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The subproject on world citizen respon51b111ty, part
. .of a larger project on social development and tra1n1ng, is
- s summarizdd. Major objectives of the subproject are the following:
. to construct, adapt,.and test measuring methods to map the social
..~ .-development of student ideas and attitudes to foreign peoples and
international relatlons' (2) to map features of age developmeit; and
(3) to explore p0551billt;es for applying educational “influence to .-
promote ‘understanding in the world community. Results from: the )
éxtefisive test batteries c#nstructed show that older students have a
. . - gredter-“general réadiness ta make social contacts but: have more
L .negatlmé ideas and stereotypes towa ds minority groups and
immigrants. The project complled ‘an inventory of existing materials
for teaching world citizen responsibility, partly. by developing and
testlng ‘new teaching packages.,/Results of the program tests show that
+ "+ ,a-carefully defined educatlonal influence through such teachmng
packages can achleve p051t1ve effects. '

()

. *****#****************Q*****;************************************i*****_,
S Docqments acqulred by."ERIC include many informal unpubllshed
* paterials-not available ftrom other sources. ERIC makes _every effort
, ¥ to obtaln the best copy avallable. nevertheless, items of marglnal
* re roduqlblllﬁy are often encountered and this affects the quality
pﬁ the’ micioflche and hardcépy reproductions ERIC makes available
PC Document Reproduction Service (EDRSY .

IR & reSpon51b1e'for the quality of ‘the' original document. Reproduttions

* supplied .by EDRS ate the best.that can,be made from the original.’
<, *****y*#f*********ii

********* **#*********#**************gt***- ”*******

W RN e W W W

i

.

-
BT

%



» U S DEPARTMENTOF HEALTH,
EDUCATION & WELFARE
. . . . NATIONAL INSTITUTE OF 4
> EDUCATION -
\ THIS DOCUMENT HAS BEEN REPRO
DUCED E€XACTLY AS RECEINED FROM ,
THE PERSON OR ORGANIZATION ORIGIN
. TATING 1T PQINTSOF VIEW OR OPINIONS
. STATED DO NOT NECESSARILY REPRE

0

ED11

SENT OFFICIAL NATIONAL INSTITUTEOF
, EOUCATION POSITION OR POLICY
. B .
’ ' Q M o . ¢
. - T
’V {l 1 4 ) -
K R S - JpEECHOOL OF EDUCXTLON . o : ’ v
IR [MALMO SWEDEN - ' T .
8 Y . . . ‘.
“ ® . Ve
, . . .
l{ ' ‘ : . -. , . »
1 .9
\ 4 . 0
£ o . [y
’ , " . .
3 . ' . *
e d u CCl | O n Cll ‘~
o -k Cl n d
~ e " . ) . "1’ 4
L 1; ,
"\tE'l 1 IO“S |
) ~ i e’ . . }'
. Al
. <, . /
‘ e o~ . . . ot
o. ! 1. N .y
- e 0 ‘1‘“‘5 ) %
= T T T
) [ / . . .
1y
_Almgren, E. & Gustafssor, E., . . ;e :
% ) . -

WORLD CITIZEN RESPONQ!BILITY
ASSESSMENT TECHNIQUES; DEVELOPMENTAL :
—STUDIES, MATERIAL CON%TRUCTION AND

EXRERIMENTAL TEACHING .
( ) . ‘ - ' .
No. 48 . ’ ‘ April. 1974 oo
‘ . A " * N - :a'; {é...‘
. ' - » ’ ‘.”‘ .‘fl 0
- R A
00002 , R




WORLD CITIZEN RESPONSIBILITY: ’ U N

ASSESSMENT TECHNIQUES, DEVELORMENTAL'STUDIES, =~ %/
MATERIAL CONSTRUCTION, AND EXPERIMENTAL. TEACHING

o ‘ L - ./
A . \’ ‘l/w ' ' ~
! L3 4 . \ * ‘ s i » . > »
= ‘.  Eva Almgren T - o \
' Evy Gustafsson - woT -
L] ’ B e X ' - ’
, S R R
Y - . ? ’A;} ’ ¥ "',Y , . 2‘. ) « s 4 ' :
§ e ’ . 7 e L. 14 ’ ? ' 4
L vt ‘ ' L . [ .
. . ) v . “(« . . ‘é , . ) . l ) ; ) /, ..
?. ‘ f,“ n » * " - 1, ’.
‘. [ i . - \ -~ . .
' ] ‘ . P ' e
¢ N\ : ' AN
. ' I :
L) ’ [ !‘1 .
] / ‘ \: ’ y
- e Almgren, E. & Gustafsson, E, World citizen reSponsﬂ:nhty Assessment'
techmique s,developmental studies, material constructian, and expenmeﬁtal
. teaching. Educational and Psychologma:l Intera.ct1ons (Ma.lmd Swe’;ien. .
School of Educat1on), No.- 48,1974, , ,
. This report presents a summary of a sub-pro,]ect,‘ ca.lled "World citizen |
. responsibility", w1th1n the larger pro_)ect "'Social development and' tra1mng“

" carried ont at the/ Malmé School of Edfucauon. The, major obJectxves o£ this -
, " . sub-project have heen: (a) To construct, adapt and te'st measuring methods
that increase our ability to map the social development of the students”'w;th.:}
xegard to ideas and knowledge about,and attitudes to foreign ‘peoples and 4
~ interndtjonal’'relations, and that could be used’ in evaluating attempts tb H 2
. ¢ . promote this development. (b) To map by means of such methods some  -#-
/  features of age development. (c) To explore! selectjvely different possx'b:.l-
_ ities for applying educational influence in order to promote understanghng
. ' » and afeeling of resspons1b111ty for developments in the world commmuby, to
- ~ reduce the inclination for unthinking dlsparagement of those who are different
' ’ etc. - Extensive test batteries have been cons icted. The fesults showed
/ in the older students a greater general ‘re?yn{;s to make, socidl contacts,
’/but at the same time more negative ideas-and stex‘eotype s,. pa.rt1cu1ar1y'
concerning certain minority groups and 1mrmgra.nts. Both:teachers and.

. students show considerable interest in a more “mternatmnahzed tea.c;hmg"

;;% / but the teachers pointed out the lack of suitable material, The pr oject tried
to improve this situation, partly by compiling an mvento;:y of existing
¢, . “material of potential interest for teaching for world ditizen responsibility,

partly by developing and testmg new teaching packages. One of tjfese was
intended for grades 3 -6 and deals with human nghta, kmade concreté by’
reference to the situation of the gipsies, The results’ of the program tests
undertaken give reason for opt1m1sm. A carefully éefmed ‘educational -8
influence instrymentalized in a teaching package of the type that the material ‘
'+ on human rights represents can obviously achieve Glear positive effects.

- ' Earlier teaching on’ m.terna.tmna.l questiong.and the geacher’s own interest
- . inteaching in this field were also found to'be of 1mportance for the devel-

' opment of poS1t1ve a.nd tolerant student a.tt1tude s.,"'f«: A
4 M g -~
"Keywords: Social development; attitudes towar re1gn groups. international
. attitudes; tesf development; socm-educa.tmna.l ,f.luences in school; ma.temal-
EKC and -methods systerns; educational level' gradeil -9
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INTRODUCTION

1 Bac&ground . ' B .
The name of the’ sub-proJect to be summar1zed ) here, "}'World citizen
resp0nS1b1l1ty”, was intended to émphasme a gldbal appkoach to national
and‘international problems and a focus on knowledge about the world society
that can be expressed in the term world cit‘izen ,knowleclgel It also was
1ntended to 1nclude a humamtanan or1entat1on towards the individual

expressed. i the term cbminon human responsibility. In combining these

two concepts we get the term world citizen re sponS1b1l1ty, in which emphatsm

-

is also placed on rcadiness to follow up in actmn the commitment avgrakened
by knowledge, vakués and attitudes. ]

Similar lines of’ thought are devéloped in the 1969 curmculum iger the
comprehensrve sqhool (Lgr 69) in Sweden under the heading ""The students’

social development'': "Thd feeling young people have of affinity and mutual

responeibil_ity'muat ... be expanded beyond the im;nedi‘atze circle of family

relations, peers and school, ‘to include larger and larger social groupé in +°
A\ isociety" (Lgr 69, ps 15). _' - S . ; ) X,«)
\ The 1nternat1o-1al\aspects of the teachmg aye emphasiz®d rnore strongly
the 1969 plan than in preV1ous curricula, The somewhat vague formulation:
"\i{‘ aim of teaching on u}ternatlonal questions i s to lay in the students the

fo
t1o (p. 48) is clar1f1ed latér in_the.text W1th the sent‘ence "Equality and

ations of inte. nat1ona}\ under standmg and a will to 1nternatlonal coopera-

sol1d§;1ty are important obJectwes on the 1nternat1onal level" and by the
stress%? aced oh "the growmg a\)-nands for a solidarity between all people,
(KL

o1<,l boundar1e s'. In addition "the per spect1ve

er spectwﬁs{'. - "As examples of que stions that should be studled in deta1l .
an be mentiox\xed the problems of’ the developmg count=ie s, conflicts and

'their cause.-.,\& he global uste of and d1sp?s1t1on of our’ common resources, .

[race problemi a- 1nternat1onal cooperatr'on
.+ The a1m\ . the school’s 1nternat1onal educat’ion is, as we see it, to *
N R
prepafe the stui?\nt for their future roles as World citizens in the 1nternat1ona1

soczety that see

£ 4 to be inevitably on 1ts way and in which they w1ll have to

i Xho responS1b111ty fo the world development and contr1bute

-

pf great 1mportance tp-mankmd

.

)Eva Almgren and y Gustafsson have been, mam.ly responsibleNfor t
summarizing text, Put they have utilized text contr1but1ons from sorre
; , other project memoers (N. -O. Christoffezsson, B. Yeb1o and othcrs)

'; . :
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¢ Important steps to be taken in building up as good a foundation for this

, -
decision-making as possible\?re to male the students aware of the significance

of basic values and, in the words of the curriculum, to sfirnulate the students
into ”debatin-g and questioning present conditiggs' (p. 14), into being critical

of preJudiced 1n£qrmat10n and stereotypes, intctbeing ready to scek facts

-and prepared to let new knowledge influcrice their attitudes and’ actions.

The nrain ob_]ectives .0f this sub-project have been: . :
(a) To construct, adapt ‘and test measuring methods tha.t.increase our
ability t map the social development of the students “{Ith regard to
ideas and knowledge about and attitudes to foreign peoples and ol

international relations, and that could be used in eval{xating atternAp‘ts

E- N

N to promote this development.

B

(b) To map, by means of such mea.suring mecthods some features of age
development and to study certain relations between these variables s
and some personality~characteristics, ' ,
(¢) To explore selectively different possibilities for applying educational
inﬂuence in order to promote understanding and a feeling of responsi-
bility for developments in the world community, to’ reduce the inclina-

tion for unthmkigg disparagement of those who are different etc. -

-

e

L

1.2 Major phases of work

v N
; -
v ' . B K - a

A fir st survey of the-varioas work phasecs of the sub-project "World citizen
responsibility" is given in Figure 1. This figure also shows in which original

reports the reader may find more detailed infdrmation about the various

N

tudqzes included.’ - — ce
. After the 1ntroduc.tory concept analysis and goal descriptions we may
- utii:.zing a, somewhat different and a somewhat more detailed description

than 3:Ln the figure - speak about three mam phases, each including a number

- -

. of su\b-tasks : .

‘I, Measuring methods have becn-developed, i.e., a series of tests ha.ve

Been~constr}1cted, modified, and tried out;

Y

II.. Different types of analyses of "prercquisites'' have been carried out:

{1} xplorative goal analyses; partl.y in connection with conferences on’

1nternationa11zed te-achin;% in cooperation with the Swedi sh UNESCO Councli s
ASPRO Committee (ASPRd Associated Schools Pro_]ectgin Education for ‘

‘Inter national Under standing and C ooper ation); . : ~

4
(2) Student analyses- one basic study mapping*the studénts’ attitudes v

and beMefs on various age,levels and onc explorative survey of students’

»

fe I3 - ’ . . - \\
opinions on '"internationalized cducation'; . )

-

- 00006 T
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Figu

/ re 1, Major phases of work ° il i

.(for more data on the reports referred to,

see references) e .

-

‘A, Concept analys1s andﬁoal description
Yeb1b Social fostran Begreppsanalys och milsatmmgsdmkussxon

B. Constructrgn and evaluation of tesf 1nstruments

x Yebio: Att mafﬁ‘”varldsmedborga.ra.nsvar" Ett prehmmart

_testbatteri . -

'febio: Att ma.z?. ”vérldsx.nedbOrgaransw?ar'“ Testhatteri och
testdata -

#- Almgren: Att 'wmita "varldsmedborgannstallnmg” N&gra
kompletterande testdata

B ’ —

) ol . .

\

C. Age development and studies of behavioral relatippships
Yebio: ''"Vdrldsmedb&rgaransvar'': Nigra drfg i gttitydutveck-

lingen under grundskoledren ;
Supplementary data.in other reports

.

% . )
N " ‘ v
9 ~
¢ ! [ .
% g v

D. Teacher and student og”nzone on the teaching situation
Hallgren et al,: Attityder t;l‘l mterna.tmnahserad undérvisning
bland grundskollara.re

Wedberg: Attityder till mternatmneﬁa problem bland hégsta% /

elever och ;ymnasister
L - /.

Co. ¥

E. Inventorying of teiching aids : ’ ’

Christoffersson, Gustafsson & Jesperson: Virld smedbOrga.r -
.kunskap -.virldsmedborgaransvar

. . .
" L .
. }
- * L 3
. . + .
< . L I 'S ‘s

F..Constructjon of study packages (prototypes) 3
Almgren et al,: Ett undervisninésmat‘emal om de min
rdttighetexna med exemplifiering {rdn zigenarnas situ
Almgren, Frostegrenet al.: Calcutta - asiatisk stors
Lararhandlednmg, arbetsmaterral ‘ach faktabakgrund **

- | l ’
’

G. Experimental teaching: Studies, of effects
Almgren & Gustafsson: F ostran till varldsmedborgaransvar

‘ : ~/_i. ‘ , ' . -

Products: - ' ‘ W

1. *Test instrunents (from phase B)

2, Lists of aids (from phase E)

3. Study packages, prototypes (from phase'F)

4, Research results on student behaviors and
influence-effect- re1at1on$h1ps (from phases-B-D and G)

v )
.

' 700007 . .
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-(4) Study matcr1al analy51s an inventory pf 1n$truct1ona1 matcrial that

-6- | s . kN
- ’
-

. ) ‘ “ .

: . g, o
(3).Feacher analysis: a questionnaire $tidy of teacher opinions on these
. : : . . 1] ot
problems; ‘ . i L *y

could be u’sed in 1nternat1ona1 education. %

T

IIQ. The third phase of the pro_]ect work has consisted’ of matcrial constfuc-
tion and éxperimental tea.ch1ng. S ) .
(1) A study material intended for ‘grades /-9 dcals with the problem's of the

> PEC

underdeveloped countries and coMsists of the documentary film "Calcutta'
N - ’ N

plus working material, This has been worked out with the help ofaviewpoints
from a que stionnaire- study. ’ ) \ 6
(2) For grades 3-6a teachmg packagc has been developed on humasn rights,
with examples ta.ken from the situation of the G1ps1e S.

(3) This ma.ter1a.l has been uscd in an cducatlorral exper1ment and the effects

have been measured with rclevant parts of the test batte ry mentioned above,

Iv. Workmg on the basis of the results and. exper1ences ga.mcd from the
<

different phases.of the project and from studies of 11terature, we ha.ve in

conclusion discussed different prablems and made recofnmendations for

promoting the internationalization of teaching and for further research. .,

2. " kI‘DEVELOPMENT OF MEASURING METHODS _

In. connectlon with the first obJectlve of the project, to construct, adapt and

test measurmg meithods, Yebio has;prc sentéd a test battery (1970b) and
associated factox ana.ly-51s re su.ltgs §1970a) Slncc there hawve earlier been
very few mapping mcthods wﬁ.‘ﬁm,thm area adapted to and testcd on Swedi sh
school ch11dren, this phase of the Work has been in the nature of mcthod
developmcnt The first stage in thia investigation was an attempt to dcf1nc
operanonally the concept "world c;zt1z care spons1b111ty"' starting fr om the
formula.t;mns in the Szvcdlsh cum:;.culmn In order to be able to,map the ’ .

L] -\«

.students prerequ.sz'rcs as far as attltudes and knowledge arc concerned .

-

that the tea.ch1ng is a..,sum/ed to create and’ convqy, and in order to be able to
LS

evaluate tne cffects of suchéeaclung, measuring instruments of varying kinds

(pr03ect1vc a.nd non- proJect1ve)‘_have thcn been-worked out. The tests concern
3

"among other th1ngs attitudes towa.rds formgn groups, attitudes towards

(§ . ——

1ntern3t1ona.1 rclations and m‘t:#latmnal coopcrat1on from a global perspective,

and knowlecdge of other peoples and nations and their mtutual relaticns, '
The test battery, .which includes translations, adaptations and new

cohstructions; consists Of:attitudc scales, knowledge tests and per sonality

tests. The tests were gwcn to approx1ma%l/\570 students in grades 2, 4 6,

8 and 9 at ‘two schools in Malrs. The main pa}r,t of the data has been processed

SR ¢ TS
00008 el

-
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— - , 2 - .

by means of factor analysm in order to find outﬁ/&uch major. factors the test

-

,batte‘ry measures and in that way obtain some gmdance for the cont1nued

choice of methods. A .
14

’ . In most of the factor analyscs in this study.the factors fall out in such
ma way that they tan be p1aced pre11m1nar11y in three majn categories:

’ (1) Cognitive factors, (2) Affective factors, (3) Reéadiness to take action

)
’

. - " factors. . / \ -~ . ’ . .
LI > The cogmt1ve factoZ include a knowledge factor that measures knowl -
edge of 1nternat1ona1 events and cond1t150n.,, and a cogn1t1ve ~eva1uat1ve factor.

’ -that measures the images ghat the individuals have of the attitude ob_]ect A i
third factor is defined as ihtelligence versus pre_]dd:.ced per sonalJ.ty T,he - i‘
pre_]udrced or sc-called author1tar1an personality is defined by tests measuring , = ¢

"-‘f':", . r1g1d1ty, authorrtanahrsm and dogmat1sm. .

g—;:, The two affect1ve factors differ in that one probably measures aPmo{«Z ‘ ! "

stable per sonahty component, since personality tests also have loadmgs heré

Therc are two bchavior -re1ated factors. One mcasures a rcadmcss to 7;}
take action based-on 2 fecling of 1nternat1ona1 ,sol1dar1ty or common values, -+ {
The frame of reférence is then not nat 1o"ns but humanmy as a \ihole,‘ "** globa'.l f“
perspective'. The second factor meashres rcadiness to make somal‘gbntact
The readmes or action in this study w‘as measd&ced accord1ng to the indi- ™
viduals’ verb:‘lx'«:presgmn of readmess: to takc action,. e, g. their suggesuons

¢

!
|
|
|
P as to contributions they would be preparcd to make now and in the futurc as ? }
adults, together with the extent to which thoy would like to have direct contact
with people from other countrie s. ] : “ ’ ' 1
Two methods of cst1mat1ng te st rc11ab111ty have bcen used‘ Thc spht-
haif ¢ocfficients obtained vary irom sati sfactory to very good for most of
the tests. In aﬁd1t1on, fest-retest studics have been carr1cd out on a sample

of the mstruments. Te sts for grades 7-9 were adm1nistered w1th an 1nterva1

of thrce wee\ks to 230 students in gradcs 7 and 9. The tests for gradcs 3-6 ¢

that were used 1n an cducat1ona1 exper1mcnt (cf below) were adm1n1steredd

-~

s1multaneously to 300 students in gr ades 3 and 5. The results show that the

’j \ B ma_]onty of the tests are reliablc as group ftests in the grades stud1cd' .
Yebio’s !stddy (1970b) includes-twé open and pro_]ect1ve measurmg

o 1nstruments that’aim at mapping beliefs, astitudes and knowledge of 1nter-

v g

i‘iatmnal relations and ethnic groups among students in gl;fferent age groups

Ty

in the comprehcnswc rchool The.tests have been used in an attempt to
g . " obtain more qua11tat1ve and d1ffererrt1ated knowlédge about the de velopmcnt
of the .students attjtudes th‘xn would perhaps be possible using te sts vnth

frxed response altetnatwes. .The:tests include an association.test and a

L
. . ’

-
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o to . .
sentence-com'pletion t¢est. The la.tter‘eﬂcists‘in two versions, of which one
for grades 2-4 is somewhat shorter, The.groups studied are the same as
those 1ncluded in the factor apalysis, * _ P
' A, cla.s sification schedule has beer worked out for the'te sts. The .
attitudes of the students towards differ.ent‘ ethnic groups were divided into
tthe components; positive, neutral, and negat1ve a.tt1tude. Each’ compon,ent

d1v1ded into ccgnitive 1mage s, rea.dmess to take action tendenc1es, and
affetive reactlons; Other coding ca.tervor1es include knowledge responses

and neutra.l association {non-value.-loaded a.nswers). - The intercoder con-

sistency for these tv}¢ tests varies between 81 and 93%. (For further informa-
I ~ ©

»

.tion on these instfuments, see Gustafsson _&-‘L‘indholm, 1974.) .
- . .' <
o 3. MAPPING OF STUDENT DEVELOPnyENT

. An inve st1ga.t1on into how knowledge and aftitudesdewards foreign peoples e l
and international relat19ns develop during the years spent at the com.pre-

,hens1ve school has been reported by Yebio (1972). The group, stud1ed is the .

o

ot techniques have been used to mveghgate grade and sex d1ffe$ences and possible

interaction effects in 26 different attitude and knowledge variables.

0 \ ’
‘ _ Therdifferent attitude components follow somewhat d1ffe1 ent pattern{'

~ 7 ‘
iy of development. . ° . : ‘

l‘ i

|

\

|

same as in the method exp’ora.t1on described above. Analysis of var1a.nce . |
|

a) In thegogm‘tl.ve evaluatwe attitude component, as measured by the |,

- tests: sed here, a ncgative development occurs, i,e. the older students
show more negative ethmc 'stereotypes. One possible expla.na.t1on of
this rna.ml)r nega.t1ve trend in the development of this a.tt1tude component
s is,that 1t 13 linked to an 1ncrea.sed con.form:.ty to the s tereotypes that )
‘ exist in the commumt)r The se stereotypes, wh1ch are probabl}r med1a.ted "~
partly through parents and the mass media, .can be expected to be i
cor'porated all the jrnore the older the stadent s hecome - a form of

- : adaption to the norms a.nd att1tudes of the adult world. Th1s trend in

.o ‘ development~1s most not1ceable in the attitudes towards ethmc gro\ps ’
, that are ranked low. A ', A R T — 3
b) In the a.ffect1ve attitude component no clear trend in development emerges,
- ¢) In the a.tt1tude compgnent which measures general rea.dme ss to ta.ke - "

1nterna.t1onal action no clear trend in development emerges. There 1s,

<

however, pa.rt1cu.la.rly in’ the g1rls, a s1t1ve trehd in development in .

. the attltude towards the’ Un;ted Nations add towards world C1t1zensh1p.

-

.- d) In the a.tt1tude component That refers to readiness to make soc1al contact
.- (as reasured by the tests in que stmn) thete is ﬂpomtwe trencl in devel-. ’
opment, i.e. the older the students become; the greater their inclihation

S . : 00010 . T
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to make social contact. 'Ehis trend .fs most marked in the attitudes
- 1 towards cthnic groups that are ranked high, .
, Asis only tc be e*cpectedu the students’ know]ed e increases s1gn1f1cant1y
as’-;they get older. Therc are s1gn1£1cant c'/hffcrences here between the sex€s in
a}l. grades, The boys arc better informed about’ international conditions and
currgnt events than the girls, : ' .

The /uir'ls,’show %bjre pos1t1ve attitudes towards foreipn pe oples and
internatianal re1'=t1or1s than the boys. The probab1l1ty of finding sex differ -
ences is grecater the older the students are. ’ )

The ethnic groups that we have investigated attitudes toy;ards havé been
ranked as far as attitude is eoneerned as focllows: Swedes, Americans, Danes
Finns, Congolcse, Russ1ans, Chinese, Jugoslavians, G1ps1es This ranking
agrees we11 with thc, results from another Swedish study (Revstedt. 1968).

A su{)plementary study of age development and of sex d1£ferences with

* regard to att1tudes towards and knowledge of differ ent ethmc groups in the
same group of students that was 1nw.st1gated by Yeb1o has been carried out‘
on the baS1s of an ana1y31s of thc projective te sts descr1bed abcve (Gustafs son,
& Lmdholm, ez, .- . , . . N
.The "image'' that the pupils have of d1£{erent ethnic groups varies with *
- regard to the number of stated pos1t1ve, negatwe and necutral answers about
the re-spet:twe cthnic groupa, -In this stuc.y, for example, "Swedes' are given¢he

. h1ghest number of yo.ntlvelyvevaluatmg re sponses. Th's type of ethnocentnsm

decreases in the higher grac‘es, but is stiil relat1ve1y h1gh in grade 9,

"Congolese" and "Chincse" Yeceive the lowest number of pos1t1ve stat e’hts

Negative attitudes dre most co*nmor; towards "Jugos‘av;ans" and ”G1pi1es 3'

. Racial pr eJucuces are e*:pressed very rarcly by the studenté that wec have

* . studied,, while negatwc attitudes towards c. g minority groups ¢ and inimigrants
in Sweden arc common No clear sex d\lffcrences were found in this special

> study. "\ - n L : \ ":

-
‘ .

)’/ ., - 4'3»3 ’ ) l . ‘
) ﬁ 4." SONIE ANALYSES OF PREREQUISITES FOR. EXPERIIVIENTAL . Y

' $TEACHING ] . ' RIS PR

T,
-
1S

s T

4,1 Student anp}‘ysh' Attitudess towards internationalized teachtg - {‘ }
- .. e s . .

-In connection with a sampaig® orgamzed by SECO (Swedish Unjon of Seco‘g'xd’ : f
E

. ary, School btudcnts) for more tjaclunor about 1nternat10na1 problems, an
explorative questionnaire study.was made among students inta Malmo school

.

on grades 7, 8 and 9 3nd in two gradeg of the gymnasium.. About 580 students

participated’'in the study.. . , , s .

o . 00011 R
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The maiip purpcse of the study was to®inap th%e students’ attitudcs towards

— contamed opcn qutstions whcre the students Could mot1vate thc1r answc15 to

.
! % N te .

: que st1ons with f1§cd altcrnﬁ}.ves. s 2 .

-

A very hrge ;griup o students proved to be intere sted in teachir about
‘international problcms ndfa.n even larger groQ stre sScd the importance of

X such tea.chmg \Yhat the:n de the studcnts under stand by international prcblems ?

and.opinions on teaching abcut international problems. The que'stionn'xirc also » .

The. younger ones speak of. hunger, su_ffcnng, the u.nfa.1r dnosmn of resources, |

? war, and racial confhi:ts The older students 1argely mention the g2 ame .

. problems, but express them to a greatcr cz\tent in pol1t1ca1 tgrms. As mlghi:

" be expected, the’ p1‘oport1on o‘f students whc are\ ifitercsted is larger in the
gyrnna.s1um than in gz’ac\k:s 7~ 9, but the 1ntcrc st ex1sts a.s far down as grade 7

.and a trend & increcasing m'tere st up to the f1rst class of the gymnasxum caﬁ,

-

be noted In grade 7 the sfudents are f.:urlyrcontentcd ‘with the presknt cxtent ‘

of tne teach1ng on 1ntcrna‘t1ona1 que stlcins, while the students in grades '8 and 9

‘ .and in part1cular the otudents in the gymna.s1um wo.uld like more tc;\chmg on ,
' R L
- . the se problems. . S . . © B\

. Since the data were col‘ected at one schoolax\ mediately affer a campaign,,
an ample‘sclectioq of the ..

the res}zlts cannot be 11nmed1ate1y gencrahze(‘ b

°

student‘s answers to the open quc,stxons,,for ¢xample, were 1nc1uded in the
L4

repoxt cdberg, 1972) as niaterial for d1s,¢:ussion. The xcport d1scusscs .

amo,ng other t}ungc which aovantages ‘and risks teachmg about humén sufformg

4

<, .and threatening catastrophes ¢An have for. attitude s, comm1tmqnt and the ° .
’ desire to seck further information. -+ . . : e "‘ R
¢ R ” d . Do ’ ‘ 3 ‘\ ¢ . - ‘
Y . ‘2;*.,-
4.2 Tcacher analysis: Attitudes toward*‘ 1ntc1‘nat1ona11zcd teach;__g_ ¢

Al - - £

Durmg the a.utumn of 1969 a que stionfiaire study was oarr1ed out, part:l’y in

ordcr to map tcachcrs 1ntere st irr and ¢ tt1tudcs towards teach;mg '\bout inter-

natjonal problems. Thé teachers natura 11y have a key pos1t1on ln 1nfl:uch1ng

the atti udes and ‘cnowlcdge of the students’ in the d1rect1on laud down in the o,

o

curr1cu1 :. Approximately 4.’75 teachers irom d1fferent schools and school
' levcls in Ma lmo p'lrt1c1pated~ 1n"thc study. .The re sultssof the ‘1nvcst1gat‘10n o
' (Hallgron et al., 1972) show that the maJonfty of tcachers (a.pp»rox. 85%) !

v
\ - consider teachmg about 1nternat1onal problen‘is to be as important or mqre !

1mportant than tcach1ng about '\nythmg clse: 70% uf the teachefrs Alsp cl#im

‘e

5
to be "iather" or "very interested in teaching aboqt 1nternat1ona1 p'bblems -

4

c 7 thernselves. Thc n;tere st among the stadents was also Judged by thc teac}Ers
. \so be "ra.ther" or very great. The majority of the teachers are of the vpinion \
-tHat ;eaching on international, questions should be inclpded "to rather a large

N

., ootz L
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‘extent' in the teaching and that the extent of the teaching sh'ould increase the

older the students get. De spite this about half the teachers cons1(ier that inter-

nat1onal problems wefe rarely treated in their own teaching or in thé teaching

in the Swedish comprehenswqd school at the time of the study. . & ‘

o Among the motives foLa more 1ntefnat1ona,l1z—ed—educat1on the teachers
tentioned i creased globag."l 1 ter-depe&'xdence and the problem of human sur-"

- .

v avalsIt appears as if m t3§achers think that the goal of the school’s

teach1ng on 1nternat1onal problems should be to create in'the students an emo-

) t1onaL comm1tment based on 1nf9‘}"mat1on, to 1mprove ‘the1r ab1l1t1es in critical

-

The view that the school should d1rectly tra1n th students’ readiness to take
: 'éct1on is held by only about 25 % of the teachers. The results.of the study

show that the teachers find it difficult to state:conerete goal bchaviors, - The
i’nternathnal problerns that. were considered the ‘most 1mportdnt to take up -
in the: teach1ng wereftheé problems of the underdeveloped countrie s, prejudices
. and d1scr1~'n1nauon. _{J , . : - R
The d1ﬂferen.ce between on the one hand the interest and commitment of
! the teachers and on the other the actual s1tuat1dn at the same period ‘of time ’
can probably be expla1ned by obstacles pQ_rce1ved The’teachers state that
v~ the-.greate st'difficultié s in 1nternat1onal edt.cat1on are a lack of traiping and’
‘ .a lack of su1table textbooks and teach1ng aids, Almost two -~ t}h-z'ds of the
Eeac};ers want a che nge in.the basic teacher tra1n1«ng to allow more time for <
) 3' 1nternat1dna1 educatibn, Whlle only about & lralf of them are ‘of the op1n1on that

they nced further training. The results of. this. study agree well w1th what 3

r

emerged in teacher interviews magde in 1971-72, ! - o~
. B 3 L .

+ . c
~ v

v Q

4.3 Teac.l‘lirg aids analysis: Invenforying . . . .

An 1nve.ntory was made of teach1ng zuds in education for "world-citizen re-

‘ spons1b1l1ty "suitable for use in the dxfferent levels of the comp'rehen.s1ve
school since it was thought that this kmd of 1nventory of mater1al could

| (l) make it easier toagstss to what extent newly-constrycted ma.ter1al ig
¢

." needed and (2) be of use for c_g. teachers, members of subject conferences

"and teaching aids constructors, who want to localize .qumd(ly different types

-
¢

of existent material, . ) "

.
. . L ¢ : Y.

* QOne aim was to l1st aboves all miaterial oriented towards the mo st urgent
of the problems that are common to all mankind, We tried to male the
. ' ., 8election as comprehenswe as possible; so th&would reflect d1f£erent

values and outlooks.. On the other hand we did not cons1der it desirablé or -

~

. even poss1ble to demand that each individual p1ece of material.should be

Q ”o&;—ect1ve ’ ’ ‘ . R _

SN S, lo0013. i o
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thinking 'and to uncrease their motivation for seek1ng information independently.
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- The cr1t1c1sm against textbooks and teach1ng aids for 1ntcrnat1onal T
education has bccn a.nd is still of two main types that the materlal is in- o

. - sufficient and that it is often cthnocentr1c. It is an 1mportant task to'produce

.0 ~e
) g .

, _matcr1al that is more balanced in this re spect. . - ;
e ' "“The b1bl1ography includes books. (both fact and f1ct1on) films, sound ‘
f1lm str1ps, magaz;nc S, broschures, posters, wall ch%rts etc. On m ny T
.: . " occasions the most cffective information can be g1ven d1rectly by pcople; forq,‘ .

this reasen the list als%ncludes the. addrcsses of orgamzatrons and institu-
tions that can in various ways prov1de help w;th e. g.-'lecturer s, study visits *
or some other form of direct ¢ontact,

. ‘ We considered that the mo st important part of the list was perhaps the°
. fiction secttion. It is as a rule eas1er to obtain from catalogues, profe ss1ona'l
‘ journals and similar sources su1table specialist literature than it is to Yind

fictionthat can be used Teach1ng that to a cons;dera,Kle extent aims at
: creat1ng attitudes should however, find great use for rnater1al that helps
the students to 0‘<per1ence the problerds v1car1ously ) ( .
v One gener‘al‘ observation we madé is that far too little material exists
for grades 1-3. Qne cxceptlon is material of the type Ychildren in other
. . cou.ntrie‘s", which is usuall); aimed at children in grades 1~6, One can well. _
ask, however, whether th15 material is not all too like ‘tQur1st broschures
for chndren. Thus it appear thhat if oné wishes to give educat1on for "world
c1t1zen respons1b1l: ‘y'"' in the lowest grades, more rea11st1c ma\,benal must be .
produced The supply is somewhat morec ample for grades 4-6. The s1tuat1on
seems in general Inore sat1safactory for the uppcr level of the comprchensnfe ; |

%

school - but therc is neverthcless sgope for numerous new contr1but1ons an&

. reff.orts. ) : ) oy

At all school levels more material is necded on th d1fferenccs betweeri :
v 3 [ |
. rich and poor countrics, theor1es about conflict, aggre ss1venes§ §v1olEn“cT

and rion- wolencc and.thg l1kc.‘ What is*clear ly 1nadequate is the sifpoly of
1nstruét1onal ma~ter1al dealmg with problems of commu.n1cat1on In this cate <,
gory we 1ncludc c.g. teachmg and educ’z}twn, propaganda, use and :buse of /
the mass media.’ Nor is- the ma.tcrml connected with economic world problems /
particularly ahn.}ndanf. Cons1der1ng %ow controversial these problems are ang |
) rhow difficult, it und-oxibtedl v i ig to write “about them in a way, that is compre-

= hens1ble for even the upper 10vel of thc: comprehenswe school, the lack of . .
' materu.l is unde1 shndable But sorrys\measurcs should perhaps nevcrtheless

-

be? taken. o : ‘ T : o T 5 o

H . : 'y .—'?:‘i‘;;
e ‘ The d1spos1tron of the {nater1al The system by which material is to be

oo class1f1ed can always be d1scussed “In’ thas case we let -cach section of our _

"b

Q o . . <,‘, ' Sy .

-~ - -
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1nventory deal \nth onZ or aiew central 'problems. Exa.mple s of hea.d1ngs'

1, Interna.t1ona.1 cobperatiQn a.nd international orga.n1za.t1ons -
2, Problems'in intergroup relationships v N ‘
3.  Inte rna‘w\.tiOna.l conflitts, violence and non-violence ' : | ‘
4.'s. Social 1nﬂuence, mass media, 4nd cr1t1ca.1 thinking |
.. ﬂ5.<’ . Soc:,a.l etonomic .and’ pol1t1ca1 development ) \ j ‘ ‘ 'F '
—'—«_6.;_. ‘ L1v1ng €onditions and ways of life in other countries - ) v “
7_,. d General human development ceL . ,‘ Co | § ‘
8. . Methods for  education for world citizen knOwledge and world c1t1zen '
responsibility” - ‘ a o w -7 x u
9. Research into education for world citizen Lnowledge a.nd world citizen i ‘
) respon51b lity, . '& ‘ St L o ?»' v '! ‘ t

B R

, ™ The ﬁrst seven of these main head1ngs have four sub- sectmns

(a) Read1ng for 1nforma.t1on, (b) Read1ng for. vicarious experienge, (c) Audio- -
visual aids, (d) L1tera.ture for the t’eaéher., Sections a-c are in their turn

d1V1ded 1nto approx1mate school levels. * . :

' 4
..

< ' The 1nventory was revised a number of times, 'so as, to 1nc1ude newly

[

pubh shed ma.tena.l The late st ver s1on was pubhshed in 4:he book semes

. ""Pedagogisk or1enter1ng ochrdeba.tt” with the title "Varldsmeciborgaxkunska'})
- véirldsmedhorgafansvar., lEn prehmmar 1 Vente,rmg av @irOmedel fOr grund
skolan! /World citizen, knowledge - world C1t1zen responsibility. A prchm-.

inary b1b11ography of tea.ch1ng a.lds for the comprehenswe school / (Chms.,of-

g Beed e essimen -

fersson, Gusta.fsson & J'esperson, 19729 oo ' { . ¢
: . o
Pt - st ¢ ’ ) “
‘K ) kY * ve T ot &
. 4.4 Conferences : ‘ .

~ . . . s
. N 1

When thi pProject '"Social development and tra1n1ng” was ‘started, expenment

o N ‘
¥ )._l SR cw‘ﬁ%&c@

activity with 1nterna«.1onal1zed education had been underway.in a number of g

) countmes over since the end of the Second World War, 1}1,1953 the Assomated“

\r

Schools Pro_]ect in Education for International Understanding and Co- opera.t1
(ASPRO) was started, when UNESCO tned to realize in the school the 1deas o’?

1nternat1ona.1 under standing and. 1nterna.ti"‘ﬁa.1 cooperatlon. . p

;5 &
L3

Durlng the’ ent1re period of the proJect, tmsy@ub proJect ‘has coopera.ted
W1th the Swedi sh UNESCO ‘Council’s ASPRO Committee. ,Apa.rt from the fa.ct
tha.t members from our project hdve pa.rt1c1prrt§i’1n regular meetings, the

1o
&

cooperation has re sulted in three working conferences on the mternattmna.l-é
' -,

ization of tez(ch‘lng. At these conference s, tea.cher S, student tehchers, studénts,

’

.

school consultantg, dn’ectors of educa.t1on, producers of mgtructmnal ma-
o *«

ter1a.1 a.nd others,’ have pa.rt1c.1pated a.rfd givenWleir views og .goa.ls, tt::a.ch:tngi
. L

= 00015 R )
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The themc of the first conference was: "Teaching for internationall~ . y

understandmg Analys1s of goals and methods''. At the second confc/cncc 4

w the que st1o.ns wezxe é;st(gnded to cover the 1ntcrnat1ona.11zat1on of socfety as . i
a whole and rep:;e se.ntatwes of the Swedish Radio Corporatmn. the Swed1s}1 o

‘4 Labor Market B?oard a.nd adult educatmn also took part in the d1spus sion

v of teachmg Goal ) rnodels and coordination": *~ v

d1.,cus s1ons,

ha.ve been published together W1th summaries of Ie_ﬁs;cures, pane

presentat1on of material and group discus s1ons 1n¢?{h,e report s ries o£ the

Department of Educatmn?ﬂ and Psychologi al Research (Bje stedt & Rodhe, ,
. ~1969; Rodhe, 1971). Tne se reports not only prtscm opml}/l/s and ‘activities

from the working confercnces but are glso ‘rcpqrts ‘of the current s1tuat1on,
o _' ' showing how far the 1ntcrna.t1ona11za.t1on of teachmg ha.djl;rogressed in chden.,
T eAt the 1971 ASPRO conference we found that atten§1on needs to be drawn both
to the motives for the 1nternat1ona11zat1on and to the goals formilated in ‘the
curr1cu1um A more penctrating goa‘l ana1y51s is' needed, since the agrecment
around "vague and positive genera11t1c s'' often changes into d1sagreement
when it’ comes to '"concrete goal behaviors", It was esta.bhshcd ‘that 1ntcrna.- ‘
g t1ona.11zed teach1ng docs not only involve the school but the rest of soc1cty
too, as Sweden to ar 1ncreas1ng extcnt becomes a multi - cultural soc1bty with
growunar commun1ca.t1ons and' immigration. , . c .
A conc1ud1ng 1mpre ssion from the two conferences _]ust mentioned’ was
that the prerequisites for the interndtionalization of teachlng have improved
a.s far as rgsources and external requirements are eoncerned, but that a’lot

“is still left to be'degsired with rdgard to basic teacher training and in-service

training, instructional materials, and cobrgdination qf the efforts to improve

e

. .
Caaa A

and extend mtcrpatmnal educatmn.

A third conferencc, dealing espgcially \v1th the S1tua;10n of 1mm1grant

children in schools, has been de scribed in"Rodhe & Bergman. (1974)

3 A B .

[y

5. © MATERIAL CONSTRUCTION . o .

+ . . .d

5.1 '"The Calcutta material" . . o ) o 4

N !

Loms Mallc s docum(:nta.r)r film "mcutta” was shown at the first ASPRO

conference in Bistad in 1969 as an cxamplc of a potent1a.1 teaching aid in

¢

; d1sagreed about how far the film could be used in a school contcxt, and an

4
. .
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educat1ona.1 evaluat1on of the f11m s effect wasf reque sted, At-the next conference,

about a year 1ater, 1t was reported that the ﬁ,lm had been distributed to students.

in about‘:>200 upper. schools, and that the tcachers rnterv1ewed had been predom -

. inantly positive in'their op1nronsk but had depr»ecated the' lack of any form of

ii 'l‘

supplementary working material, : . .

In ordcr to obtain a mare concrete grasp of how teachers and students
would 11ke the f11m and the related study matenal to be, the pro_}ect carried
out an e>{plorat1ve study in cooperat1on with the Group for Documentary School 1
F}rlms .and the Swedi sh Internnational ’Developmer,tt Agency. The"study was
‘intended to give prcl1m1nary answers to the follcw1ng que st1ons'

a) N .For wh1ch ‘school levtels is the film su1tab1e'7 .- .

“ b) Whrch parts are felt by the teachers and st'udents t@ be the rost

’ F// . .', --.-po"t(..r‘t') b . ) ' ’ 4 N i

. . v

<) '\?Whmh parts are cons1dered 1ess 1mporta\nt, umn"ere sting or fr1ghten1ng‘>

* What do the teachers‘and students waht the ,study mater1a1 to be like ?
What would they 11ke to di scus\s in rr~ore detarl ? On what po1nts do they

. need more facts? - o & { .-

-

"e) ° What effect could 'the f11m be expected to have ox} att1tudes and rcad1ncss

) to take’fmtmn" . L e 5 .. e

The study was conducted in the spring of 1.971 About 500 students from

the first grade of the Swed1$h gymnasium and about 50 tearhers anc’ student

4 ¢
teachers saw the fiTm and aniswered a questionnaire. j

The_ results ﬁlow that almost all the teachersy:b.nd students conS1dcr that
the f11m is in principle smtable as an mtroduct1on to teach1ng about the pro-
blems of the under-dcveloped countrics at school 1eve1s as fa?' down as the
intermediate level of the comprehenswc schooL‘ This would require, however,,
that the film bé cut down to about half the length for the lower school levels,

An experiment in’ gradc 4 showed that 10-year -olds can see the Ez{lirhn»-\wth LT

apprec1at10n and without be1ng fri'il?ncd, fee o = T

i
The scenes that are most-of asse ssed as being the most' 1mportant
arc those that show the soc1a1 situdtion of the people, such as the home for
old people and the slums. The sub_]ects ment1aned as su1tab1e for c1scuss1on

in the study x’natcrml t.re ovcr-populatron, waorking cond1t10ns, soc1a1 conditions

and'an ‘analysis of the causes behind the poverty and problems in Calcutta,

The respondents prefer that 2 major, part of the work 1s done m small groups,

and they want access to a comprehens1vc iactual background as socmted with

-

the theme of the f11m. ,

About one «third of the students both W1th and wi thout prev;lous interest

‘in the under-dcveloped countr1es, answered that the;r interest had increased,

L4 .
£l N . 1
- i . { .
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after seeing the film. Those who saw the film twice were more positive to
it the second time, A risk of "paraly51s of action" was only reported by a
few {eaphers, nd they considered that supplementary rpatenal should be
a.ble:to counteract tlps possible tendency, - ¢ ' '

On the badis of the viewpdints put forward in the. explorative study, the
or1g1nal 90 minutés of the film were cut down to about 40 minutes and-at the
same tnne re -edJ.ted so that the scenes illustra ing a particular problem area,
e g. working life, were brought'together, Extracts}frpm the ‘text of thé film
were reproduced 1\n a’ ”booklet of facts!" and supplemented by comments that

associate dire ctlywto dnd give background information about the d1fferent

problem areas 1ll&strat«ed by the film scenes. If addition, a teacher group = .

ha.s, with the help of the vrewpomts from the study, written a teacher’s
ha.ndbook and a student booklet.

g2 e teacher’s handbook de sonbes the goals and arrangement of the work’
_ared, together with s;ruggestmns as to how the basic course a.nd the e*:tra

supplementaryrcourse sh0u1d be conducted* -

.

.

L

d The student book;et contams a short 1ntroduct1on to the f1lm ar.d 1n£ormat1on ;

a.bout ‘ih§ crty of Calcutta, ‘que stions to think, a.bout while the film is bemg shown,

- N

and.tas S for both ba.81c arid extra cour ses. °
ﬁ‘zfz study areas in the extra c‘our se dcal with: 1) efiployment, trade and’
indus‘try, 2)"the problem of»_‘o-vear‘population - urbanization, 3) the problems
of big cities, 4) the political situation, 5) the role of religion, 6) the imperial
i,n_herita.nce. - The assignments for group.work within each problem area are
Jthe conditiqns like this? What do
"‘these cond1t1ons lead to? How can the problems be’ solved" When the student *

< . . 8
concentratgd on questions such as: Why a

_groups are to' give accounts of what they hatve done, it is suggested that this
should be part\ly in the form of panel discussions, in which the facts found by
" the groups and|their oprnrons on them are pre sented and part’y through
dra.ma.t1za.t1on, in which the students try to 1dent1fy themselVes with d1£ferent
‘people in the film and emot1ona{};rbe aware o£ and expre ss how the problems

can be exper1enced by an India he mater1al is mainly aimed at the upper

. grades of the comprehenswe school. (For more detailed 1nformat1on, see

L)

L

Alimgren, Frostegren, Hellstrém, Herner.&_Rodhe, 1973.)'

5.2 Teaching material on human rights with examples taken from the

'. / situation of the Gipsies ' : - -
When preparing a teachmg package on huma.n r1ghts, we togk the Svled1 sh

curr1culum of 1969 as our start1ng pomt, together with the projegt’s student .

survey, our. inventory of 1nstruct1onal mater1als, recommendat1ons from

Ve " . . | . 00018 . ’ - A
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. School level ¢

T

conferences, and some prehmu“nry elcpenments O , e

~ . l

¢

'International education shouly start very early and cannot be confffled to a

'part1cular school level, #'Attitudes towards the world- around them are

i lowér and intermediate levels of the comprehensive school.

,Accordmg to the Swedish curr1cul'um, the te achmg should bé ba.sed on the -

developed early in children, and in the very first years at school the teaching

~should a/ssocrate to 1nterm..t1ona.l phenomena" (Curr. 1969 p.,48) We chose

to prepare study material tha.t ‘couldbe used to develop: tolerant att1tudes

towards different ethnic groups and world -citizen responsibility in both/\ .

. ! “ )
: ' v ) v
Subject area and gencral goals o ‘ S

*

students’ own observat1ons and expericnces, One form of internationalization
that more and more children have experience of is contact with people Who
have em1gratec. to S\veccn&rom other countrics, Therle is a tencency to
desp1se these people and gther ethnic r’nnorlty groups such as the G1ps1es.
Th:,s seem’s not to corre spond te the sentence in the curr1culu.m that speaks
of a sol1dar1ty between all people, irrespective of nat1onal1ty and racec., |
Yebio’s student study, (1972) shows thét the att1tudes of the _students

towards other ethé‘;c groups tend to a certain cxtent to be pdlarized. The.students

-

readiness to ‘make- ‘bclal contact with groups thex%a:ank h1ghly mcrease{s the ~

older they get, while at the same time their 1mages about the groups ranked T

lowest appear to bscome 1ncreas1ng1y negatlve When, try1ng te apply educational

" influence, therefor.e, 1t cag\be a.pproprmte to concentrate on crca.tmg under -

sta.ndmg for the least liked groups., We have chosen the Gipsies as an example
of an ethric group tha.t is often d1scr1m1n‘1ted"’agamst and d1s.11kcd a#nd that
mast of the ghildren, eaaccordmg tor Yebio’s stucfy, also rank low, A . .

——— e

‘The aim ié" iouse gomrmtment by giving the students detailed knowl-

. edge about a small group of people with a Gipsy background anc. the chance of

1dent1fy1ng with them. Ir this way 1%" should be easier for th students to see
through prejudices, generahzatmns and tendenc1es to d1scr1m1nat1on and make
them less prone to judge before knowmg the factua] background If one can
treat thosc in tho immediate surroundmgs who are‘ different as fellow ht&mans,

there is more reason to hope tha.t onc can g1ve all people an equal valuc' and v

' r1ghts on a. global level, If one can in onec’s own surroundmgS’see the positive

sidé of contact with d1fferent cuItures, there should be & higher dcgree of
‘probability that one is. alsp prepared to accept different foreign cultures and

. e

not judge everything By West#rn standards. - : . ,
The study of 1nd1v1dual cascs clo s¢ at hand makes the 1ntcrnat1onal edu-~

cat1on more concrete. In orc er to be able to show that they also apply ona

",
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\that can arisc when different cultures meet.
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wider global plage, a few extracts from the }I‘nited Natfons’ declaration of

Human rrghts are taken up, and the students are encouraged to d;scuss what

values and considerations can lie beh1nd drfferent actions, and the d1ff1cult1es :

e

The ‘aim of this material isin general to contribute to the social maturity of

ore—speei—fic——e‘ffe cts desired

the\gtildcnts and to their feeling of international re sponsibility, that is, we
want to promote evaluations of eqt.ahty and sohdarrty -proneness, also with,
re spect to groups that are.distant or different from the individual.

3' Some of the effects we wish to'achieve are described below. Howewver,
we consrder that therc i 11ttle point in statrng exactly what verbal reactions
we want to be able to observe in the students a couple of days after the.
teaChrng period has come to an end Thrs kind of study material must be
looked upon as a contribution to a cu.mulatrve process, in which hopefully the
receptrveness fcr similar influence has 1ncrcased ‘A greater interest in and
sensrtrvrty to the sc problems can have bcen aroused, which will manifest
itself much later w1thout t‘ms material being remembered in any detail.

T.he kinds of goals we are: fry1ng to contribute to w1th th.xs teachmg
package are:

o _Knowledge of common human needs and of the fact that these needs

can be sati sfied in different ways in different cultures,
o acquarntance with a sample of the points in the U. N, Declaratron of
human rights and examples of different violations of this Declaration,.
o knowledge of how prejudices and stcr'eotyped generalizations can arise, |
o knowledge of the background condrtrons that help to»exp1a1n the’ situation
sof the G1ps1es today,
o awareness of the positive aspects of a multi- cu}.tural soc1ety,
o ab111'ty to take a critical look at our socicty and our customs, tc
« counteract ethnocehtn sm. _
o Sense of Justice and the feeling that all people are basically equal,
o’ a differentiated view of fellow beings,. so that negatrve actions can he

+ condemned without condei'nnrng the person and the group:he belongs to,

o an'increase in the students’ ability to understand the living conditions of

+ other ethnic groups (by meansof ~1dent1f1catlon w1t1‘ a child from a,

Gipsy énvironment),
o a change from stcreotyped negatrve attitudes to Gipsies towards a more

d1£ferent1ated ‘unprcjudiced attitude,
o 4a.change from stereotyped negativé attitudes to other ethmc groups
towards a more d1{ferent1ated unprc_]udmed attrtude.

o ‘ Greater réadiness, to go aga1nst stereotype s, d1scr1m1nat1ng tendeéncies’

etc., R
o “,’ readiness to ask for reasons foi different phenomena and to seek facts,
o’ / a positive interest in'what is different,
o ', recadiness to focllow up by action increased knowledge and po sitive
att1tudes towards persecuted or di scr1m1nated people and groups, \\ .

\ B -
v v *
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. Choicé of media/method T ' ' o ~_ o \ Lo
n\ .

When we were choos1ng the teachmg mcthods, we found durselves in a 8ile ‘
.ma. On the one ho.nd we wished to produce rxlatenal that could be used in as ,\T‘. i
many different classgs as poss1bke, 1rrsspect1ve of the teacher’s. 1nterc st and X
previous knowledge. On the other ‘Qand we did not* want it to becOme imper sonal\ 8

.
v

since human cqntact and thé\ exchange of 1c;leas in grou.p d1scuss1ons are known tQ.

M
» LY 0 .1
T ' * i

" be go&:thods of influencing att1tudes . ‘ - }:,\‘
Therefore we decided to chOQSe 2 basic material in which certain im- - v,
portant facts and V1ewpo1nts Were put forward and whmn could then be supple- 1
mented with discussion po1nt‘s where the teacher could %vnh the help ofa "4 '
special handbook, give the sigukients furthe\r 1nformat10n and new aspects on the

' problems. The tcachér s hanfibook was at the. same t1me 1ntendcd to be used

as material for in- scrv1ce trgining. : ., o

We behev&d that sound film-strips could bc\th convey facts and awa.ken M
1n;erest and serve as starting-points fcr discussions. In aacutmn to intellec - -
twally stimulating material that contrlbutes to 1ncrcased knov%edgc_‘.nd discus=-
sions about how to ’*r1t1cally examine a.nd evaluate facts’and values, there is
P obably a need for rnaterml that ca,n provide poss1g;t1es for 1dent1f1cad\1on

with other people’s l1V1ng cond1t1ons.

Reading aloud from ch1ldren §*l1terature spec1ally choscn for the purpbse

can be am effective method of giving 1 the ch1lgren an idea of how people live in .

-

another cultural environment, Empathy exercises in the form of role-pX¥aying "’\

’

can increase their awareness of how it-can feel to belong to a rejected'minority

group b~ Cos ' o ‘ ' ’

3

[y ’ \‘ -

**"  The set of tcaching matenal was intended to be’ a comb1nat1on of receptwe

-

"elements (listening to a book being reod a.loud, 'normng assemblies, and

seeing and 11.,tcn1ng {o sound f1lm str1ps) and activeé clements (discussing what

. ~ one has seen and heard, part1c1p1t1ng in an empathy exerc1se and conduct‘lng -

.  aninterview,.drawing and singidg songs). N
v . .

Content o . l

We went through a large number of instructional materizl and sclected a
few that it would be poss1ble to use for our purposcs as components in a set. ]
The fingl basic material contains among other things two sound film- stmps. a~"
(1) "Is it fair?", whiclrdeals with violations of the U, N.’s Declaration’of .
* ° Human Rights, and (2) "The Gipsies and Us", which provides a historic¢al-
economic background to the situation of the Gipsies.today. In addition, the

book '"Katitzi' by Katarina Taikon:(hcrself a Gipsy) and ""Valentino’s Letter"
which is an empathy exerciserin which the children are to prctend that they

are Valentino. Musit, songs, and drawing were also included. Starting from
the goak analysis and : an anaLys1s of the Iaterial mentioned above, we tried,

to find ut which points it was important to emphasize or explain further ‘and
8shat was lacking and thercfore nceded tc be added.in suggestions for discussion.

\)4 4 . a

c ‘0’0021_




-
‘e R

-20.~
.‘( /

v t\ A, » . n . '\.i 3 ¢ 1,
. . o" “\n\ s . % J-l . <, ,’ X ) . 1°T
RS Emal v,ersn,oﬂ of - m‘.te:c’zalr © c . . - -
' W1th the help of teach g from the respectgvcsschool levels, the sound f11m- _—
N , ~ strips weré re- ed1ted§am& the texts s1mp1°1f1é>d "The teacher’s hgndbook with
< di scussmff points, w ho.c’h ref?:rred b%ck to thb" film-strips and the book, was’ ‘
. S Y,,\. P -4
' written out in: dcta11 ?r’and the sequenf:c of the 1&ssons ‘was decided. B
. i 1.  _.Introduction w:,tﬁ d1 scus sion ‘about commozyhuman need$ ' .
. 2.  Sound filmi- stxipil: "Is it fair?V ‘
3. . Readmg afoud ¥ rom the book "K}a“trtm” o' fir st half- . . N
'« 4. . Sound f11mfstr§g II: "The GmS1 sand Us", PO Co
s 8" ¥ Reading aYoud fxom - the  Rook "Hatitzi, 1sécond half \ -
L Empathy excrc::.gr and intervi "Valermno s Letter" . :
e da “?Iusw and songSiwith intp: t1ona1 contezft T L B
. EBE ‘Dx‘amng les son%th interrational content” ‘. :

N 3 '{1wo mormng aSSembbes at opmona1§p01ntos L R '
: ) Fo?’ £urt.her 1nformat10ﬁ 1bout the fofm of. the ;eacher s handboo{etcl‘g see .
Almgren ct’al., 19735 0 T, S A
. ,;:w= i- S %‘:_g . - : . . . ' . . . 1’ -
. 6.’_; EXPERIIVIEN'EKI.@TEAG{III\IG o .. .
- ' ' . ;av‘f X Y ’ : A

In th15 sect1on‘zwe sha‘ll describe the<exper1men,tal teaching on human rights
o~ that"xﬁas started as pa:t of th1s/pro_]ect\ in the autumn of 1971

o \:A" *‘6.1 wProblen%s ) ; o gl N
§ e ; ; ’ o o “ N
< ‘.lPLhe mam quest1ons hJ.S study W R o T e e e R
. ‘ R ]
N T 1 What att1tu&¢s do we fmd kiﬁng Swed1s‘1 chlldren of grades 3 and 5 .

a v
. o,

o towarﬁ foreign t<§‘i‘01.1‘r3”ﬁ§§“'and mternatmnal relatro,ns ? Are there, 1ndepcndent of

fhe expenment, d1ff’e3:ences in attltqdes to forexgn groups related to background
e { factors" ,;. & ‘ oL !

P ‘ ~ t s ‘ ol ! -
: b

2. Are'direct. ggntacts w1thf chlldren from pther countr1es of 1mportance
for the development}{% the att1tudes of the SWed1 sh ch:tldren in the se-grades?
For example Does t le experience of 1mm1gr.ant classm tes 1nﬂuemce thesg
s, att1tudes7 L

%, . 3 Does the j_eélﬁc teachmg mtroduccd mﬂuence the chlldrén s attitudes

[

toward Gipsies and ther foreign groups" is it poss1b1e, by means of a* - .

i1

teac;lnng package ofjnc kind described above, to, influencé student attitudes'in

a posztwe d1rect1on’> Dges this tea%h.mg lead to d1fferent1a.1 effects aepepdmg

f on the grade, sex or social backgroun.d" ) s KA A, i' . “

o "‘4. Is.a combmatmn of teachmg and c,z'crect ‘contacts of spec1a1 1mportanc:e, .
{ P 4
- ?"} , thatas, deﬁkwe get ﬂ:gercnt effects’ 1n classes W1th and without ‘immigrant |,
f“}’ ‘ iy “ LR . . , “l . ~
] s c“h11dren’? o~ et be Tl R

?‘ . ' . /[J
S To what extcnt is the teacher s specific contrfbutmns of 1mportance? <

* e

\
_Arethere differenGes in att1tudes re1ated to'(a) the teacher’s earher ‘te/achmg -



-

. N v‘ v
. - R LY
« © - - - . )
. . -

. 'in" the class about internaticnal issues, (b) the tea.cher s per sonal mterest

‘e ) )
in mterna.tmna.hzed teaching? -

6. How do students and'teachers evaluate the te&e'h:tﬁg Hackage’? To ‘what ‘
|

extent do we get data show;.ng how the teaching set m1ght be impr oved?

4 4 s .~ - {
. 3 - .
6‘2 Des1gn and eva.lua.t:,on 1nstruments . . N

t ~
° s . o °

. All the cla.sses in gra.des 3 and 5 in the c1ty cf Ma.lmb were divided 1nto two

* groups, dependmg on whether there were 1mm1g.’cant children in the class or

" net. On each school level exght cla.sses were(chosen at ra.ndom fr on° the group

Qy.1

with 1mm1grant ch11dren and e1gh"t class irom the group without 1mm1grant

e;xment classes [E) and were

é

. ch11dren. Half oi these classes became

/

gnren the teaching material to work with, ’Ehza ofhep half served as control
cla.sses (C) Half of cach type of experxment or cogjtrol ¢lass was g1ven both

} -

pre —tests and po'st-te sts, the other half.only post-tests. The de81gn 15 .
presented in the table below:. 4 >
. . . ) Lo ~
. . Control groups
o ! ) ’ with without , R
"\ . e immig., irfmig. | immig., immig. )
{ with pré-test 2E] 2E 2Cy . 2C,.- . o ‘ c,
Sl \t\’bthout pre-test 2Eq ZEZ zcl zcz . .
x ) "

¢ %

In c.h13 study, wh1ch was carried out‘ dunng 1971-72, 777 Sv\/eda.sh students

artd 58 1mm1gra.nt students took parts / ‘ o “

e

»

!
. The ‘teachers who were to use the prepared material .1n,the1r classes - ..
were ngen information and the opportunity of putting questions at a prepar -
atory meeting. On that occasion the general obJect1ves were stregsed: a) ‘to”

train the students to examine critically prejudices, aga.mst t Gipsics and other

Mmmonty groups with the help of facts about background conditions and knowT-

edge of common human needs; (b) to let therh ‘experience emot;onally what
it can be like to belong to a rejected minority group; '(c) to let themi discuss,, .
together with the teacher, evaluations and ways of approachmg d1fferent people
and cultural manife'stations. S
In order to evaluate the effects of ‘the teaching and to. obtam data rela,ted

to the other questions a pattery of tests was compiled. From Yebio’s test
battery (1970b) were chosen tests that measure attitudes towards Ggpsa.es and’
_other ethnic groups and international opinions in general (in order to investi-
gate possible transfer effects). Sofne tests were revised or simplified so that
they could be used in grades 1-3, (See also Almgren, 1973.) In addition for

' these tests, the ba.tifery includes spciometric tests, knowledge tests and a
questionnaire in which the students arec _gixen the oppgrtumty of as Sessmg the
material, The mea.sunng instrumentg are largely the same for grades 3 and 5,
" but the test battery is somewha't more comprehenswe fqr grade 5 ‘

4
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6.3 Examiples of results o - ‘
[4 -‘.." 11 )
o , Deta11ed answers to the questions askcd above are presgn nte é in the .main report "'
will onl‘y gwc a few .

on this study(({\nlmgrcn & Gustafsson, 1973). Hef‘e we

-
e

N M

. R

N R
v

" example s:
) . ', Ethnocentrism and negatwc attitudes toward other cthnic” gx;oups are Sk

-

' -

common in grades 3 and 5, Pre_]u.chces are p11mar1e1y found in relation to L .
—'-mmorlty groups ax{d ~1mrmgrants in Sweden, wh11e rac1al pregud;ccs are very '
. » rare. - Thé girls di splayed more pOS1t1ve attitdides to f’ore1gn groups than the
boys (read1ne ss for social contact and affective attitude). o

2. Contacts with children fr om other/Countries were found to have good |

- .

effects on the children’s att1tude\ :
’ ‘ ‘ 3. The‘pee1f1c teachlng 1ntroduced had c1ear pos1t1ve effects on the ¥

A ‘ students’ attitudes. Thc d1fferences betweén the exper1menta1 group and the

control group are_bngy s1gh1f1cant for those tests that measurc attitudes . .
" toward G1ps1cs‘(f‘ead1rfe ss for social contact, affective.reactions, and cogmtwe
aspects) The athtudc;towards G1ps1es often changed frem negative to positéve

- in the.expermdcntal group. Also when the tests meéasure att1tude"s towards .
é)ther -ethnic groups, where the influenccthas becn m0§'e 1nd1rect and less .
extensive, the expei‘:.rr'ental group di pla' s s1gh1f1can£‘ more- positive react1ons .
than the control group. This is true’ also for att1tudes towards the United Nat1ons,
1nternat1ona1.re1at16ns and readlness to.take actfon. - The 1nf1uence effects
seem to be, somcwhat greater in grade 5 than in grade 3 and among ch11dren

! from lowert 'socio - cconormc b'tckgrounas tha'n among those from h1gher sqcio-

.

C 4, A comb1nat1on of teaching and direct contacts between Swed;sh ch11dren

economic backgrounds.. L o '\.~ - ‘ / ",, B

,.ﬁ;:‘ ) and 1mm1grant children seerri' {Q have esphcmll)r good effects. Thc effects of
— ‘theceducatmnaLmﬂucneQ axre most _consprc,uous,rr_x ~cla_l,s,s_eds with i 1mvmgr ant Ve

I A hd

- 'ch11dren. . . C e © L : g

.

5, Earhcr teaching about 1nternat1ona1 issues seem to be a factor of

O
.

—
rrrea’ 1mportance for the ch11drcn£s z\tt1tudc s. .The conceptzons -about fore1gn
|

groups and about United Nat1ons arc morce pos1t.1ve, dnd the students di splay
more world citizen rcspOnS1b111ty, 1f they hawe had such carlier teachmg 2

The teacher’s personal i 1ntere st in teach1ng about, 1nternat1o’1c.1 issues '(as

asse ssed through 1ntch1ews) has a direct re1at10nsh1p to the students . .

att1tudes. The more mterested‘ the tca"hcrs are in 1nternat1ona1140d teaching,
“the less’ preJumced and the more world—mmded att1tudes do we find among )

+ ' N
“the.students: : ° . g -7

- . 6. The students eva1uat1on of the teach‘nH; matemal is pre -dom1nant1y

.

posﬂ:lve. Jl‘he teachers sstressed that the, stuc.ent mot1vat1on was high or very

> . ¢
M -
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high during the experimental teaching period, Even though the teaching package

-0

according to test results and tea.cher op1n1ons had p051t1ve effects on the

-

. stucf,ts att1tudcs and m\twatmn, certam parts of the material is in nced

=,

of some 1mprovcme-nt. The ¢afhments of the’ teachers could be used in such

P ‘further editorial work., . - o ) y ) ‘
v In sum'mary the re sults OMS study give us re'a;80n Q stress two mairt- =
facts; (‘) ethnocgntrism and {pre;udgces are ‘common i je aje rahges studied;
? ! ‘ (b) attempts to counteract non—dgslrable attitudes’and f :;uohs W1th{*5peC1f1ed A
' educat1oha1 influence have a‘.goo;:}kcha.nce of success, 4:\3 : | SR ’~',~.,2
C L L ‘A -
. . 6.4 uTee.c:her opi‘nionse“ LT . S o, Wy d
o ' :?, - After the tcachinsr cxne:rjment deséribed ahovc, the p"z;ticinafin“g' teachers . /\
o o were 1nterV1cwed ) Herc are a few examples of the teachers opinidns: )
A\ 1. Attitudes towards the e@en‘rnent The ajority of the.teachers felt

3 l\the experiment to be positive or very positive. No, teache™has been clearly
' negative. The teachers also state that apart from-a few single points in the
p program,. the sftudcnts have reacted very positively to the material.
- '2.» Opinidns of the material. ﬁ‘hc x;naéehal neéeds pa.rtly to be revised"”
9 so that optimal use canBe made of it in th¢ teaching. It is mainly the film-
. strips that arc critigized, but the ¢ inions vary. Several of the teachers,
. considered that th f11m -strips wei'g too long or too difficult, while others
.- reported positive'results. All the teachers were very positive to the reamng
items and to oneg of the music tapes (*'Stretch out your hand"). The role-7,
laying and discussions produced diffcrent reactions,, In several classes the
teachers found the sc mcthods to be very positive, th.le Sther tcachers -
' considered that they were too difficult to use. The mos st important criticism
of the content of the material %as that it dealt far too little with the immigrant
problem. Some teachers- explicitly todk up other groups a¢ well as G1p51e S,
while others did not. Probably further material would be desirable to increase
the attitude influence that applies to other groups. Contmued tdsting of the
material by mcans of e.g. classroom obscrvat1ons, iteacher and student

= interviews would be of value. % - ! \ - 4
! 3.’ Mflucnce on attitudes from outsulc thc school. Several teachers gup-
\ pose that the children:s prejudicgs originate mainly from the1r parents a.nd

* that thé prejudices are difficult’'to change. »

‘ . 4, Problerns in classes with 1mmirant children. As_far as tne teachers
know, relatively few conflicts take place in classes with 1mm1grant children.
According to the teachers, it appears as if the contact's between Swedish
children and children from other countries normally had positive effects.
Several teachers could nevertheless give concrete examples of mobbing.
Pre_]udzces seem to be considerably stronger agamst thef groups that the,
'children had.not come into ccsnta.ct\v_pth.

5. 'School level. ‘The majority of the teachcrs were, of the op1n1on that
the teaching for world citizen responsibility should start very carly, i.e, in
the first grades. -~
' 6. /\tcess to instructional material. “The supply of materml was

. considergd inadequate at mqst schools, Economic con51derat1ons 'play ap, ,
important role when material is being bought.- 3
7. Teacher training. The teachers stress-that they, lack adequate tﬁauﬁrrig
" in teachmg about international que stions.

Q 70 | | ’ ek
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7. ., DISCUSSION OF PROBLEMS AND RECOMMENDATIONS R

. ve ! . X . s ! .
) A few recommendatmns are g1ven tn the follcowmg text, Theﬁe are based o

' pa.rtly uponpexper}ences from a.nd results of the projett’'s owrt inve st1gat1ons
4

L tudies. ' ' ‘ . _
- "and partly-_on r}ter%ry studies. S . | ) . .
" ' A r ‘ N— C o
) Ob ectwes .and course plans v vy ‘ -,

) . & : |
'I‘he t a%"mternatmna.h;at.wn of :?\u;atl;on" "international under sta.ndmg’" . ,
"Worl a, it):ared"school'f and "w~or1 citizen re spon31b111ty" prowde, a.ccordmg '

‘to our way of thinking, a somewha.t va.ry-mg eypressmn for basically s1m11ar o

e v1ews of the schqol’s obJect1ve s.‘ Star‘tmg fr om the lyt%curnculum for SWechsh '
g X comprehenswe s’chools we Wwould like- to call,attent1*t the follow1ng o \ 3
- firstly, the creation of attx‘udea -to dev erop dquality and sohaar;ty %"5"
_ K . attitudes on the 1nterna.t1ona.1 lpvel,\ 2 T S S w
i - ‘secondly, thc pT ov1s1on of mforma.t}.on - to inform of obJectzve facts, :},

B : whmh give as comprehen mve a.nd relevant ideas as pos 81b1e, and’ not

superf:.cw.ll.y to avoid controver§1a1 1ssues, . '

\"\, L th1rdry, the esta.bhshmg of an 1nterna.t1ona.1 per, spectrve “on all school \ s
act1v1t1es - a.vo1d1ng ethnocentnc and ‘one - -sided’ e stern v~1ews. . e

The se overa.11 ob_;ectlves need to be b;roken\down info more speC1f1c & ‘_\-‘\ \

‘behavioral descr1pt1ons, where one tr1cs ;6 define fnore exac"ly wha.t K |

. . attitudes, lcnowledgc a.nd skills the students showld, have at the cnd of the el ‘

comprechensive school. What sort of pcoplc 'do we want the atudents to . > 7 6]1

” . ',.".’. .ma""' -
deVelop 1nto'> _ S , NP .

"A more clearly goal -onented cd?ca,non ~w;th1n this a,rea should fa.c111tate
. continuity between d1fferent le‘ﬁls 50 that the ‘students are prcparedfarly .

for the educa.t1on of the lu&her grade st LI d
- A,n explana.tmn as to why' education has ot been. mtcrna.uo‘hahzed to a) LA 2

. .
' et T

larger extent, m sprte of the present t‘acher and student mter‘eat in, th].S
sort of educatmn, can bc that the teaching cour se pla.ns - followed by the' . K-‘ .
producers of school books, in t‘he teacher 5 educat1on as we11 as by teachers '
1nvolv d in pract1cq1 school work a.nd cspccmlly a.t the lowéa cour 50 lcveds a:‘
- proy‘igle very few concrete 1nstruct1ons concermng _}ust how to ca.rry out . ‘-
1nterna.t1ona.1 education according to, the oyezall obJectwes. : ) - |

W .
It is conceivable tha.t an mternauonﬁhzanon of the cour se plans for {the*

. Oy

3

- comprehensrvc school would hurry, the cha.nges in textbook.,, teAcher
tramng, ¢tc. which are needed for the development of a more "world-

centered" school in Swedcn. A program of action w}uzh brrngs down the - .

Yo general goal formplatlons in fe curr1cu1um toa mdsé’concrete level would
° P :.
be of grca.t immediate: 1mporta.nce. RN 4l>' GRS . ‘

. .
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Age levels . Y . LT 3
ining on international issues should"be started at a pr'e-schoo1 age (nursery
ﬁs:aools, day schools, 11brar1es, TV) in order to tryto preveqt the devclopment
of m.hnocentric and negative ,attitudes. It is rcasonable that such attitudes are
more stable and more difficult to change at older ages. "Another reason for
beginning an intcrnational education at an ea.rly age is that pre-school studcnts
, a8 well as students* of the primary and 1ntermed1ate levels are often easier to
" motivatd than are students in‘the: ‘higher grades. L )
An 1nternationa11z ¢d pre-school, primary and intermediate education
can p0551b1y prepare these studént s by providing them with the nece's sary
prerequisites and«-/by dcvelopm’g basic attitudes of tolerance and equality 1)
_that in the higher grades t}w'students are motivated to acqmre more differ-
entiatedgind cxtcpswc facts of knowledge. In additmn, the students m 1ght be

pr pared for a grca*er rcadiness critically to examine 1nformat1 n on variops
[P

Y
[

N complicated and controver sial 1nternat1r§na1 problems. ' AL

-
\ -
[ B ®

Sthool sub_]ects . - L ‘ . .

' International materials should be 1nc1udcd in‘all school sub_]ects to a much '

greater extent than at present, This pertains to such ‘subjects a's forcign o
1anguage s, mathematics, Swedx'sh a'td biology, for example Al,so such subjects
as music, drawmg, hajn‘di.crafts, phy51cal.educat10n and domestical education
hold p0551b111t1es of providing for an international education, allqwxng the
»students to be mfofmed about and to u.nder.-,tﬁnd different ctiltures. A’ gr-eat
number of suggéstions as to'how such an education should be planned is found

in various method books in Lnglish (cf Cbr stoffcrssor et al., 1972, pp. 140-

141); , A . . !

W - 5
. One prominent is sué is that of the d vcloping countries. It'is extremely

1mportant to teach:the students about the mt:erdependence betwccn the rich,
1ndust*°1ahzed countries and the poor countries which produce raw materials,
e Different types of conflicts and alternative mcthodg for 'solving conflicts shou'ld'
. ‘be 1ncluded in this education, and again various school subjects might take up

" these problems from different points of view. . S ) o

v ’ .
w7
. % K
- - A
r ok

Methods and mate'rials . . . : &

-

" Textbooks often detecrmine the contents of the teaching International aspects

should be iricludéd to a much greater 'cxtcnt than. now in future tcxtbook° and

.

should also be 1ntegrz'ted rnLo Sthe remaining material as rrruch as possﬂ)le.

At present, non —Europcan materials mre seldom used in foreign language -

textbook s, for example. © R - e

7. kY

- It is very 1mporta.nt to en.sure tha¥ the’ textbooks ‘Zj not include prejudiced
. . ks
ol e 000R7 e
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1nf0rmat1on and that “they do not 1nd1rcctly teach that the We stcrn per spect1ves

[

’ of the world are the only possible one. Neither should the textbool\s g1ve the
_idea that our culture is-superior to all others. The{> inte rn,at1onal;zat1on, M
edycaﬂon codd be facilitated by using high-quality TV programs for chﬁ‘firen
and teenager s. ThEse. .programs. would be aimed at a better under standing of L
people ih othter cOuntr1cs’;‘ or even: m1nor1ty groups in the s‘tudents own -
country, as well as prov1d1ng information on "world -wide pl oblems and the
possibilities of solving such pgoblcr{t‘s. Television has unique possibilities
of providing children with documcntary and intete éting information on living

conditions in other countries. Programs with an interna?:‘ional orie‘ntation
using dramatrzatmn, films, 1nusic and part1C1pat1on of ch1ldren and adults
from other cqQuitries can ‘be prooduced for preschool ch11dren as well as for
older chlldfen and teenagerxs . : o0 PR

- i

S1nce econom1c;11 re str1ct1ons are ozten deci'sive for the teachers

> chances of rent1ng ox purchasmg films for 1nternat1onal1zed teachmg, the

lack of such teaching rnaterials in the schools should to some extent be

rehevcd through a central productmn of schoo’f TV yrograms with international

v mater1als Such programs could be tested beforghand w1th rega®d to the

1nﬂ,ue§ce the/y have on children’ s and tcenagers intere sts, knowlédgc and .«

, <

, att1tudes Programfs which are afble to increase one’s tolerance for fore1gn

0y

 groups can, by us1ng TV reach a very large group of children or tcenager s.

An 1nternanonal ex: hange of such prograrhs 1n tran slation would bc of value.

Students in’ Aspro schools, for examplc, in various par’ts of the world should

bé able té receive and rcact to the same pnogram wh1ch m turn, can pos s1bl,r

h’elp to create afeehng of togethcrne ss and be usea in order to dcvelop contacts

L]
\ ~

among thq students in thcsc schools. . e

Qur students rcccwe lots of new 1nformat1on viamags mcd1a every day.

It 1s thcrcforg 1mportar1t that the school helps them 1ntegrate the facts of

knowledge infd meamngful strictures. In addition the students necd to be

T

tramed 1n cr1t1cally cvaluatmg new 1nformat1on as well as earlier acom*e:d

op1n1ons and attitude s. In th1s connectuon, it 1s cssential to remove the .

b misuhderstanding that "ob ective teach1n " should mean 1v1n theoret1cal .
g J g g g .

non controversial 1nformat1on._ On thc,contrary, it is n,atural to beg1n with

the students own exoermnces and makc a "case study' comme alive which .

<

~

iereafterus secn in 1ts larger context bbth’f)n a nat1onal and international

vel, . / . ) Ct .
- Ifwe really wang;o develop ‘both tolerance and an mter,gatmnal attitude.

.of re spons1b1l1ty, it docs not su.fﬁce to merely supply facts. {l{’bmo s investi-

gation (1972) shows in this project théxt not only knowledge docs increase
o .

.
. LN e,
5
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W1th age, ‘hut also the negative *dcas concerning foreign groups. The students
emotional reactions and empathy should also be stimulated. N i, ,e‘ f . ®

Both fictional realding and role-playing can have positive cffects in the
reduction .of barriers between groups and in the crea.t1on of motnfatmn The
. methods'used in pre sent1ng a cognitively oriented teaching on 1nternatmna.l°

issues can suitably be supplemented through the use ‘of more soc16-cmot1onally

. or1ented methods such as fictional reading, role-playing, and var1ous other

group dynamic mcthods '‘As d re sylt of this the students” understandmg of

themselves and others can be 1mpr‘oved which, in turn, may contr1,bute 1n

5%

rna.kmg the students more open and tolerant and less prone to have preJnd;ced
.and ethnocentric attitudes. ) — o
When these method s, which aim at devclop1ng the students ability of
: empathy, are prOperly adapted they can pr oba.bly be used at ali school levels.v

2

Among the advanfxgpes we'.may notem : . i \
- l‘~he methods offer large poss1b1l1t1cs of variation. . N

.- l‘he matertaf docs not becoms out- of-date so quickly as do some other

v

types of mater1al - ‘

- The methods can r‘xot1va.te the students and increase their 1ntercst in
' looking for new 1nformatJon. ]
- The methods can casily be a.dJu‘sted to suit the students’ levcl of'maturi,ty.'

D1ff1cult international problems can be handled w1thout creating too much
H "" * .é"* :,

. a_.nx1ety or inadequate defense reactions. . 2l
a -

oA

- The methods provide the students with oppor‘-1n1t1es for identifi¢ation,
and can thereby give insights into interh\unan relations ‘and worid problem’g .
,to the students in a way wh1ch they can grasp emotionally (as opyosed to thc

stati stichl .fa.cts wh1ch are often presented via technical l1terature .and massz

- > \

. o

med1a.) 1,‘ g : . N

A
e

- The effects can therefore be expected to become more profound zfnd '

" ., B
enduring: ‘ . p C G

.

Hmvever, there are eertain problems as far as fiction readnrg is , ’
concerned Every year high quahty children’s books that are relevant for .
gducation for world citizen responsﬂvhty are publi shed Some year.g after
‘the publ1ca.t1on of these books they arc very ‘often no longer available in
bookshops, however. Thereforc the pubh shing heouses sgould be adequatclw

" stimulated to pnm new ed1t1qns of._h1gh—qua.l1ty chﬂdr_en 's books to a largcr
, g

extent than now. . N ,

4

Nbot only* shou\ld cducat1on give the otudcnts knowledgc and help to

'

develop their empathy, but it should also sucessively train and motivate ' s,

them to take 1n 1nternat1ona.l resporz51b1l1‘ty (as 1nd1v1duals, in the classrd}om,

00029 ’
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. .within the school or in cooperating with schools from’ other conntri:::s)" For .-
instance, "the class may have godchildren, or it may shar¢ the respons1b1l1ty '
for. a smaller pro_]ect in a developing country with school classes from other
cQoLntne s. In the higher grades it is 1mportant that the students also bccomc

] aware of and take a critical attitude to altefnatwe methods in solving 1nterna-

tional problems. In order to help the teachers provide, such teaching, both
teacher instructions and speC1a1 workbook s for students ought to be written,

In addition, more indirect méthods are n%ded to develop basic values’

and skills which in turn will enhance the students’ social matur1t)r and
" therefore facilitate 1nternat1onal understanding and respons1b1l1t}r att1tude 8.,
+ . We feel that an internationalized education shoufli result 1n\concrete

actions in situations’where the international sol1dar1ty is te sted, and that such
N
an edacat1on should not only be shown o on.g 2, the oret1ca1 level,. To enhance such

a develo ment we think that the students"need ex er1ences which encoura c.
% P g

-a ba41c emotional .,ecur1ty o~ o

- commumcatmn and cooperat1on on an equal level among var1ous categor1es

2/ ¢

] of young people .and adults N .

- - critical thinking and resistance against biaged influence .

- creativity instead of merely reproduction

L.

- willingness'and readiness to-change.
. \ A clear relat1onsh1p has becen found between people s 1nterest in international
1ssue s and the1r own views on their ab111ty of 1nfluencmg their own s1tuatlor;
(L1ndholm,w 1976) Therefore, a pract1cal trainihg in democracy and co-
influence within the s'*"hool would proBably motivate the students to engage .
themselves construct?r_ely not only in their own, problems, bv:t also.in inter- . J

. . R

v

nat1ona1 issues.

v Aun Co

" Where possible thc teacher should make use. of the students own

experience s.during 1ntcrnat1ona11zat1on. For instance, immigrant studgnts
~ can become a v1luable resource in school in creating intergstin and under -
stand1ng of that wh1ch 1s different, Our,study shows that a direct contact
w1th clnld_ren from other countr1es helps to 1mprove att1tudes towardc '
' foreign groups. Bjerstedt (1958, 1960) has also shown that part1C1pat1on in
international children’s villages helps to reducc laarriner's betv;/een grouﬁ‘g,
- Since the readmess for contacts secems to increase'with age (Yeb1o, 1972),
one wonders 1£ not also older children and - teenaéers should receivé more
opportun1t1es to participate in international camps of this sort where a
' conscious contact program exists. Are mu1t1-n1t1onap1" school cbmﬂ ah Utop1a'?
).

¢ .

Basic teacher training and in-scrvice tra1n1'ng . '

The values and traditions that formed the foundation of the trai'nin'g our

EMC teachers once received are largely passed on to p‘resent-day student teachers. ,

.~ . -. 00030
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They in their turn will be teaching for the next 3:O\J'40 years, ‘and in all prob-

ability some of the valucs and the conception of the world formed during their

"period of training wiﬂ continue to be the basis of their own fcaching, cven
«  though conditions in thc world change rap1é1y This is part1cu1ar1y noticeable
on the 1nternat1ona1 Plane, which the tea'&hers of yesterday did not nced to
. concern themselves with to any great cxtent, but which will bc of great
. ' 1mportance for the students now who will as adult world citizens be faced with

. difficult decisions. - ’

) . Desplte the fact that most of the tcachers in our stud1cs claim to be
interested in teachmg about 1nternat1ona1 quest1ons and that negat1ve attitudes g
ar(: not common, their own teachmg on international issues is for various |
reasons often 11m1ted Reasons for this arc partly to be found in a 1ack of
‘1nf:>rmat1on about internaticnal problems and of the mater1a1 and methods

that can be used in internaticnal education. Other causes can be fear of ta king

.=

' up controversial issues in which it is. d1+’f1eu1t to decide what is obJect1ve, o
uncertainty about the rcactions of studcnts, parcnts and colleag ues; being
: tied to the material and textbooks that arc available; lack of concrete
directions for international education in the curriculum etc.
B Here follow some sugges stions for improvement:
‘ 1 . 1 - Anincrease in further educaticn in this top1c 'should be given to

L those method‘s teachers and subject teachers who are responsnble for the teacher

3
.

.training.

2 -The ba sic training for teachcrs sheuld succe ss1ve1y be internation-
. alized so that the student tcacher on one hand can acqmre mor'e specw.1
knowledge and expcr1cncgs for thecmselve S5 and on the other hand receive ‘
training on how an 1ntcrnat1onafized e.ducation should be carried out at
" different levels. , o , o . .
D 3 - The further cducatior} for teac'her“s in these issues should be
inci;eas'ed and in somec areas made compuleory. (1f teachers‘ themselves
. become 1nvolvcd 1n these issues, it would seem nedsonable that tney further
© 7 educate themselv s, updating and 1mprov1ng their knowledge. ) If poSS1b1e, 7
¢ . the teach’ers shO\jcr al.,o receive-an opportunity actively to partimpate ina
groupdynamms or1entcd teaching on thesc issues. In this way thcy rece1ve
a sample cf. concrcte models to utilize in the1r own classes. - -
- Finally; one sho,uld notd tha’c%;ntcrnatlonal a?tt1tudes can very cften be .

S Ne . . . . . ! .
secn as an aspect of inter -human communication. . Prejudices do not only |,

appear against the national foreigner but, to a great degree, also against

; various native groups (between career gtoups, sex groups, generat1on groups,

talent groups, ctc). Touay S trammg of. teachers seems té deal too little with
\‘l . - . - ‘~

00031

. & ‘

4




. ",?30 - * \
injterhuman communication - including the difficult, bﬁt central que stio'ns on
) ho\i/ to d velop att1tudes of equahty, A concentrated educational effort within

this problem area seems urgently needed Y
l ) -

8. . SOME SUGGESTIONS FOR FURTHER RESEARCH AND
DEVELOPMENT ° )

'.

© We_ have here chosen to give some examples of further research and develop-

ment tasks w1th1n an extensive and partlv unexplored problem area.

-
N "

,-Development of measuring. 1nstr1finents

There is a neéed for measurmg 1nstruments adjusted to younger children or , ‘
. usable over several age levels u,g:espectwe of the reading and writing ab1l1ty
of the students. In add1t1on, one %vould wish to have methods to assess the
"actual" action’tendency (i.e. methods to judge how feliaBle and profound

the verbal expre ssions for international under standing are). Research about
to what extent various types of measurcment influence the attitudes would

K] - - *

also be desirable, - o : v
- i - N \

Jnventorying research and develogment ' - ‘;
The results from carlier research W1th1n xhis problem area should be inven-

. toriéd} systematized and related to varidus practical .programs for _developmg
. L .

international underst@nding. Such an inventory would be a useful aid for a
cumulatwe and continued development towards a better knowledge of the, .

" prerequisites for a succe s$ful internatignalization of the teachmg.
- - 21 . ?
7 , a .

Inventorying and evaluatmg study,mater1al e ) S .

A continuous follow-up and documentatmn of new teaching équ relevanf to

»

education for world citizen respons1b1l1ty is needed, -Every year a large
nurnber of relevant. items are publ1 shed, but it is difficuit for tea.chers to
follow th13 developn’ent -and make adequate select:lons withowt help,. cspecially.
perhaps in the area of £1ct1onal l1terat1_re Also non-translated books and

films for ch11dren andﬁyoung peopte, from other countties mijght be 1ncluded
(when suitable for foreign language instruction, for example). g

In addition, a dystematic evaluatién of these aids would be desirable, ¢

usmg as far ag possible objective methods. Va.r1ous types of content analysis_
should be useful in the evaluation process (Coll1ander & Klocka.re, 1971; .
Gullberg & L1nd 1969) Cee ~ ' "\

o .
-

Relat1onsh1ps between knowledgg and attitudes

'In the studies of our project (Yebng 1970, 1972; Almgren & Gusta{sSOn, 1973). -

thepe have been no clear relatzons’lups between knowledge about a.nd “atsitudes

towards forg1gn groups. This problem area. seems worth further ppnetratmn »

+ . -
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For example, it would seem of interest to examme to wha.t extent-attitudes

.and mvolvement may be influenced by various ways of 1ntegrat1ng the. knowl-

.

edge deta.1ls in mcaningful structure S.

Various methods for dcvclopmgposnwc mternatmna.l a.tt1tude° and readmess
for action ' | ] s - . -

- . -

Studies ¥n immediate, long-term and cumulative cffécts of variQus methods

-or combination of mecthods for influencing students’ knowledge, attitudes and
behavior at different age levels are important, Research on how to influence
relevant behavioral tendencies {(and not onlYy verballzatiohs)_ is especially
needed. Personlity-oriented approaches seem of spetial interest in this

connection.
N

N

The tolerant teacher per sonality and the development of tolerance 'an'i'orlg

[y

students - ' ' ) : .

We found in the projcct ‘:hat the teacher had <'7reat importancc for the cl%vclop-
ment of students’ cthmc a.tt1tudes (Almgren & Gustafs son, 1973) From earlier
re'search (cf. Allport, 1954 Martin, 1964; etc,) it seems reasonable that a - o
teacher Wwith a "toler,.nt‘personanty” would find. it e"\s1er to develop among ,
the students tolerance and equal1t}r att1tudes than a more authoritarian person.
Further research in thic area would be of intere st, a.nd it should then also
1nclude attempts to develop such methods of teacher tra.mmg that would have

good chances of preoarmg the teachers better for their roles as social educators.

'

EYesearc’h on te'xchfng about developing countries- . £

~

) Considering the currents risks of confhcts bctween ,developed and devclopmg
countries, research d1rect1y' almed at 1mprovmg and cxtending the teaching on
problems of developing countr1es scems urgcntly needed. This might include

ma:ppmg studics on how this teaching is carried out at present, ‘construction .

and 1mprov1ng mea.surmo' inst*uments for studres of age development of ;

attitudes tow rds devclopmg countries; stud1es of £a.ctors 1nfluenc1ng th1s .

effects of such aids.

- Training\of conflict solution s K .

Methods and matcrral nced to bc developed for use in a successwe training of

the stﬁcl ts’ ab111ty of preventing and solving conflicts bef‘ween individuals
- and groups. The aim should be.to replace non-thinking, conform1ng or aggres-, .
sive behavior in confhcts with rationa], mdcpendent and pon -violent behavior;
, the ;tudents should neither use nor accept immature conflict solutions, As a
background for tht\a construction of concrete material-and -method systems we
: need increased knowledge about age and sex di,fferenl_ces in preferences for
ERIC - ! ' * . ,
e . U om0 G-
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{ . ¢ : . .t
conﬁict solution techniques, about the importance of per soniiity characteristics
2 e L

for typical ways of solving confhcts, and about var1ous information sources .

>

! 1nﬂuenc1ng the students in the se respects. -
' - Some ‘éxamples of methods cnar/may be Iurtner dcveropcu and tested

for use in training students to prevert and#solve conflicts are: .

-

'1'. . Conflict s1tuat1ons on v1deotape where the students are requésted to!

+ .  suggest solut1ons. ' . . .t i .

2. Role—playlng where the students play d1fferent roles in a conflict and

then are-d1rected to reverse the roles,

< 3 wpﬁrseusslon of drfferent solut1ons to- des<;r1bed conflicts. : ‘

~

4. Pictures of confhct s1tuat1ons, including texts of 1nteract1ng pcrsons

) d1alogue. The étudente are requested to criticize the, confhct solutions

presented and try to suggest other so jons. s
The ultimate aim should be concrete rccodmendations for the teach1ng

<

Intensificd and extended.experimentation in school settings

¥ °

. B >
UNESCO has served as a center of coordination of various ''pilot projects"

.

. on internatiopalized teachmg At precent about 200 pr1ma.r schools, about
. 600 seco'ﬁdary schools ‘and about 130 teacher training institutes in 58 countr1es
take pa.rt 1n such Aspro projects (cf. abpve and Une sco, 1973). - 2

A further development of these activitics. so that the experiences are

more s)"stemaucally developed ofi the basis of objective evaluations and ‘so
M that these expcr1enccs are more w1de1y utilized in teacher training would be .o
. welcorne'd o . .

o

A final ndte V ' { g

Since relatively little rcscarch on the "internationalization of teaching' i
.carried out at present, while the importance of thif% oblem area is obvrously
great, extended rese'\rch\e{forts should be stirr%@:t&d There scems to be a,
_need net only for a cooperation between research workers a.nd teachers in

" this area, but also for an increased cooperat1on between countr1es. An

1nternatrona11zat1on of internationalization re search" should be encouraged.

-

- ' -
B 1
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