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-ABSTRACT
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exposed to this curriculum. The second half of the book offers
anrichment activities in the communication skills which are designed
to revolve around student participation and discussion. Emphasis is
placed on the student's oral language as the basis for reading, and
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each activity i designed to insure success for the learner. : r

Activities are structured to increase the student's awareness and /
positive acceptance of self. (LL) :
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INTRODUCTION

This handbook reprint, Curriculum for Improving Communication Skills,
the third in a monograph series published by the ABA Clearinghouse for Of-
fender Literacy Programs, focuses on workable language arts techniques de-
signed specifically for the offender population. Its basic purpose.is 1)
to present the curriculum’and 2) to explain how to initiate and teach it.
Whilé prison, jail and youth institution students will be eventual benefic-
iaries ¢f this material, the hahdbook is primarily intended as a curriculum
guide for teachers and those responsible for developing and organizing cor-
rectional education programs.

. The material was designed: especially for the highly transient student
in a county jail or prison, but the program s applicability is broad and can
be used in any type of educational program in corrections. Sparked by the
desire-to design highly motivating materials, this handbook outlines a sug-
gested individualized reading program for students differentiated into three
grouped ability levels: Level A - below grade 2.5; Level B - grade 3.5-6.0;
and Level C - above grade 6.0. A model procedure for placing students in the
most appropriate level is provided within this handbook .

In the first part of the handbook, sociological and psychological factors
central to education within the prison environment are discussed as well as
such issues as optimum scheduling of class time, the employment of tutor and
peer heip, the utility and appropriateness of rewards for participation in the’
educatienal program, and the need for basic outlines of objectives for both
teacher’and student. In addition to these issues, the authors collected data
that indicated improvement in the self-concept and attitudes of students in
the experimental group originally exposed to this curriculum.

ihe second half of ‘the handbook offers stimulating enrichment activities
in the' communication skills. Suggested lessons are detailed and varied to al-
low for minimum teacher pre-planning. A teacher or tutor using Curriculum for
Improvigg Communication Skills will be able to enjoy erxibility in the choice
and arrangement of activities offered in reading, writing, speaking and listen-
. 1ing. . Teachers can also choose the activities best suited to the particular
learners at hand. . ‘

~ Enrichment activities are designed .to revolve around student participa-
tion and discussion. Emphasis is placed upon the students' ordl language as
the basis for reading with each activity designed to insure success for the
learner. Activities are structured to increase the student's awareness and
positive acceptance of self .

Supporting the new scope and objectivies of the ABA Clearinghouse for
Offender Literacy Programs (utilizing volunteer tutors, community or inmate),
. this curriculum could be presented and carried out by trained tutors, under
the guidance of a teacher. Additionally, the curriculum presented herein is
exemplary of edycational material selected by the Clearinghouse to 1) assist
correctional educators in developing and carrying out highly motivating, ef-
fective programs, and; 2) encourage the incarcerated offemder to develop com-
munication skills near a level of independence and functional literacy (at
least 6th grade) and hopefully improve his chang!!ng success upon release.
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- Curriculym for Improving Communication Skills, (1972) was written and
edited by Howard E. Blake, Ed.D and Duane H. Sackett, Ed. D, along with a
staff of consultants under a grant from the Law Enforcement Assistance Admin-
istration (LEAA). Dr's. Blake and Sackett are currently professor and assis~-
tant dean respectively at Temple University's College of Education, Philadel-
phia, Pennsylvania.- Republication of this manual is made possible by Grant
Number 73-ED-99-0012 from the Justice Department's Law Enforcément Assistance .
Administration which supportS/the current training and technical assistance
program of the Clearinghouse. '

Information concerning literacy training amd volunteer tutoring in the
correctional field can be obtained by writing the ABA Clearinghouse for -Offen~
der Literacy Programs, 1705 De Sales Street, N.VW., Washingtom, D.C. 20036 or
by calling 202/223-5686. The Clearinghouse invites the submission of manu-
scripts or article references for inclusion in this monograph series.

!

Jane E. Walker

Assistant Director
. Clearinghouse for Offender
N . Literacy Programs
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What the CICS Curriculum is

The purpose of tﬁ CICS curriculum is tgLimprqve the
quality of English instruction in the Adult Basic Educa-
tion ¢ABE) program_in the county prison situation. Its
approach to English teaching suggests that students will
improve in their ability to use the English language

more correctly when they practice the four essential skills-
.listening, speaking, reading, and writing - in a functional
and individualized setting rather than through rote drill.

It further takes the view that each of the skills in’

using the English language is a part of a total communica-

tion process, each inter-related and dependent upon the
other.

El

"

This curriculum furnishes the content and planned
lessons for twenty sessions of English instruction each
three' hours in length, for a total of sixty hours. It
is “ntended to help teachers, teach better as well as
students” learn more effectively and efficiently in a
stimulating, challenging manner.

~
The curriculum consists of two major parts:

1. Part A - An Individualized Reading Program

2. Part B - Communication Enrichment Lessons

Part A has been developed in order to allow each
student according to his potential to proceed at his own .
individualized pace in reading and, to a lesser extent,
grammar. Commercial materials, under teacher guidance,
are used by students for this component of the program.
Detailed instructions for initiating and operating Part A
are included in the curriculum. .

Part B has been devised in order to allow more
divergence in learnihg by providing functional opportunities
to ‘practice the communication skills of listening, speaking,
reading, and writing in\ functional, group situatioms.

Twenty planned lessons ake provided for this component.

Both parts of the curriculum assure suceassful experiences
for students and teaching is .done in a non-threatening,
student-centered and challenging manner.




The curriculum provides instruction that is differen-
tiated for students in three ability levels: . -
Level A - below grade 2.5 . -
-+ Level B - grade. 3.5 to 6.0
Level C - above grade 6
Al
A plan for determinins the level in which to select and
group students.is provided.

K While CICS has been developed especially for the county
prison population, all or parts of the curriculum may also o
be used effectively with other adult education groups. In - .
addition it is intended that it can be used for the establish-

. ment of prison programs where none have previously existed

or it may be used”to augment or improve existing, on-going n

programs.

CICS was developed for use with a highly transient.
county prison population. Inmates can pursue the entire
curriculum O0r can participate during the few weeks of their
imprisonment. Thus, the lessons are each mutually exclusive
in° themgelves; they are not arranged in a given sequence , .
Consequently, the student will benefit from the lessons, and the :
objectives of the curriculum may be reached, whether he . : .
participates one week or twenty, although certainly the o
more lessons he pursues the more he will learn about
English and the more nearly the chance the curriculum will
achieve its objéctives. The over-riding purpose of the
currdiculum 1s to enable students to learn more gnd teachers |
to teach better. . .

.

A\l .

Objectives . ' : . 2
7

* Student objectives

The CICS curriculum has been wiitten to satisfy three
objectives for students:

1., To provide practice and to improwx e in the use of ’
the four basic En%lish cchmunication sld/ 1s - listening,
gpeaking, Yeading, and writing

2. To increase one's self-image ;| ~

3. o increase one's desire to want to learn and to
continue one's education, after. release from prison.

- - s
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Teacher objectives v

The curriculum has also been déveloped in such
.a manner as to improve teaching:

. 1, To‘provide planned lessons based upon the most
up-to-date knowledge of English and communication skills

. 2. To furnish activities, ideas, and suggestions
that will allow for good rapport with students and "tum them
on" to learning -
3. To provide as many of the‘activities, idgas, and
suggestions for each lesson as possible, thus saving a con-
siderable amount of teacher-time, which ‘can be used for planning
how to teachthe lesson

- . Do
‘4, To offer alternatives, not mandatés, for teachers
to use any or all of theilr own expertise.

Approach to English-Instruction

" The CICS curriculum takes the approach that communica-
_ tion skills will best be learned in a functional setting
k\in which students are active participants and where learning:
is indivjdualized. This approach is the prevalent one belhg
followed in gopd English programs throughout the country at ~
_ s . all levels of education. It is especially relevant to
‘\;{\3tilize this approach for a county prison population for
] three very significant reasons: (1) the population is
- highly transient in nature, thus a student may only be
enrolled for ‘a short period of time; (2) class attendance
is usually not required; and (3) since the ABE English
program consists of only sixty hours of instruction, all
the communications difficulties which students might have
cannot be eliminated in this short period of time.
- [ 4

-~

Thus, each of the twenty lessons give students the
opportunity to practice all four communication skills -
listening, speaking, reading, and writing - in a functional
ratfer than a purely drill manner. For example, in one of
the lessons the teacher brings newspapers intogthe class.

.
[
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tical thing too 'is that they are gaining this practice -

active participants; they a'té"”doers" rather than :
'fabsorbers." Participating is further encouraged because .
fuctional topics have been chosen for the lessons thrat ate
of high interest and relevance to an adult popplation -
wusic, movies, advertisé , Art, verbal :and non-verbal
communication, and su . R R -

The approach is also'taken that oral language is the
basis for reading and writing.. Students who do not have a
good oral vocabulary and who are not able or do not feel
secure in expressing themselves through -speech usually are
hampered”in reading and writing. On the other hand students
who speak well usually become the best readers. “and writers
donsequently, the lessons are rich in oral Ianguage oppor#
tunities - discussion, questioning, - exchanging ideas, ex-
plaining, summarizing, and such. R;ading and writing i
activities are also an important p&g‘t of each lesson but
they do not dominate.

The lessons ‘also. fake the approach that the teacher .
should, not *'correct” the dialect of students for to-do so
WOuld impede the most satisfactory development of oral
language. Fluency in oral language 43 essential to reading
and jriting regardless of one's dialect. It is fluency
rather than dialect itself which influences reading and .

" writing abilities; theredore, one dialect might be just as
effective as another in ?chie-ving‘a purpose. The lessons
do follow the approach ‘that . the tedcher should be a good !
speech model with regard to pronuncilation, grammar, and
vocabulary. It is the model he sets thut will have the ¢
~ greatest influénce upon students' learning and wanting to

- learn standard English.

- Because of the nature of the population, the twenty
lessons are not arranged in cumulative sequence. Each of
them is mutually exclusive and will 'help.the student improve
-his commuhication skills whe theg he attends one time or
, twenty It is a ‘part of the curriculum design, of course,’
that the more lessons a student attends, the more he will
improve - S . °
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Operating thﬂmculum , . . ’
\ 1, .Fac uencing the curriculum

a. Sociological and pscyholegical considerations

' The values and attitudes of persons in authority
positions determine what the prison experience will be Iike. . .
Whether or not theé prison.is considered a place of punish-
‘ment or rehabilitation will determine the attitudes and

values of the governing officials of the prisen (including

the correctional 6fficers, i.e. guards), the prisoners, and
- the instructors. The availability of resource volunteers

and paid professionals (Alcoholics Anonymous, Bureau of
Vocational Rehabilitation, Drug Rehabilitation, Concermed
Citizens Council, Legdl Aid Society, and volunteer tutors
among college students and businessmen) will be dependent

upon this attitude and its expression by the governing hoard’
of the prison. Frequently, political interests will

influepce the prison structure (are guards hired through

Civil Service or patronage%). . -dﬁ' s .

-

Jhe warden and co:rectional officers (guards) are the
prime efféctors of prisoner attitudes. The values they
‘plage . .upon prisqn rehabilitation and education will determine - .

e success of the prison educational program. Is the

. warden's attitude toward the education program positive7

If so, will this attitude filter down through the chain of
command? Will ghe cotrectional officers encourage the
prisoners to attend clags? Do the warden and correctional
officers express a personal interest in the prlsoners7
Do prison officials verify that the’ prisoner's academic »
record appears in his per el record?
I w

Not only prison officials but teachers too have a
strong influence upon the educational program. The teacher
must truly be interesfed in rehabilitating the prikoners
Attitudes and values of teachers are easily identifiable by
the prisoner. "Do-gooders" and the emotiogally uninvolved -
will not reach the st t effectively,, no matter what
their academic qualif tions.

.

These collective attitudes-filter down to the prisomer,
already. burdened with his problems. He is-fqrced to adjust
to theSe values and attitudes. This, ¢oupled with his own
non-adjustive behavior, creates a complex situation in
which to form an academic program.
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b. The prison environment; " ) ‘

h ¢

The location of the pT dn will have 3 marked .__
effect on the ,program in many areas.} A prison in or near
an urban center will likely have a mdre sophisticated d
population than .one in the country A mixed urban-suburban
prison population will generate more conflict with the more
sqQphisticated students taking over mbre of the leadership
roles in the classroom. . . i
, The availability of tramnsportation to a prison will f
affect the number and quality of teacher applicants as well
as the number of ancillary personnel and the amount of .
resource material available. As an example with a prison '
located in the cquntry, the part-time-teaching staff must
often travel by auto or long bus rides, if available. The
fatigue factor, on the part of the staff, considerably , :
influences the mammer in which they teach. In the city ‘the
teaching staff will have a gfeater choice of transportation ..
. and easier access to resource materials and libraries. The
remoteness of a county prison or location of a city prison
in a depressed area (e.g. high, crime rate) may seriously -
limit the availability of ancillary r¥source personnel and
guest speakers. .

-

. . )

Work-release programs for the prisoners, such as work-
ing-in factories, or -farms and other work programs will ',
depress the school population because of woPk release
schgduling that may conflict with school-hours and student
fatigue that results from this activity. Remoteness from
population centers and/cr the proximity of an economically
depressed area, while’ mcreasing student attendance radtes,
might affect the incentive for motivating the student to
leamn.

The type of facility in which the program is conducted
will determipe the length of class, the type of class
structure, ~and the amount' of individualized instructionm,
including homework. Obviously, a classroom near the
steam boiler in the summer will not encourage learning nor
teaching. A well-lighted and ventilated classroom of -
adequate size contributes to optimum learning. Other * )
factors that influence the program are age, composition,
and layout of the prison; heating; size of cell space; con-
dition of and access to the prison library; the size and
availability of desks, tables, and storage spaces; funds
available; number of instructors to be hired and their

i
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availability; number-of classrooms, quantity of instructional
materials; nember of nights classrooms and students are
available; number of students to be taught; the number of
guards; and the availability of teacher aides:

2. Structure

-a. Selection and grouping

-

-

One of the most critical factors in an ABE prison
program is that of selecting the students ‘to' be sure they '
need the instruction they are going to get -and then, once
selected, grouping them by ability so that the appropriate .
level of dnsttruction may be provided. Staniardized tests

that measure specific skills, such as reading and arithmetic,
should be used for testing. Thesq tests should take a

short amount of time to administer because of short prisomer

"attention span arid theif low frustration threshold.

Students in ABE programs should be grouped into these
three levels:
Level A - Functional illiterate (to grade 3 & 4)
. Level B - Basic literate (grades 4 to 6)
Level C - Enrichment group (above grade 6)

The Wide Range Achievement Tegt-{WRAT) developed by
J. F. Jastak, S. W. Bijouadnd S. R. Jastak is an ideal test
for adult students in prison. Th¢ WRAT test, first
standardized.in 1937, has been tile leading diagnostic test
for over 30 years in reading, spelling and arithmetic:com-
putation. Since 1965, the tesy has been revised to include
not only the three subtests of reading, spelling and
arithmetic, but each subtest’has been divided into two
Levels, I and-1I. In essence, the WRAT now has the range
to measure adults in langyuage an(‘ arithmetic skills from
pre-kindergarten to colle/ge.

4

WRAT is recommended in the prison situation for these
reasons: .

1) It has a wide range: the test can measure
from pre-kindergarten to college 1in, reading, spelling and
arithmetic skills

2) 1t can determne instructioqaf\%izels for
convenient homofeneous grouping of students'’ vels A, B,
and C).,,’ ’

3
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. " 3) The time element is convenient: three
?“ ' subtests take betwean 20 and 30 minutes to ad /ister

4) Administration of the test is simple, i.e. '
the test contents of both Levels (I & II) are printed on -
the same test blank: a) the first page of the test blank '
i8 reserved for the spelling test (46 items) b) the second -
and third pages are déwoted to thé arithmetic tests of .

Level I and II, and c) the fourth page.contains the words T
. of both levels of-the reading test: , Level II at %ﬁe\fop .
) half and Level I at the bogtom half of the page. .

' . L2
5) It fulfills all the criteria for re}iability
+ and validity (see reference manual, pp. 13-22, that accom-
panies the text) :

6) - It conveniently gives both raw scores and
! grade scores; the accompanying manual provides standard
\ scores and p’erqeutile rank .
7) It can be administered to individuals or be
\ used in a group situation.
In administering ‘the WRAT it should be noted that each
| subtest has a brief pre-test (6 points -for spelling, 10
points for arithmetic, and 1Q@points for reading). Ordinarily,
the pre-test is not administered but the points for each
. of the pre-tests should be added to the raw score of each
subtest. (For example, if a student obtains a raw score of
15, 6 points should be added to obtain a score of 21 which
places the student at grade 6.7 instead of 5.2). The same
procedure should be used for arithmetic (add 10 points to
rgw score) and reading (add 10 peints to raw scdre). Each
subtest may be given.individually or be administered ina *
group setting. No particular sequence of testing is demanded —-
reading could be taken before spelling.

The gpelling subtegt is g dictation test of 46 s'fpelling
items. If the administrator potices a.substantial pattern of

misspellings after 10 or 20 dictated items, stop the individual
test and score it. ’

The artthmetic subtest is a written test which has a '
time limditof 10'\mintites. The reading test consists of -
the reader pronouncing a group of words. If the reader
‘makes two reading mispronunciations in sequence, the test
1s stopped and them scored. On the same test sheet (fromt
page) the administrator of the test can enter the raw scores,
‘grade level, standard scoses and percentile rank.

ERIC ' Y -
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A Specimen Set of WRAT (manual and 2 test forms) can be
ordered from: -
Guidance Associates ) *
1526 Gilpin Avenue
Wilmington, Delaware 19806
Phone (302) 652-4990

The Speciman Set costs $3.15; no free samp}es” are avallable.

~ D+ Reward system (Behavior Modification)

The concept of student motivation is a most
important factor affecting the success of any prison
program. Motivators through various rewards should be-built
into the program as wéll as reinforced with added incentives
for successful student completion of the curr’ culum.

For this curriculum to have maximum chance for

success, thege procedures should be taken into account
in establishing the reward system:

- , Faom

. 1) The first person a prisoner sees upon enterin“g
the prison is the admitting correctional officer, who should, g
in a positive manner, inform the prisoner that there is a ’
school program. The-wardem, and prison staff set the tone
for the prisoner's acceptance of the program.. Therefore,
it is imperative that the program staff have a good relation-
ship with all prison personnel.
L3

2) The first person the student meets in the
academic program is the ‘counselor/tester. This person must
motivate the prison to participate in the program as well
as use his counseling skills in creating a strong rapport
for future counseling. ’

_ 3) Within a few days after entering prison, the
1:>risone1F should receive 4 brochure informing him abeut the

academic program. He should sign it, indicating his acceptanee '

or refusal to better himself by enfering the program. This
affidavit, coupled with any further academic progress reports,

* should be made'part of the prisomer's permanent prison record
_and should be used by the court in sent;encing/paroling

dbnsidera ti,ons .




. , 4) 'In a ge
not only galn academic¥e
presence '‘of his friendd

should enjoy the.
rtunity to improve
d be exposed to materials

hievement,
have the op
f concept,

individualized instructfion. It cagnot be epphasized too

strongly that the teachg tantly reinforce the . (
motivators and teach in| as to keep students !
interested. ’

) 5) Peer/ ognitfon of progress can be gained

\ through assembly programk and publicity releases (prison
bulletin board and gewsp§per), the awarding of special

achievement awards 4 and fhe awarding of diplomas at the

completion of the program

6) fAn attendance record should be displayed in
every classroomfshowing the names of students who attend
each lesson. Jn a tryout of this curriculum a 'check-in"
board was mad¢’ in which the nit;ﬁf_gach/berson in the

. program was steéx rqt class each student ‘
" checked'in }Jfy placinp asynmbol-beside his name. This ot
- ed a record of class attendance for each lesson

for the entire program. Se®ing their names dis-
hsiderably encouraged students to attend regularly.

7) A system should be worked out for giving
rewards for achievemedt. In the tryout of this

ary, was used for rewards. Large amounts need not
; recognition is the important thing. The following
wayKs were used in the tryouts:

Completion of all 20 lessons $1.00
, For every five weeks of cen- '

secutive attendance .50 .
Perfect score on an exercise .10
/ "Scholar of the Night" .10

fe 1,:'e'ward system was explained to the students and posted in
lassroom. At the begimming of each lesson the rewards
e/ established. The teacher should avoid making the rewards"
/conpetitive give out the script liberally but honeéstly
[o hose who deserve it. Other means besides script could °

rovided - special previleges, prizes, books, using success- )
lfstudents as aides, and such.
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ther individualized .'or éroup inétruction, or
a combinatioh of the two, is considered to be the most
effective means, many problems will /exist in scheduling a

time block that will encourage and permit maximum attendance. !

Such variables as these must be taken into account:
1) The work schedules of the majority of the

students according to sedsonal and annual occupations. for

which they qualify (farming, lumbering, canneries, etc.).

* 2) The prison schedule of activities, such as
times for meals, exercise, social and sports events, and
lock-up (roll call and lights out), TV programs that might
compete with the school program (Monday night football, FIip
Wilson Show, Mannix, etc.).

* Late daily afternoon hours are best for counseling and .
testing. Early evening (non-primg time TV hours) are best
for high student attendance rates'in the classroom. Classes
held from 6-9 p.m. yith a twenty minute break in the middle
are most effective., This scheme allows the prisoners to
view a 9 o'clock movie or sports e‘vent if they wish.

Became of the short attentiom spans, activities center-
upon one theme can be effective for only about 90 minutes.
It is partly for this reason that the curriculum has been
. ’Nw_o parts - Part A - Indtvidualized Reading
Program and Part B - Commmication Enrichment Lessons. In

6:00 - 7:20 7:20 - 7:40 7:40 - 9:00

Part A - Individual- Break Part B - Enxrichment
dzed Reading and > - Communjication
Grammar’ ) Lessoes h
N - ;
"/X . ' F
/ 5 Y
7o . A
’ ~J
—— RN

r
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' As an alternative, the schedule for Part A and Part B

" could be reversed. An additional alternative would be for 5

the class to rotate to another teacher -in another ABE
suhject after the break, picking up the part missed at the
following session. '

.4Rm£s

A minimum of rules necessary to maintain order in
school facilities should be established. Some helpful re-
gulations are

. 1) No prisoner admitted zho curiosity ‘seekers)

tQ class unless he has been tested and accepted into the
program by the counselor, and officially placed in that '
scheduled class.

,2) All students (and teachers) mqéi be in,
class on time Any térd%eess or early departuré requirfes a
pass from the guard. S

-
4

3) No disruptive behavior allowed in any school

. facility, including loud talking and inattentiveness in class.

The teacher should not be forced to call for a guard as this
will ruin his rapport with the class.

e.. Classroom aides
* The presenge of a classroom alide will considerably
enhance the curriculum.\ While the curriculum can be operated
without an aide, it will\ function better with the services of
an aide.
. ° ot . --
Aides may be hired through a local college, the
community, or among the priswners. The aides" Juties should
include filing forms, keeping school facilities neat and clean,
the preparation of any teaching.materials n@eded (typing,
reproduction, setting up projectox, etc.), keeping records of
student progress, tutoring individ and small groups, assisting '
with the teaching of lessons, markinp\Napers, and such.

f. Correctional Officers
~
Guards should be physichlly present at all times
in the classroom area during school hours. Their basic
functions include calling all blocks for class, seeing that

<

-all necessary passes are completed sd that the prisoners

may attend class, the taking of attejdance, and keeping of
order in the school facilities. )




S taf:tipg the ‘Curriculum

Before the first session ‘ ,

1.

w N
.« .

hK4

Send out a flyer to qrison studénts telling what
the curriculum is ) / E

Send out a schedule of lesson

Send invitations. to attend the ‘$irst session
Administer a standardized test to determine

achievement level
¢

At the first seSsion

L0
« o

o~

Explain what t'.he curriculum will d?for the
students
Give out’ a copy of the lesson schedule

Give an overview of the lessons and tell about //

some of the activities in ‘which they will be
participating ,

Explain the reward system

Display materials to be used for individualized
rgading and grammar; let the students explore it
Havz. students sign an attendance sheet

Have students '"sign up" for the curriculum

‘Serve refreshments.
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In an adult prison population there is a wide range of
reading abilities. Group instruction, while good iam itsglf,
is not an effective method for bringing about improvement,
in terms of the tramsitory nature of prison students and
the wide differences in their abilities. An individuatized
program i{s more.efficient because it allows the teacher to
focus upon the special needs of éach student, allows the
student to proceed at ‘his ‘own paée and to go as far as he is
able, makes better.use of the ABE time given to English
instruction, and, most important, it increases the desire
to read and learn in order to improve skills to the
maximum.”

It was for these reasons that the individualized read-
ing program was developed for the curriculum. It consists
of coumercial materials that have been developed especially.
for 'individualized reading.” These materials, a list of
- which is included on pages 21-24, have been carefully
selected to meet the interests and needs of prison students
grouped in three levels - ‘Level A, B, and C. They are all
short range in nature, providing tasks that are not too
formidable in appearance.

Most of the recommended materials are auto-instructional
to some.extent, that is, they are self-checking. This type g
of program permits immediate feedback and is highly motivating
in learming. Instead of waiting for teachers to make corrections,-
responses are immediately confirmed and misconceptions as well
as embarrassment are lessened.

»

It is not necessary to procure all the materials listed
and no attempt has been made to prescribe a sequential program.
It is intended that thé teacher will purchase only those
materials which he feels will be of most benefit to his students

Included in the list of materials are some items having to
do with grammar These have been included because some ABE —
programs require instruction in this area and also because some
students will enjoy and benefit from this study. It is recommended
that a dominant amount of time be spent on the reading materials
rather than upon, grammar. Reading is the more basic skill and one




J

in which students feed most for future Succesd. There. is likely

to be little carry over from the formal study of grammar to improve-
‘ment in oral language, reading, or writing from the_short amount

of instructional time. ,

While this individualized program is largely self-checking,
it does not operate by itself. The teachex's role is th thing
"that will determine its success. The teacher, not onl:ﬁst make
the materials available but must help students find material
that suits him best, and give guldance and encouragement. con-
tinuously. Without this type of support less t:han maximum
results will be obtained from the program. "

Teaching suggestions

S

1. Study the list of materials and order those which
seem to be appropriate for your students. If unfamiliar with
any of the materials, examine them at a nearby school,

+instructional materjals center, or a publishing house.
Another teacher might have advice as to materials to use.
Order as many copies qr sets of each as will be needed by
your class.

2. Befor;e using any of the materials with students,
become thoroughly knowledgeable about themy. Study the
guides® and the materials that ,will be used by students.

3. Provide tables or study carrels for students so
that they may have adequate space where they may work with-
out interruption. Adequate storage space must also be ~
provided. ‘ .

4. Do not be rigidly bound by the materials suggested
for the three different-levels; this is a guide only. The
teacher might find that some Level A students, for example,
will function better in some of the'materiald suggested for
Level B, Place students in materials with which they will
gain the most success.

. 5. At the first class session explain the purpose of
Program and the manner in which it will operate. Display
all the materials available and permil! the students to
explore them. Guide them into choosing one (such as the
Programmed Reading for Adults or an SRA I\‘eading Laboratory)

N R

!
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that is appealing. Once a program has been selected, the

student should stay with it, at least until he has finished

a sequence or level, rather than switching haphazardly from
one program to another. In this way he can better see his...

.~ progress and, hopefully be motivated-+to increase his pro-

_ duction. If in the teacher's judgment a student would do

" better by moving to another program, he should move at any
time agreed upon, if for no other reason than to learn
vhether or not it might be more satisfactory. .

6. A system for students to keep track of their °
X progress and for teachers to monitor the program must be

established. Nearly all the materials suggestéd have their
own record-keeping system, It is recommended that the
teacher study the manual and construct a ditto master that
reflects the scope and sequence of the materfal. Fof:
example, if a reading box has selections at ten levels of

. difficulty with ten steps inm each level, the following

B mdnitoring page might be devised. -
‘ Student's n;me , «
Reading Material : , ’
Level 1 Level 6 ‘.
’ L]
1. 4, 7. 1. 4. 7.
2. 5. 8. 2. .5. 8.
* 3. 6. : 6. 9.
1%? & 10.
’ Level 2 - Level 7 ,
1. ) 4. 70 M 1. 4‘ 7.‘
2. 5. 8. 2. 5. 8.
. 3. - 6. " 9.4 3‘. 6. 9.
’ 10. * 10.
' Level 3 "~ Level 8
> 1. be o 7. 1. 4, 7.
'ZA 5. 8. 2. So. 8.?
3. ! 60 9. 3. N 6. 9~’.
10. 10.
Level 4 o . Level 9
1. 4. 7. 1. 4, 7.
2. 5. 8. 2q 5. 8.
3. 6. 9. 3. 6. 9.
' 10. . N . 10.
) Level 5 ' Level 10-. .
’ 1. 4, 7. 1. . 4, 7.
2, 5. - 8. 2. 5. 8.
3. 6. .9. 3. 6" ) 9.
. . 10. L 10, "

<
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Each line represénts one selection in the progrém and each
" line is numbered. On the line, the student checks a selection
after he has completed it., He then checks his answers for
accuracy and indicates how many he answered correctly out

of the total possible. This latter notation should be made

in fraction form, i.e., if a student made five correct

responses out df a possible ten, he would record his lanswer
7 the _following way.

[ Q

. Level 3 . . A ,
.‘.‘ !“ ) ! ! 1 v’ 5/10 N - , 7
- r' "= . 2’ 4 o »* N 1
) ?. 3‘ 2 ?8#?‘
- - = ~ 2

Using this system, the teacKer may easily see how ~
much work a student 1is dofng and how well he is progressing.

7. Students should check their’bwn work. For the few
programs thag do not prpvide the amswers, the teacher shou}d
put the answers on easily adccessible cdrds.

8. Make an individual file folder for each™$udent in
which he recorgs his progress at each session. v,

%'. . Before each class sesgion, look over each folder
80-as to Pe able tp make recommendations to students.

10. If books and pamphlets are not to be uged consumably,
make a response sheet in advance or allow students to write
their answers on ‘sheets of paper or im' their. own notebooks’

.

2

11. Since students will possess different skills and
varied levels of skills, it will be cLifficult for the
teacher to do any group instruction. I—nstead the teacher
fundtions in a directive capacity - steering the student’
to materials 1f indicated, praising efforts; suggesting
out of ¢lass reading, and circulating through the group,
providing help where needed. :

12.. In addition to the materials suggested efforts
should be made to teach students, especially in Levels A
and B, to recognize by sight the basic words, that o
over and over in reading, The Dol¢h Word List (see y
26) gives 220 words that are found in over fifty per dent of
reading. Leafning to recognize these words automatical

imprdves one's reading level to a considerable extent. ;
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Try these suggestions for giving practice with the Dolch
> words: .
a. Give each student a list of these words to use for
~»  individual study. :
b. Play games such as these or make up them:
]
" CONCENTRATION - write a different Dolch word on
20 3'"x5" cards; make up two identical, se
.mix theém up and turn them face down'on a table;
~ ‘players take turns turning over amy two carda ig
.~ * an effort to turm up two which match. '

BINGO - ihke up a number of bingo boards that have
" Dolch words instead of numerals; call out Dolch
N words instead of numerals.

Wj/w - make up a deck of 3"x5" cards in which a
: Dolch word s listed four times (limit it %o 20
) different words); deal the cards; by drawing and
. discarding, players try to get four carda having
. - the same word. '

c. Make up flash cards which the students might use
_with each other.

P 3 ‘ - )
) é. Use a tachistoscope, or other 'timd device, for
practicing the words.” '}
» e. Have students make sentences, stories, poems, and

riddles using Dolch words. ,

13, Where students are capable, make use of peer teaching to
provide additional instruction.

1l4. As suggested previously, while some gramniar materials are

suggested for this program, students should spEnd a major
part of their time on reading. *

15. Additional,individualized materials might also be provided
for students who are having difficulty with some other basic
language skill, for example, spelling.

16. Ea&/class session should: last about 90 minutes with the
remaining portion’of the three-hour blocks spent on ‘one of
the enrichment lessons from Part B of the curriculum.

.
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17. In addition to éorl&ng with materials and word lists,
students benefit from exchanging opinions. Many of the
selections provide ¥nformation about interesting and con-
troversial topics.. Spending time in having students tell

- about their readings, e.g. why they liked or disliked ,
selections, will be motivating to other studetts and will -
help establish an atmosphere that says "reading is
communicating." 1

18. As a new pilece of material is purchaged, it would
be advisable to introduce it to the entire grogmp at once.
Modes of response, level sequence, means of recording and
checking answers as well as noting progress should all

) be carefully spelled out in order to increase efficiency.

:/r

19. If News for You, a weekly newspaper suggested in
the materials, is made available, spend some time discussing .
the week's news, after the students have read it. Follow

up on any of the questions or puzzles. .

20. Encourage independent reading by supplying suitable
books (paperbacks are inexpensive) for students or referring
. students to the library if one is available.
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Suggested Materials*

level A - below grade 3.5

o

Reading’ .
’ i » ! l,¢

Programmed Reading for Adultsg

McGraw Hill (sequenced paperback readers)
Reading Laboratory 1T

Science Research Associates (reading box)
Reading Laboratory 2A

Science Research Associates (reading box)
Reading:'lhinking Skills Book 2-1

Continental Ptess (duplicating master book) .
Read, Study, Think Books 2 and 3

American Educational Publications (paper pamphlets)
Locating the Answer - Levels A and B

Barnell Loft Co. (paperback workbook)
Getting the Facts - Levels A and B

Barnell loft Co. (paperback workbook)

.Using the Context - Levels A and B

. English 900

[N

Barnell Loft Co. (paperback workbook)
Working with Sounds - Levels A, B, and C

Barnell Loft Co. (paperback workbook)
News for You

]

Laubach Literacy, Inc. Edition A (weekly newspaper)

Grammar

The Macmillan Co. (paperback)
Language Patterns and Usage Book 2-2 -
. Continental Press (duplicating master book)
Language Patterns and Usage Book 2-3
{ Continental Press (duplicating master .book)
Languake Patterns and Usage Book 3-1 -
Confinental Press (duplicating master book)
* Language Patterns and Usage Book 3-2
Continental Press (duplicating master book)
Adventures in Good English Book 3-2°

Continental Press (duplicating master book)
Adventures in Good English Book 4-1

Continental Press (duplicating.master book)
Adventures in Good En nglish 4-2
_Continental Press (duplicating master book)

¥

*For publishers' addresses see page 23.

o .




Level B - grades 4 through 6
§
) ;

Reading

Reading Kit A
Addison Wesley Co. (reading box)
Reading Attainment System Kit 1 .
Grolier Educational Corp (reading box)
Reading Laboratory 1C
Selence Research Aasociatea (reading box)
Reading Laboratory 2A
_ Sclence Research Associates (reading box)
Reading Success Series Books 1, 2, 3, 4, and 5
American Educational Publications (paper pamphlets)
Read, Study, Think Book 4
American Educational Publications (paper pamphlet)
Step Up Your Reading Power
McGraw Hill (paperbacg)
News for You
Laubach LiteraC{l Inc. Edition B - (weekly newspaper)
Reading Thinking Skills Levels 1-4 .
Continental Press (duplicating master book)
Reading Exercises in Negro History Vol, 2
Continental Press- (paperback)
Worldwide
~Scholastic Book Services (paperback)
Dimensions
Scholastic Book Services (paperback)
Getting the Facts Levels C and D
Barnell Loft (paperback)
Locating the Aaswer Levels C and.D
"Barnell Loft (paperback)
Using the Context Levels C and D . ‘
Barnell Loft (paperback) '

Language Arts Program Books 1-4

Cambridge Adult Basic Ed. Series, Cambridge Book Co. |

(paperback workbooks)
Programmed Review of English, Unit 1, Spelling
Harper and Row (paperback workboek)




/

.Reading for Understandjng

V

Grammar

English 2200 »
Harcourt, Brace and Javanovich (paperback)

Adventures in Good English Book 4-1
Continental Press (duplicating master book)

Adventures in Good English Book 4-2
Continental Press (duplicating master book)

" Language Patterns and Usage Book 4-1

Continental Press (duplicating master book)
Language Patterns and Usage Book 4-2

Continental Press (duplicating master book)
Language Patterns and Usage Book 4-3

Continental Press (duplicating master book)
Language Patterns and Usage Book 6-1

Continental Press (duplicating master book)
Building Good English Book -42

Continental Press (duplicating master book)
Building Good English Book 5-1 ’

Continental Press (duplicating master book)
Cyclo-Teacher _

Field Enterprises, Inc. (auto-instructional kit)

»

Lev;al C - above grade 6

Reading ' T
4 )
We Are Black
Science Regearch Associates (reading box)

- Reading Attainment System Kit 2

Grolfer Educational Corp. (reading box)

Springboards
Portal Press Inc. (paperback)

News for You
Laubach Literacy, Inc. Edition B (weekly nwspaper)

'

Reading Kit B

Addison Wesley (reading box)
Reading Laboratory 2B

Science Research Associates (reading box)
Getting the Facts Level E

Barnell Loft (paperback)

Following Directions Lewel E ] )
Bamell Ioft.(papjnrback) \

Science Research bsociaﬁee (reading box)
Reading Skills for Young Adults
Scott Boresman Co. (paperback workbook)

23

.




.

Grammar

darcourt, Brace and Javanovich (paperchk)
ah 3200 -~
Harcourt, Brace and Javanmovich
agtering Good English Book 6~1 .
%x:tinentai Press (duplicatimg master book)
qtering Good English Book 6-2
Continental Press (duplicating master book)
Programmed Review of English Unit 1 Spelling
Harper and Row (paperback) )
Progcammed Review of English Unit 2 Diction
Harper and Row (paperback) .

d Review of Egglish Unit 3 Writing
rper and Row (paperback) T
Cyclo4Teacher
eld Enterprises, Inc. (auto-instructional kit)

24
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Addison Wesley Company |
Sand Hill Roa ’
Menlo Park, California 94025

American Educational Publications
Education Center
Columbus, Ohio 43216

’ Barnell Loft Company
111 S. Centre Avenue
Rockville Centre, New York 11570

Cambridge Book Co., Inc.
488 Madison Avenue
New York, New York 10022

.The Continental Press, Inc.

Elizabethtown, Pennsylvania 17022

Field Enterprises Company
2400 Hanover Street
Palo Alto, California 94304

Grolier Educational Corporation
845 Third Avenue
New York, New York 10022

Harcourt, Brace and Javanovich
757 Third Avenue
New York, New York 100i7

Lauback Literacy, Inc.
New Readers Press
1320 Jamesville Avenue

; ' P.0. Box 131
- Syracuse, New York 13210

McGzaw Hill Company

1221 Avenue of the Americas
New York, New York 10020 )
The Macmillan Company

866 Third Avenue

New York, New York 10022

<
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'PUBLISHER'S ADDRESSES

Portal Press Inc.
605 Third Avenue
New York, New York 10016 -

Schelastic Book Services
54 North 44th Street

" New York, New York 10036

Sciente Research Associates, Inc.
259 East Erie Street
Chicago, Illinois 60611

Scott Foresman
1900 East Lake Avenue .
Glenview, Illinois 60025
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J\ Dolch®Word List of Basic| 220 Words#* e ¥
‘ , |
" a dan't in pick those
about down into play three
after draw is please to
. again drink ir pretty today
Y all eat irs pull together
always eight ump put - too
am every él:t, ran try
an & fall ep read two
and | far ind red under - /
any fast know ride i up /
are find . laugh\ right =~ ! upon /
around first let \ romd A us ¢
as \ five light J run ! use
ask fly like sald | very )
-, at for little saw walk /
ate found live say want /
avay four ~ long see warm i
be from look seven was .
v becawse . full made shall wash !
' been__—~_ funny make she . /! we .
. before gave many show / well
best _ get ' may sing |, went
better give me ! were
big g0 much what
black goes must when
blue going my where
both . good myself | which
bring . . 8ot never white
brown green new who
but grow no , why _
buy had - not will
by has now ! wish
call have of with
came he off * work
can . help old would
¢arry her cn write
clean here once yellow
cold . him one yes
come his only you
coul\'{ hold open * , your
cut hot ar
did : how pur )
do - hurt - \ ' out ]
does I oven |
done if i > dgwn 8 T
’ . ‘ / * .

*Published by Garrard Press, Qlanpailn, I1linois

335 \
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Common Characteristics of the Lessons
Each .of the twenty lessons has been written with
an established set of common characteristics in mind. These

commonalities will encha.nc&e*\ both teaching and learning.
‘ LR
Commonalities as to stulents

1. They challenge students by using techniques and
materials that will appeal to adults.

2. They keep students interest by being fast-paced
and dealing with relevant, adult topics.

-
/

ause attention spans are often short they
vide for a wide variety of activities that
offer a frequent change-of-pace. §

4. M/eanwurage learning because each student can
enjoy success from every lesson.

They provide for immediate feedback of answers or
for immediate discussion following an activity.

6. ‘They afford the oppartunity for students to
participate actively; they are "doers™, fot just .
"absorbers".

7. They provide opportunity for students to practice
the commumication skills of listening, speaking,
reading, and writing in a.functional, non-drill
setting.

Cemmonalities as to content, organization and approach

1. They have a common fbrt;iat, ‘which facilitates inter-
pretation and use of the lesson by the teacher, as
follows:

/ .Goals

Objectives '
Materials

)

Teaching suggestions (not included in some of the lessons)

» Procedures and activities
Summary and evaluation

s
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2. They have been developed in térms of stated
objectives, . ..

3. They contain suggestions for presenting the lesson
to three levels of students ~ Level A, B, & C,

4. They provide for alternatives; it is not necessafy
to teach all the activities shown for each lesson;
others may be added. .

LN 4
.

-
"5, They are remedial in nature.

.6. They are designed not only for large group instruction
but also for small groups, peer teaching, and in-
- dividualized teaching.

7.  They make extemsive use of educational media approaches
and material; thus, the lessons provide in depth
experiences in visual literacy.

. 8. They make use of games and other creative and
‘ innovative devices that motivate learning.

9. They are approximately 90 minutes in length.

. N
10. They are intended to be written clearly enough that
the teacher who has never seen a lesson previom;ly‘
can understand and teach it successfully,

. A
11. They are written with the thought in mind that /
s many ABE teachers also hold g full-time position
elsewhere and that many of tzem are not trained
teachers. Thereforé, the instructions are explicit
and sometimes more extensive than the professiongl
teacher needs. In mbst cases a sample copy of
) . exercises,” diagrams/, drawings, or such to be used !
in the lesson are Ancluded. In any case’the
thoroughnesg with/which the lessons are explained
should save the pusy ABE teacher countless hours of
‘preparation and/should assure him greater confidence
in his teaching/as well as ifnprove the qualﬁty of
instruction. ! '

12.. They are writteL so that ordinary educational media
euipment (16 mm. projectors, slide projectors, tape
reeorders, overhead projectors, etc.) and consumable
instructional materials are available. No special

‘ ' equipment is called for and the instructional
materjals are reasonably inexpensive.

. N

/

[ K
/ 3
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Each {esson has two titles: (a) a teacher title,
and (b) a student title. The teacher title. is
worded such that it succinctly tells the teacher
the content of the lesson; the student title is
worded such that it, hopefully, gains the interest
of students by intriguing them with a bit of
mystery about the lesson's' content.

-

They have been designed so that each student will
produce one or morg products demnstrating his
understanding of the lesson's content.

-

Sequence of the lessons

As explained already the lessons are not arranged in
a cummulative sequence. It becomes the teacher's decisio
to choose an order. that will -be best for him and his
students in terms of background and interésts. However,
Lesson 1, "Observation," has been designed, as you will//
see on examination, to be taught as the first lesson.
contains a number of interesting activities and allows for
wide student participation; thus, it can well serve as,
"yick-off" for the curriculum and, hopefully, motivate’
students to become interested in and want to attemd the
remaining sessions. The "Communications" and:'"Verbal and
Non-Verbal Communications' are quite similar in nature.
The teacher shpuld examine these lessons, then decide
whether to spgce them closely together or further apart in
the curriculum. In any case the relationship between the
lessons shou]id be pointed out to the students.

The ord/r in which the lessons are arrarnged in this
booklet represents one order in which they may be taught -
an order which may be logically followed. The teacher

_should study all the lessons carefully, themn start with
those that/offer the best possibility of success for him
and his students.

After an order has been decided upon it is suggested
that a schedule be made up showing the student title for
each lesson and.the ‘date each is to be taught. A copy of
this schedule should be .posted in appropriate places, )
circulated through the prison, and then given to each
student at the first class session. Efforts of this kind
will encourage class attendance.




Teaching suggestions

.

- 1. Become familiar with the entire curriculum before
teaching any of the lessons. Learn the thrust and the
spirit of the whole program.

2. The lessons are intended to be a resource to you;
feel free to add, delete, or adapt any suggested activities
or questions that will take best advantage of your background
and interests and those of your.students, the amount of time
available, and the availability of equipment and materials,
The teacher is in the best position at a given moment to
judge and select suggestions to ‘help students learn. Do not
be bound by the lesson plan; instead use it as a guide.

- 3. Before teaching a lesson study it carefully far
.enough in advance to order materials, make duplicated copies),
and get supplies and equipment ready. ,

4. Suggestions are given for making each lesson
adaptable to Level A, B, and C Students. Feel)’“fre,e to
select from any of those given and add othets that will be
appropriate for your students. )

5. Make substitution for suggested materials that -
violate local regulations. For example, prisoners may not
be allowed to use scissors as recommended in certain lessons,

.

in some prisons. .t

6. State at the beginning of the program and at the
beginning of each lesgon the rewards that will be given.

7. The lessons are désigned primarily to be non-lecture,
student-, not teacher-centered. Make every effort to keep this
philosophy in mind.throughout each lesson. Try these techniques;

Divide the class into small groups Xs often

as possible ' .

Offer individualized instruction frequently

Make use of peer teaching where students have the
ability to help each other B =
Make use of the inductive approach, i.e.,

ask questions that get students to discover °°
answers instead of telling the answers out tight
Ask questions.that require more than a one or

two word «answer. Use a number of_questions that
begin with why and how rather than yh_o, what, and
where .




32

.
. , .
N ] . - (, -

f.' Plan for discussion to take place, because
discussion makes a class livelier.

g+ Recogn e""progregs and enteurage students to
" impro both oral and ‘writtes _comments are

helpful -
h. Use a teacher aide to hel)’% one

8. Rempmber that -these lessons proyide function
situations which, students may practice listend#ng, spe
reading, and writing-skills. Seize every opportunity to ’
enable studénts to use these skills. Many times amn oral
dctivity in a lesson may be converted into a writing

_ available.

i . activity, or vice versa, to give students the most worth-
R ) while experience. Have students read nearly everything
—\,Q that is wrltten ~ words and sentences om the béard, on
. ... dupdicated; copies,” in ‘books used in class, apd papers’ they
. B th¥tselves write. Too much writing.canm be tiring and boring:

for students. Be sure there is a balance of all four
“g% gkills ~ listening, gpeaking, .reading, and writing --in

s every lesson.
5%

- c T 9. The lessons are written so that students will
- confinuously be successful, Even answers that are wrong

'Y should be corrected in an encouraging manner. Most of

’ the activities are open-ended allowing'for much diécussion
) and difference of opinion. .
A e . .
.~ * . 10. Relate the content of any lesson, whére possible,
to ‘4any cﬁrrent event that is known to the students.’

a

* ) © 11, Show the- relationship between the lessons, if any.
Remind them.that "we did something 11 th{s in the lesson
| N " or that "we will leam re about this in
the lesson on . Lt | !
" A

you write on it provides goo
call on them to —read it back wheu apptfopriate.

. ’ 13. Fill in the evgluation form at the end of each
. lesson. ’ S
k ] - BN ) . !
‘ . l4. The lessqgns have been placed in loo e-leaf no tebook
form, which will make it easy to shift the position of the

teacH them. This arrangement also allows the teacher to in-
gsert notes or related teaching materfals for each lesson.

F3

12/ Use the blackboard ga much as ppssible. Everything - -
reading practice for stgdents; .

L]

lessons according to the order in which the ‘teacher desires to




15. As, éiplained elsewhere teach the.lessons in
any order’ ) B

16. The lessons are not directed at any .one ethnic
or minorgty group. If the students in your classés are
predominantly of a particular ethnic group, where fgas%ble,
substitute reading selections, poetry, music, art, or other
materials that are endemic td that group. f

. H -~

17. The teacher should encourage géod speech not v
by "correcting" that used by the students so much as by
being a good model of spéech himself through at on- .
to pronunciation, grammar, and vocabulary. - :

Fd

»

L3




’ LESGON 1

. TEACHER TITLE-OBSERVATION
. STUDENT TITLE-BEER, PERFUME, AND LACE

The purpose of this lesson is to help the student
) realize how effectiVely he can use his five senses as a.

. " basis for learning. The student should also learn that H
using the senses accurately improves his chances to succeed
in school and in life. This is the first lesi:n in this
curriculum because pure sensory stimulation, areness,
and discrimination.are basic to learniag English communi- , .
cation skills. Hopefully, this 1@550n will be interesting .

. edough that it will create a favorable impression toward
all the other lessons in this curriculum.and wi11 encourage
learning and attendance. .

AN
[N

bbjectives *l
. . 1. To practice u;ing the senses of sight, hearing,
.-touch, taste, and smell.
2. To become more aware of the importance of the’
senses in learning. ,
3. To compare, contrast, and discriminate ?mong
similar stimuli.
4. To comnnmicate and discuss the obser'vations .

] : .

L / '
Materials .’

1. Blackborad and chalk i
2. Paper and pencils )
3. 4 vials of equal size labeled A, B, C, D for Activity
] 1 (Baby food jars are suggested.)
' . 4, &4 vials of equal size labeled 1, 2, 3, for Activity
2 (Baby food jars are suggested.)

S.
1 and 2.

6
7
8.
9
10.

4 tablespoons each of sugar and salt for Activities

1 teaspoon. for Activity 1 and 2

. -1 tablespoon for Activities 1 and 2

4 medicine droppers for Activity 1
Water for Activities 1 and 2
Vinegar and extracts of almnd vanilla and

lemon for Activity 3.

i




11. 3-2"x2" covered boxes (or similar small size)
" labeled A, B, C for Activity 3
° 12, 1 covered cardboard. box, approximately 12"x12"
for Activities 4 and 5 -

13.

A collection of scraps of various fabrics, in-

cluding panties, for Activity 5.

3 . " 14. Duplicated copies of Exercise "Apswer Sheet for
Sensory Observations" for Activities 1 - 4, (Alternative -
. , copy this answer sheet on the board) '
. - 15. Copies of optical illusions (attached) for
Activity 6.
N 16. Duplicated copies of Exercise 2, "Answer Sheet for

Optical Illusions forActivity 6 (Alternative, - copy this

answer she

et on the board)

17. Overhead projector (optional)

18. Tachistoscope (optlonal) for Activity 10.

19. Flash ,cards (optional) for Activity 10.

20. Film for showing one to two minute observation

for Activity 7,

’ leacmig suggestions

.

1. The follow g activities .are suggested for this
lesson. All or somyf of these activities can be used,
dependent on tiné

d size of class.

2. As eagfl activity is- intrbduced (teacher chooses
sequence), thegteacher should explain the purpose of the
experiment, glve directions,‘and state the ofitcomes
expected. .~ i

3. In some cases,. tWo tria@ay;be,used -- one as a
/pretest and one'as a post-test. The' first trial or ex-
perience will acclimate and familiari the subject with
the material, type, quality and quanti y of stimuli. The
second trial will show whether tKe 1deas have been assimila-,
ted and whether better sensitivity to the use of the eenges '
has occurred. 2 !

Procedures “and activities

+

- 1. Start the lesson by stating a*efidllenge, such as
"In this lesson we are going to find out which student in

the group is-the best observer."

We're going to find this

- out by tes

[

¥

!
/

TIANES

%ing each of the five senses that everyone of us-

1

P

.
~
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has. We're go,iﬁg to test how well you see, hear, taste, |
smell, and fell. We'll find out which one of you does each ‘
of these things best and which one uses them the best over- .
all. Then we're going to see which person can use these |
_five genses to form the best judgment about ‘some experiments

we're going to do. Perhaps this lesson will give you some
surprises about yourself. You might leamn that you're a
better user of some of these senses than you thought and you
might also find you'ré not quite as keen on some of them

as you have always thought yourself to be."

2. At this point, or-at the appropriate time in tKe
lesson, explain why the sénses are imporiant in everyday
life. The teacher might say, "Some of you, in fact, might -
not be here if you had used your senses more effectively. # . 7
For example, . - . -
. .

a. Casing a joint

b. Finding all burglar alarms

c. Determining police schedules

We do not want to teach you to use your senses for £hese ‘
purposes; I am only saying that those of you who have ‘done -~ ,( L -

any of these things used your senses either wisely o :

unwisely." The teacher should go on to exPIain that

senses can be used also for other matters too:

a.,  For determining personal feelings. For example:
How do you know when your woman is happy? Angrp?=eSad? How-
_ do you know her favorite foods? How ‘do you know her ﬂvorite
perfumes? - . 5 .
b. For-saving your own life ot that of a loved ome.’
For example: If you smell gas in a dark room, would you .
light a match? .

The teacher should add‘ other examples, if necessary.

~ «
3., Conduct these experiments:. - \
Activity 1 - Tasting

Take 4 vials (baby food jars dre suggested) of equal
size, fill each about half way with water, and label them
A, B, C, and D. In one vial add 1 teaspoon of sugar'or
salt; in a second, add 1 tablespoon sugar or salt; and in a N
third, add 2 tablespoons of sugar or salt. The fourth vial ~ -
should contain pure water. Ask for volunteers to taste each,
using medicine droppers to placé drops on tongue.
Continue until everyone has tasted every vial. Allow for free

4




discussion during this activity. Have each student record
his answer on the attached answer sheet, Exercixe 1 - "Answer
Sheet for Semsory Observations." Discuss the answers.

»

Activity 2 - Smelling

~
\

Take covered vials (baby food jars are suggested.) of
equal size containing about half water mixed with different flavors,
such as almo#fd, vanilla and lemon extract, vinegar, sugar, or
salt. Label vials 1, 2, 3 and 4. Proceed as with Activity 1,
allowing for participation by everyone, discugsion, and recording
of answers on Exercise 1, "Answer Sheet for Semsory pk(ervations."
Discuss answers.

[
I

>

-

Activity 3 - Feeling and hearing

-y

Use 3 covered boxes of the same size (2"x2" or a similar
small size) containing different objects of varying weights, such
as a penny, a quarter, and a half dollar, or use stomes, bolts,
washers, or such. Label the boxes A, B, gnd C. By using only
the senses of feeling and hearing determine which box is lightest
and which 18 heaviest as students pass the boxes around. Record

" the answers on Exercise 1, "Ansyer Sheet for Sensory Observatioms."
DiBcuss the results.

) s
\
Activity 4 - Feeling \

. ) e ’

Use a covered cardboard box/approxima\t\ely 12"x12" with a hole
cut in one side large enough for the student's hand and arm to be
ingserted. Place a very sensory object inside (cooked spaghetti, an
oyster, -a slice of bread). By feeling it, the student attempts to
guess it entirely by feeling it. Proceed as with the previous three
activities. Record the answer on Exercise 1,."Answer Sheet for -
Sensory Obearvation." o .

\

Activity 5 - Feeling

Find the underwear. Using thé game cardboard box, or a similar
one, that was ugsed 1n Activity 4, place several scraps of various
types of .fabric, including a pair ofunderwear. Each student reaches
inside the box, feels the fabrics, descr_ibea:‘"éhe texture of each,

v
. .

[

io




1-5

and attempts to find and pull out theunderwear.Proceed
with discussion as in the previous four activities; note ;
that no answer is to be recorded oa the answer sheet. }

~

!

Acti \ﬂ 6 - Seeing
—— - ) \ ‘ ) !
Use the qrawings of the attached optical~tllusions or ' ,
either project on an overhead transparency. "Explain that these

afgdrawings. After discussing each drawing, have the students

r88rd their answers to each get of drawings on'Exercise 2,

“"Answer Sheet for'Optical Illusions." Discues each answer

getting the students to understand that optical illusions can be

quite deceiving. Ask them if they know any other optical illustion

they can demonstrate. (Note: The items in drawings 1, 3, 4, 5, L.
and 6 are equal.) ) P
' N
Activity 7 - Seein N
ty g ~
] \\“
After looking at optical.illusions, tell the class that ‘ d\
they are now going to look at something more difficult that re- ~ -

quires even greater powers of observation. Then show a short .

one to two minute incident from any film available that shows
interaction among several people. After showing the film ask ~
the studepts to recall specific details portrayed in the film,

such as clothing work, specific inecidents that happened, nusber

of people involved, etc. (Before showing the film to the class,

preview the film several ‘times to prepare your questions and to

be/Bure of answers.) A,

Activity 8 - Hearing - -
To call attention to the impgytance of accurate listening,
read this sentence to the group: ‘

I have 20 sick sheep and one died. How many sheep do I
have left. (Note: unless careful listening is donme "20 sick
sheep" will sound like "26 sheep) (The answer is 19.)

&

Activity 9 - Hearing // . :
/, € - I

To call 4ttention to the relatiomship between heariné and”
speaking, the|teacher repeats a sentence using each of the words
in the pairs pelow. The subject of the sentence should contain

o
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interest.

Sample:

gets

A

1-6

, the name of a nf;uber of the class or that of’a local place of

{ L. Joe géts out of jail in two months.

2. Joe get out of jail in two months.
The teacher then asks. "Is sentence 1 or sentence 2 correct?"
Answers can be indic®ted by a show of ‘hands. Discuss each sentence
briefly. The teacher should bring out the point that the way in
which we talk is influenced by the way we use the sense of hearing.

Level A' .
3;

(Use the following items for Level A students.)

bmugh[t . brang E
light : lighted

gonna, s going to

brungj,. bring

he 9 good he is good

they are good‘

™

Level B .

(Use the }following items fox

n g students.) *

xé‘sterant

reg faurant

dwvarve
!

’ bat : - ‘athe
- ' realize
telbvision telvision
~ libary (li-bary) 4
drown drownded
| :
Level C
\ -
(Use ’ following items for Level C students.)
' -
permanent . permament ‘
gzvemnent . ,goverment )
8 tumick s tomach
speciFIC ™. SPEcific
dwarf
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s Activity 10 ~ Seeing (alternative activity) ) i
\ . -
Using a tachistoscope or flash cards, provide practice
in realizing that the sense of sight Bs h to do with
reading ability. Expose each of the words/and non-sense .
words below very briefly (perhaps 2 seconds, but vary this
- to assure success). :
For Level A students, use two different activities:
a. Copy each word they see
b._ Determine which ones arg|words
For Level B and C students, in addition tc a and b above, .
add two more activities: i
. . ¢. Determine which words aré misspelled
d. Discuss the meaning of. each word
Level A Level B | © Level C :
. ! i / N
was pirate | orchard -
say b private | orchid
be . hear | destroy
de : head ! stationery
the lead i statlonary .
" hte led ! | colonial
eth primeipl colonel
mo princip . / personnel N
na breath personal
an ' omission

am . whole -
hole ,

commission
weather

angle : er
angel whethe
t
" None of the words in the Lewvel B and C lists are mis- - .

3pelle ; teacher may misspell any/|lof these in terms of the
interests and ca ties of the clags. ’ <

Summary and evaluation

PPY I

- i

1. Discuss individual outcomes 4nd progyess made. Determine
who used each sense the best and who Was the best overall., If
each activity is done twice, compare the time.it took on the first
trial for each sense as contrasted to |the second trlal. -




N,

. 2. Smmarize the purposes of the lesson, reiterating C\
the importance of using the five senses accurately for
effective living and learning.

3. Explain again that this is the first lesson in
this curriculum and that it is a good example of what the -
others will be like. Encourage attendance in order that
students will be able to improve their commumication skills.

Iy ' « 4. Allow students to discuss what they liked m ~
P '\ liked about the lessom,

/_\ 5., Call on a student(s) to summarize what was learned
in the lesson.

Lo

” 6. * Have each student fill in the evaluation form and

"collect it.
® | ’
-t " < \\
~ .\ ‘
]
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}
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Exercisé'I - Ansver Sheet for Sensory Obser:’vﬁtions !

- -

Activity.l - Tasting ’
Place correc;: letter (A,.B, C,.or D) in blank, °
1. Which vial contains no salt (sugar)?

* \
2. Which vial is salty ' saltier

saltiest ?
3. Which vial is swedt , sweeter ,
) sweetest ? - i

Activity 2 - Smelling

Pick the word that/ best degcribes what is in each vial
atd write the word in fhe blank.

/
Words: sugar -almond ammonia , cimmamon lemon
salt”  garlic  perfume  vanilla _ vinegar
DI ,/'/ o
. /

Vial 1 ' N Vial 2

Vial 3 : ] Vial 4

» 7 //

- Activity 3 - Feeling and hearing N

s

2. Which box is the heaviest? A B C- (Circle one)

\

Activity\?eeling . . ‘

The object in the box i3 a

1. Which box is the lightest? 'A B C (Circle ome) .




Exercise 2 - Answer Sheet for Optical Illusions
’ i

-Mrite your answer in the blank space to right of each
question. ’

Drawing #1

Which line is longer, A or i!?

Dra'winé #2 v

What do you see? -

Drawing #3

Which square is bigger, A or B?

< !

Drawing #4 : |

-

"Which line is longer, A or B?!

i
Drawing #5

Which bar is longer, AC or ﬁ?

Drawing #6

Which pattern is bigger, A or B?
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Optical ,Illusions

Drawing 1
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Optical Illusions

Drawing - 2
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Optical Ill\]isions
' Drawing - 4
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> Optical jllusions '

Drawing - 5

. - .
Aruitoxt provided by Eic: -
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- -, LESSON 2
‘ ¥

TEACHER TITLE - VERBAL AND NON-VERBAL COMMUNICATION
STUDENT TITLE - TALKING WITH AND WITHOUT WORDS

Goals
The key point in this lesson is to give the students practice
in commwunicating and interpreting the actions of others on the
. verbal and non-verbal level. This includes an awareness of the factors o
> in good oral commnication and the use of gestures arf other non- |
- verbal expressions as a means of commmication. ~The outcome of . ‘ |
this lesson should provide the students with an understanding of

- how théir verbal and non-verbal communications influente their
inter-personal relations with others. .

Objectiveg'f " / - » 2

1. .To gain a better understanding of verbal and non-
_ verbal communication in daily living. © X
< 2. To practice and use verbal and non-verbal communica-
tion activities. .
R 3. To perceilve and understand the verbal and non-
verbal communication of others.

-

. - ] LA
t : Materials- —_
1. Blakboard and chalk ° ,
2. Pepcils and paper ) !

- . * 3. Geometric designs (See Exercises I through IV attached)

(Activities 1 and 2) | .

. 4. Screen (a port\s@‘]f blackboard or other device will

. be appropriate) -

. [
5. Bictures (or slides) showing human activities' xr
-~ Activities 3 and 4 (samples’ attached) , . ,
6. Oaktag paper
n 7. ‘tape recorder’and tape (optional)
8. Nideo tape recording and play back equipment {movie
camera or Polaroid may be substi,\tutgd) (Optional)

\ S




Teaching suggestions

1. If the equipment is available, the activities may
be either audio - or videotaped (a movie camera or Polaroid
, capera could be substituted) -fhe playbacks would allow
students to evaluate their own performances iwra very critical
manner, as w#ll as establish a good oral language experience.

2. Point out that some of the activities in the lesson
are siimilar to those in another one; "Communicatinn" (or "Tell
»It Like It Is'") |

oy <
Procedures and activities .

Start the lessop by saying something such as: ''Tonight
is 'Fun and Games' night, a chance to do.your own thing. We're
, going to find the best. actor, the best kidder, best trickster,
and the best con-artist. wWe are also going to find the best put-
«down artist, judge, an detective. We're going to have a series ¢
of situations in which you're going to leaxp that we often need
to use more than words to tell someone elde something. Thi
‘ : about the point to this lesson as you take part in the acti ties."”
R N &

*
-

Attivity 1 - "Hidden Voice"

. The teacher selects'any one of the four exercise’ sheets
‘ (attached to this lesson), depending on the group's level,
Keep in mind that tﬁ exercises are arranged in an increasing ’
order of complexity. Choope the more simple exercises firsat.
"( s - 3 v
Then say to the class, "I need a volunte'gr vho will take
this design and go -behind the screen. Boa't let anyone see
. it. Then I want you, while standing behind the screen, to look
> at the.card apd give" the clagh directions-for copying it down
on their papers so thdy.will end up with the same design you
have. You may not tell the name of th& design, just Zive us
’ directigps for drawing it. ¥o one may ask you any questions.
- We wint to see hovw manyvmubers of the class draw their design
1 T more mearly like yours."” .
At tie end 6f the activity, have every member of the class
hold their papers up, .Show them the design the student was
R - describing. See how they compare
. - T -~ ’ . . * ™~

Y . .
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rough discussion, bring out these points:
1. The exercise was difficult for the speaker because
he was not allowed to use any gestures. ‘
A 2. The exercise was difficult for the rest of the class
because they were not allowed to ask any clarifying questions. :
3. People need to be able to talk freely with each other
for complete communication to take place.

R ’
Activity 2 - "Fack to Face Talk" '

2 Select another design from among the four attached to
«this lesson, except choose a more difficult one. Follow
the same procedures as for Activity 1 except that the |
volunteer stands in front of the class with the design con- |
cealed but in front of him. The class may ask questions )
during his descriptidn, but the volunteer may not use his

hands. ) -
Q Follow-up by comparing the drawings by class memh with » |
the original design. Raise the question as to how thi acgdvity |

was different from Activity 1 and what were the differences

in them. Bring out the point that the volunteer was limited by

not being able to use his hands for gesturing, but that communication
took place more easily because questions were permltted.

Activity 3 - "Pick the Title"

N .

hY '
(Note: the teacher should record the responses of Level A
students; Lewvels B and C should be able to record their own responses.)

Find several pictures (or siides), or make copies of those
attached, showing people in various interesting human activities.

The teackl;er says something to this effect: '"Here is a group —
of pictures (or slides). Examine them carefully. What are the
Pictures saying? Then you ate to make up and write down a title

for each picture. We'll then decide who has made up| the best
title." ) .
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|

_ with a visitor, when being gixven

Upon completion, take the pictures (or slides) one b} one -

,and let each student read his caption. Write (or have a s®udent
"write) each of these on the blackboard. Let individuals tell -

why they made up thedr title. Through discussion decide on the

best title for each picture. .t \

" Activity 4 - "What Did They Say?"

Follow the same pro€edurag as for Activity 3 except ask the
class to write what thegy think
slides) are saying.

—,

/
Activity 5 - Pantomi%xe
Explain that iu this activity the student will act out an .
emotion to communicate. List emotions\such as these on the board-
\ .
— \
i anger hate love lust. fear
Joy h sorrow puzzlement

If necessary, lain what pantou\iue is. Tell the class to
look at the list and each picks out an emotion that they can pan-
tomine for the class.  As each is acted out, students raise their
hands when ~they think they recognize it. Discuss what it was the
actor did that communicated his emotion. After all members of the
class have had a turn, bring out the point that it is always
necessary to use.words to tell what we want to say and that people
everday commmicate with eack otner in these ways. Ask the class to
¢ glve examples of non-verbal communication that they have recently
¥ seen (on television, while talking riith each other, while talking °

order, ete,) -

Activit§ 6 - Role playing ' ) |

\
ture of Rantonine in Activity
t the following, or

“As op'posei to the non-verbal
5, role playing calls for ver activity.
similar, pairs of roles on the boar

‘father - son rother sistér

father - daughter sister
v husband - wife girlfriend
"Judge

guard

mother -
brother /gg\ther



\
. .

. Have the students pair w and select cne of the pairs |
they will role play Jfersthe class. Give thea a specific
scene (discussing a.feverite television prograa, using
the family car, asking for money, asking for advice about
sex, etc.).: Give each pair a few minutes to prepare their
presentations. After listening to each pair, discuss which
pPairs were the most convincing and why, Bring out the pdint

that those who choose their words most accurately wsually
communicate their meanings much better. '

Summary and evaluation

1. Summarize the importance of verbal and nqn-verbal
language in daily livigg.

2. Determine which students were the best actors and
why. -
3. Allow students to discuss what they 1iked and
disliked about the lessom.

4. Call on a student(s) to summarize what was learned
in the lesson. , ;

5. Bawe each student fill in the evaluation form and
collect 1it. .
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/ " LESSON 3, Q

fEACHER TITLE ~ PRINTING
- STUDENT TITLE -. FORM PRINTING

-~

» ’ : s
Goals - ] )

The purpose of this lesson is to gi
the individual when confronted with sta
which he must complete. This encompasses the ability to B}
interpret the purpose of the information|desired and the »
understanding of what is considered pertinent to the comple-
tion of the form. The lesson also provides practice in
printing and calls attention to the impoxtance of legibility
in handwriting.

e cqnfidence to -
ardized forms

Objectives’

. 1. To properly fill out standardized fo .
2. To recognize common terms used in ‘theae forms.
3. To fol directions. )

4, To recognize and print the 1etters %t e alphabet

Materials « {
+ 1. Duplicated copies of Exercise 1, "Following Directions,"
Forms A and B, for Activity 1. (sample attached)
2, 'Paper and pencils .
3. Blackboard and chalk - .
4.. Empty cartons (cereal boxes, or su for Activity 2
I 5. Duplicated copies of Exercise 2, "What's on a Carton?"
(sample attached) . . )
6. Blank copies of basic forms for Activity 3 (samples attached)
7. Overhead projector and. transparencies (optional)
. 8. Opaque projector (optional) ~
KZ. puplical®d copies of printed letter and numeral forms
for Activity 4 (sample attached)

3

RN
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Teaching suggestions 5 ' 4 4

1. The teacher may select any combination of the
following activiti
class.

’ L 4

2. Variations for students at different levels o
achievement will need © be made for the lesson.
suggestions are given. ' -

rd

L

»

3. For Activitids 2 and 3,
that are relevant to the stude'rits..

that will best meet the needs of the

L4

f

Several
furnish cartons and forms

Students who have extreme dif'ficuity with legible

primting %hould spend much of the lesson on Activity 4.

5. Encourage students to work on gaining greater

legibility in printing by practicing qutside of class.

-

6.

. LA
Before teaching the lesson, examine carefully each

3-2

. form that is to be used in Activity 3 in order to bepable

to answer authoritatively each item on the form.

Invite

resource persons to come to the class if necessary.

A

% o, e
‘ ‘ : . i ' v’ -
Procedures‘and activities v il

~./ !
Introdufe the lesson by saying something to this

N
-

-e

effect:

"Tonight we are going to learn to fil] in many of

the ordinary forms we often us

Yhat gometimes give us

difficulties. We are going tofbe fillin
job applications, loan applications,
etc.
correctly, else a person likely may not ge
asKing for.

"Good handwriting is also.important in filling in these
forms. Did you know that large department stores lose
around one million dollars per year simply because sales
slips are not wr{tten legibly by their clerks? I heard a
story once about a lady who ordered a dollar's worth of
needles. Several days later a truck appeared at her home
and delivered several boxes of needles. It turned out that
she had placed.the decimal point in the wrong place and
thé company had sent a hundred dollar's worth of needlesg!

-"*

"4
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“So in this lesson we want to think about following .
directions carefully, about writing legibly, and about
being accurate in every way. Chances are that those who
- are best at these things are going to be tife pebple who
get the jobs, loans, or whatever they are after.”

b1

Activity 1l - Following directions ' - i

t et

Give out duplicgted copies of Exercise.l, "Following
Directions". +(Two forms of this exercise are attached; use
Form A with Level A students, Form B with Levels B.and C ¢
students). Emphasiee”that the purpose of the exercise
is to practice following directions of the type that are
found on many  forms. This activity will help students in ¢
learning to read complicated forms more critically. After
- the exercise is finished discuss how well iy did or did

not follow directions and reiterate again that ‘careful .

reading is the first step in filling in forms accurately. 1

"Read before you write."

’ o7 .
Activity 2 - What's on a Carton? | N

Find empty cartons that contain a good bit of print
(cereal boxes are best, labels from canned goods could
also be used) and give one to each student,-or let two
to four persons share the same one. - Give them also a
duplicated copy of Exercise 2, "What's on a Carton?"
(sample attached) and let them fill in the guestionnaire.
(Do this exercise orally with Level A students.) Correct.
the answers orally, collect the papers if you wish. While
this is primarily a reading activity, make the point also
that cartons and labels furnish more informgtion than the

- casual observer thinks, but that with careful ifispection,
‘all of it can be found. The same is true witH filling in
forms -- ofie has to examine them very carefully in order to -

\ know just what they are saying and to be actui'ate in
filling them in. )

-’
"

Activity 3 - Filling in Forms

Obtain cOpies of such bhasic forms:

job applications Income Tak-Forms 1040-IRS

Social Security \ U.S. Savings Bonds application
driver's license loan application
W-4 (withholding form-IRS) personal checks

. . .

+

-t
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bank deposit slips . money orders
(checking & savings)
savings withdrawal slips
. ) .

Have enough copies of the forms you use so that each
student has threé copies of each. Level A students should
practice with the most basic forms (job applicatioms,
money orders, loans, Social Security); Levels B and C P
students can practice with these as well as the more
complicated ones. Students should be made aware that
help can be obtained in filling in many of the forms (for
example, IRS agents will help in filling out Form 1040;
loan officers of banks will help in filling in loan
applications). 1

If possible,.have one or more of the forms on an
overhead transparency or project them with an opaque
projector. Go over each item in the forms. Ask what
informatioh should be written in each section. Answer

* questions so that everyone understands the form. Then

give ‘a copy of the form to each student; let him £1i11 it

in. Check them over, give them another copy or two of the
form to fi1l in if continued work will bring about under-
standing afdd accuracy. Let studerts in pairs exchange _,
and é¢ériticize each other's forms. Give students the chance

to ask for those forms which they would like to practice
filling in.

Activity 4 - Printing

Some etudents, especially those in Level A, may have
difficulty’in writing printed letters legibly. Identify
these students while the forms are being filled in and
give them some basic instruction in-letter formations (see
sample letter forms gttached; give copies Wo students who
need them). Write simple words on the board for them to
copy, Such'as happy, out, where, exit, many, Rtc. . Write -
models to be copied on the paper for those studgnts who have
great difficulty.’ To avojd the dullness which type of
drill has for some students, let them make as many\little words
as possible out of such words as Thanksgiving, umbrebla, and

affectidnage, writing the little words down in printed form.

Encourage the students to practice on tlyeir own outside ‘of class
and to evaluate their own work




.
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- Summary and evaluation

1. Collect forms and examples of printing; study them
and indicate to students where they were wrong or where
they need to practice. -

2. Allow students to discuss what they liked and
disliked about the lesson.

3. Call on a student(s).;o summarize what was learned
in the lesson. Supplement with as much explanation as
necessary to make the purposes of the lesson Qiea;

; . «« 4, Have each student fill in the evaluaCion form
- and collect it.




Exercise 1 - Following Directions
|
Form A

CAN YOU READ DIRECTIONS?

Directions: Read all the questions before you write an._ything.-

1.
*2.

3.

Put a square around the words "C READ DIRECTIONS?"

Write your name in the top, right hand

Draw a ciréleO around the word NAME in q

Put an "X" under the number 4.

Put a. line under the word "put" in questic;n 4.
Say your name (out loud). |
Spell sthe word "DOG" at the end of this test.
Pyt a dot on the letter "1".

Write your last name here.

’

Don't do any of the questions on this paper. This 1s a joke.

-
-
-
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3mrcme 1 - Pollowing Directions
l Fotm B
oo .
* . | CAN YOU POLLOW DIRECTIONS? o
L s i
s 7 This 18 a timed test ~~ you have th minutes only.
1. Read everything carefully before doing anything. e
i

2. Put your name 'in the uppgr right-hand corner of this page.
3. Cirdle the word "NAMA' in sentence two.

4. Draw five small squares in the upper left~hand corneft.

5. Put "X" in each square.

6. Put 4 circle around each squafe. - .

7. Sign your name under the title of this paper. o

8. After |the title, wpite "YES, YES, YES." .
\ ’

9. Put a ‘r.ircle completely ar.f;und sentence number seven,

. 10. Put an "X" in the lower 1pft cornmer of this paper. - o

L g

11. Draw a triangle around tjje "X" in the lower left corger of the paper.
12. On the back of this papgr, multiply 703 by 66. .

13. Draw a rectangle around’the word corner in senitence fgur.

14. Loudly call out yéur first name when you get this far along.

. |
15. If you think you have folloewed directions carefully to this
-point, call-out "HAYB "o .
16. On the réverse side of this paper, add 8950 and 9805, - ‘-

17, Put a circle around ,’your answer, and put a square around the circle.

18. . In your normal spe ing voice, count from ten to one, backwards.

19. Punch thr}ge small/holes in the top of. this paper, with your~pencil.

20. If you a:é‘ the fArst person to reach this point, LOUDLY call out

"I AM THE FIRST/PERSON TO THIS POINT, AND I AM THE LEADER IN
_ FOLLOWING |DIRELTIONS."

even numbers on the. left side of this" paper.

!
Put a square around eac.h written-out nunber on this’ paper.
]

23. udly call out "I AM NEARLY FINISHED, 1 HAVE FOLLOWED D;ECTIONS "

24, No#®\hat yqu have finished reading everything carefully, o'only

sentehgces dne and two. (O

! N
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'vlith what pther product could his be used?

3-8

Exercise 2 ~ What's on a C4drton

! CARTON QUESTIONNAIRE .
-'Dae.ha-me of ‘this product is ]
This product was made by |
This prp t vas made in the state of
The wejghf of th#s product was
This prodx:t has . ‘ingrediehts.
Circle any of the ingredienr,s listed below that are in
this prod ct: .
flour o /~ corn starch' vegetables
salt’ tf ‘ / dextrose meat' .
" sugar * ) artificial flavor fruit
cocoa | spices grain

- How much does this product cost

How long dpes -1t take to prepate this product?

scriptive words that would'cause people

List the
to,buy thip product.’,
’
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LESSON 4 L e o
TEACHER TITLE - FILMS . SR . e
STUDENT TITLE - X-RATED FILMS L )
" - . ) :‘ . ) . j
- s - , . . . ‘

Goals . ¢ ' : . ' % . . ) t
L

This lesson should help the student to understand more . ,
fully how to view a film. .Experiences’ include learning to ° R
. : 4 communicate the viewing experience to others,  understanding ,"
- of characterization, ‘finding the theme and parts of a film, ° )
» . and finally translating this audiO-Visual jmpression into S
a written or oral-product.’

Objectives - .. .

- 1. To recognize basic film terminology.‘
. 2. To recognize the title, film credits, and cast of - .
characters in a film. . ] . . “ .
3. To recognize and be able to discuss the theme or - '
plot of a film, <& -
A * . 4, To express the features of charactﬁrizaf’ion ° -
" ,‘ﬁ &3 To recognize and be able to discuss the climax of the .
; lm. ? . - .
. i"’ { '1’0 record both orally and in writing, what one see¥ e . '
and he* in a fi - . ~
: ‘ e 7. To c.;r:itiq a film (level C students only) .o

‘y
Materi'ls*‘"' ' R 7

.’
’
Y

S 1.. Blackborad and chalk . ST G .
8 © 2, 16mm. projector - T - & .
' 3. Scteent. é - " @ e
: 4. .One film to be'selected (see Activity 3) ' ' v
‘ 5. Overhead projector and transparencies (optional) . '. o
6. )Tape regorer (optional) ' : '
- ) ’ » L] \.' \ . - ,
- ‘ ) 1. Introduce the “lesson with a Statemént’of’ this sortg - . -
"Tonfght we're going to learn how to get more out of watching s - 4
films, whether it be in a theatre, or television, or other L o -
places such as here in the classroom. ®f"you were going . M oo
watch- a film starr:l.n’g Raquel Welch, you might be so interés ed )
thaty you wouldn't need help din-getting more qut of it.’ But a;I

LY N . -

. Procedures and.activities




films don't have Raquel Welch in, them, yet we can learn much
from them. Let's think about films. 'How many different
types of filme can you think of? '" List these on3ith& board.
Pogsible answers: documeptary, mystery, sporgs, musical,
drama, etc. c . .

Then continue with a statement to this effect: "People

" who make films, regardless of the type, must all know the
same basic facts about telling a story thrqugh films. If we
also learn more aboyt these basic facts, *perhaps we might be
able to look at films with more understanding and enjoyment.

That is what Ve re going to work on during the remainder of
this lesson. | K

- 2. Discuss each of the following Basic terms rglate'd to
“film making Write each term on the board or present on a
transparency . “ s .t

a. Title - the name of the film.
. b. Film credits - names of people and companies
-connected with the making and development of the film. 4
c. Cast of characters - the names of the actor/actress
and supporting casts and their film roles.
. d. -Theme or plot - what the film is about.
e. Characterization - the behavior of the actors
f. Climax - ”

1) Education film - summation of all points
previously presentedﬁand drawing of conclusions based on
these po:l,nts

2) Entertainment - the‘high. point in the film

in' which the probl are solved or where the greatest
- amount, of actioh tﬁs place. .

.

State that 3 film is going to be shown and that every-
one should watch for all of these “{tems, but concentrate -
especially on three of them: the theme or plot, the charac—
terization, and thg climax so as’ “to be able to dtscuss them
aWthe end of the’ film. :

>

3. Show\the film. Sélect one that is of high interest
to a prison population (no sports‘film@)Y-.and fits the time

.

‘schedule of the lessun Some‘suggested filme are: = .

BAY AT THE MOON - 29 min s color.
A four;-seasgn nunting ‘f{Tm. Coons, snowshoe ra.bbits
cottomtails, and cougars are trhcked an by h,punds and °

huntérs. ’
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THE BAVID HALL S'I’ORY - 25 min., color
America's Handicapped Man of the Year relives” the car
accident that crippled him for life. An award-winning film,
it presents an unusually forceful message for young drivers
and passengers.

., THE RIGHT TO READ - 27% min., color .

This powerful, sehsitive documentary,~beautifully
photographed, shows' the. problem of eracy, in human terms
and what is-being done and can be done rove the reading
ability of illiteratés. The need:for universa
ability is its basic theme.: ‘m -

N 3

WILD RIVERS - 28 min.; color

Wild river creates a spectacular drama &f great contrasts.

Scenes of wildlife and natural beauty - man's eager use of
rivers for recredtion. Winner of many wards, including the
American Film Festival Award

#  ONE HOE FOR K§LABO - 27 min., color. -&

From U.S. industrial plant to African village, the story .
of how miachine tools have given” dignity and power to human- --—
]Labor and world civilization.

THE MARK WATERS STORY - 28% min., color .

& dramatic portrayal'of the dangers of cigarette smoking.
*This film depicts the true life story of Mark Waters, who
developed lung cancer from smoking. .Stars Richard Boone.

WHY MAN CREATES - 25 min., color & -
An imaginative, fast moving presentation of creative .
man - his needs, goals, and his historic ability to achieve
in the teeth of society's inevitable resistance to the nev.

. Uproariously funny, yet rich in meaning.

4 Note: All the films listed here may be rented free from

Modern-Talking Picture Service.p Write to their Main Office,
2323 New Hyde Park Road, New Hyde Park, N.¥., 10040, for a
catalogue listing these and other films and instructions for
ordering " Other suggestions for obtaining appropriate films
are given in the supplemental sheet, "Suggestéd Film Sources,”
attached to this lesson: - . R ’

- . r
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" 4. At the conclusion of the film:- :
. ~a, LiSt its title, film credits, and cast of ;
characters on the board. :

' - b. Discuss the theme Or plot, the characterization,
and the' climax,'

Summarize each of these on the bpard after .
mdersfanding

occurred.
L[4
5.v Writing experience a
* 'a. Have students,in Level A write a short paragraph

- c. Have studgnts Yin Level C write a critique of
the film.

discugs as necessary. Expljin that when writing a critique,

questions might also be us

s
- a. Was the of the film well developed?
e D+ Was tie sage of the film clearly defined?
- v e characterizations appropriaté?

77 f. Wal the film visually accurate gmd appea'ling?
r g. Waé the ending realistic or phony? °
‘ h at' other comments do ypu have about the film?
Summary apd evaluation * -, ) .o
1. Have students read their writtén products to ;he

¢clase or either divide the class into small groups and

P

4

Furnish-some background on what a.eritique is and

-

low

- session.

group ' members ° to read and comment ‘on each others papers. .
2, Collect the papers and .comment on the aceuracy and -

quality of Writing, returning, the papers at the next class

Hold cgnferences with individuals, if posaibl‘e.

""3,” Call on a st-qd'ent(s) to summarize what was learned
in the lesson. ! ,

®,
v
o




4.

disliked abiéat the lesson.

3.

-

A d

Allow students to discuss what they liked and

Hawve each student ‘Eill in the evalugtion form and

discuss it. ' . " _ P

Suggested Filp Sources

Films and other multi-media~mteria1 may be obtained
- at little or no cost from a #ariety. of sources. Some of
the excellent sources are: ) P

_ sl

Modern Talking Picture Service (located in many mjoz cities)

Main office. 2323 New Hyde Park Road
o New Hyde Park, N.Y. 10040

"Free Materials Guide"

The National Research Bureau, Inc.

. 415 N. Dearborn Streét

Chicago, Ill. 60607

City and stite Visitor Bureaus and Chamber of
Commerce.
Consulates of foreign governments.

' . v .
All the major U.S. corporations public relations
departments. . -

Intra-county and Inter-county school district film
libraries in most areas offer one of the best sources -
of films, filmloops, and videgtape recordihgs.

Good rehabilit_a'tive and social problem films may be
obtained from the Insurance Co. Institute and from

the Kemperer Insurance Co./

The "2lst Century film" series from Modern Talking °
Picturé Service offers a high. interest/motivation

level for pri.soners'. o . , s
Any experimedtal films that have been made by local groups
‘that are readily identifiable with{the prison population
will bg extremely successfuls For example, "No Place to Go,"
made by the .33rd and Diamond Street Gamg in Philadelphia,
Pa., is an appropriate film to/hse. NOTE: Films should be
selected on. the basis of teacher familiarity, previewing 1is

‘ mndatory

I




"Goals

.. various creative ways using

LESSON 5 L4

%R TITLE - CREATIVE
T TITLE { DOING YOUR

»'

THING v
y

Is lesson the stu
lowed by opport

In

s’timul\i, £

ents are p
ities to e

wsual mater and te

5«1

ded with pqverfnl
ess themselyvfs in

iques.

e lesson is to provide a satdgfactory experience

e goal of
‘ﬂ} channeling \personal feelings into a creakive activity in

Objeé:tives

Al

1. To experiment with new media.
2, To tramslate perfonal feelings into visual products.
3 3. To make choices as to how to use the new media to

best express feelings &nd thoughts.

4. To express feelings about the meaning and valué of

others' works.

5. "To recognize the range of responses by others to the

same stimuli and to analyze "E'ea,sons for that range.

" .
Materials . )
. = - 4

1. 16 mm. ptoj@tor and screen. ’

2, Sheets of newsprint or 16 mm. film as indicated
in text. 3 y

‘3. Slide projettor (optional).

4. Slides gexanples of collage) (optional)

5. Magic markers, large, in a variety of colors.

,6. “Crayons, large, in a variety of colors.

7. Blunt metal or plastic children's scissors.

8. Rulers

9. Numerous old magazines with large ads, pictures, type,

drawings, etc. in them (LIFE, EBONY, FAMILY CIRCLE, etc.)

10

Glue or paste-in small plastic squeeze bottles
Mask_ing tapk.
Two or three short films of your own choosing or those

2.
sn}gggbted in the lesson.

V13,

Tape recorder (optional).
b ]

03
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Procedures and activities e '

1. Tell your students \thdt you are going to show two short
and powerful -films, apd that aftegwards ‘they will have a chance .
to respond to thems#n ways you think- they will enjoy. Either ceom .
choose films of your own liking or selact films’ listed below: - - ¢

a. CORRAL. "A-"simple story,- artfully photo aphed,
this. ;= .film shows a cowboy breaking a wild horse. . .dging
gen 88 to accompligh his task. There are brilliant t{ion
shots. . ." (International Film Bureau, b&w 332 5. Michijan - ‘

Avenue., Chicago, IIl1l. 60604).
"\ 3 | 8
o b. RUN. '". . .a surrealistic
' v from an unknown pu r, encountering.si amd symbols frop ,
- comtempurary=dife along the way, ‘and finallly entering an open
grave and burying himself when he gees that both the grave-

digger e purster are actualdy hims¢lf. It a haunting
coment ¢n the 'rat-race®. . . (Brandvfd Films, 231 W..53¢h
st., N. Y., N. Y. 10019) )
> N ) ) 7 ) -

/J .c. THE HAND. ". . this is allegory of a .potter,

whe refuses to knuckle under to a symbdlic hand that threatens

to dominate him i¥ he gefuses to create hands instgad of pots

(from clay) . The potter resfsts throfghout the film, never -

yields, but is killed accidentally by a falling pot and is

buried a hero of the state. It 1s @/ film about indjvidual

integrity against totallitarian coegfion. . ." (Con mporary ~ .

Films, McGraw-Hill, 330 W. 42nd s N. Y. 036) . ‘
X

d. "A". An animated film in whicb "a man's apartment .

s invaded by a giant letter 'A' that teases h#m, torments

: hig, then eventually trampels him into cou;p].ete submission. T

b 'Al then disappears. Joyom,,the man . . . celebrates - only ° .

tolfind the lejter 'B appear " (Contenq,rary Pi#m, see above). : -

= TIMEPIECE.* A film about the beat of life, time,

like.

The- questions are, what would a mgn rathesm do,

and Eow it forces a man to conform rathér than do what he

why “t he do it, and what 1B the point of the end of - 3
the fi}E For more advanéed students (€ontemporary Fﬂms, see ‘
- above)#

\-s-/\. s

(Al1 annotations above. appeared in David Sohn -MEDIA" AND-

METHODS, February 1969, pp. 46-47). 1
, ’ . Q . t LA
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» 2. When the first film is overg your students, in &

continuously calg and measured voice, to Wlose their eyes and
1

"let their minds float free, to let whatewe

After a syitable period of silence, Wuring whi
to rem:l.nd’thei to keep their eyes closed.,and sit i
them each. to f a single word which expresses wha
mpade him feel.' Ask if the word.is "love," "hate,” "fe
"courage," "life," "death," "freedom," "prison," or some
. word. Ask them to continue to focus on the word each has
. What color is the word? Is the space around the word-a diffe
color? What is it? Are the colors dark or light? Are the le
sharp or soft,’ thin, of heavy? Give them time after each
question to let the word find its place among the choices you are
suggesting. Ask them to hold onto the word they have open
in their memories, and to lét whatever pictures and eriences
of their own they associate with that word come up intp rheif
minds and .cluster around the word. Then ask them to
they have felt and seen for 'a moment while you give
instructions. - )

3.  Show tt;ein a sample collage made from pictur
.of old pictures; symbols, words, and letters cut f

cardboard. Ask them to take the word they felt so
in connection with the film you showed, plus whate
they have in their own memories, and illwstrate it
ang pleces of words and pictures in the old magaz
available. Give them'20-30 minutes or however muclf more you
feel they deed to do th#task to."sﬁtia{action.

scisgors, etc., ava.i\lable. ‘.
\

N ,
. .
\ 4, After they have gotten started you may wjlsh to roam
o about the room to see what they are doing. The Yey 1is not
‘ to ¢ r what anyone is degng, even by -asking duriously -
' what a pePsap_is up to. One-way to share th erience with

" them is to go to work on ydur own creat}on._

5. when.they ave hed, ask them to tape.their'

* . product to the wall. Let thel circulate to see what'others
.have d_one,~ discuss similarities and differences, and, findle.y,
clean up. Let them keep their product if they want to. 2

6, tCall them back to 'thelr seats and show the second ,’
s . film. When it is ovey write on the board, "What does that film
say to ydu?" ‘ ’ o . s
A : ~
‘ *
. |
: kS Y . ’
P ST RPPEN . ‘ -
IR o A sJ -,
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7. Ahen show them the "Graffiti Wall", previomliepre- o

pared by taping long strips of blank newsprint or butcg .
. paperfin a mural-like way along the wall. Hang it go yeu. - o

have/at least two strips running the length of a wall, from

e head height down to kamee height. . Explain that they may - : . S
use/ magic markeérs or crayons as they like either to draw ° y - . o
pidtures.or symbols, or’to write words in response to the - ~ . e
film, Tell them they may work alonme or together as | they.wish, LT
"or may take advantage of what someone else has put ¢n the o S t
wall if the other ‘person Ok's their doing so. (Expect a 1ot * -
of atalling with this more public exercise. Also expect 1 :
obscenities. If you wait them out‘'you will probably find ! :
they begin to use the wall fully in all sorts of ways). . 4
Conclude the eprcise when they seem to have run out of -
interest. . ’ |

8. Ask your students to stand.back and look over every--
thing that's been put on the wall | Ask:

a. Are there any - coments on what's on the wall?
b. Do you see any similar responses?
c. Do you see any differences? What? ~ 77 7
. d. How did it feel reacting this way to that film? . !
&. e.m Did you resist the impulse to use the wall? Why? .

3 b
9. If there is t:l.me, show another film. When it is done,
_provide .paper and pencils Ask them to wglte their reactions
to the film. Level A students might tape record their
responses. Be sure to tell them you do not care_ at all about . s
spelling, punctuation, sentences, jdst about hpnest expression.
Tell them not to put their names on ir papérs. Cpllect T,
. the papers after five minutes or sof no mdtter whechﬁ{ they
- have finished them or not, and read out somé without comment,
sk 1f they- -have any reactio to wha; has been read.. D#scuds
ese rehctions as fully as ssible

L 4

[

~ PO

Summary and.evaluation ' ' TN '

.
!

. 1. Ask and“digeuss these quegtions: ~

4

t { ‘, '
a. How do. you 1/@1 ht's experience? w

b., Did everyone r qnd the shAme way? If not, why ‘
do ybl think ‘they didn't? 1f g reactions were sinﬂ.%r, «
why do you think they were? o

¢ c. 'How did it feel trydng out
expregsing yourself? Are you satisfied?
why? What 'value does this kind of thing have

s P,
-

ese new ways of

L 4

=
LS

Ll
-
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.
4
.




_C'\

'd. Did you find out anything positive about - yourself
any others that you would like to snare with us?
e. Would anyone like to say what he J.ikzs about what -
anyone else did .either in collage, on the wall or in writing?

v 1

2 Call on a student(s) to smmmriaze what was le‘amed in
the lesson.

\’

3. Encourage students to use creative outlets - collage,

drawing, writing - ‘a3 a means of reacting to situations they
face. , 4

v L

4. Hawve each student f111l in the evaluation form #&d =
collect it, . LT s v

’
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terminology; e.g’ ed%{orial, obituary, masthead, etc.

LESSON 6

o~ TEACHER TITLE - NEWSPAPERS
STUDENT TITLE - THE UNDERGROUND PRESS

s

o h
- The purpose of this lesson is to give students an
overall exposure to newspaper -- what they are, what they

'_do,iand how to use them well, Hopefully, they will improve

their abilities to read a newspaper with more comprehension
and to find specific information that satisfies their social
and intellectual deeds, Optimally, they will be able to

‘recognize the role of the newspaper in society and its

effect on the individual. They should also gain satisfaction’
and confidence in being able to better understand and read

’the newspaper.

4

Gbjectives .~ - 7 - s T

lr To find different sections of a newsﬁhper.'

2, To discrdminate between fact and opinion in news-
papers., N .

3. To disqriminate between different types of
newspapers.’

4., To comprehend and understand more fully sections
of the paper that appeal to,one's needs and-interests.

5. To understand and recognize basic newspaper

Y
+

. \ .
Materials T,
Blackboard and chalk | ’
. 2. Paper and pencils i )
3. Sewvpral varieties of newspapers, lecluding as many
of the following as .possible:

5

! a. %nternational - Manchester buardién, London Times
' b. Mational - National Observer, New York Times,
ashington Post
c. ocal - City and County papers
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o

4. Enough copies of one local newspaper and a
speciality paper for every class membet .
~ 5, Enough coples of a gerles of articles omn one news
story for each member of the class for Activity 6

6. Copies of Exercise I (attached) .

7. Coplesof Exercise II (attached) ]

8. Copies of a series of news articles about the

same story .
Teaching suggegtions - . . ' -z
o . _ "1 If copies of the four types of newspapers, are not
.. . available, contact a local library as to whether copies
might be borrowed. ,In some localitie§ it might be - ' RN

necessary to write away for copiles.

2. While the lesson plan suggests that’ one copy of
a newspaper should be made available, for each student, the
lesson could work effectively by having two-t8 five persons
share a paper.

» N -
\ . - ~ e
. - ; " : -
. . [

g » Procedures and activities " e )
% 1. Introduce the lesson by stating that its purpose , . A 7
is to learn what a newspaper is and how to mike better use -
. of 1it. . . .

- R S o "v.
, DR
a. Ask the class what a newspaper is. Write these
answers on the board. Discuss the answers,-particularly

points of agreement and disagreement..- (One student might
' look up the dictionary definition and read it to the class.)

b. Explain that there are certain parts of the
newapape't that some pgople like to read more than others,
such as editorials, sports, entertainment. (What tide is
the Sunday matine2z? What is the price difference between

- . matinee and evening performances?) Ask the class what parts
’ of the newspaper they like the best. List these, on, the
R board. h

c. Explain that in the remainder of the lesson ‘they

will be finding out more about the newspaper and its different
« parts and.will practice us:[ng the paper ,to see how good they
are at it. ¢

S e
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2. Explain that the purpose of.a newspaper is to
educate, inform, and entertain.  (Get feedback by asking
how newspapers.do this.) oL ) - T ’

i

. 3. Explain the four different types of newspapers,
(Have at least one example of each type available and
‘show each to- class ) / N

a. Inte tio;(al -~ a ne'wspaper containing items of .
world-wide intergst, pyblished in one country,vdistribu\ted
in that.country and in foréign countries. (Ask class for
examples.)

| b. National - published and distributed in one
countty only but containing items of local, national,
and international interest. (Ask class for examples.)

‘c. Local - places emphasis on local or regional
. Ingerest. This type has limited giistribution beyond the
local geographi¢ area. (Ask c to identify local
i papers.) C. \ ) . -
@ ' " ’ R .
. ) d. Special - contents are limkted to a particular
area of interest, e.g., sports, religtf@h, union, or finance.
(Ask for examples ) T

4. Give a copy of a newspaper to each member of the
class, preferably give all a copy of: the same paper. Discuss
the following terms and have the students find examples of
each. Discuss each in terms of content of the newspapers '
being examined. .

L

L4 -

a. Masthead - name of newspaper which appears on,
top of page one. .

b. Fdition - time of publication,

. c. Headline - - explains content of the story or,
' title of the story.’

d. Column - Iines of type running down the page

e. Byline - name of reporter who wrote. the-story.

f. Reporter - person who collects the news.

(Find name.) ~ ‘ .

-
r
e

go Editor - generally the person who decides what
will appear in the paper and where. (Find . N
- name.) e
N h. News article - story containing only facts abqut’ v
) ‘ an event, -~ .
» ¥
~' . * 4




. ¢ . -
1. Feature article - story containing both fact
and opinion about an event.
j. Editorial page - a page contalning articles
! expressing opinion; can be opinion of 7 .
newspaper or an individual.

5

5. Identify and locate the various sections of the
newspaper.. Suggested sections: -

A}

&

. Spotts, conﬂ.gs, advertisements, obituary, editori-
al, entertainment, food, financial, , TV section('mvies,
women's news (Dear ‘Abby), horoscope, weathe{'y crossword

“Puzzle, classified ads - Real Estate, Articles for Sale,
Help Wanted, Lost and Found, Pe_rsong:]g/, Pets.

6. Obtain 4 series of articles on one news story

_(election, murder, housing, etc). Give a copy to each

member of the class and study and discuss the development,
of the story in terms of: .,
. a. When the story breaks
® b. Additional details as they appear in
. succeeding editions
s c. Story follow-up .
Note: Use this activlty with Level B and C, students
only.

i

kel

#

Summary and evaluation .

’
l.. Gomplete Exercises 1 and 2 for review of the lesson.
Check and discuss the answers.

2. Discuss ‘individual outcomes and progress.

3. Ask if there are -other questidns about the !
newspaper. ¢ - . . I

]“ 4., Encourage students to use the newspaper regularly.

.

5. Allow students to discuss what they liked and
disliked about the lesson. ) ‘ .

6. Call on a studeht(s) to summarize vhat was learned

in the lesson. . - . .
¢ 4 . - .
" .

7. ,Have each student F111 in, the evaludtion form and
collect},it.

poooo T

'S4 ) ' ' ' -} )
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Exercise-1 - The Newspaper - Matching
*Directions: Place the letter from Column A that best
: describes the term in Column B in the
appropriate blank. Two definitions will .

L]

not be used.

.
:

. Colum A

a. A page containing articles
expressing opinion, Cag be
opinion of newspaper or of an
individual.

~Generdlly the person who decides
what will appear in’ the paper and
where. . )

c, réontean are limited to_a parti-
cular area of interest, e.g.
sports, finance, religion, etec.

d. Explains content of the story or
is title of the story.

e. Story contains only facts about

- an event, .

f. Person who collects the news. .

on tpp of page one.
h. ,Linés of type running down the
page. N

1. Story containing fact and opinion
- about an event,

“]. Published "and distributed in'qne
country. B

8. Nam:#of newspaper which appears

L 4

k.- A newspaper published in one
comtry and distributed in that
country and in foreign countries.

1. Places emphasgis on local or
regional ,interest.

.

i

.
¢ . v
» I4 t

)
!
i

|

"

Special Paper .

Column B

" National Paper

Editor_

Hgadline

Feature Article

Local Paper

-

Masthead’

o

"

Editorial Page

Intermational
Paper

Reporter

*Teacher qfé'place on overhead projector, transparency ‘ s
or mimeo paper. This exercise can be written or orally.
answered. Definitions (e) and (h) are not matched.

« . | 7
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Exerciég 2. - What's in the Newspaper?

3
| -

'

6~6

Fill in the blanks with one word or word phrases.

12,

*Exercise 2 may be présented verbally for Groups A, B or C

*Directions:
1. What is this newspaﬁér's masthead?
2. On what page is the movie section?
3. On what pages is the sports section?
4, On what pages is the comic section?
5. On what page is the editorial section?
6. On what pagé is the weather gection?
* 7. On what page(s) is the obituary section?’
8. On what page(s) is the TV section?
. 9. On what page(%) is the movie section?
10. Does this paper contain a crossword
puzzle?. If so, what page? ‘
11. Does this paper contain a financial
page? If so, what page(s)? -
" Does this paper contain a '"Dear Abby"
colum? If so, what page?
13. Does this paper contain a "Letters to
the Editor" columm? If so, what page?
14, es this paper contain an Index? If
so, what page? i 3
15. Write the headline of one feature arficle

~

16. Write the headline of one news article
17. Write the headline of an article containing a byline
v i .
18. Hew mardy columns are there on the front
page of the newspaper? . ‘
19. What'edition is this newspaper?
.20. What is the editor's name? =~ .~

-0

(with oral or written answers) or mimeographed, for Groups

" B &C.

Answers dependent on local paper selected.

3

¥
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‘ LESSON 7 : i &
-- TEACHER TITLE - ADVERTISEMENTS . . s
N STUDENT TITLE - MADISON AVENUE - .
' / o

.Géals - - . -

The basic purpose of this lesso: is to encourage
students to use more discrimination when listening to or~
reading advertisements. This entails their comprehension
of the purposes and benefits of advertising and the

unisition of discriminative consumer techniques. The

condary/ facter in this lesson is t6 develgp the student's
ability to ascertain the difference between facts and. -
opinion. ’ .

The outcome should improve the students' capacity. to
think for. Ahemselves under a barrage of advertising
s®™nuli and to give them the security in knowing that if
they listen and read carefully there is legs chance of o
being swindled.,

Objectives
!

1. To become more discriminative as a consumer of

advertising, ‘ S
2. To undérstand the purposes and benefits of ¢ ° -
advertising.
’ 3. To find the gimmick or read the fine print in an
* advertisement.

4. To improve  the ability to perceive detail in a
large volume of advertising stimuli.
* 5. To comprehend the difference between fact and
opinion.
/ 6. To communicate one s knowledge of advertising ' .
i - techniques . : . ‘ ~
| | '
t : ’ .
Materif’lals‘ and equipment | e ‘

. 1. Blackboard and chalk, .
2. Enough copies of Exercise 1, "Trick Questions",
for each student, g )
“.3. Enough copies of Exercise 2, "Trick Questions -
Readinﬁ“ for each student, '




.‘:-9'

0
tor

o 21 Copies of various types of advertisements
(Ac

vity 3) , : -
5. A supply of old or current newspapers and
magazines --at least one for each student (Activity 5)
6. Opaque projector and grease pencils. (optional)
7. Overhead projector and transparencies. (optional),
8. Video tape player with tape. (optional)
9. Tape recorder with tape. (optional) .
10. Radio. (aptidnal) - ¢
11. Television set (pptional) ‘
12, Discarded television commercials from 'I'V
gtations (Activity 4)
13. 16 mm projector (opgional)

Teaching suggestidns |
—3—359——.,,,4,

1. A guest speaker from a%consumer protection

-organizatiod and o *trom an advertising firm might be

effectively used as™p reinforcement of this lesson.

¢
. I

2, The teacher should accumulate advertisements -
thft are of high lgcal: :}.ﬂ‘!erét whether they appear in
migazines, or newspapers dr "én tadio and television.

Procedures.and activities e ’ Co N

1. Introduce the lesson.by saying something to this
effect: "Today's lesson is about advertising - that you
hear on the radio and television, and that you read in
magazines, newspapers, and on billboards. What do you
think the purpose of advertising is?" (Allow. for free
discussion ‘on this topic without supplying information
yourself; record, comments on .the blackboard, if possible
use a tape recorder to ‘record the discussion to be played
back at the end of the lesson for students to determine
1f any of their understandings have changed.)

At the conclusion of this discussion, say some- N
thing of this sort: "In the next part of this lesson
we'll try to trick you jug#®as you often get tricked into
believing many of the a you see or hear.. We will also

. show you that if you think very carafully._to what 1is

being said in the ad you will usually. be able to 'psych
out' the trick. We're first going to.read {or listen to)
some trick questions; after that we're going ‘to listen
to and examipe some advertisemnts. . -

-~ . e - .
2 - T 9
¢ ~ -
a , .
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Acu,vity 1- - ¢
&)nduct Exercise 1, "Trick Questions - Listening,"

which is attached to thi,s lesson. Read each question
aloud or play a tape recording of the ﬁuestions. Intro-
duce the question, get: the group to agree on a single
answer, then give- the answer. Repeat the question if
the wrotig answer 1is given, discuss again, and explain -
" the answer if necessary. Encourage the class to think-

y - carefully about what is being said and challenge them to
improve as the exercise continues.

] 7

+ Activity 2 - -

. Conduct Exercise 2, "Trick Questions - Reading,"
which is attached to this lesson. Proceed in the same
manner as with Activity 1 above, the only .difference
‘being that the students read the questions rather than

- - listen to them. This exercise is not intended for Level
A students, it could however, be done with them as a
~listening acdvity.

Activity 3 -

Explain the vatious types of ads. Have an example
of each type of ad ‘available. (See attached samplegs,
but use any others that are more current in nature.)
Distribute copies, show them on a transparency, play a
tape recording, show a videotape or film - any manner
in which all students may examine the same ad together.
Choose ads that have high interest value. (Because of
the difference in readimg levels of students in Level A,
B, and C, it will be neceasary to select different ads
for each group.) Chopse ads that hHave a gimmick that
may easily be perceived. Explain the following types
n of ads ming appropriate examples' write names of types

of ads on the board.

a. "Come-ons" - an ad that offers something
for nothing or at a:reduced price. Example;
~contests, games, July 4th special.

b. '"Straight ad" - no hidden gimmicks, presents
" ' honest facts clearly. Example: stock
offerings.

o~
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— .c. "Appetite ad" - by'the use of color. or

pleasing photo makes the produst appealing.
Example: girl on car, food on table;
furniture in home. .
- d. "Semantic ad" - seems strafght but words or
concepts are twisted to mefin someth:lng other
than what they appear to mean. Exampler
Lowest/highest interest rate, more doctors
recommend, 3 out of 5 (statistics) -~

Activity 4 - (alternate)
.

Obtain, if possible, copies of television Eanmer-
cials. (Local television stations’ discard commercial -
films from time to time. They usually can be obtained
free by contacting the station.) Use a variety of
commercials and have the class identify the four differ-
ent types of advertising explained in Activity 3)

Activity 5 -

Pasgs out copies of old qor current newspapers. and -
magazines, Tell students to find.as many examples of
each type of ad as possible and to identify the gimmicks,
if any. Let each student explain at least one of his
ads to the class.

Activity 6 -
. 'If the equipment and materials are available, watch

television commercials and listen to radio commercials.
Discuss each in the same manmer as for magazines and

) newspape:rs Record on audioc-or videotape as many as

possible of these ads or connnercials as possible

Summary and evaluatlon o oA

1. If the discussion about the méaning of ad-
vertisements at the beginning of the lesson wat%taped,
play it back and' discuss any differences in understanding.




Y4

disliked about the lesson.

~

-

2. Encourage students to listen to and read ads and

. commercials outside.class in order to identify the

"gimmick" and to report on these at subsequent class
sessions. Encourage them to tell how thinking carefully
about ads makes a difference ig their attitudes and
actions. - L .

3. Call on a student(s) to summarize what was
learned in the lesson,

4. Allow students to discuss uhat they liked and

5. Have each student fill in the evaluation form
and collect it.

.
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‘ Exercise 1 -- Trick Qlestions -- Listening
N ‘X‘ g ‘ . N
.
v .
= 1. Do they have a fourth of July in England?
N ) (Answer Yes, they have 31 days in July.) .

AN

\\2 How many birthdays does the average man have? .
\ (Answer: He has one a year.) Y

S
3. W'hy tan't a man’living in Winstom-Salem, N.C. be
bun&.ed west of -the Mississippi River?
(Answer: Because you don't bury a living person.)

4. How far cdn a dog run into the woods? .
(Answer: He can only run into the woods half way.)

53¢ What four words appear on every denomination of U.S.
coins?
_ (Answer: - United States of America. *~The term "In-
God We Trust" was placed on coins around the Civil

War time ) \

6. In a baseba.ll’ game, how many outs in an inning?
(Answer: Six outs in one inning )

7. A farmer had 17 sheep, all but nine ‘died. How many

" does he have left?
(Answer: He has nine left. All but 9 died.)

8. Take two apples from J:hree apples and what do ‘you have?
(Answer Five apples,) -

LY
9. An archeologist claimed he found some gold .cins
dated 45 B.C. Do you think he did? Explaih,
(Answer: No, because the term B.G. came after the
time of Christ, therefore, it would not have
appeared onthe coins.) ety
10. How many animals 6f each species did Moses take aboard

the Ark with him? . .
(Answer: None. Noah. not Moses, went on the Ark.)

i

*
e
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3. Some m nths have 30 days, some have 31 days; how many

.r

-

Exercise 2 - Trick Questions - Reading

Q(A studént copy without the answérs should be prepared.

It may be either duplicated to hand out, put on a trams-
parency for overhead projector, or used with the opagque

) projector.) N

1. 1If you weat to bed at 8 o'clock p.m. and set the alarm
to get up at 9 o'clock in the morning, how many hours of
sleep would you get? Answer: You would get one Hour of -
sleep. You can't set an alarm clock for 13 hours,

2, If you have one match, and enter a dark room in which
there is a kerosene lamp, an oil ‘heater and a wood burn-

ing stove, which would you light first? "

Answer: e match .

7

have 28 days? Answer 12 months. Every month has at least
28 days.

) . * .
4, 1f a doc\to‘r gave you three pills and told you to take
one every half-hour, how long would they last you?
Answer: They would last one hour ~ one immediately, one
in one half-~hour, and again one a half-hour’ later. .
5. A man builds a house with four sides to it. It is/
rectangular in shape, and each side has a southern
exposure. A big bear came wandering by; what color is
the 'bear? Answer: The bear has.to be a white polar bear
because white polar bears only live in tlie North Pole
region. ‘Only ‘at the North Pole would each side of a
house have a southern exposure.

6. 1 have in my hand two U.S. coins which total 55 cents
in value. One is not a nickel. What are the coins?
Answer: One 1is' a nickel, the other one is a 50¢ piece.

7. Divide 30 by one~half and add 10. What is, the
answer? Answer: 7Q. When you divide 30 by % you get
60 plus 10 equals 70. .

8. Two men were playing checkers They played five
games and each man won the same number of games. How
can you figure this out? -Answer: 3 each. They played
5 games and were playing-the 6th game. )

..
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. . 1 . 7-8
- . . r/
.- 5 ' Exergis’e 2 - Reading Skills continued )
. e 9, A woman gives a beggar 50 cents. The woman is the '
beggar's sister but the beggar is not the woman's
brother. How come? Answer: The woman is a' beggar. - .

>

. . 10. 1Is it legal in North Carolina for a man to marry
*  his widow's sister? Answer: No. A dead man cannot-
marry anyone. h g

? ’ Ve

e = e e . ¢ .
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ADVERTISEMENT EXAMPLE - "COME-ON AD" - 1

Get a luggage rack at no extra charge.

*A value up to $72.40

)

e
: ~ T T

You get the luggage rack ot items: radio,power winddws,
no charge on any specially power toulgou,whnowoll tires,
equipped model of our two Soft.-Ray tinted gloss and
most popular wagons- outr ' remote control mirror. '
big Admiral wagon or That's it. That's all.
mid size Baron wagon. ' But hurry down and order your

~. You get.the luggage rocl( Admiral or Baron station wagon: ’
‘at no charge when you order now for your free luggage rack.
your wagon with these popular ‘ ~

-, »
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DRUGS ma BEFORE YOU

CONFRONT YOUR CHILDREN ,

“KNOW WHAT YOU'RE uumw
ABOUT

Parents you need the facts about drugs before you
discyss them with your children. ~ Your chlldren ;
have heard the same warnings tume after time and
. some of them they know are not true
To learn the facts about drugs, wrste for our free
pamphlet o . :
DRUGS — Use or Abuse -
COUNCIL OF EDUCATION ’
1319 MAIN STREET )
WASHINGTON D. C. 55555

" ADVERTISEMENT EXAMPLE - "“STRAIGHT AD™ -

/ »
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Thoy seem to do ovorythmg\- And thoy do it ngh'
Evén when it comes to having a drink. It has to be
Regal's Whiskey. Very. spccu:l Very. right.” . . _
Known by the company n toops . ' .,

A °R9gals CVWHSIKCY

E Kc

Aruitoxt provided by Eic:
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ADVERTISING EXAMPLE "Semantic Ad" - 4 T\

) .

fn;e loo'bnll plnyers use DREXO

«
\
sllnve cream Ihun nny other brond, 4

?

FOOTBALL PLAYERS ARE TOUGH MEN. AND o
HEY HAVE TOUGH BEARDS. THEY NEED '

réX0 70O SOLVE THEIR TOUGH BEARD
PROBLEMS.

WITH dl'eXOSHAVE CREAM 'rm:v GET B
THEM LOOK c.ooo AND FEEL GOOD 790 -

_ YOU MAY NOT BE A FOOTBALL PLAYER. BGJ
" YOU'DO HAVE A TOUGH BEARD  USE

drexo .THE SHAVE CREAM THAT

" TACKLES TOUGH PROBLEMS.
) ~A




° LESSON 8
TEACHER TIILE-SﬁNTENCE EXPANSION AND SUBSTITUTION
STUDENT TITLE ~ WHAT'S YOUR SENTENCE?

~

t

als |

This lesson has been developed to gfve confidence to
. the student in communicating his ideas more clearly
through a greater understanding of how sentences are
written, their structures, and the modifiers used to im
part a more precise meaning. ‘Students take kernel
sentences and expand them into more interesting sentences.
They also practice ‘the understanding of nouns, verbs,
adjectives, and adverbs. :

Objectivea ) -

1. To improve in the ability to write better °
sentences
- 2. To enable one to more clearly communicate one's

ideas through writing better sentences

8-1

.,

3. To be able to identify the elements of a
complete gsentence

4. %o develop the habit of expanding and substituting
as a means of writing better sentences

-~

Materials and eqpiLment

Blaakboard and chalk

1.
2. Paper and .-pencils
3., Picture (or other stimulus) for Activity.l
4. One old newspapet for Activity 2
a5, Scott, Foresman, "Linguistic Blocks," for

Activity 2 .
. 6. 3" x 5" {gdex cards with selected words written
on them for Activity 3

7. Duplicated copies of Exercise 1 (Forms A and B)
for Activity 4 (sample attached)

8% Duplicated copies of Exercises 2-5 (Forms A and B)

for.Activity 6 (sample attached) -
A .

a

[ 28
~
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Teaching sugges tions

-

1. Select any coub:ination of activities that will *
be appropriate for the class. - s

2. Use as many of the wordh.ﬁnd sentences in the
lesson as possible for practice j,n reading.

Teaching procedures and activitiee

+

Introduce-the lesson by saying something to this
effect: 'Which of these two sentences is #ht more
interesting? M

a. The iad crossed the street.

b. After first looking both ways the stoop- -
shouldered old man pulled the collar of his faded coat:
tightly around his: neck, then slowly shuffled across the
street.

v

r

"Both Bentences tell us the same thing. 4 man crossed,

“ the stréet. But the second sentence is certa'inly more
interesting because it helps us understand the man more

2

writer than the one who wrote the first aentence. He
*a better writer because he told us more aboat what he
was thinking than the other writer. In othér words, he
comnunicated with us more clearly.

"When we write letters, or such many of us, without
thinking, wtll write many sentences much like the first
one. All of us can learn to write sentences that are
more like the second one. And when we have done so,, we
will like what we have written much better because -we -,
have writtenﬁdawn our thoughts much clearer and the
persons who read what we have wri\;:en will be more An-
terested in it. i

. v - ) . N . .-
"That's what &'re going to do in this lesson —-learn

to write better sentences. We're going to take up some -,

10 cent sentences and turn them into $5.00 enes. Then ‘a

we're going to examine the parts of a sentence so we'll

better understand witat makes a good sentence. Let'l see

how much we can learn."

a

-
-
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Activity 1 - Memory Maze

%, Start with' an oral activity b} showlng a picture
vhich you find in a magazine or newspaper that has action
in it (a woman smiling, a family travelling in a car,

[y

etc.), or use any,other appropriate stimulus.

Give one

short sentence te
woman is smiling."
sentence and add o
woman 18 smiding."

ing about the picture, such as "The
Ask for a volunteer to repeat the
e word or thought, such as "The pretty
Call on gnother student to repeat

the sentente and ad§ one more word or thought-such as,
"The pretty woman standing by the ocean is smiling.". .
Continue the activity. in this way until the class is
no longer able to re and repeat the sentence.

Through this activity a rather long sentence will be
prodfced. Conclude .iti by ting out that they have
already proven that they cant\ deyelop sentences that

. commmicate more clearly what\there is to tell About a

1

situation, . ‘ \ .

Activity 2 - Tearing the Newspapers

e

Tell the class to watch you -carefully as you tear
a newspaper in half in:order that they can tell you all
that they see in the situation. After tearing it, ask
the class, "What did I do?" Write a keynel sentence on
the board, .spreading .the worda apaprt, such as:

2 Y

?ne teacher. .°. tore the .  ‘newspaper.

a. Show that the same thought may be expressed
in many ways by substitut‘ng other ,words.., Start with the
word teacher 1in the above sentence @nd ask for other
words that could be substituted for it. Mr), Jones
'man, instructor, visitor, lecturer, male are, among the
words that might be anticipated. As the words are called.
out, write them in a column under the word tejcher. '

b. In the same way, *\call for.and get substitute
words for the words tore and newspaper, writing ail the
words given in columns under each word.

i
i
N,
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- E c. State that. there are 6ther things that can .
' be written down about the situatioh in which .the néws-° . ., T,
N . paper was tom. What words can we 4rite that will“des- .
- - cribe the teacher? As these are called out write them

in a column starfing in the space between the and teacher. -
Some words to ariticipate are tall, jolly, interesting, .
_“jovial, thin, dedicated, etc. e

¢
< “ -
~ e N
- -

. d. In the same way, list words that describe the . - = -
-~ newspaper., Words to anticipate: old, daily, cr,umgled," -

~-fplded, dirty; etc. . . d e s
. A S i
g ’ 'Ihere is now.one space. left in the s,entence. . I
between t:eacher and tore. Ask for_and list words that, -~ |
could bg. placed ,in this space. Words to "anticipate: o .

_quickly,* deliberately, d-naturedl surprising_x etc.

f. To gain reading practice call on individuals . -
to read certain words. . Ask "Who gave us this word? Will
.you read it to us?" As an additional step, tell. the
students to each look at the words on the board and each .
0T read a sentence that Best"expresses what they say in the
\ .  situation. Example, "The joVial instructor deliberately

ripped the crumpled ﬂgg;mer " _

g. Point out that the words in the teacher and
newspaper columns are nouns (they tell the name of
something); the words in the columng, describing the
teacher and newspaper are adjectives (they describe); the *
words in the tore colum are verbs (they tell what was done --
doing words); Tand that the words in the column before tore are
adverbs (they tell }l_> Show that the adverb words may
also bé shifted to the beginning or the .end of the sentence
and still have a good sentence; example, "Quickly, the teacher
tore the newspaper”.or "The teacher tore the newspaper quickly."

h. Alternate activity ~ if students seém success-.’ '
ful in expanding the sentence up to this point, ask them to
expand it further. Without using these ‘terms, you might
direct them to expand it by adding prepositional phrases,
subordinate clauses, appositives, and such. If available,

' use “the Scott, FOr}sman, ."Linguistic Blocks," for additional
practice. .

-
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Activity 3 - ﬁuildi’ng Sentences ) 3
" On séparate 3" x 5" cards write a number of words

that can be used as nouns, verbs, adjectives, and ‘adverbs., *
Select words that are of appropriate ‘interest Lo the .
clags. Inclgde also cards with articles, identifiers or
determiners, such as the, a, am, that, and, this, etc.
Give each pair of students geveral cards which they ‘can
arrange to form the best sentences possiblé. Include
some blank cards on which students may writs their own
words to ‘make their sentences. ] s .

’

a. In the beg‘lnning give out cards contain:‘:ng

.noums, verbs, and articles (plus identifiers and

determiners) only. For the next step, add adjectives-
add -adverbs for the final step. .

b. Let students show and read their semtences to
each other. | I

. b - - » ?

‘.c. The point to bring out from this activity is
that every sentence must contain a noun.and a verb and
that the addition of adjectives and/or adverbs usually -
makes it a better gentence. " .

Activity 4 - What's Your Sentence?

Hand out duplicated copies of Exercise 1 (Form A for
Level A, Form B for Levels B and C), "What's Your .
Sentence (sample attached). While answers hawe been
supplied on the Teacher's Key,. they are largely sugges-
tive; the teacher should be flexible encugh to allow for
different answers. The main point to this activity is to
give each student practice in recognizing complete

.sentencgs in which nouns, verbs, adjectiwes, and adverbs

are used-correctly. The sentences should be read and
discussed after each student has finished them.

As a follow-up the teacher may divide the class into
groups with each group preparing sentences gimilar to
those in the &%ercise. Then, one group can appoint a
leader ta write its sentences on the board and
challenge’ the other groups to fill in the blanks correctly.
Give each group an opportunity to present their sentences
to the class.




- Activity 55" Ramblings
. ’ A Rambling is a person's written feacfion, thoughts,
. or ideas concerning anything. Let students write
iy : Ramblings about what they have learned in this lesson
y ~ making an effort to use complete and expanded sentences
as much as possible. Let students read their products
to the class, or the teacher may reproduce them for
_distribution at the next class session. Spontaneity is
. .the objective of Ramblings; hopefully,- the learnings
about writing complete sentences that thoroughly commmi-
> cate their feelings will make their writing better.

. If, in the teacher's judgment, writing Ramblings
N - = about what has been learned in the lessons is too abstract
) : for students to be able to write their best, substitute
writing on some other topiec (automobiles’, prison con~
ditions, the lessons in this curricylum, and such.) Thée
main point is to provide students with the opportunity

feelings of success.

’ r vt v

to'write about something in which they can have some .

»

Activity 6 - (optional) - Practice Exercises 2-5 :

Exercises 2-5,, Form-A for Level A, Form B for Levels
. B and C (samples attached) may be used with students who
- need additional practice in understanding, parts of sen-
tences. If used, these assignments should be indivi-
dualized or should be assigned to students to pursue
during Part B (the individualized part) of the curriculum.
p ' Other exercises and practice materials may also be '
: found among the grammar materials that are suggested for
this grammar component of Part B, -

b e ’ Summary and evaluation ]
\t i 1. Collect any of the products students have com
- pleted during the lesson. Mark them and comment to
individuals. ‘ -,

! 2. Have a student(s) summarize what was learned from
the lesson. Supplement with your ideas as required.

3. Discuss with students what they liked and did not
. like about the lesson.

: 4. Have gtudcnts fil]. in the evaluation forms and
. collect them.

[y




Complete ejch sentence by adding a word in the blank
Be sure your answers make a complete sentence. -
The-firat letter has been written for some of the words.

space,

1.

*

Exercise 1 - Form A - Level A

What's Your Sentence

-
v

—

)

!

i

The became an . .
2, Geor'geA the ﬁewsgaper. I
3. A ie ' stung me whilg I was ] t:he,
lawn. l
4, D : that window open? . | ‘} )
5. T loud " woke us. {‘f
6. Goad for this concert twii: dollars.
7. One-of the wingows d- ' open because it is
stuc;.k.' h .
8. The yellow j are', a‘jbeautiful f .
9. _The bright blinded the driver.-
10, © The g

i

bus turned ! '

.
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’ Exercisef"i - Form B'-~Levels B am:l C
What's Yo(u:- Sentence?, .
- S
Complete each sentence by adding ;'wg\\rld in the blank
space. Be sure your answer makes a complete sentence.:
The first letter of some of the words have already
been written in the blanks. ’
. ' e
i 1. A in the hand is.worth‘two in the .
) 2, ‘*Young are our main traffic problem. - - , ‘
3. The . ~ dre cold and the . are hot. -
" %. The more ygH ., the more yc;u .
‘ 5. The articzle wags w__ hastily and cofr‘ltainedl many g
. :Ln; _ .
. 6. A . is the fastest 'means of t .
7. P often ¢ about the .weather, but no
one does _ about 1it,
8. ) were made to be ' ..
S /

9. We often pla;'ed in the.vacant .

10. These are the that try man's
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Exercise 2 - Form A - Level A

S - Noyns - - '

)

’

Put seven of the nouns in the ssenténces below.

A
movie ape dog Phil - car
arm brother Chester house rifle .
. ' . ' !"g’
1. - went to with his . ;
' . W
2, I had a pet . . 5
. . N
3. The . was on fire. - ”
3
‘', 4. Our » is very slow.
5. Ed is a good shot with his
Draw a line<énder the nouns in these sentences. :
- ’ f
) 6. The boy had a cold. ' .
. 7. The party started late. ’ |
8. On f'bnday John went to Ph’iladelph:i.a.
, 9. Stan's car had a flat tire.
/" 10. The dog had his food. - o
i . ¢ i" ’ ¢
T
/ ' 1
/ ¢ ’{!
/ . o H
‘ Ky
E ] -~
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Exercise 2 - Form B ~ Levels B and “C

Nouns

’ * . ) N ' . -
Below are 12 nouns. To complete the sentence, place the -
correct ,noun in the -blank. :

.
i *

summer sacidle clock bundle caleqdar hc;rse

father window wiPter rider brothers mountain

/
« A 1., in the - - ' we get a lot of rain. ‘ -
! , 2. John looked at the c, to see what da'y he :
would' be released. -
hd *
3. Two - . lived together in the valley.
‘ 4. The plunged widly, budt the
.\\ : ‘ . stuck to the . . .
5. From his . », he could look up at
the .
p
ey Ne v ' .
Sy
~4
ety
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Exercise 3 - Form A ~ Level A

Verbs

‘i'

Put six‘ of the,ten verbs in the sentences below correctly.
. I 4

hopped called was bad " hit
ran, - pulled was made look .
¢
1. . John B his mother on the phone,
2, The girl her dress over her head.
3. The shoe of paper. :
NN
4., The rabbit .
5. The boy the ball and to first base.

Draw a line under tlle verbs in each sen'tence.

6. Jonnrezd“tire—beekandthenput it dowmn.,—»

7. Phil ate

8-11

his supper.

/
. 8.+ Mail is delivered by the mailman.

9, The Ford

was new.

10. The tree had apples on it.
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Exercise 3 - Form B - Levels B and C

Verbs

[y

Below are‘10_verbs. To cogplete the ée‘ntences, Place the

' . correct form of the verb in the blank. ) '
feel hurried st@led 1isten stopped
. -, % .
) tasted - keeps caught threw dan®d
S g .
& ¥ . ~
. 1. The animals . ,3 i "cold. L
2. The pitcher : George a fast curve. « .
) | :
: o 3. Each student a list of misspelled
) . : -
" words. \
° \
) 4, John ’ \ over the dog.
e e
- -5. - The cake ] delicious. ! ‘
. T ‘
- ,
e
.. - x
! o
® :
. a ) )
s

1.2
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Cay,

Adjectiveé )

4 H

)

. o~ " ?
Adjectives make nouns more clear. Here .are seven
adjectives. -Put five adjectives in the sentences
correctly. L7

red American white big .

two ' }arge \' hot
1. The car- was pqintéd" ' _ o . o
2. . : men}madea the team." ’
3. The " man hit the boy. 7 :
-4. The- snow looked very pretty.
5. The fire was very % ‘ ’ .« ..

]
S
-

4 -

" Draw a line under the adjectives in the sentences"below,

wie

6. The rain was cool.,

7. The blue bird flew awzy.
8. The man had a big dog.
9. Find the smallest word. .

-

10. Are you feeling better? -

Exercise 4 - F’cwr'm A - Level A -

8-13
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Exercise 4 - Form B ~ Levels B and C

Adjectives.

Adjectives help de&cribe nouns in more detail and make
them more specific. In the sentences below, draw one line
under the adjective(s) and two lines under the noum or
pronoun it (they) modifies. ’

!

EXAMPLE: Three students received perfect scc;res~on this

- P

test. *

— . L

1, Stir the red paint before using it.

2, Poor brakéB cause many dccidents.,

-
L4

3. She looks very prett&.
4, It was a big one,

5. The house looks new.

-

t-
*..

i
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Exercise 5'- Form A - Level A

-

Adverbs
A?verbs help verbs. They tell how, when, or where.. : v
Here are some adverbs. Put these adverbs in the
sentences correctly. . *
quietly slowly swiftly
carefully clearly . helpfully _
1. Sam walked . along the cliff.

2. AHe put the puzzle together

3. The cop ran

&, He talked

5. The ant walked across the t.able. -~

»

*
Draw a line under the adverbs in the sentences below.

6. The man walked slowly. :

| X4
N

7. Always drive carefully. ’

8. Sit quietly. : ‘

T
3 L]

9. To‘m put the ball down quickly.

10. Always read before writing.
)

. . A otd S )




. " " Exercise 5 - Form B - Levels B and c

Adverbs

-

-

»

Adverbs modify verbs, adjectives and other adverbs.

They add more specific detail to the sentence. In,the
sentences below, draw a single line beneath the adverb
and a double line under the word or words it modified.

EXAMPLE: , John ran quickly from the house.

1. This has happenéd frequéntly.

2, Louis spesks French very fluently.

-~

3. The lake was slightly rough.

L 4
4., Suzanne is a very pretty girl.

5. You should sleep soundly after hard work.
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- TEACHER'S KEY
f Exercise 1 - Form A - Level A X X
N - .
=1, boy artist ~ 6. seats cost
2. read i 7. doesn't -
3. bee mowing . 8. tulips flower
4, Does ‘ 9. lights
5. The noise 10. greem sharply
Exercigse 1 - Form B - Levels B and C
1. bird bush . o 6. plane travel
2. drivers 7. People complain anything
3. Winters summers g Laws broken '
4, eat want . football 1lot
5. written 10, times souls
Exérdise 2 - Form A - Nouns - Level A
1. Phil Chester brother 6. boy cold
2, dog 7. party
" 3.  house 8. Monday John  Philadelphia
4, car . R 9, car tire
5. tifle . 10. dog food
Exercise 2 - Form B /Nouns - Levels B and C
1. Summer 4 3. brothers
2. calendar .o 4., horse rider saddle

5. window mountains

Exercise 3 - Form A - Verbs

- Level A
1. called 6. read put
2. pulled 7. ate
3. was made 8. 1s delivered
4, hopped 9, was
5. hit ran 10. had

Exercise 3. - Form B - Verbs

Levels B and C

1. caught ‘ 3. keeps
2. threw . 4. stumbled
' 5. tagted , \
‘A‘- - 7

Py

F3d
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TEACHER'S KEY ((bntiilmd)
L . _
Exercise 4 - Form A - 'Adjectives - Level A
1. red 6. cool
2. Two 7. blue
" 3. .big or large 8. big
4. white - 9. smallest
5. hot . 10. better
Exercise 4 - Form B P Adjecfives - Levels B and C
1., noun = paint 3. pronoun = ghe
adj. = red adj. = big
2 nouns = brakes, accidents 4, pronoun = it
adjs. = pcor, mamny adj. = big “
. 5. pown = house
adj. ‘= nesw
. 4
Exercise 5 - Form A - Adverbs - level A i
1. carefully RN 6. slewly '
2. slowly 7. carefully
3. quietly 8. quietly
4. clearly 9. quickly '
5.  swiftly 10. Always
Exercise 5 - Form B - Adverbs - Levels B and C
1.” Adverb is frequently, modifying verb has happened.
2. Adverb Very modifies adverb fluently ana both modi fy
verb speaks.
3. Adverb slightly modiftes adjective rough. . ]
4. . Adverb veﬁz modifies adjective pretty.
5.

Adverb soundly modifies verb shonld sleep.
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LESSON 9

; . ) TEACHER TITLE-LETTER WRITING
STUDENT TITLE-DEAR JOHN
soats . |

?
= ’

. The purposes of this lesson are to ‘learn to write .
a-good letter and to improve the abjility to express one's

_feelings and thoughts through letter writing. This skill

-

will entail a knowledge of leamning correct standardized
letter writing procedures. Indirectly, the students
should gain aWareness and sagisfaction that different
feelings can be commmicated in many different ways in
writing. This awareness will create security in knowing
that one has the ability to better maintain contact with
the offtside world, e.g., family, lawyers, and judges.

¢

Objectives

1. To present brief suggestions for improving
letter writing.

2. To recognize and write various types of letters.

3. To learn the correct letter format for the
proper occasion.

4. To learn the parts of a letter.

5. To recognize proper punctuation required in
letter writing. :

7. To read a letter
its meaning.

" 6. To learn to proptly address an envelope.

ith the proper understanding of

b)

‘Materials and equipment

1.~ Blackboard and chalk

2. Paper and pencils y

3. Copies of various types of letters (Activity i)

4. Enough coples of Exercises 1 - 4 for each member of
the class 4

5. 5" x 8" 4ndex cards (Activities 3, 4 and 5)

6. Owerhead projector, transparencies,-.nd grease
pencil (optionaﬁ

7. Flannel board and cards (optional)
, 8. Magnetic board and magnets (optional)

9. Tape recorder and tape (optional)

- -

i.9
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Procedures and activities <. ('
&

. ) .
Introduce the lesson by saying something to this
effect:

ochers, including loyed ones. How can you do this when
you're stuck in jail?"' When response of letter writing is
given by student, reimforce by saying, 'Yes, that's what

+ we are going to talk about. We're going to talk about
letter writing, Sot only to our loved ones, but to other
persons, too. There dre many purposes in writing a letter.
What are some of them?" Get responses of types of letters.
Write the answers on the board.

"Tonight \.m\;'E 11 learn about ‘communicating with
(o}
1

-
.

Teach as many o% the following activities as possible,
depending on the needs and interests of the group.

Activity 1 - Types of letters
List the wvarious types of letters og the board. Use
Exercist 1, attached to this lesson for the various types.
The }ist may /also be presented on a transparency, felt
toard, or E rcise 1 may be duplicated for distribution
to the clags. Discuss the contents and appropriateness

of each of letter. Copies of each type of letter
-should pe displayed. Read these, to the class and let in-

dividuals read them. t .

Activity-2 - Rules for letter writing

Using Exercise 2 (attached to this lesson) as.a
source, write the rules for letter writing on the board, -
or either present them on transparencies or duplicate
Exercise 2 for distribution to each student. Discuss each
"item, using many exatwmples.

1

Activity 3 - Parts of a friendly letter

Demonstrate the parts and format of a friendly letter -
at the blackboard (or use transparencies or duplicated |
copies). ' Introduce one part at the time and discuss its
position on the page, word choice and alternative wording
pt.nctuation, and cepitalization of each.

N -




Indicate thege parts:

a. Hedding - includes return address and date '
¢b. Salutation or greeting i
¢. Body or message

d. Closing - appropriateness, e.g. Fraternally, Lovingly

e. Signature ~ must wse own name, own handwriting

4 —
Sample:
234 Br:l&ge St. =]
Upper Darby, Pa. 19201 )
H&y 21’ 1971 ’ €
Dear BiIl,

What's happening? Next week I will be coming to

New York. Will you be home? I would like to visit you
and your sister.

Last week I saw your brother, John, and he said
you had been sick. How are you feeling?

I will arrive Saturday about 11:00 P.M. Hope to

see you then. i ) ‘

Your friend,

~ Jim

-

7

On their paper, or on 5" x 8" cards, have students
write a format as above from themselves to either their
wother, father, wife, puysband , or friend. Examine
these and make corrections where necessary. Some students
might write theirs' on the board rather than on paper.

Activity 4 - Parts of a busigess letter

Use the same procedures for teaching parts of a
business letter as for a friendly letter in Activity 3.
Highlight the similarities and thte differences in the
two types of letters.

'

[ 3N
\
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A}

Indicate these parts:

8. Heading - including return address and date
) b. Inside address ~ where the letter is going to

be sent, and to whom )

c. Salutation or greeting

d. Body or message .

e. (Closing ~ appropriateness, e.g., Yours truly,
Respectfully

f. Signdture ~ must use own name, own handwriting

Sample: ) ’ .
I\ 234 Bridge Street

Upper Darby, Pa. 19201

: ( - May 24, 1971 -
. )
Mr. John Tiller - ’

Apex-Machinery Co.
2106 Broad Street
Philadelphia, Pa. 19123

Dear Mr. Tiller:

I am writing this letter in response to your ad- s

vertisement in last Sunday's classified section of the
News,

Please send me information on your apprenticeship
training program in machinery repair.

Yours truly,

On their paper, or on 5" x 8" cards, have students
write a format as above from themselves to either their
lawyer, a judge, an employment agency, a bank, or a loan
company. Examine these and make correctioms. Some
students might write theirs on the board rather than on -
paper.

——

Activity 5 - Addressing an envelope '

Ascertain whether studex‘z‘ts know how to address an
envelope. Show them the two major parts:
r

o 4. Main address
o ‘b. Return address




Draw a sample envelope-on the board (or use a trans-
parency, .flannel board, or each) show the two major parts
and explain what is included in each part:

. 3§amlee: .'

J. Smith , o .
‘1314 South Street ‘ .
Philadelphia, Pa. 19106

0

v
-
.

Mrs. Rose Brown,
126 S. Secopd Avenue
Philadelphia, Pa. 19131

Following the.discussion, ask them to address emvelopes .
‘using their paper, 5" x 8" cards, or the blackboard to their .
lawyer, a judge, an employment agency, a bank or a loan company.

-~

- Activity 6 - Writing good letters

Without going into lengthy detail, briefly suggest some
ways for making letters more interesting.

For friendly letters sugggest the following: - -
a. Write about the other person more than about
yourself ’
b. Write about something interesting that has -
hgppened to you that would be of interest ‘to the other person . .
c. Write about the other person before writing
- about yourself
d. Don't write about the weather
e» Start sentences with different words, not all,
Witl:l '"I"
For business letters you might suggest the five C's of
good business letter writing: E
- !
‘a. clear ' .
b. correct . e
c. complete ‘ :
d. concise - . . . =

e. courteous '
. ” .




9-6

A’ctivity 7 - Writing a letter (optional) .
Students may write a letter of the type designated by

the teacher or student's own choice. The teachér may:

"(d) correct papers individually, (b) have students read i

letters in front of class- (with/without tape recorder)

and/or have class comment, (c) give out duplicated Exercise

3, attached to this lesson, and allow students o correct their

own paper. Go over orally the items on this sheet for Levels

A and B students.

Activity 8 - Headings and Salutations '

Pass out duplicated Exercise 4, attached to this .
lesson, stating that this sheet may be kept for personal. .
‘-use, Go over orally and explain material on it to the
students.

Summary and evaluation '

1. If not done already, examine and show the exercises
’ and letters completed throughout this lesson.
2. Encourage students to write letters regularly,
to ugse correct form, and to ask for further help in
subsequent sessions. . S

3. Allow students to discuss what they liked and
. disliked about the session.

4., Call on a student(s) to summarize what was
learned in the lesson. ’

5. Have each student fill in the evaluation form
and cellect it.

- A0
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, . .
‘ Exercise 1
TYPES OF LETTERS
.
! A. Friendly le.tters
1, Thank you notes
2. Sympathy . ' , ) s
3. "News from home"
4. Missing you . . ) @
5. Congratulation ‘ .
B. 'BtB:ln?Gs letters

1, Ordering goods
2, Acknowledging an:order .'

;, ' 3. Sales’-?.etter ) . \I i .
4, Letter of introduction
5. Letter of application
6. Letter of re‘comndation‘ '
7. Letter of.complaint or adjustment ' o !
.8. Requesting information or material ...

"9, Credit d
c.' Invitations and replies !

1. Fo?ml
2, Informll

39
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Exercise 2

RULES FOR LETTER WRITING . "

A. Capiltaization (start each of these words with a capital

"large" letter) .

1. Names of streets, people, months, Post Office Box,
Rural Routes, cities,.towns, states, counties, countries,
holidays, directions (North, South), companies, places (stores,
restaurants), days of the week, and names of pets, schools,

and churches. S
e ‘
2. The first word of each sentence,
Example: He saw a woman, s
L .
- 3. The first word and all important words in(the greeting.
Example: Dear Mr. Jones, .
* 4. The first word of the closing.
Example: Yours truly.
Lo 5. ‘The word "J".
‘ Example: Bill saw a woman, but I did not.
-, B. Punctlation P .
’ . .=2eriod ’ ,1comma/_ " ,
;°=+semi colon - ? = question mark
. : = colon. . . ! = exclamation point.-
Lo ) "'= quotation mark
= . 1. Use a perigad
a. After a teliing sentence. - ‘ ,
¢ : -+ ' b. After a commanding sentence.
- e < . * ) ‘
2 - . " . After an ‘abbreviation. (Oct., Thurs., p.-8.) .
. . . * . - . . * . a
. A 2. Use a comma - C ) v )
a. Between many names of things in a, series (ball,
, ) K 'bat,.and glove).
" b. Between names of city or town and . state . -
v (Ches/cer, Pennsylvania) ' )
‘ . * R . c.- Between name of day or month and year (May 5,
' o 1971) . ,
‘ 8 i ) 2 ¢ . s ’ ‘., /' 7

3 - . ’ ! 21 . ‘. -




Exercise 2 (Page 2)
y a L)

>

d. After the greeting of a friendly letter. In
" ‘a business letter use a colon .after the greeting.

Example: Friendly letter .-
Dear Sue, ; \
. Businegs letter )
My dear Judge: L .

: . ) ,
1 e, After the closing of a letter.
( Example:"

f. To set off a name or a '"Yes" or "No" answer. -

Yours truly,

-

Example: Sue, I miss you. I ptss you, Sue.

-*Yes, I'm getting out. I.saié,*."Yes.'l

g ‘.'yﬁetween.the*name of a person and his title. - . ~

Example: Honorable John Jones, Common Pleas Judge ’ .

’ . . _d
3. Use a question mark after all sentences that ask a * &
question. »

-

fand

-~

‘ Example:” Do you understand? .
-~ . : .
4, .Use gn exclamation point when showing excitement.
Example: I'n.free!

-

.- 5. Use quotation marks when telling what someone else
said or wrote. :

”~

Example: . Phil said, "I'm free!"

¢
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] : Exer'c":"i'se 3.

. . A, Prpofreading your letter - ¥

N

1. 1Is each of .the parts of the letter placed
correctly?

-2, Did you caﬁitalize and punctuate the heading

correctly?
3. Did you- capitalize and punctuate the greeting ) T -
correctly? c . Y

l. L4

4, ‘Did you capitalize and punctuate each sentence
correetly? .

5. Did you capitalize and punctuate the closing
correctly? . .

6. Is your signatuf@®in your own handwriting? ik 3

N . -

. ? . N -

. .B. " Proofreading "your envelope

4 -
) ot
. . - R »
. .
1.

Where is the main address written on the envelope?

2. Where is the return address written?’

3. If there is a‘z:ip code used in either address,
where is it placed? | ’

’ 4. Are all the names correctly spelled?
£ S

5. Is the main address correctly written?




C.

D.

A

[4
£3
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Exercise 4
‘INSIDE 'HEADING AND SALUTATION . .

If you are writing a, létter to a specific person but know - .
only his official title and not his mame: | _
Persomnel Manager

Westinghouse Electric Corporation

Box 9175 .. :

Philadelphia, Pa, 19113 . .

Dear Sir: "(or Dear Madam;) ) . - '
If you are writing to a firm or a group, not to any specific _
individual: )
. L
Scholarship Board
University of Pennsylvania
Philadelphia, Pa., 19106 .
’ .\ﬁ 8

. Gentlemen :.

If you ar.e writing to ‘an individual and have used his name
in the inside address: . . :

Mr. Donald Kerr . '
Westinghouse Electric Corporation - ,
Box 9175 - ’
Philadelphia, Pa. 19113 :

v

Dear Mr. Kerr: -

-

High government officials may be addressed as follows:
L]

1. The President of the United States

o

Washington, D.C.

.=

Dear Mr. President: < »
2. The Hodorable John W. Smith
* United States Senate
Washington, D.C.

My dear Senator Smith: or
Dear Senator: 4

A

3. The Honorable John W. Smith
U.S. House of Representatives
Washington, D.C,

" My dear Mr., Smith: : v

bad
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o : '
" Exercise 4 continued 2 - te
o '
R ' 4. The Honorable Milton W. Shapp
- ' ) Governor of Pemnsylvania . :

Harrisburg, Pa. ’
Dear Sir: or Dear Governor Shapp:

5. The Honorable Harold Greensburg
Chief i]udge of the Court of Appegls

’ or
*

L United States District Judge .
v Media, Pa. 19063

Dear Sir: - | .
My dear Judge:

6. Alderman Sam Smith
145 Maple Street ,
‘ Media, Pa. 19063

Dear Sir:

7. Dr. George McKay
Media Clinic
Media, Pa. 19063

.

Dear Sir: or

" Dear Dr. McKay.: oL
.8. Mr. Sam Spade .
<t Attorney ,at: Law M
3 Media Courthouse X
. dia, Pa. 19063 .
- . " Jear Sir: or Dear Mr. Spade: )

9. Thl Homorable Frank Rizzo
. Mayor of the City of Philadelphia
< ' Philadelphia, Pa. 19101 -

FS 4

Dear Sir:
o Sir:
. ) Dear Mr. Mayor:

sl

’ . 1d)
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LESSON 10

TEACHER TITLE-CROSSWORD PUZZLES
_ STUDENT TITLE-WORD PUZZLES

N ’

Goals i . ‘

This lesson is intended be develop interest in word
puzzles, particularly those, like crossword puzzles, which
involve spelling. The students will practice spelling
familiar words and also practice using and making clear,
precise definitions. ’

Objectives —

. f‘ .
- 1. . To listen perceptively to definitions and cues.
2. To speak when clear, precise communication is
necessary.
_ 3. To read identifying words, sometimes in confusing
contexts.

\ 4. To assc;ciate sounds with letters, for example,

" thinking of words beginning with a specific letter.
5. To practice reading patterned sentences. ,
6. To practice spelling familiar words.

Materials

1. Paper and pencils
2. Blackboard and chalk
3. Overhead projector and transparencies (optional)
. 4. Duplicated copies of crossword puzzle, Exercise 1,
for Activity 3 (see attached example)

5. Duplicated copises of Exereises 2-9 or other
teacher-made or commercial crossword puzzles (Activity 4)

~

Teaching suggestions

1. Two things. are important to the success of this
diesson: 1) that the students enjoy success in completing
the puzzles they attempt, 2) that the puzzles are chpllenging
enough) to pake them think, and sometimes even change their
first thoughts. This means that the teacher should encourage
the students to start with puzzles that they are pretty sure
of doing easily and then move to more difficult ones, or the
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. students work in groups and consult each other as they need.
i The latter alternative may be best where the teacher ig not
sure of the level of the students or wherée some students are .
too weak to be able to get started on eved the easiest puzzles.
It is probably best to have the solutions available to the
students and to encourage them to consult them with they
. become frustrated and might give up, since the purpose of -the
. lesson is more to give the students enjoyable practice in
“spelling and precise reading than to test them to see whether
they can do a particular puzzle. - )

2. Encourage students to make up crossword puzzles and
bring them to class in order to challenge others with their
work. A booklet of these crossword puzzles might be made up.
that students could work on out of clasa. ]

v
»

Proczdures and activities

Activity 1 - Single-letter change puzzles.

This kind of word puzazle may be new to the students,-
but it is an easy preliminary step to full crossword
‘ puzzles.
1. Tell the students to draw a grid four squares
across and five squares up and down like the example you
draw on the chalkboard. It ghould ook 1like this:

@

A%

2. Fill in the top row of squares with the letters R .S T
. and the bottom row with the letters B E A N, so the grid looks
like this: : >

R U S T

. ‘ B E A N >

{
. < v
. &

Ask the students to do the same. :




\\

4

3., Explain ‘that the object of the puzzle is to fill
the three lines Between the two words with other words, '
words that in each case differ from the word above them
by only one letter. " For instance, the word below R U ST
Scould be BU S T - ‘note only the letter B is changed’—-
and the word below BU S T could be BE S T — note that’
in this’ case only .the letter E is thanged from the word

directly above it.. As you explain this, write in the
letters in the spaces in the grid on the board and have
the students do the same on their papers.

4. Ask for suggestions for the word to go between
B ESTuand BE AN, aword in which only one letter is
different from B E S T abowve, The word would be B E AT.
Call attention %o the fact that the students can be sure
> they are right, because by changing only one letter in’
BEAT, the word becomes.B E-A N, the last line of the
puzzle.
5. Go through the example once again to make sure
everyone understands what happened. Circle the letter
. that is changed in each row across (each new word) and
" . then point out that there has bcen only ohe . hange in
each of the four columns; this .is part of the rules of
the puzzle: a letter can be changed only once in each
column.

rlo ls i
& @i ts L1
B S T t°
i de [@|r] .
s le | JO®) -

6. Have the students draw another four bi five grid

and put S L A P in the top line 6f squares ahd CR O W .
in the bottom line. Do the sade on the board. Togethér
with the class do the same kind of thing &s was done
above, but give definitions of the words that will £ill

‘each row. For example, for the word under S L A P, the -
definition would be "What you do after someone sings
well;" (the correct word would be CL A P). The defini-
tion for the word for the next row would be "A losing --
throw in a dice game" or "What he says is a lot of ;
(the correaf word is C R A P). Por the fourth‘row, the
definition wWQuld be "What a farmer grows in his fields;"
the correct Word being C R O P, The completed grid will
look like this: S —-

-
*

\ i1d
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7. Continue the activity on an individual or group
basis.using a sheet like the ome on page 10
thes word puzzles below as the students maintatin interest.
(Answers are giveg in parentheses.)

. Rl

8. Stop to dleqnse what the students have done. Ask
for suggedtions of bettér clues or definitions. Try ‘to
make a few puzzles as 'a class, or let some of the more
advanced students do it -as a group. The easiest way is
to start with a Four-letter word of the consonant-vowel-

consonant patterﬁ 0T consonant-vowel-conso t-consonant“

pattern as the middle word and make two changes above
and two below:

Let :;s,claee discuss ‘and form their own definitions to

eithexr” the puzzles already done or to the puzzles they
make. ), .

-~

Activity 2 - Word Squargs

This kind of word puzzle gives practice in spelling
words down as well as across, and in having words linked
using. the same letters. Like the preceding activity,

is-the kind of puzzle that some students will be able
© make for themselves. '

-~
A J

-

-5. Use as many of ~

'/

-
-

,/ ’ -
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(B) | (E) (a) | (®)
B 1E 1« (T)

An animal that loves honey

The same as "win"

(B) 1(0) (a) | (1) Something to row
C 0 A T
LA 1 LﬂT‘
LBY_LLAD (L (L), A help to keep out of jail
(B) 1(0) (64 A bad sore
(B) {(0) W) 1@ ____ Por soup
B 10 o1 e,
¢
M |u s q _
i | ¢ Iml It holds the sail
(M | Q) ) 11 A Catholﬂic religious service
I lw | © |© A kind of fish
B2 1A Wl

LG 0 A L

(©) 1(0) (a) | (L) A kind of fuel

© 1 | W M|  parasuc

(©) 10) 1 () L(DJ what you pay for something i
c la | s |1

T A M E

»

(T) | (1) M) | ()]

"He served his M
(1) 1 (D (L) | (E) What t':hey put on shower walls —
Q 01D L X1 (B d 5280 feet /
ERIC M dr L | »

140 .

L)
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1. Write the example below on the board or on an \
overhead transparency, in a four-by-four space grid. Black \

out the middle four squares:

—

. E | v LE | N2

AA A .

S
Y 0 U R

p—

Have the students call out the words they see and describe
- where they are. Then have them suggest definitions. As
"they identify the words and form definitions, encourage
. ‘them to use the numbers and the terms "across' and '"down;"
you are preparing them to use these terms with full
crogssword puzzles latez:.

2 Suggest changes in the words; for example, if T
"even" were changed to "each" or "east', what new words
would result, what new definitions would bé necessary?
Could they be exchanged for "easy"? " Again, what new
words and definitions? What would happen if "easy" and
. / . "even'" were exchanged?

3. Write the following words on the board and ask th& (-
students to make their own word squares using these words *
and then share them with the class. Hawe them make
definitions for each word. After several students have
written examples on the board, let’ some students give
just the definitions and directipns-such as "Omve down:
the sound a lion makes; one across: you drive a car on it;
two down:  an instrument in a military band that you hit
with sticks; three across: in a jail it is called a cell;
at home it is called a (room)." Have the other students
. try to make the word square from the definitions, then
) _have the student who made it give his solution. (If
students have trouble at first in completing a full square,
accept three sides, write it in a grid omn the board, and
see if anyoné can change or complete it into a full
square.)




_ nude mule - dame road edge .

" nine ‘moon ~ .doom read else
noun moan deer roar  even
need - mild - dear race ever
. nice mind dawn raid earn
" noomn mean damn rare
near male dare roam
; made dead rain ‘

A

The list [above will almost insure success in a

~ mechanical vay; encourage the more able students to try
nak'ing word squares using some four-letter words not on
this list, dor let them make five-letter word squares.

*Activity 3 - Crosgword Puzzles

Each' of the students should receive a copy of
Exercisel (attached); the grid should be. drawn on the
board? with the appropriate squares blacked out. Begin
the puzzle by asking three or four students to start it
at the chalkboard as a team. The teacher asks them for
suggestions to fill 1 across and 1 down, trying them out
by counting spaces, etc. Encourage them to leave some
spaces blank wheh they are not sure, and to try other
words to get cues for the words they are not sure of.
This is. done to make sure all the students understand
vhat strategies they.can apply. As soon as 1 across and 1

4

down and a few other words are written in, ask the students

complete the puzzle individually or in small groups.
Upon finishing, the teacher should complete the puzzle
on the board so that students can refer to it if they get
‘too frustrated.

-

,
Activity /:‘\gompleting crossword puzzles
\ .

If there is time or a need, other crossword puzzles
may be prepared by the teacher, or by students, for the
class to complete. The attached puzzles of varying
difficulties (see Exercises 2-9) may also be duplicated
for class use. Each puzzle has been placed on a separate
page to make zeroxing more convenient. The sources listed
below contain many crossword puzzlesithat have been
especially prepared for instructional-purposes.

~

N

o4
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, Allen, Walter Powell, Easy Cx:ossword*Puzzles
English Language Services, 5550 Wilkens Court, . ’
Rockville, Md., 20852. (copyright 1956, 75¢) -

Allen, Walter Po@ell, More Easy Crossword Puzzles,'
English Language Services, 5550 Wilkens Court,
Rockville, Md., 20852.(copyright 1970)

The Continental Press, Inc., Elizabethtowm, Pa.

. ' 17022 Publishes crossword puzzles suitable for . vT
. . students who read from grade 1 to grade 6 levels..
’ Y
- Summary and evaluation

. 1. Collect and examine with the class and with
individuals any word puzzles completed during the lesson.
Make corrections, and explain them, as needed.

' 2. Callon a student(s) to summarize what was
learned in the lesson.

‘ ' -3. 'Direct a discussion on what students liked and
) . disl@ked about the lesson. ,

4. Urge students to work crossword puzzles on their
own from local newspapers or from crossword puzzle
commercial booklets and to bring their accomplishments
or questions to the class.

5. Have students fill in the evaluation forms and
collect them.

/—"\
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ACROSS ) . DOWN .

1. Young people 1. Thought about

6. Not in - 2. Some banks are paying 6%

7. Not anything . 3. He faster than he walks.
9. A prisoner has to time. 4. Opposite of YES.
1l1. What a woman wears - - 5. The snake nearly.killed

13. Thought by swallowing a bowling ball.
14, Go back ) \ 8. Present tense of GOT

17. Make my steak well . 10. Fast greased lightening
18. Many times 12. Most important part of the body

13. He's always getting hot
water with her, )

15. You %a pencil to write.

16. More than one man

e

1 49 .’.“““
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ACROSS . - ’ .

. XS

. 1. Another word for railroad ’ ‘ ST - - )
5. Something to unlock a door with ' ‘ -

wwN ’ N * ] ’

.
.3

1. You can faster than you can walk. T

2. It's in a fountain pen. " L
: " sown South" or " down upon the Syanee River." ™ o
4, " too, Brutus?”". - T
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. " Exercise 3

T M ~
) %

"ACROSS

"-’11-..,
1. Trips taken on ships '
‘5.9Anothéi name of the Devil

F
1. A kind of truck used-for moving
2. s+ or noe?
3. You will ° a present.
4. The name of the nearest star

. 10-11




. . ACROSS
. 1. They are under the hood.
" 5. The sun ' -
L]
R DOWN -
, ' 1. You only need one to see.’
‘ . 2. He away with it.

3. A wrong gpelling of know
® 4. A nickname for Sally
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. Exercise 5

'y

10
A ~
) *
.

ACROSS - - - *
2. Not a thing

7. Not far .

8. " and feather him'" .

"9, Opposite of out

10. It wasn't me, , it ‘was somebody .

-DOWN

1. Some people get paid every
3, The English and hippies both think it's great.
4. The British word for rabbit.

(Remember the story of the -and the tortoise?)
5..,(Tnitials) The Bureau of collects taxes
.. Uing, going, .
9. «11rd person, singular‘form of be
4
. :
< A
L

lad
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L. Exercise 6
- / - \‘ -
« .
8
L/, 0
12
® 15
. ' 18 :l
AN
Ty
+, ACROSS . DOWN
1. British for fall (season) . 1. Opposite of never
3. Mice are of cats. 2. San Francisco is about 3000
’ 8. You build a house on one. from Philadelphia
" 9. An owl can do it at night. 4, Many ships make a L
. 10. Capone 5. a matter of fact"
12. Once hour . 6. Abbreviation meaning that is or
13, Small fruits found on btishes ~ for example
: 14, Is and was are forms of the * 7. A dry, barren place
verb .o 11. "I think that I will never see,
. 16. Sugar is . . A poem as lovely as a M
. 18. You will finish this puzzle 15. Santa's first word (He says it
. three times in a row.)
19. A small Dodge. 17. Folksy ‘term for mother .
'
»
' .
.o i
4 / ’




, /
* ¥ ¥ 10-15
K
Exercise 7 °
1 7, 7 3 4
T TP |
A P2 f
» 7 Vf
. / -
11 N
14 /;49/15,
. ACROSS
1. Nof more
3. A fluorescent . fixture -
5. In the of a tree it is cool. )
7. Saint (abbreviation) L
8. You can wet your in a bar. ' » -

9. For example‘(abbreviation)
. 10. Test to measure academic intelligence
11. The opposite of on .
12. A definite article (goes before a noun)
.14. Tailors and dressmakers sew with it
15. A position on a football team

Pad
[ DOWN
. I'11 teach you a !
. The cook asks, "How does it m

1

2

4. To like' something better
5..Used like will
6 \kqn
8
3

class in society, the
. Subject form of us
.  Subject form of him ’ : : : '/
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Exercise 8
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1 pV/z V//3 V// 4 Y/ 5

2. 7 W/

) VA 4 VA

Qrz /3 ‘ ] I
;/j 7711 % //15

// // 17 ’ e
M7/k 7/1_ A VA U

;E?:/ 22 ;;/ /;/;2:13 . °
| Y - ‘ 7 7R
%, Y 2

ACROSS

6.
7.
10.
11.
12.

13.
17.

18.
22,
23.
24,
25.

The tea is in the
A dog 1s man's best .
" to get ready, and four
to go."
A painting is a work of
Object form of we
Nice,- » nicest
"He can't see the for
the forest.”
Subject form of us..

the deck before I deal
Ships stop at .
Closest animals to cowboys
Opposite of old-fashioned

190

DOWN !

1

2.

3.

4
8.
9.

14.
15.

16.
19.

20.
21.

Where the train stops
You go to the tarber’ -
a .

are red; violets are

blue.”

. Larger, nobler, more famous

You begin a letter with this
word.

They ride around in patrol
cars.

He's a soul .

The person at the front of

" the room

Some work books:are divided
into .

Not a little

It is worn around the neck.
An ___ knows less than a

moron. .



ek =
1]

10-17

1 Exercise 9 .
S 12 ACROSS (Continued) '
. l P Q — I3 e—
{7 -t 3 .~
i“ k) P +man; '"'Also, 1', ,
5 6. 7 . afraid I'm about to mad'"
. " 32, A'fish that laoks like a
8 9 10 snake.
7 ’ 33. Vegetable. -
- LY 12 4 p> 35. Opposite of poor.
16 } 7 8 119 201 b1 ] +36. Opposite of pear.
37. The bone that women were ™
22 3 24 made from (Bible).
39. "Good nothing."
25 27 28 40. To massage.
s = 42. They give it to you free when
?9 20 31 32 you Lgave a supermarket.
3| 43. The leaders of major v .
i 5 36
i ' countries meet at a
37 - 8 9 conference.
: 44. A very small branch of
% 0 41 2 a tree.
: t3 -
\ 4 DOWN
ACROSS | +71. These pants don™t___ ; .
1. one %oot two “ they are choking me. :
' ' —_— 2. A very light knock. '
3. Noom. 3. " and women.'
5. lost (To a person you T ' )
ant!to go away). 4. "He hasn't come home ,
6 ;ou fuy in a_ sho X * but hc should be here soon.”
8: The | shines warm. P- 5. A twedty-two.(Same as
9. lhe—tzgher end of anything 11 acros§).
on & slope 7. A foot-finger.
1. A fi&rt —eight is : 8. The closest star.
PQ' Co;é o;ttei tisa_ i0. We cook in it.
14' Van éogh cut’g?f_ﬁis 11. Idle (bad) talk about others.
16. "You old___ of a guﬁTﬁ—— 12. Asks for-a dime for coffee.
T (Really wine?).
17. Hekp 1f you cah; I'm
" . .
feeniagrhown. 13. Equals although but shorter
18. Word for laughter 15. A school book with stories..
20' Notqold ' 16. Almost all boats used to
' have a . ,
22. "1 hope I can do __ well!" P —— -
23, Therpart of the body ladies 1 Can you —-_[me at the pppa?
19. Too, as well.
used to call a lower limb.
’ { 21. Sheep wear 100%
44. Opposite of pew. 23. 16 os. equals one (abbr.)
25. Presgent tense form of was. * - ed 5 — ' .
26. "I . vyour pard 30. Gold costs $3 ounce.
: -parcon. 32. "I don't have an for music."”
- 27, "1 pish he would a deodorant." ) )
28. " our own thing." (Same as 14 across)
29, The most forward part of the ;g ‘Ile breathe it. 1 £ ‘
nouth. . In London there is a lot of___ .
' 38. A Trailways or Greyhound .

More than plump.

. However, nevertheless.
. Not quite gigantic.




. children
. out
nothing
serve

- - dress

. 13. idea
14. return
17. done
often

4 T

ACROSS

PR 1. railway‘
‘I’ - , 5. key

L 4

ACROSS

~Lh "

1. voyages
. 2. satan’

-

ACROSS

. 1. engines
’ 2., total

N

-
N

wy

RN

~

ANSWERS - CROSSWORD PUZZLES

. .
’ Efkrcige 1 --Answers

1. considered
2. interest
3. runs

4. no

5. itself
8. get

10. as .

12. heart

. into

. usé

. men
Exercise 2- - Answers

DOWN

1. run
2. ink

Exercise 3 - Answers
DOWN

1, van ~
2. yes
3. get

. 4., sun

Exercise 4 - Answers .
DOWN

. eye
. got
. not
. Sal

Swn

3. way
4, you

16-18
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Exercise 5 ~ Answers

ACROSS DOWN
L]
. 2. nothing 1. month
=7 7. near 3. tea -
8. tar 4. hare
9. in 5. I.R. .
10. else 6. gone
9. is

Exercise 6 ~ Answers

- ’ ACROSS - DOWN
1. autum 1. always .
3. afraid 2. miles
8. lot 4. fleet
; G. see . ) 5. as
10. A} 6. i.e. 4
12. an 7. desert
13. béfries 11. tree
. 14. be ~ 15%. ho
16. sweet, 17, ma
18. soon
19. Dart

[ ]
Exercise 7 — Answers

ACROSS DOWN

1. less 1. lesson
3. lamp * 2, taste
5. shade 4. prefer
7. St. 5. shall
8. whistle 6. elite
9. 1i.e. 8. we

10. 1.Q. 13. he

11. off !

12. the

14. needle

15. center

§

ERIC 139




AGROSS

6. teapot -

7. friend
10. three
11. art
12, us

13. nicer
17. trees
18. we
22. cut
23. docks
24. horses
25. modern

. feet

. midday

1

3

5. get
6. pet
8. sin
9. top
11. gun
12. best
14. ear
16. son
17. me
18. ha
20. new
22, as
23. leg
24, old
25. 1is -
26. beg
27. use
28. do
29. lip
3l. go
32. eel
33. pea
35. rich
36. far
37. rib

Exercise 8 -,Ansqérs -
DOWN

1. station
2. haircut
3. roses
- 4. greater
5. seats
8. dear
9. policemen
-7 14. brother
15. teacher
16. lessons
19. much
- 20. scarf_
21, idiot

r

Exercise 9 - Answers

DOWN

fit
. tap
. men
. yet
. gun
. toe
. sun
10. pan
11. gossip
12. beggar
13. though
15. reader
16. sail
17. meet
19. also
21. wool
23. 1b..
30. per
‘ 32. ear
3. air
36. fog
38. bus
39. fat
41. but
42, big

39. for
40. rub
42. bag
43. summit
44, twig

o~V WM -
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LESSON 11 < ) .

TEACHER TITLE -~ COMMUNICATION
STUDENT TITLE ~ TELL IT LIKE IT IS

Goals

L]
S

The purpose of this lesson is to make students aware of
how difficult it is to communicame clearly with one another
and to teach them some techniques for communicating more
effectively. The lesson provides practice in listening,
speaking, and critical ‘thinking.

4 .

Objectives

. 1. To experience the roles of sender, receiver, giver of
feedback, and manipulator of the communications equation
2. To express feelings about one's own and others'

communications styles. i -
3. To use communications vocabulary in analyzing class-
room experiences, .
\ 4, To apply communications vocabulary to the description
and amalysis of outside experiences. .
{ -
Materials

-

1. Blackboard and chalk,

2. Wark table.

3. 2 "Fractured T" puzzles, made from cardboard, 1/4"
plywood, or paper according to the attached diagrams.
(Activity 1) (See attached diagrams A and B)

4. Paper and pencils for each class member.

5. Portable blackboard or other type of screen.

6. Large wall clock with second hand, or individual
watches for the group leader, or a watch for the teacher

» who will then call time at approproate intervals. (Activity 2)

7. Stacking boxes dfagram C and D (Activity 2)

" Teaching suggestions - (
‘3 1. This lesson is divided into two sections. The first

focuses on "sending" (speaking), the second on "receiving"
(listening). Each section contains two essentilally similar
activities, too much to do in the time available, so the
instructor should choose one from each section, perhaps the
one'he feels most comfortable trying or thinks his students
will enjoy the most. - {n
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@ | “
2. This lesson is similar in many respects to another
- ’ lesson in this curriculum, "Verbal and Non-verbal Communication
Expression." This relationship should be brought out to the
. students. In selecting activities from the options for this
lesson, kg€p in mind those activities that were use¢,1n the

previous‘lesson and students' reactions to them. ~
/

[

Procedures and activities 5

Section 1 - Sénding (Speaking)

Activity 1 - Fractured T Buzzle . |
- . v j
1. Ask for two volunteers who want to have some fun and .
~ can handle being frustrated. Promise them they won't be
embarrased. Have them sit back to back so that neither can
see what the other is doing. Be sure each has a table or ) ) .
other work surface in front of him.
2. Assign one to be "boss", the other #o be "foreman'.
Put a correctly assembled T Puzzle (See diagrams A and B
attached) in front of the boss and cover it with a piece of
paper. Put an unassembled T Puzzle in front of the foreman
- ‘ ahd tell him that all his pieces are right side up (be sure

*‘)L

to mark the backsides of the puzzles in some way so you don't

waste time). Ask the other members of the class to come and

stand around the '"boss" and "foreman", to watch what happens
‘ carefully, but not to speak out or help them in any way.

3. Tell the boss that he has a correctly assembled ma-
chine which he must tell his foreman, who is in another part
of the factory, how to assemble. He must do so over a phone
which sends only one way; that is, the foreman cannot talk-
back. He can only receive directions and do what he is told.
The boss must direct him without help.

4. Tell the foreman that he must obey orders and cannot
talk back.

5. Tell both parf?tipants that they have thé same number
and shape parts. (They will probably immediate#y "assume that
their corresponding pieces are the same colors.’ Do not tell
them otherwise unless one of them asks).

6. Remove the cover paper from the boss's puzzle and ask
him to start.

7. If the boss’uses color to identify the parts and to
explain how to assemble the puzzle, stop him when the foreman
is clearly unsuccessful (this will happen:-almost immediately) .
,Ask the observers what the problem is. .flarify what they say
.for the boss and ask him to grbceed on thé basis that their
‘Pleces are differently colqte&v‘ .Ask him to go on with the .
task.

\ I \ . 0
r .
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8. The participants will continue to have trouble, the - \ .
boss struggling to find a vocabul;;tho describe the shape '
wand placement of the parts. Ask tHé observers what the trouble R U

is. Someone will mention the fact that there's no way for the .

foreman to give -"'feedback'", to check his perceptions of what ,

the boss is saying. Whatever word an observer uses for ax ®
"feedback', supply that term for his word and continue to use

it in your.discussion.

9. Tell the foreman he may'now talk back, and ask thém .
to continue. If they still can't succeed in the task (par~
ticipants seldom can), ask the observers what they would
suggest as a way to accomplish the task. Someone will prob-
ably mention that a, face-to-face work situation would solve
it. Move the participants so they are facerto face and let
them complete the puzzle.-

10. Review each stage with all the class, what happened
and why the boss and foreman couldn't succeed. Ask them:

‘a. How did you feel as the boss? How did your
feelings change as’ the game progressed? What did you feel
like doing when you got frustrated?

b. How did you feel as foreman, etc?

c. How did -you observers feel for each of them?
What did you feel like doing? Could you tell what the boss

. 4 and foreman were feeling? How? What were the signs? (If
’ feelings are attributed to the boss or foreman which they
deny feeling, accept their denial and go on). ‘

d. What happened at each step in the 'game? .Why couldn't
they assemble the puzzle? (The idea here is to get at the following
issues: the frequency with which we start communicating from
different assumptions, especially when an authority, here the
teacher, gives us a task; the need for free feedback to clarify
a task; and the nee@ for more than oze medium in most communications
situations.)

/ e. What does this experience say about communications
in general? -y

f. Can you think of situations in this classroom, in
the prison, on a job, or at home where communications have
been bad? Have you ever been unsure about a class assignment
and afraid to ask for clarification? Maybe someone has given
you an unclear order in the prison? In communications terms,
~what was wrong and how could it have been made better?

Activity 2 - Stacking Boxes

1. Discuss communfcation and how it works. Explain the
differences between one-way communication and two-way communi-
cation (in one-way communication the sender tells the receiver
something and this message ends the communication. A lecture,

<

. . RN
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wriﬁten\instructions for A text, and nbtices -are examples of -

L‘ one-way communication.’ .In two-way communitatiom the receiver ] 2

of a message can ask for .clarification, eldboratidén, and both
sender -and receiver can benefit from the increased mutual - L
understanding that resu}ts Discussion and. question-and-answer . <9
periods are examples Y e )
2. Ask. the class to choose a person who they feel. 1s. . y
.capable ¢f giv:l.ng dfrections clearly. This person-will act ,
88 _the sefider. The remainder of the class, the recetvers, -  ~ °
will be prepared With-bencil and paper to follgw his directions. -

_; " . 3 The -sendér should be ‘out of sight or placed in such

a way. tzhat;" the ‘y&elvers can't see ady expressiong or gestures. o
- Place him behind- a portable blackboard or ‘other type of screen, > ,
" He shodld be' -witinn hearing range. Give him Diagram C "(attached)
and instruct him to explain’ it so well that each receivgr
~ Will be able to dray one exadtly like it. Each student is.to
' . follow the sender's directions without:having any communication °
with the sender or any other menber of ‘the class’ Note the

time tRe sender begins: )
4, Make the follpwing chart on the blackboard:.
. ONE-WAY COMMUNICATION TWO-WAY - COMMUNICATION
Time . © ! Time . <
Estinated " Actual * . Estimated Actual ‘
Accuracy Accurqcy _~Accuracy Accuracy
5
4
3 - ; »
4 |
1 3
0 !

When the sender has finished, record on the chart how long he
took. Ask the studefits to estimate how many of the figures
they feel have been drawn correctly: four; three; two; one.
Record the responses on the chart. .

5. Ask the students how they felt during the demonstra-
tion and how they think the sender felt. Have the sender do-
the seme.

6. Begin the tvo-way"qommmication demonstration. Have

» the sender face the class and describe Diagram D clearly and
ggmpletely - This time the receivers may ask questions, amd.
e sender may reply, but he may not use gestures. Again
record the time and estimated accuracy. '
a 7. Draw Diagram C and D on the board.- :
I 8. Ask each student $that his actual accuracy was and
. record it on the chart. (T31be correct. a figure must be the

‘ \bright shape and in proper relation.to ther figures). .
J—,’? N . - N
. X

-l U'{ ) %
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9. ‘Discussion '@estions
a. What would you say 'aboyt the time one-way and two-
way communication takes? -(Two-way takes much longer.)
. b. Which kind of communication results in greater

éccuracy" ¥ C

IS

. How do the receivers feel in a one-way situagion;
in two~way EEhmunication’ Why? (In one~way the reteiver
usually feels uncertain or frustrated' in two-way he feels
relatively confident ),

d. How does the sender feel in. each situatio (In
one-why the sender feels relatively confident’. In ay
he often feels fiustrated or.angry. Why so?)

e. Can you recall any situations you have been in,
either as sender or receiver, which confirm yhat we have
observed in this, expétiment? '

Note: You may want tb conclude: Sectﬁon 1 with a mini-lecture

explaining the following commun;cationscequation The diagram
may help them visualize their experience &nd fix the key terms
in their minds more firmly

‘

. .
S

—t

,k [ N -

- : RECELVER

//////MEDIUM ////////

A

. 4

They will be familiar-by now with the key terms ''dender',
v'receiver”, gnd "feedback". "Medium! will need illustrating
Ask them what media were used in the demonstration, or tell
them that two media that were used were 'words" and "diagrams".
Ask for other media that communicate. They may §hink of
pictures, movies, music, other kinds of wvisual and aural
media. Ask them if they can think of smells and touches .
which communicate, and what they communicate.
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Section 2 + Receiving (Listening)
Activity 3 - The Echo Game

. 1. This exercise can be carried out by a,class in any
seating arrangement, thoughyit will provide a more valuable
experience if the- groups sidia.inner and outer circles with
half acting as participants, haXf as obsérvers.
. 2. Assign the observers to count how many in the inner
circle participate in the discussion. Ask them to note how
many look as’if they wish to say something but don't and
why. Ask them to keep track of who gets interrupted and who
does the interrupting. ’

3. Start a digcussion on one, of the following topics,
based on human experiences which ®sually provoke discussion
(family, sex, money, human relations), or topics of your own
devising. Simply announce to the groups that they are to
discuss the following question, then write it on the board.
There will be some confusion, questions perhaps about just
what you mean, even silence, but they will settle down to
didcussing the topic rather soon in all probability.
Suggested topics age as ‘follows:

a. What is the worst thing a woman can do to her

man? Why?
b. 'What is the worst thing a man can do to his woman? _

Why?
R ' c. What 1s the worst thing a father can do to his son/f
d. 'What is the worst thing a son can do to his fath
e. What 1 e best way to rehabilitate a prisoner,
* Why?

f. What qualities or experiences make a man a map?
Give examples? As a group you should agree on a rank order
from most to least important (the argument will probably
come here).

g. What are the most important things for parents to
teach their kids about people?

h. What makes a friend a friend? Agree oq.a ranking

for the qualities decide on.
i. Does th&Wovernment owe a man a guaranteed annual
wage? Why? Why not? .

4. After the discussion is underway, interrupt the
class ‘and tell’ them that before anyone speaks, he must first
repeat. what the previous speaker has said to that person's
"satisfaction. Tell the observers to count the number of
participants who give accurate accounts of what the previous
speakers have said and to notice if the participants are
actually listening to each other.

5. When the discussion is over participants and observers
should exchange p}fces and repeat the process-. '

&
4 &% e
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6. Discussion questions: '

a. What did the participants find out about themselves
and others in a group discussion?

b. What did the observers see?

c. How do you gctually know when somed e 1is not
listening to aﬁat you're saying? What ways migh¥ you let
someone know you don't feel you're being heard sgo’that he
starts listening?

d. WHy don't people listen better? What kept you
from listening?

/

Y . . s

Activity 4 - The Four Stage Rocket N ‘- i
1. Tell the students you aye going to ask them to break
into small groups and have discussions on an assigned topic.
Tell them that while they are doing so one member of the group
will be-assigned as .an observer to see how the discussion goes.
Tell them that you will be asking them periodically to stop
and to follow new and difficult directions fgr conducting their
discussion. The purpose is to take a look.at the ways we talde
with each other, how fruitful they are and how we might improve
them if we choose to. -
‘2. Break the class into groups of 5-7 students. Ask them

- to choose one person from each group to be their observer.

Ask the observers to count how many participgte, who does
most of -the talking, to whom, how many look as if they wish
to speak but don't, who 1nterrupts, and who gets interrupted.

3. Assign one of the topics listed jn the preceding
activity and let the grSups start talking.

4. After about five minutes interrupt them, assign a
timekeeper in each group (not, the observer), let him use his
watch (if it doesn't have a sweep second hand, borrow one or
use a wall clock with a sweep second hand), and tell everyone
that the timekeepers'will stop anyone who speaks for morZX
thar) fifteen seconds.

§. Interrupt the groups again in about five minutes and.
require a three seopnd pause for silence between each state-
ment. Everyone still has to observe the fifteen second rule.

6. Interr again, after five minutes or so, and re-
quire that in faddition to the other rules each speaker must
repeat back what the previous speaker has said, to that
person's satisfaction, before he says his fifteen second piece.

7. Interrupt after another five minutes or so and tell -
them that no one may speak a second time until everyone in
the group has spoken or signalled that they have nothing te

say. .
. 4 ¢
).

[
(o8
e

o




. J l . ) Fli:8

~ ! ,— .
- '

8. Discussion questions: .
a. Ask the participants how they felt during the
task, in its various stages. ' What did they learn about how
we normally communicate? .

- b. What other observations would the observers make?
- . c. Why don't people listen better to each other?
"~ o' d. What might you do, in such a way that you don'
turn the other person off, to let someone know that you
feel you are being heard? ?

+

, Summary and evaluation

Note: Since you have been asking your students to behave in
ways one doesn't normally behave; since you have asked them
to share their feelings publicly; and since these exercises
don't look like normal "school" activities, we feel it important
that they have a chance to say how they feel about what has {
happened during the lesson. The following questions are
designed to help them deal with their experience, and to see
its application to real life (the ‘classroom itself, and the
prison). If they meet your questions with silence (what
+ usually happen:) wait it out.

Discussion questions -

o 1. I asked you today to do some difficult things, then
, to look a% how you acted. How does it feel to operate this
- way?

v 2. How do you feel about what went on today? Would you
like to do more of this sort of thing? Can you say why or
why not? ’ i .

3. Think for a minute about the communications in th:ly
prison. Who send most? What-media are used? What kinds
of feedback are permitted, encouraged, not allowed? Is all .
the sending verbal? If not, what other media are used?
Would you suggest any changes in the communications system,
practical possibilities? What? How could you present your
ideas so they might have maximum effect, so you'll be heard?

4. Call on a student(s) to summarize what was learhed
in the lesson. .

5. Have each student fill in the evaluation form and
collect it. ) B :
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STACKING BOXES - DIAGRAM D

' ' courtesy of hational Testing'Laboratory, 1970.
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X - LESSON 12

TEACHER TITLE - SCRABBLE®
STUDENT TITLE - ALPHABET SOUP

Goals

The purpose of this lesson is to give the students a
sense of the enjoyment and accomplishment infthe coopera-
tive playing of a well known game of intelYectual skill -~
SCRABB The lesson will also help the gtudent to realize
that cooperation and group adherence to Yules in structured
situations can lead to real satisfaction \and positive re-
sults for the individual and his group.

4

Objectives

. 1. To recognize that correct letter order is essential
for the correct spelling of words.
2. To learn that practice in spelling can take place
' while playing a.structured game.
/ 3. To learn that common prefixes, suffixes, and plural -
endings can be interchanged to form new words. .
4, To increase ability to form complex words from
simple words. y
5. To increase vocabulary. .
6. To learn a series of rules for playing an educational
game.

N

Materials
, 2
1. Blackboard and chalk :
. 2. 'Materials for any one of the following four formats
for playing Scrabble: .
' Format 1 - blank transparencies
grease marking pencils
overhead projector
- z . or ' ¢ .
Format 2 ~ 1 approximately 24" x 24" handmade scrabble
. z - board (made with oak tag, poster board, or
' similar material)
3 sets of alphabet letters to fit this
S - " board, plus 5 extra of each vowel, and'of
- - ' the consonants H, N, R, S, T, and 3 extra
-~ B, K, L, and M.

R or
* @
",’ - _
-
= Note: SCRABBLECE is a trademark and is used with the permission
Q . of Selchaw & Righter Co., Bay Shore, N.Y.

. r
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. Format 3 - 1 magnetic board with the same combination ’
of letters (magnetized) as b above
- It . or
Format % — seve,ral regular SCRABBLEYgames (for use
. - __"": with Level C etqdents) !

.. ' - 3. 1lor mpre 91ctionaries .

. . .,
l"
7 ' P
-
5

-

Teaching suggestions . ) ’
. P Y . /
o A ’, [} FE

1. Before the Zesson starts decide on which one(s) of
the fgollowing four n{ats youfwill use during the lesson:

5 Format 1 - ot played on overhead projector trans- ¢
. icies. (See attached sample.)
. v ch squares by 12 l-inch squares '
’ v 7 1 108 squares.
o2 : Bacﬁ udent takes a turn in placing letters

'

on,’ gransparemﬂ.es .
g bBard - 24 x 24 inches of .2-indh

. N ) ' &g ‘equal 144 squares
EacH @ent takes his turn placing
' ' o righgf¥ple-up letters on the board -
. : Format 3 - magpetif Woard and letters - Teacher
A . . makes as many squares as possible ‘on -
- ' o board
. - Students .place magnetic letters on bodrd .
‘ | . in rotation .
4 . " Format 4 - Regular SCRABBLE@ganes using prescribed :
N v - rules ' o
! -2. Formats 1, 2, and 3 are recommended for students at
LeVels A or B} Format 3, for_Lgvel' C. Vary this suggestion,=
however, to sult the. abiliﬁ&el of the class. .
) - . 2 3. Where the group is lag (ge two, or ;t'\rhaps three, copies
© of eadh format should be made available so that each student will
- . have a greater opportunity to participate. . , ‘ !
s . .o . N - .
) ‘ 4. One or more dictionaries should be provided in”order to )
S~ ) give students practice tn looking up words, and verifying spelling.
- 5. Encourage students to continue playing SCRABBLgnd .« N

. »

screbble like games outgide of class. .

»

L 7

- . - .~ '\
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4

v 6. Provide for students to continue playing these
games during pgriods of independent study in subsequent -
" class sessions.

P
[ 4

Procedures and activities

1. The teacher can start the lesson by saying: '"We
are going to teach you a game you've heard about but
perhaps many of you have not p ayed. Raise your hand if
you have ever played S LESS (St8p.and discuss.) 1In this
game we'll find-out. "how w 11 you can spell and how well
you can trick the other guy into giving you his word.
You will-alsp learn to become a better speller Points Z
will be given for each word®you spell correctly. The best
spellers will be the wimmers." - .

. g \

2. Show the format in which tHe game is to be played
and explain the rules (the rules for Formats 1, 2, and 3
are the same), as follows'

a. Each student picks up and places a letter any-
where on the board according to his strategy.

b. No proper nouns, slang,- foreign words, or
abbreviations are acc®ptable.

c. Words must be read from left to. righ or top to

bottom. . i
Example:  Student A picks letter "a" and places . .
. it in the lower right corner. He gets T
1 point for spelling the article "a".
Student B places a "p" in front of or
above the "a'" to spell He gets
2 points.

d. Each player gets o point for each letter used to
form a word he completes.

. . ) e. Game may be stopped and score added at any time, .o
] ./\\) at end of any one rotation or‘'when all spaces are filled.

. The rules for Format 4, which is the regular SCRABBLé:iD
. game, will be found with the game when it is purchased.

3. After the rules have been fully explained and
questions answered, a five minute trial game should be
played. Answer any questions that arise, then start a
game. . »
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4. The teacher’s role in this game is to guide it
in such a way that learning will take place and that each
student will experience some success. Offer suggestions
at any point that will make the game more interesting
and score more points. For exsgmple, show where a prefix
or a suffix may be added, then discuss how prefixes and .
suffixes work. Stop the game at ‘any time to call atten-
tion to or explain spelling difficulties that arise
(forming plurals, doubling final consonants, the use of
the silent e, each syllable contains a vowel, etc.).
Write examples on the board to help students understand the
spelling rule involved. While stppping the game to point
out spelling principles is essential, stopping it tdo
often or for too long a period of time will lose the
continuity and the students’ interest.

When‘students are playing the game independenmtly,
circulate giving suggestions and help.

5. Have each student keep his own score. This pro-
cedure might be varied by having someone keep scores .at
the blackboard.

6. It is suggested that at least two games of equal

time length . be played in order to obtain an indication
of skills gained.

Summary and evaluation

3
1. Add up the scores; determine not only who the
better spellers are but also find out who improved the
most. -
2.  Answer any questions about spelling. ‘Write any

spelling rules on the board that seemed to indicate the
most spelling problems.

3._)Discuss students’ reactions to the lesson.

4. Call on a student(s) to summarize the IeT:::;

5. Have each student fill in the evaluation
and collect it.
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Letters for ;écrabb}e Game ‘

3 Bj’—

o/o0lo]

10

- 4L

|E
X
0o

NN
L.
.
e -
E
¥
AR
LN
-, -
R
LE
.
A
#.' .._._*_

,UU UU,B




‘ , . LESSON 13
o ®o ' TEACHER TITLE - LISTENIN g ;
Gz e e , STUDENT TITLE - NOW HEAR THIS r
." v"_ q 3 ' EN K L. '/ * ' . . .; .
s Goals .’ ,
N * The purpose of this 1esson 1s to make students more ,

¢ ' aware of the fieed té Iisten attentively-and to train them
Sy . < in l)etter liatening habits, Students participate in various
& , enjpyable and challenging listening activities in order to-
.learn sbout the natu.te and !:he importance of Iistening.

. .
* . ) . . . i - i

- N

", Objectives . o e _ o

'/

.

1. To listen for and sort details.
2. To report accurately what bne has listened to.
- 3, To provide hemoty training. -
4, To li_sten to’ and respond to directions -correctly. ‘

. LY \/‘ N i
Materials T ‘ , . ,

’ ' - 1. ‘Pencils and paper. -
' . 2, _Short article(s) on a relevant: to.pic «from a c’urtent
newspaper for Activity 4.

3. Arttcle ‘from newspaper,“tered as shown in Activity 5.

. 4. 8'1/2 x 11" graph paper with 1/4" squares, dittoed or
- . otherwise prepared like.the attaghed sample. Enough dopies’” *
3 s so that each student can have qp (Activity 7, "Art by Ear")

. 5. Instruction sheet for Activity 7 QE; ‘by Ear"

. 'I
P

[

@Ieachin& suggestions . / '

t

~

Select activities from those following according to student
abilities and time available. Tip@noted are rough estimatfs.

»
L] : B s . .t
.‘
. e ® - rd r . .
A P

Procedures and activities

Activity 1 - Gossip - (10 mins.) ) c
Tell your students that you are going to play a 1istening
game that thgy may have playéd as‘children, but this time -
for adult reasons. Explain that §ou will give ope of them
a plece of paper with a statement written on it, that he will -
then whisper yhat it says to the gext man and sg off until
. everyone. has passed on what he h#p heard to thd last person.,

£y
v
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Each person “should whisper clearly whatever he has heard,.

since no repetition will be permitted. The sentence on the

slip can be whatever you wish, You might try, "I heard that

cell doors will be unlocked at all times from now on. -
) When the sentence has goue around ask the last person

what he heard. It wil] probably be completely unlike the

driginal sentence. Ask the students in reverse.order to

repeat what each paQBed on outloud. Work back to the original

sentence to see how it changed. Then agk what this experience

shows about listening (The idea is tg get out *something-1ike

"It's hard to hear and send a messdage accurately; accurate S oo

listening is difficult.") ~ 7 -y - ;

Q* . - - 5
P 3 ' ) .
Activity 2 - Listening to the Silence - (10%15 mins;) .~

Do this exercise slowly, rhythmically, and in a calm,
almost hypnotic voice. ,

Ask your students to Elose their- eyes and keep’ them - B
closed, ko- relax, and to be ag silent as they can. Ask them
in a steady, quiet voice to "Listen silently, eyes closed.
Listen to all you can hear....just listen; don't.answer my o
questions aloud. What do you hear? ...What sounds do you
hear outside the room, -way outside?... What about just out- .
side?... Now listen inside. What sounds' do you hear in ‘-
this room?... Come closer to yourself... What sounds do you
hear right arqund you?:.. Now listen very closely; listen
to what is going on inside -yourself. What.sounds can you )
hear in your own body? Cofftentrate very hard... Come even -
closer, up into your head... ‘Can you hear a beat?... Be )
absolutely silent. Can you hear a high, pitched humming or
buzzing in your ears?... If you can, that's the sound of
,blood pumping ﬁhrough the blood vessels in your easdrums
(it really is)." '

¢ - s

"ok. Everyone open his eyes. Now tell me what you * /
heard. Let's start.with thing® you heard oiigide the roon
(List the events named on the board). What®bout inside /
the room? (List). What about right.around you? (Lis;}l
Inside you? (List).". A

- s
- /
" "How did you feel doing 'all .that?" (Wait out /the
silence and accept any feelings and ideas expresséd. Ask
a student t amplify anw thoughts you feel need it or that
you want the rest of the class to be sure to gét. Respond
positively with feelings and ideas of your if you like).
"Do you‘notﬁal}y notice these sounds?".. (Pyobably answer is

""no").” "Why not?" (Accept any answers gnd reinforce or add




i
.
-y

- the idea that there is so much noise around ﬁé, 80 much to
hear that we select out what we ‘don't feel we neéd or can use.) -

v ° T ' N
Activity 3 - Concentrating your Attention - (lohﬁiﬁs.) 7
. . '
Read a short, interesgting selection from something like -
THE READERS' DIGEST, SPORTS ILLUSTRATED, LIFE, the Sunday N
newspaper supplements, etg., and ask your students to count
the number of times t hear "the" or "a" ("uh"). When 2 .

you're finished
close. ' Ask

€ who counted accurately and who else came

the task was difficult, and if so,‘why .-
(the mate interesting, therefore distracting). Ask
1f anyone who got to the right. number cad say what the

. passage-was. about; in any s even _though you -
did not originally ask them to do so. Use the Fesponse to
point out that concentrating hard means ignoring everything
but what is being concentrated on.

Activity 4 - Who; What, When, Where,aand Why - (19<20 mins.)
Tell your students you are going to help them strengthen
,their memories. Give each ofne a pencil and paper. Have
him write "Who" on the first linme;-"What"on the second; -and- -~ - .
8o on with "When' i "Where", and~Why". Tell them you are going
to read a simple//short news item and that they should listen
carefully until you are through. ‘When you are through ask
.them to write a brief answer to each question from the .infor-
mation in the article. (Select any article from a current.”
newspaper ,or 'a topic relevant to the students.) -
Ask for volunteers to®give the correct answers, and for-
everyone to score himself on accuracy. If the activity is
successful you might want to try Pne or two more articles
of increasing difficulty. "

-

Activity 5 - Can I Con You? - (10 mins.)
Tell your students that you want to see how clever they

are, whether you can fool them or not. Say that ‘you are .

going to read them an interesting article from a recent news- .

paper, but that you have added some irrelevant, unrelated

-information in with it. Their task is to‘but up their hands

every~timé they hear an unrelated word or statement. If !

they are gorrect, each gets a pofnt. If they are incorrect, .

each person who raised his_hand loses a point. They should

score themselves. - :

g - . ok

(AN
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- . Select a short article in terms of the level of your

’ students and simply insert words, phrases, or° sentences. !ou
may want to make the irrelevancies more or less clear cut,"
perhaps to insert big, inappropriate words, or even nonsense
syllables. The attached sample will give you some idea of
the kind of material to prepare. (See page 13-5.)

.

vo- o When they are through, ask them how they did.

e ) ) Activity 6 - When I... - (30 mins.)
bi%ide your, students into groups of %opr, five at
most, and seat them so they can see each other and talk
. easily in their groups.

Say "Now I'm going to see how good your imaginations and
memories are. The first person in each group (designate
each by name) will start by saying 'When I. get out of here
. I'm going to d finish his sentence by saying
what he's going to do. do ;nr example: 'When I' get out of here
I'm going to eat .a juicy steak'. The person to his right

) *  then repeats what the first persom said and adds what he'll
' ’ do. For example: 'When I get out of here I'm going to eat
a juicy steak and go to Las Vegas.' The next person repeats ¥

. what's been said and then adds what he'll do. The first
- person to forget what anyone has said has to drop out. The
people left in each group begin again, naming new things
they will do, until the winner in each group is determined.
- . Then we will have ‘the winners from each group compete with
each other.'

(You canm expect your students to think up a lot of ) -
imaginative actions and for there to be a lot of laughter in
the small groups. We suggest you not restrict the topics
they may use, but,as the teacher it is your option to rule
out any categories you think inappropriate, but before the
game begins).

‘.

(For slower students yoy may want to substitute a sentence
which calls for things rather than actions, e.g. "If I could

have anything I wanted in bere I'd .ask for a . ’ *
and . . , and a ."" Other students
. ' . ‘repeat the sentence and add another item.) | N - ‘
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have failed to appear in court, the progranf’s director
- said on Friday.
- ) - David J. Lester said the rate of
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Activity 7 - Art by Ear - (20 mins.)

"If you will listen very carefully during this next
exercise I will guarantee to turn each of you into a great
artist, and in only twenty minutes. 0.K.? " You'll have to /
concentrate very hard; this is the most difficult task we'ye"
had yet," (Hand out the ditto sheets for Activity 7, "Art
by Ear.") . ‘ - ‘

"Pirst of all we'll do the pracfice exercise.’ (Using
the Instruction Sheet, attached, for Activity 7, do the
practice exercise from the next page, then as many of the
remaining desighs as you.feel appropriate to your students.
It 1s up to you whéther to go back and repeat .missed direc-
tions.) If you finish the fourth figure, you might say,
"The expression on the face. of the last’ figure you drew is
amazement at your greatness as an artist.’

Activity 8 - Interviesing - (45 mins.) ‘ z}’

1. "Your task now is a more diffAcul‘t one. I'm .going
to ask you to conduct a real intervigw, to find out more _
about ‘'who someone is than we already irst, I'm
going ‘to” tell you how to conduct an interview] so you'll = _
need to listen carefully to directions and b
any questions you may have. - (It ‘would help list the key
ideas you are abeut to express on the board, ‘8o that® you
can uncover them when you arg done speaking and use them
¢for review): .-

a. First, you need to be sure that the petson you

.are interviewing knows why he is being interviewgd o

b. Second, try to put.him and yourself at ease . .
about the interview. ’

c. Third, the interviewer should talk very little.
Just ask questions, the kind that will help the interviewee
_ talk.- Try not to judge, comment on, or, criticize what he
says. Just LISTEN.™>
*- d. Ask bim to-be specific if you don t understand.
1f you still aren't sure what he means, ask him 'Do you
‘mean . ' and allow liim t"agree with or cq;rect
your impression.
e. If he says something you don't like, listen

anyway.

ef ready with N

[
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Are there any questions before ve go on?

2. Now here's the task. Pick someone in the room you
don t know well agree with him that you'll interview each -
other, and start interviewing. You'll have ten minutes to
find out enough interesting things about him to give.us all
a newer picture of .him when we're thrOugh At the end we'll
form into small groups and share what we've found out that's
interesting about each other. Let me go over the task again.
Your job 15; T '

[ 3
a. Pick someone who 1s fairly new to you.
b. Find out vhat he likes and thinks is interesting
about his life and the things he does.
c¢. Be prepared to tell us in a couple of minutes
what's interesting about him. . -

3

You'll have.ten minutes to interview yohr partner;> then

‘you'll switch and he'll havé ten minutes to interview you. . .

Now choose your partnmer; start. 1nterviewing

(If there is an odd-number you will need to move quickly ‘
to pick up the persén no one cﬂGOses and interview and be p
interviewed by him., I'm any event, call 'l0 minutes’', and

give them a coupleamore to concIude, then call-on them to. .

switch roles.) . e _- . -

3. When all the interviewing is done divide the students -
into groups of no more than ten each, 'appoint a time keeper o
for each group, and tell them they each have,rwo minutes to et
introduce their partner to the others, and that. 1f the )
person interviewed doesn't feel hé's been presented quite

right, he can add anything he wishes. > N !
When the grdups are done ask them. .;
. ] N

a. How did being interviewed feel?” T . .
T b. How did it feel interviewing? - . . T

c. Hy did bedng introduced feel? - . - - , ‘ :

d. How did if feel just listening when ydu were _ . * .
interviewing? Was it hard? Did it get easier? Why? -
What kinds of questions seemed to open things wp? , ' - . .

e. How did you feel about this exercise? . : ) :

- . ?? ' ‘ a « ® v
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-

_Summary and evaluation'.

1. How do you feel about this entire lesson? Which parts

did you enjoy most? Which least? Which did you learn most
from? Which deast? ] :

2. Summarize the purposes of this lesson getting at the
point of the importance of what great difficulty many persons

_have dn accurate listening.

3. Ask the students to make note of situations .they.see
betweén now and the next class session-in which the way the
persons involved did or did not listen to each other-made a
difference in outcomes and report this-to the class.

4. Call on a studén;(;) to summarize yhat was learned in
the lesson. ’ v . ’

N

—

t. Have each student f111 in the evaluafion form and
collect it., - .

L
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C Activity 7- Art by Ear unsruictions) 13-9
o o ; -START AT THE DOT....
Practice. -smmrar e mom.... 3) RIGHT 2 ¢
. - ) " RIGHT 2 ' DOWN 2
) ) DOWN 1 RIGHT 2
RIGHT 2 . . DOWN & ° .
. . DOWN 1 LEFT 1 ?
cN ] RIGHT 2 1 1o 3 !
WHAT 35 ITe... A° STAIRWAY RIGHT 1
% - START AT THE DOT.... DOWN 1
-_)_.Y 1 .+ . RIGHT 5. ] ” LEFT 3
s i : L ) LP 5 - - w 3
- = I8 -RIGHT 1 powN 3 (YES, WP 3,
' i . . DOWN 3)
4.: ) DOWN 10 ‘ LEFT 3 .
B : . LEFT 1 . w1
. ' ' T I RIGHT 1 .
s . LEFT 4 WHAT IS ITeaese w 3 .
' e DOWR 4 LEFT 1,
O LEFT L _A ROBOT OR MAN w4
~ ; 1 - w 5 ) RIG"‘T 2 .
T . w2
+ '« WHAT 1S IT.... A CHAIR '

"* START AT THE DOTasS%e™ START AT THE DOT.eees  °

- RIGHT 4 4) . w1
- - DOWN 9 LEFT.2
i
RIGHT 2 | w1 Lo
-4 ' . 3t
DOWN 2 IGHT 2 /
. ' * LEFT 6 ® w2 o,
] w2 * . s ; " RIGHT 5 :
- -4 © - i , i
&~ RIGHT 2 ¢ 3 : DOWN 2 ¢ .
b A up 7 L - | RIGHT 2
i Bk LEFT 2 T i 4.1 1 __J DOWN 1
. . L | LEFT 7
_ ﬂ4 w2 - . ‘
. © WHAT IS ITeees ,. : BN B :
* NOW COUNT BACK FROM WHERE YOUR'PENCIL IS
. T, - THE NUMBER 1 FIVE SPACES TD THE RIGHT. DRAW A LINE SEVEN -
, ’ \SPACES DOWN. NOW LIFT- YOUR PENCIL AND PUT
) . IT BACK ON THE DOT.
L . : N .
L R4 LEFT 1 RIGHT 1 DOWN 1 RIGHT 3
. - DOWN 1 DOWN’ 1 LEFT 1 DOWN 2
Lo ] RIGHT 1 DOWN 1 ¢
. i * WHAT IS IT... A MAN'S HEAD .

-

1o/

s




-

ALY SO S TN AT E S ;ﬁ-. ok L -4 i . D
I i - v IR ~ VR N \ T — 1 o * BN
- _ .Ml.th.v;' - s . m_ e R S -+ - TR BN R . ‘* . ‘_; - s.*. L.\.A.}(.* ~ e,_ J— —~
. . \ L. H o . 4
. S S B SIS T N T N — A i
] e _ BREEE N EEDEEEERD NN
-+ ———nt + ot t - .- - .. 4 F.t&lv»!? ! _ g
[aa] kY , | % R 4, 5 o T ”.. t \ h ' “
~ 1 ..T!ffﬁ RPCEPY T . * 0 SR ST VR G T o dorcee — loulk thli - + WY SN PO "
, S S i R A A O o At
: Y ; i v ! § ! ! i 4 v sl
T ¢ wl#y - ,hsul& 4 0 - + L 4 $ { | + hd
' _ v ( i . _ ﬂ)ﬂ _ [ N | ! N - i
- ' ~ ' f ’ ! vV ot { H b |
Hd e : LA e ey . d U RS S T +
= T TR T » NSRS RENEE
— - -.-LVIJ S ! S ~ -f b b i — 3> .m - Lol : .
L } by . ! ' A RS ' )
1 IR = i_:.H. i T —
' . N , N ) !
N - i RPPGRING VU N - = - i 1K T W ,T._ x H ! o ;
AR Y . B R e | Lot L
+ — . b .- 4 S SRR T e e e e o b o gt i .
] HESRRNEN _ o _
PN AN, SR RIS JE —de - [N TOROY v Y VNS SRR S, - [Ea— .
o i B “ 1 _ ST ! . . ) [
b R D e B I
L ! n _ R N ‘ N B ! R . T
st S N BRI B B R B s B an S el R S
' ' . . !
S RGN BN : .
T - L. = ; = h - he pahit et Bnaead = 4 h _ ‘
‘- 1 1y | .
ol n LY
C ! . | by , b ' ] {
. , b &b e , : :
5 SR TR B R PRI Hain S s e . 2 " - ‘
_ . ~_ e e T F N « J- =l N . -
) < 1 : | . . ) M
—_——— i g e 4:-415.. - i i iy . i .-
~ < A N L, X i i | - i
f.l.lf - 1 — S —t~ ' + 4 - P . - - d L 4 ]
PN ey i | l Vo - r . :
et T T I xRl R e R et
* o i 4 | + ‘1 h F h “ ) ! 1 - M '
> : I oy i t T ' o
ol i M 4 i bl - ! 'l —
) 1 + : JA\ ] -t o7 i
- R T # 4 , At
o | ! { * ' [N ! . '
i LN i | i It _ i s i Y i_ l
N + , . ﬁ v R J.‘ ﬂ et
n . N + i ! M ! 3 ﬂ + .
ol — T .. :
N o - ﬁ:l . J h .r w '3
.klu \ . L . R 1) )
‘ 1a>tl.T M fl%.l ‘.‘F - + -4 .% 5 WP W TJL-
i ’ b
+ o + - IS - Aﬁ R T M . -
ol . i : i '
- 1P « -1 _— o . has
, ’ [~ * \J .*101..1 ﬁ. - - g " - 1- .11-.4 »
] W L . h- 4o . - w.t
W — 4 - N = - — .l'l [ RIS PR N
N ’ i S , 4l -
. , . O .
@ J ®

Q

Aruitoxt provided by Eic:

E




,.
REN

L . ST : 14-1

, S * LESSON 14

~ .- TEACHER “TITLE - CRITICAL READING
RO W . ‘STUDENT TITLE - WHAT HAPPENED?

'.‘W>‘ L. . N

" Geals, ™y

N
-

\:;)/‘*~: N * The aim of this lesson is to teach students to find and e
‘cite evidence to support feelings and -ideas they get when

', "-_ they read of see semething. The stimuli for the lesson in-

- elude listening to and reading some short stories and view- .‘df ¢

, ing some short films. The outcome of this lesson should help ., & v

. : make students more critical readers and viewers. ‘§§KE* .

v o

-z , . v

s Objectives - . IR

. ) : . 1. To explain what the experiences in the lesson.mean. .
- 2. To cite evideace from the ''text" of the story or . ) )
film to ‘support feelings and ideas. S e - oo
3. To citd evidence from personal experience to support . i o
- feelings-‘and ideas and to recognize the source of such - - -
W’ , . evidence. - - - v .
. 4. To make observations and generalizations abogt their . * .
"f personal and their group .behavior in dealing with the f1lms A
and prose. roen o, )

»
L)
L

- O
‘ .

N T . r
. \ | . . . - .
. Materials . - ‘ . ) e 5 g

. o 1. Enngh cgpies of the attached mini-stories to supply
. each member of the <lass. (Activities 1, 2, and 3) s
A . 2. Tape recordihgs of these mini-stories (optional),
) 3. 16 mm. projector and stteen
ZA ) . 4. Two’ suggested short films
s S5 Tape yecorder toptional)
N . } .

FNES O . s h ~

- . Teaching suggestions
) - * 3 .
. *”‘”’f"'“I' ‘Select\a mixture of stories and films from the o
o . following suggestions that you feel appropriate to your '
L tdents. With Level A students use both films and omit the .
-2+ =7 “Zstorles. The stories and films have been arranged so that
Ll “-those with lower impact are first. A 90 minute lesson can

ligéiude any combinatfon of g&hi-stories and films; estimated -

14

I -

- - . N . R

7 -

oo O '
C e g JJ .
ERIC - | | o |




o

7 . feaching time is 20-30 minutes for the stories, 30 minutes
_y. ' . for GLASS, and 45-60 minutes for OWL CREEK BRIDGE.-

) 2. If you plan %o read these stories aloud (pleasant for
" 3 ™ - your bettéer students,, necessary for the’'slower ones) rehearse
Voo . them well outloud at home so you can ‘read them naturally.
Your intonation will convey a lot more information than the
~ ' ) “bare words on the printed,page. For "Pretty Woman", which
“ * _uses more than two voices,.you may want to get several .people
« “to help you tape it. It might be helpful to tape all-of ‘the
. . ~=vignettes with different woices. If you tape the Stories
% : ©  give each studént 3 printed copy so that the script can be
) follgwed : . T

~ -
- ~

4 . 3. Be sure~to préview the films so,you knqw what to* .

S ." '+ expect and can see.the reasons for the way the discussion “
Qquestiong aré asked y

- . . - ”g, * N - to ~

' * " %. There is ‘no need to ask all the discussiod qu@stions

- pro@ided to ask them.in the order théy are given, or to

o avoid using your own.questiens. The key is to uge’ the ques-.

S tions inductively, to help the students make sense out of. :

. ’ - what they think and feel because they have had the experiences

' . you've provided . .

. t - L4 M

5. If you use either of the two films, point out that “

»,

~ ship between tife two. Encourage them t{o use their learnings

»~  from thé other lesson on-films to help them react to this | -

- (these) film(s) better. .

= . . .
(- +
st

) CActivity 1 ‘;PRETTY WOMAN (script attached)

“ -

PO - . 1. Explain to your students that in this story they '11
R see Joe walking" down. the street and meeting two friends,

k " Bill, then Jack. The guestion #s how Joe is .Acting,.and why
he is acting this way. Ask the class if everyone knows what
a "Dear John'" is. 'If anyone doesn't, ask someone who dbes
to explain it to his classmates., )

Discussion questions: , . , -

What's going on here?, How does. Joe react to what has
happened to him? How would you label his-behdvior ("Avoid-
ance” of the pain 1is ‘the idea to get at).’ Why do you think
he acts this way? , .-

I

\"

A

films were studied in a previous lesson and show the relation— .
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ikWhat:'"mask" or behavior does he put on, does he pretend? ‘
1Is he trying to eon the people he ‘meets or do something for
himself by agting this way, or both? Why?

L 4 .
How does Jack know that Joe got "that letter" (line 17)2

What about th§ song Joe sings? What does. it-tell you?
How is it appropriate?

b Think about hearing, reading, and talking about the '

R ’ story. How much evidence about what is going on did you get

L directly from the.story, evidence you can point to? How

Jf much of what you think is happening in the story tomes from
. your own- previous experience?

Y What other kinds of experiences have you had or migh; .
a man have which would make him act this way to awoid the’
pain? A L1

Activity 2 - STUART (script artached)
1. Tell your students that in this scene a husband has
come home after whatever work he does and is out in the
s, kitchen with his wife, who speaks first. They should listen o
and read to-find out what is going on between these two. )

Discussion quextions:

What's the situation'here? What's going on? .’

What's Annie 1like? How do you know? How would you feel
about the kinds of questions she asks Stuart? How would you
describe her questions? What does she want ¥from him? How

: can you tell? What might she be feeling that she isn't saying
right out?  How do you know? Why might she feel this way?

L]
’ g What about Annie? How does he respond to her questions? Is
- - , there a difference between the way he talks with her and what
"he's feeling underneath? If you-think so, what makes you
think that way? Is there evidence in the story?

Summarize what's going on between Annie and Stuart. What
do you make of the frequency with which they call each other
by their first names? How did their relationship get this way?
What. might their past together have been like? What's the
future going to\be like? How do.you know? Is your evifience. ) .
from the reading itself, or from your qQwn experience and feelings
about men, women, and marriage’

-

t . ‘ o . -
: B - - g .

-
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. PRETTY WOMAN -
' . . - : ’ ¢ -
1 - "Pretty woman, walkin' down the street,'" he sang, "' Pretty !
2 woman, kind I like to meet...' Hey there, Bill, how's it }
3 going?" . ’ . :
4 "Hi Jod§ Where're you off to?" .
5 "We'll know when I get thex‘e. ’
& 6 "Sounds great; see ya.' »
o 7 "Take care.": ' ,
8 ""...a girl walkin down the street,''"he sang, "singin' Doo-
9. wah- diddie-didie-diddie-doo "™ Jack, fella, how are ya”" a
- 10 "Just fair. You on your way to the gym"" i -
11 "Not especially. Unlike somé people I know I can keep
12 away from that place. Besides, I'm trying to think of )
13 something)," ]
- 14 "Oh...anything in,particular"" ‘
15 "No. Just something —- you know. An empty mind is the:
- 16 root of all evil -- I think somebody said that." .
\ “ 17 "Oh...You got that letter, huh?" .
: 18 "Yeah., -A real surprise, you know -- to brighten my life."
. ; 19 "That's pretty roughy a11 right. What- did she say? If- !
, 20 it's apy of " business.'
: 21 " "*Dear John s' Funniest thing ~- my name isn't even John
‘;' 22 "Well, it's not like you didn't expect it."
23 "No, hell, if I wasn't ready for that I don't know how I
24 | could have been 'You know, thig 1s an ugly street. Why the
’ 25 hell don't they redevelop- that stuff over there if they re
. 26 going to redevelop 5omthing‘7" ‘
, : o 27 "It's a thought, all’ right, Well, the guys are waiting
28 for me. - I'11 -see you -~ and don t let that letter throw you
29 -- I know it won't." .. :
* . 30 . "Right, right." CY -
; : 1 | "'Walking th the sa-a-and,'" he sang., " 'Walking hand in
. ‘ . 32 . ha-a-gnd.*™’ . -
w - B
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: .
STUART " .
oI "Stuart-," she s;id: .
2 I stopped taking the food out of the icebox and said
3 "what, Annie?
4 "Stuart, let's sit down and talk a while before we start
5 ‘supper. We're not in-any hurry." - :
6 "0,K. Annie." I said.
7 We went into the. living room and sat down. I looked at
8 her and she smiled, and we were-§ilent a moment . '
9 "What's the matter, Annie?"
10 "Nothing's the matter, Stuart."
11 "Well, what would you like to talk about"" I asked.
12 She smiled again, forcing herself a 1itt1e "Did you see
13  anyone today?" she -asked.
14 "No, no one special, " 1 said. '"Just the usual people.’
15 | "Well, did you’see anyone interesting?' she-persisted. _
16 "No, I guess not. What do you mean, interesting?" I said.
17 She angwered, "Just interesting," with a small vague
18 movement of her arm. '"Did you see that German teacher or
19 that Mr. Thompson, for instance?"
20 "Yes, come to think of it, I saw them both," I said.
21 J"Well, why didn't you say so?" she asked, sitting up
22~ straight.
23 "I would have, Annie, but I didn't think anything special
24 about seeIng them.
25 "Stuart, that's what I mean -- if you would only tell me
26 things." .
27° "Well, Annie," I _daid, "It s just that USUally nothing
28 of any importance happens
29 "I don't meanéim ortant things -- just little things,
30 she said;-"I don't -Jou all day and I just like to know
31 what you've been doing."
32. "Well, I'll 4¢ry to remember from now on." .
33 #'Will you, Stuatt?" She looked at me hard.- -
34 "0f course I will, Annie." . :
35

"I wish you would," ‘she said.

4 -

. L '/ -
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H
Role_ﬁlaying:

Ask for volunteers to play Stuart and Annie. The time '

o is the next day ‘and Stuart has again just gotten home and
- ’ gone to the refrigerator. Before ‘the role playing starts

ask the characters what they were feeling about each other .
just before Stuart gét home? What does each of them want?
What are they going to do to get it? Annie might want to
begin the same way she did in the story, or to unload what
" she is £eally feeling. What does Stuart do? When the role
. play is naturally over (just:ask the participants to sit
down when it no longer seems to be g&#ing) ask them te review
what they did and why. How might they work to make the -
_relationship better? ) .

*
- . . L3

Activity 3 - WAITING-ROOM (script attfEched)

1. Tell your students befose you beg}n reading that
this story is about a girl who goes to visit her boy friend
who's at college or works in another city (it doesn't matter
which, only that she€ has to travel to get to where he isJ
. . for the weekend. Tell them t¢ read and listen to get a feel
for what is happening between these two people, and what each ¢
. . of them is really like. ,

Discussion questions: ! : .
' ] :_What'is Fred like? How do you know it?, Let students pick
.. ‘out speeific lipes in the story which showy you what he is like.
N ° .  Read them to thé class: ~

What, for insténce, do lines 3-5 tell you about.him? (Is
"grinning' appropriate behavior? Why or why not? Why might-he ,
be grinning?) . .
v A ] T - - ¢ ‘
What does his behavior in lines 7, 8, and 9 tell you? What
doesn''t Fred dp that you might expect ‘a person who is late for
a date to do? What. does his not waiting (line'8) show you?’
> Doés the way Ered holds h¥r chin, mops her’ eyes, tell -you
"anything about him (lines 30-31)? How might you soothe a girl's
hurt feelings dt the moment like thi What about the' way Fred
puts his handkerchief away (linés 33434); does it tell y?u anything? . .
<«
f What about the girl? What's she dike? How do you *know?
What does line 14-15 tell you? What other clues cdn you find?

- hY
’




Why do you think the autho¥ might have put in the
detail about her looking at the "old woman" (lines 27-29)?
Why not have her see a,young boy at the gum machline, or a
clerk go over-to the waterfountain?

In 1ine 16 she suggests that thig kind of thing has'
happened before with Fred. I8 there any clue in the story
before this line that it has happened before? How do you
know? p

Does it matter that you don't ever learn her name?
What reason might thejfauthor have had for ledving her -
nameless?

What's the conflict between the.two? Summarize what
is going on. -
Vo

Role Playing: - . -
Ask two people’ts volunteer, one to take Fred's role,
the other to take the girl's.

Ask the class-to help‘them get into 'their roles. A&k
Fred to talk about what he's really after, and how he can
best get what he wants from the girl.+ Does he really care
for her? If so, how will he show it? What about the girl?
Why did she get into this situation in the’ first place?
What's so attractive about Fred? MWhat about the girl has
let her let Fred act the way he doe What does she really
want in this relqtionship’

Now play g%e scene from the point the story ends. Stop

.the role playing when it no longer seems -useful and ask the

actors and the whole class why the characters acted as they
did. If Fred managed tq persuade the girl to stay, how did

he do it? Why did she stay? If she didn't stay, what finally

stopped him?

Finally, discuss as a whole class why people behave the
ways these two did? Do you reagk_any géheral conelusionsg
about human nature, aboyt people's needs ang hopes?
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] WAITING ROOM

Footsteps echo 'on the cold stone floor of the railroad
station waiting
toward the soung/. He stopped in front of her - grinning.

st empty.

He stoppgd smiling and picked up her suitcase. '"Ready?"
waiting for an answer but starting toward the
leading to the street.

t going, Fred." He stopped and turned, looking
and hdtd into her eyes. "Give me r ' bag, Fred.

d at the floor.

wefe almost lost. She opened the little black purse ip
hér lap and took out a package of Kents. He took it

er hands, opened it, and gave her one but did not take

ne for himself. He knelt down in front ‘of her and lit
her cigarette. He waited for her to look at him befq;e

he began. ) @ .

"Okay, Baby, so I'm late..." :

"An hour late."

"Look, I'm sorry...but you know me .

"That's right, Fred I know you." She looked away and
saw an old woman, with heavy black shoes and ankles thick
as her knees, talking to the “clerk at one of the tiqket
windows. "I'm tired of waiting for you, Freddie." aShe
bit her lip hard but started to cry anyway.

He took her.chin between his thumb and first finger and
with his handkerchief mopped under her eyes. She returned
his smile. With a single motion, he stuffed his handker-
chief into his hip pocket and stood up. .

"Let's go," he said, reaching for her suitcase. But it
was in her hand. * )

~ "You know where to reach me, Fred." And without looking
back, she walked to the lighted ticket windgy. )

>

/

i
/

om. She recognized them but did not turn .

I'm tired of this kind of thing, Fred." The last words

\ -




Activity 4 - GLASS - " /

This is a delightful and beautifully edited color film,
contrasting and comparing glassblowers and machines making glass.
The. titles, credits, music, and content are superbly organized .- +
and integrated. (il mins., Contemporagy - McGray-Hill Films,
330 W. 42nd St., New York, N.Y. 10036).

-, Announce that you are going to.show a/short color ’
film you think they will ehjoy. bon't give thge. title or
subject because it doesn't convey much and may make them
think of a traditional imstructional film, p7f se.

Discussion questipns:

i
L 3 i

You will probably get a range of opinions on the meaning
of this film, ranging from those seeing automation and hand- '
"crafting as beautiful and mutually necessary activities in ; ,
the world to those feeling that automation/is bad. The /
object of ‘the following qiestions is to get them to recall . .
images and’:equences so they can see what /the film is really /
saying and what prejudices they are bring ng to the f lam and /
reading into it. /

Ask them simply. UAny reactions to the film?"

"What scenes in the film do you recall vividly? Are they / o
evidence to support your feeling of what the film is all about?" -

/
"Is there anything attractive about the machines in’' the ;L / /
movie, or about machipes in general to pnyone” How did you / /
feel about machines as a child, or as % teenager?" J /

"In what scenes does the film shgw machines as destruc- °
‘tive, inhuman, or avil in some.way?" 'Mow did you react when ‘
“that bottle broke and fouled the assembly line up? , Why?"

"How is sound used in the film? How did it make you feel; / !
how did you likg it? Did the music fit the action? How? I
Can anyone name the instruments that made the music? What ‘ )
are they like and how do they work? Do they fit the idea of /
the film (bassoon or oboe during glassblowing; mechanical /
sounds in an echo chamber during machine making). What was /
the noise when the bottles were being picked up by the me- '
chanical arm, then one was'broken? (It's a yoice counting i /
. in Dutch up in-the thousands.) How did that sound fit with j
your feelings about what the film says?" /

Cay | |

L7
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"Was the film divided up in any way?" (Here you want to

lead them into recognizing that the film is in three parts:
handcrafting, machine making, and a blend of the two). 'How
does that last section support your view of what the film is
about?"

"If you now feel that the film says both handérafting and

machine making are part of life, why do you suppose you felt

.

differently at first?" (This is a potentially tricky question

because most people don't feel comfortable facing the fact

that they may have judged too quickly and have to change their

evaluation. You may want to avoid any possibility of .a student

feeling put 'down; if so, stop wifh the above quedtion.)

A\]
H

Wrap-up:

~

Ask the students to look back on how they ;‘§ponded to the
n reaction
to it. Who made the next remark ard what did he say? (If you
wait in silence on these questions you'll probably find that they
can recall and that they will begin helping each other.) Keep _
asking what they recall about what they said until you have -efiough
observations to ask, 'Can you make any generalizations about what
kinds of things people talk gbout when they see such "f11m?" (The .

fitm. Ask if they can recall who said what flrst

—

idea Were, if this .is actually the way they acted, 1s to get them to.

see from the evidence they have provided how people respond with
generalizations about what an event meaiifégxfhem. Recall for

th€m, or ask if they can recall what you
have heard you say, "What does the film mean?" or something
similar, rather than, "Any teaction
human beings naturally try to fi
and that they do so almost imm

iately.

Ask the students what-they found out about the meaning of
the film when they discussed it? Did the meaning they gave it

at first change? If so, why?
Ask them what tonclusions they would drgw about human
behavior from the differences betwéen their first reactions

and subsequent reactions based on analysis of evidence. (Make
the point :ha;/;ny conclusions are about human-nature-as-it is,

1

not about good/or bad,’ right or wrong).

rst said. Many will

to the film?" Reinforce that -
Te out what an experience means,
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4 Activity 5 - AN OCCURRENCE AT OWL CREEK BRIDGE

* This film concerns a man about to be hanged who seems to .
escape against all odds. In the end, when he is suddenly seen
hanging, the viewer realizes that the escape was the dying prisoner's
last fantasy. (27 mins. Contemporary-McGraw-Hill Films, 330
W. 42nd St., N.iég N.Y. 10036).

Tell the students you are going to show them a film
about a Civil War spy. who is about to be hanged. Tell them to
relax and let-®hemselves respond to the film, and -that after-
wards you will be discussing what.happened in the film and
how the film worked. ' -

L3

Discuss;dpuquestionsi

What happenhed? (The class will need to talk for a
moment about the ending because of i'ts power and to share .
their understanding of how the film "tricked" them).

. How do you know the escape was a fantasy in his mind?
Now that you think back, was there anything in the film that
might have given you a clue? Mhat about the way he moved
or the speed of the film? Was it the same season of year all
through the .film? Was it the same time of day? How was sound
used, both natural and musical? Are there any clues in the
way it was used gbout what pa¥t was real and what part fantasy?

H

Tell them that the film was designed to trick them and
the fact that they have now found clues which tell them the
difference between the real and dream parts doesn't mean they
were stupid and should have known all along. (Some of your
students will insist they weren't taken in). The real question
is, what about human nature led so many of them to believe the
film, and to be tricked, as it were.

N ¢

Ask how many of them‘enjoyed the film, and 1if there are
other things they see and do because they like to be tricked,
fooled, or shocked?

2. Your studenits may wish to see the film again. If it
is possible,. let them do so. They are asking,-now that they
know and expect the trick, to act as observers and critics.
Ask them to shout out when they see another clue that the
film-maker has put in to distinguish reality from fantasy,
or a technique he has used to lead them into confusing the o
two. ;

+




Summary and evaluation ' ’ .

1. Call on a student(s)" to summarize what was learned
in the lesson. Supplement with as much discussion as necessary
to 'make the purposessof the lesson tlear.

- 2. Allow students to discuss what they 1iked and didn' "t
‘ like about the leéson. !

.
»

‘3. Have each student fill in the evaluation form and
collect it.
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LESSON 15
7

TEACHER TITLE - USAGE AND SEMANTICS
STUDENT TITLE - PEOPLE TALK DIFFERENTLY

Goals

4

The purpose of this lesson'is to help students realize
that language is based on custom, not holy, unchangeable
laws, and to help them begin to accept language differences
among people naturally rather than judgmentally. )

]

"‘V
Objectives

1. To understand that dialects are acceptable in lan-
guage and that one diafect is ndt necessarily'better than
another.

2. To identify language uses on the basis of social,
and economic considerations.

3. To choose language appropriate to various situations,

4. To observe and analyze one's own language. .

Materials

1. ﬁaper and pencils

2. Blackboard and chalk

3. Duplicated copies of Exercises 1, 2, and 3 for
Activities 1, 2 and 3.° f

Procedures and activities s
v

Tell your students "Tohight -we are going to explore
the language you use, but not in a way you've ever explored
it before. In this lesson there will be no right or wrong
answers supplied by a book or a teacher, so you don't need
to worry about anyone labeling your English as '"good" or ,
!'bad". What we will be doing is examining the varioms differ-
ences in the way we in this room and others speak the English
language, then looking at why we speak the way we speak. We
want to see what 1ideas and values we have about language
and why we feel as we do. 'One thing must be clear in this
lesson: We will be talking about how real ‘people - us,
regardless of the jobs we have held, or wherever we were
born and lived - how real people.like us talk. We want to
find out whether one kind of language is better or worse than
another. We will be acting like detectives or scientists who

look for evidence. Let's see how good we are at finding the
evidence.

~
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N Activity 1 - Language Problems
) 1, Select the language pronlens in Exercise 1, "Language
Problems" (attached) you plan to use and have enough dupli-
cated copies for each student ready. Select those activities
which you feel comfortable to direct and.which are appropriate
to your students-. ‘Make copies only for students in Levels B
and C, read only to Level A : '
2. Divide your students into groups of six or seven. -
. e - Hand out the first language problem and ask them to listen
: as you read aloud. .

3. Ask each person to mark the response he would make J
and think about why he did so.

.4. Ask each group to discuss what they did and why. . .
! griefly list the kinds of reasons they give on the board.
‘ 5. Leave their responsés on the board and go on to \

the next ldnguage situation. Treat it the same way, as
well as any others you decide to do.
¥ 6. When you have finished, return to the bodrd, and ask
the students if they can see any general principles, any
reasons for doing as they did repeatedly appearing 1f there
1s enough data on the board, you may want to emphasize that.
most choices were based on: 1) supposed laws about what "correct" .
English is; 2) feelings that certain kinds of English apprepriate .
to certain kinds of people in certain kinds of situations (social .
class, job, etéﬁf and 3) values about the feelings of people
: involved in the language situationS.

» - -

" Activity 2 ~ Language Poll
1., Be sure you have enough copies of Exercise 2, "Language )
Poll" (attached) to give one to each student. . '“ ‘

2, Tell them: "Now we gre going to take a poll on how -
we use language. I am going to give you.a paper, read it to
you, and ask you to check whether you think what you hear is
"Right" or "Wrong" or whether you are "Uncertain about your
answer. This is not a test, your names won't be on your papers,

' | / . '
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and they won't be collected, so treat them as an experiment
designed to gather information." -
3. Give out_the poll, be sure everyone understands what
to do, and then read it outloud so they hear how each sentence
sounds. -When you are finished write the res responses, "Right",
"Wrong", and "Uncertain" across the top of the board, and the
numbers of the items down the side. Ask two students to be
recorders, one for hands raised, the other to put the numbers on
the.board, and then call for a show of hands on each item. a
} . ]
4. Choose a number of items, depending on time and
interest which the Students are; divided on and ask them
‘- why. Why did they choose .as they did? Why were the uncer-
tain people uncertain? Where did they get thelr standards
from? Are there different standards in the room? Use their
answers to reinforce any learnings from the Language Problems
in Activity 1, and to clarify new understandings \\ .

—+~ 5. Now go back through the exercise again, asking the
students what’ occupations or ¥ocial groups the people who
felt ‘each item was right might be from. Note their answers
on the board next to the numbers. Then ask, "What does the
information you've. gotten out her€ tell you about why people
use the language they do?" (The point here is that standards *
are not absolute, bugx depend on social and economie group.

Language 1is based not on law but on the customs of groups).

6. Ask the students what might happen to any one of
them if they used the standard English of another gocial
or occupational group in their home or neighborhood? Ask
if anyone ever has, and what happened to him? ’

-~

Activity 3 - Standard English: Wha'zzét and who sez so?

1., Explain that th‘e English used by most of the people
who run thiags in this country -- the lawyers, doctors,
teachers, publishers; editors, TV personalities, business-

men, politicians, and ministers -- 1is called "Standard -
English". .

2. Give each of your students a copy of Exercise 3,
"Nen-Standard to Standard Speech.” (Attached).” Ask them
to listen as you read the items aloud, and place a check

mark beside those which are written just the way they would ,.“
each say 1it. .

.

. VA




3. ‘Put your students into groups of five or so and- ask
. them, for each dtem (or such ones as you select because of
time consideratidns), to agree on how they would revise it
for standard English.

. 4. When they are through, ask each group to report and
’ to read out each sentence in standard English,

* S. Explain that the purpose of the exercise was to
- help them see the differencé be®een their own language and T
the language of standard English. Reaffirm that a particular
dialect is not good or bad, right or wrong, only appropriate
or inappropriate to various situatian®, and that they may want
in the future to choose more carefully how they speak,. depending
on whether they are talking to the judge or to a friend.
- \
6. For review and reinforcement you may want to ask .
them to turn back to the language problems, Activity 1,
. which they did at first, and briefly look at them in terms |
. of 1) defining whether standard or non-standard English is ’ ‘ |
_ the standard in each situation, and 2) whether the responses are :
- appropriate or. inappropriate in each situation. ' ‘

. ’ ‘
.

Activity 4 - You're a Language Expert ‘
) "1, Tell your students that you aresall going to loock
at a way of talking they all know something about. It is - T
the dialect prisoners use among themselves in the prison, -

with the guards and other staff, but not with outsiders.

2. Ask the following questions:

a.' What special words and expressions do you use in:
here that yoy don't use outside? (Appoint someone to record
the answers and definitions on the board). What does each
of those words mean? Y o ’ ¢

/ .

b. Where and how did you learn these words? From
each other ‘or the guards or who? ’

c. Is the wocabulary that the diiferent races in the
prison use different? '

3 . d.. Do you have any-words you use only When no guards
or other non-prisoners are around? Or any words you use only

s




with the gpards and not with priseners? What makes these
wotds special? ‘Do thé guards have a special vocabulary?
(All the evidence the gtudents produce should be recorded
on' the board or in some other way). .

T ew Who has been here the longest? How new are any
of the words or expressions we've listed? oLan yousxecall any
popular phrases or wor t have disappeared that-aren't .
heard any longer? Which oneg?. Why .do you think new words
appear and others disappear? e T )

. f. With you'have produced here on the board we
- have the makings a new dictionary. What, from looking at
- your own speclal language, would'you say about why people .

have dialects? .What purposes do they serve? What difficulties
., Mo they create? N

a

L%

Summary,and evaluation

1. Ask these questions:

hd .

a. “How do you feel about what we did tonight?

b. Did anyoné learn anythimg he didn t know before?
What? .

c. Did any attitudes change? Whose? 1In Swhat way?

d. Mas this worth your time? Why or why not? .

) .- 3 -

s

© 2. Call on a student(s) to éummarize what was learned
in the lesson.

A4
* »

~ ’
3. Have each student fi11ll-in -the evaluation‘form and
collect 1it., - - &-1°

PAGE(S) /ﬁr:g.ﬁ;ZLéz&__ %## (WERE) m (REMOVED)
FROM THIS DOCUMENT PRIOR,TO ITS BEING SUBNITTED TO
THE ERIC DOCUMENT FEPRODUCTIOW SER VICE

p. 15-6, 15-7 - Problems 5—6 app r ‘in Postman, Neil and Alan Shapiro, Exploring Your'

Language N.Y., Holt Rinehart and Winston 1967, pp. 6,7,9,10,12

. *
.

p. L5 9 - Language Poll - Exercise 2 appears in Postman, Neil and Howard Cg ﬁamon,
The Language ‘of Discovery, N. Y., Holt, Rinehart and Winston, 1967

p. 15-10 - Non-Standard to Stangard Speech - Exercise 3 appears in Postman, Neil- and
.Howard C. Damon, Tife Uses of Language, N.Y., Holt, Rinehart and Winston 1965
P. 56 ,.
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g. PROBLEM 7 . | '

The situation: ,

You have been in prison two days. You do‘not like the
food, the guards 3eem indifferent to your efforts to get in
touch with your lawyer, one of them shoved you yesterday for
‘ ' failing to obey an order you didn't 'understand quickly enough,

+ and some of the other prisoners are hassling you, You are
called into the warden's office. He introduces himself, says
<he wants yoyr stay in prison to be helpfull to you,.thep asks, .

‘ "How are things going"" /
. Your language choices: '
1) "Fine."
. 2) "Thé food is lousy!"
" 3) "The guards have been giving me a rough time.'

} ) 4) "It could be worse."

©5) "I appreciate your expresgion of concemn, but I
just met ygu and am not sure yet that I can trust’
you with “¢he trgxth as I see 1it."

bR

-
-
-
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' LESSON 16’

“

‘ TEACHER TITLE - POETRY
STUDENT TITLE - PLAYING WITH LANGUAGE \

- . Goals ' -~

through different viewpeints. In this lesson the students %—::«. |
will listen to'poetry, discuss it, read it, and hopefully, ’,f
write it. Many varied poetry forms are included in the

lesson. . -

[N

) Objectives ‘ - = L ]

' . l. To be able to use words and phrases in diffe;'ent

ways.

LA "2, To experienée the enjoyment of listening to poetry
in modern songs.

3. To speak freely about and to interpret specific

Yoems. .

4. To take apart or analfze a five line poem.

5. To write a five line poem as a group effort.

- 6. To compose a five line poem as an” individual ‘_I_,f‘.
experience i
P . 1
, N ) i
- J Materials . i
1. Blackboard and chalk
2. Pencils and’ paper -
3. Semsory objects®(leaves, pine come, flower, pop com) oo
4, Films,THE LEAF or THE ACCIDENT . . -
5. Duplicated copies of Exercise 1, "Graffiti Writing"

, " 6. bum, Bookends, by Simon and Garfunkel '
. 7. Typed coples of various poems
8. Record player or tape recorder
9. Overhead projector
"10. Transparencies and grease pencils (optional)
11. 16 mm. movie projector’
12. MImeographed open-ended sentences for 'sunmry

v




Teaching suggestions

1. There is more poetry included in this. lesson than
most teachers will want to use. Select those poems which
you like best and, which will appeal the most to your students.

2, Learn as much about e'.ach poem as you can. The
questions you raise and the remarks you make about each poem
will dfake the':lesson interesting. -

3. If there is a student(s) in the class who has written
poetry, let him’explain hig viewd and techniques to the class.
You might consider letting him teach this lesson or one on
poetry that he would plan. e

4, This iesson has many similarities to the one on
musié.' Show how the two lessons are inter-related.

\

1. The teacher should giveﬁhollwing background on
poetry, discussing it with students as much as possible:

Procedures and activities

we need creative people in our world. Some people say that
crea!ivity is our nation's greatest but most wastkd resource.
Every person h’as creative potentia], but it is often stunted
by restrictiols and the limited processes of our educational
system. All of us have the responsibility to explore our own
. creativity with its many possible applications.

a. Explain that poetr3r is a creative t:%ng and that

‘b. Ask for examples by which people express them-
selves creatively.. List these omthe board. -If poetry is
not suggested, the teacher_ého*u.ld give this as a possibility.

c. Explain that poetry is omg way of expressing one's
creativity and that in this lesson thep will be learning about
how, poetry is used by listening to some poetry, discussing it,
and laker writing it as a group and as individuals. You might
state further that poetry uses words and phrases through which
creafive ideas flow. Each one of us should be able to express
how he thinks and feels. There is some kind of poetry hidden
in the inner self of everyone of us. Do you think we can find
where it's hiding? . .
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2. Ask, "How canh :you describe poetry?" Accept “any
ideas given and write them on the board. -.These key ideas
should be brought out: o

a. It is personal
b. It {s related to music®
c. It is:a form of communication
d. It can be used to discuss any subject
e. It may take many forme, not just rhyming
f. It contains many images >
" \
. < N ~~
Teaching activitieg , . !
’

Activity'l - Sensory writing

c

]
-
, 4

* Pass around a sensory object, (leaves, pine aone, flower,
pop corn) to the class. Tell them to examine it .
Draw this charnt on the boarg: )

1

Looks like : {Feels like Smells like Tastes like Sounds like
Y ——————————————— r——

& . T

~

Have studengs ﬂe ideas for each hé:ading and record
their responses if appropriate column. Ask the students
if they think the poet thinks of things in this way, when
he's writing. (He might.) Ask them to pick out’the one
statement in each colum that they like best. -

A

Activity 2 - Viewing a film

+

Show the seven minute film, THE LEAF (can be rented from

Audio Visual Services Film Library, the Pennsylvania State
. Unlversity, State College, Pa.) Obtain reactions from this
film about the fall of a leaf and its ever-changing patterns
ag it was influenced by winds in Yosemite National Park.. An
alternate %¥1lm to use is THE ACCIDENT.

Activity 3 - Graffiti

«Hand out copies of Exercise 1, "Graffiti Expx:essions"
(attached), or prepare a'simllar one containing more relevant
expressions. Encourage students to add others that they

.
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.

, see 1f they can choose a few of the expressions
them in an order that commmicates a ‘message.

while the rest of the group watches.

.

Activity,4 - Poetry in music

How do other pe&gle transglate words and phrases into
meaning? Modern day singers comstantly feed us with
poetry -- some good, some not so' good, some quite bad.

_9imon,and Garfunkel, for example, “use good poétry, as shown

by the album Bookends. Feel free to choose any good con-
temporary soggwriter or singer -- Carole King, Elton John,
Arethg Franklin, Cat Stevens, Dionne Warwick, James, Taylor,
or Nina Simone., Either hand out copies of the following
two selections from Bookends or write the words on the board.
Play the two selections and let th9 students follow the
words. At the conclusion of each selection discuss it )
from the standpoint of what was poetic, what .was the writer
conmmunicating, where was figurative speech used, personal
experiences that come to mind, etc. )
a. "A Hazy Shade of Wigter", Bookends, Simon and

Garfunkel, Side 2, Song &4 . °

/-t - .
Time, * 1\

-
)

. - -
ii X L W
‘ .
C
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MATERIAL REMOVED DUE TO COBYRIGHT RESTRICTIONS

"1\

"At the Zoo," Book.ends', Simon and Garf\mkel
- Side 2, Song 5-

Someone told me

A

\ATERTAL RENOVED DUE TO COPYRIGHT, RESTRICTIONI
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.MATFRIAL REMOVED DUE TO COPYRICHT RESTRICTIONS '

Activity 5 - Interpreting poetry orally

Have copies of selected poems from the following available,
either mimeographed or on a transparency. The teacher should read
them aloud, let a student read them to the group, or arrange
students in small’groups so they can read them to each other.
Epphasis should be placed on the student's ability to talk about
the poems and to practice oral language through oral interpre-
tation of the poetry. Use the discussfon questions to guide
the interpretation of each poem. Poetry for Levels A, B, and .

C are suggested; select from any group that will provide poetry
to which students will respond.

Level A poetry

" a. An Easy Decision by Kenneth Patchen1

I had finished my dinner

MATERIAL REMOVED DUE TO COPY¥RIGHT RESTRICTIONS

1From Haystacks Don't Even Have Any Needles, compiled by

Stephen Sunning, et al, Glenview, I1l., Scott Foresmam and Co.,
1969, p. 31.
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' ' b. Apartment House by Gerald Raftery2 “
A filing-cabinet of human lives - i )
LY ’ hd
WATERIAL REMOVED DUE TO COPYRIGHT RESTRICTIONS
/ - - 3 \ r' s E
- ¢. Conversation with Myself by Eve ‘Merriam ’ .
, . This. face in the mirror . h
. . ' n
« MTTUIAL REMO‘VED DUE TO CCPYRIGHT RESTRICTIONS , -
Discussion questions: -
a. Is "An Easy Decision" a ridiculdus or foolish

poem? .

b. Why does 1t have the title: '"An Easy Decision'?

c. Do you think Gerald Raftery used some interesting .
images, for example: "filing cabinet" 'bees in.a / e
tunnel" ete? .

d. Does "Apartment House'" remind you of how you are
living at the present time?

e. Have you ever looked in a mirror and talked to
yourself? as in "Conversation with Myself."?

f. Do you have to be young in order to talk to
a.mirror?

2

From Reflections on a Gift of Watermelon Pickle, compiled,
by Stephen Dunning, et al, Glenview, I1ll., 1966,
p. 39.

3Source unknown. . ’
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o o .
. Level B poetry ’ * .
- . .t ‘
4 - a. The Cow by Johmn C:L.:-n‘d:[4 . ) .
A greensweet Breathing .
s 30' l ": -
- Yo - .
St " 'MATERIAL RENOVED DUE T CCPYRIGHT PEZSTRIGTIONS

3.

’

4 . :
‘ From Some Haystacks Don't Even Have Any Needles, compiled

by igephen Dupning, Glenview, Ill., Scott Foresman and Co.,
1969, p. 120. '
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b. ' Epitaph ¢n the.Politfcian by Hilaire Belloc® -

. N .

Here richly, with ridiculous display,

T
»

WATERTAL RENOVED DUE TO COPYRIGHT RESTRICTION§

/

[

c. Thank you - Come Again by Ronald Grossg

Close cover before striking.

4

COPYRIGHT

/

Discugsion questicns:

a. Do you think the poet, John Ciardi, did a gbod

job of describing a cow (write on the board each student's,

phrase he picked from the poem)?

'5puckworth, Geraid, ed.,Hilaire Bellock: Complete Verse,
London, W. J. Mackay and Co., Ltd., 1970, p. 114.

-
3

&)

6Rouald Gross, Pop Poems, N.Y., Simon and Schuster, 1967,
p. 68. - ' 1

——
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b. How do you feel about politics?

c. Did you like the honesty of the gpectator who.
- wanted the politdician hanged?-. '

1% .
« d. How do you feel about "Thank You - Come Again"?

e. Do people really mean: '(hank You ~ Come Again'!? )
. , -'ﬁ o * _‘ -

i

Level C poetry \

a. I Dream a World by Langston H.ughes7 , ‘

I dream a world where man

-« “

E ATERIAL REMOVED DUE 70 COPYRIGHT- RESTR... o

v

‘b. The Road Not Taken by Robert Frost8

Two roads diverged in a yellow wood,

WATERIAL RENOVED DUE TO COPYRIGET RESTRICTIOY

' .

7Arna Bontemps, ed., American Negro Poetry, N.Y.,
Hilland Wang, 1963, pp. 71-72.

8Richard Corbin, Poetry I, N.Y., Macmillan, 1962, .
{ -,
! P. 144, d Y
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MATERIAL REM

9

. It is Late Afternoon by Leonard Cohen

It is late gfternoon.

e

9
Cohen, Leonard, The Spice Box of Earth, N.Y., Viking
Press, 1970, p. 12.
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MATERIAL REMOYED DUE TO COPYPICHT R¥EIRICTIONS - .
5 - 1 ) ) '
': Discussion questions: '
. - * %
.. a. Do you think Langston Hughes is realistic about hi§
N dream?- e
b. Do you know of other people who had dreams? o
* c¢. Have you had choiceg about what road to take? ,
d. How free are you to take a different road?
e. Can you describe the mood of the poem:
"It 1s Last Afternoon™?
f. Is the moon always a symbol for loneliness?
- h £ d . N .

Activity 6 - Writing Zoetry

' " At this point in the lesson the teacher should make' the
. studenhts aware that they have already practiced word and -phrase
making; have 1istened to poetry, read it, and have talked. about
it. Now they will begin to write .some poetry.

<

i
Start by putting this simple" tive lige poem on the board:

Aut .

Bri¥liadnt, picturesque .
Beautifies, brightens, enchants, o
Patchwork of colorful blankets,

Spectacle.

Discuss its structure by noting that:

Line 1 - one word; names topic 3
. Line 2 - ‘two words; defipes or descrihes the topic -
' Line 3 - three words, expresses some action; -verbs
. . Line 4 - four words, expresses a personal feeling -
or attitude ) o ¢
Line 5 - one word; ties together the whole poem; :

. a gynonym for the whole topic
Note: ‘A five colored over-lay transparency illustrating each
line could be used for presenting this poem.

2N

® ~




Discuss the content of the poem:

a, What line suggests sc;mething personal to.'you?

b. In your opinion, what line could be related to music?

c. Dods the poem communicate anythifig to you?

d. Does’'it discuss anything meaningful to you?
Does it have any special form?
Whﬁ.t images .did you enjoy in the poem?
Musteach poem you read contain all these six
elements? (i.e., perso\nal, related to music, etc?)

v

. = Suggest a topic, such as "Freedom" to the class. Have the
whole class gooperate in writing a poem similar to "Autumm."
Write this outline on the board and guide the class in completing
the poem. - N . ' ’

(1 word) 1st line:' names topic - Freedom

(2 words) 2nd line: describes -

(3 words) Zfrd line: action -

(4 words) 4th line: personal -
* (1 word) 5th line: summary -

Allow students then to select their own topic and compose
their awn poem following the format . When they are finished, ’
allow those students to volunteer to read them to the class,
Post as many as possibld foTr all to read.

v

Activity 7 - Additiomnal poetry.forms -

LI

. For the more able students the teacher may wish to give
out handouts on other forms that may be used for composing poetry.
The handout might contain any or all of the poetic forms that
follow. Encourage students to try to write as many pdems as-
possible and to bring them back to another class session or to
start their own personal collectidn. -
a. Cinquain - a five line poem with a 2-4-6- S—b

syllable pattern.

An example:

Daisies - (2 syllables)
*Yellow flowers (4 syllables)

On a lush green background (6 syllables) .

Lifting tresses to the wind (8 syllables)

Dancing ° ' : (2 syllab¥®s)

[ ]

»




Japanese Haiku

L4
A poetic form compressed into 17 syllables,
arranged ‘in three 4ines of 5-7-5 syllables.

An example:

Swift river current . ) (5 syllables)
So silent, edging onward. (7 syllables) .
Leaving me behind. j (5 syllables)

] S

Japanese Tanka

Similar to haiku, in first three lines, but
adds two additional lines of seven syllables
each. .

s

f? example:

- In spring, things happen, . (5 syllables)y
Flowers peek out of their beds, (7 syllables)
Everything furns fresh, ‘ (5 syllables)
Birds begin to chirp and sing, (7 syllables)
Péople forget their troubles. - (7 syllables)

Korean Sijo Cshz-jo) ‘
Three long lines with 14 to 16 syllables in a
line. (In English this form appears: as six
lines.) i .

An example:-

" As the frog leaps and the snake slithers

I f%el the sense of magic; (16 syllables)

The magic of nature's love and beadty,
Beauty in life and plants. (16 syllables)

I am joyful bécausg of Life. . . .

Spring, Summer, Fall, Winter. (14 syllables) “ -

-




e. Rhymed Poetry -
Begin with somi:hing simple, like riddles:

Round and yellow,
Yellow and gold,
My fiery eyes

- ’ Will leave you cold.
Who am I? (A pumpkin) .

i

More complex, yet nat complicated:

Dark - the color of night,
* ) ) Witch's cloak, raven's flight,
The color of mourning,
The shadow of death,
A panther cat's fur,
An ogre's breath!

f. 'Pop Poems

~ T Ice Cream Cone by Ronald Gross10

IS

Flour, cereal, sugar, starch,

MATERIAL REMOVED DUE 70. COPYRIGHT RESTRICTIONS

10Ronald Gross, Pop Poems, N.Y., Simon and Schuster,
1967, p. 86. .

L}
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' This is the Face I'm Stuck With by Dick Weiss'!
(in the style of "The House that Jack Built")

\ - ‘ 'fhis is the face I'm s't.uck with.

3

i . i

KATERIAL REMOVI'?D DUE TO COPYRIGHT RESTRICTIONS

.t g. Black poets
2

Mother to Son by Langston Hughesl

Well, son, I'll tell you;

. ) —~a"RICTIONS
e OPYRIGET RESTR
=¥OVED Dla T0 C
MATERIAL REX ' - .

-

‘ . \ 11Unpublished:,

: 12 el )
‘ ) Arna Bontemps, American .Negro Poetry, N. Y., Hill and
Wang, 1963. p. 67. . -

I




The Invention of Comics by LeRoi Jones13

I am 4 soul in the worl'd: in

H
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e




h. American Iﬁdiang

The New Direction. by Emerson Blackhorse Hitchellla.

This vanishing old road,

‘ ¢ong of the Spirit by Constance G. DuBois.l5 ’
(LUISENO) . >

At the time of death,

NATERTAL REMOVED DUE TO COPYRIGHT PISTRICTION:

[9)

14John R. Milton, ed., The American Indian Speaks, Vermillien,

S.D., Dakota Press, Universi:I of South Dakota, 1969, p. 109.

15Hargot Astrov, ed., A
Capricorn Books, 1969, -p. 262*

rican Indian Prose and Poetry, N.Y.,

N

- ’ \




AL BEHCNED DUE TO COPYRIGHT RESTRICTIOES
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s

Summary and evaluation

1. Mimeograph these open-ended sentences. Have s tudents
read and compire their 'answers. i )

B

A person creates . . -, .
Poetry is . . .

Writing poetry is . . . : ' *
Ideas . . .

> Words and phrases . . .-
Communication is . . .
2, Calnl on a student(s) to summarize what was learned in
the lesson.
3. Let students discuss what they liked and did not-like
about,.the lesson, '
4. Hand out the evaluation sheet for the lesson and
collect it after it has been filled in. .
"5. Invite students to #rite poetry and briug it in at
the next session.
19
o
v ‘ .
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LESSON 17

TEACHER TITLE - ART
STU%ENT TITLE - SPEA,KING WITH THE ARTIST

-
+

Goals

The purpose'of this lesson is to introduce students to
art by examining slides that show well-known paintings. Students
will-be guided to understand that the artist makes statements
about\human nature and experience and through art communicates
with us. Students wfll also have an opportunity to make and share
ideas and values about the paintings they‘see.

¥

Objectives J

1. To realize that artists use -art media to communicate just
as some persons use words for commumication.

2. To understand that art has to be viewed carefully.in
order to know what the artist is communicating.

3. To develop and share criteria for evaluating art.

4. To use art as a stimulus for oral expression and for
clarification of values about ohe's own life. >

5. To use the experience gained from the lesson to develop
one’'s own art product.

Materials

1. One (preferably two cr ihree) 35 mm.slide projector with
feature which permits backing up to show previous glides.

2. 3Smm slides of appropriate works of art.

3. Paper and pencils.

4. Blunt pointed scissors.

5. Small plastic squeeze bottles of glue.

6. Lots of old magazines with ads in them.

Enough xeroxed reproductions of appropriate 1ine drawings

(attached) for each student to get one copy. (Activity 14) !

8. Colored paper, a plentiful supply, including large sheets
(18" x 24" or so0)

9. 2" strips of paper for-.the Icarus slide (optional)




L
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Teaching suggestions

1. Prewview all the slides and pick those .you think you can
teach most responsibly. The purpose of this lesson is not
to study art history or "great'" art, but to get the students
to think about what the artist is trying to communicate and to
do so in a non-judgmenta} atmosphere, then to consgder their own
responses and those of others.

2. Expect a lot of silence when you ask questions about .
fealings and ideas the paintings generate, Wait the silences out.

"1f no verbal responses come after a while, feel free to move on

to the next question or the next slide. The students will probably

. at first be surprised by the experience of the pictures, then

by the way you are approaching them. Your waiting will signal

that the burden of response is on them, that you aren't going to
téach in the conventional sense, and that silence is a perfectly
acceptable response. Let them know beforehand that onme of the

rules of the game is that when someone does respond that no one
should laugh or otherwise put down what he says, whether it be an —
idea or a feeling.

3. Don t name a picture or artist unless asked to do so, or
for your own reasons, you feel it necessary. Reacnion should be
to the content of the painting, not to.''great" names or titles.

‘L. Instructions and intrepretations of important points
in each painting are in parentheses; the guestions tc be asked
are not. You should know the paintings, the questions about each
slide stated in ‘the lesson, and your own well enough so that you
can react with an appropriate question. Accept any answers
given; the idea is not to place yourself in the position of an
art authority.

5. Start with whatcver slide you think will get the students
most interested in art. Varga's girl and some other paintings of
women have been placed first in the lesson; because of your own
background and what you know about your students, you might want
to start with one of the other slides.

6. The last activity in the lesson oveflaps to some extent

‘with anpther lesson in this curriculum, "Creative Expression."

If you've already taught the latter lesson, you might choose sto
omit this last activity; if you do use it, point out the relation-
ship between the two lessons.

.7. While the lesson is written to show art works though a
slide presentation, the lesson could be taught by using prints or
other visual means, s

8. This lesson presdmes that the glides will be availablej

if not, use art prints, or any other means for presenting the indicated
paintings.
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Procedures and activities

1. Varga's GIRL, Manet's OLYMPIA, Goya's NAKED MAJA, and
Velasques' VENUS. (Slides 1-4) . 7

I want you to look at a series of women painted by famous
artists, The question is, which, to you, is. the most beautiful,
and why? (Show them one at a time, all four, or whichever three
you prefer. Then, if you have sufficient prdjectors, show them

side by side.) Ask the question again: Which is the most
beautiful and why? ’

Is beautiful the same as sexy to you? If not, which is the
sexiest? .

Now, imagine that you have just been told that you can
expect to live fifty more years and that all of these women
will live just as long. You must choose one of them and
live with her for life? Who would you pick and why? Is r
beauty your chief standard, or is it something else? Would you
still choose the same if you knew each of these women would fade
and grow old and gray?

2. DUCHAMP - NUDE DESCENDING A STAIRCASE (Slide 5)°

Now here is a picture that fools your eye. What are you
looking at; what are.you seeing? Does it lodk at all familiar,
like anything you've ever seen, perhaps a photograph of some
kind? (If no one sees it as a kind of stop motion series of
photographs in paint, ask them if they have ever seen such a
picture, perhaps of an athlete swinging a golf club or tennis
racket.) It's called NUDE DESCENDING A STAIRCASE. Can any-~
one find her hips or-head, elbows or krfees at the top of the
stairs, then point them out as she moves dows the stairs?

\

How do you like it, now that you understand what 1is going
on? )

* -

3. VERMEER - WOMAN IN BLUE READING A LETTER (S1ide 6)

What is the woman doing? Who might the letter be from?
What clues are there in the picture (She's pregnant)? Can you
téll how she feels about what she's reading? How?

- "4

-

-
»

.
o




_ 17-4

What do you find attractive or unattractive about this picture?
Are there any colors that strike your eye? How about the sun-
light? Feel free to say anything. Does, anyone have any idea
when this woman might have lived (The 1600's. "A long time ago"
is an appropriate answer).

4. WYETH — CHRISTINA'S WORLD (Slide 7)

What's going on here? Why is the woman lying in the grass.
Does her posture or anything about her body suggest a reason to
you? (She looks crippled. Notice her elbow.) Why might she
be looking toward the house? What might or might not be up there?
How does this picture make you feel?

5., DA VINCL - MONA LISA

Does anyone.recognize this_painting? It's the MONA LISA,
the most famous painting in history. Why do you suppose people
think of it that way? What about her? What is she 1like? What
can you tell about her? Do you think she's beautiful or what?
(Show Slide 9). How do you feel about her, her expression?
What about her, if anything, holds your attention? If you met
her would you think she would be an interesting person to talk
to? . -

6. REMBRANDT - SELF PORTRAITS (Slides 10-13)

Now I am going to show you some portraits. (Show all four
or whichever three you prefer), What kind of person do you see
in each. Try to find a word to describe the ,man in each picture.
(Ask someone to jot down the key words that appear for each
portrait).

Now look at the pictures again. (Show them all at once
if you have the projectors, or in quick succession several times.)
Do the men look at all alike? How can you tell? What features
of each face are clues? M

Each of these is a self-portrait-by the artist, Rembrandt.
They were painted when he was: A) 29 years old; B) 34; ()
44; and D) 63.

‘ Now let's look/at them again and imagine what experience§
in l#fegmight have made him look as he does, as we described hia
earlie;,
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X
Keep those ideas ip mind. Although we can't absolutely know
why he painted himself gs he did, we do know something about his .
life during these timeés.’,As I give you a general idea what his
life was like see if hig face and our thoughts about him fit the
description. (Re-show the slides). In Portrait A he was just
beginning as an artist and was not yet famous. In B, at 34, he
1s the most successful artist in Amsterdam, Holland, a city as
important at that time as New'York City is today. 1In C, at 44,

- his wife has died and he is no longer as popular an artist or'

wealthy a man as he was. In D he is an old man who can look back
on wealth and fame and family, then the death of his wife,
several of his children, and bankruptcy. Do the pictures reveal

these possibilities to us? Are there any you would like to look
at again? .

7. BREUGEL - LANDSCAPE WITH THE FALL OF ICARUS =
(IK-UH-RUSS) (Slide 14) '

What do you see? Put the various activities and objectsg
you see into words. Is this a 20th century scene? Can anyone
tell when it might have been? (It was painted in 1558, but the
point 1s that the picture is from an older time and needs to be
seen in those terms.) Do you see any conflict in the slide or is

it just a peaceful scene? Can you suggest one word to describe
the mood? .
Does anyone know what the title means ?(Read it out and repeat
the pronunciation of Icarus) (If no one knows, or has noticed
the leg sticking out of the sea, then tell the following story).

"Once long ago a father and his son were imprisoned on
an island far from home. The father, a clever man, decided to
make wings from sticks, feathers, and wax in order that they might
escape. (Pduse to see if anyone can fill in any further details
of the story. In any case, supply whatever else is needed). He
made a pair for each of them, tested them out safely, then
strapped them on. Soon the father and son were far out over the
sea, away from the island and headed home. The«son,.called Icarus,
took so much pleasure in being able to fly like an eagle that he
began to dive, swoop, and soar toward the sun. His father warned
him to be careful, that if he flew too close the wax on his wings
would melt and he would crash. Icarus in his joy ignored his father
and continued to eclimb into the sky. As foretold, his feathers

loosened, then dropped off altagether, and Icarus fell from out of
the sky to his death."

t.
-
>

JE

-
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Now that you‘have heard the story can anyone see why the
painting is titled the way it is? (When a student’ finds the legs '
ask him to point them out). Why do you think the legs are so .

, .small? And what did we decide the mood of the larger painting
was? Why the contrast? What do the little legs in the larger
picture say about life? (The idea we are trying to get at is the
indifference of men to one another, the indifference to life and
death. If no one articulates the point then we suggest you leave
the question open and go on to the next activity. You may want
to try reading the, following portion of a poem by W. H. Auden, MUSSEE
des BEAUX ARTS, which talks about the painting. If you do,

- . be sure to read it aloud enough times beforehand so you get the ,

feel of what it is saying and can read it according to its
punctuation and not where the.lines stop:

\

In Brueghel's ICARUS, for instance: how everything '
turns away
Quite leisurely from the disaster; the ploughman may
. Have heard the splash, the forsaken cry,

But for him it was not an important failure; the . '~
sun-shon ) // ¢
. ] As it had to on the white legs disappearing into
the green - N s
Water; .and the expensive delicate ship that must have .
.seen '

Something amazing, a boy falling oat of the sky,
Had somewhere to get to and sailed calmly on.

It will probably help your students' perception if you hand
out copies of the poem and read it aloud more than once to i
them.

(A further option, if this exercise has gone especially

well and you have your students' confidence, is to ask thfm to
write briefly without signing their names about a crucial situation
each of them has been in when no one seemed to care, when they were
like Icarus, drowning in an indifferent world., Pass out 2" slips
of paper and ask them to put down what happened in no more than two
sentences and quickly. Tell them you will give them a couple of
minuges. Allow an extra minute or two if necessary, then pass a
hat or box for them to throw their slips in. In a quiet, even
voice re{d all the slips . After a suitable silenee ask them
how reading thi/;llps/ﬁzgzﬂi;em feel. Hopefully soqe3ne will say

something aboyt—tiow we are all in the same boat.)

t.
(o
| 3N
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8. ESCHER - DAY AND NIGHT, VERBUM, RECATIVITY,
and WATERFALL (Slides 15-18) -

Now I am going to introduce an artist who tries to fool
your eye. See how quickly you can discover the trick or tricks

in each picture;sthen we will look to see how the artist did
it.

e
y

DAY AND NIGHT - What do you see? Where do the black
birds come from? Where do -they'emerge out of? (Night).
What about the white birds? What else do the birds emerge
out of; look from the bottom of the picture to the top? , (Each .
section of field becomes a bird) What do you notice about
.the'right and left hand sides of the picture? (They are mirror
imageg). '

VERBUM - What do you see here? How different creatures -
,can you find? Go up and-point out where each creature is i
distinct and.thep where it distinotly becomes~another creature,
Point out each step in between. What parts of the earth are
Fepresented here (air, earth, and water)?

RELATIVITY - What do you see here? In how many planes '
do you find people living? Do you like this drawing? Why
or why-not? ’ :

WATERFALL - What is wrong with this plcture? Can anyone
show just where and how the a;tis%'fools'your eye?

-

3
‘9. HOPPER - HOUSE BY THE RAILROAD (Slide 19)

. Describe what you see. Is “the hooae inhabited? How

“can you tell?

.
-

In one word how does the whole séeéne make you feel. Do
the tolors add anything to your feeling' (they are cool and
remte)? What about the angle from which you &ee ‘the house?
Does it make' a difference? (The house is isolated against the
sky. The train tracks separate it from the earth. Your

~ students may not see ho# color and point-of-view add to the

effect, If they don't you may or may not want to tell them. .
In any event, don t make a big point of 1it.) ’

10. MUNICH - -THE CRY (Slide 20)

What {s the man dBing’ What is he‘éeeling? Why might he
feel that way? Have yodu ever felt that way’ When and why? (Most

. critics _interpret the expression as gear. Poes the color con-

tribute in any way to what the painting says to you? What about

the way the paint is put on, ‘with the curvy sky and the straight
bridge? Does that add anything? "

k .

t.
(
Co




11. DAVIS - VISA (Slide 21) ‘ -

How do you like this? Why or why not? Would you call it art? -
How is it different from what we have looked at before? (It is more
abstract; it uses words rather than picture only.)

+ 12, TCHELITCHEW’ @li-uh-cheff) ~ HEAD OF WINTER
, e

(Slide 22)
HIDE AND SEEK)

- .

ail from his larger peinting,

- Here 'is an exercise in being a detective. 'Whaé'do you see
here? (Project the slide.) Allow answers to come and ask each
respondent to go up.and point out.what he sees and te stay until
others agree they see it too. There are -numerous human heads and
profiles in the painting, some feet and hands. Can you see the
tree, and branches as inner parts of the h tomy, wvessels,
and nerves? How is WINTER an appropriate pas ‘the title? .

13. MATTISE - ZULMA, TOBOGGAN, LVY- -IN FLOWER, CHRISTMAS
RIGHT,."and THE PARAKEET AND THE SIREN (Slides 23-27)
Here's another kind of painting (project the slide of ZULMA)
What do you see? Are the colors appropriate? Why or why not?
Even though the colors are not what we would normally expect, do

- you like them? Why. or why not?

Here are four more colorful paintings b& the same man. Just
sit and enjoy the colors and shapes; don't worry about what they
stand for or what they mean. (Now show th® rest of the slides, one
at a time, then three of them simultaneously if there are enough )
projectors) ol . .

14, We're going to stop looking at art now, and have some fun

, creating it, even if we don't think of ourselves as artists. (Project

or distribute copies of line drawings, attached.) You have twb options
to fill the next 20-30 minutes, so 1listen carefu7i

You can either take .colored paper, glue, and scissors and
try somethin ke what you see projected on the wall now or you
can write fuM¥' tifles and put words in the mouths of some of the
characters to be found in other works of art.’

+

If you choose the first option the way to proceed is to pick -
colored paper you like, cut out shapes in‘various sizes and ¢olors
you like. Then get a large plece of colored paper and move them
around on the paper until the arrangement satisfies you. Then glue
them down. Make_.as many as you like, do your own thing.

-

o 234 «

’
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If you choose the second option, then take whichever of these

line drawings (attached) you wish, 16ek through these old magazines
for words and sentences you think will make the picture funny or

' enjoyable, and glue them on the picture. You can either glue the

words in balloons like cartoon .characters speak in, or _put-them
at the bottom as titles (show samples). Use your imagination
and sense of humor. - :

Sminmry and eyaluation . -

rl 4

1. Ask these dtscussion questions:

] a. How do you feel about what we did togight? What did
you get out of 1t? Did you learn anything you care about learning?
What? . : ) o

) b. Which picture of all we saw did you like most? Why?
(Projéct it agail if you cam while the student talks about it).
Which did you like least? Why? ' -

c. Which activity did you enjoy most? Why? Which
did you like least? Why? )

! d. Do you 'feel any differently about art now than you
did at the begindlng? Why or why not? . :

e. Did anyone's'opiniop of a pictufe ct;ange after he
heard other's thoughts and feelings about it? Why?

2..Call on a student(s) to summarize what was'learned in
the lesson. ‘ )

s

3. Have each student fi1l out the eyaluation form and N
collect it. .8 S “
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LESSON 18
i hd "
TEACHER TITLE.- MAP READING

. ) ) STUDENT TITLE-LOST AGAIN ’

Goals

- This lesson teaches the student how t¢ form a mental

picture from a written or spoken description and to improve
in his ability to communicate this mental image through a
written or spoken description. The understanding and know- -

' ledge of the various means of communicating meaning (graphs,
maps, sketches, written descriptions and directions) and how
to use them is the desired outcome of this lesson. Students

- : read maps and graphs and draw diagrams as a part of this
) lesson.

Objectives i

To follow oral directions

To follow written directions ,
To give oral directions s

To read and interpret maps and graphs B .
To sketch and éha;} written and oral directions

UV £ w N
e o o o o

.\\ Materials and equipment

1. Pencils and paper
“2. Blackboard and chalk
3. Identical maps for each student for Activity 1
"4. Duplicated copies of Exercise 1, ""Wsthg a Map," for
Activity 1 (sample attached) .
5. Copies of Exercise 2 for Activity 2 (sample attached) -
' 6. Overheae:érojector and transparency of Exercise 2,
(optional) .
4 7. Copies of Exercise 3,. "Reading Graphs," for Activity 2
(sample attached)
8. Graph paper (4 blocks to the inch is best) for each
& ) s tudent .
9. Copies of Exercise 4, "Hogan's Heroes," Part A for
Activity 3 (sample attached) * '
10. Copies of Exercise 5, "Hogan's Heroes" Part B for
. Activity 3 (sample attached)
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Procedures and acti@ities

Introduce- the lesson by explaining that "in this session
many of you"will probably be more lost than in any of our other
lessons because we're going to be trying to find oun way by
using maps; we're going to read some .graphs, and we're going
to draw some diagrams of men trying to break out of a P.0.W.
‘camp." Explain that maps, graphs, and diagrams can be used f&r

comnunication in the same way that reading, speaking, and writing
can, '

Activity 1 - Follow the Leader

Distribute identical maps (of the state, preferably. Such
maps are availg¥le free from various service stations.) Briefly

explain. map symbols. Use the chalk board to aid in the ex-
planations of symbols. .

Ask for a volunteer to give oral directions to the rest
of the class.. The volunteer names a city as the starting point
and orally indicates directions and road route numbers which the
students must follow to arrive at a destination pre-selected by
the wlunteer, but not revealed beforehand by him. Then he identifies

the destination and asks how many arrived at it by following his
directions.

e
The teacher thed selects a point of departure and a destination.
The class then decides the best route to the destination. ‘.

“As a check on understanding of .this activity, distribute a
copy of Exercise 1, "Using a Map" (sample attached). Adapt this
" exercise to fit the map avallable to the class. This exercise
should be done orally with Level A students.

v

]

Activity 2 - Reading gxabhs.

Explain that we not only need to be able to- read maps accurately
in order to gain informatton, but we also need to be able to read
graphs. Give out copies (or -make o¢erhead transparency) of Exercise
2, "Average Monthly Fuel Bill" and "Automobile Acceleration Rates"
(sample attached). Examine the graphs together, ask questions which
elicit information from the two graphs, and explain the concepts of
graphing. Give out copies of Exercise 3, "Reading Graphs." Go over
the questions orally or in writing, depending upon the needs ‘and
;Pterest of the class. Discuss the answers.
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Activity 3 - Hogan's Heroes
. 5 -

Give a copy of Exercise 4, "Hogan's Heroes'" - Part A, .
(sample attached) and a sheet of graph paper to each.student.
Ask them to read the story and, using the graph paper, draw a
diagram or map using the directions in the story. (See attached
diagram for answer.) When finished, compare diagrams and learn
where reading or following directions was not done accurately.

Then give them a copy of Exercise 5, "Hogan's Heroes" Part
B (sample attached) and a sheet of ‘graph paper. Proceed on with
Part A7 Discuss and compare the diagrams. See if they all agree
on "What happened next?" o

This activity, because of the reading level,.mi-ght be too
difficult for Level A students. If so, do it orally.

If time doesn't permit the completion of the activity, it
.might be done as out-of-class work with the sketches, befng

completed on the graph paper and brought in and discussed at the
next session.

’ ‘
Summary and evaluation ’

1. Collect and examine any of the,materials completed by
the students. :

2, Call on a student(s) to summarize what was learned in’
the lesson. Supplement with whatever explanation is necessary to
help them understand that maps and graphs provide communication.

. 3. Ask the students to discuss what they liked and did not
like about the lesson.

4, Give out'and collect the evalugtion forms.

\j

N
-




Exercise 1

USING A MAP

¢ . Name

- 1. This is a map of

" 22 " On this map other states or counties can be seen. They are’

-

t

A, ' d.

B. '\ E.

C. - | F. = )
3. On the large map, one inch equals miles “('

4., State capitals are indicated by a symbol like

5. The largest body of water shown on “this map is

. ' 6. One historic.attraction is
v -«
7. Maps of how many cities are includ'ecf on the back of the map?
N >
8. Are there state parks listed? , Lf so, name one .
2 ' .
9. There are state forests listed on the map. They are in-

dicated by a symbol shaped like

a

10. The largest city on the map is

11. Toll 'expressways are colored . Secondary roads are
colored
12, The largest town in * gsection is .
13. The largest town in * gection is ’
' 14. The largest town in  x section is —
L " 15, The largest body of water in * sectiox; is
~

¢ - |

Q ) *Teacher can identify four map sectional coordinates fpr the class.




/‘J EXERCISE 2 - READING GRAPHS

AVERAGE MONTHLY FUEL BILL
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Exercise’ 3

READING GRAPHS

Average monthly fuel bill.

How much was spent on fuel in April?

How much was spent on fuel in October?

3. What is the difference spent between the January 4nd
October bills?
4. What is the difference spent between April
and October? ;

t
- -

. ‘ 5. Why was more spent in January than in April?

Automobile acceleration rates.

t

1. Which automobile accelerates th?’fastest?

2. Which automobile accelerates the slowest?

) - 3; How many seconds difference is there in acceleration tB® 60
miles per hour between the fastest and the slowest
automobile?

4. How many seconds did it take for the Ford Torino to reach
40 miles an hour?

5. Why are the lines not straight?

- 0— . y




Exercise 3
READING GRAPHS

Teacher's Answer Key

Average monthly fuel bill.,

1. $15 . -
2. $20

3. $20

4, $5

5. January is a colder month than April.

Automobile acceleration rates.
1. Stingray

2. Toyota

3. 4 1/2 seconds

4. 7 seconds

5. The curves represent transmiss;oﬁ shifting into higher

gear. . ek

« [
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Exercise 4

"Hogan's Heroes' - Part A

Name

Directions: Draw sketches of the following story.

Captain Hogan and his men were going to escape this brick
trap. They knew that the P.0O.W. Cdllp was shaped like a square,
1,200 feet long and one story high. The outside walls were two
stories high. The north corner was a square exercise yard, 600
feet long. On each corner of the camp was a guard tower.

Under the south guard tower was the Armory. Under the armory
was the Commandant's office.

Hogan's bar}acks was at the south cormer of the exercise
yard. From his cell he could watch the men playing ball. He
and his fourteen men decided to dig down under the two-foot
concrete floor. After two months of chipping, they finally
hit dirt. They decided to dig a tunnel 800 feet long so0 as
to come up in the woods surrounding the camp. So they started
to dig south 800 feet and came to a surprise. -What did they
find?

.
[ 2
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- : Exercise 5
(Continued)

_"Hogan's Heroes'" - Part B —— ,

Name

They knew they were out of luck so they decided to raid A
his liquor closet. His office was 20 feet wide by 30 feet |
long. 'In°the“south corner was. his desk and arm chiar. To the
. right of his desk was a HErd-baCkéé chair and a sofa. On the
left were three file cabinets. Next to the file cabipets wagh .
a small bar. Behind the bar was the liquor cabinet. They

opened the cabinet and got out the "Ripple". Just as' they

opened the bottle in came (guess who?) .

What happened next?

U

THE END

~

41-)
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"LESSON 19

4 ., . TEACHER TITLE - MUSIC
v STUDENT TITLE - IT'S MUSIC TO ME

~

* ¢ Goals

ok The'purpose of this lesson is to help students learn to
perceive what is going on in certain kinds of music, and toc talk
- and make thoughtful value judgments about what they hear. Students
. compare contemporary singers and musical groups and listen to f dk

music, jazz, film music, etc., using these to interpret what

message or mood is being communicated. Music is examined in a
non-technical fashign. The lesson furnishes basic practice in
listening, speaking, and critical thinking :

Objectives . ' _ﬁ\\

.

1. To express feelings and thoughts one has about music.
2. To recall or learn to use some basic terms which
) describe music.
. ' 3. To idenafy mood or feeling musie communicates.
4. To define in a simple way what distinguishes music from
, . other kinds of noise.
' : 5. To experience and discuss the various standards by
which people judge music.

Materials

>~
PR

1. Tape playBack machine, one-track, or stereo which can
be switched to one-track or record player.

',@t 2. Prepared tape or recogds.
. 3. Paper and pencils (optional).. . . g
e 4. . Blackboard and chalk . ' \
5. Films from suggested list for Activity 8. )
6. Words to "Richard Cory" for Activity 10 (attached)
v Teaching suggestions - U - .

1. Tel’ your students thgt in this class they will be
working with materihf*they already know gpmething about, popular
music. The lesson won't be technical, but will call on them to .
talk about things they have: probably peen feeling and thinking
about for some time, that is, what ‘they like and don't 1l1ke in
. “ music and why. .The point in this lesson is to relax and listen
‘ : to each pilece with full attention, whether it's a favorite or not, *
then’ to react, if they care to, in gny way they like.
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2. Since a Iot of people listen to pop music, but not very
carefully, and since few know how to talk .about it, you can expect
a lot of silence -in response to what you play. Wait it out so
your students get the idea that the burden of learning is on-them.

Use the questions to nudge out responses; accept any that come,

and try to help your students identify basic qualities and put

labels to them. .
= 3. Listen to the music beforehand, so you know what you are

already familiar with, how the questions fit, what your gwm

questions and perceptions are, and which pieces you want to use

in which order. The order we suggest is based on what we think

‘will interes& the students, and reawaken tfiem when &himgs have

naturally slowed down. Feel free to reorganize and g#dd music you -

enjoy and think will work well..

4. While we have provided particular questions for each piece,
and for groups of pieces, the basic questions to be used with. each
activity are as follows: .

Any reactions? How do you feel about that?
Why or why don't you like 1it?
What kind of music is it?
What do you know about that piece or kind of music,
either its history or the musical techniques used Ain 1it?
How is piece A like and/or unlike piece B?
Does this music remind you of anything else in music
that you know (or, to ehcourage self-expression, does it
remind you of anything in your experience)?

5. We have provided some answers or ideas or vocabulary to
stress i1f your students say enough to give you the opening.. We ?
suggest that you not adopt the role of a teacher of music. Let
most of the response to the music come from your students, and
help them by verbally ackpowledging what they say, repeating
any basic vocabulary and ideas they come up with, and putting key
» words on the board. )
6. Unless you see a clear reason for doing so, don't give titles
or artists' names until after the fusic has_been played That way
students may have the pleasure of Tecalling something they are
already familiar with and won't be preQ}?posed to like or dislike
a pilece. .

7. TFeel free to turn off a plece at any point because you '

feel it has worked, or won't work, or for any other reasen. )

.Similarly, be prepared to replay any selection, for further en-
joyment or to help recall.

]

’ e ' .

Y
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8. If there are students in the class who have had a
musical background, use them to teach, or help teach, appropriate
" parts of the lesson.:

9. . Select only those activities which are aﬂiq‘priate to
the class and your own musical background.

{
Pro&gdures and activities

Activiety 1 - Comparing Songs and Singérs {play the following tapes

. or records) .

1. Start cold with:

LS
R4

WHAT'D I SAY by Ray Charles. : -

S

Discussion questions: . . .

How do you like that? Does anyone recognize the singer?
What do you know about him (he's very’ popular and hlind)?

Do you think Ray Charles is great? What in your opinion
makes him so? . a @

What are the words about? Could You understand them? If
not, is there someone, who can translate the lyrics for us? Do
you like this piece even if you don' t understand the words.
1f so, why?

What kind of music is this? Would you call is 'rock", "soul",
"blues", or what? What qualities make you call it that?

You heard Ray Charles, his piano, a chorus with girls, an
orchestra, and a.live audience. What does each_contribute to
your enjoyment? What might you feel if one, say the audience, .
were missing? What difference would it make? 1

(Probably you won't be able to or want to use all of these
questions. They are here o suggest various approaches to the
material, and you may find using questions from other paragraphs).

‘ L4
2. I'M A WOMAN by Peggy Lee. ) R

Discussion questions:

Who's the, singer? : .
How 1s her song like and unlike the one Ray Charles sang?

(They are basically alike in content, rhythm, and style.) How
are their singing styles not alike? (SHe's rore polished; he's
gutsier.) Which singér does most things with the voice?
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3. THE BEST IS YET TO COME by Tony Bennett.
Discussion questions:

Does aﬁyone know who that is? How would you compare him to
Ray Charles. ’

4. Which singer do you likeé best’ Can you say why? (You
may want to ask a quiet class for a show of hands. Then ask if
someone will summarize why he thinks the majority voted the way
-they did. Ask if those who were in the majority would add anything
to their explanation ) ' L

Activity 2 - THE BEATLES .

1. In this activity we are gging to listen to Neveral songs
by the Beatles, recorded at various times during the jroup's life.
Relax and listen carefully. When y're through we'll talk about
what changes you see in. their style time passed.

2. SHE LOVES YOU, YAH, YAH, -
SOMETHING
LET.IT BE :

Discussion questions: ,
How were those pieces of music different from each other? :
What instruments did they use as a small group in the first

song? (electric guitar, drums)? What other.instrfiments were used

in the other two numbers? (organ in LET IT RE, lusher orchestration
behind guitar in both) Did the sound in LET IT BE remind you of any
other kind of music? (hymn)

3. Now I'll pla§ one other Beatles' tune. Which of the first
three does it remind you most of and why?

.

GET BACK ' -

(It should remind them of SHE LOVES YOU).

¥

4. What do people call this kind of music ("Rock” or something
on that otder)?

5. Which of the four songs. did you like best and why’ What,
didn't you like? Why not?
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6. Why do you suppose the Beatles were soPGPU1ar° Does any-
one have any Beatle favorites we didn't play? What is it?
Why do you like it?

Activity 3 - Spirituals
1# Now another kind of music:
9H HA?PY DAY by the Edwin~Hawkins Singers. s
Discussion questions:

How does that make you feel? How does it make you feel that
way? (the massed voices, the contrast of solo and chorys, the
slow crescendo of voices, increasing repetition in the lyrics)

What do people call that kind of music? (spiritual or hymn)
Why do they call it that? (It deals with religion or religious
ideas.)

Did you like it? Why or why not?

2.  AMAZING GRACE by Judy Collins or SOMETIMES I FEEL
LIKE A MOTHERLESS CHILD by¥ Peter, Paul, and Mary.

Discussion questiohs: g

Ho% did Judy Collins arrange the solo voice and chorus?
Was there any order or progression to what she did? (solo voice,
wordless choir, choir singing words, rising volume, etc.). OR,
how close was Mary Travers to the microphone? What difference
did it make? (closer to us, more intimate) .
Would ygcall that a spiritual? Why or why not? .
Which of the two spirituals we have heard did you prefer? Why?
Do you have any assoclations or memories sttached to either?
What instrument(s) do you expect to hear when spirituals are
being played? (organ, piano, perhaps harmonica)

.
Activity 4 - Popular Music

Now listen to the words and music of two pcpular songs and
consider how they are alike:

BRIDGE OVER TROUBLED WATERS by Simon and Garfunkel
YOU'VE GOT A FRIPND by Carole King.

s
. ~ N
How are they alike? (The lyrics are about the same subject.)
Who is singing to whom in each: man to woman, man to man, God
to man?, Can you be sure? How?

Discussion questions:
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Would you call these spirituals? In what ways?. (They deal
with the heart but don't refer to God or religion: BRIDGE uses
an organ, sounds hymn-like, and rises to & crescendo;)

" Would you call anything played up to this point "seul' music?
Which song(s)? Are spirituals "soul" music? )

Activity 5 - Folk Music ) ) ]

Now just sit back and listen to another enjoyable kind of
music. Listen especially carefully to the second piece to catch
the words: '

IF I HAD A HAMMER by Peter, Paul, and Mary;
HARD LIVIN' LOSER by Judy Collins; .
ON TOP OF OLD SMOKEY, by the Weavers. o

Discussion questions:

What do people\call this kind of music? (folk) What was .
each one about? Would you make a generalization then about what
folk music deals with, why it is called folk  music? (It is oftem
narrative and‘talks simply about people and life.)

Which did you like best and why?

Activigy G-F_Jazz ' -
1. Can anyone -tell what kind of music this is? (Dixieland)
CLARINET MARMALADE by\Bix Beiderbecke.
Discussion questions: -

- Does anyone know anything about who started 4azz and where it
came from? (Black musicians ‘in New Orleans developed it around
- the turn of the century, took it north on rfiverboats up the
Mississippi, then spread it to Eurcpe.)

Does anyone know what makes jazz jazz (it used syncopation
accent on normally unacgented beats; it is "hot", fast paced and
driving; and it uses,improvisation on basic musical themes)?

How did you like this piece of wusic? Why or why not?

2. LET'S DANCE by Benny Goodman and his orchestra.

Discussion queétions:

Does a:.yone know whose band that is or what kind of music it
i1s called? (Benny Goodman playing "swing' from the late 1930's.
This kind of music became popular after he jazz age of the 1920's
, and early-30's.)

L4

t\
(5
.-
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How was this music different from Dixieland? (bigger band,
. ® less improvisation, "smoother" arrangement)  How did you like it?
Why?

Activity 7 -~Music, Feelings, and Ideas . - )
1 .
1. The following pieces of music are different from each
2 other. They aren't about girls, but in order to help us see what
each piece makes us feel, I'd like you to pretend that each piece
represents a girl. 1I'll make up a girl's name to help you with
each piece, then as I play it and ask you thought questions,Tsee
how the music makes you feel and what kind of girl it suggests.

(Depending on yéur students' abilities you may want the
group to respond orally, or to jot down key words as they listen
and then respond orally, to write out brief, rough answers to be
read out to the class, or to write out one sentence descriptions
which you will collect and read to the class without identifying
the writer. Gonsider also whether you want to use all five
pieces. If not, pick those which trigger your imagination most).

a. We'll call this girl Martha:
‘ , . BABY ELEPHANT WALK by Quincy Jones.

Discussion questions:

What's she like? How does she walk? How does she talk? What .
kind of personality does she have? What's her favorite activity?
What kind of house does she live in? (Feel free to make up your
own questions; be sure they focus on her appearance, pcrsonality, °
activities, and location).

b. This is Adelaide:-

e

TWO PART INVENTION'IN F MAJOR by J. S. Bakh. -
it ‘ Discussion questions: ) T
é\ Whaé.is she iike? what does she IILe to do most? How
o™ ﬂQ old is she{ Is she married? Wwhat is Shi wearing? :‘\
&: (This pieEe is played on the Moog Synthesizer, ; compi;x and

relatively new electronic instrument. Ask your students how they
like the sound). : =




c. This is Mona:
DANCING EYES by Ron Goodwin.
Discgssion questions:

What is Mona like? How's her temper? 1Is-she a blonde?
Does she usually wear shoes? ) '

d. This is Karen:

CARINOSO by Laurindo Almeida.

Discussion questions:

Does she like to read? 1If so, what? How tall is she? What
is her favorite célor? What kind of neighborhood does she come
from? Does she still live there? '

»

T

e. This is Joan:

PETER GUNN by Henry Mancini
Discussion questions: \

What's she like? Where does she hang out? What's her favorite
sport? Does she have a man? What's he 1ike? Is Joan the right
name for her?

2. Those pieces of music were supposed to stimulate your
imaginations., How did the music do it? Why did you think of each
girl the way you did7 Why, for instance, did you see Martha or
Adelaide as you did? " What in the music did i1t? (You may want to
replay a pertion of a piece for the students at this point. 1In
these responses look for comments on the feel and tonal quality
of the instruments used, the beat of the music, its "heaviness"
or "lightness”, and personal associations. 'Did you feel or think
that because of something in the music or because of your personal"
experience?” 1is a question that will help them distinguish between the
sources for their feelings and ideas).

a. The idea of®this exercise was to clarify something simple
about music, and that poeple like it, because it causes or calls
up feelings.

b. Did you enjoy this activity? Why or why not?

-
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Activity 8 - Music and Film . .

1. Now we will look at a short film of which music is an
important part. Enjoy the film; then we'll take a look at
what difference the music made to it.

) 2. Show any of the following films. While specific questions ,
‘are attached to them, the basic questions dre:

What difference did the music make? .
« What feelings did it give you? .

Do you recall any point at which the music particularly
reinforced what the pictures were saying?

How did the instruments used fit what the pictures were
saying? ‘

Was the tempo speed of the music appropriate?

One way to clarify the importance of the music is to reshow
a part of the film with the sound turned off.

The following note$ are to help you select a film. The
questions are for your students:

a. DREAM OF WILD HORSES (Contemporary Films - McGraw-
o Hill, 330 West 42i7d St., New York, N.Y. 10036). This film "catches
the-rage spirit of wild horses in the Camargue region of France,
the marshlands...It is a visual dream, enhanced by mist, water,
fire, and earth ~ one of the most sensually involving films
ever made.''l ~

Is the electronic music appropriate? What difference does
it make? What inWkruments or kinds of music would, have spoiled
the feeling of the film?

. b. CLAY (Contemporary Films; see above). An animated
film using clay figures to tell the story of evolution in a
" delightful way. An original jazz score.
What was the movie about? What difference does the music make?
Does it fit the action? How does it make you feel? Was the movie
comit or serious or both? Was the music appropriate?

c. A CHAIRY TALE (International Film Bureau, 332 South
Michigan Ave., Chicago, I11. 60604)."...a comic duel between a
reluctant, animated chair and a man who tries to sit on it...Ravi
Shankar composed a lovely sitar score for the film that fits it
like a glove..."

1p11 the descriptions of films are quoted from David A. Sohn,
"Films with Few Words', MEDIA AND METHODS, Feb., 1969, pp. 45-50.
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Does the music fit the action’ How? Does anhyone recognize
the instrument?

d. BEGONE DULL CARE (International; see above).
"PMpting directly on film, Norman MacLaren and Evelyp Lamber
illuStrate the jazz sound track of Oscar Peterson (and his trio)
in three distinct movements - 'modern jazz,' 'slow blues,' and
'boogie woogie.' Very exciting visyally..."2 '

What kinds of music did you hear in the film? How were
they different? Did the images fit the music? Do you recall
any image particularly? What and why?

e. REFINER'S FIRE (Doubleday Multimedia, 1370 Reynolds
Ave., Santa Ana, Calif. 92705). A powerful animated film which
uses abstract figures to tell a story which can be read as con-
cerning conformity, or religion, or illusion and reality. Various
peices of well-known music enhance the effect of each scene.

Whlch piece of music was most effective to you? Why? How
did it particularly fit the scene it was in’

3. If you didn't use the short film GLASS in tle lesson on
CRITICAL READING, or you did and your students liked it enough to
enjoy seeing it again, then show it and concentrate on the uses
and effects of the music in it. Similarly, you may want to go
back to OWL CREEK BRIDGE in the same lesson, to see how music is
used. Particularly, consider how the song, "A Livin' Man", is
appropriate to the story. What part does it have in the trick
the director plays on you in the film?

Activity 9 -~ Is this Music?

1. Now we're going to heat a variety of sounds and talk
about whether you ghink they are music, have some of the qualities
of music, or none at all. The idea here is to try to distinguish
what music is. (Your task as teacher is to take any comments
students make which touch on qualities that signify music, label
them, and confirth them as significant. Qualities to look for
are 1) use of a consistent tonal scale; 2) rhythm; and 3) pattern
(beginning, middle, and end; repetition; increase or decrease of
any kind; contrast; etc.) As each key element is identified write
the words on the board.

2. > Which of the following selections are music pr have
musical qualities to you? (This activity could be elimipated if

2All the descriptions of film are quoted from David A. Sohn,
"Films with Few Words", MEDIA AND METHODS, Feb., 1969, pp. 45-50.
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@ o
it is not possible to locate or to make recordings of the indicated
or similar, activifies.) ///

BAND TUNE UP. The instruments are playing notes,
but -without order, tempo, rhythm, melody.

PARADE EFFECT. It has rhythm and tempo, and the
drums play notes, but there is no melody.

BABY CRYING. There .are notes, but no consistently
used scale. It might be argued that there 1s a pattern,
a beginning, middle, and end in this crying-session, and
there 1is a discernible rhythm. i

!

WOLF PACK. There are notes, hit and held or slid
off of. There is a structure: one howl to full pack N
and then a dying down. They sing chords in harmony then '
slide off into dissonance. There are solos and choruses.

EVIL WAYS by Santanna. Is this music? How? How
is it more '"music" than the other things we have heard?
(It's got all the qualities the wolf calls have, plus
words and a more consistently shaped and varied rhythm

. and melody).

3. Now I would like you to listen to something strange.

It is the actual sounds of a whale singing, not words but a
remarkable and complex melody. Man has recently discovered that
whales in the deep sea sing songs with beginnings, middles,
and ends. Whales travel in families and apparently these families
have their own distinct songs. Members sing back and forth to
each other. What you will hear now will be a lone whale singing
deep in the infinite space of ocean. Close your eyes and just
listen, strange as it sounds. Just.let it wash over you. (Play

* until you think they've heard enough.) )

WHALE SONG

Any reactions?

Activity 10 - Music and Poetry (for better students) O L

1. Now we're going to look at the words, the iytics that
go with music. Listen carefully to the story this song tells: .
(play the tape or record) S ‘

RICHAgD CORY by Simon and Garfunkel.

. What's the song about? (You may need to replay it several
times since most people aren't-trained to recall’what they hear the
way they are trained to remember what they read).

l’ ’ t

[\
)
C.
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2. Now here's a copy of the poem this song came from.
I'll read it to you (be sure you've rehearsed your readimg so
that it's natural, not artifically "poetic").

Discussion guestions:

Is the idea in the song lyric in any way different from that
in the poem?
Which words do you prefer? Why? Which form do you prefer,
the poem or the song? Why and why not?
% .o

- Summary and evaluation

1. Which of all the things we have heard did you like
most? Why? Which did you like least and why? -

2. From the opinions we've shared here about the various - &
pleces of music, ‘could you state one basic rule for what makes '
a plece of music good or not? Why not? -

3. Why do people in general like music? Why do you
think people write it? )
/ - .
4. How do you feel about what we did today? How could
it have been more worthwhile? '
5. Have students fill in the evaluation forms and
collect them.




. RICHARD CORY

. E. A. Robinéon

Whenever Richard Cory went down town, g
We people on the pavement looked at him;
He was a gentleman from sole to crown, .
Clean favored, and imperially slim.

And he was always quietly arrayed,

And he was always human when he talked;

But still he flut'tered pulses when he said,
"Good-morning," and he glittered when he walked.

And he was rich-yes, richer than a king-
And admirably schooled in every grace:

In fine, we thought that he was everything
To make us wish that we were in his place.

So on we worked, and waited for the light,

And went without the meat, and cursed the bread;
And Richard Cory, one calm summer night,

Went home and put a bullet through his head.
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’ LESSON 20 . T «

TEACHER TIELE -~ CLASSIFICATION
STUDENT TITLE .- DID YOU SEE WHAT I SAW? -

*

Goals

“
o ® .

The purpose of this lgsson is to give students exper-

ience in stadying the characteristics of objects and words in
order that they may be able to group them according to a logical

., classification system. Students will examine several common,
everyday groups of objects, such as buttqps and beads, forming -
" their own classification system. The lesson provides practice

in oral language, logical thinking, writing ideas dowh, and
reading them back. '

[ J i I
. . . R

-~

Objectives ‘ _ .

' .
el. To examine objects and words carefullywaﬂﬂ critically.
2. To classify these objects and words according to .ot
their attributes or characteristics.
" 3. To explain orally the classification system that was
depermined for each set of objects.
4, To,write words and ideas down for classifying the
gwd?ds and ideas.

'5. To read words written on the blackboard and on
s pager. )
- w? 6. To improve the understanding of such language concepts

as size, weight, texture, shape, }}kenesses, differences, and
other attributes.
7. To gain practice in logigal thinking.

' > L 3
Materials e
1. Duplicated copies of Woman (Man) A.and B for Activity
1 (sample attached) for Activity 1. >
2. Overh®ad projector and transparency- (optional) for.
Activity 1.

*3. Blackboard and chalk
4, Sets of mMscellaneous objects for Activity 2
5. Pencils and paper

LN

L4

-

4




: Teachi dggestions -

A ) - o 20=2

1. The activities are arranged approximately ,An a
concrete to abstraect order; therefore, it is imporSant to
follow the activities in the sequences shown. The starting  °
point may vary, depending upon the ability of the class, but
the succeeding activities should be followed in sequence. Go
as far as the class 18 able. Since’ the last activity or two .
is more abstract and difficult than the others, some classes:* °
may not do these. - * '

2. Keep in mind that the main purposg'of this activity
is to provide a setting in which oral sanguage can be developed.
The activities also provide opportunities for writing down of

. words and ideas; these should be read for reading practice.

" .Procedures and activities’

Introdugé the lesson By saying sombEﬁing to this effect:
"In this lesson we are going to be learning about the different
characteristics we can see in things and-how these chgracteristics
can be used- to help gain a better.umderstandingyof'these things.
We are going to be examining women {(men), cars, objects, and words.
Those who arqibetter at these things usually are the better readers,
not just by being able to read words but being able to under-
stand better what they read. Not all of ee, the same similarities,
and differences when we look at things. Let's see how good we are -
at this and whether we can learn to be better at it."

4 C

Activity 1 - Pictures of women (men) o

Give out copies of Woman (Man) ‘A and B (sample attached).
(Use the women for male classes; the man:’;r feniale. classes.)
These figures might also be made on an o ead transparency -
or on a slide.

Zxamine the two pictures and list on the board all the.like
and unlike characteristics, that the class can find. Bring out
factors such as appearance, shape; size, weight, height, hair,
e;t. Accept‘!hd write down any characteristic the students g
give you. Get all the ideas you can. .

P 3

Conclude the activity by asking if between them all they -

have found some characteristics which they would each not, have
3 ,

thought of alone.

e
. @

\




Activity 2 - Classifying objects
Obtain enough sets of objects so that there is a set for
every thtee or four students. For example, make a collection
of miscellaneous buttons of varying size, shape, texture,
function, color, lettering, weight, construction, “or other
characteristics. Make similar collections of other objects
so that you will have severdl sets for small groups to use.
For example, make wollections of heads, bottle caps, stones,
marbles, gift labels, gift wrapping ribbon cut into various
lengths and shapgs, pieces of fabric, etc. Any inexpensive
set of objects that has varfous attributes is suitable for
this activity. (There are four pileces of commercial materials,
complete*with teachers' guides, that could also be used for
this activity: Attribute Blocks - "People Pieces," 'A' Blocks,"
"Color Cubes," and "Creature Cards," Webster Division, McGraw-
Hill Book Co., N.Y., N.Y., approximately $4.00 each.)

-

Divide the class into' groups of three or four, giving each
group one of the sets of objects. Tell them to look at them
vigsually, texturally, etc. according to such characterists as
size, shape, color, weight etc. Each pérson in the group takes
a turn at classifying the objects using any category they wish.
After placing'the objects in a category, the othet members have
td figure it out. Allow as many turns as possible; have some-
one in each group write down a record of the categories. (Level |
A students may not be able to keep this record.)

At’ the end of the activity each group explains to the rest
of the class how they classified their objects. Post the record
of categories developed by each group. Use these papers for
‘reading practice.

Activity 3 - Classifying Cars

Allow the students to stay in the same gréups for Activity
"2, or form similar new groups.

Tell each group to think of the names of all of the cars:they
can and to write these down. They are each to classify them in as
many ways as they can think of, for example, by speed, purpose,
body style, weight, size, etc. Each person writes down his
clagsification. When they have finished each person shows his
clagssification to the rest of the group and they have to figure
it out. Finally, let ‘each group explain their findings to the
rest of the class. Post all the records that were kept.

.




Activity 4 - Classifying words

Write th@se words on the board for Level A students: ~

man “ hit ¥
sit Fred
jam - can
Charlie John
bit

Write these words on the board for Levels B énd c
studentq:

roll humid 'E}avy
baseball didn't girl's
cold ) hat ) Bill
beans soup dew
February man's - potatoes
someone July damp
cool - poist Mary
dog's isn't windy
steak cannot

Add to or subtract words from either list to make it

more meaningful to the class. 3
Tell students to study the words and to classify them

in any way they can, such as by length, sound, initial letter,

ending letter, compound words, contractions, possessi»es,

capital letters, people, opposites, synonyms, function, ®tc.

Note that many of the words for Levels B and C may be classified

according to the function of food (roll, beans, steak, etc.) and

weather (damp,. moist, hot, etc.). Have them write the words in as

many categories as they can think of. When finished, each person

reads his categories and words to the class. Discuss the accuracy

of the answers. Post the papers and let the class move about

and read them.

Summary and evaluation

1. Call on a student(s) to summarize what was learned in
the lesson. Supplement with any information that will help
the students understand the purpose of the lesson. Bring out
the point that all these activities help one read better. Ask
for examples from the lesson that have to do with reading
improvement
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2. Ask the students to discuss what they liked and
did not like about the lesson.

3. Give out and collect the evaluation forms.
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STUDENT LESSON EVALUATION FORM'

1. Did the lesson turn you on?
2, What did you learn that you did mot already know?

3. What did you not like about the lesson?

4. Suggestions.

Rating'Scale of Lesson (Circle one)

(1) Excellent {2) Good (3) rair (4) Poor

(5) Very Poor
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Operation Backup - First Year Effort

' Clearinghouse Project Brief

50 State Correctional Systein Survey on Literacy Training, Tes’t.mg
and School Districts

Potential of Correctional School District Organizations
Reading ~ where It's At.- In Prisons !
Madmg Program Resource Manual for Correctional Adult Basic E‘ducatlon

Series: Correctlanal Educators Monographs
1) The Effectiveness of a Tutor-Student Method of Teachmg
Reading to Functionally Illiterate Inmates a.t the Illinois
State Penitentiary
2) Providing Basic Education for Manpower Program Clients: -
- R & D Guideposts )
3) Curriculum for Izrprcvmg Camunication Skills ~ A Language
Arts Handbock for Use in Correctlons

Series: Correctional Reading Program Iearm.ng Packets
1) Job Applications

2) Food Stamps .-
3) Warranties and Guaranties }
4) Loans and Rental Agreements .
Teaching Camprehension with Functional Reading Materials
Training Literacy Volunteers in Corrections °

Series: Profiles of Correctional Reading Programs
1) Cook County Department of Co i
Chicago, Illinois
2) Lorton Youth Center II
District of Columbia Department of Corrections
3) Robert F. Kennedy Youth Center.
Morgantown, West Virgima
4) Fairfax County Jail
Fairfax, Virginia ‘
5) Connecticut Correctional Instltutlon
Cheshire, Connecticut ~
6) Glen Mills School
Glen Mills, Pennsylvania
7) Sybil Brand Institute for Women 3
Los Angeles, California

American Bar Association

Clearinghouse for Offender Literacy Prograns
1705 De Sales Street, N.W.

3 . - Washington, D.C. 20036
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CLEARINGHOiJSE FOR OFFENDER LITERACY PROGRAMS

.

Activated in August 1973, this project focuses on developing literacy
programs and improved basic education technology to help reduce the high func-
tional illiteracy rate among adult and juvenile offenders. Its premise is
that basic. reading and literacy skills are essentidl for enabling offenders
to cope with modern society and achieve a lasting rehabilitative adjustment.
Gonducted as a joint effort with the American Correctional Association and
the National Association for Public Continuing and Adult Education, the Clear-
inghouse was supported by a.grant fram the U.S. .Office of BEducation awarded
through the Maryland State Department of Education, during 1973-74. Presently

- "the Clearinghouse is supported through an LEAA grant sponsored by the National

Institute of Corrections.
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Sylvia Bacon . Merritt D. Long
Washington, D.C. ‘ 4 Olympia, Washington
Donald A. Deppe . John R. Manson
Washington, D.C. Hartford, Connecticut
Craig Dobson *  Andrew Reynolds
Washington, D.C. Phoenixville, Penn.
James R. Dorland ) ' James A. Sensenbauch
Washington, D.C. . Baltimore, Maryland
Euphesenia Foster " Samuel Sublett, Jr.
Laurel, Maryland St. Charles, Ill.
Joseph -Harrison ' Daniel Sullivan
Newark ~ New -Jersey Trenton, New Jersey
John E. Helfrich . Anthony Travisono
Pelham, New York . College Park, Md.
Susan S. Henry . Curtis Ulmer
.Waccabuc, New York Athens, Georgia

L. Holloway .
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Janet K. Carsetti .
Clearinfghouse Director -
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