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~ "History is an X-Rated film.," -

.
o

n

) - New York high schogl student i
interview with Jonathan Kozol

o »
.

.
" .
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inddc+r3na+e them

-

-~

- \ B -~ .
"Oppressors are the ones who act upon men‘to
and gdjust them to a reality which must remain untouched."
=~ Paulo Freire -

»
b

Y

1

¢
.

K
"Somebody buiﬂ} the pyramids. Somebody's-going to build some-
thing. Pyramids, Empire State Building - these things just .
don't happen. There's hard work behind it. 4 would like fo
see a bullding, say, the Empire State. { w9u|d 11 +o "see on
one side of it a foot-wide strip from top fo bottom with, the
name of every bricklayer, the name of every electrician,*with
all the names." , . S

‘ . - Mike Lefevre in R
.+ Studs Terkel's WORKING - &
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The metaphor of hnsfory as an X-rafed film (af Ieas+ fdr mos+ people in this socaefy) .

4

"a [+ ~ [

\/

is @ par+|cularly appropriate plece of b1ack humor +o descrlbe a situation that

\
b

educational historiography has almost wholly neglecfed - or exacerbafed

of the working class are clearly aware, that fhls

Some members‘

X-raflng applies +o +hem, since in

intervigws with workers, we are, at times,

asked a felllng quesflon %haf generally .

goes something like this:

anything about us?" . Perha

will assume greater signif

- "

"lf we have been around so’ long, why 'dosen't anyone know

ps the issue of worklng ciass conscuousness and sove%engnfy

icance at some ponn+ in the future, yet today's reality. 1s

far removed from +omorrow s dreams.

Why is +h|s so?

in affempfing to agswer this

quesflon, we will develop some fheoreflcal assumpflons about fhe substance and
LY K]

)

b)

&

' sfrucfure of American educational hisforlography vis-a

vorking class.

-vis ifs ¢rea+meh+ of the

can become a means of

’

We will then sugges+ some ,ways in wh:c% educafcqnal historiography. }

openlng +he pas+ for all people rather than, as has too offe#;

-

.
<%

"been fhe case, serving as an instrument of domlna*ion

L3

-

?

i

It is ciear that schools‘a

# s

Hhaf k;nd of Iearnlng? of

ways7

il

re places in which Iearn|ng takes place.

what ksnd of’ﬁhowledge7 and Who/What is served in what

Once we begln +o consvder fhese quesfwons and how fo'searéh for answers t0-

fhem, +he need for a qual|+a+|vely new hﬁsforlographyﬁof the, treatment of fhe,worknng

\ L ¢

cIass fn’ Amerlcan educafion should become obvnous

"“i \
earlier radical

Is no+ simply an overt aff

4

We must move beyond some of the

¢

crlflques of fhe functions of educaflon and recognlze that schoollng

[y

ecfive socnaltznng agen+ but also a powerful sanctioning

? v

- agenf for ldeaflonal/ldeologlcal norms as well. . ) i Ce .

00004 .

The questions are:

s

1
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These ideologlcaf rorms are +ransla+ed into deflniflve curricular decisions and

pervasive a++|+ud|nal strictures- abouf what khowledge is worTh having. l Certainly

r

that same ideological framework that governs activities in schools has had a profound
impact onlhow the worklng class, has been g#alt«W|+h in the focus and mefhodologles
of educaflonal h|s+or|ography. in ofher words, it seems falrly safe to say ;haf the
* working class has been relatively excluded from considerafion in most hlsfornes/ "

v
~

'nlsforlographlcal?desngns except as passive Qr active agenfs of their own acqunescence

. Y N\

k
We need 16 ask how +h|s has happened (the d|alec+lcal dynamlcs of know Fedge as an

.lnsfrumenflln fasferlng a klnd of self -generafive acqunescenée) 2 We need to examine

the process of the s+ra+|f|ca¥ﬁon of knowledge and find out whaf functions |+'serves

a

And if we ask how l+ bas yagpened we also need to ask why, it has faken place.

The odds, are pre++y decent that if we root through the "how" long enough we should

o

get very near to the "why" and vnce versa. |In any Case,.The examlnaflon “of our
domnnanf modes of h|s+or|ogréphy m|gh+ bear fruit from such quesflons ‘Historical -

abstractions and' re|f|ca+|ons have led to impersonal chronlcles guarded by .a

A
Jealous dogma of scholarshlp whlch if not conservaT/ve in lnfen+ at least- has been

i

&
so in effect. Mills po|n+ed out that, "hlsforucal.explanaflons so often become

conservative ideologies: (dominant) |ns+|+u+|ons have taken a long time fo evolve

s 5 ‘

accordingly they are not Yo be +ampered with hasflly." By facgfly accep+|ng

par+|cular mefhodologles and areas of study as.fhal thCh is "most" legifimafe.

0

("you got that peer group pressure your _jobs on fhe line now, ‘academic mainstream

{
blues") some educational hlsforlans seem to be saylng that #here ISH'T suffncnenf

e
v <

r_iime to examine "periphenalﬁ factord. such as the deleglflmlzaflon of +he "folk"

A -
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of the working class. " Indeed if:such factors are dealt with,\if

.
ooy
s/

cuH’ure°5 and ideas

P -
N 3

is often in the ?raméwork of a “consensu?“ view of the past - not in a framework

which is rich with the compleXities of conflict and consensus. Certainly an histor-

i9graphy which lends itself to enslaving Qnstifufions.and canonizing leaders makes
for the °

¥ v

% . * s '
a sham of the idea that history Should be of the people, by the people and

)

® . h e

people. Unfortunately as Klare (1973) suggests,

H
™

. We’are'sysfemafiéa1ry separated from our past/our history. We are
“ .+ - taught to,understand ourselves through the distorting filters of A
. a falsified censored version of histary. This denjal of. oppor-
tunity to,know as-much as possible about the historfcal bases of -
our experience (and t+hereby the possibility of change) is one of
.¥he’ fundamental_mechanisms ynderlying the reproduction of daily o

‘g»!"if’e in capitalist socie’fy.él-

3

o

' And.ZjHﬁ_2I970)‘says that: . , ' ‘é

. ! \ , .. R,
Lo History.has a special ability to reveal the lu&icrolisness of :
A - ’ _those beliefs which glue us all fo the (dominént) social’ . T
b . frame... |t also can reinforce that frame with great power and *
’ has done so most of the time. Our problem is:to ;urn the v .

X . . power of history.t..to the job of demystification.” 4

3 v . - .
] ,*\‘
[

The Kkind of distorfed view of working class history which prevalent methodologies

¥
s to.secondary
. i

simpiy relegate sigﬁificanf actions/devel opment
l K ’ y

engender does moré'tpan
% 'l .- ’ t

,

s+a+qs or supplemenfal:xﬂrﬁ. QUnwi++ihg neglect of ‘the working class by educational

3

. -3 4 o R
historians certainly skews the Totality of history we write andstudy and the

orld of eyeryoﬂé,whose history is so deformed. " When the

>

%  everyday actions=in-the-w

L] - f <

iety s effectively negated by, not being
. ¢ - -

L3

53 . -
"|ivirmg" past of a large segment of sdc
B . § f

-~

is bestowed by particujaﬁ'insfnymenféf

accorded the necessary formal Iegifihééy which*
. ‘ . . 7
t r P

>
i

Enanfgghlfure, people from this segment are |
. (, . .
.

9

PO ’ '
. ~ Vet

.of educaf%on in the se[vice of the dam
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v;rfually;deprlved of an area of sfudy and separated from a knowledge which/ carries

I

the possnblllfles of explaining +he presenf and maqug recommendaflons for future -
. -J:x'\"« . : .
action. N . . - . |
b ' K .
—e ‘ < C . - !". .

in order +o crlflcally dlssec+ all of fhls, we, sugges+ an historiography that looks

‘at fhe fofaln*y of fhe curriculum - and at lnsfrumenfs of educafion other than formal

o

,_schoollng Suc% ah historiography would necessarlly have to ask eplsfemologlcal ) .

‘qLesflons of a cr;flcal nature in order to explore the blank holes of* unexamlned
. .« ‘

"assumptions abo&t the leglflmacy of this or that know#edge lf this happens, we

expec+ +ha+ there will be a new'branch for a grownng revnsnonnsf school of educaflonal

= N . ~

-

.hlshérlography The ponn+ is « |+s there - this lns#lfuflonally submerged working

s
LSRN
-3 i)

8

class hlsfory * Peopte have §+ruggled do sfruggle, buf rarely, if ever, is Aheir - . P 4

] - ¥ 3

’ sfody told - §Spéb|ally via The aCCepfed channels for +he ‘mass dlsfrlbuflongof L

.
-
»

3
"know | edge." General.ly such, "knowledge" .has been kep+ al|Ve Fhrough the spoken word
,9 p

..

and fhrough musnc. So this is®one place we mus+ go, |f Sur hlsforlography is to
— L )

adequafely deal wnfh +he col iective pasfs of the maJorlfy of our people. ‘ D

¢ * X s

Karierd et al - the hlsfory of the. lnsflfuflonal domlna?lon of educaflon in a corporafe .

sfafe ‘But we also need To know of *the sfruggles of +he working class agalns+

P

We-desperafely needed fhe revnsnonlsf hlsforlography of the Spnlngs,,KaTz s, f " 1
|
l
l
|
l
l

, ,fhls domlnaflon ond of +he|r further struggle to ‘pass along and keep allve fhelr
“ oy —_— I s, R
_presumably "|lleg|+|Ma+e" hlsfory And if many edutaflonal hlsforlans arg not fo 1

.

BARR1Y

" continue narrowly deflnlnglfheﬂr craff fhen they musfr\ook af the dohinafion of

and by more klnds of éducaflon than +he spec1flcally “tn -school" va lefy Without
. v ¥ ‘
4 doing TUﬁs, lt*becomes’even more difflcul+ ‘to make sense of Ftm leglf}mlzaflon of »

!
Al /
v , -

’

. ° :ﬁ Q v - 9 ’n' . S - - “ .

A
-
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czr-icilar kinds of knowledge and +he mechanisms of domination by which the modes d%

ioi« «~cwledge can become inundafédgand lost. Can/Should.we glibly separate music

* e 3

-
«® w . - .! -

sccieal scexnce from the soc;6| probLems seen on +elev;5ton7 Not unless we want +o

[N

i~ schogl from that heard to and froh school7 ,The social problems discussed in §

[N

»

AN

2
L sacrifice undersfandlng th concepf of- ideational domination in order to preserve
< N ik,
. - ! 4
p s scr2 parochial boundarles whlch onIy serve to limit our p%rspecflves and our behavior
‘. . .. .. . . 2 . "‘ C . “»/
’ _ quc historiography. \ _ {, -
s ' g S
A - T ~ ..
There is, however, ample room for beglnnlng such exploraflpn within the school per se.’
£ o . /,,'/_

i .
| ‘ -
» + 2 As schools continue fo delumuf the range and scope of .social science {ssues, fhere p

. 4

4oars i kaly to be many "faboo areas found in publlc school currlcula.s_ Sallaoh (1974

re,or.s that ' ...confroversial or deviant perspecflves are. omlffed from conss%eraflon
v s ? -

= by tesachers and fexfs.. children's perspecfnves are "sugar—coafed" fhrough the beoks
d

—.o which’ +hey are exposed...fhose episodes that redound most to our naflonal glory
v / > 7 ‘o .
o . racsive emphasns- and the p1c+Lre of The pas+ is deficient in Gracks and crevices. "9

? 3 .

( - This problem.goes beyond maladrolfness\ln currlcular deslgn and lnsfrupflon. —Some—

- 4

- Thing very poWerfuI is taking place here, and it mos+t cerfalnly is havlng a significant

) 2

eifact on the crlflcal awareness of +he sfudents. "Teacﬁers, as Well as texts,"

v 3

Sal!ech confends “Jnsulafe chlldren from pollflcal confllcf and devnanf*vaIUes or'. ‘

. *raditions.’ w0 the argyment is +ha+ we are fogoed in by our. 9|ew of soC|e+y as one'

- * € . hl

* L of consensus. And while it would be hard “to pin a mallce-aforethoughf rap ‘on a'

- M

{ o r) ’ ©
Teacher fon fne annlhllaflon .of parts of~working class culfure dnd history, it s .

T
‘ ~

‘ clear .hai_ghe feacher can afﬁecflvely sflfle the possubllcfy of a students .., . \\\
N . : .
jf, -~ "biography" from ever rising to the surface or belng accepfed asvalid knowledge. -
) ~ . .7 . . ’ . i
v, : : I
e . : SR
Lo , ~ | X
.@f‘ ) o d ¢ ’ - ’
‘,“b :"’ y . * s s'
. \)‘ \ ‘ ) ' . °t <

E lC ‘ ' . L "-g . . . ..
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*Surely this is ap area Whlch 'ducational h|s+or|ography ough+ +o be concerned with

if we.are fowconflnﬁ‘\and expand crlflcal revnsnonnsf hlsfory Obvlously, ve negd
to develop mefhods |n our hlsforlography to look at fhe hfsforlcal process of the

/‘-r .

‘Iegltumnzaflon of parflcular know ledgé. Indeed. we mus+ begln to Iook at educaflonal
hlsforlography to see lf/how/why |+ has been used to Ieglflsze~pari1cu1ar +ypes of
~ 3 - .

" kgowlddge and ways of knowing.. =~ . . ‘ ‘ SR .
\ ' ) . 4 . . - .

. \- ~_

re -

- oqnifivegsochlizafion fhen, is a complex process whichtis |nex+r|cabiy tied up in. v

»

(:Vef ex*ends well beyond) +he dynamics of formal schooling; it is bound up jn +he

-~ A

. tdtality of the dynamlcs of formal schooling; is {ndeed bound up in the fofallfy of

‘ The social consfructﬂon of reality within any socio-economic system. This overall
g .
process is what Sallach descrlbes as ideological hegemonyl' and what M&rx was
\__//

.
° ~ . -
,

descrlblng wHEn~he said that: ‘ >

2 ¢

s %

The ideas of the ruling class are, in every age, the ruling ideas.
' the élass which has the means of material production at its dlSposal
4 has cont'rol at the same +ime over the means of mental production
' - that jn consequence +he ideas of those who lack the means (lnsfl%u—
tional apparatus)of mental productien, are, in general, subJecT to.

.. it...Insofar as they (the ruling class) rile as a class, i is self* |
! ‘evidenf that.-they rule as producers of -jdeas and regulate the ;
5y production and distribution of the ideagvof their ‘area. b

TE_ . :,4‘/4‘ ( . . . :

s R

Thus regul@?non\of ideas' - whlch by the way needn‘+ be ‘ah all or nothing kind éf

»

‘fofallfarlan regulaflon - can be effected by +hat whlch s learned and that which

L

¢

]

"

is not learned - that which Franco Ferrarotti Calls the sins of omlSSlon.|3 N
e . ! , il 1»4}
Comlng back 1o spec| |c%)of the freafmenf of the worklng ctass lnxour educaflonal :
) & '
historiography ‘what we find lS a klnd of benlgn nngecf.' Perhgpif%hls was much-more §
w ‘ ' . . wa : ¥
N R A
. N . ie ' -
L3 \' . '
[ \ """‘N ¢ 3 1
- . o ‘ , .
1¥ -! - .
.. © 00009 » } i
f ' , :




. N 6 .
true nr the 1950'$ and 60's +han is the case today (as\éould possiblf.be argued if

3

ong compares W|II Scogguns‘ earluer work tabor in Learnnng'*’wifh Irving Sloan‘s

rgcent study, The Amerlcan Labor Moveme

nt in Modern History and Governmen+ Tex*l"books)'I5

e SO,'IS this not also a pldce where a critical hlsfornography could do much to

develop +he means of examining why/how knowledge +ha+ may be considered legitimate

’ in‘l975 was not to considered in I9457 And |f +he curriculum did deaS with the -

-only w|+h|n the conflnes of the "great-man" perspective (i.e.,

working class - but

those members of that class ss who got out of the milis o become part of the-

2

ho became Ieaders of +he labor moveément such as “John .L.”~

bourgeQISIe; or those w
‘L’ -

#

Lesis or Walter Reuther). wWhy not examine +hese'assump+|ons as well? As Scoggins

of the collecfive action and

\
s.afed we heard l|++le or nothing (s;ns of omlss1onf
|||6 -

.'mass pressures and movemen+s which enabWed the "grea+ man" to become "grea+

t+ this klnd of 1nforma+|on Wh]Ch constantly omits such a

i <

,J\\musf be obV|ou3‘+ha
parfncular klnd of. lesson: to

critical aspect of our history~ is gonog to teach a

whit, +he masses of people who are no+ "named" in the h|s¢ory or governmen+ books

have had very Ilffle effect on shaplng present soclefy, tadeed have been led alohg

" ‘ by +hose men_of ex+raord|nary tourag
This is not to den|gra+e +he exfraordlnary work o]
2

. RS
e and perception, The gennuses of _soci action,

lf you w|II. £ many persons in

" our history, or more specnflcally the Lewns or Murray's and Hillman's and -

:PowderLy s - but 4t is +o suggest +ha+ much more was going on besndes individual .

Yet. Jus+ such a Iesson‘has been- Iearned over °

P |

saviors upilffnpg a grea+ lner+ mass.

is 1o nof so—subfly make people feel that

N

<’ and “over what This does, we argue,
they are of. Ilffle import | in The grea+ social process (If #hey\lndeed manage +o see
- . that society’ ls_a_grocess), if fhns happens then what follows is less of confidence
« - 1 - .t Y ’ s m*
\ ) ¢




|n one's own ab|||+y to effect change within soc«efy as a whole or evep w;fhnn one's
17

and consclous belng

I

union local, nof to menflon what. happens to one™s unconscious
r

Given all this, we cannot affor? to bypass a crlflcal examlnafion of the currlculum

quo domlnaflng knowledge in rev?snonlsf hlsfbrlography

Why is it so rare when we find a sfudenf from Homestead who has learned abou+ +he;/
Homestead Strike or discugsed it in séhool7 Why is it that few s+uden+s fnom
Alqu|ppa have read about or explored the excnflng and imporfanf hlsfory of‘khe Blg

Stee Sfrlkes of 1937. The sfory of the UAW organ|2|ng efforfs and "the saga of fhe

"Flint sit-down sfnike and the Battle of Bulls“Run seems fo have (1) made Tittle Jﬁ N

N 4. .

”lmpreSS|on on studerts from Fiint or (2) it has somehow bypassed +hem. Why |ndeed?

Is rf.aqfural for people not to care about their own "exfended" bmographles? Or is

&

|+ due to the unrelatedness and obJec+|V|+y of a hlsfory which has no bearing en the’
’ - . < &, o ’ A

self as actor/as subJecf in history? Quite possibly we, need to Iook at ourselves as

» < . »

educaflonal h|s+or|ans/500|olog|s+s who, have nof been getting below The surfage of ~

'h& such quesftons (or haven'+ evert bofhered fd ask) buf have accep?ed explanaflons which

R hd T

fhemselves need to be explained. Are we unwnfflng apologlsfs for the exlsflng order?

[

\~If we negate fhe knowledge, the folk culfure, The past of fhe worklng class, |sn'+

— .

+h|s in effec+ s+ab|I|zing the present order7 Nhefher we argue to d|sargde’fha15
o]

+ +this actioh is d |rab|e ihe qgesflons ralsed ough? +o be examined and be the focus -

® %

‘

- , of {dfure nes rch. Or are many educaflonal hlsforlans sfill bellevers in the
* ¢‘> 3 .
Immacula#e Percepflon, that |s, ideas are- shaped ouf *of- nowhere - a,value—free
f; ¢ Y
. i8 . ’ . "

(hisforlography with "chonce"‘paramefers,exfendnng to lnfinnfy.
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gr-zy 73s.lts al! too often from an uncru*lcal acéepfance o¥, Ieguflmlzed modes o& b
rosszr C”/:dey is a kind of Qeml—conSclous s+r|pp|ng away of the. culture and roots Qf )
» .
. . ’\J -
a ca.==calar class/group of people in this*society. As it happens, Thls class, the.
worxirg class,. if conS|dered as a contiguous whole, is by almosT any deflnlflon,|9
the largest class in oUr society. Clearly, an educational process Wthh uses f\H
—( I a . ‘ .
'kﬂo“le::e as a _control mechanism is at work here. And it leads TO\whaT Frelre calls
.20% "

2

+ dominan* elite or status group°+o lnculcaTe the penfidular sftlus cultu ‘of The

P

.peen alnzed InTo the domlnanl sTalus culture for entrants |n+o fhenr own -, . ;\\\\\\

;knowing, i.e., that which serves To supporf The domlnanT elite's domnnafndn.

+ha sutrersion into The culfure of snlence/sTrucTure of domlnaflon.

Coll:os (l"l) argues that such a sgphcfure of domnnaflon Hés 5§en/|s useq by the :

. (]

¢ : s ’4 .

slite. In ol"hel’ words educal"lon shpuZd mparl’ a pamcular se‘r ‘of values’ language, .

= =4

21
Acoorﬁiwg to Collins, fhe dominanT el ite uses Meducation’jo selecf persons who ha
Y

l

ranzagenial - ranks..e(and lo SOC|al|7e) lower-tlevel employees InTo an aTTlTude «of
respect #6or fhe dominant culfure and the elite which carries iT.?Z e Lo ;
- g L . ‘ Tk § ’ : y
. N . B Y ) . —_— o

Is fhls fo say then, Tgaf fhe use of educaflon as a domlnaflon and confrol “mechenism

. e LT '

" is sOTEhOW consplra¢qr1al or is The producf ‘of a consclous effort fo break*down #he s

oY .

T working class or underclass culfure ‘and self—awareness’ (Though thls needs exploring

.
5 n

es;oc1clly w:fh regard fo' tge worklng class of the lafe l9+h .and early: ZOThﬂcenTurles)

\

Not l|<ely' RaTher, it i -imarily the result of the confiﬂual moflon of fhe well- ;f
‘}' .

onled nachlnery of the d& ant culture unimpeded by a critical examinallon of its
ourpose. Al ,of which leads to the kind of desperafelz‘absurd snTuaflon that a .

: L . A
. “ . % , / . ) ‘ .
« \f-." ﬂ‘?’»". - . = . » LI . N
s S [, \
o \ . . ) Fs ° ' + . '
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. friznc of ours found himself in while Teéchnng hlsfory 1n Hunflngfon, Wesf Vlrgiﬁra
¥ O /
. N

-

#tixa, a formgr coal muner, was affempfung ?B develop a wockhng class, hlsTory of U

o

..
-

Apzziachia.as part of h|s history courses and to brung abouf dlalogue with the e

pzen

uients, about Thelr everyday « lite and how Thaf relafed To Thelr history and culfure. ' R

- hen the SOCIaI sciences deparimenf chalrperson heard abouf thi's, he asked Mike +oo

desisT. Mlke persnsfed. Agalno it was suggesfed — This +ime more sfrongly ='fha+ o )
he.concentraie on Thg fext (Whlch Mike, fbund had .aimost no: relevaqge fo the pasf '
'\.,/_

and oresent “culture of the students). Mlke persnsfed in his developmenf of a "new"

hls.ory - a hlsfory about, by, and for The sons and daughfers of mlners and chemical

—_ -

> . WC”KerS and farmers-subsistence. Finally, he was calied 10 a meeflng of the
. * 4 : 5\

decariment head, The school prnncnpal and an assnsfanf superlnfendenf of The dlsfr1¢+-“*~~7

scroo}s They told him They didn't want him develop¢ng his own. courses, on Vest.

. (%

.ot Y
Virginia history = fhaf Thls was up To curriculum cemmlffees To work ouf and Thaf

" he wculd be terminated if he conflnued thjs kipd of Teachlng He menfioned Thaf he

ere Iearnlng abouf their, backgrounds, hlsfory and culfure together

ﬂ, Iz

and the students w

" and’ that for the first Tlme There vas a_genunne enfth|aSm -and- lnferesf among mosf
;| L

"After aII ".he said, “if we don't teach history to learn about %

of ¥ire sfudenfs

oyrselves and our socnefy, to learn abouf fufure acflons, whaf is |T for?" The

pr:nczpal answered, qunfe maffer—of factly, "We don't know why we Teach hisfory,

<z $

: Mt&e, we just do Thaf's no ¢oncern of ours why its there. hfs in the cuf?iCulum,

lfsa?o be done fhe way -you were told to do lf andﬂfhaf‘s all any.of us need to

’

) &now," Mike s, now vorking ds a mine safefy inspector. Typjcal? Perhaps. But can

» -
’

we agree that, similar albetf more subfle reinforcing of "Ieglfimaﬁe" knowledge goes

gOﬂ every. day - and not just in Wesj'Vlrglnua.




ly opposed to Tha+ sorT of "éur's i not to reasoh

§airally all of us are.complele

o~
. ™

20

Nos
o n.yl,." menTalnTy Howeyer,

*. \

‘§yg es?s that even ‘fhose wnThqn'fheunrverSIllei'who belneve They are acting. as

/’ ;gﬂ : -
] prooress:ve and llber ing f forces often are acflng as mnssLonlarles from the domlnanf
¢ \f

cul*ure\ Mflh nol d|5$|m|lar resulTs‘

“.working class "naflves" nd fhe dlmlnlshlng of.any fhoughT/acTnon which might lead

i

The paclflcaflon of the hearTs and minds of The

_to .Lnoémenfal chaﬁge |n The pcesenf soclal order. . ‘,. -
. ) . “;’A “ :j . . N . 14
. leen 211 tHis one M|gh+ agree wnTh Roland Paulstop that fhe instruments of formal

educa#aon = the publlc schools and The klnd of knowledge conslder

> are Ilkely to be lnsfrumenfs of

«

llberaflon or change since they are.in the final

agalysns pafrt of the domlnaflng apparafus o]

8
Incesd, Paulston quuTe persuasnvely argues Thaf, ulTnmaTely, only nonformal‘édu&éL

S

Tlonal |ns+|+u+|ons which can deflne worklng lass hlslory and cultfure as. leglflmafe

can be consnsTenT llberaflng forces. over any

porlod of Trme. . That is schools witl only acT{as a force for the genuine lnTeresTs

nd of ~the worklng class.zé QuiTe.posslbly this
T m“ Ce .

hIS parTlcular thesis should stimulate ‘educational

. of the worklng clasS‘when they are by a

" “is +rue. But in any case, t
; \ (

i
g © hi sforlans To do some comparaTnve<sTud|es in just such matters.

"
‘) f ..‘ oY ° 5 ‘ ’ ~ é 5 . ,
we might also look to the critical sociology of educaijogy for some direction if

-

- educational ‘historiography is to reevaluate’ soMb presenT pracflces and develop |

-asracflve subJecfs-ln-hlsfory And,

s:gnlflcanf undersfandlngs “of the worklng class

if fhe worklng class i¢ found to berobJecfs acqunesclngvln their domlnaflon,\lef

3
. educaflonal hlsforlography explore fhe yses

Rt

of knowledge for Ideological hegemony.

~ (' & .
’ f we should exam|ne John McDermoTT's argumenT23 Wthh .

ed leglflmaTe .therein -

f The state and the dominant class. . g

v, such as’ labor colleges or folk schgols, '\

4 »

Y
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. We also argue fo

= . . 1 ) - ‘
. deleditimizing knowledge be made and that par

v +o march down in_ Har

.
- o . ’ “ NN
\ N e i . - .
. . B
. . .
- . . .
« - . 12
\ . ° ‘ N - .
. . N :
. . ’
. - ‘ N
B

b )

N ! o & ¢ . '
vie ought, $o Qe devglopingfanjhisforiography which would cha'l lenge us to explore”the (

—
<.

Erikson and Coles.

. . . K

" usés of\ﬁisfory in the devélopménf of self ala,
y ~ 5t ]

.

3

Iegifimizing‘or o

AY

- a continual,examination of historical. process of

ficipaféry stydies of . working cl$§s

-

o1
.

L4
r

:“his}ory and culture be constantly encouraged and uéﬁd, so +ha% the working clas%,can
\ 4 ! 3 . . . : .

both create and learn about their own biographies at the same time. «
» ‘\ * . >

.y 3’

In a recenT:Uniféd Mine Workers Journal, Jerry Johnson, 2 Har

¢

~

L]
lan County miner, sai?' . T

t+hat what was neéded‘was -

! 4
-~

n County for working peopde. o,

1
+ ...to get a newspaper going in'Harla i
Like do some investigation on +his black water they*re pouring
in our”streams from the topples. We'll show people the source of.
it; tebl them how its Killing our streams and our fish. Or we'll \. 1
look .ak some of these strip mine operators that get permits fo . " ’ 1
-5 mine on an 80 degree siope when the law says 27 degrees is the ’ i
4imit. Who's giving them the permits? . 1'd like to find out and ’ - |
1maké ‘sure everybody knows about it - but +he Harlan Enterprises- ' - |
it jost tells.the operator's side of the story. : ¢ " _ ;
. . |
|
a
l
|
1
i
|

ild is to start téaching the kids when

. . fhe%fre young. - My ‘little one saw me putting on my bank cap -
S befare the strike was over = she didn¥t know | was‘wearing if o, .
tan - and she started saying, Daddy's a et

k : '§¢aﬁ. Daddy's a scab." She knew what was going on. \ o

.

I’d%éay the only way.to bu

PP :
But when she goes to school ‘and th .
this "Vote UMWA"™ pin she's wearing. And she starts getting ) “ ~ ’
él? X's -(unsatisfactory). Well; then she went to anothér school o -%
and getfs all S's (satisfactory). There's only ope answer: Wg e R
need fo get organized. and geT-new_people in the schop! board. 6 .

N - - !s
N |

e teacher makes her fake off

«

o

b3 A4
AL

A -

iis jé a beginning fo_thersfanding ahd making one's own history.,k The:opportunity - §

—
e TN

¢

~treatment oé 3.

g H »
ﬁ&'ftgre~for historians to develop a wide-range of perspectives on the
# 5 ) ey . o : , ¢ |

5
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a
‘
:

A - .
L 2. L . T N
PR X 7 - e o . - ;

s - . t ' .
.
° .




H
.
.- Ed
¢
.
F)
.
> .
.
. °
[N
‘.
. -
.
Sa
.
’-
-

1o

ERI

.
- -

“We must freq the people}

- 1 . _ - .~
. . ’ A - R - , o 2 . / 4 i
. ) L . ) . '
. S - v \' N -~
' . R 13
” cT0 o ) . \ S - ST
.. the working class in American edusgtion - Seize it! . . !

' © '

. 2

including ourselves, who are cognitively incayéerafed

‘

® pehind the.walls of "Iegifimafe“.kndwrgdgé, under the roof of ideological hegemony.

o,

Aruitoxt provided by Eic:

. KO . P . . .
. :
- . ' Il - >
* - .
. . ’
. ‘ ..
- SN
}_’ - ¢ P 14 ’
4 . s [ . s
R -
.
. . .
LY ¢ M >
- /
. ’ ' , .
< R < ; - : !
w~ . - .
b . . ) NP, 5 "
» ’ . v ‘-lﬁn *
. . = ,
f ' ’ .
» . H
. %
4 ;
. ) ‘ /
. N - . N
-
' - .
- . B .
. -
. o . Y
. : co pe, . :
, , N -
¢ N . \ ¥
, .
- . +
: - ' ’ . N LS
6 . S '
. . | . . \' Y
’ - . ‘ . N S
N P - .
.
3 - /
b K] ~ .
=l “ N ¢ - ~
v s . >
. 3 .
v > ~ -
i N o
R S
v . n - R .
.
. -
. . iR .
\ - «
L
- ,
*
by ’ .
~ . L]
. s * H
-
. v L}
° . .
»
. & iy 1
» hd . .
) .
- - . -
s ‘ - o . N -
.
— . , ‘ . 3
. -
[ '
‘ B . .
v ~ &
. PR Ey -
. E 3 .
- b
P o . e
. 'z:, Sy
Al . kY .
f E ' . * - s
< .
. - -
5 ‘ N .
, . w :
g . ” . P
» Y
» .
~ N S~
' .
- . R
v Y
o . B . . v W
» v +
. ,
. . '
LY A , N
e .
% , N
» - .
¥ s 'Y Q
, A
. o . .
~ K S a .
£
- % k4 13 i =
: / % .
4 -
i a . N
1 (i i -e
p 3
0
B
. / -
“ . R : -
N . * . '
. 3 v -
s - , .
; .
% -, - Y
. 0 - o~ .
" " ¥ ! 3 '
» \ .
\ .
'
. \
. - ,

-




i
i~

. basis of which processes of selegf1on and exclusion for curricula wul' take
. place.

_ shortcoming in this area because many co}leges proyide instruction _in

. FOOTNQTES | °
' , T
¢
(Note we said "having" as in possessing.) . See Young, p. 32, on the properTy
componenfs of the- sTraTnfucaTnon of know ledge. i

. .

»

By this we mean an acquiescente that works someThlng like yogurt or sourdough
to sTrain the meTaphor Jus+ sllghfly

See Young, p. 36. "If knowledge is hlghly sTraflfled there will be a clear
distinction between what is to count as knowledge, and what is not, on the .
g
I+ would follow that this' type of curricular organization, presupposes
and serves to legitimate a rigid hierarchy between teacher and taught, for if

.not, some access to control by the pupils would be imptied, and %hus the

process of exclusion and seueQ||on would become open_ for, modlflcaflon and

. change." XY

Some would argue +hat one need fiot be overly concerned ‘about the public school's
abor
hISTOFY and working class hlsTorlography This argum ﬁt overlooks the:™”
insignifjcant-number of people involved: in such a claig\ For exampJe, héw
many high school students go-on to college?“ How many Fudents enro} | in 1abor
hlsTory courses? Indeed, the number in the set 15 very small: .

. 7
- . -
. f . o~
. . . -
155 - .
. N
. i -

*

MIIIS, p.

Paulston, p. 4.* , 1 R , .

! . . .
Klare, p. 83. " - . -

2

Zinn, p. 43. - e : © o

See Young, p. 34 * "As soon as possible all knowledge should become specialized
and with minimum explicit emphasis on the relations between the subjects
speC|aI|zed in and between the speCIallsT teachers, involved... FurTher, that

\}as we assume some patterns of, social relaflons assocaafed with any .

curriculum, .changes will,be resisted in so far as they are perceived fo
undermine The valus relaflve power and privileges of the domlnanf groups
Involved." ‘ e -

Sallach, p. 43. . <
1bid. j
Ibid )
T g
. FAT
. © T ' 2
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. _develop a study wh

.Scoggins, p. 90. ¢

- action and the ejevation of the va
. Through fhe separation of know

0

Slozn,

The fmerican Labor Movement in Modern History and Government Texjbooks.
0 — - < B

<

Scocgins, p. 90.

Sty B

5,

For excel-ient discussions of +he effects of knowledge and the unconscious,
ses Perwin (1974), Sleeper -(1973), Beck (1972).

y !

Young, p. 39, says that, "perhaps it is through the disvaluing of social

lue placed on "knowledge for its 'olg sake,"
ledge from action, well symbolized by the values
as "pure and applied"....that knowledge of social
al system is both restricted and, when available,

-~

irolicit in such disTincTIoni
alternatives in our educatio
is perceived as alfernatiyes in theory."

' . L& .
except by “he d?fini}iongof those. remarkable individuals who argue that there ,
is no working class in Ajérican society.

I+

Yis agree with Freire's description of ed

is
way.

ither |iberafing or domesticafing -
I+ is jush\o say that education i

ucaTioﬁ as an eiTher—or'précess.
+hough ,obviously never 100% either
s either more |ibperating or it is more

Parhaps the more.quantitatively inciined could be urged to
reby a coefficient of |iberation or domgstication of a
ass could be deduced within any given formal education
ion!

N .2 [
. . . .
, [ . . . -
» . . vy
b s \ ; .
f N
»
S

domesticating,

sarticular group/c
ctrriculum/institu

Goltins, pp. 1010-

McDermott, also see Ken Megill and Paulo Freire, pp. 3¢, 46-47.

B v

Paulston, pp.,ix-xi. : : ‘ ' .

See Young (T97l).aETicles.conTained therein - list authors - also Sieeper

(1973), Shapiro (I9,<4), Salamini & 1973). « é . '
7z \

Ut _Journal, September 1-5, 1974.
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