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INTRODUCTI ON" : o

- & . »
\
This paper describes the design, executlon and analysns of a large-scale

tudy of ethnocentrism, as iound in h|gh school studebrslaqd as modlfued by

he h|gb “school envnronment The study%had both theoretlcal and appl|ed’
] v ] ~

aracteristics, which were derived from its several goals: course evaluation
. ' o

‘

.
-

fsurement scale methodological ihhovatibn, measurement instfument ‘develop=

]

nt, and substantive’clarification;~The §tudy had both-virtues and faults

rived from being conducted using naturally occurring groups.

The opportunity for this study, arose'suddenly°and unexpectedly; conse- -

-

ient ly the study had some of the characteristics of a crash or.salvage,

Al

‘search program In August, 1969, Susan B. Gnlf:q}an was enga§ed by a subur=.
bn s chool system to teach anthropoLogyﬂas a full-time, year-long, regular
ective course to high school studentég‘At the time

1]

. this constituted a

pns iderable innovation in hjgh”school éurriculum' although short anthropology

its were currently being offered as parts bf general social science courses,

l

: M:nnesota publ:c'hwgh school wag“EEBGK“Zb teach a year-lOng anthropolOgy

o - B e

-

urse, Although anthropolog:sts; lnclud:ng Margaret Mead had beerr involved
LY
yeans |n the development of curriculum materials, very few hlgh

hools in the Unlted States offered Anthropology on a full ~-time basns, andl/

%

ose known to the author were all expehs:ve, private schools.

.
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The suburban school system, considered relativery‘progressive, offered-
a number of social- science electives which could be used either to replace a
e
traditional world history course (otherWise required of eleventh grade stu-
dents), or could be freely elected by sophomores, juniors and seniors. 'The
., " .other social science electives included International Rekations, Comparative
Government, a-course entitled "Project Social Studies", and a Conservation
h‘“\\ﬁxs\course. The announcement of the new elective was sufficienply attractive to
\\\:h:§h~\ sc&o:l students so that several hundred signed dp fbr Anthropology
in advance d<\3ng\the previous spring. This necessitated'the uge of two

anthropology teachers;‘ e of them was an experienced Bachelor of Science -

history teacher, whose expertdgnce with anthpopology con31sted of six “credits

- of undergradu.ate study. Mrs, Giil. lan, the other te_acher, held both Bache-
lorls and Master's degrees iq'anthro ozy; she had experiénce as a collegex
teéchihg"assistant and teaching associate But no education courses ogyhigh

school teaching experience, She had also’ done\gie§d .work in Chile. Each tea-

¥ ’

cher was assigned to teach five classes of anthropology under a traditional

one-hour class schedule (5 classes per teacher each day).

Because of her lack of a teachigg degree, Mrss Gilfillan was issued a

provisional teaching certificate and was signed to a one-year contract, Her

— J e —_— e

—————

prov131onal certification, and the unusual nature pf the " couﬁ%e, made her
‘ continued employment in t‘is position a yéar by year proposition. After the
idea of conducting a research project had oceurred to her, the qourse and
contract uncertainty, the rapid approach of the beginning of school led to
the conclusion that if research was to be conducted it had best be conducted
e quickly during the 1969-1970 school year. Therefore, & proposal for a large
. scale questionnaire study Was submitted to appropriate administrators shartly
‘hefore the opening of the school yeare It was approved, with only minork
cnanges within a few wéeks by several levels of the school administratiqn.

. ~ ) . ? \

[ N o ) - N »
. . .

' 00005,

>

-
ox?

~

é,

o




_Thereafter, detailed planning, questiqnnaire development, meetings with tea- J

another culture, one must out aside\the values and stereotypes of his

‘a “useful methodoloéical tool. This is not surprising, continued contact with,

* ‘

chers, and schedule making occurred * The questionnaire measures were. pre- “

tested barely a month after the submission of the propos;l, in late September,

Anthropology and Ethnocentrism "
From the beginning of its history as a social science, cultural relatiﬂism,
or the attitude of value neutrality with regard to foreign cultures, has been -

central to anthropolbgy.‘ This doctriné holds that in order -to properly study

(own cul-

ture, and learn to look at the other culture in terms of its own values, coge
)

niti;e system, social norms, ete. Valud neutrality has been, and may econtinue

to be' merely a research method or intellectual tool for some anthropologists,
necessary both to get along with, and to understand nmembers of another cul-

ture. As a tobl, it may not reflect deeply felt respect for the values, cuse

toms, and rights of members of the other culture,* showing instead merely,an

ability to put aside the preJudices “and ‘behaviors of the anthropologist's own

Bl

culture; as a temporary expedient, For many anthropologists, however, cultu-

ral relativism is more than a method, For these, it is a humanistic personal

3

value orientation, a way of 1ife, and a value'in itself, in addition to ‘being'

©
.

and understanding~and appreciation of, another culture often 1eads to a posie
tion of respect and sympathy, as'w%&I“Es_ﬁﬁﬁérgfi'ding. Indeed, one of the
earliest empirical findings(of soc1al psychology is that contigulty alone (if
volunta¥y) leads to liking. Proximdty (physical nearness) in hosing, work

situations, se-ting, etc., tends to lead‘to friendship; contact between

menbers of ethnic groups tends to lead to lQWered prejudice, etc., quite re-

1971, pp. 7-89). Lo \ ' ‘ \
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T #he teaching of anthropology involves not only factual information trans-
2

fer, but also, and perhaps more importantly, the 1nitilling of the attitude of

cultural relativism, “at least as 'a method, In fact, this attitude may beA

brecondition for the undeuétandipg of most. anthropologica; kanledge. It is

1)
oertainly possible for any student to learn the mere facts that Arabs may have
four wives, that ‘Pygmies colleét water in ostrich eggs, and that the Japanese

i ' :
revere their ancestors. However, to understand and to apﬁreciate a, social Jf

. - < ‘
system built around the polygamous family, it may be necessary for that student

to abandon the native Anerican reactions to such a situstion, such as "Hot

damnip A different woman ewery night!", or, "How could the women put up with

that'{fu I would be jealous!" —
%he opposite of cultural relativism may be saidfto~oe ethnocentrism, Eth=-
nocentrism has been defined as. "the universal tendency for an} people‘to put
their’%wn culture and society in a central position of priority and worth,"
(Kiesing, l964, pe 46)3 another definition is "the emotional attitude that ™
one's own race, nation, or culture is superior to all others." (Webser, 1966,

P h99). While cultural relativism, as a basic methodological assumption, has

not been subject to much empirical study, éthnocentrism has attracted consi-

H

The term ethnocentrism was coined by Swmer in 1906 (Rosenblatt, 1964,
s

Pe 131), and has enjoyed considerable use since that time., Campbell and Levine

%
(1961) state that the general theory of ethnocentrism is an "unannounced emer-

gent, a common DPOJeCt to be claimed by no one disc1pline or school" but yet -

L4

. ""more widely accepted)}nd used than any other doctrine within the soclal g >ci-

ences,” (p. 83). The theory of ethnocentrism is emergent in the sense that it

a

represents the consensus of a large numbér of individual aporoaches, not origie

nally yndertaken in any related fashion.o Only recently has this theory heen

.system;tized, and so far.this has been primarily by the collection of

\

.
- - .
' 3 ~
. § . .
.
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N propositions rather than the generation and testing of a complete theory

(Rosenhlatt l964,,Campbell & Levine, 19613 Druckman), l968) °’,y

In social-psychological usage, ethnocentrism is considered a stable cha-
racteristic of the individual It is usually regarded as an attitude, but at

the same time, is often related to personality characteristics (Adorno, et al.,

1950; Martin & Westie, 1959) which are presumed to be deeper and%more enduring
than attitudes. Ethnocentrism is usually considered in social psychological
theory, to'be one of sEVeral possible causal factors in specific cases of® pre-
Judice (others being conformity to ethnocentric group norms,‘learned prejudice,,

N s

etc ) By contrast, sociological usage 1is somewhat more lfﬁely to regard eth--
e

nocentrism as a universal characteristic of group memBers (Campbell & Lev1ne,'
1941, pp. 83-84; Catton & Hong, 1962, Druckman, 1968),' For purposes of this
.pijzr\-as for any study which proposes to, measure and differentiate individuals
with regard to ethnocentrism, the former uSage mst be adopted. .

ﬂ’f
The sociologist omory Bogardus began the systematic investigatiqp of eth-

H,,

nocentrism during the early part of this’;fntury, devising the social distance

scale (Bogardus, 1925, 1933), This scald consists of a 1list of ethnic groups,

? nationalities, classes, or other groupings, and a’list of social actions and

/

relationships, The respondent is asked to check those _actions or_relationships

3

in which he would engape with the members of each grouping, The scale has been
widely used to 1nvestigate .the distancing of’ﬁgisons from classes, occupat;pns,
ethnic groups, non:ethnic minorities, national\groups, tribes, etc..(Phottadis
& Biggar, 1962; Vaughan, 1962; Triandis & Trian‘dis, 19603 ?rewer,‘ 1968). Hary.
studies have used lists of items different fyom those of Bogardus, énd often
greater in numbers; these have permitted the 'refinement of the scale, and thea
dimensional investigation of the social distance phenomenon (Triandis & Trian-
dis, 1962) Thus\ although these many studies are ot all strictly comparable,

this probldm is. not particularly serious, and the,history of use'of this ,

‘

T - ?
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instrument is truiy impressive.y ‘ . .-0 . v “

In the last two decades, certain innovations in techniques and interpre;

tation have been made: - iriandis & Triandis (1960) and others (Stein, 1966;
Stein, Hardyck & Smith, 1965; Tﬂiandis & Davi;” 1965) have done studies using
imaginary stimulus people in ; factorial dégign;qin order to determine which
attributes of ‘outgroups contribute most to $ocial distance. Westy (1952, 1953,
1954,.see also Gcldman, 1962) differentiated fe;r‘categoriesiof';oiial behaviors,\
and found that a given outgroup member Was aissance quite differently With re- '
_ gard to di fferent t;pes of relationships., Recently, Triandis & Davis (1965)
. integratea these two approaches, showing at the same timezthaéftwo different,
personality types of prejudiced persons exist and react“di?ferently with re=- .
gard to outgroup characteristics and behavioral dimensioi&. The* latter study
represents sometiting of a”grand synthesis ‘as well as being an extremely sophise
ticated piece of research,

. - . j
Another most interesting innovation is the use of fictitious outgroups i%’
[Ly N

4 i

the list of groups to be welighted in a social distance scale. This procedure' T

seems to make the social d%sbtnce scale a measure’o; ﬁpure" ethnocentrism,
Th; fictitious outgroups can have no objective referent calue tograters, so‘
_that reactions totthem-must be considered expressions of a more.genéral.chgrgg,a
teristic of ‘the person. Eisenberg (19682 used the'fictitious,names ﬂLagesi"‘
and "Yurasian" as stimli among real groups in a Social distance scale;ﬁwhile' o
many better educated subjects doubted the existence of these groups, those who§ - ”
did not dodbt rated these éroups as among the.three most rejected outgroups in ) .
each of the samoles. These subjects often were ahble to ascribe geographical Lo \\K
and racial characteristics to these fictitious ‘outgroups, and to add other de- N
tails of 1ife gtylerand‘dress, mainly “savage", Catton & Hong (1962) present _* ‘L
fictitious-outgronp material used for other purposes, which might be used in |

' —

constructing a more elaborate measure, . .
- . . ‘. i . . . [
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The other ma jor research tradition in the field of ethnocentrism is the
California E Scale approach, This scale was developed in 1949 as part of the
'large research project summarized in Adorno, et al., (1950). This project
investigated the psychological predisposition to fascism, and was supported

by Jewish philanthropy in the aftermath of the Second World War. Although the

variQus”authors—had diverse disciplinary backgrouhds, the theoretical basis of |

) . / g
the work was a psychodynamic theory of the syndrome leading to the holding of .
: ¥

anti-semetic, ethnocentric, conservative, and anti-democratic?tor fascistic) "

0

ideologies. Separate scales to measure each of these were constructed, re=

fined, and re-refined, Extensive interview and projective case studies were

-

*also undertaken, and the results of the various approaches compared and intere

woyen with ore another in the final booke

3

In later years, the ethnocentrism
scale,ﬁlike the other scales, has continued to see considerable use; recently,
hoWever. methodologicai:studies have been at least as important an, outgrowth
of the authoritarian oersonality résearch as its substantive ‘outgrowth,

In addition to these important theoretical research efforts in the area - | .
i ..

of ethnocentrism, there have been a great many other studies concerned with

\the more practical problem of prejudice.

¢

There i! a vast quantity of research

o concerning preaudice towards specific U.S. outgroups, especially Negroes and

B SUNSURE S

Jews, which will not bé #ited in detail here.’ Shaw and Nright (1967) and

Robirson, Rusk & Head (1968) describe a large,numberaof sdales concerned with
Negroes, Jews, Germans, Chinese, Russians, and others. There are also come
bined and general purpose scales for measuring attitudes towards seVeral groups
at once. In addition, of course, the rblated arsas of’authoritarianism, 11-
beralism.-conservatism, etc., have been thoroughly explored.

Another aoproach is baSed upon the frequency;with Which definitions of - .

+ ethnocentrism include the stereotyping of groups as one of tts characteristics.

. i
»
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Campbell & Levine (1961) discuss the study of stereotypy in some detail, While
», this is interesting and useful in its§elf, it does not lend itself to quantifi. -

" cation, and thus is not considered in this.study.
] .

- 4 There are relatively few .expdrimental studies of ethnocentrism, One very
‘elegant study, which openationalizes the genera1~definétion of ethnocentrism' :
in a truly artistic way, is that of Druckman (1968). Druckman ran groups of
sutjects th;ough‘a qeek-long international polities simuiatiOn game, at the end

o of which he had each subject/rate ell other subjects. Nrnckman defined ethno-

. centrism as the difference between average ratings in in-group ﬁembers.and of

~
'

" members oi/other groups¥of subjects, 'His mgasure of ethnocentrism is sophis-

ticated and hon-obvious; unfortunately, his method is not applicable to the

. ) >
present type of research, .
|’. -

’

" . Objectives, 15 Distributlon of Ethnocentrism. ' , "’

¢

It is an extrennly common finding in the social sciences that. preJudice,

n

ethnocentrism, and simlar traits are differentially distributed by social v

.

,;} class, intelligence, ang other demqgraphic factors (Martin & Westy, 1959, Do

]

{ J525-5Q§ "Adorno et. al., 1950,, passim).l One of the purposes of this study was
‘.. to produce- desc#iot ve statements negarding the distribution of ethnocentrism
by acaaemicycourse, agesipvei;*sex,~abllity~and~experienceﬁlnwfoneigngcountries

and other states. There aﬁg at 1east~three areas of interest which can be iﬁp

1

vestigated using the background variables. First, of course, is the simple

\

goal of description of _our sample and of ths d1str1bution of ethnocentrism
3

within it, and comparison with national norms where possible. Second, it is

¢

B possible to generate correlational data bearing on the question of whether a .
history of foreign residende his any tendpncy to reduce high school students’

“{evels of ethnacentrism. It was not unreasonable to expect that’.considerable

nuribers of our subjects may have had extensive experiencq living abroad; the =
) : Lo .

M ~

o .. o001t S

&
. B
.
->__“ —



suburb in which the study was conducted is located near a major alrport and a
military base, and houses considerable numbers of airline employees, military
personnel, and others who may_have taken their famlies abroad. Finally, it .H‘J .
- is of interest to determine whether there is any tendency in our sample for ‘ o

ethnocentric persons to choose one elective'couise over another. .Again, the
1\ data on the question would be strictly correlational, and tHeréfore not defi-’

nitive; however, no data on this area currently exist, and correlational data Lo
fey be gonsidered superior to no datavat all, ] . }l ’

Objectives, 2: The effect of course work on ethnocentrism)

A n;a'jor pothesis to be tested in this study was fhat exposute to anthroe

. pology cours terials should result in a decrease in students' levels of ethe

N,

nocentrism, o the extent that other social science classes contain material

N . o
. similar to anthropological material, students in these classes may also be -

expected to decline in ethnocentrism. In'general, this material would be that
AY
which provides opportunity for the student to make comparisons of cultures or

\\g socleties; specially this would be true to the extent the, student is enc uraked !
- 7

Sy

- v
to take the point of view‘of the other group as an analytical tool, }or instance
P " by reading original source materials. Thus, the existing social sciénce elece

tives’ may be ordered on the extent to w?ich they produce’ changes in students"

———

}pvels of ethnoeent‘ism. ~Tt-is-possible_t that\the established world historw' : ]

———

coursas, using at least” some old.fashionéﬁ,materials, nay actually ‘increase

R v
. students’ levels of ethnocentrism. - g

|

" There is a considerable body of datf concerning the modifiability

t L4

nocentrism. gan (1959) found that a college student stu abread for- A

a y{ér decregsed on various d}stance measures signific more than a control

x7orable toward Amdricans. Lerer
. - ¢
students given information shOWing the ;

b

groupp and became more ”xenophilic" and less

(1965) found that whiﬁ:/iouth Afr

A -~ . i d
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§ »
tmscientific nature of local racist theory regar.ding Africans and Coloreds de- .

reased in fsocial distance ‘toward those groups, Statistically sign:Lficant

chahges o}:curred only when the information was presented in 1ecture form,

was read and then discussed, but students who merely read the material changed

OI‘

in the predicted direction, while controls changed hardly at all, Rosenblatt

(1964) cites both theoretical and experimental evidence to support his propo-

sition I.8.12: "Increased social interaction V(ith an outgroup may. deérease

: othnocentrism t'o'ward that outgroup..." Kinnick and Plattor (1967) compared

- J‘

white south’rn seducators whao, completed an 1} week training institute in dese~ ;

gregation problems and the problems of’ culturally disadvantaged stu‘dents with

a comparable group in another graduate seminar in educatidn at the saxpe univer- .

sity. They found- that the institute participants had mc‘)i'e positive' attitudes c

'toward Negroes and toward desegregation on a posttest a}xd also that“thé expe-
» u/\lfd
rience significantly decreased the

difference of group means in postmeasures of E B

may _be due to institute participdtts change on the "other and patriotism" Sube

scale of E scale, which was significant as was their change on the Negro

subscale, Declines in exper:bmental group level of authoritarianism Were also

g . R T
noted : e N
R s 3, . v ‘

On the other hand, the evidence is far from unequivocal with regard to

Pl

~

this, hypothesis. Kafka's study (1968) of students takdng supmer courses abroad

i‘ailed to find a lear effedt ,onW, and a study by Sndth (1953) of summer toure B
ists, R’pﬁm\gr& and \periment in International Living pafticipants t
\

similarly failed to find an effect on W and on Eﬁow%rqsoth _studies sug-
\Ls
gest that different types of participants imt'hese activities are affected in’

A | +

different vays, Those of Kafka's Ss *who achieved mone ‘d\ep immrsion.in"the

. host culture became less v pp/ iative" of the U,b., while othqrs became le?s

”

) so, Those who did not immersge and change wore ﬁribed as having higher

; 00043 ' . .

. ]

ethnocentrism (as ineasured by the E scale). .

»"
\

.’
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quires the ability to take another-'s point sof view, the most

A . -l1-

- - - '
family income and befhg*nore inner-directed,

- et

deep&y ingrained upper~middle-class Smgness or snobbery as a causal factor, -
Similarly,

which taken together may point to-

Smith notes that those of his Ss who changed most on the W'and E -

A

. Scales were those whose views had been of the "conform st conservative type.

Ss who had been Jhighly ethnocentric to begin with found support for their pre«

//’ Judices in the experience abroad While'very worldminded non-ethnocentric Ss

were not affected. Finally, Stone (1960) shows’that groups of students with

“ %high and Iow exposure to media presentations of desegregation news did not

differ with respect to scores on the various subscales on_the»E\scale, and on .

PR _,-'\ .
the F scale, { - . ) ¢

.\ ‘ ' :
The factors causing such disparate patterns of results are not entirely

clean, The results suggest that in the case of experience abroad a relatively
‘long exposure is necessany to mndify ethnpcentrism, and the time factor is given
added importance by Kinnick and Flattor's finding that more ch/’ge“had occurred

in institute participants three months after the end of the experience, ws'comJ
&

p\red with ohagge neasured immediately afterwards.

g9 hat pre~experienoe personal differences are quite important,
ﬁTﬁis propos\l\iﬂeolves testing and retesting students taking a full school

year's course in anthropology, tne time involved may be sufficient for any ef-

. . . -

fect to become apparent. ~rr—

3
Py -

+

With regard to-individual ditferences, the data cited above suggest that

5

there*wuy be 2 tendency;of those Ss most ethngcentric on the pretest measure
SR
'to change less than an intermegiate group, although perhaps more, than those

least ethnocentric. ,There are other/reasons for‘making such ‘a finely differen-;’

. tiated analysis as well If as suggested above, the~study of, anthropology re-

ethnocentric pu~

’

(pils may do least well in the anthropology cour s when other faotors are held‘

constant, In addition, it is possible thet the person s pre-existing lovel

The_ results of Kafka and of ‘
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of ethnocentrism may,affectlwhich social science “elective he selects,
Y R * v 2
; ' (- ’ - .
(s N !
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_ObjectiVes, 3 Teacher effects
" The size of the high sehool where the testing was carried out minllated the , -

-use of multiple teachef'%for

many courses., This fact in turn, allowed us the
opportunity: of examining whether teachers have an effect on their students . Yo
separate from the effect of the class which the teacher is teaching. " For this" .

purpose, two teachers of anthropology may | be compared, as may the five teachers v

of world history.\ It is reasonable to suppose that a highly ethnocentric tea-

cher might have a considerable influence upon his students, making those most |
influencable more ethnocentric, and perhaps, reactively, making others less
It is also possible that a less skilled, Tess experienced and less confi-
" dent teacher of anthropology ndght fail to ‘teach cultural relativity effectively, ’
either as a method or as a values . —
. ‘ /; \ | -
Neh test rationale ( : o

L v

' ObJectives, 4°

— If We are intereeted in. ethnocentrism as a general trait it is obviously. -

- r

have measures - which are not tied to particular groups. +Such . 4

- <

more useful to

4 .~

measures are ‘subject to contamination by memories of experiences with. the group
(often SOCidlly patterned ih a neaative way), and by preyudices not necessa{ily
related to personality charactéristics of the~individual, for instance, pre-

“

valent ideological notions concerning those groups. This reservation.is 65p6- .

\,cially valid with regard to the CalifOrnia E scale items, butguw'apply to

. social distance items as well.

<
,marriave.

Thus, in the original Bogardus scale, the items

¥

dealing” with marriage and with nei ood are related to the content of pre-

some northern circles, regarding

’

the desirability of. Negroes living tagether, apart from whites, and of inter-

judicial opinions current in the South and in

On the other hand, the item "Would Work beside in an office" does~
nqt‘seem to be related to commonplace anti-Negro ideology, at lQ%ﬁt in the
N . 3

&
. . , r . _— . o
A ] v, . . . %
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north, Thus; using,certain social distance items with regard to.the outgroup

. "Nevro" Would risk contamination from current ideology.

-

5 There is a second equally serious problem regarding current measures of

v®

ethnocentrism and related concepts. *This problem is that these Ieasures’ are

. e~

nearly always constrycted as'attitude scales.. Such scales ask the subject to
. \

. endorse or reject brejudiced statements about various outgroups, including
2 ethnic-minorities, national, and racial groups, sécioceconomic classes, de-

. viants, etci Scales which_are balanced for response bias also include favor-

~able Opinions of such groups.' The Droblenrwith this procedure is that, al-

though the concept of ethnocentrism is generally defined in ways which are
~ 3 \
. 1argely limited to attitudes, and the operational measures of. ethnocéhtrism

have in fact been 1arge1y limited to attitudes, both’ non-social psychological

definitions of‘the concept, and many social psy.chological stugies, imply a =

- -

wider meaning. There is, indeed, often surplus meaning in social psychologists?

discussions which_in part negates the narrowness of their:definitions. ‘And
the existence of considerable data (Adorno, 1950; Martin & Westie, 1959) tying
'ethnocentric attitudes to personality,.makes consideration of the w1der mean=

N 1ns desirable. The defacto bias in operationalization of the concept may have
distorted part, or all, of the research which has been done regarding ethno-
centrism, If we are to take seriousiy the broader definitions of the construct,
e.g. that of Keasing (1964) previously quoted (p. 1), it is incumbent upon us{to h
create measures of ethnocentrism which are not restricted to attitudes.

. Ideally these problems can be solved by creating a scale which is free of

. references to specific real world\mutgroups, andfwhich is also not based upon

o

attitude items, In addition, such a scale shguld be related as closely as pos=

sible to the theoretical definition of interest and should also be unobtrusive,

&

counter-balanced, etc, Such a scale, unfortunately, would be extremely diffi-

cult to construct, Druckman's method, using artificially constructed

00016
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outgroups in a 1aboratory situation, is aﬁmrable in s avoiding specific real

world outgroups and attitude scale items, but is 1.znfortunate13r poorly suited
to use for individual measurement ‘purposes. . The use of fictional outgroups in
some of the Triandis' studles avolds the problem of contamination by real

world exgerient:es and preJudices, ‘but the Triandis' method" also uses -attitude

- ‘
items, = . 3

—_— - {

2

‘ - g
There appear to be sqveral methods which could be used to construct
measuring instruments which'would avoid using attitude items, thou;gh they
- . . | '
o would nét avoid the problems related to usihg known existing groups. .These

include: ’ ’ ’ B ;
» o~ ' !

@ 1. Method of placement errors: measure the extent to which the subject

~ ’ . ' ' -~

mdsorders the U.,S.; his own religion and/or ethnic group, etec., in & list of
simllar units with-'reference to such measures of progress and achievement as
infan‘t mortality, support of public ‘education, propor’ou.on of high school gra-

duates, support of charities, per capita income, etc.

. r
2. Method of hypothetical cases: ™ihat should be done" questions gone ‘
cerning conflicts,' or the distribution of scarce resources, between groups.
v ' , . . ! -~ t *
3. Rationalization method’ under the guise of a '"social science and his-

tory in*‘ormation survey,", ask Ss for statements about the reasons for certain

Jreal events, and.code their statements fo&rationalizations favorable to the

ingroup, - An error-scoring method is possible, using pairs of simllar eVents.

In addition to such events as wars and intergroup contacts, customs, dress,
/ " e .
art forms, etc. can be included, and answers stressing the propriety, natural-
! , )
 law origin, sensibleness, etc, of the latter ray be taken as ethnocentric.

Coding is not easy, however, mald.ﬁg :bhis a somewhat difficult method, Mul«

L
tiple choice statements for resﬁ;e alternatives would make the investigator s
job easier, at some cost in the form of restriction of subject®s response

" .

range. ) U ‘ , ) .
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Objectives, 5: Correlation of measures

Definitions in social psychology, though usually I’ormulated in g carefully

——— ~  grounded theoretical manher, have a tendency to driftsinto operationalism. ’

Although a measure may originally be cons:.dered simply one relatively imperfect
attempt to get at a construct, later' studies using the measure will tend to

“ define, quite implicitly, the construct by the measure used. ﬁus, studies of
the correlation of ethnocentrism with some other\“trait tdke a Ss ;seore én the
E scale as defining the level of his ethnocentrism. For 'that reason, it is an
in eresting problem 1n thef theory of ethnocentrism to stu‘dy how well the Var'i-
ous measu;és correlate,’ and whether there nﬁ.ght be any advantage in combining

several somewhat different measurtho form a ‘more adequate approximation to

measurement of the whole content of the theoreticsal construct

'l r

s

determining whether the;new, somewhat different measures included in thisipro-

'posal have any usefulness. Substantial correlation with the other measures
S . - .‘ , ! . -
« would indicate that they tap the same or a similar area, If it later develops

?

that a combined score for ethnocentrism behaves ‘more in accard with predictions

e o«o

’ . méde from theory than fio the established measures, it may be argued that.part
of .the reason the new measure does not correlate perfectly with the 0ld is that
the new measure taps .additional parts of the construc_t of ethnocentrism, not

measured by the established measurels.
s‘ '

A

4

Introduction: Sunnnary ‘ ‘
This study was designed to provide information on several toples. It is
the first study known to the author of* the relationship between ethnocentrism
and cultural relativism and it is the first study known to the author té eva-
luate the effects of an anthropology curriculum upon its s‘t:!fudents 'levels of

ethnocentrism. ©n the basis of previous research, it was hyp,othesized that
'

00018

In” addition to the_established measures, of dourse, we are interested in’ .
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ethnocentrn.sm is wodifiable by the effect of taking anthropology, and to a
lesser extent also, of other social sclences. Furthermére, the opportunity
to study the distribution of pre-existing ethnﬁgga&recsm was provided; as was
the opportunity to evaluate influences upon, and influenoes of , that pre-
exist:mg level, Finallyg the dev’elopment of two new measures of ethnocentrism -

Wwas proposed, as Was the study of the intercorrelation of .these msasures and

three accepted measures, of ethnocentrism gpdarelated constructs, .
v L4 . . .
\ »
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~ Procedure and subjects‘ﬂ . . ) ,

With the aim of furnishing information on all of the above questions, a

complex study using a considorahle number of subjects was designed. A large
questionnaire was administered to male and femaIe subjects in the ‘tenth,

_ eleventh, and twelfth grades. The first adndnistration of the questionnaire
took place on October 2# 28, and November 10, 19693 the later testing dates
were May 18, 19, and 20, 1970. Admdnistration of the measures took plaLe in
classrooms during a regular 55-minute class period. ‘

Although it was desired to test students at the opening of the school |
term, tggs provéd to be impossible for buﬁeaucratic reasons. From the point of ‘
view oé assessing the effectiveness of anthropology for changing ethnocentric
attitudes, however, late administration was probably not terribly damaging,’ ‘
since the first wdeks of the anthropology course were devoted to an Introduc-
tion to Anthropology as a discipline, emphasizing prehistory.and physical .
Anthropology, nbt -cultural Anthropology. The text.(Salzmann, Anthropology,

196 ) used contained a very general description of ethnocentrism, but the
topic was not explored extensively in class at this time. 1

The original intention of the investigators was to select a stratified
.random sample of all social science students at the high school.' This ine
tention, unfortunately, was negated by the teachers and administrators who

- unanimously declared it too difficult and troublesome a procedure. In consule
tation with the faculty and’ admnistration therefore, a comﬁromise sampling '
method ‘was arrived at. Testing was carried out by whole classes and was done

. & .
4n student's nérmal classrooms, The classes chosen were selected on the basis

of teacher evaluntione of their claSSes for "normalness",

t
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 Each teacher evaluated all his classes on a special form designed for the
purpose, with regard to how much each represented ‘ representative sampling of
intelligence and ability levels! sexes, class orlgins, personal styles, etc.,

and the likelihood that sﬁepial groups of students, including athletes and
i, "‘

» others, would be under-represented or absent. The classes chosen for the study
were those rated most representative. TWo classes per teacher were tested for
each of the social science electiveszahone claes\ber teacher was teeted for
each of fiye teachers in the.required world history course. A total of 17
classes ,participated, distributed ae follows: four anthropology, two interna-
tional relations, two conservation, two comparative goternmeﬁt, two project |
" social studies, and five world histony. o !

Students who were absent from either testing session, who ?ad left school,
T v \ ‘ '
or who had transferred from one socidl sclence class to another, were eliminated

from the sample. In addition, ‘pne black, one mixed nonwhlte, and four oriental

subjects were dropped from the sample$ there were no known Jewish students in ]

the classes at that times. The eriginal number of subjects was 414, which was

©

reduced t0-352 by ‘'such eliminations.

\ kY
,

A questionnaire booklet Wwas, developed, pre-tested, rev1sed and useéifor¢

LN

the study. This final booklet (Appendix A) consisted of three accepted mea-

sures of ethnocEntrism or related constructs, a page on which simple demogra-'

phic and background data was recorded, and two new measures of etlinocentrism °

constructed by the author and. his collaﬁarator.‘ The standagd measures, de=

* ]

scribed belowy included a slightly modified version of the Bogardus Social DPis-

. tant scale, the Worldmindedness soale of Sampson and Smith, and one, of the

forms of the California E scale. The new scales used two of the three methods

.

. .
suggested above; first, the method of placement errors, and the third, the

o ; _ - .
rationalization method. The identification andlemographic data was recorded .

-

‘ 0o Y L




T

b . , " ) -19- . . ‘ +

3 .
$ 1‘J

oy

h ! ~ .ot
5 ‘ .

ion a page whichefoiﬁoued the instructions at the bgginning of the booklet. ]
ﬁ(The measures were presented 4in randomized order, the order being Held constant,

, for a given subject 's two encountgfs with the queetionnaire.. ' ‘A..’:
v , . '

¢ The questionnaire forms presented to the students were $tapled intg a siny

~

gle baoklet; which were numbered.

on which subjects were instructed to write their names.

torn off and handedain, before the students began work.y

The first page was a blank numbered sheet

This sheet was then

The remainder of the

0

booklet was numbered, but students were instiucted not to put their names on .

that part. The blank page was*zxplained as a device to allow the experimenter

to correlate test results with final course grades, which would be reported

’

anonymously by number. In fact, the shee@”was \ so used to assure that each

student received two booklets with the several forms In’the same order. The i

numbered sheets were detached and discarded by the stud;nts after they had re- °
ceived their spring booklets, and the anonymity instrucﬁions repeated.
-4

Lo ) ~

Instructions given in the fall emphasized that the study was not an aclileve-

ment test, would hawe no effect on grades, and was concerned with class averages,
not individuals. The rationale given was that the study was related to the new
social science curriculum at the school, and evaluated the "fit" between the

curriculuh ;nd the students, Emphasis was laid on the idea that there were no

Students

right and wrong answers, and that students' own opinions were wanted,

Wwere not informed of the intention of‘retesting, in order to prevent any tene

Subj

"dency for students to interpret subssquent coursework-i light of anticipated ‘
j;Lts were instructed to

rétesting, and to try to "psych out" the research,
work quickly but carefully; sufficient timp'was given so that nearly all finished
Spring instructions outlinéd the rationale again, repeated the anonymity instruc
tions, andiexplained that a second‘testing would ailcw us to evaluate any chane-
ges which might have occurréd over time, Ewphasis was laid on not attempting

to remember and reproduce previous responses, . )

-

T
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., When the study was explained to thé“teachers involved, they were cfigtioned
. PR 2 . )

" about tﬁb néed for confidentiality and askad to cooperate in restricting in-
. A N o .
formition about planned retesting and the real purposes of the study. They

were asked to refer to the study- ds the "social science study"”. ‘
. . _ ) .

The Worldmindedness Scale, Form W ¢ af.:;.! ] .
One definition of the non-ethnocentris person ndght be that such a person
+
tends to take -a trans-group int ofxview on groyp-related issues of many kinds.
4

The WOrldmindedness scale of Sampsqn & Smiths(l957) measures this sbrt of atti-

tudes, The’ authors "iden £y as highly worldminded” tne individual who favors

a view 0f-the problems of humanity, &hose primary reference group is mankind,
(and who).may or may not haye aﬁheightened 1nterest in and knowledge about ine

ternational affairs." (p. 99). .Thebauthors distinguish worldmindedness as

"purely 2 value orientation,. or frame of reference" (p. 99), from knowledge

and/or intérest in international relations.‘ Although they alsc appedr to dds—

tinguish worldmindedness fromsthe dlmension of nationalisnhinternationalismlf‘
it dppears that the content of the scale includes nationalisnhinternationalism,

s -
<A . T Id
‘ ¢

. as well as various other topics.p°*

« The 32/items in the scale Were carefully" selected from a ldrge pool to
’ . - 3.

’
i
) “

avoid statements of fact and topical references, and to make knowledge of inw
terhational affairs unnecessary in responding The items are in a forced-

choice, six-point Likert\format, and are counterbalanced. Eight areas of cone '

religion,,immigration, government economics, patriotism,

9

tent are covered:

~race, education, and war, Sampson and Smdth offer considerable evidence of :

the scalse’s reliability, including 3 retest after 44 years. Their validation

efforts include attention to intetnal consistency, validation of the scale by

@ )

correlation with similar measures, by the known group technique, and by pre- -
2 N N J
dictive use with high and low scorqrs. ,In_addition, a later study (Smith &

>
- 8 ot )
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Rosen, 1958), on the basis of prev1ous'work relating worldmindedness and
- .
authoritarianism, replicated some interview and proJective measures from The .

Authoritarian Personality, with groups of high-*and low-W“subJects. They .

-found a highly significant difference in F-scale scores for'the two groups,

" and that the two groups were significantly different on eight of twelve pér-

«sonality variables deered from their’other measures., They conclude "...it
g\’b

is parsimonious to consider (F and ). as slightly different aspects of the - "
ﬁ

same basic personality structure" (p. l79-180), a conclusion similar to that

of. Adorno, et als (1950), Rohinson, Rusk and Head (l968) state that "sube

sequent reolications of this study Have proven the scale to be useful; see’ : .
Y Lad

Garrison (1961) and Paul (1966)" (~p. 303).

For the (purposes of the present study the authors'original scoring system
1
was'reversed so that a strongly worldminded response was, scored in our system

{ sz
as a one, a very anti-worldminded response was scored as %;seven, and the

Q

theoretical neutral point was foun¢~ It,should be noted that the least world="

minded of the authors* college student subJects made mean%scores only slightly

1A

below the theoretical neutral point 1n the scale. ¥
NS B b

Boga®dus social distance scale, Form § ¢ A . > g 2 .
‘ 3 "

The social distance scale, although a uery old and somewhat crude indi- _

cator, was chosen for this study for several reasons, Iﬁ its various forms,

’ S , )
it has received considerable use over a.long period of time. Furthermore, ’ .
Bogardus has applied the scale to "raughly stratified" (Bogardus, 19#7,‘p. 56) .

5
national samplas of 1700-2000 people (which overrepresented the young an& well-

r . -
S Ty

educated) at intervals over a period of forty years, S0’ ‘that rough and appr6- e
ximate national norms are available, Triandis and Triandis (l960 Tr;aﬂdis,
1984), Ames)and Sakuma (1969), and Westie (l953) have d%?onstrated the exis-

tence of a number of dimensiona Jor factors which participate ‘in the

S, A+
. '

- 7 00028
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determination of a subject's soclal distance, ‘;;Typically, race, occupation,

religion, and nationality in that order-are foilnd to be important determinants

of soeial distance among Americans; the same factors azfe Sometimes reordered

. in importance when dealing with European and Japanese subjects. A controversy

) regardin/g the relative importance of belief, er personal philosophy, relative _

to, these variable’ has continued for some 'time (Triand:ls, 19613 Rokeach, 1961;
Insko and Robinson, 1967; Smith, Williams & Willis, 1967). .

. - Tliev dimens/ionality of social distance is of relatively littlé importa®e

when éhe’ksocial distance scale is to be used as a device to measure an indivie

dual's mean or average level of distancing from others, This fact and the don-

'clusion of Triandis (1964 ) that "for very rough work the social distance pca.jle

may be _regarded as uni-dimensional" (p. 208) féd to the adoption of the simple

soicial distance scale for this study. As Triandis (1964) says "Bogardus (1928)

. v Was r’aware of the multi-dimensionality of the domain ‘of social behavior staté-' «

% .

ments, and for this reason was careful -to employ only a very feouw statements

falling on a single dimension.....Such scales are adequate as long as the re-

§  search does not require much refinement.," (p. 219)? The scale displays very
'w  high reliability, and its ValidityJ is _"sa.tisf(agj,_ory" (Shaw & Wright, 1967, p. -
408) though not unquest oneti. * . S
Westie's (1953) summated differences technique represents a methodological
imﬁrovement over BOgardus' method; in Westie s scale, social distance is scored ] ’
using the differences between behaviors permtted to i:n-group and 6ut-group ‘ !

: members (note some sirdlarity to the fference scqring of our HK scale)y Un-

: |
fortunately, Westie's scale has not be¢n wi‘dely useds Bonjean, et al (1968) 1
] i - ~ . 1
ranked it 36th among 47 measures on-the basis of use and citation in the four, |

‘ma jor sociological journals between 1954-1965, with 7 citations. By contrasb,

Bogardus® measure ranks l4th, with 18 citations. The cumbersomeness 6f Westie's |

i

. , . o e
-
.
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measure, and the fact that the only outgroup used’ by Westie thus far is American
‘ w
Negroes, also disqualify, it fdr our purposes. -

» ) ’ o
The social distance scale .chosen for this study was that pubiish%d by %

Bozzrdps in 1958, Bogardus has puhlished at . least three versions. of the social
distance.scale (Bogardus, 1925, 1933, 1958), these differ from one another in
details of wording and in a few cases %y majot changes in the headings for- col-

~

ums three, four, five and Six. Although Bogardus states that ™n a1l three

\of these studies the same racial distance scale was-used," (Bogardus, 1958

p. 127), referring to his long term national sample study, he also states that \xJ/\~ﬂk
between 1926 and l9b6 the social distance scale "had been refined...hy socially

equa-distance intervals,,eas described...elsewhere*by the wrlter. This refe-

¥ L]

rénce is to the'version .of 1933 which differs both from the version of 1926
and frorm the version of. 1958 Bogardus does not mention the differences‘be-
tween the 1933 and 1958 versions. Indeed the‘context of his marks seemsxto

indicate that hé regards the wvarious versions of the’ social distance scale ;s

equivalent , although no evidence is cited in support of this idea, -
0 J ©
The 1958 version"of the scale was chosen for several readehs: relative
/

frequency and recency of use, modern wording, and use of moderndsocial rela-
b ) R v ]
'tionshjps.!n the seven chlumns.\.The seven statements’used in Bogardus, 1958, -

-

are:

*

1) ,Would marry into group o . ‘.

2) Would have as close friends

]

k)

3) Would have as next-door neighbors ! TN ‘ N
4) Would work in same 6ffice. ' . 7
. 5) Have as speaking acquaintance only . - ;>
6) ]Have as'visitors only to my nation * ‘
7) Would debar from my nation Coo
~ - -
- * - PN
" - ‘!‘e (‘.f
/ N o~
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cized, but which the authqrs' defend (Adorno, et al., 1950; p. 59)e 7 ) . et
The first forns or the E§scale contain three subscales of rougl{y equal
\ ;
. size, yith statements concerning Negroes, other ethnic ancf pon-%thni,c mino- a Lk

_'nic groups ‘was uSed.

.garc&xs technique. The columns. were numbered from 6he at the left to seven at

* S * cr LI
o~ _/,) _ 2l . i

-t

The seventh statement wa.s reworded- slightly; in order %o conform more closely

to hlgh school colloquiafa%h\glish of 19695 A shorten.ed list of twenty_two othe

AL v

s Y C pee . y‘ s“a -4

Scoring' for the social distance meagurd W‘as done in “accordance with Bo- °

> ¥

-

#

) the ri%ﬁb the. indivi:dual's scone for each row con51sted of the number of the .

were summed and the mean used as a summary .score, ) n - }
P - . ‘ . AR . . . v o

.=

b

w

fNegroes, J‘ews, and bther: mPnorities and patriotism. A fin.grl, recommendq,d form

.column in w:hich his left most éheckmhrk appeared. us, a score of one repre- ‘

sents minim?l social distance, and ‘a écore of sevan represents maximlﬁn soctal * -
1

diStancT ﬁ-om each ethnic or natiopal greup”listed. Individual item scor! s

.
]

The California EthnOcentrism Scale, Flprm E . L.

r . s
.
¥ -

Consistent with the authors’ interest in ideology, the Callfornia E scale

1s made up of opinion, ‘or ideological statements*,,with which the subJect was. ,

to indicate agreement or’ disagreement X Likcert scaling method Was-used in

“ .,
-

constructing the instrument- six responses Were possible, with no neutral po‘int.: .

The E scale uses only negati*ve items, a chara;teristic wlgich 13 oftex‘\ criti-

.
A

)'g

rities excluding Jews, and patriotism\ Later forms were combined with an anti-

[N

semtism scale; and the items divided equally among questions dealing wnth .

s .

: of 25\ items was made up in the 1atter manner, and is t,ixe principal form used\ ’ \

, in lat'er‘studies. The authors offer considerable eyiden‘ce of reliability and _'~

-

A
Chapman & Campbell 1959). . ' . C - ,!

o o

7 Ao
The pr:anipal criticis?which ha.ve been made of the scale are. that h

well it succeeas in measurifig such a globo.l construct as ethnocentri'sm ca’nnot

' ."‘

© . 00027 T
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( be determined, that thezﬁegative wording of the items may lead to response-set

-

effects, and that some of the items’ are dated. The only way . to answer the

°

first criticism is by means of studies such as this, using several measures,

and observing the‘extent to which they tend to measure the Same thing. .With i'

regard to the second criticism, Chapman and Campbell (1959) found that "the .«
‘effect of acquiescence upon the E seale shGWs up as very slight, . The obtained

correlation betwéen (the new)’posltive and (the origihal) negative scales was

70, only slightly less tﬁan the ideal one, of .7& (given the obtained rellae-
Qn
'bilities of the two parts)" (Pe 156). Thus, use of the all-negative E scale

N ¢ L

is Just*fiable in constrast to findings with/the F scale.

Bonjean, et al..(l°68, PPe 13-14) found that the California E scale ranked

Q

l9th among 47 scales, on th sis of 15 citations in the’ sociological>litera-

ture. No other scale of ethgocentrism, except social distance scales, quali-
fied for their ranking bty achieving 5 or more citationse ’ S U
) ' For this study the recommended final form of the ethnocentrism scale was
used. Three dated items were slightly reworded in ordvr to conform to modern
usage and s*tuations. All three of these:changes were made in the other rmino-

rities and patriotism subscale; ir Item 1, "zootsuiters™ was changed to "hip-

pie*" in Item 3y "a new world organization" was changed to, "the United Nations"

‘and in Item 8 the phrasing was left unchanged except ‘for the removal of the

words "secret of" from the-phrase "the secr‘t ‘*tne atom bomb" The authors'

vor scoring system was retained since it provided a seven-pcint scale with high

-

dgh dvels of ethnocent 1Smo

’ . T e

stic, pride., The

to tap ethnqcentrism as reflecﬂed'inanational, or chau

focus was on.the netion itself, rather than ;upon the mer mbe of hational or \ o

91
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00028




~26-

other groups, as is larggly true in the nrevious measures. fhe rationale Was . a
of extreme simpligity. That if a person were putting his society "1n a celi- | ~
e tral position of priori%y and worth..." (Keesing, 1964 Do 24), he should tend N
. i to gverestimate its standing on‘indicators of national development and social
progress. /This should be especially true insofar as such indicators are ob-
vious in menning, but are based on statistics hot part of common knowledge. o .

A Using the data published in The Comparative International Almanac (Ernst

t

nations tending to rank higher tpan the U.S, on such indicators, nkynations°

& Posner, 1967), a set of 11 other nations was selected which included both

tending to rank lower. Subjects were asked ko rank these countries, listed - ‘ “(//i N
/wlphabetically, on ll such indicators, using an indicators x countries grid.

Ethnoeentrism was defined as the ranking of the U,S, higher thih its real: »posie= )
‘tion, while-accurate estimation consisted of giving its correct rank. The pos- - |
sibilit§ eﬁwn~fav§rse-ethnocentrisn, xenophilia, ethnocentrifugy, also existed, -

.. and would be indicated by systematic under-ranking of the U, oy relative to its

-

true position, Four items, on which the U,S, ranks first -or second\among the \‘ .

12 nations, were considered f4ller items; .1t was Impossible for the subgect to .
\ 7\
make an ethnocentric response on these items, The other seven items consti- - y
t . - .
tuted sthe scale. . ' . s o ‘

o

In order to avoid zZero scores and.negative numbers, 5 was chosen as the

.

neutral, or accurate-ranking, scale score. For scoring the items, the dif-
- ference between the actual rank and the subject's ranking was added to,five,
producing\a score on a scale from one to nine, Overranking the U,S. thus pro~ J l

‘

duces a positive difference, and a-high score, Misrankings _by more than four

¢

Kept the scale to 1§£git numbe d iy addition\grevented a-skewed scale, ' -
t

steps were o5 ergd equivalent to msranking of four places. This convention 1
S

|

was possible to under-r |

gince on most items e U,S, by more steps than
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N This identification measure consists of eleven
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over-rank it, mertifact of America s world pOsition. Furthermore, since

underranking the U Se by five or more steps would put it at or below the level

of India and Nigeria on 1ife expectancy, literacy, dietary sufficiency, ete.,
~ 4t was considered both unlikely to occur, and‘ as indicating a " form of Xeno-

-~

philia so extreme as_to~ override considerations of realism, Overranking the

UsS, by more than four steps was considered more likelx, but in fact likely to ~

be_an artifact of the similarity of such European\ coxmtries on t\he list as Dene
mark and %:itzerland on. some of the social progress items: 'if the U.S. is to
be ranked abgve one, it will probab;.y be ranked above all. On two items, the
range was further restricted -to scores of3to 7, thus .,‘ze theoretical maxima
and min s for average ndsranking scores over alll—ite"ts are 8.42 and 1. 57,

respgctively, the former represent;‘.pg maximum ethnocentrism,

~
-

~

C N
' Designiof the ethrocentrism mdasure, forms H & K
+« The-new ethnocentrism measure under consideration here uses the method

"referred to above as the rationalization .method. This:method consisted of pree

~ £~ -

senting the students with a short statement of a real world eccurrence, custom,
or whav;or ‘pattern vogether, with g-series of reasons or rationalizations for
that custOm, hehawrior pattern or event. These rationalizations were intenﬂed
to reflect different degrees of ethno:;entric reas':ning about the causes ;)f th;
stinm.ius iten, . Subjects were asked to seiect the one reaso:n or rationaliza= .

’

tion alternativé which was mostncorrect in their view.

B

The format of this measure was similar to that of the Schuman and Harding,

(196#) néasure of "sympathetic identification with %he underdog", although the.

latter did not come fo our attention until after 8 form:lation‘of our scale,

oo/

4
- to 3-sentence stories, each

describing an incident of discrindnaf/ion or; prejudice against a mino*ity per-

° son or persons._ After each story, Sé are asked what the reaction of the

vt

e

: :.f00030 S
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mdnonity person(s) wouid“be{ and'presented with four multiple choice alterna-
tives. One alternative consists of sympathetic identification with the vica
tim(s), while the other three are responses of indifference to the situation
by the S, ascription of indifference to the victin, and assertion that the vica
tih would regard the incident as a good thing.

The principal difference between the Schuman and Harding measure and our
measu}e is the nature of the choices presented. Only one of the former's al-
tornative responses to each-story reflect the dimension of interest; conse-
quently, scoring of their measure is on a yes-no basis. By contrast, the\al-
ternatives in the Gilfillan HK scale are designed to reflect differing de-
grees of the variable, so that finer discriminations are possible, and so that

no response is less informative than any other. Clearly, however, both scales

. are simlar in the sense that they ask the subject to react to, or evaltate, a

sltuation, rather than merely endorse an attitudinal statement,
Items for the Gilfillan scale of ethnocentnis\reasonina were written in
=, b}

pairs, each pair containing one event or custem from an exotic or distant'culf

ture or locale and one from famlisr American setting, The items of each pair

Were separated, one item appearing in one short booklet, the other appearing

in another booklet in a different position in the overall questionnaire form,
This fact allowed double scoring of the scale items, the scoring of both tge
individual items in terms of the ethnoeentrism‘revealed by the choice of ra-
tionale, and a different score for the pair of related items, reflecting the
difference in level of ethnoeentrism chosen for the rationales of the two equia
valent items. .The two items of a pair were placed in different positions in’
the dzestionnaire in‘order.to minimize the chance that subjects-would'notice
the parallelism betweon members of a pair, . ‘ .

There were five pairs of,items which formed the two subwscales H and K of

+h:Ls measure, The content of these items consisted of the following:

3
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:1, Mlitary: during hostilities between Country A and Country B, Coun-l
. - try A attacks neutral Country C in a flanking mansuver, l
;é. Religious:- the use of statuary, candles, incense, bells, etc, in
religious ceremonies.
3. Modesty: the omission of traditional female garments.
LR Beauty: ‘indulgence ih elaborate beautification ritualsthi\\
5. ‘Imperial interventionr invasion by a major power of one of its
smaller and weaker satellites. )
f 'In each case one member of ythe pair was taken from a familiar, the other.
from an exotic or foreign, setting. The items themselves are presented below
(Appendix A), together with the response alternatives to each, Thé two forms,
H-and K, were presented in random order within each test oeoklet, and were.al-
N .
ways sepsrated.

~

\\\ 7. For each item, five or six response alternatives were presented, These

[}

~were designed to’'range in eacn case from responses which required a sorhisti-
cated and sympathetic. understanding of the situation to responses which consti-
: tuted a simple, stereotyped, unsympathetic, and noneunderstanding evaluation.
The response alternatives, like the items themselves, were designed to narallel
each other, that is, to ‘offer similar types of explanations for the tvwo sitga-
tions in ea&h pair., Each response, of course, was written in terms appropriate
to the coritext of the item in question- .
The use of multiple cholce methods, while it'simplifies the coding'oél

data obtained? has'certain disedVantsges._ First, as noted above, there is im-
plicit a certain restrictior of the subject's response range; that is, certain
responses which subjects might make must have been eliminated from any set of
alternatives provided by the experimanters. To the extent that thqse elimi-

" nated alterhative? represent merely rephrasing of the alternatives provided, ('

there is 1ittle lost., However, it may be the case that the experimenter has

~
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neglected certain substantive or anﬁlytical possibdlities which subject might
have considered and to this extent the experimenter's choice has restricted
the subject's freedom of choice, There is also:; second aspect to this pro-
hlem: wﬂ?le the use ‘of multiple choice alternatives qliminates the need for
content analysis of hand-writ-er, ad-lib " responses, it imposes the necessity
for scaling, That is, the results of a content analysis might be repirted sim~
ply as a table of frequencies, the frequency of the occurrence of each theme

in response to a given question., Such a tahle in turn would be subject to
qualitative rether than quantitative analysis. However, a-multiple choice ques-
tion, by rigidly restricting the number of themes which can appear in subject's
responses, makes such a table largely irrelevant. Rather, it is appropriate

to ask, what i; the underlying reality reflected by.the subject's interaction
with the structured set of alternatives? Qr, in the’present case, what level

A

of ethnocentrism is reflected in each of the response alternatiées?

One way of determining the level of ethnocentrish reflected by each altere

native is_cbvicusly for theg experimenter to assign values. The experimenter:.
~ - ‘ M N *
would try to assign a value to each response which reflected his best guess as

— - .

to tne ethnocentrism reflected in that response, Unfortunatgly, this méthod

is totally dependent upon the accuracy and completeness of tne experlmenter s

"

intuitions., Anotne%r method which might be used would involve the use of cri-

. \ - .
terion groups of subjects classified on the basis of their levels of ethno-

s

centrism, Items in the new test would be assigned scale values in accordance

with the way subjects of different levels of ethnocentrism responded to them,
Un.t‘o.rtunatel.y, such a method presumes that we are able to fina a group of sube
jects who areq;ccurately and reliab&y’grcuped according to levels of the vari-
able, For instance, in the case of scales designed to measure factors in-

voived in worker productivity,,criterion groups would be selected on produc-

tion records. The lack of any comperable selection mechardfm in this case must

*

.

invalidate the method.

00033 .
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In the ordinary attitude scale, the subject responds to each attitude state- s
meot by checking a box or numbered space along a continuum from endorsement to e
;ejection. In essepnca, he measures himself on a psychological ruler which has
from\kwo to eleveggor more equidistant hash marks. If,'ho;ever, the subject is
to respond to a set of discrete plternati;e st;tements, these statements must
be measured against the ruler, This is done by the "method of equal-appearing “
intervals"®, introduced by Thurstone and Chave ’"929) (see Edwards, 1957). This
method requires that a number of raters s%rb, or judge, each statement, on the
continuum of the variable, which may be divided into from five to eleven divie
sions. The median value of these judgments in taken as the scale value, and
the quality of the item is indicated by Q, the interquertile range,, or "spread"
of ope judgments, Medians and‘Q were dotermined in th}s study by the o;e of
- the nomograph of Jurgensen (1943), a graphic method which is’fast,.accurate,
and has the great virtue of reducing the possibility of arithmetic error.
Edwards (1957) states that ".,.a relatively small number of Sudges can be
. used to-obtain reliable scale values™ in this method, He recommends 50 Jjudges, ,
but cites studies showing that as few as 15 judges may give scale reliability )
as high as «99 (p. 95)s In the scaling of the HK scale, done in.mid-1972, an ot
attempt was made to obtain Edwards' recommended 50 Jjudges; although the atoempt R
fell short, the lower 1limit -of 15 was exceeded,. | ,
Shortly before the end of the spring quarter, 59 coples of an item-scaling
version of scales H-and K were d.stributed to the faculty and graduate students
of the Uhiversitz of }ﬁnmesota Anthropology Department, The scaling form it-

self Was preceded by a brief explanation of the research which had been under-

g taken, an explanation of the scaling process, and by a letter requesting the

cooperation of the faculty and students signed by the chairman of the depart=’

ment. The evaluation form consisted of a version of the two scales retyped so 7’ .
that following each response alternative there appeared a seven point evaluation \ |
:‘

L]

e - .00034
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" Were teaching at other colleges. This number is considerably less than the
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scales The anthropologists were asked to read first_the situation or custom as
describedffand then each of 'the alte?ﬁhtivés which might be taken to explain -
its For each alternative they were asked to give their estimate’ of how eth-

‘ /™

nocentric the reason or explanation presented was, from "not ethnocentric! (a

numerical value of 6ne) through "very ethnocentric" (a numerical value of seven).

A copy othhe gvaluation questionnaire,‘iﬁs instructions, and thg chairian's
letter, are appended to this report as Appendix B, '

Cordes of the evaluation form were placed in each student and faculéy ﬁem-
ber's maii bax together with a campus g#il return envelope., Anonymity was proe
vided; ‘questions ané comments on the items ;nd the research were inQitgd. Whilé
the response to mailed and similar questionnaires is often low, and thqre‘is.a
sdendency for social scientists to suspect methods not their own, it was hoped
that. an adequate response rate would be obtained. After séeveral weeks\bnly 13
of the 5b questionnaires had been returned; therefore a follow-up wWas produced,
A reminder letter ﬁa; plaéed in each faculty member's box with a note referring
him to extra copies of th; questionnaire stored above the boxes, Qaéh graduate
student received a second copy of the questionn;ire by mailkwitﬁ tﬁé qhairﬂag's

letter, a new letter of appeal from the author, and a postpaidfrethrned enve=

lope. This procedure netted four more responses. '

1

' .Thus, scale values were deterﬁined<pn the’ basis of 17.raterst 3 first-

4 »
year grad students, 10 elder grad students, and four faculty members. At least

three of the elder graduate students had completed all but their theses, and

M

optimum, but %; sifficient, according to the criterion AAted by Edwggdé;‘
Medians and,Q values for the items are reported in Tablgél{f'As can be

seen from inspection of the colums of medians, the respofises to each item do

a

form a scale, in the sense of providing a rather widé range of ethnocentrism
)

-

.
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.
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’ i TABLE 1: Scaling Values for Ethocentric Reasoning Scale, Forms H & K V
" CONTENT: War . Religion Modesty Beauty ««  Imperialism .
o . - . .
e Alien 1  famil. 7 | Alien 6 famil. 2 | Alien 3 * famil. 8 | Alien 9 famil. 4 | Alien 5 famil. 10
Response [Mdn Q Mdn Q Min Q Mdn Q s H.,c/ Q "Mdn Q [‘Mdn Q 'Mdn Q Min Q Mdn Q
a 6.8 1.0 4.4 *2.8 | 6.8 1.7 6.8 0.7 | 5.9 1.7 5.7 1.7 | 7.0 0.5 6.7 1.3 2.8 4.0 2.4 4.0,
i b " l2.6 2.3 5.8 3.7 3.8 *3.4 2,0 2.9 | 2.4 *.3 6.5 2.5 ,N.m 2.1 1.4 2.2 3.5 4.0 6.7 1.2 :
c 1.1 0.6 2.0 *2.2 | 6.3 1.0 6.1 °1.2 | 1.9 2.8 .3.8 *4.8 | 1.6 1.5 2.3 2.1 2.3 2.0 2.9 2.5 .
d _ 6.0 1.9 6.7 1.0 4.6 2.3 4.2 2.1 2.2 2.0 2.2 2.0 1,6 1.3 2.7 2.8 | 4.3 *3.5 3.1 *3.2 0
..e . 2.0 *3.2 .4.3 4.1 4,0 2.5 4.0 1.9 | 5.8 1.9 3.5 3.2 ) 4.2 °2.85.3 3.6 6.6 2.1 5.6 2.5 m
£ 3.8 2.4.3.5 38| 1.2 0.5 6.8 2.6 - | 2.5t 3.0 5.4 2.3 . 2
. ) - ) . -
Mean t1.8 2.76 2.22 . 2.1 | 2.25 2.80| - 1.64 2.40 . 3.7 2,62
. Q value - - o ) .. ) . .
‘  No. of Q ’ | N : . .
) values >3 .1 T 2 b NW...‘ b . 2 0 b - 3 2
Range "of . . 1T - ’ ° .
medians 5.7 4.7 3.0 4. 8% 4.7 4.6 5.6 5.3 4.3 4.3
*Bimodal . Lo ( -
\ »
« k 2 . - . . hu«)..\./nv..,l N . )
- T . R4 f ~
- N f» bl .
.'v = \ '\\o . _
. ° /“» * Cm
. - ) O—H
: ” . = N , ; . ;

¢
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values. cWith'one.exceptibn, the range of medians is h.3 Jpoints or more for

X

each item, and in every case, the range extends we11 toward both ends of the

scale. Thenefore, the scale based on these, alternatives should be able to dis- T

vl

criminate among people,~ - .

Inspection of the columms oqu values reveals that the alternatiges vary
considerably in the range of ratingsvgiVen them by the anthrbpolegists. Q
values range from 0. 5%(perfect agreement among raters) to 4.8, a value which
is somewhat beclew the Q value of 6.0 produced by maximﬁm disagreement of "
raters. Mean Q values for each item fall below 3. 0 (with one exception), but
each itenm, except ofie, has at least one a1ternat1ve W1th a Q value above 3,

In addition, inspection of the raw frequency distributions reveals a number ef
:resoonse alternatives on which there appeared to be some suggestion of a bimo=-

2

dal pattern of ratings., These alternatives ara»starred‘in Table 1.

High values of.Q, 6ege those indicating that the 25th and 75th quartiles
are more than 3 scale units apart, are indications that items must be consi-
dered as anbiguous or vague, and therefore unsatisfactory for use in a final
version of the scale, Bimodality, sim;Llarly, indicates that two quite dif fo-
rent meanings are assigned to the item being rated. Such conclusions regarding
specific items in the HK scale must be ‘tempered by the knowledge that, given

[
the very small, number of raters,used, the effects of aberrant raters may be ’

|

magnified, Raters who reject the task, who work carelessly, or who deliberately

try to sabotage soihe aspect of the progect, would fall under the %perrant cate=

gory.b While there is some indication (in hostile comments and iﬁ;batterns of -
individual ratings) that there may have been careless and/or hostile rater it
would be extremely difficult ro remove them in an objective manner. Thus, the

solution to the problem of confidence in Q values lies in obtaining more raters.

Since deviant& have more effect on- the quartiles than on the location of the .

median, this would minimize the damage to confidence,in the usefulness of>an

00037
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% ¢
item, withoét necessarily chenging the median value dssigned to it. The small K
L e , > X }
number of raters meant that judgments of bimodality were made on the basis of:

5-rater clusters, and are therefore far from définitive. )
Yr. A o O

Beering these consideratlons in mind it must also-be said that there is
a concen;ration of "bad® ¢high-Q, bimodal) responses in three of‘th’\scale items,
those with reference to recent international politico-military -affairs, items
' 5, 7, and 10. In each of these items, two or three of* the six alternatives

aaref"bad" The content of the problematic responses appears very similar to

the terms of American debate over these cases of war and peace, suggesting that
tt is particularly difficult to rate the ethnocentrism oflsuch political argu-
ments. .Item 1, dealing with events Half a century in the nast, do:;\not suffer
from such sericus problems. However; sinée others of'the alternatives to the ‘
three items had respectable Q-Values, it may also be $he case that the comple«
xity of the *'bad! statements, or their familiarity, rather than their contem-
poraneity of politiz:;tion2 caused the probsﬂm. Furthor—research is necessary
to clarity this point. .. o et

Since 16 of the total of 56 alternatives show some indication of ambiy

guity, the question’ arises‘whether it is legitimate‘to use the HK scale in the
anslyses gf the larger ethngcentrism study. It would be best to suspend judg-
ment c:'n this mat‘te‘r witdl more expért ra_ters can be obtained. ‘Should there
still be many large velues of Q deriued from the woxk of, for exannle, 50
raters, it would be possible to use ‘the scale onIy in a very cautious manner,
if at all. If, on the other hand, many of the large Q values were greatly re-
duced by this method, use of the scale could be made with more confidence. A .
hiéhly irregui;rﬂ ad hoe use of the scale could also be made by counting any

| student's.choiceiof a "bad" alternative as'if he had not answered, If choices

were not concentrated among the "bad" alternatives, th@s wouldiellcw salvaéing

a part of the data; thé effect~updn the validity of“the results {euld be dif- '
- ~ v \ . 2

-

ficult to predict.

Q $ A
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INSTRUCTIONS - .
. As you know, the social science curriculum is new at Kennedy this year.'
<. Because it's new, we are interested in knowing exactly how well the curriculum
. fits the needs and abilities of the students at Kennedy;. " This booklet is a stri'ey ¢
. of knowledge and attitudes related to the new social science curriculum. k's

not a test of what you might have learned in other classes. It issa way of finding
out what kind of general ability and general preparation Kennedy students have,
and how well they can deal with social s¢ience materials. .

Your answers will be anonymous. Don*f put your name on this booklet. No
teacher will see your answers, and I will not tell anKteacher,about how a particular

student answered. We are interested only in group averages,& not how you do as
individuals.

We are not interested in how much you know about history, social science, .

political science, or anthropology, as much as we are interested in how you think

about them. On some questions, there will be no right or wrong answers at all;
these questions ask only for your own personal opinion or ideas.

Work quickly on these materials, but do not work carelessly. Try to finish

as much as you can without getting sloppy. Don't worry if you don't finish com-
plétely.

When y8u finish a page, go right on to the next page. When you finish one
of the forms, write the time you finished.in the space provided. Then go right
on. Read the instructions on the ‘next form, and begin working.

-
»

If you have a question, raise your hand. - -
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-.-— -H-s0, where?

’
-

Please fill out this page completely. It asks for some general information about
your school experiences. This infarmation will be useful to us in.determining .
now similar you, the people who partioipate in our study, are to the average
Kennedy High School student. All answers will be completely confidential. Do
not put your name on this page, or anywhere else in the questionnaire booklet.

Name of this ciass: ‘ N \ Hour:" ' Room:

o

What grade;are you.in? Ypur sex: male female

Please list all other social science, history, modern problems, or psychology
Courses-you have had in high school:

-

COURSE . FINAL GRADE
% 1'. . -
2.
3. - , T
> " . 3
4. — @
f N .
What was yoir over-all grade average last year? (check one space): A A-
N ' : B-_B__ B-__
, '
s r . C"__ C R C"__

7
o
&

3 I'd . .

What grade do you expect to get at the end of tils, grading period (the first nine .
weeks) in this course? ’ : - .

What do you plan to do aftes high school ?

-
D

——

Have you ever.lived in angther.'placg in Minnesota, aside from Blc;oming'ton?

1 . T

Have you ever lived outside of Minnesota, but still inithe USA ? . If so, where?

. ¢ . Y

Have you ever lived in a foreign country ? If so where?

For how long?

00046 *
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SFRIIG INSTRUCTIONS

-

Last fall you participated in a survey of\know;gdge and attitudes related to the =
new sdcial sciences curriculum. As we told you then, we are interested in knowing
how well that curriculum fits the needs and abilities of the students at

Rennedy. - Now, about six months later, we are conducting a follow-up to tHat study.

This will enable us to determine'how much effect taking this course has on people,
that 1s, how the course wmay change people, ' {

Your answers will be anonymous, Don't put your name on this booklet., We are interested
in comparing fall “and spring responses, but we will match up the booklets by means

of the numbers only, We'are not interested in particular people, but in the average
differences between fall and spring for the class as a whole., No teacher will see your
answers, and I will not tell any teacher how 3 particular student agswered, )

We are not interested in how much you- know about history, social science, political
sciefice, or anthropology, as much as we are interested in how you think about them,

On some questions, there will be no right or wrong answers at all; these questions
ask only for your own perscnal opinion or ideas. . . o

Work Qu;ékly on these materials, but do not work carelessly. Try to finish as much
a8 you can without getting sloppy. Don't worry if you don't finish completely, .
When you finish a page, go right on to thelnext page. When you finish one of the
forms, write the time you finishéd in the space provided. Then go right on,
Read the instructions on the next form, and begin working, ¢

. 13 . 9
If you have a question, raise your hand.

. a
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' ' Form 'K ‘ '

On the next few nages are scme descrlptlons of recent world events and customs.
Following each are several vossible reasons for that event or custom. Plgase
check the one recson whici you feel is the most correct explanation, .

"There are no right ov wrong answers to these -questions., All of the eXplanatlons may
apply to some dzqrce. We are not interested 1n how much you know about these events
and customs, but how you reason about them,

] - ‘

Check only one alternative for each guestion. ' { R
- - ) @ .
& .
1. Hindu temples have meny statues, carvings, eongs, banners, and incense. ‘thy
is this?

® 4

___a, It is a form of 1dolatry

. b. That is how they have always been. ) ‘

¢. The Incians are s.mple people, and need these things in order to feel
religious,

d¢. Ircians likc the sme}l of incense and like to look at br1ght lights and
Co10TS, - .

e. The priests of thFl* téaples insist on having these th1n°s.

f. Th: szle of these things supports many shopkeepers and peddlers,

' ‘I
?
P4

965, U.S. planes began- bonbing Laos -even though Laos was neutral and had its
neu a11ty quaranteed bv the U.S. in 1962. Why was this?

a. The U.$. simply does not res spect its treaties,
b. T} -aotians are tuch lile che North Vietnamese, and could be expected to
‘favo~ tne,Viet Cong.

c. It was more convenient to bomb traffic, on Laotian roads than to bomb in

" the jungles of Viet Nani. - !

d. The Liotians leserved it fo- aiding the Viet Cong.

e. It started out by accident when U.S. planes pursued Viet Cang actoss the
. : bcrder,

3. Why do you t=aink <he new t*end of toblessness and 001no wlthout bras upsets people

so much? . ,

>

o

a. The people vho object are old ashioned. - H
b, Thesc fashions are immpdest. . ~
c¢. 6Girls who do thi¥ cBuld cause damage to themselVes, and perhaos later

not be able to nurse their children. S
d. Deopxg are afraid such fashions will lead to loose conduct aﬁg immorality.
e. Many people resist every change that comes along. .
f. It i1s.unChristian to go topless. ’

[

>
‘

4, Some Africans paint themselves orange §r white with. colored ¢lay before an.important
dance or c:remony. Yhy? .

a, Because they are still savaves. . o
b. Th2y think it wmakes them look better. - '
c. - Because everybody who goes to these ceremonies Dalnts himself.
d. It's a symbol of the importance of the-event,
€. CQjefs and witch doctors tell them they have to paint themselVes.
B

-
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A few years ago U.S. armnes invad:d the Dominican Republic (Santo Domingo), -
Why was this? ’ . .

<

a. The Domini:ans were trving to throw off the ruie of an Amerlcan-orlented ’
- " military government, and to set up a more 1ndcpend=nt government,
b, The Americans actec to orevent certain Dominicans from keeplng up

*a corrupt, illegal covernment,

¢. The Dominican government was tiying ‘to establish more trade with other
countries, anc¢ less with the U.S.
d. Soéme Dom1n1cans were trying to establish a government in accordance with
i their constitution and restore the oresident who had been ‘deposed by .
the military.. »
e. Some Dominicans were trying to overthrow the governmept of the country
by violence and set uptra communist government allied with Cuba.
f. The U.S., was acting on behalf of the Organ1§at1on of American States
to prevent the Russians from obtaining influence over Santo Domingo, .
) 4
! <
)!' ! -~
! . ‘ ‘
\ . R -
, .
b . " ‘ ‘ \
t ’ ! ! .: .
’ . +
, , - /7 .
4 ﬁ
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. ' FOR 1 S.?2

\

This form asks you to give }qur reactions to othefr people as groups. We realize tha:

‘you may know or imagine both rocd and bLad menbers of eny national or ethnic gToups .
.+  However, we are asking for your reaction to the averace member of these aroups,

~

<

s

Below are seven kindsof relations you micht have with another person, Please check“the -
kinds of social relationshin you would be willine to have with an average member g
each’’group listed. Check as many columns for each group as your own feelines indicate,

3

- 'Please aive your first feelings in each case. Work auickly, without takine time vo .

think, Don't worry about what others micht think,yfor there %re no risht answers and of
. your own first feelings are the mest useful to us. )

“

1 2 3 fo4 5 -6 o7
. o Would Would - Would "Would fave as "Have as . Not zllcw
marry have as have 25 ' wqrk in speaking visitors even to
. : into close. next, door  saig acquaint- only to = visit this
“eroup friends neightors® qffice ances only this country countzy «
1 i v b
Americans ! f -
(U.S. white) _ o

1

o

Canadians - . /x

PR

L3

Chinese | |- . ‘ . . .\ !

Czechs : ; 2

English

Filininos ? ' - ] =

o

trench .t ’

> Germans ' . y

ireeks o { . . o . . )
3 . !_ ’\ *

Indians . - | ~ ' . o .
(American) '

. Indians _ ‘ ' ! ;
(of India) A . g . &%

Italians ®»

Japanese :

., ! -
Tapanese . ‘ . ~ .
i Ao, PRy - '
(Americans)

(Jews = . ’

‘¢

* Koreans : . ) _ E :

Q
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Please remember to give your first feelihg réactions for every group. .
Remember to give your reactions'ts Jour. chief picture of eagh group as a whole.
N : , - . s .
Also, check as many columns for'each group as you/f"eel you, can, and work rapidly,
- “ v .
Would Would Wo%;fld ' Would Have as Have'as  Would nut
marry have as "have.as work in  §peaking visitors - even allow .
‘jone‘of | close next door ,.same aequdint- only to towisit this
* . . Yy $a U
- them | friends | neighbors | office ances only | the U.S. | country
Mexidans | BT R ' '
. ' $ , R
L4 —
B S * ¢ , ? ’
Mexican- ' . ,
Americans ! T
: =
Negroes '
Norwegians : ’ o ’ .
k] v i :
Poles ' o . ) - . . ,
‘ f ! [
-~ : - < BTl ——— .
. . 4 . |
Russians . : . N o
. L, : ‘ . |
. & - ) . , ’ ) ’
R . °C 5 . °
. a v '() ° ' ~
' o ’ s ¢ . N «
° @ .
o ¢ N
NEE S o .
/ " ) N ) ‘. e
- »pm?f . 2 R ? N
] °SrEn ’
. M i ‘o .
4 * ° i ’ . °" hd ‘ ~
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FORM R

‘ INSTRUCTIONS: At the top of this page is an alphabetical.list of \welve countyies. We

‘would like you to rank these countries in order on several mea
"modernity’”. You are not expected td know )
only to give your best guess, on the basis of whatever you may know about these countries.
The country which js best 'in each category should be numbered "1'", the next best "2

and the smallest, poorest, or least developed on that categery, should be numbered '"12".
A blacked-in box means no figures are ‘available for that ountry; rank the others from 1

suyes of development or

exactly which oider they should go in, but

to’l 1, orx{ there are two blacked boxes, from 1 to 10, etc.

Population (largest = 1)

Urbanization: the pro-
portion of the population
« living in big cities.

Male life expectancy: how
long the average man lives.

Child mortality: the pro-
portion of children who die
before their fourth birthdays.

Availability of doctors:

" the number of doctors per
10, 000 people (most doctors
= 1),

-t

Diet: the average daily
calorie consumption, per
capita. )

“~

s
2"
iV

-
Per capita incofne (average
inconie)

¢

. Literacy rate: the propor-
N tion of the pcpulation who

4

can read and write,
!

1
|
|
|
.
|
!
i

Education:-the-yearly -nam-‘~—-——-—13
ber of college graduates -

N

per 10,000 people. ,
‘Daily newspaper eirculation
per 10, 900 population.

Cars per 10, 000 population.

4




- Fasm H . ) - “ -
a ° ' ! [ - !

On the next few p .gces a'¢ som desc 1 tions of fécentworld eveﬁis and customs.,
Following each are Sev.r: ..possiblce ~rasons for that event or custom, Please
check the one reatcn wh.ca yor Thel -+ the Mmost correct explznation,

1

. ) - . &
There are no right or wirg anwers Lo these que ‘tions, All of the explanations
may apoly to some cz2gre: "V¢® are no: internrstec in how much you know about
" these events and custems, but ow you reason aboui, them, . )
'\ . > Q¥ € »

. 3 . e

Check only one aliernativé for each niesting, ‘

+

>

1. During both Wo:ld Wrr I ?fo I1, “e*many leclz:ed war on France, but attacked first
against Belgiwu, ever thou:h Bb*&ium w's neutral. “hy was this?

a3, This vas s moly 1 case of Nazj treachery,

b. ‘any Belgiins spenk Fronch, ard coulc be exvected to'side with France,

c. B®lgiun wa- . comenient Wiy to get into French territory because it
had cvod rozds and was not fortified. ’

]

d. The bclgiars deserved it for rrovoking the Germans, I
e.~ It herpenec by ch.nce--:he Gernan armies near Belgium just got poving’
. fagter, ‘ :

v

2. Polish Catholi: chu:ches 6iten have, many imanes of saints, candles, votive lights,
shrines,, and use much incense. Wby is this?

»

a, It is a form of idolatry. .

b. Because that is the way they were in Poland.

C. Because the Poles are simrle veople and need many aids to faith,
d. Becau.e 'thc "oles tike hight colors, lights, and good~-smelling things .
€. Becau.e thr priests want it that way,

f. Becau.e th.t way certain businessmen who sell these things can make

. ~more .oney  ° ° .

~

3. - Many Arabs are shockad' by vomen who go Jut without veils over their faces. Why
is this? ) ) ‘ . -,

e

a. They :re o!dfashicned, . \

b. It is immoaest to vo ou: . hat vay, M A

c. The veil is nractical--it keeps women from breathing too much desert dust.

d. The men arc afraid that women ‘ho don't wear the veil will talk too much
to stringe ncn. . ' oo

e. Arabs do nc. like to change thoir ways, .

f, The Koran <pecificilly vequires womenh to wear veils,

~

4. _Before a_dance gg_SOJc'otermbigzgﬁent;—some-virls—spénd a tremendous amount of

’ time getting t.=2ir hair fi.ed. and making themselves up., What do you think is ¢
the reason for this: ’

. ) : T A .

a. Because they .are cheap( sr vulgar. ' - . - *

b. They want to look “heit best. . A v v e ‘

¢c. Because all -he gi1s whe ¢o to these events do it,’

d. It shows tla. they respact the importance of the event,

e. They have teep brainwashed by the cosmetic manufacturers advertising.

nu

- - v

£ s - - - b}

o
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The Russians invaded Czechoslovakja last year because: e

a.

b. Some Czechs were trying to' establish a more humane communist ystem
with more experimental ideas and freedom of expression and less dependence” . ¢
on Russia. .
¢. The Czech government was trymo to export: more to, and import more from, ’
western Europe, and the Russians didn't want to lose that tra&e
d. The Czechs were trying to- throw off the rule of Russian- orlented ~ . )
‘ dictator, and to et up a more indemendent government,
e, The Russians acted to prevengtertain Czechs from keeping up a corrupt, ~ ]
illegal government, ¢ AN . »
f. The Russians acted under the Warsaw Pact to prevent western nat1ons from =,
o?ta1n1ng 1nf1uence over Czechosiovakia, .
\ - a '\\
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Some Czechs were trying to overthrow the gévernment of the country
by violence and set uo a capitalist system allied with West Germany,
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The -following statements refer to opinions

and issues, about which some people agree and others disaaqree,
the statement according to your dereement or disacreement as follows:

A,

1,

2,

. +3:

4,

5.

6.

X

B,

v« i

~

o

1.

Negroes have their r1ghts, but it is. best to_keep them in their own dlStrlCtS

.Form E

. 4

°

o

1)

Jews

One trouble with Jewish businessmen is that \\

+1: slight support, agreement
+2: moderate support, agreement
+3: ‘'strong support, agreement

T ® . .
I can hardly imagine myself marryi
+1: slight support, agreement
+2: moderate support, agreement
+3: strong subport, agreement
Theré.may.bé¥a few exceptions, but
_*1: slight support, agreement
+2:.moderate support, asreement
strong support, agreement

2 ..

+1: sllght support, agreement

" +2: moderate support, agreement

+3: strong support, agreement
To end prejudice -against Jews, the
« Sincerely to get rid of their harm

13
+1: sllght support, agréement
o +2: moderate suppcrt, agreement
+3: strong support, agreement

There is something different and strange about Jews; it's hard to-tell what

they %re th1nk1na and plannlng, an

+1: slight support, agreement
+2: moderate supvort, agreement
+3: strong support, agreement

and schools and to prevent too muc

v

D

—

1]

regardrng a number of social groups
Please c1rc1e

they stick together and prevent
other people from haV1ng a *fair rhance in competition, ., . .

.

slight ovposition, disagreement
-2: moéderate opp091tlon, disagreement
«3: strong opposition, disagreement:*.

-

@

ng a Jew, .

-1: slieht op0051e10n, dlsagreement
stronq ovnosdition, dlsaqreement
%n general Jews are nretty mugh alike
;1: slight opposition,edisagreement

-2: moderate opposition, disagreement
-3: strone opposition, disacreement

ouble with letting Jews into a nice nelahborhood is that they
gradually live it a tynlcal Jewish atmosphere., :

-1: slzgh%—epposition}‘Egsaoreement

-2: moderate opposition, d1sagreement
-3: strong op0051f‘3n d1sagreement

first step is for the Jews to try
ful and 1rr1tat1np faults. -

-1: slight opposition, disagreement
-2: moderate oppgsition, dlsagreement
-3: strong opposition, disagrdement

d what makes them tick.,

-1: slight onposition, disagreement
-2: moderat® opposition, disagreement
-3: strong opposition, disagreement

— e e e -

-

h contact with whltes.

-2: moderate opposition, dlsaquemenig\* *
. 32

"

»

e -

+1: sllght support, agreementgy -1: sllght opp051t10n, dlsaoreement
+2: moderate support, agreement -2: moderate oopos1t10n, dlsaoreemenfip
+3; strong support, agreement | =31 strong op0051t10n dlsagreement

. : -

V0055 - “

<

7




+1:
+2:

sl1ght suonort aqreement
moderate support, agreement

+3: strong support, ag*eemem

\ .
2o . T~ _ :

&

2. It would be a miétake ever to have Negroes for foremen and'%;adqrs over whites,
. 1 - ’

-
-

-1: {éght opbositioh,adisagrebmént ‘e
+ -2: moderate opposition, disagreement -
-3 stréng opposition, disaqreement

3. Negro musicians may somet1mes be as c¢ood as wh1te muSJCLans, but it is a.mlstake -

. to have mixed Negro-white bands,

.+l
+2:
+3:

£

slight support, agreement
moderate support, agreement
~Strong subport, agreement

Manual-labor and unskilled jobs seem to fit the Neoro mentallty and ab111ty

. * -t

N
. o . . ", .
-1: slight opoosition, -disagreement -
. . N [ oo -
-2: moderate opposition, disagreement ¢
-3 gt&ong obposition, disagreement

N ot

\\\better than more skilied or responsible work, . B
. . - ‘
‘\\ ] LN ’ . -
+1 slight suopbrt, agreement -1: siight oppos1t10n disagreement
+2: moderaté support, agicement . ~Z:m dnrate oopos:tlon disagreement
+3: strong support, agrecment -~3: ‘strong oppo»ltlon d1sanreement

. + 1

+1:
. 2
+3:

-

. &

.are mostly radical agiftators trying to stir'fup conflicts,

slight ‘support, agreement
i_mqderate support, agreemént

+3: Stxggg\ifi?ort, agrecment
J . ! B - .

6. Most Negroes wou

s
slighi suppori, agrzement
moderate ‘support, agreemen:
strong support#, arr :ement-

C. Other Minorities and Eégziatisq

-1 slight oppqﬁ&iion, d1sagreement
.2: noderate oop051t10n, disagreement
-3: strone ovposition, dlsaoreement

1d becoms overbearina and discgreeable i£%ot kept in their place,

* ~1: slicht opposition, disagreement
-2; moderate opposition, disagreement

5. The people who raise ali the +a1< about putting Negroes on the same level as whites

»  =3: strong opposition, disacreement - ¢

[y
’

1., ﬁippies ﬁrovthhac when people of-their type have' too much money and freedom, they

,+1

just take advantace and ause trouble. .
J g

.

»
sliéh@ support, agxeement

.+ +2: moderate support, sgreement

[+3:

sxrong Support; agreement

7
——

~1: slient onp051t10n, dlsaoreement .

-2: moderate opposition, disagreement
‘—3 sirong opposition, disagreement

2. The worat danq"“ to real mnérlcanlsm during the jast 50 years has come from foreign
1dea= and ao1tat0ﬁu, :

+1:
+2:

. [ ,.,3

Q

“ERIC

Aruitoxt provided by Eic:

7/

slight support, aqngenent
moazgate support, agreement
str g,SLpPor%,‘agreement

,,‘
11,
P4

R ¢
1] h ?
~1: ¢li¢ht opposition, disagreement,
., 2 -moderate opposition, disagreement
-3 strong oppnsition, dlsaqreement .

-

\Y‘ 3

N



o~ . ./ * -3-
S, Now that The United Waticns is set up, America must be sure that she loses none
‘ of her independence and ccmplete power as a sovereign nation,
.+17 slight support, agreemernt ~1: slight opposition,-disaéreement
B +2: moderate support, agreement -2: moderate opposition, disagreement
+3: strong support, agreement’ , -3: strong opposition, disagreement
s 4, Certain religipus sects who refuse to salute the flag should be forced to ‘conform
S -to such ‘a”patriotic action, or else be -abolished. , .
,r;___¢ﬂf, . B
+1:" slight support, agreement _ -1: slight opposition, dlsagreement
@ #2 moderate support,. aersement -2:"moderate oppesition, disagreement
v ° +3: strong support, agreement -3: strong oppos1t1on disagreement
- ~
- 5. Filipinos are all right in their place, but they carry it too far when they dress
- lavishly and go avouhd with white girls,
- . ’ - 3 - - ~
.+1: slight support, agreement -1: slight opposition, disagreement
* '+2: moderate support, agreement -2: moderate opposition, disagreement
+3: strong -support, agreement .~ =3: ‘'strong opposition, disaqreement
. , .
6. America may not be perfect, -but the American Yay has brought us about as
- close as human beings can get to a perfect soc1ety. A
K +1: sllght supvort, aareement ’ -1: sllght opbosition, disagreement
* «+2: moderate support, agreement -2¢ moderate opposition, disagreement -
+3: strong support, agreement . -3: strong opposition, disasreement
7. 1t is only natural and rwght for each person to think that his family 1s better
than any other. . .
» ° 5 <X
+1: slight support, agreement =~ -1: slight 6Dposit;pn, disagreement
. +2: moderate support, agreement. -2: moderate opposition, disagreement
+3: strong ,support, agreement =33, strong oppos1t1on, disagreement
< 9 * ¢
! . 8. -The Eest guarantee of our national security is for ‘America to have the biggest

.army and navy in the wor'd and .the atom bomb.

+1{ slight support, agreement ‘ -1: slight opposition, disagreement
T2 hoderate support, agreement . . -2: moderate opposition, disagreement
+3' strbng support, agreement e -3: strong opposition, disaereement
7 E :
. . < . .
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Form ¥ . .

-

h
[N

On the next few pages are a number of statements on natlonal and international issues,
Please circle the alternative wh1ch indicntes the extent of your agreenent or d1s-
agreement with that statement,

.

. 3
. ’

1. Our country should have the right to’ nroh1b1t certain racial and re11ozous arouns
from éntering®it to live,

<

- -

[y

strongly agree nagree mildly 2grée mildly disagree disagree _ stroénely disagree °

r 2 . <

2. Immigrants should not be nmermitted to come into our country if they compete with
our own workers,’

strongly agree | agree mildly agree mildly disagree disagree strongly disagree

- . -
3.- It would be a dangerous procedure if every nerson in the world had equal richts which
T waxe guaranteed by an international charter,

Y

~

strongly agree agree mildlf\aqree , mildly disagree disagree stronqu’disaaree

(‘

4. All prices for exported’?ood and manufactured ooods should be set by an 1nternat1ona1
t trade committee, . ) ' .

~

strongly agree agree mildly agrcc mildly disagree disagree strongly disagree

,:?5.' Our c6untry is probably no better thiin many others,. Y " X ‘ e
vstrongly agree agree mildly ;;ree mildly disagree disagrge "stronél} ddsagree
6. Race prejudice may be a good thinz for us because it- keeps many undes1rab1e
forelpners from coming into this country. .
strongly agree agree nildly‘aqree mildly disagree d;sawree stronpl} disagree

7. It would be a mistake for us to encouraae certaln racial frouns to become well
educated because. they m1ght use their knowledge against us.~

L. . '

strongly agree agree mildly agree mildly disaoree disagree  strongly disagree

A

_.8. We’should be willing to fight for our country w1thout questioning whether it is’
~ right or wrong, .

- LN, . . -

L3 - It

Astrongly agree agree mildly agree nildly disacree disagree stronqu disagree

.
v \

09, Forergners are partlcularlv obnox ious because or “their religious bellefs.

A ’
.strqngly agree agree m11d1y agree «mildly d1saqree d1saoree strongly disaoree
. 2‘ .

bl l

[y -

7 10+ Jmmlgratlon should be controlled by an 1nternat1onal orvan1zatlon ratheér than by
each country on-its: own,' -

o
I . ¢

- . P , o
~ f y L7 e N -

strongly agree agree’ m11d1y agree mildly ddsaqree disagree strongf& disagree

SO 11111 7- S
. L - 0 3




¥

11, We dught to have i world covernment to guarantee the welfare of all nation$
1rrespect1vg of the rights of any one,

strongly agree agree mildly agree mildly disaowece disacree —sthngly.disagree

. . .
12, Our country should not cgoperat® in any international trale agreements which
attempt to bettér world economic conditions at our exvenge, . 3

strongly -agree  agree nmildly agree mildly disagree dis gFee strongly disagree

13, It would be-better to be a citizen of the world than of ny particular country, .
strongly agree agree. mildly agree mildly disagree digagres strenely disagree
ot - ) .
14, Our responsibility to veople of other races ought to be hs great as our.
- resoonsibility to people of our own race. :

strongly agree agree nildly agree mildly disagree disigree,/ stronely disagree

15. An international comnittee on education should have full control over what is. *
taucht in all countries about history and politics.
’ t
strongly apgree agree mildly agree miidly disagree disagree strongly disagree
16, Our country should .refuse to cooperate in a ‘total disarmament program even if
some other nations agreed to it, ’

- - Y
o .

k

strongly agree agree mildly agree mildly disagree disagree strongly disagree

17, It would bhe dangerous for our coumtry to make international agreements with
° nations whose¢ re11q1ous be11efs are antnaonlstlc to ours, -

« .Q . ’&ti
strongly agree agree mildiy agree mildly disagree disagree stroncly a;sagree(“
18, Any healthy individual, eoardless of race or religion, should be allowed to

live whereever he wants to in the world.

v

strongly agree égree mildlyragree mildly disaacree disagree strongly disagree

-

}9. Nur countrv "should not par~1c1pat§ in any 1nternat1onal organization which . *
requires that we' give up any of our national rights or f of action. ~_--["‘\ 3

strongly agree . aeree mildly agree- itdTy disagree . disagree strongly disagree

20, If necessiry, we ought to -willing to lower our standard of living to )

cooperate with other ecuntries in getting an qsual standard for every person -

in the wonld.

"mildly agree mildly disagree disagree . strongly disagree
!

. 00059 . .
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-3a

s

o ”
21, We should strive for loyalty to our country before we can afford to donsider ////

world brotherhood.

’ PR *
strongly agree agree mildly agree mildly disagree disagree strongly disagree
. pu A ]
22. Some races oucht to be considered naturally less intellicent than ours.
. ' :

Strongly agre® agree mildly agree mildly disagree disagree strongly disagree

23, Qur schools should teach. the history of the whole world rather than o‘ our
. OwWn country. , '

. *

strongly agree agree mildly agree mildly disaqree disagree strongly disagree
24. An international volice force ought to be the only ~roup in the world 3llowed to
have amaments,

.

strongly agree- agree ildly agree aildly disacree disacree strongly disagree

25, It would be danaerous for us tc guarantee by international agreement that every
nerson in ;he world should have complete religious freedoa.

- -

strongly agree agree mildly azree. uildlv disagree disacree stronaly disagree

26, Our countrv shoulé nermit the Lmnlcratlon oftforelgn peovles even if it lowers
. our standard of 11v1n£

-

‘ ’ v ot & . —

strongly agree agree mlld;y agree nildiy disagrge disacree . strongly disagree

~
- ~

27. All natlonal'vovernnents o?ﬂht .to be abollshed and replaced by cne central horld
. government. .

strongly agree ‘a

\

reeﬂ’ aildly agree =ildly disagree disagres stronglg‘disagree

Qe

should be subiett to’ 1ntern¢t10na1 control.

. . 4
strongly agree agree mildly acree aildly disagreﬁ ;fijfffff_’,f3393%1¥—éi§i§?ee

29, Patriotism should be a primary aia of educatlon ST our ch11dren will believe .
our country is the best 1n the.vorld. .
M - . ~ .
"strongly agree agree mildiy agree mildly disagree- disagree strongly disagree

-

28. It would not be wise for us to apree that workine condltlons<iT all countries

3¢, It would be a good idea if all the races were to 1ntermarry until there was only

one race in.the world. . .
strongly agrée agree mildly agree nghdly disagree disegree strongly disagree

-




(A

- '-4_' ~ 3
Y . .

31. We should teach our children to uphold the welfare of all people evetywhere even
though it may be against the best .interests of our own country, -

stroﬂgly agree  agree aildly agree mildly disagree disagree _ str?ngly disagree

32, 'War should never be jus:ifiable even if it is the onlynﬁay to protect our national
-1 rights and honor. ¢ C '

. strongly agree agree will!ly agree 211dly disagree disagree stronglv disagree

.
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496 Ford Hall

Unwsnéxrr °Wln7w50fa/

LABORATORY FOR RESEARCH IN SOCIAL RELATIONS
MINNEAPOLIS, MINNESOTA 55458

Dear Anthropologist:

About six weeks ago, we distributed the enclose questiongaire to
all faculty and grad students’of the Anthropology department, with

- the support of Dr, Miller., Sdme of the copies may not have been
repeivea, since we uséd the departmental office mailboxes; others
may have been mislaid in the year-end rush. So far, thirteen copies
of the form have been returned to us. Interestingly, the faculty

return rate has been better than that of the graduate students.

If you have not filled out the questionnajre, we would appreciate &
your filling it out ﬁpw, and returning it to us by mail, If you

have responded already, please ignoré this reminder.

Sincerely,

S
. Susan & David Gidfillan
: L
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»

5 ] UNIVERSITY OF MINNESOTA  Department of Anthropology ,

TWIN CITIES 210 Ford Hall
Minneapolis, Minnesota 55455,

June 2, 1972 , .
"\ ._ N

Dear Anthropologist:

»

I would like to ask your cooperation in a research’'project of consider-

.able importance. .

N 2

Mrs.-'Susan Gilfillan, who holds BA and MA degrees from this department,
teaches anthropology at Kennedy High School, Bloomington. Her course
was the first year-long high schoél course in the area; a number of -
other suburban high schools have since added the subject.

Sue and her husband, David, have been interestéd in assessing whether
high school students' levels of ethnocentrism are lowered by exposure
to the anthropology course. A sample of anthropology students were
compared with students in other elective and required social science
courses. All these students filled out questionnaires twice, in the
fall and in the spring, so that changes over the year could be measured.
The Gilfillans used several measures of ethnocentrism from the liter-
ature of social psychology. These measures all ask:Tespondents to
check attitude statements with whic¢h they agree oﬁfﬁisagree ‘The Gil-
fillans also developed two original measures, whieh :are designed to
tap ethnocentric (or non-ethnocentric) evaluatiye processes in the re-
spondents. rather than mere attitudes. I would Iike to ask your help
in the development of these measures. ,
The enclesed questlonnalre is a device to record your expert: opinion
regarding just hew ethnocentric each of the,séshements in the new mea-
sure is. This procedure, technically called scaling, has two purposes: _
to detect bad items (those on whi¢h experts disagree), and to give a_
solid empirical basis tto-a scale by averaging many experts' ratings to
obtain a scale value, or .score, to be associated with each item.

. % ) . )
Please take the time to.respond to the endlosed ‘questionnaire. It will
be helpful, not-only to the Gilfillans, but to the field of social psy-

choLogy in general, if a better mcagurefof ethnocentrism cdn be developed.

Thank .
N you

Sincerely, ; : ’ -

MCW o o

Frank Miller, Professor ) : .
*and Chairman ° ‘
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Ethnocentrism scale develoomént evaluation form, i
oo : ; ‘
AMlthough it is late in tne year, we' would appreciate your help in developing
a new, and hopefully better, questionnaire measure of ethnocentrism, If you' sime
ply can't spare an hour right now, please Reep this form, and mail it back to us
later this month, or even in J Ly It ¥s important to us to obtain many expert
ratings of our item5°‘We will happily reimburse you for postage from wherever you
may be summéring. ’

The rationale of our scale is somewhat different from that of the usual
scale, Soclal osychological scales of such characteristics as ethnocentrism usu=-
ally ask the respondlng subject to check his level of agreement or disagreement
with an attitudinal statement, such as "All Negroes are lazy". 'While it is cer=-
‘tainly true that ethnocentrism involves holding prejudiced, or stereotyped, atti-
tudes, we felt that there is more involved. In particular, we believe that eth-

,nocentrlsn affects the way the persqn processes and reacts-to new information,
Ve hope our scale taps ethnocentric processing, as opposed to ethnocentric atti-
tudes., .

Your evaluation of the scale items, and those of your colleagues,,will allow

us to give cléar, non-idiosyncratic¢ meanings to the items. This Thurstone 'me-

thod of equal apearing intervals" dete ts ambiguous'items; thdse on which the
exoerts' opinions vary widely. The pro edure also allows assigning scale values
td the -items based on the average (meanqbr median) Fatings by the experts,

The scale which follows consists of ten brief statements of a custon or
event, each followed by a series of statements which could explaln or rationalize
that event or practice. "The situations were selécted so 3s to be not completely
unfamiliar, yet not so familiar that they would provoke automatic, stereotyned
re~vctionr. Students were asked to select the "most correct" explanatlon of each
eVent or custom,

Your task is to rate each of the evaluative items on tﬂe’sqale provided, in
terms of how ethnocentric an analysis it is., The scale runs from a value of 1
(not ethnocentric) to a value of 7 (very ethnocentric); the numbers designate

22l steps of ethnocentrlsm, from least to most. Please circle only one number;
do not mark any intermediate value, such as 5%, d

Cur definition of ethnocentrism is general: the tendency ‘to rate ones' own
culture and society highly as regards priority and worth, and rate others lover
or less sympathetically., Your own definitioh may be more speclflp, or different
in other ways. Please use your.own definition; /e are interested in dlscoverlng'
items ~vhich -ill be vaiiq.under itl definitions of ethnocentrisme Dlease ‘do not
consider any other factor except.ethnacentrism in making your ratings. For in-
stawce, an item mi-ht consist of a nezative evaluation of,a particular.event,
out in terms that a member of the group would use. Such an item, though nega-
tive, would not be considered ethnocentriec, :

the variouf explanatory items were designed to reflect varying level; of
etanocer.trism, However, ‘e do not exnoct your ratings of the items to fall into
“any particular distributlon. Please consider each item carefully, but do not
take too wuch time over any. one item° aive it your best estimate and ro on.
wad over a few vares before you bezin rqt*ng, so 2s to familliarize yourself with
.the ranse of the material, . .

v
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.~

Please return your questionnaire in the attached envelopeﬂ we will gladly

‘reimburse you for postage if you can't use campus mail, Your reply may be anony=

mous or not, as you wish., Je would be glad to Have your comments.and suggestions

- about any -of the items, and suggestions for other, similar items, 'le will be

.

happy to discuss any aspect of this research with you, too.’
&

.*
Je deeply appreciate your help., Thank ydug
u o ‘ .~ Sue and Dave Gilfillan
T - 378+0900
: S 37392 N

-

4
* Tnhe following instructions were oiven to the students who,resoonded to the
7uestiennaire: .
Cn the next few pages are some descriptions of recent world .events and
qustoms, Following each are several .possible reasons for that event or .
custom, Plezse check the one reason which you feel is the most correct
explanation, i

+
H

There are no rf%ht'or wrong answWers to these(que§tions: A1l of the ex-
planations may apply to some degree. Vb are nob ‘intérésted in how much
you xnow about these events and customsi but how you reason about them,

- Chedk only one alternative for each question,

- .
: . \g
- ‘c! : - . ¢

.. Polish Cath 110 churches often have many images of saints, candles, votive
lights, th;nes. and use much 1ncense1 Why is this? -~

a, It is ‘E form of idolatry.

not ethnocent¥ic: 1 2 3 4 5 6 7: very ethnocentrie’

-

* b, Because that is the way they were in Pi:igg; R
’ L)
not ethnocentric: 1 2 3 4 5¢ +- very ethnocentric

f co Secause the Poles are simple peopléy//; need m;q; aids~t; faith, ,
y not ethnocentric: 1 2 3 4 5 6 7: very ethnocentric
d. Because the Poles like bright colors, light§,~and good-smelfing things.
not ethnocentric: 1* 2 3 4 5 6 7: ve}X ethnocentric
e Becauselthe priests Want'it tbat Waye |

not ethnocentric: 1 2 3 4 5 6 7: very ethnocentric

~

r -~
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