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eleventh graders, compared the effects of "Reading by Patterns".with
. "Basic¢ Reading Skills; Section Two: Comprehension." (BRS), both
supplemented.-by listening skill instruction. .The third study involved
42 staudents enrolled in a college remedial reading course and - '
- compared the effects of traditional tutoring with "Reading by
"Patterns." (MKN) )

;.‘ -

s
’ »
a

g *****i********?**ﬁ**#}**************************t**********¢*******t***
* Documents acquired by ERIC include many informal unpublished *
* materials rot available from other sources. ERIC makes every effort *
* to obtain the best copy available. nevertheless, items of marginal =
* reproducibility are often encountered and this affects the quality =* -
% of the microfiche and hardcopy reproductions ERIC makes available * .
-* via the ERIC Document Reproduction Service (EDRS). EDRS is not *
* responsible for the quality of the original document. Reproductions *
* *
* *

supplied by EDRS are the best ‘that can be.nmade from the original.
AR AR AR R AR A Ao ok o o o o o o ok R OK kR Rk
- i . \
. . ; . ,




)
L %L

ERIC

A\ ) -
of the third person singular ptresent feng- ending in works, or. lac

US DEPARTMENT GF HEALTH
EDUCATION & WELFARE
NATIONAL INSTITUTE OF
. EDUCATION \
- . . THIS OOCUMENT MAS BEEN REPRO
DUCEO EXACTLY AS RECEIVEDQ FROM .
THE PERSON OR ORGANIZATION ORIGIN
ATING IT POINTS OF VIEW OR OPINIONS
STATEO DO NOT NECESSARILY REPRE
SENTOFFICIAL NATIONAL INSTITUTE OF
EQUCATION POSITION OR POLICY

Remedial Reading: =-- a Dialect-Free Alternative; TRree Studies. o

v B v

Carl A. Lefevre and David E. Kapel, Temple University . "
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From near the beginning of this century to tse present, g number

3
?

of .authors have fundamentally criticized conventional reading methods

> -

- %

and materials that focus main attention on letters, sounds, syllables,
and words; this approach generally assumes that reading must be learned

thréugh step-by-step mastery of a series of minute skills arranged in
hierarchical order, beginning with memorizing the alphabet ané proceed-

- - »

ing by prescribed stages to reading comprehehsion. There is little
. .

statistical evidence supporting this approach and more that contradicts

« N . .

it. Beginning in 1908, such major critics as Huey,1 Fernald,2 Davis,3

Fries,4 Lefevre,5 Weaver,6 and Smith and Holmes7 have seriously Ehal-

.

¥
lenged this received methodology of teaching reading.
N
Morecover, the major emphasis placed upon nonstandard dialect in-

terference in'lgﬁkhing to read that has dominated discussions of read-

.

ing dlsab111t1es, espec1a11y in our inner cities during th past ten

or fifteen years, hardly reqgires detailed documentation hesg‘ it should
e
be noted, however, that this empn351s generally assumes g¢onventional
» ) ; B

approaches to reading as descril ¢ abeve. It has bee generally assumed;

for example, that what linguists call zero featu s in nonstandard En§}1sh,

such as the lack of the -ed past tense endlng n verbs like worked, YTack

the singular possessive ending in 4 phrfse 1like the boy mother, Asould

.

interfere with learning to read/and
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English., This assumption has not bcén)broved despite the best efforts -
, <

of doifns of scholars‘.8 l R : .
An alternative to both concepts is 'embodied in ; linear programmed

]

textbook, Reading by Patterns: a2 Programmed Guide to 'Reading Sentenceg
- =

B 1

. .9
-, and Paragraphs.” The senior author explains the origin of the prcgram

J

" as follows;

The original idea for the psycholinguistic approach embodied
in Reading by Patterns developed as I came to realize the enormity
of the problems, at all grade levels in our schools, variously
‘called word calling, or' word naming, or barking at the page. It V4
struck me forcibly that students so afflicted have literally
learned only what. they have been painstakingly taught--nothing
else: letters sounds, syllables, wo¥ds. Other children somchow
catch the trick of reading, but these unfortunates do not. In-

stead, they régard the task of reading printed Engl?gh as the B
laborious identification of word after word in isolation, as in ¢

a list printed from left to right. Once a word has been more or
less identified--called, namned, or barked--the student moves a-
cross the white space between the.words and attacks the next word.
The internalized silent reading of such readers no doubt mirrors
this procedure,10 ° .

-

The major hypothesis of Reading by Patterns is that the most sig-

-nificant meaning-bearing patterns in/English are sentences--qualité-‘
Eﬂégly pigher iq level than letters, sounds, syllable;, and words.
Because it is intended for use as a supplemental seconda&ry remedial
reading program (grades 7-12) the assumption is made that disabled

readers at that level have alreedy been exposed to conventional methods
. P s -
-
and materials throughout their school years, and that further exposure
l‘ ¢

would be. counter productive. Instead, through step-by-step linear

-
'

v programming, the learncr is led first to see that sentences have cer-

tain main parts that generally occur in a certain grder. But this 7

is not grammar instruction: only five syntaigical terms are used, anq(.

5
they are gradually learned, along with a va;‘ify of syntactically re-

+
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lated comprehension skills, rgot by verbal definitions; but by association,

repetition, imitation, and abplication throughout the exercises. The

student associates his intuitive undérétanding of spoken English sen-
. .

_ tences with equivalent sentences in standard printed English as he hears

- -
.

them read aloud; this audio-visual experience helps him get meaning from the

printed page.
-

Throughout Reading by Patterns the NV N sentence pattern, ‘Noun part

Verb part, Noun completer (or subject-verb-object)is used in all exercise

- PN -

materials, for two reasons: (1) NV N is the basic and most common English

4 . -

N -
sentence pattern, and many other common patterns also have three main parts

and (2) it seems simpler for remedial students to concentrate on one pat-

tern at a time without fear of surprises. . The student learns to associate’
the main structuxal parts with the semantic message or thought content of

each sentence. The program begins with a gail-proof unit of twelve frames

‘
- B

i
that presents. the oriFr of main sentence parts;.then as instruction pro-
gresses, successive units call attention to distinctive elements within

the main sentence parts,/and to interrelationships and interdependences’ -

of sentences within paragraphs. The student moves a mask down the page

3

to reveal correct answers and to cogér frames still to be read. !

>~ ;r
? Everything in the program ig_jead aloud by a tutor or recorded on
. . ;o ~

a tqﬁg'caésette to be played back’bz the student; first the directions

(o]

or inyffuctions, followed by éhe exercise materials. The tutee is asked .

-

to follow the standard English text with his eyés while he”lis:ens with
1 )

- .~ Jhis ears. Excellent oral reading, with the right rhythm and intonation;
]

i

is required of the tutor; this requires practice before tutoring or re-

L
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cording, preferably ‘using a tape recorder to verify accurate oral read-

ing befotrchand. The ‘student may respond to any t?sk orally, but usual-

- “ .

ly is required to write a response using some of the language he has

just ‘heard read éioud% and-which he can plainly see on the page before,

him. The program is designed to provide the ‘student with everything he
‘ . 1“ ~, : : '
needs to avoid making mistakes; the ideal of the program is to be crror

. 2

proof. Eagch unit should be GOmﬁfEted once it is begun, because its

A

effect is cumulative and usually leads to a significant generalization.

.

A unit includes between nine and sixteen franes--short enough to be

handled by slow learners at one sitting. Some students do six or eight

units at a sitting. The present- program consists.of fifty-four units

L3

of gradually increasing complexity, begihning at the pre-primer level

(fail-proof), but pfogressing fairly quickly to a final unit that deals

only with compreﬁ;nsion and pays no attention at all to structure. At
"

the completion of the program, the learner has’progressed frogkthe sim-

plest N V N sentence we could dévisef-l saw Robert-- to a complex para-

" graph about(ﬁifd animals around abwater hole.

While the student is learning simultaneously to see and hear stan-

dard English-+two receptive language processes--he muft be permitted to

Nranslate standard English orally and in writing j standard Eng-

li'sh equivalents, a productive Tanguage proccss. \For example, "The

~

runner sprained his ankle: may bt accurately translated into nonstan-
v - .
dard English as "The runner sprain his ankle;" "Everybody likas ice

cream' as "Everybody like ice cream;" and '"the car's engine" as "the

/ : -

e
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car engine." 1In time Jhe student may'learn to read standard English

without translating, but this is a productive language process of much

greater d1ff1cu1ty than translating into a nonstandard d1a1ect*@qu1va-

’ B .

.

lent, and itimay require considerable time: <receptive ldnguage processes

‘

first, productive language grpcesseSAIater‘ The aim of such instruction

is to help the student relate his normal flqgncy_iq speaking his GW?-diav
lect to the parallel ability of reading and comprehendiﬁg simple printed

-

Eng¥ish sentences. ' This is, the 'essential trick of léarning to read the

edited English normally found in ?fint;

Three studies directed by *the authors investigated the effects of

2
.

‘using this program in various ways with experimental class-size groups

of subjects at three widely separated grade levels, and speaking various

dialects. All three studies reported positive gains in reading compre-

. LY .
“hension’ as gteasured by various standard testing instruments, gains sig-
f

/nificanéiy greater than those made by control groups using other read-
‘ s
ing materials. The data %Pr all three studies were collected and ana- °
lyzed according to precise research designs and statistical methods.

J The-first study compared the effect of Reading Ei Pattérns (R x P

|
}

,as a supplementary tutorial program with the effect: of supplementary

instruction reinforcing the cofitent of the Lippincott basal reading

—_—

program (primarily a phoneme-grapheme correspondenge approach to word }
‘ ’ » - -
identification).11 The Lippincott program was used by all students in .

the éxperiment in tﬂeir f%gular reading claéges, one hour daily, five~
days a week; the supplemental programs were administered in three one-

s r N
hour periods each week.,” Sixty-two English-speaking Black, white, and

- /

e
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Puerto Rican students reading below grade leyel in three fourth-gtade

classes in a Philadelphia inner-city ‘school were randomly assigned. to two

.

‘experimental groups and one control group. The control group received tu-

-
a
0

- . . .
toring with material that reinforced the Lippincott basal program; the

14

Reading by Patterns experimental groups were tutored in two differenf ways:
“~ . .

e
.

the invéstigator trained twenty adult paraprofessionals from the community

who tutored one group; the investigator also prepared tape cassettes of
2

Reading by Patterns that were made available to the other group for indi-

vidual use under supervision. The reseafch was completed within eight weeks.

The experimental treatment using Reading by Patterns-with tutoring by adults
proved to be effective with the children; because of circumstances beyond

-

the control of the investigator, the children using the cassettes did not

.
-

complete the program, sv the positive results obtained with this group can~

3 -~
not be considered conclusive, . v .

Each student wag given a pre and post test, Metropolitan Reading

Achievement; and a pre and post diagnostic test, §pacﬁe Diagpostic Reading

p . .

* . . *
Scales. A pre and post assessment of each studept's attitude was made us-
ncazes P n

ing the Attitude Toward An’y S!ool Subject Scale. (Four specific null hy-
] - \

potheses related to reading gréwth and attitude change within each group

and differences between groups were tested, The data was analyzed

uéingr EXfest for correlated means and 3 x 2 (Treatment X%Sex) univariate
. . ’ . R .

- analysis of varjiance. Pre test data were a159 used to'determine the equa-

v .

Y

lity of the groups. ot

~

Highly significant growth'in reading achievement (p.<:.0 )" was

] .
found in the groups using R x P; boys reached higher ltvels than girls.

The control group did not reach a significant lev®l of growth; there

were no significant changes in attitudes for any group. Result gndi:
- . - » . s

.
- .
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cate that: (1) the supplemental use {of R x P proved effective 'with .
) inner-city fourth gtade children in mixed groups of Black, white, and

Pucrto Rican Epglish speakers; (2) adult paraprofessionals were trained

-

to tutor successfully with this program.

. 0

The second study Eompared the effects of Rﬁading by Patterns with

- o?

those of .Basic Rea@}ﬁgﬁbkillg, "Section Two: éomprehensipn"'(BRS), both

*

supplemented by Listening Progress Laboratory (LPL), on the.reading and

listening scores of seventy-one 10th and 1lth grade students, moséIy
white, in a northeast Bhiladelphia high school in a predominaﬁfly blue~

o . Y . .

; r, collar area,_ all reading below grade level as measuted by the Adult Basic

. . . 1 . .
Learning. Examination, Level II (ABLE), 2 For comparative analysis, scores
of ther10th and llth grade students were merged toKform two treatment

groups: one for R x P and one for BRS. The study lasted ten wffks.

.

The AﬁLR, Formd A snd R were administered as pre and post tects to

. detgrmine achfevement in reading comprehension; the LPL Pre test was ad- t

ministered as both the pre and post test in listening comprehension.

Three null hypotheses concerned with reading and listening comprehension
between and within treatment groups were tested utilizing t tests for

correlated means, Sign Tests, and oge-way analysis of variance and one-

-
way covariate analysis of variance, R

. ! ! hd -

There were sigﬁificanb gains in readiﬁg (p.‘(.OS) and listening

(p.(ﬁOOl)-comprehens}on for the grehtﬁent group using R x P; the BRS
group reached the ,001 level of significant glin.on listening compre-

/

. /
hension only. In addition, the Sign Test indicated that.there were sig-

‘nificantly more positive changes in rdading compr?hensioﬁ in th%_R x P

»
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group (2=4.80, p'= 0.0001) than in the BRS group-(z = 0.0, p = 0.50).

This study produced positive results using R x P under two special

"conditions: (1) whon presented by a single teacher to entire classes

N S

rather thdn in one-to-one tutorial situations; (2) when used as the
only reading' program rathex than as a supplemental element.

The third study dealt with "high risk" Black students in a Penn- .

. -

sylvania college sudmmer training prog}am.13 It focused on.three areas:

(1) reading achievement as measured by the Sounds, Comprehension I and
~

;Ll"ﬁhsts,éj_the Educational Skills Test (English -~ _College Edixi?n);

B Al
-~ A\

(2) syntactic maturity of written compositions as measured by the ave-,

rage length of T Units (Hukt's' Instrument to Measure Syntactic Maturity);

and (3) attitudes toward eight college-related stimuli as measured by

Osgood's Semantic Differential Technique.

-~ v . ) 3
Forty-two studenis. in a traditional rewedial recading cours
4 - . ’

3

randomly assigned tp one of two supplemental tutorial treatments. Col--

-~

+ lege students were. trained to tutor these two groups. The control
group was tutored in the_content of the traditional feading course;
. - - * '
the experimental group was tutored by R x P. The subjects were indi-
: 4

vidually tutored for one hour on each of fourteen afternoons dering

-

the four-weck course.

-

. Four null hypotheses dealing with readfng achievement, syntactic

4

maturity, and attitudes with and between groups were tested. Hypotheses

“I, II, and 111 dealt with the comparison of post-test scores between

~
the two treatment groups; Hypothesis IV dealt with the differcnces be-

o

tween pre and post tests within each grouﬁ. Pre and post test data

on fourtecen variables (three measures of achievement, three measures

-
~ '
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of syntactlc maturity in written comp051tions, and cight attitude measures)
were,collecteg and analyzed. The Cooley and Lohnes MANQVA (multlple ana-

lysis of vgkiénce) program was used to t st,Hypotheses~I, TL, and III,
and the t tesé\for correlated means was] used to test Hypotheses IV; the

Cooley and Lohnes Correlation Reductio Program.wgs ébéo used.

+ Hypotheses I, 11, anth rejected, but Hypotheses IV was .

rejected for two variables in the control group and for six variables in

<

the experifiental group. In addition, the correlations indicated that the
experimental group did not function in the same way as the control group,

Black high-risk College Freshmen who received supplemental tutoring by /

- a d

R x P increased their readlng achlevement increased the1r syntactic .

maturity in written composition,. anq impr9ved their attitudes toward ‘
selecéed ;bllege related\gtimui; substantially more than those wh® ‘re-
ceived supplemental tutoring in the content of a tzfditional collége o
remedial reading course. That {s, the R x P group generateé more sig-

nificant t ratios ,than the control group. )

I *

-

All three studies indicate that R x P had significant positive

«
s

~effects on subjects interacting with the program. These positive ,re- "
sults From small groups ca;not be generalized, however, Nevertheless,'
<
) it is unmistakably.clear that something of positive educationai signi-'
ficance occurred when three greatly different gr;ups in entirely se;:- v 4

0

rate studies interacted with this psycholinguistic program.- Such posi-

tive results challenge us to conduct additional experiments.with larger

» . N ~

populations to yield generalizable conclusions, Such results also dic- "
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I . tate the need for further and more complex contrdlled‘stud%es of psycho-’
| v linguistic and sociolinguistic gpproaches to,reading, where they are
| . . hesigned to be qsea~-- in*the schools, . “ -, '
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