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‘ / Presented by -Dr. Rafael, L. Cortada, Presideat; |

. be remedial. It bec

7 s .
r view, of course, is “that" at somJ‘ point thé stndents would "melt" in the

o BDUCATION FOR A COMPLEX WORLD. A RATIONALE AND

MODEL FOR : BILINGUAL/BICBLTURAL EDUCATION -

® .

' y ' ) - o ',
Metropolitan .Comfunity College (Minheapolis), on  *

June 12, 1975 at the Uniiferslty of Texas, El Paso,
Texas.

/
THE PROBLEM
Objectivity is essentiai’, wh’en one is deeply commz;.tted to an ideal. b

~ Thus I shall 1nsure objectivity by deflnmg bllmg'tfal /and blcultural educa- ™~
:t.lon, stresslng the dual e of this, educatlonal approach. Generally, X/\/
Blllngual/BJ.cultural eduQ:z is defined as a currlcular model through )

which the studentv is made competent to fnnctlo soc;ally,and' professsionally

.~

in two hnguaées%@smd, rther, becomes sensitive to the cultural, behavioral “

and attltudmal ram;ncatlons of each. When cons1dered in these terms

struction in a seconglanguage, be it Encr 1sh, Spam.sh or Navajo, ceas s to

es s:\.mply the addrtlon of «competencles whlch *can be ' ’

P x I . R .
useful in a complex, um,lt:.cultural wor, d. . ' ' ’ / -

- -7 : “ » ! = M) . /‘,
Tl'us pomtb worth repeating ‘ A bilingual/bicultur"al' cizrricnlar model. oo ™

removes the remedlal overtones too /often attached to 1nstz‘uct1on 1n a second

A — —

-~
-~

language. As. we are all aware s\z:h programs have’\too ofte? @rﬁo;&/ ed i

,

as nothmg more than v’e}r%s fo teachmg "them" Engilsh. Imp\Ilclt in-this . .
' C :

.
great "pot", and no 1onger need such supports, In fact, however, blla.ngual/

blcultural educat:.on can be of tremendous benefit to al\l students, whatever

' g
their dominant language. In El Paso County, 56.9 percent of the p’opulatlon ’1 :

“

! . . - . .
is Spanish surnamed. In New’ Yory_city? there are over two'million Spanish

. o 3
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! ; / . " - \
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surnamed people‘ Span1sh surnamed.thlzéns ,are consuﬁ' s and contrlﬁutors

B

"that in El Paso, New York, Mlaml and other

of. service in both the publlc and pr1vate szg-g?s(’%%tﬁis safe to conclude
%&as a? “well ,» every professlonal

\able to offer service to clients in more than anguage, as “the need

-

arises, is of far greater value. Thus nurses, police and.firemen, social

Al
workers, teachers, health workers and sales people, among others, all stand
el -
to benefit if their educatlons are deslgned to build in bzllngual competencles,

e

be the students Spanlsh or'Engllsh dominant at the outsét. - ) )

/ . - . N

yd A HUMAN IMPERATIVE.: /—’/ :

\

been the denial of .

\' v:}.ﬁ

the resources, necessary  to develop the\es\entlal cultural compohent in modern

\
language prggrams.
AN , i

One of the weaknesses in American h1gherxeducatlon has

Rather than allocate_ sufficient resources, we have often

presented a new language to
N X oy !

1§~stu£es 'familiar to natlve/speakers&i%nalys1s of the behav1oral and att1tud1-

e
3 / AN .
students utterly out of context, devoid of the

1

-

4— / ‘ ’
-ghl 1mpl;gatlons of the words Qéﬁ their jukt§2931tlon, or the cultural heﬁi;/’—‘\\\\l/
'éll . Q.

. tage, whlch is as v1tal tq»comprehenslon as are the fundamental structures. '

- -~

In light of th1s fact, we can apprec1ate the dlfflcultles of the mature per- .

son,when he attempts to move between cul%ures]whose formal education failed
/ to explore fully thés crucial'relationship of language to culture. If our s .

.
- ,‘

. ¥
goal in language instruction is’not,merely remediation, but the full develop-

=

[ Lt . R [ N . .

“  ment of the student,then the cultural éonponentmin bilingual education is in *

LY -~ “

every sense, essent1al. ;Tbls is especlally true in Amerlcan soc1ety. We

L

have allowed the Lntelllgence of our children to be Judged at-a very early E 1

l . R
| N a 1y o 4

\ Y x . . i
‘age, on the basis of the number and speclflcudlstrlbutlon oi“tge words they ; <L\-
This certifibation has been allowed to impact upon people on a long-"

know.

term, lifetime basis. We have, in this process, tended to ignore a persons
N - L-2 N a

v e * : 4
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cultural starting poxnt. So if Engézsh is not a Chlld s;¢ ultural base, he

’t;

or she can be effectively crlppled vocatlonally and personally" Bilingual/
v /

Bicultural Educatlon addresses this problem,-imd seeks to end tHis waste b
% e .: i1

of hgnan resources. ) , // . ~ /

- 4 k2
~ N S / . y

LT ' This destructlon of,people Lﬂ :éslble eve?yw ré in our supposedly en— -
\\\\- e llghtened socxety While we spend about thlrty billion dollars per year .on
education, we do not seem able to teach very‘many.of oungchlldrenito read,
o much less to motivate Chicano, Puerto Rican or Black children to even finish
\schoql. The statzstlcs for each of these groups are frxghtenlngly similar
in scattered party of the country Whether it is New York, Texas or Caleornia,

¢

the,outcome seem predzctable. ‘ Generally, by eighth grade, three-fourths: of

s

the students om each of these groups seems to be three years behind in read-

.

&

' i " ing. By the twelfth grade, e—half fo three-quarters of the studsnts in -~

i A .
these groups who actually began high school have "dlsappeared" e statis- o
b ) PR \ s

e

(e

* ~
o, i, . . .
‘ . - ey - -

n e schools are h\nplex, I shall focus upon a thread that seems common to each : \ ‘h-j
T

of these groupsrfiggi:::o, Puerto Rlcan,‘Black and Native American yOuth\all - j
|

|

:

%

1

]

i

3

the\s\pools speaking either another language{ta non-standard fogm ‘

. %,

tiﬁct from the domxnant culture When we consxder oun "meltxng pot" mytn, ' ky

' and the tradltxonal mission- qf the American school, the’sequence ofyevents o .%
. . on | |
m; & -'becomes clear. The schools have tradltlonally sought to "Amerxcanlze" to | "éﬁ ,%
e 3“bve /‘the "al:.en" language, ultureiZand ’thereby the value,s thtat the .

i child’of a mlﬁorlty culture broug{t ‘to schoolk wullﬁgsubstztutzng those ofy b

s‘ M . : ™R ..

vs . : /y- . /.} 0005 ' . ;‘ ’ * A :“ {
' . . . o / . * . il P




generations of immigrants.

and this treatment is even more‘unjust.

-

.- the majorlty Thls soc1allzat10n process has been un]ustlyhtmposed upon

But the groups dealt with hereraﬁe borﬁ*cltlzens, )
",J’ -

& ¢ . 1‘

Their disappeafance from the schools

v

¢

model for its implementation.

- \“ - ’ ‘
¥

. ) If we accept Aristotle's premlse that good/teachlng takes the learmer -

from the known to the unknown, the claSS1c profile of blllngual/blcultural K, .
5 T .
education becomes clear. Acceptlng the student ‘as he comes to the school
- :

(thereby actually reinforcing language culture and values) the second language

51

’EhaF1Vé skills. Prom a human re- }

'{;‘;)- .;: n(? N
* lations perspective, th1s approach :séalnd/fan less jarring to the psyches of
the youth we are supposed to//7”° W - 1 I \1

o ' and concomltanthcui/ure are ofﬁered as:
A ;AR #%%?

v e, N 13 . \ -2 .
P A ; . . | . -

=

"_ In add1tlon to Arlstotle,féur qgguments compel us to move toward / : R

4 T ’

b111ngual/b1cultura1 educatlon '4Tﬁ5§s’12gal. It is'a gpral 1mperat1ve. \\\\}

It @s educatlonally feasxble. Andjlt‘ls necefsary Leg#lly, there has . N
N *’ "‘ / .
never been a barrier to blllngual/blcult a %ducatlon. Native Amerlcans

4 1

|
\ - greeted the Whlte man as he came frOm E ope. %The Mexican American pgpulated j
i
J

3
the West and Southwest.before the Amerlcan f%ag movedvlnto the region. Citi- -

.zenshlp came to .these groups s1mplyhby the1r presence. And there was' no .

. .
’» iy .

language requlrement. The Black man was absorbed by the 13th, luth and lSth :

* N . ¢ j
L )° amendments. And these contain no tracewifﬁa l;ngulstlc or cultural require- %
. _ 1 |

LT
A -

SR ‘ f‘ ment for citizenship. Puertc Ricans becamé c1t1§ens as a resuﬁt of the .

-~

L e Jones Act of 1917._

* -
W4 "1""1 4 ¥

~a mastery of Engllsh is demonstrated. e,

” < ’
‘-, ‘e - - » *
e s -
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And th1s leglslatlon falls to
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In New York, ‘it has ‘been' ruled that election materials must be pre-
- | ‘ A .3 s - i
! \sented in English and Spéanis\h, to facilitate participation by °those citi-
} , S el . .- .

zenyho halve not fully tnastered English. Thus Jliteracy can be validiy

. demonstrate‘d in either 4of'(t'.~zo‘1anguages. In Januar;y, 1974, the‘ Supreme -

‘1 ' Court in i‘.{au v. Nichols ruled that school district’s must develop programs
to help non-English speaking students be‘nefit from the:educational process.
In Apml 1974 m the Keyes deC1s1on, the Tenth.U.S. CJ.rqu.t Court of \ -
! ~ Appeals mané!ated btlm%ual/blcultural education 'in Denver as part of the

: " deseg::ggg& on’ \e\ffort. The opjinlon specified that ". . the Spanish language

t:‘_: R . ;K,‘ /Qv 'W\'V’-
. L
-~ is a more naturaﬁne for a great many Spanish surnamed or Mexican-American
r\ /students. Thus, extens:.ve currlculum offermgs in ‘the Span1sh 1anguage and
\ L]

¢
in Spanish ‘culture would be appropriate. . . "ol Bllmgual/BlculttmaI, edu’ca-

. ‘»‘,-

© tion clearly is‘(an idea whose time has come. -

.
> * o, N
| A% e
- .
-,
- b 5 . b 3
< \ : - - - 4

Much of the opposition to such education’is based upon a false premise?

1-

x‘ The "melfmg pot" myth asserted that diverse people came to America, lost - .

the la guage, values and culture of the1r vglns, and somehow became "Amerlcan"

o
§ ' -

The im 1cat;|.pn here is that it was somehow "un-American" to speak a language
| ar .

T

other than Engllsh and that "Amerlcan culture" (never defined. by ‘proponents ,
('!

RN

of t "meltmg po{!"l) was somehow, superlor to any other. Th:.s posture
L i
chardcterized our nation’'s attltu‘de taward. other cultfures since the mld- §
.y,

. nineteenth century The “meltmg pot" myth, then, can be ¢alled an outgrowth .

- .

of the arrogance of the era of "manlfest destlny“ when s/ome defined the” Unlted

States as bounded by " the sunrlse to East, the Sunset to the, Wes1v:, the .

- , i »

o e e

o]

~i 1cecap to the North, and as far as we damn well please to the South." But
\' ;\ . in /fact the “meltlng pot" never ex1sted. New “York C:Lty, the entry point’ ' .
\ é';. ’ ‘ / * * - .
NES ! ke
\g . ] *, . -
Qo ] . / \ .

b
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E

L
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*

cultural-llnguzs:;j/frou s, ‘Italians, IPlSh Jews, ‘Blacks and Puerto Rlcans/
\

form shifting coalitions to Stablllze its polltlcal and soclal structure.

¥
) And New York is not i 1que in th'.‘LS respect. But is this necessa.rllya ; aw§ "
Bilingual/BiculturaI‘education operates.under the premisé\that di%ers is
a source of strength Thus instead of ‘a "melting pot“,‘ﬁe accep;“a riéh ,j s
paella, in which each ingredient remains 1dent1f1ab1e, and offersﬁan essentlal
3 cqntrlbutlon to the character andxflavor of the whole. ' /‘1'\

I

“y

BASIC ASSUMPTIONS IN BILINGUAL EDUCATION ’ S

Blllngual/Blcultural approaches to learnlng operate under radlcally dlf- \

=

ferent assumptlons. The language, values and culture that ﬁhe student’ brlngs

. to the school are accepted and relnforced: The value of the sﬂudent and his |

+ -
\

. or her herltage are thus legltlmlzed, and a framework is establlshed in whlch
s . R :
. learning can begln. The student s own language is the vehlcle for the first '

‘e

learnlng efforts and the.probablllty;of success is enhanced. And, most im+

f portant of all, 1s the fa“t~that the proéram uﬁdertaken can be shared—w1th
L / e

‘e studies in the second language, in thxsl

youth from the domlnant culture. AN

o i

tmosphere, cease to be threatenlng, 51nce they offer the,student alternatlve
4/
-é sk%lls. The result.- should be the deve10pment of spoken.and written skllls /

i 17’not ‘one but two languages, and even more. The bicultural componéﬁt )

Y B !
[ \

hould add a,sen51t1v1ty to two modes of behav10r, to two systems of bellefs,

i

e . - .o !
Palues and customs. From a hu< p01nt of v1ew,vbllingual/blcultural edu-

Y g% . R

fi catlongclearly prepares udents to accept the’ peopIe they encounter openly,
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s Harl-Lnd‘/Earaéallo off the Unlverslty of New Mexico® haf offered in- -, /

-

. sifhfgﬂznto the,perspectlves values and feelings revealed by—langg/g .
R .

= Flora Davis, 1n Inside Intultlon and Fast's Body Language rvepresent first:

nséﬂ;gsture‘) | - —~

.

iN

‘efforts~to sensitize a larger d1ence to the implicatio

]

¢ . /s Y
Srens withia th
postures andlanguage in non-verbil .communication Systems wi i‘ the dopinant .

& I,,/ / [ Ny

culture. And, significantly,

no parallel studies exlst, as yet, for any fjx
PR . \ B

mlnorlty or nonlEngllshhspea ing ‘group. ﬁ«i .7
~ - { s.»". , ' o \\\\ . -

d
Hlspanlc fatallsm and deflectlon‘of gullt emerge/in the snafle phrase,

-

A L
el av1on g%%de]o -Strictly translated, this means "the plane left me".

The speaker is pr ented Wlth an event that was dest1ned,/and is absolved "
~

of guilr. A dlfferent attltude toward time and rigid schedules Aan be in-

». , . . .

ferred here as Well. It is slgnlflcant 'that there is no way to translate

"I missed the plane" directly into'Spanish. A similar attitude emerges

e, e a . -

‘ when the Spanlsh speaker says "se cayofel plato", "The plate.fell". There

is no way to say "he dropped the plate", and to aff1x the guilt, 1Slmllar ’ )
; .
cultural and value contrdsts emerge when the Spanish speaker asserts that {0

<

"el_reloj anda", '"the clock walks", whlle the English speaker accepts the —

s | vy . /:
" premise that "time flies! or "the clock runs". T ‘
B L ' 1 .
. P ‘ . & . M - . ., ‘ . R '/';}/ 4
’ Eyeﬁfﬁhere the. words\are slmllar, the meanlngs can differ wndely be-

e 7 S § L 1 /

.cause of the d1ffer1n cultunal perspectlve. "The famlly" to the Anglo-

,..
\\M‘« ,

. Vi‘anon speaker of Engl sh is a nuclear entlty, soméwhat limited in ltS ;n- /”’*’//
~ elusi eness " To the Latl however, "la famllra" is a cas; of-hun

v an e eﬂﬁed family that one, accepts from t

iest days. rAn Engllsh

. o - L. -
) spéaker might be/flattered to eferred to as "sophlsflcated" But in - - \
- Lo LY . ) ' i - - ’ 3
/ © most of the hispanic )\ ld, s6f1st1cada 1s an insult and 1mp11es pretentlousness. ‘

o

~~~~~

’

tional Opportunlty. "Tlpsheet #8). May, 1972.

. o A
- |5_. ¢

, ' - ! '
S 0009 -~ s
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blllngual/blcultural//p oach to j;e
/Speaklng youth can remove th1s, : \\te~m

\—r:»——-

even greater. fonfuslo , discomfort and misunderstanding. The Anglo-Saxon

-

\

lives within alg/yltely deflned cocoon of space that others tacltly accept,

and do not/vzolate. The Latin abrazo, acceptable among men, can make am

Engllsh speaker uncomfgrtable, and the Spanish speak?é feeling slighted.

®

Latins accept a conversatlpnal dlstance of s1§€to qéne inches. Engx}sh

n

7
speakers are uncomfortable at a/i/stance of twelvf "inches or Iess. The
potentlal for dlscomfort and nxsunderstandlng h re is endless. But\\ truly

catlon of both English and Spaélsh-

~

thout(;}fg aware of these and other suthefies’ Cah the words "tlme",

b

"famity" and "SOphlStl ated", among thers, be translated dlrectly into
h’ N i . g

Spanish, without-further’ discussion of the/real meaning in each language6

ro

ven w0rse, a well-

and to :hj)values that port a
self-imdges,.alienation and ho
There are slmllar complexltles attached 0 every language. Certalnly our

H

{/u e
S A
langﬁage, can create confusrfg, negatlve

o S .

;le béhaV1or among Spanish speaklng youth.

eight years, defines.the cos g ‘ : - /.» y
‘:s N ..

"i"s

..x

\

culturally "dlstaﬂct" youth.
|

\eacher-student relationships..

SRR

1 ’ f

N v \ ! -
teacher effectlvely ?fger 1nstructlon to Spanlsh speaking youth,

eaning’ teacher whOnxs not‘senSItlve to_these subtletles,

-~

e

/

e - ‘ ;r' / ‘ ;
, Few of our teachers, howeverg seem t have shown é@hh sensltlvrz//tg,k//*”' e
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P
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But the Bpport of {the U%S Cpmmission on Civil Righﬁﬁ»(March, 1973) docu-’
5 ) -

The study included 36 Mexican-
. Amerccan and'386 other teacliers 1n schools in Callfornla, Texas and New
-Mexxco in 1970 1971.

R U By e S8

. mented one such eifort (See Appendlx A).

And 1ts conclusions offer a- devestatlng snapshot of

that may‘ex:st.‘ Briefly, the teachers accepted the feel-

. e i
A the\;el tionship
. _:~ - a\g?’ - 3§ 5

.~ 1ings of EngliSh omrnant students twice as often as those of Chicano"stu-

~ \

dents, andjthe ideas of the'f%rmer, forty pgréen more often than ‘those’ of

-y

the latter. Thi would seem fo document what might, be construed as An in-

& - \ S

-.4_ _“cipient ‘rejection mechanism,.and could explain the reticence noted among ‘the

X flatinistudents who spoke in class twenty-seven percent less frequently on

\ ¢ . B o -
; their qwn 1n;t1atlge:: TheﬂChicano‘students\fer praised thirty-five:percent

i P

than t

P s1t1ve teachen responses went

less’ éieQuently glo classmates.

N

., \. i to the Anglo stqﬁents forggspercent more often/ han to the Chicano students.

)/

Admi y, this was a pildt study and more res arch is needed before/flrm

4 )
F . conclusions can be reached. But the attrltlon among chlcano students seems -
\ - ’;. ' N ‘ N 4; ] . 0:' o
. .- to support the tendenc1es 1mp11ed'1n the study The quallty of the inter- e

.

F 1
action between teachers and'Chlcano students would certainly seem to be one

way of dr1V1n§ the students to silence, alienation, and flnally‘out of school.

r‘
. . . ’ -

b, T ® . . 5

“ ' o To date, Amerlcan schools have structured themselves prlnglly to 4in-

k doctrlnate and agculturate. They have sought to substltute a homogenlzed

probably mythlcal perception of Amerlcan culqureagor the language and values

¥ l/ﬂi‘bﬁ—a child's roots._ No one\can ever do §ment the total human dar‘nage being
/ [

done. But this w1ll not change unles§ 111ngual/b1cultural educatlon is -
| Ve s ' -

/f’ .
accepted as a human imperative, and our wk ole educatlonal system is sensi-
N Tt B ; . . . . |

R T
K
ar .
. o N \ ..

J\

tized to'people. ;-
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=
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AN\OPERAT'IONAL MODEL | ' T T

e‘ S //It remalns a mystery why ouyr socxety has lacked the\will to meet the ' <

-

now obvlous needs for billnguallblcultural edu atlon. Beueflts wouid ac-

X 2N - t ' . L ’l A .

. crue to all.groups“now oppressed by our schoois And éneh a respbnse could\ SN
. 1 %

do much to: revevse the progess of deterloratlon 1n our an publlc systems.

. l [ 3 i .l .
: Certalnly no darlng wouldxﬁe\needed, 51nce blllngual approaphes have been’ used .

YL <
Spote J r ~ s L.,
. » . Ly

effect;yely for centurles. 'In Sw1tzer1and qhere 74% of the populatlon 1s o .}

S .
. 'OGerman-Speaklng, 22% speak Fre?ch and 4% speak Italian, . 'the schools have ~¢’
0 ‘ 5 -~
A developed an;urbane, sophlstlcated populatlon inpwhich nearly everyone speaks .
,' r_'q.:» ’/
at least two: 1anguages, and no group&feels oppressed Each ¢anton’ opt%d for .
S -

. "t/prltorlal prlnclple" In the former, res1dents of a glVen areq could <

. base 1ns§ruot1on for everyoneg upon the domlnant laJ age, and\ln the latter,

‘i~ . ( -

.
, o

schools wer varied enough for each’ to se/ect 1nstrnctlon in his domibant

! ot Lt *)
e end result 1s t tj%ost Sw ss!ro plele elementai&rscho 1l in & »

the Unlted King

B t
R ‘g
age. Thu ine
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c}\h re used

i v .
.

- )

;’

- y

. United. States, although tos little 'is belngioffered in

an;SExistlng need. Since lQGQ,‘the

have accomwodated numbers of Cubans by offerlng 1nstruct10n in Spaniﬁhfwhlle

4

\\
Engllsh-as*a-second-language studles were undprway. New York Clty ha n?t

. - \

K W

responded 1nsthls creatlve fashlon to\L

chlldren, whlle some schools 1ﬁ—55xas

\ ¢

ubllc schools of

i

I
in Loulsiaha schools. Spanish was used smmmlarly 1ni e

"ua until 1880/ “From 1880 until-1917, there’ were German

F
3
N

3

¥

}es

ch larger numbers of'?uerto Rlcan
,.gv

,le

ave mgved toward blllnguallsmg

here has even been a slight résurgénce of blllngual educatlon in'the
k .

DA

st areas to %\ée s
)
N )K -

""g'
,ﬁéde County, Fl.rlda

In

o

¥

'.
> g

&

e

- B éhe West, Navajos and other Amerindlans have begun\io offer subject matter

~" . o

-~ .«‘ ~

* b
Y 1nstructlon i their’ natlve languages, as 2 means of‘preparlﬁg thelr
N N '~ : q\

By contrast,nlt is: ucgontunate that the s:

to cope with two worlds.

oS
AN

”of New York's flrsb bilingual school,’P S. 25Mat 811 East 149 Stree' in the

Bronx, aia not lead to a prollferatlon of schools using a 31m11ar a 'roach {f

e +
v ° x
P , ot p
—r" ‘ -

Unfortunately, our educatlonal bureaucracles are stlll

wherever needed

"Q(_ N
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Resources cannbt b_e used as an excuse for hes:.tatlon, since the needs
v, *, . /-
are modest, for mplementatlon of a bllmgual/blcultural approach. The

e .

most :x.mportant resource is & dlverse faculty Generally, the faculty w1ll

include those capable of offer:.ng 1nstructlon :m erl:her of ﬁg 1anguagesO~l

Others, because of theu' monolingual educatloni might offer the:.r courses in .

J - . s
only one language, Bngllsh. _put 1f the can function soclally in Spanlsh, e

' they can bé valuable for*the Tb:.cultural coyonent. The Engl:.sh monollngual

-

faculty ‘can develop ing levels of tery of Spanish in time. But their
' sensitivity to the ultm{ral and value systems underly:.ngyeach language can

be deve¥bped quickly, \ma\,king them valuable to' the program. -
[ o 7 . .
Secondly, "sophisticated" diagnostic systems are needed in both Spanish i

e.,,:'

and English, since the student's@o\nant language sk:Llls may also need re-

N I\d
P —

inforcement. T . 7} -

B iaan ~g™

Thirdly, 1t is essent1al that the full curriculum be assessed, to

L4 te
®

Y

identlfy clea.rly all cultural blases. These need not be él:um.nated, S1nce

a student in a b11mgual/b1cultural program may move on to a traditional in- L.

stltutlon, and need compreherslon of the "standard" erspectives. But as we - ’
P P

o

| define "the family", and other culturally-based concepts, the student should

be alerted to the vametles of "families" ;that exist, as ,well as the one

i

t

stereotyped in this society. ‘- ' - ) -

- s
[ » . . <

R - . ,/}
Thereafter, the components of the ba.lmgual program are w:.thm relatlvely
! w‘
easy reach. And 1t is probable .,that few schools have not already responded

~

-3 s, i £

in a fragmented fashlon to percelved needs, by 1mplement1ng one or move of

I g R

the four basics: .

1. Diagnos:.s of ‘skills—in the donunant languagw It is probabi:e
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that many native speakers of English will reqnire remedia-

J ot

. tion in their own language as they embark on their studies

- ) " im Spanish. Spanish—dominant students wzll need similar Coa
- ! <o - . t
— o - . _support, since many are born' and raised in the Uniyed Stafes;u

and they may have little technical command of their primary-

language. f | .

o N

. ; 2. The use of Spanish ‘to continue 1earn1ng, for do
\« \\’
of Spanish is an important factor. Through thi approach 1t

el

may be possible to economize and avoid prolongin%\the educa-

tional process. Thus progress is nevereretarded Thé‘student

E /
moves foxward -in subject areas) studiesta secoﬂgilanguage and

» S _
shifts studies into that® languagé at an appropriate tlme\\\

PO

3. Inten81ve studies in a second language (Spaﬁish-as:a-second :/>
{ : language (QSL) §$_English*as—alsecond,language) are vital to

enable theﬁstudent/to develop the mastery needed foibegin .
4 [ . "‘4%

¢

\
» J,. - "
¢ ! ) © 4, The 1ntegrat1on of learning through the bicultural component
. > ¢

is an,essential compdnent that is an essential component that
. f

¢ T study in the new language.

-

) V\. . ’ . . ~
\\\\ -y is tpo often sacrificed. Itr.is here that the culture, valneS»
\\ ! . and attitudes that offer a depth of‘understanding are\nastered.

P} - E]

One goal of bilingual education is to ui%imately enable a student tosw

I~

7w

it or dom;nant language. This should result in some level of mastery

L { 5
é§<§§E§; ses. , The fodﬁ%ﬁshould be ‘upon registering students’

| XY v
1ish or Spanish into an educational system, and upon

«

- gradtating. students fluent in both “English andﬁfpanish. Once developed,

ERICT \. ’* ézomaf“ T
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7his model can be adapted to“ accommodate aliy language combinations.. The pro- ; -

4

=
s
2

"‘/ -

‘gram can function at four' ievels or phase _and a student can pursue bilin- *

e ' . ~

. gualism, up to, any desire& :Lgvel before temunatlng‘ . K

1. Dlagn ostic Phase“ Fluency\and li‘?eracy in both: fanguages* is - fz?z

. : not emphasnezed** Contént instruction is offered only in the

e '“45" "" T ,}.

domnant 1anguage, be it Engl:.sh r Spanish. Intens:.ve study
P

N L is unde'r'taken iﬁ*“ﬁhgllsh-as-a-second 1anguage, or.in Spanish-;

Lo T w .
o 'as-a-secon“d-_languageu It may be ";necessary, here, tq, offer s /
N \ ’ < -v '
remedlaJ\ studmes* in the native lénguage as well, if reading -
“ N an"u

and wrltlng SklllS are ~not on.a }evel with the oral SklllS,. -
& { LA N R T

% I $ o 2.. Developmental Ph@e. Llstenmg fnd speak:.ng SklllS in the N

3 R N

second languagex' e sought- here. Instruct:.on continues 1n

-~ . the domm‘antv_}an’ age, but one content course must be aud:.ted . -~

e :»*“é:f

1n the seconcI language in 'the’ &econd or third semester, wz.th

.
o -~

the . optlon of seek:.ng cred:.t. Second language stud1es in : -
] (m ( . < } . ~ . . ; . \
\ Spanlsh or, Bngllsh cont1nue, : ,
. "7

1%
.s &

- 3. fﬂtemediatg Ph§se' Cultural stud'ies and'ssocial science courses

<y etV .&277‘.":.
55

)
s

VI are b.xrsued "i '«thiwuage of the culture, be it Engllsh or -

/ ~ Spam.sh. But ha%ofo,‘éll ofE* courses' are undertaken 1n the - .

by o

\ i , .
<. second language. ; d langfﬁageustudies contlnue, Seeklng %

TN

‘ s 11sten1ng, speak:.ng wr:.tmg and read1ng sRJ.lls in the second a-

\%
language.' S T . i

- N ’
) . \-

4, Blllngxral Phase. There “is f,liuency in speaklng,\xstenlng, read-

- . wr T

. , - 1ng, and wrltlng 1n~-5@th’\43,an§ua es. There is an awareness of . : 1

7 €~the c\iitural nuances of eachl—The second language can now be
RS ‘\,\, : g v ]
a ‘,‘ {.‘ '1
N 4 used. in, all areas of instruction. ; ]
. - ~ Lo g 1

‘/ s

oo fi 3 * 4N |
Y e . o 3 ; by . |
by e ( - .
[ Toa 7 - . .- e
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only through usage. But at phase *four, an/in Yvidual who entered the p

¥
'

e : - - & 8
gram dominant in Engllsh or in Spanlsh shoZ79 now feel comfortable éh social
/ : ) -

and buslness u$age of the’ othera desplte afly accent he may retain
4
should ‘be §Lle ‘to question, respond when//uestloned converse, read a page and

F
) / .

- ) .

dominant student, seeking to use §ban/

‘e . ) . o
in his profession, may focus upom,
Q .

-

/ N i . o
. _ understanding and speaking skills, agd develop only rudimentary literacy.

’ R Y
| ‘/ The Spanish dominant student ,. howev

//r””'/fﬁziunderstgnding, speaking, reading apd writing, for use to further his eduga-

tion and career in an English-dom ant'tulture. The level of proficiency

+ or. writing skills; o L
2. lLevel Two: - Corresponds;td:the develnpmentaI’phase of“instr
‘tién. Tﬁe student canxfunctlon in set bu51ness situations

i . J‘

% and can offer greetlngs and read and write to a llmlted a

. !
o ‘ 4 | ;

~ /——~

3. Level Three: The student can functlon comfortably in the
second language in most bu51ness and soc1a1 31tuatlons in .’
this 1ntermed1ate Rpase. He can understand and speak the

@ - ‘ . language in these settlngs. +But  his ab111ty to read a

L wpite is limited.

. i ) «15- .
h - = . . Wt Q@ -
v ﬁ ) / o . .
////;/// : The oﬂﬁegtlt of course,vgannot be equal fl in two 1anguages, ) -

. gonvey a thought in writing. Goals may g;gfer for each student. The English

,‘may pursue all four“basic skills, -

e in the second language.” SR N . ) P - .
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. + Level Four: ' Corresponds to the bildngual'phase of instruction.

The’ student can understand, speak, read and write the second

s, for long periods of time. He may have a heavy&

’

thére to proceed. There is some awareness of the

o,

WY tes Wlth c f1dence, and is’ sen51t1ve to the cultural and

o

&2 -
r‘& ; /

i Much of the technology now avallable can be used: to accelerate develop-

ment of mastery of’ a second language. Wheré tapes, cassettes and v1deotapes

-

. - - [ RReN &'

‘ {
' . are avallable for a glven course in, let us Say English, these resources’can

be reproduced in Spanish, Where scrlpts are avallable, these can be\translated

e . and .a native speaker of Spanlsh other than “the teacher may produce the tapes &

g

-

ol
or cassettes. These alternate modes of 1nstructlon can enable a student to

pace himself and accelerate, and also move more qulcklyxlntoxthe second

e —— ¥

‘.-
<+, .

] ¢ 5 .
. . .

A bllingual program has great 1mp11catlons for the cultural life of an
. institution. A language is a culture, a c1v1llzatlon and alhlstory In 4

moving touard blllnguallsm, the student must also develop sens1t1v1ty for

.~ the culture, psychology and the nuances underlylng that language. Thus the
‘ N
& .
v bilzngual 1nst1tutlon.will actually ave ‘three cultural llVéS, one Engllsh
/ 1 \' 1'

- one Spanishy *and one blended, with all students delv1ng '{8to all three.

s o . 5 ) E . : "
. L . . 2 o : ‘\;l-q\‘t

ERIC . Q018 .

- oo L. o i

language by-increasing his exposure to it. . ‘ ' K ‘g -

’




Thus as a student learns a second language, he is enrichedmpy learning

': ' '3 '3 '3 o " /
to unders\ka: a people. ;/ And the increase 1n‘sk111 goes far beyond the mere
: i mechanical: ilities'tajspeak or write a second language. N o
¥ , ‘ .
Critics—have astack : ed bilingual education as unamerican and ‘divisive.

, . . cl
"The fact is that Englispidominant°persons, educated bilingualiy3 are better

-

>

. +o , , , .
able to relateAa broader spectrum of our ulatign. And Spanish-déminant
/ e 4 ;

persons, secure in(their sense of self and their identity,'are better pre-

pared to accept persons of_ano%? culture. So‘pllingual,egucation can 5eg

a unifying rather than a g&wisiye force. Most important of all, bilingual

education prepares students to cope with the world\as it really is. The

E]

United States is a nation of plural;sm and dlverslty.\ ThlS is good. 'ﬁnd
Of\ N 8 a N
the rest of the world 1tself is plurallstlc. When ore oon31ders the . popula—

.

Ca ﬁrfé

tion masses in Latln er;ea and the Carlbbean, it becomes
2

are‘more speakers of Spanxsh and Portuguese than Engllsn;an ‘the Americas.

The passage of polltlcal i erlallsm_has led to a reassertlonlof local

@ .

cultures. Bilingual educatlon can. prepare North Americans to communicate

B . ’
. R

easil‘Q and to accept each man as he is. While th world'has come to recog-

k3
nlzunéhe "ugly A erlcan" as an arrogant, contempt us 1nd1v1dual, the product

A

of bzllngual edudation could be the prototype for a new Americar, comfortable

- -
13 rs ta®

e in cultural dlversit 'and accepting toward t peoples he meets. It_ls

sxgnlflcant that the most.uni sally accegted Amerlcans\ggge,the,early

2

. Peace Corpsmen, called "hijos de Kennedy" or “Chlldren of Kennedy“ in the °
. -

1960's.

-
s N o .

adult years.,.In any event, we can

¢ -5 .

se nothing through blllngual educatlon.

o

The present system has 1eft us with a backlog of Engllsh domlnant persons

. who\do not :know English. 'If we' do not seize the blllngual alternative,
‘ _ . wWe may be perpetually cHurning out whole segments of the population who
are devoid qf standard 1anguage skills.

,Elillc L ' ’ ’-;""l ) | . 0018 \ ) . ," L ‘ | . :

LN .
NS . [§ i
f

{W%déhtfthat tliere

And all were tralned to blll alism and cultUral op@nness in their

»

pa

A
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» . f
* How can bllingual education, a mere dr;am now for the
; } |
owned by the education lndustry, be reallzed° To begln with, the crities
(.

b111ngual proérams, and the market must be defined for thes resources.

Once these matdpials have ‘been generated locally and the |m ket has been

defined, the ed atlonal support 1ndustry will begin to ér d out.program )

i./,

resources. Thlrdly, coalltlons must be crleated linking "th constltuenclejg

for blllngual education. Groups seeklngjto promote communlcatlon andxnﬁder-
. | - &
standlng among diverse cultural grOups ameliorating the harsh edges of polarl—

zatlon whlch breed intolerance and lsolatlon and injustice, would doﬁwell“

Pk e Ea v s

o

and allgned wlth the needs of ‘the communltles served. Urban students must

oixj/the problems of their env1ronment,,and“

to move comfortably through the mhlti cultural context of o&r cnglesff The
/

educatlonal needs of the new conitituencies belng served should*be 1dent1-

Lt

‘fled and programs should be cre%t d to focus upon these needs._ Blllngual

’” x’

" education represents one of seéera ,guch approaches. And if there can
N i .

i

be any measure of success in meeting these needs), this can well represent

‘a f1rst step toward the restructuring of our soclety in the 1mage of its
.8 e
people. To fall 1n the effort or.not| to try would be catastrophlc.; The-

educatlonal process’ would dontlnue, ‘as\ it has to date, grlndlng up more L

io.,a.

u‘_’

IR

students than»it educates. To fail, w ulx be to lose our youth tb ques— .

b

tionable values, and to leabe them prey '\t ilntellectual genocldea. Wef

| 029

A

NNV




-19-

? B R .
»

the magnitude of the task. Robert F."Kenr'xedy .

must not be intimidated by

PN once said: that "ngome men see things as they are and ask why- I dream things{,' ’,

Ehat neva‘ were and ask why not." We' must move beyond askmg at this /.
< / ~

“‘. . I
critlcil stpge' B:.-lmgual educa’;mn must be defmed, structured and a.mple- CTe

meqted before another generatlon is allenated. o 3. _ / '

~
' 1
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AVERAGE MEASURES OF PER PUPIL INTERACTION FOR INDIVIDUAL { :

MEXICAY, AMERICAN AND ANGLO STUDENTS . # S o

-

. Lo
feelings ) Y 2

Praising/Entouraging,

3.-. Kcceptance/use sttdent

., ideas’ o
- 4.% Questioning .
_ 5. Lecturing

... ;6. Giving Directions .
LT 7. Cpiticism or justifying
[} B '

?‘,:‘M;.‘ \ + - guthority ¥, f
. . s }

Lo ‘Student Behavior ©
. 8. Student Responses
P 9. {Student Speech Initiative
i, 4

. .
[ JRN

Composite Measures

%

Posifive Teacher Responses (1-3)
All Non-critical Teachér Spgech

.« . N oy
. A1l Student Speech 1.567 1.982 26,5 =
t ' . .
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APPENDIX A

4 -

- Accéptance of St{uaents“"‘—, A,

¢

-~

I~
. .o
“

Avg. -Percent Increase-

Mexican- for " in Anglo Over/ ° '
American Anglo \yghicmo‘ SRV
LooLoou~ - % Tl
‘.JI .137 -

.156 - e

e

.296.
10551

%Teachers and Students: Differences in Teacher’ Iriterac—:tié;z With Mexic'ab_‘
American and Anglo Students. Repoz‘*’gu)l : Mexican American Education S,ttﬁy: :
U.S. Commission on Civil Rights. March, 1 P[ 17. . - P
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