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ABSTRACT
) The major purpose of this evaluation report is to
scrutinize the Skyline Wwide Fducational Plan (SWEP) research methods
and analytical schemes and to communicate the project's constituency
prioris#®s relative to +he educational programs and processes of the

futuré. A Delphi technique was used as the primary mechanism for
gathering and scrutinizing i formationy The educational experiences
+he project's constituency coO sidered Righest <in priority and
required for all students cluktered in the general content areas of
basic skills (comsunication gnd computation), career development,
citizenship, health and recr¢ation, and ethics. Rated relatively
lower were certain areas of ommunication, computation, foreign
languages,‘science, computer techng}ogy, world government, ethics,
aesthetics, career development, hefl1th and recreation, and life’
management. An extensive appendix reflects technical details and data
of the research efforts. Areas covered in the appendix include
metroplex student population data, metroplex manpower needs, facility
considerations, site considerations, analyses of the future of
society, project finances, and project evaluation. (Authqr/IRT)
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EXECUTIVE SITIMAR: _ s

Objectives of the Program: 'Skyline Wide Educatiopal Plan'' (SWEP) is a multidistrict planning
project involving the Dallas and Fort Worth Independent School Districts which was designed to
ascertain ®he need for and feasibility of, and to formulate preliminary plans for another Skyline-
type educational system to serve the Dallas-Fort Worth Metroplex commencing in the decade of the
1980's., Included in this planning effort were the following major objectives. The SWEP project staff
will:
1. Formulate a plausible description of the mom»mn% of the future (the 1980's and
beyond) for the world, the United States, and the North Central Texas region,
and identify the most likely implications for education,
2. Determine constituency priorities relative to the educational programs and processes
of the proposed sysgem (SWEP).
3. Develop educational programs in concert with the future societv and constituencyv

priorities. . ’

4. Examine staffing patterns and new modes of instruction tou.accommodate SWEP's educ-
ational programs. .

5. Examine futuristic educational facilities designs including: buitding materials,
innovative architectural design, future energy sources, facilities configurations,

.. and alternative sites.

Purpose of the Evaluation: The SWEP Project represents a unique planning effort, as nearly as ha-
been detected, in that futures methodologies, e.g., Delphi, scenario writing, and cross-impact analvsi-
matrices, were used in concert with the more conventional educational survey methods. 'n the process,
there was an overt attempt to ''chain' the relevant data, that is, to build an ever-expandi~g data bace
from sequentially formulated and administered questionnaires, each created from the findings of those
preceding it. Stated differently, there was an attempt to ascertain nmNan:mno:mn»ncm:n% priorities
relative to an educational system of the future (using the Delphi technique) in light of a set of
future-focused images (using preference-type surveys, scenarios, and cross-jmpact analvsis matrices).

The imuon purpose of this evaluation report is to scrutinize the research methods and analytical
schemes, and to commurniicate the results of SWEP objective number two: . . . to determine constituency
priorities relative to the educational prugrams and processes of the future,

Methodology: The Delphi technique (a series of sequentially administered questionnaires usually
involving a panel of experts and/or authorities in the area of interest) was utilized as the primaryv
mechanism for gathering and scrutinizing information. Of particular interest in the stuvdy were the

1.y
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highest priority educational goals (the continuum of experiences thar SWLP should provide for its
students), and the core experiences, or those expericnces that all students should be required to have .
Alae, identified in the process were some suggested operational and mdnagement practices {prccess
goals) that SWEP should consider implementing.

Lastly, a minority report was formulated which summarized the diverse opinions, those not in
agreement with the group.

The panel, numbering 375 and 225 for iterations number one and two, respectively, was local in
origin, and selected from the ranks of reputed ''forward thinkers' in education, business and industrv,
and government. Care was taken to invite representatives OM the three major ethric groups (Anglc,
Black, and Mexican-American), both sexes, residents of Dallas, Fort Worth, and other Metroplex
communities, and a wide range of ages. . .

Delphi questionnaire number one (Q-1) consisted of 105 discrete program goal statements arraved
in the general categories of: basic skills, citizenship, ethics, aesthetics, careers, health and
recreation, and life management; and 29 process goal statements. In addition, a section was vﬂGCwmma
wherein panelists could generate new goals where they perceived a need.

The ''raw" goal statements, originally numbering in excess of 400, were extracted from the related
literature (see bibliography). 1In the process, they were reduced, revised, and polished, and finallvy,
arrayed in the above-mentioned general categories. v

A double response scale was formulated such that the panel could furnish two kinds of information
for each goal statement (questionnaire item). The first scale was designed to provide priority infor-
mation regarding the educational programs; the second scale wam designed to facilitate the identifica-
tion of the core experiences. A five-point, Likert-type response scale was used to assign relative
priorities, and a dichotomous-type (yes-no)-scale was used for the core dimension.

For Delphi questionnaire number two (Q-2), the general format remained, for the most part, un-
altered, except that, as a result of the panel's input on Q-1, the total number of program goals in-
creased from 105 to 117, and the process goals from 29 to 45. 1In addition, Q-2 included a format for
entering minority opinions, and panelists who deviated from the group were asked to furnish a reason.

Results: The results of the SWEP educational goals study are summarized below:

1. Highest Priority-Highest Core Educational Goals.

The educational experiences considered both highest in terms of priority aud required for all
students who attend SWEP clustered in the general content areas of basic skills (communication
and computation), career development, citizenship, health and recreation, and ethics.

Basic Skills. Two themes were identified in 'this category; namely, communication and compu-
tation. The skills that surfaced relative to communication were reading, writing, speakin., and
listening. The panel indicated that there should be educational experiences available in SWEP

5
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t~» develon these competencie~ at lcast t. - levc' ~cive-sary to pcrform normal daiiv 1icin.
transactions such as r:ading a annJ:osm director., r ad S1zZ0s, 40C NOWSPADETS. A.-0 1l..u .t
in this general reading level are vovcbmn magazinex, job applications, personnel dirccty.

mail order catalogs, and social correspondence. SWEP would be expected to offer programs nwmw
will enable students to express their.ideas and concepts clearly to others (whether in writing
or orally), and understand those which are transmitted to them, on a level at least comparable
with a contemporary radio or television news broadcast.

In the area of computational skills, the panel clearly w:awnmnma that, as a top prioritv,
SWEP's students should have access to programs that will teach the ncawam:nm of elementary
business transactions at least on level with: wmaking chamge, totaling a bill, computing sales
tax, computing salary and salary deductions, and developing a househcld budget. In this same
vein, there should be programs aimed at teaching the proper management of money, propertv, and -
other resources, -

Carecer Development. In this general area, the panel recognized the need for creating programs >
designed to arouse the student's career awareness relative to such important matters as projected
manpower needs, job entry requirements, performance expectation<, compensation, their own personii
abilities and charaoteristics, occupational and educational alternatives,etc. This information
is fundamental to making viable career decisions, and underscores the need for extensive career
counseling in SWEP.

Additionally, the panel indicated that SWEP's graduates should have a salable job entrv skill ~
so that they will be able to obtain meaningful employment. Runnimg throughout the career develop-
ment curriculum there should be a continuous effort to foster in the students v0m~n~<m attitudes
toward the world of work and desirable work habits.

Citizenship. Some of the formal educational experiences offered at .SWER should be designed
to illuminate the exemplar qualities of the United States, and to communicate the notion of
continuous improvement of our democratic system. Students should understand the basic organiza-
tional structures of our local, state, and federal systems of govermment, as well as their
rights, privileges, and responsibilities relating thereto. There should be programs designed to
communicate the notion that individuals must assume responsibility for their own development,
obligations, and actions. Finally, SWEP should provide experiences geared toward increasing
the level of understanding and‘appreciation for vmovpm of different cultures, races, sex, ages
and life styles.

Health and Recreation, In this area, a concern was expressed that SWEP include in the
curriculum experiences that would impart knowledge, skills, and positive attitudes relative *a
mental and physical health., Under this rather large umbrella were specifics such as transmitting
knowledge and attitudes concerning the proper use of drugs and the human repiovductive -vstem, and
experiences to nurture in students a positive self-image.

1
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Ethics., Here, the panelists indicated that SWI'P =hould include in its "menu'" of curricuiar
offerings programs which are specifical®y designed to develop in students positive moral and
ethical values, and to encourage respect for the beliefs and values of cthers.

2. Lowest Priority-Lfowest Core Educational Goals. >
It i's impQrtant to mention here that, even though these goals were rated low on both dimensions,
3 this is not to say that they should be eliminated frdm SWEP's program of studiés. To the contrary,
* . in some quarters many of these goals were viewed as extremely valid (see Minority Report in Tabie
7). What should be compunicated, then, is the notion of relative importance; that is, considering
all of the noble goals that were presented in the D€lphi questionnaires, what should be their
. relative order in.,terms of merit? Stated differently, if a situation arose where the curriculum
of SWEP had to be pared down fcr financial reasons, what educational experiences would be trimmed
first? The following would bethe first to go:

Communication. Rated down re the high-level communication skills such as those required
for reading on the level of advanced technical joutrnals, logic, and philosophy; and creative
expression (via writing or speaking) of sophisticated ideas, concepts, and thoughts to profes<ional
audiences and understanding those which are received.

Computation. 1In the gégeral area of computation (mathematics), two ideas surfaced. Down-gpated
were goals prescribing curricula for mathematics on level with the 2nd year of college, and for
beginning engineering study; and educational experiences that would develop the skilils nmncmnma
to perform tasks such as purchasing, taking inventory, and prepariig a payroll.

Foreign Language. An examination of the sample in toto reveals that a relativelv low priority
was assigned to educational experiences concerned with the teaching of reading, writing, and
conversation in foreign langwage. A notable exception to this opinion came from the Mexican-
American panelists. '

Science. Rated low by the panel were the following science-related goals: phvsical science,
e.g., physics and chemistry, life science, e.g., biology and zoology, and social science, e.g.,
psychology, sociology, and world history.

Computer Technology. Instruction in the applications of the computer including: preparing
data for processing, accessingyinformation, writing in computer language, e.g., basic and Fortran,
and manipulating an electric calculator were low priorities. .

-World Government. Several of the goals addressing the notions of world government, major
world political and economic systems, and multinational cqgeperations received relatively low
ratings-from the panel. ) ‘

Ethics. Programs designed to teach the history of world religions and their impact on the
civilization of men wsre a low priority of the panel. i

Aesthetics, Goals receiving low ratings in this area were those that will expose_ students
(both as participapts and as observers) to the visual, literary, and performing mNnm.O)

-
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Career Development. In t'1s general.area, orl- two goals were rated low; those were, ...
SWEP should have programs that will teach tne »1story o:i America's labor union movement; and
students should receive instruction in handling tools and operating amnﬁwsmn%

Health and Recreation. The panel did not mcvaNn the wamﬂ that Pall students should par-
ticipate in a variety of team sports.

. Life Management. The final goals of the low-tated variety addressed the controversial

topic of alternative family patterns. Included were open marriage, communal families, and
alternative child-rearing modes.

3. Response Shifts from Delphi One to Delphi Two.

Of particular interest here was the gravitation, or shifting, of the panel's scores on the
priority dimension from Delphi #l1 to Delphi #2,. Hfmn.atmw greater consensus of the panel (less
response variation) qa Delphi #2 than on Delphi #1 for 130 of the 134 goals; and this was true

. for both high and low priority goals. The mean response shift of the program and process goals
(excluding the 14 goals with no or atypical changes) was 11.1; that is, the proportion of
respondents at the modal position rose from round one to round two by an average of 11.1 per-
centage units. Considering these data, it is fair to conclude that the Delphi technique was
instrumental in generating respondent consensus in the SWEP model.

4. Highest Priority Educatioral Process Gogls. - e
The 45 educational process goals, as defined in this mn:m%. were those concerned with the
managerial and operational aspects of the school. -1t is w:nmmmmnvsm to note that the two rwmrmmn

priority process goals were concerned with students who have very special and unusual needs; i.e.,

the physically, mentally, and emotionally handicapped, and the academically gifted. Coupled with
this, the panel thought that SWEP should attempt to make school attractive to the potential drop-
out student. They expressed a keen interest in academic and career counseling such that it would
be free of sex role stereotypes, and felt that the staff and materials should act affirmatively
to overcome sex and racial handicaps. ' A staff development component was thought desirable, and
should be dynamic and meaningful so that the staff can maintain a high level of proficiency. A
wide variety of delivery systems (modes of instruction) should be employed, and the role of the
: teacher should change from disseminator of kndwledge to.director of learning activities. In
addition, the SWEP programs should be operational on a year-round basis.
5. Lowest Priority Educational Process Goals.
An implicit theme found in many of the low-rated goals was the idea of student control. The
panel did not favor a pass/fail grading system, student evaluation omgwnmmm eliminating required
attendance when the "basics" are satisfied, and permitting the coming and wmm<w:m of students at

<NNHOCm\ﬁHEmm during the school day and/or year. This is in keeping with the recent Gallup public

¢% opinion’ polls relative to education (published by Phi Delta Kappa), which continually rate student
discipline as a spurce of public concern at or near the top of the list.

»
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Two low priority goals addressed the assignment of ‘teac:erc and students. Thte panel did nct
support the idea of assigning the best teachers to the lowe<t wchievement schools, and they rejected
the notion of student tracking: assigning students as eariv-as tne ninth grade to either vocational-
technical areas or university preparation,

A surprising result was the low rating of the goal, '"Develop a system for involving ma=ny groups,
e.g., school admimistrators, community leaders, teachers, and students, in ma\E;Tnmn»:m the local

public schools." . ™
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"Skyline Wide Educational Plan"

(SWEP) is a multidistrict planning project invol

and Fo 'orth Independent School Districts which was|designed to ascertain the need for and feasi-
\ ) ' -~ - - T —

- 3 . .-

bility and to formulate preliminary plans for mhdn:mn‘mr%HH:mnn%vm educational system%*to serve

"the Dallas-~Fort Worth metroplex nmasm:nwsm in the amniam of the 1980's.

effort were the following major objectives.

The mtmmlvNOann staff will:

Included in this planning

1. Formulate a plausible description of the mooLmnx of nrm future (the 1980's and

|

. beyond) for the world, the United States, a sa t North Central

and identify the most likely implications monwmaCnMnmos.

L3
N

of the proposed system (SWEP),

Texas Yegion,

Umnmﬂaw:ﬁ(ooamnwnmmSn% priorities relative to the educational programs and processes

3. Develop educational programs in concert with the future society and constituency

priorities, . )

i
- ;
;

4, Examine staffing patterns and new modes of w:vnHConHOJ to accommodate SWEP's educ-

ational programs.

5. Examine futuristic educational facilities designs including:

innovative architectural design, future energy sources,

and alterr.ative sites.

1
The respon: .ity for %nnosvwwmrwsm these wavonnf
{onal project =ta smprised of a proiect directer ﬁ <enior va:Jva,
*The term ''Skyline" refers to a DI3 Comngehen-vn iy f w1 oaad
; @ _
|

ks was assigned to a full-time

2

building materials,

facilities configurations, .

two educetioral plunners,

ng the Dallas

4 7y

profess-_

carcer development clu-ter opened

e

—
3
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e technica®l support in the r.ove

and one facilities engineer, . lhe project statf received consideradb

-t

of reviewing tne literature, research methodology, instroment deve luprieat, catd precessing, and re-

port writing from two members of the Department,cf Resesrch and Evaraation, Outside experts vere

~

]

- s

~ .
alsc consulted at various timeg for a variety of concerns during the yeor.
. . !

The SWEP Project represents a unique planning effort, #s nearly as has beer detected, in trat

futures methodologies, e.g., Delphi, scenario .writing, and ¢ross-impact anaiysis matrices, were used

—

in concert with the more.conventional edutational survey methods. 1In the process, there was an overt
. <

f .

attempt to "chain" the relevant data, that is, to build an éver-expanding data base from sequentialiy

<

formulated and administered questionnaires, each created from the findings of those preceding it.

Stated differentlv, there was an attempt to ascertain certaln constituency p¥iorities relative to an

educational system of the future (using the Delphi technique) in light of a set of MCncnmmmoo:mma

¢ 1

images (using preference-type surveys, scenarios, and cross+impact analysis matrices).

The major purpose of this report 1s to scrutimize nrm,%mmmmwn: methods and analytical schemes,
and to communicate the results of SWEP objective number two: . . .to determine constituency prior-
: = ’ . ¢
ities relative to the educational programs and processes ,of!the future.

_ S

REVIEW OF ?am?éwm ’ -

A'brief discussion of the Delphi method was deemed mvvhovannm here since it was ap important

segment of the SWEP planning aoamﬁ. .
R Lo

There are numerous ‘styles and variations, mra divergent rationale for Delphi modes of inquiry.

) . - R .
Murray Turoff (1970) claims Delphi is a "systematic solicitatfon and collation of informed judgments

ad ’, .
. ~

' ~o

-~

- i
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on a particular topic." o.h:mwamn and N. Rescher (1959) state that Delphi substitutes for face-to-
-

v

face group activity.. 1t is "...a carefully designed program of sequential individual interrogations

(best conducted bty questionnaires) interspersed with information and opinion feedback...'". According
e

to Lindquist (1973), Delphi is a widely used technique| for developing_consensus among experts concern-

ing the future. Enzer (1970).states that the Delphi |technique can be viewed 2s a series of individ-

ual conterences conducted in writing with the followihg distinguishing characteristics: (1) individ-
ual contributions are requested from participants mwacHnm:bomW&wlmn each step of the process with-
.o . l

out knowledge of h:mawstnm of others for that step; and (2) anonymity of respondents is maintained

throughout the four (two or three in some cases) iterations. The Delphi method appears to have
utility for educational planners in wonmommnw:m (identifying possible, probable, and preferable

futures in terms of time, ,quantity, events, etc.), consensus generation, and in identifying divergent

viewpoints. . "
According to Rasp (1972), the typical Delphi study uses a series of four questionnaires. The

first (Q-1) solicits input mnoﬁ the sample, which wam4HH% is comprised of experts or authorities

concerning the topic under mr<mmn»mmnwo:. Q-2 no:mwm+m of a set of response items that grow out of

Q-1 input. Q-2 has been described as the most n:mwﬁm#m»:m instrument to construct because of the

n»mm»nfwﬁ% involved in- tailoring ouw.wstn into a mcanMOSSmem format for Q-2 without altering the
| .

or‘ginal content, The response items on Q-2 and mmvmﬂncm:n Delphi questionnaires are scrutinized in
, . ) o . .
terms of variables such as priority, time, probability, quantity, and impact. The instrument format
. . . . N
remains unaltered, for the mo<t part, from round two until completion eof the process.

Vad

|
. | . .
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*
. In scoring Q-3, the respcndents are fed back their indivicual ©-2 scores, aud.d sumfficry of the
<.

. . N t
group's Q-2 scores. These are usually reported ip centzral ﬁm:TmSnc zcores f‘mean, mcde, ST median;,

ssess jtems for which trewr

(%
(49
-
o]
1t
W
[

or interquartile range. Given these data, respondents are 2sw
. |
|

| -

opinions are incongruent with %nocv consensus, and to adept the consensus position or submit rationaie

for not doing so. The data are then analyzed using the same procedures as before, and ir adadicion,

a minority report (a wcaamﬂ%\Om divergent opinions) is noavmwaa for each iten.

On Q-4, usvally the terminal iteration, respond 1ts are sked to reassess their cpinions in
light of their previous nmvaSmmm, group consensus, and the Br:onwn% report, he data are then
|
|

The revort should include botib consensus

analyzed for the final time and a terminal report is drafted.

) B _ 4 n.t)
| -
i

and minority opinions,

‘
The SWEP Delphi study, because of the nature of the nmmmwnnr problem and the rigid time constraints,

. - ! . . . . A
varied somewhat from the conventional model described here. [The major differences zre illuminated in

.

the Methodology section of this report.

METHODQLOGY
The SWEP Delphi model differed from the more conventiondl model described earlier in that: (1)

the purpose of the SWEP Delphi was to generate consensus and |divergent opinions curcerning 3 set of

future-oriented educational goals rather than no,A%nmnmmn possible, probable, or preferable phenomena;

(2) the SWEP model utilized two iterations rather than three or four; (3) SWEP's Q-1 was only parti-

ally open-ended, that is, most of the response items were genherated from the literature rather than
- o ! .

by the Delphi panel--the latter being the usual procedure.

~
? -

-4 -
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The SWEP model was also unusual in that Q-1 was m%nravm:wma by a packet of brief scenarios de-

picting a likely society for the decade of the 1980's in terms of manpower needs, population, life
|

style, technology, careers, and education. The panel was instructed to respond to the questionnaire

.

in view of the future-focused societal images.

MEm remainder of this section is devoted to an explanation of the instrumentation, sampling, and
|

data analysis techniques utilized in connection with nJm SWEP Delphi study.

Instrumentation m
|

Delphi questionnaire number one (Q-1) consisted of 105 discrete program goal statements arrayed

in the general categories of: basic skills, nwnmumsm:Jv. ethics, aesthetics, careers, health and

L R |

recreation, and life management; and 29 process goals sitatements. In addition, a section was provided
A |
[
wherein panelists could generate new goals where they perceived a need. Each goal was matched up

with one or more of the "high likelihood-high impact' propositions for the future--the material from
‘ |

which the scenarios were developed.*

1

The "raw''goal statements, originally numbering in excess of 400, were extracted from the related
et '
literature (see bibliography). 1In the process, they were reduced, revised, and polished, and finally,

arrayed in the above-mentioned general categories.
. W

*The scenarios alluded to in the text stem from an earljer and related SWEP inquiry. See: Burns,
Robert, J. Skyline Wide Educational Plan, the Decade of the 1980's, Department of Research and
Evaluation, Dallas Independent School District, Umppmm.mamxmm. March, 1974.

That particular study yielded, among other things, a set of propositions regarding the society of
the 1980's that were considered very likely to occur, and high-impact-laden. These futuristic
propositions were labeled "high likelihood-high impact'.

1

w
]

Q
IC
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14

A double nmmvoswm scale was formulated such that tre pane! could furnich two kinds of informatior
L

for each goal statement (Juestionnaire item). The first scalle was designed to provide’ priority infor-

mation regarding the educational programs. These data will T<m:ncm~H% be used to establish the
|
"menu" or continuum of educational experiences to be offered in the school. The second scale wss

-~

designed to facilitate the identification of the core experiences that all students should have before

scale was used for the core dimension.

”
|
e
;
completion of their program of studies in SWEF.* A mw<muv0an. Likert-tyve response scaie was used
to assign relative priorities and a dichotomous-type A%mm-:ov
£

For Delphi questionmaire number two (Q-2), the general format remained, for the most part, un-

altered, except that, as a result of the panel's input on Q-1, the total number of program goals in-

creased from 105 to 117, and the process mompmomnoa 29 to 45, 1In addition, Q-2 included a format for
-

entering minority opinions and was accompanied by a noBanmnﬂv4msnOCn displaying the group and individ- H,

ual results of Q-1. Panelists who deviated from group consénsus >y more than one unit, and who

ant
W

refused to reconsider their scores, were asked to furnish a jreason for their deviant opinions.

-
. There was an overt attempt on the part of the SWEP staflf to capture the thoughts of a select

giroup of reputed "forward thinkers" from a variety of occupgtional and special interest groups --

*The term "all students" needs qualification. The SWEP goals were not intended to apply across the
A special set of goals will vm.smma#a for the mentally retarded, emotionally

board to 311 students.
_

disturbed, and other special cases. .

|
**To illustrate, if the group mode for a giveun item was equal to 5 while an individual's resporse was
= 2). In mvw such instances, the deviant parties were

3, there would be a deviation of 2 units (5 - 3 =
instructed to change their scores in line with the group, ow give a reason for not doing so (minority)

report). *
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persons considered by their own to be several cuts above the ordinary. This approach was chosen in

an attempt nomen the best possible thinking relative to a rather sophisticated subject from g cross

section of the public. The magnitude of the commitment being sought and the complexity of the task

also militated against a random selection process,

Included in the sample were student leaders from the Dallas, Fort Worth, and other Metroplex

school districts, local and regional planners in the public and private sectors, top echelon execu-

tives from government, education, and business and industry, and academicians from local universities.

Care was taken to include the three major racial ethmic groups of the Dallas-Fort Worth region, viz,,

Anglo, Black, and Mexican-Amerdican, both sexes, and w wide range of ages., 1In all, over 900 people

were invited to participate in the SWEP Delphi mme0wmm. 0f the original number, 375 (42%) completed

The total attrition for the entire Delphi procesg™
.

Q-1, and 225 of those (60%) went on to finish Q-2.

was 675 (75%). Of the original panel of 900, 525 failed to respond to Q-1, and an additional 150

dropped out after completing Q-1. 1In all, 225 noav~4nma the entire process,

Data Analysis Procedures .

There are literally scores of ways that these data could have been analyzed, and, to be sure,
, .

subsequent analyses are planned; however, for this Mrwnwmw report the following analyses were made:

Educational program goals: “

|

~ 1

1. highest priority goals ‘
!

2. lowest priority goals

IC
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4. lowest core goals (these experiences should not be required of all students)

5. highest priority-highest core (the nonnmmv%samanm or correlation between the two dimen-
sions on identical goals)

6. response shifts (the change in scores from Q-1 to Q-2 on the priority dimens<ion)

Educational process goals:

7. highest priority goals

lowest priority goals .

8.

9. response shifts (the change in scores from Q-1 to Q-2 on the priority dimension)

In addition, an item-by-item minority report was deyéloped which ingluded respondent's nmnwosmwm
-
for not agreeing with the consensus of the group (see Table 7 in the Appendix). The data were mHmom”

analyzed by subgroup, viz., age, sex, patron, ethnicity, occupation, and residence (see Table 8 in

the Appendix). )

|
Analyses of the program goals were facilitated by the double-axis matrix presented in Table
1, with the priority data arrayed om the vertical axis, and the core data on the horizontal axis.

The priority data are represented in terms of mean scores with a possible range of from a low of

1.0 to a high of 5.0. The.core data, however, are reported in terms of the percent of ''yes' responses--

"ves" indicating required of all students. The scstNm,mcvmmwM:m on the matrix proper, i.e., 1, 2, 3,

117, correspond with the questionnaire item numbers; hence, the respondents' opinions relative

to the priority and core issues are graphically illustrated by the relative position of the item

v

numbers on the matrix.
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To illustrate the functioning aspects of nJm matrix, turn to Table 1. Item number 117 received
a mean priority score of 2.7 and a core score of 487% '"yes". The proper patrix position for this item,
then, is at the intersecting point of the two perpendicular axes. This point for item number 117 may
be found by proceeding up the priority axis (left vertieal) to the area of 2.7, and across the core
axis (horizontal) to 48% ''yes"., The number "117", then, should appear precisely at this intersection.

The interquartile nm:mmm for the two distributions (priority-and core) were calculated, a1 d
used as the criterion  for making decisions. Goals falling in the 4th quartile (above the 75th per-
centile) in the priority and core distributions were labeled "highest priority", and "required for

all students'" respectively. Conversely, goals in the 1st- quartile (at, or below the 25th percent-

N L
ile) were considered '"lowest priority" and ''not required of all students". ¢

o

O
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The response shifts (computed for the priority dimension only) were analyzed through a careful
examination of the frequency distributions of-Q-1 and Q-2 data. The frequency distributions allowed
the data to be arrayed in terms of the number and percent of panelists that responded to each of the
possible scoring positions on the response scale -- 1, 2, 3, 4, and 5. Given this visual display, .it
was very simple to track each item as to the magnitude of response it triggered for each iteration,

as well as the changes occurring between iterations. Of particular interest were the magnitude and -

direction of the shifts about the modal positions for each item, for this allowed an unmasking of

N

“»7)

the subtleties of the distributions that might have otherwise been lost by using central tendency

measures alone, ) © T

h

Analyses of the 45 educational process goals proceeded along one dimension (priority) rather than
two as with the program goals. The issue here was to ascertain constituents' priorities relative to
operational and managerial aspects of the school. Of particular interest were their highest and .

lowest priorities, and the shifts in responses from Q-1 to Q-2. Mean, gode, standard deviation, and

percentile scores were calculated for each of the process goals, and the interquartile range was in-
LY

voked as the criterion for decisions. Goals in the first quartile were considered "lowest priority",

and those in the fourth quartile of "highest priority'". Table 2 provides a graphic illustration of

the results of Q-1 and Q-2, response shifts as reflected by mean scores, and the interquartile range

~ .

of Q-2, .

The minority report (tHe summary of opposing opinions for each item) was formulated from the di-

vergent viewpoints provided bv the panel on Q-2. As mentioned earlier, individuals whose scores

<

’
.
.
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Goal #
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\ . TABLE NO, 2
Process Goals for Secondary Education for the 1980's

Mean Scores
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The symbol & indicates
Delphi #1 scores.

The symbol * indicates
Delphi #2 scores,

The symbol ¢ indicates
that the scores were
3a . igentical on both
iterations.

The symbols Q-1 — Q-4
indicate Quartiles 1-4
(based con Delphi #2).
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differed from the mode of the group on identical items by more than one unit were instructed “to re-
evaluate their scores to within one unit of the group, or provide a reason for not doing so. These
write-in comments were then carefully analyzed and refined as no.tnwnmnm style and format, and finally,
published as the official SWEP minority report.

It should be pointed o=nen:mn. at the time of this writing, the minority report for the vnonmww
s
goals was not finalized; however, it will, be forthcoming in the near future.
PR | -

‘ ® RESULTS

The major re#ults relative to the educational pregram goals are displayed in Tables 3 and 4,
-~ N ’
-
which follow. Information relative to the highest priority and highest core goals are entered in
¢

Table 3, and the lowest priority and lowest core goals, in Table 4. The goal-statements in Tables 3

and 4 are arrayed in rank order according to their priority, befinning with the highest priority goals

<

in Table 3, and the lowest H:AMMme,b. In-addition, the mean priority score "and percent core scores

for each goal are presented in columns 1 and 2 of the tables. An X appearing in column 3 of the

-~

tables H:amnﬂMMMLWrmn the oonmmmvonamsm goals fell in either . the 4th quartiles or the 1st quartiles

on both distributions (priority and ccre); nmmn is, the goals marked "X" in column 3 of Tables 3 and &

were of highest priority and highest core, or lowest priority and lowest core. !

-Using the M:nmNACmNnHlelﬁsmm as the wanmnHo: for decicions, the following cutoff points were

established: -

g .

highest prioritv(Q-4): a meah score range of frwa 4.4 to 5.0 inclusive:

[ 20 |

O
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lowest priority (Q-1): a mean score range of from 1.0 t» 2.2 inclusrive

highest core (Q-4): a range of from 91% to 100% "yes'" responses inclusive

- AN
lowest core (Q-1): a range of from 0% to 59% "yes" recpcnses inclusive

‘/ ’

highest priority-highest core (Q-4& on both distributions): & mean score range of from 4.4
to 5.0 inclusive and a range of from 91% to 100% "ves" responses inclusive

lowest priority-lowest core (Q-1 on both distributions): a meazn score rauge of from 1.0
to 3.2 inclusive and a range of from 0% to 59% ''yes' responses inclusive

Goals falling in the 2nd and 3rd quartiles (Q-2 and Q-3), not being of arr particular interest &t
< .

this .time, were excluded:from the tables and subsequent discussion; however, the complete data set is

displayed in the Appendix.

3

)

31

Correlation between Priority and Core Dimensions

As can be seen from a cursory inspection of Tables 3 and 4, there abpears to be a remarkably -

high positive correlation between the scores of identical program goals on the priority and core

dimensions. Goals in the 4th quartile on one dimension tend to be in the 4th quartile on the bnrmnw
. e . .
and likewise for the lst quartile.* This notion is graphically illustrated in Table 1, in that the

numbers tend to nwlwnmn about an imaginary line stretching from the lower left to the upper right cor-

v

ner. If all correlations in Table 1 were +1.0, the numbers would fall on the diagonal line.

What this ‘ndicates, then, is that there is an almost direct relationship between the two dimensions;

as scores fluctuate on one) there is a corresponding fluctuation on the other. A score on one dimeasion

. -

-

*In the few cases where this rule does not hold, the goals fell in adjacent QCmﬂnM%mmw e.g., in quartile
4 on the priority dimension and quartile 3 on the core dimension, or in quartile 1 for priority and

quartile 2 for core. ’ :

-16-
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of a goal is an excellent indicator of the score on the other dimension. This being the case, it is

legitimate to conclude that, in the main, the panel's highest priorities in terms of educational

.

programs -- the experiences that should be offered in SWEP's program of studies -- were nearly a

carbon copy of the experiences that they thought should be required of all mncam:ﬁn. Hence, the

ensuing discussion does not distinguish between the priority and core dimensions, The few exceptions
to this trend are clearly noted with an asterisk in column 3 of Tabies 2 and 4.

The two scales were provided in an attempt to distinguish between the high priority educational

experiences that SWEP should offer in its program of studies, and the common core of experiences that

1)

all students should have. It was anticipated that many of m@m goals might be rated by the panel as
high priorities but not necessarily suitable for all mnﬁamSnm (for example, the panel might feel
strongl¥ that calculus should be offered but not. regard it as appropriate for all students)., As ex-
plained earlier, however, such was not the case. One possible explanation is that there may have been
an intuitive feeling on the part of the panel that programs serving the greatest number of students
should be given highest priority. This stance, n:ocmr..wm.w:oo:wwmnmSn with the panel's mandate for
specialized programs to serve students with uncommon needs, <wm.. the mentally, emotionally, and
physically handicapped and the gifted (see discussion of results shown in Table 5). Another possible
explanation for the high positive correlation is Mrmn the questionnaire instructions failed to con-

municate clearly the kind of information being solicited on each scale, so that the core scale may

have been perceived as merely an extension to, rather than different from, the priority scale.

IC
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Goal
#

TABLE 3

Highes«t Priority and Core Distributions

Highest Priority

1

o
<

Highest Core

Statement rank (%)

rank

oy
1o

3

Highest Priority--

1.

5.

14.

16.

Minimum transactions required for
daily living, such as reading a
telephone directory and road signs. 1-3

Minimum daily living transactiomns,
such as completing job applica-
tions, ... ottt i it

Minimum daily living transactions,
such as carrying on social conver-
sation, and giving simple directions

4.8

4.8

{#
Printed material on the level of a
daily newspaper..........ciovvuieees 4-8

Communicating relatively simple
ideas and/or thoughts..............

Minimum daily living transactions,
such as understanding simple direc-
tions, and carrying on social con-
versationsS......ciieiicioiescconons

Understanding facts and simple ideas
presented orally, such as being able
to follow a radio news broadcast,..

Minimum business transactions in
daily living, such as making change,
totaling a bill, and computing sales

LAX .o .teeersereersnsesssssncaceonce

-18 -

1-7

1-7

8-9

10-13

96

96

96

96

96

95

94

96

Highest Core

X

X

-~

X

7

O

IC
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1
Highest Priority

"

4

Highest Core

Statement rank {(x)

rank (%)

3
Highest Priority--
Highest Core

69.

70.

75.

Casual communication with friends
and associatesS....ceecovccsccsassas 9-13 4.6

Understand the rights, privileges,
and responsibilities of United
States citizenship......c.ccececenne

Have respect for the Law and
and feel responsible for obeying
and maintaining it.........c 0000

Have developed positive moral and
ethical values....................

Respect the beliefs and values of
other people......i.covviiiiiinnne

Computing salary and salary deduc-
tions, and developing a household
budget........ .ottt ereanennnnnse
Possess a commitment to the contin-
uous improvement of life in the
United States.....oveveeiirncnenenas

Have developed a positive attitude
toward work.........c it

Be able to demonstrate effective
work habits.........iciiierieinneean

Have developed a positive self-
11 . - Y

/
8-9 95

O
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Goal

#

Highest Priority

1

3
Highest Priority--

TN

'l

Highe Core

Statement rank

(R)

rank ) Highest Core

88.

40.

43.

55.

65.

68.

[

Kave learned the proper use of
AYUES.cveeres asssgeonnsseosascnces

4.5

Have learned the basic organizational
structure of our local, state, and
federal government......c.eacssocnee 20-31
Understand and appreciate people of

a different culture, race, sex, age

and life style..... . cieecceccerenes

Understand the importance of positive
moral and ethica. values in their
relationships with others..........

Have acquired knowledge pertaining
to projected needs and occupational
and educational m~%mn:mnw<mm“ job
entry requirements, performance
expectations, salary, and so on....

Be able to assess their own personal
abilities realistically in order to
make viab}e career decisions.......

Have had the opportunity to develop
a salable job entry skill..........
K3

Have acquired the skills needed to
locate and obtain employment.......

Recognize that education is a highly
important factor in career develop-
a2

MENE. cveoceecsvaasasosccsssscseccccasd

4.4

4.4

4.4

4.4

4.4

14-17 93 X

14-17 91 X~

22-27

22-27 91 - ¢

22-27 91 X

1

O

Aruitoxt provided by Eic:

E




1 2 3

Goal . Highest Priority Highest Core Highest Priority--
# Statement rank (%) rank (%) ‘Highest Core

76. Have developed their knowledge,
skills, and values concerning phy-
sical and mental health............ 4.4 14-17 93 X

94. Assume nmmvo:mmwwpwn% for their own

development, obligations, and.
ACLIONS .t iiiitietnanernaranaanne 4.4 18-21 92 X

t
95, Have learned the responsibilities
involved in parenthood........c.c0ee 4.4 --- -- -=%

96. Understand and be able to apply the .
basic principles of safe driving... 4.4 —-- --

3

-

79. Understand the importance of a pro-
per balance between mental and
physical processes (sound mind and
body) . ittt i it ie et e --- --- 18-21 92 -k

82, Understand the human reproductive
SYSteM. . ... tetecaacaaraanacaaans - -—-- 22.27 91

91. Have learned to manage money, prop-
erty and resources effectively... --- --- 22-27 91

Note! An asterisk (*) indicates that the corresponding goal was not rated in the same quar-ile on
both ameSmwlﬁm. In all such cases the rankings were in adjoining quartiles.

~

IC
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TABLE &
Lowest Priority and Core Distributions

1 2 3
Goal Lowest Priority Lowest (ore Lowest Priority--
# Statement rank (x) rank () Lowest Core
. » . - N -
35. Be able to write a computer program
using a widely acceptable language - .
mﬁnﬁ as BASIC or FORTRAN........%... 1 2.1 3 5 X
19. Entering engineering study......... 2.3 2.4 1-2 4 X
20. Entering second-year college math- :
ematics StUdT.eee.vssovese nocasaas 2.4 1-2 4 X
106. Be able to{caenverse in Spanish..... 4 2.5 8-10 15 X
23. Be able to converse in at least omne =
foreign 1anguage......c.eoceeecaoncas 5-6 2.6 7 14 X ¢
34. Have learned to assemble data in a
form acceptable for computer usage. 2.6 5 10 X
8. Expressing creative and abstract -
ideas to professional audiences...., ~7-8 2.7 4 8 X
117. Be aware of different life styles
such as "open marriage', relation-
ships that don't include marriage, -
communal family groups, and alternate
methods of child rearing........... 2.7 23 48 X
33. Have learned the skills required’
for accessing information from a
COMPULET s e s oooaroasoasssnassnsons 9-10 2.8 . 6 13 X
50. Have developed vOmHnHom attitudes /
toward international government.... 2.8 --- -- -k i
- {
-22- _
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2 , 3
Goal Lowest Priority Lowest Core Lowest Priority--
# Statement rank (x) rank (%) Lowest Core
p -
4. Printed material on -the level of
logic and philosophy.........c..... 11-13 2.9 8-10 15 X
12, Creative expression and communication
of abstract ideas and/or thoughts., 2.9 11 17 X .
22. Possess reading and writing skills ) ‘
in at least one foreign language... 2.9 8-10 15 X
36. rmmns,mo use an electronic calculator
before they complete schooling..... 14-17 3.0 14-15 26 X
49. Understand the influence of multi- '~
. national corporacions upon nations L
and individuals...............c.... 3.0 14-15 26 X v
74. Understand the history of the labor
) union movement and the contributions
and problems of labor unions....... 3.0 24 54 X
8l. Have participated 1n a variety of
team SpPOrtS...cecieececeececesanonse 3.0 21 39 X
25. Understand the basic principles of
physical science such as are taught
in physics and chemistry........... 18-21 3.0 16 27 X
30. Be able to apply the basic principles
of the scientific method........... 3.0 19 35 X
62. Have developed their power of crea- .
tivity and imagination through
participstion in the arts.......... 20 36 X 5
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~
3

N

= 1

Goal : Lcwest Pricrity Lovest Cgre Lowest Priorityv--
¢ Statement rank (x) rank (%) Lowest Core
64. Have gained an awareness of community
programs in the arts, and knowledge
| of how to participate in them if . .
| they choose...veseieeivsecneaoencas 3.0 -—-- - —
— 15. Understanding abstract ideas and ’
concepts presented orally.......... 22-33 3.1 13 24 X N
18. Handling such middle management
tasks as: purchasing, taking inven-
tory, and preparing a payroll...... 3.1 12 21 X
27. Understand the fundamental principles .
of social science such as are tdught , . .
in psychology and sociology........ L 3.1 25-26 55 X
29. Understand the history of the world 3.1 --- -- -k
45. Understand the majpr world political ]
N and economicC SYyStemS......e..coc000 3.1 ° 17-18 34 X
48. HaVve developed an understanding of
the world governments and dJheir
relationships with each other...... 3.1 27 57 X
54. Understand the history of world '
religions and their impact on the
development of man................. 3.1 --- -- --
61, Appreciate the literary, visual,
3 and performing arts..........cce..0. 3.1 --- -- --%
63. Value the arts as an important
realm of the human experience...... 3.1 --- -- _ --%*

-

»‘l,

a.
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Goal
#

-

1
Lowest Priority

Lowest Core

Statement

rank (X)

rank

(%)

3
Lowest Priority--
Lowest Core

100.

111,

112,

113.

26,

31.

Note!
hoth

Have the skills to operate todls,
machinery, and equipment needed for
dajly living......iviieviinnnnnnnns

Have explored the value of the arts
as lifelong, continuing enrichment
bm leisure time...iiiieennnnenennna

Have had the opportunity to
appreciate the art, music, and dance
that relates to one's ethnic back-
= o 1L <

3.1

Reporting information with accuracy
and clarity to diverse audiences...

Printed material on the level of a
techpical journal in their area of
Interest.. .. viieeerennnneenniannnns

Have'the opportunity to participate
in apprentice-type internship pro-
grams in a variety of fields.......

Understand the basic principles of
life science such as are taught in
biology and zoology.....ceevvuutnn.

Possess skills necessary for logical,

critical, and creative thought.....

An asterisk (*) indicates that the corre%ponding goal was not rated in
dimensions. 1In all such cases, the rankings were in adjoining quartiles.

/

17-18

22

25-26

28-29

28-29

58

58

58

the same quartile on

Iy

.
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Highest Priority-Hizhest Core Educational Goals
[]
The educational experiences considered both highest in terms of prioxity axd required for al
students who attend SWEP clustered in the general content areas of basic sk:lls (communication and

computation), career development, citizenship, health and recreation, and ethics. (See Table 3.)

Basic Skills. Two themes were identified in this category; namely, communication and m“anmnho:.

The skills that surfaced relative to communication were reading, writing, speaking, and listening.

The panel indicated that there should be educational experiences -available in SWEP to develop these

competencies at least to a level necessary to perform normal daily living transactions mﬁnr as read-

ing a telephone directory, road signs, and newspapers. Al<o included in this general reading level

ML

"are popular magazines, job applications, p:rsoanel awnmnnm<mm. mail order catalogs, and social cor-

respcndence. SWEP would be expected to offer programs that will enable .students to express their
ideas and concepts clearly to others (whether in writing or orally), and understand those which are

1

transmitted to them, on a level at least comparable with a contemporary radio or television news

broadcast.

In the area of computational skills,-the panel clearly ifidicated that, as a top priority, SWEP's

.students should have access to programs that will teach the rudiments of elementary business trans-

. -

manOSm at least on level with: making change, totaling a bill, computing sales tax, computing
salary and salary deductions, and developing a household budget. 1In this same vein, there should be

programs aimed at teaching the proper management of money, property, and other resources.

t _26-
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Career Develosment. In this general area, the panel recognized the need for creating programs

designed to arouse the student's career awareness relative to such important matters as projected

manpower needs, job entry requirements, performance expectations, compensation, their own personal

abilities and characteristics, occupational and educational alternatives, etc. This information is \
t - .
fundamental to making viable career decisions, 'and underscores the need for extensive career counsel-

. Ratnd

ing in SWEP.

Additionally, the. panel indicated that SWEP's graduates should have a salable job entry skill so

that they will be able to obtain meaningful mavwowamSn. Running throughout the career development

)

curriculum there should be a continuous effort to foster in the students positive attitudes toward:

1

the world of work and desirable Vonx habits.

. »

Citizenship. Some of the formal educational experiences offered at SWEP should be designed to

illuminate the exemplar qualities of the Lnited States, and to communicate the notion of continuous

’

improvement of our democratic system. Students should understand the basic organizational structures =+
of our local, state, and federal m%mﬁmamxpm government, as well as their rights, privileges, and

responsibilities relating thereto. There should be programs designed to communicate the notion that

individuals must assume  responsibility for their own development, obligations, and actions. Finallyw,
SWEP should provide experiences geared toward increasing the level of understanding and appreciation .

for people of different cultures, races, sex, ages, and life styles.

[y

R Health and Recreation. In this area,. a concern was expressed that SWEP include in the curriculum

experiences that would impart knowledge, skills, and vOmmnm<Q attitudes relative to mental and

]
N
~J
1
\
Q
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_ ‘ ¢ . A~ ‘ : .
nurture in students a positive self-image. )
. \
. \

: FtHics. Here, the panelists indicated that SWEP should .include 1in its "menu' V{ curricular

offerings programs which are mvmnmmmnmwm% designed to develop if students positive moral and echical

"t

M values, and =o encourage respect for the beliefs and values of others. //(\

LS

c N

Y

Lowest Priority-Lowest  Core Educational Goals .

-

It is important to mention here that, even though these goals were rated low on both dimensions,

this is not to say that they should be eliminated from SWEP's program of studies. To the contrary, in o~
. - !

some quarters many of these goals were viewed as extremely valid (see Minority Report in Table 7).
What should be communicated, then, is the notion of relative importance; that is, considering all of
B - S .
- the noble goals that were presented in the.Belphi questionnaires, what should be their relative order

) -
in terms of merit? Stated differently; if a situation arose where the curriculum of SWEP had to be

pared down for financial reasons, what educational experiences would b2 trimmed first? The following

would be the first to go:

Communication. Rated down were the high-level communication skills such as those required for

reading on the level of mm<mmﬂma technical journals, logic, dnd philosophy; and creative expression

(via writing or speaking) of sophisticated ideas, concepts, and thoughts to professional audiences,

and understanding those which are received. :

-28 -
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. Computation, In the general area of computation (mathematics), two ideas surfaced. Down-rated

were goals prescribing curricula for mathematics on level with the 2nd year of college, and for be-
ginning engineering study; and educational mxvmnHm:nmm.nrmn would develop the skills required to
perform tasks such as purchasing, takfing inventory, and preparing a payroll. ..o latter finding
came as a surprise, in that the range of ACNZanmnm<m skills required to perform these tasks appears,

on the surface, to be rather rudimentary.

Foreign Language. An examinatfon of the sample in toto reveals that a relatively low priority

was assigned to educational experiences concerned with the teaching of reading, writing, and conver-

sation in foreign language. A notable exception to this opinion came from the Mexican-American :

-
panelists, who rated them moderately high (in the 3rd qu: - le), "
Science. Rated low by the panel were the following science-related goals: physical science,
.€.8., physics and chemistry, life science, e.g., biology and zoology, and social science, e.g., psv-
chology, sociology, and world history.
These ratings were a surprising development indeed, especially when considering the role that
scientific inquiry has played in America's ternnological superiority. These findings should be sub-
stantiated prior to the making of ultimate curricuvlar decisions.
noachmn Hmnr:opoww. Instruction in the applications of the computer including: preparing da..
for processing, accessing M:WOﬁanmo:. writing in computer Hm:mzmmmL e.g., Basic and Fortran, and
manipulating an electric calculator were low priorities, '
It is an absolute certainty, if .such exists, that the computer will become increasingly central
o
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‘to the American way of life in the future. The trend is alrzadv ¢steblished in the major arecs :zu.n

as social security, income tax, medicare, banking, credit cards, etc., What the panel may be sugge:st-

ing is, that, even though this technology is expected to spread, most people will not be compelled to

interface with a computers since the technical functions will be performed by a small cadre of experts.

An issue that may deserwve attention is not so much the applications of the computer, rather the
implications of same.

World Government. Several of the goals addressing the notions of world government, major world

political and economic systems, and multinational-tooperations received relatively low ratings from

the panel. One possible explanation for these views may be that Texans are highly patriotic and/or

nationalistic. At this juncture, though, this is mere mvmm:Hmnmo:.

Ethicg. Programs designed to teach the history of world religions and their impact on the civ-
ilization of men were m tow vﬂwmw%nv of the panel.

Aesthetics. Goals receiving low ratings in this area were those that will expose students (both
as Wmnnmnwvm:nm and as observers) to the visual, literary, and pcrforming arts.

Career Development. 1In this general area, only two goals were rated low; those were,...SWE?

should have programs that will teach the history of America's labor union movement; and students

should receive instruction in handling tools and operating machinery.

Health and Recreation., Here, only one goal was down-rated. The panel did not support the

that all students should participate in a variety of team sports. This view is in keeping with

recent sweeping trend toward memwazm. individual sports such as tennis, golf, cycling, hiking,

PAFulToxt Provided by ERIC




Life Management. The final goals of the low-rated variety addressed the controversial topic of

alternative family patterns. Included were open marriage, communal families, and alternative Q&MHau

rearing modes. Not at all surprising, these were low in the hierarchy.

Response Shifts from Delphi One to Qmpvrw Two

Of particular interest here was the gravitation, or shifting, of the panel's scores on the prior-

ity dimension from Delphi #1 to Delphi #2. These shifts were monitored by charting the proportion of
.- A

individuals that responded mn\ﬂmn: o% the points on the continuous scale, viz. 1, 2, 3, 4, and 5, for

each iteration., Of the 134 6&riginal vnomnmaamsa process goals that received repeated measures, 120

produced the same modal scpres but with greater consensus; that is, a greater proportion of the sam- <

ple was located in the modal positions., Ten goals experienced directional”modal shifts (goals rated
low on round one were rated lower on round two, and those rated high on rouna one were rated higher
on round two). Two goals remained unchanged between rounds; that is, both the mode and the percent-

. . -
age of the panel resp.. ling at:the modal position were unchanged. Two witnessed a reverse in trend

(less consensus on round two tham on round one with, however, the modal positions remaining unchanged).
There was greater consensus of the panel (less response variation) on Delphi #2 than on Delphi

#1 for 130 of the 134 goals; and this was true for both high and low priority gsals. The mean response

shift of the program and process goals (excluding the 14 "no change", '"reverse in trend", and ''modal
shift" goals) was 11.1, that is, the proportion %ﬂ respondents at the modal position rose from round

one to round two by an average of 11.1 percentage units. Considering these data, it is fair to

IC
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conclude that the Delphi technique was instrumental in generatiny respondent consensus in the SWLY

model. The response shifts for all goals may be examined in Table 7 in the Appendix.

Highest Priority Educational Process Goals

As explained in the Methodology section, the 45 educational process goals, as defined in this

1

study, were those concerned with the managerial and operational aspects of the scnool. Again here,

the interquartile range of the scores from Delphi #2 was invoked as the basis for establishing rela-

tive priorities. The highest priority goals, those in the 4th quartile, received mean scoves from
\
4.0 to 4.6; on the low priority side, the range was from MrDUMm 3.1. The latter, of course, fell in
the 1lst quartile. The results are reported in Tables 5 and 6 below. (The complete results of both .=

[

Delphi iterations are arrayed in the Appendix.)

TABLE 5 -

Highest Priority Process Goals

Goal Priority Mean
S Statement Rank Score

17. Provide special programs for the handicapped students (physical,

emotional, and mental)...... ... vttt iii ittt 1 4.6

)
16. Provide mmwnwmw programs for the gifted students...................... 2 4.5
6. Use a variety of teaching modes (methods).................veiuiinnen 3-4 4. b4
13. Have programs geared to benefit the potential drop-out students....... 3-4 4.4

~
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Goal Priority Mean
i Statement Rank Score

21. Provide staff and instructional practices that act affirmatively to
overcome sex and racial handicaps.....veiieiine e iinnnreneeeennneennnes 5-6 4.3

29, Place more emphasis on staff development for purposes of maintaining

high staff proficiency in the use of all available resources........... 5-6 4.3
20. Provide academic and career counseling free of sex role stereotypes,... 7 4.2
4. Operate programs Year Toundi:....eueee oo eeneennnnseneesemen e, 8-11 4.0

11. Require all students to have the needed skills to make them productive,
taxpaying citizens before completing their schooling................... 8-11 4.0 |~

22. Report student progress in terms of achievement on specific objectives, 8-11 4.0

28. Change the process of instruction from disseminating knowledge to
directing learning activities. ..o uueiieieenenereeneneenennenennnneenns 8-11 4.0

It is interesting to note that the two highest priority process goals were concerned with students
who have very special and unusual needs; i.e., the physically, mentally, and emotionally handicapped,
and the academically gifted. Coupled with this, the panel thought that SWEP should attempt to make
school attractive to the potential anovOCm student. They expressed a keen interest in academic and
career counseling such that it would be free of sex role stereotypes, and felt that the staff and
materials should act affirmatively to overcome sex and racial :msmmnmvm. A staff development component

was thought desirable, and should be dynamic and meaningful so that the staff can maintain a high

level of proficiency. A wide variety of delivery systems (modes of instruction) should be employed,

O

-33.

IC

Aruitoxt provided by Eic:

E




4

and the role of the teacher should change from disseminatcr of wnowledpe to direcror of learning

activities. 1In addition, the SWEP programs should be operational on a vear-round basi-.

Lowest Priority Educational Process Goals

The lowest rated process goals had mean scores that ranged from 2.0 to 3.1 on a 5.2-high scale.
These goals were in the lowest 257 of the distribution, and thus, fell in quartile one. The 14 goals

representing this area are arrayed in rank order -- beginning with the lowest -- in Table 6 below:

TABLE 6

L

Lowest Priority Process Goais

Goal Priority Mean
# Statement Rank Score

45. Provide pre-professional training in sports through highly competitive

athletic ProOgramMS. . ... ittt ittt tttianncasassoacencnennasasansssasas 1 2.0
32. Allow activities which show nationalistic emphasis toward nations
ather than the United States..........uoiiiitiieeinrinrneneesaaenonsnsns 2 2.2
30. Separate students at the ninth grade level into two groups -- one
group to receive technical-vocational training and one group to be
prepared for university study....... ... i iiiiriiiiiiiiiii e 3-4 2.4
33, Grant credit for courses in religion completed by students in their
ChUTCh OF SYNAZOZUE . i v ittt iiecn e in s aaaanenossesesesnsuntansonss 3-4 2.4
41. Offer multilingual programs in all subject areas at all grade levels.. 5 2.5
35. Allow students the option of receiving pass/fail progress reports..... 6 2.6
-34 - O
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Goal Priority Mean
i Statement Rank Score
44. Assigu the best teachers to schools with lowest achievement and provide
them special Incentives. .........iuiiiiinenrnrnenenreenenenennnnn, 7 2.7
7. Permit students to come and go durimg the school day................... 8 2.8
25. Require students to view certain’ television programs at home as an
integral part of the instructiomal program................oevmvunnnnnns 9 2.9
1. Provide opportunity for students to enter and leave programs several
times during the school year..........iiiiiitinnenneneenennmnnn, 10-14 3.1
8. Develop student-owned, profit-motivated enterprises that will provide
actual services and ProdUcCES.....vuutttinnn et eneeennmenn e 10-14 3.1
9. Eliminate required attendance when students are able to demonstrate
competence in a basic core of general education...........oveverenrrnnnn. 10-14 3.1
39. Develop methods for student evaluation of staff performance............ 10-14 3.1
40. Develop a system for involving many groups, e.g., school administrators,
community leaders, teachers, and students, in administering thLe local
PUBLic SChOOLS. ittt ittt it e ittt et it e e e e 10-14 3.1
An implicit theme found in many of these low-rated goals was the idea of student control. The

panel did not favor a pass/fail grading system, student evaluation of staff, eliminating required

attendance when the 'basics' are satisfied, and permitting the coming and leaving of students at

various times during the school day and/or year.

This is in keeping with the recent Gallup public

orinion polls relative to education (published by Phi Delta Kappa),which continually rate student

discipline as a source of public concern at or near the top of the list.

-35-
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Other low-rated goals spoke to the granting of credit for religious training away from the

school, required television viewing in the home, multilingual education in all disciplines, and
nationalism toward countries other than the United States.

Two low priority goals addressed the assignment of teachers and students. The panel did not

s
support the idea cf assigning the best teachers to the lowest achievement schools, and they rejected

the notion of student tracking: memm:m:m students as early as the ninth grade to either vocational-
tethnical areas or university vnmvmnmnmom.-

A surprising result was the low rating of the goal, 'Develop m,m%mnm: for involving riany groups, -
e.g., school administrators, community leaders, teachers, and students, in administering the lecal
public schools." Perhaps the panel would have responded differently if the student group had vmmw
eliminated from the example, or, for that matter, if the example had contained fewer education-
vnmwmnma groups., At any rate, it is inconceivable at this time to vanOmm a situation where the

public ‘does not have considerable involvement in their institutions., The prevailing thought today is

to create more mechanisms to increase and encourage involvement and to ensure that these institutions

. remain dynamic and responsive to the citizenry.

-36-
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APPENDTIXKX .

.

Key for TABLES 7 and 8:
The symbols utilized in the tables are explained below:

P = Priority (the numbers in the P columns are mean scores)

C = Core (the numbers in the C columns are percentages)

Y = Yes (the letter Y in the C column indicates the percent of '"yes" responses)

.

N = No (the letter N in the C column indicates the percent of

no' responses)
The zero (0) column in the frequency distribution indicates the percent of respondents that

either failed to score a goal, or committed a violation in scoring, .
-~ L

—
.

The subgroup entitled PATRONS in TABLE 8 differentiates between vmovwm who will have secondarv
school age children in the 1980's and those who will not,

EDUC. COMM, = Educational community (this subgroup includes members of the P.T.A., boards of
education, and professional educators)

COMM, AT LARGE = Community at large.

OTHER under RESIDENCE refers to other communities in the Metroplex.
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Area I: BASIC SKI1LLS

Reading: Students should have
developed their reading skills
to read with understanding:

DELPHI #1

1.

Writing:

COMPOSITE
Minimum transactions required P C
for daily 1living, such as
reading a telephone directory

and road SigNS.....v cevevennn 100Y

4.8

Printed material on the level

of a daily newspaper...,...... 98Y

4,7
Printed material on the level
of a technical journal in their

area of interest......ceusee.s 50N

3.7
Printed material on the level

of logic and philosophy....... 83N

3.0.

Students should have

developed their writing skills to
a level necessary for:

5.

Minimum daily living trans-
actions, such as completing

job applications.............. 100Y

4.9

Casual communication with

friends and associates.,....... 4.6 97Y
Reporting information with
accuracy and clarity to diver-ce

audiences......c..cetscensosons

3.6 58N
Exprec<ing creative and abstract

ideac to professional audiences.2.8 91N

SCHOOL

4

4

o

19
12

34

31

15
12

TARLE NO. LDUCATIONAL GOALS FOR A SECONDARY
\
RESPONSE SHIFT ANALYSTIS
DELPHI #2

COMPOSITE FREQUENCY DISTRIBITION
P C 0 1 2 3
DELPHI #1 0 .1 1 6
4.8 96Y DELPHI #2 3 0 1 1
DELPHI #1 O 0 0 5
4,7 96Y DELPHI #2 3 0 0 3
DELPHI #1 0 1 5 34
3.6 54N DEUPHI #2 3 0 4 39
DELPHI #1 0 4 25 48
2.9 ‘81N DELPHI #2 4 3 18 57
, DELPHI #1 0O 1 0 3
4.8 96Y DELPHI #2 3 0 0 1
DELPHT #1 0 0 1 8
4.6 95Y DELPHI #2 4 0 0 3
DELPHI #1 0 1 7 40
3.5 62N DELPHI #2 3 0 4 45
DELPHI #1 0 8 34 38
2.7 89N DELPHI #2 4 4 35 40

-42-
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83
92

76
84

21
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92
93

71
81

17
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OF THE FUTURE (1980'S), COMPOSITE AND MINORITY REPORT

. 4

MINORITY REPORT ) ’

-
Reasons for deviation from group consensus on educational goal priority ratings.

GOAL # .

.

1. Higher than group: Ve .
Lower than group: (1) This goal is too low,

¢

.2. Higher than group:
Lower than group: (1) Not so necessary now that TV and other media can serve as information sources.

3. Higher than group: (1) All students need to achieve at least this level. (2) Schools must provide

for the capable student and those with special interests. ~
[

Lower than group: & .

L

4. Higher than group: (1) 8chools must provide for the capable student.
Lower than group: b

5. Higher than group:
Lower than group: (1) This goal is too low.

6. wwm:mn than wﬂmcw" .

Lower than group: (1) Writing is less important today owing to new communication methods. (2) This
goal is too low.
7. Higher than group: (1) Communication with diverse groups is necessary in our pluralistic society.
- (2) Poor communication leads to conflict.
Lower than group: (1) This goal is too low.
8. Higher than group: (1) With advance< in technologv, vood communications will be required for survival ’

in tomorrow's world. (2) Schools must provide for the capable student.
Lower than group: i
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9. Minimum daily living trans-
actions, such as carrying on
social conversations, and

. giving simple directions......

10. ooaac:wwmmwyw relatively
"simple ideas and/or thoughts..

11. Communjcating learned ideas
and concepts. .. ..ot aeeon

12. Creative expression and
2 communication of abstract
ideas and/or thoughts........,

'

/

Listening: Students m:ocHar:m<m
developed their listening skills

to a level necessary for:

13. Minimum daily living trans-
actions, such as understanding
simple directions, 'and carry-
ing on social conversation....

14. Understanding facts and simple
ideas presented arally, such as.
being able to follow a radio

4.8

4.8

3.9

3.0

4.8

news broadcast........oveeeeeas 247

15. Understanding abstract ideas
and concepts presented orally.

3.4

" C

99y

100Y

58Y

82N

99Y

98Y

62N

2.9
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36Y

96Y

65Y

79N

95Y

73N

DFELPHI
DELPHT

DELPHI
DELPHI

DELPHI
DELPHI

DELPHI
DELPHI

DELPHI
DELPHI

DELPHI
DELPHI
DELPHI
DELPA11

#1
#2

#1
#2

#1
#2

o

—

o =

W

o

29
24

44
56

43
57

18
14

o

29
22

85

30
23

89
91

O
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9.

10.

1.

12,

13.

Higher than group:
Lower than group: (1) Special goal not need.d. (2) This goal is too low. (3) We can't afford
everything.

Higher than group:
Lower than group: (1) Special goal not needed. (2) We can't afford everything.

Higher than group:

Lower than group: (1) Writing is more important than speaking.

Higher than group: (1) Schools must provide for the capable student (2) Creative expression of
individual thought should be a top priority goal of all education.

Lower taan group: |~

Higher than group:

14,

Lower than group: (1) This goal is too low.

Higher than group:
Lower than group:

15.

L.igher than group: (1) This skill is crucial to effective citizenship in a democracy. (2) Schools

must provide for the capable student. (3) Gaining ideas from oral presentations will be increasingly
important to living in tomorrow's world (use of TV, tapes, etc.).
Lower than group: ‘ .

~45 -
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Mathematics: Students should have
developed their mathematics skills
to a level necessary for applying

basic concepts needed for: DELPAIL #1 DFLPHT #2
COMPOSITE COMPOSITE FRI QUENGY DISTRIBUTION + 0
16. WMinimum business transactions p C P C G j 2 3 4 >
in daily living, such as mak-
- ing change, totaling a bill, DELPHI I 0 1 0 - 7 Qd
and computing sales tax....... 4.8 99y 4.7 96Y DELPHI 2 4 J 0 0 5 90
17. Computing salary and salary
deductions, and developing a DELYHI =1 0 0 1 5 31 62
household budget.............. &.6 94Y 4.5 92y DELPHI =2 4 0 0 3 22 71
1&. Handling such middle manage-
ment tasks as: purchasing,
taking inventory, and prepar- DELPHI =1 0 i g 43 29 12
ing 2 payroll,................ 3.4 68N 3.2 76N DFLPHI 72 4 0 ) 56 25 7
19. FEntering engineering DELPHT =] 0 7 43 38 R 4
SEUdV. .o i, 2.6 95N 2.4 91N DFLPHT =2 4 4 51 30 9 3
20. Entering second-year college DFLPHT -1 0 V3 41 34 ] 5
mathematics studv............. 2.5 94N 2.4 91N DELPHT =2 4 10 43 27 b 4
Other Basic Skills: Students should:
21. Have developed an understanding
of the necessity for continuous DELPHY #] 0 i 3 18 33 45
lifelong education............ 4.2 80Y 4.2 g3y DELPHT #? 4 1 1 11 29 54
22. Posses< reading and writing
skills in at least one foreign DELPHT ##1 a 5 31 38 15 12
1aNgUaBE . . o vv v e rienaneaes 3.0 80N 2.9 81N DELPHI #2 3 4 27 46 11 9
23. Be able to converse in at DELPHI #1 0 10 34 31 14 11
least one foreign language.... 2.8 80N 2.6 81N DELPHI #2 4 8 41 30 9 8
46
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16.

17.

18.

19.

20.

21.

23.

Higher than group:
Lower than group: (1) Schools can't do everything.

V4

L3

Higher than group: .
Lower than group: (1) Should be learned at home or elsewhere. (2) Schools can't do everything.

Higher than group: (1) Everyone needs math competence to at least this level. (2) This degree omw
skill is needed for any job and for daily living. Ll
Lower than group:

Higher than group: (1) Schools must provide for capable students. (2) Schools must provide necessary
preparation for any field of study. (3) Society needs specialists requiring this foundation.

Lower than group: (1) Not appropriate for high school; should be a function of college level.

Higher than group: (1) Society needs specialists requiring this foundation. (2) Schools must provide

for capable students. (3) Schools must mHo<mam preparation for anv field of study.
Lower than group: , -

Higher than group:

Lower than group: (1) Continuous lifelong education is not a necessity for all. (2) Later life wili
demonstrate the necessity; need not be a goal of the school. (3) Will be achieved as a by-product of
quality education; not needed as an explicit goal. (4) Can't be done.

Higher than group: (1) Study of foreign language has intellectual value, in providing a new method of
thinking. (2) Increasing international communication requires people to master other languages. (3)
Human relationships witnhin this country would be improved by knowledge of minority groups' languages.
(4) Schools must provide for capable students. (5) In Texas all graduates should know Spanish.

Lower than group:

Higher than group: (1) Studv of foreign language ha< intellectual value, in providing a new method of
thinking. (2) 1Increasing international communication requires people to master other languages. (3)
Human relationships in this country would be improved by knowledwe of minority groups' languazes.

(4Y Ail graduates in Texas <hculd be akle to speak Spinish, W

lLower than group: (1) lLess nececsary because Ifnglist is becoming the internaticnal language. (2)
Second-+language instruction (convercational) should be begun early in the primary grades.

O
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24. Possess the ability to discrim- DELPHI #1 DELPHI #2 - FREQUENCY DISTRIBULLION ()
inate between fact., ideas and COMPOSITE COMPOSITE ] 0 1 2 3 4 5
opinions, and propaganda in P C P C._
the major communications media DELPHI #1 0 1 3 17 38 41
and in advertising........... 4.2 88y 4.1 88Y DELPHI - #2 4 1 ] 11 41 42

25. Understand the basic principles -
of physical science such as
are taught in physics and ; DELPHI #1 0 2 16 50 24 8
chemistry....ooviienenneannes 3.2 67N 3.1 69N DELPHI #2 4 1 10 60 16 8

26. Understand the basic principles
of 1life science such as are d DELPHI #1 0 1 9 42 36 12
taught in biology and zsology 3.5 55Y 3.3 58Y DELPHI #2 4 1 5 55 24 11

i

27. Understand the fundamental ’
principles of social science
such as are taught in psychology DELPHI #*1 0 2 11 42 34 11
and sociology........cevv...0. 3.4 53Y 3.2 55Y DELPHI #2 4 2 7 53 27 7

28.. Understand the history 'of . ‘ .

Texas, the Southwest, and the DELPHI =1 0 0 7 37 36 20
United States.........civeu.n 3.7 80Y 3.5 80Y DELPHI #2 4 2 3 39 37 16

29, Understand thé history of the DELPHI #1 0 1 10 46 31 11
world. .. ..o it i 3.4 66Y 3.2 72Y DELPH([ =2 4 1 6 58 22 10

30. Be able to apply the basic
principles of the scientific - DELPHI1 =1 0 1 15 46 26 12
method. .. .. .ot 3.3 58N 3.1 61N DELPHT #2 4 2 1z 55 17 11

31. Possess skills necessary for
logical, critical, and DFELPHI =1 0 1 9 37 3f 17
creative thought............. 3.6 53Y 3.4 58Y DELPHI #2 4 2 4 42 37 11

32. Possess the ability to locate .

and retrieve information from

data repositories, such as DELPHI #1 0 1
libraries.......veeeencvenn.. 3.9 75Y 3.8 75Y DELPHI #2 4 1 .

o~
12t
~4
I~
—
ta
@
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24, Higher than group:
Lower than group:

25. Higher than group: (1) Physical sciences provide understanding of the basic principles of the universe,
needed by all citizens in our technological society. (2) Schoels must provide for the capable student.
(3) Schools must provide preparation for any field of study.
Lower than group: .

26. Higher than group: (1) Basic knowledge of the laws of life is needed by all citizens in our tecnnological
society, especially as population growth threatens the environment. (2) Needed to help students under-
stand the life processes that govern health, sex, and growth. (3) Schools must provide for the capable
student. (4) Schools must provide preparation for any field of study.

Lower than group:

27. Higher than group: (1) Necessary to improve ,eople's ability to understand and relate to each other —
individually and in groups. (2) These disciplines are needed in our technological societv. (3) :
Schools must provide for the capable ctudent. (4) Schools should provide preparation for anyv fi=ld -~
of study.

Lower than group:

28. Higher than group: (1) Schocls must provide for the capable student. (2) Schools must provide pre-
paration for any field of study. (3) As our population becomes more mobile, U.S. historv needs more
stress.

Lower than group: (1) Texas history has long been overstressed.

29. Higher than group: (1) Schools must provide “or the capable student. (2) Schools must provide pre-
paration for any field of study. (3) In today's shrinking world »eople need to urnderstand the whcle
world and the past that shaped it. (4) Pro.er choices today depend on the past; ''those who are
ignorant of history are doomed to repeat it',

Lower than group: )
30. Higher than group: (1) These basic principle:s - careful analysis, objective data-collectinag, ctc. -

LR S

are necessary for rational thought and action in all areas of life. (2) Schools mu-t provide for

the capable student. (3) Schools must provide preparation for any field of study.
lLower than group:
- 31 Higher tham group: (1) This is both the poal and the means of all education.
Lower than group:
37, Higher than group-

v

i ower than group:

IC

i~
£
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33.

34.

35.

36.

37.

AREA T11:

DELPHI #1 DFLPHI #2
COMPOSITE COMPOSITE
Have learned the skills requir- P C r C
ed for accessing information
from a computer.............. 3.0 83N 2.8 83N

Have learned to assemble data
in a form acceptable for
COMPULEY USALE....ctevcavocoes 2.8 88N 2.6 86N

Be able to write a computer

program using a widely accept-

able language such as BASIC

or FORTRAN. .. ... ..ot nn s 2.3 94N 2.1 91N

Learn to use an electronic
calculator before they
complete schooling........... 3.3 60N 3.0 70N

Have a knowledge of the fund-
amental concepts of economics,
such as supply and demand,
inflation, depression, re-
cession, profit, and gross
national product.............

3.7 68Y 3.6 69Y

CITIZENSHIP

Students should:

38.

39.

Possess a commitment to the
continuous improvement of

life in the United States.... 4.4 94Y 4,5 93y
Understand the rights, priv-

ileges, and responsibilities

of United States citizenship. 4.7 100Y 4.6 96Y

-50-
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33.

35.

36.

37.

Higher than group: (1) Anyone needing information should be able to use the computer or the library with
equal ease. (2) The world of tomorrow will depend on the computer; hence everyone needs this skill,
Lower than group: (1> We can't provide all possible skills. (2) Do not believe computer skills will

be needed by everyone in the near future.

Higher than group: (1) Use of computers will be required of everyone in tomorrow's world as a part of
everyday living. (2) Schools must provide preparation for any field of study.

Lower than group: (1) We can't provide all possible skills. (2) Do not think use of computers will
be so widespread that everyone needs this skill. (3) Computers will probably become simpler to use.
(4) Should be offered at junior college level.

Higher than group: (1) With growing importance of the computer, computer skills will be as basic as
the three R's. (2) Schools must provide preparation for any field of study.

Lower than group:

Higher than group: (1) This tool is already in such wide use ta2t everyone should have this skill. -

Lower than group: (1) This skill can be picked up independently or on the iob. (2) Computers and <
calculators are apt to be our grandchildren's toys, so that thesz skills will not need to be specifically
taught in school.

Higher than group:

Lower than group: (1) These topics belong at the university level. (2) These concepts cannot be
taught but must be learned bv experiencing them.

H:gher than wgroup: (1) TFvervone <hould have some de<ire to improve his sccictv.
lLower than group: (1Y Schools should stick to the basics, (21 This will re a bv-product; explicit

goal not needed.

Poyter tran Lroun:

- PRI A - PR ~ - - -~ .
T . L O N A c Cot
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40.

41.

42,

44,

45,

46,

47.

Have learned the basic organ-
izational structure of our
local, state, and federal
government......coocct 0t ans

Have respect for the Law and
feel responsible for obeying
and maintaining it............

Understand the history of the
American culture and its de-
velopment from older cultures,

Understand and appreciate

people of a different culture,
race, sex, age and life style.

Have agquired the skills and
motivation needed to partici-
pate in solving the social,
economic, and political prob-
lems of our society...........

Understand the major world
political and economic
Sy<tems. ... .. ... ccceeene-nanns

Understand the interrelation-
ships that exist between
human activities and the
natural environment...........

Have acquired the habit of
protecting the natural envi-
ronment and enhancing the
quality of the manmade
environment.,.......... i 000 euan

DELPHI #1
COMPGSITE

P

4.4

3.9

3.8

3.4

3.8

C

96Y

97Y

83y

95Y

58Y

S9w

73Y

88y

DELPHI #2

COMPOSITE
P G
4.4 93y
4.6 94Y
3.8 82y
4.4 91Y
3.6 69Y
3.2 63N
3.6 75Y
4.1 87Y
-52-
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40.

41,

i~
B~

45.

liigher than group: A

Lower than group: (1) The structure of the political system is less important than the svstem of
human values underlying it. (2) Not necessary to understand organizational structures to be a good
citizen. (3) This will be a natural consequence of developing inquiring minds.

Higher than group:
Lower than group: (1) 1Implies indoctrination; schools should foster thoughtful discrimination. (2)

Respect for justice is more important than respect for the law,

Higher than group: .
Lower than group: ’

-
.

Higher than group: (1) This is a necessity for living in our pluralistic society. <

Lower than group: “1) This is primarily acquired through maturing and as a by-product of good general
education. (2) Schools should stick to busics. (3) You can teach students to 'understand' hut not
to "appreciate."”

Higher than group: (1) Although only a few students can be leaders in societv, all students <hould
have this opportunitv. (2) Development of the ability and the desire to serve altruisticallwv is
a fundamental goal of all education,

Lower than group:

Higher than group: (1) As the world shrinks, it becomes necessary to survival to understand other wavs
of life and their effects on us. (2) Americans have been too provincial and ignorant; we can learn
from other systems. (3) Citizens must have knowledge to govern their countrv well., (4) Education
chould make the world comprehensible; this can be done, even for the average child.

Lower than group:

Higher than group: (1) Citizens must have knowledge to govern their countrv well. 2) \ppreciation
and protection of nature must be based on factual knowledg:.

Iower than group?

“igcher than group-

ower than mno:v“;
- 3 wl
_O
kl

Aruitoxt provided by Eic:

E




DELPHI #1 PDELPHI #2 FROQUENCY DISTRIE"TI (7))
COMPOSITE COMPOSTTEL 0 1 J 3 4 5
48. Have developed an understand- P C P C
ing of the world governments
and their relationships with DRLPHT #1 0 ] il 45 31 12
each other................... 3.5 50Y 3.2 57Y DELPHT 2 3 i 9 55 26 7
49. Understand the influence of
multinational corporations DELPH[ # 0 5 21 46 16 9
upon nations and individuals. 3.1 67N 3.0 70N DELPHI 2 3 3 19 53 i5 7
50. Have developed positive
attitudes toward international DELPHT #1 0 12 16 43 18 11
gOVernment . ... veeeeerenoasann 3.0 61N 2.8 64N DELPH1 #2 4 10 17 52 13 5

51. Understand the critical need
for the conservation of scarce

resources such as fossil DELPHI #1 0 1 2 14 27 56
fuels, lumber, and minerals.. 4.4 89y 4.3 88Y DELPHI #2 5 1 0 7 24 62
: 52. Understand and value the free \ DELPHI #1 0 2 3 15 27 54
enterprise system............ 4.3 89y 4.2 88Y DELPHI #2 5 2 0 13 22 58
- -
AREA III: ETHICS
Students should:
53. Have developed positive moral DELPHI #1 0 1 2 4 18 75
and ethical values,.......... 4.6 96Y 4.6 94y DELPHI #2 4 1 1 4 g8 82
54, c:amnmmm:%.mrm history of
world religions and their
impact on the development of DELPHI #1 0 3 15 41 25 16
man.....fseiiiiiiiiiiieiias 3.4 53y 3.2 65Y DELPHI #2 4 2 8 52 26 9
55. Understand the importance of
positive moral and ethical
values in their relationships _DELPHI #1 0 1 3 11 27 58
with others. i .. ..ccuuunene. 4.4 92Y 44 91Y DELPHI #2 4 1 o 6 18 70

-S54~
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48.

49,

+50.

51.

52,

54.

55.

(1) The world is shrinking, and global understanding is required for survival.
(2) Students should base their values and their appreciation of our system on knowledge and under-
standing of other cultures, not on ignorance. (3) Citizens must have knowledge to govern their
country well. (4) Education should make the world comprehensible; this can be done, even for the
average child.

Lower than group:

Higher than group:
is important to understanding one's own life.
country well.

Lower than group: (1) This is too advanced for secondary school.

mmmimn than group:

(1) This facet of corporate action and current international economic problems
(2) Citizens must have knowledge to govern their

Higher than group: (l)emOnly a world government will be able to cope effectively with world-wide

problems and disputes.

Lower than group: 1) Schools

(2)

It is more important to focus on our own form of government.

should encourage critical thinking on this subject but not propagandize. (3) I do not believe
world government is desirable, ' -
Higher than group: L
.

Lower than group: (1) Schools can't do everything. (2) This goal is too limited; it should be a

part of a larger concept of balancing income and outgo. (3) This goal also needs to emphasize the

need_to utilize resources.
Higher than group:

We do not have a really free ''free enterprise system'" and will be increasingly
Schools should encourage critical thinking rather than propagandize. (3)
(4) Am not convinced the free-enter-

Lower than group: D)
more regulated. (2)
Schools can't do everything, basic skills are more important.

prise system is the best way.

Higher than group:

Lower than group: (1) Impossible to teach this in school. (2)
(3) Better accomplished by other agencies (home, church, etc.).
students with moral values,

Schools should stick to basics.
(4) Schools should not indoctrinate

Higher than group: (1) Education should make the world comprehensible; this can be done, even for the
average child. (2) Religion is basic to man's self-knowledge.

Lower than group: (1) Would accomplish little; few people are concerned with religion today. (2)
Aim should be to encourage respect and tolerance, not understanding. (3) Should be a bv-product of
other goals. (4) Better done by other agencies (home, church, etc.).

Higher than group: (1) =®asic to continual existence of civilization,

Tower than group: 1Y Impos~ible to accomplic<h -this coal 1n <chool. 27 Sctools <hould stick to
the basics., (3)- Tetter donc ! ther agencie- thome, ciarcei, ctc.).  (4Y  Screols should not
indoctrinate -tudents wit" ror Tl -,

-55- Um
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DELPHI #1
COMPOSITE
P C
56. Respect the beliefs and values
of other people.............. 4.7 98y
57. Understand the need for a
consensus on moral values.... 3.7 75Y
58. Be committed to extending to
every individual the rights
and freedoms they wish for
themselves...... ... vuun.n 4.3 307
AREA 1V: AESTHETICS

Students should:

59.

60.

61,

62.

63.

Have learned the culturally
accepted amenities which =~ |
contribute to a rich and

pleasurable social life...... 3.6 72Y

Have developed pride in their
own culture, and understand its
social sStructure.............. &.1 89Y

Appreciate the literary,

visual, and performing arts. 3.5 58Y
Have developed their power of

creativity and imagination

through participation in the

ATES e cvineernecssessassvsnas 3.3 55N
Value the arts as an important
realm of the human experience. 3.4 64Y

DELPHI #2

COMPOSITE
P C
4.6 94Y
3.6 75Y
4.3 87Y
3.3 78Y
4.1 85Y
3.2 66Y
3.1 59N
3.2 69y
-56 -
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Higher than group: -

Lower than group: (1) Schools should stick to the basics. (2) Students should learn to discriminate;
not all beliefs are worthy of respect,

57. Higher than group:

Lower than group: (1) Impossible to teach this in school., (2} Schools should emphasize critical
examination and understanding but not adcption of moral values. (3) Consensus on moral values is
inappropriate in our pluralistic, individualistic society. (4) There will never be --and should
not be --consensus in this area. (5) Schools should teach, not indoctrinate,

’ 58. Higher than group: -

Lower than group: (1) To talk of freedom without talking also atout responsibility invites anarchy
and disregard of the rights of others. (2) Schools should teach, not indoctrinate. (3) Not an
appropriate goal for schools; other agencies (home, church, etc.) can do this better.

bt
59,. Higher than group: (1) Coming of a shorter work week, more leisure, etc., will give more opportunity -3,
and need - for a satisfying social life. (2) This goal is important to living happily with others
and to making cultural diversity a pleasure.
Lower than group: (1) Can be learned in the home or independentlw. (2) There are no accepted
C. . standards in this area today.
60. Higher than group:
Lower than group: f1) Could be divisive; appreciation of all culture: and our total society is more

“important. (2) Impractical, because so many different cultures contributed fo our melting pot; after
all, all Amggeicans came from some foreign culture. (3) We should emphasizz that the majority rules.
61. Higher than group: (1) All students have aesthetic as well as intellectual capacity and need to develop
both., (2) Students will enjoy serious art and music if they are exposed to it; cultivating this
enjoyment is very important, (3) Education for a full life is very important as leisure time, early
retirement, etc., increase. (4) As a civilization masters the problem of subsistence, its unexpended
energy will be directed either to enrichment or to destruction; we should try to influence this choice
f by emphasizing the arts for all.
Lower than group: (1) You can't force people to enjoy the arts,
62. Higher than group: (1) Every child should have this opportunity, and manv children must depend on the
school for it, (2) Important for self-expression and the good life, (3) Asia civilization masters
the problem of subsistence, its unexpended energy will be directed either to enrichment or to

destruction; we should try to influence this choice by emphasizing the arts for all. (4) ,Manmnmo:
for a full life is important as, leisure time, early retirement, etc., increases,
Lower than group: (1) You can't force people to enjov the arts,.

63. Higher than group: (1) Important to self-expression and the good life. (2} Fducation for a full life
is important as leisure time, early retirement, etc., increase. (3) As a civilization ma-ters the
_ problem of subsistence, its unexpended energv will be directed eitheér to enrichment or to de-truction;

we should try to influence this choide by emphasizing the art- for all.
Lower than group: (1) You can'* tforce people to enjov the arts. (2) Schools should teach, not

indoctrinate.

IC
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communlty programs 1in the arts, .
and knowledge of how to par-

© ticipate in them if they DELPHT =1 0 I 12 41 27 14
choose.......iivee i, 3.5 67Y 3.1 70y DELPHI =2 5 ! 10 54 20 Ty
ARZA V: CAREERS
QWA
Students should:
65. Have acquired knowledge per-
taining to projected needs
and occupational and educa-
tional alternatives; job .
entry requirements, perform- -
ance expectations, salary, and DELPHT =1 0 0 1 12 26 62 .
SO OMuvvevnnnnesnnnnnnnnnenns 4.5 93y 4.4 90Y DELPHI #2 5 'O 0 5 19 70
#
66. Be able to assess their own" &ﬁxw
/// . personal abilities realisti-
cally in order to make viable DELIHI €] G 0 1 8 29 61
career decisSions.........o0e. 4.5 96Y 4.4 91y DELPYI #2- 5 G 0 6 19 70
67. Have had the opportunity to ‘
develop a salable job entry DELPHI #1 0 1 1 8§ 21 69
skill. .. i it ennas 4.6 88Y 4.4 88Y DELPHT +#2 4 0 2 8 13 72
.
68. Have acquixed thg skills
needed to Honman:a obtain » DELFHI #1 0 1 1 7 26 A5
mauuowamzn......m............ 4.5 91y 4.4 86Y DELPHT #2 5 0 1 6 17 70
69. Have developed a positive . DELPHI #1 0 1 2 5 14 79 -
attitude toward work,......... 4.7 97Y 4.5 92y DELPHT #2 5 0 1 3 13 78
70. Be able to demonstrate DELPHT #1 U 1 1 6 27 65
effective work habits........ 4.6 96Y 4.5 90Y DELPHI =2 5 0 M 2 21 70
: OB
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64. Higrer than group: (1) This can help prevent many of today's tensions in living. (2) Schools should

make students aware of opportunities for self-fulfillment and for contributing to the community. (3)

As a civilization mpasters the problem of subsistence, its unexpended energy will be directed either to
enrichment or to destruction; we should try to influence this choice by emphasizing the arts for all.
Lower than group: (1) Not appropriate for public school; other agencies are available to the interested

student.

65. Higher thau group: .
Lower than group: (1) Not necessary to learn in school; other agencies may do [t better. (2) Schools

place too much emphasis on jobs and not enough on the art of living. (3) Mot needed as explicit goal:

will be a by -product of high standards and quality education in the basic skills. (4) Such »:monamnmo&

i outdated too soon.

66. Higher than group:
towér than group: (1) "ot necessary to learn in school; other agencies may do it better. (2) Not

needed as explicit goal; should be a by-procuct of high standards and quality educaticn in the basic

-

cskills.

67. Higher than group: . .

Lower than group: (1) Not necessary to learn in school; other agencies may do it better. (2) Not
needed as explicit goal; will be a by-preduct of good education in basic skills. (3) Goals of public
education should be broader-than this,

68. Higher than group: -

Lower than group: (1) Not needed as explicit gral; will be a by-product of good education in ttle
ba<ic skills. (2) Preraration for furthet education is more famportant than skills for immediate
job opportunity.

69. Higher than group: . . .

Lower than group: (1) Not needed as éexplicit goal; will be a bv-product of good basic education,

(2) Should be.a result of work experience. /3) Schools should teach, not indcctrinate.
70. Higher than g p: . .

Lower than mno:Mﬂ (1)- Not needed as explicit goal; will be a bv-product of wwod basic education.

(2) Not necessarv to learn in school, othet-agencies may do it hetter.

Q
IC
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DELPHT =1 DELPHI =2 FRYQUENCY DISTRILUI:OW (
COMPOSITE COMPOSTTiH 0 1 z 3 + 3
71. Be able to adjust to changes P C 3 C
and varied conditions on the DELPHT 1 0 1 1 11 31 3
JOb e e 4.4 4y 4.3 89~ T LLPHI =2 5 2 N & 2 ~l
72, Recognize that education i< a
nighly important factor in DELPHI =1 0 1 2 j 29 57
career development........... 4.4 92y 4 4 89Y DELPHT =2 5 1 0 6 21 hT
73. Have had experience in work- DELPHT -#i 0 4 8 30 WY 23
ing at a job................. 3.7 59Y 3.6 63Y DELPHT =2 4 3 5 25 3h In
74. Understand the history of the
labor union movement and the
contributions and problems of DELPHI #1 0 5 1¢ 47 T4 W0
labor unions................. 3.1 52Y 3.0 54y DFLPHT =2 4 5 10 5L 16 4
AREA VI: HEALTH AND RECREATION ”
Students should:
75. Have developed a pousitive DELPHI 1 " 1 0 4 22 B
celf-image...... ... oo 4,7 97Y 4.5 91y DELPHT =2 4 ] 1 z e T
76. Have developed their know-
ledge, <kills, and values
concerning phvsical and DELPHI =1 0 1 0 13 53 AN
mental health................ 4.4 96Y 4.4 93y DELPHI #2 4 1 0 h R e
77. Have learned wavs the
individual, community, and
nation can protect and
promote personal and general DELPHT =] 0 ! 3 Ju v 1A
healthful conditions......... 4.0 85Y 4.0 85Y DELPH: =2 4 1 1 i+ = :
78. Be able and willing to share DELPHI #1 \ 3 ! 25 2 .
feelings with other people... 4.0 85Y 4.0 85Y DELPHT #2 4 3 3 13 2" o
|
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71.

72.

73.

74,

75,

76.

77.

78.

Higher than group: ‘

Lower than group: (1) Not needed as explicit goal; will be a by-product of good basic education.
(2) Not necessary to learn in school; other agencies may do it better. (3) Cannot be taught; it
is a product of lifelong experience. ’

Higher than group: -

Lower than group: - (1) Education - especially higher education - is already overemphasized in relation
to development of skills. (2) Not necessary tc acquire in school; other agencies may do it better.
(3) Not needed’ as explicit goal; will be a by-product of good basic education. (4) Can't be taught.

Higher than group:

Lower than group: 1) Not needed as explicit goal; will be a bv-product of wood basic education.

(2). Not necessary to learn in school; other agencies may do it better, .

Higher than group:\ (1) Unions are a major institution in our society; their historv and 1iniluence
deserve more emphasis, o

Lower than group.” , (i} Should be covered as part of history, economics, and social studies, not

emphasized as a special study. (2) Not necessary to learn in school; other agencies mayv do 1t betters
:

Higher than group:
l.ower than group:

Higher than group: .
l.ower than group: (1) Academic skills are more important.

Higher than group:

Lower than group: (1) Schools should stick to basics. (2) Can't*be taushe.

Higher than group:

Lower than group: (1) vJvan't be taught, (2% oOther agencies (home, church, etc.y 1~d life experience
better suited to accomplish this, (3) Will diminish individual difference- and treaten right of
privacv.

. -kl -
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~J
\0

80,

81.

82.

85.

86.

88.

/

Understand the importance of
a proper balance between

mental and physical processes
(sound mind and body)........

Have developed basic first-

aid skills.... ..............
-

Have participated in a variety

of team sports...............

Understand the human repro-
ductive system...............

Have developed positive values
related to leisure time and
recreation........... ... ...

Understand the need for and
value of lifelong recreational
interests and physical exer-

o =

Have developed the basic skills
in at least one carry-over
sport (one that can be enjoyed
for a lifetime)..............

Have developed a capacity to
cope with life's emotional
situations... ... i

Have develoned a capacitv to
deal with surprise and
uncertaintv......... .00

Have learned the proper use
of drugs. ... . i i oo

DELPHT i

COMPOSTTE
P c
4.2 943
3.9 87Y
3.1 59N
4.2 94y
4.0 ° 89y
4.0 90y
3.7 73Y
4.3 94Y
4.1 91Y
4.5 96y
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79.

80.

81.

83.

B4,

x
~J

88.

Higher than group:

Lower than group: (1) Schools should stick to basics. (2) Can't be taught. (3) Can be accomplished
outside of school.

Higher than group: Y

Lower than group: (1) Can be accomplished outside of school.

Higher than group: (1) Fitness and teamwork skills have lifelong value. (2) Lifelong sports skills
will be more important as leisure time increases,

lLower than group: (1) Team sports for a limited skilled group are already overemphasized. (2) Too

~
o

expensive for the benefits gained.
Higher than group: .
Lower than group: (1) Will cost too much. (2) Sex education does not improve moral values. (3)

P, 0y

Some parents object. (4) Difficult to get good teachers for this, M
Higher than group:
Lower than group: (1) oOther agencies can do this. (2) Schools should teach, not indoctrinate.

Higher than group:

Lower than group: (1) Can't be taught. (2) Physical recreation is overemphasized ir our society.

t3)Y oOther agencies can do this, (4Y Schools should teach, not indoctrinate.

x

Higher than group:
Lower than group: (1) Sports participation is overemphgasized now.
indoctrinate,

~~
o

) Schools should teach, not

Hizher than group: \

Tower than group: /1) ¢Can't be taught., {(2) Other agencies can do thi« better. (3) This capacity

develops with matyritv and experience,

Higher than proup: .

[£]
-

Lower than group: (1Y ¢an't be taught, Ixplicit geal not needed; will be a bv-product of good

education. -

Higher than group:

Lower than group: (1Y This goal is too limited: should be covered in goals 76 and 79 or in broad

biology and health areas. * .

-0 -
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9C.

AREA VTII:

DLTPHT

2 1

COMPrST (L

Have learned the <kills needed p
to work in small croup situa-
tions to ~olve problems, ..... 3.9

Understand the methods bw
which human reproduction can
be controlled................ 4.2

LTIF'E MANAGEMENT

Students should:

91.

913,

Re)
vt

96.

Have lcarned to manage money,
property, Jand resources
effectively............ ..., 4.3

Have learned the responsibil-
ities required for a marriage
to s1ncceed. . it i 4.2

Be able to adjust to the
rapid changes that may occur
in their lifetime............ 4.2

\ssume responsibilitv for
their own development, obliga-
tion~, and actions........... 4.4

Have learned the responsibil-
itie~ involved in parenthood. 4.3

U'nderstand and be able to
apply the basic principles of
wafe driving. . ... 0 i

=~
()

8

79Y

89y

93y

88Y

93y

87Y

I’ (
2.8 S IAN

»
4.3 8N
4.3 91Y
4.2 88Y
4,2 90Y
4.4 92y
4.4 89Y
4.4 87y
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89. Higher than group: (1) Essential to personal development and functioning.
Lower than group: (1) Not a school function; other agencies (family, church, etc.) can develop these
skills. (2) Schools should stick to basics.

90. Higher than group: (1) Very important if environment is to be protected.
l.ower than group: (1) Schools should not get intc personal areas involving religious and moral vaiue-,
(2) Should be confined to married students. (3) Not a school function; other agencies (fami1lv, doctors,
counselors, church, etc.) should deal with this. (4) Parents may object. (5) Difficult to cet :00d
teachers for this,

91. Higher than group:
Lower than group: (1) Should be a familyv responsibilitv. (2) ™anv students are too 1mmature to learn

this, (3) Tormal instruction in these areas is not needed.

oy

92, UVigher than groun,
lTower than group: (1) Can't be taught. (2) Not a school function; better done bv otner agencies
(familv, church, social agencies, etc.). (3) Not for students this voung. (4 Socicty s movinag
toward a view of marriare as a less binding commitment. , (5) Formal instruction in t!is area not needed.
(6) Schools should teach, not indoctrinate. (7) Schodle <hould stick to basics.

43, Higher than group:
lLower than group- {1y Can't be taught. (2)Y Schools should stick to basics. 13)  Not a ~ctool
function; other agencies can do better. (4) lormal instruction in this area not needed. N
44, Higher than group:
Tower than group: 1Y Not for ~tudents this voung. (2) Not a school tuncti-n; other dwencies can

do thi- better.

95, ligher than group:
Lower than group: (1Y C-n't be learned bv age of high school graduation. 2% <Stould be covered 1-
veal 903 it not, 90 should be dropped, (3) Not a school function:; other asencie~ can do better,
14) Tormal instruction in ti-is area not needed. (5) Schools can't do evervtiring,

9n, Higher than group:
lower tnan group: (1Y Mot a school function, other acencies ~hould do,  (2) Driving will »¢ le -

important in the future; -chools should teac! safe walking, bus-catcting, et (2 Tormal 1astruction
in this area not necded.

IC
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100.

101.

102,

LRV
»;_6.

—
=
i

nder-tand our «vstem of tax-
ation (local, state, rfederal),
and what avenues of remedy are
available to citirens........

Re able to understand and
negotiate our social systems
(medicare, unemployment insur-
arnice, social security,
pensions, and others)........
Have developed a capacity to
be an efficient participant

in the economic system both

as a producer and as a
CONSUMEeY . .. .o o:r0000es-020ec0s

Have the skills to operate
tools, machinery, and equip-
ment needed for daily living.

Have acquired basic maintenance
and repair skills needed for

dailv living.........cce.vue

Understand and applyv the skills
and attitudes needed for fruit-
ful interpersonal relationships
in both work and social

situations.................. .
Be able to manage their time
in an efficient and effective
ManNNer. .......v0....

Have 1cquired the skills
needed for wvood child care...

e ahle to cook, clean, do

lrmdry otc,, in order to care
"arothoar Jarly living needs.

o

oL P

COMPOS

™

4.0

3.8

3.9

3.8

4.1

3.9

3.7

+

L

j

78Y

85Y

69Y

69Y

87Y

91y

70Y

AIY

»
NPT J
(RNt ST
R
4.0 7y
3.8 79Y
3.9 84Y
3.8 78Y
3.5 75Y
4.0 86Y
4.1 88Y
4.0 77Y
3.8 73y
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97.

98.

100.

101,

102,

104.

105.

Higher than group:
lower than group: (1) Not a school function:; other agencies can do thi-. (2) Schools can't do

evervthing,

Higher than group:
Lower than group: (1} Such information is outdated too soon. (2) Not a school function: otier acenci
should do this.

Higher than group:
Lower than group: (1) Not everyone must be a producer. (2) Not a school function, other apencie-

can do this. (3) Producing and consuming are alrcady over-emphasized in our =ociety.

Higher than group:

Lower than group: (1) Not a school function: other agencies can co this, e
w-t.

Higher than group:
l.ower than group: (1) 1In this era of specialization and interdependence, thic goal 1s impractical.

(2} Not a school function; other agencies car do this,
Higher than group:
lower than group: (1) Not needed as explicit goal, since this should be a bv-product of working in

a wholesome school setting. (2) Difficult to get good teaching Zor this. (3) Not a scho~l tunction:

other agencies (family, church, etc.) can do this. (4) Schools should stick to basics.

Higher than group:

lower than group: (1) Not a school function; other agencies can do this. (2) Schools should -tick

to basics.

Higher nrm:_mnocv“

Lower than group: (1) Not a school function; other agencies (e.g., the family)} can do this better.

(2) With contraception, ZPG, and perhaps more child-care centers, these skills will not be needed
by everyone. (3) Schools should stick to basics.
Higher than group: (1) No one can live independently and effectively without these®~kills. (2)

liberation of women means that everyone must be able to care for his own needs or share the farilv's

joint effort.
Lower than group: (1) Not a school function; other agencies (e.g., home and family) can do better.

IC
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WRI T -1

AL S

#2 FREOUENCY DISARIBL (T o0
Students« should: COMPOSITE ! 2 3 - R
O ~
106, bBe able to converse in Spanish........ 74N DELPHI -2 3 3 A1 : ‘
107. Understand how to use one's vote, the
partv svstem, and ‘he influence of bloc
or coalition voting practices.,......... 73y DELPUT =2 2 o 1h ! b
108. Understand the customs and courtesies
which show respect for our flag and
national themo..... oo, 3.9 g6Y DELPHI =2 11 ] 3 12 T 57
109, De required to show respect for our
flag and national anthem.............. 3.5 T4Y DrL.PHY =2 12 " “ 11 ’ .
110. Have developed an anpreciation for the
beaity of NOtUTEC. ot ien vevereananeess 3.5 77Y nryeng 2 11 3 g S D '
o=
111, Hlave explored the value of the arts by
a~ lifelony, continuing enrichment of
Teiwure EIme. oun v vrveennnnneenenenaa. 3.2 A1 I AT S 11 2 S i3 26 R
112, Have ad the opportunity to appreciate
the art, music, and dance that relates
to one'- ethnic backoground............ 3.2 62Y NELPHTD <2 11 “ 11 o 23 >
113, Have the opportunity to participate in
apprentice-tyvpe internshbin programs in
v ovariety of flelds...o. .o oo 3.6 554 DHIPHT 2 11 J 4 C M
14, Have learned bow to eat a halanced
dietr, and the harmful eftects of
improper dicts, . oo, 38 853 AT R LN B [ ) . 12 T N
15, Fneor thhe orginirzations available in
the community tor various nceds (suer
4w trece or inexpensive clinics for
vorort1atrie and birth cootrol a.sast-
S L NS I i et 0 b ? ’ .
AR . \U
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DELPRT -2
COMPOS
P

Know how to obtain the services of .

various professionals such as doctors, R

dentists, lawvers, bankers, and =tock -

brokers. . iiiiii et ieeenrineneneensee. .8 89y EURIDATE A 1 0

v

Y e

Be aware of different life styles such

as "open marriage', relationships that

deon't include marriage, communal

fam:1ly groups, and alternate methods

of child-rearing....s.....cvevivnanaa. 2.7 48y DLTPHT -2 11 T4

-70-
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e e e A

.
EDUCATIONAL PROCISSES: To DELPHT =1 DELPHI =2 FREQUESCY DISTRIBUTION «
achieve desired results, our COMPOSTTIr CHOMPOSTTT ’ 0 1 2 3 4 5
proposed secondarv school of Prioritv Priority b §
the 1980's should:
. &
1. Provide opportunity for
students to enter and leave )
programs several times during DELPHT =] f 8 22 31 23 e
the <chool vear.............. 3.2 3.1 DELPHT -2 3 5 18 30 22 12
2. Provide for student self- .
direction and decision-making
in the selection of learning DELPH1 =1 0 1 6 22 4 2
experiences..........v004.... 3.9 3.8 DELPHT =2 3 2 4 1R 44 24
| 3. Describe student achievement . )
| in terms of measurable com-
| petencies rather than tradi- DELPHT =1 ) 5 9 Jo 32 35
| tional grades................ 3.8 3.8 DFLPAT =7 3 f 4 1e 34 37
— DVYLPHT =1 0 4 7 2 3o 3
| 4. Operate programs vear round.. 3.9 4.0 DL PHT =2 3 2 5 3 3A L1
. —
_ 5. TInvolve students in the .
decision-making processes , DELPHT +1 0 b 11 } 30 22
rclated to school policies,.. 3.5 3.5 DY1PHT =2 3 5 7 29 36 2
6. Usc a variety of teaching modes DELPHT =1 0 0 3 10 33 54
— fmethods) ..o oo oo, 404 4.4 DELPHT =2 3 1 1 8 25 63
W 7. Permit students to come and DFLPHI -1 0 13 26 31 17 1
go during the school dav..... 2.9 2.8 DrL.PHT =2 3 13 23 35 14 12
8. Develop student-owned, profit-
motivated enterprises that
vill provide actual services DETPHI =1 0 6 17 36 28 13
| and products................. 3.3 3.1 DELPHT =2 3 5 14 41 2k 1n
|
W 9. +liminate required attendance
wien students are able to '
de~monstrate compbetence 1n a
e o1c core of general educa- DFLPHT =1 0 13 o 2T T
L S IO 3.1 DFLPHT =2 30013 120 23 3% 13
| ) -71- e
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DELPHI #1 DFLPHT 22 FREQUENCY
COMPOSITH COMPOSITL 0 1
10. Require all students to Priority Priority
participate 'in selected A
career awareness programs
before completing their DELPHT 21 0 3
schooling.............cveuu.. 4.0 3.9 DELPHI =2 3 4

11. Require all students to have
the needed skills to make them
productive, taxpaying citizens

before completing their DELPHI #1 0 6

schooling.................... 3.9 4.0 DELPHT =2 3 7
12. Should provide more resources

for conducting researchiso

that decision makers nm% improve i DELPHT +=1 0 2

] their educational programs... 3.8 3.7 DELPHI =2 3 2

13. Have programs geared to

benefit the potential drop- DELPHT 1 0 1

out students........ e0vu.... 4.3 4.4 DELPHI #2 3 1

14, Emphasize the traditional

DELPHI =1 0 6
"

value system (Judeo-Christian) 3.6 3.7 - DELPHI = 3 5
15. TEmphasize the traditional R DELPHI #1 0 3
work ethic.u.vv'eeueneneon... 3.9 3.9 DELPHI =2 3 4
16. Provide special programs for DELPHI =1 0] 0
the gifted students.......... 4.5 4.5 DELPHI -2 3 1
17. Provide special programs for
the handicapped students
(physical, emotional, and DELPHT =1 0 0
mental)...................... 4.6 4.6 DELPHT #2 3 0
18. Provide on-campus child care
facilities to give students ,
skill and experience in child _ DELPHI =1 0 7
- CAY@..vvu i innnensnnssennass 3.3 3.2 DELPHI =2 3 7
-72.
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adults in any program suited
to their needs and interest..

Frovide academic and career
counseling free of sex role
‘stereotypes. ..o

Provide staff and instructional
practices that act affirmatively

to overcome sex and racial
handicaps.....v.cvaeeecnncane
Report student progress in
terms of achievement on
specific objectives.,........

Use differentiated staffing
with increased use of

paraprofessional personnel...

Use television extensively in

areas of instruction and staff

development........cvoeeveees

Require studenuts to view cer-
tain television programs at
home as an integral part of
the instructional program.,..

Offer instructional programs
which can be completed at home
using television, computer
terminals, and/or yet-to-be-
developed communications media

& Em s

Lt

DELPHI
DELPHI

DELPHI
DELPHI

DELPHI
DELPhI
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DEI PH1 =1 ot LPwI - CRE DU Y Dls ORI U
. COMPUIS [T ConiPasiTy ' i ?
Provide easy access to a Prioritwy Priozitv
large dats base (larger than
our traditional libraries) to
assist students in developing
their probler solving skills, 3.9 .

w

1o to
[ECIN

~J
t :) -
]
£~

Change the process of instruc-

tion from disseminating know-

ledge to directing learning DFLFY
activities.........ooc.vs .o 4,1 4.0 DEI

to B

— s
- -

g
joey
=
u
o —
~
£er0

Place more emphasis on staff

develcpment for purposes of

maintaining high staff proc-

ficiency in the uce of all DELPHI
available resources.......... 4.4 DLLFNT -

[,

—

—
-

=~
w
to 2
i~
[
)
u

Separate students at the ninth

zrade level into two groups--

sne group to receive technical-

vocational training and one

aroup to be prepared for

'tmaversity study.o..... ... 2.4 DLLPH] =2 12 22 17 20

“s<ist and encourage students
to do volunteer and civic work
‘hospitals, museums, social
adgencies and others)......... . © 3.3 DELPHI =2

9
[
e
o
1

25

Allow asctivities which show

nationalistic emphasis toward
nations other than the United
RS RN 1 o -

(A%
o
to

DET.PH] 13 18 26 26
Grant credit for courses in

religion completed by students .

in theic church or synagogue, 2.4 DELPHT =2 12

o
D
(9]
o

17
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DELPHI #2

COMPOSITE
Increase staff develoupment activities Priority
in basic interpersonal skills.......... 3.4

Allow students the option ot receiving
pass/fail progress reports............. 2.6

Nffer mini-courses in manv interest
areas......... B A 3.5

Increase the use of resource people
from busines~, industry, professional,
sovernment, and other agencies......... 3.8

«

Develop courses for independent study
and research......... ... ... ... .. ... 3.7

Nevelop methods for student eveoluation
ot staff performance................... 3.1

Nevelon a svstem for involving manv
groups, e.v., school administraters,
community leaders, teaci.:rs, and

~tudents, in administering the local
public school~.............7... ceeee 3

ffer multilingual programs in all
-nhject areas at all grade levels...... 2.5

Nevelop a svstem of accountabilitv for
a1l teachers and administrators........

W
w

Peaquire all students to take a course
1mhow to study. .. e e 3.

=~

‘- ,iyn the best teachers to schools with
lowest achievement and provide them
~recial incentives,........ ...... e

"rovide pre-professional trairsing o
~yvorts throuen hichly competitive
Ataletic ProuTImMs. L L . e e 2.0
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AP T, ROIMU CATIONTND sy s 0 v
ART A TASTL SKELLS
;\v ™
Reading: mﬁcwmsnn stiould have developed
their reading®s«ills to read with under-
~tanding-
SEX AL Dy TRON
1. Minimum transactions required for MALE FEMALE 20-39 4O -0over YRS Q0
dailv living, such as reading a P C P C P C P ¢ P LU p C
telephone directory and road signs, 4.8 98Y 4.6 95y 4.8 96y 4.8 97y .7 a5y L.& 98y
2. Printed material on the level of a
dailv newspaper.......c.v0ivue-van 4.8 98Y 4.5 9 4.6 95Y 4.7 97y 4.5 94 ST axn
3. Printed material on the level of a -
technical journal in their area of
interest......... et R 3.6 61N 3.5 541 3.6 BRAN 3.5 57N 3.5 2 3.5 58
Vo~
4. Printed material on the level of ’ .
logic and philosophy.........v.uw. 3.0 82N 2.9 777 2.9 8hN 2.9 BIN 3. 77N 2. ol
Writing: Students should have developed J
their writing skills to a level .
nece-sary for: \
5. Minimum daily living transactions,
) such as cmpleting job
. applications. ... ... ............. .. 4.9 97 4 6 95% 4.8 96y 4.8 AhYy 4.6 “5Yy 4.9 a7,
6., Casual communic.tion with friends
and as<ociate-............... Ceee 4.7 g6Y 4.6 953 4.6 954 4.7 “6y 4.4 93y 4.7 ath
7. Reporting information with accuracy .
and claritv to diverse audiences.. 3.5 65N 3.5 54N 3.3 68N 3.5 61N 3.3 /A 3.5 b
8. Expressing creative and abstract
ideas to professional audiences... 2.7 87N 2.8 87N 2.7 88N 2.7 87N 2.k 25", 2.7 S9N
276-

r
A ruText provided by Eric

[E ©




SCHOOT

o THE

FUTURE

PTHHNIC GROLP

(1980'S),

SUBGROUP ANALYSES

CCCUPATION

RYSTIDEANC:

SNGT O RLACK ME XL AMER. EDUC, COMM., COMM. AT LARGL STUDEN] DALLAS TORT OWORTDE O R

I ( P C P C p C P C P v ¢ P { !
4.8 97\ 4.3 94y 4.8 100y 4.8 97y 4.8 4RY 4.8 100y 4.7 9h 4.8 b 7 ER
407096y ALt 94y 4.8 100Y 4.7 97y 4.8 98V 4.8 100 Ll 05 N S
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Speaking »

ﬁmt 1Y
for:

g

10.

11,

Listening:
their listening skills to a

for:

13.

Student ~ ~honld bave develope.

sncattineg <P arlls to o Tovel

1

Minimum doale tiving

S ssary

transact fons,
such as carrving on <ocial co

ver-ations, and giving simple

directions . o e e e e

Communicating relativelv simple
ideas and/or thoughts.............

Communicating learned ideas and
CONCEePLE ., L. is it te v e,

Creative expre<sion and communi-
abstract idea~ and/or
thouchts, ., . ..........

cation of

D R A Y

level

Minimum dailv living transactions,
wuch as understanding simple
directions, and carrving on social
conversation............. .. 0. 0.,
Understanding facts and simple
idéa- vﬂohm:nmm orallyv, such as
being able to {ollow a radio news
broadcast.. ..

Inder-tanding abstract ideas and

concepts presented orallv.,........

Students should have developed
necessarv

MAT Y Vi
P ST
4.8 9N 47 T
4.7 97N 4.6 997
3.8 [PV 3.9 AT,
2.9 81N i1 AN
4.8  9hY 4.6 OS5V
4.7 95y 4.6 9aY
3.1 74\ 3.3 (SIS
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FTHNTC SROUP OCCUPATION

ANCTO HLACK MEX,AMIR CDUC, COMM, COMM.AT LARGE  STUDENT DALLAS

1 ﬁ v ﬁ v ﬁ w o v C ﬁ A, v d
4,7 96Y 4.8 94y 5.0 100Y 4.8 97y 4.8 98Y 4.8 1007 4.8 a6y

LTOeeY 44 e4Y 4.8 100y

~1

97y 4.8 98Y 4.8 100y 4.7 Yny

i~

P naY 1Y 761 3.8 10aY 3.8 6Oy .h STY 4.0 39V 3.8 h 2N

S S0 3.3 S3N 2.5 S0y 2.9 82N 2.9 RN 3,0 PR L0 o
.
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cont o~
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Other

21,

to
[

to
(o

e~ Student s coatd e do-

crleir mathematic  swills to oo
Yocr s Sary tor aopdvine basie ocone

weoded for

saimem busines-s fransactions 1o

1

pae -

totaline o bil’, and computine

SAEesS LAY, . . . i e e e e e e

Computing salarv and salary deduc-
t1ons, and develoniag a houscheld
budewet, .. ... . e

Handling such middle manacerent
tasks a<- rpurchiasing, taline 1n-
ventoryv, and preparing a pavroll..

Entering engineering stud-.........

I'mtering <econd-vear collewe math-
CMAtiCS SEUAV ., L i e e e

hasic Skills: Studente <hould-

Pive developed an under-tanding of
the necessitv for continuous lite-
lore education, ... ou...
Pos<cess reading and writing <kills
in at least one foreign language. .

Pe able to converse in at least

one foreivn languave..............

Posse~« the ability to discriminate

betveen facts, ideas and opinions,

and propaganda in the major commun-
ications media and 1n advertiscine..

iy living WeH Lsowaking cnange,
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ETHNIC GROUP OCCUPATION R S1DENC
ANGLO BLACK MEX.,AMFR., EDUC.COMM, COMM, AT LARGE STUDLNT DALLAS FORT WORTH OTHER
P C P c P C P c P c P c P C P C 5 C
Z.7 96y 4.5 94y 4.8 100vY 4.8 977 4.8 98Y 4.7 100v 4.7 9y 4.8 v 4.7 a5
4.5 94Y 4.3 82y 4.8 100V 4.6 95Y 4.6 91y 4.8 BYY 45 O A4k Sy 405w
7 3.2 75N 3.4 658 3.3 75Y 3.2 79N 3.6 67X 3.3 67X 3.3 mLX .2 TRy A3 8y
w 2.0 91N 2.8 76N 3.0 SOV 2,4 92N 2,7 KON 2.R 94N 2.7 8eh 2.5 el 2L ul
2040 91N 2.6 71N 30 SGY 2.4 91N 2.6 98 2.a g DU R L a0 S8y
»
So08LY Lo TRy ALS 10Ny A0t 8TY LT RN L 2 L R T N P
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the basic n

SO 1o

meipie-
are

’S, Uned r-tand

nhve ot
tau

such a

oroan plysie- oan! Jhemistry, . 3, N . ' B! - .
pritciples
are

ooloev, ., .. L4 I Lo » .- . -

tte ba.ic

science

2h,  Under-tand

Tive

tavaht o in biologyv and

o cucli aw

(2%
~d

. Understand the fundamental
such

principles of <ncial science
as are taught in psvchologv and
sociology. ..o iin i i

Understand the history of Texas
the Southwest, and the United

States......... .

Understand the history of
world. ... ...... ...,

29, the

Be able to applv the basic
principles of the scientific
method. ... ... ... . i e

Pos~e~<s «~kills neces-ary for
logical, critical, and creative
thousht . i e

the abilitv to locate a
information from data
libraries

Possess
retrieve
repo-itories,

such a-«

33, learned the <kills require

information from

Have
for accessing
comnuter, ...

assemble data 1

'
i~

Have learned to

form acceptablie for computer usage.
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FTHNIC GROUP L OCCUPATION RESIDENCE
ANGLO BLLACK MEX.AMER, EDUC,COMM, COMM.AT LARGE STUDENT DALIAS FORT WORTH OTHFR
P C P C p C P C P C P C P C P - P C

3.1 AN 3.0 76N 3.5 50y 3.0 8ON 3.4 51N 3.6 50y 3.4 62X 3.0 71N 3.0 69N

3.3 ALY 3.3 53y 3.8 75Y 3.3 62Y 3.6 64Y 3.5 5614 3.5 S54Y 3.2 693 3.3 55y
v

3.2 ShY 3.1 5N 4.0 100Y 3.2 56Y 3.4 56Y 3.3 67y 3.5 IO 3.1 61 3.1 49y

1.5 81y 3.7 82y 4.5 100y 3.5 84y 3.7 91y 3.6 72V 3.8 8W 3.5 Rev 3.3 Uy
3.2 72 3.1 53y 4.0 100Y 3.2 75y 3.4 80Y 3.4 61V 3.5 Auy 3.2 79y 3,00 AnT
A N

53 750 3.1 h3N 3.2 6 .o S5oN 3 6ON

TSV 3.3 B0Y 3.4 4 785 T 7y

R 8 100y 3.7 72y 3.u 4 0 TIN 75Y

SO 2.9 86N 3.0 78 i 7N 85N

7 50 B 87 S 23 LT AR N 86\
eC
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35, Be able to write a ¢
prowram using 8 wide

o

Y

oaa:nu< A>HM Wm:u.ﬂ u,-wc r;-,;oﬁ nv x
v aceertabi. ¢ Iy B ‘ ' i

o

lanvuese such as NASIC or FORTRA'. R SIRR 2.5 551 o IR YL CAAIN . v -, :

36, Learn to use an electronic
calculator before thev complete
Schooling. e e e 3.0 72N 3.1 VAN L5 63 Za EIRON 2.4 AT 1. S

e
~4

. Have a knowledge of the funda-
mental concepts of economics, such
as supply and demand, inflation,
depression, recession, profit, and
gross national product............ 3.6 71Y 3.7 69Y 3.5 71y 3.5 65Y 3.4 HRY 3.b na

AREA IT. CITIZENSHIP
Students should-

318. Possess a commitment tc the contin-
uous improvement of life in the
United States............ e e 4.5 93y 4.5 90 4.6 96 4.4 CARY 4.4 9y 4.5 94T,

39, Understand the rights, privileges,

and responsibilities of United
States citizenship..,............. 4.6H

e
o)

Y 4.6 90Y 4.7 981 4.t S 4.5 94~ 4.h e

40. Have learned the basic organiza-
tional structure of our local,

state, and federal government..... 4, 95y 4.4 92y 4.0 ¥8) 4.3 9l 403 "4 4. - .l

o

41. Have respect for the Law and feel
responsible for obeying and main-

EALININY L1E. it it s e e it ves aemnnoeans 4.6 95Y “s5y

=~
w
Rl
ot
IS
T
L‘;
i~
o]

©~
w

89y 4.6 Ay

1o

. Understand the historv of the

American culture and its develop-
ment from older cultures.......... 3.8 83y 3.7 75Y 3.8 89y 3.7 794 3.7 8n 3.7 T

i~
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ETHNIC GROUP OCCUPATION B RESIDENCE

ANGLO BLACK MEX. AMER. EDUC.COMM, COMM. AT LARGE STUDENT DALLAS FORT WORTH OTHER

P C P C P C P C P C P C P C P C P C
2.2 91N 2.4 82N 2.8 50Y 2,2 92N 2.2 89N 2,7 94N 2.3 85N 2.2 92N 2.0 94N

3.0 70N 3.1 71N 2.8 50Y 2.9 75N 3.1 67N 3.7 50Y 3.1 65N 3.0 77N 2.9 63N

3.5 69Y 3.4 59Y 4.5 100Y 3.6 75Y 3.5 67Y 4.2 83y 3.7 60Y 3.5 Y 3.5 72N

(9]
i~
Lt
K
)
i~
‘ ~
fo3
1=

405 93y 4.3 88Y 5.0 100Y 4.7 96V 4.0 87y 4.7 89 4.

4.6 94y Ald 94Y 5.0 100y 4.7 97y 4.5 93y 4.8 94y 4.6 a3y +.7 9oy M I
N 94y 4.3 38Y b.%‘ 100Y 4.5 93y 4.4 96y 4.6 94Y NI O3y 4.5 453 4.3 az
4.6 93y 4.2 94y 4.0 100y 4.7 97V 4.4 91+ 4.8 94N +.5 RRRY —_— G 4.5 A2y
[ &0 27 ThY 2.3 1Oy RN 23 Vb Rl B "o - o T e L 2.
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wu

U'nderstand and appreciite people

of 3 different culture, race, sex,
ave and life style................

tHlave acquired the skills and moti-
vation needed to participate in

sciving the social, economic, and
political problems of our society.

Understand the major world politi-
al and economic systems..........

Understand the interrelationships

that exist between human activities

and the natural environment.,.....

Have acquired the habit of protect-

ing the natural environment and
enhancing the quality of the man-
made environment............00.0.n

Have developed an understanding
of the world governmments and their
relationships with each other.....

Understand the influence of multi-
national corporations upon nations
and individuals...................

Have developed positive attitudes
toward international government.,.
}

Understand the critical need for
the conservation of scarce
resources such as fossil fuels,
lumber, and minerals..............

Understand and value the free
enterprise System..........coena00

Lo

71Y 3.7

75Y 3.7

85Y

i~
O

52y 3.2
72N 2.9
68N 2.8
88Y 4.2
89Y 4.0
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68Y 3.7
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ARFA

Studuents

53.

54.

57.

58.

AREA TV

Students

59,

60.

61.

11T ETHICS

AL

v

. .L
LTRSS

~hould: 7A P

I

Have developed positive moral and
ethical values......vvevenecanaees 4.5
Understand the history of world

religions and their impact on the
development of man,.......ci0e0.nn
Understand the importance.of po$-
itive moral and ethical values in
their relationships with others...

Resprect the beliefs and Amﬂcmm of
other people........... /...

’

Understand the need for a consensus
on moral values.............. ...
Be committed to extending to every
individual the rights and freedoms
they wish for themselves..........

AN
b
i

AESTHETICS
should:

"Have learned the culturally
accepted~amenities which contribute
to a rich and pleasurable social
1ife e g it tascn e anes 3.3

%
Have~developed pride in their own .
culture, and understand its social .
structure........eocoevecsnnescscse

Appreciate the literary, visual,

and performing arts..........c.0...
’

o

93y

66Y

89Y

93y

75Y

85Y

3.3

59Y

79Y

77Y

66Y

3.0

3.9

39V 4.5

80Y

88Y

~
w
-
I~
w

Pl

By 3.

2 <y

77y 4.1

3.6.

75Y

88Y

(%)
o

834

883

[oa
[92)

80Y

707

~=}
£~
e

65Y

91y

g6y
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ETHNIC GROUP OCCUPATION e - RESIDENCE
ANGLO ELACK MEX. AMER. EDUC,COMM, COMM.AT LARGE STUDENT DALLAS ___FORT WORTH _ OTHER
P C P C P C P C_mmP C P C P C P C P C
4.4 89Y 4.2 .94y 4.5 100Y 4.6 96Y 4.1 82y 4.8 94y 4.3 86Y 4.7 96Y 4.3 86Y
-~ . R
,, $

"~
\O

3.1 62Y 3.5 65Y 3.3 100Y 3.2 69Y 2.9 58Y 3.6 67Y 3.3 56Y 3.2 81Y 51Y

4.3 87Y 4.1 76Y 4.3 100Y 4.5 92y 3.9 82Y 4.8 83Y 4.3 83Y 4.5 95Y 4.0 80Y
4.4 91Y 4.4 94Y 4.8 100Y 4.6 96Y 4.2 87Y 4.9 94Y 4.4 90Y 4.7 RLA 4.2 88Y

3.5 70Y 3.2 7Y 3.8 100Y 3.8 81y 3.3 67Y 3.8 83Y 3.5 63Y 3.8 83Y 3.3 69Y

83y

i~
o
o0

~

-
i~
[V

86Y 3.7 78Y

i~
i~

81Y 4.5 94N 5.0 100Y 2.1 88Y 3.6 69Y

A~

]

N

.

727 3.2 72Y 3.5

w
I
—
<
=)
O
gt

o~

3.2 76Y 3.5 65Y w.u,ﬁg_ob< 3.4 85Y 3.0 62Y 3.

o~
®o
(9]
ot

i~
—
e o}
2
-

I~
RN

4.0 81v 4.4 82Y 5.0 100Y 4.2 88Y 3.h 73% 4, 87Y 3.6 7Y

3.1 62Y 3.4 76Y 3.5 100Y 3.2 66Y 2.8 56Y 3.5 78Y 3.3 58Y 3.1 71y 2.8 62y

-
Aruitoxt provided by Eic:

E\.




-

62, Have developed their power of MALL YRGS 21-39 40-over VLS
creativity and imugination through P L | I v 13
participation in the arts......... 2.9 62N 3.1 5’ 0.9 73 3.0 55 2.d N . oo

63. Value the arts as an important
realm »f the human experience..... 3.1 677 3.2 7 B 7in 3.1 nr, B e . o

64. Have gained an awareness of
community programs in the arts, and
knowledge of how to participate in
them if thev choose...............

t

67Y 3. 69Y 3.0 64y 3.1 68Y 3.0 he il T

oo
o

AREA V' CAREERS
Students -<hould:

65 Have acquired knowledge pertaining
to projected needs and occupational .
- and educational alternatives; ob
entr requirements, performance
expectations, salary, aund so on... 4.4 89Y 4.2 80Y

-
g

BoY SE 4.2

=~
(o)
i~
£
A1
-
+
~
o0
£

66. DBe ab'e to assess their own
personal abilities realistically
in order to make viable career .

decisdoms. oo iiie it i e 4.4 89y 4.2 82y 4.2 86Y 4.3 YN S Shn .5 I
67. Have had the opportunity to
develop a salable job entry skill. 4.4 88y 4.2 82y 4.3  86Y 4.4 89% L2 31 +.0 i
68. Have acquired the <kills needed to
locate and obtain employment...... 4.4 85Y 4.1 75Y 4.4 Y BOY 4.3 25) 4.2 S0 dla =
69. Have developed a positive attitude :
toward WorK. .. eee it ian e 4.4 9QY 4.3 84Y 4.3 86Y 4.5 92y 4 N .0 2
70. Be able to demonstrate effective 2D
work habits... ..o, 4.3 87y 4.2 85y 4.4 88y 4.3 8% L2 = R -
(N .
/ ) ‘
\ . -90- IPL
&l
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- ETHNIC GROUP OCCUPATION "RESIDENCE
ANCLO BLACK-. MEX.AMER. EDUC.COMM. COMM.AT LARGE STUDENT DALLAS FORT WORTH OTHER
P C p C P C P C P C P C p C P (g P C \

2.9 61N - 3.3 53N 3.5 50Y 3.0 63N 2.8 56N 3.6 - 60N 3.2 56N 3.0 61N 2.7 62N

3.1 68Y 3.2 47y 3.5 75Y u.H2\\Mw< 2.9 49Y 3.5 89y .- 3.4 63Y 3.0 70Y 2.8  65Y i

3.0 68Y 3.2 53y 3.3 100Y 3.1 73Y 3.0 56Y 3.4 72y 3.3 64Y 3.1 73Y 2.7 65Y

L3 86Y 4.3 88\ 4.8 100Y 4.4 91y 4.1 80v 4.9 94 4.4 85Y 4.0 54y 3.9 77y
<
ot

O 82y

o~

66y 4.5 92y

£~
>~

4.3 37y 4.2 &2Y 4.5 100Y 4.4 92y 4.1 78Y 4.8 94Y

4.4 86Y 4.3 32y 4.0 100y 4.5 91y 4.2 80Y 4.7 a4y 4.4 88Y 403 91y 4.1 80Y

~4
~I
-t

4.3 82y 4.1 76Y 4.3 100Y 4.4 88Y 4.1 73Y 4.9 94y 4.3 79Y 4.4 90Y 4.2
4.4 38Y 4,2 88Y 3.8 100Y ™ 4.5 93y 4.0 80v 4.9 94y 4.4 88Y -5 94y 4.z 83Y

4.3 87Y 4.2 88y 4.3 100y 4.5 92y 3.9 76Y 4.9 - 94y 4.4 89v 4.4 90y 4.0 78Y

. -91-

Q
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. SEX . ACY, A RONS
MALE CEMALE. 20-39 40-over s ) ]
71. Be able to adjust tc changes and L2 ¢ p C p N P » ( P C
varied conditions on the job...... 4,2 86Y 4.1 84y  &L.1 80Y 4.3 SR L0100 8 ..t <l

72. Recognize that education is a , . '

highly important factor in career
development........coiveereeraranss 4.3 87y 4.2 80y 4.2 80Y 4.3 89y 4.1 83V 4.9 B9y

.

73. Have had experience in working at
@ JOb. ... it e i e 3.6 66Y 3.5 54Y 3.6 ¢ 6LY 3.6 62Y 3.4 58y 3.7 65Y

74, Understand the history of the .
labor union movement and the con-

tributions and problems of labor .
UNLONS . . e vveeenssossansenansonanss 2.9 56Y 3.1 48Y 3.0 57Y 2.9 51y 2.9 54y 3.¢ 51y

AREA VI: HEALTH AND RECREATION » -

Students should:

75. Have developed a positive self- . .

EMAEE . e s e seeseeeneaenenanneneees b6 01y 4.3 85Y 4.3 88Y 5 91y 89Y 50
A

o~
L\
=~
£~
(V2

e

76. Have developed their knowledge, A

skills, and values concerning
physical and mental health........ 4.3 93y 4.2 85Y 4.2 86Y

~ - -

£~
RS
<
I~
-
&~
19
o0
~
./
-~
i~
Nel
wn
]

77. Have learned wavs the individual, . .
community, and nation can protect \

and promote personal and general
healthful conditions.............. 3.8 85y 3,9 82Y 3.7 82Y 3.9 85Y 3.6 79y 4.0 88Y

78. Pe able and willing to share mmmwm .
ings with other people............ 4.0 84Y 4.1 79Y 3.9 79y 4.0 84Y 4.0 81y 4.0 83y
{
79. Understand tne importance of a
sroper balance between mental and . .
nhysical processes (sound mind and
DOGY ) e s oe e e ieer e aaenaeaaee. A2 O1Y 4,1 BAY 4.2 8IY 4.1 90Y 4.0 68 89y
. - ¥

o~
o

'
Aruitoxt provided by Eic:

E\.




ETHNIC GROUP " OCCUPATION *  RESIDENCE
ANGLO BLACK ° MEX, AMER., EDUC,.COMM. COMM. AT LARGE STUDENT DALLAS FORT WORTH OTHER
P C P C P C P C P C P C P P C P C

. C j
4.2 85y 4.1 88y 4.3 100Y &3 SIy 3.8 73y, 4.5 89Y 4.7 86Y 4.4 94Y 3.8 75Y
p , .

4.2 85Y 4.2 88y 4.8 100Y 4.4 92y 4.0 73Y 4.7 94y 4.3 84Y 4.5 92y 3.9 80Y

”~

3.6 60Y 3.8 82y 4.0 100Y 3.8 73Y 3.1 49N 4.0 61Y 3.5 62Y 3.9 73Y 3.9 48Y

567 3.0 52y 4.4 60Y 2.9 46Y

£~

3.0 52Y 2.9 53Y 3.3 75Y 3.1 57y 2.7 53y © 3.

=~
o)}

89Y 4.6 94Y 5.0 100Y 4.6 94y 3.9 78Y 5.0 94y 4.5 86Y 96Y 4.1 85Y

L\
5~

97Y

L
pe}

83Y

o0}
£~
w

=~

4,37 90% 4.2 94Y X 100Y 4.4 95Yy 4.0 87y 4.7 94y ‘4.4 91y

3.9 84Y 3.8 82v 4.0 100Y 4.0 87Y 3.5 80Y 4.5 94Y 3.9 84Y 4.1 88Y 3.5 80z

4.0 82y 4.1 82y 4.5 100Y 4.1 90V 3.5 69y 4.7 94y 4.0 78Y 4.3 92y 3.6-  78Y

95Y 3.8 83Y

=~

4.1 89y 4.1 88Y 4.5 100y 4.3 94y 3.8 80Y 4.6 89y 4.1 88y 4.

-93-

Aruitoxt provided by Eic:
-

E\.




MALF I'EMALL 2039 40-over TS :

3 —_—— — S

P C p L v C P ¢ ? /

80. Have developed basic first-aid _
SKIllS. . ittt ininanee e 3.7 85Y 3.9 4y 3.8  B8Y - 3.77 84Y 3.6 8BSV 3.3

-

o>
>

81. Have participated in a variety of N
team SPOTLES. ...ve.vrsercoooncnanans 3.0 54N 3.0 52X 3.0 52X 3.0 53N 2.9 49 3.1

w
&

82. Understand the human reproductive
SYSE@M. .. veeen it nnanaeeesannans 4,2 90Y 4.3 89y 4.2 88y 4.2 91y 4.1 8w 4.3 93vy

83. Have developed positive values

related to leisure time and
recreation.......coietiinieanenann 3.9 84Y 4.0 84Y 3.7 73y 4.0 89y 3.8 8CY 4,0 8

o

84. Understand the need for and value

of lifelong recreational interests )
and physical exercise............. 4.0 88Y 3.8 797 4.0 82y 3.9 89y 3.9 82y 4.0 39N

85. Have developed the basic skills in ;
at least one carry-over sport (one T -

that can be enjoyed for a life-
EAME) s e eeeeeeeeeanenannnneeness 3.6 76y 3,4 69y 3.6 70V 3.5 7N 3.5 74y 3.5 74y

86. Have developed a capacity to cope

with life's emotional situations.. 4.1 87y 4,2 85Y 4.1 - 86Y 4,2 88Y 4.1 861 3.2 89y .
. /
87. Have developed a capacity to deal )
with surprise and uncertainty..... 4.0 87Y 4.0 82Y 3.9 84y 4.0 87Y 3.9 85Y 4.1 8
88, Have learned the proper use of . .
ArUES . . it ir it it ia s anas A 92y 4.3 89Y 4.3 91y 4.4 91y 4.2 88Y 4.0 94N
89. Have learned the skills needed to ) ‘
work in small group situations to
solve problems......v.ovvenenennnn 3.7 7I7Y 3.7 71y 3.7 77y 3.7 79y 3.6 8Oy 3.9 AVAN
90. Understand the meichods by which .
human reproduction can be
controlled.......coivvivniinnnnnnn 4.2 87Y 4.3 mN< 4.2 86Y 4.3 89y 472 Ehy 3.3 Ry
/
-94- «
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R e T T

ETHNIC GROUP OCCUPATION . RESIDENCE
ANGLO BLACK MEX, AMER, EDUC.COMM, COMM.AT LARGE STUDENT DALLAS FORT WORTH OTHER
C P C P C P C P C P C P C P C P C

£~

=~

I~

-~

=~

3.7 85Y 4.0 88Y 4.3 75Y 3.8 87Y 3.4 80Y 4.3 94Y 3.7 84Y 4.0 90Y 3.4 80Y
.9 56N 3.3 59y 3.5 50Y 3.0 52N 2.9 51N 3.6 67N 3.1 48N 3.1 55N 2.7 60N

.2 89Y 4.0 94y 4.5 100Y 4.3 92y 4.0 84y 4.7 94Y 4.3 93y 4.5 92y 3.8 83y

L\
w
e
Qs
<
w
>

3.9 84Y 3.9 88Y. 4.5 100Y 4.1 9CY * 3.5 71Y 4.8 94y 3.9 83y 80Y
9 85Y 3.9 88Y 4.8 100Y 4.1 91y 3.6 78Y 4.6 89y 3.9 83y 4.3 94Y 3.7 88Y

. -

3.5 12y w.u SEAY A 100y 3.7 80Y 3.0 64Y 4.1 78Y 3.4 69Y 3.9 87Y 3.3 66Y

.2 g6Y 3.9 88Y 4.3 100y 4.3 gy 3.7 76Y 4.7 94Y 4.1 86Y 4.5 92y i.8 82y
n &5Y 4.0 88Y 4.5 100Y 4.1 92y 3.5 | 71Y 4.8 34Y 4.0 86Y 4.3 88Y 3.7 82y

.4 90y 4.4 94Y 4.5 100y 4.5 95Y 4.0 82y 4.9 94Y 4.3 a0y 4.6 95y 4.1 86~

(We)
~d

77v 3.7 88y 4.3 BOOY 3.9 85y 3.4 64Y 4.3 78y 3.7 79y 4.0  B84Y 3.5 69y
3 88y 4.1 88Y 3.8 100Y 4.4 92y 3.9 76y 4.7 94y 4.1 85y 4.6 94y 4.0 83y

v -93- >—)
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AREA VII: LIFE MANAGEMENT

b

Students should:

91.

92,

93.

94,

95.

96.

97.

98.

99,

Have learned to manage money,

property, and resources effectively,
i

Have learned the responsibilities

required for a marriage to succeed.

Be able to adjust to the rapid
changes that may occur in their:
lifetime........ .o i iniannnn

Assume responsibility for their own
development, obligations, and
BCEIONS .ttt it tee e

Have learned the responsibilities
involved in parenthood,...........
Understand and be able to apply
the basic principles of safe
driving........ciciteteecnsnensosnas

Understand our system of taxation
(local, state, federal), and what
avenues of remedy are available to
citizens.........ciiveiniiennneann

Be able to understand and negotiate’
our social systems (medicare,
unemployment insurance, social
security, pensions, and others)...

Have developed a capacity to be an
efficient participant in the

economic system both as a producefr
and 2s a COQSUMEr.., ... .cnuuavnns

7

SEX AGE PATRONS
MALE FEMALE 20-39 40-over " YES NO
P, C p C P C p C P C r C
!
4.3 90Y 4.3 87y 4.2 €8y 4.3 291y 4.1 a8v 4.3 90y
4.2 86y 4.0  85Y 3.9 79y 4.2 89y 4.1 85% 4.2 88Y
4.2 88Y 3.9 85Y 3.9 84Y 4.1 89y 4.0 85y 4.2 9%Y
4.3 91y 4.2 87y 4.1 86y 4.3 92y 4.2 83y 4.3 92y
(Y
4.3 89y 4.2 80y 4.1 82y 4.4 89y 4.2 87y L.4 m%t
4,2 88Y 4.2 77y 4.0 79y 4.4 89Y 4.0 82y 4.4 88Y
4.0 85Y 3.8 79y 3.6 77Y 4.1 87Y 3.7 80Y 4.2 87Y
3.7 78Y 3.7 74Y 3.5 80Y 3.7 77Y 3.5 79y 3.8 76Y
3.8  83Y 3.8 80Y w”m 84y 3.9 83y 3.7 81y 3.9 84y
-96- « .
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ETHNIC GROUP . OCCUPATION < RES IDENCE , .
ANGLO BLACK MEX.AMER, EDUC. COMM, COMM. AT LARGE STUDENT DALLAS FORT WORTH OTHER’ '
P C P C P C P C P C P C P C P C P C
. N
4.3 89Y 4.% 94y 4.5 100Y 4.4 92y 3.8- 82y 4.8 94y 4.3 90Y 4.5 94Y 4.0 83Y

4.1 85y 4.2 94y 4.3 100y 4.3 92y 3.6 76Y 4.9 94y 4.0 BS5Y 4.5 94y 3.8, 78y

83Y

i~
w
\O
5~
-
(W]
oo

4.1 87y 4.1 88y 4.5 -i®OY 4.3 92y 3.6 78y 4.8 94y 4.0  B5Y

4.3 .89y 4.2 94y 4.3, 100Y 4.4 94Y 3.9 B2Y 4.9  94Y 3.8 86y 4.5 96Y L1 86y
) -~
4.3 8AY 4.2 88Y 4.5 100Y 4.4 91Y 4.0 82y 4.8 .. 89V 4.2 83y 4.6 96y 3.9  80F
, !
, 4.2 84Y 4.2 94y 4.0 100Y 4.4 92y 3.9 80V 4.7 94y 4.2  83Y 4.6 91y 3,9 82y
3.9 82y 3.9  88Y 4.8 100Y 4.2 89Y 3.5 80V 4.6 94y 3.9 83y 4.2 91y 3.7 77y

L
3.7 76v 3.7 88y 4.0 100~ 3.9 84Y 3.2 73y 4.4 89Y 3.6 TSV 3.9 81y 3.5 74y
‘ o
3.8 81y 4.0 82y 3.8 100y 4.0 88Y 3.4 82y 4.3 83y 3,8 80V 4.1 83y 3.5 T&
. -97- ‘
. . RS
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100,

101,

102,

103,

104,

105,

SEX

PATRONS

MALE

FEMALE

Have the skills to operate tools,

P

P

o]

machinery, and equipment needed
for daily living............

=

Have acquired basic maintenance
‘and repair skills needed for daily
living. .. iiiiiiiieeniniienneannns

Understand and apply the skills end

3.8

3.5

attitudes needed for fruitful inter-

personal relationships wmlvOn:
work and social situations.,...i...

‘Be able to manage their time in an
efficient and effective manner....

Have acquired the mwwwwm needed
for good child care..........%.00.

Be able to cook, clean, do laundry,
etc.,, in order to care for their
daily living needs.......e.cvvuen

WRITE-IN GOALS:

Students should:

106.

107.

108.

Be able to converse in Spanish....
Undetrstand how to use one's vote,
the party system, and the influence
of bloc or coalition voting
Practices......cvuerinnarnnaccnoens

Understand the customs and
cqurtesies &hich show respect for’

oir flag and national athem.......
..K

3.9

4.0

.

4.0

3.7

2,5

3.7

4.%

75Y

73Y

B2Y

88Y

75Y

72Y

79N

74Y

88Y

3.8

3.5

3.9

4.0

3.8

2
Kl

2.6

3.6

3.8

-98-

*79Y

77Y

85Y

82Y

59N

72Y

79Y

3.8
3.9

3.8

3.6

2.6

71Y

75Y

73Y

75Y

71N

79Y

3.9

3.8

4.0

86Y

90y

75Y

707

72

3.8

far
.
-

3.9

3.6

76Y

70Y

767

861

75Y

74y

75Y

B&Y

3.6

3.8

[N
=~

3.6

Tav

~1
(Wal
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” ETHNIC GROUP OCCUPATION RESIDENCE
A NGTLY BLACK MEX. AMER, EDUC.COMM, COMM,AT LARGE STUDENT DALLAS FORT WORTH OTHER
P « P C P C P C P C P C P C P C p C
3.7 76Y 3.8 82Y 4.3 100y 4.0 82y 3.3 62Y 4.4 89y 3.7 77v 4.0 81y 3.5 72Y
3.4 72y 3.8 94Y 4.0 100Y 3.7 85Y 3.1 .Umm< .9 89Y 3.5 68Y 3.8 83Y 3.2 74Y
v . ) -
3.9 82Y 3.8 88Y " 4.3 100Y 4.1 87y 3.5 76Y 4.6 94Y 3.9 81y 4.2 90Y 3.6  78Y
4.0 861 3.9 88Y 4.5 100Y 4,2 93y 3.4 78Y 4.7 78Y 3.9 83y 4.3 P2 3.7 82y
3.9 74y 3.9 76Y 4.0 100Y 4.2 84Y 3.3 56Y 4.6 89Y 3.8 70Y 4.3 82y 3.7 Y
- . . ﬁ./,».l
3.7 71y 4.0 76Y 3.5 75Y 4.0 78Y 3.1 56Y 4.4 83y 3.6 68Y 4.1 79Y 3.4 66y <
_ | -
2.5 75X 2.9 59N 3.0 50Y 2.6 74N 2.6 76N 2.2 83N 2.3 64N 2.8 75N 2.5 83N
- ) . "
3.5 73v 3.6 76Y 3.5 757 3.8 78Y 3.5 71y 3.9 72y 3.3 63Y 3.8 79y 3.9 80Y
N .
4.0 .w_mw< 3.8 76Y 3.0 1507 4.3 90Y 3.8 82y 3.6 78Y 3.6 77Y 4.4 92y 4.1 89y
-99.
- . C
. )
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2 ' ’ [ .
® /,,/7..\ B SEX , AGE PATRONS

MALE FEMALE | 20-39% 40-over YEE NO
109. Be required to show respect for ' P C. v c_ |7 ¢ )3 C r 7 ¢ - F B
our- flag and nattonal anthem...... 3.7 77y 3.3 67Y ' 3.7 84y 3,5 72y 5.7 80Y 2. 73Y

110. HBave developed an appreciation for
the beauty of nature.............. 3.6 78Y7 3.3 72y
e

ill, Have explored the value of the arts
as memwo:m. continuing enrichment ' \
of leisure time......covevvinvunnns 3.3 61Y 3.2 61Y 3.3. 84y - 3.2

3.6. 79y 3.4 76Y 3.6 77Y 2.a 77Y

112. Have had :the opportunity to
appreciate the art, music, and
dance that relates to one's ethnic .
background...... ... it anns 3.3 62Y 3.3 66Y 3.3 b1lY 3.1 62Y 3.3

HHw.:m¢mnmbovonnCSMn%novmnnmnﬁﬁmnm ,
in mvvnmunwdmuﬁ%vm internship .
programs in a variety of fields... 3.6 56y 3.7 56y 3.8 63y 3.5 53y 3.5 51y 3.6 58Y .
114. Have mmmnsma how to et a balanced s
diet, and the harmful effects of . - -
improper d4€ets..uuvererneesnanenes 4.0 87Y~S 3.8 75Y 3.9 86Y 3.9 83y 3.9  87Y 3.8 &My

115. Know the organizations available

in the community for various needs - 4 *
(such as free or inex~ensive . ’ .
clinics for psychiat and birth .
control assistance). ., .......... 3.7 73Y 3.6 72y 3.7 75Y 3.5 71Y 3.6 69Y 3.5 73Y
3 . . R L - _ - .
116. Know h w to obtain tt tvices of . ) \h\

various|professionals h as " \
doctory, dentists, lawyers, bankers, . ’

and stockbrokers.......cse00evecaes, 4.0 82Y 3.8 77Y 4,0 84Y 3.8 80Y 3.8 82Y 3.8 80Y

e
117. Be aware of different life styles

such as ''upen annwmmm: relation-
ships that don't include marriage,
communal family :groups, and alter- -~ - -
nate methods of ch4dld-rearing..... 2.8, ' 48y 2.9 51Y 3.0 54Y 2.6 45Y 2.8 52Y 2.7 46Y

- -100- -
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ETHNIC GROUP - OCCUPATION . RESIDENCE .
_ANGLO BLACK MEX.AMER, - EDUC,.COMM, COMM.AT LARGE STUDENT DALLAS FORT WORTH OTHER
P C P C P C P C P C’ P . C P C P C. P C

3.6 74Y 3.4 71Y 2.5 50Y 3.9 , 80y 3.6 76Y 3.5 61Y 3.2 65y 4.0 79Y 3.6 80Y

.
w

v

3.5 77Y 3.3 3.8 75Y 3.8 86Y 3.2 64Y 3.7 72Y 3.2 68Y 3.8 83Y

51y
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A

~

SEX | AGL

PALRIINS

EDUCATIONAL PROCESSES: Ta achieve

MALE FEMALE

Q LO-over

FR AN

desired results, our proposed secgndary

a
' PRIURITY. PRINRI LY 7R

PRIGRITY

PRICRTTY

school of the 1980's should:

1. Provide opportunity for students

to enter and leave programs several

times during the school year......

2. Provide for student self-direction
and decision-making in the select-
ion of learning experiences.......

3. Describe student achievement in °

terms of measurable competencies

rather than traditional*grades....

4, Operate programs year round.......
Involve students in the decision-
making processes related to school
policies.........viviiiiiiniaaens
Use a variety of teaching modes _
(methods) ...t itineneneninennes’

"

&

Permit students to come and go dur-
ing the school day................
¢

7.

8. Develop student-owned, profit- =
motivated enterprises that will
provide actual services and

- ProdUCtS ... v vreessessessncaonas

9. Eliminate required attendance when
students are able to demonstrate
competence in a basic core of gen-
eral education...........

3.8

3.9 3.8

3.8 3.9

3.5

4.4

-

3.2 3.L

s 4

-102-
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ETHNIC GROUP OCCUPATION | RESIDENCE
ANGLOWF _ BLACK MEX. AMER. EDUC.COMM, COMM, AT LARGE STUDENT DALLAS FORT WORTH OTHER
PRIORITY PRIORITY PRIORITY PRIORITY E. [ORITY | PRIORITY PRIORITY PRIORITY PRIORITY
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10,

11.

12,

13.

14,

15.

16,

17.

18.

Require all students to partici-

pate in selected career awareness
programs before completing their .
cschooling ... .. it i it eennns

Require all students to have the
needed skills to make them produc-
tive, taxpaying citizens before
completing their schooling........
)

Should provide more resources for
conducting research so that decis-
ion makers can improve their

. a
educational programS..,............

Have vnoWHmam geared to benefit
the potential drop-out students,..

Emphasize the traditional value
system {Judeo-Christian)..........

Emphasize the traditional work
ethic...... ... ... i iiiiiiens

Provide special programs for the
gifted students...................

Provide special programs for the
handicapped students Avr%mwnMHd
emotional, and mental),...........

Provide on-campus child care
facilities to give students skill
and experience in child care......

Permit enrollment of ﬂmcHnm in any
program suited to their needs and
interests........coiitiiiiiirnnnnnn

SEX AGE
MALE FEMALE 20-39 40-over B YES N0 i
PRIORITY PRIORITY __ PRIORITY PRIORITY PRIORT [ PRIORLTS
N
' )
3.9 3,7 3.6 4.0 3.7 4.0
4.1 3.9 | 3.9 4.0 4.0 4.0
| “
3.8 3.6 3.5 3.8 3.5 3.9
4.3 4.3 M A 4.3 4.3 4.4
I l“
3.7 3.4 3.7. 3.7 3.6 3.7 -
V “~
| .
4.0 3.8 | 4.0 3.9 3.9 4.0
4.5 4.3 4.5 4.4 4.4 4.5
4.6 4.4 4.6 4.6 4.5 4.6
3.2 3.1 3.1 3.1 3.0 3.1 .
3.9 3.9 3.9 3.9 3.9 3.9
-104-

Aruitoxt provided by Eic:

E\.




*

|
t

ETHNIC GROUP . OCCUPATION RESIDE NCE
ANGLO BLACK MEX.AMER. __ EDUC,COMM. COMM.AT LARGE STUDENT, DALLAS. _ FORT VIORTH __ OTHER
PRIORITY _ PRIORITY _ PRIORITY PRIORITY __ PRIORITY PRIORITY __ PRIORITY __ PRIOELTY PRIORITY
N
3.9 3.9 3.3 4.0 u.L 4.0 3.7 4.2 3.7
|
ﬂ
4.0 3.9 3.3 4.1 3.6 A 3.9 4.3 3.9
3.7 3.7 4.3 3.9 3.3 4.0 3.7 3.9 3.5
. “
4.3 4.5 4.3 4.5 4.0 4.6 4.3 4.6 4.1
| .af
3.6 3.2 3.0 3.9 3.6 3.8 3.5 3.8 3.5% ¢
| -
3.9 3.8 3.0 4.2 3.7 4.1 3.8 4.1 3.8
: :
i
A 4.5 4.0 4.5 4.2 4.8 4.4 4.7 4.2
!
4.6 4.5 4.5 4.6 4. 4. 4.8 4.5 4.7 4.4
h
3.1 3.8 3.0 3.3 2.8 3.6 3.0 3.5 2.9
3.9 4.2 3.5 4.0 3.8 4.1 3.8 4.1 3.8
|
-105- 1C
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PDATRONS
40-over . YES
PRIOCRIDTY PRIORT ™ PRIORIYY

SEX

FEMALFE
Provide academic and career PRIORITY PRTORT1Y
counseling frece of sex i1cl2 -
SEEYEOtYPeS. .t ivvereeeennncaoenns Y . 4.2 4.2

|
|
_
|
|

Provide staff and instructional
practices: that act affirmatively to
ovércome sex and racial handicaps.

Report student progress in terms
of achievement on specific
objectives....vieeriieetoincncnnns

Use differentiated staffing with
increased use of paraprofessional
personnel........ci it nrnanne

Use television extensively in
areas of instruction and staff
development.......ivivvisnsnsncnss

Require students to view certain

television programs at home as an
integral part of the instructional
PrOSTaM, . i .. vt teroe-rrosannnsansans

Offer instructional programs which
can be completed at home using
nm~m<mmmo:. computer terminals,
and/or yet-to-be-developed
communications media..............

Provide easy access to a large

data base (larger than our tradit-
ional libraries) to assist students
in developing their problem- h
solving skills.,.......ccvveev o

Change the process of instruction
from disseminating knowledge to
directing learning activities.....
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ETHNIC GROUP OCCUPATION WmmHUmz.nm
ANGLO BLACK MEX.AMER. __ EDUC.COMM, COMM AT LARGE STUDENT . DALLAS __ FORT WORTH __ OTHER
PRIORITY PRIORITY PRIORITY PRIORITY PRIORITY PRIORITY PRIORITY PRIORITY PRIQRITY
4.2 4.3 3.8 4.3 3.8 4.5 4.1 4.4 4.0
|
4.3 4.4 4.5 4.4 4.0 4.5 4.2 4.4 4.2
. |
!
3.9 3.9 2.8 4.0 3.8 | 4.1 3.8 4.1 3.9
m »
3.9 4.1 3.3 4.0 3.8 3.6 3.8 4.1 3.8
3.1 3.7 3.0 3.3 3.1 3.3 3.2 3.4 2.9
. , T ,
N L J
.
2.9 3.1 3.0 3.0 3.0 3.1 3.0 3.1 2.7
3.4 3.7 4.0 3.5 3.4 3.6 3.4 3.6 3.3
3.7 3.9 3.8 3.8 3.6 4.0 3.6 4.0 3.6
4.0 4.2 3.0 4.2 3.8 3.8 4.0 4.3 3.7
-107- )

- %>

Aruitoxt provided by Eic:

E




30.

33,

34,

35.

36.

37.

WRITE-

.

Place more emphasis on staffi dev-

elopment for purposes of main-
taining high staff proficiency in
the use of all available resources.
IN  GOQALS:

Separate students at the ninth
grade level into two groups--one
group to receive technical-vocat-
ional training and one group to be
prepared for university study.....

Assist and encourage students to do
volunteer and civic work (hospitals,
museums, social agencies and others)

Allow activities which show
nationalistic emphasis toward
nations other than the United

S} of- 1 o X SR Y

Grant credit for courses in
religion completed by students in
their church or synagogue.........

Increase staff development
activities in basic interpersonal
skills. . . ieiiiii i iiean

Allow students the option of
receiving pass/fail progress
reportsS. ... ...ttt ntacons

/0ffer mini-courses in many interest
ArEAS ., oo vt i e i vne ot i nsansans

Increase the use of resource people
from business, industry, professional,
government, and other agencies.....

* SEX AGE PATRONS . -
MALF FEMALE Z0-739 L0-over _VES <0
PRIORITY PRINRTTY _ PRIORITY PRINRITY PRIORITY FRIOY D Y
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40,

41.

45,

Develop courses tor independent

studyv and research...........c.0..

Develop methods for student
evaluation of staff{ performance...

Develop a system for involving

many groups, e.g., school adminis-
trators, community leaders, teachers,
and students, in administering the
local public schools..............

Offer multilingual programs in
all subject areas at all grade
levels. . vt iineeiianenrnernnss

Develop a system of accountability
for all teachers and administratorvs.

Require all students to take 4
course in how to study......ccoeun

Assign the best teachers to schools
with lowest achievement and provide
them special incentives...........

Provide pre-professional training
in sports through highly compet-
itive athletic programs...........
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