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What followg is a loosely, yéE respectfully assembled collection of most of

what went on, at the humanities conferetice held at Bakersfield College on
April 4, 1975. .

I say "most'" because, unfo?tunétely the discussion question, "Are Behavioristic
Goals and Objectives Applicable to the Humanities?", is not included here
and some discussion questions are presented in much less depth than others.
- This is basically due to inadequate taping of several discussion groups for
which I take full responsibility. . .
1 hope, however, that what is presentéd, which I feel is quite substantial, «
will be of value to all who read it. I tried very hard to present ideas,
discussion, and issues as they arose and actually occurred during the group
sessions; and only interfered by personally commenting about three times.
These comments are clearly listed and are put in the form of questions rather
than dogmatic statements, so I hope you won't object to them too much.

) As I reviewed the conference in preparing this summary, I am on the whole

- satisfied that the conference was significant, meaningful, and useful to all

——\{/ of us. As in most conferences, discussion questions were not completely
answered to everyong's satisfaction, but important issues were raised and

meaningfully'discussed‘to the extent that I feel we can all possibly improve

and enrich our thinking’'and thereby our teaching of whatever humanities

courses we offer at our various schools. ’

I truly feel that the summaries of the sessions speak for themselves and so
I will not summarize further here. I wish to thank all who helped with the
conference--all my fellow Bakersfield College faculty members and its
administrators and all discussion oup leaders and participants; but
especially the following, whose own Summaries of their specific groups
: appear in this report: Beverly Palmekr, Chaffey College; John ‘Tufft, Taft
‘ College; John Williamson, Reedley College; Michael Anker, Contra Costa College;
Ron Dethlefson, Bakersfield College; and Bernice Zelditch, Foothill College.
Special mention must also be given to Roger Johnson, Bakersfield College Food
Services Supervisor, whose excellent lunch was certainly a high point of the
conference. Lastly, a special thanks to Bruce Sievers whose keynote speech )
was extremely inspiring to all of us and who was kind enough to participate’
i the entire conference.
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a one-day conference at

BAKERSFIELD COLLEGE

April 4, 1975

\ IN CO-OPERATION WITH
THE "NATIONAL ENDOWMENT FOR THE HUMANITIES

PROGRAM
9:00 Registration and Coffee
.9:30 Guest Speaker--Bruce Sievers-Executive Director,

Californmia Council for the Humanities in Public Policy

10:00 - Discussion Groups

1-- Different approaches in teaching humanities.

11 - Are behavioristic goals and objectives .
applicable to the humanities?

II1 - Should morality be taught in the humanities?

@

< . COFFEE BREAK \/

11:00 Discussion Groups
1 - Should humanities be popularized?
I1 - Courses for non-transfer students.

111 - Problems 1m communicating the humanities.

'

12:45 / LUNCH
1:30 Disgussion Groups$ e
/. ' I - New directions for humanities.

I1 - Humanities and vocational technical education.

111 - Courses for Ethnic minorities and women.

2:45 _Conference Summary . ‘
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. HUMANITIEQkCONFERENCE
April 4, 1975
Bakérsfield College
The ‘Futune of the Humanities in the Community College
» SCHEDULE OF DAY'S EVENTS -

' < .'b ! \ . ‘
O . ¢ Fireside Room = Registration and Coffee and Donuts
3 M. Foxum West - Welcome, Dr. James Chadbourne, Dean of Instruction,
Bakersfield College \ .
9+33 A, M, Introduction of Guest SpeaKer by Jacques Thirqux, Chairman,
' Dept. of Philosophy and Conference Director ‘ .
9:35 A, M. Guest Speaker - Bfuce Sievers, Executive Director, California
' ') Council for the Humanities in Publlc Policy - "Relevance and
v Importance of the Humanities'. " oo .
10:00 A. M,  FIRST DISCUSSION PERIOD C :

9:
9:

Ggoup I, Language Arts Room 113: Different and Valid Approaches in Teaching
‘the Humanities--What Are They? .

Discussion leaders: \
' Len Epstein, Monterey Eeninsu%& College
I - Lawrence Moorman, Yuba-College

?

Beverly Palmer, Chaffey College .
Group II, Language Arts Room 110: Are Behavioristic Goals and Objectives
Applicable to the Humanities? , X

Discussion leaders: .. T

H. Platzer, Rio Hondo College

John Tufft, Taft College

Jim Fletcher, Skyline College .
Group III, Language Aits Room ll4: Can oxr Should Morallty Bé Taught in the

Y

Humanities? If not, why not?' If so, how? . ’
' ‘Discussion leaders: : °
") . John Willidmson, Reedle ‘College e
Vincent Barry, Bakersiﬁlld College

11:00 A. M. Shotrt Coffee and Donut Break
11:15 A, M. SECOND DISCUSSION PERIOD Al A
Group IV, LA Room 113: Should the Humanities Be Popularized? If so, how and
to what degree? 1If mot, why not?’ . J g
Discussion leaders: ’ )
Lawrence Moorman, Yuba College
| John Williamson, ‘Reedley College
Group V, LA Room 110: What Kind of Humanities Courses Should Be Offered for
Non-transfer Students? .
Discussion leaders:
H. Platzer, Rio Hogdo College
John Tufft, Taft College
Michael Anker Contra-Costa College
. Group VI, LA Room ll4: What Problems Are Thert in Communicating the Humanities
and How Can They Be Solved? . b ‘W .
Discussion leaders:
Beverly Palmer, Chaffey College
* Ron Dethlefson, Bakersfield College . -

0

~




4 *
Schedule ofyDa?'s Events, cont'd . - ° . !
‘ \ N . . -
12:15 P. M, Short Pre-Lunch Break )
12:30.P. M. Lunch 1q,D1n1ng Room Directdy Behlnd Fireside' Room
1:30 P. M,

< <

THIRD DISCUSSI%N PERIOD _
Group VII, LA 113: What New Directions Will and Should the Huhanltles Take7 ,
" Discussion leaders: ’

 Lawrence Mgorman, Yuba College .
Jim Fletcher, Skyline Coltege v
] . Group VII, LA 110: How Can the Humanltles and VocatiOnal -Technical Eduqatlon

Co-exist?
Discussion leaders:
H: Platzer, Rio Hondo ‘College

A John 'Tufft, Taft College
. Michael Anketr, Contra- Costa College .
. Dorothy Mellor, Bakersfield College c )
Group IX, LA 1l4: What is-the Status 6f Humanities Courses for Ethnic
. ~ Minorities and Wonen} )
Discussion leader§ \ .
Bernice Zelditch, Foothllrveollege
. ( Ochers from Bakersfield College to be announced later
. 2:30°P. M, Forum West - Conclusions from all groups and summary of
conference--chaired by Bruce Slevers ;
3:30 P, M. - Conference ends. {
¢ . ) 1
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" SUGGESTED FORMAT FOR DISCUSSION GROUPS

oL, N

‘. ' e

* ‘ ) M - I3 * . I3
What do the key terms or.phrases under discussion.mean and include

(e. g., "humanities," '"behavioristic goals and objectives,' "popularized,"
"non-transfer," etc.). Let's strive o.get at these quﬂkkly, say within
the first 5-10-minutes-of the hour . . .
, - 4' ? 9 // . \
What are the main issues q;,problems surrounding the topic under discussion?
FOR EXAMPLE: -. ..- =~ ~ Ly o
A. Are we trying to affect behavxor in the humanit1es7 If+so, in what -~
way? Are goals*and objectives appr%xate then? : :
B. Should.the humanities be made releva®t to today?. .
C. Should we let-vocational-technical education "do its thing" and
‘ humanities. '"do its th1ng separately, or should there be some inter-
action between the two aréas? What kind of 1nteract10n, if any?
D. (Suggested time, 10-15 mlnutes) . oL

.~

What methods or approaches are presently belng ‘used to deal W1th the -
issues or solve the problems7 .
(NOTE Please be brlef Let's. not be- overpowerlngly ethnocentrlc about
"what's being done at our school," but let's do get the 1deas out).

(Suggested time, 15-20 minutes).
<

! S
What new methods or approaches have we come up with durlng\%hls dlSCUSSiOn,

and what'%uggestlons can we give ail COmmUnlty colleges to-\assist them
in resolvxng the lssues and problems in this area? (Suggested time, 15-20
minutes). e .




: Keynote Speech ‘by Dr. Bruce R. Sievers,, Executive Director,
woe. ‘ California Council for the\ﬂuganltles in Public POllOy '

b

o
s £ B *
A I was delighted to accept the invitation to speak at this conference --
when T heard it was to bé on the "Future of the Humanities in the
Communlty College -- for two reasons: One commendable -one’ conn1v1ng
The first ié that I f1rm1y be11eve the future of the humanities (and
~ . particularly the humanities.in the community college) is inextricably
bound up with the thrust of the pregram with which I am Tow invglved
and abqut which I want to talk at a later point. The second. ts that,
although I realize that a major focus of this conference is also’'on new
\\ approaches to humanities in the classroom, I hope_ to’inveigle you away
from those mus§ty corrldors out into the sun11ght of publlic involvement.
As I was considering the confgrence toplc, anr old“aéage came to mind
attributed to an English lord, but 1t might as well have been an
Almerican professor who said, "I thank God for my Oxford education, °
which taught me to despise the wealth it’prevedted me’ from making."

.~ & . e
- .

There is.a kernei of truth here which says}something about, the present
condition of the.humanities and possibly‘dyen more &bout the1r future,
It mlght 1n fact suggest a direction- to look for an answer to the
- " central question at stake in this conference: Where does the future of
humanities lie?: . . e . ~ .
. ST . T L o Ve )
Let me-boldly thréw out a single word in answer: , "Engagement"'.’ -
L . . |
¢ I usé the term "engagement" here torsuggest what is often talked about
in-terms of the more commonly used expressions v "relevarce" or
"involvemeant'". But I want to avoid ,the rather ‘hackneyed connotations
associated with stiudent sIogans about the need for personal, ‘mental, or
spititual gu1dance, taxpayers' associatidns' demands £6r job- related
P . education, or*even publ;c officials' ;aﬂucements for - education to bé

* “ciV1c-m1nded " -7 N
Al : . Ay - ' 'ﬁ-l .

What 'I do want to suggest instead is the urgent need to .Gvercome a
. . separation which has arisen between the academic study of the humanities
and .the critical,questians of daily existence in socigty. - -
- . NN : - o
. That .the separatlon éxists, I think, is self-evident. How-it arosge, why
vit is pernicious, amd ‘what. can be done to overcome it ane the topics :
.. 7 with which I want to deal here. .
. : . . _
Wetneed not spend much time on the first polnt. The widely recognized
A consequénées of, {ndustrialization, uyrbanization, ‘business pragmatism,
demoératization, and-above all, technology (descrlbed by such péople as
Toennis, Max Weber, and in oun own~ exg, Theodore Roszak) have moved us
1nto %hat is almost. a dithotomization of reality -- the "effective world"
. of the movers and‘®shapers of nature and society versus the aesthetic
b world of the drcamers -- meaning humanists, artists} and others who
' pursue tolcrated intellectual and artistic endeavors. Humanists,, for
theit part, have contributed to this process of isolation through their
qwn professxonalrsm specialization, and a. kind ‘of voluntary w1thdrawa1
o - frog the world. .

ERIC < g
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’

As to why the separation’ is pernxcxous, it seems to me that for one thing,
both worlds are, thereby 1mpoverlshed A little quote we use on our
brochure does not, I think, overstate the.case: '
. ' .

“"The humanities become stagnant, académic, and pedantic

when they are removed entirely from the concerns and

realities of modern 11fe, modern life becomes that much

more haphazgrd when it is removed from the sense of

past endeavors, present values, and future goals.”

Beyond, the emaciation of the humanities and publié life through theip
mutual abstinence, there is a more compelling reason why the humanities
should be more attuned to social concerns. The long-term solution to
crises of our givilization may in fact dependbn it. Let me return to
t@is point in a moment. -

’

There are -- it seems to me -- three major ways in which the separation
can be overcome. The first 'is simply to foster greater appreciation of
culture (with a capital C) and the great traditions for their own, sake
and the sake of a general enhancement of life which. such appreciation
brings. There is nothing wrong with this: indeed, life would be
unbearably bland and mechanical without the inspiration” and multi- -
dimensionality of cultural enrichment. However, although this is a worthy
area for continued emphasis in academic llfe, this is not what I mean here
by engagement or relevance. ~ . .

The second is the notion of exposure to the full background of human
history, pht$Q§ophy, .and literature as preparation for 4n active involvement
'as citizen or public servant. This was the traditional arlstocratlc

‘notion of a: "Gentleman's Education" which prepared a European elite for
directing the affairs-of state. It has applicability in a demogratic

state as well and deserves to be fostered in every way. Maybe 1f Nixon had
been exposed to professoq& of ethics and William Blake rather than law
professors and Bebe Rebozo . . . . . . . one can only speculate, but this
also is a different sort of relevance than that I am arguing for.

The third way in which the humanities can become fruitfully engaged in
society as the one I am champjonipg here. This is the direct interaction
of the humanltles with critical issues and long term soc131'ch01ces. It is

@ this arena which has become in .recent years a kind of "no man's land"
Himanists and public figures alike, Yet fhe humanities have contri-
butions to offer which could %enhance the d#ality of human existence and’ .
even, increase its chances for survival: 1In fact not to offer these potential
contributions becomes an ill-affordable luxuty. . .

A

Let me put it this way.

We are all aware of the strong temrdency in this society to reduce
everything to "bottom lines'" of cost ('"Who's 1ng to pay for it?"),

chrique ("How can we do it?"), and power (' got the clout?"), which
{iﬁh taken as the final standards of measurement- foy personal and social
life. After all, "that's where reality 1s" because "it's power and money
which make thlngs happen, desplte all the best intentions in the world" . .
so -the common wisdom goes. . . ,




-

But At's interesting to note that what is Fovolved here is a subtle change

in, perspectives from:'the way human belngs can &nd tradltlonaily have

. " defined our lives -- an inexorable process of flattening out the world in

J the form of a self-fulfilliag prophecv. Once one has relegated all of the-
critical questions of morality, 1dent1ty, personal fate, values, defimition
of the good life, and decigipns on the proper ends of human aétivrty to
what is essent1a11y a smorg sboard of ut111tar1an private choices of .
course what'is left is 4 world of raw powet,  expense ledgergg/and
manipulative calcu&atlon One can almost hear the d1alogueub6tween Socrates

. and Thrasymachus in the Republic at this point, it is so appropriate --
of course might makes rlght, if that's the way you define the world.

. The important point is that the world we reallz live in in our everyday
. ,existences -- when not befuddled by such reductlve'ratlonaT'“Etxons .-
is precisely the multidimensional universe of hopes, fears, emotions,
justifications, excuses, ambitions, joys, sorrows, moral Judgments,
hunches, and evolving self-images of the human condition. Tt is exactly
not the flattened world of’inputs,ﬁbutputs, tradeoffs, pq&offs, and mutual _
x backscratching which fifs so nicely into the computef and the behaviorist's
- : laboratory. : L0 -
A psychologist friend of mine told me g? a ney method of treatment
recently devised for an ailing marriage. It.was as -follows: The husband
complained that he was not getting enough sex. The wife complained that’
the husband was not spending enough time in conversatron with her.
Solution: Poker chips and a bank. Husband gets one’ ch1p for every five
minutes of talk: when he has banked the agreed number of chlps Bingo! Lo

A neat tradeoff. ~

»

~This 1is
which I
on this
society
routine

the flattened world’

The full one,

the real one is the one in

ask ‘myself how I am going to spend this 60 to 8Q years granted me

planet

How am I structuring my daily existence?

How does

affect~'this existence and vice versa?

Am I in a self-imposed

like the one_Rousseau described when he said '"Man 15 born free

but everywhere he is in chains"? What meaning does ethics have for me?
How do I relate to my community? ) éE.
Which brings us back to the earlier question about the contribution of the .
humanist. This world is the oneyin which the humanist is at‘home The
- . bread and butter of his or her ékrstence is exactly jthe examlnatron of
- these manifold dimensions of human aspirations and .experienées -- the
exploration of the images thrpugh which we define ourselves and everybody
else. A good novelist can tell me more about the world by Wh;ch I am
surrounded than twenty psychological treatises pn interpersonal relation-
ships. A phrlosopher ~¢an help me sort out gthical dilemmas. in which I may
be involved in a way.in which no lawyer, judge, or counselor can. A
historian will probahly enable me to project the course of my life far
better than a futurist or a planner j: '
J
. What's more important, this lnsrght which the humanist provides.is. not
limited«to brrvﬂtc illumination.” Precisely when one moves away from the
notion 6f.the humanities as an aegthetrc pastlme can one see their
potential contrrbutron Tor dealrng'wrth what is common among,us The
humanjties are at least as much “about. our public as bur priyate lives.

-
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If we would stop for' leErmlndteS qatch our breath and look at what has -

been accomplished, it would quickly become eV1dent that there have been ©
Americans of genius and wisdom whose voices,’ though often ignored, have

- the ability to make-us-cogsiiter the values we live or wish to live, the
. history we have accumulnted and the dreams which are so often relegated »
- * to the backrooms of 0ur minds. = \

If this potential relevance of the humanities to public concerns seems -
plausiblé and even necessary to you in general, what does this-mean in
terms of specifics? How can a humanist con(ilbute something truly
meaningful td\phe public consideration of an issue? -Now we get to the
Nitty Gritty. L : "

, \ - . - > .

<

. C ; . » »’ K " . . s
.. Let me c1te a few examplegx A -— -

JR r .

., A favorite themeoof humanlsts has been the ‘love-hate relationship *
Americans seem to have-with their land and the rural life. On the one
- hand, the rustic life is idealized and sought out; as in the .continual
search for the froatier. On the other hand, life on the land is seen as
brutal and oppressive.-- land‘1o to be subdued and sold. Leo Marx, a
professor of -English and American studies, argues. in his book, The
. Machine in the %arden, that Americans have never really 1earned how to
<o g live in the city. There is-the continual nostalgia for the country,
which takes its modern form in that crazy lifestyle known as suburbia. .
Citing the Jeffersonian origins of the pastoral dream, Marx says, "Only AV
.the most astute grasped the contradiction between the kind of soc1ety that
Americans said they wanted and the kind they actually were créating.
While the stock rhetoric affirmed a desire for a serene, eontemplative
life of pastoral felicity, the nations's industrial achievements were
demonstfating t® all the world its tacit commitment to the most rapid
. possible rate of technologlcal progress, and to an unlimited buildup of
wealth and power. This is the conflict of value dramatized by the
interrupted idyll, the episode in which a machine suddenly destroys the

‘

tranquility of an asylum in nature.'" Marx himself is arguing for the

importance of the 1ns1ghts derived from literature for the solution to

8ocial dllemmas o - R
¢ Aol - 7

"Because imaginative literature remains one of our most delicate and
accurate means of joining ideas with emotions, public with private”’ '
experiencé I believe that it'can provide insights into the relations [
between mind and environment which are unavailable elsewhéere. I want to
show that the literary landscape, properly understood, "could help us in
planning the future of the actual landscape." Specifically he suggests,
"It would Be useful to learn more about the values that men attach to
various forms of pastoral retreat, and to distifguish between those aspects
of rural or wilderness living which are capable of fulfillment, and those
which are illusory.” For it is possiple that ouf planners could find ways .,
to provide some of those satisfactions- wﬁfhin the city." EE ¥
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. Lynn Whlte, the hLStorlan who 1nc1dentally is'a member of our Callfornia .
Council, wrote a faSCLHatlng little essay called The Hlstorlcal Roots o

s\of the Ecologlcal Crisis, which traces contemporary attitudes towards the o
exp101tat10n of the environment back to the ethical, religious, and

.scientific roots of our western civilization. "Slnce the roots of ou .
trouble are so largely religious", he says, \"the remedy must also be
essentially reilglous, whéther we call it thkt or.not. We must rethink
and refeel our nature and destiny.' \ :

1 ) . e

Another example: Probably one of “the most ponnant treatments of, the tfeg
between human fate and’ land use is to be foundy in Widliam Faulkner's. ° .
story, "The Bear." 1In it, his character, Issa¢ McCaslin, remembers that as
a child he would hike w1th the older med’several hours into the forest to
hunt bear once a year. It was-a place where yom went to irow up, to come
to terms with nature. ‘It was a time of violence and fellowship, of hard
times mixed with gbod times. But as an old man, he has to get in.a car
and drive for mere than.a day to reach the wlldeggess where “thé Béar hides.
With amazed horror he realizes that the land has been desecrated; and that
people are being dispossessed. ATl that God had nequ1red of the first
pedple who lived on ‘the earth was to hold it "mutual and intact im the
communal annonymlry of brotherhood; and all the feé he asked was pity and~
humility and sufferance &nd endurance and the sweat)of his face for bread."
But the old Indian chiéf, Ikkemeotubbe, has sold the:land to Thomas Sutpen,
who in turn made a profxt selllng the Yand again, and it was 50ld again and
again, and was raped in -the process. Faulkner writeg:- "Ikkemotubbe, the
Chickesgw' chief, fron\whom Thomas Sutpen Had had the greement for fmoney or
rum oY whateéver ltﬁﬁpﬁ &new'in his turn that not evem a fragment had been

' his to relinquish u{ eell " > .

x . \
vt A

wa you can quarrgl with Issac and his author, but it \is very hard- to ‘ .
argue with the fact ‘that people today feel’ dlspossessed from the land
and that young men and women have fewer and fewer places“f*uthe wilderness
to grow up. You don't have to be a member Of, the Sierra Club to be ) '
concerned about who owns how much of the land, or what is going to happen ’
"with strip mining, or how a small town should run its government. °These
were matters which Faulkner and the creators and thinkers ef our tradition
. consxdered in~their bone marrow. )
. )
one could go on and on with examples. Writers and stholars, like Faulkner,
who hive spent their lives reflecting on and writing about the human S
condition, have pointed out again and again how deeply our mental an -
emotional lives are bound up with our uses' of the.land. They all suzgest
that what is done with the land in the nation and our localities depends
much more upon these feelings and attitudes buried deep in our hearts *~ i
about the human ties with the land, than upon the latest planning reports
or subdivision bills. These are the attitudes which determine the shape !
and the contents of those reports and bllls , and qptll the attitudes are
examined and changed -- if they should be changed -- nothing else, will.
An example from quite a different area of issue concern and one that may = . .
hit rather close to home is that of equal employme‘f opportunity. George .
Sher, a philosopher writing in a recent issue of Ph ﬁos;phy and Public - .
Affairs -attempts to sort,out the agguments involved in justifying reverse
discrimination in employment Among the arguments he considers are the
‘questionsenf whether a group as a whole (as opposed to 1nd1v1duals) can

~
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bé wronged, whether it is juétified to see the qu2§tion,of employment in

ferms of the distribution of_'goods, and what relationship past wrongs have
to éu;pent benefits. Understanding the problem in these terms could make
a great deal of difference in the application of the principle. "It<is,"
he concludes, ''the kéy to an adequate justification of reverse d
to see that practice, not &s the redressing of past privations, but rather

.as a way of neutralizing the present competitive disadvantage caused by

those past privations and thus.as a way of restoring equal access to those
gods“which society distributes competitivelykﬂ

This suggestg another area wlere humanists hgug provided illuminating
insights to issues of social policy: Criminal justice. Philosophers have
of late been shocKing the liberal community by again taking up. the ancient
notion (until recently dismissed as’ vindictive) of retributive justice.
Siding with Ken Kesey and others 'concerned about the big brotherism
contained in the designation of a criminal as "sick™ or "socially mal-
adapted," they suggest it is much more humane to treat convicted criminals
as competent human beings who ﬁusg;take the penalty for breaking a law and
not in hypocritically claiming to help 'them "readjust" to society.

Still another fundamentally different area of social action in which
underlying human value questions have been examined is that of political
participation. 1In a brilliant ess%%eentitled, Political Action: The
Problem of Dirty Hands, political theorist Miphael Walzer analyzes the ,

moral quandry faced, by an ethically sensitive person involved in politics.
Walzer invokes the line of the Communist leader, Hoerderer, in Sartre's
play: "I have dirty hands right up to the elbows. 1I've plupged themin
filth and blood. Do you think you can govern innocently?" "My own
answer s no," Walzer responds, "I don% think I could govern innocently:’
Nor do most of us believe that those who goverp us are innocent -- even-
the best of them. The real questions at stake,"he continues,'are how the
individual and society deal with the necessary. loss of innocence in

political life.":

Even our contemporary toncern with energy has historical precedent in
respect to the essential human questions involved. Lagg in the last
century., Henry Adams visited the cathedrals of France and was overwhelmed
by the power which the figure of the Virgin Mary exercised 4n Medieval '
Europe. ~In 1900, he visited the exposition in Paris and saw, for the
first time, a dynamo. From tHese twa experiences and a probing intellect,
Adams reflected on how different energy sources tend to characterize and
define a culture. VYears before'the oil crisis he used his imagination

and scholarship to speculate on how energy creates us ,and our habjits. This
insight is like a new Spotligﬁt on the tired argument that we simply have
to slow down. It forces us out of a merely quanéitative examinatioh of
our context by asking questions about energy and the quality of life,

’ ”
One could go on and on with examples of medical ethics, the control and

iscrimination

.

Ll

N

availabilfty of education, the distribution of poweyf\taxation, consumerism,

and a myriad of other issues.
social issues and in doing so
rélevant ‘to socidl policv,

<

The point ts that humanists have addressed
have found their insights surprisihgly

B
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The examples I've cited here have all been éxom articles and books by ,
humanists about issues of concern in public affairs, But I want to suggest

, an even more important and effective way 'this interchange can happen: '
In the form of open' public dialogue. -

That is what the state hdmanigies program is all about. (Here's the .
ringér). We are attempting to stimulate in our own way through a variety
of formats throughout the state,a continuing and meaningfuh dialogue on
v contemporary public policy issues - a dialogue which centrally involves
the humanities. -
’ 3 b )
I won't take the time now to describe the details of the program. We
can do that later if you like, but I will give you a sample of the kinds
. of programs in other states which have taken place under its auspices:
4 ’ they have dealt with an incredible variety of topics including such things
' as women's status, mentallhealth, gambling, energy policy, whter rights,
Indian/White relations, schoul policy, a,controversy on hair length,
impact of coal development, the construdéion of high voltage transmission
lines, the proposed construction of a new prison, and on and on. Probabl§
one of the most-unlikely issues ever to be addressed by a humanities
program was the question of cloud-seeding in a project which was organized
Sby an even more unlikely coali 1on of local residents and philosophy
instructors from a state university. How does the humanities relate to
cloud-seeding?: through the issues of administrative decision-making,
governmentdl responsiveness, and local control. The issue, it turns out,
is a fascinating onef replete with subtleties of the impact of technology
on locai\communities, the ability of a government agency.to change without
consent of the poptlation weather patterns over a wide area, and the
ability of one community to make decisions which dramatically affect others
in the same region. . ‘ ‘ ’

These are simply illustrations which suggest the vast possibilitiés open
to the significant applicationoFf the humanities to the panorama o

social concern. Whatever the format, whether in the classroom‘_;nﬁpubli-‘
cations, in an open public forum, or television, the important thing is
that the humanities are engaged with society as a whole in addressing

our contempora¥y human dilemmas.

these concerns and that every one of the discussion group topics contains

an important dimension of public relevance, whether it deals with the
teaching of* morality, popularizing the humanities, or establishing new
courses for minorities and women. The titles seem to me to be asking the
right questions. There seems to be a shared assumption that the

"humanities as garnish' approach fails to meet basic needs within uand :
yithout the humanities.

S It seems to me that the very structure of this "conference is attuned to

A

J. H. Plumb, the noted English historian, introduces a_ recent collection
of essays on the "Crisis in the Humanities' Qith the following lines:

~~

N
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"The rising)tide of scientific and industrial societies, combined with

. the battering of two world wars, has shattered the confidence of

- ‘ humsnists in theiy capacity to lead or to instruct. Uncertain of their
socigl function, ‘their practitioners have taken refuge in two desperate
courses -- both suicidal. Either they blindly cling to their traditional

See attitudes and pretend that their function is what it was and that all will

‘ .be well so long as change is repelled, or they retreat into theéir own
private, professional. world and deny any social function to their subject.
And so the humanities are at the cross-roads; at a crisis in their
existence: they must either change the image that they present, adapt
themselves to the needs of a soc1ety domlnated by science and, technology,
or retreat into social triviality.'

»
v

\ - And, I might add) such a retreat into triviality po§es equal dangers for
. the humanities d for society ap large. .
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DISCUSSION GROUP QUESTION: Different and Valid Approaches in Teaching the
> ! ‘Humanities--What Are They?

B AN

’ Summary -- Tape of Discussion of the Grdup

~ 1. Several posslble approaches to teaching.humanities;

A. Individual survey courses need careful choxce of reading materials.
B. Team teaching. -
C. (Len Epstein, Monterey Peninsula College) attempts to combine a
- - "free university'" ‘ideg with academic:classroom situation and
academics with experience.
1. He takes the "i" out of humanities and calls it '"Human-ties.
2. He teaches one course called 'Contemporary American Culture. .
3. Another course called 'American Mind.in the Wilderness.'" He
uses one-day hikes and one three-day back-packing trip to
bring students close ro the experience of what they are
¢ reading and studying. o
4. 1In both cases, he tries to make the subJect matter of the course,
the students and their concerns.
5. One problem w1th such an approach is how do you avoid the
Mevéryone has ’a right to his own opinion'" situation when you
) . use such a flexible self-exploration type of approach? Are
: students' interpretations of the humanities as good as one who
has studied and contemplated them deeply7 In other words, do
we tend to foster a wide-open relativism of valugs and
meaning, and is this really how things are? .

PR 3

II. Other methods of involving studénts: . ’,// R y

*+ i ]
A. Usé journals done at home and handed around anonymously it the class.
Elicit anonymous reactions to what is presented in,the course,
C. Encourage listening on the parts of students and try to- convxnce

students that other people are worthy of listening too.

&

* D. Field trips -- get people out of the classroom to break down barriers
to communication, ) . * . .
E. Have parties, dinners, or‘plcnlcs and share food -- people are to .
\\, ‘be total people; however, emphasis is still and must be achdemic. \

The basic encounter is. still with ideas.

. F. One teacher talks about.,her  faults in the first week of classes in
order to help break barriers between her and her students -- to
allow them to know that she is human even though she has the role
of teacher.

TII. It is necessary to have some articulate arid. involved stﬁdents to work
with and you must have several students who are willing to discuss the
issues. There is always a crisisiperiod about 1/3 of the way through <
the course where peOple‘in class want to know what 'we are doing" --
and time should be taken to clarify the course purposes and goaL& at

. this point. . .

~ s
o @’i\nmkg

IV. Team teaching. )

L. 4

A. Members of the-team n.ed to be compatible.
B. They also need to be cecure in their own teaching.

C. Such a ctourse needs a yreat dea} of careful planning and coordination.
™~

o . ' <0
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Different & Valid Approachest cont'd °
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D. Disadvantages: b ‘

- 1. Can't always reach a communlty concept with team teaching
because cl&ssesdﬁ?/usually too lé(ge

, 2. Forced often to large group lngcructlon with small grQups

T, added but Large group situations aﬂg particularly classrooms
are never very humanizing. ‘
3. We can level with the students’ that €k¢9e problems do exist
- . and then try to make the very, best of“ﬁhe situation. .

‘ ~ 4. Some schools usc a combination of EngliBh Philosophy-Science,
but one of the problems is that all of the interdisciplinary
people musty not assume that they can teaqh their orlgrnal
course -- a whole new approach is requrreﬁ .

\\\ .
y. Many assign 1ndrv1dgal research (e.g., reading 100~ 400 pps.) on
community problefis (e.g., the welfare system in thei%}communrty)

A. There are, however, problems in giving freedom to studentsto do

! individual investigation and research. ~ -
' 1. Students often can't handle it well; they ""choke'" and write
’ ) bum ‘papers. :
. : 2. The .téacher can U.t _individual conferences to help remedy this,
v but they are tremendously time- consumlng for both teacher and
. ' student. » .
\ 3. One of the key problems is« How to prepare students to accept
c responsibility and to initiate creative effort and tasks It

‘ ‘takes. at least 6-8 weeks to.pgpepare them. . '

B. “ One possib'e solution 1s not to assign a paper*vbut rather some
kind of creative project. Have students do research for & paper,
but don't ‘'worry about a paper,, necessarily; instead, apply the
research to a project of some kind. C
1. A vast majority or students aren't interested in research.

’ 2. Perhaps they can be challenged, however, with some creative

‘ , application gf their research. '

\ 3. Th can be asked to do’a project which defines them as human

‘ be?ﬁgL :

' 4. Anceffer problem with this approach to research is Ehe negative
reinforcement from the rest of the ,faculty, who won't condone
, anything other than papers¥as an application of research;
- therefore, students don't believe you rgally mean it or know
- , what you want, or they are insecure becguse they're so used to
using the tradltlonal approach to reseaych. . A
f S. You can start with very simple exercises or projects early in
the semester where people can fail without too much loss of |
face. »
7 6. .The main thing-here se€ms to be to get students involved
experientially as soon and as often as possible i
\ 7. All of these have advantages and disadvantages of stressing
— the. nonverbal over the verbal.
O‘ - ‘ no .
o .
hd ! . ' »
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CONFERENCé DIRECTOR'S COMMENT: Isn't there a real problem here?

.Don't
we want all people to be at least competently verbal? Aren't we cheating

them if we don't get'them %o articulate their experiénces? Experiencing
meaningfully is very lmportant but can we understand what we experience
fully without at least.trying to ‘articulate it verbally?

*8. - One instructor says to his. classes that no one is forged to be
verbal, but those who aren't or who won't, must take responsi-
, bility for their silemce. He says, the way they are in the
classroom is the way they are outside of it, and they must

, . accept what they are and do and take the respon51b111ty for it
wherever they are. )
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. DISCUSSION LEADER'S REPORT
. Beverly Palmer,.Chaffey College

'
D . M
N

Group I began with each of the three leaders giving a five minute'
presentatlon of his or her "different and valid approach" in teachjing
the humanities. Mpst questhns and comments were stimulated by Len
Epstein's proposal. He strongly emphasizes student participation via
field experience in his Contemporary American Culture class, with
studentss engaging in volunteer work through trips to convalescent homes
and prisons. ‘For example, students first read yarious accounts about the.
wilderﬁess and then fave the chanﬁe to experience it themselves.
We also discussed briefly the advantage% and problems in team-teaching
in inter-disciplinary studies courses. A team- taught course requires
real subordination of each teacher's own goals and ego to the agreed-
upon goals and demands of the course. Still, adyantages are the diminu- -
tion of departmental barriers, and interesting a Student in the’
humanities via a sc1ence/human1t1es course, for example, like one
organized around BEonowskl s "Ascent of Man.

. D .
The non-verbal student presents a special problem in humanities classes.
Several teachers proposed that, instead of a term paper, studends have"
a prdject, like designing a set for a play Short, easily-realized
projects, like soap carving, can give stpdents confldence at first and
lead to ‘more sophistfcated performances later on. We agreed that students
don't really work well with a lot of freedom but that we should encourage
them ahyway to work independently both in-the choosxng and organizing of
their PrOJeCtS . L

An important,conclusiosd of the group was that the classroom environment
and size are dehumanizing. We should adm;; this weakness to our students
from the start, and seek alternative$, whether elaborate ones like Len
Epstein's (above), or more simple ones like divisiéns into smaller groups
and cultivation of subjective journal writing.

A

» ;)20— e
; -]
/ - , LT [

]

N




DISCUSSION' LEADER'S REPORT
John Williamson, Reedley College .
Discussion Group Question: Can or Should Morality Be Taught 1n the

. Humanities? . \
It was agreed at the outset that the objective would certainly not be to
establish an explicit, prescribed code of conduct or moral behavior. It
was suggested that we consider such things as the erosion of values in
the world today, as well as.the analytic aspects of the humanities as
applied fo morals. .

Two. book t1tles were mentioned, not 1ncluded in the bibliography sheet
provxde with conference material. %Fe were a book by Holbrook, Peck,
and Havighorst on humanities and moral®f, and one by John Wilson ent1tled

Introduction to Moral Education.
Vi

With the appxoach then of exploration rather than dictation, the following
aspects were discussed:

A. The distinction between "ethics" and "morality'.
B. The importance of cultural backgrounds: the need for trans-
g , ¢ mitting culture, :
- . C. sAwareness of the "student's world)". ]
) D. Need to resist outside pressures.
E. EMphas1s on the individual.
1. A music teacher emphasized the cultural life of man as.
' something to be revealed gradually rather than by direct
teaching of specifics. |
F Historical aspects, such as separation-of church and state &
G. The idea that mutual understanding is a moral act. :
H A need for a broadening, achieved by direct, unabstracted
contact with other people's minds. .
« 1I. Changes to be brdught about in an 1nd1v1dual s character.
J. Some dissension: Isn L.the wpole question simply irrelevant?

. The main value of the discussion would appean,to be exploratory: many
promlslng areas of inquiry were ~opened up. The general trend of thought
was that morality, which of course should not be dictated,  involves a
connection with culture, thw¥ough effective commuhication, and a
recognition of the importance of the individual,. <
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DISCUSSION GROUP QUESTION:

I1.

One instructor felt that you can popularlze by requiring Students to

.7 b3

Should the Humanitiés Be POpularlzed?

apply what they learn in the humanitie§ to actual situations in

society and culture.

~

-

N

~A. You can have them do resear¢h and investigation and then apply

-

III.,

this in some creative project in the social’ milieu, such as the
t'm,'povepty, ghetto communities, etc.
B. You‘can cover subjects such as ecology, man and technology, etc.,

+ welfare sys

- in class thus making the humanities immediately applicable.
.C. 1In this way the student does what he or she wants, but the

problem is that students don"t know what they want to do’ and this
However, the instructor feels that the student i
and the tgacher together can work these problems out.

creates problems.

t

Definition of terms.

A. Another instructor feels that pecple nowadéys have a better under-
means than they used to wH?n it was

standing ?f
first used.

3

what "humanities"
-

¥

B. Popularizing also involves relevance, but it's not too dlfflcult

to show connections between the humanities, .no matter when created,
Shaw's Major Barbara and munitions’
manufacturing and our current armament producing. magnates,

Relevance really comes to thre humanitieg
so, in one sense, then, there 1s really no

and current

. factories,
and can't b

Aocial issues (e.g.,

ang countries).
e avoided,

need for the ﬁumanltles to be, popularized.

C. There are :eal dangers lnlpopGZarlzatlon.
community college, the P. E. departmept brought a course before
and wanted
ling the humanities requirement!

the curricu
}t to count
D. -Another ins

,humanities be popular?', but '"should they be popularized?,
should the material that is covered be different, which doesn't.

hecessarily

lum committee entitle
as credit toward f
tructor added that

mean, wat@red down.

For example,

"Sports Appreciation"

in one

erquestion is not "should the

)

<

i.

It is very easy to prostitute the humanities, given pressures of
S, flnan¢1alxd1ffiCUlt1es, and job problems.

low enrollment

”

;

.A. We must maintain standards or we are selllng out if we

in the ~ucma
B. Choices we

1. We can attempt new-approaches to' draw students into the
* humanities and into works which we know are of value.

2. We can capitulate to the mass level and eventually make the.
‘ humanities no more than a very popular cartoon,
3. One person felt that '"relevance"
. believes that the humanities are
v aré the humanltles, and that the
© Televant than that of Jacqueline

4. Another choxce is to reducé the amount of material read and

taught,

clties while are ieofer
have:

rior.

/

is 4 miserable term.
relevant merely because they
ethic ot Gilgamesh is more™
Susann,

i

}

but to L;qtinue to teach ‘the best material,

Ll

-22-

¢
s

d%ach works

.

>

He

e.

«



- . . .

Should Humanities Be Popularized, cont'd
-~ ’ 5. Another yet, is to go where tq§%s;udents are, e.g., prisons,
' ' community centers, etc., and don't start with the presumption - . -
- that we have "great ideas' to impart, but with the students'
concerns, and move from there to the great “ideas, ' .
: Q. The humanities can be extremely relevant, but if theré's no onme . ST
.there to hear about them, then what? o :
D. ‘One instructor made -a plea for "irrelevance." The community- - . $
college should try to be many thlngs to many people and do . %
"outreach" types of programs, but still recognize its.limitations .
. and continue to appeal to the brightest students as well. For-
) ’ o these students there 'may be only 4- 7?years in their lives when
: ~ they can be "irrelevant ," when they can study non-directly
pragmatic subjects and ideas. We should preserve this "mankish'"
- . character of education but also somehow democratize 1t The key
problem here is.how to do all of these things. .

IV. One instructor said he would rather havé studeﬂts read Jac§g§line ’
Susann than nothing --- ‘the first instructor disagreed violertly. °’ ;
- A. A student attepding the conference said that if students can
’ grasp literary subject matter, they can be enthralled by it; some; .-~
however, caa't,
* 1. He suggested trying to compare works, such as Macbeth w1th T
" Mickey Spillane, for example, or James Thurber.
2. (Rebutta]l) At that point §tudents are no longer reading
‘ Shakespeare. The only value in doing these two works side by
., 'side is to see what makes good art good and, bad aft bad. To
pretend that Macbeth is merely the story of a king who kills
. another king is to eliminate precisely those qualities of '
language and image which make Shakespéare valuable. It's not
7 " the plot alone; you must read the work. ' o o
o ) 3. (Rebuttal of that) You'can't ignore there's more ‘than plot S
’ invglved, but won't many students do just that if you don’t
try.to really come to th ' -
"B. We also tend .to assign works so.deeply imbedded .in a former
historical context that students find it difficult to relate to
Qﬁ; *  them., We could use more 20th Century works and find a great deal
. ‘ oﬁ‘great art there. ~To «apitulate and play constantly and L% . 4,
dishonestly on student f4ds (e.g., rock music) is a gross insult . !
/ ' to students and does irreparable damage to the humanltles and to
. both the students and teachers involved. \
C. Two ways that popularizing the humanities can go: - N
’ S 1. That kind ot study which tries to attract ,rather than enggge
L, - student minds --‘implication was that this is not a-walid :
' obJectlve X .
2. ke great ardd good material and get around -some of the
traditional blocks in presenting it -- the group was, for this-

approach, as long as.the main "stuff'" of the humanities is -
still there to get to 'the stude;ts. . ] N

[y

.,

>

> .V Should popularlzatxon of $ge»humanit1es be done as a defense against
the communitly college befnmlng a '"blue collar college7 o

~
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Should Humanities Be Popularized, cont'd
iy TN,
.- "\ ~
A. Isn’t the challenge to the intellect exactly the difference

“between a bonafide humanitie$ course and something like -

"Appreciation of Sports"

course which the P,E, department tried

to get counted as the humanities?

An instructor agreed and added that if you're dealing with
intellect there's no way out of dealing with language, and the
core of the humanities is language.

He added, '"We have a crisis in the humanities becau§e we are
trying to be all things to all people, and that's not possible.
We've given up education in the humanities by saying that in
order to dealr with the kinds of students coming to our college, «#
it's not possible to teach them works of great value and to get
them to write well. We should say it s difficult, ‘but we can do
it without giving up, or diluting any greatness or importance
that the humanities have to offer.

.This problem also exists atfall levels of post-second

not just community colleges,
on vocation as a goal of education.

education,

.partly because of the overstressing ° °

TV .has done a great deal to publicize the humanities te.g.
Kenneth Clark and Bronowski), and perhaps. this is one way of
getting to the students. - ‘

Another instructor agreed that we should try not to dilute, but

we should popularize to the extent that we give. the students more

gptions.

1.* We should force students as they select options.to ask if
their study is really worthy of
,out"? . :

2. 'This person dbesn't think the teacher snould be the ‘only one
-to present options (e.g. /Macbeth»or T« S. Eliot), but that
estudents should have a right to question options” and there
should be & iot of options.

He‘didn t mean to suggest that Jacqueline Susann, should be offered

or preferred over Macbeth, but everythinnghould be grist for the

humanities teacher's mill -- and anything ought to be able to be

quustioned by both students and the teacher. , - ‘ -
v

*® ¢ r '
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AL ' .
DISCUSSION GROUP QUESTION: What Kind of Humanities Courses Should Be

. ’ . Offered for Non-Transfer Students?

-t 7 <
.I. Who are non-transfer students?’

A. We tend first to think of the ‘person in the shop as the typical
non-transfer student, but he is_not the only type.
"B. There are students who are not sfteér a degree but are in college
for an expansion of their own capabilities or life -- e.g.,
= . .+« housewives, vets, awnd oldev adults searchirtg fer more than skills.

’

* . /s
II. What type of course should be offered to such students?
A
) A. First, students are citizens in the old Grecian sense 1. people in
society fulfilling roles -- first their own self- ldentlflcatlon,
then-their relatlonshxp with others. :
B. Many people are taking courses now and will be in the future which
are not pointed toward any degree program. <
C. “Should we teach watered down or substitute courses, or do we have
the desire to give A-1 education to them in the Same way in which
we try to give it to transfer students’ One instructor remarked
that it is difficulct to make a 2 unit art introduction history
course vital and. interesting to non- -transfer students.

v

"I1II. Problems of the level of ability amcng non-transfer students.

° . *

A. Some non -transfer students are very intelligent.

B. Others are badly ih need of remedial help in all areas.

C Can we hand.e both of these in one course? Can we also handle -
. both readers and non- -readers in the same class?

D. leflculty of handling grading and evaluation in such classes.

Two alternatives:

) 1. Make C the average grade and‘provide objective testing and

e participation a% a.means to attaln th17 Add research papers
or projects for B or A.
2. Make courses for non-transfer students pass- fall .or credit-

no credit. . . .

13
-

IV. One ipstructor considers his courses for non-transfer students not
~ “inferior to but superxor to most transfer courses offered.
A.. Because thexr purpose is to increase students' w1sdom about life
© »and to get ‘them involved rather than teach them 450 pieces of
1nfo*mat10n -- he feels that this latter is the wrong approach to

v

begin with.
B. His type of course, he feels, is vastly superior to .what he was
expected to take at University of Californfa-and private schools.
C. He does not consider his courses -watered down, even though there
mgy be less quantity of reading assignments. ’ P

.

V. Some other problems:

v .E B
A. The non-reader and the incompetent reader’ -- students can go all
. the way through high school without having to read anything.

<
. ~

’

~

’




Non-transfer Students, cont'd - .

B. Humanities courses have to be experiential -- reading goes along
with this, but they are fundamentally experiential. The student
won't remember facts; he'll remember what he experienced at the
time he was taking the couxse. ‘ e .
C. ., Our real conceffn should not be how much we can pack into a course,
but whether the student is getting anything at all of value out of
it, This is basically the problem at the university and four-year

\ college rather than at the community collége, but we still have it -

re

. also. ‘ ) ;
' Co . N . K ’
) VI. Other-<characteristics o£ the non-transfer student: x
A. We seem to automatically assume they are not bright. o
»° B. Many non-transfer students are showing up in transfer courses L0 5 ¥
(especially true of minorities) because they are opposed to bein@?
pushed down anymore. ‘ |

- C. The non-transfer student can be a student who doesn't want to take

transfer courses whether he could handle them br'not, or he
definitely could be deprived or remedial; however, we shouldnt*t éﬁ
assume the latter without checking. .

D. Most transfer students are really vocational too, except that their
vocation will be laws medicine, teaching, etc.

E. The majority of students who declare themselves as transfer students
don't transfer. .

»
N -

VII. Cynicism about country, seciety, religion, and in turn, education.

A. What actually is educatlon holding out to students besxde some klnd
~/ ©of a:license to practice a skill? N

B. We have to find a way of directly taking on that cymicism or despair -
- it's not just going to go away.,

’
»

VIII. Wouldn't the essence of any humanities course be lost to any non-reader?
How do you teach such a course non-verbally?

A, Emphasize audio-visual media as a teaching device.

B. Don't eliminate reading but deemphasize it. .

C. Can require or suggest some co-gnrollment in a reading ‘course.
N D. Water down requirements for non-readers -for completion of the course.

E. If we drive away remedial people, then we may be a little like . !

hospitals who reffuse to admit the 'sick.

F. 1Is a format likejthe TV program "60 Minutes" a good idea? That is, c .
15 minutes on eath area to be- covered vary carefully. prepared for
presentation to the students.
G. There is still a|feeling among conference participants concerning ' -
non-readers that e should let them come to the conclusxon that §hey
K need to read befcye we require it,
_ CONFERENCE DIRECTOR S COMMENT: This seems to be an undercurrent feeling in h
dealing with non-transfer and vocational-technical students -- to let them .
"feel" the need. However, even though self-motivation is very important in *'
learnlng anything, shouldn't we also encourage more actively this need rather
than wait for 'the spirit to move them'?

,,, ‘ . v )
= -26- % < ,
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Non-transfer Students,

-

I.

IX.

Additional problems in offering humanities courses for non-transfer

"cont'd

Use anthologies, that are' issue-oriented toward present day issues.
Encdurage them to use media to present their ideas - let them'"tape"

their research papers.

/
D

students.

. A.

ERI!
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‘lives, their familjes, and their churches.

ar

Some, use student proctors to elicit verbal responses from essentfglly
non-verbal students, thereby by-passing the authority figure of the
teacher? ’

The more important and major.conflict, however, may really be
learning how to think, not just verbalize, even though: there is a
definite connection --.the problem may be which comes first?

How do we develop the capacity to perceive? For example, how can
students be taught Aristotle? T

How do we reach people who don't understand language too well?
Palomar Ccllege has put adults who are taking English as a second
language and Spanish as a second language together, and they learn
much more from each other than they do from separate teachers in
separate classes dealing with their separate but similar problems.
We need to provide the environment for meabingful verbal exchange

to take place. . N '

Non-verbal non-readers do not talk while on campus. When off-
campus, however, they-try to convert academic stuff to street talk.
In dealing with ethical problems, for example, there is a difference
between working with the Golden Mean or saying, 'Which is worse?

Not to go to college at all.or to work your way through as a hooker

or a pusher’” Qur approach can make the difference in whether or

not students can use or be interested in ethics. .We can Gse the

second approach as a tactic to get to other deeper and more theoretical
aspects of ethics.

Not all humanities people or educators or administrators feel that

it's important that humanities should or can be applied to people's

The implication is that

we need to develop this desire in all educators at all levels as well
as in our students.' . ’

- do :
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, HUMANITIES AND 'NONTRANSFER STUDENTS *
\\v) ' Michael Anker, Contra-Costa College .

. [ Yol s - e -
The problem is hot whether we should provide humanities,. so ‘much as it
is to specify and clarify the purposes humanities education serves for
nontransfer students. No one's life is conftned to their job, so I
doubt that anyone's education should be restricted narrowly either.
Students themselves could list many things they wish they would get
from education, however, littld they may actually expect to obtain those
things. The heart of our problem seems to me confusion over our purposes,
a confusion reflected most clearly in duaﬁack of coherence in General
Education requirements. Students rarely understand why the requirements
exist. How much are they likely to learn if they do not accept the
goals or even know what they are? I wonder if we have thought through
clearly the goals of humanities °ducatidn I have some ideas I want
to just suggest here. I would be more than happy to talk more about these
ideas wherever you find me . .

Recommendations

* 1. Every cougse and every program and every requirement should
have specified purposés. 1 am not concerned with making these
purposes into behavioral objectives, but only makrng every
student able to find a clear, meaningful answer ‘to why they»are

takrng a course. -
r\ - ' - H
2.1 suggest organizing requ1rements arouhd purposes so that students
as much as possible are taking things which they also have some-
. desire to take. (I have attached a draft of a proposal along
~

these lines that I am making to my own college.)
"3. My own thinking now is focusing on criticizing the traditional
. goals of humanities education. We handle goals in-the area of
" +'- intellectual development and intellectual virtues foolishly. This
spciety, even this period of intellectual history has little
) Eonfldence in the reliability or usefulness of rationality. How
cam we teach intellectval virtues in a world that is so irrational?
We wartt 'to teach them, but we cannot do so and expect to succeed
unLess we recognize that we cannot assume’r any trust in reason, any
trust that the world is rational and can therefore be understood
as well as aEfected by rationality.

Turnrhg to aeschetlc goals as an alternative to teaching values

is only %o become part of the decay of idealism, the weakening of
confidence that life tan be made fulfilling. In addition,
aesthetuye- goals have no legitimacy as requirements rather than
preretevees. .

‘v point, 1§ that we must try to find something to teach in the
absence 'of cultural traditions that are trusted. In these confused
times, we heed to reach for ssomething to replace the faith that
life is good. We need something to sustain the seaych for a
solution to the horrors around s, the frustrations we and our

students endure.

\
= - ag o
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Humanities and Nontransfer Students, cont'd

Humanities education i's endangered most by the same problems that make it
particularly important. The same loss of confidence that there are any
deeper values to be found than private pleasures makes humanities classes
seem foolish and unnecessary. We cannot simply say there are such values,
for the world around us does not reflect the power of these values. Even
we who believe they exist, do not agree on what they are. We have to
recognize that our students' skepticism may mot be articulated, but it is .
quite reasonable: these values are nct fulfilled now, are not evident at
all. We need to teach from an understanding 6f what giving up hope for
them can cost us, and what we can use for the strength to pursue ideals'
now that we no longer trust in God or human intelligence to create them..

Teaching humanities now must be to recognize why the humanities aré not
taken seriously. . : ' !

~ . . £
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- . REPORT ON GENERAL EDUCATION
Michael Anker

. «

The primary purpose of my study was to discover if there were some’ General
Education goals which would have broad support and which could, then,

serve as the basis for clarifying and re-examining of our current program

and requirements. Very quickly, I discovered that such agreement was not
possible. Individuals I talked to saw differeht goals as the vital and
fundamental ones. Any hope of finding common ground across these differences
seemed to be blocked ULy various anxieties that change was unlikely to occur
except to the detriment of the values held. "
Thus, the direction of the study had ‘to be changed. The emphasis became
an attempt to envision a program as broad and flexible as the varLety of
goals believed in by different people but.in whith the flex1bil;ty did not
entail a total obscurity and confusion about goals. The results of my -
research is still in the form of -a proposal. This proposal ig_ggg my
personal ideal of a General Education program. It is far from being my
ideal. Rather, I hdve tried to harmonize as. much of what I heard as possible,
and to state as clearly as possible the issues involved. .

bd
H

Part I of the report will list the basic assumptions I see as underlying
the propcsal. Part II contains a general sketch of the proposal. Part III
will offer some .further detail ;about tHe proposal. Part IV will list some
further possibilities for specAfic programs.

I. Assumgtiens ,

. - § ‘

A. We must seek to teach our students as thgy'are_’ﬁﬁf—fhe‘@tndEnts some
of the faculty wish they were. The daqg__» ere is that we do not
want to so emphasize the needs of some, groups of students that we
cause the loss of other groups. However, the education of transfer
students will continue to be shaped largely by the requirements of
the transfer institution. The students for whom we must take primary
responsibility are those who will get their entire college education
from us. This assumption, if. acceptable after discussion --, the
issue isn't whether everyone is glad about it -- has many practrcal
implications. * For example, setting minimum achievement levels in
with (sic) and reading for the A,A. and A,S, degrees may-seem
inappropriate to "a college,' but would clearly have considerable
usefulness if we are talking about the real lrmrtatrons many of our
students have in these areas. ,

B. Large numbers of students cannot ;jsee any purpose in the General
Education requirements we now make We seem to be contributing to
their coming to classés only bechause they are required. Both
instructors and students will profit if the goals of General

- Education can be made clear and,recognrzable and related very clearly

to the specific requirements, /Right now we lack even clear goals

as an institution, but clear gpals must also characterize the programs

or they are window dressrng azg only add to confusion and even to

. contempt for the educational:process.

* €. We will never be able to offer students all the knowledge, skills,

) and qualities they could find valuable in their lives. Choices will
be made among valuable goals/, the only questions are who will make
them and how? /
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General Education, cont'd
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II. The Proposal .

The easiest solution to providing a program with clear purposes
would be to offer a course of. study with little opportunity for
electives. The problem is to offer that clarity of purpose while
retaining enough flexibility so that we can meet the needs and
goals of students varied in both interests and attained skills.
have been able to come up with only one idea for a program which
would be no” less flexible than what we offer now but would provide
each student with a coherent.course of study. The idea is that we
set up a list of the goals of General Education together with a
Set of courses that can realistically lead a student toward the
“attainment of that goal. Individual students would be required
not to take cextain courses or a certain number of courses from
long lists. Rather, each student would select the-goals fthat were
most important to him or her, and then would take the set of courses
developed to lead to that goal.\ -
Thus, one student's education might emphasize basic skills while
another was emphasizing preparation for citizenship and still .
another was getting a brief introduction to the wide variety of
human intellectual endeavors. All ofwthem however, would be in
prggrams “the purpose of whlqp was cléer to them and which they had
chosen.
. ! ’
This proposal could be put into practice in many ways. Some .80 1s
might be expected of every student, e.g., attainment of basic §§111
levels. Other goals could be grouped in such a way as to insure
against too much narrowness of education. The heart oi_the proposal
is only that instead of choosing courses which are unrelated to
each other and which often have no clear goal at all, students
would be choosing sets of couxrses with. specific and explicit
purposes and covering enough time to make it far more likely that
real progress towards the goal could be achieved than is likely in'
_a single course.

» - . ) y
III. Some Secondary Proposals

A. For non-degree students. Some students come here only interested

‘ in a Certificate of Achievement or unable to afford the time for,
more.” I suggest we consider developing a single course meant to’
show them what besides vogational preparation can be gotten from a
college. The hope would be that more would find enough valuable.
goals to continue their education as they find the &ime. Such a,
course could, of course, be required. -Clearly, the whole purpose
or Certlﬁacate programs is lost if we add any large number of :
. requirements. In either case, the purpose of the course would be
lost if it were not attractive amd intriguing in itself. However
I leave the issue of requiring it as one more open question.
‘Perhaps such a coursc could also serve for introduction and or
orientation to the General Education Program for degree students,
whether for all or only for those unable to decide which of the
saceral goals they want for” themselves.

\ 231- o,
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General Education, cont'd .

»

: T~ B. Some General Education could be done within the vocatlonal prepar-
ation. Some of the broader issues that could be discussed with
- . each vocational area. .
\\\>~“,_/7 1. The ethical problems that came up in the partlcular kind
) of work.
2. ' The social meaning of this work,.work as more than just a
» way to money or other private pleasure. ,

3. Understanding relationships at work: .tensionms an \manage-
. ment theory for the empldyee, the non- manager.

4. Aesthetlc possibilities in this type of work.
In closing, let me say again, I have not‘trled to envision my ideal program.
I have only tried to offer the framework for developing a program that
would have clearer purposes than the smorgasbord,program we (and almost
every other community college) currently offer. However, it became- obvious
to me that we could not easily get a specific program without ignofing the
desirés and beliefs of many faculty members as well as the desire and neéds

of many students.

There was no single program that would be widely acceptable

even to the faculty alone.

Therefore, I suggest a flexible program offering

a variety of courses of study.

No one would find every part of such a -~ .

program satisfying, but perhaps we could reach widespread agreement on what

Aruitoxt provided by Eic:
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goals should be included as options.

. for work required of thsm, -

In this way we could serve diversc

,+ students while still offering each of them clear purposes ‘as the justification

)
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DISCUSSION LEADER'S REPORT
John Tufft, Taft College

+

. . ]
v

o
Michael Anker prepared a paper entitled Humanities and Nontransfer
Students, which focused.on the  traditional approach to the ‘humanities,

~challenging the traditiondl teaching, procedures and course content.-as
inadequate and unsatisfactory since these courses are structured
primarily to uphold the virtues that are being challenged in everyday
society. Young people do not recognize nor: do they accept traditional
values as being effective in the world today. Instead of stressing
ethics and aesthetics in separate courses, perhaps in a "watered- down

’ state, humanities of the future will need to be 1nfused in zgn -trans fer

course goals. ) ) T ot
. 9 . .
- The consensus®of ‘group thinking was -on the need to present valid reasons
for moral decisions: "Why not do what you are told to do by the boss

on the job, even though you know the customer is being cheated?" Or
for the nurse: "Why not try to hide the mistake when the patient has
been treated negligently?" It was generally recognized that teaching
moral values to adults is far too late in life to be-very effective.
However, values should be a part of coure content in non-transfer
‘courses.
- , . .

Consequences of moral acts are to be as much a part of courses in the

, non-transfer program as they are in abstract discussions in courses
specifically within the humanities divisions. It wae generally agreed
that other factors found in typical humanities courses should be applled
in pragmatic form in exxstlng non-transfer coursés, not as SpeCLflc

. courses for non-transfer students exceptras demand from particular

student groups express their needs and desires fér particular emphasis.
Then, such courses should be centered on matters that pertain to student
needs and to general vocational training. Tt

- -3
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.Discussion Group Question: What problems are there in gdmmunicating the

1.

.

DISCUSSION LEADER'S REPORT ‘ .
Ron Dethlefson, Bakersfield College

N

-

Humanities, and how can they be solved?

'

. \ T
A main problem seems to be the confusion over our vision of .man. The

idea was advanced that our view of mén tends to be harsh and hyper-

critical. We need to emphasize man's positive aspects and accgmlesh-

ments, to a greater extent than has been tHe fashion.

Another problem discussed was that we seem ‘to be missing opportunltles, -
as teachers, to give our students humanlstlc experiences that are )
real. We are bound to traditional classroom teaching devices. We

need to.involve our students in innovative experiences, which make the
classroom a mirror of life. Humanities need, to be communicated ind

other than course formats. Backpacking trips, workshops for the

community at large, community-student debates, public library displays,
speakers' bureaus, and college participation in mass media transmission

of humanistic ideals were all mentioned as methods of opening up our
traditional classrooms. \,

It was also suggested that we shduld not stray to completely unstructured
methods of communicating humanities. Students should be required to
present feedback to instructors for evaluation. Instructors need to :

know what students are feeling in some deflnltlve form. The forms of Aﬁ!
feedback can be varied, and they need to be geared to the abilities. of
all levels of students. .- »

[

All in all, we need to use many different modes of communication to

bring the humanities to our students and to the communities wherein we

live. And we need to dwell on the-more positive achievements of man in

a realistic fashion. We.need to discuss humanistic Toncepts w1dely and '
see that they are put to:.work. 'Communicating is the first step.

Ron Dethlefson i -
Bakersfield College

-34-
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, ’ ‘DISCUSSION LEADER'S REPORT
Beverly Palmer, C&affey College

s

No argument exists about whether we have problems in communicaﬁing the
humanities. So the discussion of the group focused on ways of dealing with
these problems. We began by asking some broad questions, which probably
and not surprisingly remained unanswered by the group as a whole: Whats_

s are our goals in' communicating (this term carefully distinguished from

teaching) the humanities? Do we wish to change our students' attitudes?
their values? . -

¢

An implicit consensus within this group was that we employ other means of
communicating the humanities besides the written word. Television was the
first and obvious alternative method explored. Most thought that we
shouldn't reject television out of hand, that many images of man on TV
should be analyzed, and that scme offerings are excellent. However, a few
teachers suggested that students have experiences outside the classroom
like visiting a woman writer's home, and taking field trips to museums or
ghettos. Arguing against this view, one or twe teachers pointed out that
not only did some students see the ghetto as an everyday, not a special
experience, but also many of these other proposals were simply not available
to them. :

LY

I liked one teacher's comment tH&Q, whether our students are from the ghetto,
the farm or the suburb, their (and our) fundamental problem is the excessive
ordinariness pf their backgrounds as contrasted with the superb examples

v which the humanities offer. Perhaps, then, getting students to see the
differences and become more alert to these superb examples (which may not
&ndeed be so remote) is one way to begin to overcome this problem.

’. -
- 1}
/ " .
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DISCUSSION GROUP QUESTION: How Can the Humanities and Vocational-

11.
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Technical Education Co-exist}
' .

. < . . . . " . . =
How can we get more humanities education into vocational-technical

education? . . ~ )
¢ o : N .
A. Get more: umanitiés courges mandated by 1aw?\:§%w, for example, "
can we get\ more humaniyies into the nursing program?
B. Do all vocasjional-technical areas feel the need for humanities
courses (e.g. ayb nursing.programs would like more, but would
the auto mechanrcsV) .
C. Are some students really happy and thankful not to take humanities
but rather to "sink their teeth" into skills courses?” ~
1. The nursing program people deéfinitely have the brains for such
courses -- they' are for the most part not remedial.
2. One philosopher in the group who was a former auto mechanic
for 11 yéars, reflected at the time he was a mechanic on what
he was going to do with his life -- he sées no probIem in
being philosophical while being an auto mechanic {one can
question the srgnlfrcance of working, the ethics of repair,
- etc.). i . A -
D. Aren't the humanities a definite part of life anyhow, and isn't
the question how the vocationad-technical people are going to.get
: it -- from the TV, movies. newspapers, or the classroom? .
1. Can we combine some or all of these possible sources? .
2. Since time is such a factor with vocational-technical people,
would meaningful TV instruction.during.either early' hours or
- on Saturdays be a viable weans of bringing them the humanltles?

A vocational-technical person who was at the conference said that
there is a definite need for the humamities.

A. The autototive maintenance instructor must teach ethics along
with technical skills because there is a very definite need fecr
- it, but hcw are we going to teach it and who is going to do it?
B. The problem with the vocation-technical students ib that they
_donjt feel they need the humanities, and if you cal'l what you're
doing that, they'll probably shy away. ‘

C. Another problem is that these types of students.need to know what

. the world of work is all about, but they need Someone who's been
in the world -of work to tell them about it. '

D. The implication is that whatever humanities are taught there

"must be a practical application which directly affects what the
student is'doing, learning to do, or -going to be doing.

E. Second 1mp11catxon is ‘that regular humanities teachers may be too
far removed from ordinary. life and too involved wifh theory and
perhaps esoteric agpects of’ poetry, etc., to really attract this
type of student or to teach him the humanrties significantly.

Societal changes in attitudes affecting vocational-technical students
and other problems with brrnging them the humanities.
A. There is a lot of excitement these days about getting students to
‘learn a trade and become self- sufficient -- this is primarily
what many of them are interested in. The feeling of many vocational-.
technical instructors and students is that after they accomplish
this, they can come back for humanities.

s
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CONFERENCE DIRECTOR'S COMMENT: Can and will they, though?  Shouldn't *
they be learning humanities along with any trade or skill they are
learning -- ouldn't they be learning to be bettey human beings at the
same time they are learning to be excellent auto mechanics?

B. Evening enrollments are up while day enrollmenrts ark down because.
many students are already working, and more and more students are
interested in becoming "indians" rather than 'chiefs."

. C. Time schedules may be too binding, so perhaps we should emphasize
weekends, early mornings, and evenings. ‘
- D. The heaviest enrollments are in continuing education and in
vocational-technical areas,‘so»that we must furnish courses in
these areas and in the evenings. . N

T E. Students are also saying, "I don't have to take anythlng anymore
They can get certificates rather than degrees which don't require
many courses in other thap-their specific skill areas,
’ F. If we increase requ1remente; we may discourage students from
taking any programs at all. If you,can show them and give them -
courses and instruction they can grab onto, then.the threat of
"have to take' has been removed. ) : -

G. 'If we offer vocational courses without too many requirements
outside of them and just for certificates, then once we have them

. > in the college program, we can encourage and geduce them to go ’
for a degree program later.
1. After we've got their 1nterest %hrough thelr skills courses - |

. 5 ,to go for a degree, then we can present them with what is
requ1red ; .
N ) 2. 1If they're motivated by’ vocational-technical courses, théyfll'
 probably be motivdted and do better in Other areas llke the .
‘ ’ humanities. ‘ ‘ - N

IV. How about reversal of requirements? Should vocational-technical
- qULE '

courses be required or taught to humanities students? ‘ /

A. One view is that the reversal is not right because a teacher [-for .
. R B example, can®make a living without vocational-technical courses. e
However, when people are ndt working and in their leisure hours, . ~
they get involved with areas of the humanities which cut across
all lines. This view says that vocational-technical courses n .
should not be reMuired of all students because we don't need '
- : skills if we already have a vocation or profession. S
B. Another view says that a human being should be totally developed’
and well-rounded which would include voecational-technical N
abilities and knowledge. With thls background which the teacher, . <
had in many areas, he felt he was better qua11f1ed to speak all
the students' 1anguage because he has such broad experience in all
kinds of job areas.
: C. 'Still yet another view says that if people know more skills well,
- they'd be more in control of their enVLronment which can add to
their 11v1ng better. - v ‘
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V. Problem<5f sociefié? and especially parents' attitudeé/toward manual
labor. ) . 4 ) . ’

.  A. The goals which parents have for their child®en concerning higher
reducation have caused 2 loss of emphasis, contact, or value for
manual labor as a rewardlng way of life.

B. The rest of the faculty on campus, other than vocational-
technical, should try to explode the myth that manual labor is
. worthless and valueless. ’ - :
N C. Another advantage of doing this type of work is that one can be
assured of a living, sometimes free from lots of meptal tensions,
while he does other ~things such as reading, attending plays,
listening to musxc, etc. .
VI. More humanities cpurses should not be‘%eguired'(the fey word here),
but what suitable substitute is there for this way of involving students
in the humanities? Is there no place in the "blocks" of vocational-
ftechnical instruction for electives such as humanities, and how can we
get students to elect them? )

- ¢

A. Example cf a new certificate program for auto mechartics at

~
Bakersfield College: s TN
1. First cdtéhn on qertlflcate sheet: specific-courses in
automotive maintenance. -- about 24 units.

2, Second column: other courses spec1f1callygrelated to the
,field -- 6, to 10.units., -
3. 'Thifd column: suggested electlves .- human1t1es,~agr1cu1ture-
environment, art and design, English, etc )
4, The program ddes not believe in the narrowness of auto
- mechanic training alone. o

VII. Can or should we train someone -- in light of watergate -- in the

narrowness of a professjon_or vocation alone? Isn't at least a

specialized ethics with real application to a specific -field needed?

A. Example: A medical ethics course for nurses and other health care
professionals which tries to apply ethics to their fields rather
than deal with ethl'p in the abstract or with ethical theories in
general, .

B. One person asked if there isn'tean ethic of some kind in fixing a
good weld or repairing a car, etc., and asked further if artistry
is not also involved.

C. How can we prepare a worker to deal with such ethical problems .as
when his boss tells him to fix something but "unfix' something
else? " Can_the usual philosophical theories help him here? He has
a family to support, etc., so can he just quit or not do what the
bossqtells‘hlm to, do? These are real moral problems, and it may

. be questionéble whether the typlcal college level ethics course of

. helps people: to~de§1 with them successfnlly.

,D. Also, what about’jpride in work, etc ? Humanities’should be involved

here too. ) R ' (

%
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E. Could a philosopher come’into a vocationl- tephnlcal class for a
few, 1ectures a week ln,COnJunctlon with the vocational-technical
instructor? ¢ .

F. Is<it possible to work out a course load for a floating philosopher -
going from one class to "another? This could also be a great way
to.sell the humanities to vocational-technical students in small
doses.

G. Such loads probably could be arranged, but how would vocational-

: technical instructors and departments react to having a phllosopher

‘ come in? :
" Vocational- technlcal instructors answered by saylng come to
us and tell us what you want to do and how you want to do it.
Another problem is counting such an arrangement or even
special courses for vocational-technical students ds general
educaticn. One sbcial scientist feels that it is more of a
specialized technical training course because courses of this
type are limited to a sﬁ;ll group of people rather than’a
cross-section, and they \all have similar feelings and attitudes.

[ 1

2. Difficulty of %itting humanities into packed vocational-technicaly
programs. ’

"A. The problem exists whether the prdgram is short (Industrial
education courses) or long (R.N.) programs.
B. Either program would still have to fi¢ in the requirements for the

A.A., degree if it's desired. .

There are also requirements for the State board for nursing.™

There is little or no room for elective or even required courses

in the ‘humanities because, for example, the R.N. program COnSlStS
of- 97 unlts for the A.A, ) ) ]

_We can 't provide students with everything, but if we offer them a
course in ethics or aésthetics which fits with their vocational

Jprogram, we may impress them more. We may do less than the-usual
requlred course but glve them more in the long run -- hopefully
they'll come back- latér for more humanltles courses.,

There are two alternatives: .

1. We can infuse the humanities into a' vocational-technical course.
2. We can hawe students elect a whole humanities course.

S Vocatioenal-technical apd R.N. people say we have to do both.

We should put the emphasSis on letting vocational-technifcal students
do their thlng while encouraging them toward an A.A. degree where
they'll eventually have to have a ‘humanities course. e

Work experience courses are a good place to infuse ethics, etc.,
because there are required seminars which students must attend, and
these can be related to prgblems on the jobs which students have.
Vocational- technlcal people offered some courses right on the- JOb
1ocat10n of "the workers with the following resul€s:

1. After al semester, close to 70 of these workers were taklng

college courses other than what was being offered at work.

2. Beforé, the college had none of these people; after they offered
y ‘these courses, they had 70. '

«
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IX. Ethics could be worked' into’these programs, but what about the rest of

ERIC
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the humanities, e.g., aesthetics, literature? ] \ -

A,

First, you have to offer a program conveniently and provide ‘the
opportunity (¢.g., moving a drama performance course and program
from the day to the evening)., {

Secondly, you have to reorient instructors to the new idea of
teaching evenings rather than days. Also, some instructors are,
intimidated by older students.

C. Maybe we need #=course which is an enticement-into-humanities-
course where we don't expect to do a lot, but merely to expose
students to the humanities.

D. More.dialogue is needed between vocational-technical faculty and

other faculty members -- we need to strive for solutions on our

own campuses in these areas.
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What is tHe Status of Humanities Courses for
Ethnic Minorities and Women?

DISCUSSION GROUP QUESTION:

I. We should examine ourselves -- we are not only people in the ﬁumanicigs;
we should also be humane. . ’
A. We gpould use positive language -- this should be one of our
humane qualities.

1. We should avoid terms such as "minorities''which can be

offensive -- we are all or have been minorities at one time or
another. -
2. We should examine the language of the conference itself. We
talk about "man's inhumanity to manm,” "the ascent.of man," etc.
3. College students in a recent study tended to think that “man"
means male -- we should rather use the terms "humans' or

"human beings." —

A
II. We should plan community events at our colleges to bring different
pecple from the cqmmunity on campus to have fun there. '
A. These could help us in the energetic recruitment of students.
B. Me should try to get students of all races, sexes, and\religions
1. Ioterdisciplinary programs. :
2. Go where students are and "seduce' them with a combination of
humanities course and whatever else is attractive to the student..

‘ 3. Convert traditiondl courses. .
a. Teach the rEal thing but with a new title, a new flavor, a
~ new package.
b. Make it look like it really belongs to women, etnnxc
minorities, all of us.
) ) '
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DISCUSSION LEADER'S REPORT
Bernice 0. Zelditch, Foothill College

a

I believe that the future of the humanities does lie in more cultivation

of ethnic spudtres and women's studies. 1In addition, the future of ethnic
studies and women's studies will be enhanced by a greater focus on the
humanistic aspects of those fields. It seems that interest in ethnie
studies is, waning somewhat on college campuses, although still holding
firm in certain fields; it seems that women's studies havé not yet become
firmly eStablished on college campuses)but will presumably suffer from

a decline after an:initial interest. ~Since the humanlt;es are so essential
for a liberal artsfeducacion, or indeed for any true’ education, and .since
we feel that ethni® .studies and women's studies have so much to offer to
Americans in the'Bﬁdentennial era, we discussed ways of revivifying,
changing the tone bf, or sustaining interest in ethnic studies and women's:
studies. '

t

[

The near future, celedbrating the American 31centenn1a1 should regurrect
inteyxest 3n ethnic ‘Stucdies because &all Amer:icans are descendants of those
who came here from other c<ountries, varving ethnic stocas, who are now
azalgamating or .iviiag ~eparate-v as Americans. Since this is so, we
discarded the tercT ”et.nlc‘::nar-tles which was given to our discussion
group, and we used 1asteacd 'etnhnic stucies s." We focused on ways to draw
back the interest in Black studies, Chicano studies; approaches to stimulate
interest in Asian-ATer:ican studies and Native-American studies. Some of

our not:ions are undoubtedly used now, some are =more LDUSUcl We suggested:
festivals around the important dates of each ethnic group; emphasis on
dance, art, mus:ic, Titerature, drama\’and Z00d at such festivals, with
particular attent:on to ethnic cralcs; the use of libraries as display areas
for various ethnic contributions; weekend conferences sponsored jointly

by local ethnic groups and the college, perhaps with grant money from the

"National Encdowment for the Humanities; short conferences sponsored by the

colleges and var:ious re.igidus Eroups, churches, temples, or s?hagogues; the
iatroduction of ~ore courses :n the humanities emphasizing the contributions
of ethnmic szcocks. To combat :he comron feeling that more courses and more
festivals uall(:erely éilute tercGﬁce, we could point specifically to
colleges which had dis she olizent in one courseg, but had gained
significently :wn r at everal sections of the séme course
at different times or 5v cffering similar urses at both on- camuus or
off-campus sites. As t> the Zeeling that nad reached a saturation
feeling lea§

3

point in ethnic stuc:ies. & <o7ron ‘ee 1ing to despair, many of the’
group said that the 3icer 1 andé a new emphasis, such as reverence ang
celebration rather :lcal or ideological attack, would generate

1on, we might realize the facts of college life

in an age of fast obsolesc of fads; one ethnic group might be temporarily
supplanted by another, mor ashionable group. For example, Bleck studies
courses mav have less emrcliment, but at least on Foothill College's

campus where a course 1in ethnic stud:ies is mandatory for the A.A, degree,
Irish-American literature had one section of over 60 students in tie

spring of 1274. Further suggested courses are: Literature of thefScots,
Jewish-American Literature, Modern American Catholic Writers, andgfomposition
courses Cthat use essavs on etrnic themes as models. .

kY
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FAlm series, such as those at Bakersfield or Foothill or De Anza, can
attract Students to study film and the contributions of Japanese, Polish,
Russian, or Italian directors. Interdisciplinary courses, combining
history, literature, and art, for example, can focus on Nineteenth Century
France, or the ethnic composition of the college enrollment district, a
/successful venture at many regional history centers, such as the one at

De Anza College. What has happened to the descendants of the original
Mayflower passengers? This is a question that might well be pursued as” the
hardy group of white, Anglo-Saxon Protestants hds become a minority, and
occasionally a despised mlnothy, in American life. .

Women's' studies.courses are 1mportant also for re-vitalizing the humanities.
We discussed ways of 1int cing women's ‘'studies on college campuses,

from introductory stratefles, to types of courses to offer, to maintaining
iaterest after the initfal flurry of attention, and the importance of
emphasizing women's studies during the Bicentennial. After all, these
studies can appeal to one- half of our population or more, being, as

Carolyn Klzer once said, 'merely the private Lives/ of one-half of
humanity.' /<ﬁ§?o Femina'). Opportunities await those who can unite

several dlsc1p11nés to form a course on the history of American women,
including their political and economic 1mportance; their wrltlngS' their
arts and crafts; their reflection in the mass med{a and the arts. We:

also mentioned such comnon, well-known attractions as: celebration of
International Women's Day; commemoration of the United Nations International
Women's Year, 1975: festivals celebrating the contributions of women to

the arts, literature, film, music, and crafts of all kinds; courses
exploring the?sex :oles and imagery of both men and women; special attention
to Black women and aging women; physical education courses for more health
education and aﬁé%ye sports for women; and such courses which unite
philosoptircal am@lysis and linguistics as Images of Women in Philosophy,

+ Sex-Characteristics and the Speaking of English, Techniques such as role-
playlng, male-female team teaching, consciousness-raising groups,
participatory democracv and az;xrmatxve action ventures are all natural
and valuable for women's studies.

%
By summarizing our gr oup's discussion, I gain the advantage of being able
to suggest a further way to comblne these interests in ethnic groups and
women's studies, by developlng the field of children's studies. It is a
natural field ‘or col lege students and the larger community alike; college
students look back nostalgically to their childhoods, and the larger
community is involved with children in family or professional capacities.
The celebration of Children's Day on June 1, or of family events during
the year with special emphasis on children, promise to attract the
commugity to the college campus. Childreq's art, music, literature,
courses in the historv of the concept of childhood, and children and che
mass media 1ntensify the impact of courses on ethnlc groups and women' s
studies, for American children come from all ethnic stocks and half of
them, ‘at least, are female. Working with children's studies also gives us
another, redeeming opportunity to show America and Americans the contri-
butions of all our peoples to our children, and to point out how our
children can be better and happier and more creative than we are. Working
in children's studies is challenging, and working with children is fun --
two fine motives for those in the humanities.

-43- T,
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Discussion Leader's Report, cont'd

\

Our goals, those of strengthening the humanities in the future, and of

maintaining interest in ethnic studies and women's studies, can flow
together. We can attract the community to the campus, promise them

stimulation, and then try to fulfill our promise with integyity, academic
‘excellence, creativity, and enjoyment.

e,




DISCUSSION GROUP QUESTION:

.

II.

¢

///B.

III.

Iv.

What New Directions Will and Should the
Humanities Take?

In planning for new directions, we still must consider the problems we
have with both the writing and non-writing students.

A. We neéd to stimulate in every student both the capability to
experience meaningfully and the capability to articulate their
experience. We won't be doing our jobs as humanities teachers

until we do this. 4

B. We should fill in the lacks which students. might have in either
direction.

C. We should also remember that students can be verbal even though
nonwriting.

Experiential learning vs. ‘learning in the traditional sense of the . “
classroom type of rational analysis.and synthesis.

A. Students can go tb a museum and go up to a Rembrandt and see what
a real painting is really like. -

We want to

as possible.

ncourage th this expériential type of learnlng as much

A
Types of courses being offered: 4

A. Individual instruction -- can we devise better ways to work in
administering tutorials? San Jose State College has tutorials’in
the hqﬂénities.

B. Compton College offers a course called, "China, Africa, and the
West" for three units with many teachers.

C. Themes courses are also in favor.// )

Each of us with our own capabilities and understanding has to flgure

out what his potentials are in a given context.

A. Local problems which have to be dealt with:

l.- Money\ .
2. The philosophy of the ccm}ity and the school district,
3. College administration is some cases. »

B. We need to use TV and radio media to get the humanities injected
into community problems and do it on a commudity level.

C. We should use TV, however, not in a strict lecture form where
the camera focuses on one person, but rather use images, etc.

to get our ideas across.
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