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- which they can use for the development of thelr potentialities ..r

~leave with them. - ) .

. GUEST EDITORIAL

»

The, Social'Purpose of Social Services*

14

There are those who feel that, in.a complex and technolog.ca’ ¢
soc1ety, there are expected 1ncapac1t1es of some people, who are un-
able to cope w1th life situations..., and that social services shou.d
be’ prov1ded as soc1a1“utilitiesl" Just as we have the lights in =t ..
room -- it's a utlllty ‘If you don't pay the bill, you don't get in:
light. - ’ v ‘ .

€

o

‘ . .
Social services should be'built into the very fabric of a rlannel
community, designed for the construction of supportlve servicer Ioo
people -- all of the people -- available when and if needed. The i -

\tlon is always thére for selective use by all citizens, those who, share

in the provision of them as well as .those who have to make ust cf the
services. ‘ '

There is that .view whlch requlres that social servicés be a cu"-
growth of public social pollcy,'whlch guides what is done and h>w 1!
is done. The aim°of this approach is to treat perle with diguity ard

respect, to enable them to participate in the- -~~"r~- (constlruen*, dia e

staff alike), and to develop a sense of self-di:.ction and sel staeen

self—reallzatlon and self-actualization. . .

The social purpose of social services 1is to be ... an enzyne.

And -- for those of you who have not had. the opportunity to Sthdj‘L e M-
1stry -- vou have an enzyme and a catalyst. A catalyst, for instance,
is a part of the body that gets things started but does not, in 1tsel?,
become part of what is started. An enzyme, on the other hand, like
saliva, for example, as you eat will become.part of what yow eat -—
and therefore, as you eat your food and it is consumed into thg’ body ,
part of what has happened is that your enzymes have become payt of

that and stay with it. And so, when we talk about people beipg cata-
lysts in situations, I say, no —=- they're enzymes, because egety trme
you enter into a situation‘with other people you leave. part of )
with- them. See? So -~ make sure it's the best part of you ‘thgt you

The role of social serV1ces is to be that ofman enzy acilicat-
ing the action taken by other supportive serviges. Its funfition 'is tc
serve as a cement holding the bricks, which causes the wall .
lations to become strong. Social work is human relations. cial ser-
vices means that the community and:the nation are willing to mobilize
their resources as collectlﬁb 1nstrumenta11t1es to human services.

l - \ .

—e .
El

. ; ——Ira Gibbons « . S

o ioqe o from ror34“” »feuuntei at a LINC,Child Development ®r.onin«®
Cenin- * selceseninar.
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. A QECADE.OF EARLY INTERVENTION PROGRAMS:

A

WHAT WE HAVE LEARNED ,{ ) i’

i by Bettye M. Caldwell, Ph. D. , -
- (Presented at the 1974 meeting of the ‘e
Ame¥ican Orthopsychlatrlc Association)

v -~
N - - -
N

In 1964 --. just a decade ago -- Juljus Richmond and I received a grant

L

-

‘,-history.

A\

-

from the Chjildren's Bureau to establish
center for children under three years of
was not s} popular thing to try to do then.

he Children's Center,,

a day care

age, in
This

yracuse,
as just at the end of

New York. "It

the "maternal deprivation" decade, and most professionals felt that any
sort of extra-home care for infants would surely be damaging. ' But for
the previous four years (along with a group of colleagues including Earle
Llpton, Len Hersher, Evelyn Eddy, Albert Rothman, and George. Stern) we had
been workinhg with (and talking and ilstenlng to) a group of very young,

very poor, often unmarried mothers .and thgir mostly unplamted babies. Up-

on observing the chaotic child care arrangements provided many of these in-

fants, we knew [that some systematic child care progrgm for children youn-
ger than three Jwas necessary. So we cautiously plunged and zZre quickly
into the inter¥ention business. The following year,-in Februéry 1965,
Julius Richmond became the first director of Head Start. And'the rest is
Bec\use of Head Start, and the contribution to it made bx Dr.
Richmond, early childhood can never again be 1gnored in America (or the
‘world) as an important developmental perlod

DevelopmentaI Stages 9£ the Last Decade 4

\ . .
Since those of us in Ortho tend ﬁo like personality theories that in-

volve developmental stages,.,

I have sketched out the highlights of the past

ten yéars in a series of stages, as

?ollows:

-

Period of Optimism B
e

No.one who was not & part of it could possibly appreciate the excite-
ment of that spring and summer of 1965, Impass1oned rhetorié& flowed Jlike
foam at a beerfest in Munich. We were' going to accomplish miracles for

the children of America. After all, miracles were needed. So’ excited were
many,of us by the possibilities of Head Start that we ‘went on record to
protest that a six-week summer program could not hope to do all that was
required -- develop a positive- self-concept, produce new levels of language
competence, discover and correct an accumulation of five years' worth of
'medical and nutritional problems, and conv.nce parents that early inter-
vention. was a solution to all their problems. There seemed to exist an
inverbalized fear that if one dared suggest that too much was being expec-
ted, it would remove the opportunity to make even a shall beginning.

But many of us were uneasy In an address that I gave in the fall
of 1965 -~ by which time the enthus1asm had not diminisked to any signif-

icant extent, and by which time no formal‘evaluatlon had appeared and

(5) o,
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the informal ones were all®stili favorable and optiistic--1 tried to ex-
press some of gy anxiety by suya»sting ‘that the inevicable sequel.to
oversell is overkill!l. Others beggn to express »imilar notes of cautlon.

In the spraing of 1966, the first trickiles of Jana\began to appear.
Most early studies reported gains in I :or haldren who palticipated
in the summer Head Start progtram, but by the time¢ the Head btara children
were compared to a cortrol grolp at mid-semester in tne Jegular school
environment, the .differences’ appedred to have washed vut Slmllal findings
were ‘reported .for school achievement. Thus :t seemed that the early re-
search yas shQW1ng an initial rise followed by a plateau or a decline T
1n1+1alﬁbuperlp;1ty over control ~roups, f.'luwed rather guickly by a
gat@h up phenomenon in the contrcls. It was at this time , * we entered
“the next developmental stage. B
. 2y ' '
Period of Skepticism
*'Skepticism is always healthy, angd 50 Lt was wita ecsoat Lo carly in-
tervention programs. It helped re-oricnt cur thiniing from gque.ctions
about whether effects were procuced, to theé more reasbnable gquestions of |

" how, what kind, and with which children. 'With the skepticism came some

meaningful moves on the part of Head Start's planners and operators, 1ih
the direction of evaluating the program's cffects. The loncitudinal study
of the Educational Testiny _Services, which has been 1n operation fur a
number of years and which:is sc ~" ). ' to run through 1974, was launched.
Within the Office of Economic Opportunity 1tself, funds were made available
to establish a number of Head Sta.s: Evaluation apd Research Centers. °*
Furthermore, plans were made for the launching of a large-scale national
evaluation to be ®arried out by a completely independent agency -- what
has come to called the ..estinghouse Report. 1In addition to these prepara-
tions for a more comprehensi.. evaluation, there was closer atténtion to
educational fare being offered under the rubric of compensatory early ed-
ucation. No longer was 1t assumed that any, early educa&tion would pro-
duce effects, rather a healthy, if often partisan, -degate 'began regarding
the nature of the educational experlence that would be asscciated with

the most desi:ahle cffects. . ‘ ' \

s .

In 1969 the Westinghouse Report, so called because the study 'vas
conducted under the ausprces of a subsidiar, of the Westinghousc Corpo-
rdtion, was published: The Westinghouse study 1s widely cirted as having
shown that Head Start had no."effect" on the children. jActally, that claim
is an overstatement, or ‘Here were i1ndeed some effects. The study used
as its sample forner ”’aa Start children from 104 centers, about 75% of
which were full-day‘program. The children at the time of this study were
all in grades one through three. Altogether there were abo.t 4,000 c\é dren
involveé 'n  thz Head Start .and the cortrol samples’ Data consiste
of jtests given to.the children, interuviews with palent ; lnte. "iews
with officials who had run the centers ratihgs made by teachers, and so on.
There appeared no question but that attendancésat a summer only Head Start
was- not associated with any academic superiority during subsequent reguliar
schooling. Furthermore, there oprcared no major differences on the various
indices used of self-concept and general saqcial behavior. However, often
overlooked in reports of the Westinghouse study were some J:{fer2are .
‘that emerged when fullyear programs w_re examined separately by geographic ,
regions, by urban—rural\}ocatlons, and by raci.l compos 1tion or the, 'chil-
dren. . -

[ 4
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In general, these analyses indicated that Head Start children tended
to score higher than did cdontrols on cognitive measure€s, especially
where centers were in the southeast or in large urban areas, and
served predominantly black groups. Even though the magnitudes of most
of these diffe;ences were $mall, they were statistically significant.

. I am convincéd there is a zeitgeist that influences our Lnterpre-
tation of factg., rA good example ¢ n be found in the recent +exoneration
of two former State Department officials who twenty years ago suggested
that there would be advantages for this country in workimg with the
Chinese Communists. At the time ‘they made their recommendatich,.it was
very unfashioriable and they were dismissed from their jobs and disgraced.
Now the fashions have changed, and they are eénjoying at- least a brief
vindication. There is no question in my mind but that’ the same kind of
phenomenon occurs in the acceptance or rejection of scientific findings.
I well remember, for example, the way Piaget was quickly disposed of by
ny: professors when I was a student. The times have changed.

Period of Disillusionment. So the field moved into a new development-
al stage -- skepticism changed to disillusionment. Was the human organism
really less modifiable during this early period than had been hoped? An
equally famous document, which has come ‘to be called the Jensen Paper,
seemed to suggest so. Were all our gains to. pfrove evanescent and incon-
sequential? Was enrichment without continuity.an exercise in futility?

Or were there errors in thé design and execution of the Westinghouse
study that made conclusions unstable and unreliable? Was the evaluation
carried out in developmental .areas that-had no true social relevance? .

Durlng this perlod of disillusionment new cllches began to be heard
in the land: "It doesn't make any dlfference what you do to or for kids-
they are going Yo grow up about the Same. "Why' should large sums of
money be appropriated for something that doesn t do any good?" "We don't
really know anything about child development. Our research has been in-
conclusive and contradictory, and we don't have any proven techniques,
for working with children." Such remarks are uttered far more frequent-
ly than should be the case among people with any wisdom, judgment, or
plaln common sense. .

~

Trying To Consolidate T . ’ \

l

(Y
»

But ‘no development would be content with terminating a series of de-
velopmental stages‘with a negative one. The next, higher stage I have
called regrouplng, or consolidating. It embodies 'several achievefients '
~- learnings’, if you will -- of our earlier stages which, 1f remembered,
will help. us to avoid our former.errors and to consolidate our gains.

" 1. We have Iearned that we talked too much and too glibly, some-~
times promising developmental outcomes recklessly, although aware that
failure to deliver 1ght hirt childien more in the lona run than

not promlsing anything in the first place. We talked too much about
who was™"disadvantaged,' without thinking through the implications of
such a term. . We overs1mp11f1ed some enormously complex developmental
phenomena.

1

’

J2. - We learned‘that‘people with, different kinds and amounts of .
training can work together with mutual respect-and support. One of o
. ) \ . . ' '
- ‘ (7)
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« the most beautifil aspects of Head Start was that 1t.-was planned as
-an interdisciplinary project from the very beglnnlng There was concern
“for the child's health (including that oft- eXcluded component, dental
health), :nutrition, soc1al attitudes, and learni 7y, -along with deter-
mination to involve the parents in goal-setting and program operation.
I well remember the panic that existed.in somg quarters that first
sprlng about where we would find all the trained people necessary to v
work with the children in the actual Head Starkt classrooms. But
people were found, and pegple have contlnued to appear who have the
necessary commitment to children and the adaptablllty to work with
pedple from dﬁfferenr profess1onal or cultural backgrounds.

Head Start has done more than any other modern sstcial* 1nst1tutlon
to challenge some of our existing kno"5 of crédeptials. We might say .
that, in this function, 1t has exemplified a principle that has gyided
Ortho since its inception -- the team approach to working with people.
But Head Start widened Fhe team concept tq bring ij still other
profess1onal groups and to open the entry path foﬁparaprofessionals to
me'aningful jobs and better salaries. In fact, the consortium of
groups working out the details of the c¢oncept called the Child
Development Associate may be doing more than any group anywhere to
stimulate fresh though  about the credentialing pat®ern 1in any field.
By specifving -- rnot an easy task -- the. competencies necessary for .
pérsons who will work in child development programs, th < CDA Con- -
.sortium is trying to make the idea,of a career ladder real. N

-

|
/ |
3. We have learned, that in our legltlmate preoccupatlon with '
evaluatlon, that handma1den of accountability, we too} .too narrow a - -
view. Why did those of us who offered recommendations about gvalu- |
ation designs back in the early days of the early intervention move- . -
mént permit ourselv to get locked into the use-of, IQ tests, when S o
most projects were ly not concefned with IQ per se° The early |
extravagant promiseEgziout what Head Sgart would a hleve did not 1nclude |
raising the- IQ. Most of the statement referred only to school achieve-
ments. But because we knew that school achievement is highly correlated
. with IQ, especially during the early school grades, we allowed our- L
- selves to be seduced into using this measurement. Why? Like, Everest, ' .
the techniques were there - and we trusted them to a certain extent. On
the other hand, we had relatively little trust i1n most of the available
measuresc@f the other characteristics we were hoping to impact --"'
self-concept, attitu’cs toward szchool and society, mental health, .
feelings of personal worth, self- d1sc1p11ne and general happlness. )

We should have learned from our measurement problems that we, must
be more-cautious in the future about what we offer to measure. We .
have seen few dramatic develt pments in the field of measurement of human
attributes during the past”decade. Our concepts of what is appropriate
measurement have matured, but oGt "on thes, line" tech: iques are about
where they/yere a decade ago. Furthermore, traditional measurement Lo
strateqgies are being denied researchers in some situations. For -
instanc&, true control groups are fortunately becoming a thing of the
past, &s in some ¢communities' we are saturating the available popula-
tions W1th‘1nterventlon. Even more important, we have comé to recognize =
- that randomization, a procedure ‘which is ‘basic to essentially every
tatlstlcal technique we usé to interpret-our data, ig impossiblegin most .
of, ‘bur program evaluatlons.“Thus all of our tried an tested dat [/1

v . N ) £ . N ¢
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analysis proteduree~are to some extent suspect in e?;h:the best rdsedrch
plans we can make. The very fact that we cannot.always fairly evaluate
should serve to temper our promiseé of what we can acCole;eh.

h

—~—
N

' 4. We have learned to take defeat - to roll with t punchies 7
and regroup. I well remember the gloom that pervaded the field with

. tHe publication of the Westlnghouse report and of the Jensen monograph.

Even more p01gnantly I recall the depression that followed the President- ,
ial veto of the 1971 Comprehensive Child Development Act. Here was .
something that had.beén carefully researched by the legislative committee

that wrote the bill and by the Congressmen and Senators who shepherded -
it through the ledisl.:ti.. procoss. People working in child development,
programs all over the country had worked actively for passage of the
bill and had felt a momentary sense of success. But, with defeat, one
thing we learned was how hard the oppos1tloanad worked. Reportedly, v
communications to the President had runi’'a hundred to one agalnst the
bill. 1In defeats such as this we are learning, as are all organized .
groups, about the necessity for bing citizens, not_just prafessionals.
Ortho led the way among professional groups in %~ - vaill:i., to Cake 0
stand ofi important social issucs. Now many other groggs'are doing sO.

5. _ We have learned the importance ?ﬁ continuity from one depart-

. mental perlod to the next. The period oI life we  are coﬁterned with fl

"~ does not sit ofﬁ all by itself but is part of the total 1ife process. . “f
For several years many of us were so charmed by the- cohcept of the.
critical period that it seemed we did not need .to be concerne? with
programs for children after the age of six. . Perhaps some of “the partl—

. sanship -came from the feeling that we needed to sell the importance -
“of early childhood, whereas. people already seemed to recogrize the "
1mportance of the sqhool years. But certainly our data of the past

., Several years have convinced us that, no matter what wonders for ) -

children we might accomplish ,during the early years, adverse eyperiences

later can wipe these -earlier gains: Thus we need to be ¢nt1mate1y '

@oncerned about what happens toe children who leave our early intervention -

programs. We must develop some kind of advocacy’ program that enables

children, from eaxly. 1nterVentlon programs to receive ipgsubsequent
years the klnds of services they need to ensure their continued

2 4

ﬂevelopment bid course, this is but another way of saying that we
need enlightened and sensitive programs for people (not just children) - .
of all ages. But certalnly in the last decade, we have discovered that - -

learnlng does not, stop at age six! If we knew ik all the time, we'
didn't always act' as if we did. . . .
R - - . e

Summarz

In conclus1on, I mlght c1te one of the oldest , and the most
inescapable of economic pr1nc1ple§b There is n® such thing as a
free lunch. It's an excellent principle "for those of us in early .
lnterventlon to keep in mind. Somebody pays, and we are that some- .
body -- both as profes51onals and as citizens., In the 1960s, it toer
was wonderful to have one's work discovered and to _move to the front )
of the line, where‘encomlums were distributed free of charge, o0r so 1t
seemed. - In response, we’ profess1onals made promlses just .as freely and
wildly. And parents were so eager for the services and their benefits
that they were w1lllng to demand, program expansion, acting as though
~th1s could be made pQSSlble w1thout large eXpendltures Gf money and "

<
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without a national commitment to children. But, of course, .program
expansion is not free either. Somebody has to pay.
At this -point in History, there is no question but that early
intervention can -now pay its own way, theoretically and pragmatically,
as a field of human endeavor with an imporfant contribution to make
to life in present and futuré generations. We-will not be able to pay
if we-promise too much, for the price will be too high. . Hopefully, )
‘now that we better underséand our role in the total ecology of
programs for children and families, we can be more conservative about
our potential cantribution, and thus more likely to be found adeguate
for the task. ’ . ' I
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~ : EMOTIONAL DEPRIVATION Ib r‘A‘RLY LIFL'

-~
« PR

by Irene Giassi : .- %

: v | e \'.
- The whole aréa of mental health 1s 1nterested up what happens during
the first, and the first few, yeoars of l11fe. Our program at Pitt €ounty

Mental Health Center, Greenville, North Carollna, has shared resdlngs re-

o=

cently “in this area and they include these articles and booﬁs. .,

A good short artlcle is "A Therapeutac Approach ‘te Treatlng a Gr1ev~'
ing Two and One-Half-Year 0l1d," by Margie B. Clark, M. S. 8¢ W. This
child's father had died and.the mother had movéa several times. The ar-
ticle appears in the October 1972 issue “of the Journal of the Amerlcan

Academy of Chlld Psychiatry.

The July 1973 issue oﬁ the same publication carries "Depression and
Recovery at Nine Weeks of Age," by Ray Taylor. It explalns that young
children do not have defenses built up and a change in their environment
may cause them to surfer as a result. In-the caseACLted in this article,
an older child in the famlly entered the hospital and the mother had less
time to spend with_ the younger child. We should be more aware of the lack
of defenses 1n voung children. I know thi% to be so from my experiences
when we have lost mothers..: )

” - - g —

~

e,

Another Journal of the Amerlcan Academy of Chlld Psychlatry\artlcle
is entitled *& Failure to Thrive" by Sue L. Evans, John B. Relnhart and’
* Ruth A, Succap. It is a study of 40 families with chlldren who experience

this failure due to uynderlying emotional factors .in their SOClal environ- -

ment. The children .had symptoms of 111Q\§S with no\organlc basis. The
families were broken into three prafile
and behaviors and the family backgrounds.

~

I have aMo learned recently of the film on early intdrvention, "L
.Am A Child." "This could be secured from local mental _health centers, pro-
bably, or, in North Carolina,_ from the Department. of. Human- Regources,
Dimdsion of Health Services Film Library, P. O. Box 2091, Ralelgh, 2,002

Other readlngs we have found useful have been Cr1s1s in-Ch:ld Mental
Health Challenge for the 1970%: A Report on the Joint Comm1ss1on on
Mental Health in Children 1969-77 ard Mental Health From Infanqy,and Ad-
olescence: Reports on the Joipt Commission on Mental ‘Health 1in Chlldren,
1973. Both are publlshed by Harper & RQW.-

&
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SOME DEFINITIONS TO GUIDE US N h : e

- ~from 1nformatlon in Day Care SetvxgesANewsletter <
L Sl N TN
N .. :"\. - —~ .- i ‘u - - -

] Day Care Serﬁces;Neﬂélettér reported in 1ts winter l975 T *
isgue that "5 -many as 5,698 children.in North Carolina were SR
confirmed by County Departments of Social Services as having been ~
neglected or abused during, the period between July L, 1973 and June .

30, 1974. BAccotrdiny to this article, by Ellen McClearen, Protective
Serv1ces Supervisor, North Carolina State Division of Social Services,
the Chlld AbusewReportlng Law makes the following deflnltlons. N
. N . . o A
) Abusﬁ.d gChlldn . - "L “y

v

: One whose parent or caretaker: 1) ‘Inflicts, or allows to be
inflicted, a physical injury-{ether, than an_ agcmdental one) which =
creates a risk of death, dlsflgurement, 1mpa1rment of health, or ™~
impairment of function- of any ' bodily organ, or 2) Creates, or alldws

to be created, a substantral\rlsk ‘of physical injury to a child which

would be llkely to cause death dlsflgurement impairment o2 physical -
health, ox_ _loss or impairment of ‘function of bodlly organs, or 3)
commits; ~or allows to be committed, any sex act upon a child. ' ..

Neglected Child. S ‘ . ~ ' .

-
- Ny

- The law ,defines a neglected child as one who: 1) Does not
receive proper care, supervision or discipline or 2) 1Is not previded
necessary nedical care, or 3) Who has been abandoned, or. 4) Who
lives in an env1ronment 1njurlous to his welfare, or 5) WhHo has been -
- :.._placed for care or adoptlon in violation of law. ‘ B . .
. . P —
The Chllthbuse Reportlng Law 1s Federal leglslatlon whlch applles
to all states.\ o . .
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. plement the Chtld Abuse, Prevention and Treatment Acb
!\

SOUTH CAROLINA PROGRAM SETS OWN POLICY AND PROCEDURES ON*~

' . CHILD ABUSE AND NEGLECT - =

°

- ) by Mellie Hlll Barlow, R. S. W.* L oo
eFIorence county Full Yearx ‘Head Start .. ' T

- . Vs

o

Background . s ] . - . /{
P

In July 1974, the Office of Chlld Development (OCD), Departmenﬁ of
Health, Education and Welfare (HEW), Washington, D. C., requestéd that
Head Start agencies work with their local Department of Social Services
in seeklng to 1mp1ement the Chlld Abuse, Prevention and Treatment Act.

o = ¢

The Florence County Full Year Head Start Program has a writtén -

agreement w1th its 1oca1 agency Which 1s reprlnted here._‘ . -

—

——

We have determlnedh
how to identify, asdgess an

ith th Department of Soc1aL~Serv1ces tDSS)
implement speCLal”proteotlve services for

Head Start families .and children needind them.

_Agencies.will work to-

P

gether, but with ek%treme.
rights will be protected.

confldentlathy, sO that parents

e

-

~

‘s

»

and children's

»

Perhaps other Head Start staffs would 11ke to.conslder this type | of
.«pollcy and" procedure of referral. . e -

-
4

ﬁb
(ED. NOTE: Agency represewtatlves may. comment upon th;s artlcle to
the Idea Exchange ) . y . . L2

. .
o .- . -

- o $& ’ e
< * . r
. . ‘v - .

4 ¢ . “5, - e

The respon§ibtltty of providing protecttve servtces to abused and”
neglected children :and their families in Florence County i8 vested tn
the Florence County Department of Soetal Servtces .. . .

! .

As requested from “the 0CD, HEW, Washtngton, D, C., thts agency will
cooperate with the Fldérence County Head Start Program in seektng to im-<

Written Agreement

-~

vy
[y ' 2

Thig will be a rectprocal agreement between Florence County pe- .
partment of Sectial, Services and Florence County Head Start ingofar as
“ seratctng children and their famtltes.,

A}
A

.

SN Department of So tal Services will offer any teckntcaZ asszstanoe
and\tratntng as_requegted by Florence County Head Start. Thig will in-
.elude formal and informal reguZar communtcatton ©ith staff at all Zevels
- from- both dgenates

The estabi\k‘ d lystem ‘for the identi ficatiog of Chtld Abuse and
NegZect i8 tmplementedkag followe: - , Qi% — . K

~ *Redis St . S
Regletered Soc;aiyﬁorﬁ ¥ e,

S (1), s

X~

. ' -
- 2 e :
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Proecedures:

Referral will be made. by offzce oLsit tu the Hv*teatLpe Service
zntake workers at DSS or their 'supervisor(s).

i Pertznent Tnformation will be shared dulbﬂv referral visitr with
DSS. Protective Skrvices will make home visit(s) within 73 hours.
Dat% which szZ be shared by Head Start at time of referraﬁ are:

/' Child's name Bzrthdate
Sex - Race
Address of child Kame, address and age of parents
- Name, address and relationships of alleged persons who are

- abusing child .

( N : '.‘ ?
. Types of neglect (physical, sexual, medical, educational, and/or
emotional:

Y

PR | A brief description of.a " specific inecidernt

. A copy of a medzcaZ report 1f the child received medicqgl attention
(If not available, when treated and by whom)

“
¥

< O‘hen agencies involved and contaﬂt persans for additional infor-

matwon. (Whether or not child 1s in court custody and if court
hearzng has been scheduled.)

o

. A4 child abqu form will be filed with e Chdere; and’FamzZy
Services Division, Department of Soecial Services in GoZumbza South

. Carolina and f foZZow up report will be made to F oreﬂce County
Head Start.

A..(

r

< Aids zn Identzfzcatzon gi the Abused and/or Neglected Chzld

e

Withdrawal

. Aggression ‘ ;
Hggfractivity
Habit Disorder: ’ " -
e ,Bédwetting - ‘
© S " Sueking thumb :
' " Banging head on wall - _ . : i L

~
Behauzbr Disorder: .- : |
|

———— e

Conduct Disorder: ' ) " e
4 Temper tantrum : : g
Lying
Stealing
Abnormal sezxiual behavior

Neurotic Traits: ‘
. " Extreme jealousy % ;-
S : Extreme sleep walking
v, Extreme curipsity

!
.

5
¢ "? -"‘.\
(V3 ot
Vop im

1
~
<~
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oy
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Pgycho-Neurotic Tri;Zs =

= , < . -3
Hysterical behavigr HT "
Excessive phobia (fearful) behavior o
Compulsive behavior

Hypochondrta or (excessive anxzety about health’

_—' hnY

Characteristics of the Average uging and/or Neglectzng Parent are: -

—Imputeive — ~ ..Pleasure Loving
Crisis rider Competitive and selfzsh
Rigid Immature

Hostile, distrustful ‘and suspicious 4

Fanatically religious
Usually picks on the youngest ch#ld ta abuse

. R Iy
Definitions of Types of Neglect are: .

*

Physical Neglect: Failure to meet the physical wants and needs of
the child in relation to food, shelfer, clothing, personal hy-
giene or need for supervisiom. Also to inéludé malnutrition.

Education Neglect: Failure to make available to,%a cehild necessary
education that is requgred by law.

Medical Neglect' Faiiure to provide for a chzld necessary diagnosis
.and/or treatment of a medical condition whether physical or psych-
ological.

i
!

Emotional Neglect: Fatilure go provide for the ehild emotional nur-
turing or emotional Bupport necessary for the development of a
_ sound personality as, for example, §gbgect1ng the child to re-.
Jeetion or a home climate charged uith tenszon, hostility and

anxiety produczng oceurrences whzch,result in perceivable behavior
problems in the ‘ehild. / . >,

-

Physical Abuse: Any %naumy to the child which 8 not acecidental,
to inelude beatings, w Zts, lacerations, burns, broken bones,
hematomos (swelling‘c taﬁnzng blood), sprains, etec.

p—_—t

Sexual Abuse: Subjecting-a child to sexual exploitation or activity.

The abuse may be as mild as fondling or manipulation of the ehild’

to full sezxual penetrdtzon of any sexual act
v

T

Abandonment: In the sanse of iehild abandonment the term relates
to the factual ‘situation of a papent leaving a child unattended
ozFZeavzng a child in sdmeone else's care, with no intent to re-
turn to assume care anyd responszbzlzty for the ehild.

e
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CASE STUDY IN SOCIAL SERVICE COORDINATION
- FOR INDIVIDUAL DIAGNOSIS -AND PLACEMENT

' . o by Ellen Farrior

"We've tried e€verything with Ted*-- firmness, gentleness, even
ignoring his behavior, but nothing seems to get at the root of the
problem!. We are at the end of our rope." The Head Start teacher wrung
her hands in dismay over a child who had been disruptive, not only to
her class, but to all the others in her part of the building.

This boy was one whom we had accepted in Head Start as emotionally
and mentally handlcapped Now, several weeks after school has started,
we recognized our limitations: and turned 1mmed1ately to well-trained
professionals: the local.-coordinator or services for the mentally
retarded ‘and the child psychologist with the sghool system. They
responded promtly, comlng the following day to observe the boy in
class, then accompanying the social services worker on a number of
unhurried and productive visits with the parents.

This situation developed in late September, 1974. Since that time,
‘we have worked with a number of different agencies. The young woman
from Services to the Mentally Retarded helped make arrangements for
Ted to be evaluated at Western Carolina Center, we had a number of
contacts with the family's private physician and the child psychologist
worked with the teachers in trying new methods of dealing with the
boy. A highly-trained psychologist at the Mental Health Clinic is
counseling with both parents. All of us inwolved in working with the
family. coordinate our effdrts closely. .

It was agreed by the various professionals that Ted was severely
distrubed and needed a kind of prolonged, individual treatment which we
could not offer locally. He has been accepted in one of the state _.
"group Homes" where heé will be one of nine children and will receive
the "one-on-one" attention that he needs. The child psychologist there,
after studylng Ted's records, is optlmlstlc th@t we have reached him in
time to help him. -

We, at Cleveland County Head Start, in Kings Mountain, North Carolina,
are happy, not only about the good outlook for one of our children, but
also about the warm relationships which have resulted from our contacts
with concerned people \in other agencies. We are genuinely gratified.

’

*Name changed to maintain confidentality

S ,
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To Protect and Respect:

A Child Advocate's Handbook

-

by John W. Pelosi and Sandra L. Johnson
Published by the Learning Institute of North
- Carolina, 1974. 60+ pp. Free. Supply limited.*

*Those receiving copies will be asked to evaluate
the publication ;

Reviewed by Margaret C. Vidal y v

This handbook is one of the results of the Child Advocacy System
Project. The project's general purpose wase to learn about the concept
of child advocacy and its practical application in communities and neigh-
borhoods where children live. A team of four advocates worked with a-
bout 120 children and their parents, friends and teachers. The.team
also worked with community ciizéns and professional workers who influ-
enced the lives of these children. . - f ‘

, Child advocacy involves making sure children reéeive the "services"
necessary for healthy growth and development. ThHe fiunction of child
advocacy is not to provide these services but to see\that children get
them from whomever is responsible for -providing them.

~

To Protect and Respect is intended to help a person act as child
advocate. The child may be close to you because you are his parents or
because you are his *-iend. S

Vo . ’ , :

Before describing the advocdcy process it is important to make a
number of points about advocacy. Many people who live '‘close to or woxrk
closely with children provide both a service function and an advocacy
function. Consider this example: '

. "A father who takes his daughter to k& city playground and. watches
her while she plays is performing a kind of! "service" for her. If he
notices that some of the equipment is unsafe, reports it to the city

. recreation department, and makes sure the equipment is made safe, he is
advocating for his ‘dgughter; as well as other children who play there."

This example illustrates the differences between service and ad-
vocacy. "Serviee" is providing the .child with something he needs,
whether it's food, clothing, education or recreation. Advocacy involves -
checkinglto see that he's getting the "services." ' ‘ .-

y -
- (17)
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5there a stopping. pol.iut'>

Child Advocate's Main Tasks

The three main tasks that must be carried out by "a child advocate .
argt (1) Monltorlng, which is actlvely seeking information about the child
and\how he experiences the different situation he is in. (2) Assessing,
which is deciding whether a change is needed in any ,situation the, child
is in. (3) Advocating, which is acting to bring about a change needed
for the child. Each of these three tasks contains a number of steps which
are described in the handbook

Monitoring, the first task, is mMade clear by the use of a flow chart
showing how each task is related to the other. One must find first what
is happening to the Ghlld and how he experiences it. Once information
through monltOrlng has been collected one ¢an assess the gituation. The
three possibilities for decision are based upon wEetEer the situation is
good, bad .or uncertain for the child.

If the situatioh is bad for the.child, one must advocate for the
child is some ay . Once the advocate action is successfuIIy completed,
monitoring continues. If uncertain whether the child's situation is

good or bad, one,can seek to.clear up the uncertainty .by seeking mqQre. in-
formation. This 'is called focused monitoring.. If it turns out to +sbe
good for the child simply ¢ontinue to monitor until the three-step proc-
ess can become completed. _ {' ,

"The handbook seeks to answer why: it is important-to keep the plcture .

of the relationship'of the three steps in mind. One needs to look. Is -
\ The startlng point is when monltorlng beglns,
One task a person may be faced w1th is getting -some people to under-'
stand and acceépt the‘ldéa of advocacy. They will questiof requests. for
information about a ¢ iid or .another’'s right to invade their territory.
Every profession has lits supply of individuals who want to resist advo-
cacy efforts. The point to keep in mind is that some people will not un-
derstand or agree with what you are trying to do. )
. - o
Advocacy an Important Function ' ' ‘

The notion of advocacy as a natural but important function, "‘necessary
to help the child service system work better, is supported here. Making
this natural function more explicit through the handbook is helping pgeople
think about it more carefully. Parents and others close to children should
think carefully about advocacy and agree with the authors about 'its impor-
tance to ‘the point where they act on it by using the handbook. We have
no axe to grind except to help children grow. ,

InterplayABetween.gervice and Advocacy

Thlngs ‘are gaing well for many chlldren and their parents because
thexe is a good inte lay between sexrvice and“advocacy This* handbook is
for those who areﬂy qértaln about the "services" their child, or an-
other's, is getti or for those who are sure a child is NOT getting what
he needs. '

. ., \h" BN . (18) ) ’ R




FOCUS ON THE FAMILY A PRIORITY FOR HEAD START

C by John NlblOCk . E

_Head Start has insisted, from its beginning,’ dn strong"pro rams-of
parent involvement. This has helpgd keep the .programs relevant to the
needs of the families they serve. 1t also has helped brothers and sis=
ters of Head Start chlldren, because they also have, beneflted from‘the
things ,their parents learned through Head Start.

1

|

. If you take a ch11d out of a family, as so often the publlc schools-
do, and put him or ‘her in a program where there 1is little involvement °
with the family, you may be able to help the child. But when the pro-
gram ends or the child "ages out" or for some reason leaves the program,
the benefits end. On the other ‘hand, if you set up a partnership with
families, working together with them to benefit- the chll% your influ-
ence may contlnue as long as the family is 1ntact

. The first klnd of program described above where the “professlonals
work directly with the child and more or less ignore the famlly, is
called a "child-centered" approach. The second, where the "professionals"
work together with parents, 1 called "family- centered. ‘ ‘

The 1mportance of the famlly, and its overwhelmlng influence on®
children, is discussed in another article in this issue. Let's look -~ -
at some research evidence on the.family-centered approach.

In a project at the Unlvers1t§ of North Carolina at Chapel Hill,
young children were tutored in the home by professidnals. There was
little parent involvement. Durlng the project,” more than 300’ home'
Visits were made over a 2l-month perlod -At the end cf--the pro;ect,
the children's X-Q. 's averaged 106. For a "control group" of . -
similar’children%that received no tutoring, the average I.Q. was, 89.
But three years after the project ended, the I.Q. averagé¢s ,of the
two groups were almost identical. 9 ;

Dr. Earl Schaefer of the University of North Carolina at Chapel
Hill concluded that the effects of the special. tutoring these pre-
school children received "washed out” in three years. Like most
"child-centered" approaches, the benefits ended when the program
ended. ‘ *

In contrast, a similar progect directed by Phyllis LeVensteln
wdrked with mothers in the home to show them how to use books and
toys with their preschool’ children. This project ran only seven months
and involved only 32 home visits,.but the immediate gains the children .
made~-~an average incrtase of 17 points in their I.Q.--were'equal to
those made in Schaefer's progect. Three years later, the child-centeéered

program's impact is contlnulng, w1th the children showing above average
I.Q. gains. ‘ .

Research in New York compared results in two kinds ©of reading
programs. One group worked with parehts on their children's reading
for an hour a week. other groupworked d1rectly with the chilgd for
two hours a week. Chlldren whose parents were in the one- hour-a-week

(19)
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- group were found to be reading better than children in the group
that spent two hours a week working directly with the children.

Working with parents can provide F multiplier effect.

Family-centered programs, Dr. Schaefer, concludes; are 3 st as
effective as child-centered programs on a short—term basis,” are much
more effective on a long~term basis, and cost' a lot less. Also, he
notes, they have greater "spain off" effect on the family and.the.
commpmity. .

° Researchers have found that paraprofessionals, with adequate '
training and supervision, cdan work just .as effectively with pqrents

. as can professionals. This 1s import&nt, because few prpfessions--
education, child ¢are, or health, for example are training their
professionals to work -with parents and' families. The use of para-"
professionals will make more people available who can work effectlvely
with parents, and also lower program costs. ,

The basic need, however, as Dr. Schaefer sees it, is to “change
institutions, professions, and training programs" so that families
are viewed as partners and not as "clients" or "patlents

Perhaps the greatest achlevement Head Start could make in the
community and in the nation would be to reform the system so that our
schools, health clinics, government plannlng agencies, police departmentSf_
and all the other institutions %nd agenc1es set up to help children ) ’
would become aware that the only way they can do it effectlvelyvls P
by working w1th families. . .

Head Start is one of the few programs that actively promotes family
.involvement. Most profess:ionals that work with children either are
afraid of parents (public school teachers and day care center operators
come to mind), or don't really trust them (pedlatrlclags and government
agency officials might be examples). .. "

Dr. Schaefer points out that.parents exercise the greatest in-
fluence over the child, 1nfluence that lasts over a longer period of
time. Also, they care for the child continuously. .

Using health care as an example, Dr. Schaefer points out why(“
parents are more important than doctors and other health professijionals
in providinly for the health. of their children: .

l. Parents have greater 1nfluence on theachlld’s health and
nutrition than professionals. .

-

2. Parents' influence over the child lasts,Longer and is con-
tinuous;. professionals see the child at intervals, and dlfferent pro-
- fessionals usually are 1nvolved. ; . .

3. Parents provide a qreater amount of health;care, both in pre-
vention and treatment, than health professionals. ¢

4, Parents provide more vanled types of care and share more dif ferent

L d
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experiences and situations with the child than do health professionals.

-

5. Parent and child are more closely 1nvolved with each other than
profess10nal and chlld. : «

-
R

6. Parents provide more consistent patterns of care for the child
' that have a cumulatlve effect on his .or her development than do
profess1onals.

N .
7. Parents have the major responsibility for the health, education,
' and welfare-of-their children; professiqnals do not. .

Head Start and other programs for young children exist to support

parents, not to replace them. Yet some profession&l palicies.and prac-
» tices may be weakening the family-child relatlonsh}p rather than strength~

ening it. Parents should never be given the impression-that "we're doing’
this for yow---so leave us alone." i ‘ .

‘Dr. Schaefer c1tes the’ exampLe of the teacher who said to a group
of parents, "Please don't teach your Chlld to read or do arithmetic.
Your method may be different than mine. ° Send me a happy child and I
will educate him." 't

If the family's ab111ty to help their child grow is 1ncreased, this
will be more effective in the long run than anything we can do for the
individual child. All programs for children, Dr. Schaefer contends,
should be "more family-centered, parént-ceptered, and community-centered.”

Many parents are working, and it is hard to f1nd a time when they:
*can meet with staff members. The answer to this, of course, is to make .
time. If parent involvement ‘is the key to the development .of the child,
perhaps schedules, staff patterns, and budgets should be shifted if
necessary so that families and staff can spend time together regularly -~
evern if it's on a Saturday. Perhaps parents who are involved can be
used to work with parents who are not. Perhaps if transportation and
child care services were provided,:it would be easier,to involve
parents. | ¢ : :

I3
[

As Dr. Schafer puts it: "The professions must beg1n to *teach others
how to teach, rather than doing all the teaching themselves; to teach
others how to help, rather than doing all the help1ng themselves.

Most parents, Dr. Thomas Gordon contends, are "blamed but not
trained." There is probably no job more important tha the rearing of ~
children, yet parents in America receive no tralnlng for it. Our
public schools do little to prepare their graduates to be parents,
though most of them will bgcome parents. Our other institutions offer
little "inservice" training for parents. ' . N

\ ¥

.
a

The books and pamphlets developed for parents are-often unristic,
especially for work1ng parenis. Many, one reviewer asserts, sugg®st -
things that .demand more time and energy than most parents have, and un-
wittingly make parents feel anxious and guilty.

. If'good things for the child are not happening in the home, it
(21). " ,' T
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usually,Kis not because parents are unwil ing to provide them. They may

<{ ). Dbe unable to provide them because they don't kpow how, because they can't
afford to, or because of emotional or physicql illnesses.

\

.

A study by Dr. Urie Bronfenbrenner of Corhell University found that
"those programs in whig¢h_the yréatest and most,lasting gains were made
were .home~-based and ‘dire¢tly involved the mother (or-other~full-time
person who had a one-to-one relationship with the child)." The federal’
Home Start program is a respgonse to this imé&rtant finding. .

i

Families determine how "agchild develops. We all come from families,
and live every day influenced by them. If we in Head Start are to help
the child, we muyst do it by(%elping ‘the family. Perhaps this is the
hardest job we face. Certainly it is the most important.’ : .

3
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KEEPING A FAMILY B@Gg@\_

by Shirley Archie_
\ : C r ST ’ ' \
\ : Pl g .
People who have difficulty in making ends meef or who_spend more than
th earn can often use a “budget. A budget is “a D&an Lo’help people make
the most of their money. It makes no dlfferenCe lf your income is from
ear:ings; Social Services benefits| Social Secur .ty insurance, budgeting
your income can hé&lp everyone. . X R

v
-

\'Three reasons for kudgetiné are: (1) it helps you to live within your
income, (2) it helps you.get the things ydu want most and (3) it proVLdes
an educatlon 1n money management.

o o

There are four steps in setting up a budget: ‘ N .

-
]

Planning your budget

Planning how you spend your money 1s a very important’pqrt of making
your budget. All family members should participate in helping to plan the
budget. This way everyone will know how much income is available and how
it will be spent., It has been said that most family arguments come from
the family income. This can be avoided if each person is in on the plan-
ning. : ’ '

~ 3

Setting qoelsgyoulhope to achieve L

There may be a need for a winter coat for one of your children. This
-¢an be accomplysheda&f you decide how much money you can save toward this
i coat and out if in YOur bﬁdget lans each fionth. It could be as little
"as $3 00 a month but in a year you would have $36.00. For some families
$3 00 a month may mean going without somethings or spending less on other
things but this is what setting your goals means. In setting goals,.you
decide on the things you want the most and save for them. Budgeting
helps to reach your goals, There are three types of goals which are:

//f ’ 1. Long range goals: These are things which might include
. S a house, a car or education for your children.. These
- - goals might take -years to accomplish. \

2. Immediate goals: These must be met each week or month.
*,* for instance, shelter and food..

~ 3. Emergencies: The&e must be prepared for also. All emer -
e .~ ' gencies are 'not allke.‘ Some families may have a long

- - — illrless by the father so that he is no longer able to
. work or a car that needs repairs so a man and wife can

ERIC 2o 0 0 0028




:‘ /"‘// . '/’ . / // . ; L i’ . .

[ . "/ L.
;" 'get t6 work 1s another type of emergéncy. Some moneéy ‘i4§ Ve
L should be included in the budget for thispurpose. '

If‘ff’is:not included in your budget, you might have
to/také money from an immediate qoal (ex. a new coat)

to meet some emergency.

Estimate your income - . ) . N

Once you have set your goals, decide how much money the fémily has .
from earnings and income. Don'‘t include money you haven‘t earned yet,
as” in the case of a part time job. Aan example of this is: A mother
has been baby sitting threer days a week for extra income. This money
has béen‘included in the budget to add to the food money each week.
Everything has been on a regﬁlar basis for the last three months and the

family feels it can count on this money each. During the fourth month
the mother is notified that her services are no longer needed. She will
have to find'a new part-time job or use money set aside for other items
or go back and redo the budget so it will fit into their income. .

Makiné the actual.-budget

_ You are now ready to plan your budget. Budget making c&n be very
simple. There are budget books that can be bod@ht at a drug store, variety
store or-"book store. .

You can use a pad and write down each item and amount to be paid to
each. Keep all your receipts, even food tapes. Write down all the nick-
les and dimes that you spend. It might not seem like much but it/ can
throw your budget out of balance. These nickles and dimes could add .up .
to dollars and without a record of them you would have a tough time trying
to figure out where they were spent. Don't forget to include insurance
(health, life and car.)

=~

Included here are three Qays to make a budget:
-{ -«
1. The Envelope System 2. Bill Paying Worksheet
3. A Budget Form

Pick the way. you feel would be best for your family. Happy Budgeting!
The Envelope System ) - ,//\\

After writing down all items to be paid during the montﬁ, prépare-en-
velopes by marking them with the name of the item such as rent, food,. ‘
clothing and others. Each week, two weeks or month (this is based,upon when
you receive your income) place the money you are going to spend for'each item
in i1ts envelope. Every item must have its own envelope. Do not borrow from

/ any envelope to take care of something you left out of your budget.

[}
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PAY PERIOD

, DATE
SAMPLE ° oo - . ”
) INCOME
BUDGET
P . INCOME ~
' |_SPOUSE
TOTAL
EXPENSES WEEKLY MONTHLY -
Housing: Rent or Mortgage -
Utilities
_ >
Food. s

Car Payments

Clothing

P

Insurance: Health-& Life

Car Insurance

School expenses

.Savings

Newpaper

Baby . (nursery, etc.)

‘Lunches: school & work,

Deductions on Job

Entertainment
Cleaning/Laundry ‘ '\
Personal Expenses - \g*
Church

- ,

Miscellaneous

-
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I el BILL-PAYING WORKSHEET . .
{gwj - : -
. T ;p; Bills sometimes seem to get ahead of the money, when It happens,
s try this approach to help get current and back on your feet agaln.
Many families use this method all the tlme because bills just about
o match the mone€y each payday. This worksheet ‘will show you 1f there
" is'a need to revise some of your due dates for bllls, and .in some ..
" cases, creditors have been more than happy to change the payment dates
* when they see- just what your. problem is, -
Take home pay is $ (His $,' , .Hers § . ). Ages of
. family members: ' L : . Pay
3 period is (weekly, monthly, ete. )
. . / - A ~
] . ’
. '\ ’ A 1
v ‘\\
\\b week A\
. \\\\\ Date| ~
:\ \ i ,
T - _Total ’ : <
- ~— . < .: - (24 . .. ’ & . =
., . ™ . [SRent or mortgage payment ) s o
3 - > ™~ T . M .
. . AN ~\ B ) .
Groceries '
¢ ‘: ’ :"'\‘\l\\ "~ \ ) A N
. Fuel -~ . - > -
Electxicityl. - '
\ Water L : - - -
. \\‘ . \{‘.. . - . N
Telephone‘ S 55 \{kk‘ s ; -
‘. ‘\.. “ _\ »| ~ ~
Insurance -~ ,
' . e v : Lt i - Y
' Child Care & : 3
Clothing - L4
Miscellaneous < ;
., N . , .','
"lOther expenses : '
..; \‘. b “l
. y 4 , ]
(28) . :




TWO PAY CHECKS IN A FAMILY e

., T by Shirley Arcihie -

Two pay checks are good but somethes it can also_hurt you because
‘we base our living standards oOn both checks. ® Sometifies when there are
two pay checks in a famlly, one person will feel entitled to spend most
of the,money for his or her own purposes. Thls can hurt if no money has
been allocated for thls and as a result there is not money enough to pay
the bills.

"Every family with a second check should detlde how ruch tax w111 re-
sult from the added income and have enough taxes deducted so that there
will be no need to pay a lump sum payment ag 1ncome tax time: :

s
7
Some do’s and don‘ts for successful’ﬁadgetlng when there are two pay
. checks.
. “
1. Do plan what you are g01ng to spend ahead. of tmme |
and make your plannlng a family aifa~r - !
‘e - . ] S .8
. 2. Do keep a record of all~spend1ng, o
- e / Y . . . .
3. Don't rely on your spouse’s.income .for lond term,
bills such as the hduse payment or car payment,- Your
spouse may have to stop work any time hecause of 111-
v 1 ASS . J0ss 01 )& S 0
¢
f . A }

live on next week‘s pay check this week.

+

on impulse. Just wedduse a store has some X
* thing on sale, don‘t buy 1t w1t§out‘thln ing it over. You. .
may not need 1t and you might not have the money 1in your °
budget to pay for it. ; _ ‘

5, - é . ) ' .
t budget to the penny *“ut leave some so you and
pouse W1ll,have money_for personal thlngs;

: 6. Do
T your

"// Don't forget to include money for entertainment va-
éations or any clubs to which you may belong: If you P
don't you will end up bOrrowing money from your_obllgat~

ions or from.a loan company or lLank. S

L 7 .
(29) T ~
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9OME SUGGESTIONS ON VOLUNTEER USE
IN THE SOCIAL SERVICES .

by Jane Montgomery and Rhonda MclLean

Coxmunity volunteers have been utilized. or have been prJected fop-
uee An Ghe Johnaton-lee Community Action Head Start Program in Smithfield;
"Sorth Csrolina, in ways such as these: , v

. An attorney speaking on wills, .

« A banker discugsing credit

- M
4

« Bdntal health clients dlscu551nq what the community mental

‘health program does . -

X « Sutritionist discussing cbnsuﬁék.education and including
: a shopping trip to the grocery

+ Cooking demonstration featuring nutrition infqrmation.
+ Parents participating in a music program

. Grandparents (RSVP, etc.) as volunteers

¥

. Technﬂcak Instltute offering credit for/Pirst Aid course 2

- Enaltﬁ)Department conducting a program on TB

Businesses are potential sources of’ffee, useful i1tems. To develop -
a special project such as a Breakfast with Santa for the holidays or in
seeking asseistance from community and church groups, regpests should be

made early. -
/

Examples of civic and church participation might include, also, a
pledge to provide certain types of wrapped gifts not to exceed, say, 61.30
to $2.00 in value. .

Certain businesses t:ad1tlonally give awéy items as a fo¥m of adver-

"tising, Try the following for the lxsted glfts or somethlng alse of like
values ) .

Banks, savings and Loans -- candles, gum, rain scarves .
Milk Company you deal with -- ice cream, mllk

Motels =-- soap

Funeral homes,- jewelry stores ——,songbooks

Drug stores, variety or "dimestores® -- bcllooqs (for decorations)
Civic clubs,.churches -- wrapped ple =d g1fts
Plants (factories) -- raw material,- finished jitems

Restaurants .~~- coloring books, hang/puppets
theaters -- free tickets to movies) plays, puppet shows

t

v - {30)
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. VolunteerS‘operaiing A Clothes Closet . . ' ‘




General Format "Prob;en" Llstlnge

)

SUGGESTIONS FOR,BREPARING A PARENTS' COMMUNITY RESOURCE BOOKLET

!
"bw Baryara Farren g

S
y

I

-

The Social’ Servigces Performance Standard *($4) declares "tHie
program, must work in close copperation with existing cOmmunlty
rasources. This cooperation must include "preparing and distri-*

" buting a Communlty resource'flle for Head Start families and sta

. J
4 . . ’

It is helpful to parents if the table of contents is arranged
by problem areas with alphabetizing of the agenc1es under the
problem category. Telephone numbegs and page numbers are hélpful.

Ex., CHILD PROBLEMS, COUNSELING AND HELP WITH

Children's Home Society (274—1538).\. .. 4
Family Service/Travelers‘ aid (273-369%1).10

Greensboro«bssociation for Retarded i
Children (273-3691) . . 2 . . . . <« . 137

Greensboro Publié& Schools (275-8281l). . .21°
8
. Greensboro Department of Social Ser-— .
vices (373-3701) . . . . . . . . . . 2 27 .

Cross-listing

Several agencies will be cross-listed (ex., Department of’

Social Serv:ices may fall under "FOOD," "“FINANCIAL AID," "EMERGENCY

ASSISTANCE," etc. This is more work for the compiler(s) of the
booklet, but it does make it easier for parents to locate helip.

General Format”Agenqy Listings

Ex., NAME: Department of Social Services.

ADDRESS: 301 N. Eugene St., Greensboro

PHONE 3] 37353701 HOURS OF SERVICE: 8 A. M.-5 P. M., Mon.-

. Fri.
SERVICES:

Protective services. to children

Adoption and foster care .services to chi}d;en
Homemaker services

Emergency counsellng_

Family planning -

-

NSowuvme W

Day care
<. (31)

Food stamps , : ’ L
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LINC AGENCY STAFF DEVELOPMENT |, -
RESOQURCES INFQRMATION FORM

, NAME OF AGENCY

™
»

.« ADDRESS OF AGENCY . , | L

Street or P. O. Box City . gtate " Zip
TELEPHONE " PUBLIC OR PRIVATE
» L . (Circle One) - HRS. OF OPERATION
‘ 1)
PERSON CONTACTED : o
— e ‘ POSITION
LIST KINDS OF TRAINING YOUR AGENCY OFFERS:
i 1. - -
2. , T
3.
4.
WHO IS ELIGIBLE?
HOW TO APPLY?
i
IS THERE A WAITING PERIDD? YES =~ NO
. —_—
IF SO, HOW LONG? v Y

DOES YOUR ORGANIZATION PROVIDE ASSISTANCE GRANTS, FELLOWSHIPS
SCHOLARSHIPS, ETC? ____YES NO .

IF YES, PLEASE EXPLAIN

WHO 'IS ELIGIBLE? , ) .

HOW TO APPLY?

IS THERE A WAITING LIST? YES . NO

IF YES, HOW LONG? '

MATERIALS AVAILABLE (SLIDES, BROCHURES|, ETC.) \

[ 4

»
* k%

FOR LINC USE ONLY

PERSON OBTAINING INFORMATION ) ' '‘DATE

PERSON UPDATING INFORMATION ) DATE

(32) -
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TYHE HELPING RELATIONSHIP

Adapted by Barbara Farrgn and Social Services' staff,
Guilford County Head Start
‘from The Help1nq,Interv1ew by ‘Alfred Benjamin¥*,

It is not an easy thing to give- help to another person in a way that
w{ll strengthen him in doing a better job in handling his own situation.
And it is‘not an easy thing to receive help from another person. Why is
this so? .

Let's flrst look at the dlfflcultles from.the standpoint of the per- .
son :receiving the help whom we will call the client.

. 1. It is hard to admit your difficulties to another person unless
you trust him and feel sure he will not take advantage of what you have
told him to hurt you. This may be easy with a frlend. But it is harder
with your boss, your subordlnate or even a colleague working at the same
level. : ) v

2. You may be looking for assurance and sympathy rather than help
in seeing your difficulty more clearly and realistically: You, as well
as other people, will have to change in solving any problem_fn your, work-
ing situation. When the helper oin%s out ways in which-you may be con- .
tributing to the dlfflculty in~the s1tuatlon, ways which you must try to
change, you may get defensive and stop listening t6 what he is saying.,

3. " Often a person is unaware of what he. is doing to othexr people in

‘his situation. Solving a human problem  often means uncovering some sides

of yourself of which you are not aware. Most of us want'to keep our im-
ages of ourselves when these-are comfortable and self-assuring.

4, It is hard for some people to be dependent on another person.
We must depend on the person who is helping us and sucH persons will
fight their dependence on the helper. Other people tend to be overdepen-
dent. 'They may want the helper to' tell them what to do, not to. thlnk the
problem through for themselves. : -

5. Each of us thinks he knows his situation. What can an intruder
tell me-about my problem? This is frequent%y an initial attitute of the,
client "toward an outsider helper, whether it is expressed openly or not.
Of course rationally an outsider can often help us to see our situation,
to which we are too close, in a new light. But a person s approach' to -
his owH: problem is seldom if ever, completely rajnonal.

-~

Now let's

the helper.

1. The helper is frequently seduced into a telling role. This is
especially commoni where the client tends to be over-dependent. But all
of us, unfortunately, often see the role of helping as telling the cllent
what®he should do| whether our advice fits his abilities or power or

ook at the difficulties in helpi

ey

L3

a M. Rogers ) -,
1270 Fifth Avenue (33)_ \ ,

New York, N. Y. 10029
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meets his fears and anxiety abbut doing something new and different.
»

2. The helper often takes advantage of the helplng situation to-
show how bright, knowledgeable and experlenced he is in the matter un-'
der discussion. Rationally, the goal is to strengthen the client in
seeing his problem more clearly and in ¢hoosing ways of meeting the .
problem which are congenial and poss1ble for him. But, of course, Help-
eérs are never completely rational in their approaches to problems.

A
3. We have seen that clients tend to becomé defensive in talﬁlng
about' themselves in their situatiofis. The helper may meet defensiyeness
with pressure and argument. This usually increases client defens vgness
and the amdunt of levellng between the two falls toward zZero. 7

“)) N -

4 Sometimes a helper confuses being helpful with reassurln ‘the
client, overpra1s1ng him, playlng down his respons1b111t1es for e
trouble he is encountering, telling him -- in effect -- that he doesn't
need to change along with other people in improving the s1tuatlon. Thlsl )
isn't really helpful, of course. It doesn't challeﬁge the client®s. view d
of hlmself where this is false or Iimited. No change is’'likely to occur )
as a ‘result of such a phony friendly approach to helping. . J

These are some of the dlfflcultles both in receiving and giving help. ,,
What would a good helping relatlonshlp look llke as these difficulties "
are worked through’ . . \

o »

1. - Both client and helper would have trust in each other. This i
doesn't mean that they are uncritical.of each other. It means rather-
that each feels that he can be honest with the other and that neither
will use the cooperatlveness“ of the helping relatlonshlp to embarass
or hurt the other in outside relationships. . -

[ 4

2. The goal of'the helping is a joint exploration of what the client's
problem actually is and what the realistic possibilities of action by the
client to improve it actually are. The helper cannot solve the client's .
problem for him -- he can help him to develop a ,Jnore realistic, solution
for himself. co

»

3. The helper questlons and listens to the cllent more than he/tells
him -~ he doesn't reach to solutions before the nature of the problem has
been exploredvépThe client helps the helper by giving information freély
and ‘by thinking along with the helper what new light this 1nformatlon
throws on his problem.

4., The helper responds to defensiveness on the,part of the client
not b§’try1ng to argue it away or by batterihg it down. He tries to figure
what he is doing that is threatening the client and tries to reduce the
threat. 7

; 5. The helper doesn't avoid points that the client finds it hard to
talk about freely. He tries to find ways of making it easier to talk
about these by being non-judgmental, by making it:seem normal for any per-
son to have difficulties and problems, by believing that the client can
;mprove.' : ) »

o ] (34) ‘ ¢
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ﬁore and more, dlrectors are being asked to become helpers to others
in ‘the organization, to subordlnates, to colleagues, evengto their’ employ-
ers. ' 'Learning skills of giving help’'is learning part of the director's
job. NV o

&

A
H.

g 3
'

It is equally true that directors are frequently called. upon to.be

® receivers of help -- from their emplovers, from colleagues, even fr ~—
their subordlnates.. Learning skills of receiving help is 1earhlng axt of
the supervisor's jOb [
. The helplng relatlonshlp doesn't always fit Eradltlonal cpncept ous
and practices of the director's-.role. Maklng a better, fit between hgiplng
and bossing, between receiving h and giving it, is one of the impoetant

el
unflnlshed tasks of modgrn admln%ggratlon.

S

(35)
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FAMILY PRIVACY ACT GIVES PARENTS RIGHT TO SEE RECORDS
P ’ N

Vo
3

* Reprinted from COYC* News and Notes
. - . 3 4 q N
A )

.The. Famlly Educational Rights and PriveE?—Actz a sweeping bill
that requires pub c and private day care centers, nursery schools,
klndergarte S, nur§€ry schools, kindergartens, schools, colleges, and
\mlvrersn.tle‘4 reqe1V1ng federal education funds to open their records
to parents, went into effect November 20,  1974. 3P

. The North Carolina Attorney General's Office reports_ that’ the
law also applies to schgals, centers and institutions with tax-exempt
status., . " \

- ~
Y .

The act, requifesﬁthattp ents be allowed to inspect and review
all material in their child's folder, and any other records kept on
their child. ) .
3 ’ :
Penalty for noncompllance is the w1thhold1ng of tederal education ,
funds or poss1b1e loss cf tax-exempt status.

b -
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‘PAGES'FROM THE

- , SOCIAL SERVICES TRAINING SCHEDULE N
» - ) . /

. . JULY THROUGH DECEMBER 1973 , r . o

by Guilford County Head Start  _ ' ' &
of ®nited Day Care Services,; Inc.

General Objective , . . ’ C Qﬂ )

%

.~ To provide Soc1a1 Services/Parent. involvement staff with orientation =——
to overall Head Start Program, Component Goals, structure and phllosaphy, N
with emphasig &n providing staff with specific skills needed to achipvye A
“Social Serv1ces/Parent Involvement objectives llSted in performancﬁ stan-

dards. CL , . ‘ or R A
L © A R ) "_ - o Sa o ’ ~s'

July 20, 1973: Specific Gbjective: Orientation to Head Start philos-. .
. e ophy, structure Compgnent Goals., All seven perfo¥mance

- standards. . e " ar ' g?ﬁf

> - LY * "\. ,E

- To be trained: Soclal Serv1ces/Pareht Involvement ard™ X

) - ,Health Staff members. :é
. ] ¢ X
Trajgper: E. Petnel Soc1a1 Serv1ces/Parent Involvement

. Coortinator.
° " D Is

“~

Materials*Needed: Structure ~chart, black board. p

. Y <
July 27, 1973:° Specific Objective: To provide Social Services/Parent
: Involvement Staff with- information on record keeping,

LA use of necessary forms, Performance standard #2, -.

? o1 R 4

To be trained: Social Serv1ces/Parent Invdivement and j'é

Health staff. ‘ L f[”.»

» . ]

Trdiners: Pethel and Eller, Health Coordinator. N

Materials Needed: Foldersm work schedules, time reports,
mileage sheets, TSOR* cards. -

July 31, 1973: Spec1f1c Ob3ect1ve 1. Relnforce previous staff learn-
' : ing regarding proper use of needed'forms.

oo 2% Give specific information to SS/PI staff regardlng
job respons1b111t1es.' .

[N H

. 3. Introduction to recording. i

4., Introduction to concept' of follow-up. Performance
standards #2, #3. , .o

-

L\
v

To be trained: Ss/PI Staff.
L . (37) ) ) < '
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vyt July 31, 1973: Trainer: Pethel.
e (cont' d) S~— N v o A . .
SN Ty, A Materials needed: Job descriptions of each Family Worker,
‘ £ . . ' example of recording in Head Start family record, black-
! : board.
’ August 3, 1973:‘ Sp%clflc Objective: To help Family Workers individually .

through .weekly one-hour conferences around "job. problems.
: . . . a1l performahce standards.- .

o , -

To be trained: SS/PI Staff.’
) - b SR

s ' Tralner: Pethel , 'A &3 ’

|
‘ ‘ ) sheets, time cards. .
August’ 24, 1973: Specific Objectlve: 1. To help Family Workers to make
.~ connection between their daily activities and overall
- Head Start goals. 2. To help Family Workers learn how
use of scheduling relates to Head Start purposes. All
performance standards. ‘

-

|

I

|

|

l

|

|

t . f = B Materials needed: Work schedules, dlctatron mileage

Trainer: Pethel.

Materidls neeéed Work schedules, newsplfnt, magic mar-
ker, masking tape, list of (duties) common to Social
Services job.duties, small tablets for each Family Work-

er, blackboard P .- -
- ko . .t
. August 27, 1973: - Spec1f1c Objectlve. To prov1de Head Start staff with
(Pre~Service overall view of Wasic pu¥poses and philosophy of SS/PI*

¢  fTraining, 10 A.M.) in"Head Start. All performance standards.

. L - .
‘ . To be trained: Family Workers, Health Aides, Teachers,
n Assistant Teachers, Secretary, “Parents, Volunteers.

_ Trainer: Pethel.
. ’ ’ . . -
(Pre~Service Specific Objective: To reinforce and help staff re-learn
. Training, 1 P.M.) how needed forms a related to overall SS/PI perform-
ance standards. AIl performance standangs.

. ¢,
S To be trained: SS/PI staff, parents, volunteers.
Trainer¥ Pethel.

Materials needed: Performance standapds, mileage sheets,
work schedules, time cards, sample Agenda for confer-
ence with SS Director, sample agenda for teacher and .
teacher—aSSlstant conferencé: blackboard.

.

*8001a1 Serv1ces and Parent Involvement v . . , ) .
= . (38) . < D
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August 29, 1973:

September

poyarce

*‘groups. 4. To provide staff with information on

Specific Objectives: 1. Learn purpose and use of

. home visit. 2. Be introduced to concept of relation-
ship in delivering Social Services. 3. Be introduced
to Pareht Involvement and how relationship concept feeds
into the rendering of this component. 4. To introduce
beginning techniques of interviewing. 5. To assist
staff in making connection between interviewing tech-
niques, assessment of needs, involving parents in all
components of Head Start, and the performance standards.
Performance-standards #1, #3, #5.

To be tralned SS/PI Staff Parents, Volunteers.

Trainers: Pethel Brenda James, Department of Social
Services and ex-Head Start Family Worker.

.Specific Objective: To reinforce objectives of August
28, 1973. Performance standards #1, #3, #5. -,

To be trained: SS/PIL Staff, Parents.

Materials Needed: ﬁlackboard, role play situations
typed up and ready for distribution, performance stan-
dards, tralnlng paper on maklng helpful responses.

- R

Specific Objectivesi 1. Relnforce and build on’ spec::&,
ic techniques for interviewing. 2. - To precvide staff
learning experiences through role-play for explaining
Head Start purposes to parents. 3¢ To provide staff
learning experience through role-play for‘dealing with
unexpected and difficult situations (i. e. verlfylng
income, parents' resistance and hOStlllty, parent ap-
athy, etc.) Performance standards #1, #3, #4,.#5, #6,
#7. o ‘ o

To be trained: SS/PI Staff.

¥

Trainer: Pethel. - . o

Materials needed: Training room, blackboard, role-

. N i
4p1ay situations. N
. LN N

Speclflc Objectives: 1. To acquaint staff w1th 70.2
guldellnes on Parent Involvement. 2. To provide

staff with role-play situations'for explaining Parent ° |
Involveéent to parents. 3., To provide staff begin-
ning concepts in organlzlng and malntalnlng parent

striucture and composition of center commlttees, pol-
icy committee and polrcy counril. 5. To make con-
nection between objectives Number ‘X, 2,3 and 4 with
Head Start goals as outlined in performance standards
"and 70.2 manual. . ¥

e [ K

>

To be trained: SS/PI Staff. . e '
L (39) .
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Septembher 14,
(Cont'qd)

*\: September 21, 19737

"Septemper 27, 1973:

October 5, 1973:

October 12, 1973:

\ 'm

2 4

|

\

| October 19, 1973:
\

L

AT

1973:

' September 21,

Trainer: Pat Stapleton.

Trainerg Pethel

Materials needed: 70.2 Manual, performance standards,
blackboard, pre-conceived and feed-in role play sit-
uations from staff. Note: This tralnlng session can-
celled due to scheduled session by SDC on same toplc
for September 25, 1973.)

A

Specific Objectives: 1. To introduce staff to early
childhood learning concepts. 2. To learn ways to.
.cominunicate these concepts to parents. 3. To learn
ways to encourage parents to téach their children at
home. Performance standards #1, #3, #4, #5. -

Q

To be strained: SS/PI staff, parents.

Trainer: Pat Stapleton, Center for Development of

‘Leadership for Child Care.

Materials needed\ Projector, Head

Start classrooms
(2) , meeting room at First Presbyteria

n Church.
Specific Objectives: To provide staff with ihformation
on procedures and processés in relation to career Adé-
vVeloprent. OCD Instriction §902-1. \
/ 4 [

To be trained: Alleead Start staff.

Trainer: Pat Jones, S. D. C. . PR -
Follow-up on traihing done .
1973. 2. Reinforce staff learning.
3. Post-test staff. 4. Role-play for purposes of

connectlng early childhood learning concepts with Head

Specific Objectives: 1.

Start purposes for children and parents. Performance
standards #1, #3; #3, #5. s . L
_To be trained: SS/PI Staff; parents. i R ¢

p

1
~

Yo

Materials needed: Meeting room, Blackbbard.

Specific Objective: ‘g 1ntroduce staff to :services of-

fered by Guilford County Deparfment of Social Serviceg
financial and non-financial. Performance standards

#2, #3 #5, #7 A ) o - -

#1,

To be trained: SS/PI Staff, Health Aides, pafents.

Trainer: Ann Clegg, Training Officer, D. S. S.

Specific Objectives: 1. To build on basibulnformation-
in 70.2 manual on Parent Involvement. 2. To use ob-' -
jectlves planned for September 14, 1973. ; '

o ) : To be trained: SS/PI Staff,,Parents -

'7 ‘Prainer:’ Pethel, ° H~ ‘ " g

»
E13

. . i .
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October 26, 1973: . . -

~ November 2,’1973:

N

3
@

. 1
-

November 9, 1973:

November. 16,

L

%
¥

i973:

~ dard #5. ' : . L

“ -
»
.

Materlals needed' Meetlng room, blackboard,

‘rnle-play situation.

-

‘Coortarats woth Zllov.: Speeific Objectives:
1. 7o build on beginning skllls in interviewing.-

2. To build on beginning skills in making conmsction
between offering services to Head Start families and

Head Start purposes and goals. Performance standards i

# 1, 42, #3, #4, 46, #7. .. RR—

To be ‘tgained: '8S/PI staff, Health Aides.

Place: High Point

¢

Trainer: Pethel s e

Materlals needed: Meetifig room, case reﬂordlnq done
by a Family"Worker. : \
(Coordinate with Eller): Speclfic Objective: To learn
about one service offered by Health Department: family
plannlng PCr ormance standards #1, #3,, #4, #5.

5

-To be tralned SS/PI staff parents, Health Alfgs.

Tralner- Mrs. Sara Nell Niver, "PHN with Famlly Plan-

ning D1v1slon, 208 South Spring Street s '

Materlals Needed Open

"(In' ngh Point, Coordlnate with Eller): Specific Ob-

jectives: 1. To study staff casé recordlng in order
to.look at A. What help-did Family Workers offer par-
ent? B How was help offered? <C: "“a ~l3 thag howme
vigit havz to do with Head Start purposes ailu godas
for SS?PI? D. How might the Family Worker have 'used
herself more effectively during this Visit to further
Head Start purposes. All performances standards.

-To be trained: SS/PI staff, parents Volunteers.

£z

Materlals needed: Coples of one Famlly Wq*ker S case

—

recordlng, training room, blackboard. =

(¥ o

-

Speciflc Objectlve 1. To study staff process record-
ing of a parent, meet;ng in order to: A. ' See what .help

Famlly Workers offered\parent group. in groups {unction—\

1ng. B. To see how parents were more informed after
~ing about Parent Involvement in Head Start than
before meeting. C. To check: om-Family V. J<~rs' follow-
up with parent groups. D. To see~how Famlly Workers
offered help to parent group in. plaﬁnlnq, using com-
munity resources, etc. 70.2 Manual, Performance Stan-

(41) _ TN
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To be trained: SS/PI staff, parent committee officers

P

~e,

iy

Trainer: Rethel o
Y . %

\ -
Materials needed: Process recording of parent meeting,
training room, blackboard. -

>

November 23,  1973: (Coordinate with Eller).. Specific Objectives: |,
» l. To learn assessment skills. 2. To lgarn t3 in-
— . terpret date. 3. To be given some data on working
) - with families who seem difficult, disinterested, :and
* - uncooperative. 4. TO learn to make the connection
: between objectives #1° #2 and #3 and Head Start.pur-
poses apd goals.  Performance standards &1, #2, #3, #4,
#7. L -
} ‘.' ( - ’
To be q:a1ne$: SS/PI staff, Health Aides
2 A’ ) - \
Trainer;! Mrs. Pat Duff, A & T State Univers:ity, As-

sistant* Professor in Social Services. #
v"l L

’

Materials needed: Open

November 30, 1973: Specific Objectives: 1. To acquaint stafi with domes-
tic and juvenile court-services and procedures. 2. ’

S To learn specifics of how the court operates. 3. To
. ) learn how Head Start families can more efrectively use
% court procedures. 4. To help staff learn how the lo--

) cal court system connects up with Head Start goals
. and purposes for children and families. Periformance
’ standards. #1, #2, #3, #4, #5, #7

: S To be trained: SS/PI staff, parents

aTréiner; Court personnel, Mrs. Claudia Burroughs, others|
Tk

Material needed: Open.

~

-

December 7, 1973: Specific'Objective: To learn more indepth skills in
> ’ . \ recording. Performance standard 2. '

g ' To pe trained: 2S/PI staff /

g ) Trainer: Pethel {
> Y Materials needed: Case records, role-play s.tuations
Deéember 14, 19732: (Coordinaﬁe with Eller): Specific Objective: To learn
’ how Social Services staff can function ag advocates il
the community on behalf of Head Start familles and
children. Performance standard #3-f.

. To be trained: SS/PI staff, Health aides

Trainer: A & T Social Services Professor

Matevials: Open - ,
A (42) v
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. :The Grand Chapter of Order of ‘Purpose: Charitable and Benevol-

A LISTING O? AGENCIES AND ORGANIZATIONS
PROGRAMS SERVING I'AMILIES AND CHILDREN MAY UTiLIZE’

LINC Child Development Training Center

Resources Emphasis or Purpose
Federation of Negfo Women's Program Emphasis: Any charxtable
Clubs - ' services., Participate ip work-.

shops of various types stUch as
clothing, food, etc.
. ‘
The Garden Club . ] Program Emphasis: To provide ser-

v vices in regard to the protection

and conservation of natural re-

sources. Further emphasis,is on

beautification and restoradion of

natural resources.

Home Economics Division of ¢ Purpose of Crganization: To

the Vocational Association. assume and maintain active state P
(Contact County Agricultural leadership in the promotion of {
Center) vocational and practiéal arts ed-

ucation. f6>render services to
local communities in stabilizing,
extending and promotion vocational
education.

¢

Extension Homemakers Asso- Program Emphasis: Beaut:ification,
ciation T Citizenship, Education, Clothing,
(Contact .County Agricultural Family, Life,,Food, Nutration,
Center) ; Health, Home/Management, House
Furnishings, Music and Cultural
N Arts, Safety and Youth. '
“ q
American Red Cross Emergency assistance, personalized
and social welfare services, coun-
seling service, and blood center.
Training courses in the care of
new born babies, care of sick and
f;injured, first aide, small craft
and water safety, first aide on
- - the highway, etc.
Girl Scouts of the U.S.A. Purpose: Provide any charitable
'&; » services ’

Eastern Star ent Projects

.- (43)
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O

E

Aruitoxt provided by Eic:

>

RIC

Council of Family Service
Agencies, Inc.

' Symphony Society,

Council of Churches C// R

Civitan Internationai_

“

Family Life Council, Inc.

.

a

~1
Federation of Music Clubs

Jaycees

Kindergarten Association -

-

Library Assqgiatioh

Recreation and Park Society,

_Inc.

Art Society

Inc.

- P

’

United Community Services,
Inc.

-

Program Emphasis: Counseling,

marital discord, discord in parent-
child relationships, personai: ad-
justments, etc. \ .
Program Emphasis: Christian !
Education

Program Emphasis: Civitan activ-
ities are directed tg youth pro-

grams, boys homes, atd menta! re-
tardation programs. A

Purpose: To bring togetns:z ramily-
minded organizatiors ané :ndrvadur
als to exchange.ideas and concerns
of the total Famlly

Program Emphasis: Sponscrs nation-
al music week, campalgns Zor better
television and radio. Par:ticipate
in musician education sess:ons Ior

churches and groups.

Program Emphasis: Leadership train-
ing, community develoomewb, méntal
nealth, mental retardation, agri-

cultural, youth development, publiic
relations, etc.

Program Emphasis: Child Develop-
ment, bette nstruction 1N x.nder-~
‘éggrtens, eqffoment and surclies, efc™

22T )

Brogram Emphasis: Better® L.brary
services .

Program Emphasis: Promote
recreation

Program Emphasis: Enccuarage more

peovle to appreciate the Aips

Program Emphasis: Concerts Icr

adults and children in rural areas
as well as cities, sympnony wOIX-—
shops and symphony stor:es for
children. . .

Program Emphasis: To deveiap,

strengthen ‘and promote the Ua.tsd
way of campaiging and communtcy )
planning through tne Pro is.In of .
community orqanlzau‘v“ $ec L 5E5 Lo
cbmmunities. ’

. (44)
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* Dietetic  Association Program Emphgsis:, Expanding,the
. . ' effectiveness of dietitions/
i . nutritionists to meet the nutri-
. ‘ tional needs of humanity.
Agsociation for the Blind, Progrdm Emphasis: This organiza-
Inc: - . tion is a non-profit lay organiza-
’ . tion sponsored by the lions clubs
. and interested in the welfare of
the blind and visually impaired
citizens. '

Dental Society Program Emphasis: May provide
planning and administration of
dental services for Head Start -

: children.

Heart Association Program Emphasis: The Heart Asso-
,Ciation in cooperation with the
North Carolina Regional Medical
Program conducts a state-wide g
strike Rehabilitation program, a

. f cardio-pulmonary resuscitation

program, a coronary care unit pro-

ject and training of personnel 1in

units and heart sounds screening

project to detect abnormal heart

sounds in school age children.

. Mental Health Association “ Program Emphasis: Expanded and
more comprehensive community men-
tal health services. Expanded and
more comprehensive children's
mental health 'services.

- Tuberculosis and Respiratory Program Emphasis: Promoting pro-
Disease Association grams of case finding, health

education, rehabilitation and re-

search in cooperation with official

volunta gencies concerned. w1th

health pro lems. .

Medical Society - Program Emphasis: May provide "
all types of health services, con-
sulatioh, planning and administra-
tive functions.

gtate Crlppled Childrens Program Emphasis;: Program provides
Programs funds. for medlcéﬁ care of ch;ldren
' : - found to have certain types of crip-

pling and handicapping conditions.

‘Armed Forces Medical Program Progran;Emphasis Provide medical
services for dependent children of~ ..

- : i military personnel. =

i

(45)
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Public Health Department: . Program Emphasis: Provides funds

(Pitle XIX Medicaid. " ‘to purchase diagnostic and treat-
Usually listed under county ment services for a wide. range of
or state public health) health problems to poor children.

- Exact serwices paid for eligibil-
ity requirements vary from state

to state. .
’ ' ¥
Public Health Department: Program Emphasis: Provide all types
‘(Neighhorhood Health Centers) oI health services. :
Child Welfare Services: . Program Emphasis: Adoption services,
(Contact County Department aid to families with dependent chil-
of,Social Services) dren, day care, homemaker services,
etc. ,_\
PU. S. Dept. of Agriculture Loans to rural individuals and. -
Farmers Home 'Administration groups or those recently living in
(Contact nearest federal rural areas. .
office for address)
U. S. Department of Agricul- l-Program'Emphasis Stretches the
ture Food Stamp Program "~ food dollar for households with *
(administered through Depts. low net incomes. Food stamps . are
of Social Service, etc.) sold (sometimes given) to quallfylng
- households and are used to buy food
items only. . ) . ~
U. S. Department of Program Emphas1s Limited 1ncome
Agriculture WIC Supplemental pregnant and nurs1ng women and young
Food Program (contact Health children (usually under four years,
Qr Social Services depar;- receive credits for certain foods or
ments locally to learn if your 1in some cases, the ,food itself.
locality is included) Operates on limited basais geograph—
ically) .~
Community Colleges, Program Emphasis: . May offer classes
Technical institutes in broad fields of consumerism,

family living, industrial arts,
citizenship, health, safety, cre-
ative arts, liberal arts.
Other Resources: ' - ' - .
L ] . -
Universities or Colleges ) '
(May offer speech, hearing tests, etc., special library services)

. 4

State Department of Employment
(Information on job programs -- Nelghborhood Youth Corps, New
.-Careers, Job Corps) )

&

‘YMCA, YWCA, YMHA, etc. (Young Men's, Women's Christian and Hebrew
_ Associations) Churches ‘ . . “ .
) )

tYrban League, NAACP'. ' < ‘ Cee




County Agricultural’ Center
(4-H, FFA information)

Farm Bureau -~ privat® organization
(Contact County Farm Bureau)

Veterans' Administration, see U. S. Government listing in telephone

directory"
(Information for veterans and dependents, survivors)

‘

~.
~—eree

American Leglon . B
(Different posts provide different serV1ces to veterans, thelr

Afamilies and the community ) :

lens ) - o 4

a7 ' !
§hr1ners . ' ) .
{Operates regional hqapltals for crippled children. Contact the
organization at 2100 North Pleasantburg Drive, Greenville, S. C. 29609
if thls information is not available ‘in your communlty)

-

[

United Fund
Community Chest

Alcholics Anonvmous

»

.Crisis Control, etc.
(Emergency listing. Check with tclephone information operator)®

Organizations for the retired .
(RSVP, AARP, etc.)

Boy Scouts ) ' ‘ ' ‘
National Dairy Council o
: oL a N_
Power and Light Company
* Water Departmemt— \ 3
Parks, 'Museums, Zoos

Bu81ness and industrial flrms {banks, supermarkets, etc.)

Better Bus1ness Bureau : o '
Chamber of Commerce
Bus, train, airline terminals
«Telephone office ' i /’ C

\ Legal Aid Society '

N YD
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THE ANGING AMERICﬁh FAMILY
1

Adapted by John Niblock from The Future of the Family

|
| |
. If the family has been' the most enduring of our human institutions,
1t also has been one of the most variable. | Richard Farson has listed
eight areas of significant change in the American family:
) |

4 . -
l. The shift from the extended kinship system to the nuclear family
(50 years ago half of the households in the nation had at least one other
adult besides the parents; today, fewer than fivé percent 5io.)2

2. The disappearance of the family fﬁnctioning as a unit in the
economic, religious and social spheres.

3. The trend from lifetime monogamy ‘to-divorce and remarriage as
a cycle. ¢

4. A loss of influence, so that the family today is considered a
secondary, rather than primary, group of orientation. “ P

&. Major family life-cycle changes due to changing social conven-
tions and longer life expectancies (in ‘1890, the average wife was a widow
when the last child left home; today, she and he¥ husband have another
15 years of :; 2 together.) : . ’

6. "The upheaval connec)ed with the changing roles of women -- ;oles‘

which become less and less family-oriented.
. - 1Y . ¢

7. The corresponding increase in equalitarian relationships between
husband and wife. ,

8. The genera acknowledged fact that the family is surrendering
some of its socialization influence to various other social institutions
and informal groups. . ‘

R

-
]

1

Richard E. Farson, Philip M. Hauser, Herbert Stroup, and AnthonyaJ.~
Wiener, The Future of the Family (New York: Family Service Association of
America, 1969), pp. 30-33. c

-

2 . .o

James Walters and Nick Stinnett, "Parent-Child Relationships:. &

Decade Review of Research," in A Decade of Family Research and Action, ed.

+ Caxlfred B..Broderick (Minneapo%&s: National Council on Family Relations,
1971)., p. 130. ; \
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THE F MILY' ITS IMPORTANCE AND ITs: bIFFICULTIES 1§ TODAY'S WORLD

i by John N1b10ck

’ . . Ve,

:/ * P 7 : - -
...The family is not a blologlcal or 1nst1nctua1 necessity, but a

fsoc1a1 -invention designed to care for and 1nstruct the young. Families
may change in composition and differ among cu tures, but basically they

exist to provide for the rearing of''children. As one researcher des-
cribes it, "Human adults first bonded together with some commitment to
permanence and exclusiveness in order to brlng their children safely
through the relatlvely long perlod of. human 1mmatur1ty and dependency."2
Because famllies exlst to prov1de;hﬁmans with? the satlsractlonvof
their most basic needs, they often fail.... "Family structure'and func- .
tion are the elementary basis of social organization, anhd therefore the
keystone of both the status gquo and radical revolutlon. We all come from,

and 11ve in relatlon to, families. . : s L

Importance of the Famlly ,"' . . ’ , ’ 2 B o4

. - 3 -t

The fam;ly is the most important and potentlally\the ‘most effective

influence on the psychological development of a person. 3 | The people in .

' child's ‘1ife provide -the basis, for the development of all of his skills.
Earl Schaefer's research shows that parént-centere@ child development

ograms, when.compared with "child-centéred" programs, have egual immed- ,
iate effectiveness, greater long-term effectlveness, greater coit-effectlveﬁ
ness and greater "spln-off" 1mpact on the family and.community. Bronfen-
brenner, examining preschool programs, found that "those programs in which
the -greatest and most lasting gaing wére made were home-based and directly
invoclved the mother (or other full-tlme person who had a one-to-one re-

. lationghip with the child). "5 ‘ . '

&

1M’ax Lerner, Amerlca As A CJVlllzatlon (New York Simon and Schuster,,

. '
, N N + -

2Mary C.;ﬁowe11,§"Marriage, Parenthood and Family: Separate Domains
arvard Educdational Review, 44-1 (February 1974), 171, .

3erlam Seltzer, The Center .for Youth Development and Research Focus,
University of Minnesota, undatéd, p.. L.

4Earl S. Schaefer, "Darents®as Educators~ Evidence from Cross-Sectional,
Longitudinal, and Ifitervention Research," Young Chlldren (April 1972), 237.

Four P

Schild Care Data and Materlals (Washlngton, D C.. u. S Senate Flnance
COIﬂIﬂlt ee, 1 715, po 1].00 - ¢
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There probably is' no llst of7th1ngs that chlldren need Lhat does not
in'some fashion include the notion of ,"a family that loves and wants the
child." Similarly, there probably is mo list of significant rnflieunces
on & child ‘that does not includé the family.6 Profess1onala in child-
serving- agencies will at least.give lip.service to the notion that "no child
should be approached, assessed, treated, nursed taught, or corrected with-

- out the parental influence belng taken into account....without knowledge

of the parents'  influence neither the child's developmental successes “and
failures nor his social adjustments and maladjistments can be seen in thelr
true llght 7 R , . R \
The 1970 Whlte House Conference'on Chlldren and Youth, asserting that
programs for chlldren could noﬁ ‘eircumvent the family, urged increaling
Pparticipation of, end concern for, the family.8 The pending Brademas-
Mondale legislation on éhlldren s and family services would requlre the
equavalent of an "envirénmental impact statement" for all legislation deal-
ing with children:and” families -- all proposed fetdleral legisltation would
have-to have certaflcatlon that it would not negatively affect Eamrrleb
Famlly background, Bachman contends, is a powerful force »! aplng an
individual's capacities and accomplishments, throughout his 1lifetime: | B

, The educational and occupational attainment of parents,
the physical resources'of the home, the personal re-
lationships between parents and children -- these fac-
tors and many more are what we mean by family bacgk-
ground. The impact of this background is visible
early in the life of a child; his intelligence and
ability to perform in school are 'in part predictable
from knowledge of his .background. Later, in adoles-
cence, his educational and occupational aspirations

"are predictable 4in part’ from the attainments of his -

%% ,» parents. Stild later, his own attainments reflect
} sulte clearly the stamp of his family background.

.

only are his attainments influenced by family :
ckground; his-values, attitudes and mental health ]
are all subject to the pervasive and continuing ef-~
fects. of the family.l0: u

2 R ’/ ‘. o‘
6Youth Encounters a Changing World (Mlnneapolls Center.tor Youth De-
velopment and Research, 1972), p. 8. \ 1y

~

7Joseph Goldsteln, Anna Freud, Albert J. Solnit, Beyond the Beet In~'
terests of the Child (New York: Macmlllan Publlshlng Co., 1973), He 10,

8Rochelle Beck, "The White House Conferences;on,Children: An Historiﬁal
Perspective,” Harvard Educational Review, 43:4 (November 1973), 663.

alter F. Mondale, "A Family Impact Statement: A,Response from the
U. S. Senate," Schogl Review 83 1 (November 1974), 14. :

-

loJerald G. Bachman, Youth An Trans1tlon Vol. I1: Theilmpact of Family
Backgrouhd and Intelligence on, -Tenth Grade Boys (Ann Arbor: Survey Research
Center, Institute for Social Research, 197073 194, o
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i



«ess Urie Bronfenbrenner, in Two Worlds of Childhood, discusses at
length what he sees as, the 'increasing 1solatlon of the famlly from society.
Although family members are being Forced to spend more and more time togeth-
er, he concludes, this intimacy is not prov1d1ng the expected degree of
closeness and need-fulfillment.:.

’

This’ 1ncreased isolation of the family from the rest of the world,
Bronfenbrenner suggests, is caused in part by the fragmentation of the
extended family, a growing trend in society toward segregation by age, child
labor laws which preclude children from working until their teens, working
mothers, massive school consolidations, occupational mobility, separate res-
idential and business zohing, and the disintegration and dlsappearance of
.the-urban neighborhood.ll .

.

In nost of the European soclieties from whlch most Americans came, a-
boy or girl grew up in the calling, the crafts, the ways of life and thought,
of ancestral generat.ons. Max Lerner asserts that these continuities have -
been brokén by the drastic geographical movement, the occupational shift,
dnd the social mobility of Americans. ."It is rarer than in the past," he:
observes, "for children to grow up and raise their families in the homes,
or even in the townls or nelghborhoods, where they were born -- or on a

imilar level of living standards. As a result, the crucial process of

cial educatlon, of inducting the’ grow1ng child into the ways it is expec-
ted to follow, is carried on mainly not_in the primary group of the famlly
but. in- the larger society-as-a-whole." nl2

"As’ the American famlly dev eloped it shed in-laws, grandparents,
cousins, aunts, boarders, and retainers. It handed production over to
offices and factories, religion to the chbirches, the administration of
justice to the courts, formal education to the schools, medic attention
to the hospitals. It has been . stripped down to the bare frame of being .
marriage-centered and chlld—fu]lilled '

Danger Signs for’'Families and Early Adolescents .

-

Theorists and researchers predlct problems fer the family and the ear-
ly adolescent. Chief among these seems: to be vanibhing social support for
parents. Our society no %onger views chlld bearlng and child-rearing with

.

automatic approval.

')

In the age of the nuclear, family, another reward for parents - comfdrt
and care in their deciining years by their children -- also is 'lost. - And
this is a family function second only to ch11d~r°ar1ng in many cultures.

‘The so-called support system for parents also holds few rewarxds. Par-
ents of troubled adolescents find they usually receive the blame from

]

Llyrie Bronfenbrenner, Two Worlds°9£ Childhood: U. S. and U. S. S. R.
(New York: Basic Books, 1970}, p. xvii. . S L.
12Lerner,~ p. 546, : . - .
* * .
{j/ v )
) R . “
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counselors, teachers, and other youth workers, rcgardless of the circum-
stances. Feeling tHey have little control of their own family situation,
parents often throw in the towel and begin to deny any obligation to, or
responsibility' for, their adolescents.l \

o N .

John Holt points out that the' increasing isolation.of the family and
the dizzying "future shock" world of the 1970s tends. tb give family mem-
bers fewer)options on how they deal with anxieties. , More and more, the
family*has. become the stage, and the spouse and child the actors. The age-
segregation of society and the isolation of the family combine to dictate
that the parents-provide most of the adolescent's adult contacts, and es-
pecially disciplinary control. This scarcity of adult models and lack of
contact with adults further restricts the a@o%escent at a time when he is
striving to find out how to become an adult.l '

Americans tend to marry youny, with about ore-fourth getting married
before age 20 -- which greatly increases the chances of later divorce.l5
Divorcei at all age levels-have increased 80 percent nationwide from 1960
to 197216 “to the point where one in every three marriages ends 1n divorce.
Yet the rising divorce rate may not show a disbeliet.in marriage, but 1in-
stead an intent to take seriously the American premise that a marriage is
held together by love and common interests, The steadily rising rate of

emarriage. after divorcevsﬁows that Americahs .still believe in marriage,
ven after a disastrous experience with it. The stability of these post-
divorce marriages does not differ markedly ‘from that of first marriages.17 -

Adolescence is more difficult for the family and the child today. Be-
fore, there were more helping hands available in the home. and in the com-
munity. Today, the nuclear family, with "occupants" living next door in-
stead of neighbors, is on its own. The National Panel on High School and
Adolesaent Education finds this separation of family and community has
created intenmse relationships within the family that make the launghing of

18

an adolescent a painful and wrenching, éxperiencé for parent and child alike.=
. . ‘
Research on the Family and the Early Adolescent ) -
Because the fqmii?/gs often one of the most important influences on
. a person, and because adolgscence is by and large a "last change" stage in
the development of a person, the widening gulf between family and society
~. should be, important. _ It would be rcasun@able to assume that the effects of
changing society and family functions are under heavy study. It would'be
reasonable, but not true.’ ’ ! ] ‘ . -

b} .
_ 13Diar;a Baumrind, "Cgleman II: Utopian“Fantasy and Sound Social In-
novation," School Review,{83:1 "(November 1974), 80. " .

14John Holt,k"Ffee the .Children: They'Need Room to Grow," Psyghblogy
Today, 8:5t~(0ctober 1974), 133-136.° -

»

/ 3 ‘
- 15Crisis in «Child Mental Health: Challenge for the 1970's (New York:
Harper and Row, 1970), p. 168.

-

. . .l . ‘ ) N .
185usan Jacoby, "49 Million Singles Can't All Be Right," New York
Timés Magazine (ngruary 17, 1974), 41.. .

»

17 erner, p. 558." : ' i\\;_~;
’ ' -~

18peport Qi'the National Panel~§g High Schools and Adolescent Educa-
\j‘§_(prel%m1nary draft),” organized by the U. S. Office of Education, 1972,
" E 20. L - (52) s
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:*THE FAMILY: A CHANGING VEHICLE OF %DUCATION
LN Ty ) - A
by Leo F. Hawkins L

-

Basic Approaches to Life

-

In thlnklng of’ the famlly as a vehicle of education it can be said
that there is more to education tMan suhject matter. The fammly has al-
ways been the vehicle by which children learned their basic “emotional
and soc1al approaches to life. (Family hére is thought of as any house-
hold in which children are reared.) Children have-learned these most
important matters from the family just because they have spent thé first ,
five years of their lives within “the famlly. Some of these basic ap-
proaches to life invplve: ' S

l, Wwhat am I or who am I? This emotional approa:;\fs“ﬁSually
called "self-concept." The society helps the family decide what a
child is, but the famlly gives this concept directly to the child..

2. How should I feel toward other people? How should I feel to-
ward,; those who are close to me and those who are far away from me?

3. What should I do with my seventy or so years .of time in this’
life? Emotional leads here involve the purpose of life and the all- -
important matcer of motivation. For example, if I Bhould get some ed-
ucation and work hard, why? ~

0

This list includes only .three of the many emotional leads a fam-
ily gives. The answers to most of these questions are given to.a child
in the atmosphere of his family. A youngster's whole being is touched
by his "continuing environments," of which the family is primary. The
school helps a person find words to use in describing his emotional an-

.swergfzbut those basic approaches to life are largely there before a
child gets to school. o

' Frofm time to time Amerlcan society has made’ weak attempts to help
the family with those basic tasks. Research on intervention programs
indicates: 1) Head Start and similar programs. are of very limited success
when the family is not involved with the child. .In a few years the child
falls behind again and becomes a subject for dropping out, of the main-
stream.of life even before dropping out of. school. Q)When parents are ac-
tively involved in helping to teach the .child over a period of years the
ability of the child to "keep up" becomes. more permanent (Schaefer,
Families of the Future, p. 26 ff.),. ) .

‘

The Family and Urbanization ’

The roles or functions of the famlly‘are changlng under the impact
of urbanization. A general way to descrlbe these changes is to say that ‘
social normg are not as strong in the city. Family membexrs\can go places,
all over town and not be recognized. They interact with different groups
k at work,'school,-and church. In rural areas and small towns it is usually
the same people in each place. -In urban areas people can .pe more free
., ™than 1n rural areas to behave as they please. They may also be more lonely.

A more specific way to describe changing family roles is that of Ivan *
Nye (1974). A -brief outline of his description ... will be useful here.

L (53 . {
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Emerglng Famlly_RdleS' ,/";K M"fuf i AL o

These roles are currently develqplng and the majorlty of people
studied conslder them 1mpo;tant; They are f TN N

.t ¢ ;'4
L Therapeutlc and? sawve for %ehabllltatlon of famllyzmembers

L N v

2. Recreatlonal (Fammlles-have more recreatloﬁ than in the
. even though some recreat;on is guided by agencleé of soc1ety 3

..§. Sexual respongnblllty.‘ Sexual responslbllaty ;s both waYs,.
ﬁ here is a decllne -in the double standard % :

ki ’ "‘:
v . T .
» ',,'

Tr ddtlonal Family Roles. ,f‘fﬁ

Y
I { 'i': ‘a 7 N - . 1

hese roles almost unlveESally agree with the past %here is

. dlsa proval and soc1a1 sanctlons for fallure ko perform~roles relating

.\) : ..o o,(

v 4
LA . , L
»

1. child care ¥ .o ' s i
.o N ¢t b
2. Child socialization e ) ‘
: . o L .
Nm_igit“hérovider roles * . : 'fk‘ i jﬁq ) JW oo
Decllnang Family,Réles' - .;'w; j ) _f E Co ~§@§ ¢ EEIE

. L i
- These roles many famllle§ are giv;ng up. Any disapproval -or"
sancflons are very weak and often do not GXlst < These roles arée .

Al

*d. Xinship roles . ' Q-

: > '
] s '

1 . . .
2. ngseké&per roles, . ) S L,

Otto Pollak gtresses the readjustment of power between males and
females within the family (Families of the Puture, 1972). 1In fact,
he says that female power has always “been there but is just now being
made nubllc.. A function of marriage, he Says, is to work oyt for thc
family its own unlque»pattern of male-female adjustmerit, equal or
unequal. v

o -

.

> R o 4 coo
Pollak joins with Vincent, Nye, Hill and others .in emphasizing.
the emerging' function of rehabllltatlon. In the face of organlzed
bureaucracie$ on every hand the family serves to.rehabilitate membars
aftersthey have been out there all day in that schqol or- factory or

'offldé After being treated as an object the individual is suppo§ed
to bk “able to come home and be treated as a unique person in the Fam-

ily. How well! this works is one of the many questions under study.-
Several of the.wrlters mentioned point out that now the famlly is de-
manding that sbme of these organizations.and agencies adjust to the

family, and not always expect the family to adapt to bureaucratic needs.

Examples are YOung couples who refuse to work at night at any job and
couples who will keep looking until they can find meaningful work..
These families demand that work be adjusted to the family.-

(54)
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_The Powerful Concept of Human Devélopment S
hY N '
One of the most influential concepts of the past two generations

is that every person should have an opportunity to develop into a
complete person. The unique self-fulfillment of the individual has

een a powerful force to help bring about universal education, lib-
eration of Woren, and expectations of equal opportunity for minority
groups. . A few examples of this concept ... are: Peoplemaking by .
Virginia Satir, On Becoming a Person by Carl Rogers, and Free to Be
You.and Me by Marlo Thomas. This emphasis has become -so strong that
most family educators aré part of it. With Satir, they are saying
_that the purpose of the family now, rural or urban, is to take per-
sons, regardless of age, and provide an environment in which they can
develop as much inborn potential as possible. There are many theories
about how to do this task, but all involve the family. Koprowski
-(1973) says that leaders of both business and government need to help
dur society move from consumerism to a self-actualizing society.

“Life Sgylés, Structures, gg.Forﬁs of the Family Implied
by Changes in Family Roles | 3

In order-to adapt to changing technology or to demand that bur-
eaucracy, do some adapting the family must be allowed to take almost
limitless forms of structures or life styles. For example, take the

. family made up of a-mother and several children. We put pressuxe on
girls to get married, and in North Carolina 50.3% of brides ‘are. teen-

~ agers. -~ We put pressure, on men to be successful, and getting females

.. | pregnant is one way.to go it. We pressure our millions of "consumer
L4 -idiots" (Erikson, 1963)' to buy more than they can afford. The result
is that many men run away and we have a lot of families with a young

- mother and several: thildren. Now such families are becoming accepted,

*"normal,” and supported as families. Almost any study :of emerging life

' styles will list¢a€0igqst fifteen non-traditional arrangements for
. -living that need tézbe dered and accepted. o
H S e Yy ( (

_ Very slowly the norms and.laws of our society are having to catch
up with the changes forced upon the family. Since techhology,:and o~
bility help create these different forms our laws must contirnuall¥ be
revised in the interest of the persons involved. Thus we are seeing
legal changes related to divorce, property rights of women and chil-
dren, family planning and -abortion, and sexual relations between con-
senting citizens. Such changes are bound to continue and will probably
.always lag fdr behind the gealities of human 1iving within family

. ‘groups. -

0

3

', The Ethical Role of the Family . _ . :

In a republic that seeks to be-democratic, such as ours, people ;&
must have a sense of indignation at wrong balanced by a tolerxance oféﬁ%
different moralities that are personal. If the family by example or -
out of fear and uncertainty leaves this ethical compartment of a
child's life empty hé is subject to being blown with the winds of ex-
tremes. Notice the current way:many people are grasping, at many forms
of semi-religion and fany forms of extreme self-denial,. Any large
university can find a dozen or more movements that reach students

and demand all sorts of 100% percent devotion involveing food, sex,

’ : " (55)
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the cause. It helps very

become rigid and half-dead
to their children.

reading, work, worship, and serV1ce for
little to say that most of these “people
in middle age and pass on the emptiness

" A family, meaning the heads of any household that rears chil-
dren, needs a set of beliefs about right and wrong that are carefully
examified, If parents cannot accept the ethical teachings of some re-
ligion they ought to study humanism and our constitution and teach
the ideas of rlght and wrong that are implied there. We have @one too

far in measuring people by what "works" and by what people can -+ by
with.

My conviction that the family shourd/assume the task of teaching

" right and wrong was reinforced by a recent rereading of Chapter 8 in

Erik Erikson's Childhood and Society (1963). Erikson shows how Amer-
ican society gets hung up on his preadolescent stage IV, puttlng
greatest emphasis on industry and achievement, reflected in technol-
ogy. Many Americans never go on to struggle with identity or achieve
closeness to people, his stages V and VI.# Our way of life and our
religion is largely work and making money. Behind all this are our
myths from the frontier that are still with us. Revolutionary Ameri- |
can man kept on chasing his freedom and killing Indians long after _ ,
those battles were history. John Henry with his nine-pound hammer- /
and the lonely cowboy in the form of John Wayne are still with wus

on TV and in -~ i3 and books. Women were.forced to take over within
the family, and men invited "bossism" at work\%f order to offset the
stronc at home.

gtens

~
N

Erikson' guesticns are ™ in ‘ﬁve' Sat dwodklo Sl family.,

ours.

,"But ‘what will John Henry
breasted business suit? What will
to his 'wire guts' when he must serve\ma-

. chines and ‘finds himself caught in the im-
personal machinery of'moderh 1ife2" (p.306)

Py

«++ In case we become too pe551mlst1c or perhaps cocky enough | to
think we can really evaluate the fahlly of the present perhaps we
should remember a recent lesson from history.:. From about 1890 till

1930 it was a regular practice of families_ to take in boarders or

roomers. Now it is looked upon as an 1nterest1ng and klnd»adaptatlon'

to help men who had to work out of town.... Let us hope that some of
the changes we fear in our generation will turn out to be similar to
the fear of boarders in the family.
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ACKNOWLEDGEMENTS AND CREDITS

¢ IRA GIBBONS, Ph. D., now retired as Professor and Deart 5f the
School of S¢cial Work, Howard University, is the originator of the
cover concept which interrelates the various social services into

a wheel with the Child and His. Family as-the Hub.. Introductory re-
marks from CP.  CIERONI at a LING Childrel's Center in-service train-
ing session form this issue‘s-Guest Editorial.

During his recent illne§L, MRS. GIBBONS has been handling corres-
pondence and shé and DR. GIBBONS want friends to know their r v mail-
ing address: P. O. Box 157, West Yarmouth, Massachusetts 02673.

"A DECADE OF EARLY INTERVENTION PROGRAMS: WHAT WE HAVE LEARNED,"
by BETTYE M., CAI™TLL, Ph. D., is reprinted through the coopveration
of the .author and **" American Jotrnal of Orthopsychiatry which orig-
inally published it in July 1974, DR. CALDWELL 1is with the Center
for Early Development and Educatiocn at the University of Arkansas
in Little Roock,

RO "EMOTIDNALvDEPRIVATION IN EARLY LIFE" comes to us by way of a
telepﬁone'ébnversation with IRENE GLASS, who shares some of the read-
ings the Children's Services staff at Pift County Mental Health Cen-
ter, Greenville, North Carolinaz have been doing in -this area which,
recently, has received increasing attention. IRENE GLASS is director
of Children's. Services in that mental health program and a former
Social Services Coordinator for the LINC Children's Center in Greens-

boro. . % \
The Day Care Services Newsle%ier from Noxrth Carolina provided
Idea Exchange with definitions of child abuse and neglect which we
. included in an adapted article and called'"SOME DEFINITIONS TO GUIDE
[ﬁ' ' sUS‘" . l < 4
/ . - , DY \( ' . .,
- MELLIE HILL BARLOW, M. S. W., autho.ed the ipformative document
. that Florence County Full-Year Head Start .has adopted in, Florence,
South Carolina. GEORGIA MOYE of the Idea Exchange Advisory Committee
sent us the article, which we've titled [¢DUTH CAROLINA PROGRAM SETS
OWN POLICY AND PROCEDURES  ON CHILD ABUSE AND NEGLECT." MELLIE’ BARLOW
has been Social Services Director for the Florence program since 1966,
and is a member of the Academy of Social.Wo;kers and of the National
Association of /Social Workers. : : ’

<

ELLEN FARRIOR, of Social Services, Cleveland County Head Start,

Kings Mountain, North Cgrolina, pr®vided a "CASE STUDY IN SOCIAL SER-
. VICE COORDINATION FOR INDIVIDUAL DIAGNOSIS AND -PLACEMENT." This is
. . an_example of the cooperation that Idea Exchange is getting as pro-
.. grams begin to share accounts of their experiences with one another.

~

4
“e N

) Advisory Commi ttee member MPRERRET . VIDAL is the book reviewer
for "TO PROTECT ASD RESPECT: A CHILD ADVOCATE'S HANDBOOK,! written by
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JOHN W. PELOSI and SANDRA L. JOHNSON. This is a companion booklet

to "A MATTER OF SERVICE: HOW TO MONITOR AGENCIES THAT SERVE CHIL-
DREN," * ~. WOLDER, JOHN W. PELOSI and REBECCA T. DIXON, also
publlshed as palc - Ti.@ Chlld Advocacy System Project of The Learn-
ing Institute of North Carolina, 1006 Lamond Avénue, Durham. .

_ "US ON THE FAMILY: A PRIORITY FOR HEAD START" is by JOHN NIB-
IOCK, Associate Director for The Learning Institute of North Caralina
(LINC) in Durham and is drawn largely from the writings and addresses
of EARL S. SCHAEFER of the University of North Carolina at Chapel Hill.
Professpr Schaefer is Senior Investigator for the Frank Porter Graham
Child Development Center and director of its Family Research Project.

CORRECTION: The project referred-to on page 19 paragraph tive,
of this article was conducted in Washlngton, D. C.'s inner eitr rather
than at Chapel Hill. Also on page 20, in the seventh paragrap! which
.begins "Head Start " should have its second sentence amended.to
read "Many professionals ." rather than "Most ...."
i "AEFER, Ph.”D., is the author of "SELEETED REFERENCES
RELATED TO

from two -0f his recent addresses.

PROFESSIONAL SUPPORT TO THE FAMILY" which was comblned

Guilford County Head Start_Familerbrker
with financial matters in her two artie¥es. "KEL

‘"‘ARbHIE deals
, A FAMILY BUDGET"

and "TWO PAY CHECKS IN A FAMILY" both based upon information received
during a consumer workshop conducted by The University of North Caro-

-,

lina .at Greexnpsboro.
B

JANE MOE;EU%ERY from. Johnston-Lee Community Action Head, Start in
Smithfield, North Carolipa, and RHONDA McLEAN (formerly with Head
-Start in Smlthfleld and now Associate for Field Serv1ces - Parent In-
volvement for the LINC Leaﬁershlp Development Program met during the
December holidays and discussed volunteers. "SOME SUGGESTIONS ON VOL-
UNTEER USE IN THE SOCIAL SERVICES" was developed from that conversa-
tion.

Adv1sory Committee members BARBARA FARRAN ahd JOE MacLEOD dis- .
cussed "SUGGESTIONS FOR PREPARING A BARENTS' COMMUNITY RESOURCE BOOK- ,
LET" in January in Greensboro. MacLEOD, director of the four-county
rural WAMY Head ‘Start prdgram in Spruce Pine, North Carplina, recom—
mends implemgnting the use of a resource booklet with an orientation
to pnbllc tr%gsportatlon so that people will not only know of the
agencies but bé able to physically reach theém ea§1ly“’ Another way in.
helping others become more self-sufficient.

oo~

BARBARA JFARRAN is Soc1al Serv1ces Coordinator for Gu1
Head Start of United Day Care Services, with. .

and High Poipt,°North Carolina.

ST

ford County-
Greensboro

-

. THELMA SELLERS, LINC Leadership Development Program Staff De-
velopment Coordinator, éalls the "LINC AGENCY STAFF DEVELOPMENT RE-
. SOURCES INFORMATION FOR as a tool that has.been used’ successfully
by LINC Children's Center, parents and the staff WOrklng jOlntly to,
" er information on-social services. .
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BARBARA FARRAN and SOCIAL SERVICES STAFF of, Guilford County Head
Start titled, their adaptation from Alfred Benjamin's The‘HeLping Inter-
view "THE HELPING RELATIONSHIP." Their article explores the views of
the client' and of the helper when social services are being sought
and provided.

"PAGES FROM THE SOCIAL SERVICES TRAINING SCHEDULE, JULY 7. o
DECEMBER 1973" were supplied, by Guilford. County Head Start's &o. -
Services _Coordinator, BLRBARA FARRAN. This gives an outline of a
six-months training effort in the seven performance standards relat—
ing to Head Start social services. - X K

v
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"FAMILY PRIVACY ACT GIVES -PARENTS RIGHT TO SEE RECORDS" from,the
COYC (Council on Young Children) News and Notes is iaprintc as. a re-
minder of the parental. right to parent involvement, as well as to pri-
vacy. The newsletter " -~presents a combined effort on the ' part.of
the North Carolina Head Start Association, North Carolina Day Care
Association, Associatic:: for the Education of Young Children, North
Carolina Association -for Children Under Six, and the LINC Children's
100 to share information and common concerns," according to JOHN
NIBLOCK, who edits this publication from LINC in Durham.

. "A TTSTING OF AGENCIES »ND ORGANIZATIONS PROGRAMS SERVING !
FAMILIES AND CHILDREN MAY UTILIZE" was prepared by the LINC Child-
ren's Center, based upon agencies-utilized in Greensboro during. the
recent past. Some further agencies were added as the list was typed
for thls issue, but it is not intended as complete

"THE CHANGING RICAN FAMIL¥" and "™HE FAMILY ITS IMPORTAF”“
AND ITS DIFFICULTIE N TODAY'S WORED" are drawn from a Ford Founda-
tion report written for the:FORD FOUNDAFION by JOHN NIBLOCK, Assoc-~
iate Director of LINC, Durham. Our apprec1atlon to the FORD FOUNDA~
TION for perm1ss1on to use this material in 1ts slightly changed
format

"THE ‘FAMILY: A CHANGING‘VEHICLE\OF'EDUCATION" is by TR, B2 P,
LTINS, Human Development Extension Specialist for the Agricultural
Extension Service of North Carolina State University. This talk was
presented at the second session of the Guilford County, N. C./Nation-
al Endowment for the Humanities' Fall 1974 Rural Suburban Dlalogue

fEducation--Learning in Tran51tlon. :
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