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‘High Schools and the Social Relationsfof Production:

4
L) e .
¢ ¢
¥

Educational research = from its toncern two decades ago
wlth the "exceptlonal child," to.the emphasis a decade ‘ago on

@
"compensatory educatlon," to 1ts present preoccupatlon with the

feilure of reform - has, untll recently. been'supportlve.of the
social~system. And even recently, research.which attributes =
the fallure of educatlonal reform to ach1eveqequa11ty to the
,1nd1v1dual (i.e., genetlc endowment) 1mpllc1tly supports the
existlng structure of society. AlOng31de this analysis there
occurs: the competlng explanatlon that somethlng about the’ society
' 1tself presages the fallure of educatlonal reform.’

Educatlon has always had as its obaectlve the transm1sS1on

g of the values of a soc1ety.1 Accordlng to Durkhelm (1956),

when a soc1ety becomes so complex that it cannot\be transmltted
5 - »

W1thout a formal system, its 1nst1tutlonal character emerges as

a reactlon.to its functlon of‘tralnlng students for adequate’

'

‘adult’ role performance. W .

Weber, in contrast to Durkhelm 's conceptlon of Schools as
. vhomogenlzlng agencies, saw them as dlfferentlatlon mechanlsms
ﬁi&. e through which lnequalities in statuses and roles are bureau-
: fcratucaily allocated. cert1f1ed. and legltlmated (1958). But

! both Durkhelm and Weber, and later Waller (1932) and Jackson

(1968), saw educatlonal agencles as, reflectlons of the larger

~s001ety. which changed in response to the 1mperat}ves of that

soc1ety.2 According to Durkheim, schools are places where

- '.’,00003 o s
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bOCleuy recreates itself in the youngf'

The. s1m11ar1t1es in values of the school and e work~place,

L suggest | a conservative 1nference that the&r respectlve structures
0% social ;elatlons are 1somorphrc; a.less'cqnservat;ve and
‘nonetheless plausible conclusion is that the'structure.and -

3

content: of social relations in schools accommodates. the social

o7 -

reizations of production.u. Samuel. Bowles and Herbert Gintis, the _

\ a

mejor proponents of thls thes1s,_contend that class SpeClIlC
7

N

-
”hidden curricula" reinforce those noncognmthe tralts appropriate

<o the probable occupational destinations of the students in a
, C "
<3 ol such that, e.g., soclalization practlces conducive to

@

e 'ence, 1ndustrlousness, and restralnt wmll be emphasmzed in

e .

r.

by

lower cl ss schools and classrooms.

rn .same phenomenon has been%referred to less widely.as the

o

'sySch maintenance. funcfion” of social dévelopment 1n schools

. (see Hess, 1971), i.e., 1nculcat10n of studentszLth attltudes

’ ’

and behavior which produce pos1t1ve affept for. the ex1st1ng

b

Acduc 1onal and polltlcal authorlty system.5 Compllance w1kh
£ %
law and bureaucratlc rules 1svproduced through 1dent1f1catlo h,

‘s
4 -

modeiing, and condltlonlng rather than by oonceptual learnlnv

3 1

and teaching In thls way, the system malﬁtenance functlon of
schools, belng non-concepmual and manlpulatlve, can be regarded

as a hldden curridulum for what is learned though not specmflcally

v 4 4

'Caugh't . . ' ) ¢ ‘ ’ > s

.

. . ,"" ‘ ,.. . ': {

Paul Goodman has harshly,observed:: o ~:#L-

! § '

- ) . . P JS

In the junior and senior.high'sohool grades”'(sqhools)“ P

a Ze an arm of the police, providing- cops and

’

]

’

Jconcentratlon camps pald for 1n°the bddget under >
.,‘ the heading "Board of Edueatlon.“ The, educatlonal

"
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'\ Accordlng to 2 recent us GoVérnment panel on youth%

. -

"Scnool 1§ & cerFaln kind of env1ronment 1nd1vxdualistlc, orlented LT
- & H

Toward cogﬁ%@gve achlevement Imp031ng dependency on and w1ehhold1ng
b ..o
aoukolley and\{éspon31blllty from those in the role as students. . .

§
s L '

(Panel on Youtﬁ? 1934) Assessmen$s such as th;s have)met Yiyh \

¥ R

lcreaslng enthusgasm, malnly because they seem to make SO mueh o

]

« \ NI , . N

W .
nse 1n explalnlng-llfe in schools._ , '?.

Ky

vt zife in schools 1s*allenat1ng. and that thls prepares students j
7,8

t-for the allenatlng work l;f@ which is to follow.

<

Mess publlc educatlonvhas not evolved 1nto its presen

P [y . ‘¢

oureaucratlc,.hlerarch:.éalj and\authorltarlan form :

because of the organlzatxonél prerequlslyes of -%,ﬁ/:

A ‘
oe more efflclently developed 1p democratlcy nonﬁ 5: o ‘

lmoartlng cognltlve skllls.‘ ‘Such SklllS may. 1n ﬁact

represslve atmospherés. Rather %he 5001al relatloné I .
g \ ) ~ A 7 : .
of educaulon produce and relnforce‘those values, R

‘- atuluudes, andva{fectlve capaoitles whlch allow ”f_ o %‘" .
\ 1nd1v1duals to move smoothly,lnto ‘an allenated and . li ﬂi i
’ class stra%lfled 5001ety. (Illlch, 192&) 3 '}f . N?,j.i
F-om uhlS per8pect1ve. Amerloan hlgh schools are seen to be 7% o

- ) ~ L —_— e : ‘. W
A - o~ . 0 X ' . b
N . ) . g . . )

_ L e




eomoetltlve places Whlch Stlfle<§OIleCthe efforts.

N

ndi 1dua11stlc antagonlstlc competition is promoted in the

’

classroom as well as the gym. The ideal of the atomized 1nd1v1dual

A

«* M e € o P
Mmpking itV by himselfy even against the interests of others, is '~

‘e

-;said to be pervasive. Broblems confronting high school students

b

‘are nost _oft en‘cast)as purely personai, with attention focused

>‘. -
\ . a

“on other students as the cause of the probh§ms5 Such-a formulation

is held to result from the structure and content of schooling.
Lol - . . . . , -
This competitive spirit of schpolihg accommodates the ‘

4

comoevltlve solrlt of the polltlcal—economy, where the probiems .

1n oeople’ﬁ llves and work are typlcally seen as 1nd1v1dual ones,
.!
and deally w1th other peop;@ as.their basis (see Mills, 1959,

° -

Rytina ,»Form, and_Pease, ;970).9 Such-a perspective acts to

. 4 B o
¢ivert atteniion from the existing social structure, conseguentidy

- . . ¢
a . - %

e .Bu* he competltlve values relnforced and possibly 1nclucated

¢

-~

oy schools’ are only one part of the al#enatlng life students

eXper*ence whlch antlcipates their futnre occupatlonal role B

oerzormances. The structure and content of hlgh school currlcula

4 L1

addluloﬁally nirror the occupatlonal sphere through emphas1s on

¥

1) conrormlty, 2) external rewards, and 3) varlous ndncognltlve

4

.oehav1drs. Specifically, high schools are ??1d to° value conformltz

' s
., over sel: dlrectlon. Obedlence, that.ls 1s preferred to autonomy.e

Such behavxon is in conformance with the hlerarchy of "authority in

SChools and ‘work plaees allke. The ex1stence of rewards ‘external to
Jrohe aork plaoe i whether gradesaor Mercurys - notlvates the des1red
con;ormlty. And certaln noncognltlve behav1ors10w§10h ‘result in 2 f
these eiternai,rewards are exhlblted by sucbessfnl students as \
well as successful employees. } R S

T T 00006
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. evident. It is also evident that different kinds of work are

~
1
>

'
‘)'P;'“‘ "
. | *
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I
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The competitive, conforming, reward seeking, personality

° " ’ i
‘

oriented nature of School and work environmentsfis-ﬁeen to be -

1fferent1aued along these dimensdions, w1th the predicted result

that ‘schooling must be simllarly dlfferentlate These dlmens1ons,

-

en, constitute preparation which is functional'to/successful
. »

oy

-
v

3

¢

role perlormance at varxous 1évels of the occupatlonal structure.
'As Dreeben (1968) contends, "If. schoollng forms, the linkage between

the family life of children and the public.life of adults, it must

prov1de experlences conducive to learning. the pr1n01ples of conduct

ara patterns of belavior appropriate to adultpood.“ Grannls (l967)
N f "és
nas pointed out that the organization of york at each legel of ﬁ

.educatlon provides stuﬁents w1th a’ modeliof the mode of work ﬁ*

-

S "( ¢ .
organ,zavlon tney will encounter 1f theyttermlnate their educatlon
This reasonlng may- be extended:

a< *nat point.,

F

educatlon a student. has provldes a model s1mllar to the one

provlded by the amount . %f '
In less general terms, people who work at "middle class,"i~ )

-~

white collar (conceptually oriented, people oriented) occupations '

-

+ would be expected to .meet with experiences in high school that .

- -

The kind of L

4 ISR

]

would dlffer from the experlences people.would have who work at 1:,\

. . 5
"working class,"~blue collar, manually oriented occupatlons.

" .

The

?

.s»rucuure and content of social relatlons in hlgh schools would

107

be dl ferent, for students in agcademic, . college preparatory tracks .

than_it would be for these in non-academic vocational tracks.h
- T ’ . ‘ ‘
« In addition to differences in status, security, and wage.,

gzructure, it is apparent t "white' collar" work requires the

d autonomy than. "blye collar" work.

-

exercise of more judgment®
Ildely aﬁreed upon des1rab1e tral s for whlte collar and blue

n
collar employees would prov1de r\ acatlons of values and behav1ors

«




L) lr ) ‘ - . )

which schools would seek to dlfferentlally cultlvate through the D
structure oﬁ socmal relations: Evmdence that such values and ~

behaviors are cultivated mlght look llke this: : .

L F 4

A teacher in a non-academlc track classroom would be predlcted

? b

, %o denand more conformlty and obedlence, more teaoher—dlrected,
. teacher-initiated activitylthan a teacher in an academic tratk *C}
<o ” )
classroom.11 Only systematlc study of fhe soc1allzatlon emphases ’

' ¥

in classrooms of both types would proV1de ev1dence of the ‘amount °-

; qf»cpportunity students have to exerclse gudgment; independence,

Al v Y . ¢ [ ) . , : * . ) . L
’ and autonomy. ‘ ’ . - %
~. . . N ,

. . 4 - C 4
+ . . '
Problems with the Analysis T o ‘
~ . ‘ '4 . . §
LY ~

Despite uhe apparent self- evmdence that schools repllcate

The svructure of socmal relatlons~of product;on, such an analysms

(" # _,,;'

presentS's@veral problems Wthh have to do’ prlmar;ly w1th.
bR
o 1) a challenglng consumptlon 1nterpretatlon 2) the uncertaln
qoact of SChOOllng on noncognltlve studént attrlbutes, 3) the -

i 1ncreas;ngly maladapt;ve rof§ of schbollng in' relatlon to the
!‘ * ° !
‘ needs of productlon and L) the absence of an adequate data base.

..
. 5 -~ s
q * . . S ,n' .« . H <; . - ‘\ﬁ ¢
. - . L. .
-
.

?roductlon or ‘consumption ° ] e e S

i ’

| % \.v”he occurrence of a repress1vedh1dden currlculum, allenatlng.

-in the; Marx:Lan»sense,12 Wthh reproducesﬁthe SOClal relatlons of

] productlon, has been "kplained somewhat’ dlfferently by Ivan "~ C

(X2
.

. IlllCh (1971), who,attr;butes “the chjgfcter of schoollng to the, N

' needs c¥ consumptlon rather . than to those of. productlon. Accordang
. ’ o
‘to Illich, schoollng develops the noncognltxve traits such as :

_t -

doclllty which are necessary for manlpulable consumers- "Once % - _
To man.oc woman has accepted the need for school, “he or She'lS easy :
Q ‘ f g
~ERIC prey for other 1nst1tutlons" (1n the Sphere of product consumptlon) L,

LT 00008 Lo
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’ Successfully,schogﬁgd students learn what is standardized,; dertified,
C % “pre- packaged, “and purchasable is worthwhlle. . 14 o B

]
t

Such dlscus31ons -of the allenated consumer have held some

.. . currency. in’ crﬁthues of Amer1¢an life 1n general. 13 Related '/\ ;
. ooservatlons had been made by Chinoy (1955), e.g., who, ;n his’

3. b 2
udy of auto workers, refmarked that the concern with 1mmed1ate

A3 ]

-

.L:

¥4 5
\
raq catlons unrelated to oné's occupatlon is encouraged by prevalent *
* .-

PR values 1n\Amer1can soclety. The massed apparatus of- commerclal Lt

. -~

G‘q

re advert1s1ng 1ncessantly stimulate the desire for thlngs wh1ch<are ¢
- I
; mmedlately avallable. « o e Amerlcan .culture has shlfted from a ) ,
<2 @ »
. central concern with the values of productlon to the»values of

. -

e . ',consumptlon.? A though hlS gsample of young auyto workers verbally

&

-

. prof e sed conce wdth occupatlonal suctess, Chlnoy concluded they -
| were_more likely to\be 1nterested 1n\"golng»out°“ "having a glrl "

L Zfriend,;.aravelling,,ownlng a car or anmotorcycle. Thls;consumerlzatlon

o . Sé culture can be construed)as contributing to the repress1vene3s of

' ot \\soc1al system, Glntis (19?éa) wguld-agrue however, that "the'., -
\’“ ;f sales pltches~of manlpulatlve 1nst1tutlons, rathertthan generatlng ”

R the values of commodity fetlshlsm merely’capltallze -upon and R

.

Co ; relnforce*a set of Values derlved from and reconflrmed by dally
. - : et B - ' .
' personal*experlence in the ‘social systgm.* Schoollng and advertlslng,

a 5 P

Ve then could not be explanatory,varlaﬁles in accountlng for consumer

coﬁscmousness whlch is generated prlmarll from the work life

. . experiemnce Of'lnd v1duals.’ And thls eXperlence i's such an un1nv1t1ng
\ 1 . . }

context fOr satisfylng act1V1ty that the reasonable response of

§-

.0 1n61V1duals is to empha31ze consumptlon: “It may not be much but

S it's a.ll we've got cie e consumen values are nbtfaberratlons 1nduoed

Ex]

s . .

- -+ by manlpulatlve socaallzatlon" (Gintis, 19?2a:81) . .

] . f - - ’ b A ’
I Gnntls appears to satlsfactorlly confront Illlch s critique,.’

ERIC | - e PR ,

.. ~

o Tt g0009 L
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.partlallJ because - although nelther says it - the two explanatlons ;

nay “bu be nehhssarlly*lncompatlble It seems true that the creatlon
7y

o new markets’ 1mplleé the constructlon of repressiye soclaI relations
o

in order to meet productlve needs. That 1s, through ‘their repllcatlon

of the allenatlng structure qi social relatlons ‘of productlon. -schools

. ,l] -
contrlbute both to productlon and consumptlon of p! oducts 1k
c*

The '
need to Bhape oonsumer demandd can be,. seen to bevcompatlble with the
\

need to supply a docile, manlpulable labor force, and both needs can

be" net by bureaucratlzed schoolyng. Glntls' obJectlon to Illich's

LY

Iormulaulon 1s directed not at 1tq critical assessment of capltalist
.accumdlaulon, but at,the.soclal actlon this analys1s implies: After

. one nas aQCepted that the character of schoollng derives from IR

-

.capltallsm s néed to manlpulate consumer demand rather thap from T

r

o vts néed to manlpulate worker behavier, the program 1nvoﬁves

0

‘address1ng the oonsclousness of people as'ponsumers rather thaﬁ as

producers, and’ thls lS unllkely to result in any amelloratlon of the _
] ' ¢ [}
j{allenatlng condltlons in the work place.

Gdntzs clalms thatgunallenatlng xbrk is poss1ble‘through

decentrallzatlon rotatlon, worker control, and the relntrodUctlon

o~
of craft in productlon, with reorganlzatlon aTong master-apprentlce

i 9

"or gr up control lines. HoWever, an 1nst1tutlonal context w1th the

neeo to malntalﬁ power appears to result in bureaucratlc order 1n
' productlon Whlch, ﬁhouéh flexible for decision-making, creates an
'inflexible work place. Beyond thls, technologles and work roles f

Whlch max1mlze proflts predomlnate and "product attrlbutes are

//J determlned by thelr contrlbutlon to grosSs sales and growth of the '
B enterprlse" (Glntls, 1972af The: control, proflt and gr0wt

vlu

1mp11c1t in da 1tallst economic instit 1ons im ly allenatlng Social
P P

. relatlons of pro&uctlon. /To summarlze Gintis' perSpectlve in his' . ‘th

&1 R ~

' 0001 yoo
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It seems clear that schoels 1nstall the values. of
docility, degrees of subordlnatlon cOrrespondlng -
to dlfferent levels in the h1erarchy of productlon,

and motlvatlon according to external reward It ' ; f‘,
‘seems )80 true.that they do not reward, but S .

: .dnstead penallze behav1or " By 1nh§b1t1ng the

oy °*

full develOpment of 1nd1v1dual capac1t1es for . v -
*meanlngful 1nd1v1dual.act1v1ty, schools produce ,

Tlllch's contended outcomes:‘ The 1nd1v1dual as ' 3

paSSlve receptor replaces the 1nd1v1dual as actlve
agent. But the articulatlon w1th the.larger soclety .

«is production rather than onsumptlon. (my emphasls)

Glntls most conv1nc1ng evidence in’ refutatlon of Illlch's .
* .-

UheSlS appears to focus on: 1) the extenslve h1stor1cal reseamch ¢

(e g., Katz, 1968 1971a Gallahan. 1962 Cremln, 1964 Spgangf
'1972 Cohen and Lazerson, 19?2, etc ) whlch attrlbutes changes e
;ln £he educatlonal system to .changes 1n the developlng system\ |
of produotlon, 2) studles by economlsts (Denlson{f1962 Schultz,

1963) showing education to be a major.source Qi,economlc growth, °?
E:.,

in 1ts labor traifiing function; +and 35 research whrich demonstrates ?

A

;o

that noncognltave tralts developed through schoollng explaln
A 4
~more‘Var1ance in worker préduct1v1ty than cognltlve .ones ﬂGlntlS,
’ > -l

1971)% @

h )

“Voncognltlve effects of schoolln ‘ ) T ' !

:
Evmdence related to thevdevelopment in .schools of noncognltlve ,

4 € -

tralts presents dlfflcultles . The “social relatlons of schools, for

example, cannot be Sald to accommodate the structure of soeial e o

relatlons of product;on 1f the attempt is made. to slmllarly soclallze

oW . 00011 o ;T
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dilTler entlal soclallzatlon practaces are employed, whether track— .

‘r971), That schoollng 1mparts these tralts may not be so.- Jencks

¢ . . - k’ v 2 ’ : e i

svudewts of: d1fferent socmal orlglns anq'occupatlonal destlnatlons.‘

occurs and whether such soclallzatlon has any 1mpact. - '¥

In view of the ex1sten€e of adademlc and vocatmonal tracks and . -

Thle corresponding occupatlons they prepare students for, it may be y

(e } b"

assumed<that studenté are soclalxzed dlfferently. But whether the L

l [ B

csocfallzatlon of vocatlonal track students is d1fferent lrom\that ‘

of college track students .and dlfferent regardless of orlgﬂn status,

as pos culated’by Bowles and Glntls, 1@not yet certaln. ,\If ‘ ¢ “\? &

* {
soe01 ric. or class specmfib the- next questlon is Whether such

. <‘ "0‘,, ‘
practices have an 1mportant 1mpact. Whlle 1t may be granted that

o C 1t nax1m1z1ng flrms f1nd i% remuneratlve to hlre\more hlghly

educeted workers at hlgher Pay; even 1rfespect1ve of dlfferenees }k i
- < -

aming 1nde1duals 1n cognltlve ab111t1es or attalnments" (Glntii_ L
/ V-

(1971), or 1nstance, whlle attrlbutlng great %mport to noncognltlve

' tra;Ls in the explanatlon of income dlfferences, holds that manyUcf

bese traits are dlfferentially-dlstrlbuted prlo to secondary

SCPOOllng Feldman and Newcomb (1970) have made similar observatlons '

-

aboutrhlgher educatlon on the bagis of over 1500 studles. .Shea and -

o~

Rehberg (1973) found that, in relatlon to 23 noncognltlve-tradts,

'lt must be establlshed flrst whether ‘such 51mllar 3001a11zat£gn . '}\;

[ 4

L

the- efTect of schooling wak simply to extend pre- e xisting CLN

N . 9‘?\(

dif’ferences.16 Astin (1961) -takes the extreme posmtlon that the N e
ellects of schoollng can be explalned almost entlrely when enough"
student body characterlstlcs are controlled However,fﬂess;and

13
- .,

1orney (1967) and Dreeben (1968) have portrayed the schoof-as N

.. raving a powerful effect on the formatlon of student attltudes and .

-

- . . 044 P
. N "' . e

4 1
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One resolat;on of thls 1ssue may be that, ow1ng to the ﬂumber. g

-~ .q PO -] . ~

: ~and o1vers1ty of nOncognlxlye ﬁralts, dliferent researcﬁers may

te. adaressxnr dlfferent tralts. Kohlberg and,Bochelle (I972).\for .

4 v
N
‘ 1

( " . " . s .
: lnstance, say, ceLun . . . ) T

"yefilects rather than creates the values. Such an. explanatioh is

> . . r . .
. . M - . .
L) . 1}

The relaulvely general 1Ongatud1nally stable personallty

tralms which have been 1dent1f1ed in earller chmldhood

L4 Py

: ) L )

are tralts of temperament = 1ntrovers1on extroverS1on
{ . .
pass1v1ty-act1v1ty - Wthh nave~been shown to be‘ln ]

~

large part heredltary temperamental tramts: o
B .L ( .

.
¢ .
.2

implicit-
in the structur andwcontent of a sbhool currlculum ar similar‘to
\ "‘ \

{

espouse,4qo causal rglatlonshrp e ;ats. v
S e

<he values student

Bereiter (1972) sugge S thﬁf étg.‘ althquh both-students and ‘ ~

~— -

mar&mng systems are compe‘ tlve, "we are merely looklng at two sides

8f <he same thing, . the prevall'ng values of ‘society.” - Schooling

1) consmstent w1th the Bowles-Glntls correspondence pr1n01p1e that

* douots'the educational impact ("explicit teaching,” 1.8.¢ .

' thiavalues of the capitalist socmety are repllcated in- both the

* -

, ,school,an& the home, but 2) 1ncons1stent w1th the thesms The school

L

1nclucates these values. "For th? most part people who receive

vs

’dlfrerent schooling are already dlfferent in other ways that make*

ohem non-comparable and that makes it imposs1b1e to 1so;ate the,

effec» of schooling” (Berelter) . L T
¢ ( A
P Impllolt in Berelter s-argument, nevi!bpeless, is some  support

for the thesls that-school,;nculoates values.” While Bereiter ~ .

\o . . o ¢ ~

-
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- of social class .and rélative scholastlc success.

12

N .
. .
a

currlculum content) of schoollng, he concedes. that the "condltlons oo
‘of child care "1, e., structure of the curr1culum, create spec1f1c

atmospheres which may be permlss1ve or coercive. This appeal to :
V. ‘ . .
the importance of structure enables Bereiter rto‘deny education’s
&

effectiveness:at noﬂcogﬂﬁtiye development while agreeing. with -
uhe potentlal 1mpact of’ "condltlpns of chlld care."

. Now, le%

)

's conslder whatwnoncognltlve tralts gintis has in

“@ind: . + . the affective traits that are rewarded in schoél . -

; . - .
Q come to correspond to'the needs of alienated production, and this,

11
(XYl

-

8 . ﬁ)
he DOSUUlabeS, is evident 1n the dgocial relatlo -of the classroom. .

{ .
These include "degree of subordinancy corresp0nd1ng to dlfferent N

’, . ¢

+ levels- of the h1erarchy of productlon," "primacy of cognltlve as

ooposed*to creatlve modes of soclal response," (see Gintis, 1969),,’

{

, notivatlon by the,"external reward of grades asd promotlon,

and

-

llnally ) P Co.

. v s .
Just as the wdrk procesd is stratified* and N

- > -

-k,
. e o o

workers on dlfferent leyels in the h1erarchy of author1ty

P

and status are requlred to dlsplay substantlvely distinct :y,:
patterns of values, asplra 1ons,,personallty\ﬁralts, and
b 'modes of "social presentat on"+ (dress, manner’of speech, ', N

persoﬁal 1dent1f1catlon, Aoyalties to ! particular

social system), so the school system stratlfles, tracks,' ) w

-

and structures soc1al 1nteract10n accordlng to' cr1ter1a ' ?
1 (Glntls,-ﬂi'-
'1971 see also ,Curti, 1935 and Gorz. 1970)

r1hls last set of noncogﬁltlve characterlstlcs comprlse "mlddle
f class™ values, attitudes, _manners, and skills that schools, .

because of the social class background of the1r teachers and

adm1n1strators. are lrequently said to impart.

.. >

'

)

For example+ a
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guite recent progressive report on the aims and'objectives of .
. education in Canada @Provinoial Committee,'1968) cited by Katz.
(1971d), _emphasizes the development of "deslrable" attltudes,

i.e., reformatlon of working class into mlddle class attltudes. (q

o
v -
[

. Rich (1960) contends, - . - B T
' Many tedchers, falllng to recognlze the characterlstlcs
and social patterns of the lower class Chlld f1nd that
‘) ' the lower class child is & disciplinary-problem, lacks
motivation, anc does not cemonstrate the manners and
morals becoming to youth. This'ldck of understanding
" _ " seems %o .-stem from the fact that publlc school teachers
h ’ typlcally come from middle class famllles e + o o+ Many

- {

"‘teachers unlntentlonally and without reallzatlon of the -

far-reaching consequences. try to get.lower class '
e €cn11dren to ad0pt a code of behavior that is s V.
*T X . qulte'forelgn and unnaturel to them: s . . Many
teachers discipline }n terms.oi etiquette arid manners
. : sanctioned by.tne middle class and, as a result of this
inculcation, aang teachers are &iscouraged‘to finc their
- , _efforts unﬁroéuctive'in converting lower class children
to their way of behaving.

ﬁargey (19?2) likewise found teachers seldom alter their behavior

or curr1culum (structure or content) to coincide w1th the behav1or‘
L ~'thelr lower class students dlsplayed. Add{tlonally. the problems

schopls have with upper middle class as well as lower class students

~

has been pointedly emphasized lately:
The "bureaucratic and professional organization of !

modern teaching is not making connection with the : 8
a

« + values and practices of the current urban lower class.

& . . 00015

frm i — e comrre— — 4




l 1k
- o -The daily routines of educational organizations as
s : N ' Q
%ﬁ . . now structured are.also boring increasing numbers

9

‘ . of affluent adolescents in the cities and 'suburbs

whose hachground and life style generates néwj

demands for varlet& and flexibility in instruction.

v

(Panel on Youth, 1974) ~ ° B

s [y

« ' ] . 6 )

Thls‘portrayal‘of the unsuccessful attempt to inculcate all

¥ \fﬁstudents, including those from the lower class, with middle .o
V . N
1; #yclass values is qu1te dlfferent from the Bowles-Glntls charge

]
i
|
|

that schools dlfferentlally impArt such tra1ts in & class speblflc

W

- way. 12 (See Shea, 1976)- _ 2 ‘ ' . Nf

Regarﬁless of the ex1stehce of. tracklng, if the attempt is -

made 1n schools to soc1allze chlldren s1m11arly. schools cannot > 4

* J PR
. /
be Sald to accommodate the ex1st1ng Structure of social relatlons. {

. v e 1

If such an attempt is made, however,~ the Bowles—Glntls accommodatzonv
thas1s, i, e., the correspondence prlnclple, 1s made more credlbleh . ]
\’r\ i V- -

Evidence for ¢he thesis ‘includes’ Harvey s (1972) flndlngs that, . .

..
7

compared to teachers in mlddle class classrooms, teachers 1n lower o

-~ €y

class classroomd were more d1rect1ve. and that behaV1oral control \JV F

'~ appeared to be the prlmary goal. S ] v N L
- - ~ &‘\,

E 3 ’
¥

Schools can accommodate the sdcial relations of productlon

T

simply byethelr development of spec1f1c attrlbutes which are adaptlxe

to the work place.' Or schools can faibl t6° accommodate the SOClalL .

) ws %

relations of productlon through unlfogm attempts at 1ncult1ng all.

., students w1th sxmllar mlddle class values, wh1ch - to the~extent'! L

' such 1nculcation efforts are suiafssful - would be freque?tly Vf'é ?x
maladaptlve to ths work“place.- : é}’; N a. T ¥ '

. N » ] . L c”/“\; , C -

Q o ‘ . ) . S n . e '
E / ’ Ve .- ’ ' \'/- - "\ o !
T 14 [¢ U: S S




-

crooling ag preparatlon for ClaSS~#peClIlC work -
[ - »
- ? 4 e
« If iz 1s-true that classroom soclallzatlon antlclpates the
social.relations of the work place, current worker d1ssat1sfact1 n

2
. is not easy to explaln. The "over-education" or "under-utlllzatlbn"

walch currently characterlzes the work force is substantlal eVldence
y
for the-thes1s that schooling does not accommodat//the neeéds of
‘ ¥

productlon. Assemoly line workers w1th several years of college,. ’

-:e g seem less content than those with only a hlgh school diploma
N h

(see Berg, 1972; Shea, 1975). ‘ . . S

The Carnegie Commlss1on proaectlon that by 1900 twenty-llve

L 3

ﬁercent of those graduatlng from col ege will aqceupy occupational -

~

s1lo0%s held by hlgh school graduates a decade earller forecasts

’greater worker dlssaulsfactlon, especlally whég only halflof these-'{?*
. "\
ions will be "upgraded" or "enrlched" at all, i.e., only the

osi

'S -

walifications will be changed, not the fiature of the work

Ko

“Aronowitz (1973) argues convincinély that not-only are work
requirements becoming artifically/hlgh (see Yager, 1972), but that

The; dlsapvolntment experlenced 9# those filling these’ pos1tlons is .

T

i

ooucwtlally radlcallzlng‘ Much current ev1dence to support the

v

effects of over-educatlon o2 the work force thesis is anecdotal.

However, it is dlfflcult/to support that schooling accomuodates

The needs of prodyctl when the tralnlng for 1ndependence and

autonowy said to 0066; ln both colleges and college preparatory

ohign school tracks provides workers with precisely those qualities

which

they~could not use in the.work place.

-




~ ¥
11 . N

- An adeqdate data base - BT B Do

.That the structure of social: relatlons in’ hlgh sbhools is
A
t

for students in academlc, college preprartory tracks

than 1t is for those in non-academlc, vocatlonal tracks requires

’

LRI -~

- . . more ev1dence than currently exmsts.' The’ research proposed here
“ LS

has track assignment as the 1ndependent varlable. About one-

.

half of zll US'high‘schools employ a tracking system. Tracks
are understood to comprise‘career lines, ®.g., college preparatory,

vocational, technical, Industrial, business, general, basis,

. - and remedial curricula. Students in different tracks are,
___,,_(”——-—-——":—” 4
. separated into di¥ferent courses or different classes of the same

r

Lt

- ' course, although sometimes students from differentltracks take,the, _

‘szame course in the same classroom. The importance of tracking in

. ¢

7" %ne .present gt udy is the degree to which it antlclpates the
. ]
occupational roles of students.. While it 4s p;aus1ble that

& academic track students are being socialized for professional

~and seml- rofess1ona1 OccupaulOnS, students in the vocational

Irack are being socialized for unskilled 1ndustr1a1 work, and’

students in the general-business-oommercial track are being
S : M . . ¢ - .

. socialized for skilled dnd semi-skilled service occupations. s

€lassroom eocialigatiOn,'the dependent variable, will be .
. N »
defined by characteristics descriptive .of self-repowted teacher

L . s %

emphases on the following. behaviors: ’ _
neatness =~ @ ° ¢ independence '

' punciuality , . judgment -, :

. oovedience - : creativity -t o
s gocility ! . internalization, of rules

subordinancy ) autonomy

) respect for rules curiosity -
conformity ’ . originality ., e

fRIC . wi. -7 ooots




','>‘/. ) ) “ . »17
- ) A ; - A . -
- It is hypothesized that differences in emphasis or non-emphasis '

- . . . S . - o Ty
‘on tnese behaviors w1}l be greater betweenr tracks than within - ;

v Lo e : . R

them. Interview dath will be coliected frbﬁ the. nopulaﬁian of

. .

e - ‘
/’,’
vw«"f«*

e
A

sumshn

g
)

seacqers at two’ comprehensmve hlgh schools., Intervmewmng the

> o f ¢ :*

nonulatlon has the a&%antage of av01d1ng sampling problems,és’

L . - LS

we11 as, insuring that some 1nterv1ewed teachers will be assmgne& i

2
<

"
.
"’lm,,

. TO TWO or, possmbly three dlfferent tracksu The analy31s may f B

emphasize the responses from these teachers, 1n order to determlne

ik
3

To what extent students in different tracks are 5001allzed -

M

1?fet§nuly, ceuérls parlbus. Hypoth//es*w1ll be accepted or T

°

rejected on the basis of alysis of varlance, which w;ll z

Ry

- — B o “%ﬂ
‘e N 2t .
vermit comnarlson—cfzgzghln track dlfferenoes to between track %

~ —

-

HLY
i,
.,

Pad

Gifferences 1n teacher socmallzatlon practlces.
| - - T

+ . i (Conclusion ‘

- * ' ~

Because of both the 1ntu1t1ve appeal of the Bowles-Gintis

"fl o .‘ N
v \13'.,5;?; i

phe31s and its increasing acceﬁtance, the data would be expec«.ed“g

q 4

<0 supnort it. If the 3001al relatlons of the classroom'are found -

.
\ o~
. &

notv to replicate those of the~work place, at least requlred dataﬁw \ .
will have been brought to bear on the thes;s. and at most the '

thesis will be called into questlon. .

it

The 1nst1tu*sanallzatlon of any explanation 1nvolves flrStultS

- . E

widespread acceptance, then 1ts gradual and tentatlve reJectlon-
S

3

and finally its modlflcatlon and 1ncorp0ratlon into a larger
i framework. In these terms, the present research would contrfbute ..
either to the 01051ng of the Tirst stage or the openlng of theg

9

\ . ’ . . . i
. second. . . _ 3
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Research address1ng the Bowles-Glntls version of why

catwonal reforms{fall to achleve equallty holds an unusual
& -
ce 1n~educatlona1 research It does not attribute thls ‘

-

"."

edu
b_”x
a!L
%

scn0071ng 1uself., To the extent this structural exPlanatlon

=

for the failure of educational reforms,can be empirically

A}

‘supported, it will challenge the means of production that

schools are said ;to accommodatée.  ~

- '
.
[

/ .

[y
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Grren
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lure %o genetlc, community, or famlly 1nfluences, or even to
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) .?cs;asz, says, "'”Lght aﬁSwers.' spe01allzatlon, standardlzatlon._f

¢ . ' ‘?GOTNOTES _r’," ' T
s : ’ . e

1 ﬁs Sewell and Pauser (1972) observe, “the founders of the A
disc? plrne, including Yard, ‘Comte, - Spencer“ Durkhelm, and - /-0
Cooley, were 11Ferested in -the, role of schooling 1n pass1ng(/ "
on the social and cultural herltage. Broad staterents about

-

s

educatlon s role 13 cultural transmlss1on. soolallzatlon,ls001al
contrqr and socigl progress characterlzed the pre-World War II
s001olOﬁy of education literature; various types and levels of -
education were not speclflcally treated (see Qlark 1974;
Korloerg and Rochelle, 1972) :

.~..“ ‘ P . . s .

*2  Much nore recently, Paul'@oodman (1969) has observed, "Out
schools refliect soclety very closely, exqept that they emphaslze'
many of its worst features." George Leonard* in Education ahd -

~ ‘narrow comoetltlon, eager acqu1s1tlon' aggress1on, detachment

rom the self, without them, it has seemed, the social machlnery "
would orieak down&:@Do not call the schools cruel.or unnatural
for . . . furthgrlng what society has demanded i

. . _ -]

{3\//Accomﬁodatioﬁ»is used here in view of the.Bowlés and Gintis. _
(197%) observatibn that * . . . the day to day contact of parentsji
and children with <he competltlve. cognitively oriented school
environment ... . buttresses,ln a very immediate .and concrete way ]
the technocratig perspective on economic ‘erganization.”

¢

xw, -
4 -

L  “Social relations of production” is defined by Bowles' and Ginmtis

(197#) as. "*he'system of rlghts and respons1b111t1es, dutles and
rewards, that govern the interaction of all JAindividuals 1nvolved in
orgenized productlve activity." (See also Gorz, \QZO) The Social

relatrons of productlon form -the basis .for such div rgent stratlflcatlon

. ‘systems as caste, feudal, serf, communlty-éollectlve, and the -wage

*

labor or cap1ta11st and state cap1ta11st types. The stratlflcatlon

system of advanced papltallst societies is based on a hierarchical
d1v1s1on of labor, w1th top~down power and control (Weber, 19580' j
Marglln, 1971) : . ‘

00021 . : )
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> 5 Ceor e Leonard has obserued,_"The task of greventlng the new .
_ge neratnymfrom changlng 1n anx deepﬂor s1gn1f1cant way is .
_ ¢ o récisely wgat mast soclet1g§ requlre of thelr educators." - .
5 4 o D . B - ] . v . e %

s

»

. b An—alternatlve explanatlon for the emphas1s on control in schools |
is 51mply ‘that,. In any 1arge group of people, a .central focus must
necess;rlly be on,methods of controll: "To reorganlze a school 1n
such a way that young persons have besponslblllty and authorlty e

o aooears extremely dlfflcult because stich’ reorganlzat;on 1s i

incomoatlole w1th the bas1s custodlal functlon of the sqhool.

(ranel on Youth, 1974)° Bup such an explanatlon 1mplles no variation

'in crowd control ~techniques within a school, unless teacher backgrounds

’ dllfer by currlculum type and  pupil type, or unless control is

¢ adapsed to the soclal class,ofvthe students. N KA

Q- '

. .. b e . '. -.f‘., . . / . .
7 Alienation as it is used- nere refers to soclal pr6cesses rather

"Than ©0 psychologlcal states. Work is understood ta be allen&tlng
. f.0 the extent that its h1stor1cal development content; and structure

‘.

<

A

ekxist apart.from workers. - .. - .

.
Al ‘ . .

~8. Alshough how schools. allenéte students dlYferentlally will be ~ -
’onimégred later, it should be suggested at the onset that schools
-,,aﬁlgqg}e all students by ¢ "pass1v1ty, subordlnatlon, forced’
seoaratlpn from self, fragmented sequenclng of learning, age
":‘seigs tlon, 1solat10n from communlty llfe with the unrealities,

! 3 ‘school. that follow, an almost exolusxve .instrumental emphasis
Tonrfuture - .gains from schoollng. (Schafer, et et _al., 1970) ~ \\\

[

]

. ¢ - " * ! ’}— . LIRS
9 . Ferrandino (1969), in-a dlscuss1on of youth culture in the e
" L 1ted States ﬁurlng the 50's and 60 s, contends that the léevel of
éonsciousness was at the level of 1ndrv1dual consclousne9s- «If .
ong, couldn't makéwlt (sexually, soc1ally) it 'was his own fault and
8 nox the system s, iJe., the connectlons that Seemlngly '1nd1v1dual'
7 proolems of fadjustment' and an ekploitatlve, oppress1ve soclal
system hadn't been mhde." .- « o "*;
- 4 a . . ’ . “ 7. . R . , 14 o
‘00022 S . '




AN
10 The noncognltlve benav1ors referred to. here are dlfferent
from the ones referred to by Jencks” When He says the noncognltlve
1‘1noact of schoollng is minor. The political econgmlsts usually
- refer to noncognltlve tralts which are more»SubJect to change
'than, e. g., the personallty traits such as pass1vmty and 1ntroverslon.
11 ~ Parsons (1659) was speclflcally concerned with the classroom
.socialization of ;§e chlld with its 1nculcatlon of values and -
norms.’ Both Durkifeim and Weber saw the teacher as the- soc1a11z1ng
. \agent in the scnool. - _ ‘ o
v . . ‘v.s\ N * . . ' '
’12 For some concrete expression of the aiienating nature of
schodling and the work place, cons1der such ‘songs as the Coasﬁers'
“"Charley Brown," Chuck Berry' s "School, Days," the Sllhouettes'
"Get A Job~J/and Fats Damlnoes' "Biue" Monday," all of/W§&~h were

poPular in the 50's as "well “as. more recently.

-

PREEY

13 ’Iilich (19%1) observes that severé’dislocations deriving from
;raé%entatlon of work and the community and 1nst1tutlonallzed
rnequalloles are contained in mental and penal 1nst1tutlons.'

14 In® his analysms of the ‘popular music of the:60's, _
Ferrandino (1969) p01nts out the 1nd1v1dual pseudo%problems -
which dominated lyrlcs, 8.y "¢an one make it w1th*yarsha on
Saturday. night?" | S ' - g N
- . ‘,‘ . . \
15 Indeed; aceording to Bowles and Gintis (1974), " . . . for
une Vast maJorlty of workers and jobs, selectlon. assessed joh '
adequacy, and promotlon are based on attrlbutes other than I. Q."

1

16 . For- addltlonal ev1dence ‘on the lack of noncognitive 1mpact,
of schooling, see a1s0 Dav1s (1971), Berg (1970), Collins (1971),
. Pullan and Loubser (1972), Frymier (1971), and Backman et al. (1971).

#

*
ot
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» 17 ‘Hollingstread (1949) observed that teachérs belleved academic

Track students have greater motlvatlon or "perhaps teaChers may be .

SaulS¢ylﬁg thelr desire to seﬂ?students reflect th? adademic values
‘They hold." Too, the In Q. distribution did not account for the -
concentration of highér -grade point averageés among upper SES :
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