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’thought'appears reasonable Wwhen one pohdez

has shown tremendous explanatory power 1n 1t frequent and
*'fruitful use in the past (Cole ané Zuckerman7

Re -

° 9

A MERTONIAN ANALYSIS CF $UHOOL DEVIANCE

: Ty . -
i 4 . s - < . LN
. LY . -

"‘Al%houqh much research falling under the rubric of soci--

ology of education‘is still characterized by*the presence of

socliological variahles~and the relaéive absence of a theoret-
\;* )

‘1ca§zsociolosical fravework ‘.creasinq efforto irp the field

educational Dhenomena (cf. Blau ISR.
Hill 1968 Parsons 1959). From our\ﬁ
most welcomed For, while it is not'o'
the usefulness of "variable studieg}f x

nificant advancement toward a. sociologicf

+

xl understanding of .
the functioning of educational systems will not be realized

‘unless. theory receives greater consideratlon. This line of

”

. ?

the 1nvaluable

o

capacity of théory to systematize diverse mblrical findings

3

and to generate relevant research hypoth b's (Merton 19683

i
K

° Consistent with the stance expressed above, the present

Parsons 1937, Wwallace l969) " C . ‘i . ¢
* ‘ . "
endeavor represents an attempt to display the utility of ‘em-~ °

aployinz a soclological paradigm - ﬂerton s!(l938 1959//ﬂ§64

r!'

1968) model of deviance -- in the explicat qn of deviant be— :

havior im schosl settines. Although -there ‘are several com-

L3

peting sociological frameworks of deviance (f r summaries see

L

Cohen l966: Schur 1969), herton s model was hosen because it

-

the scheme has Yeen successfully utilized in,an educational

|
"

- ‘_ . . 5 - H !
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3 is proposed.that sig-

N "

oﬁrspective; this trend is

r 1ntention to downgrade

Y

1964), and because




context by HiIL.(1968) in his study of cheating and by Clark .
'S >
. (1960) in his exploration of the "cooling—out function" in jun-

ior collezes. :

‘It should be noted at this point that the current work
seéks to be both general and strictly sociological in its out-

look. :By general 1is meant‘that the analysis will not fdcﬁs‘on~. ¢

.

one orstwo modes of deviant behavior (as Hill .and Clark héye,

done) but rather on a varied range. As a sooiological?%resen-

¢

tation, the paper will try to delineate how factors‘in the so- °
& A ]

-

cial environment regulate both the rates and differential modes . -

©
* < v,

of deviance amoxg various groups within the schosl.?!
% "y ‘To accomplish the task at hand, a two-step process has been - |
‘Qundertaken. IFirst, a number of somewhat'disparate topics were
surveyed; and secondly, the findings were synthesized by use of

v
- ’

Merton's“framework.
. - ' THEORETICAL FRAFEWORK
' Merton's model begins with the preﬁise that when people are

socialized.to hold a.certain cultural goal*yet are deprived of

access to instit%tionalized (levitimate) means to attain this

4

goal there will be a structurally—induced pressure on the ac-

tors to ené&ge in.nonconforming behavipr. Applying his scheme
.~ 1" . '

\

" to Amirican socliety, Merton contended that widespread sociali-
< 2atlon into the goal of economic success and:the presence of
restricted economio ocpoqﬁunrties conmbine to produce - pressures » 7 -

to deviate in ‘a significant segment of the»population. More-

N [

N over, he went on to propose that differences in rates of ‘aher-
- !
. ration among, varying groups in the U. S. (or in any social sys-

<

‘tem) are a function.of sthe. differential distribution of these

ERIC-. - ~.00604 S
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pressures.,
Having dealt with the source of deviance, Merton then turn-
ed toAa second topic: tpe form the deviation would take. ln all,:

Merton suggested that an actor éonfronted with a'"Qisjunction"
%. * . ' “a', .
between a goal and avallable legitimate means would make one of

.

five possible "adaptations";to'pressﬁre,_the last four of which ,

~ A ~ constitute a deviant Tesponse: (1) "conformity" == continue}to

e 24

ascribe to goal and legitimate means desplte the pressure to

. 4
- . A £ k4

deviate; (2) "innovation" 2~ continue to ascribe to goal, gﬁjeét ”

legitimate means (using illegitimate meédns to obtain goal in-

\

. , L §
‘ stead); (3) "ritualism” -- rejéct goal, continue to ascribe to vﬁ“g%

o .legitimate means; (4) "retreatism" -- reject Dboth' the goal and Ex
legitimate means- (5) "rebellion" - reJect goal and legitimate 'a
means, substitute new goal‘and new means.2 "

ﬁs we have' previously stated, M¥erton's model is predicgive
of what thetrates_of deviance .will be/among groups within any
socialésysten: they‘are held .to be &etermineo by the distribn-
tion of preséures among the system's groups. However, 1it/is .
.. esseptiel to note’ that one majorvoriticism levied agains .t;;
’ %.'latter‘section of the mod;l dealing with potential adaptations g
to;pressuye is that it isAnerely typological and not nredictive . '%
in nature (Qubin 1959). $pecifically, althousgh he set forth a ° . 5
logical soheme of possible responses to a given pressure, Merton
'failed to specify the conditions under which any one mode of :
response (adaptation) will transpire. Indeed, as presently,
fornulated, all the paradigm really says is the when a pressure
A to deviate impinges upon an actor, anything -~ ranging from . “ e

innovation to rebellion «-~'can happen: In light of Popper's

s
s
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' (1960) work,(the seriousness % this weakness becpmes evidentﬁ
by covering all possible respbnses, the latter section of the
model does not present any "falsifigble" propositions and hence

v

{ .
undermines the model's claim to beYa scientific enterprise.

L}

To resolve this difficulty, Cloward Cl95%, l?60.with Ohlin,
.vand lé?h in'correspondance) has proposed that, in addition to
‘. delineating'factors creating pressures tO'deviate,.it is neces- e
sary to uncover and then include in the m;del a second set of ' .
variables which function to regulate the distribution of vari-
ous adaptations among differinw groups within a given social
system. The present essay‘will employ this revision of Merton's
model. > -ﬂ" ! h . .
Lastly, it must be emphasized_that deviance in Merton's
model is defined‘as»any departure from the formal"(not informal)
normative standards governing the appropriateness of, both what'
" goal should be held and what means should be employed to attain

”~.

_this goal. o

APPLYING MERTON'S MODEL TO THE SCHCOL

‘,% I. Pressures to NDeviate . : ‘
T . : >
B %
- " As stated, Verton’s‘basic contention 1s _fhat the phenomenon

N

v of deviance is a function of pressures created by the simultane-~ .
. * 14

ous occurrence of actors seeking a goal and constraints prevent&ng
7

acquisition of the desired end. To utilize a Mertonianaﬁﬁlysis
J of school behavior, then, it appears essential to determjhe whe~
1 ther pressures to deviate within the school are, being generated

by the inability of student <to satisfy a commonly-held goal

v
-

Moreover,,if there dre prhss res, it is also ntcessary to discern

A .
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stated that ‘the overriding formal goal of our schools‘is.that of

how these pressures (and hence deviance) are distributed among
/ ' ’ ’ ‘ .

vartous groups. = '

-

-
o

Success Goal. Hill (1968) and Reiss and Rhodes (1959) have®

educational success. Yet. one must quéstion the extent to which

students actually ascribe to this goal, Coleman (1961- cfs Gor-
don 1957), in his study'of thé sources of student status, ha//
popularized the idea that students place relatively little Liine-
portance cn academlic success. However, the methodological tech-‘
niques employed by Coleman have led us to questioﬁ%this conten—
tion. Qpeciffcally,,Coleman did not measure.student committment

.

to academic success directly, but used a comparative measure in-
. M N ™ .

&

stead., That is, students were not asked to specify the-extent

- . -

-to which they valued academic success as a goal in-andlof‘itself.

.o
’

but rather how important it was as compared to the goals of ath-

'letic and social proficiency. While.it may indeed be true that

students ascriéz to the- ends of athletic and social success to
a greater degree, »thls in no way precludes the valyation of edu-:,
cational suceess to«a high, “though lesser, extent.;

To obtain a clearer plcture of whether ‘Coleman correctly
deptcted the importance:that dotrig well in school has for stu-.
dents, seve;al’other sources of data were called upon. PFirst,
in marked conflict with Coleman, a number of works have found?.
that academic success is positively related to student popularity
on both the elementary and secondary school levels (Bonney 1943;

Gronlund 1959; Ryan and Davie 1958; Turner 1964). Bearing more

directly on the topicu,data from Fill (1968L, Holloway and Ber--

" reman (1959), Relss ‘and Rhodes (1959), and SCQPE (see Boocock

4 g -
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19723192~ 93) reveal that from 66% to 79% of the students believe
getting good grades 1is "very" important.d As a further indication,
our su"%y of twenty-two studies measuring educational gspirations
or plans of high school students showed that 51% (unweighted mean)
of the students wanted to attend college. (Alexander and Campbell
1964 Bennett and Gist l96h Drabick "1965;. Gibhons and Lohnes
l966 Haller and Sewell 1957; Hyman 1953 Kandel %971; Kraus

1964 McDill and Colenan 1965; Pine 1964 65;. Rehberg and_westby

1967; Reiss and.Rhodes 1959; Rhodes and Nam 1970; St. Jdéhn 1966;

" sewell 1964;-Sewell and Armer 1966; Sewell et, al. 1957; Sewell

-

-

and Shah 1968b; Spady l970'rSte§benson 1957; Stout 1969; Wilson ,
1959). Thus,, contrary to. Coleman's view, these data are sugges-
tive of the conclusion that the goal of educational success is
quite pervasively held by students.

One additional fbpic of interest is that the holding of the
academic‘success goal ‘is patterned according to status character-
istics (i. e, Ey 5roup meggership). Of relevance to’the present
work® is that commnittment to educational success -- as measured
by educational aspirations -- is positively related to ses
(Alexander and Campbell 1964; Bell 1963 Bordua 1960y Duncan
et., al, 1968; Gibbons and Lohnes 1966; Herriot31963; Holloway
and Berreman 1959 Fyman 1953 Kandel and Lesserll969, McDill
and CoIeman 1965; Osborne 1971 Rehberg and Hotchkiss 1972
Rehberﬁ and Westby 1967; Reiss and Rhodes 1959; Rhodes and Nam

l97O Seweliﬁl964 Sewell and Armer 1966; Sewell et. al., 1957;

. Sewell and Shah 1968a, l968b Spady 1970; Stephenson 1957 .

Weiner and ¥urray 19633 White and Knight 1973; Wilson 1959),

s related to race -~ a greater proportion of blacks than

00008
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whites are ‘committed (Boyd 1952 BrOWp 1965; Gist andeenBett
1963 Hindelang 1970; Holloway and Berreman 1959 Kandel 1971;
Phillips 19?2 Reiss and Rhodes 1959), and is related to SEx ==
a greater proportion of boys than girls are committed (Haller
~and Sewelyf19§Q: Herriot 1963; Kandel 1971 Sewell 1964 SeWeli
and Armer 1966; Sewell et. al. 1957; Willlams 1972). b

Restricted Access to the Success Goal As Havighurst and

Neugarten (1967) and Heynes (1974) have noted, one of the pri-
mary functions of the school ig that of selecting out the able
@ ' . .

from the unable. On’a°strictly meritocratic level (i.e. in

terms of a01lity),, hen, tne school is ideally programmed to

.+ deny acadeﬂic success to a segment of the student .body. Assuning

f

!

- that IQ scores are perhaps a rough indicator of ability,rit wouid

s seem that the sch001 is accomplishing its task of ferreting out
the untalented.l For the evidence is quite strong that school
success is associated with (measured) intellirence (Boocock 1972
Duncan et. al 1972; Heynes 1974 Jencks 1972) In addition to

bthese meritocratic factors, studies on,the effects of such thihgs
as home envi;onments, ses, race, culture-biased IQ tests, cooling-
out processes, tracking, and teacher expectations supyest that

\ ascriptive characteristics also gperate: (both directly and in-
directlj)to restrict the opportunity for educational success (cf,
Bernstein 1960; Bowles 1972; Clifford and walster 1973; Cicourel
and Kitsuse 1963: Clark 1960; cullen 1974; Duncan et. al. 1972;
Heyns 1974; Jencks-1972{TRist 1970; Rosenthal ‘and Jacobson 1968;
Simon 1971; Tree 1968). '

Thus, a1thou§h no exact flgures are available, 1t seems.

R - L
.reasonable to contend that the combination of meritocratilc and -

. ) . \ \ -
. 00009 2\
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T . Hill (1968). and: Kandel (1971) but also from a number of authbrs\\\

2
-8 .
N 4
1 g . .
ascriptive forces- ccnstratn a significant.number 'of students from

4 .

“winning" in the adademic "contest "

Pressutes and Deviant Behavior Thus far, we have proposed
. that (1) a larqe proportion of the students hold the academic ‘ -
success goal, and (2) .a portlion of the. students\is beinm blocked 1
from achieving this qoal. Given that these two conditions obtain,

the logic of Merton's model leads us to suggest that thk inter- R

action of these two conditions is a major source of the deviance.

»
-

that occurs within the school, 0Of particular import to note here
is. that support for the premise that a disjunction between yhe
goal of academic success and lack of’ opportuhity to attain the

goal is actually linked to the occurrence of deviant behavior

within the-school can be gathered most gledarly from Elder (l97l),

who have ma%ntained that educafional failure is a root cause of

school=- r?lated aberration (Feldhusen et hl 1970, 1973; Hang-

strom -and Gardner l969 970 Jablonsky 1970; Thurston et,

al. 19?# Watternberg 1967) . : - .

Y Y R ' . .
i Distributaon of Pressuress Having offered the general prqpo- ;
LY - (’\'.

‘t sitio# that a means—goal disjunction produces preSsEre to deviate

!

and In turnrdeviant'behavior within the school. an attempt will
. be made’ to further refine our- discussi N Specifically. it is

=5

A %
our conterition thatythe above- mentioned pressures are patterned

- 55‘

according to status characteristics,\gnd, ag such.7result in . r

' differential rates of deviance among . ﬁhe various (status) groups

that nopulate the school. To help garner support for this stance,

’

7

the present analysis will focus on the relation of pressures to . 2

three maJor status characteristicss race (black and white). ses,

- and sex.
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First, it would appear tha} in contrast.to=ﬁpites, a great-

er proportion of blacks experience ‘pressures to deviate. In line’

with a ertonian explanation, thiszis primarbly the consequencev

of the-éimultaneous occurrence of two conditions: widespread as-

cription (zreater percentaqe than whites) to the goal of academic

s
“success (see Pp. 6-7), and a comparative (to whites) lack of op~

portunity to attain this- desired éﬁd see summary of research by

Bpocock 1972:41-50). "It should be stressed that some corroborative-
¢ L

v i

evidence ﬁor,the position expressed-here can be gained from ﬂlder

N

K - . W ) '
,(1970, 1971) who, backed by. empirical data, has-presentjd,a un;e
similar argument. . o ’ B J;h

L .-
contrast ‘to the previous case where blacks (as a gro%p) riot only
. ~

4 ,
Turni&p ‘t6 ses, the picture is not at first so cﬂg;r.‘ In

had less opportunity bu't also were committed - to educatiOnal suc-"

3/

‘cess, in greater proportions, socioeconomic status 3s positively e
related to both access (Boocock 1972; Bowles 1972; Heyns l97h
Rist 1970). and ascrvotion to the @oal of success (see p. A). “

That is to $ay, while more upper-class studenﬁs may desire‘qu-
P
'cational success, more also possess the opportuntiy,tp be suc-

. cessful ‘conversely, while fewer lower- class youths hold the suc-

¥
cess goal those who do hold it are less likely to have the op-~

. portunity to obtain it. Under this situation, it *1s no simple
- (
task to determine whether more higher- or lower-ses students
6.

are subject to meansagoal disjunations. Uide generalization is

Y

not possible as it Was in our inspection of race; what is needed

is comparatrve data specifying the exact numbers of both upper-

’

snd lower-class pupils who hold the success goal but do not have

o

access to the opportunity structure.

S

»
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‘.é"’ Although we do not possess this information. it is possible
n

to pain a roumh estfhate by utilizing an, indirect measure‘of %

meahS*goal disjunction employed by Sper@el (1964) in his study \ -
l of juvenile delinquents; the discrepancy between -an actor,s as-
pirations and his e}pectations..'More specifically and stated

in terms conducive to the current analysis, if we (1) take the v.

percentaze of students aspiring to four or more years of college )

(or any other agreed upon dependent variable) as an indicator

of, the per%Fntaqe of students committed to the goal oh:academic ;
. N { g,
.'succeSs. (Za'take the oercentave of students expecting to com- Y

pletefour ‘or more years of college as a proxy Tor student par-
( 2
ception of the opportunity availabli to ther[s to secure thié moa}..
& ¢ 4
(3) subtract the expectation fercenta e from the aspiration per-

centase so as to compute the percentage of students experiencing

a means-goal disﬁunctiﬁn; and ih turn (4) do this for each ses - 4
\ . N ] ‘ . ,
-.group, then it would ,seem possible to secure at lgast a general

N

. 3 : .
idea of the proportioris in’ each group suffering pressure to de~

viate. . . | ) L .(',i(‘

Fortunately for the present concern. Della Fave (1974) has

conducted research dealing with this emact topic.. He found tha%
x5

the likelihood of experiencinm a rap between aspirations (or what

v

he called “preference ) and expectations was inversely related

-

to ses among hip%n%chool students.~ Indeed, our re-anaiysis of ~
his table (see bella Fave;]974 16”% revealed the following dis-
crepancies between the percentaggkof those aspiring to four or-
more years of college for each socioeconomic vroup I (hivhest
ses) = 3.8%@‘11&: B.3%; III ; 15.6%; IV & 27. 6%4 V (lowest ses) .
= 26.6%. Bised on these"data, the,n,’;w'é_ would submit that means-

-, ‘o ‘ ‘ i
goal disjunctions and the pressure to deviatg it engenders are k»i

C o 00012 L

&




.

-11l- .,

more prevalent among lower ses Students. g

It should be fecognized, however, that our discussion of
social class has centeredoexclusively on high school students.
One might question, then, whether the same 1nverse relationship .

» between ses and pressure obtains at 1ower*educationa1 levels.
@}thouph our data are by no- means complete,.it is our contention~
that the assoclation may even be stronger within the elementary
school. This would. appear to be the corisequénce of tjo related
Y .

factors. : . -

’
< - i
- .

To begin with, the work of NeDill and Coleman (1965) sug-

qests that-the ed@cational asplrations of lower class students

" tend to decrease as they pass through schooI. This notion re-
ceives additional support when orne compares HindeIang S (1970)

finding that 827 of low ses -elemenbary pupils had "high educa-
tional-occupational" aspirations to those of such authors as°

- , ~
Della Fave .(1974),. Hyman (1953), Kraus (1964), Sewell et, al.

(1957),‘an"ﬂeiner and Murray (1963) who found the perceétage

to be subs antially less (ranging from 284 tg 72%) among low

'ses hivh sdhool students.a The 1mport of these research results

is that they are 1nd1cative of the fact that a greater proportion
,;of low-ses %rammar as opposed to_ secondary school students are

committed‘to the goal of educational success. If we can in\

turn assume, as at least some evidence suggests (cf. Rist I970),

‘“‘.that lower-class elementary'students are restricted from access

to educational success in Ways similar to their older counter-

9

' parts, then, in light of the results on committment to success,

Le
P

4

it seems reasonalbe to posit that the pircentage of low-ses
students experiencing a*means-@dal disiUnction on the, elementary

level -As greater than in high school. e

L

S cooas . BN

.
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Secondly, data from Mcdill and Coleman (1965) also-supbbrts
the idea thet the educational aspirations of upper-class students
increases as they progress through schoolé If we can assume onee
again that the opportunity structure for high-class pupils re-

malns constant on aliggd?cational levels, ghfn we can surmise

L 4

that, due to lower cbmmittment to success, the Dercentaae of up—

per-class students possessing a means-goal disjunction 1s less

in the .elementary school.

L4

Finally, taking these two reshlts,together - namely, that

more lower-class elementary s@udents and fewen/ﬁppechlass ele-
)
mentary students are subject to means-goal disjunctions than

-
1 -

their secondary school counterparts,, -then we are left with the

.

conclusion that the inverse relationship between ses and. pres-

sure fcund orni the high\school level is as strong if not st}onger
on .the elementapy school 1level, s . _
Moving on-to the status characteristic'of'segk it is helpé
ful to start by noting that data from SCOPE- (in Boocock 1972:
92~ 93) reveals that the importance of earning "good grades" is
similar for girls (slightly greater percentage) and boys. In-
deed, the research on aspirations referenced eari)er in this

essay,(see p.‘7) supports the premise that there may even be

more bo&s than glrls committed to the'goal'of educational suc-

’

cess. However, as an extensive review of the literature by

Boocock (1972:80 81; cf. Alexander and Eckland. 19?4) suggests,
when it comes to actually attaininz academic success, boys fall
far short of girMs on b both the elementary and high schoo levels.
This latter finding indicates that boys, perhaps dué t\i?nch '
factors as maturational differences, sexarole expectations, and

A

personality characteristics (Boococok 1972179-96), do not haye

L " - 00014 .
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equal access to the goal they pursue, Folldwing the logit of

{ \
Nerton s model then, we would propose that, as a result of

similar committment to educational success in the face of dif-
ferential opportunity, a zreater proportion of boys experience ,‘

pressure to deviate than their female classmates.

St 3
SPressures and the Distribution of Deviant Behavior Thus -

far{/an effort has been;made to lend credence to the proposi-

i

[N
tion that pressure to deviate if differentially distributed
among various groups within the school., Specifically, it has
, been argued that suffering a means;goal disjunctidn and the

pressure it generates is more prevalent among blacks than
[ . ﬂ ’ »
~ whites,. low-ses students than upper-ses, and boys than girls.
Yet, owemust question whether, as Merton's model would lead us
‘ A 4

o expect, the rates of deviance are agtually higher among

~these‘groups. Bearing directly'on this.issue, our survey of
the literature on such topics as attendance, cheating, class-
room behavior problems, dropping out, school~related allienationn,
\: and’student rebellion, has reveale that, with few exceptions,
_‘the dccurrence of deviant behavior has in fact beenaﬁpund to
,. ‘be proportionately éreater among, blacks (Elder 1970, 1971; Heus-
senstamm and Hoépfner 1971; NEA 1963 Ptaschnik 1973 Silverman e
and Blount 1970; Varner 1967; Worcester and Ashbaugh 1972), amohg
loWef—ses students (?achman 1972: Clarkson and Hayden l9704AClow-
ard and Jones 1962; Curley et. al. l971# Dentler 196&; Glidewell
lgél Heussens amm and Hoepfner 1971; Hill 1968; Jablonsky 1970
‘Leveque and Walker 1970; Mullin 1955; Thurston et. al. 1964; Var-
. ner 1957; Yaternberg 1967), and among boys (Balow 1966; Glidewell »

1961; Hangstrom and Gardner 1969 Heussenstamm and Hoepfner l97l

00015 -




g Rouman 1956; Schabd 1969 Varner 1967. Zeitlin 1957)

I1. Distribution of’Deviant Ajaptations ‘ ' N

Beyond the isgte of the distribution of" pressures to and
subsequent rates of deviance, theTe remains the critical task
(in light of ClOward s work) of discerning both how and why the
various deviantvadaptations are patterned aﬁcordin; to status .
characteristics. That 1s to say, havtnz determined the rela-
tive proportion of actor§ in various (stdtus) groups involved
in nonconformist activit&, we must now examine wh;ther (when
they do become deviZnt) blacks as opposed to whites, low-ses
pupils as opposed t high;ses pupils, and\boys as opposed'to
girls engage in similar or d}ffering kinds” of aberrant behavior.
Unf rtuﬁately, the- paucity of existing research geared tg

deﬁl with this type of inquiry necessarily places limitations

T .on our-ability to present a definitive analysis. Nevertheless,

Al

drawinq as much as is possible from what data is’ available, a

preliminary attempt will be made to contribute to our under-

‘standing of the topic at hand. \Before oonéronting this task,
A} torn

Wt 7 F .
forthcoéming, discussion would

| _ 7 i

however, 1t would appear that t
benefit by the inclusion of a brief section of the correspon-

. - 1
denée of Merton's adaptations to acﬁ'ﬁlischool behavior.

}

L School Correlates of Werton s Adaptations As specified
. 3 :
eaﬁlier, Merton has tlaimed that an actor possessing a means-~
goél disjunction eould make one of four deviant.adaptations.

Infrelating his paradigm to the educsational system, itlwould

seem helpful to inspect what schpol behaviors corre te‘with

% .

and can be used as indicators of the adaptation he has/set ) .

\forth. Toward this end, we would propose the_following ex-

amples¥~fnngiﬁ§122\::\ffiéting; ritualism ~--' the student who
’ 00016 | '
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'tial and hopefully plausible ones will b
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Just,"goes through the motions;?_retreatism -- allenation, drop-

ping-out, truancy, withdrawal; rebellion ~- aggressive behavior,

* student riots.

Distribution of Adaptations As we have stated the key

~y

L
issue to be explored in this section 18 the e tent to which ac-~

tors occupying differing statuses within the school engage in
varying adaptations when confronted with a p essure to deviate,
-"status character-

3
istics will be investigated: race,fsocial cl ss, and sex.

7
Similar to our discussion on pressures, thre

our survey of the school-deviance lite‘ature would appear

to support the observation that when blacks eviaﬁe they are-

#

far more likely than whites to make a rebel* ous (Elder 1971

Phillips 1968; worcester and Ambau%h l972} or, as data on ali-,

enation, attendance, and dr&pping-out waoul \indicate, a ré-

treatist adaptation (Heussenstamm and Hoepfner lé?l TA 1963,
Phillips 1968; Ptaschnik l973 Silverman nd Blount 1 QO Var-\"

ner 1969)J. 1In contrast it Ls more proba le for whifezyto be

4

innovative when they violate the normativ standards of the

sphool.(&ingston and Gentry 1961). while no definitive%reasons

can be provided for these"empirical diff rences, several pdten-

of fered.

To start with ’%fser (1955) has pro osed that a cruciaI

determinant of whethé& rebellious sentl ents are actualized in

the form of rebéllious behavior is the extent to which an actor

questions the lezitimacy.of the existin social arrangements,

In the realm of education, Elder (19713 cf. Turner 1960; Znah-

chool rebe%ﬁiousness by

f'

jecki -1936) has similarly positeéd that

ke
black students is larrely contingent on whether 5héy consider

. 100017 A

‘mi?go,,
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the contest for acadenmic success to be fixed in favor of their .

) white classmates. raking this theme into account, it would ap—

* pear that a primary factor regulatinm why blacks experiencing

a means-goal-disjunction select a rebelliousadaptation in great-

" er proportions is that they are more likely to view the struc-

ture of the success contest as discriminatory and thus illegi-
: N
timate in nature.' In juxtapvosition, whites are socialized into

X

“the ideology of equal'opportunity and are not confronted with

counter ideologies such as "black power." As a result they
would tend ‘not to question the legitimacy of the system, and
hencewould be constrained ﬁ;om making a system-threatening

adaptation such as rebellion, ;

Turninq to the prevalence of retreatism amons blacks, one

.

possible explanation is that blacks are less likely than whites

to encounter resistance when they attempt to make this adapta-

‘tion. Indeed, “the work of such autnors as Rist (l970) and Kozol

“(196?) implies that teachers may (unwittingly) encourage minori-
P - v .,

ties to behave in this fashion. Moreover, it may be.gathered

from the work of Dentler (1964) that a reason for the compara-
. . ’

" tively high dropout rate among blacks -- refreatism in Mertonian

'\#

usame -- is that they.are less likely than whjtes to receive

support from -elther peers or family to continue with their edu-
} A

cation. . ' -

- .

3 .

Finally, two- factors would appear to be central to why

‘ whites\experiencina pressure to deviate are apt to engage in’

innov?tive behavior. First is that they are constrained - due
to such variables as we have suggested above -~ from making al-'

ternative adaptations. And secondly, suspected less than blacks

-~
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and theﬁefore=not subject to as stringent meafures of soclal .

control,.they may have greater opportunity to be innovative.

It should be stressed here that access to illegitimate means

t <

-= that isﬂ to the opportunity to be deviant - has often been. =

Vi ' v
cited as an inteﬁrafyelement in the commission of deviant acts oS
in genera} (Cloward 1959; Cloward and, Ohlin 1960; Sutherland -

19&4, in.19?3 edition) and of innovative (cheating) behavior

&<

within educational contexts in particular (Fischer 1970; Hether-h
Angton et. al. 1964 Steininger et. al. 1964y Tittle and Row
1974, Uhlig and Hawes 1967; Zastrow 1970). |

13
&

Moving on"to social class, the distribution of adaptations .

b

by ses is not readily apparent. Primérily, this® results from R

‘ the fact that low-ses students appear to possess higher rates -

& R LY .
' of nonconformity for all adaptations. gaﬂmequently, in lizht A

of this findines we must seriously question whether there is .-
u ;ny patternin% of modes of deviance’when we take as opr pointr
of reference the comparison f Low- \&D upper-ses groups. )
Moreover, the nature of the available data restricts our capa;
city (particularly with evgrd to lou- ses- pupils) to fruitfully ‘

’P/

employ an alternativé*approadzwto determine ‘whether patterhing

transpires along another dimension: namely, by focusing on‘only

e_group at a %ime, to see if the students-of a gliven ses eni.

- on
B : oy i
T gaé; in certain:adaptations to a greater degree tha other adap-

tations.7 Despite these limitatfons.“however,'three tentative

. 2
propositions would seem to be warranted.

. First,~it\appearsothat when upper-class students do fevi-
ate, thelir most*prevaleﬁt mode is.innovative behavior. This |

®

conclusion is lar@ely derived from a comparison of (1) research

Z . . - .
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pupils to approach that of low-ses pupils, and (2) our. lite&a- _
.. ture review which failed to reveal any substantive similarities
, between the EPQ status groups in the incidence'bf'other adap-
tations. Oncé again, we would propdse that?the relative facili-
‘ ty'with which-an innovative as opposed toé &n alternative adap-

tation can be made, may'be’a key element 'in the high rate of

LY

»  this form of deviance among upper-class students. Primarily,
this would result from the occurrence ofitwo conditions: (1),7$

the’” presence of constraints (e... value supportive of the legl-

¢ J
. ) . ~18- :
e ' ’ - .
T by Hill (1968) who found the rate of cheating among high-ses
4
|
|
|
|
b timacy of existing arrangements, expectatlions gf "significant |
)
i

othersP) which preclude the adoption.of such adaptations as ' 5

rebellion and retreatism, and (2) the comparative aVailablity g )

h

wl ~

< " of the opportunity (perhaps due to the difficulty of detection)

g o

@ to be innovative.‘ ! )
- . $econdly, the possibilitJ exists that nigh ses students
T might also engage with a degree of regularrty in ritualistic
behavior' tnat is, going through the motions of appropriate & %

school behavior despite deviating by giving up on the goal of o . ;
academic success. In contrast to rebellion or retreatism which * :

-
'

? entail outright rejection of the system, this would seem to be an

L4

|
attractﬁve adaptation to - hisgh ses students.l Its attractive- ‘ 3
ness (as ovposed to other modes) would ‘be mainly an outgrowth j
of the,fact that, because ritualism is internal (attitudinal) ' j
“and not externql (behavioral) in nature, it is often mistaken o .
" for conformist behaivor and as such, does not elicit negative o
sanctions from those who e;pect the upper-ses pupil .to conform. /

.

\Thirdly, 1t may .very well be that suéh factors as ethical |

o00z0 -
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orientation, teacher and parental expectations, only limited

'access to the opportunity to employ illegitimate means?'and

‘'the extent fo which they have a stakelin the system constéain* :

a number of upper-ses students from making any deviant adap-
. . R - o

- tations. That is go say, 1lmpinged upon by a variety of devi-

-~ -

. ant deterring forces, the upper-class student is perhaps more

s

likely than his lower-ses classmate to choose to live with the

.pressure and make a conformist adaptation. If this 1s indeed

]

the situation, then It would at least partially accoént (in
conjunction with the differential distribution of pressures)

for)the comparatively depressed rates of deviance amOng all
ﬁ [ N
adaptations for high-ses students.. . P -

RIS

our final status'characteristij;td be considered is that

of -sex. AS in our discussion of social class, one group --

in this case maleS-n.appears to™ have greater rates of-aberra-

.

. 6

\,ﬁttion for all four deviant adaptations. Consequently. one must
¥

vy

%

question whether sex operates to’ regulate the occurrence of
differing modes of deviance. Hoyever, in light of,researph doc-
dmenting’ that femalés are soclalized to be comparatively docile
and passive within the school (Boocock L972), we would like to
suggest two provositions. First, when females do deviate, they
are'most likely to be ritualistic --"an adaptation uhich re-
quires no assertive behavior'“and secondly, when emperiencing,

“

pﬂ:ssure, girls are more likely than boys to willingly accept

- this disjunct{ve state and make a conformist adaptation)

B
2

LY

- . CONCLUSION

In livht ‘of our discussion, three main conclusions appear

to be in orderz (1) restriction of opportunity to achieve the

S

‘N

.
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. Wwidely-held goal of academic success is a major source of devi-

B £a

. ance witﬁin the ‘school, (2) pre§sures Eo deviate (and hence devi-
.. ance) are differentially distributed ameng various\student-groups,
and (3) to at least.some extent, adaptations to pressure are pat-

R terned'according to status characteristics.

@

"To tomplete our analysis,rseweral_gdditional comments seem

& 4 : ?

necessaty. To begin w%th;’although there are undoubtedly many

dfmitations to the present work, ‘two sl rtcoming -- both of'.which

at hand -- seem of par-

4

ticular imoort.‘ First, in examining the distritution of pressures

belie the complexity of the phe

P

frgnted the issue of how pressures and adaptati

4§nd adaptations by oneé status trait ataa time; we have not con-
\Eae—aﬁg patterned

according to status-sets (e.g. how white, lower-class females
differ on these dimensions when contrasted with black upper-

class males). Secondly, by dealing with the nature of the associa-§

tion of status characteristics to aberration in the school popu-
la%ion at- larve, we have failed to explore the potential rela-
tionship of characteristics ﬁo deviance within particular school

- and classroom contexts. It should be noted that our fallure to

fodus our attention on these two 1ssues was lE?gely precluded by ‘

R the dearth of literature On these topics -~ a fact that future °
3 &
‘ researchers may wish to take into consideratijr te

Next, it appears essgential to emphasize that we have speci-

)

fied one, albeit major, source of deviance within the school-

that other sources are also operative is not debated. And last-‘

‘3 ~

ly, while we have éontended that the frustration of educational

success resultS4in school deviance,»it is perhaps instructlive to

: realize that this can also function as an‘etioiogical factgr in
: : o R - ¢
IERJ}:‘ _ . "; ,(J()(Fﬂﬁa - ‘; - ‘ ‘l:

\
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£he causation of deviance that oceurs oﬁtslde thé boundaries of

v
a v

—
the school (cf Cloward and Chlin 1960; Pa}more and Hammond 196u

Silberberg and Silberberg 1971; Thurston et. al 1964),
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- . , FOOTNOTES _ ’

1Phis essay will attempt to menerate propositions relevant
to the occurrence of deviance on both the elementary and sec-
ondary school levels. However, die to the nature of availabile
data, the generalizations arrived at in this paper may -prove to
be more applicable to the behavior of high school students than

3

to their elementary school counterparts.
<
2

@

For a more in-depth discussion of Merton's model, see -

. Merton (1938, 1959, 1964, 196B),

.3A1though 1t is clear that Merton failed to systematically,
confront the problem of the distribution of deviant adaptations,
notice should be taken that he did touch upon this 1issue in his'
original and major statement of his model, "Social Structure and
Anomle (1938; see especially 1968 reprint, pp. 205-207). Also,
it should be underscored that in a later article, ¥erton (1959:
189) asreed that this issue must be pursued if an adequate theory
of deviance is td be realized, . ‘

uAlthough the evidence is overwhelming that a greater pro-

portion of high-ses, black, 'and male students have high aspira-
tions than their ' low-ses, white, and female counterparts, we
did‘encounter a few contrary findings. To be more exact, (1) in
weference to ses, Brookover et.,al. (1967) found no relationship
betleen aspiration and ses, while Bennett and Gist (1964) found
the' relationship to be in the expected direction but not to be
significant; (2).in reference to race, both Hirschi (1972) and
St. John (1966) found whites to have higher aspirations; and (3)
in reference to sexj Carter et. al. {1972) could. discern no sex
differences in azgirations, yhile {andel (1971) found that female
aspirations, though lower among whites, were higher among blacks.

,"Also, i1t should be stressed that we used parental seducation
as a proxy for ses when analyzing'the studies of Osborn (1971)

‘and Sewell and Shah (1968b). ‘

« 5Lindesmith and Gagnon (1964) have proposed than an actor's
perception of whether or not opportunity to achieve a desired

end is available, and not: the actual opportuntity available to him,
is the crucial determinant of the occurrence of a means-soal dis-

Junction. ‘While we would agree that under certain conditions this

idea merits attention, the variable "perception of opportunity"
has not been incorporated into our analysis throushqut the essay
for two reasons. First, its inclusion would introduce another
level of<comp1ex1ty Into our analysis which, In_light of the data-~
avallable and the intended scope of our endeavor, would be quite .
difficult to handle in an effective manner. And more importantly,
a strict reading of Mertodn leads to the opposing conclusion that

- an ‘actor seeking to achieve a goal in, the face of limited oppor-

tunitgﬁnould experience pressure regardless of his pexrception of
oppo? nity. This 1s not to say, however, that perception of the
nature of the, obportunity structure would not be intgesrally in-.
volved in what adaptmblon an actor eventually selectfs. (see pp..15-
16 in this éessay). K N TN
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.‘ﬂb 6It should be noted that a few authors have reported re-
sults contrary to those we have cited shpportinv Merton's model.
To be more specific, Zeitlin (1957) and Greene (1972) did ndt .
find blacks to have sreater rates of school deviance., Similarly;.
work by Zeitlin (1957) and Hangstrom and Gardner (1969) could dis<
cern no inverse relationship between ses and school behavioral
problems, Finally, ‘the study by Heussenstamm ahd Hoepfrnet (1971)
referenced above was supportive of the proposiﬁions offered but
only within certain school contexts.,

Also, it should be recbgnized here that we have not dealt
with the issue of the comparative rates of deviance for elemen-
tary as ovposed to secondary school puplils. In light of our sec-
\ tion on the relationhship ameng grade leyel, ses, and pressure to

* deviate (ste pp. 11-13), we.mimht have been expected to. EHowever,
we have chosen not to focus on this issue because we did not en-
counter any substatial data comparing the bncidence of deviance |

for grammar vs. high school students. . .
] 71t miyht be helpful to realize at this junction that de-

N - pending upon one's point of reference, adaptations cdpn be seen
to be.patterned along one of two analytically separate dimen-
sions: betyeen zroups (e.g. does a higher proportion of, high=-
or low-ses students engase in innovative bahavior), and amona
each group (e.<. amdﬁé‘low-ses pupils only, which adaptation s]
. 1s chosen with the greatest frequency). ) .
L4 MY E’ ¢
::> 8I"'erton (l968:20h) has effectively captured “the essence of
our arvument in the following passage:
#Tt is something of a'.terminological quibble to ask |
whether this [ritualism] represents genuinely devi- = &
} ant behavior. Since the adaptation is, in effect,
? ! an internal declsion and since the overt behavior
is institutionally permitted- thouph not culturally o
preferred, it is not generally considered to rep- .
resent a soclal problem .... Whether this is des- R
cribed as deviant behavior.or no, it dlearly rep-
resents a departure from the cultural.model in ~
which men are obliged to strive actively, prefer-
ably through institutionalized procedures, to move _.
ward and upward in the social hierarchy." *
Also, 1t should be emphasized that in proposing that upper-’
s'students find ritualism an attractive adgaptation, we have )
i%k\meant to imply that lower-ses youths do npt engage in this
mode of behavior. Indeed, it 48 7lkely that lower-class pupills

R , cthoose a ritualistic adaptation in proportions equal to or
oy greater than their upper-class counterparts (cf. Rist 1970).
& ’ . » L .
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