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PREFACE  »
\

This rgport was written as part of the sponsor evaluatioﬁ of the
EDC Open Education Follomehrough Program under a grant from the U. S.
Office of Education. It was based on the recognition of a need to
share informatiom about how the adults Jh&-WOrk with children in_this

v program view their work. We hope i£ will be helpful to the people in
the Paterson Follow Thfough community to ;hare each other's perceptions
.o . about their work. 'ﬁe also hope that the iﬁformatiqn presented in this
. report will be helpful to ;therS*who are workiqg tbward§ improving the
*opportunities for the gréwth-dnd development éf*childrenff““"’ T T T

In this study, we interviewed four groups of adults - teachers,
aides, administrators and parents - who are ipvolved with the growth
and devélopment«pf children in the EDC Follow Through program in ﬂ
Paterson, New Jersey. They responded to questions about their.views
on children's learning, their roles in thénschool, thgirlﬁork with
EDC adesors, and the difficulties and satisfactions they have experi-
enced while working in the Follow Through program. ‘

This study was conducted at a-particular time in the program's
development, in a particular community. {t does not provide‘a basis
for drawing conclusions about matters beyond the particular commun{ty
studied and some clearly similar situations. It does provide detailed
information about the beliefs and attitude of the adults interviewed
as they worked with children, with each other, and with EOC advisqrs,

N\

in the Follow Through program. N .
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, CHAPTER }

~ "OVERVIEW.OF EVALUATION RESEARCH
PROCEDURES IN PATERSON®

<

.
-
& N .

1.1 INTRODUCTION ', t
The distinctiVE'feature of the EDC Follow Through approach is
- its advisor system. The .advisory is working tofas‘Q?t teachers,
aides, administrators and parents to broaden their perception of the
’ teaching/learning process.- ‘We beTieve-that as these aduits increase

<

and enrich their ranée of responses, they willsbecome better able to

hd A

respond effectively to the needs and resburces of children,

" in.order to effect educatiOnal change in the:classroom, at other
times advisors” emphasize the importance of school and‘community sup<
port. for the EDC Follow Through approach These classroom/commun{ ty
focuses are complimentary. ’ LT |

Selected teachers, aides administrators and parents at the
EDC Follow Through site in ggterscn, New Jersey were interviewed to
determine their attitudes and opinions about”. the EDC advisor system,
the teaching/learning process; and the role of school and cohmunity
in implementing the Follow Through program. The functioh of this
report is to present the findings of those 1nterviews. 'wé have

. § .
*  {dentified issues that seemed central to the functioning of the -

"y,

to each question, so that readers of this report will have the

background,, information with which to make their own inferences. -

A

1

At times. EDC advisors focus on working with teachers ard aides’

program. We have also reported the detaii'and{uariety of responses *




1.2 SITE S)EL"C'\!‘I\ON e )

Followifig the tiie sequence estab11shed in the 1973 74 research
proposa1, we selectedvtwo of the ten EDT Follow Through communities
. aswresearch sjtes. Two s1tes were chosen:to make poss1b1e in depth

research within the constra1nts of a 11m1ted research budget and

14

‘staff. For 1973-74 the cr1ter1a for site selection were:

o

-- The sites should include one“metropolitan and one )
non-metropoTitan community. . -
> " c . - The sites should approximate the average size of
//,/f—EBE=Follow Through communities, i.e., having about
sixteen Follow Through classrooms.

-- The sites should be pub11c schools. ' o .

L4

-- People in the sites shou™1 not see the research\gs
threatening their program. ' S N

i : ‘ -- The 1iaisonKaQ:jsors.shou1d be willing to cooperaie )
. <o with-the reseaxchers, Y ) . s

>

Based on Ehese criferia, we suggested the EDC Fol1ow"Throoghh

Lsite@ in Burﬂfngton, Vermont and Paterson, New Jersey. We then

e conferred individually with 311 EDC advisors to learn:
- -~ Which EDC-follow Through- commun1t1es each advisor )
i .~ was familiar with; _ _ N

 e- Which communities each advisor expected to be work- - 7.
. ing in dur1ng the following year;

. . -- Whether each advisor agreed with the cr1ter1a set
, ) out by the researchers;

-- Whether each advisor felt tht Burlington and
Paterson were appropriate sites for the proposed
research.

31

Most EDC .advisors found‘Bur1ington and Paterson * acceptable \‘“\\

.

C o * See separate report on EDC follow through prOgram in Burl-
! ington, Vermont.




" choices as 1973-,4 research sites. In the meantine, the THaison.* -
adesor for Paterson assured us of her wfllimgness to cooperate

N e w1th the researoﬁ effort and we were then" réady to ta]k wffﬁ“Follow

- ’
N .

Through administrators in Paterson. b

L3

- \;’f.é~' ?j Ihe'Tiaison advisor who traveled £o Paterson in August. 1973,

~n

- 3 ¢

S

1n1t1ated discuSsion of the proposed research with the project.-

irectors and principals in those commun1t1es Since thejr re; .

actions were favorable, we.fo]lowed up with te]ephope calls to* -
LY

confirm their interest: and to arrange for an, 1ntroductbry\visit by
researchers in September. On the basis of t telephone conver-
" sations, ‘we' proceeded with planning and s nt the\following letter | -

'?';?* to the project d1rector, pr1nc1pals, local adesors fPolicy Advisory

*
-,nh!

Commtttee chairpersons and "Follow Through Community.".

) We are writing to give you a general overview. of our
: " Resgarch.Plan fqr the 1973-74 school year. "We will be
: ing -to.document. and develop a fuller understanding of
e role of ‘the EDC 11ansOn advisor and the ways in which.
radvisors, affect Fo]low Through in communities. We would
~ Tike to work with *you on a study of how the EDC Advisory
functions in Paterson o . . .

*Our purpose in 1ook1ng at the impact. of EDC advisors
is to'find out: how the advisory role is seen; what it /
has included in the past; how it {s functioning in the
' present, what are #%s strengths: and its weaknesses. W -

hope that such information will contribute to a growing

« aple to accomplish in the context of a particular com:
, mun1ty and of what needs the community ‘has which are not
-~ being or. perhaps cannot be met by the advisory system.

The function of this research will be to previde the -
_ .people erigaged “in the ‘task of implementing Follow Through =
i with information on the basis of which they can consider
modify1ng heir goals and/or their procedures.

o

T
.

o

understanding of what advisors have and have not been poe




- 5
To gather this informatio we plan to interview the
liaison advisor and other advisors who travel to the com-
munity, relevant administraors, some teachers and aides
and some parents. This wiYl give us several different
perspectlves on the adv1sprs functions.

We hope that the research effort will prove to be
a constructive model yn developing ways\of working to-
gether.

An%impértant part of our project will be to share
.our findings with/the pdople who talk to us. We ‘plan to

make the kinds of things we write about available to ..

" the people we interviewed before we share them with

. others. We wifl then be able to incorporate into our

- written reports both the original data with our inter-
pretations and the reactions’ by the people interviewed
to that. dat A1l individual responses will be con-
f1dent1aﬁ. No ‘person will bé identified by name..
Reference( to role (adm1n1strator, teacher, aide, parent,’
advisor) will be the met®od of categorizing ‘and report- -
ing responses

fThe form in which 'we will report our findings’ will R

be case studies. Case studjes do not provide a basis _--
foy”drawing conclusions about matters beyond the .
particular cases and -clearly similar cases. Our résearch
w%11 not allow us to make definitive statements about
Jother sites or about EDC adyisors in general. Rather,
- the cases suggest questiohs and jideas about the inter-
./ action of elements within the case that may be’relevant
;s to other cases as well. , /

We would like to conduct our research in Paterson
with representatives of the Paterson Follow Through com-

munity. We hope® that you will beé w1111ng to work with
.us on this proJect .

. We have spoken with your project director who has
offered to schedule’ appo1ntments for us- to meet with you :
on our visit to Paterson in September, 1973. With your -
interest and support,-we hope to develop a plan for, coop- .
* erative work for the 1973-74 school year. e

<

o We Took forward to d1scuss1ng this proJect w1th you.
Thi's letter outlined the‘research focus that had been deveioped

during the p1anningrt1me.

We dec1ded that the unifying thread for

x

e
™




ﬁ}pterviews of administrafprs, teachers, ajees and parents should
be the experiences those groups nad had with EDC advisors and their
opinions -about EDC advisors' work. Additional questions would be
designed to provide us with information about the coptext in which
EDC advisors worked. Ne also wanted the interview queetions to
yield information of interest to peoS\e in the communities.
While work on the interview formaé\proceeded_me,made the

- introductory visit to Paterson. We talkeg with the Follow Through

administrators and with some of the teachers to explain our pur-

pose in interviewing them.

1.3 SELECTION OF INTERVIEW SAMPLE

Since our, research was exploratory and we planned to interview

- —-people with several differept roles 1n the Follow~Through program,

w2 had to make some choiees about which members of particular groups
to interview. We felt that all of the admdniiirators who were
.directly involved with EDC advisors and the Follow Through program
should be interviewed. In Paterson, the project director, two

principals and two local advisors were the relevant administrators.

Method of Sampling

The method of modified random selection was utilized in these
two sites in order to selact manageable numbers of people to 1nter-l

view without relying complete1y on recommendations.

- In Burlington, we were able.to talk individually with all

eleven pairs of teachers and aides in the Follow Through program,
. Q M %
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whereas in Patercr~. we were able to talk individually with nine

out of eightet: puirs of Follow Through teachers and aides. R
Since‘Paterson had eightéen Follow Through classrooms, our

time schedule cid not allow fpr exténded interviews with all %

Paterson teachers and ;ides. Therefore, we asked the local ad- \

visors and project director to give us the names of those teachers

who -they felt had ‘worked most closely with EDC advisors in the

past. We then took a random sample of teachers, selecting four

_from School #6 and four from School #28. We were concerned about

getting a range of grade Jevels and of years of experience in

Follow Through, but did net feel that a stratified random sample

would be appropriate because of the small number of teachers in- -
cluded in our research. Therefore, we rejected the Tirst random
sample on the grounds that it did not offer the range of diver;ity o
we desired and &new a second random sgmp1e that happened to includ;

all but one of the recommended teachens~<:: at least one teacher

at each grade level. The sample included Your first-year teachers,

- - ‘which was equ1va1ent to the proportion of first-year teachers in

the program. The random samples were drawn by taking the names of

teachers from a hat ard matching them with numbers drawn from

" another hat. The first eight were celected to be interviewed. The

one teacher who had been recommended to us but not included in tHe
random sample was added to the 1ist to be interviewed, making a
total of nine teachers. We then interviewed the aices who worked

with these ning teachers.




Because og limited resources, we were able to arrange for
interviews with only fifteen parents. We usé& a combination of
rg;ommendations and random sampling in order to choose our. sample. |

In. Paterson, parents' names were obtainea from the class lists
of the nine selected teachers. This meant that parents with chil-
dren in more than'one of these classes would appear more than once.

No consistent effort was madg to eliminate multiple representation”
of parents in Pgté}son. This simply means that a parent witﬁ more
than one childzin Follow Through would be more 1ikely to be selected

_than a parent with only one child in Follow Through. We assumed

that the recommended parents would agree to be 1ﬁterv1ewed, but.
made provision for randomly selected parents to be replaced from a
second 1ist of randomly selected parents if parents in the first
‘ group selected could not be reached or if they chose not to be .
interviewed. The procedure for replacing parents ‘from the primary
random 1ist was not totally workable, with the result that two out

of the fifteen parents interviewed in Paterson were not from the

random list.

1.4 CONSTRUCTION OF INTERVIEW SCHEDULES
We began work on the interview schedules by concentrating on
the questions for teachers. We relied heavily on the interview

format for A Study of Teachers in Obén Settings separately prepared

by researchers at Educational Testing Service, modifying it for

our purposes. We then constructed a shorter interview schedule for
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aides by eliminating some of the questions asked of teachers, making -
some sligﬁt modifications in the remaining questfons, and adding a
few questions solely for aides. Many of the qugstions prepared for
administrators were modified to suit“;he“different functions admin-
istrators perform. The administrator interview questionnaire was

left more open-ended than the teachers' and aides' because we

expected greater variety in perspecfives from the administrators

£

‘based on the differences in their jobs. The parents' questionnaire

- was devised to probe issues that seemed to be relevant and important

for .parents. It was_constructed for use by parent interviewers

rather than the EDC researchers themselves and was to be administer-

~

ed without a tape recorder. Parent interviewers would record
responses by nand. Therefore, it was considerably s1mp1er and more

closed- ended than the other schedules -

1.5 INTERVIEW PROCEDURES

Following our introductcry visit to Patgrson, interviews weie
scheduled w1th the people selected, We arranged to have two-hour
blocks of t1me for 1nterv1ews with each teacher and administrator
and one hour with each aide. In gereral, interviews with teachers
lasted from one to two hours, while interviews with aides lasted
between thirty minutes and an hour. The interviews occurred in a
variety of settings to utilize available space - offices,

libraries, teachers' lounges, storerooms, unused classrooms, etc.

A11 interviews conducted by the researchers were tape recorded

.




to allow the interviewers to concentrate on asking appropriate
probing and follow-up questions.ﬂ The interviews conducted with
parents occurred in private homes and were arranged by the parent-
interviewers. Responses to parent interviews were recorded on the
quéstfon sheets by-thé Barent interviewers, By fi1ling in blanks
on closed-ended questions and by writing brief summary statements
- for open-ended questions or additional comments. '
’ The pareni-%nterviewers were chosén by the project director
and local advisors in Paterson. Parent-interviewers' training con-
s?séed of two evening éessions, each an hour-and-a-half long. Ihe
firsl session had two purposes: to 1ntfoduce the prospective
parent-interviewers to the ﬁ;oject and to the reséérchers and to
give them a chance io look at the’quesfioqs,and suggest improve-
ments., during the 1ntroduét10n, the purposes of the study were
set out and the method of selection of }nterviewees was explained.
We aTso clarified the terms of paymenf fbr their work as parent-
“interviewers. Ih~Paterson, three parent-interviewers were paid
fifty dollars each for their work. The payment was intended to
cover the time required for the training sessions, setting up and
-traveling to intérviews,'énd the interviews themselves. The dis-
?cussioh of the questions familiarized the parent-interviewers with
. the content and layout of the question sheets and gave ;hem an
opportunity to indentify questions that seemed inappropriate or 3

poorly phrased. Changes were made in the interview questions as a

.
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_recording the interview. Parent-interviewers, except the one ~ -

‘s

regult of suggestions made by parent interviewers.
* The gecond trainingsession focused on the interviewing and
recording process’. It began with brief instructions from the re-
searchers on .interviewing and recording techniques. éor examble:
parent-interviewers were instructed to repeat questions that
interviewees did not understand gmg to writeraown interviewegs'
exact words when summarizing responses to openzended questions.
The next étep was for one researcher to interview one of the
parent-interviewers, using the question\sheets but also tape
being interviewed for demonstration purposes, récorded responses

as the interview progressed. At %he end of this demonstration
interview the researchers and barent-ingérviewers compared their
records of the responses. When agreement on the‘m;st accurate
record could not bé reached by comparison,“fhe tape was used to
rep1ay the exact response. This process also p;ovided oppo;tun-
i?ies for discussion of the>interviewing techniques demonstrated

by the researcher. Pafeﬁt—interviewers were %heh instructed to .
conduct at least tvo practice fnterviews, with each other or with

friends who had children in Follow Through, before conducting

interviéws with the 5 lected parents.

1.6 DATA ANALYSIS'PRggEDURES

The first step in dealing with the data on the interview tapes

was to listen to the tapes and put the relevant responses into -

10




written form. Trdﬁscription would have been the most desirable
method, but was not‘feas1b1e because of the costs involved. There-
-fore; the researchers listened to the tapes and recorded data on
protocol sheets. These sheets simply restated the questions with b“
K space f?r fi1ling in responses. Some of what was said during an \\\\
| interview was not recorded. Most responses were paraphrased.
_ i When several points were made on the same topic, they were listed.
'\Particu1ar1y relevant and interesting statements were quoted
- \exactly. The major effort at establishing re11ab111ty'amoh§:fhe
é?ree researchers in recording responses was an inttial independent
re;ording by researchers of the same interview and comparison of

7

what was .recorded and how it was written. A few more 1nterv1ews
were recorded by one researcher and then 1istened to by a second
researcher who cHecked the protocol. Occasional checks of the
tapes during the report-writing stage indicated a high level of
accuracy in the ﬁrotocol material.

The second step, following the conversion of the taped inter-~

~ views tnto written protocol Form, was to aggregate responses. This

was done by gutting together the responses to each question of all .
members of a single group in one community. For examp1e: ai1
teachers' responses .to the quesfion on what they‘thought children
should be learning (chapter 7, question 1) were combined. This

procedure allowed us to ei%ﬁ#%e the responses of all members‘of a N

group to the same question, making the greup - teachers, aides,




administrators ~ the @ain un;t of analysis. e

The thi?& step was sumﬁariziqg responses of all members of,p
group to a particular question. Tategories were developed and the
numbér of people whose responses fell into each category'was re~-
ported. Care was taken at the summarizing stage to repoéf as fully
as pgssib?e the variety of responses, including mention of many
points hade by single indiv%duals. Categorizing always simpliffes

individyal responses by combining, them with others that are only

simiTar, not identical. In addition, categories are usually less

specjfig than the statements actually made by respondents. For
example, when a certain number of teachers are reported és having .
included "hglpgng children bécome more independent" as one of

their goals for teaching, a number of mare specific statements
about what that means to individual teachers, and the examples |
given to illustrate, are glossed over. For this reason, there is

a tendency in summarizing responses to give‘more detail in o

describing an unusual response than in describing a uniform.

reﬁponke from several.people. The bulk of the text*qf this report
is devoted to a fairly-straightforward reporting of what people
said, }n summary form. A '
The foregoing description of methods of proéeésing the inter-
view data dqaltoyith the taped ‘interviews with teachers, aidesqand

I3 I3 s a I3 I3
administrators. ‘Since the parent interviews were recorded in

_wriften form, and many response categories had been developed
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before these interviews were conducted, they were much easier so
process. The report on tﬁe parent interviews is mainly a tabula-
tion of responses to ciosed-ended questfons and a summary of
responses to open-ended questions.

Actual analysis of the data followed the summarizing stage.
Two forms of analysis were applied _both closely tied to the data
jn its summary form. One involved comparing ;he responses Of
different groups to the same question and drawing inferences for
making recommendations based%on the q1fferences or simiiarities
among groups. This, of course, applied only to those'quesffons
aské& of more than one group. The other form of analysis involved
dréﬁing inferences, speculating, or making suggestions based on
the responses of people in one group foAﬁne quegtion,or set of
questions. The major function 6f analysis was to idehtify issues
that seemed ?elgyant‘to‘the functioniné of the prdgram and that
wéuld«reward further attention, either by the researchers, the EDC
staff, ;r the people in the communities. \

There were some difficult;es in ana{yzing responses that shougd
be noted. This was due in part to the different roles of the
members of the pdm1n1strator group, as well as to the different mode
. . of interviewing the parent group. With teachers and aides, the
"numbersdﬁere equal and the context fqr working the same - the class-
\\t\\anw. There were fewer administrators and their roles were more

divé?sg. In reporting administrators' responses, less aggregation

* - was possible, which, in turn, ma&é'ﬁt ha't "'o compare the responses

\
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of administrators as a group with those of teachers or aides. ‘It -
was difficult to compare 2esponses of parents with other groups
because the metnod of intérviewing them and recording their re-

«  sponses was different. The difficulties have not prevented us from
ottempting comparisons, but readers of the analysis sections of

the report should take them into account.

N
1.7 ‘PROGRESS REPORTS TO THE COMMUNITY'

3

Two progress reports were made to Paterson before thel
completion of the final report. . Written drafts of selected sections
of the final report were distributed to the Community and the re-
searchers talked with the people there ebout the material. The
progress reports had several purposes. One,nes to give the people
we interviewed an opportunity to participate. in the revision of
» . some sections of the final report before‘it;was completed. LNe had
) ” promised them this opportunity when we first arranged to‘do the
interviews in order to avoid the kind of situation where people
cooperate with a. research endeavor -and then see the publication of
its findings with very 11tt1e on—going knowledge of its process

and results. We did not promise to totally revise the report ac-

cording to the community's suggest1ons, but did promise to take all
'suggestions into account and it least to note desires for revision
s in our final Fé@Brt. Another purpose of the progress reports was

to receive:comments and suggestions:on our work that could be

incorporated into the final report to make it a more useful and




H

relevant document. A third purpose of the progress reports was to

-

bﬁ_§7334fhé%ﬁéuple interviewed a clea% understanding of H@w we were -
dealing with the materig1s included in this study S0 tbat they.
chuid‘knowledgeably assess its strengtgs, weaknes;es, and .applica-
tigns. A |
The first progress reports took plate in March,” 1974. The
parent reports had been completed in draft form by this time, so
theymweré p?eseﬁted-in their entirety to the parents who had
, conﬁucted the interviews"%nd to other interested parents and staff. v
The section of the staff intervjews that was reported included
quegtions about opinions on what children shou]dlbe learni;§;
asséssments of the degree to which children in the program were
-.1earning.those thinés, apq opinions about the‘valueqand extent of
parent %nvo]vement in the school. Conferences were held with -

¢

Paterson administrators. We met only with the teachers and aides

1

who had béen interviewed, and we saw them in four small groups, one
group for teachers and one for aides, in each of the two schools.‘
qu meetings began with an overview of the research projec;,
outlining who pad been interviewed, what topics- had been exblored,
and a description of the method we were usihg for shmﬁanjzjng and

reportiﬁg the data. This description was illustrated by a written

1
$

 document containing actual summaries from the protocol material of
responses to one question. Combarison of the summaries with the
draft of the section of the report that was based on those summaries

provided a clear picture of how the researchers were working with
. T P

-
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the material. Small group d1scuss1ons allowed people to say whether
they felt the reporting was accurate and whether they felt 1t -
warranted revision. We found by going through this process thatc
there were some potnts at wnich our interpretation of tne data was
different from that of tﬁe'peopie'we’hau'interviewed. “In Paterson,
for éxamp]e, we agreed to add a category suggested by a group of
aides to our fina1 repont. _

We scheduleqéa'second~progress report for early June. This
time draft copfes of the seetion we planned to discuss had been
sent before we arrived so tnat‘they could be read in advance.

In Paterson, the time pressures of the end of the school year
made it difficult to’schedule meetings with us., Therefore, the
researchers did not visit Paterson at that time but requested that
any questions or suggestions about our draft report be'repomted to

»

us through the local advisors.

The fu]l repart was sent to Paterson in November, 1974, Ne
requested that the people who had part1c1pated in the research
&gevnew the'comp1eted study and send us the1r comments and sugges-

. tione. The discussions and exchange of views between community
participants and EDC Follow Through staff which followed proved

" to be a complex end very imbortant phase of the total research
“procéss. Each comment and suggestion by thé community was most
careTully cons1dered Numerous changes were made wh1ch reflected
the communxty s concerns and EOC Follow Through's commitment to

the integrity of the research process. We feel that a productive

batance has been achieved in this final report. This process was
) :
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completed in:March!_197é.. The final report will now be distri-

buted to the U.S. Dffice of Education and shared-with EDC FolTow

- .  Through communities and others interested in‘the development of -

. Follow Through,. and open education. : .
1.8 CRI?IQUE OF RESEARCH PROCEDURES AND FURTHER RECOMMENDATIONS * .
The research procedures for this study were chosen to fulfill ) T

two purpose$: 1) to develop a broad data base, with a focus on
-the work of EDC advisors, as wel] as to describe the EDC Follow | . A
Through program in two commun1t1es, and 2) tq provide’ useful
format1Ve information to the-people at the two commun1ty s1tes ) Tt
With regard to our first research _purpose, as 11sted above, o o
SR . open ended interviews were chosen as the method for data collec- .
tion. This was done to allow issues to emerge that'were of concern
fo the groups interviewed. We feel we Kave been successful in
deve]op1ng a broad data base and in 1dent1fy1ng many 1ssues of
importance to the commun1ty groups. )
B A reporting procedure that proved to be partﬁcolar1y effective "

was the aggregat1on of responses of all members of a group to the .

same quest1on. The advantage. of this approach was 1dent1f1cat1on

>
-~

of-areas of agreement’ and disagreement among members of a group and '
' ot f ~

/ the possihi1ity for generalizations about the opinions and exper-

jences of people in. each .group. Aggregated responses also ' . “

facilitated comparisons atrossfgroups on those quesgdohs asked ofu
- more_than one group: A dfsadvahtage of this approach was that it

concealed some of the important points developed by~an ihdividua1

throughoutrthat person‘s whole interview. Some individuals inter-

*

viewed stated themes that recurred thropéhout their interviews3'
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.~ _— .

indtcatﬁng their importance and providing a wealth of detail on
selectedﬁissugs. Aggregating responses diluted—this kind of ‘ \
1nformat1on, . . ) o

. .o R v

/ﬁé | : . Another procedure that merits furthér comment was the training
‘ of‘parent: to interview other parents. This was worthwhile both in
? . “facilitating data co]lect1on for th1s research project and in con-
. _,'”4_: fer1ng our belief that other groups not only researchers can

-\ ‘collect vaﬂuable information Gwven the modest amount, Qf training
- prov1ded‘and the lack of on-s1tq superv1s1on, the nesults of these
R o procedures were quite good. The parent 1nterv1ewers proved capab?e

v ",. and responsible:y Wewere assured that our dec1s1on not to try to

' ! tape record.1nter¥4eWS*w1th“pﬁ?é”ts was a W1se one, even though the

PR ~ lack of such recording made 1ndependent verification of responses

1mposs1b1e' Such ver1f1cat1on would have been helétul when more

foum

et ver1f1cat1on would have been helpful in assessing the degree of
SN i 1nterV1ewer 1nf1ugnce, as gn the case, where three of the four
-— parents who had severa? negative th1ﬁ§s to say about Follow Through

i were 1nterv1ewed by the same parent 1n€erv1eWer ..

4

. 3
, iﬂ’ with regard to our second research’ purpose - 'to prov1de useful

ava11abT! to pe0p1e in' the commun1t1es by prov1d1ng feedback at

ey

7 s . regular intervals during the school year, The need to travel- some
“distance to the comnunity sites limited our ability to develop the

N . K kinds of on-going personaf relationships ahd informal reporting

. g'h ' procedures we had ﬁntended to be an 1ntegra1apart ‘of the process of

this research As the research proceeded we began to rea11ze

:,‘f“ s Y that our. commitment to deta11ed interim raports locked us into a o

' L \ ”, L3 '

}nformation about a spec1f1c comment was needed In addition, such -

formative information, we had hoped to: mak% our f1nd1ngs 1mmed1ate1y "

-
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i )ot what was sajd in response to ali questions, sq that readers of

& . - a

ahind of writing style that at times became too lengthy and repeti—
tive.‘«Ihis final report would have been more cogent and immediately
.relevant to community needs had it been short :r ~d more selective.

‘ For example, a few issues could have been sfng]ed out as‘esoEcially
important and evidence marshalled from whichever parts of the

intérview were‘approprjatef Instead, we tried to report the detail

the report &ould have the background-?nformation_to identify issues

and make their own inferences, at each stage of the reporting

LI

procedure, . . - i ’ C

M

" We had assured the people at the s1te'that arythlng sald in L4

the 1nterv1ews would be reported in. such a way as not\to 1dent1fy

# ’-’

1nd1v1dua1s we lTearned that th1s was 1mpoSS1b1e to dos1hﬁ§j1

<" Cages. We now bel feve that ‘the def1n;t1on=of conf1dent1a11ty mist, |

""’u-

" be spe]]ed out more careful]y in adyance.” It aﬂso seems that 1ess "\

o rather than nore conf1dent1a11ty shou]d.be pnom1sed That is,

.- reSpondents should be assured thgt thetr names w11l\\ot be attached

¢

=,

. to statements but should be made aware that some $tatements will
be quoted andéthatﬁ%hey may be character1zed ia,ways thaf/make them

1denr1tiable to others at the1r s1te Th1s would be Tess of a’.

( ‘

‘ prob1em if data collectton methods other than 1ntery1ew1ng were e,
used. d e 4-;‘ :! T N ”r'. . . e N
v ) 4 . P L P

Lastly, another problem we encountered that"limited the form- d

.. ative use of our research was the unexpecfedly }a‘ 5@ amount of time -

requ1red to process the open -ended 1nterv1ew data "'Instead of
go1ng through two obmp]ete cycﬂes of data co11eet1on and reporting,
‘we were able to complete ohly one cycle, with the final report1ng '

comihg‘1ate in the year. In ernder to be used formatively, research_

5
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and feedback needs to be conducted in shorter cycles, perhaps a

- n

few months in duration.
In conclusion, .in look1ng back at ‘the process and development

of the actual research project. we feel we have gained a good deal

<

of practical research knowledge, as well as more detailed

infokmation “about what_two actual Follow Through sites are like - /
~ N f - -
“and how groups at those sites view thé work of EDC advisors. We

e

£an now realistically cons1der other research approaches N,

-

Another way of describing what now seems to be a potent1a11y

‘ .superior research,design involves making a sharper distinction.
between the two functions of (1) providing useful formative intorm-
" tion to people in-the sites and'(2)'develop1ng anal&ses of important
(! issues‘based on'the data.- The‘jirst functionfneeds short cyc]es of
— lffmdataﬂcollection_and—reporting_in order for the data not to seem out
-_ of date to the people who provided it. The‘second function needs
- _more time and a variety of data to be done well. Therefdre. a_mbre
promising des1gn might begin with simple data collection procedures .
designed to reveal some_important issdes. An example of soch a
) :procedure is the one described by*Rippey (Studies in Transactional
Y Evaluation 1973, pp 14-66). He explains th questtonnaires may
be constructed out of comments written by ‘the "subJects" of the -

research. The quest1onna1res provide a qu1ck and efficient means

;o of assessing the amount of agreement or d1sagreement about 1ssues
raised by the people in the sites themse1ves.’ Researchers could .
- o theh select from the issues raised, ones that seemed especiallyv
RN : Jimportant and amenable to further résearch. We hgve identified
A "."such issues in the research reported here, but it requ1red a full

‘ year's explorat1on
7 S
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The process of i&entifying and exploring 1§SGE§\in‘aﬁvariety
of ways can make.it possible for the resePrchers to devglop ;
careful "analysis of several of those-issues, backed by va;ious
kinds of data, during and after the time when fhey arebcollecting
and reporting data in the sites. The-analysis would not have to
be reported withfthe same sbeed or in the game form as the raw
data. It might, for example, come out several months after the
‘data collecting had ceased and take the form of a brief article -
addressed'to a wide audience, including the people in the sites and
others concerned about Follow Thrﬁugh and Open Educafion. We hope
" to move in this directioﬁ with future EDC Follow Through research.
The final report on the 1973-74 EDC Foﬁlow Through research'
wili be ‘shared with the people {n the Paterson Follow Through pro-
gram, the EDC advisory staff, the U. S. Office of Educa%ion, people
in the other nine EDC Follow Through communities and others - .  “
interested in the development of Follow Through and Opgq)ggggationff;"’"“”’ﬂﬂﬂrﬂ_d
It/will be distributed in October, 1974. o
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CHAPTER 2

o~

BACKGROUND .INFORMATION:  PATERSON TEACHERS,
AIDES, ADMINISTRATORS AND PARENTS

2.1 INTédDyCTION | . .

We asked a few background questions of all groups we interviewed in
order to get a picture of their previous work experience, educational
background, IEngth of service in Follow Through, and the way they learned
about and became involved in Follow Th;ough. The responses to these
quesqipns are summarized here to give a picture of the people we inter-
yiewéd. Some of this backgrqund information was useful to the researchers
in understanding differences in responses_to the suc&eeding questions in
the interview. For example, experiencedef;achers tended to respond to

e

=u-—thfn§§'a1??€feﬁziy from teachers who were just beginning their teach-

_ing careers. However, the major function of this information is to suggest

that the backgrounds of the people we talked with are similar to those of

school personnel and parents who are not involved in Follow Through.

2.2 TEACHER BACKGROUND : R
) Experience. The nine Paterson teachers who, w;re interviewed

had taught an average (mean) of 4.4. years, counting the current year.

The newest teacher was in her first year of teaching; the most experienced

teacher was beginning he; twelfth teaching year. The teachers had been

in the Follow Through program for an average of 2.1 years. The feacher

with the longest experience in Follow Through was beginning her third

year. Two teachers had taught in pre-school, one of those in Head Start.
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Education. Eight teachers had bachelor's degrees. One had a
master's degree. Four teachers.said they were taking courses toward
master's degrees.” A fifth teacher had taken several noﬁ-degree courses

beyond the bachelor's.

Non-teaching Experience. Four of the teachers‘had’yorked in non-

teaching jobs, 1nc1ud1ng business.'sales, 1ibrary, and factory work.

Entry into Follow Through. Three teachers said they were attracted

to Follow Through because they agreed with the open classroom approach.
One of those teachers had taught previously in an open classroom. Two
other teachers ment1oned.haV1ng exﬁé§ience in open c1assfboms. Two |
teachers said they had applied to teach in the Paterson school system
‘and_had learned about the Follow Thrgqghfggggram later. Onesteacher came
to Paterson because she had been ieaching in a white suburb and-wa;ted
to teach black children. Anothgr came from a rural area to be in @he
61ty. One had already been teaéh1ng in School #28 and entered Follow

Through to explore new ways of teaching. One teacher was recommended to

* the project director by her college. - -

2.3 AIDE* BACKGROUND
Educations A1l nine aides had completed high school or held a high
school equivalency certificate before becoming Follow Through aides, In

addition,.one alde had post-high school training as a secretary and as a

* We have used the term "aide" consistently in this report, because that

is the official National Follow Through term for this position. In the
Paterson school system, an aide becomes an "assistant teacher" and then
an "associate teacher" as she accrues college credits. Six "aides"
were considered assistant and associate teachers in Paterson.
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beautician. Another aide had earned sdme college credits before working
in Follow Through. A1l nine aides have been attending college courses
since becoming Follow Through aides.

Experience in Folﬂbw Through. The average (mean) number of years '

of expérience in Follow Through for the nine aides who were interviewed
was 3.4 years, counting the current year. The range was from two to

_four years. Five had been aides fbr four years.

Experience before Follow Through. Five of thé aides had taught

pre-school or_Supday school before becoming ‘aides. Two more had done
volunteer work with children.” Six aides had done’ non-teaching work, -
three in factories, three in offices.

Entry into Follow Through. Five aides became involved in Follow

Through because theiy children (or grandchildren) were in Follow
Through classes. Two of these spoke of participating in parent activ-
ities and one said she had volunteered in her child's class. Three
aides first heard about. Follow Through through friends or members’of
their families. One was asked to apply by the project director. ’

A Comparisen of Teachers' and Aides' Experience in FT

Teachers pides

Years Teaching VYears in FT | ' Yearsxgn FT
[mean=4.4 mean=2.1 mean=3. 4
range=1-12 range=1-3 range=2-4

s
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2.4 ADMINISTRATOR BACKGROUND

Education. -The five Paterson administrators all had bachelor's

degrees and teacher certification. The two pr1nc1bals had master's

N ] .
7 degrees and principal certification. The prodecg director.was certified

: -as a guidance counselor, and the two tocal advisors were taking courses

and hoping to. arrange course credit for an EOC workshop series.

, Teaching Experience. The principals said they had taught 16 and -

.- 18 years. One had spent four of those years as learning disabilities.

specialist for the school district. The local advisors had both been

teachers in School #28 (for 7 years and 5§ years) before working in

Follow Through; both also had worked as Follow Through teachers. The

project director said that she had been a teacher and guidance counselor ‘

in the school system for many years before becoming involved in Head

Start and being assistant director of a Title I program in Paterson.

Follow Through Administrative Experience. The average (mean)

Tength of time as an administrator in -Follow Through, counting the
current year, was 3.8 years, with a range from two to six years.

Non-teaching/Administrative Experience. Three administrators <

mentioned previous employment outside the area of education. Their
jobs included serving in the army, industrial and factory work, civil
" service, and work with menta1‘1n5t1tutions.

"gntry into Follow Through. In one case the principal said

Follow Through was put in his school; the other said Follow Through
was already in the school when he was transferred there. The project ‘

director was chairman of the Follow Through planning committee in 1968

while she was a guidince counselor and working with Follow Through. She
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became proJeEt director in September 1969. One local advisor was among
the>four ;o1low Through teachers of 1968; in September 1970 she Pecame
Ioeal advisor when the position was crEated.‘ The other local advisor
was a Follow Through: teacher for one year, an advisor-in-training for
one year, and then became the second Paterson local advisor. As local
advisor-in-training she became familiarized with the potent1a1 of the
Follow Through program and broadened her background The yean fo!!ow-

] ing this training, she became a regular local advisor.

2.5 PARENT BACKGROUND

Responding parents: 15.mothers of Follow Through children
' - School #28 10 mothers
School # 6 5 mothers,

L

Current employment? School #28:
; 4 mothers reported working at this time
3 full-time
1 part-time
6 mothers reported not working at this time

. School #6: X
T mothers reported working at this time
. | 2 full-time
o - . ’ 2 part-time
1 mother reported not working at this time

Education: School #28
None reported 8th grade or less
5  reported some high school
3 reported completed high school
2 reported some college

School #6:

None reported 8th grade or less

3 reported some high school

2 reported completed high school
None reported some college

-
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Number of children in

. parent's care:

P -

Ages of children:

Children who had
participated in
Head Start:

School #28:
2 mothers:
1 mother:
2 mothers:
4 mothers:
1 mothar:.

School #6:
mother:

4 mothers; -

School #28:
School #6

School #28:

School #6:

ranged from 1-6 children
1 child >
2 children
3 children
5 children
6 children

ranged from 1-3 children
1 child
~ 3 children

ranged from 1 yr. to 15 yrs.
up to 16 years of age

7 mothers reported having had.
children in Head Start

5 mothers reported having had
children in Head Start




CHAPTER 3
OVERVIEW OF CLASSROOM ACTIVITIES: PATERSON TEACHERS AND AIDES -

3.1 INTRODUCTJION Co

’ Teachers and aides were asked to. describe a "typical day" in
their classroom. fhis segtion was included to elicit a broad descrip-
tion of the teaching day. The focus of the questioﬁs was on hiw

‘teachers and aides worked together and how they worked with children.

3.2 and 3.3 SUMMARY AND ANALYSIS OF TEACHER AND AIDE RESPONSE
How Teachers and Ajdes Worked Together

The descriptions of how teachers worked with their aides and
how aides worked with their teichers are strikingly complementary.
Teachers valued aides taking initiative in classroom activities and

aides valued their freedom to do so. Teachers and aides noted the

importance of working together on a sharing basis. Those teachers .

new to the program stressed the helpful aspects of working with an
experienced aide. ’ . )

Although time for formal planning- between teachers and qides .
seemed to be 1imited, teachers and aides still mangged to talk to-
gether about the Elassroom. Generally, teachers s;emed to take
responsibility for making oyerall plans for the classroom. Aides
were asked for suggestions and the aides felt that their suggestions
were valued aqd utilized.

In terms of activity within the classroom, aides seemed to




' value the 1ndgpendence to carry but their own ideas while working
. - with the teacher. They were most satigfied when the teacher gave
:them the freedom to choose activities-according }o their.own inter-
ests and abilities. Several aides mentioned that ;héy éﬁd;tggjr
teachers each w?rked;with groups, shared rESponsib111ties.l;;& o
alternated in the leading of activities. An aide experienced in
- Follow Through talked about the value of her experience working
o with children and with a teacher. She was sensitive to the need
" to work together with”her teacher, who was new to'the-program,’so
that the teacher could gain experience in her own way. In general,
the complémentary emphasis of teacher and aide responses Seemed to

indicate that a satisfying and productive balance was being
achieved.

2 -

How Teachers and Afdes Work with Ciildren

\ | “ . Most teachers stressed the ne?d to view chi}dre? as {ndividuals
with different needs and abilities. They also spoke of the chile-
ren's need for adult guidance in completing work responsibly and 1n
making choices. The issue of children's choices was a common thémeo
throughoﬁt all teaéhers' responses and was often combined with dis-
cussion of the degrees bf "opendess" that'aré considered appropriate

; in'the classroom. Teachers' responses indicated that various styles;

of organizing the classroom were used during a tégchingnday: mBrk-ﬂ
ing together as a whole group, in small'groués, !ndividually, and

in different combinations. Dividing the room into "areas" was also




P

a common method of classroom organization. Finally, the importance

A
of reading was stressed. -

In .describing the ways they worked with chiléren, aides stress~

ed their belief that children want to learn. They felt that chil- o .

dren learn best.when they have oppo%tunities to express themselves
and to work at their own pace. -Aides falked ébou% thé need for

R v ’ . .~ .
adults to encourage children's independence and to- develop

" children's ability to make meaningful choices. ,Most aides said

that”%hejr classrooms were divided *into “a}eas"'foralearning. The

children often .chose what they wanted to dq_and the aides provided

* constructive limits and dirgction.u They worked with children

individually, in small groups, and sometimes with thg.class as a
‘whole. Several aides -stressed the fact that they (the aides) coufd
choose to go into any area with a group of children.’ Thg desire to
build Tearning activities around the children's interests was
evident. Children had freedom‘to move.whilefthe aides supervised,
helped, and set limits. The neeq for structure in an open class-
room was stressed. Aides described their roles in working with
children as helping the teacher, helping the children,'and helping
themselves to learn and to grow.

The basic goals towards which teachers and aides worked wifh
children weré similar, wit; some differences in emphasis and per-

spective. Both groups felt it was 1mportgpt to v1ew ‘children as,

individuals with interests and ab111t1es. Promot1ng.qpportunjty

" for children to make chowces with adults setting 1m1f1 was a

. -

30




-
(\ -n
. ¥
-

common goal, * "

Dividing the classroom into "areas“ was ‘a usual method of
organizing activities. Teachers and aides both worked with
individuals ano groupe. Teachers discussed appropriate degrees of "
"openness," while aides stated the need fo} structuhe in an open
classroom.

Although both teachers and-aides seemed to view themselves as
ieerners as well as teachers, the aides placed special emphasis on
fthe;value of their own opportunities to make choices and to deveiop
their-ioeas and abilities. They seemed to value most the same ‘

opportunities for children that they valued for their own gontinuing

%

development. -

3.4 DOETAIL OF TEACHER RESPONSE ‘. ' S
How teachers Work Hith Their Aides |

Six teachers spec1fica11y commented that the teacher and aide
shared the same things. ' The teacher worked with one group while
the aide worked with another.- They alternated leading activities,
working with individuals, and getting materia]swtogethen._ One of
these teachers said, "We talk things over to understand each other's
styles." They met at intervals to consider interactions within the
class and regrouped froh time to time, “Another teacher noted that
her aide was expe}iEnceo in the progrim‘ahd was a big help in set-
ting up the classroom. The following quotes by two of these
teachers iliustrate qualities they vgloed‘in their relatiohship with

e
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their aides:

- L -"5': . ) L
'I'have a beautifulsaide. .,She's just''so tegethér.
It's not a teachér-aide situation in.my clagsroom.
It's just two-people working...If she's wowking

with a group and she (makes a suggestiof) alright, -
then we'll do it. -

-

b
F

I happen to have & very,good aide - she's very

independent. She.can ipitiate several other
_things in the classroom (while the teacher is .

working with a group). )

v -
? LI

* &

“These comments indicate that‘thése teachers valued working
todéther on a sharing basis. They appreciafed their aides fnde~-
LT .

* pendent qualities and also valued theirpideas and expérience.

Several other’ teachers expanded on those themes. One teacher
‘o . -Q E I )
said, "We work together wreally well. I don't tell-my aide what to
do - she figures out-her own activities and°she 1ikes it this.waj.";

Another teacher felt her aide had "fantastic ideas," and the

. teacher ¥ried very hard to make those ideas work. She added, YShe's .

there - she's not like a silent partner.  She has her contribution

¥

to whatever is going on." ‘
Anotﬁer'teacher said of her aide, “She'Hag a wealth of'gxper-
jence that she }elates'to child;en." ‘Anotﬁér teacher said. she
usupjly‘asks her aide if she Aikes to do one thing or anptheriégnd
the aide will chooge: MIf ‘she wants to:try something, then we,

1

u§ua11y work it out the day."

7
interviewed in the Paterson Follow .

’

0f the teaching sta
Through program, aides (including assistant-and associate teacpers)
were more experiéhced in the program than'teacheF§. Four teachers

B
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- are tn their : rst year in Foilow Through, the a1des who work with

', " those teachersahave froom two to four years experience ‘§n the pro-

.gram,

Working w1th an experienced aide can be most helpful to a

e
L t

new teacher.

oY

v
‘e

"It can also pose some difficulties,

such as an aide

> her own tﬁh$n1ng ahd g}per)ence were not being valued by her aide,

o

)

R
N

‘ seeming to take over the clg%s and the teacher being concerned that

, ‘We have' an.hour, a week but'-not ?uch happens then.

-

+ - [ N ,' i

Planning for the classroom

Five teachers commented that time for planning together w1th

their aides is limited As’ one teacher said

: Planning 1s reaily limited - organized planning.
Bug weé work togéther really wel

+

Thfs teacher added-that during rest time, the teacher and aide

talk together about the mornlng "We'll tell each other who we

worked wlth-and she puts things that we learned about the children

in a notebooh’": Another teacher said, /"We don't plan together as - e
f much as I'd liheAbut after a few yeays of working together my aide

sends notes to me about the kids. ﬂe get together and talk once a

week when the kids go to gym." Another teacher said "planning to-
She added that

gether is very brief. We only djscuss specifics.”

in a traditional classroom she tould plan ahead and really stick
to her schedule, but can'tfﬁo,that now in an open classroom. « One
. teacher said that it would oe better if they could plan together,

but her aide has to pick up:her own children as soon as school is

over. ’

1
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. A teacher who does a lot of planning at home on weekends brings
' . the plans in to show her aide. She says she has to do a "rigid" .
N P | &
planbook for the school, so the plans are tentative for their actual
. .day. ) -
.'"I have been given'an hour once a week'and my
_ aide and I sit and talk. She's now in college .
‘ , and brings back ideas. She makes wonderful
s ‘ suggesz?éys."
\ : ' Although there may not have been enough regular planning-time,
’ teachers mentioned that they often talked together with their
S aides..."We'll talk about it, and she tells me what she'd Tike to
do and what she suggests, and I'11 tell her, and we sort of come
+ up with something."
(/l,

" One teacher stated that she, as the teacher, took overall
": responsibility for planning. She put it this‘way: "I make lesson )
' bléns. Th;t's my job." “She then told her aide what she had planned
so the aide could makehsuggestions. That teacher had teaching .
egberience and was described a; a good open teacher who %eally cared
~ about the kids in the program. Jwe worked together." This aide was
experiencedlin Follow Through and was sensitive to the needs of her

current teacher, who was new to the program. She said:

My teacher and [ work together. 1 knew she was

5 afraid because I was afraid....She's young but
she's a good open teacher. She can't do it all
in one day.

This aide valued her own eXperience working with children, both

in the classroom and with her children at home, and realized that
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she had a lot to offer others. She also respected the right of .

others to develop in their own time and ways.

How Teachers Work With Children

Six teachers addressed the need to view children as individuals
with différent interests and abilities. As one teacher phrased it:

My idea is to find where the child is and to
carry him (or her) as far as possible by giving
him various...experiences, creative ideas. I
feel that each child is a different individual
and that he should be allowed to develop accord-
ing to his abilities.

She added thqt she tried to motivate children from their own exper-

jences, not from textbooks.
Ariother teacher talked-about the importance of knowing the

children she worked with:

<

I know the children, and that's saying an-awful
Tot. -1 know which children will seek help first,
knowing the nature of the task I assign, and
knowing the children and watching to see what
they elect to do themselves that is not assigned.
I move around...try to get to all of the children.

Another teacher said:
I want them to develop as individuals, not just
say I'm the teacher and you have to do what I say.
I want them to respect other children at the same
time and develop their own ideas.
Listening to childran's comments helps a teacher to know their
interests. The teachér learns a lot about children's 1ives from
the activities they choose to do.

Five teachers spoke of the childreﬁ‘s need for guidance. One




teacher described keepingﬂa record of which children needed
direction and which coulaézb on by themselves. She directed ac-
tivities in "paced work" and saw that children were progressing in
an‘orderly pattern. Another teacher said she planned for each
child each day3 knowing what each liked to do. In another class,
¢thildren moved from one area to another a%d asked the teacher and
aide for help when they needed it. Another teacher bégan the day
by 1isting things ‘to do, such as language, math and reading. .

Grouping is one method used to guide children's learning. One
teacher said the children know that theyghave to do a certain amount
of "academic work" and it comes in many forms. Every group'djqn't
meet evéry day in her classt_,She'felt %h;t some children didn't
fit 1ﬁva group, so they became their own group of one. The adults
grouped thé children for certain skills and tried to find each
chitd's "learning pattefn." They regularly regrouped to help each
child find himself. Another teacher said, "I have a thing about
groups.” She gave children tﬁe choice of working individually as
well as in groups, and she variéd the combinations. Groups were
not always separated by ability. \qhe children could move as they
were ready. Another teacher groupé&\her class for reading qnd math
according to their abilities. One tea;her saia that at the begin-
ning of the year she tried to assess children's abilities by look-
" ing at their test scores. In this case "the tests and the abilities
did not agree." She felt that the test scores were much higher

.than the children's abilities, and she worked to adjust her teaching
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to what the children showed they were able to do in her classroom.

Another teacher started the school year with everyone divided into
reading groups; now individual children read with either the teacher
or the aide while the children who are not reading have cho{ces
about what~to do. The children had to rebsrt on what ‘they chose

to do. |

One teacher mentioned that she corrected papers with the
children as soon as they finished assignmepts so that they could
correct their mistakes right away. This helped them to do respon-
sible work and not to just throw anything together in order to be
able to move into the activity areas. " )

Four teachers mentiored that they tried to meet with each
child every day. One teacher said that she felt this was imposs
siblé - that there was just not enough time in the day, but thaf;
she was trying. One reason that she vas trying to do this was that
she felt that there was pressure fron parents to know just what -
their children were doing. She did meet with the children on the
Towest redding level every day and with others, for reading, twice
a week. She felt that the brighter kids gof more privileges.
Another teacher met with every child each day. The children initially
chose their activities and the teacher made individual suggestions.
Another teacher felt that it was important for children to have
“contact time" with the teacher as they needed it. She moved

around to try to talk to all of the ch11d#en. to see if a child

needed help and to stay and help that child if necessary.




!

Seven teachers mentioned the 1mﬁortance of reading. “As one
teacher phrased it, "reading is most vital." Most classes had'a
specific time each day when they concentrated on reading skills.
Sometimes this was a group activity and sometimes teachers worked
with individuals. One teacher said she felt there was pressure from
"outside" people that an hour and a half of readjng be provided
every day. She said, "Reading is very important in our district
now." She added that "we're also doing reading with math and other
activities." Another teacher said that children learned the
disciplines, such as reading, math, science, health, and'language
t?rough their activities.‘ )

The issue of children's’choices was a common theme throughout
all teachers' responses. This was often combined with discussion
,of degrees of "openness" that were considered appropriate in the
classroom.

One teacher in her first year with Follow Through said that
she started off the year "very closed" because the children wére
hyperactive. She was t;ying to open ﬁp gradualiy. She wanted to
work toward having more choices but was trying not to make it too
complicated. Another teacher 531d they began the day together by
talking about the things they would do. The first period of the

day was spent in areas. The children chose which areas they would-—- -

work in--blocks, art, math games, and library. She added, "I've
been introducing thingsllittle by 1ittle. In the beginning, I had

too many things out." Another teacher assisted individual choices,
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giving direction when needed.

Three teachers talked about the children choosing "areas" when
they hava finished their assignments. One teacher concentrated on
group activities in the morning and had an "area time" in the after-

noon when children could use blocks and the house and had more

freedom to move around than in the morning. Another teacher said  :3

fhe children could choose areas as they finished the things 1isted
for them to do., "It has to be something meaningful. They cannot
play." Children were asked to tell about what they chose to-do,
and that makes it serious. She said thatgfor a while "we had to
close up all the areas" Because children codﬁdn't tell about what
they were doing. In another classroom, the children could choose °
aétivities after they had met with their reading groups. Their.
choiées included math, reading games, and drawing--"no noisy
things." The children had to indicate to the teacher which areas
they we}e going to: They were free to make changes. The teacher
kept a record of what area each child chose.

Children seemed to make choices about many aspects of their
school day, such as: whether to work in a group or individually;
which area to work in; or which book to read. Choices were cften

guided by the teacher's assessment of the child's readiness and

needs. -
Styles of organizing the teaching day varied. Four‘teachers

mentioned that they started their day with the whole class as a
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group - writing a story together, talking, singing, or discussing
the day's plans. One teacher said, "Every day is so different."”
Another specified that the days were different because they had to
adjust to the pace of the children. Some classes seemed to have a
rhythm of activities mov.ng back and forth from large groups to
individual activities. Others had directed group and individual
learning activities in the morning with more choices of activities
in the afternoon. One class could begin the day with a choice of
areas, another with assigned activities. Three teachers mentioned
that they each brought their class?together for a story or a sharing
time at the end of the day.
Six teachers mentioned children's responsibilities. In one

class they had a "buddy system," where children who were good at

something helped others who were having difficulties. .Children were

responsible for tompleting assignments and correcting their work,
often with the teacher's guidance. In some classes children were
responsible for the care of the areas - they set up materials,
cleaned-up, and kept a sign-up sheet for other children using the
area. One teacher said, "They have responsibility for everything
in the classroom." Children were often responsible for describing
what they did during choice time. One teacher mentioned that the

children were aware that they were thought of as Follow Through

~ children within the schooi, and that they should behave or Follow

Through would be blamed. The range of children's responsibilities

was broad and varied.
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In closing this section, we would 1ike to report the thoughtful

comments of one teacher about some difficulties of being an opeﬁfg‘ -~
classroom teacher. She felt that there was not enough time fn the
day to get to all of the children individually, and found it dif-
ficult to "carry things through" in an open classroom. She said, -
"Tt 1§k I'm not structured enough myself." She felt you have to

bezgpvery ordered person to éven run an open classroom. She séid.
"There has to be a sense of structure" and -added that a lot of
people disagreed with her. She viewed getting back to‘things and

continuity as her greatest weaknesses and said, "You can definitely .

have that in a structured classroom."

3.5 - DETAIL OF AIDE RESPONSE
How Aides Worked With Their Teachers

Aides valued the independence to carey out their own ideas,
while working with the teacher. As one aide put it, "We Qork pretty
close together." The teacher let her aide work in the areas she

wanted to. The aide backed the teacher up and also carried out her —_—

—
b

own ideas.

She doesn't tell me what I should or shouldn't
do...if there's any specific thing that she (the
teacher) wants me to do, then I do it. Other
than that I go into any area with a group of
children that I want to.

Four aides mentioned that they and their teachers-each work ,
with groups and alternate leading activities and sharing responsi-

bilities. The aide would be working with the children or helping




the teacher. One aide commented, "I'm never idle." - Another said,
"We take each otﬁer's advice."

In response to the question, "Are you generally satisfied with

your part in the classroom?", one aide said:
Now that's one question that I can answer, you
know, for myself. I have never worked with a
teacher that said, 'ydu have to do this' or 'you
have to do thats I have no limits in that
- classroom. Anything that I feel that I'm
capable of doing, I have done it.

Another aide statedipEr satisfaction saying, “I'm pretty free
to do what I want to do. The teacher lets me do ﬁrojects on my
own." One aide said she and the teacher worked together, grouping
the éhildren and checking their progress. She felt that her ideas
were acted upon and said she was satisfied wjth her part in the
classroom "maybe because of the person I work with...we work well."

One aide with experience working in Follow Through spoke of
how mich she had learned from the first teachgr she had worked /

with in the program.

Planning For_The Classroom

Four aides responded in detail to this question. Three stressed
%

that the teacher made the plans.

3

In one class, the teacher had the schedule made out for the
—day—The-atde-said;—“Hediscuss-what-she-wants.to_do.so that I can
back her up....If we have any differences, we talk them out." She

went on to say that in her role as an a1de she chose the things she

1
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1iked to do.

”

Another aide said that, as a-rule, the teacher made the plans
and she (the aide) gave her opinion: She felt that her opinions
were used “Anything she*plans, I'il go along with:her ..ghelll do -
the same with me." She added that they didn't get time to ta1k
before school, and sometimes had to make time later.

L Another aide said forcefully:

No, I do not plan. I just follow the lans.

Because I feel it's her (the teacher' sg job..

wouldn't want to do planning. I'm not getting

paid for that. I'm dedicated but...I really

don't have the time to go home and plan. I'm

attending school. I have children. ‘

In this aide's classroom, the teacher had th& plans written
up and the aide m;de suggestions which she felt were incorporated
into the plans by the teacher. In the morning, ihe tedcher showed
her aide what the children would be doing. .
) . The issue addressed here is one of choice. For a humber of
" reasons, mentioned above, this atdehad chosen to respond to and add
to the teacher's plans:rather than making the _plans herself, Sﬁe
was active in the planning and involved in her work, but identified
plannind as part of the teécher“s “qu" and chose her own priorities._
Another aide said that she and the teacher went over the day's
accomplishments together and plannéd ahéad. She usually made up
her own curricuium for what she wanted to do with her group of .

children, and the teacher planned for another group. They had to

make formal plans "for the office" in order to have them checked off.

"




How Aides Work With Children

Paterson aides emphasized their belief that children want to
learn. They felt that children 1earned best when they had oppor-

> tunities to express themselves and to work at their own pace In

describing their work with ghildren, the aides talE‘d about adult

guidance and the encpuragement thef give to children to be inde-

7 .
pendent and to make meaningful chojces. 5{? L .
As one aide put it: )

1 find that if you don't push children, they will

get it...If you don't stand and say, 'you have to_

do this right now,' then theywwill get it. They' re ’
goigg to get it anyway because they want to learn.

to do it. -

L

; Another aide said:

LI

We don't give too many orders...if you give them

a feeling of independence, a feeling that they

can express themselves, you san det a lot from
them...let them know they can have a voice. They

will learn much quicker...they won't have nervous

breakdowns, Tike with so many pressures a} home.

We Tive'in a ghetto area. They come with a lot

of problems at home...you have to try to help them
ferget those problems at schoql. It helps a lot!

Seven aides mentioned that their classrooms were divided into
"areas" for such activities as reading, 115ten1ng, math, science,
blocks, and art. One aide said "the children choose!what they want
'to do" 1in. the areas. The teacher and aide moved aro&nd_the areas,
wbrkfﬁg with individual children and checking their prbéress. Some-
times the aide told a child not to go to an, area, fhtﬂer, to do
some writing. She aéded that there was “né special time whgn

everyone is doing the same thing" in her class..."as long as you do

y
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it, you can do it when you want to." This impl}ied that the adults’

~ had def1n1te expectations of what each child should accomplish

Children could choose Shen to do their work, not if they would do

it. _ |
Another.aide said "I Sust-work_al} day" with two or threé \ ,

children at gstiﬁe,’on reading, withpmath materials, music, coordin-

ation, and art. She espeéially Tiked block building because "you

can do so many things ..In fact, you can make a whole curriculum on .

block building." Children obtained skxlls throuah the activity, )

Nhen the teacher and a1de were busy, the children worked on the1r

own, "“Jhey choose what they-want togdo. we qgn t choose it for :

them." The aide supervised'and went around to see if they needed

help. When the children got a littlefnoisy, the teacher and aide

called "ci;i1e time." This could happen five times a“ day..."to

calm them down, we bring them together. " © ,
Another pattern of organizing the day 1nc1uded starting the

day as a whole class, saluting the flag, and sharing, Then therq

were groups for reading, writieg, and math., The teacher and aide

each had a group. E%ildren who were 1dentif1éd a£‘the beginning

of the year as being able to work on their own, worked 1ndependent1y.

The’ afternoon was des1gnated as "choice time" when children could

choose areas. v

One aide describéd her desire to build learning activities - ¢

around the children's interests. On some mornings, she led the

~
i

45 P




; j R
t writlng of the class news - "what they want to say." She added:
I try to make it interesting...I really get 1n
. there and I get silly with the.kids, you know. .
I ‘just get down with them and talk their language. -

Anything they want to say, I put it on the board. ] -
. and that-way, they don't mind copytng it and don' t
mind readtng it. , a

¢ The children in her class were ﬁgt ;Hl on the same level in

" reading. The teacher and aide moved around to different groups

. and helped. They reéd with children in story books, funny,gapers .- -~
whetever is interesting to them.” In the afternoon "it's open" -- .-
the children we;e doihg whatever they felt the; wanted to do. ThtS'
aide communicated her excitement and personal 1nvolvement with the
learning taking place in hgr classroom. She played re;ords which
she felt the children.could relate to -- singing and different Kinds
of music. . S - _; ’

Several aides stressed’the fact that they could chose to go

inte any area with a group -of chjldren. The teacher worked- in one .
area and the aide chose the area tbat she wanted’to~work in. One.
aide said she liked to help the slower children who needed some
extra heTb. Another aide said that*she didn't\care for math hef-
self,fbut the” childre; were very 1nterested in things like measur-
ing, so she went to that area.frequently. . She added that she “haved
to read stories and would put a child's name into the story to
help the child become a better listener. Another’ alde menttoned .
bringing her own interests into the class by talking with the .

children about her hobbies -- cooking and sewing. These aides .
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valued their freedom to make éhoiceé based on their own interests,
as they stipported the need for children to become aware of their
own interests and to B& able to make choices.

It was clear that the aides an!'the teachers worked to direct
and guide the children's activities The aides frequent1y described
their own work by saying, "I supervise" and "I go around to see if
they need help”. Another aide said, “We set 1imits on the numbers

in each aréa". One said she and the teacher asked the children to

w&fk with them at assigned times.  Another aidg-said that aséign-
ments were on the board, although the children could ¢hopse the order
in which to do them. In one classroom, the teacher and aide
alternated working with each group so that both knew where the chil-
dreq were. In another class, the aidg mentioned. that she and/the
teacher observed the children to see Qﬁere they needed help and
practice. Another aide said, "We check every paper when-they're
finished" and then they could do something by themselves.

\ Addressing the need for structure in an open classroom, one
aide said, "We (a1de and teacher) decided to have things a little
more structured than last year, just for the beginning." This

would allow the children tp "know where things are and what we
expect them to do in the c{as;room." She added 9we;re hoping, as

we go on, we can put them in more groups (more acttvities) and put

out many things, and the children witl know the rules so they will

not destroy them (things).” They made up rules and went over them

1




every day. They tested the children and then made up reading groups.
One adult worked with reading and the other with writing. In the
afternoon children had "free time" and picked whatever they wanted

to do -- drawing, blocks, reading, ov workbooks.

‘ "We try to praise all the children, not only
the ones that are ahead, also the ones that
are just getting it...that makes them feel

good."
"Aides described their roles in working with.children as helb-

1ng'the teacher, helping the children, and helping themselves to

learn and to grow.
As one aide phrased it:

"I 1ike the open classroom because kids don't
have to do things when they don't feel 1ike it
and neither do I."




CHAPTER 4

PATERSON TEACHERS: WHO THEY WORK WITH AND
HOW THEY VIEW THE TEACHER'S ROLE IN THE SCHOOL

4.1 INTRODUCTION

Teachers were asked a series of questions about the people they worked
with and their roles in the school. The first question asked them to
1ist the adults they Qoréed with, other than EDC advisors and their own
aides. The next question asked was who teachers turned to with problems
they couldn't solve on their own. The third and fourth questions probed
te&éﬁers' feelings about whether they had enough_influence-over their own
classrooms and over their school and the Follow Through program.

The purpose of these questjons was to elicit information about wham
teachers worked with, other thaﬁ\EDC advisors and their classroom aides,
and to get an idea about how the teachers felt about their place in the

school. Tgis information is important in assessing how the work of EDC

AN
advisors fits into the school and the FoTigw Through program as a whole.

The questions about teachers' assessment of their ability to influence
what happens in their own classrooms, their school, .and the program as a
- whole were intended to get a sense of whether the teachers felt independent

and effective or whether they felt they must always do what someone else

" told them to do.




4.2 SUMMARY OF TEACHER RESPONSE
The Follow Through local advisors received particular mention as

people the teachers worked with and whom fhey could turn to with
problems. The teachers said they relied upon the local advisors for
suggestions and moral support. The teachers also felt free to call
on others, such as the principals and the project director. In addi-
tion, there seemed to be a feeling of cooperation among the Follow
Through teachers.

. In general, most teachers felt themselves the primary influence
in their classrooms. The more experienced teachers seemed to feel

that they had more influence than the inexperienced teachers.

4.3 ANALYSIS OF TEACHER RESPONSE

On the basis of teachérs' responses to the questions about who
they worked with, it would seem that the introduction of the Follow
Through prograﬁ has substantially increased the number of people avail-
~ able to work with\Paterson teachers. The two local advisors and the
project director were described as 1mportant’sources of support, and
other teachers were seen ag more accessible because of the opportun-
ities for working together provided by the Follow Through program.

This suggests that ﬁne effect of Follow Through has been to reduce
the isolation of teachers.

Four points can be made about teachers' feelings of influence in
the school and the Follow Through program. (1) Experienced teachers felt
they had more influence than new teachers. This seems understandable,
especfélly since the interviews were conducted early in the school year.

(2) Teachers at School #6 seemed to have less confidence in their ability
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to influence the school then teachers: at School #28. This may be merely
a result of the fact that four of the five teachers at School #6 were
first-year teachers, but it may also reflect the resistance of the
principal of School #6 to open classroom teaching. (3) Teachers -
seemed to feel they could exert more influence over the Follow Through
program than over the school. Once again this may be merely a con-
sequence of the views qf the first-year teachers, but it could be
related to the smalférésize of the Follow Through staff, the frequency
of meetings, and the relative informality of operation. (4) The
lihited nature of the influence teachers felt they had is the most
important point to emerge. Even those teachers who responded most
affirmatively that they could influence both their school and the
Follow Through program talked of influence in terms of the freedom

to express opinions, not the ability to get things done. This response
is consistent with the"responses to the question about influencé over '
classrooms, where teachers said they could do most of what they

wanted to do within a range of restrictions, but defined haVing free-
dom as being able to teach in a variety of ways, not as being able

to make potentially far-reaching changes. In this, the Paterson

Follow Through teachers are 1ike most teachers. The point to be made
is that Follow Through does not seem to have given teachers substantially

more power outside of their own classrooms.

4,4 DETAIL OF TEACHER RESPONSE
QUESTIONS ASKED:
1. Which aduits, other than EDC advisors and aides, do you work

with (fellow teachers, principal, local advisor, project
director, supervisors, specialists, volunteers, others)?
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What do you do with each of these peqp1e7

2. When you have a problem vou can 't seem to solve on_your own,
who do you turn to? . \

!
4

The teachers were asked the first question in an open-ended manner.
Then further probes were made about specific people. The second °
question gives a slightly different perspective to the overall
question of who is available to help teachers. The results are

summarized in the Table below.

Responses to Questions: "Which adults do you work- with other
than your aide and the EDC advisors?" and Who do you turn to
for help with a problem?" (Figure I.)

-
t

Responses to | Turn to With

Category: 1 Work With Probes " Problems
Local Advisors 7 1 5
Principals 4 L4 1
Project Director 3 3 3
Other Teachers 3 3 1
Others (e.g. school 8 - 0 3

psychologist, social
worker)

(Note. The numbers in this case are unsuited for drawing final conclusions.
The categories of people mentioned have various numbers of indivi-
duals in them--two Tocal advisors, six principals and vice prin-
cipals, and one project director. Furthermore, one teacher only
mentioned one catego:y while another listed nine. The numbers
should be taken only as suggestive, and the strongest suggestion
is the importance to teachers of the local advisors.)

52




@ ”

The responses indicate that the two local advisors were seen as people
able to provide the kind of support teachers want. Only two teachers
failed to mention the local advisors, and the local advisors were the ones
that the largest number of teachers said they turned to for help with
difficg}t problems. The principals, including two principals and four
vice principals, were mentioned by eight teachers, but four of those -
were in response to probing by the interviewers. Six teachers mentioned
the project director, three voluntarily and three with probing. The
.same numbers-app]y to other teachers. No other category of person
recelved more than one mention. Included among "Others" in the table
are the school psychologist, Follow Through social worker, parent coor-
dinator, gym teacher, nurse, custodian, parents, and a friend. '
Teachers were further probed as to what they did with people they
worked with, Referring to the local advisors, the most common response
" was that they came into the classroom, observed, and made suggestions
(six teachers). This practice was generally seen as helpful, even when
it was presented by one teacher as"giving their opinicns about what was
right and wrong about a room. A new teacher specifically noted that the
Tocal advisors had not worked with her in the classroom. Four teachers
said that the local advisors led meetings of the Follow Through teachers
and ‘aides. Some mentioned "staffings," highly structured meetings
designed to consider individual children and make recommendations for
working with them. One teacher, noting that the staffings were sti11 new,
saidf “They really don't give me much help in so far as suggestions go,"

However, she valued the group support and sharing among teachers who had the
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same problems she was experiencing. Four teachers spbke of local
advisorgigiving them encouragement when they needed it or helping them
solve particular problems. Two said the local advisors provide
materials and resources for them to use.

The principals (and vice principal) were said to visit classrooms,
lead meetings, and bring in materials. One teacher said that the prin-
cipals were conscious that she was new to the school and were helpful.
to her. Two teachers were unhappy with the way the principals worked
with theﬁ.

Three teacher; who mentioned the project director included general
comments of a favorable nature. For example, they said they felt she was
helpful and that she knew what she was doing. Three teachers said th;t
she visited their rooms and offered suggestions. One said she was very
helpful to talk to, especially when things were getting discouraging.

Five teachers said that the main way théy worked with other
teachers was to share ideas. Much of this was said to be informal:
talking about problems over lunch; sharing plans or'materials
in the teachers' lounge. One teacher said shelthought Follow Through
teachers had more contact among themselves than non-Follow Through teachefg.
Another teacher said she worked with other teachers in "mini-workshops*
in the resource room. She added that in her first year, one teach-
er had beer. very helpful to her by warning her about things to watch

out for.

QUESTIONS ASKED:

3. Do you think you have enough influence over what happens in
your classroom to be able to do what needs to be done?
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1f not: Why Not?

4. Do you think you have as much influence over your school and
the Follow Through program as you would Tike to have?

If no
Why Not?
Who does have influence?

Eight teachers answered positively to the third question though
five expressed some reservations. Four of these five were new teachers.
One of the three teachers who expressed reservations said that she had
influence within a certain range, and defined that range as including
what she actualiy did in the classroom, apparently meaning her teach-
ing style and specific activities. However, she pointed out that
when she ordered materials she could never be sure when they would
come, or if they would come at all, Another new teécher in the same
school said that the onlv problems she had 1n fhis area were the
insistence on quiet and neatness by the principals. She said that she
and her aide took extra pains tb make the room neat and orde®ly but
that‘;he refused to force her children to be quiet before they were
ready. Another teacher said that she had been told she:haq’the freedom
to do as she wanted in the classroom and had seen nothing to contradict
that claim. However, she had previously expressed dissatisfaction
about not having a petty cash fund for the purchase of classroom |
materials. Another teacher said that she controlled the-glassroom
even though her aide tended to want to be in charge. She had spoken
earlier of the tensions invoived in being a first-year teacher with a
strong, experienced aide. The experienced teacher who had some
reservations said she had enough influence over what happened in her
classrooﬁ 90 per cent of the time, and that problems only developed

when children acted violéntlyf

55

L d

. o
"h




The last question addressed the matter of influence in the school and
the Follow Through program. One teacher said she didn't know because she
was new to this setting., Another first-yeaf teacher said she couldn't
answer because she was new and, "I'm only a teacher." Two teachers
said that they felt they could exert influence in Follow Through
meetingS'but'bot over the school as a whole. One said, "I feel that
my influence over the school as a whole is zero," and went on to say
that she didn't see how it could be any different under the circumstances
since she was new to this position and had a different approach
' to tgaching. The other tea;her also felt that her style of teaching
set her so far apart from other teachers and the school's administrators

that the only thing she could do in school staff meetings was to keep

4

3

) quiet.
In genéral, tgachers' interpretation of what it means to have
influence over the Follow Through program and over the school 1nvolvedi
the ability to expres; themselves and be‘heard. Teachers spoke of being
able to disagree, to make suggestions they felt strongly about,.to
express opinions in meetings, to try to mdke changes, to work with pe;p1e,
and to engage in mutual criticism, The obvious limits to this form of
influence were clearly expressed: "Yes, well, you know, how far can you
go as alclassroom teacher?" and fI'm not interested in influence. I'm

interested in be§hg able to work with people.""
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CHAPTER 5
OVERVIEW OF PATERSON ADMINISTRATOR ACTIVITIES

5.1 INTRODUCTION ° _ ¥
Administrators were asked to give an overview of activities relateq
to their jobs. In particular, each of the five Paterson administrators
(two principals, a project-director and two local advisors) described
his/her job in relation to other peop!g or groups in the school.
Questions were asked to give us an 1dea of what each administrator
does from day-lo;daQ, how he or she defines his or her job, and how the

work of EDC advisors relates to each job.

[ G i it

5.2 SUMMARY OF ADMINISTRATOR RESPONSE

The project director saw herself as the coordinator of the Follow

_ Through Project, with aumyriad of responsibilities. The local advisors "

emphasized their direct work on staff development w1§h.teachgrs and aides
and their work with parents. The ;rincipals talked about their adminis-
trative responsibfﬁities to the whdle school, one especially mentioning
his responsibilipy to see that school board policies are followed,

especially as they relate to instruction; the other principal mentioned

specific responsibility for. instruction, public relations, and in-service B

o

5.3 ANALYSIS OF ADMINISTRATOR RESPONSE
There seems to be a clear progression of Ebc advisors' involvement
with administrators. EDC advisors have been most involved with the things

the local advisors do, next most involved with the work of the project
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director, and least involved wiéh the work of the principals.

It is clear that the principals see themselves as involved only
peripherally with thg/ﬁollow Through Program.' Iq fact, one b(incipal's
responses to other questions establish that he strongly opposes the
aducational approach of the EDC Follow Through Program. In.Fontrast,
the project &irector sees herself as ag;iyely supporting ah& promoting

the EDC Follow Through Program among parents and with the School{Board.'

3

K/

5.4 DETAIL OF ADMINISTRATOR RESPONSE
“1. Would you describe the kinds of things you do as (role)?

~

2. Could you 1ist the most important people and groups you
« + work with and tell me what you usually do with them?

3. 0f all the people ou/;ork with which contribyte most’to ’
heTping you carry out your job? E oot

(Note: Since the answers to the three questﬁons depended on e%ch other,

2}
=

and since the roles of the administrators were so different, responses to

the questions asked are combined for each position.) .

Project Director

The Paterson project diréétgr said, "I coordinate all the activities .
of the program." She went on to mention wdrking with parents, teachers,

A"

aides,ﬁ]ocaa advisorsz the social worker, the psychologist, and the nurse
on such varied thingg as curriculum, anci]lagy services,‘child develop-
ment, parent involvement, teacher and aide evathtions for fhe distritt,’
"a particular child's problems, and the general "gaiggs on" of tﬁe program,
It is clear from this description that the project director plays a wide1
ranging part in the functioniﬁg of the Follow Throygh prograﬁ. Though

her role was difficult to describe fully, the project director gave examples

of the things she does: to meet her responsibilities.
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For instance, she mentioned meeting gith “teams" to diszﬁ?s what
“'various 1nd1v1duais and groups in the program are doing; She explained
that a team inciudes~the proaect director, one or both of the iocai @
advisors, teachers, aides, paﬂents and others Other people came to . ' .
v team meetings when the‘r fieids nf expertise were appropriate. For
’ exampie, the nurse is invited when there is a medicai probiem, the .
- ) psychologist comes when a probiem involve$’ a child' s devéJopment She | _ ’ *
1 also mentioned visiting ¢lassrooms to see what s,going on. One reason
" he visits the classrooms is because, “if parents areAnot happy about (
it (the classroom), they re not going to go to a teadher or to!your EDC _' .
advisors, they're going to come to me. So I- have to know what's going ﬁ%'h "
on.i Another reason;she visits classrooms is becpuse*she is responsib]e
for evaiuating not only the program‘as a whole; but teachers and aides';
individuaiiy, for the Superintendent of Schoois. She said that she
couidn t do evaluations only from conversations with iocal‘advisors, the
superintendent is interested in "cold data" on hgh chiidren have progressed
from September to December: She has tried to institute some record keepigg
© in the classrooms thrdugh the local advisors. - | '

‘ ~ ~-While these two examples of activities of the project directors',

activities are not exhaustive: they do iiiustrate two primary responsibi-

T

lities as defined by ‘this proJect director: Z(i) knowing first-hand what's

going on in the program and (2) being accoun able to the superintendent

and to parents. Without going intd more detaii about her Job the project
director summarized an 1mportant aspect of her job by saying that everyone

¢ brings problems to her, which 1s part of her job.

/
/

Local Advisors 5 o / ;

The two local advisors'in Paterson described similar k1nds of things
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they do-in the EDC Follow Through schools and both said they worked
with the same groups of people in doing their jobs. ' .
F1rstf’bgth mentioned that local edvisors are responsibIe for
staff development of teachers.and aides. They felt that ‘without local
advisors there would be no one for teethers and aides to talk wjth about
problems and 1aeas for the classroom, no ongkin the schoo] tgrhefp .
teachers and af!es grow es‘people; They said that'when ipe;éDC Folf‘w
Thrduéh program started, staff deVelobment was consideree a priority by . '7:1
the project director, the EDC‘advisor, and the 1é53] advisor. The-local '
advisors were charged with-finding out what problems and {deas teachers Con
and aides had and he1p1ng them solve those problems and expand on those
. 1deas. They said the staff. development process 1nc1udes breakfast
meetings with teaehers and aides, staffemeetings, 1nd1viduai'nmetings§
" with teachers and\aides classroom observations and workshops. :

' The breakfast meet1ngs, held weekly during the children s bieakfast ,.;
hour, were descri bed as times, when the local advisors present ideas they
want to 1ntroduce 1nto the classroom. This may include the introduction | '
[

of mew reading and math techniques or it may be a presentation on child -

*,

development and,children s learning styles. Many of the 1deas on what ;) 4

’ - 1,

_to present at breakfast meetings come from teachers and a1des. The 10cal_

advisors try to introduce ideas which stem from what's heppeningéin the

classroom. Individual meetings supplement breakfast meetings, fecusing

}

on individual preblems and ideas.” Staff meet1ngs cover a broader range '
s

of issues and are open to all persons working in the EDC F011ow Thraugh

Program. //’#
7y " .
The loca; advisors said they visit every classroom.in the Follow ' .

Through Program during the week. They visit:everyone, because previouslyn
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they had gone only to classrooms into which fhey had been invited and
some teachers felt this showed favoritism. Along with following up
breakfast meeting ideas, the local advisors are involved with teachers;
(a) in "staffings"; a "staffing" is a tightly organized meetirg of the
teachers, aides, and local advisors for the purpose of éxémining case
studies of individual children and making recommendations about héy
teachérs should handle their behavior. The local advisors a\;o obsépve
children in a classroom and make recommendations on how particular
“children §h9u1d be treated. In addition, the local advisors Respond to
particular requests of téachers,and aides. Sometimes, they sa)d, they
observe classrooms to help on scheduling activities and extending the use
of classroom materials. Sometimes, they added, they are asked to observe
a particular area of the»glassroom, view how a teacher uses her time,
describe teacher-student akd student-student 1nterac£10ns, or wétch a
child with whom the teacher and aide have been having trouble.. The local
advisors also use visits to the classroom to look for problems that
’teachers have in common. Each Friday the two Tocal advisors share their
observations for thf week, primarily for the purpose of identifying
common teacﬁer problemé, but also to work together in trying to solve
individual problens. . '

In saying that f;ey work with teachers and aides, both local
advisors emphasized that they do not make a distinction between teachers
and aides. Although there are school district distinctions, the local
advisors cften referred to both teachers and aides as teachers.

The local advisors mentioned that common problems ;ﬁd ideas which

are found and discussed among the teaching staff might become the

content ‘or a workshop. If they (the local advisors) did not feel that

e
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1 describing what child

they had the expertise to respond to these teaching needs they would

ask the EDC advisors or consultants for assistance in identifying

people who could help. It was added, however, that not all EDC

advisors and consultants could eome to Patersonf’ As local advisors — - R
they felt that they needed to know a good deallabouf consultants, since —
previous exberiences witﬁ consultants had oftén been disappointing.

They also mentioneﬁ that joint workshobs wi?h other Follow Through sites

were of interest to them since visiting other sites could broaden the

experiences of Raﬁ%rson teachers.

Second, botw local advisors mentioned that they act as liaison

between the teaching staff (teachers and aides) and the project director

and principals fpr the schqols. They said that sometimes, -as 1iaison,
they handled réd-tape issues like deiiyering supplies to teachers,

gefting permission-to do something, and setting up schedules. Llocal

~advisors reponted to the project director on a regular basis on what was

happening in ﬁhe classroom, what particular problems were arising, and
what a particuhar child was experiencing. They also added that the
project direct§{ and the principals‘often had questions about the
teaching staff Et could be best answered by the Tocal advisors.

Third, both Jocal advisors menu1oned that they worked with parents.
The local advisors' wanted parents. to be in touch with classrooms. In

particular they were responsible:for any kind of training that parents

received in the area\of curriculum. Curriculum workshops were held in
\

' which the EDC Follow Khrough program was explained to parents by .

ren were dbing in reading and mathematics. They
said that if people wé§ satisfied with those two areas, they would be

generally satisfied with the program. The Jocal advisors also tried to

/
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involve parents in the resource center in the collection of raw
materials for the classroom, and in collaborative work with teachers

in the classroom. The local advisors added that they plan to work

with the parent cbordinators to get parents more involved in the class-
room.

Fourth, both local advisors mentioned that they worked with thé
social worker and the nurﬁe. When appropriate, the social worker and
the nurse were invited to breakfast meetings, staff meetings, and
individual conferences with the teaching staff. The social worker and
the nurse also asked the local advisors for information about particular
children. |

Separately, each local advisor mentioned other things. One local )
advisor put documentation of the EDC Follow Through Program high on her
Tist of responsibilities. She felt, along with the project director,
that in order for open education to survive as a system, the program
must "show something" for its five years of existence. Through a former
EDC advisor, she was put in contact with a consultant on documentation.
She works with this consultant on ways of documenting aspects of open
education. The second local advisor felt that she was seen as the
reading specialist and that the other local advisor was seen as the
math specialist. Moreoyer, §he suggested that she works more with the
resource center and the newsletter than the other local advisor, who is
more responsible for documentation and covering School #6. Each local
advisor has primary responsibility for Follow Through classes in one
school.

Both advisors mentioned each other as most important tc helping

them carry out their job. One local advisor expanded on this saying,
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"We complement each other. We both have weaknesses and
strengths, Our personalities are very different, our
attacks, our approaches are different. That's been help-
ful in dealing with classrooms, because you can usually
tell when you're not 5oing to be able to deal with a
certain type of person or problem,"

Both local advisors also mentioned the project director as a major
contributor to helping them carry out their job, because she is res-
ponsible for the overall program and very supportive of open education
and the local advisors.

One advisor added that certain teachers are among those who con-~
tribute most to helping her carry out her job. Certain teachers would
give a new idea, no matter how unusual it was, a try and would give a
fair evaluation of the idea. This advisor also mentioned a former EDC
advisor as very important in supporting the development of local

advisors.

Principals
‘The principals of the two schools housing EDC Follow Through

programs, unlike the project diregtor and local advisors, are not
directly related to the Follow Through programs. In this section, each
principal's overview of his job and then his relation to Follow Through
will be discussed.

The principal of one school §aid that he is responsible for seeing
that all school board policies are adhered to by the teachers. As such,
he supervises teachers by going into the classrooms to see what's
happening. If a teacher needs help, he suggests methods or materials
for the teacher to use or has that teacher observe a more experienced
teacher. Moreover, he checks lesson plans for adherence to board
policies. Put in one sentence, this principal said his job is to improve
instruction.
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This principal went on to mention several groups that he works
with. There 1s a "mini-team" in his school wh1cﬁ consists of the
principal, the social worker, the guidance counselor, the assistant
social worker, the nurse, the psychologist, and the director of
special services. This mini-team deals with questions referred to the
principal by a teacher. Such questions involve children with discipline
problems - children who are not keeping up with grade level work,
children who are behind in work. This team discusses what can be done
to help such children; often recommendations are made to the special
services team, fhe special services team consists of the director of

special services, the psychglogist and others. They meet once a week

on answering the recommendations made-by-the mini-team, through-testing .

children, counseling children, etc. The principal also meets with the
Title I team: reading specialist, team teachers, and three associate
teachers. They meet once a month on federal guidelines, implementation
of actions suggested from testing and effectiveness of Title I services.
This principal is also on the executive committee of the PTA and works
directly with them. However, the Follow Through parent group i a
separate entity, and he works with them indirectly through the project
director.

Speaking more about Follow Through, he said that since the Follow
Through prégram is hoﬁsed in his building, he works with the project
director and the two local adcisors. He said thqt he tries to keep
the two programs (Follow Through and non-Foilow Through),together,
because he doesn't want the Follow Through program to~be‘sé§arate and

distinct from the regular program. This is important, because often

the "third grade Follow Through children go into the\regq]ar grogram:




On specific relations to Follow Through, he added, that insofar as
everyone must follow board policies, hejis re;ponsible for Fallow
Through teachers and works with them to adhere to such policies. On
other issues pertaining to Follow Through teachers, he said he works
through the project director because she is best versed on what the
program is trying to achieve. ’

This principal said that he couldn't pick out any one group that
contributes most to helping him carry out his job; however, "if something..
needs to be done in the building that I could ask the board for, .. a
strong PTA.. (increases), the possibility of 1t being grantéd.“

The second principal first described how he divided the adminis-
trative work among himself and the two vice-principals at his school.

The two vice-principals are in charge of pupil control and personnel
management (direct relationships with children and teachers, respoﬁsi-
bility for maintaining control over records); and the plant and supplies
in relation to instruction (supplying teachers with materials, upkeep

of the building and grounds). The principal himself has taken responsi-
bility for instruction, public relations, in-service training, and "some
of the less important tasks and functions essential for running the
school." For example, he mentioned transmitting the problems and concerns

of the central office to the staff, visiting teacher's classrooms to

* - develop information for specialisfs on the staff, and working with

spectalis%é on identifying problems. In'particular, he meniionéd monthly
meetiﬁgs with Ehe ré;ding specialist on children's progress in order to+
make certéin that children are being instructed' He further mentioned
that he meets with parents and discusses problems affecting their

children. . ‘ ‘ .
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This principal also mentioned meetiftg with teachers regularﬁy to

review the content and techniques of instruction. From time to time,

children are regrouped to maximize their learning, based on recommen-

dations of these meetings. Another important aspect of these meetings
is continuity of instruction. By meeting regularly, teachers in
subsequent grades will know what children have learned in the next
Towest grade.

witﬁ respact to Follow Through, the principal mentioned only that
he is concerned with the skill performance of Follow Through children
when they reach éhe third grade. Last year, it w;s recommended that
Follow Through teachers maintain contact with fourth grade teachers

to provide continuity of instruction.
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. fpl]ow-gg qqgstjgg,ifln what ways?" was expected to elicit the most

CHAPTER 6

THE ISSUE OF PARENT INVOLVEMENT AS SEEN BY PATERSON
TEACHERS, AIDES, ADMINISTRATORS AND PARENTS

6.1  INTRODUCTION

A11 Follow Through personnel were asked whether they thought
parents should be involved in their children's school. They were
expected to answer, "yes," since increasing parent involvement is one
of the major goals of the national Follow Through program and of EDC
as a Follow Through sponsor and since it is hard to argue thét parents

e

should not be involved in their children's school. Therefore, the

interesting responses. Parents were asked a number of'qgestions abéut
their own invoive@ent in their child's school. .The purpose‘pf th%sL
chapter is to report and compafe the attithdes and opinions which

people in the Follow Through program_expressed concerning parent
involvement. We have identified 1) the ways in which parent involvgment
is defined, 2) .the nature of agreement and disagreement about those
definitions and 3) some issues menifone& by the people interviewed

which would merﬁt"further’discussion to, clarify the program's overall
approach to parent involvement. _
‘Teachers, ;ides, and administratéqs were asked the following
questions: "Do you feel that parents should be involved in their

children's school? If so, in what ways?" Parents interviewed were

asked a series of questions relevant to this issue. Tne questions

probed both attitudes and reported behavior. The responses of the ten
L ]
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_. viewed parents said they had been active in their children's schools in

“

parents whose children attended School #28 are separated from responses
of the five parents whose children were in School #6.
6.2 OVERALL SUMMARY OF TEACHER, AIDES, ADMINISTRATOR, AND PARENT
RESPONSE
Nearly all members of all four groups agreed that parent involve-
ment was desirable. The reason cited most often for involving parents
was that it would help children learn. Some also sajd that parents q
could support the Follow Through program politically, and several
parent§ said their involvement in the sch601 was personally rewarding,

e

in addition to being helpful to their children. Although the inter-

a variety of ways, nearly all of the school personnel said parents
_were not involved enough.
6.3 OVERALL ANALYSIS OF TEACHER, AIDE, ADMiNISTRATOR, AND PARENT
RESPONSE
A questioﬁ that arises over and over from these responses is how
to make it possible for more parents to be involved. The parents who
were interviewed tended to be more involved than averaqge parents
because of the method of selection. Even then, these parents mentioned

barriers to their involvement, such as working and the need for child

m

care. Since agreement is so widespread that parents should be more
involved, it seems important to address the questions of how the
schools and the Follow Through program could make it possible for more

parents to be involved. EDC advisors should contritute to this effort.
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6.4 SUMMARY OF TEACHER RESPONSE

Teachers seem to agree that the primary purpose for involving
parents is to help the children, rather than, for example, to give the
parents themselves a sense of accomplishment or a sense of belonging
to a group. Teachers see visiting as participating in the classrooms )
as the major"way for parents to be involved. The teachers stressed
the importance of parents coming to the school, but several comments

indicated tﬁat not enough parents'do SO.

6.5 ANALYSIS OF TEACHER RESPONSE " ’
The major question arising from the teacher response is why more
parents are not involved in the school. If teachers agree on the
e -desirabiltty of-parent involvement-but- feel-parents are not involved - _—
enough, thén it 1s important to ask why not. There are certainly some
reasons that have nothing to do with the school, but there are probably
things that could be done within the program to make involvement in the
school more attractive to parents. Since parent involvement is one of
the goals of the national Follow Through program and of EDC as a sponsor,

EDC advisors should be expected to provide assistance in this area.

6.6 DETAIL OF TEACHER RESPONSE

A1 nine teachers answered "yes" to "Do you feel parents should be
involved in their children's school?" However, our primary interest
was in the follow-up question, "In what ways?" "In what ways?" was

interpreted by teachers to mean not only what parents can do in their

ciasgiooms, but what parents should do and/or are known to be involved




in. The following table, combines what parents are actually doing
with what teachers think they should be doing.

"In what ways should parents be involved in children's school?"

k]

E |Categories Mentions
| |[Visit & observe in classroom 7
“ WHelp in classroom 5
Teach or share skills & experience 3 B
Communicate with teacher 3
JAttend meetings 1
[Help or encourage child _ 5 i . v

The distinctions made among the three categories ofavfsftfng“ahd
observing the classroom, helping in the classroom,-and te;é%ing or.
sharing a skill or experiepce,,reflect what seemed to be different . 1
levels of involvementufprﬁparents as seen by the teachers. Almost all
expressed willingness to have ﬁérents come into the classroom to see
what and how their children are learning. Nearly as many added that
parents could, in addition to looking around, work with the children.

Reading stories and going on nature walks were examples of this kind

of work. Some suggested a more formal wé}ﬁfbr parents to work in the
classroom. The parents might function as instructors in an area they
know-well, such as sewing, painting, weaving, and construction, rather
than just helping out. One teacher said that parents could offer "mini

courses." It was stressed that fathers would be especially welcome

A
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to teach in the classroom. One teacher told of a father
who showed a{éroﬂp of boys how to lay bri%ks.
Although they weré not asked why they thought parents

should be involved in their children's school, several . -

teacher§ volunteered reasons. Most of the reasons were

related to the effects Fhat such involvement would have ' -
on the parents' knowledée and attitudes toward the school.

Teachers wantédﬁparents to knbw what was happening.in the

school aﬁa how their children are learning. They believed

that if parents had a favorable attitude toward the school,

the children would have more favorable attitudes. Three

teachers said that parent involvement affects children's

,work. One said children A;e préud and happy when parents

visit the classroom and a child will work harder when she

or- he knéws that “my parents.care enough to see what I'm ¢
doing." lpne teacher made the point thaf the extra help \
parents provide in the classroom makes it'bbssible to

reach even more chi]dren.

6.7. SUMMARY OF AxDE RESPONSE

The major issue mencioned by aides had to do with
the problems of attracting parenis to come to the school,
especially in viey of ﬁarents' jobs outside of school and
security measures within the school. hEveryone agreed that

parents shouid be involved and several aides spelled out ' -

I H
;-
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ways for them to be invo1Ved';nd reasons why their
1nvolvement is 1mportant, much was also said about
problems and barr1ers 1nterfer1ng with parent 1nvolve-
ment. Responses to th1§,QUest1on seem part1tu1ar1y1 , /
interesting because §6ﬁhany of the aides spoke as

’

parents and a; neighbors of the children's parents.
- o : o . “

6.8 ANALYSISNOF_AIDE RESPONSE ’ /

| The comments of aides on parent involvement jn the

school ;eem especially significant because four of the
‘1nterv1ewed aides are parents of Fo11ow Through children.
’The1r belief that parents can help ch11dren by visiting
and working in the classroom must reflect their own /
exeerience as parents working in classrodbms. In this o
' light, the aides“cohments aboetﬁbarrierstto parent ’
A1nvolvement are also s1gn1f1cant Since the aides have
demonstrated that parents 1n paid pos1t1ons can be use-
fu11y involved in _the classroom, a quest1oq for.Fo110w
Through personneltis how to make jt possible fer more
parents to be meaningfully involved in elassrooms. :The
aides might be esﬁEe{al]y he1pfu1_in-deve1oping’thieu'
possibility. ST

6.9. DETAIL OF AIDE RESPONSE
A11 Paterson aides interviewed said they thought
parents should be involved in their children's school.

Four aideg went on to say why they thought parents should
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be involved. \One satd the Follow Through program needs
’ parent involvement because parents could exert political
. 1nf1uence on the Board- of Education to get what the1r
o ch11dren need. Apparent1y th1s was “in the context‘US-the .
1wpenj1ng end of federal support for Fol1ow Through

She said, "In Order to keep a program going, you neede !

Y

.
Y

T those parents." Two aide$ said that parents' 1nterest
he1ps children 1earn. One said, "they say charity: beéins

at home. Learnjng begins at home too.:.you can te?1

) ch11dren whose parents care.” She added, "Tﬁey should
have' & fee]ing that their child's education 1s very
1mportant...e$pec1a11y for .black children." - Another said S
; ‘: " that she knew it was 1mportant to ch11dren for their, ‘ o
parents ‘to take an interest in théir school She said that
she went whenever she could take someltime off from her
A ¢ ajob. The fourth aide sa1d that' parents Tearned from
co 1nvolvement in the schoo1, because pub11c schoo1s not only "
‘ include people of different re11gions but also people who | .i
differ in othet ways’, and exposure to these d1fferent l . §
" people leads to greater understanding !"‘zt - '
/; ' Four aides talked about barr1ers to parentalxinvo1ve- ’ . ‘
ment AN, four mentfoned that many parents in the area work,
somet1mes at two jobs ‘One aide said that she had previously
taken time off from her job to volunteer as a class parent.. R

. But two a1so.sa1d,that some parentsgjust didn't seem to be

. . .
L L. - A e

L= .
interested. .y
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Two aides were disappointed with the level of parent involve-
ment. One said, "I think ‘that's one problem that we really have with
the Follow Through program. I really think that the parents for the
last couple of years, haven't been so much 1nvolved 1ike they should
be." She went on to say that the Follow Through Director had tried
to get parents involved, but that parents just didn't "come out" in
large numbers. The result, she safd, is that few parents understand
and appreciate what the program.is about. Another said:
"Some parent's kid is in the first grade and they don't
even know what Follow Through is all about. They don't
even know what their kids are learning in school, don't
even know (the Follow Through Director) or staff or
. anybody...Some don't care. Some don't know, but they
! would know if they came out to visit the school.”

"~~~ Paterson Aides' Responses to, "In what ways should parents
be involved?”

Categories for Parent Involvement Frequeacy of Mention

In the classroom (visits or helping) ' 6
Communications (éonferences, calls, etc.) 3

Parent activities (meetdngs, special events) 3

The fo]low-up\question was ."In whaf ways do you think parents
should be involved?h -When “alking about parent visits or volunteering
‘ in the classroom, three aides talked about what parents should be
doing, not what they were actually doing. Furthermore, there seemed °
to be a disacreement between two(aides in the same school over

whether parents felt welcome. One said, "In this program, parents
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are free to come 1n anytime they want to, antime of the day. They
don't have to have an appointment to\come into the classrooms." The
‘other said that parents should be ablé to come 1nt0 the classroom when=
ever they want to, but that they coulan't do that now because of secur-
ity precautions They have to go to the office to sign in and give 2
reason for their visit.. She allowed tha% this might be wise for safety
but said fewer parents; come as ‘a result. ‘yhile these two statements |
are not necessarily at odds -- parents could be welcomed in spite of
being nequired to report to the office ~- tﬂey imply two different
views of the school's attitude towards parents.

More positively, one aide invited parents to visit the class-
room if they wished to do so. One child's father had come to school
and §hown some boys how to lay bricks. Anotheh aide said that many
times%parents who don't have children in Follod’Through misunderstand
what. involvement in the classroom means; they think it means taking
over the class. She made it clear that Follow Through parents don't
do that, and, in fact, that they usually make a point of not even
working in the area where their child is, so as not to disrupt the
class. Another aide followed the same theme by eaying that parents
should help in the classroom as long as they do Qhat the teacher tells
them to do. | ! l‘

Another kind of involvement, mentioned by three aides, is com-
munication about tue children, including conferences, phone calls;

and visits. One complained that parents don't seem to come when things

are going well, only if their child gets into trouble. She said that

=}




parents could help their children a lot if they would "get after"
them after receiving a call from the teacher because this would‘1et

the children know that teacher and parent are working together.

Another aide talked about visiting the homes of parents and trying S

to get to know them. )

. The third category of 1nv01yemenf covers parent activities at
the school. Three aides included a range of activities from PTA ‘j!
meetings to a fashion show to making costumes for an African dance °
-group. V

When this 1nformafﬁon,was‘reporfed to aides in Paterson dufing'

‘a progress report in March, 1574, several aides agreed that there was .
gnother way in which parents could be involved: by helping their
children and encouraging them at home. Two aides had suggested this
form of involvement in their interviews, It seems to be the same as

the category, "Help or encourage child," reported above for teachers.

6.}0 SUMMARY OF ADMINISTRATOR RESPONSE

Regarding parent involvement, all three Follow Through adminis- °
trators and one of the two principals seemed to agree that parents
should be active in the school, helping ;n classrooms.aﬁﬁ mafntaining
communication with the teacher about their children. Even the brinci-
pal who said“that parents' involvement should be 1imited by their
levels of understanding left a place %or parents in planning th2-
curr1cu1um to reflect the community The Follow Through administrétors

d1d nct ment1on this, but the principal did, when he des ribed a

rdialect1ca1 process of conflict and compromise between professionals
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and non-professionals. There seems to be genera1_agreement tr  more
parent involvement would be desirable, an opinion that is shared by

the teachers and aides.

.11 ANALYSIS OF ADMINISTRATOR RESPONSE
With so much agreement‘on }hé desirabilijty of péﬁent 1nvoivement,
it 1s appropriate to ask why more parents are not involved and what
could be done, with EDC advieors' cooperation, fo increase R;rent
1nvolvement."lt would be especially interesting to know whether the 1
attitude expressed by one principal, that professionalstﬁhould take
- responsibility for making educational decisions, has any effect on the

level or kind of parent involvement. The workshops run by local

advisors to make parents more aware of what open education is about

1
'!.‘ —

fel
would seem to be a promising effort toward making the school a more

involving and comfortable place for parents to be.
f )

6.12 DETAIL OF ADMINISTRATOR RESPONSE ‘

A1l the administrétors ihdicated that they thought. parents
should be involved in their children's school, thoughvone was not
asked directly and one expressed reservations. The responses of Follow
Through administrators to the question about how parenté should be |
involved revealed that one of the responsibilities of the local
advisors is to help parents understand what Fo116w Through is about.
The 1ocaf advisors have given workshops for.ﬁarents to explain the
curri&ulum.- These workshops concenfrated on reading and math because
"i{f people are satisfied with those two areas, they're generally

satisfied with the program.” Other forms of parent invo]vemént mentioned
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by Follow Through-administrators included collecting raw materials

for the classrooms and Being involved as resource people in the class~
room. There was also talk of the benefits of greater parent involve-
ment in the classroom and of what parents should be going. The foci
were on the need for parents to know what their children are doing in
school and the hope'that more involved parents Qould come to more

meetings. This may have been related to another Follow Through adminis-

“trator's point that parents are essential to changing the school

because they can put preséure on the Board of Education. Another
benefit of parent involvement was that more parents learn to use avail-
able social agencies since the school asks parents to take their

children to these agencies instead of letting the school do it.” A

"~ nurse was singled out as being very effective at helping parents do

this. .

The two pFWncipéls had rather different responses to this question,

. after their initial agreeﬁent that parents should be involved. One

stressed the importance of parent involvement and said that parents
should Qelp educators set up curriculum that reflects the cemmunity.

He thought children would learn mo}e if varents came to the classroom\
since that would demonstrate that the parents care. He also wanted to
see parent§ who have something to share help out in the classroom. He
expressed dissatisfaction Qith the level of parent fﬁvolvement, say-

199 that Be saw most parents only once a year at back-to-school night.

He was unhappy that most parents came to see him Hnly when their children
were in trouble. The other principal fook a different tack, saying ihat

parents should be involved to the level of their understanding. He
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elaborated by saying that their wishes';houlq not be paramount be-
cause competant professionals should be able to strike out in the
directions they think will succeed in training young people. He said
that professionals thése days d0°no§ know whether to make decisions

or execute decisions that are made for them.

6.13 SUMMARY OF PARENT RESPONSE
The ﬁg;gaggﬁinterviewed indicated a high level of interest and
activity in their children's school. The largest number talked about
‘helping in the claséroom. Smaller numbers mentioned visiting class-
rooms, talking Qith teachers, and attending parent activities and meet-
ings. The paraphrases of parents' comments as recorded by the inter-

viewers reveal a wide variety of experiences and feelings about parent

involvement.

6.14 ANALYSIS OF PARENT RESPONSE

If the parents interviewed are a representative sample of all
parénts of Follow Through children and their responses are accepted
at face value, then there would be reason to wonder why teachers, ‘
aidgs, and administrgtors thought there should be more parent involve-
ment. Thefe parents reported a great degl_of involvement in their
children's scﬁools. It is important to remember that the interview
§é1ection:§rocedure favored the more involved parents, particularly
when one interviewer was unable to follow the random 1ist and made
her own selection of two interviewees. In addition, ghe situation of
talkinglwith angther parent (paré%ts did the interviewing) undoubtedly
led some interviewees to ggy more about what they felt they should be

¥
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doing, they were Ea]king about the same kinds of ?nvo]yement that
teachers, aides, ana administrators would 1ike to see.

It is interesting and' potentially important that the reasons
parents gave for their involvement included the reason mbst often
mentioned by people in the othér groups -~ helping children learn --

but also included the opportunity for parents to socialize and to learn
more themselves. These personal motives should not be overlooked when

opportunities for parent involvement are planned.

6.15 DETAIL OF PARENT RESPONSE .

_ From the questionnaire (see appendix) given to fifteen Paterson
pa?éﬁ%s, the f61lowing auestions seem rélevant to parentiinvolvement:
Questions Asked: |

1, What do you know about how parents can take part in the
Follow Through Program?

&

School #28: A total of 7 parents responded.
4 parents mentioned participation in the classroom:

" -- Parents are allowed to come into the classroom and
attend trips with children. If problems arise, //\
-they can come in to observe.

-~ Parents are allowed to participate in class activ-
ities; parents can go on trips and help care for
children. . '

-- Not too sure, but feels that the materials used in
the classroom can be purchased for home use so
there would be an on-going learning process with L
the things the child is familiar with, The parent’ '
would have to observe the classroom more than once
in order to see this and understand it.

-~ Parents participate on trips with class; parents
participate in the classroom.
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2 parents mentioned meetings and visiting the school:

~- Most of all they can come to meetings. They are
allowed to meet with teachers at their (the
parents') convenience.

-- Parents can take part in the PTA programs. I can
visit at any time I choose during the day. :

&

[

parents (two who mentioned some of things above. one
who only commented in this area) mentioned-being
a real part of the program: '

-< Parents help in even planning the program itself.

-~ Parents share their ideas with the teachers and
others in the program. -

-- Parents are a part of the program.

jeo

parents didn't knQw'anything about parent participation
in the Follow Through program:

-~ One said she was not aware of the parents' role
because she works all day and cannot participate |,
or learn of what's happening in the program.

School #6:

5 (all parents interviewed) mentioned -going and helping
in the classroJn:

By going to the classroom and helping with groups
of children.

Parents have the privilege of visiting the classroom
and participating in activities.

t

Visiting the class and helping the teacher out.

{
[}

Visiting and he.ping in the classroom.

By going to the classroom and working with the
teacher and children.
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7 2. Can you tell me the ways you learn abcut how your child 1s
doing in school? -

e

School #28 School #6

10
6

5
0
2

Talk with teacher
Talk with child
Watch child

- Talk with others at school (person
not specified)
Talk with Follow Through director
at school
Talk with aide at school
Talk with social worker at school
Talk with parent coordinator at school
Teacher sends note

7

NEaE;

o000 o©

I (
=

The following questions (3 and 4) were asked of the parents who °

said they talked with éhe teacher:

3. Would.you say you have talked with your child's teacher:
School #28 -School #6

1 once 0 once
2 a few times 4 a few times
7 often 1 often

. 4. Does the teacher ask for a meeting or do you ask to talk
. with the teacher?

School #28 Schoql #6

1 teacher asks 0-teacher asks
- 1 parent asks 1 parent asks
8 both 4 both .

-
!‘|

.

- One parent said that she comes to school during her free time.
Another parent said'fhat she has an understanding with the teacher.
"If my daughter is not up to par, she lets me know. " Once every two

weeks or so, we consult each other."

CONTACTS PARENTS'HAYE HAD WITH FOLLOW THROUGH CHILD'S 'SCHOOL

5. ‘Have you ever visited your child's school?
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School #28 School #6

10 . 5 yes
0 0 . no

A11 parents interviewed indicated that they had visited the
school of their‘?hild in the Follow Through program.
(I1f yes) have you visited once, a few times, or often?

School #28 School #6

0 0 once .
3 . 2 a few times
7 > 3 often
6. Have you ever helped as a volunteer>at school? ®
School #28 - School #6
5 5 yes
5 S0

(If no) would you 1ike to volunteer at school?™
School #28 School #6

2 yes (not applicable)
N ' 3 no ’

(If yes) what would help you to do this? (Probe for things
17ke child care, being asked by teacher, etc.)

School #28 School #6
2 child care (not applicable)
- Of-the parents (10: ,5 from Scheol #28, & from Schoo?

. #6) who said they have helped as volunteers, we asked
S . the following questions (7 - 11)

7. . How often would vou say you have helped; once, a few times,
or often? ‘ )

School #28 School #6

0o . - 0 once
o2 2 a few times
3 1 ¢ often
1 ''no answer




.- The mother at School #6 who gave no answer said
that-she hadn't volunteered this year but had
volunteered before.

™ 8. Did the teacher, or someone else, ask for your help, or
did you offergyour help?

School #28 School- #6

0 o [ parent offered
2 1 someone asked
3 ) 0 both of the above

. 9, What did you do as a volunteer?

School #28 School #6

B e e o

EXN

y 3 3 helped in classroom activities
"2 , 1 went on field\trips
. 1 .0 helped with parties
0 ‘ 1 helped with evening activities
] -- Add1t10na1 comments to "helped in the classroom“

included: working with small group of children ‘;
and_helpihg with readirgy writing and art work.

10. Was volunteering at school a_good experience for you?,

v

- School #28 School #6 - o ‘
' . 5 5 . yes - S,
% 0 0 no - s . . :

"y P

. A11 fen parent3_who had volunteertd at school said
. it was a good experience for them. The fo]lowing
7 . reasons were given: T

"School #28 K . , .

Helped to see how my chi'J.acts around Sther children.

Helped me to know how he/she acts. around other wdult
superv1sion .

" -- Got to know children within “the cTassroom better.

4
]

Influenced other children to ask the1r mothers to
come to school.- ~ .

-

t

Enjoy being with children.

Got an understanding of how children are taught today.

Q “ ‘ . /’ '
« ) p
¥
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.- Saw how my child and other children work toqcther.
- Saw mater1als and resources of the classroom. ’
; #6: " '
Heiped me help my children at home.
Saw that children in Follow Thr;;gh help each other.
Learned allot. '
Learned a lot about myself.
Ilike it. ./
plan to do this kind of thing again?
#28  School #6 '

5 yes
0 no -

When asked why they planned to volunteer again, the
10 parents responded with the f9110w1ng comments:

= Only then can I see her—béhavior.- 2 ’

-- I enjoy being in the cla;srooﬁ working with
children.

Anything I can do to help when it comes to my
child's education, I will do so.

/
t. L
It's 1nteresting qgg,%glpful o0, me /
I like to try and help out as much ﬁs possible
-- I like it.

-

. ;

.QUESTIONS ABOUJ PARENT ACTIVITIES AT SCHOOL

12. Have you ever attended a meeting of the PTA?

- School #28 §ghooi #6
10 yea - 4 yes
0 'nc 1 no




a

.

13.

»

(If yes) have you attended once, a few timés, or often?

School #28 School #6
2 once 0 once
7 a few times 2 a few times
often

1 often 2

ﬂave‘yoﬁ attended & monthiy unit meeting_ﬁf Follow Through?

School #28 ~ School #6 - : |
, 6 .yes 5 yes R
4 no. 0 no - - \

(If yes) have your attended once, a few times or often?

-School #28 School #6
0 once | 1 once " .
* 3 a few tifles 2 a few times '
3 often 2. often . X

(For those who have attended parenf meetings)
of the reasons you .go to parent meetings?

What are ;ome*

A11 15 parents said they have attended either a PTA or

monthly unit meetings of Follow Through. The reason

.

parents said they.go to meetings are as follows: ¢

13
-

School #28 School #6
- 5 2 .. To find out what's going on
C in the ‘school.
4 2 To find out what's going on in
. -~ , ,1n the program,
1 0 \As a mother, it's expected of me.
1 0 Wanted to know the teacher.
1 0 Wanted to know other teachers
1 and people in the school.
1 0 To find ‘out more about Follow
Through  funds.
1 0 To show interest in my children's
‘ works t
1 0/ To see'how I can becoyé more |
ce _ involved.
e ] “To plan things for ;ﬁe future.
- & 1 To find out what's going on in

f

our neighborhood.




/ .
. ! . ‘ [ - ( "[‘
5 School #28 School #6 _
) ' 1 ’ 0 = To find out what's going on/
é . , in the classroom when parén S
are there.
1 E 0 To learn how other parents think |
o ' about Follow Through.
_ - R Because I-have children in the
* . program. .
- parents in School #28 did not attend any month1y‘un1t ‘
- meetangs and 1 parent in School #6 did not attend any PTA meet- .

ings. TﬁesE“S—parents—answered‘twmrfbllowing quest1ons

I
A

3
- ‘bS WOuldgyou like to attend parent meetings?

D f ' '_ The one parent at-School #6 who has never attjpded a
g PTA meeting saTd,she d 11ke to. (
} Of ‘the 4 parents .at School #28 who hadn't attended
4 monthly unit meetins, one-said .that she'd iike to--the
: other three did not respond, ~ : - :

¥

The (5) parents who had not 5ttended one of two kinds of
parents' meetings also respondéd that they had not parti-
cipated in any other parenti?htnv1t1es either, But 4 of

/ S the 5 said that“they'd like to/ However, 3 of these
/ ~  parents said that they work 1n/the daytime - one would /
need child ‘¢are in the evening. :One- parent works nights,

. ’ and one parent would need ch11d’care in the dgytime.

16. Have you part1C1pated in any‘Fo]iow Through;parent activities
{other than meetings) such as. parent workshops and

orientation? . “e
N School #26 - School #6_
o 6 yes 4 yes ,u ‘
; 4 no © 1 no . -
i Co
(If yes) which ones? -~ . |

~STTTTT T school 28 'Schoéﬂb#ﬁ

L : 4 workshops
o ' : --reading 1 Chr;stmas shopp1ng » .
L & math PAC ~ Coe,
— et - --reading(?)-, 2 WOrkshops in read1ng and candlemaking
' ] --reading,
/-—~,-f_——n—_——+math and ‘ i

o sumyer woykshop
--simple equip-
ment building -,




. School #28

18.

19.

(If no) would you like to participate in other activities?

School #28 School #6
3 yes 1 yes
1 no 1 no

One parent said that she'd like to participate when she's

not working.

How do you ﬁear about parent activities?

/

School #6

—t P OMNANOWO
(o N ) NN—_O

-

haven't heard - -
notices

telephone calls

talking with other parents
bulletin board in Follow
Through office

_parent coordinator

regular unit meetings
child

No ‘one indicated that théy had not heard about parent activ-

Cy i

{ties. Notices seemed tozbe the way most parents heard about such

activities.

" How is it best toc notify you about activities for parents?

child
notices
mail-notices
telephone

Do you have any difficulties in arranging to come to parent

School #28 School #6

2 0

8 5

2 0

4 1
activitiesy
School #28 School #6

7 yes 3 yes

3 no 2 no




School #28 School #6 ‘
r . \
T2 1 . Need general child care; baby-
sitting.
1 ‘ 1 Need babysitting at night.
4 1 Work full-time/part-time.
1 1 ~ Time when activities take place.
20. Are there activities that have not beer mentioned which you would
Tike to see available for parents?
School #28 . School #6
4 yes . 4 yes
6 no : 1 no
(1f yes)
a; Can you tell me your suggestions?
) * School #28 School #6
3 ’ 0 Parent development to further
t or complete education
2 2 Sewing
0 1 Child Care
0 2 More parents in the classroom
- and on trips.
" b. Would you be willing to help make these activities possible?
School #28 " School #6 °
4 yes 5 yes
0 no 0 no
21. Have you ever faken part in an activity or talked with an EDC‘

Ten of the fifteen parents 1nterv1ewe&.1nd1cated that
they had difficulties in arranging to come to parent

activities. (List, for example, chﬂd%are. transportation,
-2
time when activities take place.)

-

Follow Through advisor?

ScHool #28 School #6

-

6 yes 3  yes
4 no 2 ng




22. Do you know what EDC advisors do?-~

School #28 School '#6
4 yes - 4 yes
6 no 1 no

. . ’ -~

QUESTIONS ABOUT HOW PARENTS VIEW'THEIR ROLE IN THEIR CHILDREN'S
SCHOOL EXPERIENCE

23. Do you feel that your involvement can help your child to”learn? -

School #28 School #6
10 yes 5 yes
0 no 0 no

A11 parents interviewed felt that their 1nvolvemént can
help their child to learn.
How?

-- Helping them with their work at home. (3 parents,
\ o School #28)

-- My learning and understanding new techniques. (1
parent, School #28) '

-- If I show my interest, it willchelp my child's pro- ’
gress. (5 parents, School #28; 3 parents, School #6)

. -- By involvement, helping in the classroom, taking part
in classroom activities, the child is happy and knows
. that the parent is interested in his/her work.

, -- By talMing with and Tistening to what they (children)
1 have to say. (1 parent, School #28)

3 -~ Teacher-parent relationships help children to learn.
(1 parent, School #28)

-- Awareness of what my child is learning makes it easier
* for the parent to relate to the child on the child's
level. {1 parent, School #28)
>




24. Do you see any benefits for you, personally, in being active
in the school?

School #28 School #6
8 yes 5 yes

2 ‘no 0 no

(If yes) what are they?

== It was the main reason for my continuing my education.
(1 parent, School #28) :

-- It gave me more of a will to help my children at home.
. (1 parent, School #28)

-- I'm getting to be well-known in the school. (1 parent,
Scheol #28?

-- 1 know what's being taught and what my child is doing.
(1 parent, School #28)

-- You learn from children by being around them. (2 par-
ents, School #28)

-- 1 have contact with other people, views, and ideas; I
enjoy it. (1 parent, School #285 '
-- 1 learn more myself, along with the children. (2 par-
; ents, School #2841 parent, School #6)

_ - Like new methods and ways of doing things. (1 parent,
School #6)

. 1 learned how to estimate distance, width, len%th. etc.,
which I can use in my home 1ife as a mother. (1 par-
ent, School #28)

- I can cee my child grow intellectually, watching her
reach full potential. (1 parent, School #28)

- I Tlike social gatherings. (1 parent, School #28)

(If no) please explain.

-- 1 parent who answered "no" did not explain.

-- 1 parent said, "I have not had a chance to be active."




CHAPTER 7

VIEWS ON CHILDREN'S LEARNING: PATERSON TEACHERS,I
AIDES, ADMINISTRATORS, AND PARENTS

7.1 INTRODUCTION

Teaéhers, Aides, Administrators and Parents were asked questions

designed to determine 1) what they thought were the most impgrtant goals
for children in school, 2) which areas were being satisfactorily dealt g:;‘
with in the school and 3) which areas needed 1mpf;vement.

Our purpose in asking about goals for children's learning was to
learn about differences and similarities in the opinions of people in
various groups and to compare their statements on,goals for chil&ren's

_learning with those ma&e by EDC Follow Through. The questions about
which goals were being met and which needed 1mprovement“here included
to shoﬁ how people in the four groups felt and to identify areas for

attention by EDC advisors.

7.2 and 7.3 OVERALL SUMMARY AND ANALYSIS OF TEACHER, AIDE, ADMINISTRATOR
AND PARENT RESPONSE

Members of all four groups involved in the interviews - teachers,
aides, administrators, and parents - expressed belief 1n the importance
of both academic learning and learning of attitudes and behaviors. How-

ever, there were some important differences in emphasis. Teachers and

Fellow Through_administrators saw academic learning and learning of

attitudes and behaviors as close}y related and equally important. Aides
and parents seemed to place more emphasis on academic learning. One

principal disagreed with the kinds of attitudes and behaviors fostered




in open classrooms but apparently believed that children should be
taught different attitudes and behaviors, not that- they should be
"learning academic skills only.

It seems significant that the aides, most of whom are parents,-
emphasizedfacademic learning more than the teachers .and Follow Through
administrators. But aides also spoke of the importance of other kinds
of learning. Three aides saw non-academic 1earnjng as a necessary
pre-condition for academic learning. The differences in emphasis among
the groups might ‘be a good topic for discussion among the groups. If
methods of communicating on this topic can be worked out, ‘the aides'
responses suggest that itryould be important for teachers and FolTow’k’
Through administratérs fo ﬁtress the interrelations between academic
learniﬁgfand the learning of attitudes and behaviors. The parent
responses suggest that their goals for cﬂildren's learning may more

focused on academics than those of people in the othif/g. ups. Under-

standing could be increased by more communicat{gn/ﬁh these matters, and

the aides might be an ideal bridge betWegnffﬁé parents and school

4 2

personnel,

7.4 and 7.5 SUMMARY AND ANALYSIS OF TEACHER RESPONSE

The Paterson teachers considered both academic and non-academic
goals important. Basic skills such as reading, writing, and arithmetic
were frequently mentioned, as was helping children to beggme independent
learners, to learn cooperation; and to feel comfortable with themselves.
The teachers expressed satisfaction with their achievement of the goals
they listed as important. Tha areas they wanted to improve 1nc]uded

improving relationships between girls and boys, meeting schoo) re&uirements
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in mathematics, learning more about dramatics and role-playing, and
getting children to follow the discﬂﬁjne ruies the children made
themselves. » |

The teachers' equal emphasis on social ard academic deveiopment
is consistent W1th the goals of the EDC Follow Through program.
Paterson teachers mentioned the following goals, wh1ch also appear in'

. the EDC goals for children listed in the 1974-75 Proposal for

Continuation of EDC Open Education Follow -Through Program, Part one,

pp. 20-21:

-~ (a) Children taking responsibility for
their own learning -- showing initiative,
self-reliance, se]f-mot1vat1on.

- -- (d) Children "expressing themse]ves freely
and intelligibly througn spoken language.
- (h) Emotional development -- a sense of
self-worth and trust.
-~ (i) Social responsibility and nzspect for

others. .
=Y

The fact tnat all teachers éxpnesséd some satisfaction with their
accomp]ishments of their goals for the classroom may be considered an
indicator of a fairly high level of satisfaction in their teaching. *
It may also be interpreted to mean that teachers tend‘to work hardest

and therefore succeed most at the things they value most.

7.6 DETAIL OF TEACHER RESPONSE

Question asked:

1. What are the most important goals you are trying to accomplish
Tn your teaching?




In response to this question, all nine teachers mentioned goals
for children's learning while two also talked about goals rglated to

their Awn teaching style.

Goals related to teaching style

-

One teacher said she came to Paterson wanting to be accepted as a
person with something to give; she did not feel "needed” 1n‘prgvious
teaching experiences in white suburban districts. She wanted to share
what she had to offer. She felt this need of hers was being met by the s -
children, teachers, and Fhe Follow Through staff. Another teacher's
personal goal was to be a successful teacher, which meant to "get across
what I'm supposed to be teaching." Hﬁén she first started teaching,
this meant teaching "subject matter in a structured setting." However,
yith the open classroom, she felt her goals were fostering responsibility

and independence in children.

Goals re1$ted to children's learning

Responses dealing with children's learning cén be placed into four
broad and often overlapping categories: (a) helping children become more
independent; (b) getting children to 1ike and accept themselves; (b)
encouraging children to be able to work well together and (d) academic

goals.

(a) Helping children become more independent

Seven of thé nine teachers said they wanted cpildren to become more
1 independent, but they gave different examples of %ndependence. Four
teachers dsscribed independence in terms of independent thinking. One
teacﬁer said that teaching children to learn how to learn was very

important:" “"trying to direct children to ask questions, to know that

|9
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* ..means -than an end. .

——

_process: get an object, Took at it, .think about it and its possible uses, \\\

a way to know is to ask'questions'; dnd 259 be able to take in infor- ~\\\
mation and use it.™ Another teacher talked of helping children to develo A\
"open minds"}and the ab111t¥“to reason clearly and decide’ priorities.
Helping chifdren to be responsible to themselves and for thgmseres was
also seen as important. *A third teacher, in talking about children S .
1ndependence as a goal, stressed chderen developing and executing the1r

-

own ideas. The fourth teacher wanted children to learn the follswing

discover things which are close to your senses. 'She went on to say.that“
children should start to/think forethemselves, to learn from themselves
and not ta-be told 50 iuch, 20 be more aware of themeelves and the - d
world around them. .
Three teachers viewed encouraging children's interests and building
cn them as a means towards independence.. ﬁiwo teachers wanted chtldren
to become independent enough to recognize what they want to do and '
follow through on it. The third teacher saw getting children 1nto music,q
art, reading and sciences as a road toward 1ndependgpce‘ '
Finally, one teacher talhed of reading (through plays poetry andv
drama) as her most important goal--but went on-to say that "then children

Al

will be ready.to go further on their own, implying reading is more a -

(b) Getting children to 1ike and ecceet themselves e*ﬁ

/

Two teachers who did not mention independence did mention this second
category. One teacher wantad to see Ehildren retain whatever security
they' re getting from Follow Through, "to be pleased w1th themselves and
not to fear failure: "Being able to work with what's there within

)

"yourself." She described a practice in her classroom of having children




wear s{gns saying, "I' mploving and capable." If somqene d1d something v
unkind to,a gh11d. the - child was supposed to tear off a piece "of the
sign to remind others that they were respons1b1e for the*? actions.

The oéhen teacher mentioned, with Tess descnjpt1on,ethe need for self- _~“

confidence.

(¢) Helping children to bé.able'tb work well fogether/soé1a11zat1on '

Five teachers mentioned working well todether or socialization as
I. .
important goals., The one teacher who did not ment1on 1ndependence or-
e

11king oneself did mention socialization. She sa1d tha€\she wanted to

be able to educate the to;al child to be able to adapt to all situatioﬁs‘;
in his or hér env1ronment:\ This definition probably_eﬁcompasses the

first two categories--helping children betome more independent, and -
getting children to like anu accept themselves. One other teacher also
talked in these terms: she wanted children to be able to adjust in any
given s1tuat1oﬁ, academically and soc1a1}y. Two other teachers talked ’
more about cﬁi!ﬂren working well with others. One sgfa that children
should be able to work with each other and be around people without
striking out. Another said that she wanted to see children develop

into social beings who can get along with people outside the classroom.
Part of this, she said was learned by developing respect for others and
others' materials in the classroom.

(d) Academics

ﬁ Four teachers mentioned academiqs as important goals. For one
teacher, reading, writing, and following directions are the three things
she tells children they will learn. A second teacher mentioned fluency
in reading,‘writ1ng, énd arighmetic. A third talked of making progress

from where the children start in math, reading, and writing. The fourth

-
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said she triec to teach basic cogcepts}~sometimes threugh repetition of

- -
*

facts’presenteq_jn different ways.

-—

Questjon askéd 5_

4
b

‘2. What kinds of things do you think it is 1mportant for children
-, to be do1ng,and‘1earn1ng»1n 3ch6'1 in the early grades.

Three kinds of responses to this ‘question have been’f/entified {a)
Tearning basic skills; (b) learning attitudes and behaviors, c)glearning

5 s
L
jl

‘to 1earn 1ndependent1y ; ) - {
Responses to 2 What kinds of things do you feel children

should 1earn and do?

Category y . Mentions

(a) Learning bafic skills |
(b) Learning attitudes oréenaviors

(c), Learning to learn independently

3
v “

(a) Learning basic skills

‘The Six teachérs-nhgﬁspoye of learning basic skills as one of the
" most important’ things for children to be doing and Tearning in school

talked about (a) particular subjects children should be learning; and
(b) ways this learning should be taking place. F

Reading and wr1t1ng vere the fnost often mentioned subjects, five
teachers mentioning each one. Other subjects or skills were 11sten1ng,‘
speaking, arithmetic, and science, each mentioned by one teacher. One
teacher said that math was not an area of concern. Ways this learning

should take place incTuded manipulating c0ncretc materials. hav?ng a

consistent set of booksgfrpm k1ndergarten through third grade, making




learﬁ?dilfun,‘tole playing stories, and repetition.
/ (b) Learning, attitudes or .behaviors /

One teacher ment1oned that children should ‘have social exper1gnces.

Another said that children should Tearn-to mainta1n their own pelce of
mind. Another teacher mentioned that children should learn to fo!low
simple directions and work together. One teacher felt that c ‘Hdren
should "know that thiﬁés that you'do affect other chjldren.“/and "Tearn
that there® 3 another way to do it that won't hurt others."” This teacher
had ch11dren role-play to learn about dealing with prob&ems When some
"blocks were stolen from the classroom, she hao,thé/ch11dren re-enact

the “crime" andjall of its consequences. \\’

(c) Learning to learn independently '

Three teachers ‘talked about exposing children to new things as 2
means for children to learn irdependently. ~One,teacher said that she
started with concrete materials, nature walks, and visits in order to

il -
have children see, feel, touch, and compare things. . o=

Another spoke of children needing to feel a lot of 1ndependence

with dtrection. She suggested that 1earnih§ to apply what was learned
. in one area to another aided th1s process. The thivd teacher thought.
that exper1ence with music, art and role- playxng would help children to

continue learning throughout their Tives.

Questions Asked

[

3.~ Which of the things_you think children should be doing and
Jearning are you most satisfied with in your classroom?

Which of those things wou1d you most 1ike to improve in youw
c]assroom7 . 3




A11 teachers expressed satisfaction with at least some of their
.. goals, many with all the goals they had emphasize' "0 ; One tuacher9
rho emphasized reading independently noted satisiu..con that children
were starting to pick up books “without my directing them." Another
teacher, who emphasized independence and applying what is learning 1n
one area to another, was pleased with ‘the "good feeling they h§ye when
they accomplish things 1ike estimating lengths in other classrooﬁs by
'themselves.“ A teacher who stressed foTlowing directions and phonics
- was satisfied with the progress.of most children. Another teacher. who
encouraged children to work together and to take responsibility for their
actions, said that the chxldren she works w1th were learning to work !
well with other people.

Seven teachers gdave brief responses to_the question about improve-

ments. One teacher gave a detailed answer,.and one teacher did not

& :
respond. .Specific areas for 1mprpvement included; (1) improving

relationships between Boys and girls; (2) learning more about dramatics

" and role-playing; (3) meeting schoof requirements in mathematics; (4)
gett1n§ children to work together; (5) getting children to abide by the
rules they make themselves; (6) getting children to spend more -time in
activities; and (7) extending/stemming activities. A.detailed response came
from a teaeher new to Fol}ow Through.- She explained that she was not
fully satisfied with anything, inclvding herself: "Any small improve-

+ ments are appreciated " She noted th= academic resources were lacking,
)that he doesn t "have guidelines for what needs to be taught, how to

‘build on basics."




7.7 and 7.8 SUMMARY AND ANFL ~STS OF KIDE RESPONSE

A11 nine aides express:d satisfaction with at least one goal that
each had mentioned as important. Little specific dissatisfaction was
reported. The Patersan aides' responses are congruent with those of
the teachers ang with EDC's goals as a sponsor in including both
academic and social 1earn1ng.q However, there is a,djffgrenqp in emphasis.
The aides emphasized the learning of basic skills, esbeéially readiné.
Only two of the nine aides 1ntervigwed stressed non-academic iearning;

, If this difference is real, it would be interesting to learn what
accounts for it. There may be distinctions between the:tasks teachers
do and those done by aides that would make the aides more” concerned with
the learning of basic skills. For example, if the aides spend most of
their time helping children learn to read, they could be expected to see
that as a crucial goal. Another possible explanation might be the aides'
jdentification with parents of the children. In many cases the aides

_ were parents themselves and in all cases they lived in the neighborhood’s
where the schools were located. In contrast, the teachers lived outside
of the immediate neighborhoods of the schools. Perhaps the aides feel
the need for "survival skills" more intensely ;han the teachers and
therefore emphasize learning basic skills in schoo! more than social
learning. There is evidence for both of these explanations'in the data
on the Paterson aides and what they do.

As in the case of the teachers, the fact that the aides expressed
considerable satisfaction about the :chievement of their major goals

1ndicétes a fairly high level of satisfaction with their work in the

Follow Through program.




7.9 DETAIL OF AIDE RESPONSE
Question Asked:
1. What kinds of thinoc do you think it is 1mnprtant for children

JALRLT 3 RAAL TR ASEJ LS ]

to be doing and learnxng in school in the early grades

When asked what kinds of things they thought children should be
doing and learning in the early giades, all nine Paterson aides mentioned
reading or the alphabet. Five stressed reading asAespécially important.
Four aides explained why they thcught reading was 1mpor§ant. saying

. ‘either that reading was essertial to further learning or, more generally,
that reading would be useful in Zhe Tives of the children., Five aides
also took the opportunity to say something about how reading should be
taught. cOmments included the importance of gaining read!ness skills,
emphasizing reading from kindergarten through the grades, and Tearning

to observe and make distinctions as a prelude to reading. asome aides -

said children should read *hings they enjoy rather than Juét basal

readers, and could be taught reading in a variety of ways -} including
songs, dramatic play, block building, art, and writing stor{es.

After reading, aides mentioned math most often as a sub?cct imporiant
for children to learn in the early grades: Six aides said sémeth1ng:
about the importance of math, but only one stressed it. ‘Oneia1de said

__that math was "easier to conquer" than reading. Another sa1d.that she
found everyone could count his or her money, even if ke or she couldn't
read. Two aides said math was not as important as reading, and that
reading would help a child learn math. One aide talked enthusiastically
about her own recent EXp;r1ence learning math in a summer school course

she was taking. She said that she had always disliked math before, but

had discovered that her dislike resulted from tne way she had been taught.




Contrasting her summer school teacher's methods with those she had
experienced before, she said: "He taught me math...and it's fun. And
1 can make my own things and I can use the Cuirenaire rods and I can use
the Dienes sticks and make them myself...and it's fun to do that." She
added that the children liked that approach better too. Her opinion was
that if children could learn reading and math, "I think the rest of it
(will) fall into line." |

The few remaining things were mentioned only by individual aides.
One said that it was important to meet éﬁiIHren's immediate needs for
what is 1mpo}tant and helpful to them, giving\as examples eating a good
breakfast and wearing proper clothing. Another said that it was imbbrtant
for children to Iearncto understand what.the teacher tells them to do.
One aide included phonics, art, and dramatic play with read{ng and math
as things that would be of u;e to children. She added that she didn't
think science needed to’be taught separately since it came out in many
activities. )

One aide mentioned first that children should be aware of themselves.
A;other said it was impprtant for children to learn to relate to other

peeple, especially their classmates, and to get along with each other.

Questions Asked:

2. Which of the things you think children should be doing and
Tearning are you most satisfied with in _your classroom?

3. Which of those things would you most 1ike to improve in_ your
classroom?

A1l nine aides expressed satisfaction with atileast one of the things
they had stressed as being important. Four ment16ned reading, one math,

and one, "academics." Aides mentioned few of their goals as areas needing
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improvement. Two aides said there was nothing that they felt required

improvement, perhaps interpreting the question to 1ﬁb1y that things

@

weren't going well, an implied criticism that was not intended. Only
one aide listed all of the things she had mentioged being important

as needing improvement. She Tisted readin§ and writing, then added
behavior, knowing how to take care of things, and "really wanting to
1earn."- Her approach to that entailed making the children réspect her

so that they would do what she knew was best for them.

7.10 SUMMARY OF ADMINISTRATOR RESPONSE . o
A1l administrators stressed academic skills, withbthe local i
- advisors also mentioning non-academic goals such as fosteringpself—esteem,
' independence and curiosity more frequently than the principals. Most
administrators expressed general satisfaction with the schools but all
had specific ideas for improvement. These included dealing with local

politics and bureaucracies, more effective use of the community, and the

establishment of a pre-kindergarten program.

/
/
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7.11 ANALYSIS OF ADMINISTRATOR RESPONSE
“This section of the report is somewhat different from the preceding

sections because there was more diversity among the respondents. There

is an important distinction to make between the two public school adminis-

trators (the two principals) and the three Follow Through administrators

(the project director and local advisors). The principals are, of

.

&




necessity, involved in the wholg school and concerned about
things that are not directly relevant to Follow Through.
The Fol?éw Through administrators, on the other hand, spend
all of their time with Follow Through concerns. The
differences in perspective and‘attitudes are therefore not

surprising.

The emphasis of the three Follow Through administ;ators
on the importance of'deve1op1ng self-confidence and interest
in learning in addition to basic skills seems gignificant.
It is consistent with the statements of the teachers and

aides and with EDC's goals.

7.12 DETAIL OF ADMINISTRATOR RESPONSE
Question Asked:
1. What kinds of things do you think it is

Jmportant for children to be ‘doing and
Tearning in school in the eariyggrades?

All fivé‘administratoré mentioned basic academic skills

as important in the early grades. Reading and math were

specified. One stresséd the importance of learning concepts,
&

not just facts. Another said that if reading and math arz

learned the other academic skills will follow. The need

for a good early foundgtion was emphasized by .one adminis-

trator.




OEe principal believed skills were important because
of what they make it possible for the child to do. He

said that the important skills were the ones thaf Tead to

discipline. This discipline, he said, becomes self-
discipline, which makes it possible for people to discrimi- |
nate between what is relative’and what is absolute in
. fe;lity. This principal also stated a strong belief in
the importance of black children developing the capacity
d%d commitment to contribute to the elimination of
oppression. . o
‘Along with ba;ic skills, the Follow Through adminis- . .
trators all stressed the importance o7 non-academic areas.
One talked about developing the person, helping individuals
know who they'are and what their basic strengths are,
enabling them to grow. Another said children need to get
a sense of beihg wortﬁ something and to have confidence in
themselves. The third spoke of developing interest‘in

' learning, in books, words, and talking. She said that

children need to develop the confidence to talk and to ask: .
questions. She wanted children to be involved and working
with things. She said the classroom environmenf needs to

be rich and stimulating for this to happen.

Questions Asked:

- 2. Which of the things you think children should
be doing and learning are you most satisfied

with in your school?
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3. Which of those things would you most 1like to improve

in your school?

A1l the administrators expressed satisfaction with the things
they felt were important for children to be doing:and learning in
schpol. One Follow Through administrator said that nothing was
completely satisfactory, but added that it was sometimes surpris-
ihg how well the children do. Another Follow Through administrator
said the majority of the children were doing quite well and that
she was pleased with the way the teachers feel about the children,

The third Follow Through administrator said that the children's ’
sense ¢~ personal worth comes through clearly and‘that the children
don't compete Qith each other but are ready to tackle almost anything.
She also said that she saw- non-Follow Through teachers beginning to
deal with children differently and recognize that children are capable
of thinkiﬁg for themselves. The principals were satisfied with the
reading programs. One said children were learning math concepts,
such as countable values and relationships, and hoy to manipulate

. skills through language. _

/ Every administrator had several things he or she wanted to
improve’ upon concérning what children are doing and learning in
school. One Follow Through administrator said simpiy that thekg
was so much to work on that everything couldn't be mentioned. .

The other Follow Through administrators tatked about the impor-

tance of dealing effectively with "po!ftica] hangups," which were
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séen és%caused by bureaucratic red tape or by people who
opposed.the program. They wanted more use of the community

for field trips. They felt that areas like science and music
needed work. One administrator also talked about the need

for Better communication to work out problems and so that tea-
chers could know more about what teachers have done with children
in the previous grade in order to avoid starting over at each

grade.

7.13 SUMMAﬁY OF PARENT RESPONSE

The Paterson parents emphasized the basic skills almost to 1he
exclusion of social and emot%onal concerns. They seemed genera]?y
éatigfied with how the school dealt with the areas they deemed most
1mp6rtant, although there was séme desire for more academ%c work. The
parents also seemed content with the staff, the school atmosphere and

/
the program's effort.

4] : ~
.

7.14 ANALYSIS OF PARENT RESPONSE

Parents' emphasis on basic skills seems to be somewhal different
from the emphasis of the teachers and Follow Through administrators, who
talked about basic skills combined with soci%l and emotional learning.
The parents exﬁ?esésé attitudes that were similar to those expressed by

~ aides, which is understandable, since most aides were also parents.
“ :
™~
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'7.15 DETAIL OF PARENT RESPONSE
Question Asked:

1. What_kinds of things do_you feel it is important for (Follow -
rough. ¢ to be doing and learning at school at this time?

SCHOOL #28

4 responses~mentioned only the following academic areas:

alphabet counting numbers
understanding words arithmetic
reading times tables
making up sentences by himself

. writing

These responses from parents seem to reflect the different grades that
Folgow Through children are in.

1 response ihcfuded only areas of a child's social and “
© emotional growth: - .

/B

--"Should be learning obedience, discipline, and manners,

responses stated combinations of academic, social and
emotfong] growth as important for their child in Follow
Through to be doing and :-learning in school:

(S

-- Child should -be learning to give more attention,
to be more ¢areful with.others' property, to have
self-control. More instruction should be given in
carsive writing rather than printing all the ‘time. :

-~ Child, should be learning how to count and phonics.
Also getting along with other children and: being
attenttve with the teacher, other children, or

- whomever. ~

-~ Child should be reading and doing basics. Learn-
ing how to adjust in the classtoom situation.

-~ He should be;learning how to comm#nicate with other '
people and talking more. He should be doing more-.
work because he is kind of slow.

1 response tncluded social-emotional growth along with a
broader statement: )

Q 10




-- Child should be making usa of the available
materials, getting as much learning out of her
play as poss1ble. and having the w111 to learn.

In summary, all ten parents whose children attend school #28 responded

- to question 1.

\\\\\\\\\;fo parents mentioned basic academic areas, without giving )
speci 1es. five parents included reading/language arts areas as import-
ant and fod\\parents spec1f1ca11y mentioned arithmetic areas ’

SCHOOL #6

1 response was very general:

-- the things he is already doing.
3 responses mentioned only academic areas:

-- al1 subjects, spelling do1ng~more homework
. quth. reading.

1 response mentioned social, emotional, and academ1c growth
areas:’

‘. e spelling, math, and expressing herself better.:
In summary, five parents from School #6 responded to question 1. Three

parent responses included math; three included read1ng/1anguage arts

(particularly spe111ng).

Question Asked: ‘
‘V\fz. 0f the things you have mentione&, which ones do you feel get
* ‘enough attention at your child's school?
& - - l

SCHOQL #28

5 parents fe1t everything they mentioned was getting enough
attention.

3 parents specified academic areas wh1ch they feel get enough’
attention:




.
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- - Everything else except -times taB]es;
-~ alphabet and numbers; \
-= arithmetic

1 parent mentioned that her child's learning "attentiveness" was
getting enough attention at school. -

1 parent said that she didn't know what was gettiﬁg enough
attention. T .

[

Questioh Asked:

3. Which things seem to be getting too 1ittle attention?
SCHOOL #28 —/

4 responses indicated none

i parent said not aware

4 responses indicated academic areas: time tables} cursive
.writing; reading and understanding words; reading.

1 parent said using time in school to the fullest and getting S
work done with a 1ittle more" speed.

SCHOOL #6 : .

£

¢ 5 parents (a11“those interviewed) indicated none.

Question Asked: o

~ .

4. What are the things you ]ike most about S¢hoo! #6/4287
' (IncTuding Follow Through) j

SCHOOL #28 . ' ,

o g; parents offered favorable responses to this question.

1 parent said that she couldn't answer because shé didn't know *
any other school. )

Most ~esponses to tﬁis question seemed to d1v1de-the@§e1ves
into three categories: -

a) staff;/b) schcol atmosphere, c) programs School #28 offers
for children and for parents. Comments also reveal advantages
which parents feel are inherent in different aspects of the
School #28 program,

0 . u 112
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: a) Staff:

3 parents specified things they 1iked about the staff at School #28
-= 1 1ike the way the teachers help in the classroom.

H -~ The school has very good teachers and a very good
school system,

s == 1 1ike the teachers and the staff, The supervision

‘ is good. :
- b) School atmosphere: . , iti
3 barents specifically commented about the atmosphere at School

#28: - ,

-- Open classroom & open structure are yery good.
"Withouf this type of openness, he wouldn't like

. school at all1."
-~ Chidren are u§ua11y quite prderly.

-- My children 1ike going there better than any other
school. -

c) Programs:
* 5§ parents refe;red tdathis category:
) - Thg anch program is excellent.’
- 4 -- Parents can visit when tH;y feel 1ike it (2 parents)

AN ) ;-,;ower‘grade children cannot come home by themselves .
: without permission (2 parents)

\ \T\\iny one kind of response did not fit ifito-these three categories.
Twe parents said that they 1ike the short walking distance from °
home to school.

SCHOOL #6
\ Parent responses included the.same three categories.
1 parent’meniioned teachérs.in the Follow Througﬁ 6rogram. iy
1 parent mentioned the friendly atmosphere.

4 parents mentigned programmatic features:

Loe

-2 mentioned’Follow Through program

-

el

13




-- 2 mentioned lunch program

Question ASk6d

5. Nhat are the things you like least about School #6/#283
_ (incTuding Follow Through)

SCHOOL #28

"4 parents said "nothing."

3 parents said that they don't know
R E parent sa1d, some ch11dren don t show respect towards adults.
J parent said that there is a lack of order in the halls.
parent said the Yibrary is not being used as it should be.

SCHOOL #6
4 parents said "nothing i : ~

4

1 parent said School.#ﬁ needs better teachers.

—




, CHAPTER 8
THE €DC APPROACH TO LEARNING: OPINIONS OF PATERSO* TEACHERS

8.1 INTRODUCTION

* The questions in Chaper 8 concern jdeas about children's learning
that have been promoted by EDC sdvisors. The four questions that were
asked of Paterson teachers all re1ated to.basic principles. The
‘principles were stated in broad enough form that we did not expect sub-
stantial qfsagreement. They were used as starting points for deiving
into each teacher's interpretation of the principle. 3
| The first question about (1) the teacher's opinion of EDC Follow
Through s goals was added to,the interview questions after 1nterv1ews
in Bur?ington had suggegted that some teachers felt EDC's purposes were |
unelear The remaining questions were about. (2) encouraging open express
sion of children's needs and fee11ngs in the c1assroom, (3) building on

gh11dren s. interests as a starting point for teaching, (4) giving child-

ren a greater amount of choice in what they‘?o, and (5) evaluating child-

ren s progress on the basis of treiv own ab111t1es. Each of these

“3

questions was foalowed -up by ‘- more specific questions about how the teacher

app1ied the principle 1n her c1assroom
r

. 8.2 SUMMARY OF TEACHER- RESPONSE

ENC Goals ‘ b a

3

A11 but one of the teachers said they understood what EDC had tried
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Ty \

to accomplish. They associated EDC's goals with open educat1on generaily,

and more specifica11y with freedom for children and 1nd1vidua112at1on ATl

of these teachers agreed with what, they saw as gEnC's goals and sa1d they
were trying to accomplish similar goals. The one teacher;who could not
say what EDC had tr1ed‘to accomplish was new to the progrdm and did not
fee] that the materials she had read and the things she h;d heard added
up to a coherent philosophy yet. |

Open Expression : ,

A1l the teachers shared this goal. They cited benefits of oOpen ex-
pression for both children and teachers. Two pointed out that tedchers
can learn what cﬁ11dren need and how they learn by allowing them to ex-
press themse’ves. Others stressed the opnortun1t1es for learning on the

part of children provided by open expression. Some teachers talked about

establishing guidelines for children's expression. None.said they encour-

aged talk about sensitive top1cs ‘that parents might disapprgv° of, but
most said they would deal with such topics if and when they arose.

Building on Children's Interests

A1l nine teachers sdid they agreed with this principle. A1l mentioned

obseiving children as a method of learning what thé1r interests are. Four

of the teachers said they were dissatisfied with thejr'ab1ljty to build
" on children's interests and wished they could do it more..

Children's Choices

A1l of the teachers tried to give children more choices in their
classrooms. The kind of ch01ce mentioned most often was the cho1ce of

an area to work in, area being parts of the room provisioned for certain

kinds of activities. Teachers had different ways of organizing their




classrooms which meaﬁt different kinds of choices and different times

FOr choice. All teachers who were asked said they exert some control
r children's choices, either by making demands or suggestions or by

regulating the kinds and numbers of choices available, ————

Evaluating Children'’s Progress

A1l nine teachers said they evaluated children according to the
children's own abilities. The methods of diagnosing chiidren's abilities
mentioned were: using forms or check 1ists; observing; and testing.

Notes and checklists were used for recording progress or both.

2.3 ANALYSIS OF TEACHER RESPONSE
EDC Goals

Teachers' responses to this question suggest that they felt that they
understood EDC's goals at least on a very general level. Paterson teachers
did not express great dissatisfaction with the lack of specificity in EDC's
goals. ‘

Open Expression

The most interesting point made by teachers in responding to the
question about open expression is the strictly educational function served
by such expression, Teachers saw open expression as centributing signi-
ficantly to the children's growing self-knowledge and self-confidence and
as making it pqssib\e for teachers to understand and teach the children
better. Although an argument could be made for open expression on purely

humanistic grounds, i.e., on the grounds that children have a rigit e




and a need to expres§ themselves as human beings, the direct effects of
open expression on children's learning may be more persuasive to some

peopie.

; -~ Bu{Tding On Children's Interests

This principle would appear to need some direct attention from E0C

advisors since all the teachers agreed with it but several felt unable
to appiy it adequately.

Children's Choices

Two major points seem to emerge from this question. The first is
that ch11dren's'cho1ces”seem to be a kgy to teachers iearning about
children interests. The conditions ieachers described when asked how
they find out about children's interests nearly all involve some oppor-
tunities for children to make choices. The second point is that many
teachers seem tO\feel the need to improve the1r ability to build on chil-
| dren's 1nterests, A number of teachers said that they were unable to do
_ much in this d1rgct1on in spite of the fact that they believe it is {impor- .
tant. One teachqr even said, "This is what makes a teacher." This would

appear to be a g&od area for advisors to corcentrate on.
!

From these épmments a;d by referring to Chapter 2, it seems that most
of the classes ofateachers we talked to allow similar kinds of choices for
children, For th% most part those choices are for various kinds of acti-
vities thét may bé engaged in after assigned wo~k in basic skills has been
completed. In some cases there is a choice of when assigned work might
be done, i.e., children might choose to engage in an activity in one of

the areas before dang assigned work, but in no cases did a teacher say

all work was done according to children's choice. One teacher seemed to
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interpret choice somewhat more broadly, saying that children made choices
all day, but it wasknot clear that children in her/room actually made
more choices than those in the others. /

A few generalizations might be drawn from the‘statements about
children's choices made by the tea;Leﬁs interviewed. First, it seems that
although choosing is an .important part of the classroom it is not the
center. Children were described as making choices within structures set
hp by the teachers. Furthermore, choices were allowed afteq\gssigned work
was compléted or about when to do assigned work, but in aTi cases the tea-
chers said they required a core of work on bésic skills. Second, choosing
was scen by these teachers as something tnat children have 'to learn to do.
They said that they help children choose and explained that qhildren are
not all able to make intelligent and productive choices cimply by being
givén the opportunity; some guidance is necessary. Third, teachers seem to
H;ve some ideal in mind about how much children should concentrate on a
single area or activity. If children spend all their time with one choice;
teaciwrs encodrage the& to try something else; but tecacners also use the
children's persistence in coming back again and again to the same activity
as a measure of intersst in that activity. Apparently a distinction is
made between doing the same thing out of fear of trying something new and
doing the same thing out of intense interest and enjoyment.

Evaluation Of Children's Progress

One fact that emerged from this question is that some instruments can
serve multiple duty. Check lists of children's abilities, for instance,
were mentioned as methods of diagnosing children's abilities, ways of

keeping track of their progress, and something to show parents when sharing
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the teacher's evaluation of the child's progress.

We were intrigued to discover substantial connections among

the responses to the four questions about specific principles
sromoted by EDC advisors. We ‘derive guestions two through five
mainly from an interview schedule used in another study. ("Teacher

Interview for 'A Study of Teachers in Open Education=>ettiﬁg§'" by -

the Early Education Group at Educational ‘Testing Se'f:ce. Princeton,

New Jersey, Spring, 1972.) They were selected because they seemed

to be broad enough that teachers in many kinds of classrooms would

agree with them. They were not intended to define open education

or to represent a coherent set of prih;iples. _ ]
Therefore, the interrelations discovered among teachers' responses

to the questions were interesting because they tended to establish at

least a beginning of a coherent set of principies that guide EDC

Follow Through teachers' practices. Free choice and open expression

by children, in addition tc promoting children's learning, gives

teachers the opportunity to observe what they are interested in and =

_ what their abilities are. Records of these observations help them

evaluate children's progress and to build on their interests.

l./"

8.4 DETAIL OF TEACHER RESPONSE

QUESTION ASKED:

1. In your opinion, what_has the EDC Follow Through
program ried to accompiish?
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Do you share those goals? Why or
why not? ’

Do you feel those goals are being
accompl1shed?

Why or why not?

Eight teachers who responded to this questioﬁ\characterized

the EDC approach as (1) "open education”, (2) stressing freedom
for children and (3) individualization. A1l of the EDC goals
mentioned by the eight teachers could fit under the term open
education , even when that term vas nct used. Five teachers talked
about freedom for children or the opportunity for them to have
s direct experiences. One teacher said that children learn concepts
under these conditions better than when they are told things.
Arother said that learning was not so much by rote. Four teachers
stressed individualization as a goal of the EDC Follow Through
program. They talked about the importance of allowing children
to learn at their own rate and of responding to children's interests.
. A teacher whb included both freedom for children and individualization

said:

I don't think kids shouid be bound to

a desk. The world is right here (in

the classroom) and they should be able

to walk around and 1earn. And as far as

group learning... I just got caught up

in groups when I was fn.school and I

just think we're individuals and we should

be learning as individuals and not as the

bluebirds, or group number a&ne, or the

high group or the Tow group. 1 see open

education and Follow Through as a hope in
getting that.
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This teacher began by identifying EDC with open education and saying

”

that, "Everything I want in education is open ed." Another teacher made

the same connection between EDC Follow Through goals and her own goals:

"I hope it's the séme‘thing that I'm looking for. I feel like I'm

following the philosdﬁhy of iQC." >
Only one Patersqg teacher, new to the program, said she

was unclear about EDC goals. She said she had read a lot of material

from ENC and talked with the project director but still hadn't been

able to put together the basic philesophy.

*

Four teachers mentioned different problems related to EDC's goals.
Two said that although they agreed with the goal of individualizing instruc-
tion, they found it difficult to do in a city classroom with many children.
They thought it was important to adapt goals to the real sftudtion and :
they saw this happening. Another teacher said that when EDC started in
paterson there had been too much openness: "I feel that at times the

ends were too loose. There should have been a 1ittle more direction.”

She felt that opening up needed to be gradual and tied %o the development
of the program in the school. She explained that there had been progress
in this area, that the teachers now understood better where they were
going, and said, "It's a two-way situatfon. I think we have met each

other," mean1hg that EDC had changed too.
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QUESTION ASKED

2. EDC Follow Through encourages open sypression
of children's needs and feelings in the class-
room. Dg you.share this goal?-

If yes: What benefits do you see in open expression?
Does*open expression create any difficulties
{(for teacher, for children)?
Do you encourage talk about things like sex,
death, birth, race, and the fears children
have?

A1l nine teachers said that they shared the goal of
having children express their needs and feelings ‘openly.
The first follow-up questior was, "What benefits do you
see in open expression?" One teacher apparently
misunderstood the question. Of the remaining eight, two
mentioned benefits to the teacher, i.e., open ‘expression
allows the teacher to understand the child better. The
other responses all had to do directly with benefits to
children. Three teachers said that open expression

\
helped children learn about themselves.

" One put it,
It's real important to a child to develop
himself, have his own ideas and thinking.
And a 1ot of times in a class they just
never have a chance to do that. Even
when they get out of high school they

never really had a chance to grow on
their own, grow as an individual.
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Another made the same point by asking, "...how can you 11ve if you
don't? How can you be happy? How can you know what you' re feelings
are if you don't express feelings?" ’ ’

The contribution of open expression to the growth of individuality
mentioned at ine end of the first quote was cited by another teacher.
Two teachers also spoke of the value of open expression in helpiag .
children to relate to other pepple, one stressing the desirability of
expressing anger verbaliy rather than~phys1call§. One teacher said that
open expression helped children talk fluently. .Another said that it
developed cniidren's thinking

The second follow-up question was, "Does open expression create
any difficulties?" No generaI pattérns emerged in response tg this
wuestion except that three teachers mentioned the importan;e'of estab-
lishing guidelines. One of those three said it was best to set the
guidelines as a group. Another said that sbme children don't appreciate
openness ‘and work better with direction, though she allowed that some
could learn to make choices and to follow rules 1ndependent1y.

One teacher saidathat the major difficulty withlppen expression was
having to share. She said it was important for children to realize that
they are part of a group and to learn to give others a chance.. Another
teacher said that her children were not used to expressing themselves
verbally, that they tended to do a lot of touching, which sometimes led
to fighting. Two teachers talked about adults' problems, One said
adults who don't understand the importance of open expression sometimes

think a child is being "fresh" when expressing her/himself. The other
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said that open expressjpn,did not create problems unless she

responded to it-with anger or sarcasm, which would cut off '
the exchange. ” '

One teacher said that open expresswon 1n the classroom
- could bg Sonfuswng and.frustrating. Anothenﬁteiéher responded
to the question by sihply saying that open express1on had -not
caused any problems so far. 1

The last_follow-ub question was intended- to probé open
eibression in specific areas and to reveal how active teachers .
are ‘n those a;eas It was, "Do you encourage talk about
th1ngs 1ike sex, death, birth, race, and the fears ch11dren
have?"* Two teachers were not gskeq this. question. Of the
. seven who did respond, the tendency-wis to say that they did
not initiate talk about these subjects but that they tried

. to deal with them when they arose.

QUESTION ASKED:

3. EDC" s Follow Through program stresses "buildin
on children's interests” as a starting point
for teaching. Do you agree with this pr1acip1e7

If yes: How does this work out.in gradlice?
First, how do you find out what a .,
child's interests are? (examples) )

How do you build on those 1nterests7

{examples)
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four did not yet feel able to do it. One teacher

A1l nine teachers agreed with this principle, but

explained why she agreed with the principle.

This is the only way you can reach some of

them. I used to think,” years ago, that

everybody would love me'as a teacher. They

don't. They have their own personal

feelings. (If there's) something about you

that (they're) not ready to open up to, -

you can't reach them. And the child that's

in-his block area, that likes building,

then thic is a way you can perhaps reach

him. You know, we buiid a tower together.

The first follow-up question was, "How do you
find out what children's interests are?" Eight
teachers replied and their responses fall into two

+ categories: (1) by observing the child; (2) by
talking with the child. Two teachers mentioned talking
with children as a way of learning what they were
interested in. One teacher said she also talked with
a ghild's friends and with the child's mother. Most
of the talking seemea to be about things children were
”doing 5n the classroom, but one teacher said she asked
children what their favorite TV programs are. A fourth
teacher mentioned talking to children about their
/interests in response to’ the second follow-up question.

{




A1l eight teachers said or implied that they observed _
childnen to findazpt their interests. Three teachers did not

specify what kinds of things they looked fof, though one said

she kept records of what children did dnd noted which things

they went back/to. Four teachers said they locked especially

at the p1ctur s ch11dren drew or at things they made. Other

teachers mentioned watching for the books and materials they

picked, ho fhey played and with whom,‘;hat they chose to do
dur1ng free times, and what they wrote stories about.
Thgrsecond=follow-up question, "Hew do you build on those
(child A's) intere§%s?", revealed that mcst of the teachers
were ngt satisfied with their ability tofdo this. Four of the
; nine teachers weré‘able to give some desériptipn of how they
built jon chi]dren:s interests, but two of those descriptions
were %ajr]y general. One said that she provided new activities
relatled to what children were interested in, and that she did
th1s;litt|e-by-]1ttle The other said she would talk with
chi]dren about their interests and make sugaest1ons for
additional activities. Both of these teachers were in their
first year of~teaching, o) the generality of their descriptions
is‘undcrstandaﬁle. Two experienced teachers gave more detailed

responses: One said she §ried to bring in new materials

related to children's interests, ‘giving as examples, books,

-
+
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* teaching illustrates th's attitude.

£ilmstrips, and sewing materials. The other said tbg; she built 6n'
ch%idren's 1hte:gsts in "project~type" settings, enég&?aging children to
do a variety of activities related to a single interest, such as-asking
a child who enjoyeq working with attribute blgcks to wr!te about the
blocks. )

However, the remaining four teachers expressed their belief that they

were not able to build on children's interests as well as they wanted to.

‘One replied, "I'm not a magician. 1 know that." Another explained that

since §;e was just beginning her first year in Follow Through she had
nét yet done much building. Another simply said, "I‘can't do jt."\and
went on to say that she wanted very much to learn th ang_hoped that
more experience would make it easier, but Said that she had been told
expe'rience wasn't enough. .

| Another téacher's jmmediate response to our asking whether she
agreed with building.on children's interests as a‘starting point for

Al

I agree wholeheartedly. Except, I'm having.

trouble with it. And I think it's a really important
progess of open education, to build on their interest.
1 think that's one of the main things about open ed.,
but I'm having trouble with it, to be honest.

She went on to attribute her difficulty pgrtly to the speed with which

-

her children's interests changed.

My kids will be 1nterestedﬂ{n one thing one minute
and by the time I go and run and get these things,
they're on (another). . .




Do

QUEST ION- ASKED .

4, EDC's Follow Through Erogfé% emphasizes aiving children N
a greater amount of choice in what they do. Is this .one . )

of your goals? ] J

If yes: What kinds of things do they make choices about?
 Dn what basis do they choose: whims, what
Triends are doin enuine interests, etc.:

Howdo you know waen a choice 1s based on genu1ne

interests? - wir?
Do you help ch11dren choose? How? ;

A1l nine teachers said they try to g1Ve children a greater amount
of choice in what they do in the classreom. Seve‘al of them had Tisted
some of the thiege children choose while describing their typical day.
A1l but one listed some of the teings children choose in their class-
rooms. ‘The most oft%n mentionied children's choice was "areas." FiQe
teachers mentioned areas specifically and a sixth talked about the édme
1dea without using the term. .'Areas" are ‘Jocations within the classrcom
designated for particular activities. Areas might be used for sand play,
building, clay, a play supermarket, art, and many other act1v7t1es, all
of them designed to include soge learning opportunities but/ﬁlso to
appeal to childrenyas enjoyable things to do. One more te7cher talked ¢
about particular things that children could choose to do,;including
tinkertoys, b1ocis,'art, end writing, but it was not cleér that those
activities took placé in specific areas. .’

Other choices children have are: which specia]}éctivities to do,
what books to read, and when to do certain assigneélﬁork. One teacher said.
"Their whele day is a choice of what tc do." A teacﬁer who had talked about

e “‘\ * [ "’ . .
) i tion between choices children could make in the morning and

. \§> areas made a disttnc




those limited to the afternoon. She said that children in he} class
could makeycho1ces after completing their reading, writing, and math

L]

work and that those choices must be of quiet activities they could do
at their seats in the morning. In the afternoon. all areas were open

and children could move arourd the room.

One teacher who detailed several kinds of cho{ceé cnildren made

. in her classroom first responded to the question by saying, "I'm grad-

ually coming to that. It will take awhile." She then talked about the
probtem of dealing with two separate‘and sometimes contrary sets of
expectations - from Follow Through on the one hand, and her school on
;he other: * I have to pay homage to two masters." She explained

that some things were required by her school and other things by the
Follow Thr&ugh program. She said that usually she éould do both but
that sometimes they were contradictory. This was one reason why shg
had not opened up more opportunities for children to choose.

P11 the teachers but one were asked if they helped children make
choices and all eight said they did. Four stated that some children
would always d6 the same thing if they weren't encouraged to iry new
activities. One teacher told of a boy who spent his choice time with
blocks for  whole month. She encouraged him to move to another area
and he wound up in the 1ibrary, where he spent the whole day. "I found
6ut wherever he goes he'll stay there all day." This is the kind of
child most teachers seemed to have in mind when tiey said they helped
children choosa. The same teacher said that this was not often a pro:/
blem and that she asked children to make another choice. but did not

force them. Another situation which teachers said stimulated their
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intervention is when children choose things that arertoo difficult. In
order to prevent their frustration teachers said they would guide them
to things that were within their capabilities. Two other teachers said

that children needed some help in making choices because they had not

Tearned to choose on their own.

Two teachers %alked-of controlling the choice situation in order
to help children choose. One said that she would sometimes close up the
areas when the chqosing "gets out of hand," and then open them back up
gradually, just ag they were introduced in the beginning. Another said,
"We decide how we choose and then.we choose," going on to explain thaf
she usually sets out the “asks, lays down guidelines for making choices,
and then discusses the process of choosing with the children. Sﬁe pointed-
dut that ch11dren7had to learn that they couldn't all do the same thing
at the sam;z t1me.;.

Two additional f5110w-up questions were asked to determine teachers'
assessments of the bases of children's choices. Teachers were asked
whether they thought children made choices on the basis of "whiﬁs. what \\,
friends are doing, genuine interest, or something else." They emphasized
various criteria for choice, but three teachers added that children tend
to choose things that are easy for them, things that.they do well.
Another teacher explained that she accepted choices based on what friends
were doing because, "A lot of the children don't know how to say what
interests them and so they follow what they see someone else has been
successful at." She said she lep them do tb1s in order to give them a
feeling of success to incfease their confidence, but meanwhile she would
encourage them to do things differently, for example, to draw Fhe1r own

picture rather than to copy one made by another child.
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The three teachers who responded to the questigggabout how they

could tell when a choiée was based on genuine interest said either that

children who were genuinely interested in something would stick to it

or that you could see the learning of a child who was genuinely inter-

ested in what she or he had chosen. .

QUESTION ASKED .

5. EDC Follow Through encourages evaluating children's progress
on the basis of their own abilities. Do you try to do this
in your classroom? o

If yes: How do you diagnose a child's ability?
How do you keep track of each child's pro ress? v
How do you share your evaluation of the caiTH's

progress with parents?

+

A1l nine teachers said they tried to evaluate children c- the basis
of their abilities. The follow-up questions copcerned how this was done.
The first was, "How do you diagnose a child's aSility?" Three basic .
methods of‘diagnosing children's ability were mentioned: (1) using check

lists or forms; (2) observing; and (3) using tests at the beginning of

i

the year.

Responses to "How do you diagnose a child's ability?"
L\

AY

Method of Diagnosis Number of Mentions,

\

Check 1ist or forms
Observation
Testing at beginning of year

The check lists and other methods for diagncsing children's ahilities in-

cluded:. one check lict that a teacher had made up with a former colleague; basic

texts and their curriculum guides as guidelines; and forms provided by the local




advisors. One of the teachers who 3aid she tests all children at the beginning

of the year said that she had made up some tests of children's ability with

/
/,,namﬁé;s and letters. -fObservation" included watching children in group

//a///////f work and as they worked in Efeas, seeing how children use materials,
noting their coordination, sight and hearing, and diagnosing their

ability on the bésis(of questions they auk, watcﬁing children when not

working with them, watching all children perform a similar task.

Two teachers said they had some difficulty doing this. -Both were =~
first-year Follow Through teachers. One s?mply'said that she was learn-
ing how to diagnose children's abilities "with difficulty.” The other
said, "This is a part I'm real]y struggling with. Some children don't
just come up to me. I have to reallyﬂwatch them and reach out. I just

“don't feel organized in thai area.”

Both of these teachers said they keep notes on what children do,
which relates to the next question, "How do you keep track of children's
progress?" Notes and check lists were the methods of keeping track
most often mentioned. \

Seven teachers said they keep notes on what the children do, on
“important happenings,” and on progress in ski1ll development. Another
teacher uses notebooks to keep track of the children's general skills and
specific problems in reading.

o Three teachers mentioned problems with note-taking. One said she
felt disorganized because she had no pattern. Another said she wished she
could make time to "go into my little corner and record." The third
pointed out that it was hectic trying to write something about each

child and that this was more difficult than running an ordinary classroom.




Most of the five teachers who mentioned check lists as a way of
diagnosing ch11dreq}s abilities also use them to keep track of children's
progress. One teacher also said she keeps the children's work and re-
views it to check on progress. (Two other teachers also said they

keep children's work to show to parents.) One teacher said she keeps
track in "my head, which I rely too much on."

Seven ;f the nine teachers were asked how they share their evalua-
tion of children's progress with parents. There are no report cards given
to Follow Through children in either school. Two teachers said that it
was their first year so they had not yet made any report to parents.

They told us how they expected to communic;te. A11 seven of the teachers ’
who responded to this question talked about parent conferences or other
contacts with parents., such as special parents' nights. As noted above,

three teachers said they used this time to share children's work with

the parents. One teacher said there was a problem-in getting so@e
of the parents to come to the school for conferences. Two teachérs
mentioned visits during the day so that the parents could talk with
the teacher as well as observe oV participate in the classroom.

One teacher mentioned sending letters home.
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CHAPTER 9
RﬁSPONSES OF PATERSON TEACHERS, AIDES, AND ADMINISTRATORS
TO QUESTIONS CONCERNING EDC ADVISORS .

9.1 INTRODUCTION

The questions reported in this section were designed to elicit .
responses about specific advisor activities. Teachers and aides
were asked about advisors' visits to their classrooms, about
advisorg' work outside of classrooms - specifically about various
kinds of workshops and about individual conferences, and about
how they communicated with advisors. A1l three groups were asked both
what they had done with advisors and how they felt about advisors' v
work. !They were asked for suggestions about other things they would
like to éééfadvisors do. Administrators were also asked what they
knew about €0C advisors' work with others.

Our aim in designing and asking these questions was to spell
out the kinds of things we knew advisors did and then ask specif-
ically whether each respondent had worked with EDC advisors on
each kind of activity and how valuable each activity had been.
9.2 and 9. 3 OVERALL SUMMARY AND ANALYSIS OF TEACHER, AIDE AND

ADMINISTRATOR RESPONSE

Comparison of the responses of people in all three groups
indicates that teachers are seen as the major group with which . -
EDC advisors work Aides talked about working with £DC advisors
too, but seem;d to do so less than teachers. Of the administrators,
only the local advisors said they had worked intensively with EDC

advisors.
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EDC advisors' work is seen as generally helpful, but some teachers
and aides did not find it nelpful and one principal opposed the
whole thrust of\gpen equcation. The project director and local
advisors felt that the Paterson program had matured to the point
where they were using EDC advisors &ifferently than they had dur-

ing previous years.

9.4 SUMMARY OF TEACHER RESPONSE

This is a particularly important section, since our research
focuses on_the ihpact of the EDC advisors as seen by the people
they work with. However, the responses to this section were
difficult to describe because teachers with a year or more of
experience in Follow Through drew)gh more extensive experience
than teachers just beginning the program. Since four of the nine
teachers we interviewed were in their third month of teaching in
Follow Through, and EDC advisors had made only one trip to Paterson
and led a workshop in August by this time, those four teachers had
little opportunity to work with EDC advisors. Therefpre, teachers'
comments tended to be very specific - related t0'51§1n91e experience,
or very gencral - summarizing a large number of contacts.

The local advisors take much of the initiative for putting EDC

advisors in touch with teachers, although the teachers who have

been in Follow Through for some time feel free to make requests of
EDC advisors on their own. EDC advisqrs are seen as helpful,
though there are limits imposed by the conditions in the two

schools and by the short time that advisors are in Paterson.
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EDC advisor help is valued for new classroom ideas, like lgarning
how to use materials and suggestions for the organization of
space and the planning oan day. One of the major methods used
by adviso;s*has been observation of classrooms and feedback.
éome teachers said they would like more chances to watch EDC
advisors’and othé} teachers at work.

One of the findings that emerges from teachers' comments
about ‘EDC advisors' work is that there is great variety in
teachers' needs and styles. Some want to have advisors come
into their classrooms and demonstrate teaching methods; others
explicitly said they did not want this type of work and pre-

ferred getting ideas from workshops.

9.5 ANALYSIS OF TEACHER RESPONSE

One implication of these responses is that EDC advisors
should take care to communicate with teachers in order to learn
what kinds of help they would iike. The need for communication
was also ciear in teacherc' comments about observations - they
considered observation worthwhile only when it was followed up
with conversation about what was observed.

Although the need for closer communication seems clear,
‘acnieving it is not a simple matter. Since EDC advisors visit
Paterson for one week each menth, or less, and have responsibility for

18 classrooms in two schools, substantial communication with all
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teachers individually may simply not be possible. Perhaps some
additional channels for directly exchanging information between
Paterson teachers and EDC advisors would be useful, such as
questionnéires and letters.

The difficulty of communicating closely is related to another

implication of the teachers' comments. This is that the EDC advis~

ors' role in Paterson is often seen as constructive, but not central
_to the teachers' work. This inference is based on the tendenc§ of
teachers to describe ways in which advisors helped them in their
work as useful but not crucial. The descriptions wﬁich were giveh

of what teachers do and what they are concerned about quite under-

A1l

standably had to do with the day—to-day'business of teaching a
class of children. EDC advisors we;; seen as able to helplwith
some Problems and to offer useful ideas, but these were described
as added benefits, not necessary cogponents of teachers' work.

One teacher's sugéestion thaf teachers be allowed to visit
another teactier's classroom with an advisor seems a resonable and
constructive one, particularly in the 1ight of the statements that .
it is difficult for the teachers to watch what the EDC advisor 1s’

doing when he or she works with children in their classrooms, since

the teacher is usually involved with other children. If working
- - - - w%th children is to be an effective way of advisors helping tBe

teachers, then the teachers must have some way of closely viewing

what the advisors are doing. But most teachers seem to find it

nearly impossible to be observers in their own classrooms. One
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teacher explained that even 1f she tried to do so her children
would persist in asking for her helb.

. The other majbr‘impljcation for advisors' work in these re-
spon:es is the imp;rtance of giving feedback on observations.
Although it may be helpful to an advisor to spend some time just
E wat;hing a classroom, it does not seem to help thé teacher directly
unless the advisor then spend; time talking with the teacher about
what he or she saw. Observations that lead to COncrete suggestions

for improving areas and rearranging space and materials for better

" use seem to be greatly appreciated.

9.6 DETAIL OF TEACHER,RESPONSE
Question Aéked

1. Have EDC advisors ever visited your classroom?

If yes:

Who usually initiates the contact?

What do they usually do?

What do you do while they are in the room?

Have you found their work helpful?

Can you give me some examples?

Are there other things you would like to see
advisors do in your classroom?

. If no:
Would you like them to work in your classroom?
What do you know about what they do in other
teachers' classrooms?
E¢ght of the nine teachers interviewed said that EDC advisors
had visited their classrooms. The only one who said, "no," was a
first-year teacher. I

Seven teachers replied to the question about who initiates
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the contacf between teachers and EDC advisors. We were especially

interested in knowing whether teachers request EDC advisor help or

if the advisars come without the teachers' initiative. Five of the
seven said that the local advisors arranged for visits to their °
classrooms by EDC advisors. One teacher implied that the EDC'ad-
visors were ass1gned to classrooms, saying the loca1 advisors set
up a schedule and tell the teachers that EDC advisors will visit ,
their rooms. Two of these teachers described the ]ocal advisors'
role more as giving information than as assigning,” saying that o
Tocal advisors let eiem know.whéh EDC advisors are ceming and when
to expect them to visit classrcoms._ One of these two teachers .
said she was not sure that the locai advisors made-the arrangements
but did know *he local *advisors told her wkien EDC advisors were. .
coming. She added that the EDC advisors come by when they're in .
the building and say hello. Another teacher who said the local ,
advisors arrange EDC advisor visits said that the local advisor ’
had told the EDC advisor she was 1nterested in science so that the
* : EDC advisor came prepared wath—ideas to help her.
Two other teachers, 1n their second and third years with Follow
Through, satd that they sometimes request EDC advisor visits. One
noted that Sometimes the EDC advisors Just drop by. The other added
© that sometimes they are assigned to her classroom by the 1pca1
advisors.
The following table summarizes responses to the nextdfollow—

up question, namely, "What do advisors usually do when they visit -

your classroom?"




Responses to "What dp EDC advisors ‘usually do when they
visit your classroom?" _ "

4

. T Number of leachers who
Activity mentioned this activity|

Talk with the Teacher c g
Help with.“Areas"*and Materials - 5 h 6
Work with a Group of Children 4
Observe ' 3

o

~

The activity of talking with the teacher includes an EDC ad31sor
telling a teacher what the advisor has observed in the classroom,
' giving suggestions based on observation, and asking if help is desired
with a particular problem. Apparently such talk usually occurs after
the children have left the room but sometimes takes place-while they
are still there.

The “areas" referred to in the category of activities, "help with

tareas' and materials," are sections of a classroom designad to support

children's work in partfcular academic subjects or learning dctivities..

For example. a room might contain a block corner, a math materials'area.
a creative writing area,'an art area, and\a houseﬁgeping area for -
dramatic play. Teachers said that advisors had helped them set up
‘and improve areas This was done by pbserving. in spme cases making
sketches of room arrangement and organization of materials, and by
bringing in particular materials, such as milkweed for a science area.
One teacher said that an advisor had helped her learn to use math

materials and demonstrated some things in her classroom.
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Four teachers told of advisors working with groups of children

during class time. In one case this was tied to bringing in materials, .

since the EDC advisor who brought the milkweed for a science area worked

with a group-of children on the milkweed to demonstrate ite uses. Two

ne said she had come

teachers mentioned a particular advisor by name. 0

into her classroom for a full day: “She‘blended in and got right in-

volved and she really added a spark to the classroom." The teacher

said that the ch11dreﬁ 1iked this adVisor and got vé¥y excited about

their work with her. The other teacher who mentioned this advisor by

name said that she had come into her room and observed her (the

teacher) working with a group of slow children and then the advisor

returned in the afternoon to work with the same group herself. The

teacher, 'said she "had picked up some ideas from observing the advisor

‘at work. She went on to say that one of the boys the advisor had

worked with soon began to read and when the advisor returned the ?

!
i
[following month the boy wanted to read to her. The teacher said that

particular £0C advisor came back and listened to the boy read every

\\§t1me she visited Paterson and that this made the boy push himself to

' show improvement ‘each time the advisor veturned.
Observation seemed to have a spec1al definition as used by the

. teachers we interviewed. Certainly EDC advisors could be said to be .

observing whenever they come 1nto a classroom. However, teachers™

used the term, "observation," to deseribe-aprocess invoiving the EDC

. -advisor taking notes on the day's activities and sometimes drawing a

* - gsketch’of the room arrangement and organization of materials, and

then talking with the teacher about what had been observed. The

a. i ‘ .
Vo, ]42 . .':,r :':
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¢ emphasized .it as part of observation. A fourth teacher whose

response is not included in this category said that the EDC advisors

sometimes "stand around and look." The distinction seemed to be based
on whether or not the teacher had a chance to talk with the advisor
about the cbservation after the observation took place

Four teachers responded to another follow-un question, "What do
you do while EDC advisors are in the room?" A1l four said that they
continued their jnvolvement with children, as usual. One said that
she tried to observo wnat the advisor was doing but that this usually

She"'j .

suggested that she would like to have the chance ‘to accompany an EDC

didn't work out because she was busy w1th other children.

advisor when the advisor went to someone else's clasc so that she
cou]d give al] her attention to what the advisor does in a'classroom.

The question, "Have you found the EDC advisors' work helpful?"
eYicifed six teachers’ respon;es and five\said that they found this
advisor fuhct1on helpful.

Two of these five teachers said it had ‘been helpful because

‘advisors had worked with them or demonstrated\teaching metfpds in

their classrooms. Two said that the work had been useful within
limits. One of those said, "Yes, more definitely...It's a learning .

exper1ence for me. I feel I need it." But she also said that the

" amount of time EDC advisors were able to pend in the classroom of

any one teacher was not enough.




...1 feel that if you're in an open classroom vou do
need a great deal of help, and I think ** » . %o
be an on-going thing. I don't think ti.: .~ g
down--1 realize because of distance and monc,...
1 think it would be a greater learning experience
if you were working under a head teacher...l
think the greatest experience anyone can have
is to be an aide in the classroom under a good,
experienced teacher"... .

The other teacher who thought the advisors' work helpful
within 1imits wanted more depth. She wanted more information
about what children should be expected to know in math and
science at a particu1arlleve1. She said that EDC advisors
didn't really help her set up her room, but came by and gave
their comments after she had set it up. She added that she
thought the EPC advisors should come into élassrooms and meet
teaciers as individuals rather than depending on the judgments
of the local qdvisors and project director about who was in
need of what kxnds;of assistance. Both of these teachers were
experienced in ﬁol‘ow Through.

The one teékher “1‘said EDC advisors had not been help-
ful to her also Aﬁd expérience 1n Follow Through. She is the
same teacher who,tin résponse to earlier parts of the question,
told about an EDC*%dvisor who eétablished a long-term re]ation—
ship with a boy in\her class that helped him learn to read.

She said:
_..With me, I have not received that much help or

benefit from their coming down - only one person,
and that was with reading... .
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Seven teachers responded directly or by imolication to

the questiéé "Are there other things you would like to see
EDC advisors do in your classroom?”

Some of their suggestions have already been reported,
such as being able to observe an advisor at work in someone
else's class and getting help from advisors to iearn about
what children should be expected to know about math and
science. One teacher's sugaestion had to do with a local
program decision, not with the EDC aduicors; she wanted to
have a petty cash fund for buying materials and animals for
her classroom.

" One teacher} o first-vear teacher who had not worked at
all with EDC advisors, said she had questions about particular
children, especially four unusually bright children shg

feared might be slowed down unless she learned how to help

them progress more rapidly in her class. Another teacher,

also inexperienced with Follow Through and EDC 2#-{issis, had

a more general romment: \ \\\

AN

...0ne thing I don't like is that talk is very cheap.
I just don't like to be toid. Like I could tell
a lot of things to you, but going in and doing it--
I would like someone to just show me how it's done.
I went and I bought a book on open education, but
somehow it didn't apply to my classroom. I just
don't want people to tell me. Just show me how to
do it...
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Question Asked

2. 1'd 1ike to know about ways you have worked with EOC
advisors outside the classroom.

(a) Have you ever attended a summer workshop in Paterson
with an EDC advisor? .

(b) Have you ever attended a workshop during the year in
Paterson with an advisor?

(c) Have you ever gone to EDC in Boston for a workshop?

(d) Have you had any individual conferences with an
advisor?

(e) Are there any other ways you have worked with an EDC
advisor outside the classroom? What are they?

If yes to any of the above:

Which ways were most helpful?

Would you like to be able to work with EDC advisors
in other ways?

What? )

Why?

If no to 211 of the above:
Would you like to work with advisors outside the
classroom?

What do you know about what they have done with
other teachers outside the classroom?

Summer Workshops

0f the eight teachers asked this question, only one had not

attended a summer workshop because she had been hired at the end

of the summer. Six of the seven teachers who had attended said
mainly positive things about them. The emphasis was on the appor-
tunity to learn new ideas at summer workshops. One 1dea‘that was
singled out was the organizing concept of "learning trees;5 using
one aciivity as a trunk for branching off into others. One teacher
saw the workshops as a useful orientation for her first year 1n|

Follow Through. She enjoyed meeting the people she would be woéiing

{
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with and learning something about their personalities and opinions.
She also appreciated the chance to see what 2 Follow Through open
classroom looked Tike, although it made her wonder if she would

be able to set one‘up herself. Another new teacher found the
advice of an EDC advisor concrete and helpful, "the kind you need,"
when starting vut. .

There were some reservations-though. One teacher, who 1iked
the learring tree idea, said, "It was just a review for me. When
you work on your own and read a.lot of books and have gone from
place to place studying, these are a review." Another said that
the summer workshops had been helpful during her first year, but
were not so helpful in this year, her third. She felf this may

have been because many teachers have differenf materials in their

_¢lassrooms, and trying to learn to use the same materials did not

make sense,

The one teacher who found little benefit in the summer work-
shop was beginning her first year in Follow Through. She was
aiready familiar with the ideas oresented and she felt they were
inapplicable to her school:

... In our type of situation, having the type of
administration we do, and being a small program
within a large school, it's just a Tot of things
you read in textbooks that when you get to the
classroom, I think, don't apply to you. And as
far as the workshops we did have, well a lot of
those things were for -- 1 don't know,, they .
were just things that I had already had again,-
so I really didn't get that much out of the -
block workshop or the sand workshop, except re-
freshing my memory. And we went into (1earning)
trees. 1 started, you know, I wanted to get into
tha* cort of thing. But with my class, I just don't
have the time. It seems like the day just flies by...
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Workshops During the School Year

Six teachers were asked about workshops led by EDC advisors
during the school year. Two said they had not yet attended such
workshops because they were new teachers. Two of the four teachers
who had attended school-year workshops said that the most recent
workshop had not been very well organized. One of those teachers
remembered earlier workshops being much better. Another teacher
said that workshops were sometimes useful and sometimes not. She
singled out a music workshop as having been especially good. She
1iked both learning to use rock-and-roll m&sic to, teach rhythm and
learning to make instruments for children. The fourth teacher said"
that workshops during the year were an opportunity to ask questions
but that many questions went unanswered. She wanted more time §Pent

on adapting materials for use in urban areas. ;

Workshops at EDC in Boston

The four first-year F61low Through teachers were assumed not
o have had the opportunity to attcnd a workshop at EDC in Boston.
One said that she would 1ika to go. The five experienced teachers
had all attended at least one Boston workshop. One said that the
math workshop had been useful to her. Another especially liked the
resource center at EDC because of all the equ%pment and materials
that she could use to make things to bring back to hci classroom.
She also appreciated the chance to talk about problems in her class-
room. A third experienced teacher enjoyed her trip to Boston

because she was able to meet more EDC staff members. She was
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impressed by their congeniality and their expertise and worked with
several EDC advisors and workshop staff in different areas includ-
ing building with tri-wall, music, and poetry. She 1iked having
equipment out for use and having the freedom to choose what she

wanted to do.

Two of the five teachers who had attended workshops in Boston
said‘they were useful but had some reservations. One said that it
had been a good experience but that she had gotten frustraged be-
cause she tried to do too much in one week, The other sai& that
the workshop had been "wondertul" and “very useful,” but said that
she had sﬁent time Tearning how to work with materials not avaii-

able in her classroom.

Individual Conferences with EDC Advisors

Most teachers aaid individual conferences followed advisors'
observations of their classrcoms and included concrete suggestions
for improving their teaching. Two new teachers said that one ad-
visor had been particularly helpful to théh in providing ideas on
how to begin work as a Follow Through teacher. One-said this
advisor had sent several pages of written suggestions to her and
to some other new teachers about how to handle the first few days
and wecks of teaching in an open classroom. "She got me through
that pretty weil," was her assessment. Such conferences were seen

as helpful because they offered encouragement as well as suggestions. -

Other ways of Working with EDC Advisors

When asked if there were other ways they had worked with EDC
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advisors, two teachers said they had visited the advisory ‘center in

Philadelphia. (The advisory center is available to people in the
EDC-Follow Through program in Philadelphia.) One had attended a
session on record-keeping led by a consultant but found it inappro-
priate for her own work.

The final question in this series was, "Would you like to be
able to work with EDC advisors in other ways?" Two teachers said
they would like to learn more about the uses of materials, one
specifying demonstrations of materials. The other also wanted to
learn how to make things for her classroom, how to be more effective
and more resourceful, and where to go to find things for use in her
room. A third teacher said she preferred building up her stock of
ideas to having people doing things in her classroom. She, said:

. I'm the type of perscn - I don't want you
telling me what to do with my children, be-
cause you don't know them. You can give
(suggestions) to me but I'm not saying I
will use them. And that's not only with
EDC, that's with anybody that I come in
contact with. I'm the type of person that
I ‘like to try new things but I like to try
them on my own...

Two teachers said that they wanted more opportunities to learn
from other teachers. One said she wished she could visit other
classrooms in places where a whole school was involved in open
education and working together. She said, "I want to see it; I
don't want to just be told." She also hoped for more things that
were relevant to the particular kind of schooi she was in. The

other teacher said that she would like to hear from several other

teachers about how they planned their day. She said that she could




get materials and gam;s on her own but needed help in organizing
her classroom, especially when just beginning.

One teacher wanted more open criticism from EDC advisors. She
seemed to view advisors as experts who should share their experiencé

in order to help teachers.

... They can come into our classrooms, since
most of them should've had experience in
teaching, and work with certain areas that
they sée from observations.. I think the
teachers would welcome this - and just
tell us exactly how they would go about
doing it...

Another was interested in "anything that will help me grdw.“

and sugéested a workshop on science. However, she W1ShEZZZUCh help

could be a continuing basis rather than having su;h Jarge gaps be~
tween contacts with EDC advisors. She pointed out that sometimes
she would. get an idea from a workshop and then not see anyoné from
EDC with whom she could talk about that idea for several months.
One teacher wanted help from EDC advisors cn ways to report to
parents about childrén's learning. Another expressed some uncer-
tainty about EDC advisors and their rolé. She said:

... I'm not really sure I know who's an

advisor and who's not...

Question Asked

3. How do you let advisors know about things vou'd like to
see them do (with you or witn others)?

How do they usually respond?
Eight of the teachers responded to this question. The four new

teachers all said that they contacted EDC advisors thkrough the Tocal




Follow Through staff, either the local advisors or the project
director. The experience& Follow Thrpugh teachers said that they
communicate personally with the advisors and.by correspondence.
One of the new teachers wasn't suré what the communication
channels with EDC advisors should be, but she aésuﬁed—it should be
through the project director. Anoth;r was unclear about what EDC
advisors were supposed to do. She knew they led workshops and
visited classrooms but had no idea what else she might ask them
about. A third new teacher said that she had not seen the EDC
advisors when they made their first visit but that she had asked

a local advisor to have them come to her class on the next trip

and was awaiting their visit. She had said earlier, "I wanted to
talk to them (EDC advisors) in the beginning of the year because I
really felt like yelling for help, but I haven't seen them. They
were hére but they didn't come‘to my room." The fourth new teacher
said she had been informed that an EDC advisor would come and help
her set up her room and she was pleased by the prospect, but that
when the EDC advisor actually came, her only activities had been
to observe and take notes, which was not what the teacher had
expected. She said she would like to be ahle to tell EDC advisors
directly what she feels she needs. -

Of the four experienced teachers, one said advisors usually
ask what they can do to help and another sqid the EDC advisors

usually were able to provide assistance whenever she made a

request.




9.7 SUMMARY OF AIDE RESPONSE

One of the major differences between the responses of teachers
and aides was that the aides had teen in the Follow Through program
longer (an average of 3.4 years as compared to 2.1 for teachers).
Therefore, unlike the teachers, all had been exposed to EDC advisors
on several occasions. .

According to the aides' comments about workshops, summer work-
shops were a major source of ideas for the ¢lassroom and understand-
ing about the nature of open classrooms. Some aides also said that
they learned such things from their college courses. The school-
year’workshops were not as helpful because many aides had con- - e
flicting college and family cpmmitments and had difficufty attend-
ing those workshops. Although most of the aides had been in Follow
Through for two to four years, the fact that only two of the nine
aides had attended workshops in Boston wod]d seem to fndicate that
aides have not had many opportunities to coﬁe to those workshops.

Combining aides' comments about contacts with EDC advisors in
their classrooms with their comments about workshops, it would seem - —
that at least a few of the aides have found the EDC advisors help-
qu, both through providing ideas and teaching methods and by giving

overt encouragement.

9.8 ANALYSIS OF AIDE RESPONSE
Two points stand out from the responses of aides to quest?%ns
about EDC advisors. One is that workshops run during the year by

EDC advisors have not reached many aides because of aides'




commftments to families and college courses. This may be unavoidable
at some times, but it seems unfortunate that an importﬁnt part of
advisors' work excludes many aides because it occurs after school.

. The second point js not obvious, but there is a hint in some
of tﬁg comments, both about workshops and about classroom work with
EDC ady?sors, that many of the aide§ see themselves in a subordinate
position relative to the teachers in the context of working with EDC
advisors. Statements that the EDC advisors work only with the
teacher or that the teacher gets ideas from advisors and brings them
fo the aide imply a sharp distinction between the roles of teacher
an& aide. There are other questions that elicited_responses with a
similar impiication, e.g., aides' responses to the quest{on about
p}anning in Chapter three. This sense of aides’ subordinétion to
teachers is probably realistic. The reason for calliég attention
to it is that there were also statements about teachers and aides
being exactly equal, which is probably unrealistic. Clear division
of responsibility between teachers and aides may require expl?éit

acknowledgement of differences in responsfbilities and authority.

9.9 DETAIL OF AIDE RESPONSE ' '

Question Asked - ‘ 'y

1. Have EDC advisors ever visited your classroom? \

If yes

What do they usually do?
Do they work directly with you?
- What do you do while they are in the room?
Have you found their work helpful? (Ask for examples)
Are there' other things you woyld like to see advisors
do in the classroom? r
!
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—

Would you. 1tke advisors to-work-in_your classroom?
What do you know about what they do in other————__
.classrooms? y :

—
—————

A1 nine aides interviewed sald that EDC advisors had visited
their classrooms, though two stipulated that no advisors had visite
ed <o far in the year just beginning. ] N

The first follow-up question was, "what do they (EDC advisors)
usuafgy do in the-classroom?" A1l nine aides satd t&at EDC advis-
ors soﬁetimes work with chjldﬁén. ;.g;. "Usually the&‘rezinvolved
with the kids." Aides talked about-the kinds of things EDC
'édviﬁérs usually do with children, such as bringing in some mater-
jals to introduce to the children and working with small groups oﬁ
reading. 6né EDC advisor was singled out as being especially geod - ,
at talking with the children.

Five aides mentioned EDC advisors helping them and the teacher

[

" with new ideas or materials. One mentioned learning a new and

h

* effective way of teaching shapes. Another said the advisor had
toid ner about arranging the classroom. A third said that she

could ask‘édv!sors about things she didn't understand and'ge% f

!

‘ explanations from them. Two ajdés said that advisors usually met /
with them and the teachers they worked with. Two others said that’
1 EDC advisors worked with the-teacher but not.directly with the V

aides. ‘ " . /
Two aides mentioned observation as an advisor activity, one/

/

of them maktng a distinction betweéh "observiug" and "wquing.",

4

i
{ 1
i

One advisor was seen”as unhelpful because observations were not |
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followed up by talks with the aide about what had been seen. "The

other’advisor was used as a contrast because she worked with child~

ren in the classroom, especially the slower ones. o \
A11 nine aides said they continued‘to do their regular work

——

l'““”T“““*wheniEDgugg!1§OrS are din the room. There were different opinions

about this procedu;E: ‘Two atdes-seemed unhappy with 1t, one saying,
. \_—_\_ *
- "We're never around the advisors," and the other saying that-she

,fif didn't know what the advisors do with children because she is

——

always working with -another group. On the other hand, one of the
- aides said she didn't pay any attention to the advisors because
the advisors took care of the children Just Tike 5 teacher would.
When asked-whether they saw the advisors' work as helpful,
seven aides said that it was Be!pful, two specifying very helpful.
The remaining two aides did not think advisors' work was helpful.
Aides found advisors' work was helpful because the advisors offered
good ideas énd the children 1iked working with advisors. “The latter
point was eiplained in terms of the break in the normal routine
that an advisor visit provided, especially when advisors brought
new materials or played the guitar. One of the aides Who\said the
advisors were helpful quickly added that she &19n‘t see them very .
often, and when asked what she thought EDC. advisors did she said, =~ . -
"I don't know what their job is." >
. Une of thénaiqes who thought the EDC advisors' work was very
- - helpful mentioned specific people she Tiked. Shevséid of one_
" | advisor, “She seems to bring out the idea -you've been looking for," )

\
and said that the children liked her very much. She said this

£
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zdvisor had brought books in Spanish and said a Spanish-speaking

girl had learned & lot because of the advisor's help. She then
mentioned two other advisors, saying-that one was especially good ‘ )

= at gatting the boys to do”new'th1ngs and that the other had done ‘
good work with children's writing. The second aide who thought

EDC advisors had been very helpful also singled out a favorite,

saying, "When he walks into the classroom he gives me encourage- \

ment." She said he had urged her to keep up with her schooling

and helped improve the treatment she and other aides were given‘at,

a local college. She also ment?oned that the white advisors were

not phony, that they didn't come in as whftgs who pity black »

children. She said that the advisors g1Vé her ideas that she can

try later herself.
Two aides did not find the EDC advisors' work helpful. One

said that even though every ideé helps, observation did not help

hef because "I've never talked with them" (the advisors). She

zafd it was most helpful when_ advisors worked with children and

she could watch. The other aide ggid, "I don’t find them helpful...

Maybe'the teacher does." She explained that the adv1sors'zwork had

no direct effect on her, although she learnéd what the advisors had

to say from the teacher she worked with: "She always feeds it back

to me." . . y
The final follow-up to the first question was, "Are there

other things you would like to see advisors do -in tﬁe classroom?"

Three suggestions emérged. One was, "I just wish they could come

more," accompanied by the suggestions that they just keep on doing

@ -
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what they're doing. Another was, "I really would like for them to
come in and observe the behavior problems of some of the children,
and try to give§us ideas as to how to handle them." She wanted |
advisors to be in the room dur1ng "one of the real bad days," to
see behavior problems first-hand. uh1rd aide said she wou1d 1ike
advisors to take over the class and ket the teacher and aide observe.
"It's never happenad but I think it pould be helpful."

Question Asked

2. I'd like to know about ways you have worked with ECC

adv1sors out51de nf the classroom:
/

(a) ﬁave you ever attended a summer workshop in
(community) with an advisor?
Have you attended any workshops during the year
with an advisor? - i T

Have you ever gone|to EDC in Boston for a workshop?
Have you had any individual conferences with an
advisor?: §

Have you had any individual conferences with an
advisor? & '

If yes to any of the abJVe:

Have you found workipg with advisors outside the
classroom helpful to your work? '

1f no to all of the above:

Would you like to work with advisors outside the
rclassroom?

What do you know about what EDC advisors have done
’w'th other aides outs1§e the classroom?

\
Summer workshops\ ‘

Eight of the nine aices had attendeq summer workshops All
eight mentioned learning new things or getting ideas from the work-

"shops. Six seemed to be very enthusiastic, about the experience.

Two mentioned thelsuwmer workshop they had just‘attended, where
o
/

158




they learned about using sand and blocks in the classroom. Other

—-—=—~"~gopics mentioned were reading, math, weaving, record keeping, and
evaluation. One aide said that the summer workshops seemed to be
getting better and better and that she could see changes in the

school because people were really beginning to understand open

education as a result of the workshops.
The two aides who seemed less enthusiastic were alsc positive
about the summer workshops, saying that they got 1deas and learned

how to do things they hadn't known before.

Workshops During the School Year

Three aides did not respond to the questioci atout workshops

during the school year. Three talked about the workshop they had
recently attended on math, One said she had gotten a lot of ideas
‘on how to use materials. Another said that she had missed the
math workshop but had heard it was interesting. One atde said of
workshops in-gereral that she Tearned a 1ittle more from each one
she attended.

She, as well as other aides, mentioned the problgp that schoolf
year workshops are usually held after school aﬁd many aides attend
college classes after school. Several aides had family responsi-
bilities which interfered at times with their attending after-scheol
workshops. One aide did say that an effort was being made to
schedule workshops on days when aides were not attending college

C]&Mq{,

workshops at EDC in Boston -




The most common response to our question about aides' attendance
at workshops in Boston was, "I haven't had te privilege to go
there." Six aides said they had not beer to Boston but would like
to go. One explained that she had been scheduled to go twice but
got sick both times. She admitted to being afraid of going on an
airplane but said she really wanted to try that too! She said,

“They told me the workshop is beautiful.” Two aides had been to
Boston and said their experiences had been good ones.

>

Individual Conferences

The resegrchers used the term "individual confetgnces" to
include any time a teacher or aide talked with an advisor on an
individual basis. We did not specify what this kind of talk might
be about, e.g., classroom teaching, aide's professional growth, etc.
Apparently in some instances we did not make clear what we meant by
the term. One aide said she didn't think she had had such a con-
ference because she had only talked with an EDC advisor about the
class. Two aides said they had not had an individual conference
and two did not respond. Four aides said they had been in individ-
ual conferences and that those conferences had been.very encourag-
ing to them. One aide felt that the EDC advisors "know me pretty

well," and had helped her with problems.

Other Ways of Working With EDC Advisors

None of the aides suggested other ways that they would 1ike

to work with advisors. Two reaffirmed their appreciation fo
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workshops. One said, "They're helpful to me. I get involved in
them. 1 put my whole heart in them." She also said that her

college courses ..elped her quite a bit. Another aide said that

she couldn't talk about more ways of working with EDC advisors
because she didn't have any more time to see advisors as long as
she was going to school. A fourth aide declined to suggest ;ther
ways of working with EDC advisors on the grounds that she felt the
teacher should make such a decision. She said that the head of
the classroom should krow more and that she, the aide, would work

with advisors only if the teacher thought it would improve the

program.
One aide was asked about her reaction to the fact that the

two EDC advisors she had worked with and appreciated for several

years were no lorger at EDC. She replied,

.. 1 kind of hate i (that they're not here. )
I got involved with them so deep. (One of
tne advisors) helped me quite a bit with my
studies - sert to England for books: I
really 1iked tnem. They worked very close
with us. We had a problem we could talk
with them and they would help us, I'm
really going to miss them.

Another aide noted that ‘she had once worked with EDC advisors
~ at the Advisory Center in Philadelphia. She was able to observe

some other open classrooms in Philadelphia and she was highly

impressed with the Resource Center.

... We-went to the Resource Center they had.
It's big. It's nothing like the Resource

Center they have at (School Number) 28.
It's a whole building they have - materials

. galore to work with.
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In comparison she thought the resource center in Paterson was
____ broom closet size and she said it was used 1ike a "broom closét",

as a place to store things.

The aide who saw workshops as helping the entire Follow |
Through staff to understand open education better elaborated on
her growing understanding of open education.

... I've grown along with the program to under-
stand open education is not that kids do
this and kids do that. Kids, they can do it,
but they do it at their own rate....You can
have an open classroom and still have a
quiet classroom.

She said that she used to have to struggle to tell people
what open education is but that now she quickly tells people her
own definition - that open education means, “Learning and playing

go hand-in-hand."

comments on Local Advisors

in connection with the questions about EDC advisors, three
aides made unsolicited comments about cheir local advisors in
Paterson. Since the questions asked of teachers abouf who they
work with in the school (Chapter four) were not asked of aides, we
shall include those comments here.

One aide did not see the local advisors as particularly help-
ful. She said that what she learned in college and what she thought

up on her own were more helpful in her work. She described ‘the

local advisors' work as checking on the arrangement of her class-

room and on what was going on in it. She said that they had

Y




observed this year but hadn't done anything else, "So I guess we're
doing all right." She did say that the local advisors made mater-
ials available from the resource center.

The other two aides who mentioned local advisors Were more
positive. One said that local advisors brought materials from
the resource center when she didn't have time to go there, and
that one local advisor had given her good suggestions about work-
ing with a girl with serious writing problems. She also described
a case when the local ﬁdvisor gavé her advice that she, the aide,
said wouldn't work; The local advisor then observed the boy about
whom the advice had been given and agreed that the aide had been
right. This aide thought the local advisors did "a nice job."

The other aide who was pleased with the local advisors' work
.talked about the after-school workshops the local advisors ran and
about their heip in the classroom. She said a local-advisor had
suggested a science area and brought in materials to set one up.
Her comments implied advisors were sﬁpervisérs and did things for

teachers and aides.

... They work so hard. When I seem them coming
1 usually move 'cause I know they want you
to work hard.

.. There's a lot of things in our room that
(the locai advisors) really started. They
fixed them up, you know, because we didn't

know what to do.

Question Asked

3. How do you let advisors know about things you'd like to
see them do? (with yourself and with others) How do they

usually respond?




Three aides said that they communicate with EDC advisors
through the local advisors or the project director. One also

mentioned that either the local advisors or the project.director

sometimes brings around a sheet for aides and teachers to fi1l out
to let EDC advisors know what they would iike to see happen. She
said that the aides filled theirs out together, but that she hadn't
seen such a sheet for some time. She added that the local advisors
tell her when EDC advisors are coming.

Three other aides said they tell EDC advisors directly what
they would like. One said, "] just walk up and tell them," and
expiained that she tries to do this in a way that shows she respects
them and said that this approach has been effective. Another of
these three aides said she especially Tiked EDC advisors to follow
up on suggestiuns by writing letters. A fou;th aide said that she
usually tells EDC advisérs directly but that sometimes she goes
through the local advisors. She felt that she could be very fé;th-

right about asking for help or:for changes.

9,10 SUMMARY OF ADMINISTRATOR RESPONSE

In general, the responses 1nd1c§ted that EDC advisors in ¢

s

Paterson have worked primarily with the two local advisors, and

with the project director. EDC advisors' contact with the cwo
principals has been 1imited. Because of the differences in amount
and quality of contact between EDC advisors and the three differ-

ent kinds.of administrators questioned, responses of local advisors,
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project director, and principals will be reported separately
for the entire series of questions. a

Those administrators who approve of the open education
approach to Follow Through found much of the advisors' work
helpful, but the local advisors and project director also
described some problems, particularly in the areas of indivi-

dual advisors' competence in relation to Paterson and in the

areas of organizationa]lmatters at EOC.

‘9.11 ANALYSIS OF ADMINISTRATOR RESPONSE

One of the interesting implications of the responses
to this section was that the roles of EDC advisors in
Paterson have changed as the local advisors have become
more experienced and more outspoken in starting their views.
It seems that EDC advisers in Paterson are utilized in
rather specialized ways, to supplement the skills of local
advisors, and to deal with special problems or needs that
EDC advisors can handle because of their position as out-
sidef; with wider contact. Apparently the EDC advisor
with the most extensive contact in Paterson spent his
time supporting the professional development of the local
advisors. They appreciate his contribution to their
professional development very much and now act indepen-

dently, feeling free to ask for or reject specific EDC
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advisors on the basis of their own judgments about what

Paterson needs. To the extent that the Paterson program
has gained the ability to function without the same kind
of input from EDC ainsors as was felt to be appropriate

at earlier stages of the program, those advisors have

done their job and have helped make the Paterson program

- ) more self-sufficient.

9.12 :DETAIL OF ADMINISTRATOR RESPONSE

Questions Asked

A11 of the administrators involved in the Paterson
Follow Through program were asked a series of questions
intended to elicit thei# opinions about the work of the
EDC advisors. The questions were different from those
asked of teachers and aides because the administrators
have different kinds of responsibilities.

1. What have EDC advisors done with you? In

general, have you found your work with EDC

advisors helpful? What else would you like
to see advisors doing with you?

- 2. What do you know about what EDC advisors
) have done with others in the program?
3. What difficulties have you had in workiggkﬂﬂ_ﬁ_,;f_,#ﬁw—~f—-*““'”“’”“

with EDC adgigors? e

e !

A
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4. How do you let advisors know about things you'd Tike to
see them do?

5. To what extent do you feel your needs and wishes for 4
zdvisory activities and personne have been or are
- being met by EOC? \ &

!
The responses to the above questions were grouped into a

general statement for each type of administrator involved.

Principals
The principals had relatively little to say about EDC advisors.

The principal who previously expressed strong disagreement with

Follow Through and the open classroom said that he talked with EDC
aavisors but that this hadblittle value because the talk remained
at the level of feelings rather than being about "measurable
entities." He wanted the EDC advisors to talk about what they
would like to see happen and then relate that to concrete proce-
dufes. He said éhat hé would be willing to do the same thing and
then, at least, there would be something measurable to talk about.
When asked about difficulties in working with EDC advisors he

said that his relationship to EDC advisors had been colored by
hearsay and emotionalism and tidt when he entered a classroom

where an EUC advisor qu”ygrking,be_could—te4%*he'was‘EFéEfiﬁg_Sh-

——motional situation so that he tried to stay away as much as
possible. His responses to the remaining questions were consist-
ent with his not having much to do with the EDC advisors and not

approving of what they were trying to accomplish.
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' The other principal, who expressed support for the
open classroom and approval of Folleh Through éajd that
é@c advisors communicated with him and advtsed_him about
what they were trying to do in the school, but that they
worked primari]y with the project director. He was aware
of the genera1 things advisors do and had eXperienced no
difffpulties in working with them. He said he had never
made ahy suggestions to EDC advisors but that if he had
any su gestions he would make them through the local
advisori When asked how well EDC advisors met his needs
he suggested that EDC advisors might work with a]] the
teachers 1n the school, rather than just Follow Through
teachers. He thought that they could recommend those
Follow Thrgugh practices that had proved successful and
help non-Foﬁ]ow Through teachers implement them.

5
\

AY

Proaect Direttor

The Project Director said that EDC advisors try to
keep her abreést of their-work with teachers and local
-adv1sors. They have consulted her to learn what she would
like them to dd. She felt that EDC advisors have been helpful,
%o teachers. She said that she would 1ike hore continuity
between grade levels, which would require better records of what

f; .

ZEhildren were able to do. She made two comments about EDC
g )

i'

'“-z-..:u_
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and ‘the advisors that were echoed by the local advisars.

She felt some of the advisors sent tb‘Patersoq/hyiEDC ‘
have not been able to do the job that needed aofng. She
referred to EDC advisors who came only once or a few
times for specific purposes, not to the liaison advisors.
The other comment she made was that there have been too -
many directors fo; Eﬁc as the Follow Through. sponsor,

~ saying that the turnover,“weakgns.faith" of Paterson

people in EDC. ¢

Local Advisors

The two local advisorsvgave the most detailed responses
to this question. One talked about what EDC advisors had
doﬁb with her when sh2 was a classroom teachgr_durngﬂthe -
fig%t year of Follow Through. ,Shé gaidithis had helped her
grow as a teacher. Both local advisors emphasized the
training they had received from EDC advisors for their job
as local advisors. They-specially mentioazh\pne EDC advisor
who worked in Paterson for four yeafs. They ;lso talked
about EDC advisors putting them in contact with people who

could help them with specific needs. An example was the
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two people who were eventually brought in as consul-

< -tants to settdp an evaluation ‘and documentation procedure

Ve

for the Hatersbn'program.' EDC advisors were described
‘ Eas helpipg work out specific problems, supporting
prOJects, locating resources, "and prov1ding stability
through organizat1ona1 changes at ED?. Nhen asked )
what kinds of things they know about that EDC advisers
do with other people in ﬁaterson, both local advisors
stressed the work‘with'teachers and aides in classrooms,
one of them 1istiﬁg'observat10n of teachers and children,
helping teachers set upf"areasﬁ, &oing evaluations, and
~talking with teachers, as spetific-activities The other R
Tocal adV1sor talked -about EDC advisors' work with parents,
o T T the1r attempts to work with pr1nc1pa1s and the1r contacts
with the Superantendent of Schools and people on the Board
%f Education in Paterson One EDC advisor's work to help

the aides with their career development program was also

mentioned.

The third qdestion,‘ CoL

' . "What difficulties tave you had in working with

' . EDC advisors?"
- ’ ')

s /
s-

170 -




yielded the same kinds of comments made by the director:
N - { - }’

“ some advisors had not proven competent, and EDC . ' °

operating procedures sometimes caused problems.

) One local adviior said,

/

———

Well, we found that anybne that

comes to Paterson ... who has )
snmething that they want to do, oo
is usually successful. .

N

The local ‘advisors said they now make a poiné of
getting to kiow the individual EDC advisors and deéidjng
who they feel would b: most helprul for the needs of
their program. T2y felt that Paterson should be in-
cluded in the process or making decisions which effect

the functioning of their program.

Both local advisors said that EDC advisors have
| responded to their neecs. One gave as an example
their often-repééted request ‘for help with some type

of evaluation.

She said that in answer to this request, the
EDC advisor made arrangements for them to meet two

consultants who 3ad extensive background in evaluation.

m
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'They selected one of these consultants who then\L

worked with them in preparation for doing an extepsive

\

documentation of the Paterson program.
¢




CHAPTER 10
SATISFACTIONS AND DIFFICULTiES IN FOLLOW THROUGH AS REPORTED BY
PATERSON TEACHERS, AIDES AND ADMINISTRATORS
10.1 INTRODUCTION

The questions reported in this chapter were designed to allow
respondents to talk about aspects of their experience in the Follow
Through program that they considered important but which we had
not asked about specifically.

A1l three groups were asked about their greatest satisfactions
and greateét difficulties working in tHe Follow Through prcgram in
order to elicit statements about what it means to be a teacher,
aide or adminisfrator in Follow Through. Teachers and aides were
asked what tips or suggestions they would give to a person con-
sidering entering the progfam. Aides were asked an additional
question about the impact of their experiences as aides on their
personal goals. We expected that the opportunity to become an
aide and work toward certification as a teacher would be signifi-
cant to many of the aides, and wanted to give them a chance to
talk about that. Administrators vere asked three questions
specifically about EDC Follow Through, their opin{bﬁ about its'
yoals, and about the positive and negative aspec§s of EDC Follow
‘Through in their community. We hoped these questions would be
relevant for administrators who had responsibilities for whole

,_ Programs or schools, as well as for administrators primarily
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concerned with Follow Through °

10.2 OVERALL SUMMARY OF TEACHER, AIDE A&D ADMINISTRATCR RESPONSE
The greatest satisfactions expressed by all of the Follow

Through staff members concerned the growth %;gtered by the

Follow Théougﬁ program in staff, children and parents. The

principle difficulties mentioned by all three groups had to do

with trying to implement Follow Through within a large school

system.

10.3 OVERALL ANALYSIS OF‘TEACHER, AIDE AND ADMINISTRATOR RESPONSE
Responses o these questions indicate a widespread
feeling that EDC Foilow Through has had a strong and beneficial
impact on the people involved in it. The problems with the
school system? and one school in particular, raise again the
feasibility of locating a Follow Througt. .program in a school
where it is unwanted. It would seem wiser fo match educational
approaches with administrators who believe in those approaches
so that a variety of teaching sty1€§ftou@p be fostered within
the same system. Under the circumstanqef descrfbédt’both Follow
Through staff members and public school personnel seem to:be

usiny energy irn fruitless struggles that could be avoided.

10.4 and 10.5 SUMMARY AND ANALYSIS OF TEACHER RESPONSE
Follow Through teachers in Paterson seemed to be relatively

well satisfied with their situation. Most often teachers mentioned

3
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their feeling of being able to learn personally and being able to

see the chi]drgn learn. On the other hand, there was little

agreement on specific difficulties, suggesting that problems are

,manageab]e on an‘individual basjs. The one exception is the

opposition of one school to Follow fhrough practices, which has
been discussed elsewhere. (See Administrators Section of Chabter
7). The positivé slant of teachers' comments should be tempered
by recognition of the limifs o% our data-collecting. The inter-
views were conducted by relative strangers who were associated
with the sponsoring orgaqization, so potentially damaging informa-
tion could have -been withhe]d as bein§ inappropriate under the :
circumstdncés. - ‘
Another ﬁppljcation suggested by the mention of difficulties
in dealing with classroom sitgations is that the work of the EDC
advisors and local advisors is still in progress. This is brought
home strongly by the fact that four of the teachers interviewed
were in their first year in Foiiow Through and three of those'dere
teaéﬁing full-time for the first time. It is not surprising, then,

that they still encounter problems in handling classes with child-

. ren at different abilitylevels. The suggestions and tips offered

to incoming Follow Through teachers were mainly about how to




handle various aspects of open classroom teaching, not about
problems they had confronted or potential difficulties to avoid.

The strongest impression from these.responses is that the Follow

Through teachers we talked to saw themselves as open classroom M
teachers and had a st;;ha“Senggda?mfﬁe differences between open
classrooms and conventional classrooms. The teachers told about
the positive sides of their experience. Combined with the comments
on their satisfactions and difficulties; the teachers seemed
favorably disposed toward Follow Through and see it as superior

to conventional schooling. d

"10.6 DETAIL OF TEACHER RESPONSE
Question Asked .

1. What are your greatest satisfactions as'a Follow Through
teacher?

Probe: Do you think that is different from non-Follow
Through teaching? .

Satisfactions

The responses of eight teachers can be divided into two
categories; satisfactions relatea to the teacher's situation; and
satisfactions related to the children. -f{;; comments fell into
each catégory. The other teacher in her first year of Follow
Through and full-time teaching said that she couldn't say what
her greatest satisfactions were yet because she hadn't been there
long enough. .

’

Two of the teachers who talked about their satisfactions
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related to the Foilow Through teaching situation said that they
liked ihe cooperation among the Follow Through staff. One felt
she had the suppo!& of other people who knew her goais and that
she could go to them for suggéstions and help. Two other teachers
spoke of the learning they have done because of their involvement
in Follow Through. One of those said she was much better able to
do a number of things this yeér than last. The other stressed the
possibilities for growth related to demands for change. She felt
that being required to work with“constant change was a learning
experience for her. Another teacher singled out the obportunity
she had to explore children's learning on her own, without the
restrictions of a curriculum guide, as the most satisfying aspect
of Follow Through for her.

Three teachers mentioned the learning they saw in children as giving
them the most satisfaction. One described this in terms of 1iking to be
in the classroom on a good day, when children were alert, asking her
questions that she couldn't always answer, and pleased with what they ’
were doing. Another derived great satisfaction from having'fhe oppor-
tunity to continue to introduce new things into the classroom and seeing
children learning, e;perimenting, discovering, and feeling. -Two more
teachers mentioned things directly relatad to learning. One "said shé'
appreciated the individualizztion that was possible in Follow Through.
The other spoke of the “really good feeling that a lot of the kids have

about themselves." ' ,
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Five teachers were asked whether they thought the things that -
satisfied them were different from what they would experience in a
non-Follow Through class. Only the teacher who talked about the
satisfactions of a particularly good day said that her satisfaction
would remain the same. The other four felt that Follow Through
was essential 10 their experiencing the satisfactions they had
mentioned.

Question Asked

2. What are the greatest difficulties you encounter as a
Follow Through teacher?

pifficulties

The difficulties teachers said they encountered in Follow
Through are harder tc categorizé than the satisfactions. Five
teachers* responses had to do with problems in dealing with the
classroom/situation; Three comments had to do with the diversity
or numbérs of children within the same classroom and how that makes
i;/ﬁérd ty individualize instruction and to appeal to children's
interests. Anothcr teacher said it was hard for her to cover

everything she was expected to cover. Two of the five teachers

mentioned problems connected with being new. One said she found

it hard to learn what materials Qere available for her'grade Tevel
and that she needed money to buy some materials. However, she said
that héf difficulties tended to be short—liYgd and said, "I've got
time to work things out." The other, a first-yvear teacher, said

she found it difficult to yet adjusted to the classroom situation.




Two teachers said that there were difficulties associated with

teaching in their particular school because of the differences between
Follow Through policies and the policies of the school. One example
given was the Follow Through practice of not giving report cards coupled
with the dewand for report cards to be kept on file 1n the school office.
This entails double.!grk because teachers are required to report children's
" progress to¢;;;;;;;H1nformally as Follow Through teachers but, to make out
report cards for the files. (See report on Administrators )
Two o//gr teachers said they had difficulty exp1a1n1ng their work
to others. One included many people, saying, *Getting people ‘to under-
stand me and what I'm trying to do," was her greatest difficulty. The other
limited it to parents. She said that parents want structure and discihline
and wonder why they don't receive report cards for their children, but, she
added that she was becoming better able to explain Fcllow Through practices.
One teacher said one of her greatest difficulties was trying to.
work well with her aide. Her description of thislsituation is included -
in Chapter 3.
Question Asked
3. MWM%M was considering
entering the Follow Through program, what are some tips

Jdeas you would want to share?

Five teachers included in their response the opinion that what
they would say would depend very much on the ideas and experiences of
the prospectivé Follow Through teacher.l One_went into some detajl.

saying that her tips would depend oh whether the teacher she was talking .
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to had come from a conventional classroom, from one in which instruction

was individualized, or from an open classroom. She said that if the

teacher was used to a conventional classroom, she would recommend some
reading on individualized instruction, and if the teacher knew about
individualizing, she would tell her to collect all kinds of materials
to bring to the classroom. She felt that a teacher who was familiar

with the ope?/zlassroom would know what to do, and concluded with the

statementl/#Open is as the teacher is. Every open classroom is dif-

feren®." /One teacher's response was, "If they were really excited
about oﬁ/; education, I would say, 'Come, be part of the program*"
1mp1y1ng that the teacher's enthusiasm toward oper education would
make' an 1mportant*d1fference This point was summarized by a teacher
whp said, "I d tfy to find out where her head is at in education,
because I think the program can be ruined by teachers who try to be

' /open, but who, in philosophy, really aren't open and in action really

/ aren't open." j

f%vebteachers said their tips would concern their own experience

1n'éunning an open classroom. Three of these talked about the
importance of "opening up" slowly, or introducing new areas for free
activity one-at-a-time rather than having too much material available
all at once. A related point was the suggestion that the teacher
start off 1n1a "structured" way and move toward openness. Other
teachers said they would tell about how they ran t?eir classrooms and

.what they had learned. Two teachers would warn them that it is very




difficult to keep records on each child, but that records were ,/

essential to running a good opes classroom and reporting on child-
ren's progress. |
One teacher said she would tell a teacher who was considering a‘ -
entering Follow Through that Follow Through was more stimulating,
more creative, and less rigid than a regular classroom: Another said
she would recommend that a new teacher try to get to know the other

people in the program in order to find out who could giv: them the

best ideas. . \\\\ :

10.7 SUMMARY OF AIDE RESPONSE

Aides talked about satisfactions in three areas: being able to
work with children and help them learn; their working relationship
with members of the Follow Through staff; and the opportunity to do
worthwhile work. They expressed less agreemen§ about difficulties,
but made it clear that there were some problems. J'or example, aides

spoke of their fear of the program Béing phased-out, their reséntment

¥

at biased attitudes towagdhthe children they work with, and the tack
of respect éometimfs shown them because of their para-professional N
status. The last point was balanced’by pressions of satisfaction (
with the changes in personal goals accomfanying the experience of
becoming aides, even when the burdens of working as an aide, taking
courses, and being a mother were described as, overwhelming, Tips for

: e

new aides included.how to do the job, how to deal wi“h differences

among childneq, and the opinion that each aide would have to learn the
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most -important things individually.

10.8 ANALYSIS OF AIDE RESPONSE
Many of the aides'’ responsesvto these questions 1mp1y that the
aide's relationship with a teacher might be a SOurce ot difficulties.
The statement that many people other than teachers who work w1th aides
do not respect the aldes indicates an area of concern regarding the .
positions and functionsof aides in the Follow Through program. Perhaps,.
if we had been better known by the aides, we could have learned even
more about this. However, simply on the basis of the‘yay schools

normally operate, it is possible to see‘why this problem might arise.

The nearly universal pattern ofbAmerican schooljhg {s to have ohe_adult \ Y,

) U —

in each classroom and for that adult to be a colﬁege graduate. The
introduction. of an additional adult, and one who has less formal

education, is a sxgnxficant change that could be expected to arouse some
resistance and to pose some new problems for people in the sxtuation

Most teachers' training does not include anything about hoi to work with
another adult, so both teachers and aides are‘faced with a new personal
and professional situation. It 15 nbt surprising that there woulu be

some uneasinesslin the relationship. Neither is it surprising that there
would be some questions about the competence of aides to work with °
children, since they do not have conventional credentiaTs.

Such. expected and reported difficulties should not overshadow the

degree of satisfactlon expressed by the aides. It seems parttcular1y
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significant that aides seemed to derive satisfaction both from the
1mmed1ate experience of work}ng witprchildren and from the more
intangible feeling’that they were able to do something worthwhile.

The personal. impact of working was the focus on the third -
question asked of aides. The aides' comments are a clear indication
that they v1ew their own opportunities to develop new careers as a
significant outcome off Follow Through. They appreciate the chance to
work w!th cpildren and to work toward a college degree. From the - -
1nformation collected about. ‘thefr backgrounds. it seems unlikely that

most of the aides would havp had such an opportunity without Follow

- Through. However. the—amount of time and energy required of the aides

_ who attend classes and keep house, and work ful] t1me is clearly a

burden. If career develOphent for aidesﬁis intended as an explicit '
goal of Follow Through, 1ﬂ Qould\pe wise to make accomodations to re-
duce this burden, such as providing money for child care and house-

keeping help and limiting the work load.

)

10.9 DETAIL OF AIDE RESPopss

. Question Asked %
s
1. whatvaresxpur gre?test satisfactions as a Follow Through
" aide?

|
!
i

§ | (
The most frequent resjgnse to this question was that the greatest

satisfaction came from ycrging with children and helping them leéarn, Ope

2ioe said, with a great de%? of feeling, "I really feel that the&'re a

part of me and I'm a part qf them., And, I have something, you know, to

!
b
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really nge them. She went on to say that she doesn't ltke to have to

>

1

S tgke time away from them, and she said that it bothers her to hear some

E . . teachers say they don t ’ike the chiIdren because they ean 't learn. She .
spoke at length about how, d1ff1c t it is to help chjldren learn, giving
her own child as an example. Another aide said she enJoys working with

a ch¥ld, who has been calted diffxcult andlseeing him or her 1mprove.r

Another sald’ “I m pleased when I see theichildren maktng progress -
any type of progress “One of the aides who said she rece1ved her
greatest satisfadtgon from working with the chi]dren tied her satis-
~ faction to the ope% classroom, hvch she described as,"beautifu1"
She felt that the~gpportun1ty the "children had-to work with a variety
.i of materlals and have d\fferent experiences was particularlv 1mportant

because of the disadvantages they have outside of tie’ classro

) .\,

) /
. Twojaides $a1d that they were .most satisf1ed by the w.rking. /
relationships they had w1th Fol]ow Through staff Dne of these said
! /S “that the staff had “Begun to understand and see the rea1 true meaning

oﬁépen education,"” thCh to her meant understanding that*you can use’
\ -/ 7

——

. some of the o]d with’ the new. She was pleastd that the ‘staff had grown
together in the1r understanding and app11cation of open education.
' Finally, two more aides sa1d their satwsfaction came primarily
from doing something worthwhnled_‘One made this-point by: saywngzthat.' v
fit was hard ‘for hen to answer: the questlon hI‘really like'my job, and
for me' to pick out one part1cu1ar thing would be very difficult for me
' to do." The other expanded on. the idea aof working witw thefchildren by ,

saying that this work gave her-a-personal sense«of accompnishlng '
Wi
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something worthwhile. She said that teachers are very fmﬁortant and
that. her role fn motivating children and shaping their 1ives gave her
the sense that she was really doing something. She concluded by say-
ing, "The feeling I have as far as really contributiné myself, and
coqtributing something to these children, it seems to ove;come pﬁe
problens."

destion Askgd

2. What are your greatgst difficulties as a Follow Through aide?

Five aides said that they had no problems with their jobs or that
they were able to work them out when they arcse. Two of these said
that they hadﬁéxperienced difficulties previously in the program, but
that those difficulties had been overcome., One said that discipline
had been a serious problgm in one teacher's class, but that teacher
had decided dpenqeducation was not for her and left the program. The
other said that she had some problems with the college courses she
was taking when the program first started, but that a member of the
Follow Through staff had helped to improve that situatioq.

One aide said that her major problem was working in a school that
\ did not support open education. Another séid her classroom was too
small. One aide responded by saying, "The dissatisfacﬁion I get from
this program (is) knowing it's going to phase out." The basis of her
conﬁegn seemed to be the »%des' positions and the educational oppor-
tunities accompanying the position. She was particularly worried

about those aides who had made sacrifices in order toﬁattend school,
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- .- but had not yet received degrees. She said that a group of éides had
_h been talking about what might happen and had even discussed the possi-
bility of starting a day care center in order to use their newly
developed skills and provide enough income to support their continuing
educdtion. She asked, "What can you de¥but go back fb a factory or

something?" -

In the cantext of this question another aide made a statement
about her feelings regarding the kinds of children she teaches. She
was not talking specifically about Follow Through. She said she
resented the labelling of children as "ghetto kids," saying that if
children in a ghetto area have a temper tantrum it is explained by saying
. .
they have some "learning disability", whereas middle class children
are considered normal under the same conditions. L -
Only 6ne aide spoke at length about the difficulty of being a para-
professional. However, her statement points to an area that may be more
of a problem than was brought out in our interviews. She said:
My dissatisfaction is I really think people look on aides
as nothing. A lot of people feel we shouldn't be in the
classroom. They feel that we shouldn't have any say-so.
This disturbs me because I'm going to school and I have
a family. I work all day and I go to school at night.
and it's depriving my family of me. -And then to hear
people come in and say, "She's nothing..." A lot of
people feel we should be in there to help the kids put
on their coats and that's it....I think there should be
a better understanding about the aides....I want to be
recognized as being something. I'm doing a Jjob.
When asked who the people were who thought this way about aides, she

said they were teachers who didn't have aides, a large majority of the
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parents, and high ranking people in the community who feel the schools

should be more structured, but have their own children in private
schools. She also said that the distinction between aide, assistant
teacher, and associate teacher - based on the number of hours of credit
completed - did not help because people in tpe community considered all
aides the same.

Other aides also expressed concern with this problem. The same
gide who expressed concern about the program phasing out also commented
that peopte joked about the word, "aide," but that she didn't care what
she was called as long as she was able to help children, as she had -
always wanted to do. Three of the five aides who said that they had no
problems suggested that the reason they had no problems was that they
got along well with the teacher they worked with. One talked in some
detail about not taking over the class but doing both what she wanted
to do and what the teacher wanted her to do. The implication of these
three aides' remarks is that they think the most 1ikely source of
difficulties would be relations with the teacher they worked withrand

that they were fortunate in not having such problems.

Question Asked:

3. Have your experiences as an aide in Follow Through made any
changes in your personal goals? What kinds?

This question was asked only of aides. It reflected our expectation

that Follow Through offered aides unique opportunities not found else-

where. This expectation was justified by the responses to the question,
One aide, taking the question quite literally said that being in

Follow Through had not made a difference because she had bégun work as
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an aide in order to become a teacher and that was still her goal. The
remaining seven said that being aides had changed their personal goals

and that they were-pleased with the changes. One aide was not asked

that questibn.
Two aides said-that being in classrooms had he]bed“themiupderstand
their own children better. One of those aides and the repdining five

all mentioned either becoming a teacher or continuing their education

k]

as goals they had adopted since becoming aides. Much of what was said
in this connection seemed to be important to the aides and it was
" often stated powerfully. For this reason, we shall quote extensively.

“ Unless you continue with education when you finish high
school, you seem to get away from that. You have no
involvement with education anymore-no more than your
kids, if you have children....But now I find myself
seeing things that I want, as an individual and as a
parent for kids. Like when.I go into that classroom.
I'm not just walking in there saying that I'm going to
get paid on the 15th and the 30th. I'm going in there
with the idea of saying, "Well, maybe there's some way
that I can help this 1ittle boy." _Or maybe later on
in 1ife I'11 be able to go into certain areas that I
would 1ike to feel free. It has made a great change
in my life, because it's not that I was - I was never
a person that wasn't interested in things - but it
gives me a better idea on life. And it also seems 1ike
to me it encourages my own kids.

She went on to say that her son was very proud of her being a teacher"
“and that her work in the school had made a difference in his school work.
She added that many of the children in her class have relatives in the
housing project where she Tives and that this makes them feel better about
where they live themselves.
Another aide expanded upon the implication that the aides may be par-
ticularly well-suited to helpjng the children in these schools because

they live in the community.
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Yes, I really want to keep going because I see - every dag .
I work in this building - see so many children walking the
halls, not learning anything. The regular school teachers

\ i/ put them out, you know. They can't handle them. I see so
many kids just losing out daily, until it just gives me

/’ -a determination just to keep 90ing, to keep on pushing so

: these kids - maybe not the ones ! see walking the halls -

but someone else won't have to walk the halls.

One aide said that she had hoped to open a dress shop before becoming
an a‘de but that now she wanted to continue working with children. Another
said that she had not thought about teaching before she became an aide
but that now she would like to become a teacher in an open classroam.

She said, "I think 1 would really put my whole heart into being a good
teacher in open education." She added that she had enjoyed her college
courses. _

The opportunity to take college courses, made possible.by Follow
Through money for tuition and a good deal of work by the local project di-
rector in dealing with local colleges, had been important to aides, but also
had created some problems. Two aides said that they were tired now from
taking so many courses on top of full-time jobs and-caring for a home
and children. ~When explaining why she didn't attend all the workshops .
at her school, one of those aides described her schedule:

On Mondays, I have a four o'élock class. That means I've
got to be there at four o'clock. So that means I got time
to go home and throw some pots on the stove, and I'm on

my way out. On Wednesday, ! have a class from seven until
eight fifteen. Now Mondays, going back to Monday's class,
it's from four until eight fifteen. I have two classes on
Monday....On Thursday I have geology and astronomy from six
thirty until ten o'clock.

I've been going to school now continuously, year-round, for
three years. The only time I miss is the four weeks pre-
session. That's the only time I miss, you know, going to

school. 1 go during the summer. I go during the year...It's
beginning to play on my nerves now. And I can see it within
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the classroom and I can see it-at home. So I think I'm going
to take it easy for a.semester and-then go back....I don't
have the patience in the classroom and.l don't have the
patience with the kids at home that I used to have.

. Question Asked

4, If you could speak to another person who was considering
entering the Follow Through program as an aide, what .are_some
tips or ideas you would want to*share?

This question yielded some add1tiona1 comments on many themes previous1y

- sounded. For example, the same aide who had spoken at length about the
lack.of respect for aides’ by some people as a difficulty she experienced
sa1d that she wou1d tell a prospect1ve aide about some ot the "knockdowns"
. aides get. The same a1de whose.chie® dissatisfaction was the 1mpend1ng

* phase-out of Follow Through said she-would tell such a person to "hold
off, because it's phasing;out.“

_ Of the 1arqe§t number of comments, five fit into the category of
§ug§é§t%on about how to do the job Two aides spokefof the 1mportance
of commiting yourself “wholeheartedly" to the work and applying your
own creativity. The imp11cat1on of one of those comments was that it
was essential to develop 2 c1ose working relationship with the teacher.
The other spoke in terms of doing the best work with children: "I try
to do different thingg that are going to benefit me and the kids."

Two of the other aides who gave advice on how to do the job talked
about the relationship between aides and children. One suggested that an
alde simply act like a parent. The other warned¢ that no one should
consider becoming an aide unless they 1ike children. Another aide
emphasized the social relationships among Follow Through staff members,
saying that aides have to be able to get along with others because in

Follow Through people work as a group rather than independently.
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The second category of comments. including three aldes' remarks,
had to do with differences among children. One aide said she would
tell a#prospective aide how different children are from one another.
Another stressed the tendency -of children to make noise and sald that
an aide should be able to understand that and tolerate such ncise. ‘

She said that she did not agree with the maxim that children sﬁould be
seen and not heard. The third alde wanted to say that ch11dren should not
be ordered about. “You're working with children. not robots...They

got a say;so; they got feelings. Treat them 1ike human beings.

The third category includes the responses of three aides who thought
they would not'give advice because it {is important for people to learn -
for themselves. These aides did not say that there was nothing they - ’
could-relate, just that the most important learning would come through
experience. Oneﬂsaid the advice she would give would not be to take
someone else's word about pars1cu1arkch11dren. but to let each child
have a chance, unencumbered by another person's Judgment. Another of
these three aides said that she had been asked for advice about how to
work with a particular teacher but that she had declined to give it on

~ the grounds that what works for one person will not necessarily work for
another. She was sure that anyone joining the program would learn a lot,
but. that part of that learning would be about how each individual fits
into the program. The third aide in this group stated that sheﬁggrself
ad not been reaey to be 2n aide when she first started, but, she said,
/ﬁa-pe%ple;eave to come into the program and learn for themselves whether {t
i\\\ﬁjs right for &hem. and leave if 1t 1s not. e
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. As a matter of fact, I don't think I would tell
them anything. Experience is the best teacher.
You can find out for yourself whether or not
; you're ready...or even if you're not ready, you
L can become ready. You can really get into it.
" 10.70 SUMMARY OF ADMINISTRATOR RESPONSE
A1l three Follow Through staff members mentioned the growth of
teachers {probably meaning teachers and aides), aé among their
greatesi satisfactions with Follow Through and all of them mentioned
administrativé\red-tape problems as among their greatest difficulties.
They differed somewhat on other listings of satisfactions and dif-
ficulties, but even those were similac. in fundamental ways. All
mentioned growth as among their satisfactions, whether personal, the
school district's, parent's, or the Follow Through staff's. Similarly,
although difficulties differed in specificity, they all centered on
the running of the program within the context of a larger umbrella

system. All three Follow Through staff members differed from the Jwo

principals who didn't Tist specific concerns.

10.11 ANALYSIS/éF ADMINISTRATOR RESPONSE

The satisfaction of the project director and local advisors with
érowth among people in the Follow Through program seems positive and
much in 1ine with EDC's goals. Their difficulties are-the kind that
must-be expected in running an innovative educationalwprogram within

a traditional bureaucratic school system. The fact that the two prin-

cipals had 1ittle to add in response to these questions reflects one
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principal's opposition to EDC Follow Through (See Chapter 7), the
other principal's newness to Follow Through, and both principals'

refaéive isolation from EQC advisors (See Chapter 9).

10,72 DETAIL OF ADMINISTRATOR RESPONSE
' Questions Aéked

1. What have been your greatest satisfactions as an- admin-
strator in Follow Through? ,

2. What have been your greatest difficulties as an. admin-
jstrator in Follow ?g;ough? .

LN

. PROJECT DIRECTOR

The project director stated firme that her greatest satisfaction
in Follow Throuda has been with paraprofessionals. She said that in
1969, there had been no stated funded program for paraprofessionals;
she and paraprofessiona]s used to search. out opportunities on their
own. Now there is a career development grant which serves about_half
the Follow Through aides. '

Some federal money has been used to supp]ement the program. The
project director added that, according to a nationa] conference,
Paterson has at least as many paraprofessionals taking college courses
as other programs in the country.

She also mentioned satisfaction with the growth of teachers --
seeing where they were one year and seeing where thd} go. She has

also been pleased with the growth she sees in parents” attitudes

toward the classroom. They've learned a lot about how a classroom
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works, she said, along with learning about using the social aide,
“~

nurse, and. other soctal ee(vice people in the school. Moreover, she is

pleaeed that parents have begun to participate in various school-
related agencies. She also was proud .of the children's grewth.
The project directot's gredatest difficulties centered on having too
much to do Such’ thinds include attending many meetings and keeping
“contact with numerous ‘school~related agencies. She also felt that o
there .is much more that sbe wou%d like to, do, 11ke publicizieg the program
better thrggghout the cit& She also mentioned that work1ng with the
bureaucracy is difficult, for example, the amount of red tape involved

in simply ordering supplies.
’ L . e

LOCAL_ADVISORS N -

?

One local advisor said that her greatest satisfaction_was her own
personal growth: "1 iust don't think that again in 1ife I'*11 have the
experience of just coming tnto contact with so many -people, having that
give and take. Tremendous personal growth." She also ﬁentioned,two
ether satisfactions: (1) the subtle influence of the pragram on the -
school system and; (2) the impact of the program on teachers.hf'

Her greatest difficulty in Follow Through 1nvolved the school system.

She said she felt that the State of New Jersey itselt has been work1ng

20 years behind the times, and'ﬁthe system's whole rigmarole, the red?

tape, legal papers, documents, it just holds everything up."

[
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The other local advisor first mentioned the growth of the Follow

Through staff members a. her greatest satisfaction as local advisor. She

expanded by saying that people have learned to respect and understand

each other, a first step towards real growth, and have thus learned to

better understand people in general, especiaIIy children. She also has

appreciated the relationsh!ps that have developed among people in ‘

Follow Through. Third, shg mentioned the growth in the teaching staff .

:(aides and teachers) . -
Her greatest d1ff1cu1t1es involved distributing and‘keeping track .

of mater1a15 and supplies. When she was in charge of that activity she \

found 1t exhaustingand confusingt She also mentioned~edm1nistrat1ve

problems, essentia\\y having to deal with the po\itica\ structure of the:

school district, involving the principal. the superintendent, and the

Board of Education. She mentioned red-tape issues like the mqhner in

_which the school district handles petty cash. Although the money may be -

in the Follow Throuqh budget, the school district handles all money, and

obtaining petty cash takes far too long and defies the definition of

petty cash.

s

PRINCIPALS : S

", The two principals had little or nothing to say about satisfactions
and difficulties as principals in Follow Through. One said that he just
didn't know at this time; he hadn't had a chance "to truly assess the y
Follow Through-program. The other principal had already mentioned having
'fundamental difficulties with EDC Follow Throygh, sthee-hHS own pht1espPhy..g

of education differed from the EDC Apprbach (See Chapter 7).
3 \ - 9’
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open classrooms where ...

. \eeQuestzor Asked

) T

d‘ﬁ. In your opinion; what has the EDC Follow Through Program tried
to accomplish? Do you share those qoals? Why or why not? -
*Do you feel those goals are be1ng accomp1ished7 Why or why mot?

PROJECT DIRECTOR

The proJect director believed that EDC put most of 1ts emphas1s
on trying to develop good Tocal advisors, because the local advisor; are
"on the scene" continually. She also mentzoned develop1ng the resource
center and helping teachers develop good classrooms She fe1t.that .

efforts towards those goals were satisfactory.. However, she added that

a fourth goal of evaluating children's accomp11shments needs more work

She suggestéd that EDC put out a brochure \about the Paterson Follow Through .

Program to communicate what children have accomplished.

LOCAL_ADVISORS S o .

-

0ne Tocal advisor in Paterson stated several goals from a paper

' by a former EDC staff member which she said were worth accomplishing in the

<.
school. She fe]t however, that there was a difference between those written

‘goa1s and the goals of some EDC staff She felt that the 1nconsistency might

be a function of EDC not being able to h1re people who shared. the written

goals, or perhaps some of the staff just d1dn t*bring the skills needed for

. -
1mp1ement1nq EDC qoals in Paterson ! . :

-

The local advisor listed several goals she ‘thought were important

to the EDC Follow Through Program. The first was the establishment af

LY
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ﬁ"teéching‘wou1d be going on...dete~:ined by the children's
interests and styles of learning. Children would select...
certain activities, because they were interested in them.
There would be numerous activities available in the classroom;
= - teachers would make use of their environment and raw materials."
A The open classroom 1s different from the so-ch]ed regular classroom,
she added, because curriculum.is not pre-determined.
oA seccndvgoaljwas to pro#ide support for teachers becaus= one
‘of the program s founders felt the best way to maintain open classrooms
was to have teachers themselves grow. To implement that 9633 there
has been staff development. - . -
Associated wifh-support for tgachers was the third goa1'o£>hak1ng .

cdhmunities seif-sufficiént This'gdmiﬁisfrétor added that she

. believed this was a goal because early 1n‘the program EDC suggested that‘,"'

Tocal advisors were 1mportant to maintain grow*h and stimu1ate change.
The fourth goa1 mentioned was “to get parents involved. However,
she added, EDC never really worked on how they were going to do this.
“They didn't help.people 1n-the community see how they coqld be involved;
and”l think that was somgth!ng they could have done much more with."
Generally summarized: the other local advisor s;id that the EDC
approach 1s mgre humanistic than traditional approgchés. that a main.
‘ emphasis 1s tgphélp people (teachers, aides and children) learn and grow
in exciting and individual ways, that the concern is 1esstﬁjth reading -
Jéééres and more with viéwing the whole child. She suggested that EDC
néhou?d have done more on public relations to spread the word in*thg“
pgqgram. “If more had beenvdoné to really let the community know...

and more had been done earlier in terms of documenting what was taking

place,.. He would probabiy have been (knOWn as) more successful.”
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EDC should have set up some facility to handle publ’cations, she
added, shared an EDC,advisor:; poetry, poems from a teacher's class,
had pictures in the newspaper. In these ways, the EDC Follow Through

program w( ¢ have to be struggling for a continued existence.

PRINCIPALS
One principal did not 1ist EDC goals, although he suggested EDC
goals were no different from regular,schdol goals. He mentioned that

EDC's process involves advising the'project director and staff on

curriculum and testing whether the program is achieving the results set
up for it. Structurally the EDC Follow Through Program adheres "to a
freer atmosphere in the cla;srooﬁs. Children are not relegated to fixed
" desks and fixed seats...you see kids all over..in a supervised setting,"
Moreover, there is an aide in each elassroom and diff:rent teaching
methods. He went on to say that this structure is different from regular
classrooms which have 90 minutes of reading and 60 minutes of math daily.
Althéugh he believed the same things were covered.jn EDC Follow Through
classrooms, he shared these structural goals ohﬁy partially. He said,
"I've seen the results of the lack of structure, and I Tike what I've
seen." But, he continued to wonder whether the kids in city schools
need folhave structure; whether the follow Through program is a real
benefit to them. He posited a tentative view that‘the Fofiow Through
program seems good in kinderéartén but not so good ‘in the third grade.
However, he added that in another year or so he'd be able.to make a more

" valid judgment on the program's goals and effectiveness.

198




A second principal said that he had serious objections to what he
considered to be the philosophy and rationale of the Follow Through
Program that he has observed and that has been interpreted to him
by EDC advisors and others. He believed tkat the EDC approach en-
courages children to "do your own thing," to do things for yourself and
by yourself. He suggested this approach was inappropriate for inner-
city black children. He said that:

"to theorize, to fantasize that you can made an individual

free who is a member of an oppressed yroup by putting

notions in his head concerning freedom of the individual

is tantamount :to completely fettering this individual

’ to fairy tales...He will spend the test.of his life

struggling in his own mind against the fetters of

nonsense concerning the freedom of the individual

when he should be spending that energy as part of

a mass of blacks struggling for individual recognition

as people.” :
This principal argued that in the absence of recognition and equality,
the first step towards filling those voids comes from a sense of self-
knowledge that you can do certain things effectively, If individuals
are highly skilled, self-directed through discipline, and clearly
understand their roles in terms of the total power of the group, they
can set courses which will help pring about those unfilied goals for all
blacks.
Questions Asked:

4. What do you see as the most poéitive aspects of EDC Follow Through
in Paterson?

5. How about the other side? Are there also negative aspects to
EDC Follow Through? What are they?

These two questions were asked of only one local advisor and one

principal. However, because the responses were informative we inclnded
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them here.

The Tocal advisor said that people we are working with are much
more open to new ideas; they're more involved with children than with the
physical set up of the classroom. This Tocal advisor also felt that the
Paterson EDC program staff has forced people in this school system to
take a Took at education in a different way. Some don't agree with it,
she said, but at least they're looking at it. She added that she's
noticed thatrpeople in the district are copying concepts started in
the Paterson EDC Follow Through program and giving them other names.
For examp1e, two years ago, the school district did not have a "project
téam:geacher." "This is a person who now goes around to people's
classrooms and helps:teachers and children." This advisor felt that
that idea came out of seeing what happened in Follow Through with
local advisors. )

On the other side of the coin, this local advisor said that the only

negative thing about Follow Through is that

b

"we just can't get the job done...like my job
description on paper is beautiful, But I'm not
able to carry out every aspect of that...but I
keep trying for it."

One principal ough reserving an assessment of Follow Through

until the chi¥dren from Follow Through have completed a year in regular
classrooms, sajd that one teacher in the upper grades has told him that
she's impressed ‘that Follow Through children are able to make decisions

that regular children couldn't or didn't make.




CHAPTER 11

WHAT WILL HAPPEN AFTER FOLLOW THROUGH LEAVES PATERSON:
OPINIONS OF PATERSON TEACHERS, AIDES AND ADMINISTRATORS

11.1 INTRODUCTION

The basic question reported in this chapter.is how the termiﬁation
of Follow Through would affect the current Follow Through schools in
Paterson. Respondents were asked specifically what, in their opinions,
would be mi%sing when the program ended and what would remain. This
question was directed to the focal issue of this research project; how

do the peopie in Paterson Follow Through view the impact of EDC advisors?’

11.2 OVERALL SUMMARY OF TEACHER, AIDE AND ADMINISTRATOR RESPONSE
Teachers, aides, and the local advisors expressed the opinion that
open classrooms could continue in Paterson after Follow Through leaves,
provided that principals and other gchopl officials supported them.
There was general abreement that the é;tra resources provided by federal

 funds would not be continued by the school system.

11.3. OVERALL ANALYSIS OF TEACHER, AIDE AND ADMINISTRATOR RESPONSE
The emphasis on open classrooms, in response to this question,
whether the opinion was that they would disappéar or- continue, suggests

that the approach advocated by EDC advisors is seen as the central
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feature of Follow Through in Paterson. The ancillary services, such
as dental and medical care and free lunches, were seen as important
too, but the emphasis was on the’beneficial effects of open classrooms

for children.

11.4 SUMMARY OF TEACHER RESPONSE

When describing what would be missing from Paterson schools after
Follow Through is phased out, most teachers mentioned open classrooms
or the extra resources that are available in Follow Through classrooms.

Several teachers did not agreé that 6pen classrooms would disappear

after Follow Through leaves, saying that they and other teachers had
learned a new way of teaching that they would continue to practice even
after the program ended. However, there was substantial agreemene that
it would bg difficult, if not impossible, to continue teaching open
classrooms after Follow Through left)if the school principal opposed

' open education.

11.5 ANALYSIS OF TEACHER RESPONSE

These comments indicate a belief on the part of several teachers,
especially thosg‘w%th more experién;e in Follow Through, that they have
Tearned a way of teaching that they believe in and plan to continue
practicing. Even though they recognize the possible difficulties in
teaching open classrooms without benefit of the Follow Through progran,
particularly when the principal does not.support’open education, they
expressed » desire to continue practicing the open classroom approach
to teaching.

The implied opinions of Paterson teachers about the importance of
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EDC advisors seem to be: (1) EDC advisors are not seen as the most
important aspect of the Follow Through program; no teacher mentioned the,
loss of EDC advisors after Follow Through leaves; and (2) EDC advisors
have succeeded in supporting Paterson teachers' understanding and . |
practice of open education to the point that they feel able to continue
without that support. The second point is an inference based on the
belief that teachers.would continue to teach opeﬁ classrooms and on
statements reported elsewhere (e.q., Chapter é) that the EDC advisors
have been responsible for promotiﬁg the open classroo% directly by working
with teachers and indirectly by working with local advisors.

The relationship of the EDC adviSors' importance 1in initiating open
plassrooms in Paterson with the EDC advisors' relative unimportance to
the current day-to-day activities of teachers is significant. The EDC
advisors' travel schedule, which brings them into Paterson for only
one week out of every four, is sufficient reason why they are not and :
cannot be intimately involved in each teacher's regular work. }his is a
Timitation that needs to be'recognized. However, the teachers' testimony
is that in spite of that limitafion EDC advisors have had an iniportant

impact on Paterson schools by .introcducing open classrooms and that this

impact will last after the Follow Through program has ended.

11.6 DETAIL OF TEACHER RESPONSE

When Follow Through leaves Paterson, how will that affect the program
or children in your school? What will be missing? What will remain?

When teachers were asked how the Follow Through program leaving

Question Asked:

‘Paterson would affect the school program, they most often responded in

general terms, talking about open education and freedom for children.

<
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Some mentioned specific aspects of *he Follow Through program suéh as
the local Follow Through staff and extra money for materials.

What w%l}_be missing after Follow Through leaves?

Four of the seven teachers who responded to this pfobe talked about

things related to the open classroom. One teacher said she would no

!M‘

Tonger have the freedom to teach reading and math in the ways she
thought best because the non-Follow Through teachers in her school were
a}l required to use the same programmed materials. Another teacher said
* the end of Follow Through would be hard for children who find it
difficult to sit in the same chair all day long. A third teacher said
that Follow Through offered children experiences not available in regu]ar
classroomss-

Thrée teachers mentioned the extra money they had for buying
materials. OtHer things cited by individual teachers included the food
program, the aides, the local Follow Through administrative staff, and
the support and cooperation of the entire Follow Through staff,

What will remain after Follow Through leaves?

Seven teachers responded to this second probe, four saying that some

aspects of open educgtion-ﬁéu]d remhin.r One said, "Being in Follow
Through you've learned a lot of wayé of doing things with children..it
won't become a basal reader classroom." The other three had similar
comments, to the effect that they had learned ways of teaching and
organizing a classroom that they would continue to use. They recognized,
though, that some principals would not tolerate open classroom practices
and that a teacher would have to be quite strong to persist in these

practices without the Follow Through program being present.




One teacher said she couldn't be sure what would remain, since she

was new\tb the schéol, but that she understood it would sti1l be possible
to take many field ‘trips. Another teacher said she would be able to
Lméke her own materials, though not having extra money and an aide would

be a hardship. Another said she would continue to have areas for

children to go to after they had finished their regular work. One teacher
thought the State might encourage open classrooms if they proved to be
effective,

Three djffefent teachers responded to poth probes by saying that
the effect of Follow Throughfs termination would depend very heavily upon

the attitude of the principal. One teacher said, "There would be no open

education in this school if there were not Follow Through. The principal '

wouldn't hire you." She backed up her claim by saying that the principal
had told her when she was hired, "We disagree, and I'11 leave you alone
because your program is béing phased out." . Another teacher said, "It will
go. back to whére everything was before," unless the principal supports
open education. She pointed out that parents who supported open education
would have to send their children to-traditional classrooms {f no open

"~ cTassrooms were available and said that she would not continue teaching

in Paterson unless she cquld work in an open ciassroom. She said that
some principals would support open education, but that others would not.
The third teacher who made this point also said that principals differed

in their supnort of open education.

11.7 SUMMARY OF _AIDE RESPONSE
\ .
The aides used\;pis question as an opportunity to talk about the

open classroom and its Béhefits for children. They expressed fear that

24 ™~
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open classrooms would not continue after Follow Fhrough ended and said
this would be very hard on many children. Only one aide mentioned that

the aides might lose their jobs when Follow Through ended.

11:8 ANALYSIS OF AIDE RESPONSE

| The fact that aides said so little about the effects on them of
the end of Follow Through is partly attributable to the placement of
this question in the aides' interview soon after a Question about the
impact of Follow Through on aides' personal goals (Chapter 10). Another
reason why aides may not have thought it necessary to say more about the
possibility that they might lose their jobs is that Patersonschools employ
aides in non- Follow Through pos1tions so that they might reasonably expect
to continue working even after Follow Ihrough stopped.

However, with those.two facts in mind, it still seems significant
that the aides were so gréatly qpﬁéerned about the impact on children of
the end 6f Follow Thgough and %ﬁat their concern was related to the
benefits of open classrooms. fof_ghi]d:eqT?fThe aides we interviewed in
Paterson are clearly'enihusiaégic supporfers of open education, and their
enthusiasm comes from their own experiences with children in open class-

rooms.

11.9 DETAIL OF AIDE RESPONSE
Question Asked:

When Follow Through leaves Paterson, how will that affect the program
. for children in your school: What will be missing? What will remain?

What will be missing?
-

A1l the nine aides interviewed related the end of Follow Through

to losses for children, especially "slower children". The comments were

1
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- filled with references to the benefits of open classrooms.
“ One set of comments, from four aides, contraste& the benefits of

-openness-with con&entiona] classrooms. One aide said that many children
in Paterson were very active and to be "tied down! in a regular ?13§§;:*~ .
room would be hard on them. Two other aides madecsimilar comments. Th; :‘:w
fourth aide ta]ked‘of,her experience with her owp children, saying that - -
one'child.aad gone from a relatively open pre-school into a conventional
classroom where kids sit "1ike linge soldiers". She said he was having |
some trooble adjusting to the lack of freedom. :

- Three aides stressed the value of having two addlts in the class-
room to give chj]drgn individual attention. One said it would be
Aeépecia]ly d1ff1c&1f for'51ow children without that extra atte;tion.
Another believed it is important for children to ha;e a choice of adults
to go to. The third aide talked of the amount of interest a teacher and
aide working together could shéd in a child and safd she thought most of
the children in Follow Throqgh,needed a "one-to-one cor?espondgch" with

an adult. "Without Follow Through they would not get this and would Just--

get pushed oﬁ into high school without really learning".

Two aides pointed to differences they gaw in Follow Through children
as a result of these advantage;1 One said children in Follow Through were
more expressive and creative. She said she could see the difference in
children she had workeg’with in a day care center, somé of whom went into
open«classrooms’while others went into regular classes. She also saw

\ﬂ‘ﬁnprgased expreééivengss and creativity in her own grandcﬁi]dren who were '
in open classrooms. The second aide pbinféd out that Follow Through

'ch11dren had opportunities for broader experiences than children in
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regular classrooms ahd that this made- it possible for them to learn\ﬁaie.
One aide talked about the end of 0pportun1t1es for aides as a result
of the end of Follow Through _This aide strongly stated that the aides
. are highly éxperienced from_the%h years of work ih Follow- Through and
that this expertence makes them better'qualified to teach than\many
first’&ear teachers. She hoped thatraiaes in.Paterson would join forces
and press the Board of Education to continue their jobs and their educa-
tional opportunities. > ’ N
_ _ ! Another aide thought that the effects of the end of Follow Through
would depend upOn the principal. She said that in her school there would
be no more open classrooms because the priheipal opposed them. Two Other
aides talked about the und of the extra services that are provided-by J
Folibw Through: additional'ﬁoney for materials, medical and Jenta}’Eare
for. children, breakfast and lunches and added Follow Through staff, such

_as a sec1a1 worker, parent coordinator, and psych1atr1st

Nhat will remain?

Seven aides talked about things that would remain after Fo1low '
Through ended. The overwhe1n1ng response was the wish that the open :
classroom would stay, because the aides believe children learned more
" in open classrooms. ’

Three aides thought open education would survive the termination
of Follow Through because they saw non-Follow Through teachers in theﬁz-_
school picking up~ide;s, even if Follow Through didn't get credit.
Examples were given of regular teachers taking their classes on more
trips and sitting on the floor with ch%idren. Another point made by an

aide who hoped the open classroom.would remain was that childéen who had

208




expérithe:Tn open %lassrooms would stay in the échools. Another aidec'
'suggésfed that ‘the childrgn who had been in Follow Through would be
easier to teach in the upper grades because of what.they learned in
open classrooms. 8 _ .

The aides' statements about the benefitsﬂaf open education were
quite impressive. A few exampies are given to 1llustrate.their con-
victions. 7

Really I think the open classroom is the classroom of
the futurq...thg kids 1ike {t.

It has been proven that the children learn more, and
for some of the ‘children it's better for them to be
in a situdtion 1ike this...because the other way it
hasn’t worked...They (children in open classrooms).

. have more things. They See-more. Some children learn
by sight and some children learn by feel,..and when
they are in an open classroom, then they usually have
all these thingg arqund and then they can be aware o
different things. It's a big difference. :

It would really hurt me to see this program leave
Paterson, because I' really think the children are
benefiting from it...I really think they need some-
thing 1ike this to reach_the children. We have 24
children in our class and they - none of them ever
misses a day - very seldom. Because they want to
comé. Because®they know it's not that same old sit
down thing all day. They don't have a chance to
get bored. They want to learn...(by ending Follow
Through) they're not hurting grownups; they‘re hurting
children, and that's the important thing, really.

If-I ever become a teacher I will have to have an
open classroom.

It{s not going to die away, Too many people have
seen-it work, really work, and they 1ike it, and
feel that their children are learning more.
11.10 SUMMARY OF ADMINISTRATOR RESPONSE
The project director and one principal-stresspd the loss of extra

services and resources that would follow the termination of Follow Through.
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The twe local advisors agreed that there was some chance that the

essential elements of Follpw Through - the‘open c\assroom and cooperation———~—;~+-

among staff members - would continue after the program ended, but that -

this dependéé upon principals, the superintendent of schools, and e;en
. the mayor of the C1ty. The princ1pa1 who opposed Follow Through said

" §ts end would free resources for better uses. ¢ -V

11.11 ANALYSIS OF ADMINISTRATOR RE§PON§§ o - .
The administrators agreed that extra money would not\be‘provided
to Follow Through schools after federal funds wére terminated. ~ There-

fore, they talked in terms of things that might- Qpnt1nUe vithout fundin@ "

The two local advisors were most optimist1c about the prospects, though .

they recogn1zed that political decisicns would affect the fyture of open
classrooms in Paterson.
11. 12 DETAIL OF ADMINISTRATOR RESPONSE , o T

Quest1on Asked: - ‘

When EDC Follow Through leaves Paterson, how w111 that affect the
. program for children in your school?

H
3

Project Director

~The project director said that it wtl] be a-loss because there won't
be any money for in-service training, conéditants, and the resource center.
She added that parts of the pregram might be maintained, but didn't go
‘into detail. v o

aeci"Adv1sor§7~\\\

One: loca{,g“gfsor s f1rst statement was that the effect of EDC Follow
Through leaving ‘Paterson would be determined by who the next superintendent

was and who the next mayor of Paterson was. With support from these '

?
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people, tﬁe opén classroom concept mfght continue to flourish. She

went on to say that-children's freedom of movement would probably be

~ curtailed some, but that depended on the principal of the school.. She

was sure, however, that the Follow Thr Jgh spen classroom curriculum

would continue to be used; teachers would continue to work together;

.« “and teachers' styT~s of teaching would cohtinue, even if they were

transferred to other places. h
{ * She beleved that there would .be less parent involvement and less
itime provided for people to just meet and be together. Training programs
and gpportugities to keep abreast of what's going on in educa;ion
generally would be ‘missing from the schoois.
The other jocal advisor mentioned that the principa! was a key
person in deéérmining what would happen after ECC Follow Through leaves.

However,.she felt confident that the feeling of Fo11ow'Through will stay,

not only with Follow Through teachers but more generally in the school.
Expanding on this, she said that the feeling of Follow Through has
é1§eady permeated the first and §ec6nd floors of the schonl building
including both Follow Through and non-Follow Through teachers. She also"“
adéed that .the position of local advisor would remain in modified form,
since the school district has created a position called "Project Team
Teacher" which 1s 'much ljke the loeél advisor position, although less
‘flexible and open.

Principals

Ore principal said that he would 1ike to have EDC continue to work

with Follow Through and continue to advise them. With EDC gone, he felt

that the school board would not supplement the program. As far as




programmatic aspects of Follow Through remaining in the school, he said ~
that if the principal found things that he thought successful about thé
EDC model, he would keep these things.

The other principal said simply: "It just meang that we will have
additional c1assroom5‘tb carry out a vital educational program-an&
experience for youngsters in the inner city". This principal has
previously mentioned his fundamental-disagreements with the EDC approach
to education (Chapter 7) so it is not surprising that he would see EDC

Follow Threugh's leaving in terms of freeing resources for his program. -
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TEACHER INTERVIEW QUESTIONS

The first set of questions concerns your personal background.

Would you briefly describg your work experience before you came to
this job? -

Probes: _How many years have you lived in (community)?
“How long have you been a teacher?
Ha/e you had any jobs outside of education?
What grades have you taught?
What is your educational background?
Probes: What degree or degrees do you hold?
Do you regularly take courses?
Are you working toward a degree now?
How long have you been a teacher in Follow Through?

How iong have you been at the School?

How did you come to be a teacher in Follow Through?

Now 1'd 1ike to get an overview of your activities as a teacher.

Could you give me an idea of how you work in the classroom by
describing what you do during a typical aay? I'm interested in
knowinq what you did on your own, what you shared with the aide,
and what was going on in the room. Starting with when you arrived,
what di@ you do?

Probeszk What was the aide doing then? :
- What were the children you weren't working with doing?
| What responsibilities did children assume? -
How did you decide what to do while children were involved
in different activities? '

How do you handle disruptive behavior?

a

We would

like to have a complete pictdre of what you do as a teacher.

(a) Are there things you haven't mentioned that you often do?
(b) Caniyou tell me more about hcw you work with your aide?

‘Probe. %Do you plan together?




)

Do you spend any time oats1de of class time on work related to your
teach1ng?

If yes: About how much?
How do you spend that time?

If no: (proceed)

What are the most important goals you are trying to accomplish in
your teacihing?

Probe: Development

The next questions are about your views on children's learning.

IV,

The first one is very broad.

What kinds of things do you feel it is important for children to be
doing and learning in school during the early grades?

Which of the things you think children should be doing and learning
are you most satisfied with ir your classroom?

Which of those things would you most 1ike to improve in your classroom?

We're interested in your view of parent involvement. Do you feel
parents should be involved in their children's sciool? -.

If yes: In what ways?
If no: Why not?

Now I'd Tike to ask you about your opinions on the EDC approach to

childaren™s Tearning.

In your opinion, what has the EDC Follow Through program tried to
accomplish?

Do your shate those goals? Why or why not?

Do you feel those goals are being accomplished? Why or why not?

EDC Follow Through encourages open expression of children's needs
and feelings in the classrcom. Do you share this goal?

If yes: Nhat benefits do you see in open expression?
Does open expression create any difficuities (for teacher,
for childreng?
Do you encourage talk about things like sex, death, birth; -
race, and the fears children have? '

If no: What disadvantages do you see in open expression (for
teachers, for children)?




£n
.

EDC's Follow Through program stresses "building on children's
interests" as a starting point for teaching. Do you agree with
this principle?

¢

If yes: How does this work out in practice? First, how do you
find out what a child's interests are? (examples)
How do you build on those interests? ({examples)

If no: What do you consider the appropriate starting point for
teaching?

EDC's Follow Through program emphasizes giving children a greater
amount of choice in what they do. Is this one of your goals?

If yes: What kinds of things do they make choices about?
On what basis do they choose: whims, what friends are
doing, genuine interests, etc.?
How do you know when a choice is based on genuine interests?
Do you help children choose? How?

If no: What are your reasons?
EDC Follow Through encourages ‘evaiuating children's progress on
the basis of their own abilities. Do you try to dc this in your
classroom?
If yes: How do you diagnose a child's ability?
How do you keep track of each child's progress?
How do you share your evaluation of the child's
progress with parents?

If no: On what basis do you evaluate children's progress?

The riext section is about your contact with EDC advisors and your

opinions on their work. You may want_toc make some distinctions among
different advisors if you have worked with more than one.

Have EDC advisors ever visited your classroom?

If yes: Who usually initiates the contact?
What do they usually do?
What do you do while they are in the room?
Have you found their work helpful?
Can you give me some examples?
Are there other things you would 1ike to see advisors do
in your classroom? )

If no: Would you like them to work in your classroom?
What do you know about what they do in other
teachers' classrooms?
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1'd 1ike to know about ways you have worked with EDC advisors
outside tha classroom.

(a

2.

-

Ny

Have you ever attend®® a summer workshop in (community) with
an EDC advisor? '

(b) Have you ever attended a workshop during the year in (community)
with an advisor?

(c) Have you ever gone to EDC in Boston for a workshop?
(d) Have you had any individual conferences with an advisor?

(e) Are there any other ways you-have worked with an EDC advisor
outside the classroom? What are they?

If yes to any of the above:

Which ways were most helpful?

would you like to be able to work with EDC advisors in
other ways? |

What? Why?

If no to all of the above: .

- ) Would you like to work with advisors outside-the classroom?
What do you know about what they have done with other
teachers outside the classroom?

3. "How do you Tet advisors know about things you'd like to see them do
(with you or with others)? '

How do they usually reSpond?

4. When Follow Through leaves (community), how will that affsci the
_ program for children in your school?

Probes: What will be missing?
What will remain?

VI. The followina questions are intended to give us an idea of how you
as a teacher fit into the school as a whole. This will enable us
to see more clearly how the work of the advisors relates to the daily
_ operation of the school. - '

1. What adults, other than EDC advisors and aides, do you work with
(fellow teachers, principal, local advisor, project director,
supervisors, specialists, volunteers, others)?

What do you do with each of these people?
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3.

When you have a problem you can't seem to ‘solve on your own, who
do you turn to? .. :

Do you think you have enaugh influence over what happens in your

classroom to be. able to do what needs to be doge?
If not: Why not?

Do you think you have as much influence over your school and the
Follow Through program as you wogld 11ike to have?

If no: Why not? '
Who does have inﬂuence?\

The last few questions have to dé with difficulties and satisfactions

-vou have felt as a Follow Through teacher.

Yhat are your greatest satisfactibns as a rollow Through teacher?

Probe: Do you think that is d1f§erent from non-Follow Through
teaching? :

. What are the greatest difficultiey you encounter as aFollow Through

teacher?

Probes: Do;you think that 1s'difﬁerent from non-Follow Through
teaching? i )
What can you do about that?

If you were talking to another teaéhef who was considering entering
the Follow Through program, what are some tips or ideas you would
want to share? ' .
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AIDE INTERVIEW QUESTIONS

II.

The first set &f questions concerns your personal background:

How long have you been an aide in Follow Through?
Probe: What grades have you worked with as a Follow Through aide?

How long have you been at the School1?

How did you come to be a Follow Through aide at this school?

Would vou briefly describe your work experience before you camé
to this job

Probes: How many years have you lived in {community)?
Have you worked at a school before becoming a Follow
Through aide? .
Was your previous work and other-‘experience related to
your current job?

What was your educational background before becoming a Follow
Through aide?

Have you been continuing your education since becoming éﬁ aide in
Follow Through? :

‘Now I'd like to get an overview of Your activities as aﬁ aide:

Could you give me an idea of how you work in.the ciassroom by
describing what you do during a typical day? I'm interested in
knowing what you did on your own, what activities you shared with
the teacher, and what was going on in the room. Starting with
when you arrived, what did you do? -
Probes: What was the teacher doing then?

What were the children you weren't working with doing?

What do you do on your own?

How was it decided that you would do those things?

How do you handle disruptive behavior?

Are you generally satisfied with your part in the

classroom?
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Go on.

If yes:

If no: Why not? ) N
What would you change? . -

2. Do you spend any time outside of class time doing things related
to your job?

~

a

If yes: About how much time?
What do you do? ‘ .

-

III.- The next questions are about some of your views on children's
' Tlearhing. The first one is very broad:

1. What kinds of things do you feel it is important for children to
be doing and learning in school-in the early grades?

2. Which of the things which you feel children should be doing and
learning are you most satisfied with in your classroom?

3. - Which of those things would you most like to improve in your classroom?

4. We're interested in your view of parent involvement. Do?you feel
parents should be involved in their children's school?

If yes: In what ways?

If no: Why not? .

%

IV. The next section is about your contact with EDC advisors and your
opinions on their work. You may want to make some distinctions
among different advisors if you have worked with more than one.

1. Have EDC adyisors ever visited your classroom?

If yes:” What do they usually do?
Do they work directly with you?
What do you do while they are in the room?
) Have you found their work heopful? (Ask for examples)
) Are there other things you would 1ike to see advisors do
in the classroom?

If no: Would you 1ike advisors to\work in your classroom?
) What do you know about what they do in other classrooms?

2. I'd 1ike to know about ways you have worked with EDC advisors
outside of the classrcom:

a. Have you ever attended a summer workshop in (community) with an
advisor?
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_ in your personal goals?

b. Have you attended any workshops during the year in
with an advisor?

¢. Have you ever gone to°EDC in Boston fofﬂa workshop?

d. : Have. you had any individual conferences with an advisor?
e. Are there any other ways yéu have worked with an EDC advisor
outside the classroom? What are they?

If yes to any of the above: Have you found working with advisors
T - outside the classroom helpful to your
work? :

If no to all of the above: Would you 1ike to work with advisors
*  outside the classroom? What do Yyou
know about what EDC advisors have done
with other aides outside the classroom?

How do you let advisors know about things yéu“d 1ike to see them do?
(with yourself and with others). How do they usually respond?

The Tast few questions have to do with the difficulties and satis-,
factions you aave felt as a Follow Through Kjde: B

What are your greatest satisfactions as a Follow Through Aide?

What are the greatest difficulties you encoynter as a Follow Through .
aide? .- )

Have your experiences as an aide in Follow Through méde any changes

o

if,§°? what kinds of changes? Are you pleased with these changes?

If you could speak to another person who was considering entering
the Follow Through program as an aide, what are some tips or ideas
you would want to share?

When Follow Through Teaves (community), how will that effect the
program for children in your school? I

Probes: What things will be- missing?
What things will remain?




1.

/?DMINISTRATOR INTERVIEW QUESTIONS

The first set of questions concerns your personal background. -

°

2.
.3
4

.
@
.

II.

1.
2'

’/ 40

1.

. If yes: What do you usually do with them?

3.

How long have you been a -_(role) . in Follow Through?

How did you come to be a (rofé) in Follow Through? :
) \

How long have you_been at the school?

Would you briefly describe your work experience before you became

a _(role) in Follow Through? ! :

Probes: How many years have you lived in (comminity)?
Have 'you had any jobs outside of education?
(for principals) How long have you' been a principal?

5. What is your educational background?

Probes: What degree or degrees do you hold?
Are you working toward a degree now? . .
Do you regularly take courses?

A s '
vl \ -
\

Now I'd 1ike to get an overview df'the éctivfiies réiéfe&véb'youigﬁfA

Job. Qr_principals) This will enable us to see more clearly
how the work of Follow 1hrough relates to the daily operation of
the school. ) - v

Would you describe the kéads of things you do as __(role)

Could you 1ist the most important people and groups you work with -
and tell me what you usually do with them? .
(If parents and/or teachers not mentioned): Do you work dirthly

_ with teachers/parents?

!

If n6: Who does work with them?
. Do you support what they are doing with teachers/parents?
g ~ How?

0f all the people you work with, which contribute the most to helping
you carry out your job? . ;

Overall, what have been your greatest satisfactions as a _(role)
in Follow Through?

what have been your greatest difficulties as a (role)
in- Follow Through?




I11.

The next;guestions are about some of your views on children's

learning.

In general, what kinds of ihings do you feel it is important for
chizdren to be.doing and learning in school during the early
grades?

. Which of those things arc happening ‘to vour satisfaction in your
scnool?

3. Hhich of those things would you Tike to improve in your school?

4, Do you feel that parents should be involved in their children's

¢ IV,

school?
~ If yes: In'what ways?
If no: Why not?

The nex; section is about your contact with EDC advisors and our
opinions on their work. You may want to make some distinct]ons

among different advisors if you have worked witn more than one.

»

hat have EDC advisors done nith you?,
n general, have you found your work with EDC advisors helpful?
hy or why not? ] .
. [Can you give me some examples? -

What else would you Tike to see advisors doing with you?

%
“

What do you_ know about what EDC advisors have done-with others in °
the program? (teachers, aides, parents, other administrators)

Do you see these' things as helpful in general? Nhy or why not?
Lan you give \ne some examples?

Nhat difficulties have you had in working with EDC advisors?
Hew do you Tet adVisors know about things yo"'d Iike to see tham do? -
(with you or with others) ’ ,

Do advisors generally do the kinds of things you'd like to.see them do?
Can you give me some examples? ,

i,

Does EDC respond to your needsiaho w19hes in assigning adviso?s? can
you give me some examp}es? . .
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V. Now I'd 1ike to ask some questdons about EDC Follow Through as a -
whole.

1. ~First. I'd Tike to know what your understanding’is of how EDC
Follew Through came to ( mmunity). Do, you kfbw why EDC was chosen
as a sponsor? o
" How did the " ’*» ‘ ) schoojs become Follow
Through schools? SRR h -
Were you involved in those decisions?
Who were the key people involved? .

-

2. In your op1n1on. what has the EDC Fnllow Ihrough program tried to
accomplish? )
Do you share those goa]s? Why or why not?
Do you feel those goals are being accomp]ished? Why or why not?

. What do you see as the most positive aspects of EDC Follow Through
in ( mnnunit!)?

4. How about the other side? Are there alse negative aspects to EDC
Follow Through? : . '
Wnat are they? : *

5. When EDC Follow Through leavee (community), how will that affect
the program for children in your school?

N

Probes: . What will’ be missing?
What will remain?
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", at the end-of the interview.

1. Fasponding parent's name .
2. What is your r2lationship to , (Follow Through child)?
. mother "
- father

" —other (specify)

PARENT INTERVIEW QUESTIONS

introduction - " -

My name is . . I'ma parent at the o
: School. The questions I'm going to ask are about you
and your chiluren and your experiences with Follow Through. Your .

answers will be kept confidential, so I hope you will answer as openly -
as possible. Your responses are for a study involving parents,. teachers,
and others in (community) Follow Through Program. If you have any - ‘o »
questions about Follow ¥hrough, I'11 be glad to try to answer them

o

b : T . Y

)I. The first guestions are about you and your children. o
) i

———

3. Are you working at this time? % . -

. full time
_____part time
4. What was the last grade you completed in school?
.eig ade .or less ‘ . some college
' some 'high school * completed college
" high school eguivalency other (specify)
completed high scheol ° /

—

5. Now I would 1ike you to tell me the names and ages of/ggi the
children in your care. -
(NOTE: If there are children over age 11 who were /not in Follow
Through, include supplementary questions at the end of the regular
interviews) /

TONAME T 07T 7T TRGE HEADSTART

il
il
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6.

I1.

Have-any of your children been in Head Start?
: yes

no L
(if yes, check above.) .

¢

Now 1'd 1ike to ask you some questions about Follow Through.
In_First, did you know that there is a program called Follow Through
at the Schao1? :
yes
no
(Tf yes)

11,

How did .you hear about the Follow Through Program?
from someone at school (specify) '

from another parent -

from the newsletter

other (specify)

Do you know which of your children are gggiin the Follow Through
Program? ' “

yes

no
(Tf yes, 1ist names.) '
(If no, tell names of children not in Follow Through.)

Have any of your other children been in the Follow Through Program?
yes

no . ,

(Tf yes, list names) \ ¥

(NOTE: If there are older children who were not in Follow Through
include supplementary questions at end.)

What do you'thfnk of the Follow Through Program? (Write on other
side if needed). .

Probe: How is it different from the regular school program?

Now I1'd like to ask you some questions about ! 's

1.

__““_,m?b_“m_,__zl,,ﬂfﬁthe_thingsgynuﬂhave,menxionedJ_wbjch ones do you feel get enoudh

3.
4,

{FoTiow Through child) schooling.

What kinds of things do you feel it is important for .
(Follow Through child) to be doing and learning at school? (List)

attention at 's (Follow Throuah child) school?

Which things seem to be getting too 1ittle attention? ‘ \

What are the things ybu«like most about the School?
(including Follow Through)
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5.

‘CJ

what are the things you 1ike Teast about the -,
Schoo1? (including Follow Through) - in

Can you tell me the ways you learn about how
(Follow Through child) 1s doing in school?
talk with teacher
talk with others at school (specify)
talk with child
watch child
don't know
other (specify)
(1f alk with teacher) . .
Would you say you have talked with 's
(Foliow Through child) teacher:
once
a few times
often

b. Does the teacher ask for a meeting or do you ask to talk
with the teacher?
____ teacher asks
Aggparent asks
—___both '

Are you pleased with 's (Follow Through child)
progress in school?

__yes
no
(Tf no)

What do you feel you can do to change things?
(List)

Does (Follow Through child) talk about school
at home?

yes )\\
no ‘ :
(1T yes) ’

What does he/she talk about?

Do you feel (Follow Through child) 1ikes school?
(P1ease explain). .

yes
no

Do you think there are any specific ways in whick the Follow Through

" Program has influenced

s~ (FolTTow Through cht

learning and development?
yes

no
(If yes) -

How?
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IV. Now.I would Tike to ask about contacts you have had with
's (Follow Through school.

1. Have you ever visited ) 's (Follow Through child)
school?

—___yes £ -
no . R
(T yes)

Have you visited once, a few times, or often?
. once
-a few times
often

2. Have you ever helped as a volunteer at school?
yes
no
(Tf no)
Would you like to volunteer at school?
yes .

(1 If es
Nhat would help you to do this?
(Probe for things 1ike child care, being asked By\teacher)
(If yes - you helped as a volunteer)
a. How often would you say you have helped, once, a few times,
or often?
once
a few times
often
b. Did the teacher, or someone else, ask for your help, or
d1d you offer your help?
parent offered -
- . . someone asked (specify)
c. -What did you do as a volunteer?
- (List)
d. Was volunteering at schooi a good experience for you?
____yes \
___no _ \
Please explain.
e. Do you plan to do this kind of thing aga1n?

yes
no \
T Could ycu explain why (or why not)? \\

\
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V. Now I'd like to ask you some questions about Parent Activities at
the School.

1. Have you ever attended a meeting of the PTO?
yes
no
If yes)
Have you attended once, a few times, or often?
once

a few times
____often
2.

Have you ever attended a meeting of the PAC (Policy Advisory
Committee)?

yes
T_F—eS)

a. Have you attended once, a few times or often?
- once
a few times
____often
b. Have you ever taken part in an activity or talked with an EDC
Follow Through advisor?

yes L

no
¢. Do you know what EDC advisors do?

) yes
no

. 3. a. (For those who have attended parent meetings)
¢ ?h?t ?re some of the reasons you go to parent meetings?
’ List
b. (For those who have not attended parent meetings)
Did you know that there are parent meetings?

yes

no
Would you 1ike to attend parent meetings?

yes
no

;

4. Have you participated 1n any Follow Through parent activities (other
than meetings) such as, the garden project, parent workshops, and
suppers?

‘y es
TT?f“'

A ¢

Which ones?
(List)
(If no)
Would you 1ike to participate in other activities?

yes
no
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5. How do you hear about parent activities?
haven't heard
notices . /
telephone calls
newsletter
/ talking with other parents
other ?specify)
6. How is it best to notify you about activities for parents?
7. Do you have any difficulties in arranging to come to parent
activities?
yes
no
(1f yes)
(List, for example, child care, transportation, time when
activities take place.
8. Are there activities which you would like to see available for
parents that have not been mentioned?
yes
II? es)
Can you tell me your suggestions?
b. Would you be willing to help make these activities possible?
yes
no
\
VI. This last group of questions is about how you view your role in
your child’s school experience.
1. Do you feel that your involvement can help your child's education?
yes
“no
{Tf yes)
How?
(List)
(If no, please explain)
2. Do you see any benefits for you, personally, in being active in the

school?
yes

no
(If yes) _
What are they?

(List) L A R

oo
5
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3. Do you think you might be more active: . )
yes no If you know more about school activities?

yes no If child care were provided?
yes no If other kinds of activities were possibie?

SUPPLEMENTARY QUESTIONS:

\_\\
(For parents who have older children in the school who have not been in ™\
the Follow Through Program.)

Since you have some cﬁi1dren who were not in the Follow Through
. Program during the early grades, 1'd 1ike to ask you a few additional

questions.

1. Do you think there are any differences between ____ 's
(Follow Through child) school experience and that of your older
child/children who was/were not in Follow Through?

no

(T yes)
Can you tell me two or three ways in which 's
(Follow Through child) school experience is different?
For each difference, ask, "Do you approve of that?"
(Approve) and check at left.)

yes no -
1.
2.
30

2. Compared to when your older child/children was/were in the early
grades have you had more, less, or about the same amount of contact
with people at school since (Follow Through child)
has been in school?

more
ess
about the same

ta
-

Have you participated in more, less, or about the same number of
parent activities since your child has been in Follow Through than
with your older child/children?
more
ess .
about the same

4, Do you think there are any specific ways in which the Follow Through
Program has influenced your involvement with the school?

yes
1o
(1T yes)

Can you give some examples?
(List) .
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t INSTRUCTIONS FOR FILLING OUT THIS QUESTIONNAIRE:

-

¥

N Please read all of these instructions
before filling out your questionnaire.

Who is being This survey questionnaire is being administered to all
surveyed teachers, aides, project directors, principals of Follow
Through schools, local advisors and a sample of parents
: in each EDC Follow Through site.
Purpose of The purpose of the EDC Survey Questionnaire for Spring,
Survey 1975 is to supplement the National Evaluation of Follow

_ Questionnaires * Through by providing timely information about the content,
" : process and context of the advisory approach in EDC Follow
Through communities. :

A

Choices for The choices for response to each question were developed

response from the information base collected last year with
representatives from all groups in the EDC Follow Through
programs in Burlington, Vermont and Paterson, New Jersey. -

How to For each question, please circle onearespénse number.
indicate
your response For example, if the question says: "How many years

have you been working with the Follow Through Program?*,
the response choices are:

(0-1) (2-3) (4-5) (6-8)

- | 12 (@ e '

L _
The numbers 1, 2, 3, 4 appear next to or below the question.
Circle only the number that best corresponds to your response.

. In the example above, if you have been working with Follow:
Through for 4 years, circle the rumber 3.

The numbers you circle are coding numbers, which will allow
your response to be punched on a card. The punched card
wilthen be counted by the computer, to get the total
responses of all members of your group (teachebs, aides,
administrators, local advisors and parents) in all EDC

—FoTtow Througri communities:

Next to each question vou will see a column number (i.e.Cal..9),
This is fur computer purposes. Please disregard these column
numbers.




How to
indicate
your response

Categories of
Questions

Analysis
of Data

Some questions will ask you to "circle all that apply"

This means you can circle as many responses as apply
for you.

After many questions, the words "other (specify)" appear.
Circle the number next to this response if you wish to
write in a response of your own. These will also be coded
and counted by the computer.

Please try not to leave any question blank. This helps in
the total counting. If the choices do not seem to apply
to you, circle the number next to does not apply or write
your own response in the space for other (specify).

The questions include the following six basic categories:

I. Background

I1. Children's Learning
I11. Parent Involvement .

IV. Contact with EDC rfdvisory :

V. Work with School and Community Resources
VI. Supplementary Information

* When you see the words EDC Advisor(y), this
means EDC Follow Through starf from Newton.

The information collected in this survey will be analyzed
across sites and across %roups. This means that statements
can be made about a particular group or that grouj 's relation
to other gréups. These statements will be based on the total
information from all sites;-no individual site data will be
analyzed or presented. : o

Example of analysis:

.

"In X number of EDC Follow Through communities, y number of

teachers responded to question Z.

40% of all teachers responding felt that was an
important goal for children's learning. Of that 40%, 20%
were teachers with 4-5 years of experience with Follow

" Through.

ATT Fesponses will be counted by machine.

§
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Analysis
of Data

Final Report

\
Your response to the few open-ended questions (i.e. give
examples of other ways you would like to work with EDC
Advisors) will be coded and counted with the responses
of all others in your group. Your individual response
will not appear separately in the report of information
from the questionnaires. Your responses will be combined
by group.

-

The final report will combine a presentation of raw data

and an analysis by the EDC Follow Through research staff.
This report will be distributed in Fall, 1975.

-

This $urvey will be most‘mean1ngfu1 }f each community
gives the fullest possible response. :

o
THANK YOU FOR GIVING YOUR COPY OF THE QUESTIONNAIRE
YOUR THOUGHTFUL CONSIDERATION AND RESPONSE.




ID. NO.

ol 1°
+ "Col, 2
.. Col. 3
I. BACKGRQUND: TLACHERS ) Col. 4
- A, WORK EXPERIENCE BEFORE WORKING WITH FOLLOW THROUGH . LY
Col. 5 .
- a M e m' - ¢
1. Have you worked at a school Yes 1 ) .
before becoming a Follow e
Through teacher? No 2
Col. 6
2. Have you worked in a pre-séhool ) . Yes 1
or Headstart program before
coming to work in Follow Mo 22
Through? — )
3. How many years have you been a (0-1) (2-4) (5-7) (7-10) (Over10) . °
teacher? ’
1 2 3 4 "5 Col, 7
4, .For how many years have you None (0-1) (2-4) (5:7) (7-10) (Over 10)
taught in an open education .
approach before working in 1 2 3 4 5 . . 6 Col. 8

Follow Through?

B. ENTRY INTO FOLLOW THROUGH AND CURREN™ FOLLON THROUGH WORK EXPERTENCE

1. " How did you come to be a Was teaching in this school N
- teacher in Follow Through? system and was assigned to
. Follow Through ’

Was teaching in this school 2
system and asked to teach 1n ;
Follow Through

Applied to teach in this 7 3
school system and was assigned
to Follow Through

3y

e Appligg to teach in Follow 4
Through because I was attracted

(specify) = ) ‘ :




2.

4.

5.

C.

].

3

HdQ many years have you been
a teacher in Follow Through? .

vy 3.

How many years have you been
at this school?

2.

4

L

¢ L

At-this point in‘times, how

much v you-congider yourself to
be using an dpen education
approach in:your werk? |

'3

;;,. ]
] L
Wha't~ grades have you taughf (x)
in Follow- Through? .
(Cirche aiﬂ that apply .) 1
BCIN

1

(0-1).

%

(k-1)
2

-

2

A

(o-1) (2-3)

2

(2-3) (4-g)

(1-2-3) Other
‘g

EDUCATIONAL BACKGROUND PRIOR TO FOLLOW TAROUGH

What degree or degrees did you
hold before becoming a teacher
in FoTTow Through?

(C1rc1e all that apply,) -

Did you take regu1ar courses
towards.a degree but did not yel
have a degree before.éntering
Follow Through? \

1

If you were not working towards

a degree, did you regularly take
« eddcation-related courses before

entering Follow Through? —

4,

What kind of open education
training or experience-did
you have before working {n
thé\ Follow Through prog:gm}»\

P
v

-

Véry Much Some A Little
1-

“(6-8),”
- R Y Col. 10
(1) (1-2) (2)(2%)
3 "4 5. 6. -  Col. 11
~Tspecity)
) NN
(4-5) (¢ ) (Oyer 8)
3% s Cot. 12
Not at All
2 3 4 Col. 13
<7 BA, m education i
"' B.A. in other area 2
M.A. in education 3
MA. in éther:"area’ 4
Other - ' 5 |
‘.(speeify)
Col, '8
Yes 1
No
Yes 1
No
I Col, 1
None
, College course (s) 2
Student teacher 3
in open classroom
| Other 4

(specify)




"________________________________—T———7—————————————————————————————————————————————f—_u o
L] v - -
. v *
L o
. . .
s
.

» BKCKGROUND: OVERVIEW OF CURRENT CLASSROOM & SCHOOL. ’

Have you ever taught in a
program with an educational
approach that was different

than the Follow Through approacih?

a

Do you now regularly take
courses related to your
work as a Follow Through
teacher ? '

Are you now working towards
a degree, while teaching
in Follow Through?

Have you completed require-
ments for a degree since

becoming a teachér in Follow

Through?

How many children have you
had in°your Follow Through

| ¢lassroom for most of this
. school year?

What grade (s) is the Follow
Through class you are currently

teaching?

R

Col. 22
(20 or less) 1
(21-25) - 2
(26-30) 3
(31-35). 4
(Over Bgi' 5
® (k1) M 0:2) @

T 2 3 4 5

(1-2-3) (Other)

Col. 18
» Yes 1
No 2

(2-3) (3)
6 7

(specify)
8 .9




30

How did you come to be
teaching in this particular
glass?

Which adults have you worked
with regularly in your class-
room during this year?
(Circle all that apply.)

k)

—_—
In your opinion, how satisfactory
is the staifing in Follow Through
classrooms?

In your opinion how satisfactory

(overall) is the current staffing in

the ciassrooms in your school?
- - - o
*

!

class g

\ K
Asked if you wanted to
teach in this class

Asked to be assigned’
to this class

Other
“(specity)

Fuii-time aide
Part-time aide
Another full-time teacher

Another part-time teacher

‘No other paid aduits

Part-tihe volunteers
Student teacher

Other

Asgigned to teach in this

(specify)

Vary
Somewhat
-Not very

Not at all

Very
Somewhat
Not very

Not at all




II.

CHILDREN'S LEARNING:  TEACHER VIEWS

There is a great deal of discussion about the need for children to
learn basic skills and the need to include children's interests in
the learning process.

1.

Which of the following phrases best describes the way you
approach basic skills and children's interests in your teaching?

, R Col. 28
Focus mostly on children's interests 1
: A , -
Focus mostly on basic skiiis 27
.Focus mostly on basic skills and pursue -
children's interests as they relate te St .
basic skilis P 3
T o~
- Focus equally on basic skills and children's
interests ' , 4 1

—

Other (specify)

/

L.

In this section we would like to obtain some information about what
your classroom day is generally like. Each statement is followed
by six possible responses: always - usually = often - sometimes -/
rarely - never. It might be helpful to think of these words as
representing percentages. For each statement, please circTe the
number under the word that best -describes your classroom.
L )
" Always - about 100% of the time
Usually - about 80% of the time
- Often -- about 60% of the time
i Sometimes -- about 40% of the time
' Rarely  -- about 20% of the time
Never ‘-~ almost never

On an averagde day, ! schedule specific time periods for each subject
to be covered.

Always \ Usually Often Sometimes Rarely Never

© o “L ) ; 3 4 5 6 ~ Col. 29

. ! . !
Textbooks and %ccnmpanying workbooks are my primary resources for
assiygning class work in teaching basic skills,

Always Uéual]y Often Sometimes Rarely Never

1 2 2 4 - 5 6 C

/
/

ol. 30
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I attempt to follow curriculum guidelines for my grade level.

Always Usually Often Sometimes Rarely ﬂever
1 . 2 3 4 5" 6 Col. 31
During most of éhe day different children are working on dif%érent
things simultan§0usly. )
Always dsually - Often Somet imes Rarely Never
1 2 3 4 5 € Col. 32

On an average day, the children's desks are arranged in rows.
Always Usualiy Often Sometimes Rarely Never
1 ‘ 2 3 4 ) 5 6 Col. 33
Beforc ieaving the classroc® for any purpose, the children must ask
permission of the teacher.

Always Usually Often Sometimes Rarely Nevey

1 ' 2 / 3 4 5 6 Col. 34

v

On an average day, I spend a considerable amount of my time in the
classroom maintaining order and discipline. .

Always Usually Often Sometimes Rarely .. Never

i 2 3. ) E 5 6 Col. 35

\

How many of the childran in your classroom have broﬁght things to school
that they are interested in working with or studying? (This question
refers to things 1ike animals, things from nature, games, project materials,

etc.) N

AN

A1l Most Many Some A few None

1 2 3 4 5 6 Col. 36

On an average day, children move freely about the classroom without asking
permission.

Always Usuzlly Often  Sometimes Rarely  Never

1 2 3 8 5 6 Col. 37




When you report each child's progress to his/her parents, how
important do you consider each of the following criteria?
(Circle one number for each of the criteria listed.k

e ot

Not At
' Very Somewhat Very A1l
Criteria Important Important Important Important

z

grades on tests Col. 38

work on classroom
assignments

completion of homework Col. 40

geneval attitude towards
school and class work Col. 41

"4ngividual progress on
ungraded vork and activities -1 2 3 4 Col. 42

1

my own evaluation of child's
work compared to what I
judge him/her capable of
doing 1 2 3 4 Col. 43

/

my own evaluation of child's
work compared tc the wcrk of
other students 1 2 3 4 Col. 44

other (specify) 1 2 3 4 Col. 45




4.

When you periodically report a child's progress to his/her parents,
which of the following systems do you primarily use? Circle the
appropriate letter or letters. (Circle all that apply.)

. Col, 46 Col. 47 Col.48

Circle response | Circle response |Circle response
for Question 4 | for Question 5 jfor Question 6

letter grades 1 1 1
satisfactory unsatisfactory 2 2 2

comments 1ike: progressing
very well; average progress;
poor progress, etc.

written report describing
the child's work and progress

verbal report directly to
parents in conference with
them

other (specify)

Which one of the grading systems in the question above would
vou most prefer to use? (Circle the appropriate number. )

el .

ER
-

Which one do you think parents most prefer? (Circle the
appropriate number. )




We are interested in what you think are important things children should
be learning in school. For each of the statements listed below, circle
the number which indicates how important you think it is as a learning
goal.

Not at

U L Very Somewhat Not Very  all Don't

" o Important Important Important Important Know
The child should be :
learning to-feel important 1 2 3 4 5 Col. 49
as a person , '
Children should be developing 1 2 3 4 5 Col. 50
the ability to work and play
cooperativeiy
Children should be developing 1 2 3 4 5 Col. 51
basic skills, such as reading, - _ .
writing and math
Children should be learning 1 2 3 4 - 5Col. 52
how to think ard work ‘
independently

LooKing again at the statements listed in Nuestinn 7, how satisficd arve you
with the way children are accomplishina these goals in ihe FolTow Thraygh
Proaram? For each of the statements 1isted below, circle one number.

Not
Very Somewhat Not Very at all Don't
Satisfied - Satisfied Satisfied Satisfied Know

The child should be
learning to feel important
as a person 1 2 3 4 5 Col.53

Children should be develop-
ing the ability to work and- 1 2 3 4 5 Col.54
olav cooperatively

Children should be develop- . .
ing basic skills, such as 1 2 3 4 5 Col.55
reading, writing and math -

Children should be learning
how to think and work 1 2 3 4 5 Col.56
independently - i

L)
v

9 ,.‘x_r"-i




9. Which of the following patterns of classroom organization comes closest
to describing your classroom on a "typical day"? (Circle the number
which applies.)

Fairly structured morning, teacher
directed and focused on academic
skills: afternoon includes most
creative and free choice activities,

Each addlt in the classroom is
responsible for a group of children,
-although children may work indivi~
dually or in groups. Time for
projects and choice of activities
tends to occur in the afternonn,

Emphasis is on a rhythm of activities .
moving back and forth from large

group activities to small group and
individual activities. By directing
the rhythm of the day, the teacher

is able to focus activities and

allow time for children to choose

what they would 1like to do.

Children are highly involved in
planning and take responsibility for
their daily activities. Although
individual activity predominates,
there are times for small group
sessions and for the whole group to
get together. Adults circulate to
provide help and to remind children
to complete their work.




10. Below are a number of statements about the open classroom. Please
read each statement. (Circle the number which indicates how you
feel about each one.) . :

Definitely More ‘More Definitely
True True False False
Than Than
False True

In the open classroom ) Lok
children are given too much .

freedom. ) 1 2 3 4 Col. 58

The open classroom does not .
adequately prepare children 1 2 3 4 Coi. 59
to work in the real world.

Discipline in an open class-

room situation is less of a

prob’zm than in reyular 1 2 3 -4 Col. 60
classrooms. -

I would like to work in an
open classroom situation. 1 2 3 4 Col. 61

I would like to have my own
child in an open c¢lassroom
situation. 1 2 3 4 Col. 62

11. It is my feeling that the open classroom approach to learning would benefit:
(Circle one number.)

Col. 63
A1l pupils 1
Some pupils 2
No pupils 3

1




II1. PARENT INVOLVEMENT: TEACHER VIEWS

1. Do you feel that parents should

be involved in their children's
school?

. In which of the following ways
do you feel parents should be
involved in Follow Through in
this school?

(Circle all that apply.)

3. In which of the following

ways listed in Question 2
have parerts been involved,
in Follow Through in this
school?

(Circle all that apply.

For Question 3 see coiumn
apove. )

Col. 64
Yes 1
No 2

Col. 65

Ways parents
should be
involved

None 1

Visit énd observe - 2
in the classroom -

Teach or share skills 3
and experiences with
children in the class-

room

Talk with school 4
staff *

Participate in ' 5

Parent meetings

Attend workshops with 6
school staff and
parents

Other (specify) 7

Col .66 -

Ways parents
have been
involved '




Col. 67
4. In your opinion, what are the Help and encourage 1
most important reasons for children to learn
parent involvement in
Follow Through? Develop a sense of 2

partnership in the
learning process
among parent, child
and school staff.

Facilitate personal 3
growth of parents -

Involve parents in. 4
educational decision

making
Involved parents can 5
help to change
‘ things
Other (specify) 6
’ Col. 68
5. Do you feel that enough Yes 1 <
parents have been involved
in the Follow Through No 2
program in this school? .
Col. 69
6. Do you feel that it is Yes 1 _
important for parents to
be continuously infcinea No 2

about the activities of
the Follow Through program
in your school?




Somewhat

7. How well informed Very Not very Not at Don't
do you feel that well informed well all know
parents are about informed ~ informed informed
the ongoing :
activities of 1 2 3 . — 4 5
Follow Through ‘
in your school? Col.-70
8. How often do you A1l of Most of Scre of Hardly
initiate contact the the the ever
with parents? time time time
"] .2 3 4 Col. 71 )
9. To the best of your Col. 72
knowledge, which of the Mot enough time on the part
following makes it diffi- of parents 1
cult for parents to
participate in activi- Lack of child care 2
ties related to Follow
Through? (Circle all Meeting time inconvenient 3
that apply.)
‘Lack of information on parent 4
meetings
Not enough interesting activi- T s i
ties for parents :
Other (specify) 6
10. If it was available, Very Some- Not very Not at all
would you be inter- inter- what interested interested
ested in an on-going ested inter-
training program for ested
parents who would like
to be more fully in- 1 2 3 4 Col. 73
volved in the Follow '
Through program? ;
11. If it was available, 1 2 3 4 Col. 74

would you be willing
to participate in the
‘development of such a
program?




S
12. Indicate how often you have contact with each
of the following individuals or groups.

Very Often Not very Not at
often often all
PAC Chairperson 1 2 3 4
’ PAC Executive Board 1 2 3 4
\\ Parents at home 1 2 3 4
\Parents in school 1 2 . 3 4
Non-Fc1low Through 1 2 3 4
parents
- Head Start and Day 1 2 3 4
- Care Program
Other (specify) 1 2 3 4
.S,u \
. -

Col. 80

IBM Card B
.Col. 4

Sa




* IV. CONTACT WITH EQC ADVISORY: & TEACHER VIEWS
1Y ‘ .

A. CONTACT WITH EDC ADVISORS IN THE CLASSROOM - X
T Col. 5

1. Have EDC advisors ever visited yes 1
your classroom? :
(If no, skip to QGEE;;;; 10.) N no 2
2. How often have EDC advisors About ence Aboutyevery About once Not
: visited your classroom during or.twice other or twice at
this school year? a }rar month a month all
- . " 2, 3 4 ‘col. 6

/

Yo
O
o
—
~J

3. Who usually initiates the. ‘
contact? s+« LEBC advisors talk with you. ‘ 1

.EDC advisors just drop by. : 2
- S W '

.Teacher asks.EDC advisors to visit. 3

.Teacher tells local advisor she/he
would Tike EDC advisor to visit. 4

.Local advisor and/or project director: /)
assigns EDC advispr to visits. 5

.Other

(specify) -
4. What do EDC advisors usually .Work with a grouﬁ of |
do in your classroom? (Circle children. ‘ 1

all that apply.)’ ‘
.Observe activities of :

individuals or groups. 2
. .Help with areas and us

. . of materials. . : i 3

.Talk with teacher after / .
activities or observation. / - 4

| ’ .Talk with teacher about /
. teacher's concerns. ’ 5
E] ’ \ /

.Other / 6

(specify) - |




5. Who initiated this EDC .Teacher initiated this
advisor activity in your activity. -
¢lassroom?
LEDC advisor initiated this
activity.

.Teacher and advisor
initiated this activity
jointly.

.Otper

(specify)

6. What do you usually do while .Continue to work with

EDC advisors are in your children. 1
-classroom? . : o '
. .Observe what EDC advisor
is doing. 2
.Other ¢ 3
(specify)

7. Overa'1, how helpful do you feel EDC advisors' work has been in your
classroom? ' .

—Very ha1pful  Somewhat Mot very Not at all <=
helpful  helpful helpful -

1 2 . 3 4 Col. 11,
8. Give one Qr two examples of things EDC advisgré do in ydur .
classroom, which you have found helpful. Col. 12
a. . , 1
‘b, 2 ;
. ”
9. Give one or. two exarples of things. EDC advisors do in your
) clzdsroom which you have not found helpful. 5 Col. 13
a 1
.“él \ b ¥ 2

17




ﬁ"ﬁ?‘“;LEZHMWfi SR Col. 14

10, If you tave-not-had_an EDC advisor visit your classreom yes 1 d
—_— during this year, would you Tike an~advasor(s) to visit
L ' your classroom in the future? no 2 :
does
- rot
apply 3

e

"B. OTHER CONTACT WITH EDC ADVISORS L

- - “

— ] T,

1. How many ttmes have younattended a_summer workshop in your

commun1ty7
(0). (1) (2) (3) (4) (5 or more) \
1 2 3 4 5 6 Col. 15 O
2. gékgég;;;_§5§;k§h§, how helpful to you were these summer ' T
workshops? - T,
) Very neTpful Somewhat Not very Not helpful Does not apply -~ - \

helpful  helpful at all ‘ T

;///{, 2 3 4 ;/// 5 Col. 1€

- - T -
- -

-

3. How many-times have you a;ﬁendéd é workshop in your conmun1%y
during this school year?

() - (1) “2) () @) (50r moré)
1 2 3 4 5 6 Col. 17

. Generally speaking, how helpful to you were these workshops
in the community?

Yery helpful Somewhat Not very. Not hélpful Does not apply
helpful helpful at all

{
-

1 2 3 4 5 Col. 18 °

;Fﬁow many workshops\nave you attended at EDC in Newton, Mass.?
(© (1) (2) (3) (4) (5 or more)
i 2 3 4 5 6 Col. 19




6. Generally speaking, how helpful to you were tiiese workshops

. —
Very helpful Somewhat Not very Not.helpful Does Tiot apply
/ helpful  helpful at all

1 2 3 -4
N ) //

P
-

7. would'you Iike/IO/W6Fk with EDC advisors in other ways
(in thg/glass%pom or outside’of the classroom)?

o

/

8. If you would like to work with advisors in other ways, please
give examples: ‘
{

a. /

|
{

c. No suggestions ° N " /
. Overall, whaﬁ is your opinionikbout the EDC advisory inservice
training opportunities available to you in Follow Through?

Very - Somewhat Not very Not at all
adequate adequate adequate adequate

] 2 3\ 4




A

/

OVERALL, THE FOLLOWING STATEHENTS ARE AIMED AT DESCRIBING SOME
WAYS\IN WHICH THE EDC ADVISORY HAS WORKED TO PROVIDE SUPPORTIVE
SERVICES TO FOLLOW THROUGH STAFF.

1. Each statement is followed by six possible responses: always -
usually - often - sometimes - rarely - never. It might be helpful
to think ot these words as representing percentages. For each
‘statement; please circle the word that best describes your classroom.

Always -~about 100% of the time,
Usually --about 80% of the time,
Often --about £0% of the time,

¢ Sometimes --about 40% of the time,
Rarely --about 20% of the time,
Never --alrost never.

.You have had regular communication with EDC advisors as ytu work in
follow Through. '

- Always Usually 0ften Somet imes Rarely Never
1 2 3 .4 5 6 Col.

.The EDC advisory has aided you in your understanding of the goals and
values of the EDC Follow Through program.

Always Usually Often Sometimes Rarely Never

1 2 3 4 5 € Col.

.The EDC advisory has aided in the establishment of a climate of
mutual respect and trust among individuals in the Follow Through program.

Always Usually Often Sometimes Rarely Never

1 2 3 4 5 6 Col.

.The EDC advisory has worked toward including teachers & aides in
decision-making which affects their work in the program.

Always Usually Often Sometimes Rarely Never

1 2 3 4 5 6 Col. 27




L]

.The EDC advisory has worked toward supporting teachers in planning
their own curriculum and provisioning their classrooms.

Always Usually Often Somet imes Rarely Never

] 2 . 3 4 5 6 Col. 28

———p s

.The EDC advisory has provided opportunities for the on-coing
development of teachers, aides, administrators, local advisors,
and parents in the EDC Follow Through program.

Aiways Usually Often Sometimes Rarely Never

—_—

1 2 3 4 5 6 Col. 29
.The EDC advisory has worked to suppert local ;&visors in their
work as advisors (not as supervisors or administrative assistants).
Always Usually Often Sometimes Rarely Never
1 2 3 4 5 6 Col. 30
.The EDC advisory has encouraged parents in educational decision-
making within the Follow Through program.
Always Usually Often Somet imes Rarely Never
1 2 3 4 5 6 Col. 31
.The EDC advisory has aided in the development of networks of
communication which will remain after EDC leaves as a spensor.
Always Usually Often Sometimes Rarely Never

1 2 3 4 5 6 Col. 32

21




OVERALL REACTIONS OF TEACHERS 'T@ EDC ADVISORS

How h21pful were EDC advisors
when you had difficulty?

How sensitive were EDC
advisors to your feelings
and concerns?

How willing and able were EDC
advisors to respond to your

. feetings and concerns?

Did you feel free to ask
EDC advisors questions or
disagree with their opinions?

In your opinion, were they
fair and impartial in their
dealings with you?

At this point_in time how

- clear are the objectives of

the EDC approach to you?

How much have your goals in
working with EDC advisors
changed over the years you have
worked with them in Follow
Through?

How much have the roles of EDC
advisors changed over the years
you have worked with them in
Follow Through?

Very helpful Somewhat Not so _MNot at
helpful helpful all helpful

1

Very ‘
sensitive

1

Very
willing

1

Very free

1

Very fair

1

Very clear

A great
deal

A great
deal

22

2 3

Somewhat Not 50

senitive sensitive all sensitive

2 3

Somewhat Not so
willing willing

2 3
Somewhat Not so
free free,

2 ——3
Somewhat Not so
fair fair

2 3

Somewhat Not so
clear clear

2 3

Somewhat Not so
great great

2 3
Somewhat Not so
great great

2 3

4 Col. 33
Not at
4 Col. 34
Not at
all willing
4 Col. 35
Not at all
free
4 Col. 36
Not at
all fair
4 Col. 37
Not at
all clear
4 Col. 38
Not
at all
4 Col. 39
Not
at all
4 Col. 40




9. In your development as a Follow : Col. 41 : Col. 42
Through teacher, when has working
with EDC advisors been most/least Most helpful Least helpful
helpful to you?
(Circle one number in each column.)

(a) When you first began to 1 1
work in Follow Through
(b) After 1-3 years of 2 2
experience in Follow
Through
(c) After 4-5 years of 3 3
experience in Follow '
Through
(d) On an on-going basis 4 4
(e) Other : 5 5
{specify)
Col. 43
10. Give two examples of kinds of a. 1
EDC advisor non-classroom services
which you consider to have been bR <
most helpful.
¢. No suggestions 3
Col. 44
11. Give two examples of kinds of a. 1
EDC non-classrcom services which
you consider to have been least b. 2
helpful. ’
c. No suggestions 3
12. In your opinion, how adequately Very Somewhat Not very Not at all

do the services provided by EDC adequately adequately adequately adequately
advisors currently meet your

needs as a Follow Through teacher? 1 2 3 4 Col.45
Col. 46
13. Besides EDC advisors, with whom EDC Follow Through 1
have you had contact from EDC in - Project Director
Newton?
(Circle all that apply.) Consultants 2
=DC researchers 3
pon't know 4
Other 5

“(specify)




1,

15.

Please indicate how
satisfied you were with
the contact you had with
each of these individuals
or groups.

(Circle one response for
each individual or group.)

EDC Follow Through
Director -

Consultants
EDC researchers

‘Other
(specify)

What suggestions can you
offer, at this time, to make
EDC advisory services more
relevant to your needs as a
Foliow Through teacher?

Very Somewhat

not very MNot at all Does not
satisfied satisfied satisfied satisfied apply

1 2 3

T 2 3

1 2 3
Col. 51

a. 1

b. 2

¢. Nn suggescions -3

24
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WORK WITH SCHOOL AND COMMUNITY RESQURCES: TEACHER VIEWS

1.

How much influence, positive or negative, do each of the followin

g

groups or people have on your classroom? (Circle one number for each category.)

A great deal Some Little No

of influence influence influence influence
Parents 1 2 b3 4  Col. 52
Aide(s) in your classroom 1 2 - 3 4 . Col. 53
Other teachers & aides 1 2 "3 4 Col. 54
Specialists in school
(i.e. curriculum,
speech, nurse, etc) 1 §§ 2 3 4 Col. 55
Project director 1 2 3 4 Col. 56
Local advisors B 2 3 4 Col. 57
Parent coordinator 1 2 3 4 Col. 58
Principal 1 2 3 4  Col. 59
Superintendent . 1 2 3 4 Col. 60
Other people in the 1 2 3 4 Col. 61
community
News media | 2 3 4 Col. 62

Jo you feel that you have enough 1nf1uence to do what needs to be
depe in your classroom? . .

Col. 63
Yes - 1
No 2

25




3

If you wanted to significantly change what you do in your classroom, which
of the individuals or groups listed below would be Tikely to give you the
most support? (Circle all that apply for Question 3 below.)

Which individuals or groups would be 1ikely to give you the least support?
(pircle all that apply for Question 4 below.)

Most Least

Support Support

Col. 64 Col.’ 65
Parents y {“
Aide(s) in your classroom’ .2 2
Other teachers & aides 3 3

A

Specialists in school :
(i.e. curriculum, . . o
speech, nurse, etc.) - .
Project director 5 5
Local advisors 6 6
Parent coordinator 7 7
Principal 8 8
Superintendent 9 9
Other people in the _ 0 0
community
News media ‘ X X

26




5. Teachers and aides work with each other in the classroom. This question
is included to get a sense of some of the qualities and conditions which

teachers and aides value in working together. (Circle one number for
each statement.)

Very Somewhat Not very aNot at
Important Important Important all
. Important

Teacher & aide share - g

similar goals and values 1 2 3 4 Col. 66
Each adult in the class- 1 2 3 4 Col. 67
room takes initiative in ]
activities ' |
Teacher and aide share 1 ‘ 2 3 4 . Col. 68
classroom planning

Working together with 1 2 3 4 Col. 69
the same person for several ’

years allows the time

needed to develop a good

working relationship

Having another adult to © 2 3 )
relate to in the class- 4 Col. 70
,room ‘

Teacher & aide share work 1 L2 3 4 Col.71
egually

Teacher & aide regularly 1 2 3 4 Col. 72
talk with one another

about their work with

children

Teacher & aide respect each 1 2 | 3 4 QQL;JCi
other's style and interests

Each adult has the freedom 1 2 3 4 Col. 74
to carry out his/her own ideas .

27




VI. SUPPLEMENTARY INFORMATION: TEACHER VIEWS

/

\

This question is designed to identify the aspects of the Follow Through .

program which you value most. Select three of the program components
1isted below which ycu feel are most important to the continued effec-
tiveness of the program for children in your school/community.

(Circle only three,)

Col. 75
Money for materials and trips 1
‘ |

Medical and dental program 2
Snack programs S 3

b

) “ P ¥

Lunch program 4
Aides in the classroom : 5
EDC Advisory support on 6
open education
Parent/community 7
activities in the school
The o.pen classroom approach . 8
Local advisors - 9--
Parent coordinator 0
Project coordinator X
Other Y :

(specify)

78
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‘2, In order for you to improve your effectiveness in your Follow Through

work, which two of the following would you like to have more of?

. (Circle only two numbers.)

e

L= — Y [
In-Service Training ' ‘ 1
Mbre monetary resources -2
{ \\ |
Moé support and encouragement 3
fro; those_with whom you regularly
work T -

\

More &ime to plan (on your own 4
T and wﬂ;h others) y
More tfme to assess accomplighments . 5
\ | ,
More conﬁfct with EDC advisors ‘ : f
N \\ ) N
Other \ - 7
(specify)
. l ’ ) '!‘
3. What age gréup are you in? Under
‘\ ‘ i 20-30
< | | 30-40
‘\ 40-50
' Over

-——
{

T,
-

ST

oz,
W'"‘Lw:“‘“:
%

20

50

Col. 77

o AW ™

Y ]




4. What is your current " Single o
marita} status? )
Married S - 2
Separated . - . -3,
Divorced 4
Widow or widower 5
.4 ' Other” 6
(specitfy) .
< ) * Col. 79
‘5. Are you currently the " ‘ . ; Yes A
head of a household ‘ ‘
with children? g No , 2
6. Overall, how worthwhtle Very . Somewhat  Not very . Not .at all
an experience for you worthwhile worthwhile worthwhile worthwhile .
was the process of filling ~
out this questionnaire? ’
s 1 .2 3 4 Col. 80
. l | -
THANK YOU FOR YOUR TIME
A AND COOPERATION: .
N N
- \\
» ‘ - \

30 . ; ;
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1. BACKGROUND INFORMATION

"A. Evaluation of the Follow Through Program

-

) f s ,
The U. S. Office of Education has required that two kinds of evaluation
. be conducted about all Follow' Through programs:

(1) National Evaluation of Follow Through and,

(2) Sponsor Evaluation of Follow Through
{ . -
v ‘ | '
National Evatuation of Follow Through has included the regular adminis-
tration of tests to assess child outcomes and the collection and analysis
. of this test data. It has also included the collection of some interview
data. This data is used to look at achievements of individual Follow
_ Through- sponsors (i.e. sites which are affiliated with a sponsoring agency
qy’wﬁicﬁ are self-sponsored) and to compare the achievements of various
spegasors. The'National collection and analysis-of this data has been
_contracted to Stanford Research Institute (SRI), ABT Associates and several
otherﬁgiternal groups.

‘%

é:&i% ’ ' L /

?és : . .

Teg U. S. Office of Education has also required that each sponsor con-
d;gti“?‘annual Sponser Evajuation, to be designed by the sponsor and
ir gﬂ" supplement the National Evaluation. Each sponsor writes an
ann

evalu#fion achivities. The EDC Follow Through Survey Questionnaire for
Spring, 1975, to~be adhinistered to teachers, aides, administrators and
par - ts at all EDCxFollow Through.sites-is a major comporent of the sponsor

iveva}$gt10n which wa§\nfoposed by EDC and funded by the Office of Education
for 1974-75. -

u#é%;rop le:f: USOE. and is then funded to carry out specific sponsor

*

B.s. EDC Follow Through Evaluation Rg§earch

, It i¢ a function of the EDC Follow Through evaluation team to design
sand carry out the annual sponsor evaluation. We currently have a staff of
three evaluation researchers and a limited budget for travel, consultation,
analysis and dissemination of data. The evaluation team responsibilities
also include: _

- Work with advisory staff to develop and support
research activities in communities.

[ - *jajson with and responsemfbvrequests for infor-
mation from SRI, ABT Associates, USOE, etc.

- Collaboration with other sponsors and researchers
to develop appropriate evaluative techniques for
- open edu;catiom§
L 2




. B .
We have worked-to design and carry out evaluaﬁ@on projects,in
accordance with EDC Follow Through objectives,whichiwill contribute
data to the USOE in order to broaden their underStanging of EDC

Follow Through process and accomplishments. In addition, projects have
been planned that are "do-able" within the scope of oyr resources.
. ' vi \

The following are examples of some of our most recent sponsor
evaluation projects. These examples both describe completed projects
and illustrate the:importance and timeliness of the EDC‘(ol]ow Through
Survey Questionnaire for Spring, 1975. ‘ V-

\ ) -

\ -~
The EDC Follow Through open education approach is based on an
advisory which works on an on-going basis in,comiunities. with teachers,
. aides, apministrators and parents to increase unHerstanding) of how
' children Tearn and to broaden the range of approaches, methods and skills
which they bring to the teaching/learning process. '

e

In 1972-73 EDC Follow Through researchers developed a report on
advisory functions, which was based on advisors' regular reporting of
the kinds of activities they were involved in with EDC Follow Through
.communities. (EDC Follow Through Advisory in Communities, 1971-72)
“This study represented the advisors' perceptions of the ways in' which
they worked in communities. ‘

) ~ .

In 1973-74 an in-depth interview study of the EDC Follow Through
approach was conducted in two EDC Follow Through communities - Burlington
Vermont and Paterson, New Jersey. In open ended interviews, a wide range
‘of questions were responded to by a broad spectrum of adults in these
two communities. Teachers, aides, administrators and parents were
rasked to comment on topics such as: views of children's learning}
[parent involvement in Follow Through, working with EDC+advisors and the
' EDC approach to learning. CDC research staff interviewed Tocal Follow

, Through staff in their communities and trained a group of Follow Through
parents to interview other Follow Through parents. The data which' was
collected represents the attitudes and perceptions of the adults who were
interviewed. The data was analyzed and presented in two case studies,

" An Assessment of the EDC Advisory Approach. These studies will be
available for distribution in May, 1975.

\ A case study has some distinguishing characteristics. It is .

¥ - conducted at a particular point in time and the specific findings refer
i only to the particular case studied at that point in time. The findings
i are useful to develop generalizations and hypotheses in thinking about

, similar ~ases (i.e. the attitudes and perceptions of the adults who 'work
l in other tDC Follow Through communities.)

!

The questions to be asked and the issues to be explored in the EDC




Follow Through Survey Questionnaire for spring, 1975 are primarily
derived from these two case studies conducted in EDC Follow Through
communities. In addition, the EDC research staff developed a survey
of EDC Follow Through objectives which was administered to EDC Follow
Through staff in Newton in Fall, 1974. A1l staff were asked at that
time to indicate to what degree they accepted various .open education
Follow Through objectives and those staff members who worked directly
in communities were asked to indicate to what degree they felt that
they emphasized each of these objectives in their work. The findings
of this fall, 1974 survey have also contributed to the design of items
for the spring, 1975 Survey Questionnaire for all EDC Follow Through
communities.

IT 1S IMPORTANT TO EMPHASIZE THAT ANY PARTICULAR DATA COLLECTED
REFERS SPECIFICALLY TO THE TIME AND CIRCUMSTANCES UNDER WHICH IT WAS
COLLECTED. WE ARE ALL CONSTANTLY GROWING AND CHANGING OUR ATTITUDES,
PERCEPTIONS AND EMPHASES, HOWEVER, THERE ARE SOME BASIC THEEBE ICH

VE BEEN CONSTANT N THE EVALUATION AND DEVELOPMENT OF THE OLLOW
HROUGH APPROACH. _IT IS THESE BASIC THEMES WHICH ARE TO BE SURVEYED
IN ALL OLLOW THROUGH COMMUNITIES AT THIS POINT IN OUR DEVELOPMENT,




I1. METHODOLOGY - SURVEY QUESTIONNAIRE FOR SPRING, 1975

A. Purpose of Survey Questionnaire

The purpose of the EDC Survey Questionnaire for Spring, 1975 is to
supplement the National Evaluation of Follow Thraugh by providing timely
information about the content, process and context of the advisory approach
in EDC Follow Through communities.

To accomplish this purpose, we will gather information from teachers,
aides, administrators and parents concerning their perceptions of the
impact of the advisory approach in all ten EDC Follow Through communities.

B. Design and Construction of Survey Questionnaire

The completion of the 1973-74 interview studies in two EDC Follow
Thrcugh communities was an essential factor “in the development of the
form of data collection for the 1975 survey.  The responses to the ques-
tions in the interview studies provided a basis for the construction of
items which are included in the self-administered questionnaire for spring,
1975. In addition, some items from the fall, 1974 survey of EDC Follow
Through objectives (see p. 3 ) are also jncluded in the spring, 1975 .
questionnaire.

Structurally, the survey questions fall into six basic categories.
These categories are similar to those found in the 1973-74 interview
studies in two EDC Follow Through communities. Descriptions of the ques-
tionnaire categories are as follows:

1. Background Information
This survey data will provide information about the abilities,
training, and experiences that teachers, aides, parents, and
administrators bring to their involvement in Follow Through.
For example, we will ask questions about pre-service and in-
service training that teachers have had, the number of children
that parents have had in the Follow Through program; the number
of years that aides and administrators have worked with the
Follow Through program. This background information will
allow us to look, in a comprehensive way, at other data collected
by means of the survey. For example, it would be interesting
to know if the number of children involvad in Follow Through
is one of the variables which influences a parents' inyolyement

or if the number of years of teaching experience inf
thinkinn ahout children's learning in anv particular wav.

1uences teachers'
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Children's Learning

We believe that it is important to continually assess.the
attitudes of Follow Through members concerning what-and how
children should be learning. For example, questions will be
asked about: the grouping of children in Follow Through
classes: children's behaviors which are encouraged and those
which are not encouraged; the arrangement of the learning
environment in the classroom.

Parent Involvement

We are interested in the ways in which parents become involved
in their children's education. What kinds of activities-are
parents involved in? This is an example of the kind of
question which will be asked about parent involvement. in
Follow Through

Work with School and Community Resources
This category pertains to the working relationships which form:
in Follow Through communities as people spontaneously seek
assistance and consultation from one another in order to

become more skilled or better informed as Follow Through adminis-
tratdrs, parents, teachers or aides. An example which would fit
into this category is "To whom do you usually turn for assis-
tance in the classroom; in the school; in the Community?

¢

Work with the EDC Advisory

As distinct from the category of work with school and community
resources, this category is concerned with the nature and
content of relationships which develop as members of the Follow
Through communities work with EDC advisory staff. For example,
questions will be asked about participation in EDC worksheps

in Newton and in the communities; work with EDC advisors; and,
in general, about the nature of relationships which occur
simply because EDC is involved with the communities as the
sponsoring agency.

. ‘\
Projections

\
Questions in this category are intended to gather information
about those aspects of Follow Through which community members
would like to see continued as part of their program. This is
a more focused way of identifying those aspects of Follow
Through which hold the most value and promise for the community
on an on-going basis. :




C. Groups to be Surveyed

A1l four community groups to be surveypd (teachers, aides, adminis-
trators, and parents) will be asked some similar questions in &1l six
categories. However, some different questions will also be asked of each
of the four groups to determine the functions and concerns unique to the
members of those groups. The groups are as follows:

Teachers - A1l Follow Through teachers in all sites. |

_Aides - A11 Follow Through aides in all sites.

Administrators - Project_directors, local advisors, PAC chairpersons,
parent coordinators, and principals of Follow Through schools in all
sites.

Parents - Our original intent, as we stated during the March, 1975
Rdministrators/Parents Workshop at EDC, was to survey a small num-
ber of parents, from the Parent Advisory Committees (PAC). Workshop
participants expressed a concern that this was an unrepresentative
sample and that there were other parents who had valuable information
to share but who were unable, for a variety of reasoss to be formally
involved in the PAC. While time, budgetary, and staff constraints
still do not allow us to survey all parents in all communities, we
have revised our design to increase the parent participation in the
survey as follows:

. For every PAC parent surveyed, two non-PAC parents of children in
Follow Through should be surveyed.

. A minimum of five PAC parents and ten non-PAC parents should be
surveyed in each community.

. Since some communities have many mofe Follow Through classrooms
than others, it seems reasonable to try to make the numbers of
parents surveyed in each community commensurate with the number
of Follow Through classrooms in that community.

In sum, we are attempting to Survey communities according to their
relative size without surveying too few parents in some communities and
too many parents in others.




D. Process of Implementation

This paper describing the background and methodoloav for the Sorina.
1975 EDC Follow Through Survey Ouestionnaire is heina cent to 211 Pprojoct
Directors, Local Advisors, Principals of Follow Through school$, PAC Chair-
persons and Parent Coordinators. This/naner is a follow un to-

1., The memo of March 3, 1975 from Srace Hilliard, EDC-FT Director,
which introduced our plans.to conduct this survey,

2. The presentation about this survey by our reséarch staff at the

Follow TQ{cugh Administrators and Parents workshop held in Newton
in March., 1975.

An Implementation Package will be mailed to the Project Director in
each EDC-FT community during the week of May 12, 1975. Each Project
Cirector will be asked to take overall responsibility for the distribution,
collection, and return of the Survey Questionnaire forms. to FNC  Follow
Through no later_than Mav 3n. 1975,

The Implementation Package will include: .

- Questionnaire Forms for all four groups to be surveyed (teachers,
aides, administrators and parents?

- Fnvelopes for the return of individual questionﬁaires
- A 1list of the Follow Through members to be surveyed

- Directions for implementation.

The directions for implementation will request that the appropriate
Survey Questionnaire Form be given to each individual, along with a blank
envelope which will be provided by EDC. The individual questionnaires are
to be completed anonymously and each person will be requested to seal their
completed questionnaire in the envelope before returning it to the central
collection location (i.e., a carton with a mail slot in the Prcject
Director's office). -

It is suggested that the Project Director distribute the Survey
Questionnare Forms to as many staff members as possible at a group meeting
(i.e., staff meeting) so that directions of how to fill out the form and
how, when and where to return it will be clearly understood. In addition,
this Background and Methodology paper can be reviewed at this time so that
all staff can be well informed about the purposes and procedures for this

survey.




The parent questionnaire forms will require a different method of
distribution. We recommend that the PAC chairperson be responsible for
the distribution and collection of forms in envelopes from PAC members
to be surveyed and that the parent cuordinator assume the same responsi-
bilities for these materials for non-PAC parents @o be.surveyed. The
completed parent questionnaires can then be deposited in the same box
by the PAC chairperson and the parent courdinator.

A separate list of the specific directions for distribu@ion, collection
and return of questionnaires will accompany each Implementation Package.

H

E. Analysis of Data

The coliected information will be analyzed across sites and across
groups. This means that statements will be made about a particular group
or that group's relation to the other groups. These statements will be
based on the total information from all sites; nc individual site data
will be analyzed or presented. The responses of the four surveyed groups
will be tabulated (once again, across groups and sites) and correlated
with basic variables such as the following: total number of years in
Follow Through; amount and type of pre-service and in-service training.
In this way we can begin to determine if variables such as those mentioned
above have any relationship to certain aspects of the EDC advisory
approach. The data will be tabulated and the results and discussion will
be set forth in a final report. The final report will include tabulated
data and analysis by the EDC Follow Through researchers. We will be
Tooking for significant paiterns and themes of relationships and under-
_standings in the data.

- F, How Data Will be Used

The final report will be disseminated to the U.S. Office of Education, -
to all EDC Follow Through communities, and to others who are committed
to and genuinely interested in the development and furthering of open .
education as an important ¢..d legitimate approach to learning. It will be
added to the growing body of knowledge concerning the implementation of
open education programs. In addition, we believe that this study is par-
ticularly important at this point in time in terms of adding to the infor-
mation base of those who make policy decisions about programs 1ike Follow
Through. In order that these decision makers be able to make fair and
meaningful poiicy decisions, it is essential thet they be broadly and
currently informed. This EDC Follow Through Survey Questionnaire will
contribute significantly to thisrinformatiOﬂ base.




G. Summary of Major Points

1. This memo contains background and methodology information for
the Spring 1975 Survey Questionnaire.

9. The purpose of the survey is to supplement the national evalua-
tion of Follow Through by collecting information about the
perceptions of teachers, aides, administrators and parents in
a1l EDC Follow Through communities concerning the open education
advisory approach to Follow Through. -

3. The questions to be asked include the~followihg categories:

. Background information

. Children's learning

———

. Parent involvement

»

. Work with schocl and‘community resources
. Work with the EDC advisory

. Projections

4. The groups to be surveyed include:
. Teachers - all Follow Through teachers
. Aides - all Follow Through aides

. Administrators - project directors, 1ecal advisors, PAC
chairpersons, parent Coordinators, and principals of Follow
{hrough schools in all sites )

. Parents - a sample of PAC and non-PAC Follows Through parents
-

5, This questionnaire wiil be self-administered. Each response
“will be completed anonomousiy and returned to a central collec-
tion location in a blank, sealed envelope. The project director
in each community will return all responses to the EDC Follow
Through evaluatior research team no later than May 30, 1975.

6. This survey will not identify any one community. We are
interested in across site and across group analysis of the
responses of the four groups surveyed.
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7. This survey will give us, for the first time, an overall picture
of all ten EDC Follow Through communities. The report of this
survey will be disseminated to the U.S, Office of Education in
partial fulfillment of our 1974-75 evaluation obligations as a
Follow Through sponsor and to contribute to the current informa-
tion base of those who make policy decisions about the Follow
Through program.

PLease address any comments on questions about this to the ENC Follow
Through evaluation reseanch AtaZé NO LATER THAN APRIL 30, 1975, We

will “then be able %o considen your suggestions as we complete final
preparation of the Swwey Questiornaire forms and dinletions fon
AmpLementation,




