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) T o
\ SOCIAL STUDIES K-12‘
\ . Section A
~ . ' . September 3, 1974
N ¥ . .
: . PROGRAM DESCRIPTION - o
: S A
- o GOALS 'y~ '
- L) O———— \g‘,
? ¢ N

The social studies progrnm is that part of the school s genera1 education pro-

gram which is concerned with the preparation of citizens for participation in

a democratic society. It is designed_ to hefp young citizens to become’ rational
decision-makers, 8o-that they can resolve personal problems and influence public
policy through éffective social action. To accomplish this task, the social
studies draws upon a variety of sources, among which are history and the social
science disciplines: political science, sociology, anthropology, economics,
geography, psychology, and philosophy. ‘ B ) \ s

The four major goals “of social studies education are to: )

3

I. Develop a knowledge base for understanding the ever-changiﬁg rela- )
tionship between human beings and their environment, past, present
' and future, including: . , ) .
} .
- Knowledge about sgcial organizations - °
’ - Knowledge about the re1at10nsh1p between humans and social environment
-~ Knowledge about the relationship between humans and physical environment
- Knowledge about how decisions are' made
II. Develop skills necéssary to process information, to communicate, and .
to work with others, including: N s A

L

-~ Problem solving and critical thinking

- Interpreting maps, globes, charts, etc.
- Interpreting time and chronology
Improving interpersonal relations

«

III, Develop an understandrng arld appreciation of beliefs, values, and

behavior patterns, including: ’ . ~ . . '

. . . .
”~ - Recognizing the origins of beliefs R

! - Recognizfing the .relationship between beliefs and behavior .

Developing and clarifying one's awn value system in relationship to
the value system of the society 1if which one lives v
Daveloping & positive self-identity

Iv. Appiy knowledge, skills, values, self-awareness, and individuai crea= ™\
-7 tivity through active participation in society by: o

8y -
-

- Participating in making decisions at home, in school and in peer’ ‘groups
-~ Participating in setting, planning, and achieving personal goa1s . v
- Participating in setting, p1anning,,and achieving goals of groups to
which one belongs . ;
Social studies, therefora, has four components: knowledge, .skills, values, and
social participation. These components are the tools the citizen uses to func-
" tion as a rational decision-maker in the social process. . ’

. !- 3 -1- . ~

: '00005 | : B

”




. SOCIAL STUDIES K-12 -
. Section A
_ September- 3, 1974

. I ‘ PROGRAM DESCRIPTIONS K - 12 < ) ‘
PROGRAM DESCRIPTION, K-3 - g e '
Social studies is required of all studeqﬁs at these 1eve18. It consists of -
. an integrated _program of learnings beginning with emphasis on understanding .. p
) oneself as an individual in relation to‘social experiences gained in various -
e social 3ettings.. The student examines and participates in the social groups . .
. of which the, student is a part including family, school,  and community, ‘Con- .

.. . tent drawn from geography, political science, sociology, economics and anth-
o * . ' ropology provides the opportunity for the student to compare and contrast life-

' styles of people in other cultures with the student's own. Study skills and ‘
values-identification are impiemented at these levels., .

! ©

. PROGRAM DESCRIPTION, 4-6 = ¢ .

\\ B -

. . . . *

Social studies is required of all students at these levels.' History is for-
mally introduced with studies of local and state his
of American and Western civilization. The app “nterdisciplinary with
attention ‘also given in case study form to~cu ¥ly significant regions of
the world. Particular emphasis is plaged on,
citizenship, law, decision meking, confliTt; | landscape,' freedom and equality, :
and governgent by consent of the governed, 'amon
on viewing the individual as a huian being;in both,histor cal and contemporary

are implemented at these levels. Instructional guides have been developed for
levels 5% and 6**, .

. : ' S i ) ’

' . PROGRAM DESCRIPTION, 7-8 ~ - o I -
. , o ;; g
Social studies is required of all studené'yat leyel 7. The program at this \ \

level emphasizes contemporary American:history (1860 - Present), Values of . ' - y

American culture past and present are idenﬂified and related to indiyidual val- o

ues through value clarifying processes, '¢ ;' 7 . )

Ok
«. Social studies is'an elective at 1evel\8ydﬂféli&'an interdisciplinary program
which draws from the disciplines of anthropo logy, sociology, economics, history

and political science. This program emphasizes the skills involved in study-

ing a society, the student's relationship to an institution in society, the
§ student's role as a citized in society,~and the re1ationship of the student

and his/her values to technology and the future. Instructional guides Rave LT
- been developed for levels 7*** and g**** 8.

ru

PROGRAM DiiSCRIPTION 9-12

3 . Y
' ¢

{ . Three credits in social studies are required at these levels: worl geography
or world history, or world studies (a one-year integration of worl geography -
and world history); United States and Virginia higtory and United Stages and, . -
Virginia govermmenf or Amerjican studies (a two-year integration of U.S, and
- Virginia history and government) A variety of patterns to achieve these cred- "
its is offered. ’ . S ) y

o 00006 .

*  contekxts., Problem-solving skills and Vvalues! identification and .clarification - ‘

he early history" -




?

# socia STUDIES K-12
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.
B . *

* World studies and American stuaies at these lavels 5h11d on earlier learn-
“u ings with emphasis placed on the 1nterdiscip11narx\nature of knowlédge, R

-utilization of skills to process Knowledge, values clarification and social
app11cat10n of knowledge, skills and values, .

PROGRAM DESCRIPTION, ELECTIVES )

.

The followlng one-semester and two-semester electlve,courses are offered in
history and social studies dlSClpllneS for enrichment at the secondary level. .
Descriptlons and requirements for each are found in Section B,
Sociology
A Economics g
Archaeology
Psychology ‘ .
Humanities - Broad Approach
. American Civiligation LJ
. Advanced Placement American Histor
< ) Hiktory of England * - : |
ack History ‘ ) M
Afrlcan Studies .
s History of Russia . //
: World Civilization ‘ .
, .Asian Studies ) . . . -
. Latin American Civilization - \
Modern History ] . : .
& Ancient and Medieval History ' ‘
. Modern European History
dvanced Placement Modern European History
. Current Affairs

. Anthropology (Alternate) A B

-4
<

)
- .
’ .

: -+ . 3
The Making of -An American, Fairfax County Public Schools, 1969 P &
People In a Changing'World, Fairfax County Public Schools, 1970, *

Guidelines for Seventh Grade, Social Studies, U.S. History ‘1860- Present

Fairfawx County Schools,‘1971 “

. **** Inquiry Into Mankind, Spciety and the Future, Faleax County Public
Schools, 1972 e »
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SOGIAL STUDIES K-6

& / ‘ ’ : ~Se~ctionB ~ .t
. 3 . : Septembér 3, 1974
o . : . ' s
. ‘ Primari‘gipck x-3)
< . . S

Yoo,
¢ - - ~ %
Al

' The primary social stndies block (K-3) deals with dentity of the Individual; ’-
Péeople and Families; People”and Communities; 'and unitie’s and Their Resources.
This ungraded primary blo¢k provides for a developmental approach in the four

‘s.; areas of knowlédge, skiIls} values, and 'social participation. .

. : ¢ < NN :
"Identity of ¥he Individual: -Emphasizes helping the child build a sense of per-

. sona1 worth. Activities of children in othér cultures are, explored. Students
are introduced to democratic group interaction skills in the school settings.
Beg1nn1ng map and globe skills are presented. Simply stated concepts in geogra-“
phy and ecoromics are developed through p1ay‘act1v1t1es .

. v

v People and Families: Examines the ways by whichvfamilies in different areas ,

of the world meet their needs for sielter, food, and clothing. The students

also examine the need for rules and laws. Map and globe skills atre developed.

e 3

-

People ahd Communities: Examines the pupil's own commuzity/enVironment and
\ compares to communitied in other cultures. Analyzes fthe role the community

. plays in the pupil's 11fe in terms of y&«rer ed,’
)y .
. R . . .
¢ ° Communities and Their Resources: Compates and contrasts resources and prob- )
. ., lems of communities with commupities of other culturés. 'Tdentifies the metro- ‘
T " politan ‘areas i 3sed of urban, suburban, and rural communifies. :

as being co ,
- o . B .
. . y X
. ® THE STUDENT WLt : o g , * P

J 1. Deve op a knowledge base for understanding the ever-changing relationship :
\\\ . between human beings and their environment, . past, present, and future.’
* - Identify self by most of the follow1ng criteria: name, address,
- telephone number, sex, and blrahdate
* - Identify the members of own ‘immediate family by name and relationship
-~ Identify persons 1n{own school and community by position and contri- - oo
¢ bution - ’
- Build, a vocabulary of simple geographic .terms . -«
* - Learn about some of the workers in the community
- Di:scuss examples.of 1nterdependence°of communities for goods and
services
, - Discuss ways goods are transported and&exchanged NS
’ * - Identify examples of <change in oneSelf and.in the world around one
o (e.g., personal growth, moving/<seasonal -and weather changes, changes : .
in fashions,. physical envirpefiflent, technology, and transportathn)
+ Distinguish between bnyers apd- sellers ) .
1.Discuss how construction af ects the ecology - s .
- Identify problems in ecolo : ///' s

.
% )
. . k]
i 3 . . . . R

@ n

(=]

’ A Tk - Recognize that the family is a group that human beings form ’

» s
N
¢ - > . L

* Asterisked items indicate primary learning. obJectlves for the program. Non- -
asterisked obJectlves provide envlchment opportunities. K .3 ) B

. . - .. g
] v ~ ! .
- N . R . s
A )
. ~ . B
-]~ ¢
1 . ) . S
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SOCIAL STUDIES K~-6
Section B .
September 3, 1974

-~

*

*

>
PO

- Describe the roles and aetivities of own family and compare these -
with families of other cultures

- Describe héw habitat (climate, physical environment, etc. ) affects
food, clothing, and shelter that a family uses

.= Give examples of different types of shelter and gxplain why a fam-

ily needs shelter .

- Identify materials from which shelters c be made

= Compare shelters own family uses to those families of other culs
tures use "

- Discuss and describe ways in which families obtain shelter (buy-
ing, renting, building)

- Discuss how families in different cultures obtain food (buy, grow,
hunt, ete.)’ "

- Describe different -types of material from which clothing is made;
compare the ways that clothes were produced in the past with the
ways clothes are produced ‘today in own society

- Identify the Unlted Sthtes of America as the country in which he/

- Identify symbols “that represént one's country (flag, Uncle Sam, etc.) .
N N

o % ¢
v

- Examine many different types of communities and form a definition
of community

--State reasons why most families live im communities in the Hnieeq\

States -and other countries
< Describe things all ¢ mmunities have in commeon
- State things that makeé one's community unique
- Demonstrate. how a community renders services to its citizens '
- Describe different kinds of work done by people in own community
- Compare own neighborhood activities with those in another neighbor-
hood .
- Explain how changes in the community have affected the way he/she

E

)

« lives

- Identify reasons why people move from one community to another - -

‘= Describe ways in which members of the community choose their leaders.

- By comparing a simple community-with a more complex community, indi-
cate how modern transportatioﬁ and communicatipn have changed the
lives of so eople ‘ o .

mg peop . . . .
¥| \ A

- Identify gioups in the conmmnity to which individuals belon§-and ser-
vites, thesé groups: provide the community -

- Set up criteria for classifying communities into urbanJ suburban and
rural and list.ways in which each helpd the other in a'metropolitan
.area

- List the resources available in a metropolitan area in the United
States and in other countries i .

- Identify, problems common to most metropolitan areas and compare and .
contrast with problems of non-metropolitan areas ,

- State ways‘invwhich resources are used to .solve problems in metro-

politan and non-metropolitan areas

» <.
-t ~

-2

00010




=g 1 T

o - ‘ < ’ SOCIAL STUDIES K-6
- Section B X

. , T ) : September 3, 1974
-‘l ‘ - R N K.

- Identify ways people pay for community services in the United States

and. compare with the ways used in other cultures . .
+ Explain why some services must be provided by government :

- Determine the kinds of work people do in one selected area as cop-
trasted with another selected area ' .
- Give reasons for differences in fyped of work in a selected larea
* - Distinguish different kinds of c¢ imatF and describe some ways of
living typical of each .
- Identify reasons why people choose td live in certain communities
- Compare the state of the natural resdurces when parents or grand-
parents were young with the state of natural resources today *
** - Identify some causes of air, water, land and noise. pollution in
own community and what is being done about it .
- State ways in which people can be considered a resource in a community
- Describe how a community makes laws

A :
Develop Sktlls-neceﬁsary to process information, to communicate, and to
work:‘with others, ,
[ ¢ - N hd ]
-, ='Use, in simple ways, devices for measuring the passage of time
(clock, timer, sundial; calendar)

- Ordér, and_recite days of the week -

.

"% 2 Locate designated places (home, 'land, water) on model, map or globe

and compare distances (longer than, shorter than)

v - Compare temperature as.warmer or colder :
\ - 5 ~ <

»

4 ) Ve oty
* - Group and classify represiutations of food, ciothing, and shelters
and give reasons for classification
- Recognize and classify land forms Te
- Draw simple maps -

.
- -

. * - Interpret map symbols . :

>

- Arrange events and data in sequence ’ .

3 . s
} L7 ‘—-

.
e .
f

% - Lochte community facilities on a map of the community
- - Draw a simple -map showing the relationship of classroom to school,
office and of school to other community facilities, using map sym-
. bols to represent real p1aceB ¢ .
* =~ Use cardinal directions ,
* - Describe our nation as composed of states and locate the capital city
of own state and of nation ‘
- Draw inferences and make generalizations about communities fréom con-
crete data, such a&s pictures ard artifacts L * c.
* - Distinguish fact from fable, fact from fiction
- Change generalizations about community life if new data warrants
- Use a variety of media such as books, mewspapers, magazines, inter-’
views, 'and pictures to locate and gather information - . €

N -~

- .

-3-

.
v,
apm

0001 " -

- Suggest ways in which the child's comunity might be improved . e

- Interpret simplé pictorial map symbols ] ~

- List types of community services and classify ‘them under main headings -

®

E
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» RN '*

- Interpret special-purpose maps, charts, and graphs
- Use scale to determine distances between various communities
* - Use map key to identify man-made and physical features

* - Locate cities, countries, capitals, contlnents oceans, on maps . \v_
and globes ’ . ’
- Identify the equator on maps and globes 3
- Differentiate between fact and opinion in a pl%ce of "data relat- . B
ing to community studies L . '
. = Locate places by number ggd key system on a hlghway map <
) - Relateé the location of or cities to their physical settings o R
- Trace routes of travel between cities by different means of .trans-

. portation ) .
* - Use intermediate and cardinal directions .
- State the relationship between the, rotation of bhe earth and day
¢ and hight, and the relationship between the rev:}ytion of thesearth
around the sun and the calendar year

- Compare information about communities drawn from two or more i . i
sources to recogiize agreement dbr contradiction ////6 . o
: N ¢ /s ol .
v . . ’4
III. Develop an understanding and apprec1at10n=of beliefs, values, and R 4
behavior patterns., - ) . ) -

5 « o
* - Identify self as a unlque person with {ndividual ;deas and* feel-

Work and play at self-selected tasks with a purpose
Display sensitivity to needs of others

Compare and contrast actions and attitudes of children in- plcture

storybooks with one 's own ) e * .
-1dentify characteristics and s1gn1tija2t contributions of national ) o

3
<

’
L]

*
3

heroes and heroines representative of Araried ethnic«and/or cultural

i

groups - .

? ¢ y Vo
- Give .examples of ways in whlch'a family may provlde love, companion-
ship, and instruction to its members :
- Choose types of food, clothing, and shelter ‘that he/she would like
and give reasons for choices Lk . . . < e
. * = Recognize that alghough people- in different soc1etieq behave in-
s different ways, -all people, regardless of where;ghey live or to
what race, nationality, religion or sex they belong, have' many things
ln common: v, I‘ s

*%.~ Describe the characteristics of -own community. and make value judg-
ments about its advantages»and disadvantages < ° L e
% - Offer suggestions for 1mproving the quality of life in own community
- Describe ways in which own daily 11fe. might be different if resid-

b2

"ings RN . '
Identify own strengths and ‘short-term goals )

v

. ing in ‘another community about which inférmation would dbe gathered W

i . - Determine how and why classroom rules.are made; evaluate the rules o ‘
- and give examples of the ones he/she conslders the most important Voo '
. d 4

. ' ‘_4_ . ’ ]

g L 00012 S
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- Determine whether he/she would rather live on a farm, in a suburb,
yooL or in a dity and.give reasons : .

- Identify traditions and values transmitted by people in own commun-~
ity and a selected .commnity of another cultyre

) * "~ Analyze ways in which disputes are settled in, two situations -and

explain how the method of solution is a reflection of values

. z
) - o} »

" IV.. Apply knowledge skills, values, self~awareness and individual creativity

through active panticipation in society.
o - Participate in formulating and changing rules for classroom
- Abide by classroom rules and’ routines :
* - Participate'with peers in finding solutions to conflicts and problems
.k -'Accd§t responsibility for own needs and some class duties
* = Share in evaluating, planning, choosing, and organizing classroom
' activities ’ ; . .

! [
a

* - Participate with others in developing rules for the classroom and

« -~ the school : #
) .~ Determine ways to help make the school, home, and/or community a
better place and actyupon this list -~ N ¥
. - Participate with ‘the teacher in sett&ng, planning and ach1eV1ng per-
4 sonal goals

- Given a choice of learning activities dealing ‘with the family, make
a choice and participate in the activity chosen \
*-~Participate with teacher in evaluating own prefress

4

4

- -~
»
.

5 F Participate with teacher and other students in moaifying classroom
procedures -

-« Given a variety of learning ‘situations dealing with the community,
* make a.choice of learning activities and participate in the activi-
ties chosen, one of which’ should contributé to the improvement of

the community :
~ Participate with teacher in‘the evaluation of own progress .
J'Participate in group activities and evaluate the progress of the,
group . .

oy
v

* - Participate with others in identifying actions that can be taken
- to improve the community and take at least one action
- Participate individually and with others in evaluation of group
roles and responsibilities
- Suggest and act on way® to reduce air,.water, land and/or noise
pollution individually or with others '
- Explain how he/she can become a more valuable community resource
- Given a variety of learning situations, make a choice of learning
dctivities and participate in the activities chosen R

@
. . «
N
P
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SOCIAL STUDIES K-6 ’ . “

Qing these nmdeliggsing data about other regions

'Regions Studied will vary depending on materials being used. Emphasis is

Section:B .

September 3, 1974 . e o '

. . N \ . s
- ° . . M -

* . »

Level 4 - Virginia and‘Regions of the World .. e

- ot ~ ~ .
> \ - : -
Al 4 .

Examines life id Virginia past dand present and cqmpares .and contrasts 11fe
in Virginia with Iife Ain several other regions or' countries, Emphasis is
placed on developing conceptual models using data about V1rg1n1a,\and test-

.-
"

<

also placed on the developdent’ of map and globe skills,

THE STUDENT WILL: . - IRy

' . . 7 ®

I, Develop a knowledge base for undérstanding the ever-changlng relations
ship between human beings and their enV1ronment past, present, and .
future. /

* - Develop a concept of roTe? using data about Virginia and other

v

~ oy

cultures . '
- Describe, the roles in which success was achieved by several
' famous Virginians . . Tt

- Test the concept of role by examinihg some roles played by people
. in another country
* - List some of the groups that. Virginians and other cultures form
- List contributions of several groups (racial, ethnic, male,
female, religious) to Virginia's history .
/= List some groups that peoplé form‘in another society and compare
them with groups people férm in Virginig, . -
- State ways in which people of another soc1ety are similar to
" people in Virginia .
* - Develop a concept model of landscape3 using data about V1rggnia
and, another country
.- Describe several features of a local Landscape and identify simi= $
lar features in another region of Virginiagand another counfry
- Test the concept of landscape by examining geographic features of
other countries ‘
~ Illustrate how the way péople use resou cés‘is determined by,their -
level of technology . .
~ Identify changes in the life of Indians as. the result of colon1sts
settiements and compare the changes with another cu1ture hav1ng an
immigrant population ' -
- Identify reasons that ‘cause people to mgve from one place to another
- Identify sofe changes that have taken :?ace in another region and
) compare the rapidity of change with the rapidity of change in Vir-
' ginia w
: * - Develop the concept of deci31on-making,4 using exampleg;of decision-
making in Virginia's histery and in other countries or problems of
today .
- Give examples of the relationqhip between the actions a society‘
takes and-its values

* Asterisked items indicate pr1ma£z learning objectives for the program. Non-
asterisked objectives provide enrichment opportunities.

B - ‘}“

o - -6-
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SOCIAL STUDIES K-6
. . : . Section B .
C . . Septembéer 3, 1974

Identify a conflict situation in Virginia's history and its resolu-

z,' > tion and describe the decision-making method used to resolve it -
. ‘ . = Test the concept of decisipn-making by examining how decisions are
’ o made in other societies

- Develop a concept model of citizenship5 using data about Virginia
'~ - Test the concept of ecitizenship by'examining government, laws, and
citizen roles in other societies "

Determine who exercises decision-making: power "in othet societies
- Examifie the hypothesis that significant political and eeoromic

"II.

‘Develo

*

*

‘-

¥

=

!

4 -

. , events and. developments from Virginia's past havé affected life .
An Virginia today :

.

skills necessary to process 1nformation to communicate, and to
work with others, .

R

“a

- ‘Use 'scale of miles onh maps and globes, locate and 1dent1fy equa-
tor, tropics, Prime Meridian, cities" .
- Use latitude and longitude .
- Give 'reasons for day, night, seasons, climate .
. - Translate topographic data into relief or contour maps
J . . = 'Consult speCLal purpose maps for infotmation
: .Locate and organize information from a variety ofs sources and
tomiunicate the information in an oral or written form
Evaluate sources of information . a
.= Brainstogm, classify data, participate in groups * - LT

@

[

. -

“ -

J - 1IL) Develop an understanding and. appreciation of beliefs values, arnd

behavior patterns, | ’ ‘

- . \\ Draw in}erences about how land use reflects a society's values
- - - Compare the values of.Indians and settlers as reflected in their
. attitude toward the use of natural resources
- Give examples-of how a society's laws and decision-making pro-
cesses aféxa££icted by its values -
“= Use a valuing process .to examine one's own values®
’ - After studying anothef society, decide #f he/she would like to
» visit or live there and give easons Ve '
- Explain what séems to be the basic values of the people of a
region,’ compare'them to own values,”and give.examples of simi~ *

larities and’ differences : .
. . (\ . + * - A
IV, Apply knowledge, skills values, self awareness, ln individual crea-™
tivity’ through active participation in society. ‘ "
ks * -Plan-a strategy for solving a’ problem in school or the commun-
s D ity through organizations , . . &
- Vote in school elections’ v e
~ _7_ a \

Y

<3
N
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SQCI~AL STUDIES K-6 - - : . 4
Section B ) ) . ,
September 3, ‘1974 . T : : . o

‘ R . o
.

\ < . s
- Given a variety of learfring situations, make a choice of learn-
ing activities and participate in the activities chosen. "
- Using various methods (inference, checklist, contract log,
. written evaluation, group discussion) participate in the eval-
c uation of own performance v
' - Given training in group-process skills, participate in group )
activities and evaluafe group roles and responsibilities

”

RS

. . .o

O
.

1,;

’

- 1‘ ~ . .
1
B Y '
’ +
N

Virginia! A TV Social Studiesggéperience, State Department of Education,

%4“1973 and "Virginia: Ité\Leiigand Resources with Transparency Kit,"

FCPS, 1973
2 See "Teachlng Concepts " Gene al Strategy Guidelines, Section C
3. Ibid. o\
4 Ib1d See also ""Decision Making,' General Strategy Guidelines, Sectlon Csy

Virginia! A TV Soc’al Studies Experience }
5 1Ibid.
6 See '"Values and Moral Reasoning,"” General Strategy Guidelines, Segtion C

- -~ A \

. , . 00016 |

1/




~ 1 - » . '

. 4 ‘ ~ « SOCIAL STUDIES K-§
. . . . . Section B
: : . . September 3, 1974

I\

¢ ’ ¢

. Objectives .
L ' ., .2 . s “'. T :,{'
Level 5 - The Making of an American T R &

. . . - .

Examlnes development of Americ#n soc1ety up' to 1860 using a case study-approach
A major emphasis is placed on the role of law and gqyérnment Case studies on

- Mexico and Peru as examples of Latin American civilization are included; other

western hemisphere countries may be ‘included. \ b
. . L T
THE STUDENT WILL: ~ . T T, :
I, Develop a knowledge base for understanding the ever-changing relationship
between human he}ngs and their environment, past, present, and future
- Using a concept model of role 1 indicate varlous roles played by
New England settlers to prov1de for their basic needs
-~ Build a concept model of cha,nge2 by enumerating Some changes that

occurred in early New England society stressing the rules and con-

*

2] tributions of several famous New England leaders \

- Describe the contribution m#de by a selected leader in writing the
Constitution
Classify types of people who went west, and using.the concept of
role, compare the frontier men and women to the early qoastal .
settlers «
Compare the functions of family, school and church on the frontler
to their functions in early New England
Give some examples of front1er contributions to folklore, art and
rmusic . .

*e- 'Compose a set of clear, enforceable laws for a hypothetical or
. real situation )
Categorize the services rendered by government into local, state
- or national ‘ .
Identify some problems encountered in setting up a national govern- ‘.
' ment for the United States
Jddentify local, state and national government representatlves
Describe some of the problems in establishing justice and laws
' in a frontier society
Contrast the. social and political structure of Pery and Mexico

A

. with that of. the United States -

State how physical environment affects the choice of a site for
+ 2a settlement or city .
* - Describe ‘some ways in which' the pioneers adapted to their environ-
ment; generalize about factors involved in successfully adapting to
A new enviromment o
- Describe some effects of geographic factors on economic and soctial
development of Peru ahd Mexico N '
- Compare and contrast city life in Mexico City; Lima,‘'Peru; Boston; ,
Chicago; Los Angeles; and Fairfax County .
- Analyze the effect of slavery on slaves and on American socieéty’

* Asterisked items indicate primary learming objectives for the program. Non- -

asterisked objectives provide enrichment opportunities,

: 00017
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- ous viewpoints on the question; examine current attitudes toward

SOCIAL STUDIES.K-6  ~_ ' \ o s
Section B ‘ ° < o .
September 3, 1974 g _ . . .

.
N . -
- " . - -
'

- Identify problems fnvolved in abolishrng slavery and discuss vari-

race and civil rights on a selecsed problem or issue
. * - Identify some westward routes and describe the role that trans-

portation and communication played in'settling the West '

- Describe effects of other cultures on Mex1co and Peru and cite

some examples of their influ nce
Build a concept médel of decision- making3 and compare to ways -
decisions were made by leaders in early American history.
State ways in which our democratic form of’ government allows - .
for the peaceful resolution of conflicts g ’
+Bui¥d a concept model of coriflict# and apply to a contemporary
‘and/orx, historical problep * . ; o

. N h ¥
’

“

. Develop skills necessary to process information, to communicate, and 'to ’
work with others, - ) E ’
. A -. S
- Make simple time lines, determlning the relative length of his-
_torical periods .
. - Use a cluster of date events to éstablish a cause effect rela-

. tionship among historical'events - . ‘
.. ., * -.Distinguish between statements of fact and statements of opinion
. - Distinguish between primafy and secondary soprces . N : .

; - Determine viewpoint of an duthor, speaker, or@cartoon, and
S determine if fac#s supporting an issue contradict each other
, - Relate historical events to the geograph1c setting in which they
\‘ ) took place
- Determine how well facts support generalizations aboat data

. @

e
N
+ t

¥ III. Develop an understanding and’ appreciation of beliefs, values, and
" behavior patterns, N

* - Identify some'beliefs and values 1ncorporated in the Mayflower
" Compagt,. Declaration of Independence, Constitution of the United

- States < .
! .+ % - Examine several decision-making siq§ations and state how the
beliefs of the ‘participants affected the decisions Y o
. - Select historical’or ﬁolklore heroes and heroines and state . b
characteristics the student admires/end/or dislikes; 'state C ,
reasons

- Select a-ﬁistorical 31tuation and 1nd1cate how he/she would have
acted in thF gituation . v

.

-
4 -
L

v, 'Apply'knowledge - skills, values; self- awareness,'and,individual'crea-
tivity through active participation in society. . -. IR -

L |
- Simulate the Constitutional Convention or other similar group
o decigion-making activity. Evaluate the.role of specific groups’
(men, women, racial, ethnic, religious) . ’. 2 ‘
A ’ 7 « - \..
) - -10- = . <<
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o . ' SOCIAL STUDIES K-6
. - . ’ L Section B -
', , o . September 3, 1974 . 4 ‘
.o - Interview people in or outside the school on how they make deci-

_SlODS, and compare to a decision-maklng concept model :
- Make a decision about a local, state or national issue and com-

; S pare this decision with that made by local, state, or national
s authorities ‘
K * - Identify a school or community probLem anQ;participate in a
. group' comnitment to effect a solutiom to the problem

! . + + - Given a_ variety of learning sitdations, make a choice of learn-
. ing activities and participate in the activities chosen
- Using various methods (inference, checklist, contracts, logs,
written evaIuations, group d1scussibns), partlcipate in the
evaluation of performance .

R .

- M -
. X ) '
- -
A « i

»

See "Teaching Concepts," General Strategy Guidelines; Section C
Ibid.

Ibid. See also "Decision-Making," General Strategy Guidelines, Section C
© Ibid. . . A

Srwro -




SOCIAL STUDIES K-6
Section B ' .
September 3, 1974 : - - .

Objectives

‘Level 6 - People in a Changing World ‘ )

s

Examines the development of Western civilization .thrqugh a case study '
approach. Emphasis is placed on the evolution of gevernment, laws, and
rights. Case studies of early people, Greece, Rome, Middle Ages, free-
dom in early England and contemporary casé studies of Japan, Africa,

South of the Sahara, and the Soviet Union are included. i e

\ -
. . '

THE STUDENT WILL: a

- N )

I. Develop a knowledge base for understandlng the ever-changing relation-
ship between human beings and their environment, past, present, and
future
* - Identify prominent  individuals of classical civilization and

list their contributions to world civilization

List causés for the worigins of cities - .
- Build a concept model of social control (means by which soclety
exerts control over its members)®.and discuss the concepts of
social control and individual freedom-

Describe forms of social control used in Medieval society,
(church, class structure, etc.) and compare and contrast with
means used in American society today

Explazn how the Magna Carta, parliamentary government trial
by ‘jury, and English Bill of Rights contributed to individual
freedom =

Distinguish between polltical terms such as d1ctatorship and
democracy

*
t

L)

(2N

" use tools

.Llst the inftuences of geographic factors upon the development
"of Greek anhd'Roman civilization

Identify major geographic, political, and.climatic areas in
Africa; compare tribal or ethnic bOundarles with natural bound-
.aries and ‘draw implications .
-Generalize about the effect of ‘physical environment on the devel-
opment of societies and cultures (geographic, ecpnomic, ideolog-
ical factors) producing differences both withingreglons and .
between regions .
Compare how groups adapt’to their environment or modify 1t to
meet their needg and compare these generalizations to Fairfax
County

Explain how humans differ from other forms of 1life consider-

ing. their ability to adapt, to use language, and to make and

S

Identify gultural universals common to all societies and test
this 1ist against several cultures, such as those of the Soviet

Ead

Union, Japan, and Africa

a

* Asterisked items indicate primary learning objectives for the program.

NQn-asterisked objectives provide enrichment opportunities

-12-
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II,

III.

B Compare maps, charts, and tables and draw inferences from the

‘ ,;' . . . . Section B | -,
o L . - : Co September.3, 1974 a3

-t ]
v =t N ’

= Build a concept model of social change .and identify the various
| types: of influences that might cause' changes in a so¢lety
- Identify severgl influences of the Greekg upon Roman culture =

.= Identifyand di%cuss influencés of the Greeks and Romans - upor -

contemporary' society in the areas of government rights, dignity
of people and aesthetdcs
- Build a concept model of ¢onflict to examine the nature of
. conflict in the Middle Ages
- Identify the major forcés which have operaged to change tradi- '
tional Japanese society apd describe thei ffects on/}ndivid-.
dals in each culture . \
.Give reasgns for .the transition from Middle Ages to Renaissarfce
- Evaluate the’ important, problems which need to.be solved by the’
. emerging African nations; -the Japanese; the Russians; the Amer-
icans, Predfict future outcomes of problems'and their solutions LY,
¢+ in each cultufe .o
- Decribe some ways in which mode&n peoﬁle find out how early
) people lived T < ;¥

\

Al R

*

DeVelop skills ‘necessary to process information to communicate, and.
to work wiﬁh otbers.

T - Apply chronological terms of measurement (year, decade, century, l
B.C., A.D.) in measuring and comparing length of.historical . 1.
!

periods .

- Make inferences ahput cultures and 1ife-sty1es from arti acts, :[ ’

representations of’ artifacts, .and other: types of evidenc
"~ Fotmulate hypotheses on.the basis of limited evidence and*
revise as- mew evidence requires £
- Describe the pliysi¢al environment of- an area of basis of‘study
of color, contour and visual relief maps - f
- Intrepret land elevation' from the flow of rivers L.
comparisons ” -
- Distingyish between- fact and legend and Between legend and myth
- Demonstrate an understanding of symbolism (heraldic designs,
Russian bear, Uncle Sam, etc.) by relating the symbol to what
it represénts, and by reading and interpreting simple political
cartoons
" - Analyze the tools of a society to determine .its- degree of com-
" plexity. ’

S o

)

-'Construct a simple time line identify}7g the major areas in history

Develop an undersifnding and appreciation of beliefs, values, and behavior

patterns. .

- Compare~beliefs and values held by hunter-gatherers, farmer-
‘herdets and. urban- dwellers, and- evaluate to what extent they,
have ‘been ‘influenced by technology

* - Explain what ‘beauty meant to Grgeks, Romans and people of the:

~7 P
- »
.

-

¢

S
A - .
- .. . "-l‘A - .
} ~ -* F13'
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Middle Ages ({% terms of aesthetics, art, architecture, physical
" fitnegs, etc.). Describe own ideas of beauty and compare with
others in class =
* - List and compare - ‘the- things highly valued by Romans Greeks, -
people of the Middle Ages, contemporary. Japanese Russian, Afri-
can and American peOplesw i
~ Summarize how the values of a‘society determine the educa--
tion of its people, comparing Creece Rome, Middle Ages and
contemporary United Statés o
< Describe bia¥ and’ stergstypiﬁg of ‘cultures and stereotyping of
representatives of thosp cultures
Analyze, the drt "and music of Africa, Japan and Russia and make
inferences about the ‘people and their beliefs and attitudes
‘toward beauty, naturé n? religfon. Compare these to:own
attitudes. . ¢ . .

d . A'a” Ji , e V2
s . ( : N

4 N . ' . . ‘- -

[ ]

-,

¢
n

v, - Applyukndwledge, skills, values, self-dwareness, and individual crea-

tivity through active participation in soc ety. *

e,

. (sw' )
- Build a concept model of interaction and
- a group project (such as the Mars, Museum)
- Make commitment to particrpafion 1n‘school overnment actiV1-
ties either through support or “active involvement "
-~ Given a variety of" learning situations, make'a choice of learn-
ing activities and participate in the activityes chosen
- Using various methbds ‘(inference, checklist,. éontractg, logs,
written evaluations; group discussions), participate in the
. evaluation of own performance R
- - Using criteria jointly agreed upon by ‘teacher . and student S
copperatively evaluate materialg, methods, and “content - -during
‘and at the end of unfts of léarning,
- - After having cooperatively evdaluated a unit of learning, plan
with teacher a strategy for implementing recommended .improve-
. ments - f
* = Given training in group- process skills, participate in group
activities and evaluate roles and responsibili‘ties5

ply’ the model to

6‘\'
’

° o~ -
~, ~
e
.

1 See "Teaching Concepts " General Strategy Guidelines, Section C

2 Ibid’ , -, A
3 Ibid. : L. S
4 _IbAd, C ’ » ‘ ' .

5 "Group Dynamics," General Strategy Guidelines tie,tion C .

’T ‘l e) ! 4.’ ) .’n N ) ‘
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GU.S. History,(2355) )
‘Section B ’ Q
September 3, }974

. LN g
, : Obj%ctues_

Level 7 - U.S. ﬁistory'1860 - Present (Resuiredol €redit)
= A .

3

-
,

Empliasizes the opportunity tp explore open-ended problems, both past and
present, 1nvolvid§ value detigi6ns ia studying the history of the, United

States from the period of )’ Civil War to the present. ’ -
THE: STUDENT WILL: 7 o *
- .. , .
R . s -
I.” Develop a knowledge base for undexstanding the ever-changing relation- f
"ship between human beings and theit environment, past, present; .and ’
future. . . K :

4

- Build a concept model of conflict and test it’ ‘against data,from
the Civil Wer perlod1

Identify whgt he/she believes ‘to be the majdr cause(s) of .the
Civil War and defend that position

* - Examine the status of blacks prior to and during the Clvil War
‘and compare and contragt the status and role of blacks prior toy

during, and after .Reconstruction ‘ =

Give examples of legislation of the Civil War period whivh .

affected societal change ~ T

Build a concept model of change;2 consider such causes of:‘change

as war, people; 1nventions, and legislatlon, and.apply to the

Clvil War period

State some generalizations about the relationship between con- \

‘flict and change

Explain why people move and d1fficu1ties they encounter

Compare and contrast the effect of the individual on the envir- ,

onment and, the environment on the ind1v1d3a1 in the .post Civil

War westward movement and urbanization

* - Illustrate continental expansion anipopuf’tion changes 4n the

. 19th century . f ,

- Classify groups of peop1e who moved west?and 1dent1fy and ana- - '
" lyze conflicts bgtweén opposing groups | (railroads, cattlemen,

m1ners, homesteaders, etc.) .

- Examine the treatment of the Indians by the white maJority and
compare this treatment with.that of other minority and ethnic
groups in American history (Chinese, biacks, Catholics, etc.)

* State conclusions abont the 1mpac/;of the disappearance of the

\

"last. frontier" (
Ident1fy the effect that several eechnological deve10pments ha .
on America in the 19th and 20th centuries . i .
Select an example of a "succkss story" of the industrial period i\

*
'

that typifies the work ethic and defend the selection .

Relate legislation in the industrial périod to problems that it,
treated, and generalize about the- government in the late 19th \
‘century . . -

edme )

A0 . ) . - ‘\

. . . k

* Asterisked items indicate primary learning objectives for the program. \
Non~asterisked objectives provide enrichment opportunities. ~ 4

‘ o s15-° ) | \""\

Y. w.00023 | o
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///, L% \7&dent1fy causes and effects of the Civil War 0 ’
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2
Identify societal changes that resulted from the struggle
between labor and management
State the impact of third-party political movements on the
American political sy séfem
Examine the fundamental changes in American agriculture in
the 19th and 20th centuries and their impact on society
"Examine the effects of industrialization on the positions
of men, women, and children in Américan society .
Identify a representative number of . immigrant groups, locate v
their countries of origin, 1ist reasons why they came, iden-
tify their contributions to Amezican society
Using the '"salad bowl" and "melting pot" theoriesQ‘choqse
+ the one which most accurately describes Americam society and
justify your choice '
Identify some causes for urbanization in the late 19th cen-
tury and early 20th century and its impact on Amerigan life.
State ways -in which patterns of urbanization are different
today than in the ear1{er period
- Kuild a concept model of power and test it against the use
of power by the United States in the early 20th century3
Make a hypothesis about the re1at10nship between pbwer and

K

responsibility ’ R ’

* - Give examples of America's: involvement in.world affairs from
1897 to 1945 and draw conclusions about why America got u ;3
1nv01ved ‘ &

"~ Build a concept model of deciS1on-mak1ng and apply the mode1
to American foreign affairs, such as the-decisions to enter
World War I and World WarfII

- Ident1fy territories acquired by the United States, determine
how each was acqu1red anH detetmine the current status pf

each
- Determine how the values he1d by Americans in the 19208 affected

the way they lived ~ Y

u‘,

-

* - Identifv the causes and effects of the "Great Depress10n"

-~ Relate 1egis1ation of the 1920s 4nd 1930s to broad so 1a1 and
political movements and take a position on the role n govern-
ment in the life of the indiV1dua1 and defend that position

»~ = .Examine the impact of the eariy 20th century womenfs suffrage

° movement’and relate it.to the women's movement of today
- Hypothesize about factors that have promoted or inhibited tech-
“nological changes since 1945
- Examine major social movementS since World War II (civil rights,
.women's rights movement, etc.). and their impact on American “
society
- State some of the causes for and effects of the "Cold War" on
* the United States ’
- Appiy the decision-making model to crises since 1945, and eval-

uate the decisions in light,of their consequences .

* - Discuss causes and possible solutions to major problems facing
_America in the 1970s (pollutdion, energy crisis, presidential
power; inflation, consumer problems, human rights, etc.)

(2

s
<
E]
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N
& Analyze the role of international diplomacy in promoting world
stabilityﬁ as conducted by the big powers and the United Nations

in such areas as the Middle East, Vietnam settlement, etc.
» . . -,

* I'1. Develop.skills necessary to process information, to ‘communicate, and to
. work with othéts. 6 . .
v . - Take notes while listening and~obsérving .
- Identify-geographic regions, states, and major cities on a map of .
the United States . . |
. » - Use the Reader's Guide to Periodisal Literature and anvariety of u M
. . sourtes-to locate and gather information : ' ¢ Ty I 2
; - Distinguish between fact and opinion in a variet of gources )
.%* - Examine materials for consistency,_reasonablenesg -and freedom
from bias o . g T — AR
- Recognize propaganda, bias, and stereotyping,; and their purpose .
in a given context !

2

‘ - Develop an- understanding of events as part of a chronological - ‘
" series . ﬂ B v
v e \‘ k- State a hypothesis\pmake a rational guess about a possible sotu~ N |
. - tion to the problem) and test it with available data,
Tk - Communicaté ideas and feelings thw ugh verbal and nonverbal
. o ~creative expression - |
‘ * & Participa):.e effectively ‘in group activities5 . . o
, -. espect rights and opinions of others - . J
- Given a_contemporary dilemma situation, use a value-clarifying ' . |
process § e S B
[ . : . / « o :«4 - {

' R ’ ! - . g e 4

ov,.

I11I. Develop an understanding and appreciation ‘of beliefs Yalues, and\behavior '// -

: co ‘patterns. . - . ) o

’
[

* - List ‘commonly held American values and indicate events in Amer- = .

ican history wherein these values came into play - - R
] L . = Generalize about people's attitudes towards success in the ?ﬁ;~ """"""""""" X
ot latter haIf~of\tE§'19th cedtury - AR i Ty
L - Establish persondl criteria for succéss and compare 'to attitudes . ““\\
o prevalent at the end of the 19th century - - ’ 1:—
+ >’ , - Compare and contrast gocial values of the 1920s with those of | ,
o the 1970s. and draw- ‘tonclusions as.to why changes have ggcurred .
l . © * - Give examples of differences in beliefs and values thagQFEVe~‘§:C:> .
’ ’ -1vf’_created divisions between groups onAmericans - a N\ T
) M - “"'4,, .
- - Al . T l / !‘k‘\ T ‘ ﬁ
IV. Appl knowledgé skills, values, se f-awareness, and individual crea-
;ggity through'” active participatio in society. . - .
o & ! / - * ) -
//’ N Build a concept model of hpw people, institutions," nationms, etc,, &
’ {nteract with each ‘other .and apply the model to a c1assroom group' '
proJect7 © :
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- Idenﬁify a historic site in the community a$~determﬁle .
. ) wh’ether its preservation is justifiable and if it is, . )
. *determine what ac [on is being taken to preserve it - . ® ) \ ?
- Given'a variety of learnimg situations, make’a choice of = .
Jearning. activities and participate in the activities . R
L chosen’ b . N o
o © % - Using’ ‘various methods (inference; checklist,. contracts, logs, =~
’ written evaluations, group discussions), participate in <
/ “the evaluation 9f¥own performance A~
. . sing criteria jQintiy agreed -upon by teacher and student, R » ,
%aluﬂte materials, method$, and cohtent of. units of learn- - g
tig and assist in making imprdvéments ‘ T ' '
* = Given training in group process skills, participate in '
~ groups activities and évaluate roles and responsibilit:ies8 <O

3 g ‘f‘ ‘g« T

Tar
-

. ’ o ’ © . T,
. . “ 0y, a ° ) .
& ' \ ‘L . © .. 4‘ 4 ST - B . ‘
_ 1 "Teaching Concepts," General Stratjnyuidelines, Section c 9 .. .
2 Ibid., . . . S Te o o
3 Ibid.” - SRR £
4, Ibid See also "Decision-Making," General Strategy Guidelines, Section C T
" 5 "Group Dynamics," General Strategy ‘Guidelines, Section C % “V - o
- 6 'Values amd Moral Reasoning," General Strategy Guidelines, Section C -\", J
" &7 "Teaching Concepts," General Strategy Guidelines. See also "Group “ . ® e
© 1+ .\, Dynamics," General Strategy Guidelines, Sectign.C - . o s - e
.. "8 "Group Dynamics," General’ Stratgy Guidelines, Section C ‘5::; . r N
) : 2 - ' " ST
: L R U - . L
- - .
[ 2 _/\ ~ g ! o T
° -18-
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. ' OMjectives '

N ( °

Level 87- Indairy IntCiMankind,Society, and the Future (Elective-1 Credit)
. P N

2 L

-

Explores the skills neeessary to study a society, the student's, relationship
to the economic institution in own society; the student's role as citizen in
.a society; and the relationship of ‘the 'student and ,own values to technology
and the future, ' - . .

A -

THE STUDENT WILL:‘ . ‘ T

3 . . . el

>

~

T. Develop a knowledge base for understanding the ever-changing relation-
ship between humﬂﬁ'oeings and their environment past, present, and
futyre, . - . R

’ ’ "
- - Byild a concept model of role 1 and test it against roles of
_people in small societies and in contemporary U.S. society"
- Brainstorm arid hypothesize about the compments of culture
' * - Define 'status" and contrast it to the student's undeistand-

. ing-of role ' - i
* - Compare and contrast two societies' adaptation to their environ-
.t ments . - - ,

.

-*Giveén a similar situation in a small society and a complex
society, -project how each. soc1ety would handle the situation .
Describe social, political, ecohomic, and cultural aspects of

life in a small society . '

Define key economic terms and principles and demonstrate their N

application to the American economic system .

Compare the economic structure of a 'simple society with the

structure of the contemporary American economic system

Describe aspects of own present role in the economic system

N Aas producer, consumer, etc.)} )

- Evaluate. a decisionrmaking process which attempted ‘to solve an -

* economic problem2

Establish & criterion for citizenship and test the criterion

against several examples (Upton Sinclair, Frederick Douglass,

Anne Frank, etc.)’

* - Ident rights guaranteed to American citizens by the Con%titu-
tion of th¥United States

. -~Lj£t~and analyze own roles as afcitizen in school and communj ty

*
]

*
]

~< Inyestigate societal institutions (policeqncourts, school system, »
ily, etc.) and their effect,on the student's “role as a citizen , °
- Ideftify certain groups (women, blacks, Indians, white ethnic min-
" ‘oritles, etc.) who feel they have not attained. full citizenship,
examine legislation which has affected these groups, and suggest
- areas 'cf further action &
» - Make a hypothesis about own relationship to police, examiné and
evaluate the role of police in the community, and reexamine the ,

original hypothesis T 5 )

-

*. Agterisked items indicate“primary learning objectives for the program
an-asterisked objectfves provide enrichment opportunities

~ . ’

NS .

‘ J R - e "p
o . . .
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-

- Define the term "future" in own words
* - Project what societal changes will.occur in the future based
on_past and present history - :
- Compare and contrast relationship between tools and culture in..
various societies and generalize about the importance -of tools
in a culture . ,
- Demonstrate how technology affects own life S
- List obsolete statuses, Statuses created in one's-lifetime, #and
° possible future statuses with rcée expectation of each - ‘
- - Produce an original ‘work on the future . .
- Identify persgnal avenues for job* opportunities in the future

U after considering persona1 #ttitudes, aptitudes and abilities

q ' ) ’

II. -Develop skills necessary to process information, to communicate, and to
work with others.

hys

- Identifyithe main 1dea in a pieceﬂof data, identify central

issue in a situatioh . "
= State observations and inferences and d1stinguish between

o - tie two
'+ = Recognize if a problém exists and define it for study '
"% - Make a hypothesis' collect organize and interpret data; reex- -
’ amine -the hypothésis; draw a conclusion and defend it
- Recognize ‘the need to change conclusidns when new information

‘£§t warrangts
» - Identify cause and effect relationships
- Interpret ‘pictures, graphs, charts and tables
* -« Recognize the influence of bias and stereotyping in human
relations . o
° * - Communicate ideas and feelings through verbal and npnverbal )
S0 creative expression. , s T

- Participate in nondirected discussion
* -= Respéct rights and opinions. of others (human dignrty)

JIT, Develop an understanding and appreciation of be1iefs, va1ues, and behav-
‘. ior patterns, ' *
* - Given a dilemma situation when rights" are in opposition, resolve
value conflict and Justif" the resolution3 ‘
' - Examine the influence of ‘societal norms and predict human va1-
, ues which society.will change in the future .
» .=+Build a concept model on valuing based on a topic in this pro-

< ' gram involving a moral dilemma’ p SRS
‘s 0 - o . - . ve s
IV, ,App1§ kndwledge, skills, values, self-awareness, and individual crea-
tixity through active participation in society. .
- Inte iew school .officials and community members to determine o ou-
. a> uses and roles and the qualific%t ns required for each
s N " . . ‘20_ 3

: - 0002& oo

~t.‘ >
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¢ ' .:‘ R * ~
Observe people in the community in their work roles, listing, <
categorizing, and making genexalizations about these roles -

* « Given g variety of learning situations, make a choice of -

learning activities and participate in the activities &= %
chosen - ‘
- % - Using various methods inference, checklist, contracts, logs,*
written evaluations, group discussions), participate in the
evaluation of own performance g ‘ . ///////////
- Using criteria jointly agreed upon by teacher and self, eval-
uate materials methods, and content of units of learning . /

and assist in making improvements ——
* - Given tfaining in group process skills, participate in group
activities and evaluate roles and respon81bi1it1es

-

sam 7

"Teaching Cbncegts," General Strategy Guidelines, Seetion C ) -
"Decision-Making," General Strategy Guidelines, Section C ' '
"Values and“Moral Reasoning," General Strategy Guidelines, Section C

"Teaching Concepts," General Strategy Guidelines. See also '"Values and ‘

Moral Reasoning," General Strategy Guidelines, Section C - ’ v
"Group Dynamics," General Strategy Guidelines,.Section C " = .
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\ ] why laws are changed in various cultureés

¢ \, ; World History (2340)
L Section B . .
- September 3, 1974

Objectives
Levels 9-~10 - World Studies (Required-1 Credit)

-

The course centers around the study of the development of cultures and inter-
action between them, with emphasis on social, econemic, political, philosoph-
ical, cultural, and religious characteristics. Emphasis is also placed on
the methodolagy of the disciplines under study. World Studies may be taken
either as oné of two separate year-long courses 4n world geography or world
thtory or as a combined onesyear World Studies course.

THE STUDENT WILL:.

-

"I, Develop a knowledge base for understanding the ever-changing relationship

between human beings and their environmentL past, present, and future.

“* % - Recognize geographic concepts, (location, habitat, etc,) and/or
historical concepts, (conflict, change, etc.); relate “hese con-
cepts to sé&lected content examples

- Generalize about the development, expansion, and/or decline of
selected -cultures in terms of their patterms of development;
comsider—such—factors as geographic features, population. growth
and density, and enetgy resources in formulating the generali--
zation'(s) ’

- Identify/the basic patterns of human development such as nomadic,
village, or city; determine the simjilarities in and differences-
between these patterns

, - Identify and describe some groups tﬁzz::gsiﬁ\beings form “(€.g.,

*

N , ethnic groups, national groups, internat 1 groups), indicat~,
ing their impact in various cultures and how‘their functions
change : -

% « Recognize that -cultural universals {i.e., shelter, food, social-
ization, family organization and law) can take different forms
imr various cultures and-change over time,

- Examine-the concept of role and apply it to the individual's. \ \\\\\

role as perceived in different societiés/cultures in selected
eras

- Examine origins—of law in societies and’ the impact of rules
and legal systems on people's life-styles; indicate how and

* < Investigate basic beliefs of various religious/moral philoso-
phies and their impact on cultures; generalize about the common
characteristics of these philosophies and their functiong

- Examine the art forms that people have produced and how they
. reflect tHe thoughts and attitudes of the people and the era-
in which they were produced .
* Asterisked items indicate primary learning objectives for the program,
Non-asterisked objectives provide enrichment opportunities,

N ] ~ . N / I: - .
N -23- L ‘ '

1

"

World Geography (2210)

<



World Geography (2210) . .

World History (2340) ’ . .
Section B . -
September 3, 1974 , L N

-2 . ‘§ ' =, -
Explain and evaluate how resources are allocated and utiliZed
in selected societies. - f

- Inﬁéstigate characteristics of an agricultural society; deter-
miné how the government, ‘economy and social structure changé"
vitﬁrindustrializatlon

- Compare and contrast the 1mpact of governmental decis1on-mak1ng
on the economics of various societies3

* - Analyze and evaluate the origin and impact of industrialism
and urbanism on 20th century industrial and emerging nations

* - Define nationalism; describe and evaluate the influence of
nationalism on the world order

-~ Examine foreign policy actions taken by a nation; discuss the
rationale for these actions;/ctassify them as helpful or harm-
ful to the socdieties involved .

- Examine. the concept of cuitural interaction; apply the concept
to an example of foreigh interventionism; examine the impact
of intervention on the cultures involved; generalize in terms
of conflict, change, and adjustment

- Examine approaches used today to preserve world order; suggest .
alternative approaches .

- Construct and evaluaté various historical theories (great per-

" sonalities, conspiracy, cyclie, etc,) and/or geographic concepts
.(association, distribution, Yocation, etc.); apply to concrete
data; determine the extent to which each is useful in describ-
ing, explaining, and predicting évents

., - Develop a criteria for dividing the history of the world into eras
* -'Based on a study of previous conditions, make predictioms about ,
the impact of increasingly rapid change on people and on society

.'in the future N °‘¥\\\\

\ﬁ

¥
<

II, Develop skills necessary to process information, to communicate, and to
work with others. )
~ .
* - Demonstrate the ability'to use "library/media center ‘acilities

'« effectively
* - Locate, select, and evaluate evidence from primary and second-
ary sources such as charts, maps, globes, outlines, illustrations,
etc., to test a hypothes1s&
- Determine the purpose of dlfferent types of maps and globes,
apply the information provided
- Develop the ability to think critically (e. 8. identify stated
and ungtated assumptions in data; recognize the tentative nature
of conclusions, recognize, evaluate, and summarize different
points of view)
Identify cause and effect relationships and/or spatial relation-
ships . @ \
- Explore the decision-making process5 . o

A

s
-




World Geography (2210)
World-History (2340) ’
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‘ : . ' September 3, 1974 ~

* - Develop the ability to prepare a simple map using the basic ele-
ments of a map (e.g., title, 1egend scale, orientatidn, source,
date) ¢ e
. -~ Demanstrate the ability to organize ideas in: writing
- Demonstrate various listening and discussion skills such as debat-
ing, participating in discussions, deliverigg prepared talks, etc.,
' * - Develop the ability to communicate effectz%ely in groups; analyze
. group roles, assume roleg ~which help maintaln the group and which
help accomplish the task . .

’ o

IIT. Develop an understandlng and appreciation.of beliefs, values, and behav-
ior patterns.~

-

¥ §
2. %L Ident2fy the ideas, charactéristics, and valdes of 1mportant
people and/or cultures; evaluate the effect of these ideas -on
own life .
- Develop criteria for determining the advantages and disadvan-
tages of various life-styles (e.g., urban, suburban, rural)
* - Identify criteria for allocating scarce resources; compare to
criteria being utilized by one or more societies’
- Generalize about the*role of ‘the individual in past societies; . ) 3
‘ - apply the generahzatmn‘ to own expectations for a role in .” v
the future o . T
’ * ~ Evaluate the influence tﬁat groups (social, mass-media, polit-
% ical, ethnic, military, etc.) have.on individudl behavior and .
ot attitudes; compare influences of comparahle groups in different B o *
societies ) ' )
. . .

: o .

‘e

IV.: Apply kncéledge; skills, values, self-awareness, and individual creativ- "’
ity through active participation in society. o - .
* - Given a ‘variety of learning situations (home,eschool, commun- .
ity), make a ch01ce of learning activities; become involved in
the activity chosen -

- Select a particular aspect of school or community 1life that he/she B
thinks should be changed prepare a strategy for effecting this . -
change, implement this strategy, evaluate reasops for success or
failure

* - Using various methods (e.g., inferences, checklists, contracts,

logs, stident-teacher conferences, written evaluations, group

) discussiong), participate in the evaluation qf own performance

. '~ Using criteMa’ jointly agreed upon by teacher and self, cooper-

atively evaluate materials, methods, and instructional content;

“¥Yecommend improvEments' ‘devise plans for their implementation

’

=25« ° * ’ /
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* = Given training in group-process skills, particigate in. group

activities;~evaluate roles and responsibilities . .

- Attempt to express self creatively through mapping, graph- ) \

ing, role playing, taping, charting, preparing a cqllage,
cartooning, illustrating, ete, = .7

s - i
d . SR : |
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1 ."Teaching Concepts," General Strategy Guidelines, Section C
2 1Ibid. ) .

3 "Decision-Making," General Strategy-Guidelines, Section C

4 '"Evaluating Data," General Strategy Guidelines, Section C
5
6
7
8

"Decision-Making," General Strategy Guidelines Section C
"Group Dynamics," General Strategy Guidelines Section C
"Decision-Making," General Strategy Guidelines Section C
"Group Dynamics," General Strategy Guidelines .Section C' °
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U.S. and Virginia“History (2360)

Section B
September 3, 1974

(/’ Objectives
Levels 11-12 - American Studies (Required 2 Credits)

The course examines the political, economic, social, a ltural development
of the United-States. (including Virginia's role) with is on the impact
of historical developments on contemporary society and on the individual.  Empha-
sis is also given to the structure and function of the American constitutional
system of govermment and to contemporary issues and problems in American soci-
ety. The American system of government is compared to and contrasted with sys-
tems in other societies. The structure of state and local government is examined
with emphasis on the student's role as a citizen. Critical thinking skills are
refined. The program may be taught as separate vear-long courses or as an inte-
grated, two-year course, organized into elective units of suitable duration.

~

Since cooperative planning is a fundamental part of an integrated American Stud-
ies program .the problem of meeting minimum requirements can effectively be dealt
with during the planning periods. If, however, the school elects to offer two
separate year-long courses, it is advisable that teachers from both courses meet
and decide which course will be responsible for which requirements and thereby
ensure that all minimum requirements are met.

hd ~r

+THE STUDENT WILL: ;

I, Develop a knowledge base for understanding the ever-changing relationship
between human beings and their environment, past, present, and future.

* L Ahalyze arid evaluate important migration movements in which Ameri~- .
cans have been involved (colonial settlement, immigration, slave
importation, westward expansion, urbanization); relate causes and
effects to the American character and society-

Examine the concept of conflict; test it against specific conflicts

in American history such as the American Revolution Civil VWar,

World War I-II, ete.l

Evaluate the impact of western legal lreritage (Roman and. English

law) on major American 1ega1 documents (Mayflower Compact, Declara-

tion of Independence, Constitution, Bill of Rights)
Investigate the extent to which the Declaration of Independence

and Constitution of the United States have an impact on the follow-
ing concepts: human/dignity, government by the consent of the
governéd, government jof laws ¥

Evaluate the impact of minorities and cultural pluralism (ethnic,
religious, political| racial, philosophical attitudes) on American
society, cite events|in which the attitudes played a part

Construct and.evaluate various theories of history (personalities,
conspiracy, cyclic, etc.); apply'them to concrete’ ‘examples; deter~
mine the extent to which each is useful in describing, explaining
and predicting events '

‘o

*

* Asterisked items indicate [primary learning objectives for the program,
Non-asterisked objectives|
T

provide enrichment opportunitied.

-

U.S. and Virginia Government (2440)
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. of powers, democraty, republic, judicial review, and party‘

. internationalism, '"imperialism")_ -

 performancefof significant Americans (e.g., Washington, Jeffer-

.ican history . : -

/

- . * 9
.

Examine the concept of decision-making, apply the concept T ( S
to significant decisions made in American history and govern- C
ment; evaluate the decision-making process; contrast the pro- -
cess with the way rthe student maKes decisions , e
Explain and illustragg ideas such as federalism, separation

system Tr . £ L e 3
Examine tlie concept of natdonalism as it applies to U s, o ’ 3
internal affairs (natiopalism vs, sectionalism, "expansion= ‘ e
ism'') and as it applies to foreign affairs (nationalism vs, \

Trace the development of the formation of the various foreign ) o

polify positions of the United States v
Develop, criteria for.. dividing the history of the United States - e
into major eras; arrange them in chronological order, suppor& o
their classification into eras with facts o Lo
Identify and evaluate the major: periods of American social s o ; A
thought; analyze their impact on American character and on - = - [
public opinions toward poverty, welfare, social mobility,
race;i#women, etc, 5

Compare and contrast the social mores of various eras in Amer-

Compare and contrast major reform movements in American h.istory .. e ‘ .
and”the impact of each » E )

Analyze the impact of industrialization and urbanization on’ l9th .

and 20th century America - / )

Analyze the "free enterprise system'; identify cauges and effects

of geveral eras of recession, depression, and inflation in Amer-
ican history; identify and eWaluate various group respohses. to
these ecenomic problems (govermment, business, labor, consumer),
discussgthe role of each: group in dealing with current. economic
problems N—
Establish criteria for leadership, test the criteria against the

©

LY

son, Lincoln, Lee, Wilson, King, Anthony, Dix; Addams, etc.) O
Compare and contrast the structure and functions of the Americdh ‘ -
government with the structure _and functions of another govern- '
ment; compare and contrast the decision-making- process in the

American goVernment with the decision-making procegs in another "

government3

List some factors that would affect selection of a lifetime ‘job

or* profession; investigate ways in which the society exerts an

influence on the individual's job choice; from the data avail-

able, identify criteria which our society uses to determine the

status of jobs and professions4 RN
Examine and evaluate the basic roles and functions of state and . s
local governments (e.g., taxation, police power,. courts, land
use policies, etc,) . “

Examine the development: of pressure groups; evaluate their impact: ) ‘
on American society and. on local, state, and federal government ;

-~
L4

¢
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- —_— -
develop a hypothesisﬁas to why .these groups have assumed an impor- \
tant role in our pational consciousness -today in contrast to the
19th century o .- -
- Examine the cultural developments of Ameérican society (e.g., art, . .
- music, literature, etc.) refledted during periods in American °
history ! .

L4

»

P e~ S . .
¥ -7 . ' -~

III,

~ - i
. -
o, i N c . € g

B! . )
Develop skills necessary to process information, to communicate, and to —

work with others. ‘ g ; ‘ .

* - Develdp the ability to think critically, demonstrate effectively el
. oral, written and visdal communication . B e v
* - Evaluate and summarize differerit poinbs of view reflected in
primary and~secondary- source materials ; g’
* - Use a mode of inquiryfto investdi an issue, include the pro-
cess of stating a hypothesis éating and gathering informa-
tion, analyzing and synt zing information, revising the hypoth-
esis based on the data?’and stating and supporting d conclusionS" =
* -~ Develop the abiljity“to communicate effectively in groups$ analyze
group roles, apd assume roles” ghich help maintain the group and , .
which help comglish the task® o AN
*.~~ TIdentify .cause and effect relationships c ; ) ta
* - Distingﬁish between theory -and its realistic application

. v
( . - s

Develop an understanding and appreciation of beliefsf values, and behavior

patterns. ) © A :
* « Use a valuing process to examine a historica1 or contemporary
issue . %,
. - Identify commonly held American values, ihdicate events in Ameri-
can history wherein’theése values came into play, rank them in
terms of their importance,

-7 - Examine crucial decisions in American history, hypothesize about |,

’

the values of the decision makers .
- Establish a persomal criterion for success' evaluate in terms of > ¥ e
own society's criteria for‘success .
* - Compare and contrast social, economic, or political values of a
previous period with those of the present; draw.conclusions as
‘to why changes have occurred; make predictions about the impact
of change on-people ‘dnd -society in-the "future
- Identify examples of - differences in 'values_that, have created
divisions between groups of Americans ° . -
* -.Examine American values ds reflected in such areas as federal, T
state, and local gqvernment' examine” and, .evaluate. ways in whlch
the government affects own personal life

H

R

-

’

Apply knowledge, skills, values, self-awareness, and individual creativity
through active participation in society. .. .

R . . .
- ? :
e . - v - . ~
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-

- Select/a/barticular aspect of school.or community life that
he/she -thinks should be changed; ‘prepare a strategy for effect-

" for success or failure -

- Given a list of American values, rank them in terms of personal
importance; choose several and cite examples in which these
values have been translated ihto action

- Participate in a simulation of a-historical or contemporary
‘political event; evaluate roles and dec?;ions made

* - Given a variety of learning gituations (home school, commun-

. ity), make a choice of learning activities; participate in the
activities chosen -«

* - Using various methods (inferences, checklists, contracts', logs,
(written evaluations, group discussions), participate in the
‘evaluation of the student's performance ’

- Using criteria Jointly agreed upon by teacher and self, coop-
erativély ‘evaluate materials, methods, and instructional cone
‘tent; recommend 1mprovemen§s, devise plans for their implemen-
tation

* - Given training in group process skills, particigate in,groug

activities; evaluate roles and responsibilities
. ’ 1 Lo

~ v
¥

i

' S s
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-~ . A . .

"Teaching Concepts," General Strategy Guidelines, Section C
"Decision-Making," General Strategy Guideliness Section c:
Ibid..

"Evaluating Data,'” General Strategy Guidelines, Section c
"Inquiry,” General Strategy Guidelines, Section C-,

"Group Dynamics," General Strategy Guidelipes, Section C

-~

)

¥

"Group Dynamics," General Strategy Guidelinés, Section C

T ~
‘ S ! ) .
i~ v . / : ’

,§>ing this change; implement this strategy; evaluate reasons \'

"Values and Moral Reasoning,' General Strategy Guidelines, Section C R

41
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’ N : - Sociology (2500)
~ ] . ’ . Section B .
4 R - . September 3, 1974
‘ ? ° ‘ * ‘- ) e .
. ‘ . . Objectives . .
. ‘ "Levels 11-12 - Sociology (Elective-1 or 1/2 eredit)
. . - - . . R
Because our identities are 1arge part a product of the groups to which

we belong, this course is-designed to giwe the student a better understand-
ing of those groﬂps, The student wiil examine soclety as the interaction
. .of groups, their iunction and influence, and become able to distinguis&
’ ""fact" from myth-and ‘misconception. The' student will also learn to<§§§$py
' - data in exploring viable sociological alternatives. ) LA

s

) , . . ] Coe O
o THE STUDENT WILL: . ' - S no ‘
B . . 2 ~ ',’?“ .
) I. Develop a knowledge base for understanding the ever-changing re1ationsh1p £
' between human beings’and their environfient, past, present, and future. «

* - Examine the\¥qgfess of socialization from the standp01nt of own . +
experience . , }

* - Demonstrate an understanding of role and role conflict through
‘participation in role playing, soc1o drama, written or oral

exercises - -
‘* * - Apply sociological methods and their verificatiO‘{ to the basic
.. institutions in our society (family, government,.economy, reli-
‘ : glon, .education) and show how the interrelationship among these
institutions might change » . . € . sg?

E Differentiate between status and class and between. rank and pres-’
tige in our society,. and contrast these “with other societies .
* - Identify norms and sanctions of our society and 1dentify deviant °

behav1or e o -
* /

.

3

Ik, Dgzvelop sk‘lls necessary to prdcess 1nformation to communicate, and to
work with pthers.

. - o
* - Apply sociological methods and their verffication to the basic - ’
. stitutions in our society (family, government, economy, reli- .
g education) and show how the 1nterre1ationship among these ’

institutions might change
* - Compare the behavior patternssof individuals in differentwtultures )
and by the use of data develoﬁ some -generalizations about the . .
. basic organization of society ',
- Apply sociological analyses tb social problems

s

4 e

8 ~

.
III. DeveloB an understanding and appreciation of beliefs, values, and behavior
L : patterns, .
\\‘ i e @
* - Compare the behavior patterns of individuals in different cultures
and by the use of data develop some generalizaﬁions abolit the
‘ ) basic organization of society L ‘ N

4 2

* All items listed are grinarf learning objectives for the ptbgram. o

. L -31- - ' - . ) .

.o X - 00@33?” \ ,

»
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8 - * « Develop generag.izations concerning the basic values %eld by the:
majority of Americans amg.show how changes ip these values affect '
) -~ , social institutlons - 5 - . "
. * - Identify norms and sanctions of our society and identify deviant , z‘
L. ’ behavior . . K Lo |
v eo * (" N ﬁ . ' o & e . LI 'J' R ¢ ‘
. IV, Apisly xnowledge skills, values, self-awaten é, and individual crea-
> tivity through active participation in sacigty. -t
? EY
. % = Demonstrate an underst'am&ng of role wd role conflict through- -
participation in role playing, socio-drama, written or oral - N ’
exercises “ v
L DevelOp a sociological survey “to ’test a hypothesis ’ T2
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C ' BN Section.B o
S Lot T Y J - ' September ‘3, 1974
‘ ’ g ; ." L’ »
1‘/‘ N
) Lo - Objectives (
b : T 3 \

Levels 11-12 - Economics (Elective 1 or 1/2 Credit) ¢

This program is designed to help,students to develop an understanding of

@ ‘ . g : " Econdmics (2@00)

-
-

N . . R . v . ..

economic principles*anQ.theirvapplication to the real world. The course
) utilizes.,a variety of ‘media, both print and nomprint, and community resour-

‘ces,
" THE

I,

to-encourage the~development of analytical skills. . ¢
/ T
STUDENT WILL K ] . ©os -
~Q , N “ ! °
Develop a knowledge base for understanding the ever-changing nelation-

ship between human beings and their environment, past, present, and

iuture. . - . ‘ >

II,

N
-

Wt

.

v,

k- Examinnghe major forms of bitsiness organizations, their advan-

.

. * .= Identify ‘basic economic concepts (factors of production,. scar-
+ city, supply and demand, market, command and traditional econ-

comies, business cycle) b

* - Identify and evaluaté major areas of agreement and"disagreement
between: labor and management ahd ‘the impact on the economy i

tages and disadvantages (conglomgrate, gprporation, partner-

ship, «sole proprietorship, cooperative cartel, multinational .

.corporation) ‘oo,

* - Describe the role of public¢ and private financial institutions

as they%affect the ékpansion and céntraction of the nation's -
_economy through the use ofumshetary contyols and btheratechniques

* - Examine the role of government incestablishing, 1nfiuenc1ng, and -
fégulating ‘economic goals by means of fiscal and mOnétary policies ——

* - Idenfify and demonstrate ways in which econoﬁf'*aevelOpments affect
.the consumer in. general and self - ' .” .

* - Identify=and demonstrate ways in~which\consumer groupﬁﬁhttempt to
affect economic policy < -

* - Compare and gontrast tHe underlying principles and value judgments s .
of various economic philosophies (capitalism, so?ialism, Marxism

. and others) - »

* - Demonstraté an u derstanding of international economic interdepend-

ence (e - balance of payments, tariff ‘favored-nation agreements)

» . a2 & . PR o
. N Y
s s o,
o ~t

Develop skills necessary to process information, to communicate, and to
work with others. .t o . N

v . [ el . - .
. . .- B v
s . LS

* - Generalize about the ad¥antages ‘and disadvantages of the major
* .. forms of busipess organizatidéns (conglomerate, corporation, part-
. nership,” ‘sote proprietorship, cooperative cartel, multinational
corporation).

k- Analyze value judgments made by governmbnt in allocation of resources

%in establishing, influencing and regulating economic goals by means . -

of" fiscal and monetary policies . N~ . *

- J
G

* All items listed are primary learnin objectives' for the program, . - -

~ .- - R . . »
" . \

R < &
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Economics (2800) . o, : )
.Section B N . )
September 3, 1974 . o g ‘o

- .
oo, ’
- (3
1)
.

* - Identify, classify and evaluate various ‘economtc development§ :

in terms of their effect.on the consumer in general and-self in v e
* particular » : L N
* - Identify, classify, and evaluate ways in which consumer groups .
€ £ . 3

attempt to affect economic policy . .
* - Apply basic economic concepts (fagtors of’ production, ‘scarcity,
supply and demand, market, command and tradftioqglAgcﬁnomies, ¢
business cycle) to a given economic problem and evatqaté the ’
applicability - .

)

.
- .

P . ¢

III. Develop an understanding and appreciation of beliefs, ‘values, and
behavior patterns, - . . : .o

s ©
- . ' o

* - Identify and evaluate ma jor area$ of agreement and disagree- /
" .ment between ldbor and management. and the impact on the

. economy _ .
’ . ~* - Examine the role of government in establishing, influencing
- and regulating economic goals by means of fiscal and monetary
( , policies; analyze value judgments madé Ry gévgfnment in allo- . . .
- cation of resources « . S T e i
* - Démonstrate how a knowledge ofeecoﬁaﬁics ‘can help an individual - .
in everyday living ! S

¢ —===~IV.. Apply knowledgé, skills, values, self-awareness, and iﬁaividual crea- -
‘tivity through active participation in society.

N tos

* - Interpret economic data to assist in an’understanding of eco- ‘ ,
nomic activity (production, distribution, ‘and consumption of
Y goods and services) Y -
. - * - Through a simulation, experience the impact of the decisions
) of producer, consymer, government, and other forces on.economic
. - action ~ .
. - * - Identify and demonstrate ways in which economic developments
. «, affect the consumer-in general and self ’ -
. ' * - Demonstrate how a knowledge of economics can help an individual
. in everyday living * . .
- v B a 7 v
~3 2 -~
£ v \ 2 !
1 ‘ . ~ :
fs ~ L4
e 5}’? :&h * o 7
A ’ ‘
. L : ) .
- f . ) P
R " . 4 . °

3

* All items listed‘are prima 'learning objectives for™the program.
: Rrimary jror
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. . T Historical Archaeology (2840)
. . ) Section B
' L September 3, 1974

-~ ) ' \.Vi " V4 ; ' —

7
bjectives /

/

w

tage. Historical archaeelogy adds a tactile dimension to this concept preNi- >
ously experienced oyfly visu ly or verbally.. At the same time, the course "
aids the student in acquiring a method of gathering, analy,gingx and interpret- ff' -
ing/historical data both artifactual and documentary., . T

\/ PR

'I'HESTUDENTWILL' ‘ C g0 .

IS
1 A i .

I, Develop a knowledge base for understanding the everéchanging relationship
between human beings and their environment, past, present, and future.

\","

* - Explain and illustrate the following archaeological concepts.

stratigraphy, function, ‘context, structure, time/space, and f
* “behavior: ° * 2

* - Recognize and identify major artifaetual types’ assoc d with /'
‘a given site ’
. * - Demonstrate an understanding of architectural design as a respon e
to cultural and physical environment
- Demonstrate aihunderstanding of the development of archaeology
as a disciplkine, and its relationship to othe® branchea of the
social sciences .
* - Identify and evaluate -available documentation, and establish its '
relationship to a given site f\ﬂ/’ . N
“. - Develop a basic knowledge of groups and attivities related to -~
the field of historical preservation -

L]

, r - . ) .. 5 ) n
- . Al . . \.:‘ g-(‘ ,
II. Develop skills necessary to process information,‘to communicate, and to
-work with’ others. . ce 3 7
* - Classify and order aytifactual data - > o -
* - Tmpose ordef both hordizontal and Vertical \fn an archaeological e
; site .
vk - Record and presérve the informatio and artifacts fetrieved from’ j
a given site -  %¢ 5 xu
¥ - Develop a mastery diéthe techniques and tools of scientific exca- .
® vation .

2

_ % .- Use a mode of fnquiry hp invest ate ' a given site,.to include the
process of stating a hyphthesis, locating and gatheéring information,®
analyzing and synthesizing%information revising t hypothesis e -
based oh'the data, stating %pd supporting a conclu ion et T

G k- Work effectively in a group tg accomplish a given gggﬁﬁnﬁgn' g i .
.archaeological site ) s FA .

,‘« - v e~

3
. %,

x As;erisked 4tems indicate primary learning objectives for the program,

Non-asterisked objectives provide enrichment opportunities. /// - . T~ d
- . . W, .
% . . ) ‘ .
oo % <. 4 i
2 , oo =35~ - % » N '. ‘..:,;\'e S
% . B
y ! Ei .
T, T

- ogogy N\ o
- . 4 - -



g\ ’/’ b " . A ‘.\ ) °
: /" Historical Archaeology (2840) ) . \\ _ \ \ ﬂi
s : ."Section B . _ ~ . .
September 3, 1974 - o '

III. Develop an understanding and appreciation of beliefs, values and
behavior' patterns, . -

- . v
» . .

-

R - Interpret architectural design as a response to cultural and

o _ : physical environment . / ’ N
* - Hypothesize about human behavior patterns on the basis of

archaeological evidence .

L

H\ :

C Iv. Apﬁly knowledge, skills, values, self-avareness,. and individual crea- W
: tivity through active participatden in society N .

)

*\- Apply learned skills by participating in an archaeological ) re
“project (or a simulation of one) . !
Evaluate materials, methods; and instructiom1 content, and
recomnend improvements . .

- Participate in or support an organization or movement inter- - =
ested in historical pteservation -

- Compare and contrast life-styles revealed by archaeological ~\1;\\ .
investigation to contemporary life-styles, and draw conclusions
as to why changés have occurred ' .

- .

-

..

ke : h L4

°




. ' ' " Psychology (2900)
: . Section B .
- September 3, 1974

- o -.
. ' Oﬁjectives
. Levels 11-12 - Psychology (Elective-1 or 1/2 Credit)

This-course offers an introduction to psychology as a behavioral science.
It examines patterns and variations of human behavior and the process of
individual human development. (Course participants will not engage in
individual or group therapy involving encounter/sensitivity activities or
in psychotherapy and psychotherapy techniques.)

N - N
THE STUDENT WILL: . . ‘

- - - ~

v

I. Develop a knowledge base for understanding the ever-changing relation- ~
ship between human beings and their environment, past, present, and
future. .
* - Recognize psychology as a behavioral science
* - Distinguish among the various'major schools of psychology and
. their associated methods of investigating.hufnan behavior ’
| ne and relate the emotional, intellectual, and physical . .
- factors which influence the developmeat of the individual
human being
. * - Recognize and evaluate representative theories of 1earning
,’ . and motivation such as those of Piaget, Skinmer, and Gestalt,
. and theories of personality such’ as those of Allport, Adler,

<
TN
“

» Fromm, Maslov

>

h=d
o

II. Develoep skills necess to process i formation, to communicate, and to
P %}X P

work with others.

\

* - Develop the ability to think crit1ca11y, demonstrate effectively
. oral, written and visual communicatioch . .
* - Evaluate and“summarize different points of view reflected in.
- ’ »primary and -secondary source materials * )
) * - Use a mode of inquiry to investigate’ pn issue; in
cess of stating a hypothesis, locating and gathe
tion, analyzing and synthesizing info;mation, re

v~

egis based. on.the data, and, stating and’ supporting a conclusion Lo
~.* * - Identify cauge/effect relationships and distinguish between va1ue L
and fact . . ,

Y - ‘»,' , &

,: \,,‘III. ?Develop &n understanding and appreciation Qf beliefs, values, and behavior
pm Mi:@ tpatterﬁs. . ) s " . “
. - Examine.andcevaldate the principlé$ of human, communication and ,
= o _interactibn including interpersonal relationShips, adjustment o
‘ o and.mental health ,' . ‘ . . .

. ' *\Asterisked items indicate primary learning o jectives for 'the program.
"Non-asterisked objectives provide enrichmen opportunities.




Psychology (2960)' .- - ' ' CT&\ o el Tl
Section B - N

\

September 3, 1974 . ' . ‘ .

/~ ¥ - Examine and relate ‘the emotional, intellectual, and physical
factors which influence the development of the individual:
human being - : ) '
* - Compare and contrast animal and human behavior 2 - -

- 1}
M +

7

IV. Apply knowledge, skills, values, self-awareness, and individual crea- -
tivity through active participation in, society.

v % - Apply knowledge, skills, and values to contempordry socio-

. sychological problems

=~ Select a particular aspect of school or community life that

— —he/she -thinks—should be changed; prepare a strategy for.
effecting this change; implement this strafegy; evaluate
reasons for success or failure

% - Using various methods (inferences, clrecklists, contracts,
logs, written evaluations, group-discussions), participate
in the evaiuation of own performance -

* - Using criteria jointly agreed upon by teacher and student,
cooperatively evaluate materials, methods, and instructional
content; recommend 1mprovements' devise plans for their
implementation )

* = Given training in group-process skills, participatesin group
activities; evaluate roles and responsibilities

.

-n
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N » \ . SOCIQL STUDIES K-12
: . Section C ’
September 3, 1974

- . L4

. 1. GENERAL STRATEGY GUIDELINES K-12 ﬁ

-

v .
] ' ° . »

?
TEACHING CONCEPTS

A concept is-a mental- image of something that is triggered by the’ wdrd;that'
represents that’ concept. Some concepts: are very simple and.concrete (dog,
boat,” man). "Others are very complex and abstract (institution, .role, modi-
fied market economy, mores), Within the scope of social studies education,
there are many important concepts’ They.-are important-ideas about which

man can generalize, The generalizations that ‘one makes about a concept are
based on the study of content that is illustrative of the concept " This pro-

-cess can be graphically illustrated .

' Facts ———é} Concepts —_— Generalizations ‘o b -
If a tedcher wished to have students make some statements about the concept
"conflict' _in general (the generalization), he or,she would have the stu-

dent invejtigate several examples of conflict, so that there would be a

basis for/the generalization. For example, one might study several other-
wise seem ngly urirelated events; the American Civil War, the Cuban ‘Missile
Crisis, tHe Boxer Rebellion, and United States involvement in Vietnam, What
relates these events is-the concept: conflict, All four events (content)

.are examples of societal conflict. The student's goal%will be not 'only to

understand the facts and interpretations of the eventsgthemselves, but also
to use his or her understanding about these events as examples 6f societal
conflict, Examples of such generalizations may be conflicts ih society
result from social change," or !'societal conflicts grow’'out of unstable cen-
ditions," These generalizations then become statements: to be tested by the

study_of other examples,of conflict. L L -t

. .
c‘(

ggATE@IES FOR' CONCEPT TEACHING o . voL-

- ' hd

‘\ 3+ . »
How does one teach a concept’g Obviously, one never learns all there is to

learn’ about any concept. However, teachers can use strategies to help stu-
dents- build models of- their ideas. ‘ ‘ s ~

’ ¢ - e
r - .

1.. Teaching Conceptsl,Levels K-3 / A T Yo

Concepts begin ‘with involving children with concrete m@terials and first-:
hand experiences., Once this initial step has been/nastered the teacher
hag the ‘child work at.the semi-abstract’ level (pictures, -etc,). The
final state is abstract thinking which involyes thinking and talking., -~
s
. By observing children in the. "Block Center" the teacher will be able to
) identify the- stage of development at which the-child is functioning.

#

a, Usinggthe Block,Center for Developing a Cbncept (Example: Landscape)

L3

' After their first exploratory sessions of handling and stacking blocks,
young- children quite naturally begin to copy the™ landscape around them,
" They build roads, airports, housgs, and zoos. They represent land forms

[ s . R v

N -1-, * ’ .
S ., 00049 - - [ A

o’

°
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. \\ Z . ! :. . ) . ) '
and water if the teacher is on hand to help find materials. The " '
teacher's role is to observe and afsess the level of the children's
thinking and tg offer a new piece of material or a stimulating Te-
mark or question in order to facilitateffunfher learning of the
concept- of landscape. . .,

R As.happens so often in teaching, addinional,learnings are’likely ' v
to, take place. For examp1e° . ¢
\ .
- - - The children assimilate a "feeling" for relative location and -
’ symbolic representations which is basic to map skills. ; .
- They have many opportunities to learn anP practice cooperative .
- soctal skilfs. > , .

A\ A - '
- A spec1alized vocabulary for social studies concepts evolves
. . . from their talking with each other and .with the teacher (crowded/
N ' , empty, urban/rural high/low, water/land, industrial/residential,
town/éouatry) . . - 1

< - N

' h.$ Brainstorming - . ‘ e

4

. 2
Teaching primary concepts'%y*brainstormi;g Kexample- human .needs)

%
~ i‘ .
. Braihgtgrmmg is a process of gathering a great deal of information .
’ ' . about something. The teacher could begin using ‘this technique “aftes.
Lo children are past the concrete,stage of development . .

e o L., !
., %‘ : 1. Teacher tells the students to find as many pictures ds they

T can representing things they feel are.necessary. ip order to .
T live. (Have the children work together’ in small groups of

five or_ sixoy . . . : -, . < .
hE « f N - - ¢ L4 ¢ LN

2. ChairperSons share their group- ‘g q;ndings~with the total-class. ‘.

)
3

N
. , 3., Teacher guides the students.to see similarities in all the pic~ -
' tures found: o . ) .. ~ . . Ty

N o
- .
v - ¢ LN

&, Wlth teachersguidance the chjidren’ discuss how to. group items .
into Fategories and name each category.

2
- - a .
Tazel - A

© {_  Samples of categories could be° ' T .

I . o

" F§og A~ Shelter _ Natural Resources

T —meat _ tents water
, milk s . - houses 1 - air . R

fruits - .. - ,‘apartments . sun .

. « . : ~ . .
- ' N . R ~— . *

2.. Teaching Concepts, .Levels 4-12 . . T e s . '
. r ’ ' '

-e

:. 3. Brainstorming (Examples: 'Shelter} Conflict) . A
3 o ‘ : . 5 . s . ’
SRR - ’ L - " . v ’ '
e / o ////~ .2 T ' ’
sy /y | .. 00050 - .
LN e A’ ~ , s e
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‘One method of building' a conceptual model is through brainstorming
and classifying student responses. /Brainstorming is a process of
rapidly gathering a great deal o\f"i'nformatio,n about something,
® . , Q

1. Tell the students to state as many°things as they can think

of when you say a certain word. Say a concept trigger word )

(for example, "sheltef'é). L “ ’

v

3. Ask students if they see commonalities ‘among the -words or
phrases on the board. Guide the students through the process
"of classification gand label the categories found. For example:

v

Brainstorming Model (Elementary)

*Words that come to mind when shelter is mentioned: . .

. “

Write all student responses onj;:he board, -

.
= ,“a-y3" ..

.

R -
"igloo stone Z0o
tent mortgage clay )
trailer .. lease ¢lubhouse
. rain ' home . patio -
g treé~— . house azebo
- g protection condominium ‘V—*"gkvillio’n o
‘ \ safety 2y townhouse J) - carport .
L \ warmth duplex -7, garage ’
> van [/~ rambler’ shed ' .
security o ' camper < hut |
den P house boat" e cabin
lair - . 35 - junk lodge
- treehouse ’ cave ’ family X >
‘teepee : = villa ) - storm
barn - mansion . snow
pup-tent castle hogan .
rent palace * ' apartment
buy nest ! skylab -
, doghouse. " kennel ! rocket
. brick grass ® submarine
. te,
+ Categories: . .
3 | cAseRorles ; . a , -
. Animal Shelters . | Recreation Portable Shelters
. ‘_ » B -
' z00 tree © van '
den ) o o treehouge ' trailer
i lajr * camper ‘v tent
barn | ° clubhouse, = teepee ° “
v kennel lodge v pup~-tent
O doghouse . hut C . --.. ¢ camper \
_ B nest —abin - houseboat
: ‘ s cave . junk )
v ’ , . > skylab ¢
) y - ) L , rocket ®
R . 3@% A ) ‘ QQOOSl ) §ubmarine, -
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' Protection from Elements How You Feel ' Homes in Community / ' ' -
.- - . . ~ \ a N - .-
¥ Vrain . protection ~ house | .
~ snow ) safety . s condominium ’
storm.- security townhouse- , R
. .~ . dupl& . .
< e s rambler
¢ ‘ ' - ¢+ mansion e
Do, .- ’ . ' apartment
" ' ~. Ways of Paying Shelter for Things . Materials
rent e : carpoxt J grass .
buy | - shed "~ brick .
o lease . garage . ) clay “* . |
\ mortgage ( stone’ ) e
Foreign Homes Outside Parts of Home People. - 2. N
igloo . patio “fami 1y ‘
. villa . gazebo . toot .
A * castle pavillion® . , .
palace ) shed \ L ;
. hogan: . . ot . .
Children gener ze ai)out the categories, such -as: !

&

Animals and people live in shelters. Shelters sometimes cost money. Shelters
protect us., Some “shélters protect us and move. Not all shelters are alike.
They are madé of different materials, \

. These statements becomé hypotheses to:. be tested. Some of the gemralities may
be incorrect. ; They should be checked as they’Z'Q studied.

L4

Brainstaming Model (Seconday)

Words that come to mind when conflict is mentioned } . ’ .
) ¢ war . . fear - ’ .
‘fight ) . foice . . % .
, anger win ' ; ‘ .
, battle . - pain : ‘ ] T .
‘problem ‘ ], hostility , , . \
) struggle . .° ~differences ) ) . i
: _ ° compromise, - & territory .
. L, . v s o ‘ -
Categories: -. . . A A 't . .
» ., : ‘ * - : e , ’ v .
. ‘Reasons " . - Results - y Iypg c ;
. ' ) anger - / “win .~ war ) ‘
p  problem . - pain e fight -
e struggle ¢ ¢~ Thostility _battle . .
fear . comgrom.j,_\se, . ~y
differences ‘ PA 5
o territory _ . - R S -

- -~ . 00052 ~ :




b. Interview-Graphic MoHel .- E e
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- needed? ° . .
- 4
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ooosp )
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The result of this process will be several groups-of descriptors ’
of conflicts. 'For example, conflitt”is.caused by anger, fear, ’
need for territory, etc. These broad descriptions become a hypo-
thetical model of 'the concept. These general statements about
conflict. are subject to revisipn as students study examples of

donflict, i.e., the level objective(s) which has conflict as its
(their) otganizing concept.,

-

A second method of building a conceptualhmodel is the .interview-
‘graphic model technique. The basic idea for this technique was .
“first developed by Dr. Barry K. Beyer of Carnegie-Mellon University.™.

(1) Elementary LN

S

Using the example of the concept "shelter," organize members of the
clags into pairs. Each child interviews his/her partner, asking the <
questions below about shelter (each child selects a type of shelter),
and recording the other's response, K

This form may be used: ' Ny .

’ , 1
- K. Think of a kind of shelter. -,
B.. Ask your ghrtner the following questions about his/her
* example, and record the responses in the space provided.

“ 3
3

‘ l ) 4 .
. 1.+ What is the fame of your 1 2, What #s your shelter ¢
shelter? . ‘made of? ) .

<

w3

v

3. How did you obtain your L 4, Who or what uses your’
shelter? . oad shelﬁér’

.
' . . i

5. ‘Why is your shelter
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After each pair has concluded its interviewing, teacher direct:s and records ’ /C)"
responses on the board using a chart form. From this data you make a con- - L
- cept model such as:, . ; - - \ < T
- N ) { . ¥ K3
” - . 2
- » *
! o " . M . @
£ " v .
1w .. , < s .
. i ) - f/r\
Protectio Brmt partment {Condominiauy. - A o
EAR S - A
< - 3 ] N
al [N .- -
‘ e Q T N SN
* 2 v ) ' ~
. . X oD '
SN ' R S s ~
L) ) - R . % v
N T - Lt NG S ) .
t 0
SHELTER g s ¥
» > - ha
- T~

’

~

ERI

Aruitoxt provided by Eic:

-

gy

“WHO OR WHAT

3
-
'
‘ o
R .
1
A\]
B
N [
ke -
H
¢
i .
°
¢
o« -
.
&
v
LA
-
-~
N .
-
»
&
°
7
.
» ‘ '

SES SHELTER =~ '~

£ ¢
> ’,
. .
. i ,
: 0
A} L
. [}
“— .
e
s
.
—_—
5
.
. .
K
N
‘
“ -
~ g
'!‘\ !
) ‘
R »
‘o
»
o ? 3 .
.
3 X
. . ™~
v
-
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L

~ ¢)) Second%gz _ N , ’ . o . .
.. 77T " 4" Using the example of the concept "conflict," dec1de-what you belfeve
o« " to be the most significant questions, to ask about_conflict. (What o,

-

) 2 questions must students Consider about several conflicts in order to
. understand conflict in general?) For example, the teacher might con<"
. sider the following most important°

' . ¢ 0"l » -
: s - Who]what are in conflict’- . B} . )
~ T © - What caused the, conflict? o -
. - How was the conflict  expressed? ° T )
- - What were the effects of the cofflict? . P ¢

‘ - How was the conflict resolved? If not résolved, ‘why not?..

£ . .
e

RS

“
] 0 . ~ v J o ®
(3 3

. These questlons are deplcted on- a graphlc model 11ke this. '

s

- Tell ‘@ach member of the class to think of one Speciflc example of
conflict (historical or contemporary conflict, either personal or

~

, ' societal), . ™ <t

e
fav L *

K - Organize memberé/o¥/:ne class into pairs. ;73953 . .

- - e ES

) - Have each pair member interview the- other, asking the five questions
. . listed above, and recording the other's responses, s, Studepts could
- use a form such as the following: - . e -

-
~

. ) ' ‘

ERIC o :

. t .
[AFuiTox provided by ERIC ) M L ] . . - ~
3
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A. " Think of an example 6f conflict, - > d
B. Ask your partner the following questibnerabout his/her K
example, and record the responses in the space provided, :-| -
1.~ Who/what was in conflict?| 2. What caused the conflict? |
R 4 . . ¢ .;‘ .
L ‘ e ! . ~ o
. P . o, . . ¢
3. How was the conflict “.| 4: What were the effects of ~ " .
+ .\.expressed? ’ the conflict?- ) : .
) < -
A ) : o : . t
5. How was the conflict resolved; 6r why was it not resolved? o
& . - '* N . ) - : e
v, a °
. > . ‘
- I‘ ~ ° 4 ’
8 Ie i Q : < - > J ." ) }‘"J‘
; . S )
) . . SRR R o " . S y

- After each pair has conc¢luded its interviewing, list all sf/éents"
" responses’ to each queéstion op the board. o - -

s '
~ After all the data is listed, organize the class into five groups
for the- purpOSe of classifying the data. ) ER

S .

that the .
. -purpose of classifying is to ¥ind likenesses in data a thereby
.-reduce its amount so it is easier to work\with.” Ask ¢gach group to

",classify a11 the&data in their list into several catggores.,

Assign each group to one ‘of the five data lists. Expla

J h

- The result 6f this process should prqv e a list of (a) the kinds of
things that can be in conflict ) the/kinds of things-that can
cause conflict,i (c) the kinds of ways conflict can be expressed, (d)

. tioms to conflict that. are possible. ST .

Expand the graphic¢ model to include these categq les. The model
might look something 1ike xhevfollowing .

“ N\
N

~

)
- L,
&
o

the kinds of effects conflict can have, and (e) the kinds of resolu- -
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~ What you have now is a teptative (hypothetical) conceptual model of

K-12 LY -
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conflict,
form,

This graphic
Students can hyj

del can also be translated into expository
hesize ‘that all conflicts Rave certain‘kinds

of causes, effects, etc, » L. r

5 %

Since the model 1is based on the students own data, it‘yill like}m/be
inaceurate’to some extent. This is true‘éf allfhypotheses The stu-

dents should now apply this model of conflict ‘to the topic being stud- -

ied: revolution, Civil War, sociological’ copflict, etc. Students

" should test the model against the data gathéred on the topic and re-

vise accordingly. :

-

(c)

How is the adjustment expressed?"

-10-

- 00058

4

(d) What are the effects of the adjustment?

—

3) Other Concepts, Other Questions . ‘
Following are some suggested model bullding questions’ for ve other
concepts.u . .
Power-Decision Moking a * ™\
,(a) Who/what has power? Who makes decisions?
. ®) w did they/it-get power? How did they/it get into a-
. decision-making role? = . ) )
*(c) Who/what is controlled by the:.power? What decisions -
are ‘'made? .
(d) ' What are -the effects of the\pcver’ Who/what is
. affected by the decision? : o .
" P
. . . ' N
. Change . ' ' °, N - T
(@) Who/what changed? o . - o
(b) What caused the change?, : :
(c) How wd&s the change expressed?
) (@) Whot were the effects of the change? -
C S e . LY. . ;‘\.:
© Interaction & . . L. el <
(a) . Who/what ate.interacting? - ¢
L (b) Why ®are they interacting? .
(c) How is the interaction expressed?
(d) What are the’effects of ‘this intetactioh’ ¢
r. » - . ® M .
Adjustmen e EE - o
- : T () What conditions. caused the need for adjustment? ‘s
\q/\) . (b) Who/what is adjusting? .

o./
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(a} Who/what is doingﬂibe vaiuing? - {
o (b) What are the value sources? .
’ ." . (c) what value(s) is (are)dinvolveé7
' ~ ' (d) How is the value expressed?
: (e) What are the effects of the’ valuing?
i e~ b N . . '
S * 3, Concept Identification Technique )

.

A third method of teaching a concept or building a conceptual model
P in the minds of students is through a concept-identification.exercise. ]

(Peter H, Martorella, Concept Leatning in-the Social Studies, Scran-

toh, International Textbook, 1971.)

4

B Part 1 -- Provide students Vlth three sketches, cartoons, paragraphs,
etc., all of which deal’specifically with an idea (e.g. con- .
flict,) Do not tell them that the data deals with this idea. :

1

The students will read each of the three pieces of data care-
 fully and focus in on the idea (concept) that all three have o
¢ - . im common, although che data in each is different.

- < . - \ v

: s ) Have students .'answ.er& following:

A ' . ai Give a naze to the idea (concept) that you have just
. ] inferred. - s

ﬁ."‘ - p—
.

. C -

hh

v

- ‘ °
b. Describe in a sentence or two-the general characteris- :
tics for deftnition) of the concept that you have just
inferred and named, y
=ty . » N . ' -'-\ . -~
« &‘- e, - . AN . L ,
= f R \
Provide students-with thre¢ more pieces of data, twa of which
illustrate concepts diffet'ent from those in Part 1 and one
illustrating the same concept.

«

Have the studentg-aqgwer the following question: ] : -
From Part 2, record the number of the sketch or piece of ‘ .
data which illustrates the concept that you inferred in . ’
Bart 1, - )

~
T

Create your own sketch (essay, graphics, etc.) illustrating ,
the concept that you have just inferred in Parts T and 2,

o ) E Co-11- ‘

. ' \ . . >-',§l

1)00 9 L : .
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Make your sketch as specific as you can. Use ary data you
wish and do not be concerned if' some of your data is inaccu-
rate, You areé to focus on illustrating just the concept that
you have inferred in Parts 1 and 2. By developing your own
sketch with different data, you -are demonstrating that you
can apply the concept. You, should now apply your understand-
. ing of the doncept to topic’ (learning objective) being studied
. and modify a cordingly.
- Concep“ Identification Exercise
Regord Sheet
—t L S
o - RECORD. SHEET
Part 1:

1.’ Give a name to the concept that you have " just inferred

(Write in box.)

»

-

»

(o

N

. 2. Describe in a sentence or two the general character-,
.+ - istics (or definition) of the toncept that, you have .
just inferred and named
- . i:
. . e
Part 2: L . .
3. From Pait 2, record the sketch numbdr of the sketch
which illustrates the concept that you inferred in
Part 1. (Write in box,) 5
. s LS - ‘\—
Part. 3: . “ -
4, ON THE BACK OF, THIS SHEET create your own sketch

illustrating the comcept that you have just. inferrzed
in Parts 1 and 2

.

Y

153

‘fa

. o
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B VALUES AND MORAL REASONING _ -

Values are ideas which are recognized to be standards of conduct, merit,
- or worth which a person or.a society endorses and tries to live by and
maintain, As‘a major compogent of social studies education, value issues
cannot be ignored by the curriculum. A teacher does not impose his/her
own personal value system on students’as part of the instructional. pro-
gram, It is important however for students to:
N . L4

- Recognize values commonly held by members of his/her society
and other societies.

.

- Clarify own values, . ///

& ’

- Recognize when value conflicts .exist or have existed in rela-
tion to social issues.

Ve o - Improve moral rehsoning by resolving real or simulated moral
' dilemmas. :

L A4

1. Recognizing,Values

. a. After studying a period of history or a culture, students make a -
) : list of values and rank them in order of importance to the people
‘ of the era or culture, .

b. Select a filﬁ, story, situation, or event dealing with walues:

"(1) ‘Describe what the key figure(s) did.

-~ . (2) Give reasons key figure(s) had for doing what was done.
) (3) " Show what these yeasons tell about what is importamt to the °
" key figure(s). Infer ome possible value the key figure (s)
might hold. o .
(4) Have students tell what this shows about what they believe : "
is impor.’fant. B, o
(5) Have students hypothesize about what they might have ‘done
in a similar situation. .
(6) Have students state differences and similarities in what ;
’ ) key figare(s) and students think is important,
2. Clarifying Values
ao- _Raths and Simon have stated that values are more than attitudes. and
feelings.l They have recommended seven criteria for recognizing a
- . value. According to their definition, a value is something which a
: person:
: " a. Chooses freely . *
.~\\}\\<\\v b. Chooses from alternatives. ’ .
T Chooses after rationally considering the consequences of each\ N
. 'altemative. . . . ' i
Louis Raths, Merrill Harmin, and ney B-. Simon, Values and Teaching, .
. Columbus, Ohio: Merrill, 1966. - A .. T .
. * . / CE .
l , -13-
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Cherishes and is satisfied with. . - )
Affirms publicly. ’ '

Acts on. ‘ .

Establishes as a pattern of behavior by acting on it
consistently.

0 Mo QA

-\ .

To help students understand what their values are, it is necessary

to give them opportunities to practice these seven value processes;
i.e., to practice choosing values: from alternatives, stating their
beliefs etc. Simon has identified a number of classroom values clari-
fication dctivities desiﬁne& to give students practice in one of these
seven valuing processes. )

3. Value-Conflicts

Often two or more vdlues come into conflict, For example, belief
in freedom of speech and belief in nonviolence could conflict if a
person's speech ia\gelieved clearly to be-an incitement to riot with
. violence as a clear and present danger. In exploring such a value
conflict, students might use the following process. ,
a. Define the value terms involved and their essential character-
istics (freedom of speech; nonviolence).
b. Identify and state alternatives or options open to key
figure(s) in situation.
c. Predict consequences that could happen to key figure(s) 4
. depending on course of action he/she (they) follows. Pro-
vide evidence for prediction.
d. Evaluate consequences that might result if the policy in
question is followed. Etaluate consequences in light of
specified criteria. (Would cousequences be desirable? Why?)
e. Justify the-criteria. ’
f. 1Identify a similar -situation in which student was involved
and what happened.” =
g. State what else could have been done in the situation.

4., Improving.Moral Reasoning

Lawrence Kohlberg, a psychologist, has developed a theory of moral
reasoning widely accepted by social studies educators. Kohlberg has
identified six stages of motral reasoning, each representing‘a higher
reasoning level. Kohlberg has discovered that:

a, Stages are sequential. | . L y
b. Stages-£annot be skipped. ¢

c. All people progress through the same %eguence of stage‘

“Sidney B. Simon, Values Clarificatién: 1A Handbook of Practical St'rat-
egies for Teachers and Students, New York: Hart, 1972.

. -~ . >

A

QJack Fraenkel,,Helping Students Think and Value, Englewood Cliffs, N.J.:
. o= Prentice-Hiall, 1973, pp. 238-243., s §
i ' ! rz’:

) :‘ ’ ! i -14~ ’ ‘e
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. d. Reasoning more than one stage beyond the child 8 level is N
" " not-understandable to the.child,
<. ! €. Reasoning at a stage below the child's level will not cause -
: the child to regress. , .
f. Progression through the stages is not automatic. . .
Kohlberg has discovered that children will be helped to progress through
the stages by being ,presented with tonflicting ioral dilemmas, by dis~ -
<, cussing with classmates what the people facing the dilemmas should do, %
2 and by hearing .and discussing reasons with each other, It is important, L

. to provide opportunities for children to discuss open-ended confilict
dilemmas go that they can be exposéd to reasoning at stages one level
higher than their own. ) o,

f ~ ) . R

* Teachers can create their own dilemma situation related to classroom or
‘personal problems or to content being studied. (Should a child tell
"his/her parent about the wrongdoing of a brother7 Should ‘Truman drop

’

the agiaic bomb to save the lives of Americah sold1ers°) Or they gy
wish t0 use material available from publishers or curricufum projects.
‘e " . . Six Stages -of Moral Reagoning. , . .
‘ : Kohlberg states that a person makes _moral\decisions on the basis of:
- Stage 1 - Whether it is.likely to cause punishment or reward* : ,

Stage -2 - Reciprocity, i.e., what is appropriate for. others is
' appropriate for me, H .

.- Stage 3 What he/she thinks a "good" person would do: “What one

) believes authority figures want. a} , .
. Stage 4 - What authofity and the social order require Rules are ) ~
_ S ‘important. : . S ) '

i Stage 5 - Majority willg the constitution, the social contract..

Stage 6 - ConsciEnce, univeséal principles; mutual respect and

S trust, ) “
. ¢ T Area resource teams and subJect specialists can’ provide more information
L . . on Kohlberg's theory and-ideas for adapting his ideas in the social. stud- «
» o~ ies curriculum .
“First Thi;gs' Values is a sound filmstrip” series, useful at elementary
- levels, e8pecia11y primary. Guidance Associates,. Pleasantville MY,
s :' P
XN * Moral Reasoning, Xerox Education Publicationss Columbus, Dhio, is a.40~- )
page pamphlet with case studies.for Levels 7-12..
. [ , - LI - R . < - ! -
g . © -15- ~ )
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EUPEEE DIAGNOSING AND DEVELOPING srgz,_

i . ' A basic strategy sequence for skill diagnosis anddavelopment is:
o R . <
1. Ident:ify the skill appropriate to the task. - ,
; 2, Administer a diagnostic instrument which is simple to administ:er
- . ..and check.
’ "\ ' . ' ’ ' e

- 3. Divide the class into groups according to degree of ‘mastery.

4. Set up activities for students who were succ%sful which permit
" them to apply their skills to content under Study. This allows
. time for the teacheh to-teach the skill to those students who' have
not yet mastered it.

- %
5. Establish a system for recording the skills program for each stu-
dent. One way would be to develop a chart for the class, listing
the skills for the program across the top and student names down .o
L. : the side, As each student masters a skill, he/she is checked off.
oo T . This enables the teacher.to identify quickly skill deficiencies
of‘individual students and of the class as a whole.

)

The following is a sample diagnostic instrument.? . . ‘
Skill: Distinguishing between'statements of fact and statements of _
opinfon o . . : ) -

+ - g‘ ’

. : - .. Directions: Place an,F beside statements of fact and an O beside state-
"~ ments of opinion. (The teacher should read t:he it'ems albud to prevent

© ' reading ability from being a factor:) .
~ 1. . Fairfar ‘County is in Virginia. )
~ 2. The Bushmen live in Africa.
Y . 3 < » - .
* 3. Ralph Nader is America's greatest ‘consumer advocate,
4. Seattle is northwest of Miami,

* 5, Richard Nixen was a great president.

‘ /
. . N
- H
,
* 4

.¥ . ‘ 3 ‘ ' N ,
5F’or further examples, see Selected Items for the Testing of Study Skills
and Critical Think$hg, Washington, D. C.: National Council for the
’ Social Studies, 1971. ‘
-~ hd M ‘ . - ‘
. . !
= . -16- > .
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~ 'D. DECISION-MAKING
| : - ' PR i
Social studies education is supposed ‘to help young citizens to betome

rational, decision-makers.so that they can.resolve personal problems and -
influence public policy through effective social aétion.

-

The out}ine below depicts a decision-making process,

-
.

o o o I T . "
¥ ‘ .
’ ’ ) . )
- DECISTON-MAKER - - B A
’ - " Problem - .
. . . Problem . \
}//’\\\\ . ; R
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Dec!sion-making 4in the classroom way take place in & variety of ways: L

1 hed —

1. ' Given a situation (game, role-playing, community activity)

+ student /group esfablishes, or has established for it,’ spe-
* cific 'goals for the activity.
ated in view of the goals determined and the individual's/
group's values,. ' 'Various courses of action ahd their con-
& sequen;gs/are considered. A course of action is selected
« 1 in te of goals valued. )

R
N
R s

-b. One student/group compares decisions made~in classroom

setting with those of another student/group.. Student/ -~

- group compares, similarities and differences ‘and ana1yzes
and {determines why, in a given situation, decisions" may

vary.,

3. Student/group analyzes decision-making process folldwed
in historical event such as a declaration of war, pass-
age of Social Security Act,: appointment of .Supreme Court-

' justices., Student/group researches the event Student/
grdup 'discusses whether, given the same data, a different’
decision might have been reached, and justifies. This

2 . activity can be carried out in a variety of ways includ-
‘ ing role-play, panel discussion, etc. .
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SOCTAL PARTICIPATION o \ .

Social participation is one of,tﬁe four major components of the social
“studies curriculum, It is mot enough to have children know things, mas-
ter skills, and understand valueg., It is important to help-.students

apply knowleflge, skills, and,values to issues in the real world, This

can be done by simulating these'iSSues in the .classroom, using the school
and, community as a participatory .laboratory, or encouraging student action
outside school time. Social“participation gives students the opportunity
to transfer clas%room learning into'school and community action.

For example, students can: | .

. i

1. Eecome involved in peer-group activities.
a., student govet&nt
b. clubs and organizations '
c. s8chool problems and issues
d. classroom activities, discussions, role-playing

-
‘ ¢
., ’ .
]

2. Become involved in community activities., -

. - o - . oo :

a. local action'g C e ) 1

b. human relationzfu§z§z§§?3§£*\tospital work, tut@ring ’

programs, etc. , i . o

c. political activities: registering voterSf volunteer=-
s ing for campaign activity, etc, . ¢

. “ A

. Gain increased awareness of the a“i}ity to’ effect change.

a. involvement in state and.national politics L ' ,

y b. seeking out problems that need solutions and- acting to N
- find solutions ) .
- . s S . - :
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GROUP_DYNAMICS A ‘ , o

- tions that students aim at.

Group dynamdcs'is concerned with processes of interaction within a group -
and with the roles that individuals.play in groups. i ] .

Al .

-

All groups have leaders and followegs. Other group rol;sfare,blockers,
dominators, initiators, railroaders, comedians, etc. Students should be .
helped to be aware of their roles and how they affect group behavior.
They should also be helped to understand maintaining group solidarity
These objectives car be accomplished through games, role-playing, exer-
‘cises on reaching consensus, and other techniques. Students and: teachers
need to understand that the arts of discussing and solving problems in
groups are arts which require training and mastery of "group dynamics"
.8kills; these processes are just ag important as the substantive solu-
Area Zesource teams and subject specialists
can provide concrete ideas on teaching group dynamics. - )

°

» . ¥ . )
The following ZZE\examples of group dynamics strategies: .

- *» . . e o :
1. Rec0gnizing group roles . .

N . ) L 9

a. Write selected roles on sheets of paper (leader, initia- ,
s tor, informationhgiver, blocker,l-dominator, ‘question -
asker, etc.). Give one sheet secretly to each student JM

Rb° Give the group a problem to solve. . - &,
- S, Tel each student to play his/her role while the _group, .
' h hpts to solve the problem. : .
v d.’ Af r about 15 minutes, stop the discussien.
e, Have group members try to identify the roles-that each
played. . ‘
' f.- Have students discuss how a.group should deal with each s
., < role, whith roles promoted group solidarity, what roles
5 hindered group solidarity. y - s
" . g. Ask the group'what they {eagned about the roles people .
play . in groups. , , ot P

.‘2.. 0bsetv1ng_and analyzing grogp behavfbr° The Fishbowl

Divide the class into two groups. -
Place one group in a circle and assign a topic to discuss.
Place the other group in angther circle outside the dis-
cussion circle. | Assign each student in the outer circle
. ’ one student to observe. They should observe such things
as: ‘ '
L(lTWWas the student you watched a leader or followe®?
. (2) How often did the student speak? °* i N
(3) / Was the student interrupted7 Did the student . .
interrupt others?
Did the student. participate actively7
student withdraw? %

Did the

" After a few mithutes, stOp ‘the dis¢us®ion. _] * -
Have members of the outer circle giJ@'feedbac to mem=-
bers of the inner circle. You may wish to’share feedback

-

4)

<

d.

o
- | «20- ° .
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. to.the group’ in a whole\rather than mentioning names of _.
individual students, .

Repeat the pﬁ%eess

g. Ask the students what they have 1e'
, behavior,

¢

ed about group

[ »-

'3, .Reaching' group ccnsensus: Stop Action

a. Divide students in
b. Gi¥e each student a

a topic. .
c.' At the .top of the pﬁge, write:” xS

groups of five.

(D Agree strongly
(2) Agree
(3) Neutral/no opinion
‘ (4) Disagree .
‘E) Disagree- rohgly \
' \ © 4 [ .
d., Tell-each group they have 15 minutes td reach consensus on
" as many|statements as'possible. Tell each group to delect
a recorder who will xecotrd the appropriate numbef (1- 5)
- beside the statement® on which the group reaches 'consen-
-, sus. Explain that' consensus is not a majority; it is a
 position that every member of the group can accept.
e., After eight minutes tell each group.to stop.
~ _f. Have each group take- five minutes to°discuss. the follaw-
. ing questions:-- :

. [y

\ ” -
() Do you need-a leader? Do you have one? How did 7
- hé/she get to be one? - . e
- (Z) 1s everyone participating9 Have any ideas been
passed over? .
(3) Does the group have 2 n - for making its decisions9

N ’ (Did you decide how o decide before you stérted
© deciding?) | N ;
o (4) How can the, group function more efficiently‘7 s

g. After five min@%Es, have the group go back to the tesk
_ h. " After éight minutes, stop the group.
i. ‘Discuss how-each group functioneéd. Did they fun tion more
effectively after &nalyzing their group's proced re?
j. Ask the students what they learned about .group process,’

P B ~ A
' . -

4, Magic Circle technique (Elementary) '5 N

¥ .
< Inm th:Taagic “Circle technique, the students and their teacher

. (facilitator-lesder)‘Verbally explore themselves and each other
through group interaction., They share feelings, learn to listen

. - . s . .

.‘ - l "21"“ DA ’ v .

LS o006l L

L TN a4 -‘ ; L

£f. After ‘the feedback, have the -two groupssexchange places e

s
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o, 2 and observe others, improve communication, and understand respon-
\ - sibility for the effect of each's behavior. -
\ 1 Guidelines for the circle:_ ' - —
X . . . ,
a. Students sit in a circle. . , -
" b. Oné person speaks at a time. > . ro
‘ _c. Person speaks.on the topic. ~ A
. d. No value judgments are made, .
L . e, Student should be“epcouraged but not forced to speak. <
f. Length of time per c r<c1e .depends on interest of s_tudgnts.
) Sample topics: for éircle: A 7
' ° a. I feel happy when. . ,
7 - * b. I'm afraid of ) . e
¢, One way I helped .was - . . ’
. d. 'I get into trouble when ) < L.
" N i - - - . ~
. e. A friend is £ - .
. ) P
% hl
’ "
) i
- !
- s - 1/‘
J
" ) -22-
. . ‘ !
‘ - 00026 / '
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- G. OBPEN TEACHING/LEARNING - . : 7,

. . ‘This approach to teaching and learning is not limited by the physical

_environment. It is an attitude incorporating access for students to a

"wide variety, of learning techniques and materials, Open teaching and

h learning can be employed in,either a self-contained or a physically open
classroom. ~

heom Following are some ideas and terms commonly associated with open education

» —

. Integrated Curriculum : . ' - -
- 3 to. . v
s An interdisciplinary theme, such as the westward movement or -
‘ conflict, can be used to teach a total unit or curriculum, For
.example, the westward movement can be used as a central idea to

teach the following:

-

.. Social Studies - identifying reasons for moving, people involved,
routes followed, problems encountered decisions -
made, etc. S )
Mathematics - measuring distances, keeprﬂ! statistics, interpret-
ing graphs and+charts
Language Arts - discussing and wfiting diaries, Ietters, reading
documents; spelling; vocabulary i
. Music - performing songs and dances of the period; examining and
playing instruments of the period: / L
Science - identifying climatic cond1tions, flora and fauna of the '
prairie, food sdurces; "examining principles of machinery,
medical science of the period, samitation
Foreign Language - learning and tracing terms used by d1fferent :
~ immigrant groups .
. Physical Education - participatyng in games j nd dances of the N
‘ period , '

-

e .
-
- H

**2. Facilitator

f M
- N )

A term used to describe the teacher's role in an open learning envir-

.- ‘ ] onment. The facilitator might function in any or all of the\follow- -
< ing ways: . , ’ '
/‘\ . .. .
- ~ provide resource help to assist students in learning
. - diagnose students! individual needs . ‘ i

- provide a variety of materials, activities, approaches to
suit individual needs - :
- involve students in.self-evaluation

%& " 7 =« guide and show interest in students as individuals s
o \‘ . . > ] . . /
‘ 3. Learning Center vt .
. F : : N
; A visually attractive, Specialized area,. such as a table, that con-
‘ ; . «taing multilevel and multimedia materials or act1vities, directions
. n . Iy ’ J! \
s o - ‘ g
Q - ) - : R

N3
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- for_ their uge; and a means for recording work completed There may
be multiple centers in the same room, emphasiging one’ or more learn-
ing objectives dealing with content, "skills, values, or, social pax-
ticipation. A center tan be used by small groups or individuals

4, Learning Activity Packa age (LAP)

e

A learning activity package is- a method of individualizing instruc-
tion, It is a written, attractively packaged series of activities
which allow for some choice by students, LAPs usually include: *

© a, Rationale - a brief statement of.the, purpoge .of the LAP, .
b, ObJectives -. indicating what the sty lent should be able to '
do aftér the completion of the LAP. - )
c. Pretest - to help student determine which LAP activities gik
pursue.
d. Series of activities, some required, some optional
activity indicates:

Each )

(1) What the student is to do.
- (2) Where he/she is to do it, :
. (3) Whether.the activity is individual or done with a group.
(4)- Material needs. .
(5) Provision for teacher to initial completion of the,

-

e, Posttest,
f. Student evaluation of the LAP : .7
. s . <

©

Activitief should provide for:

a. Use of various m®Mia. . .
b. Various learning styles, -
Various levels of difficulty. o )
/ H]
Area resource’ teams and subject specialist can provide adﬁitional
information and sample LAPs,

5. Contract . i ’ oo ! Lo
A contract is a method of individualizing instruction. It is a . ] 4
written agreement between .teacher and student(s) in which the stu- N
dent (s) makes a commitment to accept responsibility to satisfac-

torily accomplish agreed-upon tasks, A contract may be simple or .
complex. A sample contract follows:
’. o _ ‘
- - N
+ “ - 2[}'
. ’ ‘

.. 00072 ;
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Beginning Date

) Completion Date :

)

. ‘ . 1 e

I agree to do the following as fulfillment of the objective

for the unit on ° :
- N ” ‘
1. Read N
2. Draw a pictufé of )
. 3. Distribute a survey of , * -
etey
Student Signature
. Teacher Signature : e

7 v

Y >
’

t

6., Record Keeping and Evaluation\

In an open teaching/learning environment, accurate record keeping i3
essential., Some techniques that have proved successful are: .

1ders - include completed diagnostic- -instru-
student work, evaluations, contracts, etc.

- index cards on which teacher writes brief *
out individual student progress during or after

ments, samples o
b. Anecdotal recor
observations
clasg,.

.dent nap€s down the side. Teacher checks off student accomp-
ts, skills mastered, etc. This provides an indicatlon
neral class needs and of individual weaknesses and
styengths.

f£udent-teacher conference - conferences held frequently can
be used to assess student needs, progress, and probléms
Student recorded progress sheets - students.record their |
accomplishments during a speciffed-period of time.

Two examples of individualized.group.self-évaluation arg/fg;—aiahs-

room Enviromment Checklist and Learning inm a Small Grou What's

Going On? *Both examples are drawn from Social Education, Washington,‘
, National Council for the Social Studies, February, 1974

5

L]

2 -
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’ LEARNING IN A SMALL GROUP: WHAT'S GOING ON? '
The following questions were developed for you to use with your group to help you under- .
., stand better what bhas been going on while you were working om projects or other tasks, <
In addition to the concepts and information you used and learned, you.also learned a lot
about working together. The questions below may belp you learn more about small-group
work itself and how it can operate effectively and efficiently,
. i Group Opinion
. . . y

1, Hhere'§ the Group in Solving the Problem? - Very far Fairly far , Not so fa

How far did you- get in .
defining the task? ¢

collecting the data?. N : . /
exchanging information? - .

analyzing and evaluating data?

wmaking a decision? .

©

as the group
moving towards solving the problez:, vhy?

bogged down; why? -

. . .
II. How Well Is the Group Working Together?

e /Very well Fairly well Not so well
Are the members : -
__ sharing information?

expressing different points of view,helpful in
seeing 3ll sides of the issue?

clarifying ideas of others?

building on {deas of others? i _e:
[ > - :
III. How Well Are the Group Members Helping Each Other?
i 5 Very well Fairly well Not so well

X, . .
Are members "\ oo
encouraging ®ach other? . . s

keeping commudication channels open? R

___helping to settle disputes?

getting the discussion off dead center?
. getting and givi feed--(i.e., checking out hov
you or others ﬁael r think)?

v

AL
IV, What Are the Problems You Think the Group Needs to Work On?

How can you work on these problems?

%
: . -

. -
+
".4
.
+ v
. .
- .
- [)
. .
. ) .
/ “ - v
‘ . =274 —
A - 1
. ° -
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N 7. Grouping l;‘ . .. -

. “Students can be placed in small groups within a class for a
" variety of reasons? Grouping can be a method of individualiz-
- ing instruction. - . - .
3
- a, 'Skill Groups ~-%Students are grouped on the basis of level :
of mastery of a specific skill. The teacher spends most. of BN
his/her time with students who have the greatest need. Skill
groups change, based on teacher diagnosis, each time a new <
skill is introduced. .

~

b, Interest Groups - Students are grouped for certain tasks, i' M
subordinate to a theme or unit, based on their interest in )
the task, -7

c. Maintenante Groups - Students who are supportive are groupéd
with students who need support from peersd - o,

d. Special-?ugpése Groups - When there is a bulk of material to
analyze, groups .of students take a portion of the data to ana-
«~ - 1lyze, synthesize, -and summarize for the whole c1ass

There is some evidence to indicate.that grouvps of five function more ‘
effectively than groups of other sizes. Evidence also indicates that, ‘
especiaily in ah increasingly depersonalized society,, students should

" function in the same group for amn extended period of time, unless, of
course, groups are based on specific need, such as skill groups. i

= . -
P 2 -

as
v
»

\
B
N




N

< ¥

ﬁ

SOCIAL STUDIES K~12

- Section C
: September 3, 1974

INQUIRY . . . . - ‘ s
£

The ferm "inquiry" refers both to an attitude and to a process., At one
1eve} 4inquiryis an attitude on the part "of students and. teachers which
indicates that a valuable method of léarning is to develop skills and
proce;;es of thinking that are a east as important as the information
itsel The inquiring teacher“does not provide all the answers; the
teacher encourages students to discover answers for themselves aﬁd con-
centrates\his/her energies on helping students master these processes

of discovery.

-

Inquir§ also

fers to a more formalized method of investigation. This

.

oosing alr issue to investigate. = + .

. Stating a hypothebis'(what the student thinks about the
issue before he/she has tnvestigated it). .

3. Gathering information about the issue and maintaining a,
record of the information.

A. Organizing the information (this generali& implies classi~
+ fying the data under main headings, such as:- (1) Suppor;?

hypothesis; (2) rejects hypothesis; (3) suggests a modifi-
cation of hypothesis; (4) does not‘reiate to hypothesis.

5. Analyzing the information by testing it against'such.ques-

AN

tions as: (1) What is the. source; is ‘the source biased? LT
(2) 1s ﬂt’an important or minor point7 (4) Is it sup- '
ported by other information? e

6. Synthesizing the information, e.g., stating what the infor=
mation tends to show 9r corre1a7ing the information,

7. Drawinganonclusion. This re’quire retaining, revising,
or -rejetting the original hy hesis and becomes a general-
ization, . L ®

' . -

4 _y
8. dguﬁporting the conclusions with data.

> 2 ol
9. Evalugting the process of investigation to détermine what
was learned about. the issue and about how to investigate .
an issue.

A~
)

Subordinated to each of these component processes of inquiry are many
specific skills, whichy dur;ng the process of investigation, must be

taught or reinforcedpne.g., Jdistinguishing fact from opinion; recog-

summari ng? etc,

. o .t o
. ,

. ni#ing bias; distinguishing between primary 31: secondary sources;

» o
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I. ‘EVALUATING DATA™ .

When having students evaluate data (readiggs, films, pictures, arti-
facts, etc.) theteacher must be aware of the level- of complexity of
-the material and capabilities of the stude "Evaluate" could mean
a‘'very simple "Yes, I like it" or 'No, I don™t like it because..." .
and that may be perfectly.appropriate on some odcaséons. However,
most of the time a more complicated process iz indicated which will

include some or all of the following: <

1. Distinguish between fact and fiction,

2. Draw inferences and make generalizations from concrete evi-'

dence such as yictures, artifacts, and classroom activities. N

4 ~
3. Compare ifhformation from various sources, recognizing agree-
ment or contradiction. .
4, List reliability of sources; exercise judgment as to the use
of sources. g - .

- o
>

5. Support opinion with evidence: ' i
6. Distinguish emotional appeal from reason: Recognize stereo-
types and generalizationsg.

. . ' %o ©
. )
| 7. Make logiéal inferences from data. .
8. Recognize bias, :
9., Distinguish between fact and opinion, / ®

<

10. Determine viewpoint of author or speaker.

11. Examine material for consistency, reasonableness, and freedom
from bias, . . .

a

12, Recognize propaganda and the uses of propaganda. =

Y

. 13. Recognize stated or unstated assumptions. : .

» J(

&
i

* For exercises and test items illustrating the vargpus evaluative
processes, see Selected Items for the Testing of Study Skills and

o Critical Thinking, Washington, D. C. °_ National Council for- the
Social Studies, 1971. ) ‘5 .
. ) _:30_ - *
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.iRANSL&TION:, : Réstate this in your own words, ",..nor shall be
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QUESTIONING TECHNIQUES ) , - -
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One major goal of education is to develop "critical thinking." A use- . s

. fu¥ definition of this phrase is that it includes. all thought processes

beyond the memory category. In his book, Classroom Questions, Norris
M. Sanders outlings the taxonomy of questions as.follows:

7 ) !

3

 MEMORY: | The studept recalls or recognizes‘informétibn. . .-
SLATION: The student éhanges information into a sym- M,f”w

.0 . bolic form or 1anguage, ~ L

" INTERPRETATION: The student discovers relationships amongffa%tsﬁ

* ° generalizations, definitions, values, ard skills, - -
- . P ' .
APPLICATION: The student solves a lifelike ﬁ%oblem that TN
requires the identification of the issue and
the selection and use of appropriate general-
izations and skills, . \

‘

-

ANALYSIS: The student solves, a problem in the light of

A}

.conscious knowledge of the parts and forms of

thinklng. .. - > i

SYNTHESIS: . The student solves a problem that requires orig-
. . inal, creative thlnking B

EVALUAIIdN: The -student makes‘a judgment'bf good or bad,
e right or wrong, according to standards he/she
' desigmates. _ . g .- .
. ' F ' :
By mastering the taxonomy, a teacher can lead students into all kinds of
thinking through careful use of questions that require students to use
ideas, rather than simply remember them. A teacher who~ offers students
appropriate experiences in translation, interpretation, japplication,
analysis, synthesis, and.evaluation can be assured that! 1nstruct10n in
every aspect of critical thinking is being provided. \

A2

Following is an example of seven levels of questions_whiéh students might -
be asked about the fifth amendment to the Constitution,

MEMORY : . What rights.are guaranteed to the individual by .t
* ) . the fifth améndment? - .

< compelled in any criminal case to be a witness ,
. against himself," : - .
-t ., $
-31- - . - '
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INTERPRETATION: What does this mean? "...notr shall private p‘;op-

~ erty be taken for public us€, without just compen-

sation," ‘ :
APPLICATION: © (Memory) What does it mean when someone pleads ) ’
. - the Fifth? -Under what circumstance might you use .- — L
the Fifth? o .
' : . p ';
ANALYSIS:- Why do we’ ne}ed the right to remain silent? 3 I 1 :
‘ > * g‘“' ﬁ
+SYNTHESIS: If you could make changes in the fifth amendment R e
to insure greater, protection of the innocent or ‘ e
. insure that the guilty are discovered and punished, ! -
what changes would you make? Be prepared to defend - _ T
> any changes, .
EVALUATION: The right to remain silent protects both the inno- i )
cent and the guilty. Is this fight more important -
than punishing the guilty? Why or why not? . .
or ' v ) ~ “\ )
. L ,
» . S ,
- s
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