms such as :1'm for. I' In agamst hello e I throb. 1 prefer. I
hate, I jot e,, and so fol-th.

In using the technique, it's essential that no statements be
made which could cause embamassment or anger for the
respondent An attitude of acceptance is eery important in
dealing w ith x glues expressed by others, n if the ideas are at
odds !kith one's own feelings. Once again, sensitivity to the
internal and external factors affecting behax 'or is Lritieal to the

_success of the process whose goal ,hould always he the
reenforcement of self-esteem. In this sense. there arc no
"riidit'' or "wrong" answers in response to clarifying
questions. The appropriate answer will he found by the
respondent himself. TA-e !aloes clarification process w ill wile
only to stimulate sell-examination in a gentle may.

Questions used as clarifiers should he brief and simple.
It is also important to algid a barrage of' questions, as this
could lead to a feeling of interrogation. Remember, too, that
the responses are not too important to the person asking the
clarify mg questions, the! are of real alue only to the respondent.
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What follows is not tij) he taken literally as the only way
values clarification can he accomplished.: But by applying these
kinds of clarifying questions to the steps of the process.
a fuller comprehension osell with concomitant gain in
self-appreeiation,can result.,

Choosing
Choosing Freely. The degree tOwhich one's decisions are

independently made is often reflective of the value placed on
such decisions by those who make them. Nonetheless, because
of pressures to confonn. or for other reasons. we often make
decisions which are less our own than we think. Consequently.
it's impprtant to use v clues clarification techniques to examine
decisions more closely , Typical of the clarifying questions
applied to this values step are:

Where AI sou get that idea Hots long have you Jett

that ism ! .. .1re sou the olds one in your group u ho 'eels this

was! . 'hat doe, s our Janith thmk oft/itv:' ....4 re lettgetting

help from am roue! .sou need more helP1 Can help?
tiould people No5 ,A,117 d,, iihat sort SOS von'((

(10:'...Nuii mu( h tune siould still devote to this.' , Does sour

choice have an\ iltut to do with (ippon al hs others'

Choosing Thoughtfully and from Alternatives. While it
is impossible to eliminate "gut" reactions from decision
making (and: indeed, there is some validity to "gut feelini..7q,
it's generally true that the most viable decisions are those
armed at in a refledive way that also tonsiders alternatives.
Clarifiers in this area might include.

//ai 51,11 thotttgit (1110111 111(11 (TS . //Oil (11(111111

111111k 11111 1111011411' . 11( 1011 smolt; that tintcpreting the

stateun .. it wilds int; that (dish)/ ittu.; the statement

SO 111(1111( 1111111 WI 1 ( 1 111' ... 10111(1 Wit please ((cline sour

ICI 1111 1u he 5111( 1 MOO %WM, 111C111'' . Ulla! (111tuu11 tom has e

son 111(1((e III 1 (at 'UHL; 1111s (1( (151011' . 11(11C 1011 «(1111(1Creil
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(diwit es . !that are thes' ... What would be the
0 (4 the ahermalle,..) Hove v(1 runhed the

alternatives in only of s1gnqcance.9 . &6'l a tould be the
;.

ettea (y .our c /tour on the (if'iernalVeS ..,For wham are sou
doito., toll% (!Unite'' al /Ow choice:,

Irhat hate others said about t ',Tr de( moil' 1171% i,s thiA a

t;ood choice.' Where wilt lead/

Prizing
cherishing. Fec ng iiooLl about a llecision is as important

ati fc:Aling i.tood about an other aspect of human endear or,

While there are times %.e make hesitant decisions v,e later fc:el

cOnfiLlent about. it'Is more often true that decisions reluctant')
made become problematic-. Clarifiers that can reseal htm; sNe

feel about decisions could include:
Are \on glad sou feel this no /Ong hare,10//

If lk is this de, Aunt good.' ... II hat purpose
does u serve 9 is it unpfn nun to son.' Should everyone

do :his Sour Iva% ' . Is a somellutu; sou (all% . it what

It (0 nould be ,ddlerenl wallow INC

Affirming. Standing up for one's belief is a Western
philosophical concept that goes back at least to the time'

of the Magna Charta. Yet. the pressure for contormit) in
conttemporar) society is such that the individual csho espouses
at piLal sleAks does so at personal risk. While it iti Mame!)
simple to he counted with the maiont),. it is equally important
that encouragement he grc en to being counted kshen a dkergent

s WV,. is held In the decision-makSng process. particalarl) as it

applies to oting people, the maw of affirmation is of critical
importance Clarif)ing questions that can he used in this salues

step could include'
t 1,1 Ion filini: 11, tell s,(M/COM else llmt vial lerl.'

W0111,1 UM he 11 difilt; to 1/1:// p( 1111011 supp, /ha! I (pill 1toIt '

fit 1(n/ (Mt thl// Ir,n hijelle I I cpeaflatz Fltr afro
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Should people who believe av you do Apeak out? Do other

people know how you feel about this? ... Are tote willing to
stand up and b>counted for this'

Acting
Acting Upon Choices. Acting upon choices is, in some

measure, another form of affirmation ., The principal difference
here is that the individual is confronted with the possibility of
taking steps, either singly or with others, which puts his beliefs
on the line in an active, rather than phi/ ph ical ly limited way.

Some typical clarifiers:,
/ hear what sou are for: now,w1u an you do about al ...

Are you sidling to commit penonal revorin es to this? ... Would
you join an orgam7ation committed to this propose? ... What

have you already done for thr; purpose.' What more «ndd

you do? ... A *oil letti.tig others know what you are doing? .

What that thsagree with your decision? . Where this

lead you? How far are you willing to go? .. What are the

consequencev of what you do? ... How lam lour decision

(dread% affected your . Hots will it affect it in the haure?

Repeating. Repeating can he a useful values step in the
decision-making .process in two ways revealed through
clarification: it either confirms the salidity of a decision or it
suggests that the decision, though fully considered. affirmed
and\a.:ted upon, proved,. upon experience, to he invalid. The
bro 1de "You have made your bed: noes you must lie upon it"

has ric place here. One of the purposes of Iry ing is to test the
worth o 'values and concepts prey !oust) des eloped. In the final
analysis, the living experience is fundamental to learning and
growth and is a process that continues throughout lite To he
able to. say I .v. as vvrong about that" should prove as
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meaningful to the individual as to be able to assert the
correctness of a decision preiously made, Some clarifiers:

How long have voufelt this wav? have you done in

support of your choice? .,. Hatt- often do you do it? ... Do you

plan to do it more? What are sour plans for doing more? ...

Do ton try to interest others tour choice.? . Du you fr to

int alt e others in what you do ' Has it been worth the time- caul

expense? .. What other things could sou dO that would serve

the same MMS(' Holt long a iU you continue to do thus'

What JOS cur not do he ause at what You did? . Was it alright

`not 10 have done those things? Hint did sou decide what quid

priority Did it hat sou clu (cm.se problems? What were

the problems and hint did you resolt e them' Would 1 ou do it

all again?

* * *
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Clarifying Clarifying
Raths. Hamm and Simon, who ha\ e contributed much to

current thinking about xalues clarification, make this important.
obserx ation:

Clarify ing is an honest attempt to help a student look at

his life and to encourage him to think about it in an
atmosphere in which positixe acceptance exists, Students

will probably not enter into the perplexing process of
clarifying xalut for themsekes it' they perceive that the'
teacher does not respect their viewpoint., If trust is not
communicated, the student may well play the game,
pretending to clarify and think and choose and prize but
being unaffected by the exchange as by a tiresome
morality lecture.

As im,portant as knowing what clarifying is, is knowing
what it isnot' Most significantly; clarifying is not therapy and
should not he used on persons with serious emotional problems.

While some aspects of the process resemble certain

nsychological techniques or sensitixity training. clarifying
should not he regarded or employed in this way However, as

ith psychological or ps chiatric methodology , it should tiot he
used by persons who are themsellses emotionally "at sea.''

Clarify ing also isn't a one-shot sort of thing. Indeed. one
shouldn't expect a cry meaningful response to it on first
exposure To he meaningful. clarify mg must be applied
consistently (ix er an extended period of time. A clue to its
success can he found in its use hy,the student in his deatings w ith

others (w hid) w ill probably happen before he is ready to use it
on his teacher) .

Wit) ing isn't an inter\ iew actixity nor should it he done
in a formal. structured way . Must importantly , it should
!liner become d %,ehlde fnr moraliiing; mdo..trmating, or
dogmatiiing An educator wiiii _strong tem, s relating to his
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personal life deusions t% ill hate an opportunity to reveal (and

xamme) those tt hen he and the student hate reached a

loci of trust and sharing in which the student seeks out those
opinions. The teacher's opinions tk ilrbe best respected if
conveyed in this fashion eken though the student may still'
choose to feel different!) on certain points.,

Another thing clarifying is not designed to do is to replace

a teacher's other educational functions. What clarifying does is

to create a climate of acceptance wherein both educator and
student haie a chance to understand each other better as people

along %kith some of the internal and external shaping

pressures so that the business of learninng can proceed

unencumbered h) emotional misunderstanding or insensitivity .

When such conditions prevail, the importance olthe.
Wit dual as an inditidual becomes more apparent. For the
oung person faced tt ith al Ithe problems of "grotk i ng up" in an

increasing!) indifferent tk orld, the degree to which this worth is

,elf-perceit ed is the degree to tt hich he is equipped to make
life-positi)e decisions for himself.
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G valuing
values

4

In much the same way as an educator must understand the

personal internal and external pressures that shape the way he

deals with things or responds to people. he must also apply
values clarification techniques to his ow n thinking before he can

guide others in their use.:
This is not to say that he must rid himself of all emotional

content in the way he responds to student*or others: on the
contrary: emotional content is what makes his response human

and therefore, understandable, What self-imposed values
clarification can do for the teacher is better equip him to
understand why he tends to respond in certain ways by
eliminating the possibility of inconsistencies in thought that
otherwise plague communication, especially on the one-to-one

level, So conditioned, the teacher is better equipped to ask
appropriate clarifying questions in a manner that neither
projects his bias nor loads the question lit a w ay which obviates a

truly clarifying response.

The Gap Trap
While no one would deny the necessity for good

communication to enhance interpersonal af preciation and,
tultimately., self-esteem, the fact remains t I at a major block

toward accomplishing this end is that our ociety maintains
some strong differences about what fit/lc/trine/mil values should

be. These differences most often are identified along
generational lines, Atth the more traditional views being
fiercely defended by parents and other older people (including

teachers) w ho often dismiss "new % iew s as the fuzzy thinking

of inexperienced youth.
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In dealing w h one another, the sides in this phirc)soph lea!

tug-of-war often di lay dogmatism or resort to "killer
statements" (put-do% ns) rather than face therfeues of the
moment. In frustration the adversaries cite '"generation gli)p"

as the insurmountable ob tacle in their failure to urderstand one

another,
Because they are unwi

communication. rather than 1..
areas where significant % al tie dik.

"X" says that personal satisfact
achievement after substantial invest
personal satisfaction is found in exp
always be willing to try something.; "X
the important time /one of life, and all kvi.

to some goal ahead: "Y" says now is life'

ling to see the gap as'one of
neration, the chasm grows in

otomies occur. Among them:
n comes mainly from

ents of energy; "Y" says
Hence and one should

says that the !Mitre is
o should he oriented
important time zone

and preoccupation with the future is foolish, "X" says man
should be aggressive and %killing to tight for what he wants;
"Y'' say s a passive attitude is best and that everything conies
along in its own moment "X" says form is important and that
society functions best when everyone knows what to expect
of others: "Y*; says content is important and it doersn't
matter how Or what you do as long as you don't hurt
anyone. And so forth.

What "X" and "Y" fail to perceive is that they are both

right .. which is why it is impdalike that each one become
aware of the shaping pressures of life and the need for values
clarification in making the kinds of decision that w ill enhance
self-esteem and ohs iate destructs e behkr, :ors, such as drug

,misuse and generation gap cop -out.,
Sensitized dm)* awareness of the presoures that

shape behavior and tOrtified with the ,know, ledge of %, clues
clarification and %-% hat it can do.the e'ducator can still falter it'

he de% alues the feelings of others through the superimposition
of his own.

Though this has been stated before, it cannot he repeated
too k igorously heckiuse it's an extremely easy trap to fall into,



particularly for teachers Mu) are, by conditioning and
inclination, imparters of knowledge. Ego considerations are
also part of this picture: the teacher role demands the kind of
person who enjoys being stage center and nianaging others, and

this is at-odds with values clarification leaderskip.whic13---'
requires the,exeecise of prodigious self-restraint.

There are some other rules of the road the teacher should

fully understand about the clarifying process. To begin with,
the chances for success in applying the prin6ples are better
when others are also aware of them. After all. it's not a secret
thing.- a form of intellectual entrapment w hull only authority
figures can use. Then too, responses are more likely to be
g.enuine when everyone can function according to the same
rules Equally important, it should be clear that one has the right

not to participate if one chooses, and. there should no er be any

sense of censure or disappro9l associated Witt this
Faultlessly treading the line between ovefreaction and

underreaction is a challenge few people could meet. The
response appropriate to one youngster's expression of feeling

could be all wrong for another. and even the most sensitive
educators will he unable to reach certain students some of the
time and other students at any time. The important thing it to try

to he consistent in the w ay in w hich one deals w ith others so that

es en if the response proses insufficient; the sincerity of the
effort is evident.

Respect
Respect for teachers is a centuries -old idea. For western

man, the Judeo/Christ Ian heritage fortit ies the concept through

both Old and New Testaments In eastern philosophies. the ,

teacher is rev ered among men. Almost every culture. including

the most ,primitoe, assigns the teacher an exalted role in its
society

A new er concept holds that students. too. "arrant respect

This idea is nut rev olutionary.. it is a natural cont.lusion that has

oohed in mit:it:ties w here the total pppulation is educated to



ct

think for itself and assume more independent responsibility for
personal ,aa ion .

While much lip-serv.i ce is given to the new concept,
traditional patterns of thinking which maintain stringent
authority roles for teachers vis-a-vis students are still very much
with us: Teachers so' oriented see their principal purpose as
being transmitters of cognitive material under conditions in
which behavioral performance may mean as much as academic

:achievement. In such a milieu, respect for teachers is assumed.
Whatever respect is given students tends to reflect the degree to
which students accept traditional subservient roles',

The necessity for geninne mutual respect has become
dramatically apparent in recent years partly in response to
growing concern about such subjects as drug misuse and the
frequent inability of teachers, parents, and the community to
reach young people on this and other issues.,

Partly in response to this concern; an increasing amount of
attention,has been focused on affective modes of teaching
which, in turn, lends impetus to the need for developing
experiential learning.and values clarification as part of the
decision- making process.

But dealing with feel ingsisIn exercise in futility if respect'
is only a one-way street. Today's young person has a high
awareness level of what is or is not genuine in dealing with
authority figures. While he does not reject authority out of hdrid,
he no longer mindlessly accedes to it. The current attitude
seems to he:, You have no,right to try to superimpose your
views on me ... but I'm willing to listen to what they are if you

will listen to me.
For many teachers. working with students in terms of

clues clarification will mean a w hole new w ay of doing things.
The kind of educator who feels it's important for students to
consider the of those who shaped the Declaration of
Independence in 1776 is more likely to make the event
understandable than the teacher who simply recites the fact of
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the occurrence. it is essential for students and educasors alike to

extrapolate from this to contemporary issues
drugs. Feelings,behind an, issue -are important for today's
ynung.

One Other. significant change in teaching style for those
who employ experiential learning and values clarification
techniques is thafieathers will be obliged to do 4,Iot less talking

and a lot more listening. One doesn't simply walk into a room
and say, "OK. today we're going to do values clarification.;"
Learning needs ,y4 ill still be much as they have been," except
thai educators will have to be better attuned to values
statements which pros ide opportunities to get closd to where the r-
feelings are, /

Respect, freely given, is a form of love, And like love, it
doesn't bloom unrequited.

4
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G looking
ahead

jOne of the ironies of life is that %e are %%tiling to commit

astes9urces to dealing m, ith problems after the fact but are;
-tiny. ill ing to in% est much in problem prevention. This hay &en,

and continues to he. the main thrust of the drug dilemma.
One reason for thts ma) be our great passion for

technology and activities that lend themselves to the
mathematics of the statists an's slide rule*: e like to reassure
oursel %. es that all is sell h) looking at percentages, rather than
people. 4

Because'' hat is proposed here is a plan for the lone haul
moreo er, one "hose influence cannot be limited to the

drug scene itiv% ill be impossible to calibrate its effica) in an)

of the usual xa)s. Self-esteem is a qualitatie, not quantitative
aspect of life.

The 001) m, a) .an "hick numbers can be ,applieds to the
- concept is in the sense that its best chance for success 'would
occur t f man) soukl cote iii themsax es to its principles,
if onl) one of the teachers a ) oung person encounters could use
the principles to instill a sense of sell- Orth in A chil4 "ho might

not other ise achieve this, the innence (.4f that one teacher,
could spell the difference hem een a lite lost to self-destructii, e
beha um- and one ith a positive orientation.

It's in the nature of things that vke resist chang'e.Ak hen the
chamte implies that e haven't done our best. But it.: ke can go, e
up the idea that serious drug misuse is a singular problem and
accept instead the thought that it is s)milromatic of somFthing
more W1401111(1. some fundamental (let itheroc s then the need

for a fundamental Change' in the %a) N,L! deal "'ith south

becomes obvious.
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The drug altcrRatise concept asks much of edueators an

that it requires awillingness to accept change both in attitudinal

'and proceturalW %%. Hopei teitglerS 011*C y less this as

condemnation of what the' 'se Oone before As stated in the
,

beginntrig of this book; our LolleLtisc failure to deal properl
with the drug problem bespeaks-no lack of good IA iH. it onl)

underscores a lack of tools to do the Job 1

But the took are now astulable to those who ish to

emplo,, theip pros ided there is understanding of the linkage
between form, ttse Pfessures. risk taking,and decision making

,,and a ss dringness to emplo the self-esteem building
principles beisiring on these factor~

-1-t-takes courage...and determination to deal w ith oneself and

others accordnq to the precepts of these pages.
Sell-esteem is the name of the game_ The message is: "Be

what VOL! t ant: lose what ou
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-GI appendix

EXPERIENTIAL LEARNING EXERCISES

tx sample '';'e\periences hich follow are indicatie
of the scope and ariet. of methods w hich can be used with
groups and iduals to open communication with others,
enhance self- discover}, and strengthen self-estebm. The first
three are suitable for an age group. The last three are designed
for people be>ond the elementary leN
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Fun
Fun is a simple exercise designed for groups of any age but

also usable for null 'duals. Clusters of 6 to 10 people (up to 30

total per group) can participate. The objectuke is to put
participants at ease. let them get to knrm each other better.

-- sharpen their sense of indl and encourage them to feel

go.tx1 about themseks.
TakingThe %%ord FUN and beginning k ith the first letter,

to stand for I in , each person is asked: ''What

is your favorite acts iv,'
In one sentence, each person describes his fm ori te acts it>

to others in his group
king the second letter, U to stand for Undertabng

Undo mit , describe some" project oti are currently orking

on...
Each person briefly explains
'Using the third fetter. N. to stand I or .Vree, tell the group

something nice about yourself ."
After all participants have been through the exercise. the

leader asks each one to describe, in a single %%ord. how he feels

ing this, the leader shares his feelings ith the group.

The Lonsequence of these den Ines is that participants are able

to associate faces mamas) v. ith feelings: people are more at

eases and members of the group do clop a sense or sarmrh for

one another
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Association
A teehnique sometimes (and ()nen unconciousl ) used to

identil people is that tit association. Common examples are
. strong as a hull dumb as tai ox prat as a rose she's

a tomato ... that one's a dog,- and so on.
The object of this exercise is to uttlite associational

thought as an did to thinking and imreasing ay.areness of the
stimuli to hich one reacts It is also a g(Tod technique to ro cal
bias stemming Irons internal and external pressure conditioning.
I he,: ise v..01 ks best in a group \\ here the participants hae
some intormattft about one another. Up to I5 patN can
part lc ya: Each participant needs a sheet of paper and a pencil.

The !think tions are as tolkm
"t 'sing Ohl\ one or mo . ()ilk f(w sour reply , and lea\ mg

a te. lines of space atter each anser, please respond to the
10110\k mg question.

I f !sour panne! \\ ere d t IOV.a: V. hat !I'm er ould he he''
our partner \1 ere an automobile., \k hat model v.ould he

be '
our partici. \1CII2 a COIOI

It out paltrier v.ere an animal
if our panne! e a song

end so 101111.

I ollo ing the conLlusion of list of such terms; the
pal tkipants arc asl, ed to explain \11\ . the seleLted the aokes
the made. i \n l don't kno is an aLLeptable ans\\cr it the'

tedN011 is unclear, )

Dealing Cith abstiaL non. aluable exelLise tot those

Lotkcincd ith aloes dat ilILanon. )th. of the things it ro cal.

Is the neLessit tot pick. ision lit L !loosing the olds e list.' to
(.oninionftate ill one anothet !though the I nglish language
is Ihll in Its \ .111.01011s it Is .:iso suhteLi to Illls1111CiptCLIt1011Is

tOIL...'d 10 ,o111111a111...th: with .11)stidLI 1.:1111s Is atiit.L to

thL'OCI,



Bragging
The objective of this activity is to have inch% !duals look at

themselves and identify skills, accomplishments and qualities
they feel good about; see the same attributes in others: and feel
comfortable about ,haring these feelings with others even
though our society condemns expressions of self-esteem
(bragging).

A group (20 to 30 persons is divided into clusters 4.3 tb 5
people. with any number of clusters functioning at one time
Participants arc given a few moments to determine the order
of bragging and to think over what they want to tray,
then each person get% a minute to tell the other% how and
why, he's so special. After all have had a turn: participants can
question one another about What they said.

The exercise tends to be fun. It is also boisterous at times.1-
In group discussion following the activity, a number of

interesting questions bearing on selt-esteem can be examined.
Among them: What is society 's attitude about bragging? ..
Why are W e aka} s expected to be humble .. Does the sharing
of positive qualities help de% clop potions e attitudes What is

worth bragging about' ... Are positike facts. really boasts?

('4



Five-Minute Pere On
This experience is a splendid icebreaker for a group of

unacquainted people (up to 20 in number).
Particip'ants are paired with partners they don't knot. and

are instructed to **tell one another w holou are . Each person is
&Men fife minutes to describe himself before the roles are

ret erred. 'Listeners are encouraged to aAls questions to beiter

understand the descriptions:
After approximately 10 minutes, the group is'reassembled

and each person has a minute lo describe his partner to the

others.
Following the individual descriptions, the activity is

discussed for its clue . :These are some of the themes that can be

explored at this time Hots does one describe oneself'? How do
you knots "who you are"? Hots do we listen to others? How
does the acquaintance process work in reality?

A number of variations of this exercise are possible in

which persona: attitudes Cin be revealed through examination

of specific topics. such as drugs; sex, or what-have-you. The

point of these exercises is as much reflective listening as it is

self - revelation. Since the partner must report to the group on the

feelings or the other person, it is necessary that eaLh person

listen to the other tt ith special care, putting hide personal

feelings on the issue at hand This is.of particular value to

the intik idual heing introduced to allies clarification

techniques. Internal and external shaping pressures also come

into play here,



Ten Loves

The objecti e of this experience is to encourage a sense of

self-discovery. This is a sophisticated exgrcise best suited for
older students and adults. Because of the self- directed nature of

Ten Loses, the number of possible participants is limitless.
Supplies required are a sheet of paper and a pencil.

Participants are instnicted to draft so en t ertical columns, tt ith
the first column taking up approximati.i, one third of the page

and the remaining six being equal in . Oh. The columns are to
he labeled as shown below:

\sot% the, Rt,k
sty i>

DAti

In the lets -hared column, the participant hy;ts the 10 things

he most elm)) s doing. These can range from purely physical to
relatix el) passo,e aen% ities. It he feels sonic risk taking is
intoned in an of the act it upes. he puts an "R" next to it In the

third column he notes w hen he last part kipated m the act o. it

and m 'IL: fourth column, w [tether it cost oer S5 Next, he
indicates whether the act it it intones a special person (SP).
others (0), him alone I A ), or some combination of the aboe. In

the column labeled "Mom & Dad, the participant should
make a notation tor those atilt Ines tthich either or both parents

hate done ,And in the tonal Lolunin he should indicate whether
he did the Atnitt 11e teats ago.

Upon completion of the chart. the instructor should
enLourage discussion and personal reflection b) asking the
partuip,mts what the) hate disco% erect about themWl es and
what this might mean regarding self-image

66



The Most
This acti \ it \ is best suited for groups that ha\ e been

lurk hom ng tt)gether long enouyh for some reasonable senseof
One another to ha\ e de\ eloped. The \Ant: in the ermise is to
require pett.eption of posits e traits in the part h. pants . th is also

possible to assign these traits to oneself
t A \\ ord t. &QUM this exert. ke is not a populant contest

and no "scores should he kept The' eoniplt.tec Japer should
be seen onl) 11s the person \\ ho fins tt out.)

Lah person is gi en a printed sheet of paper that has I
stateMents and the It 1k ing dirt:Limns. 'Till in the blanks v ith

name, of ()ph milk noit You ma), use \ our o\\ n name

it on choose The statements are'
The person I /UM +, t N

The person I'm /cow afraw of is

The pie/id/rest person is
I he no/ mcw person is
The mew cue/ pets nn -

the mo\t mdcpendeut person is
-I he moq /mint, ren,On is -

The person /matt Hue/ e\ted in I ithet
person is

The mmt undewandme p,,serson is
The pet son I 1111%, matt i
Partkipants ai e also gt\ en an Tool t to add an \ other

statements the' ish on the lcmel halt of the page.
%%lief thee\errs ise is Lompleted. the leaders an call on

part h., ipants to indik.ate then shot,. es for Lertain categories He-

,..an also ask them \k 11\ the selet.ted the poison the named \
good teL lumpy is to ask for "dillcient names for the, same
Lategot of to shift sategoi les to obtain additional names.
( e' et a total itindo,...\n is not ad\ isahle lest am one he hurt

b hein 1 ett. hided hour all lists' > One of the important areas for

disLussion is the mi. fusion 01 of the pal tiopants n

name ill the N1,0011011\ I usoinag 'nem should be- gi% en to

posItIke iesogintion of sell as beliv. mot,' construche than

self tacement
(17
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SELECTED READINGS
-In recent years, a number of interesting hooks have been
published %%hich relate to concepts discussed in these pages.

The list beim% is a limited selection of hooks recopmendedh,
indi% iduals on'the, Ad% isor% Committee for this %olume.

-1 Strategy lnn Teaching Value% Pleasant.. die. NY: Guidance

Associates, n.d.

Bros n. George Human Tem lung for Human Learning:
ntroduc tun toronlluent Edna a tioik Nos York: Viking Press,

1971.

Dodder and Dodder. De( i%ion-Alaking. Boston: Beacon Press,

1968.

Eck% ards . G. Rau lung put. The Prevention i)I Drug Abuqe
thiugh ncrai%cd Human Interaction* No% York: Holt.
Rinehart & Winston, 1973.

Fantin:, Mai I() and Weinstein, Gerald. A/4A* t 'rban School%

Work Ness York: Holt, Rinehart, & Winston, 1968.

Fraenkel. Jack R., Helping Students Thin4 and Value.
Englowod Cliffs. N.J Prentice-Hall, 1973.

Freed. Al 111 M . for kids. 1971. Available from Alvyn
M. Freed, 391 %lunroe St.. Sacramento. CA 95825,

Glasser.. William. St /too!, 11 alum( Failure Nem. York:,

Harper & Rocs 1969.

Gordon, Thomas. Parent hire tivenes% Mailing The
'',\ 0-lose- Program to, Rai%ing Respon.%ible Children. Ness
l'ork Peter H. Wsden. Inc., 1970.

Ilarris.lhotnas l in 0 .A" You' re'l) K ..1Prac tic:a/Guide to

ramth tonal ,Inolsi% Ness York: Harper & Ross 1969.

1-101I , John. U./to/Do/ Do S1 (intim.' Ness York. F. P. Dutton &

Co , 1970.

Junes, Muriel and Jonge55artl. Dorothy . Born to 'in.

Reading. NIAAddison-Wesle% Publishing o.. 1971.
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Lederman. Janet Int:er and the Ro( king Chair: Gestalt
4 It'areite%% nah Chihli en 'Ness York- 11eGravHill, 1969.

L)on. Harold 'C. Learinnt; to Feel h (Thin; to Learn
Columbus. f...}14-: Charles E. Merrill Publishing,Co., 1971.

Pfeiffer. J.W. and Jane., J.E. Ham/book 0/ Susuenavd
Elperiences for Human Relatn,ms I raining . a d. Vol,. 1-3.
-Vailable tram Uniersit) Assoce, Press. P.O Boy 615.
Iona ('t. IA. 5525-10.

Plaget, Jean. S( tem e 0/ Edmanoh and the Pss(hologs of the
ti.ey4 York:, Viking Press, 1971.

Raths. Louis et al. I 'allies and Tea( lung. Working ii ith l'alues
to the Classroom. Columbus; OH:, Charle E. Merrill
Publishing Co . 1966.

Repo. Satu. This Bo('/ is About S(hools, Ness York: Vintage-
Press, 1971.

Ro!.ters. Carl I reedom to Learn. Columba,. OH: Charles E.
Merrill Publishing 1969.

Rucker. W. Ra) et al Human I 'allies to Ldm anon. Dubuque.
IA. Kendall-Hunt Publishing Cu.. 1969.

Sidney B.: Hoy4e. Leland \V ; and Kirsehenbaum,
Him and Values Chu ili«ion; .1 Handbook of Practiml
.S in/04w% /or 7 earlier,. and S.t11 Ness York: Hart
Publishing Co.. 1972.

Zuckerman. D.Vv and Horn, R.F. The Guide to Simulation
Games for Ldin anon (aid foinint;. n.d Asilable from
Information Roources. Inc.: 1675 Massiausetts ANe.,
Cambridge. MA. 02138,
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DRUG/ALCOHOL
INFORMATION SOURCES
The follming 4:,.encies are recommended as good sources for
current information on drug and alcohol misuse. .A ariet) of
published materials ore aailable through them (many \ktthout
cost). and the) can also recommend drug misuse material,
mailable elsewhere.

N'ational ('lee rmq lonse for Ile thol Information P.O.
Bo\ 2345. Rocks mile.. Mars land 20852.

ationa(C/conni; House for Drug I ntormation. P.O.
Bo\ 1908. Rocks tile. Mars land 20850.

VathoitliCi""Ilinonns; Corm on Drug Education 1526
Fighteenth Street. \ ashington. D C. 2(X)36.

101' DIM; Abase Pi-Oration.
1:\ecumt..- °trice of the President, Washington. D.C.
20506.
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