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A friend of ours. one Terry Meiton who 4 as dextrous
with words as 3v»th his paint brush, has said that to write
about children’s poetry 1s as hazardous as trying to write

about a sunset when you're in the middle of it ;

If any oge person could with precision write on this sub-
ject, it would be the author of this book who, through-
out his two-year stint as Poet-in-the-Schools in Hamilton
County, Tennessee, was able to meet on their own terms
kids from kindergarten to high school, and even adults,
inspinng from them flights of fancy, cascades of words,
and figures of expression that they themselves couid not
believe was theirs when typed in black and white

In this book he has distilied his observations and experi-
ences In an endeavor to help teachers and'parents every-
where share the excitement he has found when a young-
ster discovers the savor and vigor and wonder of the
words of his language—when he actually does wrife about
his own personal sunset that he’s in the middie of It
1s the wonder of language, the ''Feel.For Words'' that
'Richard Fricks 1s opening the door to—not the making
of a poet in any formal or conventonal sense For.. f
the poor can be openeq. foetry as a creative expression
foliows

We have been privileged to have Richard Fricks as a
paft of our Poetry-in-the-Schools Program This book will
let'us share that privilege as he becomes a part of your
own Poetry Program

—Gordon Holl,
Arts Programs Director

\ . . Tennessee Arts Commissibn
i a 4
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| would hike™to thiank the good teachers who have taugtit
me They are Kate Eliiot, Donald Cheatham. Roland
Carter. Gail Hammond, Paul Ramsey and Wilhelm Pauck-

. SR
I' am indebted\to two humanists, Marie Hughes and
frances Minor Minor gave me support.and helped
me to focus whe needed it most She has a concern
for children which through her teaching and consultation -
has strengthened all the-people with whom she'‘ has
worked

My work in Hamilton County, Tennessee, would not have
been possible without the support and eﬁcouragement
of Margaret W Cooper, Assistant Supermtendent for
Curriculum and Instruction. Mildred Major, Language

Arts Resource Teacher, and Larry Malone, General Cur- «

riculum Supervisor Classroom teachers of particylar
help to me were Minnie Lee Morgan, Ora Russell, Mim
Johnson Dorothy Pfitzer introduced me to several im-
portant books whuch are included in the bubluography
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Especially. | wantto thank Gordon Holl of the Tgnnessee
Arts Commissioqy for his friendship, his support.of my
work tn the Hamilton’ County Schools, and his support
of my writing

This list of thank- yous COUId continue umnterrﬂpted for
several pages. but'l shall stop it heré with one further
thank you and it 1s for Andrina Briney, State Supervisor
‘'of Reading, and hey Living Curriculém ‘and Read-in,
éaegrams '

Write-in, Speak-in pr
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-When | am in the kitchen | abhor recipe books This is -

~

not a formula.book for the assembly line ‘production of
poetry—we are supplied withean overabundance of these
“'‘cookbooks "' This book contains some of my thoughts on
writing and learning with children It is, in the-main, a
coliection of their work and | hope 1t communicates to
you, the reader, some of the joy | have experienced In
my work with the students of lamiiton County, Tennes-
see I'have worked in than three hundred class-
roormns in the past twp years. The teachers and $tudents
have taught mea gfeat deal—l hope | am able to pass
some of this on to :

the'home pnd the
chapter of ths

guage-—laqguage velopment and Ianguage ~as ;t }S

book ts an extensively researched bibhiographyy including
‘selectl’ons of bpoks for teachers ‘and parents, books of
children’s writing, antl books for students a!kage}.‘u

11 Ll
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ttitudes engendered there Tﬁe’ f:rst .
book s concerned wﬁh iap-



In the classroom, | have found two ends without the
middie: The child does not benefit, nor does society
benefit, from rigid structure and inhibitions on every hand
as found in many classrooms where the teacher serves
as the authority, the ruler, or, the reverse, where the

teacher sits behind the scenes watching the children
" destroy the classrodom The teacher’s role should be that
of a guide—showing the student possibilities, pointing
out, providing labels, enriching language and experience,
providing hmits and helping the stddent to structure his
world It 1s my hope that this book will point the teacher

toward some of the possibihties i )
Richard Fricks %:-‘ \
o / Rising Fawn, Georgia . - ‘f"’ .
1973 - "

¥

“When | use a word.” Hurrrpty Dumpty said. in rather,
a scornful tone, 'it means /ust what | choose it to
mean—neither more nor less ’
“'The question 1s,”’ said Alice. “whether you can make
words mean so many different things *’
“The question 1s,”’ said Hurppty Dumpty, “which is to
be master—that's all ** -

.

—Lewis Carroll

““What kind of a bird are you if you can't fly?"" chirped
the bird

“'What kind of a bird are you /fyou can't swim?’’ replhed
the duck

—~Serge: Prokofiev




'WHAT LANGUAGE
DO YOU SPEAK?

The Elements of Express:on




What Language Do

| wish | were a thang 1r?

the dark | wold hide

behind a treé

And comme out from the

tree wene.somme wone .
seped in fron of me'

or

take arms against a sea of troubles’

P

1 will try to wsite you a few
lines to let you no'that im
as well as common hope

9~

thé same im like the .
Lonsom Dove flying
from pine to pine’

A dead man | will call for.help*

seize me , .
imprison me .
wuthin the lines M -
v or hold me captive :
between -
that | may live
forever®

this will find you all ’ .




" Did you at any time during the taxable year, have any

interest in or signature or other authority over a bank,
securities, or other financial account in a foreign country

(except in a US. military banking facility operated by a

U S. financial institytion)? If **Yes, " attach Form 4683 (For v
definitions, see Form 4683 .)° ;

Last summer before an approaching storm, Jenny.and
| walked along the Gulf beach at Biloxi, hunting.for hermit
crabs We had intended a swim, but the lightning con- |

tented us with beach-combing. | walked ahead a short h
distance on the beach wheré, beside an abandgned pier,

| discovered a cache of the creatures | shouted, "Look! ' N
Look! See the hermit crabs! See' See!"” Jenhy burst ‘out o
laughing reporting to me that no one was supposed to - -

speak like this, why, in.fact, Qniy recently, they had killed -
Dick and Jane, Alice and Jerry, and rewritten all the
primary readers.

t

Your language 1s you' The words you utter are you

—

" Tim Morgan. age nine

? A Shakespearean mixed metaphor’ Shakespeare’'s language Is
alive with broken rules. but. then. there were no rules—he had no
grammar books to consult

*C M Chapman. age seventy-four

*An interesting and inteligent construction by an anonymgus
first grader from a remediat reading class

*Helen Wortman, age seventeen

“Internal Revenue Service, Form 1040, 1972

.
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But do we utter onl worjds? Or, do we speak thoughts?
When answering “yes”’ to the gquestion “'Do 'you like
grits?” aren’t we answering, ‘‘Yes, | like grits''? Yes in-
dicates nothing by |tself without the accompanying

thought—the completmg thgught. Children of three an-’
swer “No’’ to eyegy adult utterance. Yeses and Noes are

_ stoppers and starters—framers. For every word we speak

there is a cluster of wo ds surrounding it, and for every”
one ofthese words in th cluster about me primary word
there are additional clu%)ers This associative property
of language enables us to respofid in both a meaningful
manner (nwganingful to the other) and a personal manner

d(meanmgful to the speaker).

“
°

Communication on an intelligent level can be defined

- as the crossing of tWo private encounter$ with, the

worid—the publicizing of association. ‘We meet ‘and, to
the degree that our private images become public ones,
we speak. Barriers are everywhere at such a meeting,

- butra vigorous mind characterized by curiosity (to para-

phrase Dr: Johnson) is eager to investigate these barri-
cades.

PAl L .

L .
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When you see the word, frog, what comes to mind?

T | think- of a princess, 'of the colors green, yellow, red’
j and black | think o"iy pads and ponds of brology lab

* with Eleanor McGilliard, of tagaa ink of tongues, ]
of hopping, of wart§" and wi Se images_could .
fill out the remainder of this Wor around each of

these there is another tluster and- another and anothgg ) "
and another oo .

“’EIgEMENTS OF EXPRESSION - /

| have a feeling for a watermelon - /[// -
N ! have a fee/mg for a pony
-} have a feeling for animals.
. ] | have & feeling for a boy.
S | have a feeling for a cat.
o * ‘I'have a feeling for a dog
| have'a feeling for Daddy.
- [ have a feeling for Mother’
5 ‘| have a fee/mg for everything
The world makes me happy. N
- ' Everythmg in the world makés me happy.
You ean sit in the world

—F:fau'i C., age elght

’

-Thought&n one think, can one create, can one
exprese himself without. words? For purposes of argus
ment, thought and emotions can be separated—one may

~ maintain that thought requires words, but the edges blur

- when feelings and words are juxtaposed. In everyday /
f conversation we often misapply the phrases "I think",
| t. :
- ‘y
i, .
13 .
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“I'feel”’. Can one havethoughts without words with which
+ Yo express them? Can one have feelings without words

with which to express them? Maybe the Platonic dvision
of mmd.and body 1s a sensibie one. \_

™

u“‘tik

Imagine a child's crying. The primal cry is a gut-level.

a fexpressmn of disruption. Now, suppose one were ob-

serving the child—he cries softly, he is afraid, lonely, sad;

. he screams, hé is hurt, injured; he screams-falts-upon-

the-floor-kicks-pulls-his-hair, he 1s angry; he whimpers,

» he frets. hé has an earache. The scream propels us. It
s our first speech ’ A new mother soon is able to distin- ~

"In a new-born baby we now can distingulsh the cry of a bramn-
tamaged infant from that of a non- ddmaged mfant by the higher
(usually unvaried) pitich

.



guish a hungercry from a pain cry, a wet-diaper cry from

an |'ve-dropped-my-rattier-on-the-floor cry. There 1s In- .

deed such a thing as articulate screaming And we often

revert to this speech when our feelings spill over into .

our intellect But the cry by itself does not say to us what
is wrong—suppébse you are walking down the school's
hallway and you meet a good friend who comes up to
you and begins to cry uncontroliably; until this crying
friend 1s able to stifle the tears and to speak, you wili
be unable, most likely, to discern the reason(s) for this
behavior. (Strawberry ice cream may be ‘discounted as
the cause, but no, it so happens the friend had strawberry
ice cream for lunch and after beginning the dessert she~
remembered her mother, recently deceased, who had

asked for strawberry ice cream on her death bed.) .

Thought-words-feeling, they are intertwined. And'they are

expressed in movement of the tongue In ¢onjunction with

the vocal chords or in the movement of the eyes, the
- arms, the fingers. Our lives are manifested in movement
and the cessation of movement is death.

’

WORDS . - o
An infant enters the world with basic phonem'l'c, possi-
bilties—that is, if all the equipment is functioning, the
baby has programmed within him given sounds The early
production of coo’s and goo's and ma 's and da’s are"

~ o




soon turned into ma-ma, da-da, bye-bye with a littie coax-
ing frgm delighted parents This sort of development -
o r seems very natural to us—the baby. babbles, the parent -

1

babbles back, the baby smiles, the parent“feturns the
smile. Long. before the baby is able to converse with
words an entire language of grunts and monosyllabics
"i1s reinforCed by the parent-guide’s mediations between
the infant and the surrounding world, and by the lengthy
monologues on, the parent's part. And, if the parent Is
a good parent this speaking i1s further backed up with
pinches, pats, spanks, tickles, pat-a-cakes, and this-lit-
tie-piggy-went-to-martket

The language spoken around the child determines the
.combinations of the basic phonemic possibilities

e S »
OTh '
FOOT-TOES oo =

1 Ths little fp:g went'to market;

2. This little pig stayed home;

3 This itelpig had roast beef:

4 This Iittle Eghad nons;

5 This iittle Ppg-cried, *
“Wee, wee, wee!”’

' All the way home.

.

P

EYE-HAND

. A

’Pan-a cake pat—a <cake, baker's man!
T JJ‘“‘éake me a cake as fast as you can:
Roll it and’ pat it and mark it with "B”

A And putet in the ovén for baby and mé




DIRE&FAPPLICATION-TO-THE-SEAT . -
(OF KNOWLEDGE) BN
!
v
Ride a cockhorse to Banbury Cross,
To see a fine lady upon a white horse
Rings on her fingers, and bells on her toes.
/ She shall have music wherever she goes

HOLD-ME-TIGHTLY-AND-DO-IT-AGAIN/

AN ,
Rock-a-bye /baby. on the tree top!
When the Wind blows the cradle wiil rock,
When the’bough breaks the cradle will fall;
Down will come baby. cradle and all

Words are powerful instruments: And out of the ground
the Lord Gl® Yormed every beast of the field. and every
fow! of the air; and brought them unto Adam to see what
he weyld call them and whatsoever Adam called every
living creature, that was the name thereof. And Adam
. gave names to all cattle. and to the fow! of the air. and
to every beast of the field. (Genesis 2.19f) )

After the animals were gathered avo%the man it was
necessary to get down to the business of naming them,
for if a man was to "‘have dominign’’ he'must be able to
name his domain RS .

=
Today, when we disavow public rtualsave still hold to
the ritual of introduction, we exchange names in a formal
ceremony. The establishment of control, of some form

<

1

1



of contro}, of rapport 1s the naming of the world arouad
us and the narning of ourselves Now, we can turn the
‘coin over and examine the other side Side Qne Is called,

"We name the world In order to control it Side Two
reads. "The names we give control us ' | see through
naming ' If | am taught as a child the Ptolemaic natare -
of the world, the universe, my world 1s completely dif-
fekent—a completely different.world than if | had learned
the Copernican natyre of the arrangement of the heav-
enly spheres

.
H

L] ]

Names, words, 1deas control us For what | éﬂllydu deter-
mines my reaction to you Words and the clusters floating
around them determine my world - NP

- .
3

»

As a child, when told the old chiché, “'the pen is mightier
than the sword"’, | envisioned a Jarge plume walking about
jJumping over Three Musketeer swashbucklers, laughing *
atthem, or, rather, since | have a dithiculttime with véwel
sounds—pen, pin—| probably wondered how a straight
pin could have-more power than a sword. My difficulty
does not deny the saying What dictates the sword?

1a

v

* Consider 'whg happened after Copernicus, Galileo, Rousseau, .
Diderot, Pain, Jetferson, Nietzsche, Marx, Rachael Carson )




Words are stronger than swords, ideas dictate which men
to kill and which to spare But words as the conveyers ‘
of cuiture, of Ideas are also much weaker than the sword,

so fragile. Caesar lighted a match and burned the Greek

_mind to the ground. My favorite story of words 1s a Chi-

nesé one’

.,

Words often oblhiterate time, establish trme-seqwh
completely disjoint our sense of timing An ancient Chi- '
nese emperor, Shih Wang Ti (c. 250 B.C.) decided history

should begin with him. The tribes from the North were )
pushing 1n upon him, so he constructed the Great Wall

His restructuring was on the Napoleonic order and ap-

parently was more successful and certainly more monu- * ‘
mental He would stop movement with his Wall. Along

witlt his building, he burned—he burned documents,

scrolls, books, manuscripts All books published before

his reign were systematically burned He destroyed words

in order to stop history and to restart it. Imagine all books

in the librariés beginning with Copyright 250 B.C-, pro-

duced, directed, caused to be written, and pubhshed by

Shih Wang Ti° -

* See Franz Kafka's, 'The Great Wall of China'' for an interpretation
of the meaning ‘of the Wall Also see, The Poems of Mao Tse-tung.
“translatrons by Willis Barnstone and KoChing-Po In thigs book Barn-
stone writes an excellent summary of Chinese history New York
Bantam, 1972 -

(LI
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The Gnostic hymn which John uses to introduce his
Gospel provides me with '‘a powerful itlustration
here—'""The word became flesh " The logos, the idea of *
word, became a tongue, betame personified, became

- movement ) . . P}

/
The cleverness of such an iltustration is soon dissipateg
when thedea of word =flesh, flesh = word s considered
seriously Substitute '‘child” for “‘flesh’” and the equation '
takes on a new meaning Rather thdan the ideg of flesh
and spint, 1t 1s tHe substantive being, the child, who
intrigues me and through- this¢hild we can understand
¢ “flesh'' and “spirt” and ‘‘word.”

‘Edrher; | cited some nursery or Mother Goose rhymes
as examples of the appropriate place for poetry to begin,
but, now, let us look at other Mother Goose rhymes,

¢  nvestigating the ideas they call up Here are two exam-
ples of cultural roles bound up in simple nursery rhymes:

1 What are httle boys made of?

¢ What are little boys made of?

Y, Snakes and snails, and puppy-dogs’ tails, '

And that's what little boys are made of

\

[
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2 What are Iittle girls made of?
What are Iittle girls -made of? - N R
Sugar and Ypice and all that's nice;
And that's what Iittle girls are made of

- : :’ ) .I
bo not these words establish roles, learning patterns, A
esSentials, non-essentials? Or, take this verse’

Monday's child is fair of face.
Tuesday’s chilg 1s full of grace.

Wednesday'’s chréd is fyll of woe, . .
Thursday’s ch#d has far to.go. :
. . Friday’s childs. Iowng and giving, -
Saturday's chitgd workshard for its ving: i
But the chrid that's born on fhe Sabbath day NG
Is blithe?and bongy. and good and gay "~
f FAd i i 2

1

']

Suppose Monday's chitd had been full-qQf -woe? Then ~
Tuesday's'child would be a travelter The rhyme dictates
the image. 1t feverges the calendar Rhymes produce
powerful speils ~ .

et Y '
| ) ST R

what 1s WORD"?
A group of sounds
A communication tool

The buttding-blocks of thought -

-

P




When a word 1s spoken, when it is written, 1t 1s there,
. present, and we must deal with it. WORD 1s sacred to~
- a poet, he cannot throw. words around Every.word he
uses must have its place, must have.a location built for
it. changing one word ¢hanges the poem, makes it an-
, other poem, words mustibe chosen very carefully. Sup- .
“ pose a poem were to Inciude the words, “'There s noth-
tng’’'—an intriguing problem 1s announced here What 1s .
' “‘nothing’’? Does the "'nothing’’ obliterate the other words
ot the poem? Waquild the inclusion of “'nothing"” dictate
"a blank page? A poet must choose .words carefuily, hus
Lfe depends upoen the words he chooses,

3
. A po'ét cannot say, ""We are destrdymg this man's ||fe

so that the, res( of the community can ||ve tn peace’’,
rather, he must say, ""We are knhng a man.’

»,

. _.-|

“This 1s ‘what the Lord God showed me- n%\e was a
basket of summer fruit, and he said, ‘What are you look-
ing at Amos9 | answered, ‘A baskét of ripe summer
frurt* Lt

- wusllh

lpa. o

- e )

(Amos 1 1-2) When Paul Ramsey came to the University of Ten-
nessee at Chattanooga (then, the University of Chananooga};as
poet-in-residence, one of his first assigrnments was a lecture He used

p this image this :llusrranon of the prophet Amos | have borrowed

it from him "




Theprophet said what he saw. This is the poet’'s task.
And inghe text, | think the Lord’s response is a completing
process—there i1s a play on words—

Amos “A basket of ripe summer fruit ™

Lord God “‘The time is ripe ’

v *




¢ _,"éfleS ‘and stones
7 May break my bones.”
But words will never hurt me .

’ \
Robert, age eight, v%@tje.qnd drew this

| Fell dem
I Fell Stoopit
I Feel ughe




-

* ~**When | asked him, he responded’ *
“I'm dumb about doing my work.
Coloring makes me feel like I'm stupid
When I'm In my pajamas. I feel ugly.'




-

Ronda Kay wrote “am dome’". With some encour-
, agement.she wrote: the following Note the engaging
. natuse-of her form: )

x/{\‘ o ’ - b

. I've got 10 dogs N
No! More than that— JA-'
. I'vegot t3 and I . . .
"-, rise 6 dogs and 5 of .
them died.
and.! got 4 cats
_No! More than that— .
.+l got 10 and'®.of them  * ' -
. died out of that bunch
v and | didn’t Iike that . -
~but my Daddy did :

Robertwho wrote,

L 1

D

| am The:dums =

n the woyrld.

" did not write anything else:” - ) 1’ -

L .
.

- . N ‘1. .‘ N * "
Franz Kafka realized the power of the word in his.work "

In the last sentences of The Trial, ‘*one ‘Isrmade aware

of-word knjves. The knife 1s inserted, it 1s twisted, “like

adog” Ives n ‘the air, hcwermg above the turnmg blade.

But the hands of one-of the partners ‘were
. a/ready at' K 's throat, whfle the other thrust the

See Metamorphos:s In The‘Penal Colony ‘

. Franz Kafka. The Tnal Translated by Wila and Edwm Muu . _
. Schocken: Books .

»

‘ +
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knife deep iato his heart and tufned it there
twice “With failing .eyes K. could stil see the
two of them immediately before Mm, cheek
leaning agamst cheek, watching the final act.
‘Like a dog!" he said, it was as If the shame
of, it must outlive him."’

£

0

from a drawing by Franz Kafka

© Words are powerful instruments We buid and destroy
with words ’

. ‘ o /' |
THQUGHTr . ,./

In the history of tools we find this development:

1, A form from nature 1s taken over outrrght A forked

stick 1s apptopriated as a plow

2 The natural form is strengthened Anothei. stick or
| .
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sticks are tied onto the forked stick to make 1t easier
to handie—to shift the work more and more to the tpol.
3, The natural form 1s copied in other materials An iron
plow Is stronger than the wooden stick .
4 The tool becomes more and mor@ complicated As
the too! becomes heavier more and more decoration 1s
added and often the sources of power are amended.

5 Thetool becomes so cumbersome with its decorations
and additions, 1t 1s rethought and simpiified Stripped to
essertials, It 18 sometimes sinﬁl’er than the original form.

Reason, alone, in a voice 1s no compensation for the
voice

-
-
+

in the history of thought we find this development:

1 Observation of natural phenomena. .

2 The struggle between cosmos and chaos Is perceived
3. Moral questions are attached to the natural order.

4. Man attempts to explain everything in terms of every-
thing ~ '

5 The explapations® are explained—ideas become
weighted down with excess baggage

6 Man takes up myth again—relativity, recurrence, rebel-
hon (2 and 3. can be labeled—development of myth,
and 4 and 5 —science)

#*
1

A reasonable argum‘ent can be without meaning to those
outside the argument—th'e argument of itseif can be a
reasoned one In terms of reason Children have a new
sense of reason. Their arguments do not nessarily follow
our sense of the reasonable, since they have within them

o
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N
a new sense of reason and at the same time their senses
of reaspn (as each of us has a personal sense of the
reasonable—that which 1s reasonable to us) have not
bécome sb acculturated as ours. .

A child may have all the sounds of the Ianguag-e on the
tip of his.tongue and still be speechless when he Is asked
to read Our language does not work with sungl%"sounds
Hence the stupidity of teaching one sound at a time. The
language works, is built with groups of sounds. These
sound groupings are found in words. But the knowing
* of words 1s not enough Hence the stupidity of learning
one ward at a time. One does not learn a language
_thrdugn vocabulary, but through strings of sounds, of
words put together into expressions These expressions,
these groups of words express thought. They are the
vehicle for thought. A child may know red (the word,
red), but red means to him, red ball The idea of the
color red 1s something different We begin sophisticated
thought processes once we have worded-conceptions
on which to hang our experiences o

’

Consider this complicated sentence by a six year old" ,

. - -

you will end up were you think you wou/.d not
think you wouldn't :

- , ; .
The child wrote "were"” forl&whe'r,e", but this convoluted
_ process of regson Is a ve

sophisticated one The sefl-




tence 1s alive It causes us to stop and think. And thinking
ts a very dangerous activity today. Everything 1s stream-
“hned The good sentence is the sentence that can be
read at top speed > Speed i1s the substance of our eulture
We are a nation of motor inns and interstates In the
classroom, speed Is the key to success The child who
does his work quickly, fitushing ahead of all the other
children, is considered more intelligent (often he is con-
sidered for double promotions). The chiid wpo reads
fastest 1s the best reader. The siow workef the careful
worker is often not given the chante to firish - The hy-
peractive child i1s not a maladjusted child, but a child
who has learned his lessons well and 1s aping the aduft
world as best he can

Suppose the sentence, “you will end up were you think
you would not think you wouldn't,”” were able to survive
in the child’s brain up into fourth or fifth grade, what
would the English teacher do with it? The most elaborate
or the simplest denotes the h|ghest,degree of thought
We begin simply, we elaborate and expand. we elaborate
" the expansions, we simplify

But the speed of the students in the classroom canno(‘

equal the teacher's speed and the truce be kept betwéen
. / N ’

: D

"I have noted H]lS stupid notion on several occasions—Those who
speak Quickly ghding over words are intelligent Those who speak
slowly elaborating the vowei sounds cre dumb




teacher and student If the child 1s too adept at grasping
new tidbits of information, or 1s ahead and has already
dnspenéed with his‘lesson before the teacher has pre-
sented it, the child is in for trouble | have often heard-
first grade teachers compla[n about children who enter
their first_year of school already knowing how to read,
write, use scissors, add or whatever The classroom Is
so organized—every child s to learn the same thing at
the same time as every other child. If he already knows
It, then he sits through 1t quietly. If he doesn't learn it
when itis presented, then too bad—he missed his chance

tdeas. constructions, words are presented in chapters
and then’ forgotten We study prepositions on Tuesday
+and prepositions are never mentioned agan untl test.
- time . !

For the quick child, the bored child, any'chiid. movement
is ‘an essential Words, thought, movement are parts of
p the human which cannot be overlooked \

Thought is influenced by the child’'s learning style We

. learn In different.ways—some of us can read directions

for putting together a Christmas toy, or for sewing a dress

‘)" and without consulting the directons again and-again

put the object together On the other hand, some of us

have to see someone_do what we want to attempt before

. we can accomphsh it And there are many of us who
have to do the thing in order to learn We have to go

through the motions 1n order to be able_ o perform the

v




task, There are different styles of learning Almost a dif-
ferent style for every indjvidual in the classroom, for we
each have dominant modalites—I may hear more dis-
tinctly than you and am able to process what | hear more
efticientty: you may be able to see better than I. but your

auditory memory 1s not so good. so if you see what you’

are learning you are able to master it™whereas. | might
be handicapped in front of a wntten page, but | can
understand the matenal from an oral presentatnon apd
un and on
y
\
However each of us accomplishes the task. we are

thinkers—information comes in (and according to the
depth of thought), we. then. check 1t with what we know,
reform 1t and send it out again to another recever so
that he can do the same—validating or refuting what we
have given out

* .

3 -
MOVEMENT

Action, though. 1s the important ingredient in a child's
language. We talk with our bodies Our capacities for
thought and Ianguage depend upon our movements and
the freedosm of movement aliowed us ~

The actors of the N:tconal‘mﬁatre for the Deaf (a part,

ct the Eugene O'Neﬂ‘Mem onal'Theatre Foundation) de-
pend upon action for their theatre They. in turn. (the
members of the cast are themselves to some degree.
deaf or mute or both) observe carefully screen actors—
expressing a preference for such an actor as Spencer

/







Tracy because of his eye movement. the expressive qual-
ity of his eyes A friend gives me-a birthday present. he
watches my face to see my reaction We talk with our
faces Our movements ar language themselves and
are an integral part of our thought and of our spoken
language '

©

>

At first we squirm when our body tells us.to squirm We
are squirmers because we need to squirm We soon learn
that in some situations the need to squirm i1s more appar-
ent than 1n others and if we notice that we squirm in
a certain situation each time we encounter it. or each
time we approach an approximate situation—we learn to
squirm whether our body says to squirm or not (just as
a child learns to tike certain foods and he eats$ them
whether his body has asked for them or not) We must
have the stimulation of movement

-

v

Imagine for a moment how difficuit it would be for you
to speak if you could not move *Movemenf is neces-
sary—movement of air, of lungs. heart, vocal chords,
ciiest muscles, throat, tongue, jaw, facial muscléiﬁeyes.
eye brows, hands. arms, feet The child who i1s inHibited
from moving cannot speak properly, much less read or
write ' 1




LANGUAGE "—1“ 3
If we are capable of speech we speak some oral lan-
guage This common tongue is based on the phonemics

we have at Qirth, but just as no twe finger prints are
identical. no two speakers of the same language speak

the exact language of the other since our organization
patterns. our selection of vocabulary our pitch: our
breath pauses, our inflections .our geographic locations

are not the same Let us consider for a moment a few
aspects of our spoken language

Private Language E
How stupid’

That was a crazy thing to do’ 4

Never again' %

* Believe me Of all ¥

now iIf this were over here?

What about here? No
There Well possibly 3
< But | don't think .

Look at that! -
Look at that' T,
" Did you see that! ;
why of afl’
Beats me'
o idiot!

Have you ever watched people driving in cars? If | gould
read lips. | know | would learn some new fourdetter




vocabulary for screaming at the world behind
safety-plate glass Or. have you eavesdropped on some-
one trying to arrange furniturg in a room? Or hstened
. to someone talking to his television?

"We carry on conversations with ourselves Monologues

spoken to the air We think aloud (I'm not certain this
1s apt for our spoken private talk i1s one of emotional
epithets warnings to ourselves )

i

WekH. isn't it a pretty baby

Oh. so cuddly this morning

Where's mama? Oh. arent you a pretty thing
Now. now, don't get up there'

A cat's place is on the floor

People tatk to antmals When | was in Nashville. | fed
the squrrrels on the Vanderbiit campus They likkd M and
M Chocolate Candies—the ones that meit in your mouth
and not in your hands * | learned to ca!l the squirrels,
with my mouth | made a clicking sound and the squirrels
came Recently | was on Lookout Mountain and a squir-
rel came near the tree where | was—I tried the same
chcking sound but the animal ran away into the woods
Such animal conversations become embarrassing only °
when they are observed. for we tend.to change our vo-
cabularies, our vgice quahty. and our manner

There 1s the private tanguage of dreams

A wild black stailion I'd like to catch
They are pretty and fast and hard to catcht
They've got velvet black coats

36
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And shiny blacR tails 1'd like to
have my very own ’ .

—Sarah Oppe. age nine

When | was born | wished | was a monkey

—Joy ' age six

! wish
wish
7 wishwell- 9 «
wish well . ’
wish thoughtfully - /

- —Vernon Adams. age seventee

-There s the private language of children at play Children
- make up codes to use over the telephone They pretend
to be speaking a foreign fanguage as they walk down
the street They speak to imaginary playmates

A language too private blocks our conversations with the
world around us Often. we invent a kind of semi-private -
vocabulary peopling it with strange images n order, to
protect ourselves from the world Most people hear at
some point in their childhood. "'If you talk to yourself
you'll go crazy', or, '‘People who talk to themselves are
crazy =’ Not so' But like everything else which s human.
carned to extremes—yes We all speak several private
languages

Public Language
- ' ”»”
Moving between the private languagcs 2nc the public
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lariguage Is dialect. We mimic those around us, so that
a person from Mississippt living in Brooklyn will return -
home to Mississipp:; with a different accent, a language
said differently from those around the speaker in the
South ‘

For me. public language is difficult For instance, | heard
and said “Juhn’ for “John", "pin” for “pen’” | am
switching from loca sounds and expressions.to a more
standard 'dialect and back Our language 1s built from
combinations of vowel and consonant sounds The
vowels are forever changing sound—the vowel sounds
In Texas are not the vowel sounds in Washington Of
particular interest to me 1s the “er'’ substitutions and .
droppings. so that. "'laughter’” becocines “iaughta, pil-
low” becomes ‘piller” ' [

¥

-~

But whether we have distinctive dialects or not, we switch
from private to public and back again depending upon
the degree of intimacy in the relationship In one situa-
tion, it looks as if it were going to rain”’, in another,
“‘looks hke rain’ )

~

i

The Yifficulty comes when a child's home language,
one he has learned, is so private that it hinders his ability
to switch to a public larguage when the situation asks
for a recognizable pronunciation and set of images
Here i1s a boundary And in order not to establish this as
a “"great wall"" the teacher must accept the language of
the child A simple, "I didn't understand whaf you said,
will you say it again?’’ 15 much more human than “"What'd




you say, can’t understand a word of 1t?” or, "Don't talk
itke that in here’’. Do we conclude, no-ope - spoke as
Shakespeare wrote, therefore, his wnting'isr not worth
our ttme? The child needs hhe;%p)e/xecutnng the turns
between his private tongue a he public one, he dees
not need an eradication of his language o , -

Oh, how good the moon looks. 4

—+Andy Morgan, age sixteen

3

o

- * . i

But more of all.of them together,
| love the gle”ﬁng stars

—Karen Roacn, elementary .

It s the quality of the language spoken that 1s of conce?n
to us. The movement of emotion through the words |t
ts the honesty expressed It 1s a difficult process for the
teacher—this distance between a private language and
a public language—but it 1s one which merits our con-
cern There are several methods for doing this, one Is
modeling | énjoy the game involved:

e

Chid This ain’t no far. __

Teacher: Oh, this isn’t faw

Child Ain't no far =

Teacher: It isn't fair -
Child Nope '

Stevie, a five-year.old kindergarten pupil, said to. me:
Y , 'y L N N

My dog dgﬁ:t catch poish:
. ’ S
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'

* He was dictating a poem to me Suppose | had 'stopped
him, where would the poem be? I'm not certain. But her

sinthe context of this particular poem itis a sensible group -
of words .

ME AND MY DOG

Me and my dog
Go fishing

r

My ddg don't catch no fish’;
But he swims in the lake.
! .

-~

I just fish
with the fishing pole,

o
.* If douple negations are not sensible, then why do so many chil- s
dren use them? The child is first négafing the action, then negating
o “the object—tw¢ acceptable rules of grammar -Only later will he bd
) able to apply the mbre retinad’rule of double negation
There are other “more approPriate times to learn about douple
negations For the tegcher and the student, | think Mark Twain's
rule i1s appropriate in most situatigns—you can break a rule if you.
know you are breakmg arule o

y ¢
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Animals |60k at people
_With big stera. eye

But people look at dnimals
With little tiny eyes.




“EARLY . -
POEM MAKING

Feeling Into Words




Early Poem Making

If we were able te tap a child's imagination we would
have few worries in the classroor Capturing a child's
imaginings on paper is a dithcult and often perplexing
task. but it need not be impossible

r

SOME PHILOSOPHICAL AND
PSYCHOLOGICAL NOTIONS

Acceptance

‘ 7
If a child does not feel acceptéd, if he does nat feel
competent with the language he uses. that child is
doomed to a hfe of slow-learner classes (There are ‘‘slow
learners”, but catching on quickly to a new idea, to a
‘new situation does not tell us that much about a child's
inteligence ) One's ability to “‘catch on'’, to express him-
self, to read, to write, to function in the classroom 1s much
more dependent upon the child's emotional heaith than
upon the chid's intelhigence Nothing 1s more important
for a child, for any of us, than You Are Acceptable Now,
I may not ke what you are doing or some particular
mannensm, but basically, | accept you For the adult,
who has difficulty accepting himself, the acceptance of
another can pose perplexing problems

Today, we find many people "'finding themselves'' Often
forgotten 1s the gregarious nature of the beast—we are
who we are 1n relation Our relatedness gives us our
individuajness ;We are indyiduals to the extent that we




are related We cannot “find ourselves™ apart from one
another Each of us has a history, a past And it 1s our
understanding of this past. our acceptance of the past,
that makes the present possible All of us have a past.
few have a present—since the past is dismissed, alien,
alienating us from ourselves. from the present With no
present there 1S no person

It 1s defining the process of the past. this s@arch which
propels and hinders—the essential process 1s one of
juxtaposition, positioning ‘ourselves against the back-
.drop | am not that: therefore. | am this | am not this.
therefore. 1 am that For those of us who persistw “find-
ing ourselves’' the search is never completed in isolation

<

The teacher in the classroom cannot eradicate a child’'s
past, cannot change that past history -The teacher is
presented with the child in the present It is the teacher's
job to help the child with his past—labeling it, éstablishing
it, interpreting it—in order to confirm the present The
teacher says to the child, ““You are you | am | We are
we''. '

- $
v

What*d?;'_es acceptance entail? Does one ooh-and-ah
over the child, saying. 'l accept you. oh, | accept you'"?
If no. then. in what ways do-we establish the child in
the present?
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Acceptance of His Language™
. i . _
The most-readily availlable means of acceptance on the
teacher’s part 1s the acceptance of the child's lan uage,

gentty persuading him toward standard gramm#}, but

. allowing for the back and forth movement from one to

the other The teacher can model a lively language
Teaching the child how to hear—a child may say and
hear “jopping’ for '‘chopping"”

Acceptance of His Imagination
Chiidren imagine all sorts of things—

Pigs eat hamburgers and hotdo?and french-
fries They put salt and pepper on their toma-
toes

This.nformation from a group of five-year olds presents
thepiay of the language and mind of a chiild—the substi-
tution for “me"" The chiild who has difficulty talking about
himseif could be engaged 1n a conversation about ani-
mals—it i1s surprising to see how the animais have the
human characteristics of the chiid's worid:

Pigs eat hamburgers and hotdogs and french-
fr/es They put salt and pepper on their toma-
tdes Hot pepper and hot pickles burn their
mouths They sput it out and go get two drinks
of water Pigs run and eat They gat onions and
potato chips At nmight they go ty bed Pigs




dream about food Pigs dream about their
mamas and daddys and sisters and brothers

. Pigs play with toy ducks and real ducks Real
birds eat and fly

—Kim C.. Eva. Lisa. Stephanie. Penny. Kim.
David, Dewayne

Accepténce of His Fears and Joys

| was pretty mad. | was pretty mad when | didn’t
get to play with my friends.
.—=Zeb, age six - -

—o-

I don't feel so hot When my Daddy whips me
at home | don’t feel so hot.

—Lesley, age six

I'd be king. Kings boss everybody around. | boss
people around sometimes. It makes me feel real
good.

—Craig, age six *

All the emotional trauma experienced by the aduit world

can be found concentrated in the lives of children It '
chiidren are to be able to share with you these, then,

you, as the adult in the classroom, cannot say to the )
children (directly or through inferehce), *“No one should N
teel like that" If no one should feel this way. then, why i
does the child, do we as humans feel in these ways?
Putting feelings outside us, talking about them, writing

them down, making poems out of them aliows a Kind

of expurgation on the one hand and a cultivation on the
other—whichever is important for the individual invoived




Hate. love, fear. joy are basics in our existence They
propel or stop us If we are to “‘preserve’’ them. if we
opt to be full rather than half ‘peopie, we havegto admit
our feelings, express them amd work them out in commu-

nity.

The child who screams, | hate you'"', i1s he to be given
a slap across the face? Defining what Is hateabie 1s an
important part of growth, of iving There i1s no love with-
out hate—no real hving without opposition The full chiid

—_5 the child 1n juxtaposition. one who has not had his
feelings turned in upon himself

A survey of the classroom i1s an excellent tool for dis-
covering feelings In afirst grade class, | interviewed each
child The chidren were in various groups of activ-
ity—some were doing a manuscript lesson. others were
in a reading group. others were coloring—so that the
interview was conducted without ioss of working control
tn the classroom dnd without upset to the schedule of
activities. | simply asked each chiid, "How do you feel?"
Then. we discussed these feelings | wrote down the
children’s responses. typed them up. and returned ali
of them on a mimeo sheet entitied, Qur Feeling Reader.
leaving space on the paper for t rawings

See Carson McCullers The Baliad of the Sad CaMe Elzabeth
8owen. The Death of the Heart Theodore Roethke. P To My
Sister Or any psychological case history of inhiblted feelinys

oy
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OUR FEELING READER
(From Mrs Morris’ First Grade Glass,
S:gna/ Mountain Elementary School)

David S 17 feel fine as new | Iike to jump n
leaves | would play in the leaves. play dead
man It would feel awful to be dead. '"Dead man,
dead man. come alive,”” and then you try to
catch them If you catch them they have to be
the dead man '

Karen | was a mouSe in the play | feit funny
like @ mouse eating flour | would hide in a hole
if | was @ mouse | would play Chase | would
chase a friend If | caught my friend he would
chase me ’

Jamie When | have a lot to do | feel fine Work.
brick masonry. building race cars are fun as
nding bicycles and racing | have a Iittle track
where | race. The bike is hard to handle. My
stomach grows when | go down a hill

Joy Awful' Makes me want to go to bed In bed,
| would play with monkeys They go to sfeep
They dream of other monkeys playing in trees
If | was a monkey | would play in trees, play
hopscotch and yjumprope When | was born |
wished | was born a monkey

£y

" In this same class the chiidren and | wrote a group poem |
received pictures and stories from sach of them

-
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David B . If | were crazy | would go and hide.
I wouldn't.want anyone to hear me. | would talk
to myself. .
[ J

Cindy- I feel funny. | feel funny when my Daddy
steps on a'jack. | feel funny when somebody
tickles me: When | was in the play | felt funny.
I felt like a big balloon because | had on two
things, a maxie and an apron. | don't know how
I feel right now. | frould Iike to feel like a doll.

Staci When | get real mad at my sister | hit
her with my shoe. | hit my Daddy when | get
mad at him—when he turns me upsidedown by
. the legs

Zeb. | was pretty mad. | was pretty mad when
I didn’t get to play with my friends. I'm mad
when somebody hits me in the knuckles.

Craig- I'd be king K/né;s boss everybagy

around | boss people around sometimes. Yt -

makes me feel real good.

Lesley' / don't feel so hot. When my Daddy
whips me at home | don't feel so hot. When
| get hit with rotten eggs | don’t feel so hot.
When the sun’s real hot | go barefooted

Y
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Robta ! feel Iike a cat chmbing a trée "He's
trying to catch a bird If | caught a bird I'd put
itih a cage The bird would feel funny because
he wasn't outside When I'm outside | play |
play with my sister We play Chase and some-
times Freeze Tag | feel ike I'm sleepy | want
to try to stay awake.
Ve
Davic¢ W. | would like to be nding a motor-
#cycle on the road to D/sne&land | would make
my meney by making something ke an egg,
a gold egg. | could sell the egg for two dollars.
I would sell it to Cori. She would keep -it.

-Billy | would like to be playing cowboys Cow-
boys kill people It wouldn't feel good to be
"killed | wouldn't ke to be killed But | wouldn't
kIl nobody. just shoot animals except horses.

i wouldn t shoot them. { wouldn't shoot nothing
like a horse, | would ride a horse to home |
would keep it on the Point. I'd give it water and
feed everyday. /

L4

Michael When | fell from the barn | felt ke |
was going to break my arm | felt terrible, like
nopody was gong to help me | thought my
brother would step on my hands.




Scott / went fossil hunting and boy, was it hot
I hunted for fossils A fossil feels like rock |
- found so many | keep fossils and army men
' in my room They can shoot the enemy They
hide behind the fossils. How do you think a shell
would feel? _
Cori' | feel good when | go ths:de and play
I play hopscotch—you jump when you play |
go look at flowers that's blooming in our yard.
It makes me feel good as a flower blooming
outside in the grass | would say ‘Hello’ to a
. robin -

)
——,

Johnny We found a dead fox. It would feel bad” ~
to get shot It would feel sort of dizzy and real,
real pain as much pain as you ever have. | have
pain a few times at school, sometimes my head
gets real pain.

Stacy: /t feels sort-a good to get a message.
If | got a message | would want to hear good
things—like telling people that it's always spring,
saying it's almost Easter | want to hear some-
thing happy like seeing a play or seeing a per-
son

Doyle: | would like.to be fishing 'cause it's

spring. It feels fun as playing hide-and-go-seek )
It feels as good as playing Chase. | would like

to be a bird | would fly in thé sky to a tree

| would build a nest and lay




Terry: I don't know how | feel. | don’t know how

| feel at home —just sitting around and watching
TV At school, we go out at recess and we have
to work math problems sometimes It makes me s
feel like I'm just doing work. When | go swim-
ming it feels good. it feels cool and sometimes

I go under water Iike a shark. A shark feels like
he's hungry

-n*®

A POEM REQUIRES TALK

For any chitd, readirig and talking are essentials Read
to them at every chance Let them see you reading
novels, essays, poems, newspapers, whatever you like
to read. |f you have a rest period after lunch when the
room 1s quiet—spend your time reading something for
yourself We learn by observing and by doing

Read to the children aloud—at least three or four imes
each day. Read short poems, short books Make reading
a pleasure Cultivate the art of storyteling. Memorize .
poems and recite them to your class. Children are
amazed to find you reeling off something like Kubla
Khan—they do not have to understand Coleridge in order
to find the sounds produced in his poem exciting One
of my fondest memories of childhood 1s hearing my
mother go about her work in the house reciting mono-
logues from Shakespeare and Milton’s L’Allegro and /!

- 53
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Penseroso. These recitations caused mé to stop- and
. hear, to listen to the English language t was reminded
o -« of them again this summer when Mrs. Thelma Gray, a
. hrst grade -teacher recounted to a w&kshop her early
eI%cutuon lessons and then recited to the’class ‘‘a read-
. ing”" Her voicg took on the character parts, her body
moved—the entire room of adults sat af Papt attention.
Can you imagine what this sort of thing means to a group
ot children?.

L]
~e

© e Often the best story can turn Into a contest gRWilds—will
.- Johnny be still and quiet so that | can fmisﬁ be-
cause you like a particular story, do not expec chil-
dren to find it interesting.) In most cases, if you practice
. the, art of story telling, no matter what story you are -
' readmg it 'will be excmng One thing of importance to o

remember when co , when reading, When telling

a story—the child quletly staring at you may be-

’ the child in the midst of a daydream whereas the child

squirming abput, looking out the window may be giving
- «you' his closest attentton. ' X e

. pry .
A poem.requires.talk. A poem asks for our 3% and our
Joices. A poem asks us to experience with’our emetions.
*"The qhild‘s speech 1s close to poetry and often is a poem

Ay

3

I went fossil hunting and boy, was it hot. |
hunted for fossils. A fossil feels lika rock. | found
§o many. | keep fossils and army men’ in my
room. 'THey can shoot the enemy They hide

¢ ]

4
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behind the fossils How do you think a shell

would feel? . . .
" —Scott, age six ' .

w

If we are to hear the children, we must listen to them.
We must value their words.

" sit down with tHe child, on the fioor, on his level and
talk not with this in mirtd, ‘Now here is what | hope to
produce’:, but simply talk with him: -

What did you do over the weel;ené?
I went fossil hunting and boy. was it hot!
Where did you go?

1 hunted for fossils.

L d
Tell me about fossils—how-does a fzgsn feel? .
A fossil feels like rock. | found so many. :@
Where’will you keep them? = : F

| keep the fossils and army men in my room.

Hpw do they communicate? Do you_suppose they talk
after you have gone to slieep? ’
\
Tt@ly €an shoot the enemy. They hide behind
the fossils. . -

12
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. THey shoot bullets?

How do yau think a shell would feel?

Here i1s a begmnirrg‘ The student takes on the role of
, the teacher, "How do you think a shell would feel?"’ He
begins to question, %6 articulate his feelings And with
this last question from the child, an entrance for poetry
is made. A shell—a fossil? a ‘bullet? With shell, with .
feel,the child can begin to play with his language

While the child talks, | write down his responses and .
. my questions. We read them together (his responses)

and the child decides which he wants to keep, and in

what organmzation he will place them. Whatever response

he makes is acceptable—| am saying to him, *l value

your language. | value our talk. | value your feelings.”

N Let us analyze.this conversation further
The questioning is conversational; that i1s, if the child y
does not answer with further information after the same \L/'\
question is phrased differently, the question s switched,
since the teacher in the situation i1s not ‘‘fishing'’ for
particular answers The questions are more open-ended.
% .~ For, if to the question ““Where did you go?"’, the child
"had answered, "'| went to a cave”, the questioning would ’ !
follow the child. Neither 1s 1n a controlling position—the
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child responds to the questions, but the questions foliow
the responses It wouid be appropriate after some time
to sha"pe this conversation into a poem of sorts

I hunted for fossils
| found so many
A fossH feels like rock.
How do you thl.nk\a{he// would feel?
® .

Ask the child to read what you have written (the conver-
sation), return the conversation to him in tyged-
paragraph form; ask him to study 1t and to decide what
the most important lines are for him. Return the @nver-

sation to him in hne form; ask him to choose the most
important lines. Return these to him, call’'them a poem

.
A POEM IS RHYTHM

The essential of any poem i1s some rhythmicaily vital

language A poem does not need formal meter or rhyme. '

to be a poem (though many children prefer to hear this
strongly rhymed verse). A rule of thumb for the early
years—strong-rhythmed pieces with some rhyme. to be
read and said, freer forms when the child 1s composing
his own poem Until one Is a fairly sophisticated user
of the language, rhyme tendsito appropriate alithe child’s
energy—he forgets his feelings and ideas in order to
rhyme the next ine

The child’'s speech patteins are rhythmical. In order to
a




point this out to him more clearly, try this: Speak ‘siowly
pronouncing each syllable dlstinctly,' giving each syllable
the same stress; so that, it you were tapping your faot
every syllable, no matter how long or short in normal
speech, would get the same stress and time duration.

y ¥y ¥ J K ¥
w————

a po em is rhy thm

After this demonstration, ask a child to say something
’to you, or select a particular obServation made by a child
after histening to your new way of speaking; such as,
“That sure sounded funny'' Ask five or six children to
say this, one at a time, Now, ask f there are other ways
to say this line. Point out the rhythm of our language—we
all say the line, ““That sure sounded funny'’, w.th approxi-
mately the same stress on the sam~ cyllables Have the
children say lines, trying to silow down in the middie or
,at the end.

) S A ) | L . \_ﬁL X ) S 1 :
= — -2
a po em s rhy thm a poem s rhy thm

You might substitute ¢laps for the words. ‘X' is a clap.’

N & L 1

ﬁ =

. - XXX X XX X
. a po gm s rthy thm
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Try this with any poem the class knows

In the child's speech thefe are rhythmig patterns In"a -
conversation between Dawvid, a child of five, and myself,
we discussed snakes. | wrote down his first hine:

-

| saw four snakes in my whglé Iifé .

Tell me about the first one . -

\

One was a copper head ¢gead oufin the road

Here, a hist was beginning, so | asked. ‘‘and the second

‘'one?’ His reply,

Two_wa;)ut at Northgate Mall

Such a list consists of repetition and repetition estab-
ishes form, estabhishes rhythm We came up with this

| saw four smakes in my whole life—

One was a copperhead dead out in the road

Two was out at Northgate Mall .

Number Three was a black racer chasing my
Grandmother.

Four was @ garter snake in the back of my yard

Five was another garter snake 1n Nancy's back;

) yard. - : .

! ;

For David Lambert and myself this i1s a poem It s his
language Now, as the teacher, | pointed out to David




some ©of the things he had done You made a hist You
repeated certain words, certain patterns You vaned your
pattern in hne four, this makes your list more interesting
to hear—you surprised us After our initial wnting. we
could have gone back to this list and described feelings
concerned with the various snakes mentioned

Whether the child is a reader of the printed word or not.
the child benefits from seeing his words written on the
page My reported this exclamation from an irate
mother, “"Now don’'t you let Jane fool you-she's not
reading! She memorizes the book " That's a strange
“put-down’" Many children lear read in such a way
This mother gives no recogRrition toYyow powerful a tool
memory is Children memornze stories read to them. If
you have ever read a story several times to a small child.
haven't you noticed how the child @if this 1s a favonte
story or book) can say to you, 'You skipped that page",
r. "You did not read all of this page-?

*
- . ~

We are all readers from birth We survey our environment..
We read it Simply because a child.asn't reading from
a primes 1s no reason 1o say he i1s not reading or {o feel
handicapped wMn it comes to wrnting and poetry You .
can write down his words. and show them to him You
can have some other child in the room read them, or
you can read them yourself

L4

Here 1s a Iist | recorded after asking a group of e’g ht
five-year olds this question. "'If you could be an anjmal.
what would you be”" The elements of poetry are found




in the language of every child, and it is from this natural
form—the hist—that a poem can be built.

If | could be an amimal I'd be
A big giant cat.
, A mean alhgator,
A terrible snake and real long
A wild dog.
A good elephant,
A strange horse
A yellow bird
Just a dog

To make the list mpre interesting we went back and
thought of some adjectives, so that. instead of cat. alhiga-
tor snake. we got big giant cat. mean alhgator. terrible
snake

Such a list lends itself to the making of a book

Steps in the making of a book

1 Matenals needed paste board or card board or poster
board glue, tape, staples. yarn or string. construction
paper Binding can be as simple or as complicated as
you want to make it Use whatever materrals you have
at hand The back boards and spine of the book can
be covered with cogtact paper or wall paper or fabric
"1t ajl the chiidren in your room are included, you might
end up your school year with a hbrary ot chiidren’s
_books—books written, edited. bound by children

0
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2 Place the backs about two inches apart and measure
string, making certain the string i1s the proper length

3 Punch two or three holes through' the pages of the
manuscript arid tie the string in each hole leaving equal
amounts on either side of the knot

K =

4 Y
4. Place your matenial. paper or whatever you have de-
cided to use tc cover the cardboard. under each board
and cut out-around the board leaving enough material
te wrap the edges of the board Paste the matenal to
thé board and press '




5. To cover the insides
of the boards use a
piece of colored paper
and paste in place over
the edges of the mate-
rial

6. The boards are ready to
be joined with a wide strip
of any suitable tape (book
Qinding tape 1s best).
Press the tape to the out-
side of the boards leaving
about an inch

7. between the boards for the manuscript Br?«g the
edges of the tape aver each end and press to u‘)snde" of

cover. Place the manuscript .

to this tape spine and press.
Attach the strings to either
side with additional strips of
tape. You have a bound vol-
ume.




A LANGUAGE COMES ALIVE IN DRAMA

With abundant talk and encouragement Marcia, David
S. Kim, Earl, Shelly, Eva, David L, Penny, Kent, Allica,
Dewayne and Tina composed a play This group of five-
year olds had no trouble coming up with ideas for the
play They were not sure what a play was, but they wanted
to try one

A\ %

In such an undentaking, | found it necessary to follow
the children rather than to ask them to do this or that
A child would come up with a line and then with question-
ing on my part other lnes would follow from other chil-
dren In this particular kindergarten class we had talked
a great deal about animals Here is the short play It is
_not an accomplished piece, but an example of a first
effort with no revision after performance * | typed the play
and mimeographed it for the teacher with these sugges-
tions' If you are able to involve older students in your
classroom, have them practice the play with their teacher
and with you Let your students make the masks and
the scenery Ask the older students to come Into your
classroom and give the play with you acting as the mod-
erator When they have finished, ask your students to
complete the action, suggesting lines to the older stu-
dents Bring all the characters onto the stage (the rug)
and let them discuss with your students what 1s going
to happen,-what has taken place. and ““What would 'you
do or say?”’

" Mrs Brown s Kindergarten Class Spring Creek Schoo:

64
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THE ANIMALS

»
Characters  Boy 1, Sriake, Monster, Boy 2. Ljon and Tiger,
Monkey, Gorilla, Girl, Mama Snake .

Setting: The Woods

Scene One: Two Boys are walking thrugh the’ woods
Boy 1: I'll climb a tree and stay away from all the animals
Boy 2' I'll run away back home:

Snake (coming out of the weeds) I'll bite you'! S-s-s-s-S-

s-s-5-5-5-5-s-s! Snakes can'chmb trees.

Boy 1: Get away from me! I'll chmb another tree (The
Snake crawls away, but a monster jumps out from behind
a tree) .

Monster- I'll get you I'm gonna get you'

Boy 1: 1 will throw a knife at you. If 1 were a witch I'd-
light up a big fire, get some on a stick and point it at
you (The monster runs away )

Boy 2 If | had an electric airplane, | could get away
I'll fly in a helicopter if-] see a lion or a big tiger. (A
lion and a big tiger stick their heads out of the tall swamp
grass)

The Lion Gr-r-r-r-r-r-r-r-r-¢-r-r-r!

o
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The Tiger. Gr-r-r-r-r-r-r-r-r-r-r-r-r!

The Morfkey (running by) 0-0-0-0-0-0-0h!

Scene Two The Boys meet a gorilla

The Gorilla I'll pee/ you like a banana 0900-0-0-0-0-
00000/

Bdy 2' | have a scary mask and I'll scare you!

Boy 1 I'll put’ on a devil mask Itkke my brother's. (The
Gorilla runs away after Bo; pulls out the mask and
puts it on )

Scene Three A girl joins the boys
: A

Girl. Get off that mask and go with fﬁ'é?:bnﬂhg things!

Boy 2 Yeah! I go'_one way.
e .
Boy 1 I'll go another way You. two, go together

Grirl. I'll go by myself

1
Scene Four' The Girl meets a snake and its motheg
Snake [I'll bite you /

Girl I'll go get a gun and rea//;/ shoot you!

Snake I'll run home [I'll tell the other animals to run
home




Girl- You can't stop me from kifling you

Snake- I'll run away and tell my Mama Snake to come
eat you. (The Snake rums away and as the Gurl starts
to leave:) i )
Mama Snake: S-5-5-5-S-S-5-5-5-S-5-5-S/ ! . S
Girl S-s-s-5-S-5-S-S-S-S-s-s-s-stt+(They stare at one an-
other.) Please can | be your friend? . :

Mama Snake S-S-5-5-S-S-S-§-5-5-5-5-5-8 -~

Girl- (Class completes the drarna)

@

A CHILD'S POETRY IS A CHILD'S
LANGUAGE )

.

it beh()oves a teacher of young children to take dictation
whenever possible, to use this material 1n the teaching
of reading and.in the honoring of the ¢hild's language.

Here are a few sampleé of children’s language | wrote
them while sitting in a classroom of five-year olds Notice
how exciting and fresh-sounding the language is.

Me and my brother Mike went out in the woods
and saw the same snapping turtle When Mike
" was at school, me and Mama ‘found a yclicw
" one n the yard two parrs were travelling



Dad pulled a whole spine out of the trout fish’s
bone That was 1ts back bone.

Tigers, elephants, snakes, alligatore. frogs and

roosters—theygetin their thing, their barn, their .

cage when /t S snowmg

.

¢
" 4
Beast—an animal, a biganee. _

He drinks milk. f‘ie likes cornbread. I didn‘f
name it yet. The teddybear 1s blue with & red
face. You know where | got 1t? At the fair. 1 won
the teddybear and g fish, but it died. Them other
people put green water in there and it died. The
teddybears go out and play in the yard. They
ﬂde bicycles—up and down the pasture. They
@0 to the barn. Horses live in the barn=a whole

- bunch of horses. | had seme but we glve them
away ) ~ )

.
e .

I R ‘
’ .Cows run n the woods: Black cows run when
yoa get close to them They eat grass.

~

, o7 '
With repetition: some questnonmg on the teacher’'s part
%oncernmg the child's feelings, and the exéiting Ian-
guage of the child—a poem s made. .-

s

]

In another kindergarten class, | conducted pncturé inter-
wviews with ali the children in the classroom
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| took paper, markers (large ones and small, ones—we
‘ all write with different instruments, | aliowed the children
) . to select their own), and three ‘questions. -

My first direction.was' Draw g picture of yourself, Yourself
right now, just as you are

- L4

[y

&

»

Then, | asked three questions, and recorded the re- -
spOnses - . .

1. Tell me about §bur bncture.

o~

¥ That’s his panis hirt His two eyes and.|

TBhase

-

3. How do you feel? - . § A
Y | teel happy. ) | CT ‘
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Ed. age six, was asked to come back the next day. Today,

he took the larger marker so the next day, | asked him

to draw with the smaller marker to see what differences

this would make with Ed. He was very comfortabie with

the smalier one and his picture of himself was stable

- We decided to talk some more and to “tell me a poem
- about your picture—what are you doing?".

[ 4

MY BICYCLE

Riding bikes
Feels like riding traing
Long, long time ago *
| was setting down
And it ‘went through some woods
. . (the train). | looked around -
I saw some wooden Indians,
. a house that had cowboys outside
and then we went back.

9

I

. The wind is just like cold.
. It makes me feel good— , ) <
Just Ifke the moon

[

The dialogue between Ed and myself turned into his
poem | have not alfered any of his words or edited the
words In any way other than arranging them in lines as



-

-

he spoké them to me This ling arrangement made sense
at the time he said them.

-

Here are other poems written in thle same manner * | think
this kind of poem writing 1s very exciting—a kind of bqu-
ing between teachrer and student, between adult “and
child.

’ . B L‘
THE LAUGHING GIRL ' ,
She's laughing -
She said, "It's funny \

. It's a good day."” -

The wind blew her hair -
! And she laughed.

—Rhonda, age six

“Each cmid was asked to’ title his poem and to read it w:'fh, me
* . Some children may want to memorize their words



AT THE LAKE

-

Ride rides!
Swing high! *

Go up high!
Go down fast'

1 splash in the blue water.

" | see fishes swimming.

| see waves making noise. N

2

Swim in the bottom of it
And look for gold

%_Floyd. age six

W



ME AND SANDY Aﬁ) LAMAR

Sandy'comes over

When Amy’s not there

She brings Lamar over .
He's Sandy’s brother

Me and Sandy play
We are the robbers.

o
Lamar shouted, “Hey!
What'd you do that for?”

Me and Sandy pléy Jump rope t
Sandy leaves me
/And I go in to eat supper

| feel a httle bit sad.

—Kim, age six
[

BN




THE TEACHER MUST BE OPEN TO THE
POSSIBLE

Bill. age five. brought an assortment of dough models
he had made and®s mother had baked | asked him
&0 tell me abdut each of the items He asked to draw
them. One, he called "man in flowers” | dasked him to
tell me a poem about this particular one He “agreed

THE MAN IN FLOWERS -]
/
The man in flowers
1S sitting down.

He's thinking of spiders

They got legs. ' 4.9@
lots of legs ¢ g )
And on their stomachs G a

‘they make their nests 0 O

The man in flowers
1S thinking he's in the army

He thinks he’s gonna get shot
in the head.

‘ The man in flowers
Is gonna get up and go home




Erom the\stlmulus of the child's own dough figure. he
tashioned a poem of simpie profundity *

4

A POEM IS A TOWN MEETING

Group Poems were substituted when there was not
enough time to have individual conferences with each
child The Group Poem turns oat to be a kind of town
meeting requiring thought and participation. It focuses
again on the children’'s language.

The teacher's job 1s to mold the various ideas oftered
into a poem through several steps group discusston, vote
on topic for poem. hines suggested by the children are
recorded on the board, tlass discussion on form and
manner 1in which the lines will be incgrporated into a
poem

FOG

€

Peeping through the covers at the fog
While the smoke flies thfough the air—
It goes out the doors, in the cracks
And through the moving elevators
Outside. where the sun burns it up
The wind moves very slowly

It 1s water. 1t is air, 1t 1s fire,

* I have read Bill's poem at several of my poetry readings It moves
each audience It is unexpected. Too often the adult world does not

listen to the insides of the child




It ¢s smoke It's a ball of wind
Where the sun burns the sky

This poem was composed on a rainy day by a group
of thirty-three second graders It 1s their poem | acted
as recorder of the lines and as moderator in the class
discussion -

Playing with words, hearing them spoken aloud, seeing
them written down and realzing that they themselves
have made a poem creates an atmosphere of dehight
among the children. within the classroom. (

N

In his book. Wishes, Lies and Dreams, Kenneth Koch
tells of his experiences with what he calls ‘‘Class Collab-
orations’” where each child i1s asked to contribute one
written line and then the collection of lines 1s read aloud
asapoem Thisisone possibiity In another. a classroom
I visited. the teacher had the children to write poems
for special holidays She would ask one child to give
her a line and then the child who could think of a hine®
to rhyme with the first hine would give her his line, etc
It is important for the teacher to take the method which
works 1n her classroom

I have found the Group Poem to be avery good beginning
for aimost any classroom n the elementary grades Here
_are other examples St

L4 -
-

A kindergarten Qroup poem. wntten after they had hs-

)
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tened to recordmgs of whaies. | began “Tell me about

— A
the whale . ) \

THE WHALE -
.8 .
The whale 1s bigger than this room.
< About two thousand inches !
<~ He eats Iittle baby fish
v . When he i1s hungry. For lunch,
- He eats fish and bread.
People throw the bread in
He pops his Ittle plug out
And water will come out :
He will ind his way back home +
He live's down at the bottom \ X
Of the sea 1n a cave c o

The whale stays around ' ¢
After supper because he 1s lazy— - . ’
He's just lazy When he gets lazy NG
He goes home and takes a nap
.And when he gets good S LA
He goes out and plays: :
{Are whales dangerous?) ~ -
| know the name of a whale '
He's white and black
He's a killer wirale .
in a second grade ‘classroom, | read some children’s .
poemsfrom Richard Lewis’ Mir@acles concerning weather
| had chosen these poems because of the foggy mornthg
outside the classroom The circus was also coming to
fown We combmed these |deas and the c‘mldren spoke

this poem ) 4

* -




THE CIRCUS IN THE FOG

» >

. Jump off a bed'
Jump.on a lion'
Lions and tigers wrth fog on their noses,:
Jump on the ce///ng and walk upsidedown

, Ride a canmls
Ride on the high wire across the wall into the
town. )
Be a clown in the fog-— . DR

Use a flashhight!
- Pull the clown ciothes out the elephant’s trunk
Jump on the amimals and ride around.

Be friendly with them

And love the tiger

A group of first graders wrote about elephants

TRUNK, TRUNK

The ones with tusks

Suck water up their pink, soft noses—

Elephants do Do you? -.

They wash themselves with their grey noses.

They spray cold water with their trunks.
) And n their dreams they walk in ponds
Every group of children with whom | worked was fas-
cinated with snakes Here are some of their snake poems.
The poems are made from ‘questions and answers. |
voiced the questions, | wrote the responses together as
a poem The only editing’ going on In these poems is
the decisions of the children—which hnes to use If a
child had volunteered a line and the rest of the class
dldn t'like 1t, | wouldcome back to the child asking him




to give us the hne again for now | thought it was the
time to use it, or 1 would ask him to give us another line.
"Sometimes | would combine two lines into on€ and write
this line upon the board, then turn to the ciass and ask
if this was the right 1dea, 1if this sounded. better, or was
it better to make 1t two hines. | usually ended .up having
to erase my edltonahzmg \

Except for “The Dirty Worm”’, all the following sr)ake :

poems are by second grade classes. “The Dirty Worm™ ‘. 3

was written by Tony, Mark, LeAnne, Mike, Keita, Kathy,
Lisa, Donna—children from an elementary rémedial read- |

~Ing.group
- " EHE-SNAKE-THAT SINGS. . .

- %
R - . - ’ - -
S-5-5-5-5-8<8, the snake sings . A
with & humming sound. -
He couldn't live under a.boulder

In the water, -under the ground

Because the dirt would melt away, ' AR ;,

« The water would sink his hold in—
He wouldn't have a way te_get out

. i
i

A SQUIRMY, NOISY. SNEAKY SNAKE

Geese, cats and snakes'go S-s- s-sf§’ - L
Herbie the Snake chmbs trees—orange apple
and peach.

" Goosey the Goose protects her eggs.
Mitten the Cat takes care of her babjes
' - _And Herbie Reeps his 8ggs warm .

Snakes, cats and geese swimin sm/ dangerous
lakes. . -,

—




COPPERHEAD

A Snake with orange, black and white
Smgs in the morging. the evening and at night
He sings s-s-s-s-5-5-5-§:8-5-5-5-5-5-5-5-5
Inthe morning, afternoon and inthe dark mght

THE DIRTY WORM "

The dirty worm digs holes,

g Gets dirty, goes swimming,
Gets marrigd and climbs on the grass.
The dtrtyworm gets stepped on.

. He d:es

~ * s 4 " - 47

THE BEST WAY IS TO SAY AS MANY  »
POEMS AS POSSIBLE’ o

R

Choose some b00k of chlldren s poems siach as Mira-
cles, or Here | Am! and read poems Trof these to the
" children in your classroom, read title and ¢hid's name
and age—choose poems written by children whose ages
approximate the ages of the children in your room.' The
next step' You are poets, too. Let's write. (Verbatzrﬁ‘huo—
tations from the poems the children have heard are ge-

tainly acceptable.)
. i -,

Choose some books of strongly rhythmed pieces such
+ as The Tall Book of Mother Goose or Roethke's | Am!
" Says the Lamb, picking up on any Interesting rhythms3
in the children’s wntmgs and the rhythms in the pypinted
poems.

1) -

/
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' Basic rhythms are 1ambs and trochees
x / and / x. These are the basic rhythms of the English
language. Other common patterns are x x / and / X./.
Any time a child 1s asked to write about his feelings, he } -
witll, iIn most instances, produce a part o} humself, a sub-
stantial piece.

OTHER GROUP POEMS, POEMS
WRITTEN BY FIRST AND SECOND
GRADERS ]

ANIMAL DREAM ‘ o

A purple square dachshund
With three eyes and a round tail
’ Was chasing some cars
o The dog said, ‘“‘ruf, wolf. er-er-erf,”
as he cased the blue and black Chrysler.
He jumped on a brown automobile:
He jumped on a motor cycle
+ And took off .

GOOD NIGHT DREAM _ : :
‘ Open the door, go on out the door,
Walk in the snow, walk in the pasture,
Walk in the school. We will write
- Sentences, McDonald's, scribbles
And "Go Home" We go to the bus stop,
We take a bath, brush our teeth,

Say our prayers and go to sleep ’




THE LONG-LEGGED SPIDER - T

Creepy Crawly crawled wway
Jo catch a fly eating lunch
She layed an e g .
" With thousands of eggs and spiders inside.
“Lay down the drawbridge fly,”’ said the spider.
He said, "“'OK" and flew away.
“Goodbye for a year," said the spider.
THE SPIDER IN A JAR .. -
The spider writes his best friend’s name —
His name is Spark.. ) .
* Heis covered with spots,
He g/ows in the dark,
SRR - He hunts for bugs or goes to sleep,
~ He dreams about his friends.

¥ THE DEADLY'SPJDER
R -* Black widows are usually b/ack C e
Or about brown N
_ L They arg black oo
. With a red spot on their back .

His back looks like a black nbbon N
Like a car tire. :
At night he makes a'web like a ba// -

-

. With des:gns a// over. $?
Ny YRTLE THE TURTLE ‘ g
iR - Mi?t//?a\srays oyt of the water -

o She cleans hous ‘ .
¢ W cleans henéel/
With her soapy pail -
Sh  1BQPs the floor . .

v Withyher litle tail ™~ . - _ g
P Befpre she goes to bed— ‘
L Shﬂ covers up her head

7/ i ' \‘ ' 82 . -
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She dreams. of A -
a fish and-a fly
. a waterbug and a spider
And a big, old, black mosquito
Who says,
“Get to work
And clegn up the housel™ - / /

* . THE BEAUTIFUL GREEN WORLQ.

We like to play in the yard, . 4
The school, the playground
We like to play school.
- We like to play hopscotch
In the green grgss where flowers live

TABLES AND CHAIRS

>

DAYS OFF , o -

When the lights are turned off

The tables_and chairs dream

They are going away to the woods
They go into the’ground and find

, Roots and worms, sand and dirt,

- Snail$ and snakes, and ant holes.
‘Theehop man chops them down
AMY takes them to the hause
Where they maRe wood:_ N

Dogs sleep all day.
Cats play all day
Sometimes a. day seems forever.
Puppies jump on company . .
The dog 1S new—he, doesn’t know.

Cats jump on other cats—cats fight inside.
Dogs and cats go on summer vacations to the
¢ lake

-



S +
. PILLOW

White chicken feathers |«
. Laying on the ground,
) Turning different colors—
Gold, silver, -gray and brown.

Leaves and feather look alike.

When they're stacked together .
There’'s a whole bunch of them

And they're shaped like a leaf.




Q
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: E )
People and animals are alike , ’ i
If you see them run X
Through the night -



. - ,'

DEVELOPING - &

v

WRITERS

Stepping from Self to Others

) Q ‘ ,
o




. .invites the reader to become the !of the poem
4

Developing Writers
Sensitivity to the world around us 1s a quahty of hving
which 1s often forced out of us as 1t i1s develeping, or
itis a quality never learned Until he tearns his grammar
lessons (and often after the lessons are learned) a thild-
says "ME"" first! Me and you, me and my friend, me and
my sister .

We have a difficult time stepping out of ourselves—wit-
ness this attempt

’

| WROTE A POEM

1 . .
Once there was a cotton patch
> And.at was a gdod patch. too—
Only if it was still there. T
-4 2- . g ’
A cotton patch—Iittle flowers’
- We played.hide-and-seek. _-
- « |*hid behind a bunch of branches
With cotton on 1t
3 - /
I love cotton so very much
And | wish | was 1t

—Jay 'Webb.v age nine

I 1s important Most important We tend to identify, to
relish books written in the first person ¥he poem con-
taining / becomes the reader The / allows, pafticipation,
- . . 'a ‘
”,
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3.

For a child to write, he must be given the freedom to

write his feelings and to write them poorly to misspell,
to forget his grammar rules. It is easier t© say to the child,

“Now, today we are writing, using this formula, ‘| am
because __ ', butitis much morerewarding
for the child and the teacher if a bit of frustration is
introduced: Today we are writing about feelings How
de you feel?” Asking the child to come up with his own
form’, his own word and line arrangement; giving the child
some responsibility Otherwise, one ends up with thirty
Itke-poems, a boring sameness. If the teacher 1s aware
of the frustration toleration hmits of the children in the -
room, he can give aid to’those children who have a very
difficult time with their writing—not with ideas, but with
the skift of putting a word down. After asking. “‘How do

‘you feel?”’ ask such questions as, ‘“‘Have you ever felt

trys way before?” “If you are sad, how sad are you?"
" you are happy. how happy?"’ “ls there anyone or
anything in the world which feels ike you do?"" ‘“Let's

wnte a poem Tell me how you feel
c e .

Suppose a child wrote

-

| am tired

)

Follow this kne with, “How tjréd are yo'u?" “What do
you do when you are tired?” s

-




I'm tired.
| could sleep

A hundred nights at once
Could you sleep that long?
Could you? -

—David P, age nine

““When are you happy?"

It's a good feeling—
When the teacher says.
. o “You may go out =" Or
“You get an A-on your report card
Getting arabbit, or .
- Your dog having puppies Now,
You are ten years old—
It's a good feeling

—Tammy. age niné

Often, 1 suggest to children they put a frame around their
poem Tammy chose “It's a good feeling”’ —this framing
of the-poem gives it shape and sets it apart as a com-
_pleted piece. a record _ - - . .-

. I don't feel like anything—
Just plain nothing,
| feel Itke nothing,
Nothing at all

—Hilda King. age nine

A very simple statement of boredom, of ennui, of transi-
tion, of feeling hike myself—the ambiguity or connotations

+ of the piece make 1t a poem; the repetition of “'nothing"".
the honesty‘of ‘the emotion expressed

{
90
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| Other feeling poems:

| feel Iike a passage way

With people walking along me

When | eat. | feel like lots of dramonds
Sparkhing 1n the cave When | go swimming
In the ocean. | feel ike a frozen ice cube
~Link M . age eight

I have a feeling for a watermelon
I have a feeling for a pony

I have a feeling for a fish

I have a feeling for animals

I have .a feeling for a boy

I have a feeling for a dog

I have a feeling for Daddy

I have a feeling for Mother

I have a feeling for everything
The world makes me happy
Everything 1n the world makes me happy
Yau can st in the world

—Paul C . age eight

I want to get away from them
- | want to get away , ‘
I want to go to the mountains.

—Dewayne G, age e/gﬁt

-Awful! ,
.Makes me want to go tp bed.

In bed. | would play with monkeys

They go to sleep They dream

Qf other monkeys playing in trees

If | was a monkey | would play in trees.
Play hopscotch and jumprope

When | was born | wished | was a mo;ﬂéey.
—Joy. age six

-




- -
v

| AM GOING TO CRY

| got a spanking and | cried. .
Tears game from my eyes
| went outsi ’de and-played
. & King of the Mountain | played House.
And | get dizzy on a high hill.

—Group Poem. Elementary Readmg
FEELINGS

I would like to be playing cowboys
Cowboys kill people =
It wouldn't feel g%goﬁe killed.
[ wouldn't like to iHed. But
‘. I wauldn't kil nabody——
Just shoot ammais except horses
| wouldn't-shoot, ther.
' " - <1 'wouldn't sticot nothing like a horse.
* _= <[ would nde a horse to home.
& 0 - would keep it gn the Point.
. - rd give it water and feed every day

. —Bully. age six

FISH/NG _ J
j oo Fishing 1s a fun thing
o ", t’s the happ:est thing

- If you catch c;me . a
. I hke to catch ﬁsh )‘

—James szjh, age nine

I am_glad | am in my famify S
{ love my sister
! love my daddy - .7
I loye my mother ) ’
_ {1ove my dog o
>, T My dog is b/ack and whrte

o~

\\ f
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Irv the claserOm the.re are so many thing$'to learn we
do not have time for feelmgs*or very httle tinie Ghildren
soon fearn adults have a difficult ¥me with feelings,” and,
adults become nervous when & child ‘expresses feelmg‘s

. contrary to the ones which the .adult thinks the chidd

should have. Wouldn't the world be @ much more or-
ganized place if we were all stoics? -~ *

O -

-

. Emotions, feelingschange. They become fixed only when
the organism has become-inverted. Children, if you can
. observe them before the prorcess of inversion has taken
over,_acknowledge this ¥act—they,car fight with another
£hild one minute and the next mofent be best ottnends

the chnld s feelmgs are’ more concentrated than the J

adult s for the adult has learned, to * contro{" hlmself

“If the child 1s to be a heaithy adult he’must be allowed

ta express his teelings—if not In teanng up the room,
ui!':,éq, in"painting, m words. in poetry, In play in‘games.
“Play i1s the mostamportant activity in a- .child's hte—here_
. he creates his’own universe and peoples it with his char—
acters "All art'is play - e -
. N . ’ ) . . .
/ LONELY ' '
I am fonely
! never stay at one school  * .
For more than two years
I am lonely.
I miss my old friends
I am {onely
There 1s'nothing 1o do Co R
Without friends SRR

.




HOW | FEEL

- .o | feel sad and lonely

| feel sick

Sometimes | wish | was dead, dead, dead
I go to my room and lie down on my bed,
My bed is soft. my room is pretty

. If you've ever been 'this way
N You know what | meari

It a child 1s alfowed to fee(l.,f) experience all the emotions
openly, then he does notpegrudge others their feelings

" and he can “feel” for others—not a pity and sorrowing
for, but a steppmg out a

ME

N | am me
| like things
o Like rocks ahd stars
" And animals .
ldo. * B .

—Shﬁcm Brady. age e:ght ' ‘,

A steppmg out, a feelmg for,.an experlencmg otthe world
around her The child can look at himself again and see
how beautiful he 18
¢ 14
. My éyes 1s like a sun
‘ My eyes can see a long ways
' My teeth 1s hke ‘white stone
. . It doesn’t care what | eat -
My sfomach hurts sometimes : R
When | eat too much— '
Thgt 1s"'when my stomach hurts

. e
- .
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The child can. from himself, Step-out to others So, the
teacher who is'wilhing to follow the progression from self
into self to self to other will be rewarded for his efforts
Without making any kind of lesson out of the journey,
the teacher might at-some point in the school ygar
present the child with copies of all these poems (those
recordm*thns). legitimizing all these emotions

¥

-~ [

~

My nose 18 like two tunne/s
Go:ng In & cave

¢

MY FRIEND

If the child 1s having drfﬁcully with a partncular feeling,
then. as teacher do not erase the feejing, but teach the
child how to play with the feeling—how to_subdue the.
‘feeting and turn 1t into semething more than explottation

My friend is very funny.

\ He 1s very smart.

a
]
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But when he is lonely.
He lies ih his bed

. —Eddy Lane, ade nine

o
I have a girl friend. N,
" She told me how to swim
And | loye her for it.
| told her how to ride

.~ A motorcycle and | showed

Her my friends | love her

n-.-E/:ff Dunn. age ten

!
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Ml

. . Down ™
s oo Down -
' Down ;
‘ That’s what | am ) : -
: Down '
Down

’ Down

e Down. in the blues

| wish L. s
i ' | were =N
. Up
Up
FoUup
High ~

—Tammy Wagner, age nine

Playmg ‘with the words, playing with the placement of
the words—Down 1s a fun-sad poem. This procedure can
be gimmicky; that is, playing with the placement of the

words, so don't overplay it (like alliteration, like rhyme,
it 1s both very easily done and dope poorly). Ifthere is
a blace for feeling in the classroom and the chid’s emo-
tions are acceptable, this legitimate person will, in turn,
tegitimize ‘others

-

g "LLOYD <. ) : ,

| like Lloyd. ‘
. | can hold him

| can feed him

“ When-I talk to him,
He laughs. Lloyd is crippled.
He still is good

—Gayle Smith, age nine

O 96 H

ERIC - SR




~

THE WORLD AROUND US -

How does a child see the world?

You can love persons
You can love a dog.
But most | love

The Iittle bird

That sits on the wall.

—Steve Keefe, age ten

The trees the bird thé animal,
I love them most of all,
"But more of all of them together,
| love the glowing stars
-

—Karen Roach, age ten -
Here, 1n two simple poems, Karen and Steve have
touched on the importance of ammals for children. In
Steve's poem, he has given a concise statement of the
wonder we experience in the face of the wild ammail,
of the untamed pieces of our worid. An excellent way
of initiating a conversation with thildren concerning ani-
mals is to relate experiences of yours from the circus.
“Why are animals taught tricks? Why do we cage animals
‘and put them on review? Do we attempt to make animals
behave in manners which we find acceptable—behaviors
approaching our own? How do you feel about animals? -
- Let's write a poem about our feelings for animals, any
arumal, or a special amimal. Do you have a pet? Maybe
you would like to write about your favorite ammal?”’

’




When | ride my horse

| feel wild | feel more alive
When | am niding 1n a freld.

| feel free—as free as the wind.

—Donna . ST .

.

. Once | had a dog, -
T But now | forgot his name. ,
’ | only had him a-few days
) | had to give him away
* But now | have some cats
- And now | have two friends.

. . /
Children move from themseives Into other worids—into /

the world of amumals, into the world of things, Into the /
world of friends.

MANY THINGS T o ‘
- .

| have many things

Like toys. | play.

and play with them.

But it 1s not without my friend

to play With me. She 1s my best friend.
o Her name 1s Carol

—Glenda K Best, nine




Now, isn’t it necessary to give the child some structure?
I think 1in mQst cases it is preferabie to aliow the child
to structure?mis writing for himself The teacher does not
abandon thelchild, but rather.than tell hym what;to do
with his poem, the teacher serves as a guide. Helping
the child over rough spots, asking questiops about wh~at
the child has written so far and gwving suggestions or
cues One does not necessarily improve a skill by repetf-
tion alone—write, wrnite, write. There has to be some
interaction with the people around us for our Skills to
develop -If the teacher prepares the proper atmosphere
(a general feeling of acceptanice—of what | say and do
1s important) then many chiidren find 1t advantageous
to discuss openly their writing as they work on it, sharing
problems and ideas with their peers and with their teach-
ers.

Another possibility for the human-animal attraction is to
ask the children to pretend they are another animal, any
animal—what would they do, what would they want, how
would they feel. This 1s an opportumty for the child to dis-
guise himself in the guise of an animal.

-~

MY HORSE

I am a horse /
| Iive where there is flowing Water
And green, green grass There 1s a garden

One day. | gotinto the garden
And | was punished. No supper

That next night, | was out of trouble—"

| got watermelon
»

—Mike Clemons, age eight




’ A BEAR . / ‘ . ’ ‘ .‘ :

. "~ | am a bear
' I'm big and black
-~ . lam very fierce and mean
| catch fish and eat them
When | catch the fish
V .l feel brave. When | see fire
" | run to the other bears

—Chnis Curtis, age nine-

| AM A CAT - : ’

I 'am a cat. ‘
" My fur 1s brown ' S

And black and yellow

| run faster than a dog can

When | get tired | run '

Back n and fall to sleep

| am pure velvet sof®

When | wake up .

! run and play again A

—Debbie Adair, age seven

A DOG
If | was a dog ! would be nice
To my puppies. | would eat dog food
| would dream of my puppies T .
| would sing to my puppies
| would understand things . .
, 1 feel hot

—Dbdnna Kerbey, age nine

/ Suppose you could be another animal—what wouid you
like to be? What would you do? . .

- N e
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GREEN BIRD

If | were a green bird,
| would build a nest

And have some chilgren

| would teach them to fly

- Oné would be purple,

' One would be blue,
One would be green Iike' me
I would sing in my tree.
| live above a house, ,
Whete children play. N , 3
And everyday | would sing to them ;

—Sherr: Willis

A HORSE,
»

| wish | were a horse.

That cafi run faster than me
1 wish | were a horse,

So pretty, so pretty to see ‘

—Cindy Sanders, age hine

A RABBIT
| wish | were a rabbit .
So/ c0ulq eat some radishes : .
And | would hop o .
And | would nibble on a. flower * ° ' @

—Tina, age eight

' / wish | were a dog
and | had a million bones




/ would‘ ba4 all

| would rattle
and catch flie

When writing
things—

poems with children, | ask them to do two

1 Tell ¢ something | don't know

2 Tell if in a new or different way, in your way .

Don't repeat facts you have learned, but tell me your
. own feelings about what you are wnting To the first rule,
"'Te me somethnng | don't know''. Chris Walkker e

You didn't never know
.that the sky T 3,000 feet high .
| wondar if you let go a balloon”™ ‘
If 1t would-ever gef all.the way up .




.-~ Children often &nswer this first rule withinformation such .
* « as—"My name is Jane“Smlth ‘| bet you dldnt know, m ?\;
name’’; or “My phone numter is 462- 2126""; or “l weng
flfty-mne pounds

< -

h) ‘A e - {} 0“ - o .
We laugh and tell about ourselves I ask them, "I might
¢ not know these facts about you, but where could } find

) “them? Where could | find your telephone number" How
- could | discover your name?. . . .
I S 5
hd .
We can all dlscover these about each other, but na one
can dlscover sonre of your feelmgs some of the ways
e in which’ you se No-one sees the world as you.see * >
it~the world 1$> |fferen1 Iooks different to all the world-
watchers. ippose | asked about the air, what could you
tell ow, ontglve me facts, scientific information—I
can Iook thi mformatnon up, | can discover it. Science
is lots ofﬁm? sometimes, but this isn’t a science class—
' wére writing; about ourselves Can you tell me something *
é about the aif in a new or. dufferent way? How does the
¥ air mang you {eel?”
' ., 0. [ ) . ) .

' .
THE TREE o

} The tree 1s what makes us breathe'
‘@ The green leaves give uS oxygen. . ",
The sun hits the léaves : . :
And the oxygen falls off. " = %
You can’t see the oxygen fall, ' *
But you do have to-preathe it. . .

. - , » . -

(A

. “F —Roberta"l.eRoy &

%
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’

-Roberta’s poem is 4 listing of scientific facts, bL]t what

does she do in the fourth hne? '*And the oxygen falls
oft” This 1s an exciting restating, 1t's imaginative, it
makes sense and it arouses our interest. What.is it like
to stand under a tree and have all this oxygen falling

off-on you? - i

,
re

S

Children will naturally use -metaphor and simile, simile.
especially—it 1s built into the language. Simile- is the
Inngmstnc‘method we use to determine s€nse experience
We say thHis i1s like that, we associate. Metaphor_and
_simile, as terms, can be introduced to the children if you -
so desire, but words such as comparison or relation
:serve. | would often ask the children to tell me about
their relationships. They would tell me they had kinfolks.
| would respond, ‘‘How ‘are you related to the people
In this room?”’ A child might respond, “‘My brother is
inthis.room,” or *‘| have a cousin.”’ | then asked, "Well,
what7about the rest of you? How are you related to every-
.one in this room? How are we related to everything ig
this room? | used to be related ta beanpoles. | was as
skinny as a bean pole What "are we like? We are ke
something else Everything Is like something else.”

.

What 1s the globe Iike? L .




v
A
it is-round . : .

, What else 1s round?

A ball 1s round.”

What can you do with a ball?

. , $ .
) Bounce it. -
- VWhat would* happen If we were 6n a ball and someone 2
bounced us? .
- . : ,
A
k4 2 i 2
. . ,
. .
. . |
® J
L] ,
N l‘
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1 ' r
What is'the ceiling like? ¢a roughly plastered, ceiling)
It 1s rough
Bumpy.
Dirty

What eise Is rough?
The ground

IS the ceiling like the ground? Is the ceiling like a piece
of sandpaper? Suppose the ceiling were a guant piece
of sandpaper What would you sand with a glant piece
of sandpaper?

THE WORLD. A GROUP POEM (Fifth Graders)

JPeople are like Iittle spdcks in the mist Of a great
big ball -
That 1s full of magic and miracles.
The world seems like a head
» Twithing, whirling around the sun.
The world 1sHrg and round with trees and palms
And lots of peace, and fots of towers.
« The world 1s like a pin cushion _
And we are all the pins

106




This 1s ke that - -
This 1s that. .

NAMING ] " o .
How many namgs do you have for the things in’ your_~ -
world? . "t

Such a question can legd to the wniting of poems and :
to the process of thoughh(one does not preclude the

oth__er, neither does one suppose the other). Such adis- )
cHssion goes’

-
.

“Look around the classroom :

'

’i Find an object

« ]

This

=

' for instance -

s tg&m i . . . ‘ c
e Wiado we call this? '
7 ! . .

v _:A desk,

What is its use? - -

A2 : A
' . .
. .
B N

Ay




) ),
Then, could we cal it a construction area?

\/ﬁbm this jail?

if you turn the desk upsidedown what does it beépme?

' Wnte on it - o C o .
2 LS A
Can you do other thmg’s on i1y’ <P i’

s

Yes. You ca'!‘n bu:/d models on it.

Who sits 1n the' desk? )

We do.”

!

Do you always want to sit in the desk?

No. R .

*

Then; could we call the dask a prison? ' L
A jahouse. .

.

It 1s a kind of jaill, a kind of cage How do you escape |

v

If you were-td throw the desk across the room ST

»  Broken!

A missile. . : ﬂ . - o
it can become a missile. What 1S a mus.sne'? . o
This kmd of exermse with the studeqts can go from thns
Iabehng to other supposition. . ‘ R -




IMAGINING I 4 ;

- -

What wouid it be like to jump over the freeway? Suppose
" one were given a pair of springs for jumping over inter- .
states ' T

What would i,t be liketo fly undér‘the ground? Suppose
one were given a pair of wings for flying inside the earth

-

. aideeemionid it be like to live 1n a'world without schools? * :
se ope were given a permanent excuse from i
o ol . .- - - , A

a - A
. v -

if you were to wake up with ten elephants in your room,
what would you do?

i ) ‘ -~ . _ . l k \ y
Suppose you could ride down the road on a ’gold-plat'edz 7 -

motorcycle, where would you go? How would you feel?
., What would other people do-when they éaw you? C,




- ‘.
How many opportunities do you provide In your
classroom for.writing and speaking? It i1s no wonder so
many children canriot s ak coherent English, they
spend most oftheir time in thclassroom filling in blanks,
wrniting T or F, working in workbooks and histening ali -
day to someone say, "'Be quiet.” When | was a classroom
teacher, | had to ask myself, “Why are we doing this?
Am | allowing these children to learn, or am | simply filling
up my day with busywork activities?”” So, when a teacher
has answered me “Why, the children in my classroom
get all the talking they need outside the classroom—at
home, on the playground”, | am perplexed If this is the
teacher’s attitude, it would be better for the teacher and
the students not to have a classroom. For the important
thing here i1s not talk of itself, but the Yormation of ideas
with words—the teaching of #dhe thought processes, the
- enabling of imaginative expression by the giving of vo-
cabularies Simply talking géts us nowhere—we require
some guidance, some pointing.

. -

We say to the child, ‘Do not write, do not speak.” We
spend our time makingvup tests that are easily graded,
and oftentimes | have taken tests myself that were pre-
pared twenty years prior to the exam. *

Py

How much note writing goes on in your cIassroom” Ptrob-

ably some of the most creative wrmng;;‘n the school takes

place behind the teacher's back. If a child 1s to learn

to speak, to write, to think, then he must be allowed and

encouraged fe spend most of his time In the clgssroom
. ] .

-

&« »
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*

s

writing, speaking, thinking—writing his own words, his

own dreams, his own imaginings, his own idea$. If a child

is to speak the language, he must be aflowed 'and en-

coufageX to spend. most of his time talking. Once he

has done this and expression becomes so;.newhat fluent,/\
he is ready for the teacher. :

- o

/.

L]
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. Most\animals /
Are like plain old animals.

- One oq/y one arnimal
Is like a person.

K
A
e

O
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' WRITING WITH
OLQER STUDENTS

Middle School and
- Senior High Poets
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Writing With Older Students, .

WHAT TO WRITE |

3\ M
‘
-

The students will write from their concerns and feehnys
if they know you will accept any subject matter Students,

ages thirteen through eighteen, wrnite poems of love, *

death, conflict. They express their fears and. their hap-
pinesses In the school day, there are very few opporiu-
nities for the students to express their feelings. emotions,
desires—constrycting poems gives them a chance to deal
with these feglings The student says himself while hiding
within the poems he writes The problem then for the
older student i1s not one of subject. but one of language
-and form '

. s

in many instances, the students come through school
with the 1dea of poetry ds greeting-card verse. Poetry
with no form other than rhyming words (and the place-
ment of these 1s haphazard) and no sentiment other than
sugar-syrup Thefeatures of a poem, thoge differentiating
it from prose are ‘its use of rhyming words, its archaic
language fragments, its separatedness from hfe (from

thew hives) and every ine begins with-an-uppercase letter —— ———

And well this might be since therr diets in grammar school
have been one-sided. inane, often pious and platitu-
dinous. This 1s not poetry It might be callel verse, but
even that serves to elevate thiscrap .~ .

{ am of the mind tc‘j believe that if we are to emoy living,




we do not sugar-coat hife, we do not deny part of life
by never mentioning it We do not enjoy living by retusing
to live. A good poem is a piece of us Its neither neces-
sary to sit around under oaks chronichng our demise,
nor 1s 1t necessary to deny our demise. We can enjoy
our living by our living A poem does not need a moral
(as this 1s used by many) since a poem Is tnoral by its
nature

If a student trusts you, he will write his feelings And
it 1s necessary for the teacher to build trust and to es-
“tablish the possibility for trust Tf this takes place in the
classroom fthere will be no probleyn with the what of
writing ‘

; \

IMITAGON AND INITIATION

. We learn tl?rough imitation. We see what those around

us do, theniwe try it for ourselves This principie of learn-
ing I1s at work in the classroom as well. The best writers )
are the most voracious readers and vice-versa. |f we are
to wnte well we must have adequate and excellent

The problem of form, of putting ideas, thoughts, emotions
¥ - onto the page is given a partial Solution by models. |
found 1n'my work with teenagers, poets, such as Bogan,
Kees, Wilhams, Wnght, Patchen, Merwin, read many
times to them, reproduced in mimeographed form and

—men
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given to them in books offered excelient models for be-
ginning writers. Evidence this imitation of Bogan’s Train
Tune -

ROUNDING THE TOWN ' -t

Going round i
Running round Y
Turning round :
. Walking round
‘ Going to town
Town is going -
Lt Walking round
Round is rocking
_Rocking the town <
Town is rocking. . o
‘Rocking round -

—Lee Carr, junior high

The student poems will reflect their readings. If we are

~. to have good poets we must furnish good models. All

too often, the poets selected for literature texts are not

sufficient and oftenware infenor poets, and important

poets such as Bogan, Wright, Patchen are not.to be >

13- found. The student can move from direct imitation to
imtiation of his own forms through the use of models

CLEVERNESS AND_CUTENESS —-

Clever and inventive are synonymous in my head—a
clever turn. an interesting thing to do The ‘cleverness
should be toned down and sublimated to serve the poem,
but the clever student is the creative student. Cleverness
\IS often a good remedy for pomposity. The clever student
is the innovative student Often, the teacher's task Is to

’ S/

-

- 116

ERIC 118




show the student that cleverness by itself is only clever-
ness—the clever turn is the turn that-works in the poem’
Today, clevernes$ is often fought Many poets avoid what
. they tonsider to be clever | suppose it 1s-a matter of
semantics, but | consider the trait of cleverness an essen-
tnal one for anyone interested in words. ~ © ¢ -

’

Outeness—no! W,hule I was a youngster aII the teeqagers
around.me were.waying, ‘Oh, isn't that cute!” -cute was

. the in-word; then, somethmg happened the in-word be-
_eame mieaningful; then, relevant. t ina poem, somethnng
can be siily, can be crazy can be surreai. but it cannot
. =, becute

P

¢

I wish .
e wish Con
wishwell ‘
wish well
wish thoughtfully. . . .

These beginning lines of a poem by a hgh sghool student
are clever, they are not cute. They are interesting. What
saves these lines 1s their plain language, well used.

N\

Qo

GENERALIZATIONS AND THE SPECIFIC

The use of place, of the first persom, of local detail gls‘s
a poem peaning to the individual writer—these also-

’ able the reader to understand the poem to read the
. poem

117
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A cotton patch—iittle flowers!* .

We played hide-and-seek.

| hid behuind a buhch of branches
With cotton.on it F ’

/ Not— ) .

1

-

. “Cotton patches are lovely"”

'Or—

“The countrylls beautiful "’

Words such as #me, S/lencé. beautiful are difficult to use
and usually do not beJong in a’poem.

Allow the reader to participate inthe poem—do not engulf
him

WRITING WITH FORMULAS

I, personally, do not like rnigid formulas. | do not know

what a student gains from haiku or .cenquain other than

as a fleeting exercise These are stale, constricting rec-

.. ipes - There Is nothing invalid about constraint—trying

* . to write in 1ambic pentafneter can be a helpful exercise;

but | avoid the sonnet, say, uniess the student has been

_ tent with the forms of English/poetry; otherwise, you tend

- Yo turn many students away from poetry. The forms of

English poetry developed, over centuries in an on-going
process—if the form was made usable for the poet, he |

amended it in some way and made it his own My position

Is somewhere betwegn the one which believes you can-

not teach a person to write poetry and the one which
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gives the Writer a recipe for the writing. The following
are suggestions for wrltmg They have worked well with
jumor high and hngh schood students. These are general
guldes whioh the students and.l developed as we worked
together. They are intentionally ambiguous and are at
the same time adaptable to any student’s perceptions.

RULES FOR WRITING POEMS AND FOR
READING POEMS

e

i walked into many classrooms and directed the students,
“Write a poem’’. With no other direction or comment,
they wrote These poems (or blank pages) ‘showed me -
where the students were, what their conception ofa poem
was, how skilied they were m wnting. We then began

from this point with these guides.

o

1. Tell me something | don‘t know. Demand this of any
. poem you read or write..We think scientifically—this 1s
a hght bulb, its power source 1s electrical current, it is
a sixty-watt light bulb, it screws into a socket. How can

we talk dbout.this light buib? What can we say about
it that we do not know? |s the Ilght bulb hike anything
else? What does it remind you of? What does 1t do? Are
there other things in the universe which do the same?

&
.

Often students would be upset with this first demand—
““Something you don’t know? How do we know what you

1
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know?" Or, My narge is , my phone number

IS, now, yod didn't know that did you?" And _

| would respond, but where could | find it? Any informa-
tion about the world can be researched. Tell me some-
thing that only you know. Tell me your feelings. Tell me
your world. Tell me what it is like for you to be living.
Tell me how you see those around you. Talk about the

common things we have, but—
&~

¢
. )
2. Telﬂﬁ}gp a new or dlffereat way in your words In
the ciassfoom, we spent quite a while thinking of clichés,
of idioingtic expressions, of expressions we use, have
mcorpo ed 1nto our vocabuilaries without thinking about
them. Flel blue.” How can this be said in a new way’7

hés and pat phrases were accepted in the
awriting if he used them, but he was pressed
these differently with an emphasjs on an I1n-
vention gl words, phrases of his own. .

2
=
o))
-
=
(7]

~D
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What is this?

3 " ¢ ; ¢
Wheh some ongg has a breken heart, 1s there actually
somé sort of crack in the héart muscie? Why do we<
call this a broken heart? When do }/6u experience a
_ broken heart? *

-~
N

3. Does the poe}%w ring trug? Is it honest? How can you
relate this poem-tfo yo% exp! rience? We found through
the aﬁal’ysis .of @pula; S6T we became more aware

of meaningless generalizations. One song in particulat’
helped here. The song begins, “Everything is beautiful.

" Does thns”;ing true? Is everything beautiful? Is an
automobite wreck beautiful? Is flu beautiful? Could you
accept this stajement—"Everything is ugly’? But the
song's phrase c@tinues with *in its own way’’. How does
this qualificatiors. change the statement? With such dis-
cussions, we wefe able to move from generalizations to
specific descriptions of our lives. We moved from. state-
ments such as*'Freedomis ____ _ """ to personal expe-
rnences and obs%ejrvatnons. answering questions such as,

. >‘~ (} . o
“Whatis n like te be free?’ Li Chou Ching’s poem, “Alone
In The Night', {Rexroth transiation) Helped very much
with this point. z. - T

3

>
~

A poem rings tr'tfe when we say what we see rather than

Y




.

Y student.

saylng what we bdve been tolqﬁo_.see Thls rule in ao”

way rules. out f tasy ) N .
w ﬁ

1 4

e . -

4. Does the p&em say ariything to us today, heredin.this
om? We read poems aloud, we histened to the language.
We mnnfeOgraphed the student poems and read them.

Most of OUr time in'the classroom was spent writing and

hedring. f asked these questions: 'On what level(s) does
th;s poemispeak to,us’7 Does it speak to all of us? What
do#'s it mean to you?" IR this manner we were able to
hurdie ome of the time) the problems of criticism for
t th ents. Forthem criticism meant negation, and often

_ times it-doess They either liked something or they did '

not like-it. This is an honest response as far as :t goes.
| carried thls a step further, ‘without destroying thelr re-
sponsiveness, “Why do ycu like it?" ‘Why dd you not
like it%” o - ‘ »

L[]
v

Whenever poss«ble.glve the s;udents a varlety of poems
frorh which tocchoose. Allow thém 4o select poems which:
speak to 1hem Simply becauseé a poem is pnnﬁed ina
textbank“does not make the poem vaud for a cenaln

o]

. f".": - ‘ - ’ ,,1 )'

+ 5. Rhythm. | entered the goom speaking.in a monotone,
p'ronouncmg‘each syllab#¥ distinctly, giving each syliable
the same amount of time. We went from here, usually

0\

_, listening to favorite recordmgs and repeating snmplé sen~ -

tences in as many different rhythmlc patterns as we could
come. up wnth




/

’

It is rhythm that carries a poem to our ears. And it 1s
" «shythm that causes us either to shut off the sounds com-
ing In or to open ourselyes to the experience produced
by the beatings of words Rhythm was established as
the central tool in the craft of making poems. Silent
‘reading of poems i1s never suitable—a poem is made to
be heard*It 1s not necessary to go into meter and nea-
suring, although helpful at times, but it 1s necessary to
point out rhythmic patterns. if a stadent experienced
problems with rhythm, |-weuld ask the student to write
any liné he wished, such as "I don't know what to write™.
After the line was on paper, | asked the student to say
the line several times until he was able to establish the
rhythm of the line in" his ear, and then, to build asshort
poem around this first line and its rhythm

P

%

6 Metaphor-Image Rhythmic patierns are nottenough,
almost enough, but not quite sufficient How does one
express one's emotions and ideas in a poem? We ex-
plored. We attempted te say someihing in a new or dif-
ferent way, 1n our own words We tried for metaphors,
‘both powerful and simple -

The rain 1S SO f'unny,
Playing, splashing the pebbles,
Moving them back and forthM

Sounding like the sound
Of chicken frying in a pan .

—chk:é Johnson




. Seize me .

¢ ymprison me ’
within the lines @
or hold me captive
between
that | may hive .~
forever

—He/én Wortman

7. Mystery What do you understand? What do you not
understand? How many words do you have for one. ob-
ject? Do ‘we name our world in order to control it? Does
our language shape our thoughts? How can we, inside
the poem, communicate some of the mystery of our hives?

8- Humor—some quality of the absurd. We learned to
laugh at ourselves laughing at ourselves. We plaved with .
words and learned to enjoy the queer English langudge.
For instance, if you, as writer, are prone to mefancholic
subject matter, you can hghten or intensity your poems
thrgugh the sounds of the words, the plays on wérds,
turns and juxtapositions

»
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IDEAS FOR fHE MIDDLE SCHOOL

A poem is budt from 1mages Select an image. after a
thorough investigation into sense perception

How do we see? How do we hear?
What do we see? What do we hear?

¢

The senses receive information. but for this information
to be meaningful to the man, he must connect the infor-
mation received with the store of information in his brain
This 1s usually done through the process of speech and’
the speech connection is usually in the form of a simile
“The cloth feels hike a cat " -

Select any image With a group of junior high students
| choose “‘flowers of the sky . | asked the students to
identify these. to expréss-some emotion, and to relate
something they see at the moment or have seen. .

* Small flowers blooming
A happy feeling comes to me
A robin dashes by -

—Lesa Johnson

The sun shines brightly down upon the quiet
‘desert. o

The feeling of joy comes to me

My cat is eating a bird

—Shawn Collins -

A patch of lavenders 1s framed by white clouds
Against the pale blue sky

They are moved by the wind .
—Annette Allen

Ll
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The rain 1s beating down orf the blade of grass
I am sorrowful for it s
An ant 1s crawling on the brick »

—Annette Allen

A plane blocks the warm rays of the sun
I look up Something like flowers

Is being thrown out One of the flowers
Alights beside me | pick 1t up

It 1s a paper announcing

The Spring Sale at Rich's

—Twyla Greert \ 5
The clouds take the shape of flowers
Dancing mernily across the sky

—Fran Chadwrck

e

The clouds,
A field of flowers
Moving round the globe

—Karen Phillhips

Birds. the flowers nf the sky—

All difierent shapes and colors, -
Some in flocks, some aloney,

Some in pairs Beautiful wjld flowers—

Each one, a different story.

—Julie Alderman

a wedding with people throwing flowers up (angd
rice) : )

1n the sky everyone's happy throwing 'daisies
up

in the air yellow eyes and white petals




¢ »

a httle girl pigking daisies

picking the petals saying he loves me

he loves rne not ending on he loves me—
She just tossed the flower she had down
On the ground. picking up another

One to see If it ends upon. He loves me

—Wanda Clemons

Write about something you like to do Many times we
have the mistaken idea that poems have to be about
beautiful things such as fiowers, trees, birds, but they
can be about almost anything—about minibikes. about
auto races, about football. about car wrecks, about
school, about frogs Write about anything you wish, but
make it somethfng you hke

/ LOVE WRES TL/NG

! love wresthng—

The great feeling you get

When you learn a new move
. Or win a match, or get

A take-down. Wresthng

Is the only way

| really get pleasure .
. Out of getting tired. I

Or working hard—

Trying to learn a move -

Or combination of moves .

—Gary Smith .

I Iike to sit in a cool breeze

And feel it hit against my face

The breeze feels good—

Like when you ride on a motorcycle
Or sit in the back of a p/ckup truck -
—Bobby Martin

1
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‘ Read short Chinese poems to the class Point out the
ways in which oriental poets seem to juxtapose observa-
tions and personal feelings Ask them to observe some-
thing in the universe, and without using *‘l feel’” in the
poem, give their poems a feeling of depth in relation to
the object observed As in these anonymous poems

Even though the writers trust you, junior high students are reluc-
tani to sign their poems They are often worried about peer approval

128
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THE TREES

The trees are big and tall.
Their leaves die helplessly

WIND

The wind is howling through the trees
Blowing leaves upon the ground
Now. the greund 1s covered

THE MOON

The moon 1s like the roundest applé.
But then, 1t 1s also bright
But not so bright nor round as the sun

WIND SONG

A whispering wind
Blowing long and far
Throughout the land—
<\nd naver dies

t

SILENCE

| hear silence moving through the stars and the

planets,
The stiliness. the softnes$, and | gather
There i1s a movement among the rocks.
Moving around the sun like clocks
| see a man stasZing in the park
Looking at the sky
As if it were the last tame

—Jane Siviey

129




Jane signed her poem. If the teacher does not force the
1ssue, the students will begin to sign their work ;

One of the best ways to interest students in writing and
reading is to establish a hterary‘magazme written, edited
and produced by the students Itis. however, most impor-
tant that the students be given some help and critical
information from a well-informed adult | find it necessary
t5 make this statement after seeing some of the senti-
mental jibberish contained in student publications Do
not rush mto the publication of a iterary magazine—wait
until the students are ready to exercise some editing
ability other than seeing their friends’ names in print

r




ADDITIONAL POEMS FROM JUNIOR HIGH'
STUDENTS °
| AM A BIRD
| am a bird | fly high. low, around—
So. hold me. hold me and don't let me go
I'li never leave your -side
P for day or nigit

—Randy A |
THE BIRDS ARE THERE

The birds are there—
More heard than seen. -
Ltke a whippoorwill in the night

—Russell Carpenter

A LITTLE ROBIN -

There was once.a little Robn  + _ |
Who would always come to my window
And say "‘Winter is here " And

“I'm cold So. take me and feed me
Because I'm a hittle Robin *

—Edith Chapman
| watched the sun ghsten through the clouds
It was bright and blinding as it opened the day

It melted the night-con! ground
| rode by i1n a car

—Joey Horton




DREAMS

The wind began to blow
And | ifted up my head
,Then feit my body lifting
X Up, up, up

| floated to a farr

Where ferris wheels were spinning
| didn't have any money

So I landed in a seat

Boy, oh boy, how cool—oh!
To ride a ride for free

| float back up and land again
On another ride for free

—Marcella Patterson

A snowy hijjside 1s very still
Like a poet of water, unmarked :

ce - - - — --By-trees-orrocks, roads of peopte————— —— =
No footprints or sleigh tracks
Mark the white ground.

—Johnny West ‘ ' .

| saw a Iittle bird”
as it swept into the sky

—Karen




I'd"be willing to bet there are
Other things smarter-than us
By the way. have you looked under.your bed?

—Spencer Fjeld
SOCCER

! hke the sport of soccer.

| ike 1t when the cool air 1s blowing

And when the ball comes over the heads
| kick the ball into the goal.

MEN ON THE MARCH ’

Men on the march sound like the guns
On battleships in deadly cannonade

3. The sargent yells. “*Hup. hup. hup'" -

- While the guns go. ‘‘Boor.. boom, boom'”

School 1s a mosaic

Of good, bad. and no opinion

Each day all of us learn something new
Some like it, most don't

I'm’in the middle. /\

—Charles Steinhice

_ THE MOON

The moon 1s like the sun
Shining in the dark,

L'ke d balloon pitched into the sky
The moon 1s something beautiful.
Though many never know




THE RIVER

He fights a constant struggle for Ife.
Running. dodging through fields and cities,
Dashing across rocks.,

Raising a frightful uproar

The time 1s spent in vain. ..

For everywhere there are men

Who wish him dead, machines of death.
Pnisons of unspeakable horrer

So. helpless, he suffers .

A gradual and agonizing death

—Robert Wortman
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A WORD. WALL—
. A PROYJECT FOR THE, "HIGH SCHOOL
' CLASSROOM

T

1 Materials needed: glue, tape, scissors, newspapers,
construction paper, unlined paper, magazines use any
pictures and printed pages you have on hand Ask the
students to bring old magazines and newspapes irom .
home T

2. At vanous stores, collect cardboard boxes

@ #0

3 After showing’the students examples of collage, ask
each of them to choose paper, box and-magazines and
newspapers and 6egm work collecting letters, words,
photogcraphs ]

a L5

4. Attach these tq the sides of the boxes collected A
good idea 1s to have each student responsiblie for one
box—only the front side need be covered, the other sides

o~
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can be painted or left plain. Or a different poem-picture
could be attached to each side so that you could change
the boxes each day, producing a different word-wall. This
backdrop makes an exceUent setting for poetry readmgs
by yoyr students
. e .

v Y - ~ - r
- % { 1 Y
a5 o3y . ' !
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POEMS FROM HIGH SCHOOL STUDENTS

I WISH

I wish
wish
~wishwel : -~
wish well
wish thoughtfully A
that someone would notice.
Some one human being would notice me and
. my craft.
. Up beyond sparrows, up beyond just p/a/n sky ¥
- Why doesn’t someone say? “LoOk up thefe
Look how fast it goes How quiet it 1s.’
How, how shiny it is.”
I hope and dream and wish, on the ground.
,

—Vernon Adams y *

THE MOON

. The moon is round -
Round as the sun -’ . ~

THe moon i§gnot hot ‘ I

" But the sun Is. . ? -

-

- ' The ‘7noon~/‘s all alone
All alone in the sky '

? * P
The moon has known s_taré around 1t
.~ But the moon has light.
Oh, how good the moon [ooks

—Andy Morgan
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SNOW

The sun, a rising rose
Stretching, finally opening
Over the expanse of springs.

The rose; poutside the cell
Caught only by ghmpses,
As | jump to the window

In the winter, when it faces the window.

—Debi Shay

The blades o’f grass
Reach up like fingers
Out of the soft whiteness

To touch the golden sun.

—Cindy Brown

Last night small ballerinas
Dressed in white danced
To the music of the wind.

Today they are sleeping
And tomo;row—
They will be gone.

—Mark Lawforn

T -
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THE SNAKE

The dull tones surround us.
The continuous drumming
Sounds drifting through the mind,
Drifting through the mind.
Through the mind ' -

—Debbie Smith

Thunder of green
And the only thing seen

‘Are the streaks

Of the

Ak

Snake's r R
Red and white eyes Q ., -7
Constant in"motion :
To and
Fro.

—John P. Burns

THE RAIN ’ - .

The rain is so funny,

Playing, splashing the pebbles,
Moving them back and forth,
Sounding like the sound

Of chicken frying in a pan

- —Jacke Johnson

' »

Passing on your right, ", ey
Ygung man,

Is' a historical site

Classified as a pbint of interest _
In my yellow _manual. ‘ B

LY

—Helen Wortman

‘)
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The unsatisfied ammals upset me

Almost as much as those who are content

If | were there, in the places

Where flying popcorn and gaping faces

Always confront me, would | pace
Back and forth, or would | simply go
About my business? Which kirrd

Of oblivion would 1 choose?

Strange that | cannot answer that,

If | knew what | was doing now,
Sitting in class, confronted

By gaping faces and flying remarks?

—Eunice Belew -
Flow with the stance )
of t/ve wind,

Glisten off the rays

Of the sun,

Watch the spindle
As it still touches
The silky softi.ess of its length.

—Elaine Earhart

The wind blows scattering the leaves.
Snow falls.

Snow melts.

Seedlings bud.

Tl'(rearfh IS green

—Debbie Smith




In the early morning
A child dres
In a cold gtreet
And someplace, way
Over the ocean,
Some child won't starve,
Because | ate my peas
And carrots
| just read a story about
A war, and in it )
Everyone was killed
And when | got up this
Morning with the snow
Outside, | thought—
What a beautiful day
For going outside’

'A —Michael Roach

The brown leaves

Race past my house—

As | watch them tumble

Can | help but think?

Of faces and their possessions,
Minds dull and slow moving,
Fast and intelligent.

Some even going backwards—
- Against the wind,  *
Gentle leaves as they wander
Down the road.,

Groups banded together

By the wind. .

Quickly now they blow away.

| strain”to see them

_From my window.

—Charlotte Woy
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hy should today end? g%
Lain, spider web
in a rainbow of color,
rain fallhing in .
to the stream
The sun, the hght,
- warmth

It seems
- the snow i1s alive
with warmth.

—'Btfffy‘Hqge

,  The stars above shine brightly
Showing all the world
The planets
Which are so mysteriously unexplained

—Claudia H.

he sun &sses as the might .
mes up to us with clutching fingers.
Lost, scared, why did the sun go down?
No thought in rp/nd, blank i1s my_heart

-

—Steve Arnold

You try to see inside the cave

To read the jumbled hieroglyphics
It's sad that you will only know
That which | choose to let you see ,
You catch each echo in a jar

\
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A baseball bat

1S ke an elephant nose/\
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1. Aids in the Teaching of Writing
for Elementary Grades

Applegate, Mauree, Winged Writing, Imaginative Poems
and Stories of School Children from Grades 4 through
8 Evanston, Row, Peterson and Company, 1961. (hb)

Fair

Arnstein, Flora J., Children Write Poetry, A Creative Ap-
proach. New York, Dover Press, 1967. (pb)

Excellent

Brown, Rosellen; Hoffman, Marvin; Kushnef, Martin; Lo-
pate, Phillip; and Murphy, Shela, Eds., The Whole Word
Catalogue. New York, Teachgrs ‘and erters Collabo<
rative, 1972 (pb)

Good; address. The Teachers and W_nters Collabo-
rative, c/o P.S. 3, 490 Hudson St , New York, N. Y.
-10014 .

Fenwick, Sara Innmis, Ed., A Critical Approach to Chil-
dren’s Literature; the Thirty-First Annual Conference of
the Graduate Library School, August 1-3, 1966. Chicago,
The University of Chicago Press, 1967. (hb)

Good, in part
Haviland, Virginia, and Smith, Wilham J , Eds, Children
and Poetry. Washington, D C., Library ofCongress 1969.
(Pb)
A listing of books of poetry for the classroom, write
Superintendent of Documents, U S Government
Printing Office, Washington, D. C. 20402. Price.
. minimal - .

Note: Abbreviations: hb, hardbound; pb, paperback.

-
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Hopkins, Lee Bennett, Let Them Be Themselves, Lan-
guage Arts Enrichment For Disadvantaged Children in
Elementary Schools. New York, Citation Press, 1969. (pb)

Poor, to fair

Koch, Kenneth, Wishes, Lies, and Dreams, Teaching Chil-
dren to Write Poetry New York, Cheisea House Publish-
ers, 1970 (pb and hb)

Some good ideas, though formuia-ndden

Larrick, Nancy, Ed., Somebody Turned On A Tap In These
Kids, Poetry and Young People Today. New York, Dela-
corte Press, 1971 (hb) .

See ailso Livingston, What The Heart Knows
Lewis, C., The Poetic Language of Child-
hood
Kuskin, Talk To Mice and Fireplugs
Lewis, R, A Dialogue of Poetry

+  Merriam, I, Says The Poem

Perry, Walter T, and Bowen, Mary E . Siithery Snakes
and Other Aids to CJi/dfan's Writing. New York, Apple-
ton-Century-Crofts/Mernidith Corp., 1967. (pb)

Fair

2 Anthologies of Children’s
Writing for Elementary Grades

Baron, Virginia Oisen, Ed., Here | Am! An Anthology of
Poems Written by Young People in Some of America’s
Minority Groups New York, E. P. Dutton and Co., Inc.,
1969. (hb)

Good
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Larrick, Nancy, Green Is Like A Meadow Of Grass, An
Anthology.of Children's Pleasure in Poetry Champaign,
Garrafd Publishing Co., 1968 (hb) :

Fair

Lewis, Richard, Ed ., Miracles, Poems by Children of the
English-Speaking World. New York, Simon and Schuster,
1966. (hb)

Excellent

. ..., The Wind And The ham, Children’s Poems. New
York, Simon and Schuster, 1968 (hb)

Very good, essentially a book -of photographs by
Helen Butterfield, Jllustrated with children’s poems.

3 Anthologtes for the Elementary
Classroom”

Clymer, Eleanor, Ed., Arrow Book of Funny Poems. New
York, Scholastic Book Services, Scholastic Magazine,
Inc , 1965. (pb) 'i \ :

Minimal price. For a thorough listing of anthologles
‘for the classroom see listing above, Haviland and
Smith, Ch:/dreh and Poetry *-

Cole, William, Ed ,;Beastly Boys and Ghastly G:r/s New
York, The World Publlshmg Co., 1964 (hb)

Funny

Any anthology by Cole is bound to be good. See
also his Oh, That's 'Ridiculous’ and Oh, What Non-
sense,*both Viking Press,

. Oh, How S8illy! New York. The Viking Press, (hb) -

2N
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i Applegate Mauree; When The Teacher Says,

v ' X
.

¢ o1,
McGovern, Ann, Ed., Arrow Book of Poetry New York,

Scholastic Book Services, Scholastic Magazine, Inc.,
1965 (pb) . R
Mlmmal price” . N

‘4. Aids in the Teaching of Wr/t/ng
- for Jynior High. School

“Write A
Poeni",-A Book for Junior High School Students. Evan-
ston, Harper and Row, Publishers, 1965. (pb)

Fair - .

a

Hughes, Ted Poetry Is. Garden Crty Doubleday and Co ,
1970 (pb)

I . Far

‘Larrlck N ., Somebody Turned On A Tap In These
; Kids, Poetry oung People Today. New York, Dela-
| corte Press, 1971. (hb) '

‘Also see. Jordan, Childrerr&nd the Hungering For
Larrick, It's Not A Joyous City
* Doty, Robinson, and Students, Straight
" Talk from Teenagers
D Howe and Danish, Experiment in.the Inner
) City -

- ”

*® Co .
5. Anthologies of Chilgren’s Writing
~ for Jumor High School and High
~ School

Adoff, Afnold, Ed it'ls The Poem Singing /nto Vour Eyes

—
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Antho‘/og; of New Young Poets. New York, Harper and
Row Publishers, 1971. (hb),

" Geod selection

Jordan June and Bush; Terry Eds., The Yoice of the
Children New York, Rinehart and Winston¥inc., 1970.
(hb) d
A selection of poems written by children from the’
¢ city, but this 1s no reason to hmit this selection to
city readers

Joseph, Stephen M., The Me Nobody Knows, Children’s
Voices from the Ghetto’ New York, Avon, 1969. (pb)

Good- selection of prose and poetry fragments.

Larrick, Nancy. Ed., | Heard A Scream In The Street,
Poetry By Young People In The City. New York, M. Evans
andCo., !nc, 1970. thb) . .

One of my favorite anthologies for a student’s read-
ing, contains good photographs by students. -
. On City Streets, An Anthology of Streets. New

York, Bantam Books, 1969. (pb)

Photographs by David Sagarin, selection of well-
known and lesser-known poets, good.

Sy

6. Anthologles for Junlor H/gh
School Students

D®ning, Stephen; Lueders, Edward and Smith, Hugh,
Bds., Reflection On A Gift Of Watermelon Pickle and
Other Modern Verse. Glenview, Scott, Qre\sman and Co.,
1969. (hb and pb) ;

* Excellent anthology with illustraticrs.




# L=

., Some Haystacks Don't Even Have Any Needle
and Other Complete Modetn Poems. Glenview; Scott,
Foresman and Co., 1969 (pb and hb) .

An even bettqr selection than the above by the same
editors. . .

&

Summerfield, Geoggrey, Ed., First Voices, An Anthology

of Poetry and Pictures. New York, Knopf, Random.

House/Singer School Division, 1970. (hb)

This series 1s The First Book, The Second Book, The
Third Book, The Fourth Book, and it makes an ex-
cellentaddition to any school library and can be used
across the board with all ages.

/. Aids in the Teaching of Writing
for High School

Auerbach, Erich, Mimesis, The Representation of Reality
In Western Literature. Translated by Trask. Garden City,
Doubleday Anchor Books, 1957. P -

Classical study . ”

Beckson, Karl; Ganz, Arthur, A Reader’s Guide to Literary
Terms/A Dictionary. New York, The Noonday Press,
7{pb)

Good reference book for the classroom.

Benedict, Stewart H , A Teacher's Guide To Poetry. New -

York, Dell Publishing Co, Inc., 1969 (pb)

Designed to be used with other Deil paperbacks. a
few Interesting pietés-ok piographical and critical
information included.
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Blackmur, R P, Form And Value In Modern Poetry Gar-
den City, Doubleday Anchor Books, 1957 (pb)

Critical studies of interest Py

Dodd, Anne Wescott, Write Now! Insights itto Creative
Writing. New York, Learning Trends/Globe Book Co.,
Inc, 1973 (pb)

Interestmg textbook for the classroom

Girsdansky, Michael, The Adventure of Language. Newly
revised and ed by Mario Per Greenwich, Fawcett Publi-

cations, Inc., 1967 (pb) .
Good beginning |inguust|c‘hnstory for the teacher and
student

Hamilton, Anne, How To Revise Your Own Poems, A
Primer For Poets Bostoh;-The Writer, Inc , Publishers,
1945 ' -

Out of print, but if you-can obtain a gopy it 1s worth
your effort, examples.a bit old fashioned, but points
still vahd. e ¢

-~ [y

Howard, Richard, Alone With America, Essays bn the Art
of Poetry in the United States since 1950. New York,
Atheneum, 1971 (hb and pb) - . .

| find Mr Howard's style almost unreadable. but his
selection of poets and some of his cntui,lsm are un-
derstandable .

Kantor, MacKinlay, Osgood, Lawrence and Emanuel.
James, How-! Write /2. New York, Harcpurt, Brace, Jo-

_vanovich, inc ., 1972 (pb)

Text by writers for the student

Marshall, Carol, Miers, Jr , John A, Designs For Reading
Poems Boston, Houghton Miffiin Co.. 1969 (pb)
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Part of a series, Designs for Reading Piays,
Poems, . . . Short Stories, . . Norfiction Prose

Morse, David, Grandfather Rbck, The New Poetry and
* the O/d New York, Delacorte Press, 1972 (hb)

Traces popular lyncs Back to their sources in poetry

Nemerov, Howtird, Ed., Poets On Poetry. New York, Basic
Books, Inc., Publishers, 1966 (hb)

Essays by poéts; some fair pieces.

Norton, James H, Gretton, Francis, Writing Incredibly
,Short Plags, Poems, Stories. New York, Harcourt, Brace,
Jovanovich, Inc., 1972. (pb)

Good lengthy section on Boem making.

Perrine, Laurence, Sound And Sense, An Introduction
to Poetry, Second Ed New York, Harcourt, Brace and
World, Inc., 1963. (pb)

Good sound introduction to the Léadmg of poetry

Perry. John Oliver, Ed , Approaches to the Poem, Modern
Essays in the Analysis and Interpretation of Poetry San
Francisco, Chandier Publishing Co, 1965 (hb)

. . Informative
Phips, Judson, Carter, Lawson and Hayden, Robert,

How ! Wrike/1 New York, Harcourt, Brace, Jovanovich, ~

inc, 1972 (pb)

Text by writers for the classroom, there Is a part two,
listed above

Ribner, irving, Morris, Harry, Poetry A Critical and Histor-
ical Introductron. Chicago, Scott, Fc'eanan and Co,
Y 1962 (pb)

Good historical sketcn ‘and selection through the

.,

N 1sa
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romantic period, a bit thin after.

Skeiton, Robin, The Practice of Poetry New York, Barnes
and Noble, inc . 1971 (pb)

Good reading for teachers interested mng with
thesr .students

Wimsatt, W. K . The Verbal Icon. Studies in the Meaning
of Poetry. Lexington, Kentucky Paperbacks, 1967 (pb)

Good cntical pieces with which to quarrel
8. Anthologies for High School
Students .

- Barnstone. Willis and others, Eds , Modern European
Poetry. French, German, Greek, Italian, Russian, Spanish
New York, Bantam Books, Inc, 1966 (pb)

Excellent

Berg, Stephen, Mgzey, Robert, Eds , Naked Poetry, Re-
cent American Pbetry in Open Forms. Indianapolis, The
Bobbs-Merrili Co, Inc, 1969 (pb)

Good selection of poets, includes pictures of poets
and short biographies.

Cole, WHiiam, Ed , Eight Lines And Under New York,
The Macmitlan Co., 1968 (hb)

Good selection of short poems, wide range of poets
.and poetry .

. Pick Me Up, A Book of Short, Short Pgems New
York, The Macmilan Co, 1972 (hb)

‘ Very good

. Poetry Brief. An Anthology of Short. Short
Poems New York. The Macmillan Co , 1971 (hb)

- My favonte of Lole's “'short-short’’ anthologies.
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Hall, Denald; Pack, Robert and Simpson, Louis, Eds,
New Poets of England and America, an Anthology. Cleve-
land, Meridian Books, 1957 (pb)

Good selection

-

Hall, Donald; Pack, Robert, Eds., New Poets of England
and America, Second Selection Cleveland, Meridian
Books, 1962 (pb)

Good selection, more from the same editors

Immabulate, Sister Mary, C S.C., The Cry of Rachel, An
Anthology of Elegi€s on Children New York, Random
House, Inc., 1966. (hb) ‘

Good selection

Payne, Robert, Ed, The White Pony, An Anthology of
Chinese Poetry from the Earliest Times to the Present
Day, Newly Translated New York, Mentor Books, n.d

(pb) : )
Issued originally by Day Co n '47, good selection.

Rexroth, Kenneth, One Hundred Poems From The Chi-
nese New York, New Directions Books, 1971 (pb)

The Rexroth transiations are a real joy, excellent

__,0One Hundred Poems From the Japénese New
York, New Directions Books, 1964 (pb)

Excellent

Steele, Frank, Ed., Poetry Southeast 1950-70. Martin, (Tenn.)
Tennessee Poetry J~ourr]al Paperback, 1968. (pb)

Excellent, with the death of Mooney we lost an im-
portant press and poetry journal

Wiliams, Oscar, Ed. The New Pocket Anthology -of
American Verse, From Colonial Oays -to the Present.

5




Newly revised by Hyman J Sobiloff New York, Washing-

ton Square Press, 1972 (pb) v

Subtitie indicates the scope of this selection. the
volume 1s packed and well worth its minimal price,
though, some importants are om:tted

9. General Education
The following are highly Tewarding books

Bruner, Jerome, Ed , Learning About Learning A Confer-

‘ence Report Washington, U.S Government Printing Of-

fice, 1966 (No 5.212,12019) (pb)

Cole, Michael, Gay, Glick Sharp, The Cultural Context
of Learning and Thinking, An Exploration in Experimental
Anthropology New York, Basic Books. Inc, Publishers,
1971 (hb) .

Chomsky, Noam, Problems of Knowledge and Freedom,
The Russell Lectures New York, Pantheon Books, 1971
(hb)

Kneller, George F, Introduction to the Philosophy of
Education New York, John Wiley and Sons, Inc , 1964.
(hb)

" Schrank, Jetfrey, Teaching Human Beings, 101 Subver-

sive Activities for the Classroom Boston, Beacon Press,
1972 (hb)

10. Odds and Ends—Mostly
Faperbacks, Useful for
Stimulating Student Interest in
Poetry (High School Level)

Balek, Wilham, Sons of Innocence and of Experience
(poems) New York, Bard Books/Avon, 1971
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Bogan, Louise. The Blue Estuaries Poems 1923-1968
(poems). New York, Farrar, Straus and Giroux. 1948

Brooks., Gwendolyn. Selected Poems (poems) New York,
Harper and Row, Publishers

cummings, e e , 100 Selected Poems (poems) New York.
Grove Press, inc . 1959

Dupee and State. Eds ., Selected Letters of ee. cum-
mings New York, Harcourt, Brace and World, Inc.. 1969.
(hb)

Giovanni, Nikki, Gemini (poems) Indianapolis. The
Bobbs-Merrill Co , Inc, 1971

Hughes, Langston, Selected Poems (poems) New York.
Alfred A Knopf. 1970 (hb)

Keithiey, George, The Donner Party (book-length narra-
tive poem). New York, George Brazilier, 1972 (hb)

Merwin. W S, The Lice (poems) New York. Atheneum,
1969 ! 1)

_____=~The Carrier of Ladders (poems) New York,
Atheneum. 1971

Pasternak, Bons, Lettersto Geo?g/an Friends Translation
by Magarshack New York. Harcourt. Brace and World.
inc . 1967 (hb)

Patchen. Kenneth. Sleepers Awake (poem-novel) New
York. New Directions. 1969

. The Journal of Albion Moonlight (poem-novel)
New York. New Directions, 1961 .

Collected Poems (poems) New York, New Di-
rections, 1968 N

Ramsey. Paul. In Ao Ordinary Place (poems) Raleigh.
Southern Poetry Review Press, 1965
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_ . A Window For New York (poems) San Francisco,
’5 Two Wmdows Press, 1968

e _ The Doors Poems of 1968 (poems) Martin
(Tenn ). Tennessee Poetry Press. 1968

Read. Bill, The Days of Dylan Thomas. A Pictorial Biogra-
phy Photographs by Roliie McKenna New York. Mc-
Graw-Hill Book Co . 1964

Roethke. Theodore, Words For the Wind. the Collected
Verse (poems) Bloomington, Indiana University Press,
1961 *~ e

Sexton. Anne. Transformations (poems) Boston!
Houghton Miffin Co . 1971 (hb)

Steiner. Nancy Hunter, A Closer Look At Ariels A Memory
of Sylvia Plath New York. Harper's Magazine Press, 1973

(hb)
Stevens, Wallace. Poems (poems) New York, Vinjage
Books, 1959

Swenson, May. /Iconographs (poéms) New York. Charles
Scribner's Sons. 1970 (hb) ’

Whthams. William Carlos. Selected Poems (poems) New
York, New Directions., 1963 .

. The Autobiography of New York, New Direc-
tions, 1967

Wright, James. Saint Judas (poems) Middieton, Wes-
leyan University Press 1959

11. Good Textbooks for High
School

i1 you are adopting hterature texts. | suggest a careful
look at the following excellent ones

1589
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Kitzhaber, Albert R, General Editor, The Oregon Cur-
riculum/A Sequential Program In English. Holt, Rinehart
and Winston, inc

Miller, O'Neal, McDonnell, General Editors, Man In Lit-
erature, Comparative World Studies In Translation; Litera-
ture From Greek And Roman Antiquity; Russian And
Eastern European Literatute; Translations From The
French, Italhan Litera‘ure In Translation;, Black African
Voices: Literature Of The Eastern World, From Spain And
The Americas: Teutonic Literature. Chicago, Scott, Fores-
man and Company. * A
Sparke and McKowen, Montage Investigations In Lan-
guage The Macmillan Company. )

T‘hns book's concept and desigrt make it an excellent
text for the creative writing class or for any English
classroom." ™~ “

Zweigler and others, Eds . Man In The Fictional Mode,
Man In The Dramatic Mode; Man In The Poetic Mode;
Man In The Expository Mode. McDougal, Littell and Com-

pany

12. Spanish-Speaking Poets in
Bi-Lingual Paperback Editions

Lorca and Allen, Eds . The Selected Poems of Federico
Garcia Lorca New York, New Directions, 1961.

Matilla and Silen, Eds.. The Puerto Rican Poets/Los
Poetas Puertorriquenos. New York, Bantam Books, 1972

Neruda and Vallejo. Selected Poems Bly, Ed Boston,
lated by Tarn New York, Farrar, Straus and Giroux, 1966
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______ . Selected Poems. Translated by Bellit New_York,
Grove Press, 1961

, A New Decade, Poems 1958-1967 Translated
by Belht and Reid New York, Grove Press, 1969

Neruda and Vallejo, Selected Poems. Bly Ed Boston,
Beacon Press, 1971 .

13A. Heterogeneous Listings—For
High School Students

The following is a personal listing of books which have
been important to me and which | think have many les-
sons to teach in that they communicate a mastery of
language, of style, and of image

Novels

Arnow, Harriette, The Dollmaker. New York, Collier
Books, 1961. (hb) p o

A novel of the craft of wood carving, supe/rﬁ/éially, ‘
it 1s 1n fact the story of a woman’s struggle, the
difficulty of creation, set in Kentucky and Detroit

Beckett, Samuel, The Lost Ones. New York, Grove Press,
inc., 1972. (pb)

This short “novel”’ of some sixty pages shows the
hterary form stripped beyond its bones with pieces
of the skeleton missing. The laconic style offers a
closer analysis of the importance of each word.

Bowen, Elizabeth, The Death of the Heart. New York,
Vintage Books (pb)

This book has éeen criticized for being "'too well
written™ It 1s well wnitten and a major example of

[
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the psychological novel It deals with the passage
from childhood.

Cather,. Willa, My Antoria Boston, Houghton Miffiin
Company’Sentry Edition (pb)

| have always had a fondness for Willa Cather's work
and have often been kjdded for the same.'Once after
attending a reading by Witham Stafford, | walked up
. to MrTStafford and rather than comment on his read-
- -ing, asked. “What do you think of Willa Cather?”
‘Me quoted a passage from My Antonia in response
See «also My Mortal Enemy

- Katka, Franz, The Trial. Translated by. the Muires and-
Butler New York, Schocker Books, 1968 (pb)

This edition would beé of special interest to students
since 4t includes unfinished chapters, passages de-~
leted from the manuscript by Kafka, postscripts of
the first three editions by Max Brod, excerpts from
Kafka's diary and a few drawings by Kafka—otfering
an insight into this author’'s work and the construc-
tion of this powerful novel.

Keller, Gotttried, A Village Roméo And Juliet Translated
by Thomas and Margan New Yogk Fredenck Ungar
Pubhishing Co, 1966 (pb)

A short, well-constructed retetling of the Romeo énd
Juliet story set in 19th century Germany Interesting
compatison to Shakespeare's play

McCullers, Carson, The Ballad of the Sad Cafe and Other
Stortes New York, Bantam Books Inc , Modern Classic
Ed. 1969 (pb)

“The Ballad of the Sad Cafe” is one. of the most
periectly constructed novellas of modern time The -
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. 5 , K
language4s beautiful in the same volume, thé-short

story, “Madame Zilensky and the King of Fiiland”,

* could farnish much discussion 1n a classroom—fan-
tasy and reality, flagifity of contact. See also Albee’s
stage setting of *Ballad

‘Rolvaag. O E ;Giant$in the Earth, a Saga of the Prairie
New York, Harper Torchbooks, 1964 (pb)

. " “z .
E xcelbent writing, particularly of what the prairie dd
to some of the early settlers—psychologically and
physicatty i

Ruber, Johannes, Bach and the Heavenly Choir.-A Mod-

ern Legend Translated by Michael New York McGraw:-
Hill Book Co , 1964. (pb) .

An amusing shért novel about‘“a pope who warlwts
to canonize Bagh

Wolfe, Thomas ,'Lq_i!ok Homeward, Angel New York,
Charles Scribner's S;gns (pb)

" Some mterestmélanguage
Drama . ; .-
Beckett, Samuel, Waiting For Godot. A-Tragicomedy in
Two Acts New York, Grove Press/Evergreen. 1954 (pb)

jonesco. Eugene, Exif the King Translated by Watson
New York. Grove Pr&/Evergreen. 1963 (pb)

.. Rhinoceros:and Other Plays Translated - by
Prouse Grove Pressigvergreen Onginal, 1960 (pb)

Non-fiction E

Carson. Rac‘heL The-Sea Around Us Revised Edition
New York. Signet Science Library. 1961 (pb)

De Bealvoir, Simone, A Very Easy Death, New York,
G P Putnam's Song, 1966 (hb)
‘e
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Eiseley, Loren, The Immense Jo‘ung New York, Vintage
Books. (pb) - .

Hamiltdn, Edith, The Greek Way New Y?rk,w W_Norton
and Co., Inc, 1964 (pb)

Kazantzakis, Nikos, &Jort to Greco Translated by Bien.
New York, Bantam Books, inc, 1966 (pb)

Shaw, Anna Moore Pima Indian Legends. Tucson The
University of Arizona Press, 1968 (pb)

Thoreau, Henry David, Walden and the Essay on Civil
Disobedie/fe New.York, Lancer Books, 1968. (pb)

Van Gogh, Vinceént, Dear Theo, The Autob/ograph'y\of
Vincent Van Gogh. Edited by Irving Stone New York,
Signet Books, 1969. (pb)

Short Stories

" Blake and Héyward. Eds., Dissonant Voices in Soviet
Literature, Post-Revoktionary Russian Writing New York,
Harper Colophdn Books, 1964. (pb) . N

'Qhekhov Anton,” The Image of Chekhdv Forty Stor/es
in the Order in ‘which They weresWritten. -Translatéu by
Payne New York, thage Russian Liprary, 1966 (pb)

vKafka Franz The-Great Wall of China Stories and Re-
flections. Translated.by the M}_JJLES New York, Schocken
Books, 1970 S p

. . The Pena/ Co/ony Stories and Short Pieces
Translated by the Muires. New York, Schocken Boole
1961. (pb) . k

Mansfield, Katherine, Stones Selected, and with an In-
troduction byE//zabeth Bewen New York, Vintage’Books,’
1956 (pb)
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Piinyak, Boris, Mother Earth and Other.Stories Tran$-
jated and edlted by Reck and Gregn..Garden City, Dou-
bieday Anchér Books, 1968 (pb) B

Poe, Edgar Allan, Eighteen Best Stores. Edited by Price
and Brossard New York, Dell Publishing Co 1965 (pb)

13B. Heterogeneous L/st/ngs——for-

Teachers ,

Artaud, Antonin, The Theater and Its Double. New York,
Grove Press inc, 1958 (pb) ., -

Buber, Martm The Legend of the Baal-Shem Trans!ated
by Frledman New York, Schocken Books, 1969. (pb)

- , Tales Of.The Hasidim. Early Masfers, 1947; Later
Masteks, 1948 Transiated by Marx. New York, Shocken
.Books

¢

Camus, Albert, Lyrical and Crmca/ Essays Translated by
Kennedy. New York, Knopf, Vintage Books 1968 (hb
and pb)

Esslin, Martin,,The Theatre of the Absurd Garden City,
Anchor Books 1961 (pb)

Kruteh, Joseph Wood, Henry David Thoreau New York,
A Deita Book/Dell Publish#ig CS., inc, 1965 {pb)

Merton, Thomas, Rards on the Unspeakab/e New York,
New Directions, 1966

. , Zen and the Birds of Appetite. New York, New
Dnectnons 1968. (pb?

Pater, Walter, The Renarssaigi. Studies in Art and Po-
etry New York, Mentor Boo ew American Library,
inc., 1959 (pb)

.
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Snestov..Lev. Athens and Jerusalem Translated by Mar-
tin New York, A Clar.on Book/Simon and Schuster, 1968
(pb) .

Wiesel, Elte. Souls On F/req Portrau{and Legends of
Hasidic Masters Translated by Wiesel’ New York, Ran-
dom House 1872 (hb)

14. Major American Poets, a -
Partial Listing, Walt Whitman to

the Present

Wwalt Whitman

~

A 4

Edwin Arlington Robinson

1819-1892 1869-1935

Herman Melvilie Edgar Lee Masters
1819-1891 1869-1950
Emity.Dickinson Stephen Crane
1830-1886 1871-1900

Sidney Lanier Amy Lowell
‘1842-1881 . 1874-1925

James Whitcomb Riley Gertrude Stlem
1849-1916 18741946 ; T
Geoige Santéyan_a Robert Frost
1863-1952 ' 1875-1963

Gelett Burgess Carl Sandburg
1866-1951 1878-1967 -
William Vaughn Moody Vachel Lind$ay
' 1869-1910 1879-1931
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Wallace Stevens
1879-1955

" Wilham Carlos Williams
1883-1963

Sara Teasdale
1884:1933

Elinor Wylie
1885-1928

Ezra Pound
1885-1972

HD
1886-1961 S

Marianne Moore
1887-1972

Robinson Jeffers
1887-1962

John Crowe Ransom
1888- -

Conrad Aiken
1889-

Edna St. Vincent Millay
1892-1951

Archub_a!d MacLeis
1.892 .

Mark V:an Doren

. 1894-1973
Charles Reznikoff
1894- LY

Ad .

e e cummings
1894-1962

| ouise Bogan
1897-1970

Malcoim Cowley
1898-

Hart Crane .
1899-193%

Allen Tate N
1899-

Oscar Wilhams :
1900-1964

Yvor Winters
1900-1968

Ogden Nash
1902-1971

Langston Hughes
1902-1967

Arna Bontemps:
1902-1973

Countee Cullen [
1903-1946

Richard Eberha}t
1904-
o

Louts Zukofsk
1904-

Robert Penn Warren
1905-

Stanley Kun/tz

1905

1ud y




Kenneth*Rexroth
1905-

" Byron Vazakas

1906-

W H Auden
1907-

Frederic Prokosch
1908-

Theodore Roethke -
1908-1963

James Agee
1901-1954

Charles Olson
1910-1970

Elizabeth Bishop
1911-

Kenneth Patchen
1911-1971

J V Cunningham .
1911-

Hyman J Sobiloft
1912-1978

Woody Guthrie
1912-1967

Robert Hayden % \
1913- )

Muriel Rukeyser
1913- e

Delmore Sthwartz

1913-1966
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Karl Shapiro
1913-

John Berryman
1914-1972

Randall Jarrell
1914-1965

Wilham Stafford
1914-

Weldon Kees
1914-1955

Gwendolyn Brooks
1917- .

' Robert Lowell

1917-

- witham Jay Smith

1918-

May Swenson °
1919-

Edwin Honig
1919-

Robert Duncan
1919-

Witham Meredith '

1919-

Howard Nemerov
1920-

Richard Wilbur
1921-

Howard Moss
1922-




James Dickey
1923-

Alan Dugan
1923-

Anthony Hecht
1923-

Louis Simpson
1923-

John Logan
1923-

James Schuyler
1923-

Daniel G. Hoffman
1923- )

Denise Leven:tov
) 1923

Gene Baro
1924-

Vassar Miller
1924-

Robert Huft
1924-

Edward Freld
1924-

Donald Justice
1925

Carolyn Kizer
1925-

Kenneth Koch
1925-
Allen Ginsberg
1926-

Robert Creeley
1926-

Robert Bly
1926~

W. D Snodgrass
1926~

James Merrill
1926-

David Wagoner ‘

1926-

William Burford
1927-

Galway Kinnell
1927-

Henri Coutette
1927-

James Wright
1927-

John Ashbery
1927-

W S Merwin
1927-

Anne Sexton
1928-
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Phihp Levine Donald Finkel

1928 _ 1929- ‘
Donald Hall Melvin Walker la Follette
1928- . 1930-
Burns Singer Gary Snyder
1928- 1930- /
Donald Peterson ‘ George Starbuck /
1928- 1931-
Robert Pack Sylvia Plath
1929- 1932-1963
X J Kennedy R Perry
1929- 1932
Alvin Feinman ?Et;esahen Berg
) 1929- ;
PR Jonathan Williams Leroi Jones
. ® ~ 1934-
. 1929
Adrienne Rich ?ggse_rt Mezey
1929-
- John Hollander ?3;’31@9%'2‘“"
1929- ‘
S S Gardons : r;lél;lg-Gnovanm
1929- D

For a complete listing of poets writing In America today
see A Directory of Amherican Poets inCluding names and
addrésses of 1300 poets and contemporary writers whose
work has been published in the United States Published
January 1973 by Poets and Writers, InC, 201 West 54th
Street. New York, New York 10019 This paperbound
- volume 1ncludes an excellent “Service Section” listing
anthologies. films, tapes, and various other information

For arepresentative selection of poets.a.nd poems wntten
in the last years in the South see Poetry Southeast:
complete Iisting above. )
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Animals are smart
|'ve been to the zoo

And | know%.aa_{,’__\
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' MORE POEMS FROM
THE CHILDREN '

and he is so*Strong
He can tear curtains
off walls i

—Mitchell, age six
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A HORSE

He runs very fast a$ the wind
He can jump fenmvef things
"too!" He 1s very ge’ytle

He lets you feed hum “too'"

—Charles Nickerson. age nine

her soul 1s an-aphid
of spring
and flowers
the rough bark [
of the apple treey
and feathers. \
ghding
" to the ground

—He/en‘}'Vo‘rtman.ksen/or high

ORANGE LOBSTER .. e
I am a bright orange fobsfer

I eat rocks at the bottom of the sea
Sometimes | swim the surf '

I sing a very quret sorig

I dream | am a human

! feel very hard

»

—Steve Clark. age nine

The light hulb bothers me
When | look at the lightbuib
, It makes everything turn green
After | ook at the sun

-Carl Sexton, age nine

. . .

«
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THE WORLD
how
The world Lt
1s round as round
as a ball it has a
round ball around
if it was round-
er it would roll
right out of
the sky R .

SO )

»

—Mark N . elementary

POPCORN - .
It hops like a rabbit
: Itlgoes skip It's ke snow
* And.yeltow and white, i
It's Itke a little fellow.
Like a fairry -
4 ‘

.

—Carl Sexton age nine
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KITTENS

I wish | was a bird
Where | could fly every day

I wish,| was a crow

Where | could build a nest
And lay five eggs a day

Where | could have five babies
To take care of

—Jack Scott. age seven

Kittens are soft. _

Soft as a ball of fur.
Kittens are happy
Kittens are black Brown.
White, spotted. too

The fur i1s soft, | think

—Rebecca Ann Yoder, age ten

Come spmeone, play

With me and my rats,

So I don’t have to do $
The dishes, so | can

Have lots of friends

" (Or all bdnad) | want

To have lots pof friends .

| would™. cdte -

If | had ningdy friends,

Just so | would have someone
To play with

—Susan Tate; elementary




GO AWAY DOG .

Go away. leave me alone
Go away. don’t come back
< Stay away
Go away and don’'t come back
Let me thihk ,
Leave me alone, let me thmk Y )
Let me thifm to myselt.
‘Because you won't let me thmk
i . I am going to my room s
. R Qu:t i, dog' +

—Brad Odam‘ age nine

”

e

MY DOG - ~n°

Once | had a dog.
But'now [ forgot his'name X
: I only had hith a few days
. ‘1 had to give him away
: But now | have.some cats
And now | have two friends.

—Elementary student

/ don t sit by the wmdow
“ But | hear the trucks and everything
> Out the window, in the classroom
{ ke to hear the phone ring

—Ann ‘Whittenberg, age nine ;

L ]




OUR GAME OF By_L"

-

. i

We havé a fuss every Wednesday night

When we lose the' game a et real tight.
e brag of ourselves and make a fuss.

And do not know that we're in a fight.

. . .
—Michael Hall, age nine . .
. -‘
o
. (
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, "I lay there still. |
Unmoving .
. My arms and Tegs
/ Remain st/// .
o » © But'now,
“ A *moye closer

. ' 7M/ke Cain, senior high

" A fish lives in the water.
The' fish get cold in the water =

. The fish like to hve in the water
Some of the fish are like-others

. Big fish carf eat Iifle fish
- The Iittle fish are real Iittle.
They need to eat The little ones need to live.
Or they Will die. | saw a big fish. :
. The fish1s big

&

. £ 3
. —Scott, age seven

) y
¢ MY HORSE ' "‘
My horse 1s soft as, rrbbo% N )
| love my horse He 1s colbrful
. | love him | take him food- '

He loves me His name IS Salt.

—Devonna Elliis, age eight

+1 like to ride horses

>\ -> | think it's. fun -

L//ke to go bump, bump bump

RSN —Deedra Taylor, age ten . *

~ ~

* , ] . ~
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THE LITTLE RAIN DROP

- | saw a ttle raindrd !
It was only one falling down
.‘ Before 1t fell on the ground,
’ I ran in the house and got a far;
| caught the raindrdb in the jar )
1 took 1t in the house and showed-it
To everybody They said | could keep it

—Dean Young, age nine
>

My car i1s fast fast fast .
and zoom zoom 'zoom
My car goes A )

t

TURTLE

. e

1 eat plarits -
! dream water.
| have a long neck

' . T

. " —Elementary Studént .




I'm tired

| could sleep
.A hundred nights at once
Could-you sleep that long?
Could you? (\/

—Dawvid P.. age nine

If 1 were crazy

| would go and hide. ¢
| wouldn't want anyone to hear me.
| would talk to myself

—David B., age six
[+ .

| WISH. | FLY
. e

I wish | could fly

So high up In the air ..

And let my hair blow
In the breeze.

—Kim Lawseon, age nine

181
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A LITTLE BABY SNAKE ’ .

! sayv a little baby snake

He curls up funny !

My mother 1s more than scared of them
But snakes do riot scare me a bit

| saw a little baby all curled up—

He looked like a fancy bad spread

T

—Carla Ware, age nine

WILD, FREE HORSES

Wild, free horses running about,
. Wandering in the rocky lands,
Wandering about the mountains,
_ Galloping on golden hooves, . .
- And golden mane blowing in the wind
Wild.sfree horses ~ .

—Letetia Douglas..age nine

LITTLE BUG

" A uittle crawhng
Through the grass
Clhimbing over huge rocks

- As big as he 1s " .

‘ Walking through the grass
- like a Iittle baby ‘

’ lost
g 1n a city .-
on the busiest day -,
. N
—Junior High Student-
. 182
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Eagles eat big fish,
. Big fish eat httle fish.
-Little fish eat worms,
Wworms eat mud

Wworms and mud need soil,
Fish need to hve in water
And eagles have to have nests

—Grant Stamps, age nine

PEOPLE

A man who runs and jumps
’ Is sometimes called an athelets.
: %« And sometimes he does it
For a hving
And sometimes,
He does nothing at all
- And then,
He would be called a tramp ”
N ~" It's something magic
When yau see the rain fall
And the trees blow
.« And the water
. 3 Running from the falls

. 14 .
The leaf 'falls down very slowly -~
’ and goes where 1t i1s very soft.

[P
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PEOPLE

He does odd and unusual things
The way he talks is a Iittle different ~N
' He acts different Writes unusual
Makes things seem real when he talks,
; Things seem more different

MY MOTOR

My motor's broke ' .

No one can fix it )
It's in bad shape

The chain's broke in different ways

It won't run Won't hardly start . .
Barely run. It's broke many ways . C e
| don't know hardly anything about my motor  *

» But [ know it's broke very bad Many ways. . ¢
¢
184
a LY 2 N
- v 4oV ° .




TREES

Trees are very beautiful—

the green leaves

the brown trunk, and sometimes
the bedutiful -blossoms

*

SKIING

Going skung 1s like jumping
In a haystack A haystack of clouds
You would just go right through

You feel like you are going up

In the sky. and sometimes down
On the ground. You see yourself
Going down a steep hill thinking
You will never come up again ‘

All of a sudden, Bump/!
| think we hit the moon
- It's like all the dreams yqu could think of.

—Leslhe Moore, age eleven ‘ -

A small Iittle clown : ’
Holding up a cat .t e

A‘dog ran up
And the cat ran away

g . *% —Billy Joe Swanner, age nine -
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Carnyvals are places of laughter, )
Which 1s really lots of fun
" You mught really wish you'd.stayed - :
* Home—-after the stomach ache -

With the wiener on the bun

186 ' -
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OBSERVATIONS

Your fee/:&qgs are lost.
‘In the.silent atmosphere’

Time seems to float around you
And dreams come to no ead *
Qutetness closes in on you
And thoughts are of love,

You can touch a new world’
And begn to live in a fantasy—
The Iife you once had becomes
What you've always wanted ~ = ¢
And loneliness i1s a thing of the past

—Sandra Shaw, senior high , . -

All of a sudden, | feel a'b/g br;eeze
Someone just zoomed by on roller skates .

| think | will skate, too Now, ~ <, h .
I will zoom past them ~ ‘ 5
—Jdannie M ) >~ :

Screaming and yelling at a carnival

Is the only fun | have
) .

Some carmvals are
Becauseof the games
w0 And soge are boing
y Because of the rides,
But the one | went to
Was just made for me
To get lost n

—Bobby Locklear .
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GPEEN GRASS

Green grass IS pretty
Gresn trees are ftall
The green valley is_low
The green hills a@gh
—Donﬁ#’F _age tegu

2 L L" -

“THE WINTER - ‘K75

, X
. When it corfies L Ju
. All the birds. ﬂ@gth -
It gets very cold= %.
The watér freezes
It 1s hard on people—.

They have to get out in the cold ’.
. To get fire wood ard get kids from school/
Our fathers have fo.get up for work

They have to stay aill day

<.
—Darrell Morgan, age nine

.1 am an apple -

‘ /'/ ' Pgople eat me

—Gail, age ntne

(Y%, 4

Rabbuts do not have anything to eat ¥

L)

’

e

. 2t

H
. ' At night | will float in the Sea..
Make Iittle crackling npises floating
. On'the sea, and as ! float | will dréam
’ Of how | would live on land -

. =Lauri Perri, age nine

- I am a leaf )
" | go~down; down and down
* | am a*red Jeaf.

. ~Ton Easham. age nine
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’ You might not believe me,
5 _But my dog can talk
.
r ’
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A SUMMING UP

Additional Pointers




" A Summing Up |

r

Poet'“ry is recorded sense ex’pener'\cq This recording pro-

' cess mxylvefs the thought mechanisms of the brain. There

. is sométhing full and’rounded about the business of

writing. It 1s a process of catching pieces of time. And

as with. any work of art, a good poem I$~a micracosm

- of the writer's world. Since. we share the same world,
part of the time, a good poem is aiso our world

What sorts of conditions tn the classrqom enable the
student to write? ’

. /

1. The teacher-must be creative; that is, the teacher,
insteat of relying upon vast resources, on outside aid,
on fancCy and fanciful programs, must be willing to use
what is present. To make the environment work—this is

.. the first step. No matter what the community, there are
interesting people who belong In the classroom—story-
tellers, writers; craftsmen, musicians, *‘old-fimers’’. Look

. to the community for resources. Involve as many depart-
. ments within your school as possible. If there is a printing
< press in your school, use it to print the class.s poems,
if no printing press, use whatever machine 1s available
(including a typfng class), select certain poems to present

to the local newspaper. Use the people and the materials
around-you. You dd not have to be a consumer of the
newest textbook programs available. Rather than spend-
‘ing money on texts or new reading programs, use what
resources you -have avallable to buy books for the
classroom. (See the paperback poetry and other books
listed in Chapter V. T,

192
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2 All students expérience something. Creative writing
in the classroom should not be geared to the production
of masterpieces, but to the expression of the student’s
experiences. As far as poetry is concerned, the students
have the raw material for the construction of poems
within them It 1s the teacher’'s job to elicit this grass
matter and to teach the students how to refine it, under-
stand it more fully, and express it in the written and
spoken word. How does one go about eliciting student
wr|t|ng7 l '

3 Its not necessary to spend a large section of time
on rules, on metrics, on style. But 1t 1s necessary to
provide adequate and excellent models: e.g, adequate
model—e e. cummings, excellent model—James Wright.
I think 1n the teaching of grammar and 1n the writing of
poetry, fiction, and essay, time I1s better spent on modeis
than upon rules, that is, one learns best by doing, by
writing, by reading, not by first memorizing rules and then
approaching a task. The important process i1s deduction:
look at this poem, how s it constructed, what is it, how
is 1t made, how does 1t work?—not, here are the rules
for a Shakespearean sonnet, now, write a sonnet follow-
Ing these rules. The.deduction process seemingly, may
be slower, but it 1s deeper and more thorqugh

e

4 * A historical introduction tQ poetry will enable the
teacher to establish essentiats of poetry for the stydent.
In actual classroom time, this historical introduction
should be rather short with-a list of references given to
the students whe want Jjmore mformatuon
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5. In the classroomx language encouragement Is an es- .

.sential Many students have for their central language
model a vanant of the English language used on the

~

television Use this Use television Make a survey of the .

¢lassroom, asking for verbatim recitations of television
commercials Or, ask students to hsten carefully to com-
mercials and to analyze them The remembefed commer-
c:als"are usually those employing strong rhythms and
excess repetition, often reinforced with musical settings.
This analysis canf go In many directions—what are the
differences between propagahda and education? Have
poets ever been propagandists? Students coul/d compose
their own commercials Survey brand names—howdas our
language corrupted here? (Duz joy gleem kiear ahd e-z
as your leggs-splash in the Kool-whipped tide?)

in the elementary classroom, parachute play 1s a good
stimulus for language If the teacher otfers the proger
guidance Old parachutes can be purchased from surplus
stares Tlpe parachute 1s an excellent means for combin-
Ing movement, dange, language, invention, and a starter
for poems .

/

6 Sixteen milimeter mdvies and color shides offer possi-
bilities for student movie making and multi-media presen-
tation. ) )
{
7 Always ask the student for his feelings—How do you
feel? In early poems, *'I feel® "1s a basic element In
' the poem for many students. With verbal encouragement
from the teacher, such,as, "In your next poem try to
Infuse the poem with your feelings instead of ueing ‘I
feel’, select an 1mage, a rhythm, a form which com-
‘municates your feelings to the reader”, the student can
move in new directions of

194
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8 lliustfate any pomts’ you, as the teacher, make by
reading from the student poems you have available A ’
student may be very surpusedto find you taking his poem
SO senously >

)

9 Connotative language as opposed to denotative lan-
guage 15 an important feature of well-written poems |t
IS necessary to point out to the students that while they
might not have had in mind when writing a particular
poem what you interpret the poem to be saying, the poem
_contains this interpretation as well within itself; therefore,

. the student as poet must be very careful of hrs choice
of words and tmages—he must keep his conneotations
under his control., But, at the same time, the student
should be urged t» remember the function’of connotative
language In the poem—this he&lps the student writer to
focus. And this focus en,éonnotative language as op-

d posed to derrotative language enables him to distingutsh

. poetry from prose

.4' N .« . o .
h) . ¥ s N
¥ 10. How gjoes one distinguish a poem from a piece of

: . prose .
v ».a feeling (words infused with emotion)
b rhythm (rhythmic structuring of words)
¢ image (appeal to the senses throggh wor
d metaphor (a basic tool)
The poem relies upon the connotative as

aspects of the language. A poet's usé of connotation
dllows him to place his reportage within the language
itself and to relate it to the world

I 4 3




11 1n"a poem, the personal retation of the poet to the
world 1s of utmost importance He is bound between two
possibilittes—one, he will write so that his poem does
not contain the personal, does not contain his way with
the- language; or, two, he will write*so that his poem
contains too personal alanguage, too personal an image.
If the poem works, 1t I\S/f"le poet's personal relation to
himself and the world hich will enable the readers of
the poem to enter into, rhe poem

L]

12 Metaphorical language is basic to poetry Metaphor
1s a difficult tool It involves a way of seeing—in metaphor
the necessary tool for gathering sense information 1s
overstepped, entered into completely, so that the com-
parison 1s not felt, is not needed This becomes that so .
that neither I1s obscured, but seen in a new way.

13. Rhyme 1s one element in poetry. A child in a fourth
grade class wrdte, *‘/ don’'t know nothing about poétry
since this 1s the first time I've heard about poetry—l ve
always heard ‘about poems Poems are something that
rhymes and it's supposed to be something good and not
bad.” This statement reflects many of the elements of
poetry as taught by a few teachers A pqem does not
haye to rhyme; a poem does hot have to not rh)/mﬁ

found in my work with young children that rh mer¥b-
structs what they want to .express since’ rhy e IS SO
difficult an instrument to émploy well. With the older
student, | think 1t is important to show him how many
different rhymes are passible—true rhyme 1s only one
rhyme Other fhymas are as difficult to use, but they are
tar more rewarding:(slant, alliteration, assonance, etc ).

A Y
1
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14. The teacher serves as the guide in the classroom

For exampie, when a child is given paint and paper ard
-1s stood at an easel to paint—what does the child ac-
complish if He 1s allowed to smear paint at, wili? What
does he accomglish when he I1s given a mimeographed
apple and rs ed to color it red and to stay within the
lines? Both/methods are counter- productlve When a
child |§drawnng with brush and paint, all that is necessary
1s for the teacher to comment, to guide him—""0h, | see-
you've drawn a cirgle Here you are using red and-here
yellow Tell me about your picture. What does your curcle
represent'7

{

15..In order for a student to write he must

a " frust you—you will allow Him tp express his emo-
tions, ideas, himself.

b Honor your suggestions as you honor his expression.
Complete freedom of expression requires that the student
know what he Is expressing, requires an awareness of
the language, and a structure. If a student were to write,
“Time 1s fleeting’’, 1t 1s the teacher's responsibijity to
cayse this student to express himself, not to quote some-
one. "Time i1s such,a big word ‘What happens in time?
What part of time are you talking about? How can you
say this In your own words?”’

c. Enter into dlalogue with you. |f you are unw;llmg
to talk with the students In your classroom, you are not’
a teacher, A teacher talks with a student in order for'.
the studém to learn to express himself and his world in

the context of ﬁe larger society ‘

d Be in touch with himself aﬂyhls world. A student
mu§t take himself into considergfion when he writes. He
musf write from himself
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16 A good teacher respec'ts the rights of the students
and insists that they respect her rights and the rights
of feJlow students Writing and expression cannot take
place in a room filled with disrespect A good teacher
1S respectable ‘

r
~-

. < ‘~.
' 17 Language is not something we do for two hours each
day in grammar and fcreign language classes It 'is never
necessary to 'talk down" to a student, to talk on ‘his
level" It may bDe necessary to restate yourself, or to
explain yourseif, but not to degrade the student and
yourself by banalities It may be necessary to trafslate

18 One last comment—help the students.edit therr
poems All good art i1s In some way or manner stylized
art (this 1s a valid tool for judging) Help the student to
see that it 1s not necessary to put everything into the
poem Help him to say it in the fewesf words possible °
andin the most alive’ manner possible But be gentle—do, -
not edit the piece and the student to death.'Allow the
student to reject your suggestions Give hip models.
4 .

My mind speaks to me, my hand writés for me.

I'm just there to watch as the two work tbgether

to wnite a poem

—Buffy Hoge, age fifteen,

>
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