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CROSS-AGE TUTORING PROGRAM
-A - N
Goals and Expectations

R

N

)
* Improved achievement - both academic and social - of participating students

Improved attending behavior of both tutors and youngers ¥
Increase in completed assignments of tutors and’ youngers
Improved ccoperation and interaction of tutors with each other =~

ImproVed self-image of’%&th tutors and youngers

~

Increased leadership abiiities of tutors
N
PositiVe gains in self-discipline uxll be made: by tutors and youngets

Increased attondanca by youngeré

Individualized instruction will be increased

»

Two Models for Cnoss-agg_Tutorin[ -
Selected group -'A gvou; of approximately tenéstudents from the fifth or
sixth grades may be selected due to various identified. problems and.stnengtns
and tnained to be student tutons. \(Tﬁe nnmber of student tutors may increase
after the initial program has started.) After the tutors have attended the

training sessions for two weeks they will be assigned to a specific child in

first, second or - third prade. The tutor will go to the clessroom of his

) Assigned'ntudent Monday thrgugh Thursday for approximately twenty minutes,

-

.. ‘ .
The time set for the, tutoring session should be agreeable to both teachers

- 4
involved. . ) v

or

Classroom group - An intermediate grade teacher may train his entipe c{.ass .

to be cross-age teachers. In this model, all tutors work Qith youngers at

.the same time on Tuesday, Wednesday, and Thursday after training. W¥rite

lesdoir plans on Monday and have a feedback session on Friday.

'Resedrch data: "A Cross-Age Teaching Resource Manual"
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~ Models for Cross-age tutgying'(cont'd.)

>

-

¥

3.° Summary of differences -

) Activity i ‘Teaching
< Training » h C " Same

. Trainer -/ . X s + Teacher . Ariyone .
" . Time of day - tutoring one block Anytime
e . . .+ ~of time :

~ Number of days L {utorihg o .;b'days y or 5 days.

Y
+

" Activities ‘ - Teaching or  Tutoring
o s L © tytorifg | .

. Where to work ' i AnywHere In the room

.

N :
Process of Implementing the Cross-age Tutoring Program in a Schdol

.
I3 -

7

Discuss the pr&éram with the Principal and decii} on possible.5th and

-

6th grade teachex or other school-}ocated.berson to approach fop_involvement.

. - . )
The best type wculd be one with good communication and mutual refpect between*
- . 'Y

’

students and teacher..

Discuss project wifh this teacher and zet commitments of involvement.
Meét with school staff to explain program and possible outcomes. Explain

how the program can be expanded later if the need arises,

-+

v

Explaim "Teacher Outline éf_Cross-age Tutoring" to staff.

v

-~
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_Role of Tutor Trainer . o e

¢

Responsible for Cross-age Tutoring Piogram in a schoal,

Orients«fécultfnto Cros8-age tutoning - o ) ] X
. N
Locates job stat%bns'from primary grade téacpers S i ,
f ' Obtains parent permission for the students who will‘gg tutors b
‘\‘ Trains tuters ' _ o ' . . )
‘ Assiéns tutors to youngers i : ‘.

~ Honitgfs tutors working with youngers °

. Holdg regular feedback sessions with tutors " i,
€hecks with sending aﬁd receiving teachers on xﬁtor's pﬁogresa

fﬂolds lesson and curriculum pianning sessions with tutors |
Provides time for m-king learning.games with tutors. .
. ‘. .. \ N “n
. . ' - E.- y .

ES
- Lo Roles of Participants.

n(l ’

lca’Sendiqg.Teache¥ (tutorr) -
4 ’ K

a, Willing to let the'r’ studeut come to the tutor training q‘ssion for

approximately 2).minu%es each day at a set time for Jbout two weeks.

b. Aéree to pernit the tutor o leave his reguiér.class at the time
arranged for his tutoring session at the elementary school.

4

Things* to Be considired iher selecting a time:

1) . Find a.tire that would not be inconvenient to either child, such
o as interfering with hi,; favorite classroom experience or recess.
2) The tutor shocld be akble to be responsibla for the time set for
‘ tutoring since it wjll be the same Monday,through Thursday.
3) "Both teachers shoultl .be aware.of the time the tutor should report
~ for "duty. .
L ] ~ ‘ -
¢. Allow the tutor to meet with the Trainér in a groyp on.Friday at a
set time in order that he can be feinforced for his efforts or discuss
problems regard;pg ais tutoring. ’

d. ‘Communicate with the Trainé} on the tutor's progress or problems within
his own classroom or playground. ) . .




Sending teacheri(cont'd.B -, .

! ) v : . ’ . *

€. If the tutor has consistent problews’ in the class or playground,.the - T
trainer should b= aware of ther. Yowever, it is hoped that consequences
from the 1mved1a+n act would result and not a thrnat toward losing the

) priviledgé o or tutor Jny.' 1£ a nwougnm arises in direct connection aith :

*his respowﬂ' ilitv @8 a tutop, ~he Trairner should be notified. ~ ‘

! *§. Refer student to the Trainep dhat wvou fuel could benefit from the
tutorial program. ﬁ, .

on

-

~. g. After the students are seleqted, th2 teactérs will need to meet briefly
with the Trainer to describe the iufOP. This is necessdry in order to
match the tutor-und younper with similer tehavior patterns. )
LY K

2. Receiving Tdacher (youngers) < .

. .

ot a. Meet with the Trainer regarding the child that is.t0 be tutored, ' .
“ . »

" v/ » *Things to be considered: ‘ .
- ! f s -
. 1) Discuss the various problems~that the. chlld is presnnrly having.
: List vpoc1.1c arei of Jearning or'ways that the tutor might help
‘ the child in the classrcor. . .
o 2) Discuss ways In which the tuter could rexnfo“ce the child to be
rutgred and .Fow the tutor might hest pelate to ‘the child, Yo

3) Discuss pcsqlble problems ‘that one might antxﬁioate by, having the
tutor work in her classrocm or cu* of the:classrqom nach day at a
specific rime, and try "t work out a realistid, dﬂbroach to eliminate

the proilems. ) . D . )
. s » - !
. ' t . Vo . L
= Wllllng to let a +ator come to ter class ap.a specific time each day for " .,
approximately 27 minutes tO wWork individually Qith an assigned ﬁtudent.
» . T

‘c. / Be preparet to hnve something ava*deLé‘“) whlch'the .uuqr can use to help
his stident: Tris will mnst licesy he jedided when You' meet the Trainer
tHiowever, when tic tJrors entdrs the ol. nroct o # might te necessary for
- : . the: teacher to brieflv cpuw #ey TULCD Wil he night 4o that day. FYor. ’
example, ii it haz !z si(tﬁdr sf rhton,'will hel#'his student with
reading, the Teacier mav winn D70 shew Ly titor Ahe vogghulary words or

readiny va-en, . ¢ ) Ysor Lo
A ! } o L)

hed .

5.

d. RepQrt to the Tiainer anv o probl e tnaf vot, tipd reguitine from the

priogram, ) . LN : yr ’ :
, , ‘ ) _ .

e. TilY »ut " form.
[

ERIC
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3. Student Tutors -

a.” Wttend training sessions )
¢ 5 . ,
b. Responslblé for ‘his specific student, time to report for his tutoring
job, and his behavior during the tutoring session. ‘ ) .

e

. - . . .
‘ '~ ¢. Meet with the Trainer on Friday or Teacher on Monday and Friday to ®,
receive additional training, discuss problems and receive positive .
-reinforcement for their efforts. - L. ‘
- d: Report to the Trainer or Teacher if he is not able to QL'a tutor on a )

certain day. If-the tutor is absent, due to illgess, he should call
 the Trainer. Hopefully, this will make the tutor accept responsibility,
plus feel important as he will be treated as a student teacher.

o 4
-, N

A
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e Selection and Matching Tutors With Youhgers

» 4 % -
/ ¥ -
e < . N -~ ‘ ¢
g 1l.© Selection of Tutors and Youmngers - - : .

. i P

In order that the selefgga/tutoring groups will not be identified as 'the

—

"dummies" or trouble makers", etc., the final selection wi;L\be an attempt’

»

-~ - .
_,4 L4 .

. Types of students to consider for the program - -

to ghoose students with identified concerns and strengths.

a. A'brlgﬁt student that is not achieving up to ability
"b. , Students that are ahsent frequently, unexcused
c. Students with low ability but could help snall chxldren
a. Ihe agressive hyperactive, disruptive, beligerent studsnt that seldom
' performs in a manner that deserves a positive comment
. The shy, withdrawn student
. Any student that has a poor self-concept
"I'm dumh", " "I can't do anything', "I always get into trouble."
. Students that seem immature or lack responsibility
. 'Students with peer problems
« « Model students .
. “ Students who volunteer to be tutors )

O

e e 'R

[y

A —

’ 2. Matching Procedures - - i

. » .
Considerations for matching tutors with youngers: ..

I4

a. Similar personality and interests of tutors and youngers

b. Two years or more achievement spread

c. /Rece;vxng teacher's opinion of rest type of tutor

d. |A strong, stable, self~- assured tutor with a. younger who is a d1scipline
problem .

e.. A warm, understané;nb tutor with a shy, reticent younger o '

f. ‘A tutor with difficulties in math matchéd w&tn a younger needing help in
math 3

g. A bright tutor with a younger who needs enrichment activities.

K
- = 'l

Matching’is done with the needs of both tutoers and youngers in mind.

* ' <
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‘ ’ Training '
ﬂ.' .
Brief Explanation of Training Sessioms. <,

learning responses and
the tutor should learn
reinforce the specific

with their student.

H

.General Aim: Tutors will be trained to look for desirable behavior or

to give immediate reward. Through role play practice

to ignore undesirable behavior and responses and

behavior chosen for them to reinforce when working

Example:
1. Tutor is to teach his student a list of vocabulary words.

A 4

. " & o c
Described Behaviop - - Student dislikes learning vocabulary words.' .
- Durlng this time he act®:silly, does not listen. Reinforcement at
present may be that the teacher tells him to pay attentjon and the
rest of the class look at him. = - : .

~ .
Desired Behavior - ~ Have student listen and say vocahulary words.

The tutor presents the.vocabulary words. When the student responds
correctiy ha is ifimediately reinforced with a verbal praise. When

the student acts silly or does not listen the tutor ignores him,

When the student dees not knaw the word the tutor tells him the answer
and continues immedi&tely. When the tutor presents the unknown word
azain and the student responds correctly, he receives a verbal praise
and a wencrete reward. o, .

Explanation - - By respending appropriately and saying thelzzxabulary
words, the student is now reinforced favorably., It is haped that
eventually the adversé behavior will become extinguished and the
desired behavior of learning vocabulary words will become pleasurable.

- 4
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2.  Tutor Traihing Outline .
~ [ Who I am and who are you? Why are you here?
What is Cross-age tutoring?
1st 53y Who are the studénts you will be worklng with?
. (Show overlays of problem situations)
Lﬂave tutors sta®t & positive behavior project on themselves.

. - . ‘ . ~

* .
Finish overlays
Chart data on behavior project
Fill out Self-Rating form

Role play tutoring (Tape record)
Chart behavior - Discus< effects

| What is reinforcement? (Show overlays)
What are your reinforcers? .
| How do you use positive relnfprcement?

. . e 4

| Practice use of positive relnforcement with role playlng on chalkboard
Reviéw reinforcers
I Interview with tutor's parentsﬁsldeas on homework, school, other help.)

-

(Fill out Cross-age Tutoring Information Sheet
Dzsc&gs parent interview

Play ’reinforcenent game -
Rev!ew reinforcement - Tutor goes outside and others pidk a behavxor
.t0 repeat and tutor is to guess the behavior. First time, the clues
will be shaking of head if far‘away. ,Second time, the clues will be
the nodding e@f head, if closer. L
»

play - have the youngér be negative .
What to do with negative behavior: (Show overlays):

Ignore - Catch younger being good - Reinforce past succecs

Use contingency managcment - "If-you get 3 more done, we play a game."

(Set the mood - (Pass out "AsSuccessful Tutor')
Interview a younger atudent (1st, 2nd or 3rd grader} Find out what he
likes (homework)
| Three avenues of lecarning: sight, hearing, and touch. - Discuss how we learn.

N -

Role play tutor situatious (Math) ~

How to keep track of hcw mach learning is going on - .

- Charts: Reading timing,-math timing, behavior projects - practice
readeg timing. v

I 4

10th day

.

1

A}

, Y '
11th day Star havicr pronect on se¢lf or another person (Show chart overlay) |

| Pas$ out and discuss "Tutor Informatlon Sheet""
¢ -
[ Role play tutoring - math or reading at seats
12th day | Construction of learning games - show some
N -
[ Lesson plans - how tc make plans for a.week

13th day | Assign tutors to youngers

ERIC
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. .

3‘, Adapt the traxn;np to your stvle of teaching,te include affective and
communication skills which you ow about theSe situations and where the Y

trainees are more awarc of th selves and others' feeliners.. . * ‘ R

»
-

4. Expanded Outline
1 N " N - ) - - « .
1st day - The overlays shown the lst and 2nd days relate to upset feelinns.
v Have the st(dents.own thejr feelings abolit'these situations and . . -
. < relate these situati-ns to a younger'child they might tutor.

g

The-.positiyve proiect refers to h%vinq each tutor count the good

things he says or does_to anypne. Examples will need to be given
7 . such as, '"What can you say, when vour friend pets a home run?" or .
" "How do you compliment your‘mogher on a good dinner?'"
- , . ’ : »
~ #nd dai' Chart this data daily. The self-ratlnv fnrm is used as a ore And
’ . post measure of self- estebm : ..

[ " .

. + 3rd day - Write an addition problem on.the board and ask for volunteers to
. ‘ be the tutor and the younger. Let different nairs practice.
Teacher can take a tutor part to model reinforcing behavior.

4th day - Put problem on the board and discuss how many positives could Dbe .

. said in working the oroblem. .Have a pair work at the board and . J

‘ o " class coumts, the positives. AsMwhat are the tutor's rewards.

Then show’ overlavs on Redinforcement. Discuss howﬂveinﬁorcement v
r can be used in tutor1n0. - . ) . ot

’ v -~ o -«"-
Sth_da Have tytors talk to their Darents about school-related topics to' . T

report back on the'Sth dey.

6th day - The infofmation shuet may help in matching.

. 7th day - This qame is like the Cgld - Harm - Hnt" pame. ' X : -\
’ . * . w 3 '
10th day - Teach how tc pive I-ninute tinins and chart. — .

’ - ' x
1lth da Have tutors keep track ¢ some behavior they don't 11ke that :
s E someonc: else is doin~, such as - .
. ’ ... the numhe~ ~f times 1 dav a brother or cister makes fun of
the tutnt -or- ) )

N . . . - 3 . .
- ... the number of times a parsnt petsz unset with tutor. '

’ / . . " C . ”

- . Keep this data and chart for three davs and then do some inter-
vention and chart for a week..
. , :
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Fe:ﬂbae& Sessions

) [ *

The adult inm” charge shouldfpnactzca reflectlve listening ultﬁ\§he tutors -

dnd encouraga the tutors to give positive 1ceas to help au%>other. Accept all
LG ‘

ideas during bralnstbrnlng dlscu551ons and av01d negatlve c 1t;qrsm..

—~

|
If thg Tra‘ner has noticed acﬁe leflcult;es or practlces that could be
- .. .- -" -~
1mproved while he was monltorzng tﬁe tutons.workingkwith their youngers, the gen- -

eral topic could be bﬁaﬁgﬁt up fdiscussion ratner than CPltldiZlng the tutor.

- -4

Regular and frequent.feedpac) 50551ons are 1mportaﬁk during the beglnnlng
days and weeks of tutorlng. Snce tutors have Jpecome more responsible for themselves

af teachers, fewer feedback meetings are needed.
. . ’ I

.
»
-

- I%

Possible Activitiei of a Tutor-Teacher

<

~ . o
Continue exercises suggested by gﬁ% Speech Therapist when she isn't there

.

. Do fun things with a nentPlsting child & ° } ) P
. \\ '
Work on daily lesson in math or reading—._ .
’ : T~ N
Help develop motor skills with a ‘child, ~ . : {

Drill on math facts

Listen to a younger read

Read to a, younger .
1}

Give timings and chart pringress in m‘*“ or peadfqg ‘

- £ \
Be a teacher's aide ir art adtivities . =~

Play a learning game wits x groun .
. Listen to Ist grader reai a Distar as§§gnnent
Work as a Harper Row Reading tutor ;

' Teach,a pNysical education game to a primary class

!
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» .+ CROSS-AGE TUTOR INEORMATION ™~

STUDENT : . «"  SCHOOL GRADE ROOM
b o

pa

P ‘ : ., AGE . NO. OF -SISTERS ____ NO. OF BROTHERS

..

‘Do you have any special interests op hobbies? If so, what are they?

~ ' K -
. « £ - N
‘ é({ What do you like to do {n your spare time (out of schodl)? e
What is your favorite subject in hchool? ) C .
* . z l - - v
What subject gives you the most troubla? ' - .
. ’ & CEEEEN > -
Do you like to ;eag? Why, or why not? : : 3 - ) .
. ' N d\k .
‘7 — - % : v . ) )
'if When you dg, read, what kinds. of things do you ChGOSe (books, magazines comic books,
newspapers)?

i
d ¥
-~

When you read books, which type (mystery western, seience fiction, animal, adfenture,
-/ romance, cartoon, war,nhistorxcal)°

b =

Do you enjoy math? Spec*flcally, what areas of math (addition, subtractlon,
multxpllcatlon, division, fractioms, etc.)? '
ot ’ ' . , R
Where do you ‘'study at home? .
~

What type of job would you like to have wken you graduate frow school?. IF you plan to go
tc college, what do you want to study?

A\

A

Who do you admige the most of all the people you/ﬁnoul\\Why?

" *;?7 - P
We would appreciate an honest answer to the followlng queétlon'
* Why did you take Cross-Age , Tutoring and what do you feel you have to offer in this class?

{

* AY
+="" How do you feel Cross-Age Tutoring can help you? ) ' oL
DL - §/1/73
itle VI~ CVUSD . - . -
E S ’




J . TEACHER OUTLINE OF CROSS-AGE TUTORING

' L
.

1. ‘“Receiving teacher" initiates requeSt'on form provided. :

2. A target behavior is stipulated (To increase number of words right
on weekly spelilng test; to increase percentage of time spent on
reading seatwork.) . ) s

o

~N

_* TUTOR RESPONSIBILITIES: ~ , -
1. To-report on time and leave on time
2. To attend all training,meetings (usually held on Pridays at 12:30 p.m.)
- 3. To submit a lesson outline to<the Trainer before starting work . )
4, To initially meet with the-teacher before or after school to rehearse
the lesson procedure before starting
- 5. To advise teacher before school if he is not reporting that day B

6. To notify Trainer a day in adv9nce of any drop or request for change of

3 . assxgnments. , )

s =7 < ‘

\SENDING TEACHER"S ROLE:

1. *Willing to let tutor attend weekly training segki?ns
(Usually 12:30 - 1:00 on Thursdays) ‘

2. Agrees to release tutors for a.Z20-minute maximum period daily for tutorial

. purposes at a mutudlly convenient time.

3. If tutor is not completing class assignments - see Trainer. K

-

»

RECEIVING TEACHER'S ROLE: v
N

1. Requests tutor on foﬁg provided. Specifies target goal in observable,
measurable: terms. y

. Meets with tutor before or after school as often as necessary in advance
~ of tutoring to specify what goals and materials are to be considered.
3. Notifies Trainer when necessary to recommend that student tutor assign—

“ ment be termlnated or chansed. r . ) .
, '1
|
DL 6/1/73 3 , - :
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° N 4 L
. .
TUTOR INFORMATFON SHEET , . -
(Name ) , " (Room) | (Teacher)

A. PROCEDURE - ) v

‘1. Meet to explaln tutorlng program
.+ Tutor training - 15 days
. Conference - tutor/teacher/tralner .
. Assign to younger : L . ]

: . . [(Student)- , (Time) .(Room)
5. Observe younger. '

6. 'Begin meeting with. younger.

7., Meet with Trainer every (Frlday) at L.
- 8. Trainer observe progress,in elassrqom * .
9, Conference - tutor/teacher/;ralner (at end of twe weeks) ‘

F wN

B. REINFORCING TECHNIQUES  (While observing the student, find-out what the -
' positive reinforcers are . for o younger) °

1. 'Praise student every time he d0es or says somethlng corrext - even writing
his name ' a

2. Pat student on the back for a good job done L4

3. Use a contlngency with 1 the student:

g. When' the task-fs done, play a game '
b. If the student zets a large percentage of task correct, i.e.,
. '8 problems out of 10, play five minutes outside.
::); c. Give a veward for a job well done. (stars, free time, game, etc )-

¢

C. DESTRACTION -AND INATTENTIVENESS . ' oy

Ignore as much as possible. .

Look for some positive action on which yuu can make. a relnforcing comment

If you attend to or reinforce a’ negatlve actlon‘or something you-want to stop,
it will continue.

Instead of saying "Get back to work' 7say with enthusiasm, "You've doné a good
getting three right - let! s see if you can get two more before I
have to leave:" —_—

You set the mocd - if you're calm and soft-spoken, your -student will be calmer
and try harder.

L 4

D. ACADEMIC BEHAVIOR - “racision Teaching)

1. To find a,base rate rive a one-minute time test on the subject aZﬁ count
the number of movements correct per minute and the number of err rs per
minute. This is the base-rate. .
Bxample: 14 digits correct on an addition fact sheet in one minute;
‘ 34 wprds read in one minute. . ;
2. Find this base-rate %er 3 days to determine a "Before" 1ntervent10n or
instructiop and record. . ’ ) .
3. Begin instruction and find rate daily and chart. ’
4. HWatch how your student grows on his chart.
e p

. ‘.

DL Rev. 6/1/73 [9{
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Dear ) ' o \

N . ) . . . .
Part of the services at School now includes a student

tutoring program. - A selected group of students from the fifth and sixth grade

classes will bé trained to assist teachers in helping individual .students in E:]

- ‘specific subject’ such as réading and math in primary grades. The school feels
it will be beneficial™® the student tutors as well ag the primary children .
they help. , - . ' ’

’ ~

. . \ . N R

) .- Ea¢h tutor will be assigned a specific time to report to a primary class
dn Monday through Thursday. The time of tutoring will be twenty minutes. On
Friday, the tutors will meet with the Trainfr for progress reports and .
additional training. We will be interestedtin your child's growth during the
period in which tutoring is taking place.

.

3

-

- L) &
For evaluation purposes., each tutor and his teacher will complete a
. Sedf-Rating form before tutoring becgins and again near the end of the year.

.

If you have any questions concerning your child's work as a student
tutor, please feel free to contact ) L

Phone: ’ S V?/ .

Sincerely,

a
-

...-.-------_.._......._._----—-—-_....'-...--_--_--

(Please tear off and return) -’

7

-
R
*»

has my ‘permission to be included in
theﬁTutoringgﬁﬁ%gram at R Schoql.

< - : .
1 undé;;zand this will involve a twenty-minute period in which my child will
leave his class at an assigned. time on Monday through Thursday. I also_under-
stand that'my child will'be riven the Self-Rating form twice during the

school year.

»

(Date) T, ,. ' (Signature of Parent/Guardian)

.

. - -
Dissemiﬁaqion'- Cross-age Tutoring
6/1/73 CVUSD - Title VI
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H

. . PARENT EVALUATION OF CROSS-AGE TUTORS (youngers)
P . ® . t . %
e Are you aware that your child was receiving
‘nelp from an older student at school? - . Yes No
Does your child *talk about his tutor? ~  Yes No
. e : . ' . .
What does he/she say? . .
[ . . ’)‘//_,,,»
£ ‘ " hd
: . : T '
Do you think the tutor has Hélped your child ' : T
. ) academically? ) \ . Yes’ No .
v 4 ' . .. .
Comments: ) - )
L 1
- ' : C ¥

Do you have any indication tkat your child is .
happier at schoo} since tutoring began? Yes / No

. .

In what ways can you

. tell? N
— d .
Y . e

.

-

\d\\\.Do you think ‘this tutor program should continue °

' in this school? . Yes Ne .
Comment's : 4
’ ’
. r - Al / ;
» L4 /
¢ Would you like tutor help for your child to )
i " continue for the rest of this school year? . Yes . No
. 2 . S
. Other comments and suggestiops: .

ot
]
i

f

DL - Rev. 6/1/73
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Are you aware' that your child was helping a
younger student at school? "

.

_ Does you child talk about his younger?-.

-

What does he/she say? ' vt

s

Do you think being a_tutor has helped ydur ,
» child in any way?

Comments :j . '
. //. \

-~

) -
-

Do you have any indication that your child is
~— happier at school since he Began twtoring?

A S &

In what ways can you tell? *

N7

e ~ . ¥ -

B ’ ¢ .- y [§

* Do you think this tutor program should continue
in this school? .

Other comments and suggesyions: ’
' AN tf

?

>,

DL - Rev. 6/1/73°
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g .‘ . - Al . .
| ‘ ‘ .
S[r i TEACHER EVALUATION QE.CROSS-AGE TUTORING
S (u monfhs}
L ] / - . ‘
) L]
How huch help have the tutoPs been to your students?
P ’
: Much, ' Some Little '
’
« [ -
-~ v ) R . - 1
What specific positive feelings do you have abcut Cross-aze. tutoring?
: ¥ . .
- . ' .
' L IS -
T N

r : .
-

What specific improvements need to be made in this program?

“x,

. S ) Y

Other comments or suggestions:

’




.

N QUESTIONNATIRE FOP STUDENTS WHO WILL RECETVE TUTORING

- e

»>
Student . Teacher A Room
A s -
. . . .
Brade .
. \ . ¢ ) . ~
. ' . ]
. . - . : -
Time Subject A .
L] . L <‘A
1. Vhat specific behavior needs™to be'accelerated? . ~ .

. 'S [ A
a. When does it occur? Time- ] Subject & %

. - P) . . '
by Pc.sible reinforcerents for improvement

\ . .- :

a3
F 3
L4

-
. N > - . ) )
* .
»
) < N
- . ‘_' ¥
.- & 2. wh.t ospoeific behavialh needs te be decelerated?, -
. Vhen ooes 1t ozeur? Tine Subject )
- ¥
o 3. How ¢ 1. %D, futor be used in hétping this child? .
A * '
Tutor o B Tutcr's tefcher
K h . . - d
Timeé " Reom
N ’ ~ . i
T . T ———————. W———————y ——— - — . - —— - P hd
* -——....._..’ 7 - * p
. I to b oonddotld fles tutor is assicned L0
14 v .
p "L .
-~ ’ . ¢
. T E/T3 o . - '
oA AR A vy . ‘ 3
. » ~ .11. FUNAS JA . . . .
. . “l) |
o . [ Lt . o

ERIC .
. ! : |




A SUCCESSFUL TUTOR

v

Is friendly, haopy and cnthusiastic

. ]
Accepts each child for what he is

-

Builds on SUCCESS
- WOris through the child's strengfhs

”

Helps the child develop a positive attitude toward the subjest

- Gives praise often for effort as well as Success .

'
‘ ’

" Keeps a record of progress and accomplishments each day with the child

Varies activities often by including: )
listening .
" talking

”~

reading’

writing . ' .
. . /

moving R . 2"
. « 9" . *
- Keeps verbal instructions simple and makes sure the child under-
stagds them. ; - ’

t
-

. »

P s
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- . - .
d CTUDENT SELF-RATING
h . s 4
- Name . '
. . NDate
* The stltements balow déscribe some of the ways a Derson mav Teel about qchool them-
selves, or othess. J/ill vou answer as accurately as %ou can?’ .
L] .
You have a seven-point scale in which to rate each item. Considér the richt side as
true and the left side as falsc. Then decide how true or how false eagh statement is.
Clrcla the numeral vou feel is most correct. First 1npre551onq are best.
~ .
’ False True
.EXAMPLE: . . :
"I like strawberries." ' . X
If you strongly agree, circle the "3 on the i?r richt, 3 2 1 ? 1 2 (E)
If you are not sure, cimcle ¥?" in the middle. . 32 1 (:) 12 3
. If you mildly disagree. circle the "1" on the ~N '
false side. . - 3 2@ 2 1 2 3
7
: o he False True
1. -Kids pdck on me. 302 1 ? 1 2 3
- ] . \
2. I am pretty hapoy 3 2 1 ? 1 2 3
. . ’ .
3. 1 have good friends. 'y .3 2 ) 102 3
4. School davs are good dave. 3 2 1 > "1 2 3
5. My teacher really cares abdut me. 3 02 1 ? 1 2 1 .
L “ .
6. I am mlad to re at school. 3 2-1 >+ 1 2 3
. ‘ . : ‘ : ’
- 7. I like the wav I loo>. 3 2 1 2. 12 3
8. 1 plav bv mv-elf 2 lot, 3 .2 1,-?. 1 2 3
9. 1 xnow how to b ood. ) ¢ ° 1 2 1 2 3
10. Teachers like me. ' a2 1 ? 1 2 3
. z
1i. I give ur when thinss pot bapd, X/ i 2 1 ' 1" 2.-3
12. Tuachers are rood. , 2 2 1 2 1 2 3
! ¢
13. M5 one pays much sttention to ~r 2t school. 2 01 2 1 2 3
. .
4, I like to yovv ar school.. 1 2 1 ? 1 ? 3 <
. - r
15. M#v teachar helps me. 302 1 ? 1 2 3
16, ¥ids railly Like pe. q/ 2 1 2 1 2 3
. Title VI } :
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what is to be gaincd by cress-dge What xind cf training program is needed
teaching in the‘plementavy schcal? tc develop wood pupil tutors?

. ' .
~

To have a successful program, what responsib ir ties must
be aasumed oy .teachePs whose piupils are tutorl ing, or being

tatored? M
- - ' 0 E)
LN X . . .
. - 1-u~R~h CAN TE&CH OTHER CHILDREN
Fegry Li-pitt 3
-
. the door of the principal's office (pencd. A reld- -headed fifth ¢rader brushed

past the visiting teacher, ani disapreared down the crrridor.

"What's Billy Qchwarts up to now?"

C e The principal Sﬂiled "You'd be surprised. He came to show me the spelling
* . test of_a second uyrader he': been helping. Lvery word spelled correctly. Billy
35 as thrilled as if it were his own.” . . s

. "Will wonders.never cease?" mwmured the teacher, who had been called on more
v than once to try to resclve Bill's continual referrals to the office and, hlS .
negativ2 attitude tosard schecl. “What caus sed this change?" . .
"I chanzed. first," the principal explained. “1 cast %yself in a new role with
these discontentel himrer stulents. 1 anpreached ten af cur most influential and
N bored under-achievini boys and hlPls nct as the big boss laying down the law, but
. as an educaticnal leader with prcllens. 1 lai? it on the line - - how could I make
) scheol mcre fun for sec.nd ~paiars who wer having a hari time learnlng° Since they
knew what it was like not t. bo gotting aloeng so well, 'hat solutions did they have
for the ‘problems ~f the smaller vounzsters? Then 1 invited these fifth graders o
team up with me and tle secund-grade teaghers to help the yeunpe Snes become more
successful in schoul '
~ -
-"They brousht the idea that they cruld help, and lerap to work on a one-to-cne
Lasis. Now they keep conire in 2 .5how me how well their youns students are doing."

s
-

. This cpisodb illustrates the crowine ceco~niticn arung cﬁucatorq that children

helpins other children lcarn oy e a sertial answer t- ur -Juzdtional challenges:
providint individualivel inctructiong 1ncrba°1nq mdtiVﬂrl\ﬂ,/72hUdulinﬂ enrichment

opportunities; ani helpine build sclf-csteen. :

Children in the same rade :ften help cach cther.  lecen* nvﬁorimentatioﬁ reveals
even greater aivantages wheﬂ <lier stulgnts becene Welpers for children three years
or more their junicrs. These sutstandin © r2ins wre apnirent:

¥
Children receivings help from clders o not cempare U+ ir skills unfavorably with
ethose of. their tuter.

Slower older woudents prof2t frerm tutoring. For erample, sixth zraders per-
forming at fourth-prade leval can readily helv sc~ond sralers rert srmins at or below
grade level.

’
.

The tutorinz can prcvide enrichrefit {-r brishter students as w.ll as remedial
work for slower .nes. e }

-

; ~

ERIC . | t '
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Children can teack other childpen (Pg. 2)

If you need a rationale for cross-age helpiny, certainly all children need mere
indivijual help than a teacher can possibly give by himself. Furthermore, older -
children, because they are childrun% offer resources adults cannot provide as well.

They are closer in aze and can often réach a child who is having difficulty when an
adult cannot; they provile more realistic models of behavior; and they cffer

opportunity for friendship within the peer culture. Studies shtw,a direct ratio between
feclings of pedr acceptance and ability to use one's learning pdtential.  °*

-~

i

But ‘cross-age helpers neecd training tc be successful. Without it, older children

EY

tend to boss youngsters because of their own frustrations at being bossed. Youngers

" are apt to digtrust olders while at the same time copving their attitudes and behaviors.

ERIC

A Fuirmext provided by R

Training of older helpers should include Jdevelopment of a sympathetic, caring
attitude toward .youn<ers and skill practice in how to make them feol useful,
successful, and important. Younge»s nee? reassurance that everyone neecs help; that
it is not dumb to ask for it, or stupid to receive it. With this training teachers
notice changes such as increased acadenmic skill, more class participation, better
school attendance, improved grocming, and grewth in sclf-confidence- for both the helper
and the helped. y .

At the University of Michigan, soq}ai scientists, administrators, and teachers
have been testing a Cross-age Helping Prograr for six years, tryinz it out in sub-
urban and inner-city elementary and secondary szhocls. X

Older helpers have an in-service training seminar once 2 week on how to relate
successfully to younger children. Alsc once a week they have a briefing session
with the teacher of the ycunger pupil to exchanie-ideas on how to meet remedial needs,
enrich learning cpportunities, and increase mctivation to learn. )

¢

Helpers work Jdirectly with the wounser childran for 2C - 50 minutes (lepending *
on age and interest) threc .r fouw.iays a week in reading, writing, spelling, math,
physical educaticn, shn a ather":;ctivities. Scmetimze the olders work with small
groups instead of a single individual. .Th2 helping sessions take fplace whenever and
wherever convenient; at the ycunger's desk, at the back =f the room, in the hall -
outside the door, or in the library or special ac‘Evitv rooh. . o . '

‘ ‘ )
Teachers can maxe cr break a cross-age prc:rarf If you are a teacher of "younger

‘children you must consider the help =f “lder students as a chance for your children

t> have individualizéd learnin; opportunities sthorwise difficult to arrange. The

helpers should be apprecicated partnerg, an. you should do for them what they hope-

to do for the younsers - - >ive clear lirections and check to see if these are under-

stood; voice appreciatiun and buiid self-estecm; and.act as a molel of how, one

person can relate constructively to another. As a receivin: teacher you must create 7

a classroom attitude that cross-ase helpih: is a desirable ~pportunity for everyone.

- r] 2 ~

If you are a sendiny teacher, you must resard the programn ‘as a valuablé' experience

frdm which children can learn 2 srent leal in academic nd secial skills they misht

not otherwice be motivatel t2 attain. 7:u must think of ¥ as ‘an opportunity for

them to be apsyéciated by other-teachers and younser children an? to levelop their

resources by Using them. The experience Joes n * ~ordete with the legrning you provide,

but makes the learnine in their own classrcd®Mmore meaningful. -

¢
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Children can teach iﬂber children (r-. 3)

In all cases, th: role of the teacher is t: support arowth rather than mzinthin
. control. You become a promoter of -collaberation, an estzablisher of the norms of
helpfulness rather than competition. Yhu lelezate responsibility and shar: the lime-
light. In turn, you get a hizh level °f cooperation and commjtment to learning. —
The youngers enjoy schcal more because they are more successful. The ¢lders grow
in academic achievement, w2in insirnts, and learn service-oriented tectninyes.

e
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"Reinfo'rcer* | e
» Anything that causes a behavicr
Yo recur mor e 'f‘rquéT\HY‘

o

Combine praise - smile - with tangible

"VySD - Title VI




")

,‘ ?éir\forc'\r\q behavior

Level 2- Non-tangible |
~ \Pralse smn\e, paf on the bac_k)‘

m so proud
. 01L 'H\\s class -

YOU are rza”y
getting a ot
dene  today.

CVUSD - Title 'I 1y




T

o Kmr\‘porcmc‘ Beha\uor

Level 3~ Non® mq.mzs |
- (Corﬂ”ro”ed by szlf)

- 83

1-31 / =21
~57 (,Z'

,The qoad Fezlinq yo'u'

l have —when ﬂ\e +cachzr
!

CaHS on yot

~ana ‘/0“ knovs the answer |

CVUSD - Title VI \ iy
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\/\lha+ Yo do wlﬂr\

ur\dzswab\e
behavior ¢

l, Dunighmzrﬁr or
negative | cinforcement o

| punishm‘@‘nf cﬂon@ doesn't work i
You nzed to - TEACLH - éﬁd-—

Tit

ue " REINFORCE OT! 1R BEWAVIOR
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2 Use a contingency

Sﬁgsﬁﬂg’r@ an dccgpfablc b@havﬁiorc

oo Af you get. to

- worK and Finish 4

B
+

YOU 'thsh +wo more
problems we can

/'quy a qgqame.

cVUSh - Title VI
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catch him  being qoodf give' .
posﬁﬂva attention to accepfaHe

| subshitute b@haVlOr R

@ 1 ):ka he way
@ @' ) yjou fieiped 9‘”‘“ J@—@)\

I
O\~ 11 7oroom
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| Tokesns (bzah’s, chips , sf“)amps,
points, ch,.) to be traded in
- for  some reward. . -‘ 9

P
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Teacher :  John, T - liKe
the way you are
- working at your
assign ment.

. A‘H’zﬁh'od ‘q'Nan whv,n child  does
~what 1s "wanted. -

- Bgsn‘ results it given immediately 1
with a smile — apat on the back -

USE NAME OF CHILD - )
El{[TC}D - Title VI | ")‘ .
| o (5




\ .Earnad time to l)'@ spen‘l’
in  interest center

~

CVUSD - Title VI
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]ie.ward _

_Anticles given tor

50me'+hir\q done, well.

CVUSD + Title VI oy
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R@_um:d -
A  certificate + be sent
/;homq,. of “end of fhe week.

\,
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